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V. PROGRAM-SPECIFIC ASSURANCES FOR CONSORTIA APPLICANTS 
 
The lead LEA or legal representative of the eligible legal entity must complete the forms in this 
part and sign on behalf of all members of the consortium.  Individual LEA applicants must 
complete the forms in Part V. 
 

ABSOLUTE PRIORITIES – CONSORTIUM APPLICANT  

 
Absolute Priority 1:  Personalized Learning Environments. 

The applicant must address Absolute Priority 1 in its response to the selection criteria.  
Applicants do not write to Absolute Priority 1 separately.  

 
Absolute Priorities 2 through 5 

Applicants do not write to Absolute Priorities 2 through 5 separately.  Instead, they complete this 
part by identifying the one (and only one) of Absolute Priorities 2 through 5 that applies.  Please 
check one of the priorities below. 

  Absolute Priority 2:  Non-Rural LEAs in Race to the Top States.  To meet this 
priority, an applicant must be a consortium of LEAs in which more than 50 percent of 
participating students (as defined in this notice) are in non-rural LEAs in States that received 
awards under the Race to the Top Phase 1, Phase 2, or Phase 3 competition. 
 

  Absolute Priority 3:  Rural LEAs in Race to the Top States.  To meet this priority, an 
applicant must be a consortium of LEAs in which more than 50 percent of participating students 
(as defined in this notice) are in rural LEAs (as defined in this notice) in States that received 
awards under the Race to the Top Phase 1, Phase 2, or Phase 3 competition. 
 

  Absolute Priority 4:  Non-Rural LEAs in non-Race to the Top States.  To meet this 
priority, an applicant must be a consortium of LEAs in which more than 50 percent of 
participating students (as defined in this notice) are in non-rural LEAs in States that did not 
receive awards under the Race to the Top Phase 1, Phase 2, or Phase 3 competition. 
 

  Absolute Priority 5:  Rural LEAs in non-Race to the Top States.  To meet this 
priority, an applicant must be a consortium of LEAs in which more than 50 percent of 
participating students (as defined in this notice) are in rural LEAs (as defined in this notice) in 
States that did not receive awards under the Race to the Top Phase 1, Phase 2, or Phase 3 
competition.    
 

NOTE:  Race to the Top Phase 1, 2, and 3 States are:  Arizona, Colorado, Delaware, Florida, 
Georgia, Hawaii, Illinois, Kentucky, Louisiana, Maryland, Massachusetts, New Jersey, New 
York, North Carolina, Ohio, Pennsylvania, Rhode Island, Tennessee, and the District of 
Columbia. 

gswidner
Typewritten Text
I.



21 

 

 

BUDGET REQUIREMENT – CONSORTIUM APPLICANTS 

In completing this part, the applicant assures that its Race to the Top – District budget request 
conforms to the established budget ranges for the Race to the Top – District competition. 
 
The number of participating LEAs is four, and the number of participating students is 11,957.   
 
The total Race to the Top – District grant funds requested is  
 
$ $24,982,980, which is within the following range:  (Check the one range of participating 
students (all as defined in this notice) that applies) 
 

$4-10 million - 2,000-5,000 participating students (as defined in this notice) or fewer  
than 2,000, provided those students are served by a consortium of at least 10 LEAs and at 
least 75 percent of the students served by each LEA are participating students (as defined 
in this notice) 

 $10-20 million - 5,001-10,000 participating students 
     $20-25 million - 10,001-20,000 participating students 

 $25-30 million - 20,001+ participating students 
 

 
 

ELIGIBILITY REQUIREMENTS – CONSORTIUM APPLICANTS  

By checking the applicable statement(s) below, the applicant assures that: 
 
  Each member (including the lead LEA) of the consortium meets the definition of local 
educational agency. 
 
  Each member (including the lead LEA) of the consortium is from one of the 50 States, the 
District of Columbia, or the Commonwealth of Puerto Rico. 
 
  This application is the only Race to the Top – District application to which the lead LEA 
and any member of the consortium has signed on. 
 
No LEA in the consortium has received a past Race to the Top – District grant, either as an 
individual LEA or as a lead or member LEA of a consortium. 
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  This application serves a minimum of 2,000 participating students (as defined in this notice) 
or serves fewer than 2,000, provided those students are served by a consortium of at least 10 
LEAs and at least 75 percent of the students served by each LEA are participating students (as 
defined in this notice). 
 
  At least 40 percent of participating students (as defined in this notice) across all 
participating schools (as defined in this notice) are students from low-income families, based on 
eligibility for free or reduced-price lunch subsidies under the Richard B. Russell National School 
Lunch Act, or other poverty measures that LEAs use to make awards under section 1113(a) of 
the ESEA OR if the applicant has not identified all participating schools (as defined in this 
notice) at the time of application, the applicant assures that within 100 days of the grant award it 
will meet this standard. 
 
  The applicant has demonstrated its commitment to the core educational assurance areas (as 
defined in this notice) and the superintendent or CEO for each LEA has assured that --  

(i)  The LEA, at a minimum, will implement no later than the 2014-2015 school 
year— 

(A)  A teacher evaluation system (as defined in this notice);  
(B)  A principal evaluation system (as defined in this notice); and 
(C)  A superintendent evaluation (as defined in this notice);  

(ii)  The LEA is committed to preparing all students for college or career, as 
demonstrated by— 

 (A)  Being located in a State that has adopted college- and career-
ready standards (as defined in this notice); or 
(B)  Measuring all student progress and performance against college- and 
career-ready graduation requirements (as defined in this notice); 

(iii)  The LEA has a robust data system that has, at a minimum— 
(A)  An individual teacher identifier with a teacher-student match; and  
(B)  The capability to provide timely data back to educators and their 
supervisors on student growth (as defined in this notice); 

(iv)  The LEA has the capability to receive or match student level preschool-
through-12th grade and higher education data; and   
(v)  The LEA ensures that any disclosure of or access to personally identifiable 
information in students’ education records complies with FERPA. 

  The application is signed by the lead LEA’s superintendent or CEO, local school board 
president, and local teacher union or association president (where applicable). 
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APPLICATION REQUIREMENTS – CONSORTIUM APPLICANTS  

By checking the applicable statement(s) below, the applicant assures that the: 

  State comment period was met.  Each LEA included in the consortium has provided its 
State at least 10 business days to comment on the LEA’s application and has submitted as part of 
the application package— 

 The State’s comments OR evidence that the State declined to comment; and 
 The LEA’s response (optional) to the State comment. 
(The submitted comments, evidence, and responses for each LEA are located in 
Appendix B4.3 from pages 531 to532 of the proposal.) 
 

  Mayor (or city or town administrator) comment period was met.  Each LEA included in the 
consortium has provided its mayor or other comparable official at least 10 business days to 
comment on the LEA’s application and submitted as part of the application package— 

 The mayor or city or town administrator’s comments OR, if that individual 
declines to comment, evidence that the LEA offered such official 10 business 
days to comment 

 The LEA’s response (optional) to the mayor or city or town administrator 
comments 

(The submitted comments, evidence, and responses for each LEA are located in 
PartAppendix B4.3, from pages533to541 of the proposal.) 

 
  The application is consistent with 34 CFR 75.128 in that:  (check one that applies) 
 

One member of the consortium is applying for a grant on behalf  
of the consortium; or 

The consortium has established itself as a separate, eligible legal entity and 
is applying for a grant on its own behalf. 

 
  The application is signed by:  (check one that applies) 
 

The superintendent or chief executive officer (CEO), local school board 
president, and local teacher union or association president (where applicable) of 
that LEA, if one member of the consortium is applying for a grant on behalf of the 
consortium; or 

A legal representative of the consortium, if the consortium has established 
itself as a separate, eligible legal entity and is applying for a grant on its own 
behalf. 

 

  The Application includes, consistent with 34 CFR 75.128, for each LEA in the consortium, 
copies of all memoranda of understanding or other binding agreements.  These binding 
agreements must: 

(i) Detail the activities that each member of the consortium plans to perform; 
(ii)  Describe the consortium governance structure (as defined in this notice); 
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  The Application includes, consistent with 34 CFR 75.128, for each LEA in the consortium, 
copies of all memoranda of understanding or other binding agreements.  These binding 
agreements must: 

(i) Detail the activities that each member of the consortium plans to perform; 
(ii)  Describe the consortium governance structure (as defined in this notice); 
(iii)  Bind each member of the consortium to every statement and assurance made in the 
application; and  
(iv)  Include an assurance signed by the LEA’s superintendent or CEO that— 

(A)  The LEA, at a minimum, will implement no later than the 2014-2015 school 
year— 

(1)  A teacher evaluation system (as defined in this notice); 
(2)  A principal evaluation system (as defined in this notice); and 
(3)  A superintendent evaluation (as defined in this notice); 

(B)  The LEA is committed to preparing students for college or career, as 
demonstrated by— 

(1)  Being located in a State that has adopted college- and career-ready 
standards (as defined in this notice); or 
(2)  Measuring all student progress and performance against college- and 
career-ready graduation requirements (as defined in this notice); 

(C)  The LEA has a robust data system that has, at a minimum— 
(1)  An individual teacher identifier with a teacher-student match; and  
(2)  The capability to provide timely data back to educators and their 
supervisors on student growth (as defined in this notice);  

(D)  The LEA has the capability to receive or match student-level preschool-
through-12th grade and higher education data; and 
(E)  The LEA ensures that any disclosure of or access to personally identifiable 
information in students’ education records complies with the Family Educational 
Rights and Privacy Act (FERPA); and  
 

(v)  Be signed by the superintendent or CEO, local school board president, and local 
teacher union or association president (where applicable). 
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List of NCES District IDs for each LEA in the Consortium 

LEA Name State 
Role in Consortium 

(i.e., Lead or Member 
LEA) 

NCES District ID4 

1. Clarendon County School 
District Two 

SC Lead 4501770 

2. Orangeburg Consolidated 
School District Five 

SC Member 4503210 

3. Richland County School 
District Two 

SC Member, Fiscal Agent 4503390 

4. Williamsburg County School 
District 

SC Member 4503780 

 

 

                                                 
4 Applicants may obtain the NCES District ID at http://nces.ed.gov/ccd/districtsearch.   

List of Individuals Who Have Signed MOUs Submitted with the Application 

LEA Name 

Name of 
Superintendent   

or CEO who 
signed the 

MOU 

Name of Local 
School Board 
President who 

signed the 
MOU 

Name of Local 
Teacher Union or 

Association President 
who signed the 
MOU, where 
applicable5  

(write “N/A” if not 
applicable) 

Where “not 
applicable,” 

provide a rationale 
for why the 

signature is not 
applicable 

5. Clarendon County 
School District 
Two 

Mr. John Tindal Mr. Matthew 
Prince 

n/a South Carolina does 
not have local 
teacher unions with 
collective bargaining 
authority; no 
participating district 
has teacher unions. 

6. Orangeburg 
Consolidated 
School District 
Five 

Mrs. Cynthia 
Wilson 

Mrs. Mary B. 
Ulmer 

n/a 

7. Richland County 
School District 
Two 

Dr. Debra Hamm Dr. William R. 
Flemming, Jr. 

n/a 

8. Williamsburg 
County School 
District 

Dr. Yvonne 
Jefferson-Barnes 

Mrs. Barbara 
McKenzie 

n/a 
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VI. VII.OTHER ASSURANCES AND CERTIFICATIONS 
 

Accountability, Transparency and Reporting Assurances 

The Superintendent or CEO of the individual LEA or lead LEA, or Legal Representative of 
Eligible Legal Entity, assures that: 

 The LEA or consortium will comply with all of the accountability, transparency, and 
reporting requirements that apply to the Race to the Top – District program, including: 

o For each year of the program, the LEA or consortium will submit a report to the 
Secretary, at such time and in such manner and containing such information as the 
Secretary may require. 

 
Other Assurances and Certifications 

The Superintendent or CEO of the individual LEA or lead LEA, or Legal Representative of 
Eligible Legal Entity, assures or certifies the following: 

 The LEA or consortium will comply with all applicable assurances in OMB Standard Forms 
424B (Assurances for Non-Construction Programs) and to the extent consistent with the  
application, OMB Standard Form 424D (Assurances for Construction Programs), including 
the assurances relating to the legal authority to apply for assistance; access to records; 
conflict of interest; merit systems; nondiscrimination; Hatch Act provisions; labor standards; 
flood hazards; historic preservation; protection of human subjects; animal welfare; lead-
based paint; Single Audit Act; and the general agreement to comply with all applicable 
Federal laws, executive orders and regulations. 

 With respect to the certification regarding lobbying in Department Form 80-0013, no Federal 
appropriated funds have been paid or will be paid to any person for influencing or attempting 
to influence an officer or employee of any agency, a Member of Congress, an officer or 
employee of Congress, or an employee of a Member of Congress in connection with the 
making or renewal of Federal grants under this program; the applicant, and for consortia each 
LEA, will complete and submit Standard Form-LLL, “Disclosure Form to Report Lobbying,” 
when required (34 CFR Part 82, Appendix B); and the applicant will require the full 
certification, as set forth in 34 CFR Part 82, Appendix A, in the award documents for all 
subawards at all tiers. 

 Any LEA receiving funding under this program will have on file with the State a set of 
assurances that meets the requirements of section 442 of the General Education Provisions 
Act (GEPA) (20 U.S.C. 1232e). 

 Any LEA receiving funding under this program will have on file with the State (through 
either its State Fiscal Stabilization Fund application or another U.S. Department of Education 
Federal grant) a description of how the LEA will comply with the requirements of section 
427 of GEPA (20 U.S.C. 1228a).  The description must include information on the steps the  
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A. VISION 
 
In a world that is increasingly characterized by complexity and change, the 

need for young people to be enterprising to both cope and thrive has never been 
greater. . . . 

Taken separately, enterprise capacities are developed to greater or lesser 
degrees in subjects across the curriculum. . . . However, an approach to enterprise 
learning based on isolated activities in subjects across the curriculum is not 
sufficient for students to appreciate the discipline of developing and realizing 
their own enterprising initiatives. It does not provide students with the rewards 
that result from enterprising projects in which they engage and manage processes 
from project conception to project realization. Isolated experiences do not provide 
students with opportunities to appreciate fully what it means to be an ‘enterprising 
person’. ---http://www.enterpriselearning.nsw.edu.au/whatis.php?pg=rationale 

 
This statement from the New South Wales Department of Education and Training offers 

a clarion call to PK-2 educators around the globe:  We must cultivate Enterprise Learners. To 

do so requires an education that provides interdisciplinary and life-skills learning that enables 

students to determine their futures and succeed in all aspects of life.  Such an education is 

embedded in a cross-cutting  “enterprise process”  defined as the capacity to identify a need or 

want; generate ideas about how to meet this need; plan the approach and identify and organize 

useful resources; implement the plan; gather information about the plan’s outcomes and 

successfulness; reflect and refine the plan as needed (Horne, 2000, p. 8).  As defined by the 

leaders of Enterprise Learning—Australia, New South Wales, and the United Kingdom, 

Enterprise Learning parallels our national initiative for college and career readiness developed 

through engaging, “real-world” project-based learning guided by standards, assessments, and 

personalized instruction.   

Enterprise Learning is not new to the United States; however, it has entered our nation as 

an approach adopted by business and industry as the methodology for staff development 

programs.  In the business sector, noted national trainers such as Deloitte have instituted 

Enterprise Learning for executives, managers, and employees as part of leadership development 

and human resource management.  Deloitte’s subsidiary Bersin & Associates is a recognized 

leader in Enterprise Learning for business and industry, serving more than 5,000 organizations 

worldwide in developing enterprise learners and leaders.   Their conceptual framework is below.
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Such a conceptual framework lends itself readily to K-12 education, especially as the 

world seeks innovative leaders who can master radically shifting economies and geopolitics.  

The most compelling voice for Enterprise Learning in the United States is Tony Wagner, who 

called for reform on the grounds of our nation’s ability to compete on a global level.  He argues 

that the U.S. educational system must change to foster innovators and entrepreneurs.  As Wagner 

states, “[T]o succeed in the 21st-century economy, students must learn to analyze and solve 

problems, collaborate, persevere, take calculated risks and learn from failure” (Wagner, 2012a).  

In short, we must target “skills, not content,” because with information at the fingertip, the issue 

is not the acquisition of knowledge but “what you can do with what you know.”  Wagner’s 

entrepreneurs and innovators are—at the root—Enterprise Learners. 

Enterprise Learners are engaged, passionate, and purposeful about learning.  Learning to 

them is not a catalog of facts but a collaborative and collective “enterprise process” that can be 

applied to personal and professional contexts as well as larger social needs and global situations.  

Enterprise Learners use data and feedback to identify weaknesses and strengths, develop a 

realistic short-term and long-term plan to redress weaknesses and expand strengths, locate and 

use a diverse range of learning materials and supports to enhance the plan, learn by thinking and 
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doing in formal and informal settings, assess progress (based on outcomes, products, and 

feedback), and use this assessment to refine and modify the plan.  Such learners take risks and 

use “failure” as a learning-and-redesign opportunity.  Enterprise Learners imagine a situation 

differently.  They tap their curiosity, have initiative, pursue dreams, and solve problems.   

Enterprise Learning is appropriate for and applies to all ages, grade levels, occupations, 

and all levels within an occupation.  The processes underlying Enterprise Learning are the core 

processes of project management and continuous improvement, the foundation for innovation.  

They are the same processes we need for effective instruction, school leadership, and district 

management.  The extent to which we foster the development of Enterprise Learners will 

determine the extent to which our students have the desire and abilities to participate and lead in 

a continuously evolving world.   

***** 

Four diverse school districts (19 schools) in South Carolina have come together in a 

shared vision and commitment to Enterprise Learning as the means to change the future for our 

students and our state.  This consortium of districts—the Carolina Consortium for Enterprise 

Learning (CCEL)—is comprised of Clarendon County School District Two (lead), Richland 

County School District Two (fiscal agent), Orangeburg Consolidated School District 5, and 

Williamsburg County School District.  As the Memorandum of Agreement in Appendix A1.1 

clarifies, these districts are committed to working together for seven years: four years of grant 

implementation and three years beyond the grant to ensure long-term sustainability and viability.  

Our work is collaborative, and CCEL has tapped local and statewide partners, as well as national 

experts, in implementing the proposed plan.  CCEL targets high-need, high-poverty, and low-

performing PK-12 feeder systems in each district.  Through 19 participating schools, CCEL will 

serve 11,957 students and 1,121 educators, with potential to impact 41,183 students and 2,755 

educators in 65 schools across the four districts.   

Our collective vision and implementation plan will 1) enable and empower students to 

take responsibility to establish, monitor, and achieve goals; 2) transform learning into a highly 

engaging, student-driven, and flexible process; 3) equip and enable teachers to design and deliver 

effective standards-based instruction tailored to individual student needs and goals; 4) enable 

school leaders to manage and support effective Enterprise Learning environments; 5) build 
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capacity at district and school levels to support Enterprise Learning and Teaching; 6) engage 

parents and community stakeholders in Enterprise Learning processes.    

Profile of the Consortium 

The Carolina Consortium for Enterprise Learning (CCEL) represents the range of 

diversity for South Carolina schools districts, from the most rural (Williamsburg) to the most 

urban (Richland Two), from rural poverty to urban poverty, from nearly 100% African American 

to a diverse population that includes a rapidly growing population of Limited English Proficient 

students.  These districts serve a combined total of 41,183 students. 

Located along the I-95 Corridor in Manning, Clarendon County School District Two 

(lead) serves 3,049 students in grades PK-12 through six schools, including a charter school.  

The district serves an area, population 17,759, centered in Manning (population 4,103), the 

county seat.  The county’s racial composition is 53% Black, 45% White, 2% Hispanic and 1% 

other.  Of the county’s adults 25 years and older, 34% have less than a high school education., 

and only 13% has a bachelor’s degree. The poverty level in the area is estimated to be 21% in the 

county with 31% in Manning.  More than 81% of students in Clarendon Two qualify for free and 

reduced-price meals, and Clarendon Two has one of the lowest cost per-pupil ratios in the state 

and the nation: $7,616. 

Orangeburg Consolidated School District Five, the largest school district in Orangeburg 

County, serves 6,412 students in grades living in the city of Orangeburg and the small 

communities of Bowman and North. OCSD5 is comprised of one high school, two middle/high 

schools, two middle schools, a Technology Center, an alternative school, and eight elementary 

schools. District enrollment is comprised of 87% African American, 8% white, 2% Hispanic, and 

1% Asian students, with a very small percentage of Pacific Islanders, Native American, and 

mixed race students.  Of the district’s enrollment, 

85% qualify for free or reduced-price lunch. 

In the Northeast portion of Richland County 

(near Columbia) including Ft. Jackson, Richland 

County School District Two serves 26,582 PK-12 

students through 39 schools and centers.  Richland 

School District Two is one of the most diverse and 

fastest-growing districts in the state.  Rapid growth 

Carolina 

Consortium for 

Enterprise 

Learning  

School Districts 

Carolina Consortium for Enterprise Learning 4



 
 

has seen an influx of many races and nationalities; now, more than 57 languages are spoken by 

students in the district. The district’s population is comprised of 59% African-American students, 

28% White students, 6% Hispanic students, 4% Asian students, and 4% mixed race.  

Approximately 49% of the students classify for free and reduced-price lunch. 

Williamsburg County School District located in the rural Pee Dee area of South Carolina, 

serves nearly 4,600 students in grades ECD-12 through one career and technology center, three 

high schools, three middle schools, six elementary schools (one of which is a Magnet School of 

the Arts) and one primary school.  The student population is 93% African-American, 6% white, 

with 1% comprised of Hispanic, Asian, and American Indian students.  Only 11% of the 

county’s population above the age of 25 holds a bachelor’s degree.  Approximately 94% of 

students enrolled in the district receive free or reduced-price lunch. The per capita income, 

$13,895, and median household income, $24,530, are far below the national averages of $27,915 

and $52,762.  The school district is the largest employer in the county.  

Overview of CCEL Districts: 45-day enrollment 2012-2013 
District Enrollment+ Total # of Schools* F/RP+ % Minority^ Grad Rate* 
Clarendon 2 3,049 6 81.67% 72% 85.0 
Orangeburg 5 6,954 13 85.38% 91% 81.1 
Richland 2 26,582 33 48.68% 72% 81.8 
Williamsburg 4,598 13 94.15% 94% 87.4 
 41,183 65    
+e-rate data 2012-2013 school year   *2012 Report Card data  ^45th day enrollment 2012-2013  

 
Enterprise Learning is critically important to these districts and to South Carolina, a state 

struggling to participate in a global economy while plagued by unemployment and low 

educational attainment and their correlate, poverty.  Since 2008, the state’s unemployment rates 

have been among the nation’s highest, and the state now has the 10th highest rate of 

unemployment in the nation (August 2013, DOL statistics).  Three CCEL districts register 

among the highest rates of unemployment:  Orangeburg (6th), Clarendon (9th), and Williamsburg 

(12th) (South Carolina unemployment rates, August 2013).  The state’s per capita income 

($34,266) is the third lowest in the nation. (U.S. Dept. of Commerce, Bureau of Economic 

Analysis, March 2013). Among the state’s 46 counties, Williamsburg has the 2nd lowest per 

capita income; Clarendon has the 8th lowest, and Orangeburg has 12th lowest (US Census).  

Richland County has the second highest foreclosure rate in the state, a state with the 5th highest 

rate of foreclosures in the nation (April 2013).   
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Such economic vulnerability is compounded by low educational attainment.  In the state, 

only 24% of people over the age of 25 holds a bachelor’s degree, and we also have 10th lowest 

rate for individuals holding a high school diploma (U.S. Census Bureau, American Community 

Survey, http://factfinder2.census.gov ).  Our state’s struggle against low educational attainment, 

unemployment, and poverty underscores the importance of CCEL to our communities.     

(A)(1)  Articulating a comprehensive and coherent reform vision  
The CCEL planning committee has, with input from district, school, and stakeholder 

communities, established the following vision and goals.   

Vision: PK-12 students in CCEL schools will become Enterprise Learners who 

successfully develop, pursue, and attain rigorous learning and living goals that prepare them for 

college, careers, and citizenship. 

Goal 1:  Students in CCEL schools will gain the academic, technological, and life skills 

necessary for success in college, careers, and citizenship. 

Goal 2:  Educators in CCEL schools will improve their skills to provide engaging and rigorous 

standards-based curriculum, instruction, and assessments that address each student’s 

needs and interests. 

Goal 3:  CCEL schools will provide supportive learning environments that are conducive to 

personalized and Enterprise Learning and instruction and that yield increased student, 

parent, and teacher satisfaction. 

Goal 4:  CCEL will build local and statewide partnerships to engage, guide, and participate in 

Enterprise Learning initiatives beyond the school campus. 

Goal 5:  CCEL districts will build their capacities to sustain Enterprise Learning and turn around 

schools by continuing CCEL collaboration, improving climate and culture, and 

embedding continuous improvement methodologies across all areas of operations. 

CCEL represents a synergy and commitment to implementing deep, systemic changes 

necessary to radically transform learning, readiness, achievement, and attainment. CCEL 

embraces shared approaches and strategies to achieve Enterprise Learning across classrooms 

through a focus on “anywhere, anytime” personalized learning; authentic, collaborative project-

based learning; effective standards-based instruction imbued with high quality resources and 

assisted by technology; support with and access to college and careers; school cultures that  
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celebrate engagement and participation, and embedded continuous improvement processes.   

 

(a) Builds on its work in four core educational assurance areas  

(1) adopting standards and assessments that prepare students to succeed in college and 
the workplace and to compete in the global economy 
 
CCEL builds on current initiatives to implement Common Core State Standards (CCSS) 

and rigorous state standards, and assessments aligned with both CCSS and state standards.    

South Carolina state law mandates that “each school district must offer a standards-based 

academic curriculum organized around a career cluster system that provides students with 

individualized education choices.” CCSS are acknowledged standards for College and Career 

preparation and readiness. In August 2013, schools and districts across the state began teaching 

ELA and math aligned with CCSS.  In addition, South Carolina joined Smarter Balanced 

Assessment Consortium to develop assessments for CCSS.  Because the Smarter Balanced 

assessments will not be available until 2014-15, these districts will follow the State by using the 

state-developed assessments in 2013-14, limiting test items to those that align with CCSS.  

The transition to CCSS advances efforts already underway in the state to ensure that 

children graduate from high school prepared for college and careers.  In 2005, South Carolina 

enacted the Education and Economic Development Act (EEDA).  Developed by a statewide 

education/business task force, EEDA launched an incipient statewide personalized learning plan.  
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EEDA required schools to partner with 8th grade students and their parents to create an 

Individual Graduation Plan (IGP) that sets out a personalized program of study aligned with the 

16 federal career clusters. Students participate in career exploration and interest inventories prior 

to the IGP planning phase.  The IGP is now available in electronic format (e-IGP) and will be 

included in CCEL’s personalized learning plan for students. While students select a major in 8th 

grade, this choice is not rigid, and students may change their path at any time.  EEDA provided 

schools with Career Development Facilitators and increased the numbers of Guidance 

Counselors so that each child (and parents) has ready access to career and college assistance.   

Each CCEL district is continuing the mandates of EEDA and preparing teachers for full 

implementation of CCSS and Smarter Balanced.  Each CCEL district has also initiated their own 

transition plans to CCSS that includes review of the new standards; crosswalk from the previous 

standards; professional development, coaching, and training of individual teachers and teams for 

shared understanding; and parent and community awareness sessions about what CCSS mean for 

their child’s education.  In addition, all CCEL districts continue to adhere to EEDA’s college and 

career track readiness planning.   

 To support standards-based instruction, each CCEL district participates in the state’s 

summative assessments of state standards (and soon CCSS) and national assessments including 

 The Palmetto Assessment of State Standards (PASS) required for all children in 

grades 3-8 in English language arts (ELA), math, science, and social studies.   

 The state’s mandatory high school exit examination, the High School Assessment 

Program (HSAP), administered in ELA and math to 10th graders.   

 Required End-of-Course-Examination Program (EOCEP) for benchmark courses 

including English 1, Algebra 1, Biology, and U.S. History and Constitution.    

 SAT and ACT to help identify the level at which they are preparing students for 

success in college and ultimately careers.    

Each CCEL district also administers formative and benchmark assessments.  Three 

districts administer the Measures of Academic Progress (MAP), developed by Northwest 

Education Association (NWEA), three times a year to students in grades 3 through 8.  

Williamsburg uses MAP in grades K-10.  Teachers use MAP results to refine instruction.  To 

facilitate cross-consortium evaluation, Orangeburg 5 will also adopt MAP.  In Orangeburg 5, 

benchmark reports give each student’s projected performance on PASS through a score aligned 
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with state reporting measures (Not Met 1, Not Met 2, Met, Exemplary 4, and Exemplary 5).  A 

teacher is then able to use this data to group for instruction.  Additionally, the reports align items 

according to the Depth of Knowledge in preparation for CCSS.  

In addition, the districts will also use Dial-4™ (Developmental Indicators for the 

Assessment of Learning™, Fourth Edition) for their kindergarten children as a screening and 

readiness assessment. This individually administered screening tool helps assess young 

children’s Motor, Concepts, Language, Self-Help, and Social Development skills so that teachers 

can tailor strategies to boost growth. Currently, only one district (Richland Two) uses Dial-4.  

Two districts use Dial-3, and one uses STAR.  All will use Dial-4 for CCEL. 

All districts use common formative assessments to provide immediate “real-time” checks 

of student learning and to hone instructional delivery and strategies.  Common assessments also 

help identify teachers identify who may need additional instructional strategies to help students 

achieve mastery. They provide teachers regular and timely feedback, well before “high stakes” 

summative assessments. Such assessments also provide additional opportunities for grade-level 

improvement planning, monitoring progress, staff development, and re-teaching. Through 

CCEL, we will work to create high quality consortium-wide common formative assessments. 

Each district also uses assessments to help students plan for their college and career 

goals.  In 8th grade, all students take a career assessment such as EXPLORE. These results, as 

well as other data (through career interest inventories) and the student’s personal interests, are 

used to guide the student’s development of the Individualized Graduation Plan (IGP) with the 

assistance of a school counselor/career specialist and parents.  In 10th grade, students in 

Williamsburg use PLAN to assist in refining course placement and their program of study. 

Through CCEL, these districts will work together to advance implementation of CCSS, 

continued instruction aligned with South Carolina State Standards, and use of and development 

of high quality common formative assessments.  Teachers will have time, support, and access to 

a broad range of materials to support instruction aligned with CCSS/state standards.  A deliberate 

focus of CCEL is on creating networks and peer support necessary to elevate instruction by 

creating a collective sense of responsibility.  CCEL provides job-embedded professional 

development through instructional and technology coaching and Professional Learning 

Communities (school-based and consortium-wide).  Through a digital platform, MasteryConnect, 

CCEL teachers will have access to a national network of lessons, units, and formative 
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assessments as well as an item bank of formative assessments aligned to CCSS developed by the 

NWEA and Pearson. 

 (2) building data systems that measure student growth and success, and inform teachers and 
principals with data about how they can improve instruction;  

CCEL districts have access to a broad range of data systems to support personalized 

learning and to ensure that teachers have access to meaningful data.  Each district and the state 

have taken steps to ensure that teachers and principals understand how to use this data to refine 

and improve instruction for each student. 

 Since 2006, South Carolina has been a leader in national efforts to create and use 

statewide longitudinal data systems (SLDS) for public education.  This system, the State 

Longitudinal Information Center for Education (SLICE) went “live” in September 2013 for 

educator review.  While screenshots are currently embargoed, a copy of the SLICE user guide is 

included in Appendix A1.2.  When fully operational, SLICE will include data from a variety of 

state sources, including our Commission on Higher Education and early childhood (Babynet and 

First Steps) agencies, as well as college and career readiness information. Data are available 

from the state to the student level, and SLICE will have student, parent, school, and researcher 

portals.  Student data will include Academic, Attendance and Discipline, Assessments, Grades 

and Credits, Advanced Academics, College and Career Readiness, and College and Career 

Participation information (such as dual enrollment and internships).  SLICE also includes South 

Carolina’s nationally recognized early warning system, the Student Potential Performance 

Snapshot (SPPS).  CCEL intends to leverage SLICE as a critical component of the student’s 

learning plan and to help school teams and teachers rapidly identify students at-risk for academic 

failure so that immediate interventions can be provided.  

Districts also use the state-purchased Student Information System, PowerSchool by 

Pearson, which offers a web-based portal that provides grade management and viewing for 

teachers, parents, and students.  Teachers are able to record grades and attendance that parents 

and students can access and view anywhere, anytime.  Parents and students can access 

PowerSchool and select preferences for receiving regular reports (via email) to update them on 

progress and attendance in all subjects. (Data in PowerSchool is uploaded into SLICE.) 

CCEL districts also use Enrich® Assess, an educational web-based software purchased 

by the State of South Carolina for all districts, to manage student data (formative, benchmark, 

and summative) and to enable teachers to consistently monitor individual student performance in 
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order to ensure student success. Through Enrich® Assess, teachers can access on both whole 

class and student levels assessment results, attendance and discipline data, and transcript and 

grade details. It maintains a searchable database of student records that is integrated with 

PowerSchool, allowing for automated updates of all demographic data. The information 

integrated into Enrich® Assess allows teachers to customize instruction to help each student 

succeed and generates a wide range of valuable reports for use by administrators and teachers in 

data-driven decision making.  Enrich® Assess currently includes assessment data for: ACT, AP, 

CogAT, ELDA, EOCEP, Explore, HSAP, MAP, PASS, Plan, Project STAR, PSAT, and SAT.   

 CCEL districts have implemented diverse strategies to ensure that teachers are using data 

to shape instruction so that it meets the needs of each student.  These strategies include coaching 

for teachers on how to access, understand, and use student and class data to revise and adjust 

instruction.  Across these districts, instructional coaches work with grade-level teams and 

individual teachers to monitor individual student and whole-class levels of mastery.   

In this way, data can reveal what instruction must be amended and redelivered for the entire 

group and what child needs additional differentiated instruction for successful mastery of 

academic standards.   

(3) Recruiting, developing, rewarding, and retaining effective teachers and principals, especially 
where they are needed most 

Each CCEL district continues to advance its efforts to ensure that all children are taught 

by effective teachers and that all schools are led by effective principals.   

Each district participates in recruitment events at local, state, and national and state 

universities. Additionally, positions are advertised in print media and through electronic systems, 

including the district and school web sites. Typically, the district may also advertise positions 

and accept applications through the South Carolina Center for Educator Recruitment, Retention 

and Advancement (CERRA) national website (http://www.cerra.org), and administrative 

positions are also advertised through the South Carolina Association of School Administrators 

(http://www.scasa.org) which offers a career center with national outreach.  CCEL districts also 

work with and accept applicants certified through Program of Alternative Certification for 

Educators (PACE).  In addition, districts may advertise using other national outlets, such as 

Teachers of Color and EdWeek.  In addition to these venues, Richland Two has an extensive 

recruiting initiative that includes “Teachers Recruiting Teachers” incentive program, an Annual 

District job fair, recruitment reception for minority teachers, a student-teacher reception, and 

Carolina Consortium for Enterprise Learning 11

http://www.cerra.org/
http://www.scasa.org/


 
 

participation in recruiting event in/out of state at historically black colleges and universities. The 

Human Resources office used a document imaging system to improve processing efficiency, and 

the district is able to offer a competitive salary and benefit package. 

Recruiting is especially difficult for the rural, high-poverty districts and for more urban 

high-poverty districts such as those in CCEL.  South Carolina Student Loan Corporation’s SC 

Teacher Loan recognizes “critical geographic schools” each year so that teachers can have 

student loans forgiven over a period of time for their service (usually three years).  All CCEL 

participating schools in Clarendon 2, Orangeburg 5, and Williamsburg are included in the 2013-

2014 list.  Richland Two has eight schools on the list.  This loan forgiveness also applies to 

federal Perkins and Stafford loans. CCEL districts use this information in recruiting initiatives.   

Developing teacher and instructional proficiency as well as principal effectiveness has 

been a major initiative across the state, and each CCEL district has taken steps to provide 

improved supports and guidance for teachers and leaders.   

CCEL districts are committed to ensuring that novice teachers are able to become vital 

members of a school’s community through the assistance of site-based support and a trained 

mentor. All new teachers are required by state law to participate in an induction and mentoring 

program (Section 59-5-85 of the Code of Laws of South Carolina) developed and implemented 

by each district with guidelines and support provided by the State.  This effort helps improve 

instructional quality and retention of teachers, especially in critical subjects and in hard-to-staff 

schools.  As outlined in the South Carolina Induction and Mentoring Program:  Implementation 

Guidelines (2006), districts are required to involve create a systemic plan involving district and 

school personnel as well as a trained mentor to provide personalized support to new teachers 

(either new to the profession or new to the district). All certified mentors are trained by the 

Professional Development Director (PD), who is a certified trainer through CERRA.  

In Richland Two, instructional coaches work closely with new teachers.  These new 

teachers also have a proven effective teacher mentor at the same grade level and in the same 

school.  In Williamsburg, new teachers and teachers new to the district undergo a three-day New 

Teacher Academy that is held prior to the school term. In addition to this orientation, new (and 

new to the district) teachers meet to address content issues, concerns, and instructional strategies. 

Most beginning teachers move on to formal evaluation processes during their second full 

year in the classroom.  South Carolina requires a formal evaluation of teachers, using the newly 
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revised Assisting, Developing, and Evaluating Professional Teaching (ADEPT).  The Summative 

ADEPT Formal Evaluation of Teachers (SAFE-T) is one of the major components of ADEPT.  

Each district and building principal use SAFE-T, and another component of ADEPT, the 

Goals-Based Evaluation (GBE) to help teachers develop, sustain, and gain new skills regarding 

instructional effectiveness.  GBE includes two tracks, the research and development GBE for 

proven-effectiveness teachers to continue learning, and competency-building GBE for teachers 

with clear deficiencies in instruction (no participating teachers are on Competency-building 

GBEs).  Using informal evaluations and based on instructional rounds and observations, the 

principal decides which program to use for each teacher.    

In Clarendon Two, teachers who are not moving their classes toward academic 

achievement and/or not meeting the student goals outlined in their Goals Based Evaluation, are 

provided coaching and job-embedded opportunities to improve their professional.  The teacher 

will be put on a Goals Based Remediation Plan with assistance provided from the coaches and 

turnaround specialist to ensure that students are learning.  If there is no positive progress after 

remediation and assistance, the teacher will return to Formal Based Evaluation and the principal 

will begin collecting documentation for possible termination or non-renewal of contract. 

In addition to the above strategies (induction and mentoring, SAFE-T and GBE) 

Orangeburg 5 provides assistance to teachers and administrators through professional 

development, coaching, and meaningful feedback on their performance and its impact on 

improving achievement.  The district places five of 10 required professional development days at 

the start of the school year to provide clear focus and time to learn.  To improve the overall 

quality of instruction across the district, Orangeburg 5 developed its teaching and learning 

framework, pacing guides, and a common assessment guide (see the framework in Appendix 

A1.3.)  All teachers work together to ensure they are using these materials, and school leadership 

teams work with teachers to assess the effectiveness of commonly developed items.  The District 

also instituted early dismissal every Tuesday so that teachers could participate in professional 

development at least once a week.  These sessions provide intense focus on central topics: the 

Teaching and Learning Framework, classroom management, and CCSS.   

 Rewarding effective teachers is also part of each district’s retention and recognition plan, 

and these efforts are also supported by the state through financial awards.  Each district’s 

Teacher of the Year receives $1,000 provided by the.  From this pool is selected the state’s 
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teacher of the year, who receives $25,000.  Each of the four Honor Roll Teachers of the Year 

receives an award of $10,000. These awards are not subject to state income taxes.  In addition, 

the state of South Carolina provides financial rewards to teachers who earn National Board 

Certification from the National Board for Professional Teaching Standards.  These teachers earn 

an additional $5,000 per year for a decade.   

However, rewarding effective teachers goes far beyond financial gain.  CCEL districts 

reward effective teachers by encouraging them to accept leadership roles within the school so 

that they can share their expertise and help guide the school’s instructional quality.  These 

leadership roles may include serving on the School Leadership Team, serving as department or 

grade-level leaders who guide instructional planning, shape curriculum, expand a school’s 

arsenal of instructional strategies, introduce innovative practices, and help create common 

assessments.  Many established effective teachers serve as induction mentors and participating 

teachers for student teachers.  Effective teachers are also encouraged to be more innovative in 

their strategies as a means of engaging students in their learning.  Often, schools reward effective 

teachers through attendance at national conferences. CCEL will reward effective teachers by 

engaging them as Mentor Teachers to lead Professional Learning Communities and to provide 

peer coaching for personalized learning.   

As part of their School Improvement Grants, Clarendon School District Two and 

Williamsburg County School District are participating as pilot sites in the revised state 

evaluation system for teachers and principals (core educational assurance area 3).  Revised 

ADEPT and PADEPP training will fully begin in summer 2014 for an anticipated rollout to all 

school districts in SY 2014-2015. As currently proposed in the SCDE’s approved ESEA 

Flexibility plan, the new statewide system will have five levels of educator effectiveness. For 

educators teaching a tested subject area, 60% of an evaluation will be based on professional 

practices and standards, 30% based on a classroom value-added score, and 10% percent based on 

a school value-added score. For educators teaching a non-tested subject area, 70% of an 

evaluation will be based on professional practices and standards, and 30% based on a school 

value-added score. For classroom and school value-added scores, the score would be based on 

expected student growth.   

For these districts, this pilot provides an opportunity for additional performance review of 

its teachers at its lowest-performing schools.  In the meantime, WCSD will provide evaluation 
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mechanisms for its teachers and principals that correlate with student growth in performance. To 

provide opportunities for additional certifications, WCSD has established a cohort with Francis 

Marion University to assist current teachers in obtaining certification in Special Education 

Learning Disabilities as well as completing the requirements for a master’s degree. 

 In 2001, the South Carolina General Assembly acted on the premise that “the leadership 

of the principal is key to the success of a school” by adopting legislation to develop and mandate 

statewide implementation of the Program for Assisting, Developing, and Evaluating Principal 

Performance (PADEPP).  This evaluation system is based on statewide performance standards 

and criteria that apply to both all principal preparation programs at institutions of higher 

education and all principals employed in the state’s public school districts. While PADEPP 

includes the formative use of student data, the SC Department of Education is currently revising 

PADEPP to include summative student growth indicators as part of principal evaluation.  

PADEPP standards (and the evaluation components) address Vision, Instructional Leadership, 

Effective Management, Climate, School-Community Relations, Ethical Behavior, Interpersonal 

Skills, Staff Development, Professional Development (for the principal).  In addition, all CCEL 

districts participate in professional development through the South Carolina Association of 

School Administrators (SCASA) to help develop school principals as effective instructional 

leaders. 

 All first-year principals are also required to participate in the state’s principal induction 

program, a year-long program designed to provide support, hone skills, and expand 

competencies for principals.  The program requires the state and the district to collaborate in its 

support.  The curriculum focuses on instructional leadership skills, use of effective schools 

research, and planning for curricular improvement through the analysis of test scores.  Each 

principal is guided through the process by a trained mentor.  The Principal Induction Program 

consists of New Principals’ Academy provided by the State Department of Education and 

orientation activities provided by the school district.   

In Orangeburg Five, principals, like teachers, are expected to “know and do” effective 

instruction.  The deputy superintendent trains principals on Dufor and Eaker’s “three big ideas” 

of a Professional Learning Community with the expectation that principals would conduct them 

with teachers on their campuses.  Principals also were required to attend three-hour sessions each 

month to learn and discuss various trends and topics in educational leadership.  Some of the 
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session topics included data analysis, assessments, identifying and eradicating institutional 

mediocrity, student-centered classroom instruction, school systems and organization, coaching 

teachers, etc. Principals received homework and even took class exams. Principals also had to 

select a subject and classroom on their campus to teach students and apply their newfound 

knowledge of key components of student-centered lessons.  The deputy superintendent observed 

the lessons and provided feedback to each principal. Principals were given opportunities for 

encore performances until they demonstrated mastery.  

During 2013-2014, all principals are participating in the Common Core Black Belt 

Certification training.  The Common Core Black Belt Program is a multi-resource approach that 

uses online lectures, on-site practicums, print and software to take each participant from theory 

to practice in a 47-week course.  The certification builds internal expertise on various 

components of CCSS so that principals can provide support to their teachers.  

Richland Two has recently revamped its internal program to address three levels of 

leadership: Leading Up for teachers and staff looking to lead from their position in the district;  

Tier 2 for those aspiring leaders such as Assistant Principals and Directors who seek additional 

leadership skills; and Tier 3 for new principals.  Two of Richland 2’s CCEL principals are in the 

Tier 3 program, which meets every two weeks to discuss their new roles at their schools. 

 (4) turning around lowest-achieving schools 

Three CCEL districts have proven effective at stabilizing and turning around their lowest- 

achieving schools.  Richland Two has never had low-achieving schools until this past year.  As 

Section B1 delineates, Clarendon Two and Williamsburg, as part of School Improvement Grants, 

have imbued schools with proven-effective research-based strategies for reform that address 

instructional deficiencies and school leadership.  Orangeburg 5 has an established record of 

turning around schools as proven by progress in one year of moving three schools (Mellichamp, 

Brookdale, and Bethune-Bowman Elementary School) from “F” to “A” on ESEA measures.   

CCEL includes the major components of school turnaround:  engaging learning 

opportunities; high quality standards-based curriculum, instruction, and assessment, a data-

driven culture; shared responsibility for instructional quality; effective instructional leadership; 

family and community engagement, and a safe, conducive learning environment.  

Strategies that have yielded successful outcomes for school turnaround are critical 

components of CCEL.  These include classroom-based instructional coaching for teachers to 
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help them understand, use, and apply performance data drawn from a range of assessments to 

their instructional planning and strategies.  Coaches work individually and in small groups with 

teachers to provide the “laser focus on instruction” necessary to ensure effectiveness and student 

achievement.  Teachers work collaboratively in shared planning time to create standards-based 

lessons and common assessments.   

As essential tool in school turnaround is the focus on clear expectations for student 

learning.  Each district successful at turnaround used a visual representation of student mastery 

through a data room or a data log.  Shared data and visible progression of student performance 

engages a school community in success and problem solving.  Each district and CCEL 

participating school will strengthen that articulation and support it through shared planning, 

Professional Learning Communities, and instructional resources.  District curriculum guides and 

instructional frameworks, embedded in CCSS and state standards, help ensure that all teachers 

clearly understand how “expectations” translate to practice.  These guides specify practices that 

must be used in classrooms and what instructional strategies should be used over time.  They 

also provide critical insight into differentiation by subject and grade level so that teachers have 

additional supports and resources.  Principals use curriculum and instructional frameworks and 

related observation rubrics to provide clear, specific guidance to teachers for growth.  Each 

district has developed these curriculum guides, and together, CCEL will refine and share the 

guides to support improved instructional effectiveness across the 19 schools and four districts.  

All districts have implemented Professional Learning Communities to help support a 

school wide culture of continuous improvement and support.  CCEL will “reenergize” the PLC 

initiative by providing a framework drawn from Critical Friends for small-group implementation, 

led by mentor teachers and an Enterprise Learning Coach at each site.  These site-based PLCs 

will also use MasteryConnect to facilitate collaborative planning and to establish cross-

consortium PLCs to support high quality instruction at all sites.  

These districts are also developing a school wide culture driven by data, a culture that 

requires dedication and support from school administrators.  Principals, assistant principals, and 

other administrators will participate in all CCEL components, including PLCs.  Principals and 

administrators will join teachers in data review and application.  This inclusiveness will foster a 

shared, collective sense of responsibility to improve instruction at all levels and for all students.  

Such responsibility will also include shared decision-making, with School Leadership Teams at 
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each site.  All CCEL districts have initiated leadership programs to ensure that principals are able 

and ready to serve as instructional leaders.  In Orangeburg 5, principals must complete 10 

classroom observations per week, provide completed district-developed observation instrument 

for each observation, and provide meaningful guidance and recommendations for action to each 

observed teacher.  Orangeburg 5 also requires Assistant Principals in each lowest-performing 

school to work with specific groups of students who may need additional supports. CCEL will 

require principal participation and leadership in all components.  

Across the spectrum, school transformation requires the inclusion, engagement, and 

participation from the school’s entire population as well as parents and community stakeholders.  

This inclusion manifests itself by frequent and meaningful dialogue between and among 

students, teachers, and parents concerning a child’s progress toward mastery and additional 

learning supports.  Access to and understanding of the data pertaining to standards and 

assessment is essential for parents, and each CCEL district uses existing structures such as 

PTA/PTOs, School Improvement Councils, and schools web sites to provide this information and 

invite parents and stakeholders to special trainings and events.   

(b) Articulates a clear and credible approach to the goals of accelerating student 
achievement, deepening student learning, and increasing equity through personalized 
student support grounded in common and individual tasks that are based on student 
academic interests; and 
 

Goals and Strategies to Achieve Goals 

Goal 1. Students in CCEL schools will gain the academic, technological, and life 

skills necessary for success in college, careers, and citizenship. 

One of the recurring issues for personalized learning is the readiness of students to take 

charge of their learning and life goal, and how to help them develop “growth mindset” (Dweck, 

2006; Sparks, 2013).  Previous RTTT-D grantees have indicated the need for socio-emotional 

support programs to help students become more independent, creative thinkers and learners who 

have the skills to develop and enact a life-learning plan (AIR, 2013).  These attributes are also 

essential to digital citizenship.  In addition, rather than thinking of learning as a finite task, 

students must integrate continuous improvement processes into their learning habits and goal 

setting processes.  Challenge, struggle, and failure are critical components of maturation and 

mastery.  CCEL will foster student empowerment by: 1) including students in decision-making 

processes at the classroom, school, and CCEL levels; 2) providing ongoing hands-on intensive 
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curriculum in life skills (Botvin’s Life Skills, The Leader in Me, and Overcoming Obstacles) 

throughout their PK-12 experience; and 3) offering collaborative project-based learning 

(classroom, school, and consortium based) to hone interpersonal, project management, and 

technology skills.  Through these supports and strategies, students will be able to develop and 

implement an ambitious plan for learning and evaluate their progress toward goals. 

As our world explodes with new forms of information and communication technology 

(ICT), students will need proficiencies in all literacies to succeed at home and at work (Eagleton, 

1999; Karchmer, 1999; Meyer & Rose, 1998; Reinking, McKenna, Labbo, & Kieffer, 1998; 

Topping, 1997; Warschauer, 1999; Wood, 1999). Research consistently shows that the earlier 

children are exposed to technology as learning and living tools, the more proficient they become 

at using these tools to communicate, gain knowledge, research issues, and solve problems. 

For many of our students, especially those in more rural and higher poverty areas, the 

classroom environment will change dramatically with the advent of our CCEL program. Part of 

our plan greatly expands access to web-based learning resources to address the problem that 

many students in our consortium have limited access to computers and the Internet today, and 

access in the classroom is constrained by available resources in our smaller districts. For 

example, when Orangeburg 5 launched a technology renewal plan in 2012, they averaged 3.3 

desktop computers per classroom and 47% of these were over five years old. For laptops, 198 of 

their 552 classrooms (36%) didn’t have any at all. The situation at our participating high school 

from this district, Orangeburg-Wilkinson High School, was even worse with 53 of 111 (48%) 

classrooms having no laptops, 41 classrooms having no whiteboard, and an average number of 

desktops/classroom at just over two – and this high school serves more than 1,275 students.  

The situation is similar in other districts participating in our consortium. In one of 

Williamsburg’s 7-12 grade schools with 520 students, there is access to only 30 nook book and 

10 iPads for all students and administrators. One of Williamsburg’s high schools, serving 645 

students, only has 10 iPads for use in the entire school. Can you imagine how different these 

schools and the classroom experience will be when every student has their own one-to-one 

learning device with instant access to a myriad of educational content? Students will be able to 

take advantage of so many more educational resources and have the time to explore and learn 

wherever their minds can take them. 
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A key advantage of our consortium approach is that our largest district, Richland 2, has 

already introduced one-to-one technology in grades 3-12 for all of their students. Clarendon 2, 

Orangeburg 5, and Williamsburg can learn from their experience and quickly leverage best 

practices to quickly implement this facet of our plan without reinventing the wheel. 

Students across the nation and the students in targeted schools have clearly expressed the 

need to expand learning options far beyond the bricks/mortar buildings and the typical school 

day determined by a conventional school system. Through CCEL, students will have access 

through anywhere, anytime learning through their personal devices (tablet/laptop) to 

online/virtual courses, webinars, open resource learning opportunities, and dual enrollment 

(beginning in 10th grade and open to all students with a “C” average).  A student in Manning may 

enroll in a class offered by the South Carolina Virtual Program in AP Art History, a course that 

has never been offered in the district.  A 7th grader in Orangeburg may decide to participate in a 

class being offered in Columbia by Richland 2.   

In addition, students will work collaboratively on authentic projects that integrate the 

curriculum, focus their talents, and develop their skills.  These projects will stem in large part 

from partners and statewide business and industry. As part of their project, students will use their 

hand-held digital devices and virtual connections to gain essential experiences and access to 

professionals (for advice and exploration of issues).  For example, a global warming project may 

include following a scientist in real-time through the Arctic iceberg fields.  Another project may 

focus on resolving the problem of the bag sensor at the self-checkout registers at Wal-Mart or 

Lowe’s.  Such a project may require field observations, interviews with clerks and costumers, 

and an actual donated machine that students can study, disassemble, and redesign.  Our partner, 

New Carolina, South Carolina’s Council on Competitiveness, will help recruit business and 

industry to pose real problems to students at differing grade levels.  Such projects will foster 

deep content and interdisciplinary learning. 

Collaborative work has proven effective at promoting collegiality among students from 

different subgroups, race, ethnicity, gender, or school cliques (Johnson & Johnson, 2009), as 

well as across grade levels and academic subjects (Slavin, 1996). Research informs us that 

students working in small group assignments achieve higher grades, retain information longer, 

and have reduced dropout rates, improved communication and collaboration skills, and a better 

understanding of professional environments (Johnson, Johnson, & Stanne, 2000; Springer, 
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Stanne, & Donovan, 1997; Terenzini, Cabrera, Colbeck, Parente, & Bjorklund, 2001; cited in 

Oakley, Felder, Brent, & Elhajj, 2004). Studies have proven that when implemented well, 

project-based learning (PBL) can increase retention of content and improve students' attitudes 

towards learning, among other benefits. Longitudinal research also indicates that when teachers 

create the interactive and engaging classroom environments typical of inquiry-based learning, 

students are more successful over the long term (Darling-Hammond, 1996; Zimmerman, 2002). 

All students, with their parents, teachers, and advisors, will be able to accelerate their 

learning (and achievement) at all levels and pursue deeper content learning in subjects of high 

interest to them.  In addition, students will have access to mentors (site-based and virtual) who 

can help explore potential careers (career mentors), learn about particular colleges (alumni 

mentors), serve as a role model, act as a Big Brother or Big Sister, and provide guidance and 

support to each student.  Students will be able to participate in dual enrollment and take 

advantage of online courses from accredited universities.  Students and their families will also 

have consistence access to assistance (direct personal, online, and recorded webinars) in 

completing FAFSA and college applications and to virtual college and career investigation tours.   

Critical to the success of CCEL are the personal learning devices and the development of 

a student’s personalized learning plan embedded in a digital learning framework, which CCEL 

refers to as the e-STEP, electronic Strategic Template to Empower Progress (e-STEP).   

 

As the chart above shows, the e-STEP will pull together include a student’s present 

academic portfolio and performance, longitudinal academic history, selected career goals and 

interest inventories, and personal goals associated with the soft skills essential to personal and 

professional success.  Students will have ongoing training and support in the use of the 
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technology and the digital resources available to support their learning.  This training will take 

place during the school day, and extended webinars and tutorials will be available 24/7 for free 

access. Students will serve on the school’s technology team which will work with CCEL staff to 

ensure smooth transition and full usage of available software.  Students highly proficient in 

technology will serve on teams in each school and district to assist their peers, teach parents, and 

support teachers in accessing and using the rich technology and digital content that can help 

CCEL transform learning for all. Students may lead the development of the web-based tutorials. 

Goal 2.  Educators in CCEL schools will improve their skills to provide engaging 

and rigorous standards-based curriculum, instruction, and assessments that address each 

student’s needs and interests. 

While access to coursework will significantly change the learning landscape at these 

schools and provide a student with multiple instructional resources, nothing takes the place of an 

effective teacher.  Research consistently shows that an effective and caring teacher has more 

impact on a student’s engagement and learning outcomes than any other learning resource.  

However, for CCEL, as with most personalized, digital learning environments, a teacher is 

“perceived not as a director of instruction but as a facilitator or activator of learning who is 

responsible for engaging each student in a personalized sequence of instruction that aligns with 

the student’s skill level, stimulates the student’s interest, and pushes the student to progress to 

the next level” (American Institutes for 

Research, 2013, p. 3).  Research also confirms 

that the principal remains the single 

determinant in the retention of effective 

teachers and in the climate of the school.  To 

enable our PK-12 students to become 

Enterprise Learners, we need to ensure that all 

educators become Enterprise Learners, 

Enterprise Teachers, and Enterprise Leaders. 

For this reason, CCEL has built into 

the program consistent support for teachers so 

that they can focus on instruction and their students.   
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Prior to the phased-in rollout of the technology devices and digital platforms to support e-

STEP, teachers will need supports to ensure that they are able to help each student with self-

assessments, data-driven assessments, goal setting and action plans.  To this end, CCEL will 

ensure that all teachers are able to embed the life skills curricula such as The Leader in Me or 

Botvin’s Life Skills (currently in place for elementary) and proven effective Overcoming 

Obstacles (new for middle and high) into their instruction.  Teachers will participate in training 

throughout the course of the grant to embed these programs into their personalized approach to 

students and learning. Enterprise Learning Coaches at each site and mentor teachers in each 

school will tailor the training to enable the teachers to meet the particular needs of their students. 

South Carolina requires that all teachers demonstrate proficiency with technological tools 

and digital resources; however, CCEL will take proficiency to new levels.  As early as possible 

in Year 1, all site-based educators will be provided with the same devices (tablet, laptops) that 

students will receive beginning in fall 2014.  This lead time will enable teachers to receive the 

training and guidance they need to use the tools with confidence and to their full extent.  CCEL 

will provide site-based large group, small group, and individual training and tutorial webinars, 

with FAQs and demonstrations, posted on the CCEL web site.  Teachers will have access to 

direct onsite support throughout implementation, through coaches, experts, vendor training, and 

peer assistance.  In addition, teachers will serve on the selection committee for the devices and 

for the digital learning platform that CCEL will purchase through a procurement protocols. 

CCEL’s professional development component aligns with best practices in job-embedded 

professional development that provides coaching, mentoring, and teaming focused on instruction 

(DuFour, 2004).  CCEL strategies include structured Professional Learning Communities, 

Coaching (instructional and technology), mentor teachers, and a digital platform 

(MasteryConnect) to enable collaboration.  An Enterprise Learning Coach will ensure that the 

teachers are able to use data from assessments and information from each student’s e-STEP to 

personalize instruction.  A Digital Resource Coach will ensure that teachers become proficient in 

the technological tools and resources to support instruction.  These trained Coaches and mentor 

teachers will train teachers on the technology/digital resources, life skills curriculum, effective 

practices of PLCs, project-based learning, and instructional effectiveness.  CCEL will provide 

ongoing, consistent support, training, and guidance to each teacher to ensure that s/he is able to 

implement a high quality, rigorous instructional cycle (standards, curriculum, instruction, 
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assessment, and analysis) that prepares all CCEL students, including students from high-need 

populations, to be fully functional in the 21st century literacies and well-prepared for graduation, 

continued education, and careers.   

Each school will establish (or recommisssion) professional learning communities (PLCs) 

led by a mentor teacher.  These teams will meet every two weeks during common planning time.  

Each PLC will be led by an established effective mentor teacher, who will be trained in all 

program components and who will use Critical Friends methodologies as a guiding structure.  

These mentor teachers will also work with other teacher mentors across CCEL through 

MasteryConnect to identify best practices and strategies to supporting and ensuring superior, 

creative, flexible and rigorous instruction.   

CCEL teachers will work together to create effective shared units of study, lesson plans, 

curriculum maps, and formative assessments that align with CCSS.  Teachers will create and 

share micro-lessons, record working sessions to demonstrate how to use data to shape 

instruction, and provide podcasts for each other on diverse instructional topics.  Districts will 

share curriculum guides, model lessons and curriculum resources, common assessment materials, 

and support materials so that teachers have access to a plethora of materials to support CCSS 

implementation and college and career readiness.  

One of the key instructional supports provided by CCEL includes the use of 

MasteryConnect, a web-based platform that enables each teacher or groups of teachers to share 

and create units, lesson plans infused with digital resources, and formative assessments.  

Through this platform, each CCEL teacher has access to a school-level, CCEL-level and national 

network of lessons, resources, and peer-reviewed assessments.  While EEDA brought career and 

college readiness into the schools, CCEL will take college and career readiness into instruction 

and project-based learning.   

To develop the capacity to implement and sustain high-quality project-based learning 

across the K-12 curriculum, CCEL will participate in the Buck Institute for Education’s Capacity 

Building Program, a three-year program designed to ensure that each school is able to implement 

and support effective project-based learning.  The capacity-building program provides direct 

support from PBL that includes an expanding train-the-trainer approach (each year more 

educators go through training).  Buck Institute will lead extended and embedded professional 
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development on best practices in PBL design, assessment and management, and all CCEL 

schools will participate in quarterly BIE Capacity Building Program webinars. 

In addition, because the participating students in CCEL are those who live in high 

poverty homes (whether urban or rural), educators will have ongoing access to training and 

support resources by Francis Marion University Center of Excellence to Prepare Teachers of 

Children of Poverty.  Each school’s leadership team will designate participants in training who 

will share best practices with the other, and each summer teachers will participate in focus 

sessions. Sessions will focus on research-based classroom strategies and best practices in the 

following areas as they relate to the needs and abilities of children of poverty: Culture of 

Poverty, Language and Literacy, Family and Community Partnerships; The Classroom 

Community, Classroom Management & Student Motivation; Curriculum Design, Instructional 

Strategies & Assessment; Differentiated Instruction; Metacognition: Strategies that Promote 

Thinking Skills, and School Leadership. (See letter of support in Section B4.3). 

Goal 3.  CCEL schools will provide supportive learning environments that are 

conducive to personalized and Enterprise Learning and instruction and that yield 

increased student, parent, and teacher satisfaction.  

To transform schools and enable educators to foster the development of Enterprise 

Learners, CCEL schools will take steps to ensure that they provide a supportive learning 

environment.  Such an environment is critical to realizing our vision, achieving our goals, and 

sustaining progress over the long-term.  Schools that focus on the social, emotional, and 

behavioral needs of students will significantly improve student learning.  In their article  "7 Keys 

to a Positive Learning Environment,” Hierck, Coleman and Weber (May 2012) focus on 

common characteristics of positive learning environments:  Common Expectations, Targeted 

Instruction, Positive Reinforcement, Support Strategies and Interventions, Collaborative Teams, 

Data-Driven Dialogue, and School-Wide System Approach.   

A key factor in addressing school needs and the effectiveness of school leadership is the 

educational climate. School climate has positive effects on students’ academic achievement 

(Greenberg, 2004; Lee & Burkham, 1996; Roney, Coleman, & Schlictin, 2007; Stewart, 2007) 

and student’s behavior (e.g., reduce conduct problems and mitigate depression) and promotes 

parent and community involvement. For teachers, the benefits of a positive school climate 

include increased job satisfaction (Ma & MacMillan, 1999), improved retention and attendance, 
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and better home-school relationships (Brown & Medway, 2007; DiStefano, et al., 2007). Positive 

school climate has been found to be positively related to indicators of school success, such as 

standardized test scores, AYP measures, and school report card information (DiStefano, et al., 

2007; Greenberg, 2004; Sebring, Allensworth, Bryk, Easton, Luppescu, 2006; Monrad, May, 

DiStefano, Smith, Gay, Mindrila, Gareau, & Rawls, 2008).  

South Carolina is one of few states requiring students, parents, and teachers at all public 

schools to complete an annual School Climate Survey that provides an index of the learning 

environment. Teacher factors include working conditions/leadership; home-school relationship; 

instructional focus; resources to support instruction; physical environment; and safety. Student 

and parent factors include their perceptions of the learning environment; social-physical 

environment; home-school relationship, and safety. The South Carolina Educational Policy 

Center at the University of South Carolina Columbia has analyzed the state’s climate survey data 

base for the last five years and has used factor analytic techniques to identify 14 school climate 

factors that indicate the school’s climate and conduciveness to learning.  The chart below 

provide a sampling of the indicators and the percentile ranking of each school by indicator when 

compared to other schools with similar grade levels.  A 50 would be an average comparable 

score. As the chart below indicates, the CCEL schools have significant work to do to create 

environments perceived by their key stakeholders (teachers, students, and parents) to be positive 

and conducive to learning.  

School Climate 
Indicators 

2013 Percentile Ranking of CCEL Schools  
(when compared to other schools of same grade level) 

Clarendon 2 Orangeburg 5 Richland 2 Williamsburg 
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Teacher Factors                                 
Working 
Conditions/Leadership 40 49 21 20 70 3 49 29 18 27 96 32 77 46 4 57 
Home-School Relations 25 18 18 44 40 1 39 24 17 42 94 46 46 41 2 17 
Instructional Focus 11 15 2 33 11 27 37 19 23 45 75 52 69 68 4 13 
Student Factors 

                Learning Environment 52 59 18 36 79 21 19 41 15 45 81 31 54 71 7 77 
Home-School Relations 52 38 15 36 72 17 21 24 12 28 78 20 31 62 8 85 
Safety 29 41 30 42 77 11 7 53 7 20 76 33 45 47 3 32 
Parent Indicators 

                Learning Environment 27 26 23 29 64 6 21 52 72 60 23 53 14 71 7 38 
Teacher Care & 
Support 32 31 37 35 92 32 67 44 57 42 19 75 20 82 64 66 
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Home-School Relations 21 15 33 35 68 9 26 48 56 44 20 46 15 66 38 54 
 
Throughout the four years, all CCEL school leadership teams will ensure adequate 

numbers of respondents to the survey so that results can be analyzed and used to assess progress 

in transforming culture. Each year, the SC Educational Policy Center will create School Climate 

Profiles for each participating school and help school and district leaders interpret the results.  A 

draft School Climate Profile, 2008–2011, and an interpretation guide, with actual items for the 

School Climate Survey, is in Appendix A1.4.  CCEL Staff (including District Directors and 

Coaches) and school leadership teams will use the profiles to guide principals and district leaders 

in action planning to improve school climate.  In addition, CCEL will ensure that each school 

participate in a semi-annual environmental scan (by another CCEL school) to provide critical 

feedback about a school’s learning atmosphere.  These scans will be conducted using a common 

rubric created by CCEL with support from the USC Educational Policy Center.  In addition, the 

South Carolina Association of School Administrators will provide training each year to the 

school principals and leadership team in supporting climate and culture transformation. 

CCEL has used established research in school improvement to develop core components 

of the program to advance the learning environment at each school including  

 A structured, collaborative Professional Learning Community (PLC) (DuFour, 

DuFour, & Eaker, 2010).  As described, the PLCS will serve as a means to focus on instruction 

and provide a shared high expectation across the schools. 

 School Leadership Teams that represent distributed, shared leadership and the 

authority to drive change at the school level. 

 Student behavior and personal development curriculums and supports (Positive 

Behavior Interventions & Supports, PBIS, Botvin’s Life Skills, the Leader in Me, and 

Overcoming Obstacles) to provide a continuum of life skills and preparation training for 

students. 

 Targeted personalized programs such as accelerated programming and to provide 

remediation to students who are struggling with life skills and academic mastery to address 

student needs (Buffum, Mattos, & Weber, 2009; 2012). 

 Student Voice in shaping the process and its applications to student learning; 

CCEL includes students in the advisory committee for each school, student technology teams to 

identify innovative programs and resources and provide peer training,  
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 Inclusion of Parents and Community into the fabric of the school through 

participation on school advisory groups for CCEL, parent and family education to participate in 

e-STEP, personalized planning, and the technology; volunteers and mentoring, transparency 

initiatives, and communication strategies.  The CCEL web site will also include a feedback tab 

so that parents can directly communicate their ideas and suggestions to the Project Director.  

Parents will have access to ongoing training and assistance (24/7) to enable them to use 

technology to monitor their student’s progress.  Each district will share their parent resource 

materials to improve the content and quality for all.   

  Embedded continuous improvement strategies to identify obstacles or 

impediments to school culture and to make necessary adjustments. Such strategies may include 

leadership training and professional development to prepare principals for shared leadership 

strategies  including knowledge of systems change; or a revision of PLC structure to ensure 

attention to instruction and high expectations for all teachers.  

 Community-building events across CCEL to create investment and engagement.  

In year 1, all CCEL internal and external communities will participate in a shared reading and 

discussion of Tony Wagner’s Creating Innovators: The Making of Young People Who Will 

Change the World.  Discussion groups will take place in clusters at different site such as a library 

or a workplace (led by volunteers and teachers) about the vision the book creates for public 

education and its impact on our nation.   In year 2, the community-building initiative will focus 

on Healthy CCEL schools and communities to address South Carolina’s increasing rates of 

obesity, diabetes, and heart disease especially among minority and impoverished communities.  

Year 3 and Year 4 community initiatives will be determined by needs assessments conducted by 

student groups (as part of their project-based learning).  

 Goal 4.  CCEL will build local and statewide partnerships to engage, guide, and 

participate in Enterprise Learning initiatives beyond the school campus. 

CCEL districts will involve community business, governmental agencies, industry, health 

care providers, and higher education partners to further learning and access to college and career 

information and opportunities.  By extending learning opportunities for students, these partners 

provide options for students to see their learning “at work.”  At the state level, these partnerships 

will be facilitated by New Carolina, South Carolina’s Council on Competitiveness, which 

includes statewide leaders of industry, government and businesses (see letter of support in 
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Appendix B4.3). In addition, each district will cultivate and expand its current partnerships to 

support CCEL.  Key partners will be represented on each school’s advisory team, and CCEL 

staff (Project Director and District Directors and School Leadership Teams) will make 

presentations about CCEL throughout their communities. Please see letters of Support in Section 

B4.3. 

Each CCEL district will engage its local Institutions of Higher Education, including two 

and four-year campuses, in providing expanded dual enrollment for students in grades 10-12 or 

students able to complete college level work (in earlier grades).  Dual enrollment will take place 

either at the school site or at the campus of the provider.  In addition, these partners will assist 

districts in providing college access and enrollment activities for parents and students through 

college visits and college nights that include exploring opportunities, preparation of application 

materials, completion of FAFSA forms, and success in higher learning environments.   

Key business and industry partners will  

 Serve as local sites for parent engagement.  Many families in impoverished rural areas do 

not have access to the Internet or home computing.  Permitting employees to use lunch or 

break time to use technology for virtual conferences, monitor PowerSchool, and track the 

student’s e-STEP can improve home school relations. 

 Serve as corollary access sites for Enterprise Learning and as partners in our community 

outreach events. Local libraries, gyms, churches, and community organizations have 

regular meetings (and facilities) that could easily serve as vehicles to share information 

and successes about CCEL, support the community-building activities by hosting clusters 

or encouraging members to participate and hosting celebration and recognition events.   

 Encourage employees to serve as career and life mentors through diverse types of 

volunteering and mentoring.  CCEL embraces using professional across the spectrum for 

career inquiry through SKYPE guest lectures and question and answer sessions with a 

class or cluster of students.  CCEL will include virtual mentoring to ensure broad access 

for students.  For example, a freshman at CE Murray High School in Williamsburg may 

have a local virtual career mentor and another in Columbia or Greenville.   

 All partners will be asked to provide actual work-placed problems for use in project-

based learning.  Such problems can include marketing, financial analyses, manufacturing 

design issues, root cause analyses, customer service strategies, scheduling, and delivery 
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of services.  We will encourage all local partners to engage in this process to ensure that 

students understand the problem-solving and continuous improvement strategies that are 

necessary for success. 

 Provide technical assistance and guidance in Years 3 and 4 as high school students begin 

developing plans for their school-wide business enterprise.  Ultimately, this project 

serves as an ongoing “capstone” for students in grades 9-12 across all content areas to 

demonstrate their mastery of content as well as their creativity and imagination and to 

provide a service or business that addresses local, state, or national needs.   

 Health care providers can provide educators with much needed guidance concerning 

different health issues that affect children.  Local clinical staff and hospital staff will be 

invited to provide onsite, web-based, or virtual mini-sessions about different health issues 

such as childhood obesity, juvenile diabetes, asthma, and food insecurity and their effects 

on learning and development.  Understanding the effects of health problems can enable a 

teacher to identify the best learning strategies and delivery options for a child. 

Goal 5. CCEL districts will build their capacities to sustain Enterprise Learning and 

turn around schools by continuing CCEL collaboration, improving climate and culture, 

and embedding continuous improvement methodologies across all areas of operations. 

The Memorandum of Agreement between the four districts expresses their commitment 

to working seven years to ensure the successful implementation and refinement, scale-up, and 

sustainability of the plan to personalize and transform learning for students.  This agreement 

includes the commitment to sharing resources, materials, and best practices concerning 

operational practices, school flexibility, and leadership development and support.  District 

leadership teams will be included in all professional development, especially in the 

environmental scans and culture and climate training, to ensure that there is alignment between 

CCEL and district practices.   

The CCEL management structure addresses shared decision-making at the consortium, 

district, and school levels, a necessity for school improvement and sustainable learning 

outcomes.  District Superintendents will participate actively in the CCEL Governing Board and 

ensure that all CCEL schools have the infrastructure to support the technology that will be 

integral to services and personalized learning.  In addition, districts will learn how to administer 

the School Climate Surveys to obtain honest feedback and how to encourage responses from 
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teachers, students, and parents.  They will also learn how to understand and use the School 

Climate Survey data to help identify strategies to improve climate and conditions across all 

schools and districts, and they will commit to using “customer” feedback to shape programs. 

Ultimately, CCEL will assist in building internal capacity and internal controls to support data-

driven innovation and improve learning outcomes for all children.    

 (c)  Describes what the classroom experience will be like for students and teachers participating 
in personalized learning environments. 
 

In The Innovator's DNA: Mastering the Five Skills of Disruptive Innovators (2011), Dyer, 

Gregersen, and Christensen identify five skills that separate innovative from non-innovative 

individuals:  associating; questioning; observing; experimenting; and networking.  They divide 

these skills into two categories:  doing and thinking.  Enterprise Learners are able to use skills 

and processes in a myriad of contexts, from personal goal setting and problem solving to 

occupational work tasks to community service.  Rather than relying on knowledge and 

information alone, Enterprise Learners will use continuous improvement and project 

management processes and skills to go beyond basic subject content and truly become engaged 

in the education process. 

Although providing much needed hardware to our students is a critical first step, the 

CCEL Enterprise Learning program goes much further to transform the classroom experience. 

The introduction of customized personal learning plans for each student (our e-STEP) will 

transform how they view their educational experience. As they proceed through the process of 

developing their own plan and monitoring their progress, they will gain a sense of ownership and 

responsibility for their own education. With web-based college and career exploration tools that 

the CCEL plan will introduce, students can quickly see the subjects that are required to attain 

their goals.  

To achieve their college and career goals, the CCEL plan is opening up the curriculum 

options for every student. In addition to the traditional lecture based course, students will have 

access to on-line options like content from Khan Academy, the SC Virtual School and APEX 

Learning. Classroom instruction will change as well, introducing a blended learning environment 

where teachers can use virtual tools to incorporate individual, small-group and project-based 

learning techniques to help every student progress. Students who are behind will be able to get 

customized content and exercises to help them catch up. They will be able to work at their pace 
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in a manner that fits their learning style, avoiding the embarrassment of being “called out” in a 

classroom with their peers. Students who are advanced will no longer be “held back” and will 

have the opportunity to move forward in their subjects of interest. The expansion of virtual 

curriculum will also offer these students opportunities that they don’t currently have due to a 

lack of physical resources – like AP classes in our rural schools, a multitude of language options, 

and specialized courses like Medical Terminology, Web Design and Architectural Design 

offered by the SC Virtual School. Imagine how differently the classroom experience will look to 

students who now have these options. 

The expansion of virtual options like APEX Learning will allow students to easily 

recover units or credits to help keep them on track for on-time graduation. This is also very 

beneficial to students who cannot attend school due to a medical issue or pregnancy. They will 

no longer face the prospect of falling behind in their education due to their condition. APEX 

Learning options have also been shown to be successful in pre-emptive intervention strategies to 

retain at-risk students and bring back those who have dropped out. Imagine how different the 

classroom experience will be for these students. 

Along with the technology tools and access to on-line education enhancing systems, 

CCEL will introduce life skills training like Overcoming Obstacles Life Skills Program from the 

Community for Education Foundation that includes engaging activity-based lessons, extension 

activities, stimulating discussion prompts, activity sheets, and journal writing assignments for 

students to master skills beyond their core academic content requirements. The curriculum 

covers over 20 important topics, including: 

 Communication  
 Decision Making  
 Goal Setting & Study Skills 

 Problem Solving  
 Conflict Resolution  
 Service Learning 

 Confidence Building 
 Teamwork 
 Respect & Tolerance 

Grade Level CCEL Classroom Experience 
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Early Childhood 
(PK, K) 

 Young children in grades PK-K will participate in 1:1 computing with digital 
infusion.   

 All CCEL children will also participate in character education programming 
(Botvin’s Life Skills or Leader in Me) to support socio-emotional 
development.  Dial 4 will be used to diagnose and assessment readiness for 
first grade and to provide teachers with critical knowledge for intervention and 
instruction.  Creative Curriculum will be used to help children develop 
imaginative capacities.   

 Parents as Teachers, KIPPs will be used to support family assessment, 
identification for services, and support during home visits. 

Elementary 
School 

   (grades 1-5) 
 

 

 

 An elementary school student attending a CCEL school will be greeted by a 
vivid, dynamic campus: color, images, sound, with interactive materials and 
technology in every classroom. CCEL schools will create energetic spaces 
where children are stimulated to imagine and create.  Each classroom will have 
dry-erase boards. 

 Beginning in first grade, children will receive their personal learning device (a 
tablet or small laptop) that will be theirs until they leave the school. They will 
begin an e-STEP personal learning plan that is easy to understand and visually 
engaging (age appropriate). 

 They will begin to have exposure different careers, like a fireman, nurse, 
veterinarian, etc. through visitors to school, lunch buddies, virtual speakers, 
guest speakers, and literature. 

Middle School 

    (grades 6-8) 
 Students will begin using systems like SCOIS to complete career interest 

surveys and develop their Individual Graduation Plans (IGP), in which they 
identify their academic and career goals and plan the coursework to meet those 
goals. 

 Students will participate in Overcoming Obstacles to build life skills like 
Teamwork, Conflict Resolution and Respect & Tolerance for others as well as 
enhance Communication & Study Skills. 

 A multitude of virtual learning opportunities will be available for students to 
begin to customize their curriculum based on their personal learning plans and 
interests. 

 Project-based learning projects will help students make connections across 
disciplines so they can truly appreciate the benefits of the different subjects that 
they are learning. 

High School 

(grades 9-12) 
 Each student routinely plans and monitors their education progress using their 

e-STEP personal learning dashboard. They have 24/7 access to systems like 
SCOIS that help them fine tune their career and college plans. With input and 
guidance from their educators and parents, clear requirements are outlined for 
each student to achieve their goals. 

 APEX Learning is used in all high schools to support unit and credit recovery, 
to provide courses not otherwise available at the school, or to serve a student 
who may perform better in a virtual setting. 

 Dual-enrollment opportunities are expanded for students to obtain college credit 
or credit towards technical degrees – putting them a step closer to realizing their 
college and career goals. 
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This program, in conjunction with the skills that students will develop by participating in 

project-based learning initiatives, will help them build the teamwork, perseverance, critical 

thinking, communication, creativity, and problem-solving traits that are necessary for them to 

achieve their college- and career-ready goals. Imagine how the classroom experience will be like 

for students once they have the opportunity to participate in these initiatives. The following table 

gives a synopsis of how we envision the classroom changing for all of our students: 

A Teacher’s Experience in CCEL 

 A teacher in a CCEL school will have the tools, supports, and resources to become an 

Enterprise Learner and an Enterprise Teacher.   

 Regardless of the grade level taught, teachers will have the life skills curriculum and 

strategies to help her students develop a “growth mindset” so that they will be able to plan and 

track their own learning.  Critical to CCEL is the advisory periods incorporated into the school 

day so that teachers have the time to meet and connect with each student (and parent) concerning 

their progress and connections of a course to the overall plan.  Entire schools will use a 

curriculum—Botvin’s LifeSkills, The Leader in Me, and Overcoming Obstacles—integrated 

across subjects and emphasized during advisory periods.  Teachers will be able to draw from 

these materials as they cover content, but the materials will also help them connect to their 

students. 

A teacher will also have the opportunity and time to get to know her students and their 

parents and families.  For instance, during the advisory period (which rotates across the 

schedule), she is able to regularly meet one-on-one with her students to review their eSTEP and 

discuss relevance of a course to a student’s program of study and academic preparation.  She can 

also discuss with the student a concept or strand that is proving difficult and strategies to advance 

mastery.  She may conference with a parent via SKYPE about a student’s current mastery level 

and assignment, and she regularly sends emails or notes home to parents to let them know how 

the student is progressing.   

Because the school has expanded its parent volunteer and mentor network, she can 

request that the Guidance Counselor or Career Development Facilitator use the CCEL network 

help find a career mentor or a life mentor for a student.  She can also find a guest speaker on a 

rich array of topics through the CCEL network.  She’s excited that an environmental engineer 

who lives in Orangeburg has agreed to SKYPE with her students in Manning to discuss the 
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career and the daily life of work.   Her afterschool recycling club will be able to see the 

connections between their interests, their activities, and their potential world and careers. 

Through MasteryConnect, a teacher will have access to numerous units of study, lessons, 

and formative assessments on a particular CCSS standard (or state standard in other subject 

areas) that she teaches.  This support, coupled with the pacing/curriculum and assessment guide 

provided by CCEL districts, helps create a continuous, consistent approach to instruction.  Both 

MasteryConnect and the guides are supported and used by the teacher’s Professional Learning 

Community.  In addition, with MasteryConnect, teachers can access formative assessments 

students through digital devices or by paper.  These assessments may be the common 

assessments developed by the PLCs or a quick lesson assessment developed by the teacher.  

Student’s answers and immediately scored and recorded.  Results are available in real time at the 

student and class level so that a teacher can identify the group and individual levels of mastery.  

This information may lead to re-teaching the entire class using a different approach and 

examples or offering some small group or personalized instruction.   

Each educator will be part of a school-based and CCEL Professional Learning 

Community.  This learning community becomes the vehicle by which individual, school, and 

CCEL instructional quality is elevated.  Learning communities will provide feedback on lesson 

plans, develop shared instructional strategies and common assessments, and review student data 

on the individual and group level to ensure that instruction meets student’s needs.  The PLC 

reinforces and expands a teacher’s capacity to use data to shape instruction, find appropriate 

strategies and approaches to advance each student’s learning.  They will meet regularly in a 

school’s data room to examine whole class and individual levels of mastery and to contemplate 

best practices to accelerate learning.  In addition, the PLCs will help teachers identify, based on 

data found in the eSTEP and through MasteryConnect, the best options for student learning and 

acceleration.  This may include APEX for unit mastery or credit recovery, site-based RtI, online 

tutorials, or recommendations for online courses or dual enrollment.   During parent conferences, 

the teacher will explain these options and why they are being considered for the child. 

Each teacher will also have training in project-based learning approaches, rationales, and 

structures to help ensure that they move beyond “group work” to ensure relevant, real-world 

problems for student engagement.  The three-year capacity building program enables each 
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teacher to progressively use project-based learning as a means to offer personalized deep- 

content learning that facilitates collaborative skill building.  

During the Summer Summit, teachers will have the opportunity to collaborate in person 

with other CCEL grade-range teachers and to refine curriculum materials, CCSS alignment, and 

formative assessments.  In addition, each summer provides a focused opportunity for 

professional development so that teachers have time to learn, process, and apply new knowledge 

to their instruction. 
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All Goals
Stakeholder Meetings X
Notification of Funding X
Convene CCEL Governing Commission (GC) to 
review plan, goals, objectives; post CCEL positions; 
meets monthly in years 1 and 2, quarterly in years 3 LEA Superintendents X X X X X X X X X X X X X X X X
Post and Hire Project Director and all key CCEL staff Governing Commission; 

Districts X
Convene Technology Task Force to create RFP for 
digital learning platform CCEL LEAs, PD X
Technology Fair for each district Vendors, PD, and DD X
Technology Task Force works with each district and 
school to identify best fit for technology and purchases DD, SLT X
Select and Purchase Student and Teacher technology 
(mobile learning devices) DD, SLT X X
Select and Purchase Digital Learning Platform to 
facilitate e-STEP; begin integration of data systems

Technology Team, PD, 
SLT X X

Coaches complete instructional inventories and 
technology inventories/preepare training schedules ELC X
Identification and recruitment of mentor teachers for 
each school

DD, School Leadership 
Team X X

Contracts with PD Providers (Buck Institute, 
Overcoming Obstacles, SCASA) X X X
Establishand maintain CCEL web site (with links for 
each district and school)

PD, Digital Resource 
Coord. X X X X X X X X X X X X X

Plan Summit for Years 1 and 2 X X
Summit (two week intensive training institutes for all 
CCEL educators) X
Meet with External Evaluator for Grant (once a 
quarter) X X X X X X X X X X X X X X X X
Annual Report; Final Report PD, with evaluator X X X X

20172016Timeline of Activities Personnel Responsible 2014 2015
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20172016Timeline of Activities Personnel Responsible 2014 2015

Identify cadre of students at each school who can 
serve on Technology Team as peer mentors and 
trainers for peers and teachers; coaching of cadre to 
serve in this capacity

SLT X X X X X X
Students develop personalized learning plan that 
identifies career and college intentions or interests, 
includes longitudinal performanced data, and "on 
track  to graduate" information

ELC, Teachers X X X X X X X X X X X X X X
Student Voice in determining school policies for 
behavior, citizenship, governance SLT, Student Government
Expanded dual enrollment for students (sophomores, 
and course options DD, PD, ELC X X X X X X X X X X X X X X
Dial 4 for all Kindergarten students to ascertain 
readiness for first grade District Staff X X X X
Countdown to Kindergarten for ECE District Directors
Implement mentoring (onsite, virtual, CCEL-wide) PD, DD, SLT X X X X X X X X X X X X X X
Recruit business and industry to serve as internship 
and cooperative learning sites Project Director X X X X X X X X X X X
Implement or revampe student advisory/homeroom 
period to ensure time for student monitoring of PSLP LEAs with SLT X
Students participate in embedded life skills 
curriculum

Schools/Teachers X X X X X X X X X X X X X X
Training for students on SCOIS and career clusters DRC/ELC X X X X X X X X X X X X X X

Career interest inventories (through EEDA, SCOIS)
DRC/Career Guidance 
Couns. X X X X X X X X X X X X

Students begin project-based learning as learning Schools X X X X X X X X X X X XCreate CCEL-wide open-course catalog to facilitate 
expanded access to non-local courses; expanded 
access to AP courses PD, DD, SLT X X X X X X X X X
Disseminate information about dual enrollment, SC 
Virtual School, Richland 2's virtual school DD, PD, ELCoord X X X X X X X X X X X X X X X
Roll Out Student Technology X X X X
College Planning and Assistance for high school 
students (exploration, applications, FASFA)--onsite 
assistance during day, family nights, web-based Guidance Couselors X X X X X X X X X X X X X X X

Goal 1 Students in CCEL schools will gain the academic, technological, and life skills necessary for success in college, careers, and citizenship

Carolina Consortium for Enterprise Learning 38



Q
3 

(ju
-S

e)

Q
4 

(O
c-

D
e)

Q
1 

(J
a-

M
a)

Q
2 

(A
p-

Ju
)

Q
3 

(ju
-S

e)

Q
4 

(O
c-

D
e)

Q
1 

(J
a-

M
a)

Q
2 

(A
p-

Ju
)

Q
3 

(ju
-S

e)

Q
4 

(O
c-

D
e)

Q
1 

(J
a-

M
a)

Q
2 

(A
p-

Ju
)

Q
3 

(J
u-

Se
)

Q
4 

(O
c-

D
e)

Q
1 

(J
a-

M
a)

Q
2 

(A
p-

Ju
)

Q
3 

(J
u-

Se
)

Q
4 

(O
c-

D
e)

20172016Timeline of Activities Personnel Responsible 2014 2015

Training and coaching for students on digital learning 
platform

ELC/DLC Teachers X X X X X X X X X X X X X X X
Ditigal Citizenship training for all students DLC, teachers X X X X X X X X X X X
Student-developed technology training webinars and 
documents

Student Technology Team X X X X X X X X X X
Dual enrollment and Expanded Dual Enrollment
Disseminate information about SC Virtual School and 
Richland 2 Virtual School; assist students with 
registration; provide site-based school-day access DL Coordinator X X X X X X X X X
Recruitment of Mentors (role models, career, alumni) X X X X X X X X X X X X X X X

Convene CCEL School and District Advisory Boards 
to review plans, goals, and objectives; meets monthly 
in Y1 & 2; quarterly in Y3 and Y4

GC, Project Director, 
District Director X X X X X X X X X X X X X X X

Intensive Planning by Enterprise Learning Coaches 
and Digital Coaches EL Coord/Dr Coord X
Instructional Inventory of curricula, materials, and 
digital resources currently in place

EL Coaches, Mentor 
Teachers, and Digital X

Launch MasteryConnect for all CCEL teachers; 
training and support provided by DRC and ELC DRC, ELC X
Establish school-based shared-course and grade level 
PLCs: initial book study (Tony Wagner's Creating Mentor Teachers X
Establishe CCEL-wide PLCs for Shared-Course 
Teacher and Grade-level teachers. PD, SLT X
Teachers receive laptops or tablets; intensive training 
on technology  817 teachers trained on  1:1 technology Technology Task Force; X X X
Training of Mentor Teachers (Critical Friends, 
Overcoming Obstacles, PBL, MasteryConnect) PD Providers X X
Buck Institute for Education Capacity Building 
Program PD X X X X X X X X X X X X X X
Four-day Summer Institutes for CCEL Staff, Learning 
Coaches, and Mentor Teachers PD X X

Goal 2: Educators in CCEL schools will improve their skills to provide engaging and rigorous standards-based curriculum, instruction, and assessments that address 
each student’s needs and interests.
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20172016Timeline of Activities Personnel Responsible 2014 2015

Summer Institutes for all participating CCEL teachers 
(817) at their school/district sites:  Training on 
Overcoming Obstacles, Project-based Learning, 

Coaches, Mentor 
Teachers, School 
Leadership Teams X X

In-class coaching on personalizing learning EL Coaches and Mentor 
Teachers X X X X X X X X X X X X X

Video-taped Micro-lessons with PLCs as formative 
assessments for teachers

EL Coaches and Mentor 
Teachers with PLCs X X X X X X X X X X X X X

In-class and PLC coaching on using technology 
platforms, data systems, coaching on integrating 
digital resources into technology DR Coord/DRC X X X X X X X X X X X X X

School Meetings to review core components, goals, 
annual objectives (all educators and staff at site)

Distrit Directors, CCEL 
Staff X X X X

Student, Parent, & Community Meetings to announce 
project funding, review core components and 
anticipated outcomes, with annual review PD, District Directors X X X X X X X X
Develop print materials to support parent use of 
technology and digital platforms DR Coord X X X

Technology training and support for parents
Ditigal Resource Coord 
and Coaches X X X X X X X X X X X X X

Training and support for parents on how to support 
student learning and growth ELC X X X X X X X X X X X X X X X
SCASA training for school leaders, distict leaders, 
and board members SCASA/PD X X X X
Climate and Culture Survey Professional 
Development USC EPC X X X X
Environmental Audits PD, USC EPC, SCASA X X X X X X X XSchools promote participation in annual school 
climate surveys DD, SLT X X X X X X X X
Community Building Events (annual school/district 
wide)

DD, SLT, Student 
Government

 local sites (libraries, CBOs, FBOs) to serve as parent 
education and community-building sites PD, District Directors X X X X X X X X X X X X X X X

Goal 4.  CCEL will build local and statewide partnerships to engage, guide, and participate in Enterprise Learning initiatives beyond the school campus.

Goal 3.  CCEL schools will provide supportive learning environments that are conducive to personalized and Enterprise Learning and instruction and that yield 
increased student, parent, and teacher satisfaction. 
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20172016Timeline of Activities Personnel Responsible 2014 2015

Recruit business, industry, government stakeholders 
to serve as mentors, role models, and career PD. District Directors X X X X X X X X X X X X X X X
Recruit "problems" from industry, business, 
government, healthcare for student PBL PD X X X X X X X X X X X X X X X

Local physical and mental health practitioners provide 
onsite training and technical assistance to educators PD X X X X X X X X X X X X X X X
Recruit dual enrollment providers District Directors X X X X X X X X X
Community Building Events (annual school/district 
wide) PD, District Directors X X X X X x X X X X X X X X X

Training on implementation rubrics and importance of PD, USC EPC X X X X X
Develop Implementation Rubrics for all core 
components of CCEl (technology platform, digital 
resources, ESTEP, Mastery Connect, project based 
learning, 

PD, USC EPC X X X
CCEL results shared with other schools in district PD X X X X x X X X X X X
CCEL educators provide PD during LEA PD inservice 
days LEAs X X X X X X X X X X X X X
Virtual CCEL staff meetings across sites (web-cast, 
SKYPE) to build CCEL community and sustainable 
network PD, DR Coord, EL Coord X X X X X X X X X X X X X X X
LEA District Staff meetings to review core 
components and goals and annual targets for student 

Superintendent, PD, 
District Directors, School X X X X

Prepare and submit waiver to State Board for 
Competency-based learning and use of EOC 
examination as proficiency-based examination.

PD, Board of Governors X X X

Goal 5. CCEL districts will build their capacities to sustain Enterprise Learning and turn around schools by continuing CCEL collaboration, 
improving climate and culture, and embedding continuous improvement methodologies across all areas of operations.
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(A)(2)  Applicant’s approach to implementation 
  

The extent to which the applicant’s approach to implementing its reform proposal (e.g., schools, 
grade bands, or subject areas) will support high-quality LEA-level and school-level 
implementation of that proposal, including— 

 

(a) A description of the process that the applicant used or will use to select schools to participate.  The 
process must ensure that the participating schools collectively meet the competition’s eligibility 
requirements  
 

The four CCEL districts determined that targeting high need K-12 feeder systems would 

be the best approach to creating long-term impact and to building capacity across schools.  The 

feeder systems would be selected first by high schools that were struggling to succeed, because 

we wanted to effect rapid and significant change in these sites. The chart below indicates the 

level of intervention needed in the participating high schools. 

High School 2013 
ESEA 
Grade 

HSAP Exit Examination Grad Rate % Entering 
2011 

College 
Freshman 

Class 

2012 2013  
% Not Met % Not Met  

2011 
 

2012 ELA  Math ELA  Math 

State Ave  10.9 17.8 9.3 16.5 73.6 73.1 66 
Manning High School F 17.7 36.8 15.6 30.8 71.88 77.72 50.5 
Orangeburg-Wilkinson 
High School 

F 14.6 24.3 16.4 24.9 67.61 71.87 52.3 

Richland Northeast 
High School 

F 9.8 21.3 12.4 20.9 69.32 70.49 61.7 

C.E. Murray F 18.2 35.1 8.3 25.0 76.34 84.82 64.6 
Kingstree High F 20.8 30.5 21.2 45.3 69.46 70.18 39.8 

As the above chart reveals, students in these schools need dramatic changes in their 

learning environment, instructional approaches, and engagement strategies.  A critical issue for 

success of CCEL is motivating and inspiring learners to engage in and take responsibility for 

their learning.  Traditionally, dropout programs focus on 9th grade students and their attendance 

more than any other cohort as the most at-risk for dropping out of school.  However, more and 

more recent research suggests that high school may be too late to correct a student’s attendance 

pattern with dropout.  In Boston and Philadelphia, researchers found that among other factors 6th 

grade attendance is one early warning indicator that predicts dropout, especially if the student is 

attending school far less than peers (Balfanz, 2008).  When students transition from one school 

environment to another—between elementary and middle or between middle school and high—

the risk for disengagement, academic failure, and dropping out increases. CCEL determined that 
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including feeder patterns would be the best intervention for disengagement, low motivation, and 

absences. The middle and elementary (and primary) feeders are included to create a sustainable 

Enterprise Learner “ladder” and transform climate and population across the spectrum.  

 (b) A list of the schools that will participate in grant activities  
 

All 19 participating schools have been identified as high minority and high-poverty 

schools.  Each school exceeds the requirement for at least 40% of participating students to be 

from low-income families, based on eligibility for free or reduced-price lunch subsidies under 

the Richard B. Russell National School Lunch Act.  Fourteen of the 19 are designated as Title I 

schools.  Two participating schools, Robert Howard Middle (Orangeburg 5) and Kingstree 

Senior High (Williamsburg), are on the State’s Priority School list, the lowest-performing Title I 

Schools.  No participating school has been named as a Focus School by the state for Title I 

schools with the highest average performance gap between subgroups. A list of participating 

schools is on the next page and the (A)(2) Applicant’s Approach to Implementation table is on 

the subsequent page. 

(c)  The total number of participating students, participating students from low-income families, 
participating students who are high-need students and participating educators   

 

The total number of participating students will be 11,957 children, of whom 9,250 are 

from low-income families, based on eligibility for free or reduced-price lunch subsidies under 

the Richard B. Russell National School Lunch Act.  These numbers are calculated by 11th day 

enrollment for the 2013-2014 school year.  The number of participating educators is 1121, 

including 817 classroom teachers.  CCEL includes principals, teachers, curriculum-development 

or staff development specialists, bilingual/English as a Second Language (ESL) specialists, 

library media specialists, instructional technology specialists, support services staff (e.g., 

guidance counselors, nurses, speech pathologists), other administrators (e.g., assistant principals, 

discipline specialists), assistant teachers, and instructional aides. 

South Carolina’s State’s Teacher Equity Plan, as required by section 1111(b)(8)(C) of the 

ESEA, defines “high minority enrollment” as above the state average for minority enrollment 

(http://www2.ed.gov/programs/teacherqual/hqtplans/index.html#sc).  The state’s average for 

minority enrollment is 37.6%.  Each participating school exceeds this average, all (11,957) 

participating students are deemed high-need.  The chart below also indicates other high-need 

populations within the schools. 
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CCEL Participating Schools and Percentages of High-Need Students 

District School 
ESEA 
2013 Gr Total 

% FRP 
(E-rate 
12-13) 

% 
A-A 

% 
SWD 

McKinney 
Vento Foster LEP 

Clarendon Two 
 

Manning High School F 9-12 873 75% 63% 22% 0% 1% 0 

Manning Junior High School D 7-8 437 84% 68% 22% 1% 0 0 
Manning Elementary School* B 4-6 632 86% 67% 21% 2% 0 0 

Manning Primary School* C 2-3 462 83% 62% 19% 2% 0 0 
Manning Early Childhood Center*  PK-1 610 88% 64% 16% 1% 0 0 

Orangeburg 5 
 

Orangeburg-Wilkinson High School* F 9-12 1,277 79% 89% 12% 0 0 0 

Howard Middle* F 6-8 405 88% 95% 8% 0 0 0 

Whittaker Elementary* A PK-5 658 93% 85% 9% 0 1% 0 

Richland Two 
 

Richland Northeast High School F 9-12 1,354 60% 68% 11% 2% 0 8% 

Dent Middle School C 6-8 1,329 57% 61% 11% 3% 0 8% 

Conder Elementary School* A PK-5 785 80% 66% 7% 2% 0 20% 
Clemson Road Child Development 

Center  PK 99 85% 78% 5% 8% 0 10% 

Williamsburg 
 

C. E. Murray High* F 7-12 395 89% 91% 25% 0% 2% 0% 

Kingstree Senior High* F 9-12 638 91% 94% 18% 0% 1% 0% 
Kingstree Middle* F 6-8 522 92% 97% 8% 1% 1% 0% 

Williamsburg Co Magnet School* D K-6 393 95% 77% 16% 0% 2% 0% 

Greeleyville Elementary* F K-6 296 96% 95% 23% 0% 1% 0% 

Kenneth Gardner Elementary* C 3-5 372 94% 97% 20% 0% 0% 0% 
W. M. Anderson Primary*  K-2 425 95% 91% 25% 0% 2% 0% 

*Title I School 
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(A)(2) Applicant’s Approach to Implementation  
 

LEA 

Participating School 

G
rades/Subjects included in R

ace to the T
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istrict Plan 
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ata: 
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aw
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ata: 

R
aw
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ata: 
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aw
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ata: 
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aw

 
D

ata: 

R
aw

 
D

ata: 

Percenta
ges: 

Percenta
ges: 

Percenta
ges: 

(Column relevant for 
consortium applicants) 

A
: # of Participating Educators 

B
: # of Participating Students 

C
: # of Participating high-need students 

D
: # of Participating low

-incom
e students 

E
: Total # of low

-incom
e students in LEA

 
or C

onsortium
 

F: Total # of Students in the School 

G
: %

 of Participating Students in the School 
(B

/F)*100 

H
: %

 of Participating students from
 low

-
incom

e fam
ilies (D

/B
)*100 

I: %
 of Total LEA

 or consortium
 low

-
incom

e population (D
/E)*100 

Clarendon School 
District Two 
  

Manning High School 9-12 68 873 873 678 9,250 873 100% 77% 7% 
Manning Junior High School 7-8 41 437 437 347 9,250 437 100% 79% 4% 
Manning Elementary School 4-6 57 632 632 591 9,250 632 100% 93% 6% 
Manning Primary School 2-3 41 462 462 364 9,250 462 100% 78% 4% 
Manning Early Childhood Center PK-1 65 610 610 557 9,250 610 100% 91% 6% 
LEA TOTAL   272 3,014 3,014 2,537  9,250 3,014 100% 84% 27% 

Orangeburg School 
District 5 
  

Orangeburg-Wilkinson High School 9-12 107 1,196 1,196 964  9,250 1,196 100% 77.37% 10% 
Howard Middle 6-8 37 407 407 341 9,250 407 100% 83.95% 4% 
Whittaker Elementary PK-5 49 663 663 532 9,250 663 100% 80.55% 6% 
LEA TOTAL   193 2,266 2,266 1,837  9,250 2,266  100% 83.27% 20% 

Richland School 
District Two 
 

Richland Northeast High School 9-12 142 1,485 1,485 768 9,250 1,485 100% 52% 8% 
Dent Middle School 6-8 109 1,275 1,275 749 9,250 1,275 100% 59% 8% 
Conder Elementary School PK-5 81 801 801 625 9,250 801 100% 78% 7% 
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Percenta
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(Column relevant for 
consortium applicants) 

A
: # of Participating Educators 

B
: # of Participating Students 

C
: # of Participating high-need students 

D
: # of Participating low

-incom
e students 

E
: Total # of low

-incom
e students in LEA

 
or C

onsortium
 

F: Total # of Students in the School 

G
: %

 of Participating Students in the School 
(B

/F)*100 

H
: %

 of Participating students from
 low

-
incom

e fam
ilies (D

/B
)*100 

I: %
 of Total LEA

 or consortium
 low

-
incom

e population (D
/E)*100 

Richland School 
District Two 

Clemson Road Child Development 
Center PK 58 103 103 84 9,250 103 100% 82% 1% 

LEA Total   372 3,664 3,664 2,226 9,250  3,664 100%   60.75% 24% 

Williamsburg County 
School District 
TOTAL 

C. E. Murray High  7-12 45 394 394 347 9,250 394 100% 88% 4% 

Kingstree Senior High 9-12 49 625 625 566 9,250 625 100% 91% 6% 

Kingstree Middle 6-8 37 512 512 477 9,250 512 100% 93% 5% 

Williamsburg Magnet K-6 31 393 393 309 9,250 393 100% 79% 3% 

Greeleyville Elementary K-6 31 292 292 264 9,250 292 100% 90% 3% 

Kenneth Gardner Elementary 3-5 38 371 371 356 9,250 371 100% 96% 3% 

W. M. Anderson Primary K-2 35 426 426 331 9,250 426 100% 78% 4% 
 LEA Total K-12 266 3,013 3,013 2,650 9,250  3,013 100%  85% 29% 

Consortium Totals     1,121 11,957 11,957 9,250 9,250 11,957 100%   77% 
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Carolina Consortium for Enterprise Learning Logic Model  

Resources or Inputs  Activities  Outputs  Short-Term       OUTCOMES     Mid-term        Impact 
CCEL Project Staff 
*PD, Coaches 
School Teacher Mentors 
 
Infrastructure in each 
LEA To support 
technology and increased 
usage  
 
Personal devices for 
educators and students  
 
SLICE, PowerSchool, 
Enrich, SPPS, Mastery 
Connect 
 
CCSS and state 
standards; Curriculum 
and instructional 
materials 
 
Partner IHEs (2 and 4 
year) for dual enrollment 
 
Partners 
 
Professional 
Development Providers 
*Overcoming Obstacles 
*Buck Institute 
*USC EPC 
*SCASA 
*Critical Friends 
 
Waiver for Seat-Time 
and Proficiency-based 
learning 
 
Increased Operational 
flexibility to reform 

 PK-2 grades: 
 Countdown to Kindergarten 
 Parents as Teachers 
 Parenting and Family 

Literacy 
Grades 1-12 
 Advisory  period 
 Enterprise life skills  
 anywhere anytime learning 
 Supports for mastery & 

acceleration 
 Mentoring, job shadowing, 

internships, summer jobs 
 Interdisciplinary and deep 

content PBL  
 Expanded access to college 

and career information, 
help, and opportunities 

 Training on technology and 
digital platforms 

 
Parents & Families 
 Enterprise Parenting 
 Technology training for 

parents  
 Family nights and open 

houses  
 Community building events 
 
Instructional Staff 
 Coaching (EL) 
 Technology Training & 

Support  (DRC) 
 Mentor Teachers 
 PLCs (school and CCEL) 
 MasteryConnect 
 Ongoing, JEPD 
 
School Leadership Teams  
PLCs 
SCASA training for leaders 
Climate & Culture  

  All students have 1:1 
 All students have e-STEP  
 CCEL collective course 

guide   
 Increase in college 

application and FAFSA 
completion rates 

 Student attendance 
improves and tardiness 
decreases 

 
 *Technology and 

software training 
videos, webinars, 
manuals, helpdesk 

 Student Tech Teams at 
each school & CCEL 

 Print & e-Guides (in 
Eng/Sp) for Parent 
Portal, E-Step, SLICE 

 Increased parent use of 
data portals 

 
817 CT, 1,121 educators 
trained in OO, CF, PBL 
 Increased number of 

lessons & assessments 
aligned with 
CCSS/state standards 

 CCEL Digital Repository  
 CCEL Instructional Cycle 

Videoclips, webinars, 
 
 All SLT teams trained in 

culture and climate 
indicators 

 All Administrators 
trained by SCASA 

 Increased participation in 
School Climate 
Surveys 

  Readiness for 1st 
Grade increases  

 Student Voice & 
Decision-making 

 Students able to set 
goals, plan, & 
monitor progress 

 Students gain EL 
knowledge and life 
skills   

 Students aware of 
college enrollment 
processes  financial 
aid and application 
processes 

 Increased 
participation in dual 
enrollment and 
virtual courses 

 
Students, parents, and 
teachers able to access 
and understand data 
 
Parents aware of 
strategies to support 
student Enterprise 
Learning 
 
Increased quality and 
creativity of lessons and 
instruction 
 
Improved internal and 
external communication 
strategies 
 
Improved self-
assessment processes 

Elem children more able 
to set goals and plan 
 
*Student achievement 
increases (readiness, 
PASS, HSAP, ACT, 
SAT, EOCOP)  
*Achievement gap 
decreases 
*Graduation rates 
increase 
 
*Dramatically improved 
satisfaction among 
students, teachers, and 
parents 
 
Increased parental 
participation and support 
for child’s learning 
 
Student accelerated 
progress  to mastery 
 
Student graduate ready 
for college and careers 
 
Students, teachers, 
schools, and LEAS 
embed CI practices and 
methodologies into 
learning and operations 
 
Improved use of 
resources and facilities 
and time 
 
 

 
 
 
 
More students 
complete two-
year and four-
year degrees 
 
Parents and 
students are 
satisfied with 
schools 
 
Community 
engagement in 
school 
demonstrates 
shared vision 
and collective 
responsibility 
 
CCEL schools 
become 
sustainable high 
performing 
schools 
 
Continuum of 
Enterprise 
Learners 
 
School 
Turnaround 
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(A)(3)  LEA-wide reform & change  

The extent to which the application includes a high-quality plan (as defined in this notice) 
describing how the reform proposal will be scaled up and translated into meaningful reform to 
support district-wide change beyond the participating schools (as defined in this notice), and will 
help the applicant reach its outcome goals (e.g., the applicant’s logic model or theory of change 
of how its plan will improve student learning outcomes for all students who would be served by 
the applicant).  

 
CCEL is designed to build capacity at the student, educator, classroom, school, district, 

and community levels.  The four CCEL districts are committed to Enterprise Learning as a 

means to reinvigorating learning and teaching, not only in high-need and low-performing but in 

all of their schools as a means to engage and accelerate the learning for all students.  Given the 

realities of budget shortfalls, the vagaries of economic recessions, and dwindling of local 

resources, one of the essential questions for any district is the cost per student per year to 

implement CCEL.  As proposed, CCEL is extremely cost effective, with a cost of $522 per 

student per year.  

As designed, CCEL will provide meaningful strategies to impel reform and make 

personalized learning a reality across all schools in these four districts. These strategies will be 

shared throughout the grant period to expand impact to more than 41,000 students and 2,000 

educators through 65 schools.   

The Memorandum of Agreement between the four districts expresses their commitment 

to working seven years to ensure the successful implementation and refinement, scale-up, and 

sustainability of the plan to personalize and transform learning for students.  This agreement 

includes the commitment to sharing resources, materials, and best practices concerning 

operational practices, school flexibility, and leadership development and support.  District 

leadership teams will be included in all professional development, especially in the 

environmental scans, to ensure that there is alignment between CCEL and district strategic plans 

and practices.   

Essential to scale-up and replicability is fidelity to implementation and documentation.  

To accomplish this task requires a scale-up and replicability plan that aligns with the CCEL 

Logic Model (see previous page).  Most importantly, all district leadership teams will participate 

in developing and adhering to implementation rubrics necessary for success and successful 

outcomes, project consistency, and scale-up/replicability.  This process will be led by the Center 
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for Educational Policy at USC Columbia, who has served as external evaluator on numerous 

federal education projects and who developed the implementation rubrics for South Carolina’s 

Reading First program. The implementation rubrics will be created in Year 1 and refined if 

needed to ensure that each educator, school, and district clearly understand the most effective 

implementation process.   

Part of the scale-up process for CCEL will be clear and detailed project documentation 

and recordkeeping at the school and district levels.  Throughout the project period, CCEL staff 

and educators will ensure that all project components are documented properly, including 

videotaped work sessions, so that other teachers and schools can successfully replicate the 

strategies.  The CCEL webs site will serve as an open repository of project plans, rubrics, and 

timelines as well as of instructional materials with links to vetted digital resources.  In this way, 

CCEL’s impact spreads far beyond the participating students and teachers 

Each year, district leadership teams will attend a virtual refresher on implementation 

fidelity, fatigue, and lapse.  By understanding the importance of fidelity to an initiative and how 

fidelity affects continuous improvement, these districts will be better equipped to integrate 

CCEL’s core components across their schools.  

In addition, districts will include CCEL presentations in professional development in-

service days, board meetings, web sites, and other media to ensure that all constituents are aware 

of CCEL’s goals, objectives, and strategies. These strategies include 

Curriculum, Instruction and Assessment, aligned with CCSS and South Carolina’s state 

standards in other subjects to ensure rigor, high-quality instruction and the ability to quickly 

identify struggling students.  CCEL teachers within and across schools will work together to 

create high quality common units of curriculum, daily lesson plans infused with technology and 

digital resources, and common formative assessments that readily identify areas for remediation, 

response to intervention, and differentiated instruction. These products will be infused across 

district pacing and curriculum guides and district assessment guides and used to refine and revise 

teaching and learning frameworks.  As recent articles have identified, the plethora of digital 

resources overwhelms a single teacher when he or she is trying to find the right fit for a student’s 

needs (Molnar, 2013).  The collective production of materials and the identification and 

integration of high quality digital resources into CCEL instruction will hasten the pace at which 
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teachers in non-CCEL schools can access resources to ensure instruction that is aligned to CCSS 

and state content instructional standards in every discipline.   

In addition, CCEL schools will demonstrate and share best practices to engage and 

deepen student learning and life skills through project-based learning.  This approach requires 

planning and delivery far beyond “group work” found in many classrooms, as a means to foster 

collaboration.  Through the professional development and resources provided by Buck Institute 

and the expanded work of PLCs across the consortium, CCEL schools will be able to provide 

core subject, interdisciplinary, community and industry-based issues as part of the daily 

instruction and learning.  In addition, CCEL offers the “ultimate” project based learning scenario 

through the high school capstone project, a sustainable business enterprise that ongoing classes 

will continue and sustain.  This enterprise offers students direct action in project management 

and continuous improvement applications, with support and guidance by community partners.     

Expanded access to anywhere, anytime learning to provide accelerated progress for 

individual students.  CCEL takes a dramatic step forward by taking the classroom into the 

digitally-driven world in which our students live.  CCEL will harness this technology and the 

ever expanding digital world as a means to engage and enrich our student’s education.  Using 

portable devices and platforms to track progress creates a level playing field for all students 

regardless of demographics.  All schools in CCEL districts can benefit from seeing the role of 

technology in engaging students and making learning fun and current.   

Building on the access that technology provides is the access to data that can be used to 

tailor instruction and approaches for each student.  Reviewing performance and goals data with 

students on a regular basis can help them make the connections between their achievement and 

behavior “now” and the future they envision.  This information can help them gain a growth 

mindset necessary to learn at the deepest levels.  The eSTEP and rich data systems available to 

our students, parents, and teachers will enable them to use data to drive learning at all levels.   

All too often, schools and districts get locked into a way of doing things that protect and 

preserve status quo and then wonder why student achievement is decreasing or stagnant.  By 

expanding a student’s access to rigorous online, blended, and classroom-based courses, teachers 

can actually propel a student’s rate of learning.  Rather than diminishing the power and impact of 

an effective teacher, CCEL reinforces the pivotal role of a teacher in ensuring that students have 

access to a coherent set of instructional resources and instruction to attain and exceed mastery. 

Carolina Consortium for Enterprise Learning 50



 
 

CCEL requires teachers to develop and tap a diverse array of instructional strategies to meet 

individual student needs. Using digital content to provide information and practice that appeals 

to different learning styles can help each student match needs with learning mastery.  

CCEL will also expand access to dual enrollment far beyond traditional norms.  In many 

high schools, only “A” or AP or Honors students have access to dual enrollment during their 11th 

and 12th grade years.  CCEL will offer all students, beginning in their sophomore years, access to 

dual enrollment as long as they have a “C” average in the immediate preparatory course.  A 

freshman or middle-school student could also have access depending on their mastery level.  

Depending on the school, dual enrollment will be offered on site or at a nearby college campus.  

We anticipate expanding the number and range of dual enrollment opportunities as a means of 

engaging students through their interests.  Dual enrollment is extremely vital to our students as a 

means of earning college credit without garnering its expense.  Students who participate in dual 

enrollment are more likely to continue their education, a critical need across the CCEL districts 

and the state.    

Using data and feedback to change a school’s learning environment is critical to CCEL, 

and all participating schools and districts will learn how to assess their learning environments on 

multiple fronts (appearance, management style, decision-making, student voice, parent 

engagement).  Essential tools in this process are the environmental scans and the School Climate 

Surveys.  With support and technical assistance, schools will learn why the climate survey is so 

important to their work, how to use the responses to plan improvements, and how to assess their 

progress over time.  In addition, districts will learn how to administer the School Climate 

Surveys to obtain honest feedback and how to encourage responses from teachers, students, and 

parents.  They will also learn how to understand and use the School Climate Survey data to help 

identify strategies to improve climate and conditions across all schools and districts, and they 

will commit to using “customer” feedback to shape programs. 

Ultimately, the diverse range of districts in CCEL means that impact and scale-up are 

unlimited.  Our program is intentionally designed to test the parameters of application and to 

ensure equity and access to all students, regardless of race, sex, ability, nationality.  

Documenting and sharing our best practices and the outcomes they produced will enable CCEL 

to affect learning across our districts, state, and nation.    
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As Section E will detail, each district and the consortium structure will review feedback 

and data quarterly to track progress and adjust implementation as needed.  This information will 

be shared with board members and annual reports will be posted on school and CCEL websites 

to elevate communication and transparency initiatives.  Ultimately, CCEL will assist in building 

internal capacity and internal controls to support data-driven innovation and improve learning 

outcomes for all children.    

(A)(4)  LEA-wide goals for improved student outcomes 

The extent to which the applicant’s vision is likely to result in improved student learning 
and performance and increased equity as demonstrated by ambitious yet achievable annual 
goals that are equal to or exceed State ESEA targets for the LEA(s), overall and by student 
subgroup (as defined in this notice), for each participating LEA in the following areas: 

 

CCEL has established ambitious goals and annual benchmarks to increase learning for 

students at all grade levels and close achievement gaps.  These goals and benchmarks enable 

CCEL schools and districts meet or exceed the goals set by the state (see relevant pages from the 

State’s ESEA Waiver request in Appendix A4.1.    

The CCEL districts used the Annual Measurable Objectives (AMOs) established by the 

State of South Carolina in their ESEA Waiver, approved July 2012 State’s (ESEA Waiver 

request in Appendix A4.1).  Each district has created tables with baseline and annual benchmarks 

to use as a guide through their implementation and continuous improvement strategies.  While 

we anticipate all students will achieve at higher levels, the annual benchmarks in the tables are 

higher for the targeted subgroups and lower for the other ESEA subgroups to achieve closure of 

achievement gaps.  Because CCEL will serve a significant proportion of students across the four 

districts, we expect that implementing the program as proposed will be create the district-wide 

improvements as depicted in the tables.     

(a) Performance on summative assessments (proficiency status and growth)  

The basic rate of improvement for the state-mandated Palmetto Assessment of State 

Standards (PASS) administered each spring to all students in grades 3-5 as depicted in the ESEA 

waiver is a five-point annual increase.  CCEL has used a seven-point base rate of improvement 

for PASS, with rates of improvement for subgroup performance established as a nine-point 

increase. 
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For PASS at the middle grades (6-8), South Carolina’s ESEA plan outlines four-point 

annual increases overall.  CCEL districts have agreed to a base of a six-point increase overall, 

again with higher rates for improvement for subgroups (eight-point increase).     

For the High School Assessment Program (HSAP) in the subject areas of ELA and math 

the ESEA waiver request proposed three-point annual increases overall.  CCEL districts have set 

a baseline rate of increase of five points per year in Math and ELA, with subgroup performance 

projected at eight points in order to close achievement gaps.   

For the high school science end-of-course assessment (Biology), South Carolina set forth 

a one-point annual increase overall.  CCEL districts have set a two-point annual increase as the 

baseline, with a four-point project annual increase for targeted subgroups to establish solid 

progress toward closing the achievement gap.  

For high school social studies (US History and the Constitution end-of-course test), South 

Carolina’s ESEA specifies one-to-two-point increases overall.  CCEL districts have established a 

base rate of increase of two-point annual increase overall with a four-point annual increase for 

targeted subgroups.      

Summative assessments being used (e.g., name of ESEA assessment or end-of-course 

test):  Palmetto Assessment of State Standards (PASS). Elementary (grades 3-5) and Middle 

School (grades 6-8), PASS ELA, PASS math, PASS science, and PASS social studies.  High 

School, High School Assessment Program (HSAP) ELA, HSAP math, End-of-Course Biology, 

End-of-Course US History and the Constitution.  As the state moves to Smarter Balanced for 

grades 3-8, this assessment will be used.  

Methodology for determining status (e.g., percent proficient and above): Elementary and 

Middle ELA, math, science, and social studies use South Carolina ESEA’s annual measurable 

objectives (AMOs), which are mean student scale scores on PASS.  For 2013-14, the AMO for 

elementary (grades 3-5) is established at the proficient level + 5% (600+40=640).  For middle 

school (grades 6-8), the 2013-14 AMO is set at the proficient level + 4  (600+32=632).  

For high school, ELA and math use ESEA’s AMOs, which are mean scale scores of the 

ELA and math portions of the HSAP among students in their second year of high school who 

take HSAP for the first time.  For 2013-14, the AMOs for high school ELA and math are 

established at the proficient level (i.e., scores qualifying for level 3 or 4), or 229 for ELA and 

220 for math.  For science and social studies, baseline AMOs reflect the 2011-12 year (as used in 
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the ESEA Waiver) and are the mean percent correct score for students who took the End-of-

Course exam in Biology (for science) or US History and the Constitution (for social studies) 

during 2011-12.  The 2012-13 AMOs for high school science and social studies are established at 

the statewide average for 2010-11, or 82 for science and 82 for social studies. 

Methodology for determining growth (e.g., value-added, mean growth percentile, change 

in achievement levels): The growth in elementary AMOs for the “all” category follow the 

amount specified in the ESEA Waiver, or an annual increase of five points based on PASS.  For 

the subgroups associated with the lowest scores in 2011-12 and 2012-2013 (African-American, 

Disability, LEP, and Subsidized), the goals outlined in the following table specify a greater 

annual increase of seven points for the elementary grades; the other subgroups show a lower 

annual increase of four points.  The middle school AMOs for the “all” category exceed the 

ESEA Waiver amount, with an annual increase of six points overall based on PASS.  For the 

four lower-performing subgroups, the following table specifies a higher annual increase of eight 

points for the lowest performing subgroups. The high school AMOs for ELA and math for the 

“all” category are an annual increase of three to four points based on HSAP; the table below 

specifies an annual four-point increase for the four lower-performing subgroups and two points 

for the other subgroups.  The high school AMO for science (Biology) is an annual increase of 

two points for the “all” category, four points for the lower-performing subgroups.  The AMO for 

social studies (US History) is an annual increase of two points for the “all” category, and four 

points for the lower-performing subgroups, and two points for the other subgroups. 

(b)  Decreasing achievement gaps (as defined in this notice). 

Table (A)(4)(b) provides the CCEL goals for reducing the achievement gap explicitly in 

terms of a comparison between the targeted subgroups’ average scale scores on PASS (grades 3-

5 and 6-8) or HSAP (high school ELA and math) within the four districts as compared to the 

mean scale scores statewide in the highest-achieving subgroup.  The overall goal is to reduce the 

achievement gap between subgroups by 30% by the end of the grant period.  Specific 

methodology for determining achievement gap:  Comparison of mean scale scores on PASS 

(grades 3-5 and 6-8) or HSAP (high school) within the district’s targeted subgroups to the mean 

scale-scores statewide for the highest-achieving subgroups in ELA and mathematics. 

(b) Graduation rates (as defined in this notice). 
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In terms of graduation rates, Table (A)(4)(c), CCEL is using the state’s projected 

graduation rate by the end of the grant period as its target for meeting or exceeding the state’s 

overall graduation rate.  Based on the rate over the last three years, the state is experiencing a 1.0 

increase each year.  The districts have set a goal of a two-point increase each year in order to 

exceed the state’s projected increase.  In addition, each CCEL district has set higher rates of 

increase for targeted subgroups.  This rate of increase will vary to ensure that the subgroup 

performance meets or exceeds the state’s overall graduation rate.  

 (d)  College enrollment rates 

The SC Department of Education provides a College Freshman Report each year to 

provide data on college enrollment from the previous year; however this information is not 

disaggregated by subgroup (http://ed.sc.gov/agency/rda/CollegeFreshmanReport.cfm).  CCEL 

examined the state’s average increase per year (using the previous three years of data) and 

determined that the state’s percentage is increasing .1 per year.   Their most recent Freshman 

College Report provides a summary of high school completers who enrolled in 2011-12 college 

freshman classes.  Data is not yet available for the freshman entering college in the fall 2012.  

Current data is incomplete because South Carolina’s statewide longitudinal data system, South 

Carolina Longitudinal Information Center for Education (SLICE), is not yet fully operational 

(opened for preview by districts in September 2013) and the linkages between the pre-K-12 data 

and the higher education data are currently being established and implemented.  The SC 

Commission on Higher Education is coordinating the participation of institutions and has 

contracted with the National Student Clearinghouse to develop this component.  Therefore, while 

the data relevant to college enrollment are incomplete for prior years, this project is scheduled to 

be fully implemented by late fall 2014, so that going forward, detailed and disaggregated college 

enrollment data, will be available. 

CCEL established goals and objectives for each high school so that they would meet or 

exceed the state’s projected growth of .1 per year.  Based on the last three years, South 

Carolina’s average rate of growth for post-secondary enrollment is .1 per year.  To meet or 

exceed the state average, CCEL has established the above goals for each high using the rates 

described below. 

Manning High School (Clarendon Two) has established a 4.0 increase per year to meet 

and exceed the state’s average rate. 

Carolina Consortium for Enterprise Learning 55



 
 

For Orangeburg-Wilkinson High School (Orangeburg 5), Richland Northeast High 

School (Richland 2), and C.E. Murray High School (Williamsburg), the consortium has 

established an increase of 3.55 per year so that these schools meet and exceed the projected state 

rate of increase. 

CCEL has set the goal for Kingstree Senior High (Williamsburg) to meet and exceed the 

state average by 2016-17, requiring a rate of increase of 6.68 per year.  
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(A) (4) (a) Performance on Summative Assessments (proficiency status and growth)

Goal Area Subgroup
Clarendon 2

OVERALL 643.3 632.4 639.4 646.4 653.4 660.4 667.4
Male 641.0 627.7 634.7 641.7 648.7 655.7 662.7
Female 645.4 638.1 645.1 652.1 659.1 666.1 673.1
Hispanic 616.2 625.2 634.2 643.2 652.2 661.2
African American 635.1 624.1 633.1 642.1 651.1 660.1 669.1
White 663.4 658.8 665.8 672.8 679.8 686.8 693.8
Disabled 606.6 605.5 614.5 623.5 632.5 641.5 650.5
Subsidized 636.1 623.1 632.1 641.1 650.1 659.1 668.1
OVERALL 642.7 623.3 630.3 637.3 644.3 651.3 658.3
Male 644.7 624.5 631.5 638.5 645.5 652.5 659.5
Female 640.8 621.7 628.7 635.7 642.7 649.7 656.7
Hispanic 632.8 641.8 650.8 659.8 668.8 677.8
African American 635.7 609.4 618.4 627.4 636.4 645.4 654.4
White 659.0 655.4 662.4 669.4 676.4 683.4 690.4
Disabled 607.7 591.0 600.0 609.0 618.0 627.0 636.0
Subsidized 636.6 612.0 621.0 630.0 639.0 648.0 657.0
Overall 599.5 595.0 602.0 609.0 616.0 623.0 630.0
Male 606.6 600.4 607.4 614.4 621.4 628.4 635.4
Female 592.8 588.9 595.9 602.9 609.9 616.9 623.9
African American 589.4 590.7 599.7 608.7 617.7 626.7 635.7
White 618.5 613.0 620.0 627.0 634.0 641.0 648.0
Disabled 574.9 590.1 599.1 608.1 617.1 626.1 635.1
Subsidized 594.3 585.4 594.4 603.4 612.4 621.4 630.4
Overall 633.0 616.9 623.9 630.9 637.9 644.9 651.9
Male 637.2 618.8 625.8 632.8 639.8 646.8 653.8
Female 629.2 614.4 621.4 628.4 635.4 642.4 649.4

Summative Assessments being used:  Palmetto Assessment of State Standards (grades 3-8); High School Assessment Program (HSAP) administered in 
10th grade in ELA and MATH; End-of-Course Examination in Biology and in U.S. History & Constitution
Methodology for determining status: mean scale score.  For grades 3-5, the state's target rate of growth is five points per year; CCEL will project an 
increase of seven points overall and nine points for subgroups so that achievement gaps can be closed; for grades 6-8, the state's projected rate of growth 
is four points per year; CCEL as established six points overall, with eight points for subgroups;  for 10th grade HSAP, the state's projects a 3-4 point 
increase per year in each subject; CCEL projects a five-point increase over, with a seven-point increase for subgroups.  The state's projected annual 
growth for the EOC in Biology is 1 point; CCEL projects a 2-point overall increase, with a four point increase for subgroups.  For the EOC in US History, 
the state's  annual rate of growth is 1-2 points; CCEL has established a two-point increase overall and a four-point increase for subgroups.
Methodology for determining growth:  meet or exceed state's projected rate of growth.  

SY 2017-18
(Post Grant)

Baselines
SY 2011-12
(optional)

SY 2012-13
Goals

SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17

3rd Grade
ELA
PASS

3rd Grade
Math
PASS

3rd Grade
Science
PASS

3rd Grade
Social Studies
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Goal Area Subgroup
Clarendon 2

SY 2017-18
(Post Grant)

SY 2011-12
(optional)

SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17

African American 624.8 603.9 612.9 621.9 630.9 639.9 648.9
White 659.0 640.4 647.4 654.4 661.4 668.4 675.4
Disabled 615.9 592.4 601.4 610.4 619.4 628.4 637.4
Subsidized 625.9 610.9 619.9 628.9 637.9 646.9 655.9
OVERALL 629.3 628.3 635.3 642.3 649.3 656.3 663.3
Male 627.9 625.9 632.9 639.9 646.9 653.9 660.9
Female 630.4 630.5 637.5 644.5 651.5 658.5 665.5
African American 622.6 622.3 631.3 640.3 649.3 658.3 667.3
White 645.5 647.1 654.1 661.1 668.1 675.1 682.1
Disabled 590.9 597.8 606.8 615.8 624.8 633.8 642.8
Subsidized 625.4 623.4 632.4 641.4 650.4 659.4 668.4
Overall 642.4 649.4 656.4 663.4 670.4 677.4 684.4
Male 641.6 652.9 659.9 666.9 673.9 680.9 687.9
Female 643.0 646.4 653.4 660.4 667.4 674.4 681.4
African American 632.2 640.6 649.6 658.6 667.6 676.6 685.6
White 663.2 673.2 680.2 687.2 694.2 701.2 708.2
Disabled 608.0 607.8 616.8 625.8 634.8 643.8 652.8
Subsidized 637.5 644.1 653.1 662.1 671.1 680.1 689.1
Overall 607.4 603.7 610.7 617.7 624.7 631.7 638.7
Male 606.3 611.4 618.4 625.4 632.4 639.4 646.4
Female 608.3 597.2 604.2 611.2 618.2 625.2 632.2
African American 600.0 592.2 601.2 610.2 619.2 628.2 637.2
White 623.7 633.0 640.0 647.0 654.0 661.0 668.0
Disabled 582.3 575.5 584.5 593.5 602.5 611.5 620.5
Subsidized 604.7 598.8 607.8 616.8 625.8 634.8 643.8
Overall 616.0 632.2 639.2 646.2 653.2 660.2 667.2
Male 617.3 634.8 641.8 648.8 655.8 662.8 669.8
Female 614.9 629.9 636.9 643.9 650.9 657.9 664.9
African American 610.6 625.2 634.2 643.2 652.2 661.2 670.2
White 624.8 645.1 652.1 659.1 666.1 673.1 680.1
Disabled 590.8 609.3 618.3 627.3 636.3 645.3 654.3
Subsidized 613.3 629.0 638.0 647.0 656.0 665.0 674.0
Overall 620.6 628.2 635.2 642.2 649.2 656.2 663.2
Male 611.7 621.7 628.7 635.7 642.7 649.7 656.7
Female 629.7 633.6 640.6 647.6 654.6 661.6 668.6
African American 610.2 620.3 629.3 638.3 647.3 656.3 665.3
White 654.8 644.0 651.0 658.0 665.0 672.0 679.0

3rd Grade
Social Studies

PASS

4th Grade
ELA
PASS

4th Grade
Math
PASS

4th Grade
Science
PASS

4th Grade
Social Studies
PASS

5th Grade
ELA
PASS
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Goal Area Subgroup
Clarendon 2

SY 2017-18
(Post Grant)

SY 2011-12
(optional)

SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17

Disabled 579.7 581.3 590.3 599.3 608.3 617.3 626.3
Subsidized 613.6 625.2 634.2 643.2 652.2 661.2 670.2
Overall 630.9 641.0 648.0 655.0 662.0 669.0 676.0
Male 627.6 638.1 645.1 652.1 659.1 666.1 673.1
Female 634.3 643.4 650.4 657.4 664.4 671.4 678.4
African American 621.4 632.2 641.2 650.2 659.2 668.2 677.2
White 661.0 660.1 667.1 674.1 681.1 688.1 695.1
Disabled 594.9 586.4 595.4 604.4 613.4 622.4 631.4
Subsidized 626.1 637.7 646.7 655.7 664.7 673.7 682.7
Overall 598.6 605.5 612.5 619.5 626.5 633.5 640.5
Male 600.5 607.8 614.8 621.8 628.8 635.8 642.8
Female 595.8 603.8 610.8 617.8 624.8 631.8 638.8
African American 584.8 597.3 606.3 615.3 624.3 633.3 642.3
White 643.9 626.9 633.9 640.9 647.9 654.9 661.9
Disabled 572.8 569.5 578.5 587.5 596.5 605.5 614.5
Subsidized 593.7 602.2 611.2 620.2 629.2 638.2 647.2
Overall 602.1 594.9 601.9 608.9 615.9 622.9 629.9
Male 594.2 593.8 600.8 607.8 614.8 621.8 628.8
Female 607.8 595.9 602.9 609.9 616.9 623.9 630.9
African American 592.5 585.4 594.4 603.4 612.4 621.4 630.4
White 630.6 613.9 620.9 627.9 634.9 641.9 648.9
Disabled 584.7 560.8 569.8 578.8 587.8 596.8 605.8
Subsidized 597.9 592.5 601.5 610.5 619.5 628.5 637.5
Overall 619.2 618.9 624.9 630.9 636.9 642.9 649.9
Male 612.5 612.3 618.3 624.3 630.3 636.3 643.3
Female 625.4 626.1 632.1 638.1 644.1 650.1 657.1
African American 610.5 606.1 614.1 622.1 630.1 638.1 646.1
White 640.4 656.9 662.9 668.9 674.9 680.9 686.9
Disabled 591.2 578.7 586.7 594.7 602.7 610.7 618.7
Subsidized 613.3 611.4 619.4 627.4 635.4 643.4 651.4
Overall 646.5 637.4 643.4 649.4 655.4 661.4 667.4
Male 641.8 632.5 638.5 644.5 650.5 656.5 662.5
Female 650.9 642.8 648.8 654.8 660.8 666.8 672.8
African American 638.0 629.2 637.2 645.2 653.2 661.2 669.2
White 668.0 664.6 670.6 676.6 682.6 688.6 694.6
Disabled 606.5 597.6 605.6 613.6 621.6 629.6 637.6
Subsidized 641.7 629.9 637.9 645.9 653.9 661.9 669.9

6th Grade
Math
PASS

5th Grade
ELA
PASS

5th Grade
Math
PASS

5th Grade
Science
PASS

5th Grade
Social Studies

PASS

6th Grade
ELA
PASS
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Goal Area Subgroup
Clarendon 2

SY 2017-18
(Post Grant)

SY 2011-12
(optional)

SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17

Overall 592.9 592.6 598.6 604.6 610.6 616.6 622.6
Male 591.2 591.8 597.8 603.8 609.8 615.8 621.8
Female 594.2 593.6 599.6 605.6 611.6 617.6 623.6
African American 585.0 586.7 594.7 602.7 610.7 618.7 626.7
White 617.5 610.8 616.8 622.8 628.8 634.8 640.8
Disabled 566.0 561.1 569.1 577.1 585.1 593.1 601.1
Subsidized 586.8 588.6 596.6 604.6 612.6 620.6 628.6
Overall 608.4 626.0 632.0 638.0 644.0 650.0 656.0
Male 609.0 620.4 626.4 632.4 638.4 644.4 650.4
Female 607.7 631.8 637.8 643.8 649.8 655.8 661.8
African American 601.5 615.6 623.6 631.6 639.6 647.6 655.6
White 624.2 656.6 662.6 668.6 674.6 680.6 686.6
Disabled 594.6 596.4 604.4 612.4 620.4 628.4 636.4
Subsidized 603.5 619.8 627.8 635.8 643.8 651.8 659.8
Overall 623.5 617.6 623.6 629.6 635.6 641.6 647.6
Male 622.7 618.7 624.7 630.7 636.7 642.7 648.7
Female 624.4 616.7 622.7 628.7 634.7 640.7 646.7
African American 615.9 610.3 618.3 626.3 634.3 642.3 650.3
White 651.0 637.5 643.5 649.5 655.5 661.5 667.5
Disabled 599.2 586.2 594.2 602.2 610.2 618.2 626.2
Subsidized 617.6 612.5 620.5 628.5 636.5 644.5 652.5
Overall 630.1 618.9 624.9 630.9 636.9 642.9 648.9
Male 635.2 618.8 624.8 630.8 636.8 642.8 648.8
Female 624.4 619.0 625.0 631.0 637.0 643.0 649.0
African American 621.0 609.3 617.3 625.3 633.3 641.3 649.3
White 663.1 645.9 651.9 657.9 663.9 669.9 675.9
Disabled 605.7 587.2 595.2 603.2 611.2 619.2 627.2
Subsidized 622.4 613.1 621.1 629.1 637.1 645.1 653.1
Overall 628.5 626.3 632.3 638.3 644.3 650.3 656.3
Male 628.2 625.1 631.1 637.1 643.1 649.1 655.1
Female 628.8 627.2 633.2 639.2 645.2 651.2 657.2
African American 621.4 619.4 627.4 635.4 643.4 651.4 659.4
White 652.7 645.7 651.7 657.7 663.7 669.7 675.7
Disabled 599.6 590.5 598.5 606.5 614.5 622.5 630.5
Subsidized 622.0 621.3 629.3 637.3 645.3 653.3 661.3
Overall 612.8 611.2 617.2 623.2 629.2 635.2 641.2
Male 617.2 616.8 622.8 628.8 634.8 640.8 646.8

7th Grade
Social Studies

PASS

6th Grade
Science
PASS

6th Grade
Social Studies

PASS

7th Grade
ELA
PASS

7th Grade
Math
PASS

7th Grade
Science
PASS
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Goal Area Subgroup
Clarendon 2

SY 2017-18
(Post Grant)

SY 2011-12
(optional)

SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17

Female 608.0 607.2 613.2 619.2 625.2 631.2 637.2
African American 608.6 603.5 611.5 619.5 627.5 635.5 643.5
White 629.3 631.0 637.0 643.0 649.0 655.0 661.0
Disabled 594.8 587.4 595.4 603.4 611.4 619.4 627.4
Subsidized 609.3 605.6 613.6 621.6 629.6 637.6 645.6
OVERALL 625.1 610.8 616.8 622.8 628.8 634.8 640.8
Male 614.5 606.8 612.8 618.8 624.8 630.8 636.8
Female 632.8 615.5 621.5 627.5 633.5 639.5 645.5
Hispanic 617.4 625.4 633.4 641.4 649.4 657.4
African American 617.4 603.2 611.2 619.2 627.2 635.2 643.2
White 640.5 635.4 641.4 647.4 653.4 659.4 665.4
Disabled 587.9 572.4 580.4 588.4 596.4 604.4 610.4
LEP 608.7 616.7 624.7 632.7 640.7 648.7
Subsidized 616.9 605.2 613.2 621.2 629.2 637.2 645.2
OVERALL 619.6 610.5 616.5 622.5 628.5 634.5 640.5
Male 612.9 609.9 615.9 621.9 627.9 633.9 639.9
Female 624.5 611.3 617.3 623.3 629.3 635.3 641.3
Hispanic 618.4 626.4 634.4 642.4 650.4 658.4
African American 612.4 606.0 614.0 622.0 630.0 638.0 646.0
White 634.3 624.3 630.3 636.3 642.3 648.3 654.3
Disabled 597.3 575.1 575.2 575.3 575.4 575.5 583.5
LEP 608.9 608.10 608.11 608.12 608.13 616.1
Subsidized 613.4 606.4 606.5 606.6 606.7 606.8 614.8
Overall 616.7 605.4 611.4 617.4 623.4 629.4 635.4
Male 617.2 607.8 609.3 609.4 609.5 609.6 609.7
Female 616.4 602.3 602.4 602.5 602.6 602.7 602.8
African American 609.7 601.7 601.8 601.9 601.10 601.11 601.12
White 631.7 620.6 620.7 620.8 620.9 620.10 620.11
Disabled 593.3 567.2 567.3 567.4 567.5 567.6 567.7
Subsidized 610.7 603.7 603.8 603.9 603.10 603.11 603.12
Overall 624.5 620.7 626.7 632.7 638.7 644.7 650.7
Male 626.6 623.9 629.9 635.9 641.9 647.9 653.9
Female 622.9 616.2 622.2 628.2 634.2 640.2 646.2
African American 619.9 615.1 601.8 601.9 601.10 601.11 601.12
White 632.9 640.4 646.4 652.4 658.4 664.4 670.4
Subsidized 621.9 611.3 601.8 601.9 601.10 601.11 601.12
OVERALL 216.4 218.7 223.7 228.7 233.7 238.7 243.7

7th Grade
Social Studies

PASS

8th Grade
ELA
PASS

8th Grade
Math
PASS

8th Grade
Science
PASS

8th Grade
Social Studies

PASS

10th Grade
ELA

HSAP
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Goal Area Subgroup
Clarendon 2

SY 2017-18
(Post Grant)

SY 2011-12
(optional)

SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17

Male 214.8 215.1 220.1 225.1 230.1 235.1 240.1
Female 217.4 223.0 228.0 233.0 238.0 243.0 248.0
Hispanic 218.0 225.0 232.0 239.0 246.0 253.0
African American 212.7 213.1 220.1 227.1 234.1 241.1 248.1
White 222.4 231.6 236.6 241.6 246.6 251.6 256.6
Disabled 201.8 195.5 202.5 209.5 216.5 223.5 230.5
Subsidized 213.2 214.4 221.4 228.4 235.4 242.4 249.4
OVERALL 209.7 209.2 214.2 219.2 224.2 229.2 234.2
Male 212.1 206.9 211.9 216.9 221.9 226.9 231.9
Female 207.7 212.0 217.0 222.0 227.0 232.0 237.0
Hispanic 217.2 224.2 231.2 238.2 245.2 252.2
African American 204.2 203.5 210.5 217.5 224.5 231.5 238.5
White 219.2 220.3 225.3 230.3 235.3 240.3 245.3
Disabled 195.7 188.9 195.9 202.9 209.9 216.9 223.9
Subsidized 205.2 205.5 212.5 219.5 226.5 233.5 240.5
ALL 80.0 80.0 82.0 84.0 86.0 88.0 90.0
Male 80.0 83.0 85.0 87.0 89.0 91.0 93.0
Female 80.0 77.0 79.0 81.0 83.0 85.0 87.0
White 84.0 82.0 84.0 86.0 88.0 90.0 92.0
African American 77.0 77.0 81.0 85.0 89.0 93.0 97.0
Subsidized Meals 77.0 77.0 81.0 85.0 89.0 93.0 97.0
ALL 66.0 68.0 70.0 72.0 74.0 76.0 78.0
Male 67.0 69.0 71.0 73.0 75.0 77.0 79.0
Female 66.0 66.0 68.0 70.0 72.0 74.0 76.0
White 71.0 71.0 73.0 75.0 77.0 79.0 81.0
African American 64.0 66.0 70.0 74.0 78.0 82.0 86.0
Subsidized Meals 66.0 66.0 70.0 74.0 78.0 82.0 86.0

10th Grade
Math
HSAP

10th Grade
ELA

HSAP

EOCEP 
Biology

EOCEP 
U.S. History
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OVERALL
Male
Female
African-American
White
Disabled
Subsidized Meals
OVERALL
Male
Female
African-American
White
Disabled

Subsidized Meals
OVERALL
Male
Female

African-American

White
Disabled

Subsidized Meals
OVERALL
Male
Female
African-American
White

3 rd  Grade
Social Studies
PASS

3 rd  Grade
ELA
PASS

3 rd  Grade
Math
PASS

3 rd  Grade
Science
PASS

672.7
646.8 655.8 664.8 673.8

640.6 637.7 644.7 651.7 658.7 665.7
622.6 628.8 637.8

652.9 659.9
621.8 634.4 641.4 648.4 655.4 662.4 669.4

643.4 650.4 657.4 664.4
626.8 624.9 631.9 638.9 645.9
624.5 629.4 636.4

617 624
612.3 606.6 613.6 620.6 627.6

589.7 598.7
604 594.8 603.8 612.8 621.8 630.8 639.8

612.6 619.6 626.6 633.6 640.6
582.1 553.7 562.7 571.7 580.7

604.7 611.7 618.7 625.7 632.7606.3 597.7
600.7 589

620.1 605.6

600.8 609.8
615 609.3 618.3 627.3 636.3 645.3 654.3

634.6 641.6
604.6 596.5 605.5 614.5 623.5 632.5 641.5

596 603 610

613.9 620.9 627.9 634.9 641.9
580.1 564.8 573.8 582.8 591.8

647.1 654.1
615.3 611.6 620.6 629.6 638.6 647.6 656.6
636 606.9

610.8 617.8 624.8 631.8 638.8
620.8 619.1 626.1 633.1 640.1

618.2 625.2 632.2 639.2 646.2618 611.2
615.5 603.8

633.4
630.9 626.7 635.7 644.7 653.7 662.7 671.7
599.5 588.4 597.4 606.4 615.4 624.4

673.5
662.3 634.9 641.9 648.9 655.9 662.9 669.9
632.5 628.5 637.5 646.5 655.5 664.5

648.7 655.7
639.9 638.5 645.5 652.5 659.5 666.5 673.5

643.3 650.3 657.3 664.3
630.8 620.7 627.7 634.7 641.7

(Post-Grant)
Orangeburg Consolidated School District Five

635.1 629.3 636.3

Goals: Goals: Goals:
SY 2011-12 SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18A 4 a Subgroup
Baseline(s): Baseline(s): Goals: Goals:

(optional)
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(Post-Grant)

Goals: Goals: Goals:
SY 2011-12 SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18A 4 a Subgroup
Baseline(s): Baseline(s): Goals: Goals:

(optional)
Disabled
Subsidized Meals
OVERALL
Male
Female
African-American
White
Disabled
Subsidized Meals
OVERALL
Male
Female
African-American
White
Disabled
Subsidized Meals
OVERALL
Male
Female
African-American
White
Disabled
Subsidized Meals
OVERALL
Male
Female
African-American

3 rd  Grade
Social Studies
PASS

4 th  Grade
ELA
PASS

4 th  Grade
Math
PASS

4 th  Grade
Science
PASS

4 th  Grade
Social Studies
PASS

666.2 673.2 680.2
629 641.3 650.3 659.3 668.3 677.3 686.3

669.5 676.5
629.4 638.6 645.6 652.6 659.6 666.6 673.6
630.7 641.5 648.5 655.5 662.5

631.8 645.2 652.2 659.2

619.1 628.1 637.1 646.1 655.1 664.1

663
592 578.4 587.4 596.4 605.4 614.4 623.4

637.9 646.9 655.9 664.9
632.6 628 635 642 649 656
614.8 619.9 628.9

612.9

636.1 643.1 650.1 657.1 664.1
620.9 622.2 631.2 640.2 649.2 658.2

644.2 651.2
616.9 628.1 635.1 642.1 649.1 656.1 663.1

635.4 642.4 649.4 656.4
618.2 616.2 623.2 630.2 637.2
617.5 621.4 628.4

622.9 630.4 637.4 644.4 651.4 658.4 665.4

623 624.2 631.2 638.2
623.1 619.4 626.4 633.4

625.3
617.6 622 631 640 649 658 667
593.5 580.3 589.3 598.3 607.3 616.3

667.2
630.2 629.1

664.6
645.2 652.2 659.2
640.4

614.9 619.6 628.6 637.6 646.6 655.6

668.8
588.6 580.6 589.6 598.6 607.6 616.6 625.6
629.3 633.8 640.8 647.8 654.8 661.8

647.4 654.4

652.7 659.7 666.7
617.8 620.4 629.4 638.4 647.4 656.4 665.4

650 657
615.4 614.1 621.1 628.1 635.1 642.1 649.1
619.5 622 629 636 643

623 631.7 638.7 645.7

628.4 637.4 646.4 655.4 664.4 673.4
598.9 597.3 606.3 615.3 624.3 633.3 642.3
621.6
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(Post-Grant)

Goals: Goals: Goals:
SY 2011-12 SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18A 4 a Subgroup
Baseline(s): Baseline(s): Goals: Goals:

(optional)
White
Disabled
Subsidized Meals

Male
Female
African-American
White
Disabled
Subsidized Meals
OVERALL
Male
Female
African-American
White
Disabled
Subsidized Meals
OVERALL
Male
Female
African-American
White
Disabled
Subsidized Meals
OVERALL
Male
Female

5 th  Grade
ELA
PASS

5th Grade
Math
PASS

5 th  Grade
Science
PASS

5 th  Grade
Social Studies
PASS

4 th  Grade
Social Studies
PASS

619.8 622.1 629.1 636.1 643.1 650.1 657.1

617.6 618.3 625.3 632.3
615.1 613.5 620.5 627.5

655.2
639.3 646.3 653.3
634.5

608.2 610.2 619.2 628.2 637.2 646.2

674.9
564.8 583.3 592.3 601.3 610.3 619.3 628.3
641.5 639.9 646.9 653.9 660.9 667.9

641.5 648.5

630.7 637.7 644.7
609.5 608 617 626 635 644 653

642.1 649.1
614.6 618.3 625.3 632.3 639.3 646.3 653.3
611.4 614.1 621.1 628.1 635.1

607.6 609.7 616.7 623.7

621.2
610.2 617.7 626.7 635.7 644.7 653.7 662.7
574.3 576.2 585.2 594.2 603.2 612.2

662.6
633.1 636.4 643.4 650.4 657.4 664.4 671.4
609.9 617.6 626.6 635.6 644.6 653.6

655.3
613.1 622.5 629.5 636.5 643.5 650.5 657.5

642.5 649.5 656.5
611.9 620.3 627.3 634.3 641.3 648.3

687.9
625.1 634.1 643.1 652.1 661.1 670.1
632.4 639.4 646.4 653.4 660.4 667.4

671.7
612.5 621.5 628.5 635.5
614.6 626.7 635.7 644.7 653.7 662.7

589.7 598.7 607.7 616.7 625.7 634.7

658.3 665.3
614.3 628 635 642 649 656 663

OVERALL 617.1

620
613.8
652.5
586.3

683.9
630.3 637.3 644.3 651.3

624.7 638.9 647.9 656.9 665.9 674.9

652.9 659.9 666.9 673.9 680.9

669.9
602.6 602.8 611.8 620.8 629.8 638.8 647.8
632.4 634.9 641.9 648.9 655.9 662.9
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(Post-Grant)

Goals: Goals: Goals:
SY 2011-12 SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18A 4 a Subgroup
Baseline(s): Baseline(s): Goals: Goals:

(optional)
African-American
White
Disabled
Subsidized Meals
OVERALL
Male
Female
African-American
White
Disabled
Subsidized Meals
OVERALL
Male
Female
African-American
White
Disabled
Subsidized Meals
OVERALL
Male
Female
African-American
White
Disabled
Subsidized Meals
OVERALL
Male

6 th  Grade
Social Studies
PASS

5 th  Grade
Social Studies
PASS

6 th  Grade
ELA
PASS

6 th  Grade
Math
PASS

6 th  Grade
Science
PASS

621.7 638.7 644.7 650.7
623.8 639.8 645.8 651.8

644.9
656.7 662.7 668.7
657.8

598.8 604.9 612.9 620.9 628.9 636.9

652.9
573.2 564.8 572.8 580.8 588.8 596.8 604.8
623.6 622.9 628.9 634.9 640.9 646.9

663.8 669.8

625.6 631.6 637.6
603.2 605.9 613.9 621.9 629.9 637.9 645.9

631.5 637.5
604.4 607.9 613.9 619.9 625.9 631.9 637.9
605.4 607.5 613.5 619.5 625.5

606.4 607.6 613.6 619.6

615.2
614.1 602.3 610.3 618.3 626.3 634.3 642.3
584.9 575.2 583.2 591.2 599.2 607.2

642.7
632.7 630.1 636.1 642.1 648.1 654.1 660.1
617.3 602.7 610.7 618.7 626.7 634.7

625.3 631.3
622.4 608.7 614.7 620.7 626.7 632.7 638.7

619.5 604.9 610.9 616.9
616.7 601.3 607.3 613.3

616.7 622.7 628.7

615.8 620.6 626.6 632.6

654.9
622.9 628.9 634.9
619.3

604.4 614.9 622.9 630.9 638.9 646.9

672.2
565.3 574.4 582.4 590.4 598.4 606.4 614.4
624.9 642.2 648.2 654.2 660.2 666.2

633.4 640.4 647.4 654.4 661.4
614.8 616.3 625.3 634.3 643.3 652.3

638.6 644.6 650.6
609.3 615.1 623.1 631.1 639.1 647.1 655.1

634.7 640.7
607 612.9 618.9 624.9 630.9 636.9 642.9

611.3 616.7

619.4
614.8 615.7 624.7 633.7 642.7 651.7 660.7
584.5 574.4 583.4 592.4 601.4 610.4

661.3
631.5 626.4
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(Post-Grant)

Goals: Goals: Goals:
SY 2011-12 SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18A 4 a Subgroup
Baseline(s): Baseline(s): Goals: Goals:

(optional)
Female
African-American
White
Disabled
Subsidized Meals
OVERALL
Male
Female
African-American
White
Disabled
Subsidized Meals
OVERALL
Male
Female
African-American
White
Disabled
Subsidized Meals
OVERALL
Male
Female
African-American
White
Disabled
Subsidized Meals
OVERALL

6 th  Grade
Social Studies
PASS

7th Grade
ELA
PASS   

7 th  Grade
Math
PASS

7 th  Grade
Science
PASS

7 th  Grade
Social Studies
PASS

630.4 636.4 642.4

635.3 641.3 647.3 653.3 659.3
615.1 621 629 637 645 653

648.4 654.4616.7 624.4

618.2 624 630 636 642 648 654

615.7 622.7 628.7 634.7
613.1 621.6 627.6 633.6

610.8
610.2 615.2 623.2 631.2 639.2 647.2 655.2
571.4 570.8 578.8 586.8 594.8 602.8

661
618.5 629.3

643.4
640.7 646.7 652.7
639.6

607.9 603.4 611.4 619.4 627.4 635.4

655.2
579 579.4 587.4 595.4 603.4 611.4 619.4

609.1 625.2 631.2 637.2 643.2 649.2

645.6 651.6

631.4 637.4 643.4
612.9 608.4 616.4 624.4 632.4 640.4 648.4

635 641
613.5 608.7 614.7 620.7 626.7 632.7 638.7
613.3 611 617 623 629

613.2 613.4 619.4 625.4

608.7 616.7 624.7 632.7 640.7 648.7

655
575.7 577.7 585.7 593.7 601.7 609.7 617.7

628.9 636.9 644.9 652.9
614.4 625 631 637 643 649
608.7 612.9 620.9

603.9

659.9 665.9 671.9 677.9 683.9
619.9 637.7 645.7 653.7 661.7 669.7

634.5 640.5
612 618.5 624.5 630.5 636.5 642.5 648.5

626.4 632.4 638.4 644.4
606.6 610.5 616.5 622.5 628.5
609.3 614.4 620.4

619.7 637.6 643.6 649.6 655.6 661.6 667.6

643.4
617 635 643 651 659 667 675

582.5 603.4 611.4 619.4 627.4 635.4

677.7
631.2 653.9
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(Post-Grant)

Goals: Goals: Goals:
SY 2011-12 SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18A 4 a Subgroup
Baseline(s): Baseline(s): Goals: Goals:

(optional)
Male
Female
African-American
White
Disabled
Subsidized Meals
OVERALL
Male
Female
African-American
White
Disabled
Subsidized Meals
OVERALL
Male
Female
African-American
White
Disabled
Subsidized Meals
OVERALL
Male
Female
African-American
White
Disabled
Subsidized Meals

8 th  Grade
Science
PASS

7 th  Grade
Social Studies
PASS

8 th  Grade
ELA
PASS

8 th  Grade
Math
PASS

614.2 622.2

626.9 632.9

609.1 615.1 621.1 627.1 633.1
609.3 601.9 609.9 617.9 625.9

630.2 638.2
568 576 584 592 600

605.7 598.2 606.2

632.5
610.3 601.9 607.9 613.9 619.9 625.9 631.9
609.7 602.5

608.9 603.1

564.4 560

651.4
608.5 614.5 620.5 626.5

604 611.4 619.4 627.4 635.4 643.4

633.9 641.9
608.6 602.9 608.9 614.9 620.9

631.1
580.2 579.7 587.7 595.7 603.7 611.7 619.7
599.7 601.1 607.1 613.1 619.1 625.1

638.4 644.4 650.4
607.7 616.1 624.1 632.1 640.1 648.1 656.1

639.8 645.8
606.9 611.2 617.2 623.2 629.2 635.2 641.2
607.7 615.8 621.8 627.8 633.8

608.6 620.4 626.4 632.4

606.8
605.7 608.2 616.2 624.2 632.2 640.2 648.2
559.8 566.8 574.8 582.8 590.8 598.8

652
592.4 618.1 624.1 630.1 636.1 642.1 648.1
609.8 612 620 628 636 644

632 638
611.9 618.2 624.2 630.2 636.2 642.2 648.2

609.3 613.1 619.1 625.1
606.9 608 614 620

614.7 623.7 629.7 635.7

657.9
631.1 637.1 643.1
626

612.1 617.9 625.9 633.9 641.9 649.9

662.6
582.1 580.8 588.8 596.8 604.8 612.8 620.8
611.5 632.6 638.6 644.6 650.6 656.6

641.7 647.7 653.7
616.9 622.9 630.9 638.9 646.9 654.9 662.9

618.9 625.3 631.3 637.3 643.3 649.3 655.3
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(Post-Grant)

Goals: Goals: Goals:
SY 2011-12 SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18A 4 a Subgroup
Baseline(s): Baseline(s): Goals: Goals:

(optional)
OVERALL
Male
Female
African-American
White
Disabled
Subsidized Meals

OVERALL

Male
Female
African-American
White
Disabled
Subsidized Meals
OVERALL
Male
Female
African-American
White
Disabled
Subsidized Meals
OVERALL
Male
Female
African-American
White
Disabled

8 th  Grade
Social Studies
PASS

10 th  Grade
ELA
HSAP

EOCEP
Biology 79.9 86.9 93.9 100.9 107.9

73 78 83 88 93 98

21.4 28.4 35.4 42.4 49.4 56.4

93.2 98.2
69.5 73.3 78.3 83.3 88.3 93.3 98.3
68.9

68.3
68.1
79.4
59.2

247.5
73.2 78.2 83.2 88.2

212.6 212.5 219.5 226.5 233.5 240.5

77.8 82.8 87.8 92.8 97.8 102.8
72.9

225.4 230.4 235.4 240.4

239.7
214.3 214 221 228 235 242 249
216.5 214.7 219.7 224.7 229.7 234.7

214.5 219.5 224.5 229.5 234.5 239.5

248.2

10th Grade
Math
HSAP

215.4 214.6 219.6 224.6 229.6 234.6 239.6
214.2

217.9 218.2 224.2 230.2 236.2 242.2

245.4
188.5 189.4 196.4 203.4 210.4 217.4 224.4
226 220.4

222.3 222.4 226.4 230.4

245.5
195.5 195.2 201.2 207.2 213.2 219.2 225.2
230.8 225.5 229.5 233.5 237.5 241.5

234.4 238.4 242.4
219.2 220 228 234 240 246 252

680.7623.8
621.9 631.9 639.9 647.9 655.9 663.9 671.9

236.4 240.4
217.6 218.4 222.4 226.4 230.4 234.4 238.4
220.1 220.4 224.4 228.4 232.4

666.4
642.7 648.7 654.7 660.7

620.1 636.4 642.4 648.4 654.4 660.4

620.8
618.7 628.9 636.9 644.9 652.9 660.9 668.9
588.4 580.8 588.8 596.8 604.8 612.8

650.7 656.7 662.7 668.7 674.7

623.6 633.5 639.5
627.1 630.7 636.7

645.5 651.5 657.5 663.5
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(Post-Grant)

Goals: Goals: Goals:
SY 2011-12 SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18A 4 a Subgroup
Baseline(s): Baseline(s): Goals: Goals:

(optional)
Subsidized Meals
OVERALL
Male
Female
African-American
White
Disabled
Subsidized Meals

EOCEP
Biology

EOCEP
US History

51.467.3 31.4 35.4 39.4 43.4 47.4
0 4 8 12 16 20

48.1 50.1 52.1 54.1 56.1 58.1
33.7 37.7 41.7 45.7 49.7

34.8 36.8 38.8 40.8 42.8

42 44
69.6 35.8 37.8 39.8 41.8 43.8 45.8
68.4

67.3
67.8
75.4
64.2

106.2
34 36 38 40

67.2 71.2 78.2 85.2 92.2 99.2

53.7
32.8
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SY 2015-16 SY 2016-17 SY 2017-18Goal area Subgroup SY 2011-12 SY 2012-13 SY 2013-14 SY 2014-15

688.2
Male 647.2 648.8 655.8 662.8 669.8 676.8 683.8

(Post-Grant)
Richland School District Two

Grade 3
ELA
PASS

OVERALL 655.1 653.2 660.2 667.2 674.2 681.2

(optional)

703.7 710.7
Disabled 616.9 618.6 627.6 636.6 645.6 654.6 663.6
White 668.8 675.7 682.7 689.7 696.7

685.9 692.9
African-American 637.9 641.4 650.4 659.4 668.4 677.4 686.4
Female 663.8 657.9 664.9 671.9 678.9

661.9
Male 625.7 626.5 633.5 640.5 647.5 654.5 661.5

672.1 681.1

Grade 3 
Math
PASS

OVERALL 627.8 626.9 633.9 640.9 647.9 654.9
Subsidized Meals 635 636.1 645.1 654.1 663.1

682.5 689.5
Disabled 595 596.3 605.3 614.3 623.3 632.3 641.3
White 659.2 654.5 661.5 668.5 675.5

655.4 662.4
African-American 611.3 611.3 620.3 629.3 638.3 647.3 656.3
Female 630.2 627.4 634.4 641.4 648.4

654.6
Male 609.6 616.3 623.3 630.3 637.3 644.3 651.3

644.5 653.5

Grade 3
Science
PASS

OVERALL 613.8 619.6 626.6 633.6 640.6 647.6
Subsidized Meals 610.3 608.5 617.5 626.5 635.5

669.1 676.1
Disabled 590.2 595.9 604.9 613.9 622.9 631.9 640.9
White 646.4 641.1 648.1 655.1 662.1

651.1 658.1
African-American 596.8 605.8 614.8 623.8 632.8 641.8 650.8
Female 618.4 623.1 630.1 637.1 644.1

678.4
Male 640.9 646.8 653.8 660.8 667.8 674.8 681.8

639.7 648.7

Grade 3
Social Studies
PASS

OVERALL 640.4 643.4 650.4 657.4 664.4 671.4
Subsidized Meals 597.5 603.7 612.7 621.7 630.7

691.4 698.4
Disabled 617.9 622.5 631.5 640.5 649.5 658.5 667.5
White 666.9 663.4 670.4 677.4 684.4

667.5 674.5
African-American 626.7 632.7 641.7 650.7 659.7 668.7 677.7
Female 639.9 639.5 646.5 653.5 660.5

675.2
Male 639.9 635 642 649 656 663 670

663.3 672.3

Grade 4
ELA
PASS

OVERALL 644.8 640.2 647.2 654.2 661.2 668.2
Subsidized Meals 624 627.3 636.3 645.3 654.3

695.8 702.8White 671.9 667.8 674.8 681.8 688.8

673.9 680.9
African-American 630.3 626.9 635.9 644.9 653.9 662.9 671.9
Female 650.2 645.9 652.9 659.9 666.9
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SY 2015-16 SY 2016-17 SY 2017-18Goal area Subgroup SY 2011-12 SY 2012-13 SY 2013-14 SY 2014-15

688.2

(Post-Grant)
Richland School District Two

Grade 3
ELA
PASS

OVERALL 655.1 653.2 660.2 667.2 674.2 681.2

(optional)
Grade 4
ELA
PASS

Disabled 603.2 600.7 609.7 618.7 627.7 636.7 645.7

679.1
Male 645.5 644.1 651.1 658.1 665.1 672.1 679.1

658.9 667.9

Grade 4
Math
PASS

OVERALL 643.5 644.1 651.1 658.1 665.1 672.1
Subsidized Meals 627.4 622.9 631.9 640.9 649.9

702.4 709.4
Disabled 599 607.5 616.5 625.5 634.5 643.5 652.5
White 675.4 674.4 681.4 688.4 695.4

672.1 679.1
African-American 624.8 627.4 636.4 645.4 654.4 663.4 672.4
Female 641.4 644.1 651.1 658.1 665.1

663.1
Male 633.3 628.5 635.5 642.5 649.5 656.5 663.5

661.5 670.5

Grade 4
Science
PASS

OVERALL 631.6 628.1 635.1 642.1 649.1 656.1
Subsidized Meals 623.1 625.5 634.5 643.5 652.5

685.7 692.7
Disabled 597.8 596.7 605.7 614.7 623.7 632.7 641.7
White 657.2 657.7 664.7 671.7 678.7

655.7 662.7
African-American 617 611.8 620.8 629.8 638.8 647.8 656.8
Female 629.8 627.7 634.7 641.7 648.7

689.7
Male 651.4 656.6 663.6 670.6 677.6 684.6 691.6

646.9 655.9

Grade 4 
Social Studies
PASS

OVERALL 650 654.7 661.7 668.7 675.7 682.7
Subsidized Meals 615.5 610.9 619.9 628.9 637.9

711.3 718.3
Disabled 614.8 627.5 636.5 645.5 654.5 663.5 672.5
White 675.6 683.3 690.3 697.3 704.3

680.7 687.7
African-American 635.1 639.7 648.7 657.7 666.7 675.7 684.7
Female 648.5 652.7 659.7 666.7 673.7

684.9
Male 642.4 644 651 658 665 672 679

672.8 681.8

Grade 5 
ELA
PASS

OVERALL 646.4 649.9 656.9 663.9 670.9 677.9
Subsidized Meals 632.7 636.8 645.8 654.8 663.8

703.2 710.2
Disabled 591.9 605.2 614.2 623.2 632.2 641.2 650.2
White 677.5 675.2 682.2 689.2 696.2

684.4 691.4
African-American 631.6 636.3 645.3 654.3 663.3 672.3 681.3
Female 650.2 656.4 663.4 670.4 677.4

675.4
Male 655.3 639.1 646.1 653.1 660.1 667.1 674.1

669.1 678.1

Grade 5 
Math
PASS

OVERALL 645.1 640.4 647.4 654.4 661.4 668.4
Subsidized Meals 627.6 633.1 642.1 651.1 660.1
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SY 2015-16 SY 2016-17 SY 2017-18Goal area Subgroup SY 2011-12 SY 2012-13 SY 2013-14 SY 2014-15

688.2

(Post-Grant)
Richland School District Two

Grade 3
ELA
PASS

OVERALL 655.1 653.2 660.2 667.2 674.2 681.2

(optional)

Grade 5 
Math
PASS 691.3 698.3

Disabled 591 591.8 600.8 609.8 618.8 627.8 636.8
White 674.4 663.3 670.3 677.3 684.3

669.9 676.9
African-American 630.5 626.4 635.4 644.4 653.4 662.4 671.4
Female 644.9 641.9 648.9 655.9 662.9

665.6
Male 639.7 632.2 639.2 646.2 653.2 660.2 667.2

659.8 668.8

Grade 5
Science
PASS

OVERALL 639.9 630.6 637.6 644.6 651.6 658.6
Subsidized Meals 626.5 623.8 632.8 641.8 650.8

680 687
Disabled 582.3 587.3 596.3 605.3 614.3 623.3 632.3
White 667.6 652 659 666 673

656.7 663.7
African-American 623.7 618.6 627.6 636.6 645.6 654.6 663.6
Female 640.1 628.7 635.7 642.7 649.7

678.5
Male 645.5 645.4 652.4 659.4 666.4 673.4 680.4

652.5 661.5

Grade 5
Social Studies
PASS

OVERALL 640.1 643.5 650.5 657.5 664.5 671.5
Subsidized Meals 618.3 616.5 625.5 634.5 643.5

703.4 710.4
Disabled 593.2 611 620 629 638 647 656
White 667.8 675.4 682.4 689.4 696.4

669.9 676.9
African-American 624.9 627.2 636.2 645.2 654.2 663.2 672.2
Female 635 641.9 648.9 655.9 662.9

661.9
Male 620.4 626.8 632.8 638.8 644.8 650.8 656.8

661.9 670.9

Grade 6 
ELA
PASS

OVERALL 626.6 631.9 637.9 643.9 649.9 655.9
Subsidized Meals 622.6 625.9 634.9 643.9 652.9

682.5 688.5
Disabled 572.6 576.6 584.6 592.6 600.6 608.6 616.6
White 653.4 658.5 664.5 670.5 676.5

661 667
African-American 613.3 619.2 627.2 635.2 643.2 651.2 659.2
Female 632.5 637 643 649 655

653.9
Male 621.5 620.6 626.6 632.6 638.6 644.6 650.6

646.8 654.8

Grade 6
Math
PASS

OVERALL 625.1 623.9 629.9 635.9 641.9 647.9
Subsidized Meals 610.5 614.8 622.8 630.8 638.8

680.4 686.4
Disabled 576.4 571.1 579.1 587.1 595.1 603.1 611.1
White 648.7 656.4 662.4 668.4 674.4

651.2 657.2
African-American 611.1 608.1 616.1 624.1 632.1 640.1 648.1
Female 628.4 627.2 633.2 639.2 645.2

Carolina Consortium for Enterprise Learning 73



SY 2015-16 SY 2016-17 SY 2017-18Goal area Subgroup SY 2011-12 SY 2012-13 SY 2013-14 SY 2014-15

688.2

(Post-Grant)
Richland School District Two

Grade 3
ELA
PASS

OVERALL 655.1 653.2 660.2 667.2 674.2 681.2

(optional)

Grade 7
Math
PASS

Grade 6
Math
PASS

644.9
Male 610.7 612.8 618.8 624.8 630.8 636.8 642.8

635.5 643.5

Grade 6
Science
PASS

OVERALL 613.1 614.9 620.9 626.9 632.9 638.9
Subsidized Meals 609.8 603.5 611.5 619.5 627.5

664.2 670.2
Disabled 569.6 570.1 578.1 586.1 594.1 602.1 610.1
White 635.6 640.2 646.2 652.2 658.2

640.9 646.9
African-American 599.2 601.3 609.3 617.3 625.3 633.3 641.3
Female 615.5 616.9 622.9 628.9 634.9

673.4
Male 644.1 645.3 651.3 657.3 663.3 669.3 675.3

630.9 638.9

Grade 6
Social Studies
PASS

OVERALL 642.7 643.4 649.4 655.4 661.4 667.4
Subsidized Meals 599.8 598.9 606.9 614.9 622.9

697.5 703.5
Disabled 603.3 598.4 606.4 614.4 622.4 630.4 638.4
White 668.6 673.5 679.5 685.5 691.5

665.7 671.7
African-American 628.7 628.5 636.5 644.5 652.5 660.5 668.5
Female 641.3 641.7 647.7 653.7 659.7

653.4
Male 622.2 617 623 629 635 641 647

656.4 664.4

Grade 7
ELA
PASS

OVERALL 627.6 623.4 629.4 635.4 641.4 647.4
Subsidized Meals 625.7 624.4 632.4 640.4 648.4

669.1 675.1
Disabled 571.4 574.7 582.7 590.7 598.7 606.7 614.7
White 654.9 645.1 651.1 657.1 663.1

653.7 659.7
African-American 613.7 612.2 620.2 628.2 636.2 644.2 652.2
Female 633.5 629.7 635.7 641.7 647.7

646.8 652.8
Female 627.8 624.7 630.7 636.7 642.7 648.7 654.7
Male 627.4 622.8 628.8 634.8 640.8

642.4 650.4
OVERALL 627.5 623.7 629.7 635.7 641.7 647.7 653.7
Subsidized Meals 609.2 610.4 618.4 626.4 634.4

610.9 618.9
Subsidized Meals 608 608.1 616.1 624.1 632.1 640.1 648.1
Disabled 581.5 578.9 586.9 594.9 602.9

641.7 649.7
White 656.5 649.1 655.1 661.1 667.1 673.1 679.1
African-American 611.4 609.7 617.7 625.7 633.7

645.8 651.8 657.8
Male 634.5 625.9 631.9 637.9 643.9 649.9

Grade 7
Science
PASS

OVERALL 636 627.8 633.8 639.8
655.9

Female 637.9 629.8 635.8 641.8 647.8 653.8 659.8
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SY 2015-16 SY 2016-17 SY 2017-18Goal area Subgroup SY 2011-12 SY 2012-13 SY 2013-14 SY 2014-15

688.2

(Post-Grant)
Richland School District Two

Grade 3
ELA
PASS

OVERALL 655.1 653.2 660.2 667.2 674.2 681.2

(optional)
Grade 7
Science
PASS

African-American 599.2 614.6 622.6 630.6 638.6 646.6 654.6
White 667.6 651.5 657.5 663.5 669.5

646.8 654.8

Grade 7
Social Studies
PASS

OVERALL 627.1 624.5 630.5 636.5 642.5 648.5
Subsidized Meals 616.1 614.8 622.8 630.8 638.8

675.5 681.5
Disabled 580.6 581 589 597 605 613 621

648.3 654.3
African-American 613.1 612.1 620.1 628.1 636.1 644.1 652.1
Female 626.3 624.3 630.3 636.3 642.3

654.5
Male 628.2 625 631 637 643 649 655

640.8 648.8

Grade 8
ELA
PASS

OVERALL 624.3 626.3 632.3 638.3 644.3 650.3
Subsidized Meals 609.2 608.8 616.8 624.8 632.8

671.4 677.4
Disabled 586.1 583.5 591.5 599.5 607.5 615.5 623.5
White 652.6 647.4 653.4 659.4 665.4

660.1 666.1
African-American 611 608.8 616.8 624.8 632.8 640.8 648.8
Female 634.4 636.1 642.1 648.1 654.1

656.3
Male 614.7 616.6 622.6 628.6 634.6 640.6 646.6

636.2 644.2

Grade 8
Math
PASS

OVERALL 622.2 624.5 630.5 636.5 642.5 648.5
Subsidized Meals 604.7 604.2 612.2 620.2 628.2

683.7 689.7
Disabled 562.6 559.5 567.5 575.5 583.5 591.5 599.5
White 652.3 659.7 665.7 671.7 677.7

651.6 657.6
African-American 606.7 608.3 616.3 624.3 632.3 640.3 648.3
Female 624.7 627.6 633.6 639.6 645.6

654.5
Male 619.9 621.5 627.5 633.5 639.5 645.5 651.5

636.4 644.4

Grade 8
Science
PASS

OVERALL 628.2 623.5 629.5 635.5 641.5 647.5
Subsidized Meals 604.4 604.4 612.4 620.4 628.4

676.1 682.1
Disabled 579.7 577.6 585.6 593.6 601.6 609.6 617.6
White 656.5 652.1 658.1 664.1 670.1

650 656
African-American 613 606 614 622 630 638 646
Female 628 626 632 638 644

653.5
Male 628.5 621.2 627.2 633.2 639.2 645.2 651.2

636.3 644.3Subsidized Meals 611.7 604.3 612.3 620.3 628.3

678.3 684.3
Disabled 589.4 578.1 586.1 594.1 602.1 610.1 618.1
White 655.7 654.3 660.3 666.3 672.3
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SY 2015-16 SY 2016-17 SY 2017-18Goal area Subgroup SY 2011-12 SY 2012-13 SY 2013-14 SY 2014-15

688.2

(Post-Grant)
Richland School District Two

Grade 3
ELA
PASS

OVERALL 655.1 653.2 660.2 667.2 674.2 681.2

(optional)

Grade 8
Social Studies
PASS

OVERALL 628.1 632.5 638.5 644.5 650.5 656.5

656.1 662.1
African-American 615.3 617.1 625.1 633.1 641.1 649.1 657.1
Female 627.8 632.1 638.1 644.1 650.1

662.5
Male 628.4 632.9 638.9 644.9 650.9 656.9 662.9

645.6 653.6

10th Grade
ELA
HSAP

OVERALL 228.2 229.3 234.3 239.3 244.3 249.3
Subsidized Meals 634 613.6 621.6 629.6 637.6

688.5 694.5
Disabled 577.7 583.2 591.2 599.2 607.2 615.2 623.2
White 655.9 664.5 670.5 676.5 682.5

252.8 257.8
African-American 222.6 223.1 230.1 237.1 244.1 251.1 258.1
Female 231.2 232.8 237.8 242.8 247.8

254.3
Male 225.4 226.2 231.2 236.2 241.2 246.2 251.2

249.2 256.2

10th Grade
Math
HSAP

OVERALL 228.4 223.7 228.7 233.7 238.7 243.7
Subsidized Meals 219.8 221.2 228.2 235.2 242.2

263.2 268.2
Disabled 202.9 203.1 210.1 217.1 224.1 231.1 238.1
White 239.2 243.2 248.2 253.2 258.2

244.7 249.7
African-American 219.2 214.8 221.8 228.8 235.8 242.8 249.8
Female 229.4 224.7 229.7 234.7 239.7

248.7
Male 227.5 222.9 227.9 232.9 237.9 242.9 247.9

241 248

EOCEP
Biology

OVERALL 81.8 80.6 82.6 84.6 86.6 88.6
Subsidized Meals 217.4 213 220 227 234

261.1 266.1
Disabled 194.9 197.2 204.2 211.2 218.2 225.2 232.2
White 244.8 241.1 246.1 251.1 256.1

89.5 91.5
African-American 78.3 76.7 80.7 84.7 88.7 92.7 96.7
Female 82.4 81.5 83.5 85.5 87.5

90.6
Male 81.1 79.8 81.8 83.8 85.8 87.8 89.8

91.2 95.2

EOCEP
US History

OVERALL 71.4 74 76 78 80 82
Subsidized Meals 81.8 75.2 79.2 83.2 87.2

97.5 99.5
Disabled 67.4 67.1 71.1 75.1 79.1 83.1 87.1
White 89.6 89.5 91.5 93.5 95.5

81.3 83.3
African-American 69 71.2 75.2 79.2 83.2 87.2 91.2
Female 70.8 73.3 75.3 77.3 79.3

84
Male 72.1 74.8 76.8 78.8 80.8 82.8 84.8
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SY 2015-16 SY 2016-17 SY 2017-18Goal area Subgroup SY 2011-12 SY 2012-13 SY 2013-14 SY 2014-15

688.2

(Post-Grant)
Richland School District Two

Grade 3
ELA
PASS

OVERALL 655.1 653.2 660.2 667.2 674.2 681.2

(optional)
EOCEP
US History

86.2 90.2Subsidized Meals 76.7 70.2 74.2 78.2 82.2

87.2 89.2
Disabled 65 67.2 71.2 75.2 79.2 83.2 87.2
White 76.3 79.2 81.2 83.2 85.2
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SY 2011-12 SY 2017-18
(optional) (Post-Grant)

OVERALL 623.1 626.4 633.4 640.4 647.4 654.4 661.4
Male 620.2 624.5 631.5 638.5 645.5 652.5 659.5
Female 626.1 628.4 635.4 642.4 649.4 656.4 663.4
Black 622.7 626.1 635.1 644.1 653.1 662.1 671.1
White 627.9 622 629 636 643 650 657
Disabled 586.1 593.3 602.3 611.3 620.3 629.3 638.3
Subsidized Meals 622 626.5 635.5 644.5 653.5 662.5 671.5
OVERALL 602.4 605.3 612.3 619.3 626.3 633.3 640.3
Male 599.1 604.8 611.8 618.8 625.8 632.8 639.8
Female 605.7 605.9 612.9 619.9 626.9 633.9 640.9
Black 601 604 613 622 631 640 649
White 619.5 612.1 619.1 626.1 633.1 640.1 647.1
Disabled 573.3 571.9 580.9 589.9 598.9 607.9 616.9
Subsidized Meals 601.1 604.8 613.8 622.8 631.8 640.8 649.8
OVERALL 582.2 591.5 598.5 605.5 612.5 619.5 626.5
Male 577 590.1 597.1 604.1 611.1 618.1 625.1
Female 587.4 592.7 599.7 606.7 613.7 620.7 627.7
Black 580.8 590.8 599.8 608.8 617.8 626.8 635.8
White 609.1 595.9 602.9 609.9 616.9 623.9 630.9
Disabled 560.1 562.3 571.3 580.3 589.3 598.3 607.3
Subsidized Meals 581.4 591.6 600.6 609.6 618.6 627.6 636.6
OVERALL 607.2 617.1 624.1 631.1 638.1 645.1 652.1
Male 608.9 620 627 634 641 648 655
Female 605.4 613.9 620.9 627.9 634.9 641.9 648.9
Black 605 615.5 624.5 633.5 642.5 651.5 660.5
White 625.5 622.8 629.8 636.8 643.8 650.8 657.8
Disabled 586.8 599.3 608.3 617.3 626.3 635.3 644.3
Subsidized Meals 607.4 617.4 626.4 635.4 644.4 653.4 662.4
OVERALL 616 613.3 620.3 627.3 634.3 641.3 648.3
Male 610.8 608.6 615.6 622.6 629.6 636.6 643.6
Female 621.7 618.4 625.4 632.4 639.4 646.4 653.4

Williamsburg County School District

3rd Grade

ELA

PASS

3rd Grade

MATH

PASS

3rd Grade

Science

PASS

3rd Grade

Social Studies

PASS

4
th

 Grade

ELA

PASS

(A)(4)(a) Performance on summative assessments (proficiency status and growth)  

Goal area Subgroup
Baseline(s) Goals

SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17
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SY 2011-12 SY 2017-18
(optional) (Post-Grant)

Williamsburg County School District

3rd Grade

ELA

PASS

Goal area Subgroup
Baseline(s) Goals

SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17

Black 613.9 612.1 621.1 630.1 639.1 648.1 657.1
White 638.2 629.8 636.8 643.8 650.8 657.8 664.8
Disabled 571.2 565.2 574.2 583.2 592.2 601.2 610.2
Subsidized Meals 613.9 612.2 621.2 630.2 639.2 648.2 657.2
OVERALL 605.3 613.9 620.9 627.9 634.9 641.9 648.9
Male 603.4 610.6 617.6 624.6 631.6 638.6 645.6
Female 607.3 617.5 624.5 631.5 638.5 645.5 652.5
Black 602.7 602.7 611.7 620.7 629.7 638.7 647.7
White 633.2 642.5 649.5 656.5 663.5 670.5 677.5
Disabled 568.4 577.5 586.5 595.5 604.5 613.5 622.5
Subsidized Meals 603.5 613.3 622.3 631.3 640.3 649.3 658.3
OVERALL 598.1 592.9 599.9 606.9 613.9 620.9 627.9
Male 594.2 592.9 599.9 606.9 613.9 620.9 627.9
Female 602.2 593.1 600.1 607.1 614.1 621.1 628.1
Black 596.2 591.2 600.2 609.2 618.2 627.2 636.2
White 615.3 616.8 623.8 630.8 637.8 644.8 651.8
Disabled 559.2 564.1 573.1 582.1 591.1 600.1 609.1
Subsidized Meals 596 592.3 601.3 610.3 619.3 628.3 637.3
OVERALL 613.9 619.9 626.9 633.9 640.9 647.9 654.9
Male 611.1 617.4 624.4 631.4 638.4 645.4 652.4
Female 617 622.7 629.7 636.7 643.7 650.7 657.7
Black 613.6 618.8 627.8 636.8 645.8 654.8 663.8
White 618.7 631.9 638.9 645.9 652.9 659.9 666.9
Disabled 584.1 596 605 614 623 632 641
Subsidized Meals 612 619.4 628.4 637.4 646.4 655.4 664.4
OVERALL 619.7 630.6 637.6 644.6 651.6 658.6 665.6
Male 611.7 625.2 632.2 639.2 646.2 653.2 660.2
Female 629.8 636.8 643.8 650.8 657.8 664.8 671.8
Black 619.1 628.4 637.4 646.4 655.4 664.4 673.4
White 626.4 645.3 652.3 659.3 666.3 673.3 680.3
Disabled 586.1 594.1 603.1 612.1 621.1 630.1 639.1
Subsidized Meals 616.2 629.2 638.2 647.2 656.2 665.2 674.2

4
th

 Grade

ELA

PASS

4th Grade

Math

PASS

4th Grade

Science

PASS

4th Grade

Social Studies

PASS

5
th

 Grade

ELA

PASS
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SY 2011-12 SY 2017-18
(optional) (Post-Grant)

Williamsburg County School District

3rd Grade

ELA

PASS

Goal area Subgroup
Baseline(s) Goals

SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17

OVERALL 619.1 618.2 625.2 632.2 639.2 646.2 653.2
Male 615 614.3 621.3 628.3 635.3 642.3 649.3
Female 624.3 622.8 629.8 636.8 643.8 650.8 657.8
Black 619.2 616.5 625.5 634.5 643.5 652.5 661.5
White 612.6 631.9 638.9 645.9 652.9 659.9 666.9
Disabled 572.6 567.9 576.9 585.9 594.9 603.9 612.9
Subsidized Meals 615.6 617.3 626.3 635.3 644.3 653.3 662.3
OVERALL 601.1 599.7 606.7 613.7 620.7 627.7 634.7
Male 600.9 597.2 604.2 611.2 618.2 625.2 632.2
Female 601.5 602.5 609.5 616.5 623.5 630.5 637.5
Black 600.3 597.6 606.6 615.6 624.6 633.6 642.6
White 611.8 616.4 623.4 630.4 637.4 644.4 651.4
Disabled 554.5 562.4 571.4 580.4 589.4 598.4 607.4
Subsidized Meals 599.9 597.8 606.8 615.8 624.8 633.8 642.8
OVERALL 602 606.1 613.1 620.1 627.1 634.1 641.1
Male 599.7 606.5 613.5 620.5 627.5 634.5 641.5
Female 604.5 605.6 612.6 619.6 626.6 633.6 640.6
Black 601.5 602.6 611.6 620.6 629.6 638.6 647.6
White 605.1 637 644 651 658 665 672
Disabled 574.6 566.6 575.6 584.6 593.6 602.6 611.6
Subsidized Meals 599.2 605.3 614.3 623.3 632.3 641.3 650.3
OVERALL 602.4 599.7 605.7 611.7 617.7 623.7 629.7
Male 602.4 592.9 598.9 604.9 610.9 616.9 622.9
Female 602.4 607.6 613.6 619.6 625.6 631.6 637.6
Black 602.3 600.3 608.3 616.3 624.3 632.3 640.3
White 615.3 599 605 611 617 623 629
Disabled 571.1 556.1 564.1 572.1 580.1 588.1 596.1
Subsidized Meals 600.6 597.6 605.6 613.6 621.6 629.6 637.6
OVERALL 606.9 600.7 606.7 612.7 618.7 624.7 630.7
Male 604.3 594.3 600.3 606.3 612.3 618.3 624.3
Female 609.6 608.5 614.5 620.5 626.5 632.5 638.5
Black 607 601.1 609.1 617.1 625.1 633.1 641.1

6
th

 Grade

ELA

PASS

6th Grade

Math

PASS

5th Grade

Social Studies

PASS

5th Grade

MATH

PASS

5th Grade

Science

PASS
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SY 2011-12 SY 2017-18
(optional) (Post-Grant)

Williamsburg County School District

3rd Grade

ELA

PASS

Goal area Subgroup
Baseline(s) Goals

SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17

White 610.4 600.6 606.6 612.6 618.6 624.6 630.6
Disabled 575.1 562.8 570.8 578.8 586.8 594.8 602.8
Subsidized Meals 605.9 597.9 605.9 613.9 621.9 629.9 637.9
OVERALL 585.6 593.6 599.6 605.6 611.6 617.6 623.6
Male 584.1 591.6 597.6 603.6 609.6 615.6 621.6
Female 587.1 596.4 602.4 608.4 614.4 620.4 626.4
Black 585 593.2 601.2 609.2 617.2 625.2 633.2
White ------------ ------------ ------------ ------------ ------------ ------------ ------------
Disabled 559.5 554.6 577.6 600.6 623.6 646.6 669.6
Subsidized Meals 584.5 591.4 605.4 619.4 633.4 647.4 661.4
OVERALL 616.2 608.2 614.2 620.2 626.2 632.2 638.2
Male 618.8 608.3 614.3 620.3 626.3 632.3 638.3
Female 613.2 608 614 620 626 632 638
Black 616.2 607.2 615.2 623.2 631.2 639.2 647.2
White ----------- --------- ------- ------- ------- ------- -------
Disabled 592.8 594 602 610 618 626 634
Subsidized Meals 615.2 607.4 615.4 623.4 631.4 639.4 647.4
OVERALL 598.1 603.6 609.6 615.6 621.6 627.6 633.6
Male 591.4 602.4 608.4 614.4 620.4 626.4 632.4
Female 605.2 604.9 610.9 616.9 622.9 628.9 634.9
Black 597.3 603 611 619 627 635 643
White 627.5 622 628 634 640 646 652
Disabled 561.5 565.4 573.4 581.4 589.4 597.4 605.4
Subsidized Meals 595.5 602.5 610.5 618.5 626.5 634.5 642.5
OVERALL 602.4 605 611 617 623 629 635
Male 599.8 601.7 607.7 613.7 619.7 625.7 631.7
Female 605.2 608.5 614.5 620.5 626.5 632.5 638.5
Black 601.7 605.2 613.2 621.2 629.2 637.2 645.2
White 625 609.5 615.5 621.5 627.5 633.5 639.5
Disabled 565.3 573.5 581.5 589.5 597.5 605.5 613.5
Subsidized Meals 600.9 603.5 611.5 619.5 627.5 635.5 643.5
OVERALL 598.1 603.1 609.1 615.1 621.1 627.1 633.1

PASS Science, 7
th 

Grade

6th Grade

Math

PASS

PASS Science, 6
th 

Grade

PASS Social 

Studies, 6
th

 Grade

PASS ELA, 7
th 

Grade

PASS Math, 7
th 

Grade 
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SY 2011-12 SY 2017-18
(optional) (Post-Grant)

Williamsburg County School District

3rd Grade

ELA

PASS

Goal area Subgroup
Baseline(s) Goals

SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17

Male 594.9 600.7 606.7 612.7 618.7 624.7 630.7
Female 601.6 605.7 611.7 617.7 623.7 629.7 635.7
Black 597.4 603.6 611.6 619.6 627.6 635.6 643.6
White 616.9 601.6 607.6 613.6 619.6 625.6 631.6
Disabled 551.5 559.7 567.7 575.7 583.7 591.7 599.7
Subsidized Meals 596.3 601.5 609.5 617.5 625.5 633.5 641.5
OVERALL 589.7 595.7 601.7 607.7 613.7 619.7 625.7
Male 587.1 595 601 607 613 619 625
Female 592.5 596.4 602.4 608.4 614.4 620.4 626.4
Black 589.4 595.7 603.7 611.7 619.7 627.7 635.7
White 601.9 604.1 610.1 616.1 622.1 628.1 634.1
Disabled 561.7 567.2 575.2 583.2 591.2 599.2 607.2
Subsidized Meals 588.3 594.6 602.6 610.6 618.6 626.6 634.6
OVERALL 605.3 593.2 599.2 605.2 611.2 617.2 623.2
Male 596.3 583 589 595 601 607 613
Female 614.6 603.9 609.9 615.9 621.9 627.9 633.9
Black 604.9 592.5 600.5 608.5 616.5 624.5 632.5
White 605.4 614.7 620.7 626.7 632.7 638.7 644.7
Disabled 564.7 551.4 559.4 567.4 575.4 583.4 591.4
Subsidized Meals 604.8 591.5 599.5 607.5 615.5 623.5 631.5
OVERALL 602 604 610 616 622 628 634
Male 598.7 599 605 611 617 623 629
Female 605.5 609.2 615.2 621.2 627.2 633.2 639.2
Black 601.8 603 611 619 627 635 643
White 568.7 632.9 638.9 644.9 650.9 656.9 662.9
Disabled 574.5 569.6 577.6 585.6 593.6 601.6 609.6
Subsidized Meals 601.8 602.2 610.2 618.2 626.2 634.2 642.2
OVERALL 603.4 585.9 591.9 597.9 603.9 609.9 615.9
Male 605 581.9 587.9 593.9 599.9 605.9 611.9
Female 601.7 589.3 595.3 601.3 607.3 613.3 619.3
Black 602.2 586 594 602 610 618 626
White --------- ------------- ------- ------- ------- ------- -------

PASS Science, 7
th 

Grade

PASS Social 

Studies, 7
th

 Grade

PASS ELA, 8
th 

Grade

PASS Math, 8
th 

Grade

PASS Science, 8
th 

Grade

Carolina Consortium for Enterprise Learning 82



SY 2011-12 SY 2017-18
(optional) (Post-Grant)

Williamsburg County School District

3rd Grade

ELA

PASS

Goal area Subgroup
Baseline(s) Goals

SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17

Disabled 569.3 547.9 555.9 563.9 571.9 579.9 587.9
Subsidized Meals 602.1 586.1 594.1 602.1 610.1 618.1 626.1
OVERALL 593.5 596.3 602.3 608.3 614.3 620.3 626.3
Male 586.3 595.4 601.4 607.4 613.4 619.4 625.4
Female 600.6 597.5 603.5 609.5 615.5 621.5 627.5
Black 593.3 593.8 601.8 609.8 617.8 625.8 633.8
White --------- 634.6 640.6 646.6 652.6 658.6 664.6
Disabled 567 567.2 575.2 583.2 591.2 599.2 607.2
Subsidized Meals 592.8 594.4 602.4 610.4 618.4 626.4 634.4
OVERALL 213.3 217.1 222.1 227.1 232.1 237.1 242.1
Male 210.7 214.6 219.6 224.6 229.6 234.6 239.6
Female 216.1 220.1 225.1 230.1 235.1 240.1 245.1
Black 213.1 217.4 224.4 231.4 238.4 245.4 252.4
White 214.7 207.5 212.5 217.5 222.5 227.5 232.5
Disabled 191.9 192.7 199.7 206.7 213.7 220.7 227.7
Subsidized Meals 212.7 215.2 222.2 229.2 236.2 243.2 250.2
OVERALL 208.4 208.7 213.7 218.7 223.7 228.7 233.7
Male 206.1 207.5 212.5 217.5 222.5 227.5 232.5
Female 210.9 210 215 220 225 230 235
Black 207.9 208.9 215.9 222.9 229.9 236.9 243.9
White 213.1 202.8 207.8 212.8 217.8 222.8 227.8
Disabled 184.3 182.8 189.8 196.8 203.8 210.8 217.8
Subsidized Meals 207.8 207.1 214.1 221.1 228.1 235.1 242.1
OVERALL 71.4 74.4 76.4 78.4 80.4 82.4 84.4
Male 71.2 74.2 76.2 78.2 80.2 82.2 84.2
Female 71.1 74.7 76.7 78.7 80.7 82.7 84.7
Black 71.7 74.7 78.7 82.7 86.7 90.7 94.7
White 81.7 84.7 86.7 88.7 90.7 92.7 94.7
Disabled 58.5 64.5 68.5 72.5 76.5 80.5 84.5
Subsidized Meals 71 74 78 82 86 90 94
OVERALL 63.2 67.2 69.2 71.2 73.2 75.2 77.2
Male 63.9 67.9 69.9 71.9 73.9 75.9 77.9

End-of-Course U.S. 

History & 

Constitution

HSAP ELA

HSAP Math

End-of-Course 

Biology 1

PASS Science, 8
th 

Grade

PASS Social 

Studies, 8
th

 Grade
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SY 2011-12 SY 2017-18
(optional) (Post-Grant)

Williamsburg County School District

3rd Grade

ELA

PASS

Goal area Subgroup
Baseline(s) Goals

SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17

Female 62.3 66.3 68.3 70.3 72.3 74.3 76.3
Black 63 67 71 75 79 83 87
White ------- ------- ------- ------- ------- ------- -------
Disabled 59.1 65.1 69.1 73.1 77.1 81.1 85.1
Subsidized Meals 63.2 67.2 71.2 75.2 79.2 83.2 87.2

End-of-Course U.S. 

History & 

Constitution
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Baseline(s): Baseline(s): Goals: Goals: Goals: Goals: Goals:

SY 2011-12 SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18

(optional) 30.00% (Post-Grant)
African/American White 28.30 34.70 31.7 28.7 25.7 24.3 21.3

Subsidized Non-subsidized 58.10 49.60 45.9 42.2 38.4 34.7 31.0
Disabled Non-disabled 44.40 32.60 30.2 27.7 25.3 22.8 20.4

African/American White 23.30 46.00 42.6 39.1 35.7 32.2 28.8
Subsidized Non-subsidized 48.90 59.80 55.3 50.8 46.3 41.9 37.4
Disabled Non-disabled 42.30 39.00 36.1 33.2 30.2 27.3 24.4

African/American White 22.90 24.80 22.9 21.1 19.2 17.4 15.5
Subsidized Non-subsidized 30.90 33.50 31.0 28.5 26.0 23.5 20.9
Disabled Non-disabled 44.10 37.00 34.2 31.5 28.7 25.9 23.1

African/American White 31.00 32.60 30.2 27.7 25.3 22.8 20.4
Subsidized Non-subsidized 39.00 35.40 32.7 30.1 27.4 24.8 22.1
Disabled Non-disabled 39.40 50.50 46.7 42.9 39.1 35.4 31.6

African/American White 44.60 23.70 21.9 20.1 18.4 16.6 14.8
Subsidized Non-subsidized 43.50 19.60 18.1 16.7 15.2 13.7 12.2
Disabled Non-disabled 48.10 53.70 49.7 45.6 41.6 37.6 33.6

African/American White 39.60 27.90 25.8 23.7 21.6 19.5 17.4
Subsidized Non-subsidized 29.80 21.60 20.0 18.4 16.7 15.1 13.5
Disabled Non-disabled 42.30 62.50 57.8 53.1 48.4 43.8 39.1

African/American White 29.90 50.80 47.0 43.2 39.4 35.6 31.8
Subsidized Non-subsidized 33.70 43.70 40.4 37.1 33.9 30.6 27.3
Disabled Non-disabled 34.10 47.60 44.0 40.5 36.9 33.3 29.7

African/American White 30.00 35.40 32.7 30.1 27.4 24.8 22.1
Subsidized Non-subsidized 27.50 43.20 40.0 36.7 33.5 30.2 27.0
Disabled Non-disabled 48.70 47.10 43.6 40.0 36.5 33.0 29.4

African/American White 35.10 27.20 25.2 23.1 21.1 19.0 17.0
Subsidized Non-subsidized 35.30 29.00 26.8 24.7 22.5 20.3 18.1
Disabled Non-disabled 28.30 36.80 34.0 31.3 28.5 25.8 23.0

5th Grade
ELA
PASS

5th Grade
Math
PASS

6th Grade
ELA
PASS

(A)(4)(b) Decreasing achievement gaps (as defined in this notice)

Specific methodology for determining achievement gap (as defined in this notice), specified for each assessed grade in reading or language arts and in 
mathematics:  A projected decrease of 30% by end of the grant period is reasonable given the size of the gap existing among subgroups.  

Clarendon Two A4 b  Gap Chart

Goal area Identify Subgroup 
Identify 

Comparison 
Group

3rd Grade
ELA
PASS

3rd Grade
Math
PASS

4th Grade
ELA
PASS

4th Grade
Math
PASS

6th Grade
Math
PASS

7th Grade
ELA
PASS
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Baseline(s): Baseline(s): Goals: Goals: Goals: Goals: Goals:

SY 2011-12 SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18

(optional) 30.00% (Post-Grant)

Goal area Identify Subgroup 
Identify 

Comparison 
Group

African/American White 42.10 36.60 33.9 31.1 28.4 25.6 22.9
Subsidized Non-subsidized 45.90 33.30 30.8 28.3 25.8 23.3 20.8
Disabled Non-disabled 28.40 37.20 34.4 31.6 28.8 26.0 23.3

African/American White 23.10 32.20 29.8 27.4 25.0 22.5 20.1
Subsidized Non-subsidized 35.00 38.70 35.8 32.9 30.0 27.1 24.2
Disabled Non-disabled 41.70 42.80 39.6 36.4 33.2 30.0 26.8

African/American White 21.90 18.30 16.9 15.6 14.2 12.8 11.4
Subsidized Non-subsidized 26.60 28.60 26.5 24.3 22.2 20.0 17.9
Disabled Non-disabled 25.00 39.50 36.5 33.6 30.6 27.7 24.7

African/American White 12.00 19.00 17.6 16.2 14.7 13.3 11.9
Subsidized Non-subsidized 13.00 15.00 13.9 12.8 11.6 10.5 9.4
Disabled Non-disabled 21.00 28.00 25.9 23.8 21.7 19.6 17.5

African/American White 17.00 17.00 15.7 14.5 13.2 11.9 10.6
Subsidized Non-subsidized 18.00 13.00 12.0 11.1 10.1 9.1 8.1
Disabled Non-disabled 19.00 24.00 22.2 20.4 18.6 16.8 15.0

African/American White 12.00 11.00 10.2 9.4 8.5 7.7 6.9
Subsidized Non-subsidized 10.00 I/S I/S I/S I/S I/S I/S
Disabled Non-disabled 13.00 14.00 13.0 11.9 10.9 9.8 8.8

African/American White 8.00 7.00 6.5 6.0 5.4 4.9 4.4
Subsidized Non-subsidized 7.00 I/S I/S I/S I/S I/S I/S
Disabled Non-disabled 7.00 6.00 5.6 5.1 4.7 4.2 3.8

10th Grade
Math
HSAP

EOCEP 
Biology
PASS

EOCEP  US 
History
PASS

7th Grade
Math
PASS

8th Grade
ELA
PASS

8th Grade
Math
PASS

10th Grade
ELA

HSAP
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Baseline(s): Baseline(s): Goals: Goals: Goals: Goals: Goals:

SY 2011-12 SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18

(optional) 0.30 (Post-Grant)
African/American White 29.80 6.40 5.92 5.44 4.96 4.48 4.00

Subsidized Non-subsidized 34.40 24.20 23.72 21.90 20.09 16.94 15.13
Disabled Non-disabled 41.00 47.90 47.42 43.83 40.24 33.53 29.94

African/American White 20.70 -4.70 -5.18 -4.83 -4.48 -3.29 -2.94
Subsidized Non-subsidized 24.30 16.90 16.42 15.15 13.89 11.83 10.56
Disabled Non-disabled 44.10 54.60 54.12 50.03 45.93 38.22 34.13

African/American White 11.50 13.40 12.92 11.92 10.91 9.38 8.37
Subsidized Non-subsidized 32.30 19.80 19.32 17.84 16.35 13.86 12.38
Disabled Non-disabled 37.50 48.00 47.52 43.92 40.32 33.60 30.00

African/American White 9.30 6.90 6.42 5.90 5.38 4.83 4.31
Subsidized Non-subsidized 38.30 18.00 17.52 16.17 14.82 12.60 11.25
Disabled Non-disabled 36.30 51.20 50.72 46.88 43.04 35.84 32.00

African/American White 38.70 27.80 27.32 25.24 23.15 19.46 17.38
Subsidized Non-subsidized 22.80 30.70 30.22 27.92 25.61 21.49 19.19
Disabled Non-disabled 36.50 48.50 48.02 44.38 40.75 33.95 30.31

African/American White 23.20 18.80 18.32 16.91 15.50 13.16 11.75
Subsidized Non-subsidized 21.00 31.80 31.32 28.94 26.55 22.26 19.88
Disabled Non-disabled 45.30 54.10 53.62 49.56 45.50 37.87 33.81

African/American White 15.60 I/S I/S I/S I/S I/S I/S
Subsidized Non-subsidized 36.50 -1.80 -2.28 -2.15 -2.01 -1.26 -1.13
Disabled Non-disabled 52.40 -67.80 -68.28 -63.20 -58.11 -47.46 -42.38

African/American White 15.40 I/S I/S I/S I/S I/S I/S
Subsidized Non-subsidized 28.30 -2.20 -2.68 -2.52 -2.35 -1.54 -1.38
Disabled Non-disabled 39.30 -54.90 -55.38 -51.26 -47.15 -38.43 -34.31

African/American White 5.70 12.10 11.62 10.71 9.81 8.47 7.56
Subsidized Non-subsidized 34.30 27.70 27.22 25.14 23.06 19.39 17.31
Disabled Non-disabled 38.60 40.40 39.92 36.89 33.86 28.28 25.25

African/American White -3.80 16.80 16.32 15.06 13.80 11.76 10.50
Subsidized Non-subsidized 34.20 36.80 36.32 33.56 30.80 25.76 23.00

5th Grade
ELA
PASS

5th Grade
Math
PASS

6th Grade
ELA
PASS

7th Grade
ELA
PASS

7th Grade
Math
PASS

(A)(4)(b) Decreasing achievement gaps (as defined in this notice)
Orangeburg Consolidated School Distict Five

3rd Grade
Math
PASS

4th Grade
ELA
PASS

4th Grade
Math
PASS

Identify 
Comparison 

Group

6th Grade
Math
PASS

Goal area Identify Subgroup 

3rd Grade
ELA
PASS
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Baseline(s): Baseline(s): Goals: Goals: Goals: Goals: Goals:

SY 2011-12 SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18

(optional) 0.30 (Post-Grant)

Identify 
Comparison 

Group
Goal area Identify Subgroup 

Disabled Non-disabled 39.30 34.70 34.22 31.62 29.02 24.29 21.69
African/American White -17.40 6.10 5.62 5.16 4.71 4.27 3.81

Subsidized Non-subsidized 21.90 27.80 27.32 25.24 23.15 19.46 17.38
Disabled Non-disabled 56.50 52.10 51.62 47.71 43.81 36.47 32.56

African/American White -8.00 -15.00 -15.48 -14.36 -13.23 -10.50 -9.38
Subsidized Non-subsidized 22.90 25.20 24.72 22.83 20.94 17.64 15.75
Disabled Non-disabled 31.40 40.70 40.22 37.17 34.11 28.49 25.44

African/American White 11.60 5.50 5.02 4.61 4.20 3.85 3.44
Subsidized Non-subsidized 11.40 10.10 9.62 8.86 8.11 7.07 6.31
Disabled Non-disabled 27.20 28.50 28.02 25.88 23.75 19.95 17.81

African/American White 11.70 6.40 5.92 5.44 4.96 4.48 4.00
Subsidized Non-subsidized 14.50 7.50 7.02 6.46 5.90 5.25 4.69
Disabled Non-disabled 30.00 28.40 27.92 25.79 23.66 19.88 17.75

African/American White 11.30 3.70 3.22 2.94 2.67 2.59 2.31
Subsidized Non-subsidized 7.10 I/S I/S I/S I/S I/S I/S
Disabled Non-disabled 10.80 13.70 13.22 12.19 11.17 9.59 8.56

African/American White 7.60 4.08 3.60 3.29 2.99 2.86 2.55
Subsidized Non-subsidized 4.30 I/S I/S I/S I/S I/S I/S
Disabled Non-disabled 4.70 8.60 8.12 7.48 6.83 6.02 5.38

EOCEP  US 
History
PASS

7th Grade
Math
PASS

8th Grade
ELA
PASS

8th Grade
Math
PASS

HSAP Grade
ELA
PASS

HSAP Grade
Math
PASS

EOCEP 
Biology
PASS
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Baseline(s): Baseline(s): Goals: Goals: Goals: Goals: Goals:

SY 2011-12 SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18

(optional) 0.30 (Post-Grant)
Male Female 16.60 9.10 8.42 7.74 7.05 6.37 5.69

African/American White 45.10 34.30 31.73 29.16 24.01 24.01 21.44
Asian White 10.20 -10.70 -9.90 -9.10 -8.19 -7.49 -6.69

Hispanic White 43.70 36.40 33.67 30.94 27.85 25.48 22.75
Subsidized Non-subsidized 46.20 32.90 30.43 27.97 23.03 23.03 20.56
Disabled Non-disabled 56.60 39.30 36.35 33.41 27.51 27.51 24.56

Male Female 4.50 0.90 0.83 0.77 0.69 0.63 0.56
African/American White 40.50 43.20 39.96 36.72 30.24 30.24 27.00

Asian White 0.70 17.40 16.10 14.79 13.31 12.18 10.88
Hispanic White 40.80 36.90 34.13 31.37 28.23 25.83 23.06

Subsidized Non-subsidized 39.60 35.30 32.65 30.01 24.71 24.71 22.06
Disabled Non-disabled 49.60 34.80 32.19 29.58 24.36 24.36 21.75

Male Female 10.30 10.90 10.08 9.27 8.34 7.63 6.81
African/American White 50.90 40.90 37.83 34.77 31.29 28.63 25.56

Asian White -6.60 10.20 9.44 8.67 7.80 7.14 6.38
Hispanic White 39.30 40.30 37.28 34.26 30.83 28.21 25.19

Subsidized Non-subsidized 38.20 34.80 32.19 29.58 24.36 24.36 21.75
Disabled Non-disabled 53.20 45.40 42.00 38.59 31.78 31.78 28.38

Male Female -4.10 1.90 1.76 1.62 1.45 1.33 1.19
African/American White 43.90 47.00 43.48 39.95 32.90 32.90 29.38

Asian White -22.60 -7.30 -6.75 -6.21 -5.58 -5.11 -4.56
Hispanic White 43.00 32.00 29.60 27.20 24.48 22.40 20.00

Subsidized Non-subsidized 42.20 37.40 34.60 31.79 26.18 26.18 23.38
Disabled Non-disabled 53.70 42.10 38.94 35.79 29.47 29.47 26.31

Male Female 7.80 12.40 11.47 10.54 9.49 8.68 7.75
African/American White 40.50 38.90 35.98 33.07 27.23 27.23 24.31

Asian White -5.80 -13.80 -12.77 -11.73 -10.56 -9.66 -8.63
Hispanic White 42.40 34.80 32.19 29.58 26.62 24.36 21.75

(A)(4)(b) Decreasing achievement gaps (as defined in this notice)-  Used Scale Scores and differentials

Specific methodology for determining achievement gap (as defined in this notice), specified for each assessed grade in reading or language arts and 

Richland Two A4 b PASS gap chart

Goal area Identify Subgroup
Identify 

Comparison 
Group

3rd Grade
ELA
PASS

3rd Grade
Math
PASS

4th Grade
ELA
PASS

4th Grade
Math
PASS

5th Grade
ELA
PASS
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Baseline(s): Baseline(s): Goals: Goals: Goals: Goals: Goals:

SY 2011-12 SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18

(optional) 0.30 (Post-Grant)

Richland Two A4 b PASS gap chart

Goal area Identify Subgroup
Identify 

Comparison 
Group

Subsidized Non-subsidized 40.80 32.80 30.34 27.88 22.96 22.96 20.50
Disabled Non-disabled 55.90 50.00 46.25 42.50 35.00 35.00 31.25

Male Female -0.40 2.80 2.59 2.38 2.14 1.96 1.75
African/American White 38.60 36.90 34.13 31.37 25.83 25.83 23.06

Asian White -13.80 -37.00 -34.23 -31.45 -28.31 -25.90 -23.13
Hispanic White 39.30 33.00 30.53 28.05 25.25 23.10 20.63

Subsidized Non-subsidized 40.00 32.60 30.16 27.71 22.82 22.82 20.38
Disabled Non-disabled 57.80 54.40 50.32 46.24 38.08 38.08 34.00

Male Female 12.10 10.20 9.44 8.67 7.80 7.14 6.38
African/American White 42.10 39.30 36.35 33.41 27.51 27.51 24.56

Asian White -9.10 -8.80 -8.14 -7.48 -6.73 -6.16 -5.50
Hispanic White 41.40 39.80 36.82 33.83 30.45 27.86 24.88

Subsidized Non-subsidized 42.80 34.50 31.91 29.33 24.15 24.15 21.56
Disabled Non-disabled 61.80 62.00 57.35 52.70 43.40 43.40 38.75

Male Female 6.90 6.60 6.11 5.61 5.05 4.62 4.13
African/American White 39.60 48.30 44.68 41.06 33.81 33.81 30.19

Asian White -38.10 -21.60 -19.98 -18.36 -16.52 -15.12 -13.50
Hispanic White 31.80 47.50 43.94 40.38 36.34 33.25 29.69

Subsidized Non-subsidized 41.20 41.10 38.02 34.94 28.77 28.77 25.69
Disabled Non-disabled 61.70 59.10 54.67 50.24 41.37 41.37 36.94

Male Female 11.30 12.70 11.75 10.80 9.72 8.89 7.94
African/American White 37.20 32.90 30.43 27.97 23.03 23.03 20.56

Asian White -16.60 -12.60 -11.66 -10.71 -9.64 -8.82 -7.88
Hispanic White 34.30 29.70 27.47 25.25 22.72 20.79 18.56

Subsidized Non-subsidized 37.40 26.20 24.24 22.27 18.34 18.34 16.38
Disabled Non-disabled 57.30 54.40 50.32 46.24 38.08 38.08 34.00

Male Female 0.40 1.90 1.76 1.62 1.45 1.33 1.19
African/American White 38.80 39.40 36.45 33.49 27.58 27.58 24.63

Asian White -44.30 -28.80 -26.64 -24.48 -22.03 -20.16 -18.00
Hispanic White 36.00 29.30 27.10 24.91 22.41 20.51 18.31

Subsidized Non-subsidized 38.40 31.60 29.23 26.86 22.12 22.12 19.75
Disabled Non-disabled 53.90 50.10 46.34 42.59 35.07 35.07 31.31

6th Grade
ELA
PASS

5th Grade
ELA
PASS

5th Grade
Math
PASS

6th Grade
Math
PASS

7th Grade
ELA
PASS

7th Grade
Math
PASS
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Baseline(s): Baseline(s): Goals: Goals: Goals: Goals: Goals:

SY 2011-12 SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18

(optional) 0.30 (Post-Grant)

Richland Two A4 b PASS gap chart

Goal area Identify Subgroup
Identify 

Comparison 
Group

Male Female 19.70 19.50 18.04 16.58 14.92 13.65 12.19
African/American White 38.30 50.90 47.08 43.27 35.63 35.63 31.81

Asian White 1.00 -23.50 -21.74 -19.98 -17.98 -16.45 -14.69
Hispanic White 41.40 50.00 46.25 42.50 38.25 35.00 31.25

Subsidized Non-subsidized 39.10 41.00 37.93 34.85 28.70 28.70 25.63
Disabled Non-disabled 66.10 73.50 67.99 62.48 51.45 51.45 45.94

Male Female 4.80 6.10 5.64 5.19 4.67 4.27 3.81
African/American White 35.60 43.80 40.52 37.23 30.66 30.66 27.38

Asian White -41.50 -51.30 -47.45 -43.61 -39.24 -35.91 -32.06
Hispanic White 32.60 36.80 34.04 31.28 28.15 25.76 23.00

Subsidized Non-subsidized 36.00 37.30 34.50 31.71 26.11 26.11 23.31
Disabled Non-disabled 51.00 51.50 47.64 43.78 36.05 36.05 32.19

Male Female 5.80 6.60 6.11 5.61 5.05 4.62 4.13
African/American White 16.60 20.10 18.59 17.09 14.07 14.07 12.56

Asian White 0.80 4.40 4.07 3.74 3.37 3.08 2.75
Hispanic White 14.00 19.50 18.04 16.58 14.92 13.65 12.19

Subsidized Non-subsidized 13.30 13.60 12.58 11.56 9.52 9.52 8.50
Disabled Non-disabled 27.80 29.10 26.92 24.74 20.37 20.37 18.19

Male Female 1.90 1.80 1.67 1.53 1.38 1.26 1.13
African/American White 25.60 26.30 24.33 22.36 18.41 18.41 16.44

Asian White -9.80 -16.50 -15.26 -14.03 -12.62 -11.55 -10.31
Hispanic White 17.10 22.10 20.44 18.79 16.91 15.47 13.81

Subsidized Non-subsidized 17.40 18.10 16.74 15.39 12.67 12.67 11.31
Disabled Non-disabled 36.90 29.40 27.20 24.99 20.58 20.58 18.38

Male Female 1.30 0.10 0.09 0.09 0.08 0.07 0.06
African/American White 11.30 12.80 11.84 10.88 8.96 8.96 8.00

Asian White -2.00 -2.40 -2.22 -2.04 -1.84 -1.68 -1.50
Hispanic White 9.90 6.70 6.20 5.70 5.13 4.69 4.19

Subsidized Non-subsidized 15.80 14.70 13.60 12.50 10.29 10.29 9.19

EOCEP
Biology

8th Grade
ELA
PASS

8th Grade
Math
PASS

10th Grade
ELA

HSAP

10th Grade
Math
HSAP
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Baseline(s): Baseline(s): Goals: Goals: Goals: Goals: Goals:

SY 2011-12 SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18

(optional) 0.30 (Post-Grant)

Richland Two A4 b PASS gap chart

Goal area Identify Subgroup
Identify 

Comparison 
Group

Disabled Non-disabled 8.00 9.80 9.07 8.33 6.86 6.86 6.13
Male Female -1.30 -1.90 -1.76 -1.62 -1.45 -1.33 -1.19

African/American White 7.30 8.00 7.40 6.80 5.60 5.60 5.00
Asian White -0.70 -1.70 -1.57 -1.45 -1.30 -1.19 -1.06

Hispanic White 5.00 3.80 3.52 3.23 2.91 2.66 2.38
Subsidized Non-subsidized 6.90 6.80 6.29 5.78 4.76 4.76 4.25
Disabled Non-disabled 5.00 6.00 5.55 5.10 4.20 4.20 3.75

EOCEP
Biology

EOCEP  
US History
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Baseline(s): Baseline(s): Goals: Goals: Goals: Goals: Goals:

SY 2011-12 SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18

(optional) 30% (Post-Grant)

African/American White 5.2 4.1 3.79 3.49 3.18 2.87 (Post-Grant)
Subsidized Non-subsidized 23.4 0.6 0.56 0.51 0.47 0.42 0.38
Disabled Non-disabled 43 39.5 36.54 33.58 30.61 27.65 24.69

African/American White 18.5 8.1 7.49 6.89 6.28 5.67 5.06
Subsidized Non-subsidized 25 6.2 5.74 5.27 4.81 4.34 3.88
Disabled Non-disabled 33.7 39.8 36.82 33.83 30.85 27.86 24.88

African/American White 24.3 17.5 16.19 14.88 13.56 12.25 10.94
Subsidized Non-subsidized 24.9 21.6 19.98 18.36 16.74 15.12 13.50
Disabled Non-disabled 51.6 55.8 51.62 47.43 43.25 39.06 34.88

African/American White 30.5 30.5 28.21 25.93 23.64 21.35 19.06
Subsidized Non-subsidized 21.7 13.2 12.21 11.22 10.23 9.24 8.25
Disabled Non-disabled 41.6 42.2 39.04 35.87 32.71 29.54 26.38

African/American White 7.3 16.9 15.63 14.37 13.10 11.83 10.56
Subsidized Non-subsidized 45.5 22.4 20.72 19.04 17.36 15.68 14.00
Disabled Non-disabled 40 41.5 38.39 35.28 32.16 29.05 25.94

African/American White 6.6 15.4 14.25 13.09 11.94 10.78 9.63
Subsidized Non-subsidized 44.9 14.7 13.60 12.50 11.39 10.29 9.19
Disabled Non-disabled 55.3 56 51.80 47.60 43.40 39.2 35.00

African/American White 13 1.3 1.20 1.11 1.01 0.91 0.81
Subsidized Non-subsidized 23.6 31.2 28.86 26.52 24.18 21.84 19.50
Disabled Non-disabled 34.9 54.5 50.41 46.33 42.24 38.15 34.06

5th Grade
ELA
PASS

5th Grade
Math
PASS

6th Grade
ELA
PASS

(A)(4)(b) Decreasing achievement gaps (as defined in this notice)-

Specific methodology for determining achievement gap (as defined in this notice), specified for each assessed grade in reading or language arts and 
in mathematics:  

Williamsburg County School District

3rd Grade
Math
PASS

4th Grade
ELA
PASS

4th Grade
Math
PASS

Identify 
Comparison 

Group
Goal area Identify Subgroup 

3rd Grade
ELA
PASS
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Baseline(s): Baseline(s): Goals: Goals: Goals: Goals: Goals:

SY 2011-12 SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18

(optional) 30% (Post-Grant)

Identify 
Comparison 

Group
Goal area Identify Subgroup 

African/American White 3.4 0.5 0.46 0.43 0.39 0.35 0.31
Subsidized Non-subsidized 12.8 40.2 37.19 34.17 31.16 28.14 25.13
Disabled Non-disabled 35.3 47.4 43.85 40.29 36.74 33.18 29.63

African/American White 30.2 19 17.58 16.15 14.73 13.3 11.88
Subsidized Non-subsidized 40.3 12.4 11.47 10.54 9.61 8.68 7.75
Disabled Non-disabled 42.7 44.3 40.98 37.66 34.33 31.01 27.69

African/American White 23.3 4.3 3.98 3.66 3.33 3.01 2.69
Subsidized Non-subsidized 23.1 18.1 16.74 15.39 14.03 12.67 11.31
Disabled Non-disabled 43.3 36.6 33.86 31.11 28.37 25.62 22.88

African/American White 0.5 22.2 20.54 18.87 17.21 15.54 13.88
Subsidized Non-subsidized 7.2 22.5 20.81 19.13 17.44 15.75 14.06
Disabled Non-disabled 48.4 49.9 46.16 42.42 38.67 34.93 31.19

African/American White 3.1 29.9 27.66 25.42 23.17 20.93 18.69
Subsidized Non-subsidized 2.9 24.5 22.66 20.83 18.99 17.15 15.31
Disabled Non-disabled 32.8 41.1 38.02 34.94 31.85 28.77 25.69

African/American White 1.6 9.9 9.16 8.42 7.67 6.93 6.19
Subsidized Non-subsidized 5.8 12.5 11.56 10.63 9.69 8.75 7.81

Disabled Non-disabled 28 29.7 27.47 25.25 23.02 20.79 18.56
African/American White 5.2 6.1 5.64 5.19 4.73 4.27 3.81

Subsidized Non-subsidized 5.6 10.4 9.62 8.84 8.06 7.28 6.50
Disabled Non-disabled 31.4 31.4 29.05 26.69 24.34 21.98 19.63

African/American White 10 9.25 8.50 7.75 7 6.25
Subsidized Non-subsidized 3.4 3.15 2.89 2.64 2.38 2.13
Disabled Non-disabled 15.8 14.62 13.43 12.25 11.06 9.88

African/American White ----- I/S I/S I/S #VALUE! I/S
Subsidized Non-subsidized 0.1 0.09 0.09 0.08 0.07 0.06
Disabled Non-disabled 4.5 4.16 3.83 3.49 3.15 2.81

EOC U. S. 
History 

7th Grade
ELA
PASS

7th Grade
Math
PASS

8th Grade
ELA
PASS

HSAP 
ELA10th 

Grade

HSAP 
Math 10th 

Grade 

EOC Biology 

6th Grade
Math
PASS

8th Grade
Math
PASS
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Subgroup Baseline(s)
SY 2011-12 SY 2012-13 SY 2013-14 SY 2014-15 SY 2015-16 SY 2016-17 SY 2017-18

(optional) (Post-Grant)
OVERALL 71 77 78.5 80.1 81.7 83.3 85.0
Male 68 70 71.4 72.8 74.3 75.8 77.3
Female 74 84 85.7 87.4 89.1 90.9 92.7
White 75 77 78.5 80.1 81.7 83.3 85.0
African American 71 78 81.1 84.4 87.7 91.2 94.9
Hispanic 58 60.3 62.7 65.2 67.9 70.6
Disabled 50 33 34.3 35.7 37.1 38.6 40.1
Subsidized 70 76 79.0 82.2 85.5 88.9 92.5
OVERALL 70.4 73.5 75.0 76.5 78.0 79.6 81.1
Male 61.9 66.7 68.0 69.4 70.8 72.2 73.6
Female 78.8 81.2 82.8 84.5 86.2 87.9 89.7
African American 71.2 73.7 76.6 79.7 82.9 86.2 89.7
White 64.3 73.7 75.2 76.7 78.2 79.8 81.4
Disabled 32.8 30.4 31.6 32.9 34.2 35.6 37.0
Subsidized Meals 72.1 72.1 75.0 78.0 81.1 84.3 87.7
OVERALL 80 74.1 75.6 77.1 78.6 80.2 81.8
Male 75.2 74.3 75.8 77.3 78.8 80.4 82.0
Female 84.8 83.2 84.9 86.6 88.3 90.1 91.9
White 87.5 86 87.7 89.5 91.3 93.1 95.0
African American 78 76.8 79.9 83.1 86.4 89.8 93.4
Hispanic 61.3 61.1 63.5 66.1 68.7 71.5 74.3
Disabled 41.6 41.3 43.0 44.7 46.5 48.3 50.2
Subsidized 70.5 69.8 72.6 75.5 78.5 81.7 84.9
OVERALL  77.2  79.2 80.8 82.4 84.0 85.7 87.4
Males  68.5  71.5 72.9 75.8 78.8 82.0 85.3
Female 86.5 88.5 92.0 95.7 99.6 103.5 107.7
White 64.7  68.7 70.1 71.5 72.9 74.4 75.9
African American 77.9  79.9 83.1 86.4 89.9 93.5 97.2
Disabled 33.8 42.8 44.5 46.3 48.1 50.1 52.1
Subsidized Meals 77.9 79.9 83.1 86.4 89.9 93.5 97.2

Orangeburg 
Consolidated School 

District Five

Richland County
School District Two

Williamsburg County 
School District

(A)(4)(c) Graduation rates (as defined in this notice)

Goals
Goal area

In terms of graduation rates, Table (A)(4)(c), CCEL is using the state’s projected graduation rate by the end of the grant period as its target for 
meeting or exceeding the state’s overall graduation rate. South Carolina has set a 1.0 increase each year for overall as its Annual Measurable 
Objective.  In 2012, the AMO was 73.1.  In 2013, the AMO was 74.1.   Each district has set its annual goals for overall graduation rate to meet or 
exceed the state’s overall graduation rate by the end of the grant period. In addition, each CCEL district has set higher rates of increase for targeted 
subgroups. This rate of increase will vary to ensure that the subgroup performance meets or exceeds the state’s overall graduation rate.

Clarendon County 
School District Two
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(A)(4)(d) College enrollment (as defined in this notice) rates 
NOTE:  College enrollment should be calculated as the ratio between college-enrolled students and their graduating cohort.  For 
example, for SY 2011-12, the applicant should report college enrollment (as defined in this notice) as a percentage, to be calculated as 
follows: 
o (College enrollment SY 2011-12) = Number of SY 2009-10 graduates enrolled in a higher-education institution during the 16 

months after graduation 
o (College enrollment rate) = (College enrollment SY 2011-12)÷(Cohort Population, e.g., total number of SY 2009-10 

graduates)*100 

Goal area Subgroup 
Baseline(s): 
SY 2011-12 
(optional) 

Baseline(s): 
SY 2012-13 

Goals: 
SY 2013-

14 

Goals: 
SY 2014-

15 

Goals: 
SY 2015-

16 

Goals: 
SY 2016-

17 

Goals: 
SY 2017-18  

(Post-
Grant) 

College 
enrollment rate 

SC 66.0 66.1 66.2 66.3 66.4 66.5 66.6 

 

Manning High 
School 
(Clarendon 2) 

50.5  
50.5 54.5 58.5 62.5 66.5 70.5 

 

Orangeburg-
Wilkinson High 
(Orangeburg 5) 

52.3  
52.3 55.85 59.4 62.95 66.5 70.05 

 

Richland 
Northeast HS 
(Richland 2) 

61.7 61.7 65.25 68.8 72.35 75.9 79.45 

 
C.E. Murray 
(Williamsburg) 64.6 64.6 68.15 71.7 75.25 78.8 82.35 

 

Kingstree Senior 
High 
(Williamsburg)] 

39.8 39.8 46.48 53.16 59.84 66.5 73.2 

   Projected      

 

The SC Department of Education provides a College Freshman Report each year to provide data on college 
enrollment; however this information is not disaggregated by subgroup 
(http://ed.sc.gov/agency/rda/CollegeFreshmanReport.cfm).  CCEL examined the state’s average increase per year 
(using the previous three years of data) and determined that the state’s percentage is increasing .1 per year.   
Their most recent Freshman College Report provides a summary of high school completers who enrolled in 
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Goal area Subgroup 
Baseline(s): 
SY 2011-12 
(optional) 

Baseline(s): 
SY 2012-13 

Goals: 
SY 2013-

14 

Goals: 
SY 2014-

15 

Goals: 
SY 2015-

16 

Goals: 
SY 2016-

17 

Goals: 
SY 2017-18  

(Post-
Grant) 

2011-12 college freshman classes.  This data is provided by school, not district.  Data is not yet available for the 
freshman entering college in the fall 2012.  Current data is incomplete because South Carolina’s statewide 
longitudinal data system, South Carolina Longitudinal Information Center for Education (SLICE), is not yet fully 
operational (opened for preview by districts in September 2013) and the linkages between the pre-K-12 data and 
the higher education data are currently being established and implemented.  The SC Commission on Higher 
Education is coordinating the participation of institutions and has contracted with the National Student 
Clearinghouse to develop this component.  Therefore, while the data relevant to college enrollment are 
incomplete for prior years, this project is scheduled to be fully implemented by late fall 2014, so that going 
forward, detailed and disaggregated college enrollment data, will be available. 
 
CCEL established goals and objectives for each high school so that they would meet or exceed the state’s 
projected growth of .1 per year.  Based on the last three years, South Carolina’s average rate of growth for post-
secondary enrollment is .1 per year.  To meet or exceed the state average, CCEL has established the above goals 
for each high using the rates described below. 
 
Manning High School (Clarendon 2) has established a 4.0 increase per year to meet and exceed the state’s 
average rate. 
 
For Orangeburg-Wilkinson High School (Orangeburg 5), Richland Northeast High School (Richland 2), and C.E. 
Murray High School (Williamsburg), the consortium has established an increase of 3.55 per year so that these 
schools meet and exceed the projected state rate of increase. 
 
CCEL has set the goal for Kingstree Senior High (Williamsburg) to meet and exceed the state average by 2016-
17, requiring a rate of increase of  5.05 per year.   
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(B) PRIOR RECORD OF SUCCESS AND CONDITIONS FOR REFORM 

 (B)(1) Demonstrating a clear track record of success  
(1)  A clear record of success in the past four years in advancing student learning and 
achievement and increasing equity in learning and teaching, including a description, charts or 
graphs, raw student data, and other evidence that demonstrates the applicant’s ability to— 

(a)  Improve student learning outcomes and close achievement gaps, including by raising 
student achievement, high school graduation rates, and college enrollment rates;   

Clarendon County School District Two has made significant gains in the percentage of 

students graduating from high school in the last four years.  All subgroups, except two, exceed 

the state’s average graduation rate of 74.1.  This gain is evident across all subgroups except 

students with disabilities, and active steps are being implemented to address the needs and 

transition elements for these children.   

Graduation Rate 2010 2011 2012 
OVERALL 77.8 71 77 

Male 71.2 68 71 
Female 83.5 74 84 
White 76.6 75 77 

African American 77.7 71 78 
Disabled 11.1 50 33 

Subsidized 75.3 70 76 
 

To attain improvements in graduation rates, Clarendon Two addressed multiple issues:  

improved data-driven identification of at-risk students so that instructional and socio-emotional 

supports could be provided; the use of better formative assessments in high school classes to 

ensure that students were gaining mastery; career and college awareness and support, and 

extended learning supports for all students to ensure that they are able to meet standards on the 

High School Exit Examination (HSAP, see data below).   

In addition, Manning High School has received a grant from Jobs for America’s 

Graduates for seven consecutive years.  Jobs for America’s Graduates (JAG) is a state-based 

national non-profit organization dedicated to preventing dropouts and increasing graduation rates 

for at-risk youth.  These grant funds have been used to support a full-time Job Specialist who 

teaches a course in on career preparation open to all students.  At-risk students are recruited to 

enroll in the class.  This course assists students with basic skills attainment, leadership and self- 

development skills, personal and life- coping-skills, and employability skills. This program 
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targets students who may need assistance to maintain their grades and encourages these students 

to consider college or career opportunities.  This Job Specialist works with Guidance Counselors 

and Career Development Facilitators to provide technical assistance to students in exploring 

career programs of study, examining college admission requirements and applications, and 

completing FAFSA documents.   

This focus on college and career readiness has helped students understand the 

connections between required coursework, electives, personal habits, and their career goals.  In 

addition, the additional supports for struggling students helped increase student performance on 

the High School Assessment Program, the state’s mandatory examination for 10th graders in 

English language arts and math.  As the chart below details, overall scores in English Language 

arts have steadily improved in the last five years, and are now at the highest ever. 

 
While this growth has been steady, the performance among subgroups on HSAP ELA 

also indicates the support Clarendon Two has dedicated to all students and their mastery of 

essential skills.  While the district is pleased with the increasing achievement of subgroups, 

clearly more instructional supports need to be provided to students with disabilities.   

Clarendon Two Subgroup Longitudinal Performance on HSAP ELA (2009-2013) 

 
2009 2010 2011 2012 2013 

 Percentage (%) Scoring Met or Above 
All Students  77.3 80.7 81.9 83.9 84.7 
Male  76.2 80.2 76.3 81.9 80.5 
Female  78.3 81.1 87.3 85 90 
African American  72.8 76.7 77.2 78.5 79.1 
Disabled  26.1 48.1 36.8 55.9 46.7 
Subsidized Meals  72.9 77.8 80 79.1 81.8 
 

This achievement on HSAP is also the result of district-wide literacy initiatives.  Such 

initiatives have included additional extended learning supports and digital curriculum, 
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Classworks and Study Island, to provide students with additional practice opportunities and 

differentiated instruction.  Manning High School began using the MAP assessments to help 

identify struggling students at the earliest time and to gain measures of what strands were 

proving most difficult.  The school hired a Math and ELA interventionist to assist struggling 

students in all grades.  Students were identified by the classroom teacher and they met with the 

interventionist during elective classes.  In addition to ensuring that teachers used a variety of 

instructional strategies and dedicated more time to some strands, the school implemented an 

afterschool support program.  Afterschool tutoring by certified teachers was implemented to help 

students with ELA and math skills, as well as focused assistance with preparation for the HSAP 

or in areas tested by end-of-course examinations.  Teachers are available for 90 minutes three 

days a week to provide additional instruction.   

At all grade levels, the district uses STAR and MAP testing data to place students in 

groups for reading and math intervention.  Certified teachers provide reinforcement of the 

material the students receive during the day.  They also use Renaissance Learning, a web-based 

reading program that “meets” the child at a current reading level and gradually adds complexity.  

This program helps support gains in guided reading and fluency. In addition, the district uses 

math and reading interventionists to provide personalized support for struggling students.  The 

interventionist uses diagnostic and formative assessment data to create a plan for differentiated 

instruction.  In addition, Reading and Math coaches work with teachers daily in their classrooms 

to demonstrate techniques and strategies and to provide feedback to teachers based on 

observations and student performance data.  The district has improved its use of formative 

assessments, and now student growth is monitored through shared assessments every two weeks 

to provide insight into student levels of mastery.  As a result of these initiatives, the district has 

experienced increased achievement across grade levels.  In 2013, 4th grades registered a five-year 

high, with 77% of students meeting or exceeding standard in PASS ELA.   

The same instructional approaches have resulted in significant gains at the elementary 

and middle levels in math.  Coaching for classroom teachers has improved the quality of 

differentiated instruction as well as the range of instructional strategies.  The careful and focused 

attention on using formative and benchmark assessment performance data also helped teachers 

understand exactly what content needed reinforcement.  Interventionists for math have been 

instrumental in providing support for struggling students so that they can master difficult content 
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and move forward.  These strategies have helped attain significant improvements in 

achievement, as the chart below details.  

 
Over the past five years, Orangeburg Consolidated School District Five (OCSD5) has 

demonstrated a clear record of success in advancing student learning and achievement. Since 

2008-2009, OCSD5 has earned 32 Palmetto Gold and Silver Awards and the Technology Center 

earned a Blue Ribbon Lighthouse school award.  A Blue Ribbon School of Excellence, Bethune 

Bowman High School has been twice honored by U.S. News and World Report as one of the best 

high schools in the nation.  Since South Carolina began its state Palmetto Fellows Scholarship 

(which requires a minimum 1200 SAT score and 3.5 GPA), 67 students have qualified.  In the 

last four years, 111 junior scholars and 22 Duke TIP students have been recognized, and 

OCSD5’s students have earned more than $50 million in scholarships.  

Such outstanding achievement results for our students have been the outcomes of 

deliberate work, data-driven decision-making, and the use of research-based best practices.   

 
Since 2008-2009, OCSD5 has seen a 22-point increase in the percentage of 8th graders 

who are meeting standard in mathematics.   

In 2008, the district realized that 8th grade students were not gaining competency in 

mathematics, a national dilemma.  Keeping this research in mind, OCSD5 identified 10 problem-

PASS Math- Percentage of Students Meeting Standard (OCSD5) 
Grade 2008-2009 2009-2010 2010-2011 2011-2012 2012-2013 

4 56.7 63.8 66.1 65.2 66.0 
5 56.4 51 65.1 59.7 64.8 
8 40.9 44.4 58 52.3 62.7 
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solving strategies for students to use to gain clarity and mastery of mathematics.  The district 

developed problem-solving mats that are used with the problem-solving strategies identified 

above to foster deeper understanding of math.  A sample mat is included in Appendix B1.1.  The  

mats serve as a visual structural processor for students.  All math teachers now use the mats, and 

administrators check for their usage during classroom observations.  The mat requires students to 

choose a strategy, identify what they know about the problem, identify what they do not know 

about the problem, apply the strategy, give their final answer in a complete statement, and justify 

their answer.  Each component of the problem-solving mat has been aligned with a NCTM 

recommendation (See Teaching and Learning Framework included in Appendix B1.2).   

Success in mathematics has been complemented by equal attention to science mastery. 

As Table 4 below shows, in 2013, OCSD5 registered its highest ever percentage of students 

meeting standard.  These results then fed into the dramatic increase in the number of students 

meeting standard on the Biology End-of-Course examination required by the State. The 

percentage of students meeting standard in biology has increased more than 25-percentage points 

in just three years.     

 

 

 

 
End-Of-Course Examination Biology- Percentage of Students Passing 

2010-2011 2011-2012 2012-2013 
45.6% 47.0% 73.52% 

 
To improve science instruction and student mastery, OCSD5 emphasized the 5Es 

Instructional Model, developed by the Biological Science Curriculum Study.  The five 

components of the model are Engage, Explore, Explain, Extend, and Evaluate.  Teachers learned 

the model and its application in the district’s Science University, a district-developed intensive 

professional development institute to improve instructional quality and delivery.   

Teachers whose students are not performing at expected levels are required to spend a 

week at Science University, which is taught by Dr. Rona Ellis, the district’s science specialist.  

During the week, each science standard is “unpacked” and strategies for content instruction and 

mastery are explored.  Dr. Ellis models lessons and instructional delivery, and teachers practice 

PASS Science- Percentage of Students Meeting Standard 
2008-2009 2009-2010 2010-2011 2011-2012 2012-2013 

50.2% 52.8% 56.2% 59.4% 63.6% 
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instructional strategies.  After Science University, Dr. Ellis provides follow-up support through 

observations and classroom demonstrations to ensure that teachers are translating professional 

development into classroom practice.  The instructor also conducted workshops focused on 

mastery indicators so that all biology teachers became more proficient at identifying superficial 

mastery and cultivating deeper knowledge.  

PASS ELA- Percentage of Students Meeting Standard 
Grade 2008-2009 2009-2010 2010-2011 2011-2012 2012-2013 

6 59.7 61.2 53 53.4 63.7 
7 47.0 56.5 56.1 56.6 64.3 

 
OCSD5 is also addressing significant increases in mastery of standards in English 

language arts (ELA).  In English language arts (ELA), the percentage of students (66.7%) 

demonstrating mastery on the exam is at its highest since the inception of the testing program.   

After implementing the Voyager Programs in grades 3-12, we determined, based on 

readiness data and early childhood education programming, to intervene much earlier.  Thus, 

Read Well became our core reading program in kindergarten.  Read Well is a mastery-based 

curriculum that delivers explicit and systematic instruction with a strategic blend of 

differentiated small group and whole class activities. It covers the five essential components in 

reading: phonemic awareness, phonics, vocabulary, fluency, and reading comprehension. First 

and second grades use this program as part of reading intervention.   

Data and dialogue also revealed that our students across grade levels needed practice with 

the mechanics of English.  To address this need, all teachers used Daily Oral Language books to 

begin English instruction.  In addition, the district now emphasizes instructional imperatives for 

English Language Arts.  One of the imperatives is the use of the “Quinn” essential reading log.  

The log, named for and developed by our Deputy Superintendent, Dr. Sharon Berry-Quinn, 

requires students to use higher-order thinking as they read a piece of literature. Teachers give 

students a question at each level of the taxonomy.  The log contains verb stems to assist teachers 

as they develop questions. The log also requires students to identify relevant vocabulary, setting, 

characters, conflict/problem, sequence of event/information, and the resolution/outcome.  The 

logs build reading and writing competencies for each child.  

 Richland County School District Two (RSD2) has a long established history of academic 

quality through its diverse programs and services in in 39 locations: 18 elementary schools, 
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seven middle schools, five high schools, four magnet centers, two district-wide child 

development centers, and two alternative schools.  The district maintains a variety of choice 

options to meet the unique educational needs of all students.  In 1991, Richland Two introduced 

its first magnet, and the magnet offerings have grown to 34 magnet schools and centers to 

provide the best option for students and their families.  Our schools are among the best in the 

nation.  Spring Valley High School has been named by The Washington Post as one of 

America’s Most Challenging High Schools for academic rigor, and a faculty member there was 

honored with the 2011 Presidential Award for Excellence in Mathematics and Science Teaching.  

RSD2’s participating high school, Richland Northeast, has won the International Model UN 

Association’s first place Award of Distinction for a record 24 years.   Of AP exams taken in 

2013, 71% had passing scores of three (3) or higher compared to 55% state and 56% national 

levels. The Class of 2012 earned $70.7 million in college scholarships. Richland Two ranks 1st in 

the state for the number (654) of National Board Certified teachers.  Such distinctions are the 

result of hard work and a commitment to offering our students the best academic, social, and 

leadership opportunities.  

 RSD2 continues to stress the importance of graduating from high school, and high 

schools have taken steps to ensure that students are engaged in learning by providing many 

workshops and trainings on project-based learning. Most high schools have afterschool tutoring 

in core content classes so that students who are struggling with the material may receive 

additional help outside of classroom hours. We have combined strategies to improve results on 

the High School Exit Examination, reduce dropout, and improve graduation rates. 

Richland School District Two has improved learning outcomes, as noted by the scores on 

the high school exit examination, the High School Assessment Program (HSAP), over the past 

five years.  Students take the assessment in grade 10, and all students must pass the HSAP to 

graduate from high school. As noted below, the 

student scores progressed steadily. Only in 2012 

did they fall by one percentage point.  

To address the various learning styles of 

our learners, students may take courses in the 

traditional classroom or takes courses on-line.  

Students that have difficulty mastering content may participate in after-school tutoring or credit-
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recovery on-line classes.  High school guidance counselors track student progress carefully to 

make sure they meet graduation requirements and are ready for post-secondary work.  In 

addition, the district participates in High Schools That Work (HSTW), a nationally recognized 

school improvement initiative known for its effectiveness and using a “late start” Wednesday 

where teachers met for one hour weekly to discuss curriculum, pre-and post-assessments, 

effective instructional strategies, and other methods to engage students in the classroom.   

As a result of these initiatives, graduation rates in Richland 2 have slowly increased. We 

view this increase as a major accomplishment given recent downward trends across the nation. 

As noted below, our graduation rates have increase by a full eight points since 2009, and are now 

six points above the state average. 

 

In addition, the district is also taking steps to ensure that our students not only graduate, 

but enroll in post-secondary education.  The district realizes that planning to gain a post-

secondary degree is time-intensive for students and parents alike.  One of the strategies we 

implemented was creating a K-12 College Access Coordinator.  The coordinator developed an 

action plan to increase graduation rates and college entrance rates.  This plan includes the senior 

tracking form, which is updated each month by a school counselor.  The senior tracking form 

requires counselors to indicate a student’s class rank, whether they have passed both portions of 

the HSAP, if the student is enrolled in any 9th, 10th, or 11th grade classes, if the student is 

enrolled in credit recovery, if the student has a current graduation plan, the student ACT and or 

SAT scores, scholarships applied for and awarded, and the student’s post-secondary 

commitments.   This form enables all school personnel to stay informed concerning a student’s 

status so that any indicators of regression or problem can be immediately identified and 

interventions provided.  The K-12 College Access Coordinator also oversees the creation and 

maintenance of GO Centers in each high school.  The GO Center is a place where students can 

go to get assistance with filling our college applications, writing college entrance essays, and 

filling out FAFSA forms.  High schools schedule many training workshops to assist families in 
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this process. They offer financial aid workshops including how to complete the FAFSA, college 

trips and invite college freshman who are alumni of the high schools to return and share their 

experiences with the graduating Seniors.   

Williamsburg County School District has demonstrated a clear and consistent record of 

success in the area of graduation rate for the school district. Through full implementation of the 

common core standards, WCSD expects to continue increasing graduation rates at ambitious and 

achievable goal of 2% for each of the coming years.  

Graduation Rate, Williamsburg County School District 
School Year 2008-2009 2009-2010 2010-2011 2011-2012 
Rate 68.7% 71.7% 73.0% 77.2% 

 
To increase the percentage of students graduating on time within the district, district and 

school leaders established a system for efficiently tracking and monitoring students’ progress 

throughout their four years of high school.  The system is based on effective identification of At-

Risk students during the middle schools and careful tracking with the use of Graduation Coaches 

provided by the state of South Carolina Gear-Up Grant.  Targeted grade levels are given 

additional support through consultation, college preparation workshops, and academic 

experiences through field trips.  The tracking system also provide opportunities for district 

administrator to identify those students who need additional support passing the state High 

School Assessment Program (HSAP) exams in the areas of mathematics, ELA and writing.  

These students receive additional support through individualized instruction during or after 

school.  Students who failed the exam on their first attempt are scheduled in additional content 

courses to receive additional instruction and preparation before taking the exam.   

District high school principals and leadership team recognized a need for high school 

students to earn additional and unearned credits toward graduation.   To fulfill this need, WCSD 

provided opportunities for students to participate in online courses with the supervision of 

district teachers.  Students’ progress is constantly monitored by the supervising teacher and 

school lab proctor.  The guidance departments along with school administrator establish a course 

offering and master schedule to accommodate students’ individual needs.  The results of online 

course offering have assisted in the increase of the district graduation rate listed in the table 

above. 
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Williamsburg County high schools entered an intense partnership with the district’s Adult 

Education Program to provide additional support for students to stay on track for graduation with 

summer programs.  Adult education instructors assist district principals by providing instruction 

in core content classes to students who failed one but less than two courses during the regular 

school year.  Adult education instructors also assist with HSAP preparation and administration to 

those graduating senior who need to take the exam one final time during the summer months.  

The partnership with adult education has led to a prosperous relationship where students’ are 

given additional opportunities to graduate on time. 

 

 

 

WCSD has demonstrated a clear record of success in the past four years in advancing 

student learning and achievement in writing. In terms of the SC PASS Writing Examination for 

the district, in 2009 the percentage of students making Met or Exemplary was 60.8% percent 

rising to 71.7% percent of students making Met or Exemplary in 2012.  This success stems from 

a major writing initiative including writing across the curriculum, student portfolios, and 

professional development for all teachers, including coaching and writing exercises.  Through 

classroom observation and conferences, teachers receive feedback and suggestion on their efforts 

in implementing writing in their lessons.  As a result of the professional development, teachers 

and students have become more confident in their writing.  District schools participate in “Mock 

Writing” simulations where all schools administer a sample writing prompt along with a multiple 

choice assessment that focuses on standards-based writing skills to students.  The sample 

writings and multiple choice assessments are collected and graded by district personnel and 

English/Language Arts teachers.  The results with feedback are shared with principals and their 

teachers.  Each principal participates in an individual conference where the district coordinator 

provides recommendations to improve students’ writing and highlight students’ strengths. To 

ensure that our students to continue to show growth in this area, the district coordinator and 

school administrators will continue to implement effective strategies that were instrumental to 

the success of writing over the last past four years.   

PASS Writing 
School Year 2008-09 2009-10 2010-11 2011-12 
% Met or above 60.8 64.7 66.7 71.7 
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(b)  Achieve ambitious and significant reforms in its persistently lowest-achieving schools 
or in its low-performing schools  

Clarendon Two.  In 2010, Clarendon Two initiated the process to turn-around Manning 

Junior High School through the School Improvement Grant.  The principal was replaced, 

teaching staff changes were made (many teachers left), the class length increased (both English 

and math have increased to 90 minutes), and instructional coaches were hired.  The district 

created a weekly professional development platform and meeting time to improve instruction and 

to foster a collaborative, shared sense of responsibility for student learning.  Instructional 

coaches meet with clusters and individual teachers to examine student data, class data, and 

school data for content areas.  Data became the nexus of the school’s operational and 

instructional plan.  These initiatives help filtered into current Cluster Meetings for all content 

areas.  During this time, teachers deconstruct CCSS relevant to their subjects so that instructional 

planning is more effective.  Data is also used by teachers and school leaders in identifying (and 

tracking) struggling students so that extra help can be provided for mastery.  Data from common 

assessments are used to design instruction for pull-out classes with the Curriculum Acceleration 

Teacher (C.A.T.). Data from common assessments for students with IEP's are used to design 

instruction for these students by their resource teachers. Direct Instruction classes for ELA and 

Math continue to be implemented as a Response to Intervention for struggling students. 

As a result, achievement at the school, which serves 7th and 8th grade students, rapidly 

improved.  From the “F” in 2010, Manning Junior High met all but one objective in 2011 and 

earned an “A” in the first ESEA waiver year, with 96.1 points.  A new principal and a change in 

the state’s SIG implemented interrupted the progress, and the school earned a “C” on the 2013 

ESEA waiver.  In every subject area, students have radically improved achievement.   

 
Clarendon Two will continue to empower teachers with innovative, engaging and 

standards driven instruction through ongoing embedded professional development provided on-
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site by our Literacy Coach, Math Coach and Technology Coach.  The coaches and teachers will 

create the common assessments that will 1) identify areas of concern for the students and 2) 

identify teachers who are consistently not reaching school and district goals.  Coaches will assist 

the principal and the Turnaround Specialist with teacher evaluation using a common evaluation 

tool. 

  Manning Junior High School will focus on two professional development topics each 

year of the grant.  Professional development topic will include but will not be limited to:  

differentiated instruction, cultural diversity, formative and summative assessments using 

Flanagan’s Test Bank, and interactive technologies.  By focusing heavily on specific topics, the 

staff will have an opportunity to have continued follow up, a chance to put into practice what 

they have learned, and learn from different facilitators various ways of implementing the same 

strategies.   

Orangeburg 5 has successfully turned-around three schools. To create this transformation, 

Orangeburg 5 placed instructional coaches in each school to help each teacher improve 

effectiveness and adopt continuous improvement processes.  The district-developed pacing 

guides filled with instructional strategies were integrated into instruction, and the schools 

administered common assessments. Teachers participated in PASS (the statewide assessment) 

Roundtables to develop viable instructional strategies to address the lowest indicators on 

benchmarks.  Additional interventionists were hired to provide supplemental support (Response 

to Intervention) to students.  During 2012-2013, in 10 out of the 24 test areas of the Palmetto 

Assessment of State Standards exam, the district achieved its highest scores in five years. In 

many other areas, the district posted gains as compared to the 2011-2012 school year.  As the 

chart below details, the strategies translated into high levels of performance. 

ESEA Results 

School 2011-2012 ESEA 
Points Earned 

2011-2012 
ESEA Grade 

2012-2013 ESEA 
Points Earned 

2012-2013 ESEA 
Grade 

Bethune-Bowman 
Elementary 32.4 F 96 A 

Brookdale Elementary 27.1 F 95.9 A 
Mellichamp 
Elementary 31.5 F 94.5 A 

Whittaker Elementary 88.2 B 100 A 
 
To address the instructional needs of our schools, in particular, our lowest performing 

schools, it was determined that our district needed to institute significant, ambitious reforms that 
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would provide Common Knowledge, Common Language, And Common Practices to school 

leaders and teachers.  The Teaching and Learning Framework was our attempt to answer that 

need (See Appendix B1.2).  In its second year of implementation, the framework revolves 

around five I’s:  Instruct, Inform, Improve, Intervene, and Include.  Specifically, the Instruct 

domain asks the question, "What do we want our students to know, understand and be able to 

do?"  Within that section of framework are the tools that will assist teachers in providing 

effective classroom instruction.  The number of standards that must be taught for every grade and 

core content area is provided so that teachers can see exactly how many indicators must be 

taught throughout the course of the school year.  Information regarding the Common Core State 

Standards is included in the document along with the six major shifts in English Language Arts 

and mathematics. The Instruct domain also contains a plethora of research-based best practices 

such as Marzano's Nine Instructional High Yield Strategies and the Five E Instructional Model 

for teaching science.   

The framework emphasizes provides an example for model instruction. A major 

component of the Instruct Domain is the lesson cycle.  All teachers in the district are expected to 

deliver instruction according to the lesson cycle.  The lesson cycle contains the following 

components:  homework review/daily orals, anticipatory set, objective and purpose, direct 

instruction, guided practice, independent practice, and closure.  Throughout our schools, these 

components are posted on whiteboards as a part of a teacher's daily agenda.   In particular, our 

teachers are expected to utilize the lesson cycle and post an agenda daily.  The components of the 

lesson cycle are research-based and proven.  The framework has components that address best 

practices for each content area.  These practices have had profound effects on our test results. 

The District also developed pacing guides for the core content areas.  The pacing guides 

delineate which standards will be taught each week along with strategies for teaching the 

standards.  In addition, on the desktop of a teacher’s computer is a shared resources folder that 

contains all pacing guides.   To assess mastery of indicators, the district administers benchmarks 

four times a year.  The first and last benchmarks are diagnostic; the second and third benchmarks 

are comprehensive benchmarks used to gauge readiness for state assessments.     

The Voyager Program was implemented in the district to provide intervention for our 

students who do not demonstrate mastery of the academic standards.  The program was 

implemented as the beginning step in our Response to Intervention Model.  Tier 2 and Tier 3 
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students are served in the various reading and math programs such as Passport Reading, VMath, 

Language!, and TransMath.  After we implemented the Voyager Programs in grades 3-12, it was 

determined that we needed to intervene much earlier.  Our younger students needed to receive 

more explicit direct instruction in reading. Our students and teachers needed more support with 

phonemic awareness, phonics attainment, orthography, comprehension, automaticity, and 

fluency. Thus, Read Well became our core reading program in kindergarten. Read Well is a 

mastery-based curriculum that delivers explicit and systematic instruction with a strategic blend 

of differentiated small group and whole class activities. It covers the five essential components in 

reading: phonemic awareness, phonics, vocabulary, fluency, and reading comprehension. It used 

in grades first and second as an intervention program. 

In order for the aforementioned reforms to be implemented with fidelity, educators were 

provided intensive professional development and one to one classroom coaching and support.  

The District made the decision, to place five of the ten required professional development days at 

the beginning of the school year.  At the beginning of the 2011-2012 school year, teachers 

received three days of professional development on the new Teaching and Learning Framework.  

The District also instituted early dismissal every Tuesday so that teachers could participate in 

professional development at least once a week.  The second and fourth Tuesdays of the month 

are designated for District professional development sessions.  During the 2011-2012, the 

sessions focused on various components of the Teaching and Learning Framework.  During 

2012-2013, the sessions focused on classroom management, Common Core State Standards, and 

the Teaching and Learning Framework.  For the current year, professional development will 

focus heavily on the Common Core state standards. 

Richland Two includes 33 schools, and, until the last two years, no school in the district 

has been deemed low-performing or failing. In 2012, Windsor Elementary received an “F” on the 

ESEA waiver system, the only school in the district to receive this designation.  In 2013, four 

schools—Joseph Keels Elementary, Killian Elementary, Windsor Elementary, and Richland 

Northeast High School—received a grade of “F” on the ESEA waiver system. In 2013, a new 

interim superintendent, with an established record of academic leadership, was appointed, and 

systems have been put in place to affect turnaround.  Richland 2 has worked closely with 

principals of these schools and their administrative teams to identify specific areas that may be 

improved leading to increased academic achievement.  Strategies for turnaround currently 
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include providing extended supports to students, including response-to intervention, extended 

learning opportunities, and afterschool programs.  The district is taking active steps to ensuring 

teachers (in teams and individually) are examining formative and benchmark data to identify and 

address the needs of struggling students, and implementing school wide literacy initiatives (that 

include read-aloud, shared reading, guided reading and independent reading), writing and 

numeracy across all curriculum areas.. Literacy and math coaches have been placed in the 

schools to work with teachers on instruction and assessment. After-school tutoring support has 

been provided. Teachers have also participated in intensive training at the elementary level as 

part of the district’s role out of CCSS. Given that Conder Elementary received an “A,” and Dent 

Middle received a “C” on ESEA Waiver 2013, the district is using CCEL strategies to effect the 

turnaround at Richland Northeast High School. 

Williamsburg County School District has achieved ambitious and significant reforms in 

its persistently lowest achieving schools. There are three district level schools that have been 

identified as either School Improvement Grant (SIG) schools or Palmetto Priority Schools.   

However, our proposal is only focusing on two of the three, Kingstree Middle School and 

Kingstree Senior High School.  Kingstree Middle School has been identified as a School 

Improvement Grant school. External consultants have been used to make classroom 

observations, co-teach lessons, give feedback, and provide instructional assistance to promote 

student achievement. Other reform efforts include the hiring of a Transformation Specialist, the 

utilization of a Task Force made up of district and state level personnel, and the implementation 

of the Corrective Reading Program to close the reading gap that exists between African 

American female and male students.  As an additional reform method, the district reassigned the 

middle school principal and one school level curriculum coordinator and hired a veteran 

principal whose previous scores in a now closed elementary school was commendable. Other 

reform efforts such as incorporating more structured learning time and ongoing teacher 

observations with feedback have also been implemented at this SIG school.   

In the last four years, Greeleyville Elementary School (GES) went from an AYP rating of 

“Not Met” in 2011 to an “A” in 2013 on ESEA Waiver.  The school conducted intense school 

wide professional development in all the core areas.  Consultants and curriculum specialists 

conducted ongoing and follow-up professional development through observations, coaching, and 

team teaching. 
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Kingstree Senior High School, a SC Priority School, has implemented significant reform 

strategies. To achieve ambitious and significant reform, the district hired a new principal to 

establish and maintain the implementation of a Freshmen Academy.   Reform measures include a 

component to partner with Williamsburg Technical College to assist students with gaining 

college credits to further its goal of promoting college and career readiness; the school has hired 

an experienced counselor consultant to work with two guidance counselors to help improve their 

effectiveness and efficiency (scheduling students in college and career ready courses, assisting 

students in applying for applicable scholarships, including WCSD’s college scholarship, and 

guiding students toward college attendance or community college training for the workplace). In 

addition to district support, the plan includes support from consultants from the SC Department 

of Education who will serve as liaisons to assist in improving student achievement by making 

classroom observations, co-teaching lessons, giving feedback, and providing instructional 

assistance as determined by existing data. 

WCSD’s recent initiatives have resulted in significant achievement (more are highlighted 

in B1).  W. M. Anderson Primary School has moved in the past four years from an AYP rating of 

“Not Met” in 2011 to an “A” in 2013 on ESEA Waiver.  The school implemented the Explicit 

Direct Instruction Model school wide and formed a Professional Learning Community 

Collaboration Partnership with Kenneth Gardner Elementary School.     

Kenneth Gardner Elementary School (KGES) has moved in the past four years from “At 

Risk” in 2009 to “Average” in 2011.  They went from “Not Met” with AYP in 2011 to an ESEA 

Waiver “C” in 2012.  The school implemented Explicit Direct Instruction Model (EDI) school 

wide, and the principal reassigned ineffective teachers at different grade levels and subjects.  

Additional professional development through personalized consultations and coaching help 

elevate the quality of instruction. The school provided additional instruction for remediation 

during and after school hours.  

Williamsburg utilizes a robust and highly-effective school improvement system, 

grounded in data-based diagnosis, equipped with proven reform strategies and protocols, and 

executed by highly trained instructional team members. The district reviewed student 

performance results and provided ongoing professional development for teachers and 

administrators in both the content areas that were identified as weaknesses, and in best 

instructional practices strategies.  To provide site-based assistance for capacity building, the 
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district retained a Data Consultant, Content-area consultants, SC State Department of Education 

consultants, and Computer-Assisted Instruction consultants.   

This district-level support was offered both onsite for the staff at individual schools and 

for entire content areas in the school district.  WCSD hired a Reading Recovery Specialist and an 

Explicit Direct Instruction Observer/Trainer. Classroom observations were conducted, and 

feedback was provided to teachers and building-level administrators as a means of providing 

data that could be used to improve instruction.  Response to Intervention strategies such as small 

group and one-on-one targeted assistance in mathematics and reading, computer-assisted 

instruction for all K-8 students through Classworks labs, and Reading Recovery and reading  

academies for first-grade struggling readers.  Furthermore, WCSD actively is establishing a 

collaborative partnership with the Southwest Educational Development Laboratory to extend 

capacity building efforts and to sustain our path toward excellence. 

c)  Make student performance available to students, educators, and parents in ways that 
inform and improve participation, instruction, and services.  

All CCEL districts use diverse strategies to make student performance data available to 

students, educators, and parents as a means to improve participation, instruction and services.   

These strategies include 

• Enrich Assess and PowerSchool systems that provide teachers with immediate access 

to a broad range of student performance data.   

• Parent/Teacher conferences in each participating school provide a face-to-face 

opportunity for teachers and parents to confer about a student’s performance by 

reviewing data. 

• PowerSchool has provided a continuous link among educators, students, and parents 

to stay informed about a student’s performance. In every CCEL district and school, 

teachers, students and parents may access student performance data, attendance, and 

comments through PowerSchool.  Upon entry, parents can see the child’s current and 

archived data, attendance and tardiness, and can email the teacher.  In addition, 

PowerSchool settings in ParentPortal enable parents to have reports emailed to them 

on a regular schedule so that they can track their child's academic profile.   

• Teacher Web pages include student resources, daily agendas, homework assignments, 

and teacher contact information.  CCEL teachers will have extra support throughout 
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the grant period to make the web pages are current, complete, and helpful to parents.  

• School and district web pages also provide critical links for parents to help their child.  

For example, Clarendon Two’s district site has links to MAP practice guides and 

strategies for parents to use to support ELA and math learning.   

Clarendon Two.  At Manning Junior High School, instructional coaches and staff hold a a 

MAP Workshop for parents to explain the test, why it is used, and how to understand scores.  

Instructional Coaches provide MAP tracking sheets for parents that show students targets and 

how they have performed on the three assessments  

Orangeburg 5.  In order for the data that is gathered from multiple assessments to drive 

instruction, the results must be shared with teachers, students, parents, and the community. As 

data files are received from the state, the files are sent to principals so that the data can be shared 

with teachers.  Palmetto Assessment of State Standards (PASS) and High School Assessment 

Program (HSAP) results contain information pertaining to how each student scored in each 

strand. To determine which areas need a targeted focus, current teachers then use this 

information.  During the 2013-2014 school year, school profile sheets were developed that 

summarize various data sources in a way that is easily understood by all stakeholders.  The 

profile sheets provide student achievement data in relation to the various subgroups that a school 

serves.  In addition, strand level data is provided so that teachers and administrators can identify 

focus areas for PASS and HSAP.  Campus coaches and teachers look at the areas of weakness to 

determine how much time teachers need to focus on problem areas and to determine the 

sequence of the standards and indicators.  At the end of the first nine weeks, on parent 

conference day, test results are shared with parents.  Teachers are also learning to access various 

benchmark reports through the Learning Station Software Program.  The program provides data 

for each indicator that was assessed.  There is also a student report that can be shared with 

parents.  Data is shared with community members through the Annual Report to the Public that 

contains all test data.  The Annual Report is available on the District’s website.  Data is also 

shared with the community via board meetings. 

Richland School District Two has strong established systems and processes for making 

student performance data available to students, educators, and parents throughout the year. The 

district uses PowerSchool, a Pearson product. PowerSchool allows the district to make timely 

decisions that impact student performance while creating a collaborative environment for 
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parents, teachers and students to work together in preparing 21st century learners. Also, 

PowerSchool provides the full range of features needed by administrators at the district and 

school level in addition to portals for teachers, parents, and students. These features are helpful: 

• Attendance management, tracking, and notification 
• Access via iPhone® or Android® compatible phones 
• Optional seating chart formats with student photos 
• Discipline management and reporting 
• Centralized enrollment 
• Administrator dashboard 
• Assessment reporting 
• Robust reporting tools. 

 
The district and each school’s website has a parent portal link whereby parents may 

access student information in real-time, including grades, attendance, teacher comments, and 

class registration information. 

All Williamsburg County School District schools are Title I schools, and the student 

performance data is presented at Title I Parent Information meetings at each of the district’s 

schools. In addition, curriculum specialists and principals share information at the School 

Improvement Council meetings; students receive individual student reports (state assessment 

data), which is explained to them by their guidance counselors. Teachers receive student 

assessment data through the schools’ guidance counselors and curriculum specialists and 

principals assists teachers in understanding the data so that they can effectively create long range 

plans to meet the instructional needs of the students.  Teachers and administrators schedule and 

conduct individual Measure of Academic Progress (MAP) data conferences with parents and 

students.  During the conferences, teachers and administrators provide parents and students with 

their academic content strengths and weaknesses, academic plans for improvement, and 

suggested academic activities such as “Providing a quite study area for student to do home” to 

parent.  Teachers, parents, and students sign “Goal Setting Worksheets” as validation to students’ 

learning plans.  Throughout the school year, teachers and students revisit their “Goal Setting 

Worksheets” to monitor their progress.   

WCSD shares data through media outlets such as our local newspapers. Williamsburg 

County School District held five community forum meetings wherein the ESEA Waiver process 

and the district’s ESEA Waiver report card grade were explained to all stakeholders. The 
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announcement of these meetings came in the form of newspaper announcements, the parent 

Connect 5 System, and emails to stakeholders from the superintendent. The announcement was 

also placed on the district’s website. Four of the five sessions were videotaped and copies of the 

video have been made available to all stakeholders.  The district also uses the Connect 5 System, 

district website, and news media to announce services such as SAT and ACT preparatory courses 

and any parent meetings held at the district level. 

(B)(2) Increasing Transparency in LEA Processes, Practices, and Investments 
The extent to which each LEA has demonstrated evidence of—A high level of 

transparency in LEA processes, practices, and investments, including by making public, by 
school, actual school-level expenditures for regular K-12 instruction, instructional support, 
pupil support, and school administration.  At a minimum, this information must include a 
description of the extent to which the applicant already makes available the following four 
categories of school-level expenditures from State and local funds:  
 

(a) Actual personnel salaries at the school level for all school-level instructional and support 
staff, based on the U.S. Census Bureau’s classification used in the F-33 survey of local 
government finances (information on the survey can be found at 
http://nces.ed.gov/ccd/f33agency.asp); 

(b)  Actual personnel salaries at the school level for instructional staff only; 

(c)  Actual personnel salaries at the school level for teachers only; and 

(d)  Actual non-personnel expenditures at the school level (if available). 

CCEL districts have taken active steps toward transparency to ensure that all stakeholders 

have access to critical information about school expenditures to assess the alignment between 

student achievement goals and actual resource allocation.  This commitment to transparency is 

part of each district’s public information and communication strategies to build community trust 

and a collective shared vision.  CCEL districts post salary schedules, transparency information, 

procurement codes and manuals, and audit reports.   

Each district posts on their web site monthly expenditures and the district budget which 

includes: 1) actual personnel salaries at the school level for all school-level instructional and 

support staff; 2) Actual personnel salaries at the school level for instructional staff only; 3) actual 

personnel salaries at the school level for teachers only, and 4) actual non-personnel expenditures 

at the school level.  The links to this information are provided in the table on the next page. 

Each district also follows the guidelines from the SC Department of Education in making 

documents available to the public.  Each month, the Accounts Payable documents are loaded to 
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the district website and are accessible there. In addition, each district provides for public access a 

monthly transparency report that provides details concerning transactions over $100.  Such 

transparency reporting provides click-access to expenditure reports include Checking Accounts, 

Credit Card Accounts and Purchasing Card Accounts.  Samples of the three types of accounts are 

located in Appendix B2.1. 

District Transparency Links 
Clarendon Two 

Salary Information: http://www.clarendon2.k12.sc.us/group_profile_view.aspx?id=b85e26f1-ef7d-42c8-
9a35-279b53a3b701  
 
Transparency Reports: 
http://www.clarendon2.k12.sc.us/www/clarendon2/site/hosting/july%20transparency.pdf  

Orangeburg 5 
Salary Information  
http://www.ocsd5schools.org/res_view_folder.aspx?id=5d430fe1-4310-43aa-8c48-
5de0d8f1e01c&userGroupId=4e7325b9-4427-4284-a584-6f22c08db27a&userGroupType=G  
 
Transparency Reports:  
http://www.ocsd5schools.org/res_view_folder.aspx?id=b49563ec-fbd1-4d9f-a5aa-
aaef8371dd12&userGroupId=32c39fe7-a7e1-46ac-8d05-08e4cb184087&userGroupType=G  

Richland 2 
Salary information 
https://www.richland2.org/Departments/businessservices/Pages/FiscalTransparency.aspx 
 
Transparency Reports: 
https://www.richland2.org/Departments/businessservices/Pages/FiscalTransparency.aspx  

Williamsburg 
Salary information 
http://www.wcsd.k12.sc.us/pages/WCSD/Department/730715849012321970 
 
Transparency Reports 
http://www.wcsd.k12.sc.us/pages/WCSD/Department/730715849012321970/Transparency_Act 

 
Clarendon Two, Orangeburg 5 and Richland Two produce a Comprehensive Annual 

Financial Report (CAFR) annually, and these reports are also posted on each district’s website 

with open access to all. All districts also participate in annual audits.  The document presents a 

comprehensive report of all expenditures, including school-level expenditures for K-12 

instruction, instructional support, pupil support, and school administration.  In addition to its 

public reporting process as outlined above, Williamsburg County School District posts all 

auditing and Finance documents to its website. Richland Two’s Business Services division has 

received awards from both the Association of School Business Officials (ASBO) and the 
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Governmental Finance Officer’s Association’s (GFOA) for excellence in financial reporting for 

25 consecutive years. Richland School District Two is the only district in South Carolina to 

receive the highest bond rating, “AA,” from the three national bond rating firms.  Richland Two 

also has an established track record of large federal grant management, which is why the CCEL 

districts chose Richland Two to serve as fiscal agent.  

Each district presents their annual budget to their Board of Trustees during an open 

meeting so that all interested stakeholders can participate in the budgeting processes. 

Expenditure information for actual personnel salaries for each school staff member are reviewed 

by district and school staff as well as interested stakeholders during the budget process for the 

coming year to project accurately the cost of personnel and non-personnel expenditures for all 

funding sources.  This information is then used to complete the district-wide budget for 

personnel and non-personnel expenditures. 

Each district also participates in state and federal transparency and accountability 

measures including the state’s In$ite report produced by the SC Department of Education.  Using 

audited expenditures from each district, In$ite reports expenditure information in categories such 

as instruction, instructional support, operations and leadership.  These categories are further 

broken down into subgroups that outline the expenditures for the district.  This report is available 

at the district level as well as for each school within the district.  It breaks down exactly where 

the funds are spent within the district and further reports this on a per-pupil basis. In$ite can be 

found at http://ed.sc.gov/agency/cfo/finance/Insite.cfm, and copies of the most recent report for 

each district are included in Appendix B2.2.  Financial data, including salary information, are 

also provided to the U.S. Census Bureau and used to generate the U.S. Department of 

Education’s annual Revenues and Expenditures for Public Elementary and Secondary School 

Districts.  

(B)(3) State context for implementation  
The extent to which each LEA has demonstrated evidence of Successful conditions and 

sufficient autonomy under State legal, statutory, and regulatory requirements to implement the 
personalized learning environments described in the applicant’s proposal. 

Each district member of CCEL has the authority and autonomy to implement the plan to 

develop Enterprise Learners through a personalized learning approach as described in this 

proposal. In fact, South Carolina 43 SC Reg. 234 mandates: “Each school district must offer a 

standards-based academic curriculum organized around a career cluster system that provides 
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students with individualized education choices,” thereby paving the way for the CCEL program, 

personalized learning, and college and career readiness.   

Federal Legal Requirements.  In the fall of 2012, the U.S. Department of Education 

approved South Carolina’s request for flexibility from certain requirements of the Elementary 

and Secondary Education Act of 1965 (ESEA), as amended by the No Child Left Behind Act of 

2001.  This exchange was designed to improve educational outcomes for all students including 

closing achievement gaps, increasing equity, and improving the quality of instruction. The 

approved flexibility was based on South Carolina’s prior ground work in meeting the four major 

principles of the ESEA Flexibility Waiver Request. In particular, South Carolina had: (1) 

demonstrated that it has college-and career-ready expectations for all students; (2) developed and 

has a high-quality plan to implement a system of differentiated recognition, accountability, and 

support for all Title I districts and schools in the State; (3) committed to developing, adopting, 

piloting, and implementing teacher and principal evaluation and support systems that support 

student achievement; and (4) provided an assurance that it will evaluate and, based on that 

evaluation, revise its administrative requirements to reduce duplication and unnecessary burden 

on districts and schools. South Carolina provided evidence that the state has fulfilled this 

requirement in 2010 when the State Board of Education and the Education Oversight Committee 

adopted the Common Core State Standards (CCSS) in English Language Arts and Mathematics. 

The US Department of Education identified CCSS as college and career ready standards. A copy 

of South Carolina’s approved request for ESEA flexibility is posted on the South Carolina State 

Department of Education’s website at: http://www.ed.gov/esea/flexibility/requests.  

State Legal Requirements.  The Early Childhood Development and Academic 

Assistance Act (1993), referred to as Act 135, set in motion the requirements for transparency, 

strategic planning, accountability, and call for college and career readiness.  One of the critical 

elements of Act 135 is the requirement that every school and district complete a long-term 

planning process, with documented parental involvement and engagement.  Additional South 

Carolina legislation—the Education Improvement Act (1984), the Charter School Act (1996), the 

Education Accountability Act (1998), the Education and Economic Development Act (2005), 

and the South Carolina Virtual School Program (2006)—advances the premise of personalized 

learning environments for students, embedded in standards and assessment systems, and requires 

each district to hold each of its schools accountable for results.  Each district has acted upon this 
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authority and mandate to implement programs to accelerate learning and expand learning options 

for students, though such programs as charter schools, learning communities and schools within 

schools, magnet schools, early childhood education programs, and early college programs.   

South Carolina current laws and regulations  allow for districts and schools to go beyond 

the minimum and create innovative courses and programs that are either approved by the local 

school board, the SC Department of Education or the SC State Board of Education (e.g., 43 SC 

Reg. 234.)  For example, CCEL districts use existing statutory and regulatory authority to 

provide opportunities for personalized learning beyond the scope of the traditional classroom. In 

Williamsburg, high school students have the option to use online course programs such as APEX  

to take initial courses in addition to using them for unit and credit recovery processes.  This 

authority enables Williamsburg to offer a wider range of courses than can be offered onsite by 

classroom teachers.  In addition to the use of the APEX program, the students also have the 

option of enrolling in the SC Virtual School for additional course offerings. 

Seat Time:  CCEL districts will work with other districts and groups (such as Transform 

SC, South Carolina’s Council on Competitiveness, and Charleston County School District, a 

Race to the Top District grantee) to address diploma requirements that are currently in place.  

South Carolina now requires each student to earn 24 Carnegie units of credits in 11 subject areas 

to earn a South Carolina High School Diploma (43 SC Code Reg. 234). A unit is earned through 

“an academic standards-based course that requires a minimum of 120 hours of instruction” 

which the state and districts translate to mean 120 hours of seat time.   Immediately following 

this requirement, however, is the following statement:  “A school may award one unit of credit 

for a course that has been approved by the State Department of Education in a proficiency-based 

system.”  The SC Department of Education has posted on its site the application with the specific 

requirements for approval.  This application is due in July of each year, and the CCEL districts, 

with support from their Board of Trustees, will apply for proficiency-based credit approval.  A 

copy of the State’s application is included in Appendix B3.1. 

End of Course Examinations:  43 SC Code Reg 262.4 governs and defines the scope and 

purposes of End-of-Course Examinations:  

 
A. The tests shall promote instruction in the specific academic standards for the courses, 

encourage student achievement, and document the level of students' mastery of the 
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academic standards. [italics ours] 

B. The tests shall serve as indicators of program, school, and school district effectiveness 

in the manner prescribed by the Education Oversight Committee in accordance with the 

provisions of the Education Accountability Act of 1998 (EAA).  

C. The tests shall be weighted 20 percent in the determination of students’ final grades in 

the gateway courses.  

 
 If the End-of-Course Examination is meant to document “mastery” of standards and 

content, CCEL districts will propose to use it as such, without requiring a student to complete the 

seat-time requirement.  For example, a student (and parent and teacher) may believe that she or 

he has already mastered the content and standards for English 1.  CCEL envisions a system in 

which the student can take the End-of-Course examination prior to the beginning of school or, if 

enrolled in the course, prior to the end of the first semester.  If the student passes the test, that 

student would “opt out” of the class and still earn the credit or be able to move to a different 

semester-long class in the spring.  In this way, CCEL will truly enable a student to demonstrate 

mastery and accelerate progress toward graduation and readiness for college and careers.  Such 

use of the End-of-Course Examination will require approval by the SC Department of 

Education’s State Superintendent and the State Board of Education. 

In late June 2013, the South Carolina General Assembly furthered its position on  

innovation and competency-based learning by passing the following amendment in the General 

Appropriations Bill for fiscal year 2013-2014: 

1A.55.  (SDE-EIA: EOC Partnerships for Innovation)  Of the funds 

appropriated or carried forward from the prior fiscal year, the Education 

Oversight Committee is directed to participate in public-private partnerships to 

promote innovative ways to transform the assessment of public education in 

South Carolina that support increased student achievement in reading and college 

and career readiness.  The Education Oversight Committee may provide financial 

support to districts and to public-private partnerships for planning and support to 

implement, sustain and evaluate the innovation and to develop a matrix and 

measurements of student academic success based on evidence-based models.  

These funds may also focus on creating public-private literacy partnerships 
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utilizing a 2:1 matching funds provision when the initiative employs research-

based methods, has demonstrated success in increasing reading proficiency of 

struggling readers, and works directly with high poverty schools and districts.  

The committee will work to expand the engagement of stakeholders including 

state agencies and boards like the Educational Television Commission, 

businesses, and higher education institutions. The committee shall annually report 

to the General Assembly on the measurement results. 

 
The Education Oversight Committee is working with the New Carolina, South Carolina’s 

Council on Competitiveness, to propel innovation across the state through TransformSC, its 

education arm.  This group, comprised of business, industry, government, and education leaders, 

has created an Innovation Network of schools who are piloting new ways and approaches to 

personalize education and ensure college and career readiness.  One of the networks is devoted to 

testing and piloting new assessments that would apply to proficiency- or competency-based 

learning.   

As is clear, other than the seat time requirement and issues concerning the use of end-of-

course examinations, the CCEL districts have the autonomy and authority to implement 

Enterprise Learning as proposed.  We also anticipate that stakeholders and districts across the 

state will begin to create momentum toward the amendment of seat time and the development of 

proficiency assessments. The current State Superintendent of Education for South Carolina 

promotes flexibility and encourages schools and districts to act upon what they know to be best 

for student learning and progress (http://ed.sc.gov/agency/programs-services/195/). The SCDE is 

currently working with district leaders to build the framework for proficiency-based systems 

(rather than by individual courses) and expand the opportunities for districts to provide for 

personalized learning with the ultimate goal of keeping students in school and graduating with a 

SC High School Diploma.  

(B)(4) Stakeholder engagement and support  
The extent to which each LEA has demonstrated evidence of meaningful stakeholder engagement 
throughout the development of the proposal and meaningful stakeholder support for the 
proposal, including— 
 

(a) A description of how students, families, teachers, and principals in participating schools 
(as defined in this notice) were engaged in the development of the proposal and, as 
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appropriate, how the proposal was revised based on their engagement and feedback, 
including— 
 
(i)  (N/A) 
 
(ii)  For LEAs without collective bargaining representation, at a minimum, evidence that 
at least 70 percent of teachers from participating schools support the proposal 
 
Overview:  The process for stakeholder engagement has been ongoing as district 

representatives and Superintendents began meeting together in August 2013 to discuss what has 

emerged as the CCEL vision, each district’s particular strengths and needs, and the needs of 

students.  During weekly meetings and constant electronic communication during August and 

September, the planning team refined the plan based on regularly occurring feedback.  

Discussions with district staff, especially those in curriculum and instruction and technology, 

helped shape the plan.  The inclusion of early childhood to create a continuum of Enterprise 

Learners and to address readiness and was a decision made by the district staff.  Richland Two’s 

rapidly increasing ELL/LEP population brought up the need for translation programs to ensure 

full access for students.  As a consequence, we also agreed that the e-STEP and the CCEL web 

site will need to be available in Spanish. 

Engagement and Support of Teachers: Because South Carolina is a right-to-work state, 

no district’s teacher corps in the state has collective bargaining representation.  All districts met 

with schools and teachers to present the plan, garner input, field questions, and determine 

support for the plan and the consortium.  In each of the 19 participating schools, more than 70% 

of teachers committed to CCEL.  Signed statements of support from classroom teachers, 

instructional staff, and other staff from each school are included in Appendix B4.1.   

Teachers also expressed a desire for meaningful, sustained professional development and 

technical assistance—opportunities to learn, practice and reflect without being overwhelmed by 

multiple initiatives at once.  Their input directed the focus of the initial six months of the grant 

period (January-July) on professional development, technology training, and support strategies 

for preparing students for “ownership” of their education.  With the support of the technology 

personnel (and district instructional support staff) in Clarendon Two, Orangeburg 5, and 

Williamsburg, teachers expressed the need to have the technology first so that they can have the 

time to be trained, learn how to use it the hardware and software, and incorporate materials into 
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lessons.  Based on advice from Richland 2, the decision was made to roll-out the hardware in 

phases.  In addition, teachers expressed a concern over implementation of CCSS during this 

time; they felt they needed more time to develop units, lesson, and formative assessments aligned 

with CCSS.  This input let to the inclusion of MasteryConnect so that teachers would have 

access to lessons, units (tracks), and assessments already developed by teachers across the nation 

to align with CCSS.   

Clarendon Two:  The RTTTD application information was presented to the teachers at 

staff meetings and through one-one-meetings with the district’s Director of Special Projects.  The 

teachers were able to ask questions and make suggestions during staff and individual meetings.  

The narrative draft was made available to teachers for response and feedback.   

Clarendon County School District 
Two 

Total # of 
teachers 

Number who Signed 
 Statement of Support 

Manning High School 100% 47/47 
Manning Junior High School 70% 23/33 
Manning Elementary School 84% 37/44 
Manning Primary School 85% 29/34 
Manning Early Childhood Center 83% 48/58 

 
Orangeburg 5.  OCSD5 realized that in order for the project to be successful, the support 

of personnel responsible for implementation at the classroom and school levels would be 

imperative. Therefore, throughout the planning process, principals have provided feedback and 

offered suggestions for initiatives that would increase student engagement and achievement at 

their sites.  The district grant team representative met with principals on several occasions to 

discuss sections of the grant and to gain their support.  When the topic of assessment was 

discussed, principals were excited to at the prospect of bringing the Measures of Academic 

Progress (MAP) Assessment program to their schools.  They also were excited at having mobile 

devices for their students.  However, they stressed the importance of teachers receiving training 

and support with for use of the devices in the classroom.  Consequently, the consortium decided 

to hire Technology Coaches to assist teachers with the use and integration of the mobile devices.  

Our principals are committed to the grant and then shared the proposal with staff 

members at their site.  They stated that it was important for them to share the program with their 

staff members so they the entire school would see that they as the instructional leaders of their 

schools fully support CCEL.  Each principal presented a project overview at a faculty meeting. 
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During the meetings teachers were able to ask questions, provide feedback, and offer 

suggestions.  At the conclusion of the meeting, teachers signed the letter of support.  A draft of 

the proposal was posted on the district’s website for the entire district to view the application.   

To make the idea of personalized learning work, OCSD5 understands the extreme 

importance of involving teachers in program planning the created CCEL.  Teachers were 

informed of the CCEL components through teacher meetings and on the district website. Once 

all of this data was gathered, the grant-writing team was provided with the comments and 

consideration was given to the feedback and revisions were made as was deemed necessary. 

During meetings, teachers expressed that they wanted intensive training prior to the 

implementation of grant initiatives.  The planning team took their concern into consideration and 

developed a summer institute where teachers receive training during the summer prior to 

implementation.  They also stated that they need on-going support throughout the school year.  

To address this concern, each school in the consortium will receive an Enterprise Learning 

Coach and a CCEL Technology Coach who will provide daily support in implementing 

personalized learning. 

Whittaker Elementary had 30 out of 37 educators to sign the form, giving a buy in 

percentage of 81.1%.  All teachers at Howard Middle School signed the form, giving them a 

buy-in percentage of 100%.  In addition, to teachers, custodians and the secretarial staff all 

signed the support statement.  The entire school is committed to this effort.  Orangeburg-

Wilkinson had 71 out of 82 educators to sign the support statement, giving them a buy-in 

percentage of 86.6%.   

Orangeburg School District Five % of 
Signatures 

Number who Signed/Total 
Number of Teachers 

Orangeburg-Wilkinson High School 86.6% 71/82 
Howard Middle 100% 18/18 
Whittaker Elementary 81.1% 30/37 

 
Richland Two met with school principals on August 28, 2013, to inquire about their 

interest. All principals and the Lead Teacher for Clemson Road Child Development Center were 

highly excited about the possibilities for their schools.  Principals discussed their ideas with their 

faculty in the hallways and during faculty meetings. They brought these ideas back to district 

consortium leaders. Once the CCEL plan had been tentatively identified, the principals once 

again met with their staff and school improvement councils to seek feedback and gain additional 

Carolina Consortium for Enterprise Learning 126



input. As noted in the attached “Support for the Race to the Top Grant Application” signature 

pages, all four schools are highly motivated and eager to begin the CCEL project. 

Richland County School District Two % of Signatures Number who Signed 
Statement of Support 

Richland Northeast High School 100% 97/97 
Dent Middle School 75% 72/96 
Conder Elementary School 85% 49/58 
Clemson Road Child Development Center 100% 21/21 

Williamsburg.  District CCEL representative attended faculty meetings to present the 

plan, address concerns, and garner feedback.  At the initial meeting, each teacher responded by 

signature whether they agreed or disagreed to the district’s participation in the consortium and 

the plan for implementation.  An additional signature sheet was generated to show teacher 

support of the plan after the initial draft was complete and made available for review.  As a result 

of the process, over 90% percent of the educators and personnel agreed that plan as presented.  

District teams also met with the WCSD Teacher Forum group, the WCSD Retired Teachers 

Association, and representatives from WCSD’s SCEA.  

Williamsburg County School 
District 

% of Signatures Number who Signed/total 
Number of Teachers 

C. E. Murray High  100% 34/34 
Kingstree Senior High 94% 28/30 
Kingstree Middle 100% 26/26 
Magnet School for the Arts 92% 23/25 
Greeleyville Elementary 100% 23/23 
Kenneth Gardner Elementary 100% 26/26 
W. M. Anderson Primary 100% 28/28 

 
Student Engagement 

 
Clarendon Two. The District Representatives met with the high school Student 

Government Councils.  The students were able to ask questions and offer suggestions on 

activities and strategies that they would like to see implemented.  During the meeting, students 

were given a chance to review the Executive Summary that listed the goals and standards of the 

application.  The President of the Student Government Association provided a letter of support.  

Orangeburg 5. The feedback from the students was of utmost importance because this 

grant focuses on them and their achievement. The principal of Orangeburg-Wilkinson High 

School met with the elected Student Government officers.  The link to the proposal was placed 
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on the district’s website. The results of the student responses to the proposal are reflected in the 

final draft of the proposal. The opportunity to increase the technology used in the instructional 

process proved to be of extreme importance to the district’s students across the board and their 

excitement was evidenced in their responses. The Student council president from Orangeburg-

Wilkinson High School provided a letter of support.  

Richland 2.  District personnel met with each student council at each school or grade 

level at the targeted schools to discuss the project and RTTT-D funding.  Because Richland 2 is 

currently only 1:1 in grades 3-12, upper grade students were excited about placing personal 

electronic devices in the younger grades (many have siblings in K-2). They also asked about the 

timeframe for implementation because they thought the technology would be available next 

month.  Richland 2 personnel explained that CCEL would be phased in, just like the 1:1 was 

done in three phases.  We also discussed the topic of the grant application and actually calculated 

with them the percentage of how many schools districts are applying verses the approximate 

number of grants to be awarded. 

Williamsburg.  District teams visited each of the identified schools and met with student 

representatives. The students were engaged in informational sessions wherein they discussed the 

purpose and rationale behind an application for Race to the Top-District proposal. The students 

completed surveys.  Some of the concerns centered around students having access to digital 

technology regardless of the socio-economics of their homes, the need for access to more books, 

and having greater access to college and career ready material and preparation.  (see the agenda, 

sign in sheets, and comments from students in Appendix B4.2).  These items were addressed in 

this proposal. After the draft of the proposal was written, a final meeting was held at one of the 

feeder high schools for students to reassemble and review the overall scope of services.  

Parent Engagement 

Clarendon Two. District and school staff discussed the application with parents and 

visitors during Open House meetings at each of the schools.  Parents were directed to contact 

appropriate district personnel to ask questions, voice concerns, or offer suggestions.  Our School 

Improvement Councils have not been chosen for the 2013-14 school year; however, we met with 

the presidents of the Councils from last year and allowed them the opportunity to review the 

Executive Summary and ask questions.   
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Orangeburg 5.  OCSD5 made provisions to include stakeholder thoughts in our CCEL 

program.  Students, parents/families, teachers, principals, civic leaders, business leaders, and 

community leaders formed the stakeholder groups. Each group provided feedback that was used 

in the development of this proposal.  

Family/parental support for the proposal was attained through the Parent Teacher 

Associations and School Improvement Councils at each school. The presidents of the 

organizations submitted letters of support that can be found in Appendix B4.4).  In addition, 

drafts of the proposal were posted on the district website for parental feedback.  Comments from 

OCSD5 parents and families were provided to the grant-writing team and appropriate revisions 

were made to the grant based on the feedback provided. Parents and families, like our students, 

were very interested in the personalized learning that the grant would provide and the 

opportunities for achievement it would provide for their children. 

Richland Two. Community outreach has been at the forefront of the design of the CCEL 

project. Families participate in a number of activities, including PTO/SIC groups—which act as 

powerful advocacy groups for our schools. At the district level, we host Parent Summits where 

parents, community members, and businesses come together to discuss the profile of the district 

(student achievement, homelessness, etc.) and offer ways to support the schools. Volunteer 

parents also speak at civic clubs, such as Rotary and Kiwanis, to further share the district’s 

vision, mission, and profile. The CCEL project aligns clearly with the district’s purpose of 

increasing technology equitably across all grade level and increasing student engagement leading 

to increased academic achievement. Because access to technology has been a concern of our 

parent groups for many years, this project was welcomed warmly.  

Williamsburg.  Because of the rural nature of the system, parents were sent a Connect-5 

telephone message that informed them about the process for developing the CCEL plan and the 

RTT-D application.  Parents were invited to informational and discussion sessions that were held 

in the locations that would be targeted within the grant. During the public input process for 

application for the CCEL plan, stakeholders expressed strong support for the Race to the Top-

District proposal via parent surveys. (see the agenda, sign in sheets, and comments from parents 

in Appendix B4.2). 

In addition, invitation for comment was issued, along with a draft of this proposal and an 

executive summary, to the following stakeholders on Tuesday, September 17, 2013.  Copies of 
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transmittal emails to these individuals and any responses from them are included in Appendix 

B4.3. 

State Level Education Stakeholder:  State Superintendent of Education, Dr. Mick Zais.  

Dr. Zais responded by letter on Monday, September 30.  His response is included in Appendix 

B4.3.  Both Williamsburg and Clarendon Two are currently participating in the statewide pilot 

for the statewide evaluation system for teachers, and Orangeburg 5 and Richland 2 will 

participate in the statewide implementation of the newly revised ADEPT system.  Dr. Zais also 

expressed concern over using federal funds to support personnel and fringe benefits.  However, a 

project of this scope requires intensive job-embedded professional development and support at 

each site.  Dedicating personnel to each site is actually far less costly than the cost of substitutes 

that would be required if teachers had to be out of their classrooms to attend training.  In 

addition, established research in school turnaround supports the use of additional personnel to 

elevate a school’s instructional quality and to build capacity at the instructional level.  Studies 

consistently show the benefits of school-based, job-embedded professional development in 

transforming instructional quality.  Over the four-year period, we believe CCEL will enable 

teachers at each site to assume control over and responsibility for superior levels of instruction, 

and to provide collective peer support to ensure that instruction remains responsive and 

personalized.  The sustainability of Professional Learning Communities and the transformation 

of school cultures will extend far beyond the grant period.  Building capacity at the school site 

will mean that the Enterprise Learning Coaches and Digital Resource Coaches will not be 

necessary beyond the grant period.   

  
Clarendon County School District Two  (no responses were received) 
 

The Honorable Julia Nelson, Mayor, Manning, SC 
 The Honorable Chair Dwight Stewart, Chairman, County Council, Clarendon County 
 
Orangeburg Consolidated School District Five (no responses were received) 
 

The Honorable Paul Miller, Mayor, Orangeburg 
 

Richland County School District Two (no responses were received) 
 

The Honorable Kelvin Washington, Chair, Richland County Council 
The Honorable Mike Ross, Mayor of Blythewood 
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Williamsburg County School District (no responses were received) 
 

The Honorable Stanley S. Pasley, County Supervisor 
The Honorable Ricky Burrows, Mayor, Kingstree 
The Honorable German Glasscho, Mayor, Greeleyville 

 
 (b)  Letters of support from such key stakeholders as parents and parent organizations, 
student organizations, early learning programs, tribes, the business community, civil rights 
organizations, advocacy groups, local civic and community-based organizations, and 
institutions of higher education. 

 
The four districts in CCEL have worked with their community and statewide 

organizations to engender support for the vision and plan to help our students and school 

communities become Enterprise Learners.  All Letters of Support can be found in Appendix 

B4.4. 

U.S. Senate:  The Honorable Lindsey Graham (While Senator Graham is extremely 
supportive of this application, he chooses to send his letter separately) 

 
U.S. House of Representatives:  The Honorable James Clyburn 
 

Statewide and National Partners 
 

Molly Spearman, Executive Director, South Carolina Association of School 
Administrators 

Erin Capone, Overcoming Obstacles, Community for Education Foundation  
Moryah Jackson, Education Director, New Carolina, South Carolina’s Council on 

Competitiveness 

 
Clarendon Two Key Stakeholder Letters of Support 

 
Mrs. Sharon Williams, Executive Director, Clarendon County First Steps 
Mr. John Truluck, Development Board Director, Clarendon County Development Board 
Dr. Tim Hardee, President, Central Carolina Technical College 
Senator Kevin Johnson, South Carolina Senate 
Ms. Monica Griffen-Twine, Chair, Parent Advisory Council, Manning Primary School 
 

Orangeburg 5 Stakeholder Support 
 
The mayor of Orangeburg received a copy of the grant proposal and was asked for 

feedback and suggestions (See Appendix B4.3). The feedback and suggestions were taken into 

consideration by the district’s grant writing team. Orangeburg Consolidated School District Five 

endeavored to leave no stone unturned as it sought feedback from the entire community on its 
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grant proposal because the district believes in its vision “Working Together to Build a World-

Class School System.”  As a result, Orangeburg Consolidated School District Five received 

letters of support from: 

Whittaker Elementary PTA Chair 
Howard Middle School PTA Chair 
Orangeburg-Wilkinson PTA Letter 
Garrick King, President, Student Council, Orangeburg Wilkinson High School 
 
Senator John Matthews, South Carolina General Assembly 
Dr. Henry Tisdale, President, Claflin University 
Dr. Walt A. Tobin, President of Orangeburg-Calhoun Technical College 
Mayor-Elect Michael Butler, City of Orangeburg  
Outgoing Mayor Paul Miller, City of Orangeburg  
Earl Jeffcoat, Mayor, Town of North 
Jeffrey L. Broeker, Operations Manager, Albemarle Corporation 
C. Gregory Robinson, Executive Director, Orangeburg County Development 
Commission 
Sheriff Leroy Ravenell, Orangeburg County 
Bishop Michael C. Butler, Victory Tabernacle Church, (Faith-Based Organization that 
will provide Computer Labs in the Community) 

           Thomas C. Dandridge, President and CEO, Regional Medical Center Hospital 
 

Richland 2 Stakeholder Support 
 
Richland 2 works closely with a number of non-profit organizations and businesses to 

ensure that our students receive additional supportive services.  Google also has a close working 

relationship with the district, given the district’s advanced technological status. Google has been 

very helpful in rolling out the 1:1 technology across the district. They will continue to assist with 

the CCEL project as we implement technology in grades K-2.  

IT-oLogy, a nonprofit collaboration of businesses, academic institutions and 

organizations dedicated to growing the IT talent pipeline, fostering economic development and 

advancing the IT profession, is the perfect partner to help advance technological awareness for 

CCEL. They are located in downtown Columbia. IT-oLogy has three main initiatives: Promote 

IT (K-12); Teach IT (Higher Education); Grow IT (Professionals).  Richland 2 will work with It-

oLogy to encourage students, educators and parents to learn more about the IT profession.  

The Boys & Girls Clubs of the Midlands is an afterschool service provider at many of our 

Richland 2 schools. Specifically, they have an afterschool program at Dent Middle School. This 

nonprofit will participate in CCEL as students will be working on their personalized learning 
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plan during the afterschool program. Their staff will attend training workshops to ensure that 

they are aware of the goals and objectives of the project. 

Clemson Road CDC Title I Advisory Council 
Conder Elementary School Parent Teacher Organization 
Conder Elementary School Improvement Council 
Dent School Improvement Council 
Richland Northeast School Improvement Council 
EdVenture Children's Museum 
Google 
Boys & Girls Clubs of the Midlands 
IT-oLogy 

 
Williamsburg County School District Key Stakeholders Letters of Support 
 
 During stakeholder meetings, Williamsburg County shared the concept and strategies to 

be included in CCEL.  Williamsburg Technical College indicated the increasing costs for dual 

enrollment and that the South Carolina Education Lottery funds were not meeting full coverage 

of course costs.  In response, Williamsburg included funds in their budget to provide books for 

students.  In addition, First Steps indicated a need to expand Countdown to Kindergarten, a very 

successful early learning initiative.  These costs are also included in Williamsburg’s budget. 

Representative Ronnie A. Sabb, SC House of Representative-District No. 1-Williamsburg 
County 

Mr. Stanley Pasley, County Supervisor-Williamsburg County 
Mrs. Virginia L. Moore, Mayor Pro Tempore-Town of Greeleyville 
Mr. Ricky Burrows, Mayor-Town of Kingstree 
Dr. Yvonne Jefferson-Barnes, Superintendent-Williamsburg County School District 
Mrs. Barbara McKenzie, Chair-Williamsburg County School Board of Trustees 
Dr. Teresa H. Wright, Principal-W. M. Anderson Primary School  
Dr. Jennifer G. Gardner, Principal-Kenneth Gardner Elementary School 
Mr. Sam Giles, Principal-Greeleyville Elementary School 
Mr. Lee Roy Campbell, Jr., Principal-Kingstree Middle School 
Dr. Janice Gamble, Principal-C. E. Murray High School 
Mr. Willie Frazier, Principal-Kingstree Senior High School 
Mrs. Sarah Boyd, Principal-WC Magnet School of the Arts 
Dr. Jackie Hicks, President-S. C. Education Association 

 Mr. Alex L. Montgomery, Sr., Executive Director/President-Williamsburg Regional Boys 
to Men Club, Inc. 

 Mrs. Carletta Israel, Executive Director-Williamsburg County Office of First Steps 
Dr. Patricia A. Lee, President-Williamsburg Technical College 
Mrs. Leslie D. Spivey-Williamsburg Home Town Chamber 
Dr. Shirley Carr Bausmith, Dean, School of Education-Francis Marion University 
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Dr. Tammy Pawloski, Director-Francis Marion University Center of Excellence to 
Prepare Teachers of Children of Poverty 

Rev. David Ruth, Pastor-Williamsburg Presbyterian Church 
Mr. Robert Welch, Executive Director-Vital Aging of Williamsburg County, Inc. 
Mr. Chip Chase, Public Relations Director-Farmers Telephone Corporative 
Mrs. Debra S. Keels, School Improvement Council-C. E. Murray High School 
Mrs. Brandi Phipps, PTO President-WC Magnet School of the Arts 
Rev. William Boggon, PTA President-W. M. Anderson Primary School 
Mrs. Ivy Jordan, School Improvement Council President-W. M. Anderson Primary  

School 
Mrs. Marquerite Gourdine, President-National Council of Negro Women (Williamsburg 

County) 
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C.  PREPARING STUDENTS FOR COLLEGE AND CAREERS  

(C)(1) Learning 
The extent to which the applicant has a high-quality plan for improving learning and teaching by 
personalizing the learning environment in order to provide all students the support to graduate college- 
and career-ready.  This plan must include an approach to implementing instructional strategies for all 
participating students that enable participating students to pursue a rigorous course of study aligned to 
college- and career-ready standards and college- and career-ready graduation requirements and 
accelerate his or her learning through support of his or her needs.  This includes the extent to which the 
applicant proposes an approach that includes the following: 
Learning:  An approach to learning that engages and empowers all learners, in particular high-
need students, in an age-appropriate manner such that:  

The goal of our Carolina Consortium for Enterprise Learning (CCEL) is to systemically 

transform from a traditional teacher-centered instructional model to a highly engaging, student-

centered learning model. Building on a core set of standards-based concepts and competencies 

that have been instituted by each consortium district, the State of South Carolina, and the 

Common Core initiative, the CCEL program will empower students to develop customized 

learning plans that will best help them prepare for their college and career objectives.  

To help accomplish this goal, the consortium will leverage best practices across our 

districts to further the education and opportunities for all of our students. Individually, all 

districts have implemented different learning and teaching rubrics.  We recognized that each 

district already has tried or is implementing various components of our overall strategy. Our goal 

as a consortium is to share these experiences, incorporate the key learnings, and quickly expand 

best practices that further every child’s education without waiting years to see the results. By 

sharing expertise, training, and resources, each district participating in CCEL will be able to 

more rapidly implement a high-quality plan to personalize the learning environment for all 

students to help them achieve college- and career-readiness. We will use Race to the Top District 

funds to help all of our consortium districts:  

- obtain the technology needed to implement personalized learning; 

- implement the training required to utilize the technology for students, teachers, parents, and 

school community; 

- share experiences and best practices between districts and across schools; 

- leverage expertise across districts and provide additional learning opportunities for students. 

Funding the CCEL project will broaden the impact of the RTTD grant and enable the 

smaller, more rural consortium members to implement transformational personal learning 
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programs in a way that they would never be able to accomplish on their own. This program will 

literally bring state-of-the-art learning platforms to some of South Carolina’s most high-need 

areas along with a shared support structure to help ensure all constituents – educators, students 

parents, and the school community, have the knowledge and training on how to successfully 

employ this type of learning system. 

Recognizing that students learn in different ways, CCEL’s education program 

implements a comprehensive and well-developed learning system that aligns with the four core 

educational reform areas in the RTT-D program. To augment the typical classroom lecture, 

students will have the opportunity to participate in structured activities that are aligned with 

CCSS/state standards. These activities include project-based learning initiatives, the use of web-

based digital content and increased dual-enrollment options for both college credit and career 

training. Greater flexibility will be introduced into the learning environment where students can 

learn individually, in small collaborative groups, and in larger cross-grade level and cross-

consortium teams. As a result of SC’s Education and Economic Development Act (EEDA), a 

large volume of college and career-readiness materials are contained in course content and linked 

to standards.  CCEL’s program will expand on this content and through on-line resources, 

provide students access to additional content and learning tools, virtual classes and lectures, 

virtual mentorships, and virtual job-shadowing opportunities. The flexibility of the web-based 

tools will enable students to explore opportunities that they may never have imagined in a 

standard school setting. 

To truly personalize the learning experience, each student will have an electronic 

Strategic Template to Empower Progress (e-STEP).  With the support of teachers, school 

counselors and parents or guardians, e-STEP is a formal plan and process that empowers 

students to set goals based on personal, academic and career interests. It will highlight gaps in 

achievement and progress toward meeting education standards. The e-STEP will be part of a 

web-based guidance system so that students will have access to expanded curriculum, career 

assessment tools, and college preparation requirements. The web-based system will also allow 

students the flexibility to complete activities outside of the classroom and allow parents to 

monitor and encourage their progress from home.  
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The template will incorporate academic goals and curriculum standards and provide a 

visual representation of a student’s progress in content mastery. The career planning area of the 

template will allow career exploration and include planning for achieving goals. The template 

incorporates a personal development plan that includes interest and skills assessments, learning 

style assessments and activities to help students build the interpersonal and social skills required 

for long-term success. The CCEL plan will utilize nationally recognized curriculum like the 

Overcoming Obstacles Life Skills Program from the Community for Education Foundation that 

will further personal development for students across the consortium. The e-STEP will help 

students become aware of their individual learning needs, provide them options for achieving 

their goals and help teachers and parents identify and apply learning strategies that work best for 

each child. 

To help illustrate how CCEL’s personalized environment will support and improve 

learning for individual students, we would like to describe how two children, Alicia and Joey, 

will be empowered to achieve their college- and career-ready goals.  

ABOUT ALICIA 
 

ABOUT JOEY 
Alicia is growing up on a farm outside of 
Greeleyville, SC (pop. 423) with her 
brother who is two years older. She 
spends her days tagging along behind her 
older brother since there aren’t many 
other children close by. In many ways, she 
is advanced for her age because of the 
strong connection with her older sibling. 
She wants to do everything that he is 
doing and often plays with puzzles and 
games that are beyond her age level. 
Alicia has tested high in math skills, and 

Joey lives in a large suburb of Columbia, 
SC, the state’s capital. His neighborhood 
alone has over 500 families and he has 
many children his age with whom to play 
and interact. With his proximity to the 
city, his parents continually take him to 
different attractions, like Edventure - the 
children’s museum, the zoo, and a variety 
of concerts and family-friendly events 
around town. 
Joey has been going to the public library 
for years for story hour and enjoys the 
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her activities around the farm have 
reinforced her math comprehension. Her 
parents have encouraged her by asking her 
to count the chickens and the number of 
eggs they lay, make change for customers 
at their road-side vegetable stand and 
convert weights & measures. 
As advanced as she is in math, her ELA 
skills are lagging. She just hasn’t had the 
exposure to a variety of reading materials 
and her parents often don’t have time to 
practice these skills with her after a long 
day on the farm. 

wide selection of children’s books that are 
available. He also uses many of the 
interactive learning games that the library 
offers. At home, his mom keeps a list of 
chores and activities on a big dry erase 
board and she encourages Joey to arrange 
letter tiles into words on her board. They 
always have a word-of-the-day to practice 
that may come from the grocery list – like 
“tomato” or “potato” or current events.  
Joey has tested above average in ELA but 
his math skills need work. He is easily 
distracted and doesn’t like to sit down and 
concentrate on his numbers. 

 

The objective of CCEL’s program is to identify the strengths and needs that are unique to 

Alicia and Joey and with the support of educators and their parents, provide them with a variety 

of learning opportunities to excel. We recognize that placing Alicia and Joey side-by-side in a 

traditional classroom setting with a lecture-based instructional model would not be the best fit for 

either student given their different skills and experiences. However, by augmenting the lecture 

model with personalized content that can address deficit areas; small group, project-based 

activities where students can learn from each other; and on-line content where students can 

pursue areas of strength and interest beyond the confines of the standard curriculum, Alicia and 

Joey will have much greater success. By deploying this model across the consortium, both Alicia 

and Joey will benefit – whether living on a farm outside of Greeleyville, or in a major suburb of 

Columbia. 
(a) With the support of parents and educators, all students— 

(i) Understand that what they are learning is key to their success in accomplishing their goals; 

With assistance from educators and parents, each student will develop an electronic 

Strategic Template to Empower Progress (e-STEP) that will outline their Academic, Career, and 

Personal growth goals, and the courses and skills required to achieve them. This template will 

build on the Individual Graduation Plan (IGP) that South Carolina is already implementing 

across the state. SC’s Education and Economic Development Act (EEDA) mandates an 

individual graduation plan (IGP) for every student in Grades 8 –12. Students declare a major 

within one of 16 federally-aligned career clusters and focus their high school studies on 

preparing for higher education and that career. Students develop their IGP with their parent or 
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guardian and a school counselor to define talents, interests, and skills needed to earn a diploma 

on time and pursue higher education and career interests. More than 90% of members of the 

classes of 2013 and 2014 have completed electronic IGPs in which they identify their academic 

and career goals and plan the coursework to meet those goals. 

The e-STEP will take the existing IGP a “step” further by implementing this personalized 

learning tool from the beginning of a student’s educational career. In this way, students will start 

understanding much earlier how what they are learning is critical to their success. They will also 

be able to begin taking an active role in their own education. By the time they reach the 8th grade 

and formulate an IGP, the concept will not be foreign to them and they will naturally know how 

to use the tool to monitor their mastery of curriculum and to help them achieve their goals. 

Whereas the EEDA sets a student-to-guidance personnel ratio of 300:1 and provides 

funding for career specialists to assist and support the guidance counselors, CCEL’s program 

will again go a step further to assure that each student understands that what he/she is learning is 

key to their success. Teachers will use a portion of each day to help students review their e-STEP 

progress, provide additional learning opportunities, and empower students to reach their own 

goals. 

Let’s see how this looks in practice with our student, Alicia. Pre-school testing 

highlighted her deficit in ELA skills. With Alicia’s parents, her teacher added activities to her e-

STEP to overcome her ELA performance gap. She was given a tablet computer and access to a 

wide variety of age-appropriate reading materials and ELA learning programs. She could work at 

home with her parents to gain extra practice and as she mastered each task, she could see the 

progress that she was making in her e-STEP.  Since she has always liked to do everything that 

her big brother is doing, she started noticing some of the ELA activities that he was doing for his 

e-STEP and would try some of these tasks as well. Even though her brother’s curriculum was 

two years more advanced, she would add those tasks to her e-STEP goals as things that she 

wanted to be able to achieve also. Her teacher helped her map out the steps that she needed to 

complete to reach her new goals; which kept her motivated and involved as she worked on her 

own proficiency. 
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(ii) Identify and pursue learning and development goals linked to college- and career-ready 
standards or college- and career-ready graduation requirements, understand how to structure 
their learning to achieve their goals, and measure progress toward those goals; 

Included in e-STEP are a core set of standards-based concepts and competencies that 

form the basis of what all students need to learn. With this base identified, CCEL’s plan adds 

personal interest and skills assessments, career interest surveys and college and career 

exploration tools that help students further identify the knowledge and development that they 

will require to achieve their goals. e-STEP is not just an acronym, but a process that allows a 

student to understand how to structure their learning to achieve the outcome they desire. 

e-STEP will enable students to consider career options beyond those that they may have 

traditionally thought were possible. With the assistance of educators and parents, the components 

required to achieve these career goals will be clearly defined and listed in the students e-STEP 

plan. The student will actively participate in the development of his/her personal learning plan, 

tailoring it to accommodate individual interests and talents, as well as addressing needs and 

deficits. With this involvement, students will see how the work that they are doing fits into their 

overall educational plan. As students master a component, that accomplishment will be reflected 

in the e-STEP so that everyone can see the progress and the next steps required to achieve the 

ultimate end result. With the use of digital resources, feedback from teachers and counselors will 

be timely, and in some cases, instantaneous. On-line curriculum will give students unlimited 

access to multiple components of their plan, thus keeping them engaged beyond the traditional 
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school day. Teachers and parents can also easily monitor the quality of work and provide 

guidance on how to improve. 

For Joey, our student from suburban Columbia, SC, his deficit in math skills was 

highlighted in MAP test results and his teacher incorporated specialized on-line math 

remediation applications into his e-STEP plan to help address the gap. Joey could see what tasks 

he needed to successfully complete in order to gain mastery of the subject. Because Joey has a 

lot of friends from his neighborhood in his class, he easily gets distracted and when he gets 

behind in math, he becomes embarrassed and shuts down. The on-line apps allow him to 

concentrate on the material and provide him instant feedback on his achievement in a safe, non-

embarrassing manner. Even though he is still in elementary school, Joey has been able to 

complete some initial career interest surveys, which show how important math will be to achieve 

his goals. When his teacher saw from his e-STEP that one of his interests was to be a musician, 

she found a Math & Music virtual tool to help teach Joey the concepts that he needed to learn in 

a way that interested him. As he successfully completed modules, his performance was noted in 

his e-STEP plan and both Joey and his parents could monitor his progress in closing his gap in 

achievement in math. 

(iii) are able to be involved in deep learning experiences in areas of academic interest; 

This is an area where the strength of our consortium approach truly has an impact on the 

quality of education that we can offer our students. CCEL’s plan includes two major attributes 

that will deepen learning experiences for all students in their area of academic interest. First, 

curriculum will be opened across the districts so that classes that may have only been offered by 

one, will now be available to students in all. Our consortium ranges from Clarendon 2, the 

smallest with an enrollment just over 3000 students to the largest, Richland 2 with 27,450 

students. As can be imagined, the resources available to offer students a wide range of learning 

opportunities varies greatly among the districts. For example, Orangeburg 5 and Richland 2 have 

19-24% of their students participating in AP classes where Williamsburg and Clarendon 2 have 

less than 1%. For the smaller districts, often the issue is not the capability of their students to 

master the content, it is a question of the availability of teachers to provide the courses.  

CCEL’s plan will alleviate this problem and close the Achievement Gap, by leveraging 

resources across the districts to enable all students to have a deeper learning experience. All 

participating schools will have open access to courses offered by the SC Virtual School, which 
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include topics, and more in-depth content, that is not currently available on an individual school 

basis. Richland 2 has also developed a series of rigorous and specialized virtual courses that will 

be shared across the consortium. An example of this is curriculum in biomedical and medical 

terminology, created by Richland 2, that deepens the learning experience for students who are 

interested in careers ranging from nursing, to becoming a veterinarian, a doctor, an EMT, a 

medical technician, or a cancer researcher.  The benefits of this course will now be open to all 

students in the consortium; offering specialized learning opportunities that couldn’t be supported 

by each district on its own. 

The second attribute of the CCEL plan is to expand the variety of learning experiences 

that are available to all district students. With the expanded use of technology, students will have 

access to a much broader array of on-line learning materials and the ability to go much further 

in-depth into subjects that spark their interest. Through the RTT-D grant, every student will have 

a tablet computer and internet access to assist them in achieving their learning goals. They will 

no longer be limited by what is contained in a standard textbook but will have access to high-

quality on-line curriculum to complement what is currently available in their individual schools, 

thus helping them master concepts in a manner that works best for their personal learning needs. 

At this point, only Richland 2 offers full one-to-one computer access to all of their students in 

grades 3-12. To deepen the learning opportunity for all students in the consortium, this 

technology will be expanded across the districts. 

In addition to online curriculum and virtual courses, each school will expand dual 

enrollment opportunities with local colleges and technical schools. Dual enrollment will go 

beyond traditional academic offerings like College English and Calculus, but will include skill 

training in fields like Welding, Auto-mechanics or HVAC. A 2010 survey by the U.S. 

Department of Labor Statistics showed that the 20 fastest growing occupations in South Carolina 

included:  Biomedical Engineers, Brick- and Block-masons, Interpreters & Translators, 

Reinforcing Iron & Rebar workers, and Home Health Aides. Through dual enrollment, students 

can pursue their interests in these fields by taking classes (such as brick masonry) that would not 

be offered at their school, or taking advanced courses (such as college Spanish) that enable them 

to be better prepared for the fastest growing careers in the state. 

For our student, Alicia, even though she had a knack for arithmetic from her childhood 

experiences on her farm (counting eggs, making change, etc.), she was getting bored in her 
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traditional math classes. She could pick up the concepts quickly and felt frustrated as she sat in 

lectures waiting for everyone else to catch up. Her school had a computer lab where she had 

access to some on-line content, but she would often have to wait her turn and the curriculum that 

was available often was more practice on the concepts that she already understood, not 

something new or more challenging that would deepen her learning. 

Once her school transitioned to the CCEL personalized learning plan, Alicia’s world of 

learning opportunities opened dramatically. With her own tablet, she had access to a greater 

variety of math curriculum, plus the time to explore her interests on a much deeper level. Her 

teachers encouraged her progress by including more challenging coursework in her e-STEP 

learning plan – the focus for Alicia moved from just providing “more work” to keep her busy, to 

providing “more challenging work” to keep her progressing. She once again felt that excitement 

about math that she once had and math class was no longer a boring period that she had to endure. 

(iv) have access and exposure to diverse cultures, contexts, and perspectives that motivate and 
deepen individual student learning 

As the consortium members began work on the proposal, the question was asked about 

what were the key factors that determined student achievement. One of the answers was simply, 

“exposure.”  Students in our more rural districts, some of which do not even have a movie 

theater, just do not have the same exposure to the world as students in our largest consortium 

district that serves the state’s capital city. Furthermore, even students in South Carolina’s largest 

metropolitan area do not always have great exposure to area attractions due to poverty or family 

situations – a single parent who must work all of the time or the lack of financial ability to pay 

entrance fees to the museum, etc. Though just 60-90 minutes away, many students in poverty 

have never seen the ocean. With this in mind, a key feature of our personalized learning plan is 

to offer virtual and interactive learning opportunities that will give every child in the 

participating schools a greater range of educational choices and exposure to the multitude of 

possibilities that exist in the world. Through our plan, students will gain experiences beyond 

their farm or small town, beyond their city, and beyond our state. 

With the expansion of digital learning tools across the districts, a wide range of content 

will become available to all of our students. Teachers will employ a variety of educational 

techniques, such as project-based learning, small group manipulatives, and individualized subject 

investigations to encourage students to explore the variety of resources that will literally be “at 
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their fingertips” on their tablet computers. An individual research paper will no longer be a trip 

to the library that relies solely on the books that may be available. On-line access will allow 

students to visit the libraries and resources of the world – something that is not widely available 

to all of our students today. As part of our education transformation plan, CCEL will use virtual 

tools like Edmodo, a digital platform that connects all learners with the people and resources 

needed to help them reach their full potential. For example, Edmodo can offer engaging, easy-to-

use apps that personalize learning and help teachers amplify their lesson plans. 

With planned professional training from the Buck Institute, teachers will implement 

project-based learning methods to enhance what, and how students learn. The virtual technology 

will allow the projects to go beyond the classroom and include team members from across the 

consortium and across the world, allowing communication with others from diverse cultures. E-

project portfolios will expand their ability to share perspectives and learn from each other. Time 

zones will even become less of a barrier. Students from a CCEL school will be able to upload 

their research and analysis to an e-project portfolio during their school day and have a team 

member in Singapore view it and add their research, analysis and perspective to the e-portfolio 

over night. They can then “meet” virtually via Skype to collaboratively develop their 

conclusions. RTT-D grant funds will enable CCEL to offer this type of access and exposure to 

deeper learning experiences, and varied contexts, for all district students.  

For Joey and Alicia, how would this look in practice? As part of a consortium-wide social 

studies project to understand South Carolina’s heritage and economy, our student Joey became a 

member of a team to study the history and impact of agriculture in the state. As a Columbia 

suburbanite, Joey had very little knowledge of farm life or how a farm community functions. He 

may have read about SC farm history in a textbook, but that really did not help him get a true 

understanding of the culture. With the advent of CCEL’s personal learning program, schools 

begin utilizing cross-consortium projects to help their students see things from various contexts 

and to analyze problems from different perspectives. On the first day of the project, Joey meets 

Alicia, a member of his virtual project team from the farm community of Greeleyville. 

In their project, the students were asked to describe how farming has evolved in 

Williamsburg County, including crop choices and the influence of large “corporate” farming 

versus traditional family farming. As part of their project, Alicia and others on the team from 

farming areas used flip cameras and voice recorders to interview local farmers to gain an in-
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depth understanding of their topic. Joey was tasked with gathering statistics from the State’s 

Department of Agriculture database about crop production and export markets. He even 

conducted an interview with a state Ag Department official who lived in his neighborhood about 

crop subsidies and state farm policies. Both he and Alicia posted their flip camera interviews in 

the team’s e-project portfolio for all to reference. With her advanced math skills, Alicia worked 

with Joey and the statistics that he had gathered to create graphs to illustrate what they had 

learned about crop production. Even though he had always struggled in math, Joey found the 

subject more exciting with Alicia’s guidance – somehow she explained things in a way that 

really clicked for him. The team then produced a five-minute digital report that used facts, 

images and video footage about SC farming that was shared with others in their classes across 

the districts. By the students connecting with the community, they were able to tap into untold 

stories of farming, taking a topic of SC’s economic history that they might usually find tiresome 

and turning it into a highlight where each team member’s diverse perspective helped all to gain a 

deeper understanding of the subject.  

(v) master critical academic content and develop skills and traits such as goal-setting, teamwork, 
perseverance, critical thinking, communication, creativity, and problem-solving; 

A part of each student’s e-STEP personal learning plan will be an outline of critical 

content that he/she is expected to master. The outline will include standards-based objectives that 

the student will need to accomplish in order to demonstrate mastery. These objectives will 

include Common Core State Standards, as well as SC Standards in subject areas not covered by 

Common Core. The e-STEP will also show student progress towards mastery and, with the help 

of educators, show necessary steps and tasks that the students can undertake to help them achieve 

their goal. The emphasis will be on content mastery – not seat time in a class. Each student will 

be given the flexibility to work more on a topic in which they are struggling and to move on in a 

subject once they have demonstrated mastery of the academic content. By emphasizing the 

“Empower” concept of the e-STEP plan, with the help of their teachers and parents, student will 

develop goal-setting skills and traits that will enable them to succeed. 

In addition, CCEL will introduce curriculum like the Overcoming Obstacles Life Skills 

Program from the Community for Education Foundation that includes engaging activity-based 

lessons, extension activities, stimulating discussion prompts, activity sheets, and journal writing 

assignments for students to master skills beyond their core academic content requirements. 
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Overcoming Obstacles curriculum covers over 20 important topics, including: 

• Communication  
• Decision Making  
• Goal Setting  
• Confidence Building  
• Teamwork 

• Problem Solving  
• Conflict Resolution  
• Study Skills  
• Service Learning  
• Respect & Tolerance 

 

 Students in the high school program also research scholarship and job opportunities, learn 

how to select colleges, develop financial responsibility, prepare for job interviews, and develop 

on-the-job skills. Overcoming Obstacles provides students with hands-on activities, technology 

connections, service learning projects, and opportunities to form relationships with their teachers 

and each other. The curriculum is also aligned with Common Core State Standards (See 

Appendix C1.1 for an example). This program, in conjunction with the skills that students will 

develop by participating in project-based learning initiatives, will help them build the teamwork, 

perseverance, critical thinking, communication, creativity, and problem-solving traits that are 

necessary for them to achieve their college- and career-ready goals. 

 Returning to Alicia and Joey, we can see how this portion of the personalized learning 

plan may look in practice. Growing up with just her older brother on the farm in Greeleyville 

made Alicia a bit shy and unsure of herself when her brother was not around. At times, she felt 

lost and she definitely felt uncomfortable in large group settings. She just did not have much 

experience in interacting with such a diverse group of people. Joey, on the other hand, was 

perfectly comfortable in large groups and different people. His neighborhood included families 

from around the country who were stationed at Ft. Jackson and from around the world who were 

international professors or studying at the University of South Carolina. He felt perfectly 

comfortable interacting with others of diverse backgrounds. 

 After their farm project was completed, Alicia and Joey stayed in touch. They found 

themselves comparing their career goals from their e-STEP and sharing learning experiences that 

each would have in their individual schools. When Joey entered 8th grade and struggled with 

Algebra, he contacted Alicia for helpful hints because he remembered that “that farm girl from 

Greeleyville” really knew her numbers and had a good way of explaining concepts. Once she 

started the Overcoming Obstacles modules, Alicia would Skype with Joey about Teamwork and 

Conflict Resolution. He just seemed to have an inherent knack in these areas that helped in her 

own navigation of the topics. By high school, they were once again able to team up together on a 
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cross-consortium Service Learning project to encourage rural farmers to participate in urban 

farmer’s markets and develop an online listing of restaurants that wanted to source locally. The 

project caused them to think critically about what barriers existed for farmers, how to 

communicate the program to all constituencies, and the perseverance to see their plan put into 

action. They also learned the importance of respect and tolerance of different views. They could 

see that the best answer for their project didn’t come from the restaurants in the city or from the 

farmers; it came from balancing both of their needs and including ideas from both perspectives. 

With the success of their service-learning project, Alicia and Joey vowed to stay friends and help 

each other as they continue their academic journey.    
(b) With the support of parents and educators, each student has access to— 

(i) A personalized sequence of instructional content and skill development designed to enable the 
student to achieve his or her individual learning goals and ensure he or she can graduate on time 
and college- and career-ready; 

As mentioned at the beginning of Section C-1, each student will have an electronic 

Strategic Template to Empower Progress (e-STEP) that will be available on the web. With the 

support of teachers, school counselors, parents and guardians, e-STEP is a formal plan that 

outlines the courses and skills that must be mastered for the student to achieve his/her individual 

learning goals. Students will be provided with a one-to-one interactive device, such as a tablet 

computer, that will enable them to have 24/7 on-line access to their e-STEP plan and monitor 

their progress in reaching their goals. With the tablet computer, parents and guardians will also 

have access from home so they can help support, guide and encourage each student’s progress. 

Every student’s e-STEP will begin with fundamental standards based instructional 

content that must be mastered to progress. This will include curriculum required to meet CCSS 

and SC State Standards in subject areas not covered by Common Core. Added to this, will be 

courses and skill development projects that address each student’s individual needs and interests. 

These will include: activities to help students overcome educational deficits; specialized 

activities for students with learning disabilities; customized curriculum for English as a second 

language students; and advanced curriculum that allows a student to go further and deeper into a 

specific topic of interest. Since each student’s needs and interests will be different, with the help 

of teachers and guidance counselors, each student’s e-STEP will have different components that 

best help them achieve their goals.  
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Information pertaining to a child’s college or career interest, preparation, and readiness 

will be augmented by on-line career interest inventories and college preparation/application 

trackers available free at the South Carolina Career Information System and the SC Occupational 

Information System (SCOIS), the state’s official career resource. As a state program authorized 

by the SC Education and Economic Development Act (EEDA) of 2005, SCOIS is mandated to 

provide a vast array of career development products and services including the State's 

Computerized Career Information System. SCOIS is used in all grades K-12 as well as post-

secondary institutions.  Laudably, all data will interface with a child’s e-STEP, making this a 

powerful tool. 

The portal offers career assessments, major information on colleges, occupational 

information, and career clusters, along with school subjects matched to careers. Information on 

financial aid, private trade schools, career videos, building and posting résumés, career electronic 

portfolios, and salary and outlook information for different careers is also available on the portal. 

A Learning Express Library offers more detailed information about college preparation and 

workplace skills, and provides practice tests and software tutorials. Students, teachers and 

parents will be able to create profiles and logon to the on-line system in order to truly personalize 

the instructional content that is required to achieve their objectives. 

Even though much of this information is available today, it is not used to the greatest 

extent possible, either due to a lack of access or a lack of resources to truly incorporate these 

tools into a student’s learning plan. With the help of a guidance counselor, a career assessment 

may be done once a year then filed away, becoming stagnant. Parents or guardians may have 

little or no input and, due to economic circumstances, may not even have access to these on-line 

tools. With the benefit of RTT-D grant funds, CCEL’s program will address and fix these issues. 

The one-to-one learning device will not only allow every student to have 24/7 access to their e-

STEP and systems like SCOIS, but it will ensure that their parent’s and/or guardians will have 

ongoing access as well and can work with their child at home to explore a myriad of 

opportunities and select a path that is best for him or her. With increased access to planning tools 

and a personalized focus, each student’s career plan will become a dynamic sequence of learning 

objectives versus a stagnant once a year updated document. 
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(ii) A variety of high-quality instructional approaches and environments;  

A core focus of CCEL’s program is to recognize the individual learning needs of each 

student and expand beyond a teacher-centered, lecture-based education model to a model that 

incorporates individual and small group activities, on-line curriculum, virtual classrooms, 

project-based learning initiatives and enhance dual enrollment opportunities. Many of these 

approaches are not new and many have been piloted within our districts and have demonstrated 

success. However, through a combination of a lack of resources (financial and talent), a lack of 

access (technology), a lack of experience, or a lack of awareness of what is available, all of these 

high-quality instructional approaches have never been used together to their full potential. 

Again, CCEL’s goal is to change this with the assistance of the RTTT-D grant to help 

implement our plan. A major component of our plan is our consortium approach that will 

encourage the districts to freely share experiences and best practices as well as leverage 

resources in a way that will help everyone improve and advance. Our plan calls for implementing 

a web-based learning platform and provide the technology tools for every student, teacher and 

parent/guardian to gain access. Currently, this capability is not deployed by all districts. Richland 

2, our largest consortium partner is the furthest along with a web-based learning platform and has 

issued tablet computers to all students in grades 3-12, uses virtual curriculum and has developed 

virtual classes. Through the consortium approach, our smaller, rural districts like Williamsburg 

and Clarendon 2 will learn and benefit from Richland 2’s experience as they deploy their own 

web-based learning platform. They won’t have to “re-invent the wheel.” This will help them, as 

well as Orangeburg 5, get quickly up to speed by leveraging the knowledge and expertise of their 

larger consortium partner. With the implementation of the web-based learning platform, all 

students across the consortium will be able to use virtual curriculum that can be customized to 

their individual needs. 

The web-based platform will also allow all students to have access to virtual classes 

offered by Richland 2 and by the SC Virtual School. In many cases this will include curriculum 

that is not offered on a local level due to resource constraints. For example, students will be able 

to take AP classes or certain language classes virtually even if the course is not offered at their 

local school. With greater use of the web-based platform, teachers will have access to an 

expanded variety of lesson plans and a broader set of activities to engage and empower students 

to learn. They will have access to manipulatives that allow them to move from a lecture-centered 
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lesson plan to a plan that incorporates small group work and project-based learning. Teachers 

will be able to read the reviews and recommendations of other teachers on specific education 

materials and methods and select those that they feel will work best to meet each of their 

student’s individual learning needs.  

Teachers will be able to expand the use of learning environments like Edmodo, where 

they can use on-line interactions to deepen content inquiry, instantaneously provide and receive 

feedback, and provide customized learning tools to help each student progress. Edmodo offers an 

expanding variety of educational apps such as Sokikom and Flat Stanley. Sokikom is a learning 

game that aligns with Fractions Common Core Math Standards and engages students by offering 

both single and multi-player activities that are personalized to address individual student needs in 

an exciting format. Flat Stanley is an application where students improve their writing through 

creative and meaningful ways as they learn about other countries and cultures while meeting new 

friends along the way. With our consortium approach, teachers will be able to share their 

experiences with these tools and help each other quickly select content that works best for their 

students. 

By leveraging resources, the consortium plans to incorporate training from the Buck 

Institute on project-based learning so that this nationally recognized high-quality instructional 

method can be implemented for all students across the districts. Without the support of the RTT-

D grant and our consortium approach, this training would never be achievable by all the districts.  
(iii) High-quality content, including digital learning content as appropriate, aligned with college- 
and career-ready standards or college- and career-ready graduation requirements; 

The launch of the web-based learning platform will instantly expand access to high-

quality content for students across the consortium. Students in our smaller districts have limited 

access today due to a lack of resources. The CCEL will rapidly bring their technology up-to-date 

so that they can quickly expand access to digital curriculum and on-line college and career 

planning systems like SCOIS. The variety of tools available through SCOIS includes planning 

rubrics that identify subject requirements based on a student’s college and career preferences. 

Once identified, students will have expanded access to content through the consortium’s web-

based learning platform. If a topic is not physically taught at the student’s school, or included in 

the basic curriculum, they will have access to it virtually. 
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All consortium districts will offer access to the SC Virtual School Program (SCVSP) 

offered by the SC Department of Education. One of the goals of the SCVSP is to develop and 

deliver standards-based, student-centered, online instruction to expand educational opportunities 

for South Carolina students and improve the state's on-time graduation rate. At the present time, 

the SCVSP offers courses for high school credit to students in grades 7-12. In addition, courses 

are offered at the Advanced Placement (AP), Honors (H) and College Preparatory (CP) levels. 

Students may also take courses to recover content they did not master in courses they failed. This 

will help students get back on track to meet career- and college-ready graduation requirements 

on time – an option that would not be easily available without the CCEL project. Through the 

SCVSP, students can take courses like Architectural Design, Forensic Science, Mandarin 

Chinese, Statistics, Web Design, and Personal Finance, that may never be offered at their home 

school due to limited resources. 

Beyond the SCVSP, students will have access to a variety of high-quality digital content 

on the web. For example, if a student in an English Literature class in Orangeburg 5 finds that 

they want to explore the work of Byron in more depth, his or her teacher will be able recommend 

additional curriculum and on-line resources to help the student satisfy this goal. Sources like 

Edmodo also offer a variety of digital learning applications – especially for elementary school 

students that help build the basics in ELA and Math. This content will be available to all.     

In the arena of personal skill development, CCEL will use curriculum like Botvin’s Life 

Skills for elementary school students and the Overcoming Obstacles Life Skills Program for 

middle and high school students to help round out each child’s educational experience. The 

Community for Education Foundation has aligned their high-quality Overcoming Obstacles 

content modules with Common Core Standards.  Districts that have used the program have 

reported that it helped students experience many improvements, including stronger leadership 

skills, increased self-confidence, and better time management skills. 

Finally, dual enrollment opportunities will be expanded for all students across the 

consortium. The districts have already developed agreements with Central Carolina Technical 

College, Claflin University, Midlands Technical College, Orangeburg-Calhoun Technical 

College, Voorhees College and Williamsburg Technical College that will allow advanced 

students to take dual credit courses. These courses will offer both academic and career field 

options. With this multi-faceted approach, the CCEL program will significantly expand the 
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availability of high-quality content, including digital learning materials, to all students across our 

consortium. 

(iv) Ongoing and regular feedback, including, at a minimum— 

(A) Frequently updated individual student data that can be used to determine progress 
toward mastery of college- and career-ready standards, or college- and career-ready 
graduation requirements; and 
(B) Personalized learning recommendations based on the student’s current knowledge and 
skills, college- and career-ready standards or college- and career-ready graduation 
requirements, and available content, instructional approaches, and supports;  

Each student’s e-STEP will provide feedback data to help guide their personalized 

learning plan. The “P” in e-STEP is for “Progress” and incorporates the data collection and 

feedback component that includes grades, standardized test scores and project portfolios. 

Available 24/7 through the on-line, web-based education platform, both students, educators and 

parents/guardians will be able to continuously monitor progress towards subject mastery and 

gauge a student’s level of achievement towards reaching his or her goals.  

We have already described the variety of resources that will be employed from South 

Carolina’s Occupational Information System (SCOIS), the state’s official career resource. The 

portal offers career assessments, college and college major information, occupational 

information, and career clusters, along with school subjects matched to careers. This data will 

interface with each student’s e-STEP to provide personalized learning recommendations based 

on the student’s interests and skills. Teachers and counselors will add content and supports based 

on each child’s current knowledge and progress towards subject mastery. 

With the expansion of access to on-line curriculum and virtual manipulatives, in many 

instances students will receive instantaneous feedback on their work and how to improve it. 

Gone will be the days of handing in an assignment or test and waiting days for it to be graded 

and returned. On-line learning tools will provide a student with quick feedback and offer 

additional review for concepts that are missed. The use of education platforms like Edmodo will 

allow a teacher to award badges to individual students based on performance or behavior. It also 

allows teachers give polls to check for student understanding and get the pulse of their 

classrooms through student reactions to quizzes, assignments, and discussion posts that capture 

understanding, confusion, or frustration. With this feedback loop, methods can be modified to 

assure that each student masters the material required for them to progress. 
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Results from the variety of SC State standardized testing programs will also be included 

in students’ e-STEP so that they can monitor their progress and performance. These include:  

• Measures of Academic Progress (MAP), a state-aligned computerized adaptive 

assessment program that provides educators with the information they need to improve 

teaching and learning and make student-focused, data-driven decisions. Students in 

grades 1-9 are tested three times per year in math, reading, and language usage; 

• The Palmetto Assessment of State Standards (PASS), taken in grades 3-8, testing English 

language arts, mathematics, writing, social studies, and science skills;  

• The High School Assessment Program (HSAP) that assesses selected South Carolina 

academic standards in English language arts and mathematics that students have learned 

by the end of the tenth grade. Every student must pass the HSAP to graduate from high 

school unless they meet the qualifications for alternative assessment; 

• The End-of-Course Examination Program (EOCEP) that provides tests in high school 

core courses and for courses taken in middle school for high school credit; 

• The SC-Alternate Assessment for students with significant cognitive disabilities, who are 

assessed against alternate achievement standards, as they are unable to participate in the 

general assessment program even with accommodations; 

• National assessments including the SAT, ACT, IB, AP, and NAEP. 

Through CCEL’s program, each student will have ongoing and frequently updated feedback on 

their performance through a variety of mechanisms. Student data and personalized learning 

recommendations will be readily available on-line through the e-STEP dashboard so that 

students, educators, and parents can all gauge progress and make adjustments to attain college- 

and career-ready standards and graduation requirements. 
(v) Accommodations and high-quality strategies for high-need students to help ensure that they 
are on track toward meeting college- and career-ready standards or college- and career-ready 
graduation requirements; 

The expansion of a web-based technology platform, plus the introduction of the e-STEP 

personal learning plan, and a variety of learning methods, will enable CCEL to provide 

accommodations and high-quality strategies for high-need students to help ensure that they are on 

track. Our approach to learning will shift from a required seat time model to an approach that 

focuses on personal mastery. This will not only benefit high-need students who will get the extra 
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supports they may require to succeed, but it will also benefit all students, including gifted and 

talented, who will not be held back and will have the opportunity to grow as much as possible. An 

advantage of the e-STEP personal learning plan is that each student will have input (thus greater 

buy-in and sense of responsibility) and will be able to work on mastering rigorous content 

standards, at their own pace, with a variety of flexible learning strategies and environments. 

Many aspects of CCEL’s approach were specifically designed with our high-needs students 

in mind. By providing every student a one-to-one learning device such as a tablet computer and 

enabling all schools in the consortium to expand internet access, many of our students living in 

poverty or attending high-minority rural schools without the resources for this technology will 

immediately benefit. The increased availability of a variety of virtual learning manipulatives will 

provide educators with more resources to help students who are far below grade level. Their e-

STEP plan will provide guidance to both the student and their parent/guardians on what can be 

done to enable them to catch up. The technology will also enable access to the SC Virtual School 

Program where students can take courses to recover content they did not master in courses they 

failed, thus lowering their risk of not graduating with a diploma on time. Because of the high-

quality content available on the web, our plan will be able to better accommodate English learners 

with specialized lessons that could not be provided in the traditional school environment. 

Technology will also be deployed to assist those with disabilities so they will be able to progress 

along with everyone else. 

For high-needs students, the added flexibility of the learning environment will be especially 

beneficial. Everyone will be able to take their computer home and work on projects individually or 

in small groups. Frequent and formative assessments will allow educators to continually update 

each student’s learning plan to assure that they master the skills needed for success. 
(c)Mechanisms are in place to provide training and support to students that will ensure that they 
understand how to use the tools and resources provided to them in order to track and manage their 
learning. 

A key attribute of the CCEL project is the implementation of a consortium-wide Digital 

Resource Team, which provides Digital Resource Coaches to each school district to lead training 

for students, their parents, and teachers on the digital tools and resources that are being 

introduced. As the program is rolled-out at each school, a Digital Resource Coach will conduct 

multiple training sessions for students on how to use the new one-to-one learning devices and 

how to access the new learning systems. This training will already have been completed for all 
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educators during the Summer Institute for professional development so that each student’s 

teachers will be able to support the student’s use of the new technology resources as well. After 

the initial training, the Digital Resource Coach will remain embedded at his/her assigned schools 

(maximum of two schools/coach) for the first two years of the project to assist with further 

training and one-on-one support for students. The DR Coach will work within a school to build 

student-mentoring networks where students can share their experiences and help each other 

understand how to use the technology tools well. 

Beyond the technology tools, the consortium is also launching an Enterprise Learning 

Team, which provides Enterprise Learning Coaches that will be embedded in each school. A part 

of their responsibility is to train teachers on how to incorporate personal learning components 

into their curriculum. Specifically, they will coach teachers on how to select content that will 

best fit each individual student’s needs. They will train teachers on how to include this 

curriculum in each student’s e-STEP personal learning plan and how to monitor progress and 

make content modifications as needed. The EL Coaches will conduct professional development 

sessions on personalized learning and will work with teachers one-on-one in their classrooms as 

they implement the program. With this level of assistance, all teachers will in turn be able to 

guide and support their students in structuring their e-STEP plans and successfully using the 

tools available to help them attain their college and career goals.  

The CCEL program will use virtual tools, like Edmodo, that allow teachers to get the 

pulse of their classrooms through student reactions to quizzes, assignments, and discussion posts 

that capture understanding, confusion, or frustration. This extra level of interaction will provide 

teachers with valuable insights on how to further support individual student’s needs and address 

individual concerns. This tool also allows students to engage and share knowledge and 

experience with their classmates so all can support each other in a collaborative learning 

environment. 

In addition, many of the virtual systems include on-line tutorials, demonstration videos, 

expert blogs, and virtual Help Desks where all stakeholders – students, educators, and parents 

and guardians, can go for assistance. The Digital Resource Coaches will help inform students of 

these resources so they will know where to turn if questions arise when a DR Coach or teacher is 

not available to assist. Following is an overview of student training and support that is planned to 
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ensure that they understand how to use the tools and resources provided to them in order to track 

and manage their learning. 

CCEL Training and Supports for Students 
Year 1 Year 2 Year 3 Year 4 

Summer Institute 
Audience: Educators 
Responsibility:               
DR & EL Coaches 
 
Task: Provide training for 
educators on the new 
technology and systems to 
be introduced to foster 
personalized learning so 
that they are prepared to 
assist students when the 
program is introduced. 

Summer Institute 
Audience: Educators 
Responsibility:               
DR & EL Coaches 
 
Task: Lead continuous 
improvement sessions to 
incorporate best practices 
across the consortium for 
supporting students’ use of 
the technology platforms 
and ongoing development 
of their personal learning 
plans. 

Teacher PLC’s 
Audience: Educators 
Responsibility:           
DR & EL Coaches 
 
Task: Continue to 
incorporate best 
practices across the 
consortium for 
supporting students by 
helping teachers build 
collaborative learning 
capacity within their 
professional learning 
communities. 

Teacher PLC’s 
Audience: Educators 
Responsibility:          
DR & EL Coaches 
 
Task: Continue to 
incorporate best 
practices across the 
consortium for 
supporting students by 
helping teachers build 
collaborative learning 
capacity within their 
professional learning 
communities. 

Student Workshops 
Audience: Students 
Responsibility:               
DR Coaches & Teachers 

Task: Orientation & 
training to introduce 
students to the technology, 
both hardware and 
systems, that they will be 
using to develop and 
manage their personal 
learning plans. Explains e-
STEP, the SCOIS system 
for college and career 
planning, available virtual 
curriculum and how to 
monitor progress using the 
available Student 
dashboards.     

Student Workshops 
Audience: Students 
Responsibility:               
DR Coaches & Teachers 

Task: Ongoing continuous 
improvement sessions to 
review technology tools, 
garner student feedback on 
systems, and address any 
issues or questions. 

Facilitate student 
leadership in collaborative 
learning projects that help 
students learn from each 
other how to best use the 
tools and resources that are 
available. 

 

Student Workshops 
Audience: Students 
Responsibility:           
DR Coaches & Teachers 

Task: Continue capacity 
building among the 
student population, 
allowing students to take 
leadership roles in 
furthering the 
development of the 
personalized learning 
framework for their 
school. 

Student Workshops 
Audience: Students 
Responsibility:          
DR Coaches & Teachers 

Task: Continue capacity 
building among the 
student population, 
expanding student roles 
to a consortium-wide 
level where best 
practices can be shared 
across districts to raise 
everyone’s ability to 
best use the tools and 
resources available. 

Parent University 
Audience: Parents 
Responsibility:              
DR & EL Coaches and 
Teachers 
 
Task: Orientation & 
training for parents on the 
new technology and 
systems to be introduced 
to foster personalized 
learning so that they are 

Parent University 
Audience: Parents 
Responsibility:               
DR & EL Coaches and 
Teachers 
 
Task: Ongoing continuous 
improvement sessions to 
review technology tools, 
garner parent feedback on 
systems, and address any 

Parent University 
Audience: Parents 
Responsibility:           
DR & EL Coaches and 
Teachers 
 
Task: Continue 
continuous improvement 
sessions to review 
technology tools, garner 
parent feedback on 
systems, and address any 

Parent University 
Audience: Parents 
Responsibility:          
DR & EL Coaches and 
Teachers 
 
Task: Continue 
continuous 
improvement sessions to 
review technology tools, 
garner parent feedback 
on systems, and address 
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prepared to assist students 
when the program is 
introduced. Parents will be 
shown how to access their 
student’s e-STEP, 
PowerSchool and SCOIS. 
They will also receive 
information on how the 
one-to-one mobile devices 
work, who to call for 
assistance and how to 
access on-line services 
from home. Orientation is 
aimed to enable parents to 
provide students needed 
support when they are out 
of the classroom.  

issues or questions 

Refresh training on the 
technology and systems 
and assess parental 
knowledge of their 
student’s personalized 
learning path. 

Share best practices and 
provide tips to parents on 
how to support their 
student’s college and 
career readiness plan using 
the tools & resources that 
have been made available. 

 

issues or questions 

Refresh training on the 
technology and systems 
and assess parental 
knowledge of their 
student’s personalized 
learning path. 

Share best practices and 
provide tips to parents on 
how to support their 
student’s college and 
career readiness plan 
using the tools & 
resources that have been 
made available. 

any issues or questions 

Refresh training on the 
technology and systems 
and assess parental 
knowledge of their 
student’s personalized 
learning path. 

Share best practices and 
provide tips to parents 
on how to support their 
student’s college and 
career readiness plan 
using the tools & 
resources that have been 
made available. 

Resources 
Audience: All 
• DR & EL Coaches to 

provide one-on- one 
support. 

• Help desks 
• On-line tutorials and 

expert blogs. 

Resources 
Audience: All 
• DR & EL Coaches to 

provide one-on- one 
support. 

• Help desks 
• On-line tutorials and 

expert blogs. 

Resources 
Audience: All 
• DR & EL Coaches to 

provide one-on- one 
support. 

• Help desks 
• On-line tutorials and 

expert blogs. 

Resources 
Audience: All 
• DR & EL Coaches to 

provide one-on- one 
support. 

• Help desks 
• On-line tutorials and 

expert blogs. 

 

(C)(2) Teaching and Leading  
The extent to which the applicant has a high-quality plan for improving learning and teaching by 
personalizing the learning environment in order to provide all students the support to graduate college- 
and career-ready.  This plan must include an approach to implementing instructional strategies for all 
participating students that enable participating students to pursue a rigorous course of study aligned to 
college- and career-ready standards and college- and career-ready graduation requirements and 
accelerate his or her learning through support of his or her needs.  This includes the extent to which the 
applicant proposes an approach that includes the following: 
 
Teaching and Leading:  An approach to teaching and leading that helps educators to improve instruction 
and increase their capacity to support student progress toward meeting college- and career-ready 
standards  or college- and career-ready graduation requirements  by enabling the full implementation of 
personalized learning and teaching for all students, in particular high-need students, such that: 
 

Enterprise Learning is not just for students but for all members of the school community. 

As an Enterprise Learner, a teacher must be able to assess, with support from mentors and peers, 

her/his instructional strengths and weaknesses, develop a plan action toward improvement; work 

with others in the acquisition of learning and knowledge; translation of learning into classroom 

practice; and incorporation of continuous improvement strategies into his/her own learning and 

instruction.  Enterprise instruction is the daily ability to develop and deliver curriculum, lesson 
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plans, and formative assessments that enable an individual student or a group of students to gain 

knowledge and application mastery of single-subject, interdisciplinary, or cross-grade-level 

academic content and life skills.  Enterprise teachers hone instruction individually and 

collectively based on data; provide multiple meaningful practice and feedback opportunities 

through activities that are engaging, authentic, relevant and delete “that” integrate a variety of 

sound instructional methods and tools into content and instructional delivery.  Becoming an 

effective Enterprise teacher and school leader requires becoming an enterprise learner in every 

sense of the term, and CCEL educators are eager to begin the journey. 

The Carolina Consortium for Enterprise Learning (CCEL) is dedicated to ensuring that 

all educators are able to do what we expect our students to do: design and implement personal 

learning paths; invest in and take responsibility for their learning; establish clear goals with 

specified outcomes; work individually and collectively toward those goals and outcomes; respect 

and support their colleagues and peers; take risks and learn from results; and take ownership of 

the process.  By empowering all individuals in a school to participate and lead, we can transform 

school cultures and embark on a journey of high achievement for all.   
(a) All participating educators engage in training, and in professional teams or communities, that 
supports their individual and collective capacity to— 

To support individual and collective instructional proficiency, CCEL incorporates 

intensive training, professional development, and onsite support through coaching, technical 

assistance, and professional learning communities for all instructional and administrative staffs at 

each school.  All instructional staff at participating schools will participate in training and in 

learning teams to help them develop skills, capacities, and resources to actively engage in a 

personalized learning continuum of study based on assessment and in a genuine collaborative 

community dedicated to excellence.   

The graphic below represents the range of strategies to support teachers and leaders as 

they endeavor to become enterprise learners and teachers and school leaders. We will also use 

diverse delivery methods for professional learning that can be accessed individually and 

collectively and that are available across the consortium: peer support, online professional 

development courses, webinars, direct training and technical assistance, train-the-trainer 

approaches, and coaching.   A critical feature of CCEL is its focus on job-embedded professional 

development that does not require a classroom teacher to be out of her classroom.  CCEL 

strategies as depicted on the page below are focused on instruction (and the 
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instructional/continuous improvement cycle) and collaborative in nature (Yoon et al, 2007; 

Guskey, 2002b, Reeves, 2010; Fullan & Miles, 1992; Fullan).   

 
One of the most powerful tools to create an effective learning environment is a 

Professional Learning Community, and CCEL has used research and best practices to structure 

its PLCs.  A professional learning community must have as its essential foundations a shared 

vision, a commitment to improving performance, a belief that performance can change, and a 

shared responsibility for enacting change. Supporting the work and tenor of each PLC is crucial, 

and all CCEL schools will commit, with clear district support, to preserving and protecting the 

time and effort of the PLCs as they meet weekly to “reimagine” instruction in their classrooms 

and schools.  CCEL schools will to adapt school schedules to ensure common work time for the 

PLCs.  Principals will participate fully in the PLC.  The collegial environment will richly 

encourage other leaders in their school to rise to the challenge of leadership and reform.  Schools 

will embrace PLCs on the school, district, consortium, and national levels.   

Teachers will work primarily in school-based Shared Course (or Grade-level 

depending on school structure) PLCs to provide “a laser focus on instruction” within a 

personalized and enterprise learning framework and embed sound instructional practices and 

continuous improvement processes. Teachers without shared course colleagues will work with 
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other PLCs at the school site and participate in a district CCEL PLC or CCEL Network teachers 

to create a Shared Course PLC.  For example, an art teacher in Manning Elementary might work 

with the 4th grade teachers, the other art teachers in the district’s CCEL schools, or the 

elementary arts teachers in the CCEL consortium.  These Shared Course PLCs will meet weekly 

during departmental or grade-level meetings or through virtual connections provided by 

MasteryConnect.   

During the Summers of Years 1 and 2, CCEL will hold a week-long summit for 

educators. This summit will take each teacher through the essentials of personalized Enterprise 

learning; how to ensure effective integration of the digital tools and the learning platform; and 

how to empower students to take responsibility for their own work, and how to create and sustain 

genuinely effective collaborative learning environments for teachers and students.  This summit 

will take place at each school.  Each summit will provide focused time and attention on 

technology and digital training, the e-STEP, project-based learning, the life skills curriculum 

(Overcoming Obstacles) for middle and high school teachers, and the instructional cycle. These 

training sessions will be conducted by the school’s mentor teachers, Enterprise Learning 

Coaches and the Digital Resource Coach, as well as the CCEL Coordinators.   

The PLC will have has its foundation the philosophies and tenets of Critical Friends.  

All too often, teachers and administrators are not trained in how to be productive and effective 

members of PLCs.  While intentions are excellent, without a formal process, PLCs often lapse 

into general discussions about teaching.  Created by the National School Reform Faculty®, 

Critical Friends is a professional development initiative that focuses on increasing student 

achievement through skillful use of collaborative professional learning communities.  Enabling 

productive, effective communication, problem-solving, and learning focused on student learning, 

Critical Friends provides protocols, structures, and activities to support high functionality of 

PLCs through Facilitated Leadership and Critical Friendship. All Enterprise Learning Coaches 

and Principals will be trained in early 2014, and each year, CCEL will bring Critical Friends to 

South Carolina to conduct training for school leadership teams.  We will also adopt practices and 

procedures in Critical Friends to help teach our students how to work collectively in project-

based and community activities.    
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(i) Support the effective implementation of personalized learning environments and strategies that 
meet each student’s academic needs and help ensure all students can graduate on time and 
college- and career-ready;  

Ensuring that each student and each teacher can fully participate in a personalized 

learning environment is essential to successfully creating and sustaining Enterprise Learners who 

are ready and able to transition to college and/or careers and to be engaged citizens.  The 

implementation of personalized learning environments will require teachers to  

 Understand each child’s interests, learning styles, skills, and path  

 Collaborate with each student in developing, refining, and monitoring progress as 

reflected in the E-STEP 

 Determine the most appropriate content, activities, and resources to meet that child’s 

needs and interests and long-term goals  

 Be able to assess the child’s progress effectively (formatively)  

 Be able to provide meaningful feedback to the student (and parents) about mastery and 

progress and to help the student and parents understand barriers and advancers to 

progress 

 Be able to use assessments to shape learning path (reteach, use different materials and 

resources). 

 Be able to incorporate college and career relevant materials into instruction 

 Shape curriculum that incorporates diverse resources (digital, print, graphic) or identify 

other delivery options (online, blended, flipped) 

 Understand how to use digital resources in effective instruction 

The school-based and CCEL-based Professional Learning Communities, led by Master 

Teachers, will provide each teacher with the support and structures necessary to succeed as 

Enterprise Learning teachers.  Through the coaching and the PLCs, teachers will begin to see 

instruction as a collective responsibility and a collaborative effort.  The PLCs and the Enterprise 

Coach will work to create a “penalty free” climate that will encourage creativity and practice of 

new instructional approaches.   

CCEL schools will use student advisory periods or homeroom periods to support the 

development and monitoring of the e-STEP, and teachers will conference with individual 

students on a weekly basis (using diverse technology tools or face-to-face time) to review 

progress and share feedback.   
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 One of the unique features of CCEL is the sharing of resources to provide access to more 

courses for students.  Teachers will have access through their PLCs to a range of strategies to 

provide extra learning opportunities for students who are struggling with mastery or who need 

accelerated   Enterprise Teachers will be able to identify a student’s need for additional rigor or 

extra help and provide flexible 24/7 learning through online course delivery, dual enrollment, or 

extra help online supports such as Khan Academy.   

The Buck Institute for Education will engage with CCEL in a capacity building 

program to ensure that all teachers and schools are implementing a high quality project based 

learning approach to personalized learning.  A train the trainer approach will be used with Buck 

in the initial years, and CCEL will build capacity by training more individuals to serve as trainers 

each year.  Initial train-the-trainer e of this training will occur during the Summit with followup 

during the school year. The Shared Course PLCs will work on using this training to develop 

appropriate projects.   

The ability of a teacher to connect with and develop a positive relationship with a student 

can often be more important to a child’s life than the academic content offered.  Socio-emotional 

supports and strategies will be embedded in our professional development to enable teachers to 

guide and teach students HOW to set goals, develop personal action plans, explore options, make 

wise decisions, and contribute to a healthy school culture.  Overcoming Obstacles will conduct 

a train-the-trainer program for participating schools and districts. 

All CCEL schools serve students who live in poverty, and CCEL will contract with the 

Francis Marion University Center of Excellence to Prepare Teachers of Children of Poverty 

to provide training to teachers (through rotations of PLCs) ensure that teachers understand and 

have resources to increase the achievement of children of poverty.   Sessions will focus on 

research-based classroom strategies and best practices in the following areas as they relate to the 

needs and abilities of children of poverty: Culture of Poverty, Language and Literacy, Family 

and Community Partnerships; The Classroom Community, Classroom Management & Student 

Motivation; Curriculum Design, Instructional Strategies & Assessment; Differentiated 

Instruction; Metacognition: Strategies that Promote Thinking Skills, and School Leadership. 
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 (ii) Adapt content and instruction, providing opportunities for students to engage in common and 
individual tasks, in response to their academic needs, academic interests, and optimal learning 
approaches (e.g., discussion and collaborative work, project-based learning, videos, audio, 
manipulatives);   

Differentiated instruction is essential in a personalized Enterprise Learning environment.  

CCEL will use a variety of instructional approaches to help ensure that all students are able to 

progress along their learning path as depicted in E-STEP, and we will include a systemic, 

coherent program of training to equip all teachers to adapt content and instruction for all 

students.  The Shared Course or grade-level PLCs and the Enterprise Learning Coach will focus 

on instruction so that all teachers will have a direct support network for guidance, models, 

practice (solo and team), and reflection opportunities.  Teachers will use a variety of approaches 

that integrate digital tools and manipulatives, including explicit direct instruction, response-to-

intervention, accelerated learning, indirect instruction (project-based learning, experiential 

learning), and directed and open discussion.  

The primary tasks of the Shared Course PLCs is to develop diagnostics for their course, 

assess diagnostic and background data to shape curriculum; develop curriculum maps; create 

shared common units and assessments; incorporate college and career information and relevance 

into the unit; and reinforce instructional effectiveness through the examination and interpretation 

of data.  Teachers will engage in deliberate practice by conducting and recording micro-lesson in 

front of students (short mini-lessons administrators including the principal will also participate in 

micro-lessons); and use small group and whole group feedback systems that focus on 

improvement (asset based training) rather than deficits. Micro-lessons will feature one-on-one 

student/teacher conferences, initiating and working with an individual student and student groups 

on project-based learning assignments, teams, small group instruction, and whole class 

instruction.  The feedback system inherent in the PLCs will enable teachers to include more 

differentiation and more strategies to ensure student mastery. 

The Enterprise Learning Coach will provide one-to-one support for teachers as they 

become Enterprise Learners and Teachers and serve as the formative assessment resource for 

effective instruction.  The EL Coach will help teachers plan for and prepare their micro-lesson 

and ensure that the lesson is observed and properly recorded for review.  The Coach will then 

collect the feedback forms from observers and review them with the teacher to develop an action 

plan for improvement.  
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Project-based learning will become a primary means to involve students in highly 

engaging and authentic work that leads to academic mastery and college and career readiness.  

CCEL will work with the Buck Institute for Education’s Capacity Building Program to ensure 

that every school and every teacher has access to best practices and strategies to implement 

project-based learning.  Projects will include both individual and group tasks to ensure individual 

engagement and collaboration.  Significantly, MasteryConnect will enable each teacher or 

groups of teachers to share resources and to connect to a consortium-level and national network 

of lessons, resources, and peer-reviewed assessments.  Teachers can create their own focus 

groups to target particular standards, create joint multi-grade level projects, and create/evaluate 

formative assessments throughout the process.  Teachers across the consortium will form such 

groups to address different needs.  For example, 6th grade science teachers across the consortium 

will have their own group so that they can work collectively to create and refine units of study, 

develop curriculum, lesson plans, resources and activities, and assessments.   

In Years 2-4, the CCEL schools will also launch interdisciplinary project-based PLCS to 

assist in creating standards-based instruction and support for project-based learning so that 

student-centered work can meet multiple content standards across subjects.  These PLCs will be 

flexible in nature and will develop from the work of the Shared Course PLCs as well as the 

professional development and capacity building technical assistance provided by the Buck 

Institute.  MasteryConnect will also enable teachers of different grades or subjects (art, history, 

and chemistry) to create a track to work with a particular cluster of students on a project that 

addresses academic standards from each subject.   

Animals and their Habitats 

Mr. Olson and Mrs. Fergusson teach 3rd grade at Whittaker Elementary in Orangeburg.  
Using MasteryConnect, they worked with the art teacher at the school to create a project on animals 
that enables students to meet standards in both ELA, science, and art pertaining to informational text.  
Mr. Olson like teaching math and science, Mrs. Fergusson is more proficient at English language arts, 
and the art teacher is comfortable with both subjects and uses them to teach her students.  Their unit 
track in MasteryConnect includes standards from all subjects that will be addressed, lessons to 
address the standards, digital resource pins to use in the lesson, learning and task rubrics to share with 
students as they begin their projects, and formative assessments to check student learning and 
understanding.   

Students will pick their favorite animal and conduct research about that animal, using text, 
online, and visual resources.  Digital resources include videos from National Geographics KIDS site 
or the Jason Project.  Once the research is complete, students will write an informative narrative 
about the animal and conduct a multimedia presentation, including their own drawing of the animal, 
for their peers.  
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Students will then work to “group” the animals into clusters based on their natural habitats: 
water, jungle, desert, forest, etc.  Students will be assigned to groups based on the cluster of their 
favorite animal.  In their groups and during class time, students will create a diorama of the habitat 
first using a collaborative space such as EdModo and then build the diorama (including labels) and 
place their animals in it.  

After this research investigation into the animal, students will then write an imaginative story 
or poem with illustrations or digital images about the animal that includes some of the salient points 
about the animal’s habitat, feeding habits, history, and temperament (interaction with other animals in 
the natural habitat.  The project culminates in a field trip to Riverbanks Zoo and a virtual question-
and-answer session with a zookeeper, a veterinarian, and a marine biologist.  

 

CCEL will also feature cross-consortium projects that enable students to take a project 

from conception to completion and that target multiple grade-level content standards.  Such 

projects will require collaboration among teachers of different subjects and grades to work 

together to create the project goals, learning activities, rubrics, and evaluations.  Ultimately, by 

year 3, CCEL schools will be creating cross-consortium projects so that students in different 

CCEL schools use technology to collaborate, create documents, complete studies, share ideas, 

and “produce” demonstrations of their learning. 

Projects throughout CCEL require students to collaborate in person and thorough 

technology on learning tasks, and CCEL will ensure that all teachers understand and implement 

the elements to create conducive collaborative learning environments.  Overcoming 

Obstacles is an effective, research-based program for middle and high school that all school staff 

will use to help students learn life skills such as communication, decision making, goal setting, 

confidence building, teamwork, problem solving, conflict resolution, study skills, service 

learning, and respect and tolerance.  This curriculum will facilitate student success as Enterprise 

Learning partners and leaders. 

These Shared Course PLCs will work on understanding diagnostic, formative, 

benchmark, and summative data; creating curriculum and lessons that are aligned to CCSS and 

state content standards and college/career readiness standards; delivering complex and relevant 

lessons in a variety of modalities to engage all learners; providing multiple opportunities for 

students to learn and to demonstrate learning.  These Shared Course (or grade-level) PLCs will 

target the instructional cycle: collectively examine data; plan and develop relevant, personalized, 

standards-based lessons within a coherent curriculum infused or delivered through technology, 

complete formative lessons, and use data to refine instruction) as its continuous improvement 

vehicle.  In addition, the PLC will serve as the deliberate practice and preliminary microlesson 
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audience and feedback system.  All teachers will share their student assignments, assessment 

scores, and instructional resources to garner peer feedback, insight, and improvement strategies.  

Such a PLC will reduce isolation and create a collaborative culture focused on student 

achievement and mastery.  Through multiple opportunities to practice instructional strategies and 

gain peer feedback, teachers will become informed enterprise instructors.  
(iii)Frequently measure student progress toward meeting college- and career-ready standards, or 
college- and career-ready graduation requirements and use data to inform both the acceleration 
of student progress and the improvement of the individual and collective practice of educators 

The professional learning communities and specific training in place for CCEL will 

ensure the individual and collective ability of teachers to frequently measure student progress 

and use the data to inform instruction and instructional practice.  Measurement is embedded into 

the instructional cycle and continuous improvement processes (PLAN-DO-CHECK-ACT) that 

each school will adopt and that the CCEL network of schools will reinforce as core component 

of effective learning and instruction.   A fundamental premise of CCEL is that the quality of 

instruction and rate of student progress are collective responsibilities.    

Each CCEL district and all participating schools 

will continue their work with data teaming to shape and 

tailor instruction to meet student needs and to measure 

student progress.  However, the tasks and nature of the 

work of the existing data teams within each school will be 

refocused into the PLC structure to ensure inclusiveness 

of instructional and administrative staff.  The Professional 

Learning Communities, CCEL Coaching, and CCEL-

wide activities will support a teacher’s ability to 

understand the rationale behind frequent and differing formative assessment; how to create (or 

evaluate) effective formative assessment tools that align with actual instruction and standards;  

and ultimately, how to use data to refine and reshape instruction to increase understanding and 

mastery.   

Each teacher will include multiple, diverse, and flexible classroom-based formative 

assessments that a student can take using paper/pen or their personal learning devices.  Through 

MasteryConnect, teachers will have immediate access to a bank of formative assessment tools, 

including NWEA’s formative assessment item bank for CCSS.  Currently, MasteryConnect 
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contains 70,000 formative assessment items, with peer reviewers and comments by teachers on 

each.  These items are accessible by standard.   

The school-based PLCs will draw examples from the MasteryConnect item bank to 

review, amend as needed, administer, and refine as data warrants.  Access to effective and useful 

formative assessments exponentially increases through MasteryConnect, but the CCEL PLCs 

will provide hands-on engaging and learning for each teacher.  Ultimately, teachers will 

understand how to measure student understanding through a variety of practice opportunities that 

measure growth in multiple ways and at multiple times.  PLCs will work to create common 

assessments for standards that will enable more collective information about instruction to be 

gathered.  PLCs will also work together to create joint project assessments and rubrics that can 

be provided to students as they begin their collaborative learning.  

In addition, all participating CCEL elementary and middle schools will use NWEA’s 

Measures of Academic Progress® (MAP) to as a benchmark assessment in English language 

arts, math, and science.  This assessment will be administered in the early fall, in January, and 

again in late Spring to help guide a teacher and a student through instruction.  MAP for Science 

covers specific science concepts within the three major domains of science: Life sciences, earth 

and space sciences, and physical sciences.  MAP results can be immediately uploaded into 

MasteryConnect to reveal a student’s progress or areas to be redressed, and MAP data will be 

uploaded into the e-STEP so that each student can “see” his or her current level of mastery. 

In addition, through E-STEP and MasteryConnect, teachers will have real-time results on 

formative and benchmark assessments to identify a student’s learning status (remedial, near 

mastery, or mastery).  Students who have mastered concepts and learning may move on to more 

complex practice tasks or to a new learning opportunity.  Students near mastery may need 

additional lateral level practice opportunities using different examples and tasks to gain mastery.  

Students struggling with the lesson and mastery may need reteaching of initial concepts using 

different instructional strategies and diverse opportunities that appeal to all learning style 

preferences to practice for mastery.  Critical to this process is an understanding of a child’s 

learning styles, interests, and preferences. 

Teachers in every CCEL school will participate in micro-lesson, and schoolwide PLC 

teams will serve as observers and feedback providers.  This microteaching must include a 

formative assessment to gauge individual and collective student learning.  The observing and 
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feedback teams will have access to the assessment prior to the lesson to assess alignment with 

instruction (and standards) and to provide critical feedback about the alignment between 

standard-instruction-assessment.  Peer-reviewed and approved school-based items will be shared 

with other schools in the districts and used to create a CCEL formative assessment bank.   

Coaching in each CCEL school will advance the work of the PLCs in ensuring each 

teacher and the collective group become proficient in deploying the complete instructional cycle.  

A coach may work with an individual teacher who is struggling how to measure student learning 

as part of project-based learning, with students in a team working on different skill sets at 

different times.  This situation would call for the student and teacher (or teams of teachers) to 

establish in the learning plan to timeline for each standard.  Such measurement will be flexible, 

meaning that students could take the formative assessment as they reached that part of their 

learning plan.   

As CCEL progresses over the project period, CCEL will create webinars and 

demonstration videos by CCEL PLCs and individual teachers (and students) highlighting 

different components of formative assessments including how to find, how to align, how to 

evaluate, and how to use the assessment data in the classroom.  Students will participate in 

webinars about using formative assessments to guide their e-E-STEP development and 

refinement.  We will also identify currently existing free resources or create resources to help our 

communities and parents understand formative assessments.  These resources will be posted on 

the CCEL webpage to provide 24/7 access to the entire CCEL community and the public. 

(iv) Improve teachers’ and principals’ practice and effectiveness by using feedback provided by 
the LEA’s teacher and principal evaluation systems, including frequent feedback on individual 
and collective effectiveness, as well as by providing recommendations, supports, and 
interventions as needed for improvement.  

The Coaches, School Leadership Teams, and Professional Learning Communities will 

ensure that feedback from both the teacher and principal evaluation systems are incorporated into 

and used to refine a teacher’s personalized professional learning path.   

All CCEL members participate in South Carolina’s statewide system for supporting and 

evaluating teacher performance, ADEPT (Assisting, Developing, and Evaluating Professional 

Teaching).  The South Carolina General Assembly and State Board of Education enacted 

legislation and regulations to set the framework for ADEPT (S.C. Code Ann. §§ 59-26-30 and 

59-26-40; S.C. Code Ann. Regs. 43-205.1) and PADEPP (S.C. Code Ann. § 59-24-40; S.C. 
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Code Ann. Regs. 43-165.1) and require all public schools/LEAs in the state to use these systems. 

(Information about ADEPT is included in Appendix C2.1). The state also mandates ADEPT for 

school guidance counselors, library media specialists, and speech-language therapists. 

The Summative ADEPT Formal Evaluation of Teachers (SAFE-T) is one of the major 

components of ADEPT. As its name implies, the ADEPT system addresses teacher performance 

through three primary processes: assisting, developing, and evaluating. Since these processes are 

interrelated, all of them occur throughout each phase of a teacher’s career continuum. However, 

the emphasis placed on each process differs according to the needs and the career stage of the 

particular teacher.  SAFE-T includes the following six measures: 

• the teacher’s long-range plan(s); 

• one or more unit work samples to demonstrate student learning; 

• classroom observations (a minimum of four unannounced visits per year that must 

each include an entire lesson, or at least 50 minutes if the lesson exceeds that 

length of time. Additional walk-through observations are permitted.); 

• teacher reflections following each classroom observation; 

• professional performance review, completed by the principal (or designee) and 

other supervisors; and 

• professional self-assessment, completed by the teacher as the first step to 

developing the teacher’s professional growth and development plan. 

The guide to SAFE-T for teachers and evaluators is included in Appendix C2.2.  

Significantly, SAFE-T emphasizes the teacher’s ability to obtain and use student growth data. 

The Unit Work Sample, adapted from the work of the nationally recognized Renaissance 

Teacher Work Sample Consortium1 requires teachers to use formative assessments to measure 

and report student learning gains and to use the results to guide future instruction.   

ADEPT and SAFE-T adhere to model core teaching standards. These standards outline 

what teachers should know and be able to do to ensure every K-12 student reaches the goal of 

being ready to enter college or the workforce in today’s world. These standards also outline the 

common principles and foundations of teaching practice that cut across all subject areas and 

grade levels and that are necessary to improve student achievement: APS 1 Long-Range 

1 The work of the Renaissance Teacher Work Sample Consortium is fully described on the 
following Web site: http://edtech.wku.edu/rtwsc/index.htm. 
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Planning; APS 2 Short-Range Planning of Instruction; APS 3 Planning Assessments and Using 

Data; APS 4 Establishing and Maintaining High Expectations for Learners; APS 5 Using 

Instructional Strategies to Facilitate Learning; APS 6 Providing Content for Learners; APS 7 

Monitoring, Assessing, and Enhancing Learning; APS 8 Maintaining an Environment That 

Promotes Learning; APS 9 Managing the Classroom; APS 10 Fulfilling Professional 

Responsibilities.   

While we want to ensure that all teachers are formally evaluated each year to document 

their progress at becoming Enterprise Learners and teachers, we also want to construct 

collaborative supportive learning environments for teachers to grow.  Each CCEL teacher and 

administrator will develop (by Dec 2014) a Personalized Professional Learning Plan that 

incorporates established data-driven goals, clear objectives, action steps to develop those 

objectives, how the learning translates into improved and effective instruction or school 

leadership, and rubrics/methods to evaluate progress on a periodic basis.  The format for the plan 

will use the ADEPT/SAFE-T standards and forms so that teachers become familiar with the 

process and learn how to use the formal evaluation as a learning and improvement tool.  For this 

reason, the PPDP will serve as a formative assessment tool for educators. Evaluation of periodic 

progress will come from internal supports (Coaches, PLC mentors, and the School Leadership 

Team).  Student feedback will be included in the PPDP.  This plan will be used to monitor 

progress and provide formative and benchmarking information for the teacher.   

The Professional Learning Communities, which will include micro-lesson, mentoring, 

book studies, and data teaming, will provide a safe network for teachers to conduct deliberate 

practice without fear of failure and with the “safety net” of help from peers.  Risk taking in a 

personalizing learning environment should be encouraged as a means to tap and refine the talent 

and creativity necessary to be an effective teacher. 

In addition, each school will have a Student Support PLC including school counselors, 

the school nurse or health coordinators, attendance officers, registrars, and the administrator in 

charge of school discipline.  This PLC will meet weekly to review student data, schoolwide 

cultural events, and develop support interventions for particular students.  This Student Support 

PLC will provide support to classroom teachers who identify at-risk learners or a student who is 

having difficulty working with other students.    Do not all schools have these already? Isn’t this 

the IAT (intervention assistance teams) now? 
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Each school will also have a School Leadership Team PLC that will focus on school 

turnaround strategies that are embedded in CCEL core values.  These SLT PLCs will meet at 

least twice a month to 1) review whole school data 2) review shared course data and performance 

3) identify teachers and students who may need intervention and additional supports 4) identify 

barriers to and facilitators of progress toward objectives, goals, and the vision 5) review 

taped/recorded micro-lesson to reward effective instruction and provide feedback to Shared 

Course PLCs; 6) integrate information from the Student Support PLC and the Shared Course 

PLC to identify issues that need immediate attention.  

To complement and expand the reach of and vertical alignment among the collaborative 

work, the school PLC will work on a bi-monthly basis with the collective district PLC of CCEL 

schools.  These meetings will feature progress moment, continuing challenges, and highlight 

innovative and effective classroom strategies that harness vertical alignment and project-based 

learning that can be continued across grade levels with increasing degrees of complexity and 

interdisciplinary skills. One of the outcomes of the district-level PLC of CCEL schools is 

enhanced vertical alignment and the development of high interest projects that increase in 

complexity as a student progresses through grade levels and subject mastery. 

 (b) All participating educators have access to, and know how to use, tools, data, and resources to 
accelerate student progress toward meeting college- and career-ready graduation requirements.  Those 
resources must include— 

 
(i) Actionable information that helps educators identify optimal learning approaches that respond 
to individual student academic needs and interests; 

The Shared Course or grade-level PLCs will enable teachers to become proficient in 

accessing and using information to tailor instruction to individual student needs and interests.  

Diagnostics at the beginning of each year will help teachers understand each student’s academic 

needs. Each student’s e-STEP will provide invaluable information such as learning styles, 

academic performance and interests, and career/college interests and readiness levels for a 

teacher to use. For example, Joey’s teacher was able to see on his e-STEP that he liked music, 

and so she was able to talk to the music teacher to learn more about his interest and then found a 

program, with the support of the Digital Integration Specialist and the music teacher, that used 

music to elevate math achievement.   
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A junior at Orangeburg-Wilkinson High School, Diane, is struggling with her physics 
class.  Science just does not interest her—it never has, and she’s never been good at it.  Diane’s 
physics teacher, Dr. Fulton, knows that Diane is a fabulous dance student; her e-STEP indicates 
that she takes every possible dance class, does fairly well in most of her classes, and is 
committed to becoming a ballerina.  She is already building a portfolio for her application to 
Julliard Dance.  Dr. Fulton determines to use dance to teach Diane physics through dance.  He 
begins by showing her a You-Tube video, the Physics of Dance, which appeals to her, and he 
explains that the physics of dance is a well-established scholarly field and “something” every 
dancer should know.  He then questions her about dance moves and the techniques to generate 
high jumps and spins.  Her answers result in his reply: “You know more about 
physics than you think.” Diane decides to complete her project on the topic, but 
she needs extra help to get the basic concepts under her belt.  He offers to 
work with her afterschool and he provides her with a list of print resources and 
online tutorial help that she can access anywhere, anytime. Her project plan 
includes completing the basic help and basic calculation exercises, using 
videos and still-shots of her own performances to calculate velocity, momentum, and force, and 
creating a multimedia presentation for her peers.  She is amazed that she actually enjoys working 
on the project, and, in doing so, realizes that she does know more about physics than she thought.  
Physics can be fun.  She is delighted when Dr. Fulton asks if he can post her presentation on the 
CCEL website.  

 

In addition to the PLCs, each school will have an Enterprise Learning Coach to help 

teachers access, understand, and use tools, data, and resources effectively to meet student needs 

and accelerate student achievement.  The Enterprise Learning Coach who will provide guidance, 

conduct demonstration lessons, work with teachers on customizing instruction and in ensuring a 

high quality of instruction, and work with teams to develop relevant projects for student study, 

and meaningful assessments of those projects.  The Enterprise Learning (EL) Coach will tap a 

cluster of highly effective teachers across subject areas to serve as mentors to other teachers so 

that every teacher as multiple avenues for onsite support.  The EL Coach will work closely with 

the Digital Resource Coach at each school to ensure proficiency with using currently available 

resources and ultimately the e-STEP to gain insight and design customized instruction and 

approaches.   
(ii) High-quality learning resources (e.g., instructional content and assessments), including 
digital resources, as appropriate, that are aligned with college- and career-ready standards or 
college- and career-ready graduation requirements, and the tools to create and share new 
resources 

The Enterprise Learning Coach and the Digital Resource Coach will ensure that teachers 

understand how to access, evaluate, and use learning resources.  Through MasteryConnect, the 

Carolina Consortium for Enterprise Learning 172



PLC structure, and mentor teachers, each educator will have the support necessary to learn how 

to assess the quality of resources used to support instruction and guide students on their personal 

paths.   

PLC structure, with the support of the Digital Resource Coach, will enable every CCEL 

teacher to have access to and gain proficiency with a range of high-quality learning resources.  In 

addition, the Project Director and the CCEL Instructional Resource Specialist will provide 

additional assistance in identifying standards-based materials and resources or those that can be 

refined to work within a standards-based lesson.   

Upon creating a profile in MasteryConnect, a teacher has the ability to access a full range 

of tracks (unit plans) and lessons that align with CCSS and South Carolina State Standards 

across all subjects.  This web-based portal for teachers facilitates standards-based unit and 

lessons development, resource identification and incorporation, meaningful assessment, and real-

time use of assessments to identify levels of mastery within a class or cluster.  Each CCEL 

classroom teacher will use MasteryConnect, and each school’s Shared Course or grade-level 

PLC will establish a community on MasteryConnect and, ultimately, each school’s Shared 

Course PLC will connect with all other CCEL Shared Course PLCs.  The group will share 

resources, identify effective content materials, tools, and digital resources.  Through 

MasteryConnect, the power of one PLC is magnified, and the availability of additional resources 

and advice and feedback concerning lessons is immediate.  More than 90,000 educators currently 

participate in MasteryConnect, enabling a teacher to have peer support and standards-based 

materials from across the nation. 

MasteryConnect will aid in the infusion and alignment of curriculum and daily lessons 

with CCSS and South Carolina’s academic standards, help teachers identify and incorporate 

content print and digital resources into lessons; identify and administer formative assessments; 

and gain immediate feedback on assessments that can be used to shape instruction. As teachers 

create a unit (track), both CCSS and state standards load immediately so that a teacher can select 

the standards that will be addressed.  The Shared Course PLCs will use units to augment their 

designed curriculum map.   

The plethora of digital resources In addition, MasteryConnect also provides more than 

4,000 resource items (“pins”) that can be accessed and incorporated into a lesson, enabling 

creative, effective, engaging strategies that facilitate enterprise learning and student achievement.  
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A teacher can also access a bank of assessments developed by teachers and those developed by 

NWEA for formative assessments related to CCSS.  Again, PLCs will evaluate the assessments 

prior to use: some will be used as they are; others refined; and still others will be generated by 

the team.  Simple formative assessments can be administered by paper/pencil or digitally, with a 

gradecam that immediately records status and levels of performance as determined by the teacher 

(mastery, near mastery, and remediation).  Such immediate information will enable a teacher to 

know rapidly who needs extra help and who has mastered this practice opportunity.  More 

importantly, common formative assessment can help identify teachers who are struggling with 

instruction to meet a particular standard.   

The collective and individual work of the CCEL school and consortium PLCs will also be 

available through MasteryConnect, expanding the reach of CCEL across the nation.  In addition, 

PLCs will be encouraged to create U-tube videos documenting their process and work that can 

be shared across districts and the state. 

Many teachers, especially teachers in rural and in high-poverty areas, do not have access 

to the ever-increasing range of digital resources and tools.  Many do not trust these resources and 

many are not comfortable with truly integrating technology into the classroom (or in their own 

lesson development processes).  Each CCEL school will have a Digital Resource Coach to help 

all school staff (and students) become proficient in using technology to identify, create, and 

incorporate high quality content resources into course instruction and projects.  This Specialist 

will work closely with the School Library Media Specialist and school and district technology 

personnel to ensure that all teachers become proficient with the hardware and the software, 

troubleshoot problems, and identify high quality resources (and low quality resources).    

Training and technical assistance will be available on the E-STEP, SLICe, 

MasteryConnect, EdModo, and open resource learning through online tutorials, PLC group 

sessions for peer support, and direct vendor assistance throughout the grant period.  Teacher 

PLCs will explore Wiki, podcasts, webinars, scpathways.org online courses, open resources to 

find a range of resources to meet the differentiated needs of students.   

As resources are identified, they will be “tested”, assessed, coded and labeled to ensure 

broad access and application.  The Digital Resource Coordinator at the CCEL level will use 

existing clearinghouses to vet digital resources and content.  These clearinghouses, such as 

edshelf, Graphit, PowerMyLearning, will save time in identifying digital content In addition, 
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CCEL will create a clearinghouse on its website to ensure teachers have access to high quality 

content resources and extended learning options for students.  Such access to resources will 

enable a teacher to provide in “real time” different practice opportunities so that a student can 

“interact” with the content in a different way, refresh skills, or advance to the next level of 

mastery.  This clearinghouse will be identified by content and grade level as appropriate.    A 

preliminary list may look like the following for Algebra and Pre-Algebra: 

• Free online Algebra Resources for Teachers and Students 
• http://www.purplemath.com/modules/ (better suited for teachers than for 

direct student access) 
• http://www.coolmath.com/algebra/ (an interesting site with materials for both 

teachers and students) 
• http://alison.com/courses/Pre-Algebra-Mathematics  (pre-algebra) 
• http://ocw.mit.edu/courses/mathematics/18-701-algebra-i-fall-2010/ (actual 

online Algebra I course taught at MIT) 
• http://www.free-ed.net/free-ed/math/prealg01/  (pre-algebra, will soon be 

aligned with CCSS) 
• http://www.freemathhelp.com/introduction-to-algebra.html (great resource for 

struggling students) 
• http://www.wtamu.edu/academic/anns/mps/math/mathlab/beg_algebra/ 

(complete online course for beginning algebra) 
• http://www.algebra.com/ (volunteer generated site, no correlation with CCSS) 
• http://www.shmoop.com/  (wealth of information and resources available to 

teacher (and some student use).   
• https://www.khanacademy.org/math/algebra (free tutorial) 
• http://learning.blogs.nytimes.com/2012/09/26/n-ways-to-apply-algebra-with-

the-new-york-times/?_r=0 (applying algebra to “real” life) 
• http://www.ipracticemath.com/Learn/Algebra/Algebra_In_Daily_Life 

(practice problems that use daily life examples) 
 

All CCEL schools will also have 24/7 access to a shared bank of CCEL-developed web-based 

tutorials created by CCEL teachers and students.  We anticipate that CCEL teachers will work 

together to create project-based learning materials (curriculum, standards, rubrics, and 

assessments) and online materials to help parents support student learning.  CCEL students will 

be able to post products related to project-based learning, particularly cross-consortium projects, 

on the CCEL website in the student gallery for public access (with student and parent 

permission). 

Carolina Consortium for Enterprise Learning 175

http://www.purplemath.com/modules/
http://www.coolmath.com/algebra/
http://alison.com/courses/Pre-Algebra-Mathematics
http://ocw.mit.edu/courses/mathematics/18-701-algebra-i-fall-2010/
http://www.free-ed.net/free-ed/math/prealg01/
http://www.freemathhelp.com/introduction-to-algebra.html
http://www.wtamu.edu/academic/anns/mps/math/mathlab/beg_algebra/
http://www.algebra.com/
http://www.shmoop.com/
https://www.khanacademy.org/math/algebra
http://learning.blogs.nytimes.com/2012/09/26/n-ways-to-apply-algebra-with-the-new-york-times/?_r=0
http://learning.blogs.nytimes.com/2012/09/26/n-ways-to-apply-algebra-with-the-new-york-times/?_r=0
http://www.ipracticemath.com/Learn/Algebra/Algebra_In_Daily_Life


(iii) Processes and tools to match student needs (see Selection Criterion (C)(2)(b)(i)) with 
specific resources and approaches (see Selection Criterion (C)(2)(b)(ii)) to provide continuously 
improving feedback about the effectiveness of the resources in meeting student needs. 

Enterprise Teachers use data first and foremost to guide and personalize a student’s 

learning path within a class or subject area.  While current longitudinal performance data, at-risk 

identifiers, and college/career readiness and preparation (through uploaded Individual 

Graduation Plan data) are currently available through SLICE and PowerSchool, many teachers 

are not well trained in how to access and use this information to tailor instruction in their 

classrooms.  The Shared Course PLCs will provide a supportive environment for teachers to 

work with technology and data specialists to learn how to pull, understand, and use data from 

PowerSchool and SLICE to shape personalized instruction.  Ultimately, this information will be 

accessed through the student e-STEP.   

While SLICE also tracks college and career readiness through various components 

(college and career credit history, credit accumulation, and performance on national assessments 

such as SAT and ACT), many classroom teachers need additional instructional resources 

pertaining to careers.  The PLCs will be assisted by the School Counselors, the Career 

Development Facilitators, and the Technology Specialist in accessing available college and 

career information.  Information pertaining to a child’s college or career interest, preparation, 

and readiness will be augmented by online career interest inventories and college 

preparation/application trackers available free at the South Carolina Career Information System 

and the SCOIS (S.C. Occupational Information System, the state’s official career resource.  As a 

State Program authorized by the SC Education and Economic Development Act (EEDA) of 

2005, SCOIS is authorized by both Federal and State Law and is mandated to provide a vast 

array of Career Development products and services including the State's Computerized Career 

Information System. SCOIS is used in all grades K-12 as well as post secondary institutions, and 

the data can interface with a child’s e-STEP. 

Students and Teachers can create profiles and logon to the online system.  The portal 

offers Career Assessments, College Information, Occupational Information, College Major 

Information, Career Clusters, School Subjects matched to careers, Financial Aid Information, 

Private Trade Schools, Career Videos, Building and Posting Resumes, Career Electronic 

Portfolios, Salary and Outlook information on Careers, Lesson Plans for Teachers, Career 

Guidance Tools for Parents, and Accountability Reports for Administrators.  The Learning 
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Express Library offers more detailed information about college preparation and workplace skills, 

and offers practice tests and software tutorials.  In this way, teachers can access career related 

information that can be incorporated into instruction and student-driven projects.    

 As designed, the e-STEP will also help generate potential resources and approaches to 

match student needs.  A critical component of a personal learning path is the capacity of the E-

STEP to incorporate diverse materials and resources and recommend resources for the student 

and teacher to integrate into the student’s learning path.  For example, for a student who selects 

astronomy as a possible career interest, e-STEP will generate possible resources for inclusion.  

These resources might include National Geographic sites (available at all grade levels), the 

Stellarium (a personalized web-based planetarium), astronomyonline, Astronomy magazine, and 

information about NASA’s SpaceCamp.  Students will encouraged to help teachers identify 

potential resources for inclusion in curriculum and for extended learning.  

 As PLCs identify and use resources and approaches, they will record and “evaluate” the 

resource’s impact and usefulness in promoting student learning.  MasteryConnect enables 

teachers to comment on lessons, tracks, and assessments.  This record, which will include the 

class level, subject, and a description of how the resource was used, will be available across the 

consortium schools (and ultimately all schools in the districts).  In addition, student and parents 

can use the CCEL web site and the e-STEP feedback forms to provide information about the 

resources used in instruction and extended learning.   
(c) All participating school leaders and school leadership teams have training, policies, tools, data, 
and resources that enable them to structure an effective learning environment that meets individual 
student academic needs and accelerates student progress through common and individual tasks toward 
meeting college- and career-ready standards or college- and career-ready graduation requirements.   

 
(i) Information, from such sources as the district’s teacher evaluation system that helps school 
leaders and school leadership teams assess and take steps to improve individual and collective 
educator effectiveness and school culture and climate for the purpose of continuous school 
improvement 

 
Each CCEL principal and School Leadership Team will meet bi-weekly to examine 

information and data pertaining to student achievement, teacher effectiveness, and overall school 

culture.  Such information may include schoolwide or class attendance, on-track for graduation 

information, behavior, formative or benchmark data, summative assessment data, achievement 

gap, and special needs data.  In addition, the School Leadership Team will review information 
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and school policies as well as district policies that affect or influence the focus on instruction and 

instruction.  Such policies may include school scheduling, use of professional development in-

service days, teacher absences, use of online courses, or communication with parents about a 

child’s coursework.  Annually, each CCEL school will carefully examine its school performance 

as seen through federal and state accountability systems, as well as benchmark MAP data. 

Understanding student achievement and its effect on school culture will generate renewed focus 

on learning and help CCEL schools identify and refine their action plan for the year.  

In addition, all CCEL School Leadership Teams will use results from the South Carolina 

School Climate Survey to gauge progress in transforming the learning environment.  The survey 

obtains feedback from students, teachers, and parents in assessing the school’s learning 

environment, parent-school relationships, and social and physical factors related to the school. 

While only three items from each survey are included on school and district report cards, the 

surveys contain many items that could yield significant insight into progress and lingering issues. 

Results from the entire survey will be shared with the CCEL school leadership teams.  Staff from 

the South Carolina Educational Policy Center will help the CCEL schools understand the data so 

that they can use it to refine goals and action steps toward school improvement.  Please see a 

sample report on the data in Appendix A1.4. 

Principals and the School Leadership Team will use results from the teacher’s 

personalized professional development plan and the district’s (state’s) teacher evaluation 

system—The Summative ADEPT Formal Evaluation of Teachers (SAFE-T)—to provide 

individual guidance to improve the instructional prowess of each teacher.  All teachers, even the 

most effective, have room to grow, and CCEL wants each teacher to stretch.   

The teacher’s personalized professional development plan (PPDP) will serve as a 

formative version to support the summative SAFE-T.  This plan will align with personalized 

learning requirements and the SAFE-T forms and standards, so that progress on the PPDP will 

result in a satisfactory result on the SAFE-T.  The Shared Course or grade-level PLCs will serve 

as the primary assistant in each teacher’s self-assessment and development of the plan, and the 

Enterprise Learning Coach and Mentor teachers will serve as the monitor and observers to 

provide “third-party” feedback for demonstrations and micro-lessons.  The Principal and School 

leadership team can view results from these sessions or the recording of the micro-lesson as 
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preparation for classroom observations, which will then be used to provide feedback and 

guidance on how to improve instructional practice.   

The Shared-Course PLC and the EL coach have recorded that informal observations have 
indicated that a teacher is struggling with managing and monitoring the numerous activities and 
projects that are occurring in a class.  They have noted (and she laments) that she gets 
sidetracked and spends the whole class period with one group.  They have talked with her about 
how to manage her monitoring and conferencing time, and that she should provide more 
feedback using the students’ project e-portfolio.  When the principal reads this information, she 
knows to conduct informal walkthroughs multiple times during one day to see how the teacher is 
managing class project time.  Ultimately, the principal also sees how the teacher is getting 
derailed because students are asking good questions and the teacher is trying to help everyone 
engage.  The principal suggests that she provide brief 10-minute checks with groups, a longer 20 
minute conference once a week, take advantage of the portfolio technology to provide written or 
recorded feedback, and use a timer during class to help her pay attention to the time she spends 
with each group.  He provides this information not only to the teacher but to the PLC so that they 
can help her (and others struggling with the same issue) implement and sustain the change. 

 
(ii) Training, systems, and practices to continuously improve school progress toward the goals of 
increasing student performance and closing achievement gaps 

To build capacity at the school level, All CCEL principals and administrative staff will 

develop a Personalized Professional Development Plan and participate in the School Leadership 

Team PLC, CCEL training and professional development opportunities, and specialized training. 

  Most current school leaders did not emerge from personalized learning environments 

and most of them did not work in personalized learning environments.  To become an effective 

leader in a personalized Enterprise Learning environment requires leaders to understand what it 

takes to create and implement a personalized learning plan.  Each administrator will also create, 

with the assistance of the PLC, a Personalized Professional Development Plan that uses self-

assessments and professional evaluations to chart a clear path toward becoming an Enterprise 

Learning Leader.  This plan will identify strategic goals and objectives for each year with action 

plans for attainment.  The plan must address knowledge base, instructional leadership, 

management style, vision/strategic planning and implementation, interpersonal and collaborative 

skills, and ethics.  This plan will be reviewed by the Superintendent, the Project Director, and the 

SLT so that resources and supports for the individual can be identified and tapped.  Each 

member of the SLT will participate in a quarterly formative assessment to determine progress 

and identify areas for extra help.  Again, by enabling individual school leaders to become more 
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effective learners and leaders, the entire leadership team will improve its capacity to focus on the 

primary mission of advancing student achievement.   

This School Leadership Team will serve as a SLT PLC so that all members of the SLT 

have time to study and learn best practices in creating and sustaining a high achieving school.  

The core tasks of the SLT PLC will be building capacity and embedding continuous 

improvement processes into the fabric and culture of the school so that the collective energy of 

the school advances student achievement and the instructional and support needs to ensure that 

each student achieves to potential.   

(d) The applicant has a high-quality plan for increasing the number of students who receive 
instruction from effective and highly effective teachers and principals, including in hard-to-staff 
schools, subjects (such as mathematics and science), and specialty areas (such as special education). 

“The whole is greater than the sum of its parts.”  Aristotle 
 

CCEL’s vision is to ensure at each child is taught by a cadre of highly effective teachers 

who collaborate to advance a personalized education plan for each child.  Highly functioning 

PLCs, continual deliberate creative practice, professional development and training, 

collaborative curriculum and lesson planning, access to a range of digital materials to bring the 

world and relevance to the classroom, and support from school leaders will ensure that CCEL 

educators become Enterprise Learners and Teachers.  Our success will help these districts recruit 

and retain highly effective teachers and school leaders:  Why wouldn’t a great teacher want to be 

in a CCEL school? 

 As part of Lean training and application, CCEL school leadership teams will examine 

how teachers are assigned to schools; how teachers are assigned to courses; and expectations and 

support for success for each teacher.  In the initial two years of the grant, we expect to see some 

staff turnover as teachers retire or other “opt out” of the CCEL vision.  CCEL Superintendents 

will work with principals across their district to identify critical need highly effective teachers, 

especially in high-performing schools.  The CCEL schools will have the flexibility to hire their 

own personnel.  In some cases, an existing CCEL teacher may be transferred to another school.  .   

Access to highly effective teachers will also be providing through CCEL’s use of online 

courses (Richland 2 or the South Carolina Virtual School).  These courses are taught by highly 

effective teachers who are trained in online course delivery.  These courses will expand a 

student’s access to interesting content and enable a school to meet student needs without 

expending scarce staff resources.  In addition, including all instructional staff (including arts, 
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special education, physical education) into the PLCs, team teaching through CCEL-wide 

projects, and project-based learning will enable the pairing of educators to create, deliver, and 

evaluate student-driven projects.  Each CCEL school will also identify a pool of highly effective 

Enterprise teachers in each content area who can mentor new/induction teachers, serve as 

participating teacher for student teachers, and help ensure that CCEL PLCs are functioning at 

high levels.  This pool of teachers will work with the Enterprise Learning coach to provide one-

to-one mentoring and assistance to a teacher whose instructional skills need strengthening.   

These strategies and exposure to effective practice will elevate the instructional standard for each 

teacher so that the school’s instructional culture is transformed and all teachers are able to meet 

highly qualified standards. 
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D. LEA POLICY AND INFRASTRUCTURE  
 

The extent to which the applicant has a high-quality plan to support project implementation 
through comprehensive policies and infrastructure that provide every student, educator, and 
level of the education system with the support and resources they need, when and where they are 
needed. 

The Carolina Consortium for Enterprise Learning (CCEL) will be managed by a 

Consortium Board that consists of the Superintendents (or their designee) of each participating 

district. The role of the CCEL Board will be to support the implementation of the program, share 

and leverage best practices across the districts and ensure that individual district policies are 

aligned with CCEL goals to assure successful implementation of the plan. CCEL will hire a full-

time Project Director who will have day-to-day responsibility for implementing the plan. The 

Project Director will report to the CCEL Board. In addition to the CCEL Project Director, each 

district will have a District Director who will be responsible for assuring that individual district 

practices and policies support implementation of the CCEL personalized learning plan. 

The participating schools will be supported by a consortium-wide Digital Resource Team 

and an Enterprise Learning Team that will train educators, parents & guardians, and students on 

the attributes of the new student empowered personal learning system. 

The Digital Resource Team – To truly develop a personal learning plan for each student 

and enable him/her to access a myriad of educational materials, career and college planning 

resources, and to monitor progress, we are introducing a variety of technology tools into the 

learning environment. We will leverage a multitude of web-based systems, like the SC 

Occupational Information System for career planning; Edmodo for virtual classroom exercises; 

SC’s PowerSchool System for tracking assessment and performance data; and the recently 

activated South Carolina Longitudinal Information Center for Education (SLICE), a longitudinal 

data warehouse that provides access to historical, timely, and predictive information on all 

students in South Carolina to assist with managing and understanding their academic 

performance. While designing the Enterprise Learning initiative, we found that use of these 

technology tools was inconsistent across the districts and in many cases, it hasn’t been clearly 

understood what these systems can do or how to access and best use much of the information 

they contain. The task of the Digital Resource Team will be to help remedy this problem by 

providing in-depth training for all stakeholders (educators, students & parents) on what is 

available and how it can be used to further learning. Since these information systems are all web-
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based, as are many of the new curriculum alternatives for students – APEX Learning, the SC 

Virtual School, etc., each student will be provided with a laptop or tablet computer to assure that 

they and their families have full access to these digital materials. Members of the Digital 

Resource Team will help familiarize stakeholders with how to use the hardware as well. 

Enterprise Learning Team – This team will be focused on providing the training and 

coaching required to help teachers and School Leadership teams transition to a student-centered 

personal learning model. For example, we will be introducing such tools as MasteryConnect, a 

nation-wide network that teachers can tap for lessons and content resources; Critical Friends, a 

professional development initiative that focuses on increasing student achievement through 

skillful use of collaborative professional learning communities; and the Buck Institute’s Project-

based Learning methodology so that all teachers and schools are implementing a high quality 

project based learning approach to personalized learning.  Each school will have an Enterprise 

Learning Coach who will focus on instruction so that all teachers will have a direct support 

network for guidance, models, practice (solo and team), and reflection opportunities. 

A strength of our consortium approach is that we will be leveraging experiences and 

sharing best practices across districts and learn from each other in order to guarantee the greatest 

possibility of project success. Several of the features of our plan have been, or are being piloted 

at different schools within the consortium. For example, everyone has access to PowerSchool, 

SC’s student performance data system that, through the Parent Portal, provides real-time access 

to parents for their child's grades, attendance, assignments, and more. However, the full 

utilization of this tool varies across districts, as well as the level of parent training provided on 

how to access their student’s data. Certain schools have pioneered parent education techniques 

that have been highly successful – these will be shared and spread quickly across the consortium.  

Other schools in our consortium have already begun distributing individual laptops or 

tablets to enable greater access to digital content and education systems. They will share their 

wisdom on the type of device that works best to encourage deeper learning with the schools that 

have not taken this step yet. With this consortium-wide approach, we will be able to get everyone 

up to speed quickly on the technology and virtual systems that we are deploying to support our 

personalized learning strategy. Even after the grant period, the districts will continue to share 

best practices through consortium-wide professional learning communities that will ensure 

sustainability of the effort. 
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(D)(1) LEA practices, policies, and rules  
The applicant has practices, policies, and rules that facilitate personalized learning by—  

(a) Organizing the LEA central office, or the consortium governance structure, to provide 
support and services to all participating schools; 

 
Reporting to the CCEL Director at the consortium level will be a Digital Resource 

Coordinator, responsible for the successful deployment of personalized learning technology – 

both in hardware and systems; and an Enterprise Learning Coordinator, responsible for 

overseeing professional development activities and supports for all participating schools.  

The Digital Resource Coordinator will manage the consortium-wide deployment of the 

digital learning platform and provide technical support, oversee the introduction of virtual 

systems, serve as a liaison with technology vendors and each district’s IT department, and 

coordinate the activities of the Digital Resource Coaches that will be assigned to each school. 

The Digital Resource Coaches will provide support and training for teachers and administrators, 

at the school level, to maximize the use of the various technology tools and systems. They will 

assist in technical troubleshooting and virtual curriculum development and will provide outreach 

sessions to parents and guardians on how to access and utilize the information systems that are 

being introduced. 

The Enterprise Learning Coordinator will supervise and coordinate the professional 

development activities for the school-based Enterprise Learning Coaches. Teachers at each 

school will have the support of an embedded Enterprise Learning Coach who will help guide 

them as they implement personalized learning into their classrooms. This will include assisting 

teachers to analyze and use student data to help define each student’s needs for his/her individual 

learning plan. It will help teachers select a technique from the variety of instructional methods 

that will be available, both traditional and virtual, that will work best to enable each student to 

achieve. These coaches will have a strong instructional background, as well as extensive 

experience integrating technology into the classroom. 

Beyond the support that will be provided on a consortium-wide basis, each member LEA 

will institute structural supports within their central offices to provide the services required for 

the participating schools to successfully implement our Enterprise Learning program. Each LEA 

will have a District Director who will coordinate the modification of district policies and the 

provision of required assistance from the existing district departments, such as Academics, 

Instructional Technology, Special Education, Teacher Certification & Professional Development, 
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and Parent Services. The District Director will report directly to the Head of Instruction or 

Instructional Services for each LEA, participate in all senior leadership meetings, and will 

establish working groups with representatives from all supporting departments and the 

participating schools to facilitate the rollout of the CCEL plan. This structure assures that the 

District Director has the authority and license to: 1) ensure, create, and extend operational 

flexibility; 2) scale-up and replicate practices piloted in the grant; 3) enable each school to focus 

on the activities, professional development and training as outlined in the grant.  

The District Director will also provide routine progress reports to the Office of the 

Superintendent and to the CCEL Project Director to assure that the schools are getting the 

resources and services required for successful institutionalization of our personal learning 

strategy. Each District Director will help share and leverage best practices and successful 

policies from other consortium districts within his/her home district to expedite implementation 

and drive continuous improvement of the plan. 

 Each LEA will have an Enterprise Learning Steering Committee to guide the vision, 

monitor success and help overcome any issues. It will be comprised of: 

• Head of Instruction (Chief Instructional Service Officer, Assoc. Superintendent for 

Instruction, etc. – title varies by district) 

• District Director 

• Principals from participating schools 

• District Educational Technology, IT, Early Childhood, and Outreach & 
Communications Directors who will help the schools implement the program. 

 
To administer the project, the District Director will oversee all grant activities, including 

reporting, budgeting, and progress toward meeting benchmarks, objectives, and goals.  He/she 

will work with an external evaluation contractor (to be determined using the consortium’s 

procurement processes) to put in place rubrics to determine the fidelity of implementation. The 

District Director will have the assistance of a Data Analyst to ensure the accurate collection and 

analysis of student data occurs in a timely manner. 

Each district's central office will be structured to house key administrative personnel who 

focus on supporting classroom-based instruction and support each participating school. The 

graphic below illustrates the consortium/district level organization that will provide services to 

all participating schools: 
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(b) Providing school leadership teams in participating schools with sufficient flexibility and 
autonomy over factors such as school schedules and calendars, school personnel decisions and 
staffing models, roles and responsibilities for educators and non-educators, and school-level 
budgets;  

 
All consortium districts currently provide school leadership teams with a high degree of 

autonomy and flexibility in the areas of school schedules, personnel decisions, roles and 

responsibilities and school-level budgets. Principals and leadership teams have the flexibility to 

modify schedules to achieve certain learning objectives. For example, they can double-block 

periods to provide for interdisciplinary project-based activities such as a study on water quality 

and its impact on the community, which may incorporate science and social studies curriculum 

standards. Student career and college-readiness planning periods can be incorporated into school 

day schedules by each school’s leadership team to assist students in developing and analyzing 

their e-STEP personal learning strategies. Each school also has the flexibility to allow a student 

to go to a virtual learning classroom to complete online curriculum versus sitting in the 

traditional classroom. In consultation with the district’s Academics office, all teachers have the 

flexibility (and are encouraged) to find and introduce high-quality education materials for their 

classrooms – above and beyond standard materials that are recommended by the district. 
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Principals have hiring authority for their schools and have the flexibility to assign 

personnel as needed. They also play a central role in re-assigning or removing an instructor if 

he/she is not meeting expectations. In addition, South Carolina does not have teacher unions so 

districts are not engaged in negotiated collective bargaining agreements. This allows greater 

latitude in the assignment of teaching and non-teaching roles at the school level. 

The principal and school leadership team has input in the budget process for their school 

and flexibility on how it is spent. As part of the CCEL program, we are recommending LEAN 

management training that will provide school leadership teams with even greater responsibility 

for the efficient use of their resources. Within the consortium districts, School Leadership teams 

at each school will have significant control over their own budgets and personnel. Principals will 

have a highly effective degree of autonomy with full access to district-wide instructional 

resources, professional development, and school-based operational resources.    

Beyond the school and district level, the South Carolina Education Accountability Act, 

provides a mechanism for schools to achieve flexibility from state regulations and statutory 

provisions. While not totally autonomous from the school district in which they reside, the 

schools enjoy the benefit of being free from many regulations, much like a charter school. High 

achieving schools may receive flexibility status as a matter of course if they meet the law’s 

criteria. Flexibility and deregulation is also available for lower performing schools. SC Code 

Ann. § 59-18-1120 states:  

Notwithstanding any other provision of law, a school designated as school/district at-risk 
while in such status is given the flexibility of receiving exemptions from those regulations 
and statutory provisions governing the defined program or other State Board of 
Education regulations, dealing with the core academic areas as outlined in Section 59-
18-120, provided that the review team recommends such flexibility to the State Board of 
Education. 

 
Additionally, other schools may also receive flexibility status:  

(B) Other schools may receive flexibility when their school renewal plan explains why 
such exemptions are expected to improve the academic performance of the students and 
the plan meets the approval by the State Board of Education. To continue to receive 
flexibility pursuant to this section, a school must annually exhibit overall school 
improvement as outlined in its revised plan and must meet the gains set for subgroups of 
students in content areas included in the accountability assessments. A school which does 
not requalify for flexibility status due to extenuating circumstances may apply to the State 
Board of Education for an extension of this status for one year according to the 
provisions of Section 59-18-1110(D).  
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Also, State Board of Education Regulation 43-261(C) provides a mechanism for school districts 

to request a waiver: “Upon request of a district board of trustees or its designee, the State Board 

of Education may waive any regulation that would impede the implementation of an approved 

district strategic plan or school renewal plan.” Our state statutory structure provides a mechanism 

for any school to be free of regulations that inhibit innovation.  

(c) Giving students the opportunity to progress and earn credit based on demonstrated 
mastery, not the amount of time spent on a topic;  

 
The central concept of our Enterprise Learning model is the focus on subject mastery – 

not seat time. The introduction of the e-STEP personal learning plan will highlight the content 

that each student needs to learn and his/her progress towards mastering it. Once mastery in a 

topic is demonstrated, the student is free to move on to the next step in their plan. When a 

student struggles with a subject, he/she will have additional learning opportunities and supports 

to help them build their proficiency. Students will no longer be “passed on” because they have 

spent the requisite amount of time in a class, nor will they be “held back” if they can demonstrate 

mastery without meeting the standard seat time allotted to the subject.  

To facilitate this approach, teachers can use digital content and personalized learning 

pathways to support students with content before and beyond their assigned grade level.  

Students’ progress will not be measured or regulated by meeting seat time requirements, but by 

mastery. To further support our plan to give students the opportunity to progress and earn credit 

based on demonstrated mastery, CCEL is requesting the State Board of Education for permission 

to waive the current 120-hour seat-time requirement now in place for graduation for those 

students who are earning Carnegie units required for graduation. 

A good example of how CCEL will allow students the opportunity to progress and earn 

credit based on demonstrated mastery, not amount of time spent on a topic, is our planned 

expansion of virtual curriculum alternatives along with the provision of laptops/tablets to each 

student to guarantee access to these tools. This will greatly increase the opportunity for students 

to demonstrate mastery of standards at multiple times and in multiple comparable ways without 

having to focus on traditional hour/day class schedules. Currently, schools within the consortium 

use various virtual programs to allow students to earn credit in a non-traditional classroom 

setting. Students can complete virtual course work from nationally accredited providers like 
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APEX Learning and E2020 who provide personalized learning programs tailored to address 

individual learning objectives, learning styles, interests, and content for each student. The 

programs allow students to progress at their individual pace. Earned credit is based on mastery of 

the content with timely feedback. The E2020 Program, is a research-based video course 

curriculum that offers more than 125 semester-equivalent on-line courses. APEX Learning, 

which is used broadly across the consortium, is discussed further below. The districts will also 

recognize work completed through the SC Virtual School, Richland Two’s Virtual Classes and 

other nationally accredited curriculum such as MIT’s Open Courseware, providing students with 

a variety of methods to master required material and move forward. These can be accessed at 

home or at school providing more choices and flexibility for students to achieve their college- 

and career-ready goals. 

“In 2009, the U.S. Department of Education conducted a meta-analysis of research on 

online learning [that] found that students engaged in online learning performed better than 

students who received traditional instruction, a result that is consistent with considerable 

anecdotal evidence from teachers and administrators. Moreover, the differences in outcomes 

between the traditional classroom and online were even greater when the online students 

participated in blended instruction.” (Flora, 2011, p 9.) 

Virtual Curriculum Example: Apex Learning 
 

Apex Learning is a leading national provider of standards-based digital curriculum in 

math, science, ELA, social studies, world languages, and Advanced Placement subject areas. 

Their digital content is used for remediation, credit & unit recovery, drop-out intervention, 

original credit and for providing accelerated learning opportunities to students. Students can 

complete course work at the time and place that fits with each individual’s schedule. The pace to 

complete a course can be accelerated as needed to meet deadlines. Flexible course selections, 

individualized pacing, and customizable schedules are well-known benefits of online learning. 

Apex Learning Curriculum allows schools to offer: 

• Blended learning classrooms that vary in the amount of integration of traditional and 

digital learning, creating a spectrum of classroom models. At one end, primary 

instruction is traditional and digital learning supplements or provides remediation. 

Teachers can enhance their lessons, complementing teacher-directed activities, replacing 

entire units, and using Apex Learning digital curriculum in many ways to supplement 
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classroom instruction. The combination of face-to-face classroom methods with the 

online delivery of instructional content, forms an integrated, instructional approach 

resulting in increased student outcomes. 

• Primary online instruction options, where course work and assessment are delivered 

online, allowing students to self-pace through the material. It also allows the classroom 

teacher to engage one-to-one with each student, using real-time data to monitor student 

progress and performance to determine the best way to help each student achieve. The 

teacher provides support as needed through activities such as small-group instruction, 

group projects, enrichment, and targeted intervention.  

• The flipped classroom that inverts traditional teaching methods, delivering direct 

instruction outside of the classroom. Time at home is used for initial direct-instruction 

and time in class with a teacher is spent applying learning and clarifying concepts 

through meaningful activities. Student understanding deepens as they think critically, 

collaborate with peers and solve problems. This option may be especially beneficial for 

students who can’t attend a traditional class due to a medical issue – they can still 

complete required content without the risk of falling behind or dropping out. (Excerpts from 

http://apexlearning.com/blended-learning/classroom-models) 
APEX Learning is successfully being used in various degrees throughout the consortium. It is 

particularly beneficial in rural Williamsburg County where it enables students to have the 

opportunity to take AP classes that wouldn’t typically be offered due to a lack of resources. With 

the introduction of laptops/tablets for all students, the use of APEX and similar accredited virtual 

curriculum resources will be expanded. 

Beyond what is offered in their high school classroom, all students will be able to 

participate in dual-credit opportunities offered by local colleges. The districts currently have 

agreements in place with the following schools to provide this option for our students:  Central 

Carolina Technical College, Claflin University, Midlands Technical College, Orangeburg-

Calhoun Technical College, Voorhees College and Williamsburg Technical College.  

All of the options listed above are designed to give students the opportunity to progress 

and earn credit based on demonstrated mastery, not the amount of time spent on a topic. The 

variety of approaches also enables each student to find the method that is best for them to master 

the material, thus increasing his/her ability to succeed and to progress. 

Carolina Consortium for Enterprise Learning 190



 
(d) Giving students the opportunity to demonstrate mastery of standards at multiple times and 
in multiple comparable ways  

 
Currently, consortium districts’ policies grant responsibility for assignment of grades to 

the teacher, with monitoring by the principal, and provide that grades must reflect the content 

and skills required by the South Carolina Curriculum Standards (which are aligned with 

Common Core, as appropriate). Students are often allowed to choose from a menu of several 

standards-aligned options to demonstrate their mastery. Options may include computer- or web-

based tasks, use of remote devices for immediate feedback, and a myriad of other tasks such as 

portfolios, visual presentations, oral presentations, games, teaching others, written responses, and 

paper and pencil assessments. Many schools within CCEL have implemented programs that not 

only allow, but require students to re-do work until it meets standards and expectations. Schools 

and teachers in CCEL are granted great latitude and autonomy in developing varied and multiple 

means of assessment appropriate for students’ demonstration of learning in a personalized 

learning environment. 

Students are offered multiple methods to demonstrate mastery of standards. For example, 

all schools in Orangeburg 5 offer extended day programs to provide the opportunity for students 

to attend after-school programs to receive additional instruction and assistance on content 

standards. This allows students to review standards in numerous settings. Schools also offer 

Saturday Academies that provide students additional instruction on the grade level standards in 

order for mastery to occur. In the 2011-2012 school year, the district initiated a “Re-Teach/Re-

Do” policy. This policy grants students multiple opportunities to master the grade level content if 

they are not successful during the initial instruction. The policy stresses that during the re-

teaching process the content is presented using a different teaching method and should match the 

student’s learning style.  

Mastery of content is monitored through state-required assessments, district initiatives, 

and classroom measures. The State of South Carolina requires that all students in grades 3-8 take 

the state-mandated assessment, Palmetto Assessment of State Standards (PASS) each spring to 

demonstrate mastery of state standards. PASS includes tests in reading/research, writing, 

mathematics, science, and social studies. The state also requires high school students enrolled in 

English 1, Algebra 1, Biology, and United States History to take an End of Course test.  In 

addition, all high school students must take and pass the High School Assessment Program 
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(HSAP) test in both English/Language Arts and mathematics as a requirement for high school 

graduation. Students initially take this assessment in their second year of high school and have 

multiple subsequent opportunities to take and pass it. 

Each consortium district will also administer Measures of Academic Progress (MAP) in 

reading and mathematics three times per year, allowing multiple opportunities for students to 

demonstrate their learning. Teachers receive MAP reports that provide valuable information 

about each student’s strengths and weaknesses. This data and instructional recommendations that 

result from MAP allow teachers to customize learning for a student to ensure rigor, challenge, 

and support. Multiple administrations during the year allow all stakeholders to monitor student 

growth and adjust instruction to truly tailor the learning plan for each student based on the most 

current data. Teachers will use the MAP results in goal-setting conferences with students. 

Common assessments and quarterly benchmark tests in the core academic areas and in 

End-of-Course-tested subjects are administered to provide further information about each 

student’s progress toward mastery of the standards. Students will have the flexibility to take 

assessments like End-of-Course exams, when they have successfully completed the content 

standards for each subject, versus waiting until a predetermined time in the school year. This will 

give them the opportunity to move on to more challenging work once they demonstrate mastery 

in the current topic. 

As discussed section D-1c above, the expansion of virtual curriculum alternatives along 

with the provision of laptops/tablets to each student to guarantee access to these tools will greatly 

increase the opportunity for students to demonstrate mastery of standards at multiple times and in 

multiple comparable ways. Through the Enterprise Learning initiative, students will have the 

choice of a variety of options to learn a topic, including through a traditional classroom setting, 

an online course, or with dual enrollment at a partner college. Each of these platforms also 

allows students to demonstrate their knowledge in multiple ways – via summative assessments, 

on-line testing, project completion, and oral & written exams. On-line curriculum will allow 

students to work at their own pace and complete coursework on a schedule that works for them. 

(e) Providing learning resources and instructional practices that are adaptable and fully 
accessible to all students, including students with disabilities and English learners;  

CCEL’s plan is to provide exemplary educational programs for all students including 

students with disabilities or other hardships that prevent them from participating in the traditional 

classroom, to students who do not speak English as their first language (ESOL). With our 
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Enterprise Learning approach, the curriculum, as well as the teaching and learning process, is 

student centered, personalized, and achievement-based. Meeting the needs of students with 

disabilities and ESOL (English Speakers of Other Languages) students is an integral part of the 

total education plan. Major practices for meeting those students’ needs are: 

1) All students with disabilities have access to the general education curriculum. Students 

with more challenging cognitive disabilities are given access to the general curriculum 

through the use of the S.C. Extended State Standards in the special education classrooms 

as well as in inclusive classrooms. Students with disabilities are served in the least 

restrictive environment based on individual needs. 

2) Accommodations and/or modifications are provided during instruction and assessments 

to provide access to curriculum based on each student’s individual needs. All students 

with disabilities are included in testing and are provided with appropriate, individualized 

testing accommodations and modifications on standardized assessments like PASS. 

Students with more challenging cognitive disabilities are tested using SC-Alt assessment. 

3) implementing individualized interventions; and  

4) Multiple learning environments are used to assist students with disabilities and ESOL 

students, including small group and/or individualized instruction. 

All schools within the consortium currently provide a variety of learning resources and 

instructional practices specifically designed to assist students with disabilities. The chart below 

shows a partial list of resources deployed. 

 

Resources for Students with Disabilities 
 
Boardmaker – communication software used to create a variety of line-drawings and symbolic 
representations of ideas that are frequently used in communication. In classrooms, they can be 
used to help students understand basic concepts and communicate their needs and wants.  
 
Bookport – audio textbook players with audio textbooks from the American Printing House for 
the Blind (APH). 
 
Kurzweil – text-to-speech software tool that enables those with dyslexia, dysgraphia, attention 
deficit disorder (ADD), and other reading disabilities and those who are blind or vision impaired 
to learn and succeed alongside their peers. 
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MAGic Screen Magnification software to enable computer use for low vision learners and JAWS 
screen reader, developed for computer users whose vision loss prevents them from seeing screen 
content. JAWS reads aloud what's on the PC screen and gives the user a unique set of intelligent 
tools for navigating and accesses Web pages and all screen content. 
 
A variety of assistive learning devices such as Intellikeys & Big Keys keyboards, Forte and 
Fusion (writing keyboards), Magic Touch screens, TAP-it (interactive boards for students in 
wheelchairs), Big Mac  & Talk Box Communicators, Optilec Compact Plus & Transformer for 
CCTV, Dome 4 x 80 & Bright magnifiers, Ablenet Step-by-Step & Go Talk (12 frame) 
Communicators, hearing devices (boots/batteries for hearing aids), along with large print 
dictionaries & textbooks. 

 

For both students with learning disabilities and English Speakers of Other Languages 

(ESOL), the schools employ a variety of resources like the suite of Voyager programs that 

include: 

• Voyager Passport – early intervention to accelerate learning for students who need 
supplemental instruction to master priority reading skills and strategies. This blended 
solution includes targeted instruction in word study, fluency, comprehension, vocabulary, 
writing, listening, and speaking; differentiation for diverse student populations, including 
English language learners; integrated progress monitoring, re-teaching procedures, 
correction support, and online data management. 

• LANGUAGE! – a comprehensive literacy program that provides intensive intervention. It 
integrates reading, writing, spelling, vocabulary, grammar, and spoken English, rapidly 
advancing students (grades 3–12) who score below the 40th percentile on standardized 
tests. Its parallel curriculum, LANGUAGE! Focus on English Learning® is specifically 
designed for English learners. 
 

Beyond what is currently in place, as Enterprise Learning is launched, a much wider suite 

of tools will be available to differentiate, expand, and enrich learning for all students (and their 

families), both from within and outside the general education classroom. The provision of 

laptops/tablets for every student will enhance their access to specialized and language assistive 

curriculum while in school and at home, greatly expanding every student’s opportunity to learn. 

We will work with vendors to ensure that materials are available in a variety of languages, that 

assistive technologies can be used so all learners can interact with the digital resources that are 

being introduced, and that all measures are taken to include all disabled parents, students, and 

teachers in project activities.    

For students with disabilities, personalized learning captures the essence of special 

education services and will directly align with Individualized Education Programs (IEPs) that are 
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already developed for these students to target areas of weakness for focused, specialized 

interventions and support in academic and functional areas. Each student will have his/her IEP 

incorporated into his/her overall e-STEP plan. By implementing personalized learning strategies 

and supports, CCEL will increase opportunities for students with disabilities to receive learning 

targeted for their individual needs, and will allow students flexibility with instructional pacing to 

achieve their learning goals. Instructional methods will be adapted based on each student’s IEP. 

The districts will continue to use online data management systems to monitor the performance of 

students with disabilities and provide curriculum supports. Some personalized education 

strategies, such as blended learning, will allow students with disabilities to modify pace and 

content of instruction, while also offering differentiated learning approaches to accommodate for 

individual learning styles and strengths. Assistive technology will continue to be reviewed 

individually for students with disabilities and provided as needed through Individuals with 

Disabilities Education Improvement Act (IDEA) 2004 funding. Any support identified for use 

with all students will be available to students with disabilities, including personalized devices.   

The districts’ English as a Second Language (ESOL) curriculum is designed to help 

students with differing levels of English proficiency and cultural backgrounds acquire the skills 

necessary for a high level of academic achievement. Our program addresses the needs of ESOL 

students and their families in a multitude of ways. Linguistically and culturally diverse students 

face many challenges in order to achieve to their maximum potential.  Sheltered instruction, in 

which students learn English through content-based lessons, is widely used across the 

consortium at all grade levels.  In this approach lessons are content based, but the content and 

strategies are modified to meet the instructional level of the students. This approach also enables 

ESOL’s to develop the academic learning strategies they need to be able to access the curriculum 

in all mainstream classes. As part of their e-STEP learning plan, every ESOL student will have 

an individualized accommodations plan that is revisited and adjusted throughout the year after 

benchmark testing, progress reports, and report cards. The consortium’s ESOL curriculum and 

standards are linked to the state’s ELA and math academic standards and are designed to be used 

with regular grade-appropriate standards. Teachers are able to adapt the curricula to the level of 

the student’s language proficiency, developmental level, cultural background and literacy in their 

first language. Student data is collected and reviewed throughout the year to ensure we are 

following the best plan for each student to reach maximum potential.   
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Resources for ESOL students include such tools as Rosetta Stone, in school and at home, 

to use with their parents to improve literacy skills for the entire family.  Consortium districts use 

services like TransACT, a translation service, to communicate with parents in their native 

language. We offer English as a Second Language classes for parents, and for all CCEL staff we 

offer “Spanish for Educators” to assist in supporting the majority Hispanic population among our 

ESOL students. The majority of CCEL documents are currently translated into Spanish to better 

serve this group. We have bilingual teacher assistants who work with students and parents and, a 

bilingual parent advocate who attends meetings and conferences to interpret for all schools. 

(D)(2) LEA and School Infrastructure  
The LEA and school infrastructure supports personalized learning by—  
 

(a) Ensuring that all participating students, parents, educators, and other stakeholders, 
regardless of income, have access to necessary content, tools, and other learning resources 
both in and out of school to support the implementation of the applicant’s proposal;  

As the consortium schools move to cloud climate computing, the use of virtual 

curriculum will increase access to student data, and personal learning plans will be web-based. 

Teachers and educators will use online tools like MasteryConnect for lesson planning and the SC 

Occupation Information System (SCOIS) for guidance counseling and college and career 

planning. Access to this plethora of virtual tools and data is critical. Today, all teachers and 

educators have computers and internet access and all students have access to a computer at their 

school, though the rollout of one-to-one devices for students has just gotten underway. Parents 

can access student data through existing web-based portals for many of our systems. 

To realize the full potential of our Enterprise Learning project, we have developed a 

high-quality technology implementation plan that leverages existing resources and shares best-

practices across the consortium to assure that all stakeholders have the access necessary. A key 

requirement to achieve the access needed will be accomplished by one-to-one learning devices 

(laptops/tablets), provided to all students, to allow them to interact with their e-STEP personal 

learning plan as well as career and college planning tools and virtual content. Although 

personalizing learning can take place without technology, having this device allows a student 

from any location to access and progress efficiently through their learning targets. Our plan also 

assures that each school’s infrastructure is sufficient to support full access to virtual information. 

All of the CCEL consortium districts have been moving in this direction and will continue with 

the rollout of technology to support our Enterprise Learning approach. Our consortium’s largest 
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district, Richland Two, has taken the lead for piloting and building out the technology 

components that will be deployed by all schools in the consortium. Following is a description of 

their current status and progress towards ensuring that all participating students, parents, 

educators, and other stakeholders, regardless of income, have access to necessary content, tools, 

and other learning resources. 

• All classrooms in Richland Two have access to instructional technologies. K-2 

classrooms have technology in varying degrees but all have interactive whiteboards, 

computers, and some tablets, along with access to virtual curriculum. All students in 

grades 3-12 have been provided with 1:1 computers, regardless of income. 

• The infrastructure for all schools has already been upgraded. All classrooms have 

wireless access with wireless routers in each classroom. Infrastructure upgrades to 

support 1:1 computing included: 

 All wireless infrastructure – upgraded in 2011 to the latest 802.11n standards, the 

design is very dense with access points installed in every instructional space and 

classroom and configured with low output power to localize load as much as possible; 

 Upgrading bandwidth to 700 mpbs, this will be monitored and increased as needed; 

 District servers are upgraded on a regular schedule and the equipment receives 

regular maintenance. 

• Per user bandwidth allocations is not restricted – either at the wireless overlay, local area 

or wide area network layers. Internal bandwidth far exceeds the demands of the program, 

with highly dense 802.11n wireless and 10 Gigabit closet uplinks and wan connections. 

• Internet bandwidth is monitored and increased as appropriate based on actual utilization. 

At present, Richland Two has a 700Mbps shared Internet connection with plenty of 

headroom for growth. A Packet Shaper is utilized to manage certain types of traffic to 

limit the impact on overall service. Additionally, URL and protocol filtering is used from 

Websense to maintain some level of control over the types of sites and applications that 

are allowed to function. 

Additionally, the IT department has a Technical Advisory Committee with key IT 

personnel from local businesses, including Blue Cross/Blue Shield and Palmetto Health. The 

members of the committee meet quarterly and provide advice on next steps needed to maintain a 
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robust infrastructure. Richland Two plans to upgrade bandwidth to 2 GB this school year and a 

request for funding for this project has already been submitted. 

To improve software, Richland Two is implementing VDI (virtual desktop 

infrastructure). VDI allows the schools to provide software applications to mobile devices. 

Students are able to access NWEA Map testing and legacy software applications on their mobile 

devices. Richland Two is monitoring VDI usage and will be able to provide 12,000 concurrent 

sessions during the 2012-13 school year. By hosting data and software on the VDI servers (in the 

“cloud”), they are able to avoid costly and time-consuming upgrades to operating systems and 

software on desktops, laptops, and mobile devices. With the rollout of this technology platform, 

and one-to-one access devices, all students, educators and families (students can take their 1:1 

device home) have access to virtual curriculum and web-based tools like: 

• PowerSchool – South Carolina’s student information system that provides access to 

student data, formative and summative assessment data, performance on completed 

assignments and calendar of upcoming assignments and tests. 

• SLICE – the South Carolina Longitudinal Information Center for Education which 

aggregates student data from sources like PowerSchool and provides access to historical, 

timely, and predictive information on South Carolina's students to assist with managing 

and understanding their academic performance. 

• APEX Learning, E2020, Khan Academy, SC Virtual School, Voyager and other 

nationally accredited curriculum – provides students with relevant course content, as well 

as independent and personalized support for multiple subject areas. Access to web-based 

curriculum also greatly expands the resources available to help our ESOL students and 

students with disabilities progress at a more rapid pace. 

• MasteryConnect – Curriculum planning and assessment system where teachers can 

develop curriculum maps, match content with standards and student needs, provide 

students with tiered interventions, and administer multi-standard benchmark assessments. 

• Edmodo - allows teachers to communicate with students and parents in a secure social 

learning environment; students can collaborate, create, and exchange work with other 

group members, and their teachersand parents can monitor their child’s assignments, due 

dates, group activities, grades, and communicate with teachers at any time. 
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All districts in the consortium are in the process of implementing these strategies to 

ensure universal access for stakeholders in each participating school and are at various stages of 

progress. A strength of the CCEL plan is that we will leverage the knowledge and best practices 

from partnering districts like Richland Two to help our smaller, more rural districts quickly get 

up to speed. Funds are included in our consortium budget to provide the technology pieces for 

the rural districts that they are lacking. For our high-poverty schools, we will leverage the E-Rate 

Discount Program that provides discounts for telecommunications, Internet access, and network 

equipment to K-12 public schools across the nation. With E-Rate, districts can claim discounts 

for ordinary telephone service to schools, building wiring for computer networks, file servers, 

and network operating system software. The discounts are calculated based on the number of 

students eligible for free and reduced price lunches at each school and district in the state and can 

range from 20% to 90%. We will also leverage existing district funding that has been allocated 

for technology upgrades to support this project. Following is a list of technology projects 

underway in the consortium: 

• The Orangeburg 5 Board has allocated $4.5 million over three years to be used to 

purchase additional whiteboards, laptops, document cameras, and printers. 

• Richland Two is planning to upgrade bandwidth to 2 GB and upgrade school media 

centers.  Richland Northeast HS, a CCEL participating school has just completed this 

project. 

CCEL consortium districts have taken, and will continue to take multiple steps to ensure 

that all students, parents, educators, and other stakeholders, regardless of income, have access to 

necessary content, tools, and other learning resources out of school as well. By warehousing 

student data and performance information electronically, stakeholders have 24-hour access to the 

information through web-based portals. For example, parents and guardians are provided login 

access to PowerSchool where they can monitor their student’s grades and assignments from 

home or office. SLICE provides web-based login access to State, District, School, Teacher and 

Student level dashboards that display aggregated data appropriate to each level. Orientation and 

awareness sessions will be provided to families to help them understand how to view the 

information and to provide them with login protocols.  

A majority of the virtual curriculum that will be available to students is on-line and can 

be accessed from anywhere at anytime through the internet. By providing mobile devices to all 
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students, the consortium will expand opportunities for students to use these learning resources 

both at school and off campus. They will no longer be required to go to a computer lab to access 

these tools – each student will be able to work on virtual content when out of class as well. Many 

applications can also be downloaded to a student’s computer so they can complete work even 

when internet access is not available (i.e. during the bus ride home). 

Teachers and educators in all of our schools currently have computer and internet access 

and will be able to use the cloud-based tools like MasteryConnect to design curriculum that helps 

students achieve their college and career-ready goals. Teachers will also have access to web-

based, login access to systems like PowerSchool and Edmodo where they can post student data 

and assignments and interact with students and their parents even if they are not on campus. 

Moving data and resources to cloud-based systems with online access and providing each 

student and educator with a computer able to go online are the first two steps in our plan to 

ensure all stakeholders have access to content. The final step is addressing the needs of students 

and families who do not have internet access from home. In May, 2013, Richland Two 

conducted a survey and found that home internet access ranged from 80-95% depending on the 

school and poverty level of its students. The districts are addressing this issue in a variety of 

ways and will share and leverage best practices across the consortium. Strategies employed to 

date include: 

• Opening school media centers before and after school for increased access by students. 

• Partnering with public libraries, community centers and faith-based organizations to host 

internet centers for families to access materials at locations near their particular homes. 

• Partnering with local service providers like AT&T, Comcast and TimeWarner Cable to 

make available low cost internet packages for families that are eligible for free or 

reduced-price meals. For example, Comcast has an Internet Essentials program that offers 

a deeply discounted rate for home high-speed internet and a low-cost laptop computer. 

Details of these programs will be presented to families during technology orientation 

sessions to help them know how to sign-up. 

(b) Ensuring that students, parents, educators, and other stakeholders have appropriate levels 
of technical support, which may be provided through a range of strategies (e.g., peer support, 
online support, or local support);  
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Currently, each district in the consortium has an IT Department with technology 

specialists that support the schools with the implementation and ongoing maintenance of 

hardware and systems. Maintenance requests and trouble reports can be submitted online and the 

technician can respond virtually or in person, depending on the need, to solve the problem. 

Training manuals and reference materials for systems like eChalk and PowerSchool are provided 

online through the districts’ websites. Blogs with quick demonstrations on how to use various 

technology tools are available for all stakeholders. Teachers also receive technology training 

during professional development sessions. Schools will often have a lead teacher with greater 

expertise in a technology or system who will train and assist his/her peers when needed. For 

parents, the districts employ a variety of approaches including a Parent University that provides 

one-on-one and small group information sessions. To keep parents and guardians informed, 

schools use orientations and workshops, as well as handout flyers that are sent home with 

descriptions and tutorials for systems like the PowerSchool Parent Portal. Principals and AP's are 

trained in systems like PowerSchool and Enrich/Assess and data review is a constant at all 

curriculum meetings to note trends, red flags, and other situations that may be observed through 

disaggregating the data. 

As CCEL launches the Enterprise Learning initiative, all of these strategies will be 

leveraged and expanded to ensure that all stakeholders know how to best use the technology that 

is being introduced. The consortium will have a Digital Resource Team whose primary task is to 

provide in-depth training for all stakeholders (educators, students & parents) on the technology 

that is being introduced and how it can be used to further learning. A Digital Resource 

Coordinator, who will work with the IT Departments in each district and ensure that the planned 

technology is deployed effectively, will lead the team. Each school will be assigned a Digital 

Resource Coach who will work within the school to train educators, students and parents on the 

new systems. Districts will expand Help Desks where users can gain assistance with technical 

issues they are having with any end-user technology or the district network. The Help Desk 

troubleshoots by phone and can provide appropriate contacts for direct assistance, if needed. For 

hardware issues, each district will provide support from the IT department or through contracts 

with outside vendors to repair mobile devices, SMART Boards, LCD projectors and document 

cameras. For technical support involving the digital learning platform, and other district-wide 

web-based software, stakeholders can contact the Help Desk or the school’s Digital Resource 
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Coach for one-on-one assistance. The coach will conduct training sessions for students, parents, 

and educators, on how to operate the hardware and navigate the variety of virtual tools that will 

be available. He/she will be an onsite resource to provide guidance and answer questions as they 

arise. We will leverage existing resources like PowerSchool Specialists, Technology Integration 

Facilitators and Data Clerks to help provide training sessions for teachers and parents as well. 

As the Enterprise Learning plan rolls out, personalized learning orientation sessions will 

be conducted for parents and students to provide families with information on how education 

will be enhanced as a result the transition to a personalized mastery system. These orientation 

sessions will include: technology training, troubleshooting tips and device care, free Wi-Fi 

locations, information on acquiring discounted Internet service at home, cyber-bullying and 

digital citizenship, expectations and discipline procedures, and the school’s Technology Usage 

Agreement. The agreement will include the topics covered in the orientation. The Digital 

Resource Coach will address any questions and issues that arise during the orientation sessions. 

Multiple sessions will be offered at each school during the day and in the evening to best 

accommodate the schedules of parents and guardians. 

Once Enterprise Learning has been launched, technology support groups will be 

established and use tools like Edmodo that allow students and teachers to post questions, 

concerns, ideas, accomplishments, requests, problems and solutions related to the technology. 

Teachers and the Digital Resource Coach will monitor these groups to ensure that issues are 

addressed appropriately and best practices can be quickly shared with others in the consortium. 

The Digital Resource Coach will also encourage the creation of mentoring relationships among 

teachers, students and parents. Virtual tools like Edmodo group pages and blogs, will allow 

mentors to share insights and allow mentees to reflect on the support offered and knowledge 

gained. Students will be encouraged to be active participants in this process and it is anticipated 

that many students will take leadership roles in helping their peers understand and learn how to 

use the variety of technology and systems. 

In addition to onsite support for hardware technologies and systems, all stakeholders will 

have access to web-based resources that include instruction manuals, demonstration videos and 

training materials. Nation-wide systems like MasteryConnect provide additional support from 

professional learning communities that will give stakeholders an added resource to ensure that 

any technology issue is satisfactorily resolved. 
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(c) Using information technology systems that allow parents and students to export their information 
in an open data format and to use the data in other electronic learning systems (e.g., electronic tutors, 
tools that make recommendations for additional learning supports, or software that securely stores 
personal records); 

CCEL’s plan for personalized learning will ensure that technology systems will allow 

parents and students to export information from various reports available through web-based 

portals. All of the information can be downloaded in an open data format using standard XML 

protocols. As an example, the PowerSchool system that contains student data including 

attendance, grades and detailed assignment descriptions, school bulletins, lunch menus and even 

personal messages from the teacher can be accessed through the PowerSchool Parent Portal. This 

gives parents and students access to real-time information so students can stay on top of 

assignments, and parents are able to participate more fully in their student's progress. The portal 

also provides the functionality to have information such as student's grades, attendance, and 

assignment scores, automatically sent to parents via e-mail. Parents can specify which 

information they would like to receive, how often they would like to receive the information, and 

how often they would like to receive e-mail. Parents and students may then use the data in other 

electronic learning systems as they choose. 

The CCEL consortium plans to assure that all systems that are used within our project comply 

with the U.S. Department of Education’s Common Education Data Standards (CEDS). These standards 

are developed in conjunction with such groups as the Schools Interoperability Framework (SIF) 

Association and the IMS Global Learning Consortium.  

The SIF Association is a nonprofit organization, which includes as members local and state K-12 

education agencies, software vendors, and others in the education community. The organization has 

created and continues to enhance a vendor-neutral “technical blueprint” for exchanging K-12 data. SIF 

defines suggested standards for naming, defining, and formatting data elements, as well as the technical 

specifications to facilitate interaction between software applications to enable applications from different 

developers to easily interact and exchange data. SIF also includes a data model, depicting the 

relationships among the data. SIF includes data elements in various areas such as student information, 

assessment, facilities, finances, food services, transportation, and professional development. Over 90% of 

the K12-specific portions of CEDS V3 align with the SIF Implementation Specification version 2.6. 

IMS Global Learning Consortium’s influential community of educational institutions, suppliers, 

and government organizations develops open interoperability standards, supports adoption with technical 

services, and encourages adoption through programs that highlight effective practices. IMS has approved 

and published some 20 standards that are the most widely used learning technology standards in the 
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world, including standards for meta-data, content packaging, common cartridge, enterprise services, 

question & test, sequencing, competencies, access for all, ePortfolio, learner information, tools 

interoperability, resource list, sharable state persistence, vocabulary definition, and learning design. These 

standards have been used widely in higher education, K-12 education, and corporate education. 

By assuring that our CCEL information technology systems comply with CEDS standards, all 

parents and students will be allowed to export their information in an open data format and to easily use 

the data in other electronic learning systems, especially if they are also CEDS compliant. 

(d) Ensuring that LEAs and schools use interoperable data systems (as defined in this notice) 
(e.g., systems that include human resources data, student information data, budget data, and 
instructional improvement system data).  

All districts in the consortium use integrated systems to manage student, human resource, 

and instructional improvement data. PowerSchool and Enrich/Assess contain student data like 

assignments, course grades and all available test scores. This data along with information from 

the state’s Department of School Effectiveness, which collects educator evaluations in a system 

called ADEPT (assisting, developing, and evaluating professional teaching), are aggregated at 

the state level into the South Carolina Longitudinal Information Center for Education (SLICE). 

This system also pulls in data from external agencies like the Commission on Higher Education, 

the Department of Employment and Workforce, First Steps and BabyNet to provide a 

longitudinal overview of the education system from pre-K through higher education and into the 

workforce. 
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SLICE depends on the Schools’ Interoperability Framework (SIF) to enable efficient and 

accurate management of core data throughout the state. The SLICE data warehouse enables the 

linking of disparate data sources to provide SC educators with a holistic picture of student 

achievement. Information from SLICE is available through a web-based portal that includes 

state, district, school, teacher and student level dashboards that make it very easy to view and use 

education data to support both school and district level planning and coaching activities. 

CCEL will assure that any additional data systems used in the project, such as MasteryConnect 

for curriculum and instructional improvement, are interoperable and meet data sharing standards required 

to seamlessly interact with other data systems currently in place.  
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E. CONTINUOUS IMPROVEMENT PROCESS  

E(1) Continuous improvement process  
A high-quality plan for implementing a rigorous continuous improvement process that provides timely 
and regular feedback on progress toward project goals and opportunities for ongoing corrections and 
improvements during and after the term of the grant. The plan must address how the applicant will 
monitor, measure, and publicly share information on the quality of its investments funded by Race to the 
Top – District, such as investments in professional development, technology, and staff;  
 

All of the CCEL districts employ a rigorous continuous improvement process to help 

their schools move forward.  District Strategic Plans and School Renewal Plans are required by 

State Board of Education Regulation 43-261 (District and School Planning) to be developed 

every five years by each school and district using the most current research-based practices 

designed to increase student achievement. The plans, which are approved by the District School 

Board, must be submitted to the South Carolina Department of Education.  District Strategic Plan 

and School Renewal Plans are updated annually. 

Beginning with the 2010–11 school year, the South Carolina Department of Education 

(SCDE) released an online application on the SCDE’s Web site for the submission of initial five-

year District Strategic Plans (DSP), District Strategic Plan Annual Updates (DSPU), new initial 

five-year School Renewal Plans (SRP), and School Annual Updates (SAU). The online 

application process simplified the development and submission process, as well as provided 

electronic access to district and school plans at the local and state levels. 

The mandated components of the five-year planning process derive from the S.C. Code 

Ann. § 59-159-10 (Act 135) and the State Board of Education Regulation 43-261. The mandated 

components are as follows: 

 Stakeholders Engagement in Developing, Implementing, and Monitoring the Plan 
 Assurances concerning resource allocation and use of funds 
 Comprehensive Needs Assessment with data for support  
 Performance Goals  
 Interim Performance Goals  
 Action Plans with clear strategies to address need 
 Timelines for Implementation, with personnel responsible 
 Performance Measures 
 Evaluation Plan 
 Budget for Action Plan and Source of Funds 
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Each district also uses tools from 

AdvancEd as part of their accreditation 

process.  On the right is AdvancEd’s life cycle 

of improvement as shown, recognizing that 

both strategic and operational essential 

components must be in place for a school to 

truly address comprehensive school 

improvement. “A school must be able to 

collect and analyze data, set goals, plan, 

implement, and evaluate. The realization that 

none of these components are independent of 

each other along with the continuous review 

and evaluation of activities leading to 

improved results is what leads to authentic 

school improvement”  (http://www.advanc-ed.org/school-improvement-life-cycle).   

Continuous improvement for a school or district must use the same processes as a student 

who is developing, implementing, and monitoring a personalized learning plan, the same 

processes as a teacher in using data to define the problem or scope and using data to refine the 

plan on a constant basis.  The AdvanceEd chart above is not that different from SEDL’s 

Professional Learning and Teaching Cycle 

seen to the left. 

Both are fundamentally continuous 

improvement process necessary for growth, 

change, progress, and success.   

Both also echo the “enterprise 

process” which is defined as the capacity to 

identify a need or want; generate ideas 

about how to meet this need; plan the 

approach and identify and organize useful 

resources; implement the plan; gather 
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information about the plan’s outcomes and successfulness; reflect and refine the plan as needed 

(Horne, 2000, p. 8).  Enterprise Learning applied to a school or district structure and climate can 

transform that entity into what is known as a “high-impact learning organization.”  These are the 

types of schools and districts CCEL wants to become.  A High Impact Learning Organization is 

defined by  

“the whole set of processes, behaviors and investments that support the 

individual’s and organization’s ability to learn. Organizations that strongly 

value learning have excellent development planning processes; they commit 

high levels of funding to [learning and development] over many years, they 

fund programs for coaching and other forms of informal training and they 

empower employees and organizations to make mistakes and put in place 

formal processes to learn from these mistakes — without necessarily punishing 

errors. Such openness to learning drives organizational flexibility and 

adaptability and creates what we call an enduring organization” 

http://clomedia.com/articles/view/today_s_high_impact_learning_organization

/print:1 

These characteristics parallel the strategies of school transformation and turnaround, the 

very strategies that serve as the foundation for CCEL.  Continuous improvement structures and 

components are embedded in every feature and every level of CCEL.   

To be successful, CCEL is prepared to commit to a disciplined process for implementing 

the various strategies that define continuous improvement.  This includes assigning staff to 

accomplish the tasks, establishing timelines, and allocating equitable resources.  As a 

consortium, we will use this same fundamental approach as part of our rigorous continuous 

improvement process. The Project Director will lead a consortium-wide Steering Committee that 

will meet monthly in year 1 and year 2 and quarterly in years 3 and 4 to collectively review 

successes, challenges, and needs. The external evaluator will also meet with the CCEL team and 

each school to review current data and information.  

With the implementation of the Enterprise Learning plan, CCEL expects to expand 

targeted continuous improvement checks into an ongoing analysis and response to each district’s 

progress towards our goals and targets. Beginning with a monthly review at the start of the 

project, progress towards student achievement targets and accomplishments in the area of each 
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strategic priority will be gathered, assessed, and used to alter the timeline, resources, or action 

plan to keep movement towards the targets on track for success. This process, expected to be 

embedded soon after the grant is approved, will strengthen each district’s capacity to analyze 

evidence and make mid-course corrections. In particular, this process will include:  

1) Hiring an evaluator to help us refine the project and gain insight into the 

implementation and benchmarks;  

2) Using internal processes and teams (school leadership, cross-functional work groups, 

and Steering Committee) to engage “trench-level” feedback and observations and to 

identify obstacles and solutions;  

3) Clear internal communications and authority to address any problems and make 

adjustments;  

4) Creation of project manuals and documentation of implementation for review and 

replication;  

5) Frequent and clear engagement of community members and all stakeholders to gauge 

satisfaction and to garner new creative ideas.   

This continuous process will be aligned vertically from the consortium level to the 

district, school, and classroom levels to assure that the anticipated progress is achieved and that 

systemic improvements will continue beyond the period of the grant. 

As with the instructional cycle and personalized learning, access to relevant data and 

understanding of that data are essential to identifying needs and planning appropriate courses of 

action.  Each CCEL School Leadership Team will monitor student, classroom, grade-level, and 

whole school data as part of an ongoing needs assessment.  The Enterprise Learning Coach and 

Digital Resource Coaches will provide meaningful input into the data review.  A critical part of a 

periodic review of data is the external independent evaluator who will meet quarterly with the 

Project Director and District Directors to review interim data for each site.  This data will be 

shared with each school so that progress can be celebrated and problems can be addressed. 

Another level of “data” developed through CCEL is through fidelity of implementation.  

Because of the scope of CCEL and its intense focus on instruction, these implementation rubrics 

will serve as a guide for all participants.  Implementation fatigue, lapse, and detours are common 

in long-term projects, especially when the initial excitement wears off and the “real work” 

begins.  All participants in CCEL will receive a refresher each year on the necessary action steps 
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to ensure fidelity of implementation.  These rubrics can prevent a situation where outcomes are 

not sustained or achieved and no one knows why.  Implementation rubrics, as well as student 

outcomes and school survey results, can help us track the “return on investment” of the following 

CCEL components: 

a. Technology investments and rollout 

b. Effects of Professional Development on instructional quality 

c. Effects of Professional Development on instructional leadership 

d. Effects of technology and digital resources on student learning and engagement. 

 

A data warehouse will keep up to date records regarding our progress on each measure 

required by the grant.  At any given point in time, stakeholders will be able to view reports on 

our district’s website regarding student performance data.  Race to Top Annual Reports will be 

created and disseminated to stakeholders as a means of keeping everyone informed of the grant’s 

progress in meeting its objectives. 

Week 1 of the Summit will bring all consortium districts together for a “shared agenda.” 

That will include a motivational speaker on personalized learning, school turnaround, or 

college/career readiness; a refresher and update on the project’s vision, goals, objectives, and 

progress; a “fidelity” refresher on model components and practices; core common issues 

(teaching children from poverty, technology training and refreshers, new free vetted resources); 

(re) introductions of key project staff and roles and responsibilities; vehicles for feedback and 

input; a celebration of successes on the student, teacher, and school levels.  In addition, Week 1 

of the Summit will enable cross-consortium PLCs to meet and work together 

In Orangeburg 5, continuous improvement process will feature incremental gains in 

student achievement.  Subject and grade level data was analyzed.  From the analysis, targets 

were established for each subgroup.  By the end of the grant, we expect that each subgroup will 

surpass proficiency levels established by the state.  In order to realize these gains, it was 

necessary to create action plans for each content area.   

The action plans addressed the specific needs of our subgroups along academic 

deficiencies.  The components of the action plan are:  strategy/activity, data source, purpose, 

expected outcome, person (s) responsible, monitoring process, measuring process, resources 

needed, timeline, and sustainability.  Action plans are created at the district and school levels. At 
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the principals' retreat, which was held at the beginning of August, the planning process was 

shared with principals so that all instructional leaders would be familiar the strategic planning 

process.  Schools then began the process of revising their school improvement plans to reflect 

newly acquired data such as PASS 2013 scores.  Schools were divided into groups and a district 

leader was assigned to each group to act as a facilitator.  The district will develop a Race to The 

Top Oversight committee that will be charged to assist with monitoring the implementation of 

the grant along with the grant’s director and project director.  The oversight committee with 

consist of the deputy superintendents, chiefs of staff, selected principals, selected teachers, IT 

director, business and community members. 

E(2) Ongoing communication and engagement   
A high-quality plan for ongoing communication and engagement with internal and external stakeholders;  
 

“Whatever process a school employs for its continuous improvement cycle, it is 

important that the whole school is engaged in the discussion and is accountable for the results. 

School improvement is not the sole responsibility of the principal or the School Improvement 

Team. It is an initiative and a process that is owned by everyone involved in the life of the 

school.” (AdvanceEd, http://www.advanc-ed.org/school-improvement-life-cycle).  

One of the most important features of continuous improvement is stakeholder 

engagement.  CCEL is built on data and stakeholder engagement.  Current research on effective 

school climate is emphasizing the tremendous role of trust in improving student, teacher, and 

school performance.  The consortium’s planning team has created strategies to gain consistent 

investment by a range of stakeholders:  students, parents, teachers, administrators, school staff, 

district leaders, community partners, and community leaders.  CCEL seeks to transform 

engagement into investment through multiple strategies: 

 At the CCEL level, all project documents and resources will be available on the 

CCEL website for public access.  A confidential feedback mechanism will also be 

available on that site to ensure that all communities served through CCEL are able 

to respond to its strategies.   

 Each CCEL district and school will create an advisory board that include 

representatives from all constituencies.  This board will have immediate local 

insight and input into the implementation, and the board will provide guidance to 
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the District Director (and ultimately CCEL staff) in identifying problems that 

arise.   

 Communication, Communication, Communication.  One of the fundamental 

issues in school turnaround is the lack of sustained, meaningful communication 

throughout the school/district structures.  The monthly project meetings, the 

Governing Board, community-building events, and the Professional Learning 

Communities will enable feedback and communication mechanisms throughout 

the project at all sites.  

 CCEL ensures a transparency in practice and policy that will enable all 

stakeholders to understand the program, its rationale, and its current effects.  The 

Project Director and District Director will present regular updates to the 

Governing Board, School Boards, school staff, families, partners, and community 

stakeholders. 

 Annual reports (including expenditures) and progress updates will be made 

available to the public through the CCEL web site.  

CCEL recognizes that the process to reform the learning environment for optimum 

achievement gains requires buy-in from the teachers, administrators, students, parents, and 

community-based stakeholders to develop and support program implementation and long-term 

sustainability. Working in partnership with stakeholder groups will ensure opportunities to take 

advantage of different ideas, practices, and thinking to achieve the common goal of launching 

Enterprise Learning within our districts.  We will leveraging existing communication and 

engagement channels that each district currently employs to forge an overall CCEL Stakeholder 

Communication and Engagement Plan that will include collaboration among various stakeholder 

groups. These groups include the superintendent, members of each district’s School Board, 

parents, parent organizations, students, student organizations, business community, civil rights 

organizations, advocacy groups, local civic and community-based organizations, local 

government agencies and local institutions of higher education.  

As part of each district’s existing performance management process, we will continue to 

get feedback through annual School Climate Surveys administered to students, parents, and 

teachers.  These surveys provide insight into the attitudes and perceptions of primary 

stakeholders.  Such insights will be invaluable as these schools seek to become high performing 
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schools, as they will provide an annual index of perceived improvements and learning 

conditions.    

CCEL will establish an Enterprise Learning Task Force comprised of stakeholders to 

review transparent data and budgets; to engage ongoing discussions; and to promote genuine 

input and feedback for progress and implementation. To promote current, extensive and 

transparent communications, the consortium will create a page for each district’s website to 

make current information widely available and accessible at all times. This page will include 

videos of the town hall meetings; written materials such as frequently asked questions, live data 

dashboards, survey results; and customized forms to allow for interactive feedback and input.    

A critical component of our personalized learning framework, a “shared vision,” 

deliberately engages the community to become an integral element of the process with the goal 

of creating a critical mass of ownership that will ensure the effectiveness and sustainability of 

our personalized learning plan. The partnership of all stakeholders is important, but parent 

support is absolutely critical.  Each district’s Enterprise Learning Steering Team will use all 

resources available to keep parents and guardians informed and engaged in the process. Our 

shared vision will encompass a set of goals for focus areas including students’ academic 

achievement, life skills and college- and career-ready planning and preparation.  

The shared vision will have specific action steps that capture the perspective of 

stakeholders’ views of how to best educate students, increase student achievement, and close 

achievement gaps. Engaging the public whole-heartedly will build capacity and unify the 

community to work together for the sake of the students.  CCEL will take a number of steps to 

assure that an ongoing shared vision is built and can grow among our stakeholders. These 

include: 

1) Meetings – The districts will schedule numerous opportunities for discussion and 

sharing perspectives among stakeholders of all backgrounds, interests, and 

professions. Superintendent’s and CCEL District Directors will conduct monthly 

roundtables with specific focused groups such as teachers, principals, students, 

parents, and the business community.  

2) Sharing – Information (research and data) about the Enterprise Learning initiative, its 

rollout status, and progress will be shared with all stakeholders through multiple 

channels, including town hall meetings that include parents, students, and community 
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members at each targeted school outlining key elements and reforms to build 

stakeholder engagement. 

3) Questions and Input – All stakeholders will have the opportunity to ask questions and 

to start conversations to promote critical thinking about student achievement and the 

course of implementation of the program. 

4) Plan Adjustments – Ideas from stakeholder meetings will be synthesized and 

appropriate adjustments to the implementation plan will be made to resolve issues and 

ensure progress is made towards meeting our Enterprise Learning program goals. 

5) Demonstrating Value – Feedback from stakeholders will become part of our written 

assessments and reports and also will be shared, as appropriate in further 

communications to emphasize to stakeholders that their continued input is valued.  

6) Systemic Alignment – CCEL will assure that improvement plans are aligned across 

all system levels and that they reflect the input and best thinking from a broad 

diversity of stakeholder groups. 

Ultimately, CCEL has used stakeholder engagement and input to create our proposal, and 

this level of communication will continue throughout our Enterprise Learning implementation. 

In Orangeburg 5, internal communications begin at the District level with the Office of 

Public Relations guided by the leadership of the District’s Board of Trustees and Superintendent. 

General information can be accessed via the District’s website using numerous hyperlinks on 

various topics.  More current information is disbursed monthly through E-Blast Newsletters. 

The same process is used by each of their 15 schools all of whom strive to create an atmosphere 

of open dialogue with an ongoing effort to establish a reciprocal process for effective two‐way 

communication. First and foremost, all schools, like the District have a Comprehensive School 

Improvement Plan (CSIP), updated annually.   

Every school has an official website link off of the district’s official website. The 

school’s home page has links for Directory, Mission Statement, Teacher Class Pages, School 

Resources, Faculty /Staff Handbook, Resources for Parents, Curriculum Documents, Health & 

Fitness, Instructional Technology, Professional Educator Resources, and the annual School 

Calendar all of which are designed to keep the school’s primary stakeholders informed and 
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vested in the success of the school’s most valuable asset, its students.  In addition to these 

resources, schools publish monthly school newsletters, conduct monthly grade level PTA 

meetings, schedule bi-annual parent/teacher report card conferences, and have a School 

Improvement Advisory Council.  Schools conduct weekly staff meetings. All schools have 

established external partnerships with local business owners who have become their adoptive 

benefactor, and schools also respond in kind by choosing a non-profit community organization 

that they can provide assistance to.   

          OCSD5 has had long-standing relationships with local non-profit organizations, 

institutions of higher education, law enforcement, the faith-based community, private and public 

businesses and governmental agencies. These relationships and collaborative partnerships remain 

current and have allowed the school district to use the expertise and resources of those 

relationships to increase and enhance the services provided to our students and meeting their 

social and psycho-emotional needs as well.  As you will see from the numerous support letters 

and description of extended learning experiences that have been designed to meet the needs of 

our students, our efforts to communicate with and involve those outside of our organizations will 

continue and increase tremendously the efforts we engage to prepare our students for academic 

success, college and careers. So, as we move toward our vision of establishing that World Class 

School System,  ensuring that all stakeholders are part of the activities that support and sustain 

school  improvement is critical to our success. 

(E) (3) Performance Measures  
Note: Bolded performance measures are required for all funded projects. We will need to 

add a note that PASS, HSAP, and the EOCs will be changing when SC adopts new assessments 

to measure the Common Core standards. 

 
Population Performance Measure 
ALL a) By the end of the project, 80% of all students by subgroup will be taught by 

highly effective teachers of record and led by highly effective principals.  
b) By the end of the project, 90% of all students by subgroup will be taught by 
effective teachers of record and led by effective principals. 

PreK-3 a) The total percentile score on the DIAL-4 for participating kindergarten students by 
subgroup will improve by 5 percentile points per year by language and concept areas. 
 
b) The average ELA and math scale scores of 3rd graders by subgroup on the PASS will 
meet or exceed the state's targeted rate of growth (five points) each year of the project. 
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c) The total percentile score on the DIAL-4 for participating kindergarten students by 
subgroup will improve by 5 percentile points per year for motor area, self-help 
development, and social development areas. 
 

4 - 8 a) The average scale scores for ELA and math of 6th graders by subgroup will meet or 
exceed the state's targeted rate of growth (four points) each year of the project. 

 
b) The average ELA and math scale scores of 8th graders by subgroup will meet or 

exceed the state’s targeted rate of growth (four points) each year of the project. 
 
c) The number of students who are suspended (in-school or out-of-school suspensions) 

or expelled will decrease by 10% each year.  
 

9 - 12 a) By the end of the project, 90% of participating students will complete and 
submit the Free Application for Federal Student Aid (FAFSA) form. 

 
b) By the end of the project, 85% of participating 10th graders will pass both subtests 

(English Language Arts and Mathematics) of the HSAP. 
 
c) By the end of the project, participating high school students will average a composite 

score of 22 on the ACT in order to meet college readiness standards established by 
ACT. 

 
d) The four-year graduation rate for participating high school students will exceed the 

state’s rate of increase for graduation rate each year of the project. 
 

e) 90% of students in participating high schools will score career ready on the 
WorkKeys assessment ( level of at least Bronze) 

 
f) The number of students who are suspended (in-school or out-of-school suspensions) 

or expelled will decrease by 10% each year.  
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Teacher 873 873 100%

Principal 873 873 100% 873 873 100% 873 873 100% 873 873 100% 873 873 100% 873 873 100%
Teacher 39 39 100%
Principal 39 39 100% 39 39 100% 39 39 100% 39 39 100% 39 39 100% 39 39 100%
Teacher 437 437 100%

Principal 437 437 100% 437 437 100% 437 437 100% 437 437 100% 437 437 100% 437 437 100%
Teacher 11 11 100%
Principal 11 11 100% 11 11 100% 11 11 100% 11 11 100% 11 11 100% 11 11 100%
Teacher 632 632 100%

Principal 632 632 100% 632 632 100% 632 632 100% 632 632 100% 632 632 100% 632 632 100%

Teacher 36 36 100%
Principal 36 36 100% 36 36 100% 36 36 100% 36 36 100% 36 36 100% 36 36 100%
Teacher 462 462 100%

Principal 462 462 100% 462 462 100% 462 462 100% 462 462 100% 462 462 100% 462 462 100%
Teacher 13 13 100%
Principal 13 13 100% 13 13 100% 13 13 100% 13 13 100% 13 13 100% 13 13 100%

Teacher 610 610 100%

Principal 610 610 100% 610 610 100% 610 610 100% 610 610 100% 610 610 100% 610 610 100%
Teacher 23 23 100%
Principal 23 23 100% 23 23 100% 23 23 100% 23 23 100% 23 23 100% 23 23 100%
Teacher 663 663 100%

Principal 663 663 100% 663 663 100% 663 663 100% 663 663 100% 663 663 100% 663 663 100%

Teacher 59 59 100%
Principal 59 59 100 % 59 59 100 % 59 59 100 % 59 59 100 % 59 59 100 % 59 59 100 %

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Disabled

Disabled

MECC - All 
participating 

students
Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Whittaker - All 
participating 

students

Disabled

MPS - All 
participating 

students

Disabled

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Performance Measure (All Applicants – a)
(A) The number and percentage of participating students, by subgroup (as defined in 
this notice), whose teacher of record (as defined in this notice) and principal are a 
highly effective teacher (as defined in this notice) and a highly effective principal (as 
defined in this notice).

MHS - All 
participating 

students

Disabled

MJHS - All 
participating 

students

Disabled

MES - All 
participating 

students

Applicable Population:  All participating students in CCEL

Subgroup
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Effective 
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and 
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Teacher 407 407 100%

Principal 407 407 100% 407 407 100% 407 407 100% 407 407 100% 407 407 100% 407 407 100%
Teacher 34 34 100%
Principal 34 34 100% 34 34 100% 34 34 100% 34 34 100% 34 34 100% 34 34 100%
Teacher 1196 1196 100%
Principal 1196 1196 100% 1196 1196 100% 1196 1196 100% 1196 1196 100% 1196 1196 100% 1196 1196 100%
Teacher 152 152 100%
Principal 152 152 100% ` 152 100% 152 152 100% 152 152 100% 152 152 100% 152 152 100%
Teacher 0 108 0%
Principal 0 0 0%

Teacher 0 801 0%

Principal 0 0 0%

Teacher 0 1275 0%

Principal 0 0 0%

Teacher 0 1485 0%

Principal 0 0 0%
Teacher 379 379 100%

Principal 379 379 100% 379 379 100% 379 379 100% 379 379 100% 379 379 100% 379 379 100%

Teacher 57 57 100%
Principal 57 57 100% 57 57 100% 57 57 100% 57 57 100% 57 57 100% 57 57 100%
Teacher 579 579 100%
Principal 579 579 100% 579 579 100% 579 579 100% 579 579 100% 579 579 100% 579 579 100%
Teacher 159 159 100%
Principal 159 159 100% 159 159 100% 159 159 100% 159 159 100% 159 159 100% 159 159 100%
Teacher 489 489 100%
Principal 489 489 100% 489 489 100% 489 489 100% 489 489 100% 489 489 100% 489 489 100%
Teacher 96 96 100%
Principal 96 96 100% 96 96 100% 96 96 100% 96 96 100% 96 96 100% 96 96 100%

Teacher 302 302 100%

Principal 302 302 100% 302 302 100% 302 302 100% 302 302 100% 302 302 100% 302 302 100%
Teacher 63 63 100%
Principal 63 63 100% 63 63 100% 63 63 100% 63 63 100% 63 63 100% 63 63 100%
Teacher 353 353 100%
Principal 353 353 100% 353 353 100% 353 353 100% 353 353 100% 353 353 100% 353 353 100%
Teacher 85 85 100%
Principal 85 85 100% 85 85 100% 85 85 100% 85 85 100% 85 85 100% 85 85 100%
Teacher 401 401 100%
Principal 401 401 100% 401 401 100% 401 401 100% 401 401 100% 401 401 100% 401 401 100%
Teacher Principal 85 85
Principal Principal 85 85 100% 85 85 Principal 85 85 100% 85 85 Principal 85 85 100% 85 85

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

C. E. Murray- All 
participating 

students

Disabled

Disabled

Disabled

Disabled

Disabled

Disabled

Kingstree Senior 
High

Kingstree Middle

Williamsburg 
County Magnet

Kingstree Gardner

W.M. Anderson

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Disabled

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

OW  - All 
participating 

students
Disabled

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Data is not available currently in South Carolina to distinguish between Highly Effective and Effective Teachers.  Please see explanation above

Howard Middle 
School - All 
participating 

students

Conder 
Elementary School-

All participating 
studentsDent Middle 

School-All 
participating 

studentsRichland 
Northeast High 

School-All 
participating 

CRCDC - All 
participating 

students The princial of Clemson Road Child Development Center is a Lead Teacher and therefore does not fall under principal evaluation.

The principal of Conder Elementary is a new principal and, as such, has not been evaluated yet.  She is participating in the statewide Principal Induction Program.

The principal of Dent Middle School is new to the district.  While he has nine years of experience, Richland Two does not have his most current effectivenes rating.

The principal of RNE is in the second-year of principalship and is therefore just beginning the formal process of evaluation.
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Teacher 873 873 100% 873 873 100% 873 873 100% 873 873 100% 873 873 100% 873 873 100%
Principal 873 873 100% 873 873 100% 873 873 100% 873 873 100% 873 873 100% 873 873 100%
Teacher 39 39 100% 39 39 100% 39 39 100% 39 39 100% 39 39 100% 39 39 100%
Principal 39 39 100% 39 39 100% 39 39 100% 39 39 100% 39 39 100% 39 39 100%
Teacher 437 437 100% 437 437 100% 437 437 100% 437 437 100% 437 437 100% 437 437 100%
Principal 437 437 100% 437 437 100% 437 437 100% 437 437 100% 437 437 100% 437 437 100%
Teacher 11 11 100% 11 11 100% 11 11 100% 11 11 100% 11 11 100% 11 11 100%
Principal 11 11 100% 11 11 100% 11 11 100% 11 11 100% 11 11 100% 11 11 100%
Teacher 632 632 100% 632 632 100% 632 632 100% 632 632 100% 632 632 100% 632 632 100%

Principal 632 632 100% 632 632 100% 632 632 100% 632 632 100% 632 632 100% 632 632 100%
Teacher 36 36 100% 36 36 100% 36 36 100% 36 36 100% 36 36 100% 36 36 100%
Principal 36 36 100% 36 36 100% 36 36 100% 36 36 100% 36 36 100% 36 36 100%
Teacher 462 462 100% 462 462 100% 462 462 100% 462 462 100% 462 462 100% 462 462 100%
Principal 462 462 100% 462 462 100% 462 462 100% 462 462 100% 462 462 100% 462 462 100%
Teacher 13 13 100% 13 13 100% 13 13 100% 13 13 100% 13 13 100% 13 13 100%
Principal 13 13 100% 13 13 100% 13 13 100% 13 13 100% 13 13 100% 13 13 100%
Teacher 610 610 100% 610 610 100% 610 610 100% 610 610 100% 610 610 100% 610 610 100%

Principal 610 610 100% 610 610 100% 610 610 100% 610 610 100% 610 610 100% 610 610 100%

Teacher 663 663 100 % 663 663 100 % 663 663 100 % 663 663 100 % 663 663 100 % 663 663 100 %

Principal 663 663 100% 663 663 100% 663 663 100% 663 663 100% 663 663 100% 663 663 100%
Teacher 59 59 100% 59 59 100% 59 59 100% 59 59 100% 59 59 100% 59 59 100%
Principal 59 59 100% 59 59 100% 59 59 100% 59 59 100% 59 59 100% 59 59 100%

Teacher 407 407 100% 407 407 100% 407 407 100% 407 407 100% 407 407 100% 407 407 100%

Principal 407 407 100% 407 407 100% 407 407 100% 407 407 100% 407 407 100% 407 407 100%

Teacher 34 34 100% 34 34 100% 34 34 100% 34 34 100% 34 34 100% 34 34 100%
Principal 34 34 100% 34 34 100% 34 34 100% 34 34 100% 34 34 100% 34 34 100%
Teacher 1196 1196 100% 1196 1196 100% 1196 1196 100% 1196 1196 100% 1196 1196 100% 1196 1196 100%

Principal 1196 1196 100% 1196 1196 100% 1196 1196 100% 1196 1196 100% 1196 1196 100% 1196 1196 100%
Teacher 152 152 100% 152 152 100% 152 152 100% 152 152 100% 152 152 100% 152 152 100%
Principal 152 152 0% 152 152 0% 152 152 0% 152 152 0% 152 152 0% 152 152 0%
Teacher 103 103 100% 103 103 100% 103 103 100% 103 103 100% 103 103 100% 103 103 100%
Principal 103 103 100% 103 103 100% 103 103 100% 103 103 100% 103 103 100% 103 103 100%
Teacher 801 801 100% 801 801 100% 801 801 100% 801 801 100% 801 801 100% 801 801 100%
Principal 801 801 100% 801 801 100% 801 801 100% 801 801 100% 801 801 100% 801 801 100%

OW  - All 
participating students

Disabled

MECC - All 
participating 

students
Whittaker - All 

participating 
students

Disabled

Howard Middle 
School - All 
participating 

students

Disabled

Conder Elementary 
School-All 

Performance Measure (All Applicants – b)
(A) The number and percentage of participating students, by subgroup (as defined in 
this notice), whose teacher of record (as defined in this notice) and principal are an 
effective teacher (as defined in this notice) and an effective principal (as defined in this 
notice).

CRCDC - All 
participating 

MHS - All 
participating students

Disabled

MJHS - All 
participating students

Disabled
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MES - All 
participating students

MPS - All 
participating students

Applicable Population:  All participating students in CCEL
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Teacher 1275 1275 100% 1275 1275 100% 1275 1275 100% 1275 1275 100% 1275 1275 100% 1275 1275 100%
Principal 1275 1275 100% 1275 1275 100% 1275 1275 100% 1275 1275 100% 1275 1275 100% 1275 1275 100%
Teacher 1485 1485 100% 1485 1485 100% 1485 1485 100% 1485 1485 100% 1485 1485 100% 1485 1485 100%
Principal 1485 1485 100% 1485 1485 100% 1485 1485 100% 1485 1485 100% 1485 1485 100% 1485 1485 100%

Teacher 379 379 100% 379 379 100% 379 379 100% 379 379 100% 379 379 100% 379 379 100%

Principal 379 379 100% 379 379 100% 379 379 100% 379 379 100% 379 379 100% 379 379 100%
Teacher 57 57 100% 57 57 100% 57 57 100% 57 57 100% 57 57 100% 57 57 100%
Principal 57 57 100% 57 57 100% 57 57 100% 57 57 100% 57 57 100% 57 57 100%
Teacher 579 579 100% 579 579 100% 579 579 100% 579 579 100% 579 579 100% 579 579 100%
Principal 579 579 100% 579 579 100% 579 579 100% 579 579 100% 579 579 100% 579 579 100%
Teacher 159 159 100% 159 159 100% 159 159 100% 159 159 100% 159 159 100% 159 159 100%
Principal 159 159 100% 159 159 100% 159 159 100% 159 159 100% 159 159 100% 159 159 100%
Teacher 489 489 100% 489 489 100% 489 489 100% 489 489 100% 489 489 100% 489 489 100%
Principal 489 489 100% 489 489 100% 489 489 100% 489 489 100% 489 489 100% 489 489 100%
Teacher 96 96 100% 96 96 100% 96 96 100% 96 96 100% 96 96 100% 96 96 100%
Principal 96 96 100% 96 96 100% 96 96 100% 96 96 100% 96 96 100% 96 96 100%
Teacher 302 302 100% 302 302 100% 302 302 100% 302 302 100% 302 302 100% 302 302 100%
Principal 302 302 100% 302 302 100% 302 302 100% 302 302 100% 302 302 100% 302 302 100%
Teacher 63 63 100% 63 63 100% 63 63 100% 63 63 100% 63 63 100% 63 63 100%
Principal 63 63 100% 63 63 100% 63 63 100% 63 63 100% 63 63 100% 63 63 100%
Teacher 353 353 100% 353 353 100% 353 353 100% 353 353 100% 353 353 100% 353 353 100%
Principal 353 353 100% 353 353 100% 353 353 100% 353 353 100% 353 353 100% 353 353 100%
Teacher 85 85 100% 85 85 100% 85 85 100% 85 85 100% 85 85 100% 85 85 100%
Principal 85 85 100% 85 85 100% 85 85 100% 85 85 100% 85 85 100% 85 85 100%
Teacher 401 401 100% 401 401 100% 401 401 100% 401 401 100% 401 401 100% 401 401 100%
Principal 401 401 100% 401 401 100% 401 401 100% 401 401 100% 401 401 100% 401 401 100%
Teacher 85 85 100% 85 85 100% 85 85 100% 85 85 100% 85 85 100% 85 85 100%
Principal 85 85 100% 85 85 100% 85 85 100% 85 85 100% 85 85 100% 85 85 100%

Disabled

Kingstree Gardner

W.M. Anderson

Disabled

Disabled

Disabled

Kingstree Middle

Williamsburg 
County Magnet

Disabled

C. E. Murray- All 
participating 

students

Disabled

Kingstree Senior 
High

Dent Middle School-
All participating 
Richland Northeast 
High School-All 
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Performance Measure Baseline
(Grades PreK-3 – a, b)

[Provide 
Year][Please describe the 

Performance Measure in 
the cells below, as well as 
the methodology for 
calculating the measure.]

2012-2013 SY 2017-
18

(Post-
Grant)

a)        The total 
percentile score on the 
DIAL-3 for 
participating 
kindergarten students by 
subgroup will improve 
by 5 percentile points 

K5 Dial 3, Clarendon 
School District Two

All participating 
students 40 45 50 55 60 65

b)     The total 
percentile score on the 
DIAL-3 for 
participating 
kindergarten students by 

K5 Dial 3, Clarendon 
School District Two

All participating 
students 40 45 50 55 60 65

All participating 
students 632.4 639.4 646.4 653.4 660.4 667.4

Male 627.7 634.7 641.7 648.7 655.7 662.7
Female 638.1 645.1 652.1 659.1 666.1 673.1

AfricanAmerican 624.1 633.1 642.1 651.1 660.1 669.1
Hispanic 616.2 625.2 634.2 643.2 652.2 661.2

White 658.8 665.8 672.8 679.8 686.8 693.8
Disabled 605.5 614.5 623.5 632.5 641.5 650.5

Non Disabled 638.1 645.1 652.1 659.1 666.1 673.1
Subsidized 623.1 632.1 641.1 650.1 659.1 668.1

Non Subsidized 672.7 679.7 686.7 693.7 700.7 707.7
All participating 

students
623.3 630.3 637.3 644.3 651.3 658.3

Applicable Population Subgroup

Clarendon County School District Two

b) The average  math scale 
scores of 3rd graders by 
subgroup on the PASS will 
meet or exceed the state's 
Annual Measurable 
Objectives (AMOs) by the 
end of the project period.

3rd Grade Math PASS 
(Manning Primary 
School, Clarendon 
School District Two)

b) The average ELA  scale 
scores of 3rd graders by 
subgroup on the PASS will 
meet or exceed the state's 
Annual Measurable 
Objectives (AMOs) by the 
end of the project period.

3rd Grade ELA PASS 
(Manning Primary 
School, Clarendon 
School District Two)

Clarendon County School District Two

SY 2013-
14

SY 2014-
15

SY 2015-
16

SY 2016-
17
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Male 624.5 631.5 638.5 645.5 652.5 659.5
Female 621.7 628.7 635.7 642.7 649.7 656.7

AfricanAmerican 609.4 618.4 627.4 636.4 645.4 654.4
Hispanic 632.8 641.8 650.8 659.8 668.8 677.8

White 655.4 662.4 669.4 676.4 683.4 690.4
Disabled 591 600 609 618 627 636

Non Disabled 630 637 644 651 658 665
Subsidized 612 621 630 639 648 657

Non Subsidized 671.8 678.8 685.8 692.8 699.8 706.8

b) The average  math scale 
scores of 3rd graders by 
subgroup on the PASS will 
meet or exceed the state's 
Annual Measurable 
Objectives (AMOs) by the 
end of the project period.

3rd Grade Math PASS 
(Manning Primary 
School, Clarendon 
School District Two)
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Performance Measure Baseline
(Grades PreK-3 – a, b) [Provide 

Year]
[Please describe the Performance 
Measure in the cells below, as well 
as the methodology for calculating 
the measure.]

2012-
2013 SY 2013-14 SY 2014-

15 SY 2015-16 SY 2016-17 SY 2017-
18

All participating 
students 637.8 644.8 651.8 658.8 665.8 672.8

Male 624.8 631.8 638.8 645.8 652.8 659.8
Female 647.7 654.7 661.7 668.7 675.7 682.7
African-American 637.8 646.8 655.8 664.8 673.8 682.8
Subsidized Meals 635.1 644.1 653.1 662.1 671.1 680.1

All participating 
students 640.4 647.4 654.4 661.4 668.4 675.4

Male 627.8 634.8 641.8 648.8 655.8 662.8
Female 649.9 656.9 663.9 670.9 677.9 684.9
African-American 640.4 649.4 658.4 667.4 676.4 685.4

Subsidized Meals 637.8 646.8 655.8 664.8 673.8 682.8

Applicable 
Population Subgroup

Target: Orangeburg 5

The school did not administer Dial 4 during the 2012-13 school year but will 
administer the assessment as a part of grant requirements and meet the 
targeted rate of growth aligned with CCEL standards.

The school did not administer Dial 4 during the 2012-13 school year but will 
administer the assessment as a part of grant requirements and will establish 
and meet the targeted rate of growth established by CCEL.

All participating 
students

All participating 
students

b-2)The average  math scale scores 
of 3rd graders by subgroup on the 
PASS will meet or exceed the 
state's targeted annual rate of 
growth (five points) each year. 

Whittaker 3rd 
Grade Math 
PASS--OCSD5

a-1)        The total percentile 
score on the DIAL-4 for 
participating kindergarten 
students by subgroup will 
improve by 5 percentile points 
per year by language and concept 
areas.

Whittaker:  
Kindergarten

a-2)     The total percentile score 
on the DIAL-4 for participating 
kindergarten students by 
subgroup will improve by 5 
percentile points per year for 
motor area, self-help 
development, and social 
development areas.

Whittaker:  
Kindergarten

b-1 )The average ELA  scale 
scores of 3rd graders by subgroup 
on the PASS will meet or exceed 
the state's targeted annual rate of 
growth (five points) each year. 

Whittaker 3rd 
Grade ELA PASS-
-OCSD5
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Performance Measure Baseline
(Grades PreK-3 – a, b) [Provide 

Year]
[Please describe the 
Performance Measure in the 
cells below, as well as the 
methodology for calculating 
the measure.]

2012-
2013

SY 2017-
18

(Post-
Grant)

All participating 
students 48.9 53.9 58.9 63.9 68.9 73.9

Males 48.5 53.5 58.5 63.5 68.5 73.5
Females 49.3 54.3 59.3 64.3 69.3 74.3

All participating 
students 71.7 76.7 81.7 86.7 91.7 96.7

Males 70.5 75.5 80.5 85.5 90.5 95.5

Females 73.1 78.1 83.1 88.1 93.1 98.1

All participating 
students 640.9 648 655 662 669 676

Male 631.6 639 646 653 660 667
Female 650.4 657 664 671 678 685

African-American 640.5 650 659 668 677 686
Hispanic 637.6 647 656 665 674 683

Disabled 592.4 601 610 619 628 637

LEP 622.6 632 641 650 659 668
Subsidized 637 646 655 664 673 682

Applicable Population Subgroup

Target  Richland County School District Two

SY 2013-
14

SY 2014-
15

SY 2015-
16

SY 2016-
17

a)        The total percentile 
score on the DIAL-4 for 
participating kindergarten 
students by subgroup will 
improve by 5 percentile 
points per year by language 
and concept area.

Clemson Road Child 
Development Center 
Language

b)     The total percentile 
score on the DIAL-4 for 
participating kindergarten 
students by subgroup will 
improve by 5 percentile 
points per year for motor 
area, self-help 
development, and social 
development areas.

Clemson Road Child 
Development Center

b) The average ELA  scale 
scores of 3rd graders by 
subgroup on the PASS will 
meet or exceed the state's 
Annual Measurable Objectives 
(AMOs) by the end of the 
project period.

3rd Grade ELA PASS 
LW Conder Elementary  
Richland School 
District Two
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Performance Measure Baseline

(Grades PreK-3 – a, b)

[Please describe the Performance 
Measure in the cells below, as well 
as the methodology for calculating 
the measure.]

2012-2013 SY 2017-18

(Post-Grant)

All Students 154.6 159.6 164.6 169.6 174.6 179.6

Males 152.2 157.2 162.2 167.2 172.2 177.2
Females 157 162 167 172 177 182

Black 154.7 159.7 164.7 169.7 174.7 179.7
White 152 157 162 167 172 177

All Students 150.8 155.8 160.8 165.8 170.8 175.8

Males 148.6 153.6 158.6 163.6 168.6 173.6

Females 153.3 158.3 163.3 168.3 173.3 178.3

Black 151.3 156.3 161.3 166.3 171.3 176.3

White 147.2 152.2 157.2 162.2 167.2 172.2

All Students 146.8 151.8 156.8 161.8 166.8 171.8
Males 146.5 151.5 156.5 161.5 166.5 171.5

Females 147.3 152.3 157.3 162.3 167.3 172.3
Black 145.5 150.5 155.5 160.5 165.5 170.5
White 150.7 155.7 160.7 165.7 170.7 175.7

All Students 158.7 163.7 168.7 173.7 178.7 183.7
Males 155.1 160.1 165.1 170.1 175.1 180.1

Females 162.3 167.3 172.3 177.3 182.3 187.3
Black 159.9 164.9 169.9 174.9 179.9 184.9

a)        Northwest Education 
Association Measures of Academic 
Progress, Mean RIT  Scores

a)        Northwest Education 
Association Measures of Academic 
Progress, Mean RIT  Scores

Williamsburg 

Magnet 

Elementary, 

Kindergarten, 
Primary 
Reading
Anderson 

Primary 

School, 
Kindergarten, 
Primary 
Mathematics

a)        Northwest Education 
Association Measures of Academic 
Progress, Mean RIT  Scores

Applicable 
Population

Anderson 

Primary 

School, 
Kindergarten, 
Primary 
Reading

a)        Northwest Education 
Association Measures of Academic 
Progress, Mean RIT  Scores

Greeleyvill 

Elementary , 
Kindergarten, 
Primary 
Reading

Williamsburg County School District

Subgroup

Williamsburg

SY 2013-
14

SY 2014-
15

SY 2015-
16

SY 2016-
17
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White 151.8 156.8 161.8 166.8 171.8 176.8
All Students 153.5 158.5 163.5 168.5 173.5 178.5

Males 151.2 156.2 161.2 166.2 171.2 176.2
Females 156.2 161.2 166.2 171.2 176.2 181.2

Black 154.6 159.6 164.6 169.6 174.6 179.6
White 149 154 159 164 169 174

All Students 149.9 154.9 159.9 164.9 169.9 174.9
Males 149.2 154.2 159.2 164.2 169.2 174.2

Females 150.9 155.9 160.9 165.9 170.9 175.9
Black 148.6 153.6 158.6 163.6 168.6 173.6
White 153.8 158.8 163.8 168.8 173.8 178.8

All Students 639.2 644.2 649.2 654.2 659.2 664.2
Males 626.5 633.5 640.5 647.5 654.5 661.5

Females 652.9 659.9 666.9 673.9 680.9 687.9
Black 640.9 649.9 658.9 667.9 676.9 685.9

Subsidized 
Meals 639 648 657 666 675 684

All Students 627 634 641 648 655 662
Males 631.1 638.1 645.1 652.1 659.1 666.1

Females 623 630 637 644 651 658
Black 628.6 637.6 646.6 655.6 664.6 673.6

Disabled 596.4 605.4 614.4 623.4 632.4 641.4
Subsidized 

Meals 627.1 636.1 645.1 654.1 663.1 672.1
All Students 631.8 638.8 645.8 652.8 659.8 666.8

Males 629.9 636.9 643.9 650.9 657.9 664.9
Females 633.9 640.9 647.9 654.9 661.9 668.9

Black 626.7 635.7 644.7 653.7 662.7 671.7
Subsidized 

Meals 630.9 639.9 648.9 657.9 666.9 675.9
All Students 622.6 629.6 636.6 643.6 650.6 657.6

Males 612.2 619.2 626.2 633.2 640.2 647.2
Females 633.7 640.7 647.7 654.7 661.7 668.7

Black 624.2 633.2 642.2 651.2 660.2 669.2
Subsidized 

Meals 621.7 630.7 639.7 648.7 657.7 666.7

Williamsburg 

Magnet 

Elementary 

3rd  Grade 

a)   ELA PASS  Scale Scores

Greeleyville 

Elementary 

3rd  Grade 

a)  Math  PASS  Scale Scores

Kenneth 

Gardner 

Elementary 

3rd  Grade 

a)   ELA PASS  Scale Scores

Anderson 

Primary 

School, 
Kindergarten, 
Primary 
Mathematics

Greeleyville 

Elementary 

3rd  Grade 

a)   ELA PASS  Scale Scores

a)        Northwest Education 
Association Measures of Academic 
Progress, Mean RIT  Scores

Greeleyville 

Elementary 

Kindergarten, 
Primary 
Mathematics

a)        Northwest Education 
Association Measures of Academic 
Progress, Mean RIT  Scores

Williamsburg 

Magnet 

Elementary 

Kindergarten, 
Primary 
Mathematics

a)        Northwest Education 
Association Measures of Academic 
Progress, Mean RIT  Scores
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All Students 611.1 618.1 625.1 632.1 639.1 646.1
Males 615.3 622.3 629.3 636.3 643.3 650.3

Females 607 614 621 628 635 642
Black 610.7 619.7 628.7 637.7 646.7 655.7

Disabled 575.9 584.9 593.9 602.9 611.9 620.9
Subsidized 

Meals 609.9 618.9 627.9 636.9 645.9 654.9
All Students 611.3 618.3 625.3 632.3 639.3 646.3

Males 608.8 615.8 622.8 629.8 636.8 643.8
Females 613.9 620.9 627.9 634.9 641.9 648.9

Black 604.3 613.3 622.3 631.3 640.3 649.3
Subsidized 

Meals 609.8 618.8 627.8 636.8 645.8 654.8

Williamsburg 

Magnet 

Elementary 

3rd  Grade 

a)  Math  PASS  Scale Scores

Kenneth 

Gardner 

Elementary 

3rd  Grade 

a) Math PASS  Scale Scores

Carolina Consortium for Enterprise Learning 227



Performance Measure Baseline
(Grades 4-8 –b, c) 2012-13

[ SY 2017-
18

(Post-
Grant)

OVERALL 618.9 624.9 630.9 636.9 642.9 648.9
Male 612.3 618.3 624.3 630.3 636.3 642.3

Female 626.1 632.1 638.1 644.1 650.1 656.1
African American 606.1 614.1 622.1 630.1 638.1 646.1

Hispanic I/S
White 664.6 670.6 676.6 682.6 688.6 694.6

Disabled 597.6 603.6 609.6 615.6 621.6 627.6
Non Disabled 644.7 650.7 656.7 662.7 668.7 674.7

Subsidized 629.9 637.9 645.9 653.9 661.9 669.9
Non Subsidized 673.1 679.1 685.1 691.1 697.1 703.1

OVERALL 637.4 643.4 649.4 655.4 661.4 667.4
Male 632.5 638.5 644.5 650.5 656.5 662.5

Female 642.8 648.8 654.8 660.8 666.8 672.8
African American 629.2 637.2 645.2 653.2 661.2 669.2

Hispanic I/S
White 664.6 670.6 676.6 682.6 688.6 694.6

Disabled 597.6 605.6 613.6 621.6 629.6 637.6
Non Disabled 644.7 650.7 656.7 662.7 668.7 674.7

Subsidized 629.9 637.9 645.9 653.9 661.9 669.9
Non Subsidized 673.1 679.1 685.1 691.1 697.1 703.1

OVERALL 610.8 616.8 622.8 628.8 634.8 640.8
Male 606.8 612.8 618.8 624.8 630.8 636.8

Female 615.5 621.5 627.5 633.5 639.5 645.5
African American 603.2 611.2 617.2 623.2 629.2 635.2

Hispanic 617.4 625.4 631.4 637.4 643.4 649.4
White 635.4 641.4 647.4 653.4 659.4 665.4

Disabled 572.4 580.4 588.4 596.4 604.4 612.4
Non Disabled 615.2 621.2 627.2 633.2 639.2 645.2

LEP 608.7 616.7 624.7 632.7 640.7 648.7
NLEP 610.9 616.9 622.9 628.9 634.9 640.9

Subsidized 605.2 613.2 621.2 629.2 637.2 645.2
Non Subsidized 643.9 649.9 655.9 661.9 667.9 673.9

Clarendon School District

  a-1) The average scale scores for ELA  of 6th 
graders by subgroup will meet or exceed the state's 
targeted rate of growth (four points) each year.

6th grade ELA (PASS) 
Manning Elementary School, 
Clarendon District Two

a-2)       The average scale scores for Math of 6th 
graders by subgroup will meet or exceed the state's 
targeted rate of growth (four points) each year.

6th grade Math (PASS) 
Manning Elementary School, 
Clarendon School District 
Two

[b-1) The average ELA scale scores of 8th graders by 
subgroup will meet or exceed the state's targeted rate of 
growth (four points) each year.

8th grade ELA (PASS) 
Manning Junior High School, 
Clarendon School District 
Two

Applicable Population-- Subgroup

Target

SY 2013-
14

SY 2014-
15

SY 2015-
16

SY 2016-
17
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OVERALL 610.5 616.5 622.5 628.5 634.5 640.5
Male 609.9 615.9 621.9 627.9 633.9 639.9

Female 611.3 617.3 623.3 629.3 635.3 641.3
African American 606 614 622 630 638 646

Hispanic 618.4 626.4 634.4 642.4 650.4 658.4
White 624.3 630.3 636.3 642.3 648.3 654.3

Disabled 575.1 583.1 591.1 599.1 607.1 615.1
Non Disabled 614.6 620.6 626.6 632.6 638.6 644.6

LEP 608.9 616.9 624.9 632.9 640.9 648.9
NLEP 610.9 616.9 622.9 628.9 634.9 640.9

Subsidized 606.4 614.4 622.4 630.4 638.4 646.4
Non Subsidized 635 641 647 653 659 665

OVERALL 6.0 5.4 4.9 4.4 3.9 3.5

African American 6.0 5.4 4.9 4.4 3.9 3.5

Male 5.0 4.5 4.1 3.6 3.3 3.0

Female 1.0 0.9 0.8 0.7 0.7 0.6

Subsidized 6.0 5.4 4.9 4.4 3.9 3.5

OVERALL 9.0 8.1 7.3 6.6 5.9 5.3

African American 9.0 8.1 7.3 6.6 5.9 5.3

Male 7.0 6.3 5.7 5.1 4.6 4.1

Female 2.0 1.8 1.6 1.5 1.3 1.2

Subsidized 9.0 8.1 7.3 6.6 5.9 5.3

OVERALL 9.0 8.1 7.3 6.6 5.9 5.3

African American 9.0 8.1 7.3 6.6 5.9 5.3

Male 8.0 7.2 6.5 5.8 5.2 4.7

Female 1.0 0.9 0.8 0.7 0.7 0.6

Subsidized 9.0 8.1 7.3 6.6 5.9 5.3

OVERALL 32.0 28.8 25.9 23.3 21.0 18.9

African American 32.0 28.8 25.9 23.3 21.0 18.9

Male 21.0 18.9 17.0 15.3 13.8 12.4

Female 11.0 9.9 8.9 8.0 7.2 6.5

Subsidized 32.0 28.8 25.9 23.3 21.0 18.9

OVERALL 23.0 20.7 18.6 16.8 15.1 13.6

African American 20.0 18.0 16.2 14.6 13.1 11.8

Male 17.0 15.3 13.8 12.4 11.2 10.0

Female 3.0 2.7 2.4 2.2 2.0 1.8

Subsidized 23 20.7 18.63 16.767 15.0903 13.58127

[b-1) The average math scale scores of 8th graders by 
subgroup will meet or exceed the state's targeted rate of 
growth (four points) each year.

8th grade Math (Pass) 
Manning Junior High School, 
Clarendon School District 
Two

dd-4)   The number of students who are suspended (in-
school or out-of-school suspensions) or expelled will  
decrease by 10% each year. 

7th Grade Manning Junior 
High School

d-5)    Suspension  (includes in-school and out of school 
suspensions)and Expulsion rates for students will  
decrease by 10% each year. 

8th grade  Manning Junior 
High School

d-1)    The number of students who are suspended (in-
school or out-of-school suspensions) or expelled will  
decrease by 10% each year. 

4th Grade - what school? 
What district?

d-2)    The number of students who are suspended (in-
school or out-of-school suspensions) or expelled will  
decrease by 10% each year. 

5th grade - Manning 
Elementary School

d-3)    The number of students who are suspended (in-
school or out-of-school suspensions) or expelled will  
decrease by 10% each year. 

6th grade - Manning 
Elementary School
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Performance Measure Baseline

(Grades 4-8 –b, c)
[Provide 

Year]

SY 2017-
18

(Post-
Grant)

OVERALL 610 616 622 628 634 640
Male 602.4 608.4 614.4 620.4 626.4 632.4
Female 615.9 621.9 627.9 633.9 639.9 645.9
African-American 610.3 618.3 626.3 634.3 642.3 650.3
Disabled 570.4 578.4 586.4 594.4 602.4 610.4
Subsidized Meals 610.6 618.6 626.6 634.6 642.6 650.6
OVERALL 593.1 599.1 605.1 611.1 617.1 623.1
Male 588.4 594.4 600.4 606.4 612.4 618.4
Female 596.9 602.9 608.9 614.9 620.9 626.9
African-American 593.7 601.7 609.7 617.7 625.7 633.7
Disabled 562.4 570.4 578.4 586.4 594.4 602.4
Subsidized Meals 593.5 601.5 609.5 617.5 625.5 633.5
OVERALL 608.6 614.6 620.6 626.6 632.6 638.6
Male 611.3 617.3 623.3 629.3 635.3 641.3
Female 605.9 611.9 617.9 623.9 629.9 635.9
African-American 607.2 615.2 623.2 631.2 639.2 647.2
Disabled 558.5 566.5 574.5 582.5 590.5 598.5
Subsidized Meals 607.8 615.8 623.8 631.8 639.8 647.8
OVERALL 598.6 604.6 610.6 616.6 622.6 628.6
Male 596.1 602.1 608.1 614.1 620.1 626.1
Female 601 607 613 619 625 631
African-American 598.3 606.3 614.3 622.3 630.3 638.3
Disabled 574.4 582.4 590.4 598.4 606.4 614.4
Subsidized Meals 598.5 606.5 614.5 622.5 630.5 638.5

OVERALL 8.0 7.2 6.5 5.8 5.2 4.7

Male 6.0 5.4 4.9 4.4 3.9 3.5

Female 2.0 1.8 1.6 1.5 1.3 1.2

African-American 8.0 7.2 6.5 5.8 5.2 4.7

Subsidized Meals 8.0 7.2 6.5 5.8 5.2 4.7

OVERALL 10.0 9.0 8.1 7.3 6.6 5.9

Male 7.0 6.3 5.7 5.1 4.6 4.1

Female 3.0 2.7 2.4 2.2 2.0 1.8

African-American 10.0 9.0 8.1 7.3 6.6 5.9

Subsidized Meals 10.0 9.0 8.1 7.3 6.6 5.9

OVERALL 83.0 74.7 67.2 60.5 54.5 49.0

Male 52.0 46.8 42.1 37.9 34.1 30.7

Female 31.0 27.9 25.1 22.6 20.3 18.3

African-American 82.0 73.8 66.4 59.8 53.8 48.4

Disabled 8.0 7.2 6.5 5.8 5.2 4.7

Subsidized Meals 83.0 74.7 67.2 60.5 54.5 49.0

OVERALL 84.0 75.6 68.0 61.2 55.1 49.6

Male 44.0 39.6 35.6 32.1 28.9 26.0

Female 40.0 36.0 32.4 29.2 26.2 23.6

African-American 84.0 75.6 68.0 61.2 55.1 49.6

Disabled 11.0 9.9 8.9 8.0 7.2 6.5

Subsidized Meals 84.0 75.6 68.0 61.2 55.1 49.6

OVERALL 72.0 64.8 58.3 52.5 47.2 42.5

Male 30.0 27.0 24.3 21.9 19.7 17.7

Female 42.0 37.8 34.0 30.6 27.6 24.8

African-American 71.0 63.9 57.5 51.8 46.6 41.9

Disabled 9.0 8.1 7.3 6.6 5.9 5.3

Subsidized Meals 72.0 64.8 58.3 52.5 47.2 42.5

Orangeburg Consolidated School District Five

Applicable Population Subgroup

Target

SY 2013-
14

SY 2014-
15

SY 2015-
16

SY 2016-
17

 a-1) The average scale scores for ELA  of 6th graders by 
subgroup will meet or exceed the state's targeted rate of 

growth (four points) each year.

Howard 6th grade ELA (PASS)  
OCSD5

a-2)       The average scale scores for Math of 6th graders 
by subgroup will meet or exceed the state's targeted rate 

of growth (four points) each year.

Howard 6th grade Math 
(PASS) OCSD5

[b-1) The average ELA scale scores of 8th graders by 
subgroup will meet or exceed the state's targeted rate of 

growth (four points) each year.

Howard 8th grade ELA (PASS) 
OCSD5

[b-1) The average math scale scores of 8th graders by 
subgroup will meet or exceed the state's targeted rate of 

growth (four points) each year.

Howard 8th grade Math (Pass) 
OCSD5

d-4)   The number of students who are suspended (in-
school or out-of-school suspensions) or expelled will  
decrease by 10% each year. 

Howard 7th Grade - OCSD5

d-5)    The number of students who are suspended (in-
school or out-of-school suspensions) or expelled will  
decrease by 10% each year. 

Howard 8th Grade - OCSD5

d-1)    The number of students who are suspended (in-
school or out-of-school suspensions) or expelled will  
decrease by 10% each year. 

Whittaker 4th Grade - OCSD5

d-2)    The number of students who are suspended (in-
school or out-of-school suspensions) or expelled will  
decrease by 10% each year. 

Whittaker 5th Grade - OCSD5

d-3)    The number of students who are suspended (in-
school or out-of-school suspensions) or expelled will  
decrease by 10% each year. 

Howard 6th Grade - OCSD5
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Performance Measure Baseline
(Grades 4-8 –b, c) 2012-

2013
SY 2017-

18

(Post-
Grant)

OVERALL 636.9 642.9 648.9 654.9 660.9 666.9
Male 628.9 634.9 640.9 646.9 652.9 658.9

Female 643.7 649.7 655.7 661.7 667.7 673.7
White 682.8 688.8 694.8 700.8 706.8 712.8

African-American 620.3 628.3 636.3 644.3 652.3 660.3
Asian/Pacific Islander 673.5 681.5 689.5 697.5 705.5 713.5

Hispanic 619.5 627.5 635.5 643.5 651.5 659.5
Disabled 569.2 577.2 585.2 593.2 601.2 609.2

LEP 637 645 653 661 669 677
Subsidized Meals 615.7 623.7 631.7 639.7 647.7 655.7

OVERALL 629.8 635.8 641.8 647.8 653.8 659.8
Male 621.5 627.5 633.5 639.5 645.5 651.5

Female 637.2 643.2 649.2 655.2 661.2 667.2
White 691.2 697.2 703.2 709.2 715.2 721.2

African-American 606.6 614.6 622.6 630.6 638.6 646.6
Asian/Pacific Islander 696.6 704.6 712.6 720.6 728.6 736.6

Hispanic 610.6 618.6 626.6 634.6 642.6 650.6
Disabled 562.1 570.1 578.1 586.1 594.1 602.1

LEP 635.3 643.3 651.3 659.3 667.3 675.3
Subsidized Meals 602.7 610.7 618.7 626.7 634.7 642.7

OVERALL 623.6 629.6 635.6 641.6 647.6 653.6
Male 616.1 622.1 628.1 634.1 640.1 646.1

Female 630.8 636.8 642.8 648.8 654.8 660.8

Applicable Population Subgroup

Target

SY 2013-
14

SY 2014-
15

SY 2015-
16

SY 2016-
17

Richland County School District Two

  a-1) The average scale 
scores for ELA  of 6th 
graders by subgroup will 
meet or exceed the 
state's targeted rate of 
growth (four points) 
each year.

6th grade ELA (PASS) 
Dent Middle School  
Richland School 
District Two

a-2)       The average 
scale scores for Math of 
6th graders by subgroup 
will meet or exceed the 
state's targeted rate of 
growth (four points) 
each year.

6th grade Math (PASS) 
Dent Middle School  
Richland School 
District Two

[b-1) The average ELA 
scale scores of 8th graders 
by subgroup will meet or 
exceed the state's AMO by 
the end of 2017-2018.

8th grade ELA (PASS) 
Dent Middle School  
Richland School 
District TwoCarolina Consortium for Enterprise Learning 231



Performance Measure Baseline
(Grades 4-8 –b, c) 2012-

2013
SY 2017-

18

(Post-
Grant)

Applicable Population Subgroup

Target

SY 2013-
14

SY 2014-
15

SY 2015-
16

SY 2016-
17

Richland County School District TwoWhite 675.3 681.3 687.3 693.3 699.3 705.3
African-American 601.1 609.1 617.1 625.1 633.1 641.1

Asian/Pacific Islander 699.6 707.6 715.6 723.6 731.6 739.6
Hispanic 597.9 605.9 613.9 621.9 629.9 637.9
Disabled 540 548 556 564 572 580

LEP 614.7 622.7 630.7 638.7 646.7 654.7
Subsidized Meals 594.7 602.7 610.7 618.7 626.7 634.7

OVERALL 630.5 636.5 642.5 648.5 654.5 660.5
Male 628.6 634.6 640.6 646.6 652.6 658.6

Female 632.4 638.4 644.4 650.4 656.4 662.4
White 676.2 682.2 688.2 694.2 700.2 706.2

African-American 606.5 614.5 622.5 630.5 638.5 646.5
Asian/Pacific Islander 749.4 757.4 765.4 773.4 781.4 789.4

Hispanic 608.3 616.3 624.3 632.3 640.3 648.3
Disabled 567.1 575.1 583.1 591.1 599.1 607.1

LEP 635.5 643.5 651.5 659.5 667.5 675.5
Subsidized Meals 601.5 609.5 617.5 625.5 633.5 641.5

OVERALL 9 8 7 7 6 5

Male 4 4 3 3 3 2

Female 5 5 4 4 3 3

African-American 8 7 6 6 5 5

Hispanic 1 1 1 1 1 1

d-1)    The number of 
students who are suspended 
(in-school or out-of-school 
suspensions) or expelled 
will  decrease by 10% each 
year. 

4th Grade - L.W. 
Conder Elementary, 
Richland School 
District Two

[b-1) The average math 
scale scores of 8th graders 
by subgroup will meet or 
exceed the state's targeted 
rate of growth (four points) 
each year.

8th grade Math (Pass) 
Dent Middle School  
Richland School 
District Two

[b-1) The average ELA 
scale scores of 8th graders 
by subgroup will meet or 
exceed the state's AMO by 
the end of 2017-2018.

8th grade ELA (PASS) 
Dent Middle School  
Richland School 
District Two

Carolina Consortium for Enterprise Learning 232



Performance Measure Baseline
(Grades 4-8 –b, c) 2012-

2013
SY 2017-

18

(Post-
Grant)

Applicable Population Subgroup

Target

SY 2013-
14

SY 2014-
15

SY 2015-
16

SY 2016-
17

Richland County School District TwoLEP 1 1 1 1 1 1

Subsidized Meals 7 6 6 5 5 4

OVERALL 10 9 8 7 7 6

Male 4 4 3 3 3 2

Female 6 5 5 4 4 4

African-American 7 6 6 5 5 4

Hispanic 0 0 0 0 0 0

LEP 1 1 1 1 1 1

Subsidized Meals 10 9 8 7 7 6

d-1)    The number of 
students who are suspended 
(in-school or out-of-school 
suspensions) or expelled 
will  decrease by 10% each 
year. 

4th Grade - L.W. 
Conder Elementary, 
Richland School 
District Two

d-2)    The number of 
students who are suspended 
(in-school or out-of-school 
suspensions) or expelled 
will  decrease by 10% each 
year. 

5th grade - L.W. 
Conder Elementary, 
Richland School 
District Two
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Performance Measure Baseline
(Grades 4-8 –b, c) 2012-

2013
SY 2017-

18

(Post-
Grant)

Applicable Population Subgroup

Target

SY 2013-
14

SY 2014-
15

SY 2015-
16

SY 2016-
17

Richland County School District TwoOVERALL 80 72 65 58 52 47

Male 52 47 42 38 34 31

Female 28 25 23 20 18 17

White 3 3 2 2 2 2

African-American 72 65 58 52 47 43

Asian/Pacific Islander 2 2 2 1 1 1

Hispanic 3 3 2 2 2 2

Disabled 3 3 2 2 2 2

LEP 2 2 2 1 1 1

Subsidized Meals 70 63 57 51 46 41

OVERALL 174 157 141 127 114 103

Male 101 91 82 74 66 60

Female 73 66 59 53 48 43

White 14 13 11 10 9 8

African-American 150 135 122 109 98 89

Asian/Pacific Islander 2 2 2 1 1 1

Hispanic 4 4 3 3 3 2

Disabled 27 24 22 20 18 16

LEP 5 5 4 4 3 3

d-4)    Suspension  
(includes in-school and out 
of school suspensions)and 
Expulsion rates for students 
will  decrease by 10% each 
year. 

7th grade - Dent 
Middle School, 
Richland School 
District Two

d-3)    The number of 
students who are suspended 
(in-school or out-of-school 
suspensions) or expelled 
will  decrease by 10% each 
year. 

6th Grade - Dent 
Middle School, 
Richland School 
District Two
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Performance Measure Baseline
(Grades 4-8 –b, c) 2012-

2013
SY 2017-

18

(Post-
Grant)

Applicable Population Subgroup

Target

SY 2013-
14

SY 2014-
15

SY 2015-
16

SY 2016-
17

Richland County School District TwoSubsidized Meals 143 129 116 104 94 84

OVERALL 185 167 150 135 121 109

Male 118 106 96 86 77 70

Female 67 60 54 49 44 40

White 13 12 11 9 9 8

African-American 158 142 128 115 104 93

Asian/Pacific Islander 0 0 0 0 0 0

Hispanic 10 9 8 7 7 6

Disabled 32 29 26 23 21 19

LEP 11 10 9 8 7 6

Subsidized Meals 151 136 122 110 99 89

d-4)    Suspension  
(includes in-school and out 
of school suspensions)and 
Expulsion rates for students 
will  decrease by 10% each 
year. 

7th grade - Dent 
Middle School, 
Richland School 
District Two

d-5)    Suspension  
(includes in-school and out 
of school suspensions)and 
Expulsion rates for students 
will  decrease by 10% each 
year. 

8th grade - Dent 
Middle School, 
Richland School 
District Two

Carolina Consortium for Enterprise Learning 235



Performance Measure Baseline

(Grades 4-8 –b, c) [Provide 

Year]

SY 2013-
14

SY 2014-
15

SY 2015-
16

SY 2016-
17

SY 2017-
18 (Post-
Grant)

OVERALL 602.8 608.8 614.8 620.8 626.8 632.8

Black 606.3 614.3 622.3 630.3 638.3 646.3

Subsidized 601.6 609.6 617.6 625.6 633.6 641.6

OVERALL 601.9 607.9 613.9 619.9 625.9 631.9

Male 587.7 593.7 599.7 605.7 611.7 617.7

Female 620.5 626.5 632.5 638.5 644.5 650.5

Black 601.6 609.6 617.6 625.6 633.6 641.6

Disabled 557.9 565.9 573.9 581.9 589.9 597.9

Subsidized 600 608 616 624 632 640

OVERALL 609.4 615.4 621.4 627.4 633.4 639.4

Male 611.1 617.1 623.1 629.1 635.1 641.1

Female 607.1 613.1 619.1 625.1 631.1 637.1

Black 608.6 616.6 624.6 632.6 640.6 648.6

Subsidized 606.1 614.1 622.1 630.1 638.1 646.1

OVERALL 622.6 628.6 634.6 640.6 646.6 652.6
Black 624.2 632.2 640.2 648.2 656.2 664.2

Subsidized 621.7 629.7 637.7 645.7 653.7 661.7

OVERALL 600.4 606.4 612.4 618.4 624.4 630.4

Male 588.6 594.6 600.6 606.6 612.6 618.6

Female 616.5 622.5 628.5 634.5 640.5 646.5

Black 600.7 608.7 616.7 624.7 632.7 640.7

Disabled 558.8 566.8 574.8 582.8 590.8 598.8

Subsidized 597.1 605.1 613.1 621.1 629.1 637.1

OVERALL 605.7 611.7 617.7 623.7 629.7 635.7

Male 605.3 611.3 617.3 623.3 629.3 635.3

Female 606.1 612.1 618.1 624.1 630.1 636.1

Black 603 611 619 627 635 643

Subsidized 603.4 611.4 619.4 627.4 635.4 643.4

OVERALL 601 607 613 619 625 631

Male 591.6 597.6 603.6 609.6 615.6 621.6

Female 610.4 616.4 622.4 628.4 634.4 640.4

Black 599.8 607.8 615.8 623.8 631.8 639.8

Subsidized 598.1 606.1 614.1 622.1 630.1 638.1

OVERALL 585.2 591.2 597.2 603.2 609.2 615.2

Male 576.4 582.4 588.4 594.4 600.4 606.4

Female 594.6 600.6 606.6 612.6 618.6 624.6

Black 585.6 593.6 601.6 609.6 617.6 625.6

Disabled 553 559 565 571 577 583

Subsidized 584.6 592.6 600.6 608.6 616.6 624.6

OVERALL 599.7 605.7 611.7 617.7 623.7 629.7

Male 591.2 597.2 603.2 609.2 615.2 621.2

Female 608.1 614.1 620.1 626.1 632.1 638.1

Black 599.2 607.2 615.2 623.2 631.2 639.2

Subsidized 596.7 604.7 612.7 620.7 628.7 636.7

OVERALL 602.9 608.9 614.9 620.9 626.9 632.9

Male 598.5 604.5 610.5 616.5 622.5 628.5

Female 607.5 613.5 619.5 625.5 631.5 637.5

Black 602.4 610.4 618.4 626.4 634.4 642.4

Disabled 569.7 575.7 581.7 587.7 593.7 599.7
Subsidized 602 610 618 626 634 642
All Students 29.4 26.5 23.8 21.4 19.3 17.4

Males 23.5 21.2 19.0 17.1 15.4 13.9
Female 5.9 5.3 4.8 4.3 3.9 3.5
Black 29.4 26.5 23.8 21.4 19.3 17.4

Williamsburg County School District

Greeleyville Elementary 
Williamsburg County School 

District

Kingstree Middle School 
Williamsburg County School 

District

Williamsburg County Magnet 
Williamsburg County School 

District

  a-1) The average scale scores for ELA  of 6th graders 
by subgroup will meet or exceed the state's targeted rate 
of growth (four points) each year.

Subgroup

Target

d-1)    The number of students who are suspended (in-school 
or out-of-school suspensions) or expelled will  decrease by 
10% each year. 

Applicable Population--
Williamsburg CSD

[b-1) The average ELA scale scores of 8th graders by 
subgroup will meet or exceed the state's targeted rate of 
growth (four points) each year.

[b-1) The average math scale scores of 8th graders by 
subgroup will meet or exceed the state's targeted rate of 
growth (four points) each year.

C. E. Murray High School  
Williamsburg County

Kingstree Middle  School 
Williamsburg County School 

District

C. E. Murray High School  
Williamsburg County

Kingstree Middle  School 
Williamsburg County School 

District

 a-2)       The average scale scores for Math of 6th graders by 
subgroup will meet or exceed the state's targeted rate of 
growth (four points) each year.

Williamsburg County Magnet 
Williamsburg County School 

District

Greeleyville Elementary 
Williamsburg County School 

District

Kingstree Middle School 
Williamsburg County School 

District

Greeleyville Elementary School 
Williamsburg County School 

District
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White 0.0 0.0 0.0 0.0 0.0 0.0
All Students 7.4 6.7 6.0 5.4 4.9 4.4

Males 5.9 5.3 4.8 4.3 3.9 3.5
Female 1.4 1.3 1.1 1.0 0.9 0.8
Black 7.4 6.7 6.0 5.4 4.9 4.4
White 0.0 0.0 0.0 0.0 0.0 0.0

All Students 21.1 19.0 17.1 15.4 13.8 12.5
Males 13.5 12.2 10.9 9.8 8.9 8.0
Female 7.7 6.9 6.2 5.6 5.1 4.5
Black 17.3 15.6 14.0 12.6 11.4 10.2
White 3.8 3.4 3.1 2.8 2.5 2.2

All Students 30.0 27.0 24.3 21.9 19.7 17.7
Males 16.0 14.4 13.0 11.7 10.5 9.4
Female 14.0 12.6 11.3 10.2 9.2 8.3
Black 30.0 27.0 24.3 21.9 19.7 17.7
White 0.0 0.0 0.0 0.0 0.0 0.0

All Students 13.7 12.3 11.1 10.0 9.0 8.1
Males 10.8 9.7 8.7 7.9 7.1 6.4
Female 2.9 2.6 2.3 2.1 1.9 1.7
Black 12.9 11.6 10.4 9.4 8.5 7.6
White 0.7 0.6 0.6 0.5 0.5 0.4

All Students 26.7 24.0 21.6 19.5 17.5 15.8
Males 16.7 15.0 13.5 12.2 11.0 9.9
Female 10.0 9.0 8.1 7.3 6.6 5.9
Black 23.3 21.0 18.9 17.0 15.3 13.8
White 3.3 3.0 2.7 2.4 2.2 1.9

All Students 9.5 8.6 7.7 6.9 6.2 5.6
Males 17.1 15.4 13.9 12.5 11.2 10.1
Female 2.4 2.2 1.9 1.7 1.6 1.4
Black 9.5 8.6 7.7 6.9 6.2 5.6
White 0.0 0.0 0.0 0.0 0.0 0.0

All Students 3.6 3.2 2.9 2.6 2.4 2.1
Males 2.9 2.6 2.3 2.1 1.9 1.7
Female 1.0 0.9 0.8 0.7 0.7 0.6
Black 3.6 3.2 2.9 2.6 2.4 2.1
White 0.0 0.0 0.0 0.0 0.0 0.0

All Students 17.0 15.3 13.8 12.4 11.2 10.0
Males 14.3 12.9 11.6 10.4 9.4 8.4
Female 2.8 2.5 2.3 2.0 1.8 1.7
Black 14.3 12.9 11.6 10.4 9.4 8.4
White 2.8 2.5 2.3 2.0 1.8 1.7

All Students 14.3 12.9 11.6 10.4 9.4 8.4
Males 8.7 7.8 7.0 6.3 5.7 5.1
Female 5.6 5.0 4.5 4.1 3.7 3.3
Black 14.3 12.9 11.6 10.4 9.4 8.4
White 0.0 0.0 0.0 0.0 0.0 0.0

All Students 9.8 8.8 7.9 7.1 6.4 5.8
Males 6.5 5.9 5.3 4.7 4.3 3.8
Female 3.2 2.9 2.6 2.3 2.1 1.9
Black 9.8 8.8 7.9 7.1 6.4 5.8
White 0.0 0.0 0.0 0.0 0.0 0.0

Williamsburg County Magnet 
School Williamsburg County 

School District

d-1)    The number of students who are suspended (in-school 
or out-of-school suspensions) or expelled will  decrease by 
10% each year. 

Greeleyville Elementary School 
Williamsburg County School 

District

Kenneth Gardner Elementary

Williamsburg County Magnet 
School Williamsburg County 

School District

d-2)    The number of students who are suspended (in-school 
or out-of-school suspensions) or expelled will  decrease by 
10% each year. 

Greeleyville Elementary School 
Williamsburg County School 

District

Kenneth Gardner Elementary

d-4)   The number of students who are suspended (in-school 
or out-of-school suspensions) or expelled will  decrease by 
10% each year. 

Kingstree Middle Schol 
Williamsburg County School 

District

d-5)    The number of students who are suspended (in-school 
or out-of-school suspensions) or expelled will  decrease by 
10% each year. 

Kingstree Middle Schol 
Williamsburg County School 

District

Greeleyville Elementary School 
Williamsburg County School 

District

Kingstree Middle Schol 
Williamsburg County School 

District

Williamsburg County Magnet 
School Williamsburg County 

School District

d-3)    The number of students who are suspended (in-school 
or out-of-school suspensions) or expelled will  decrease by 
10% each year. 
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Baseline
2012-13

SY 2017-
18

(Post-
Grant)

a) By the end of the project, 90% of 
participating students will complete and 
submit the Free Application for Federal 
Student Aid (FAFSA) form.

12th grade-- Manning High 
School, OVERALL 14 33 66 85 90 90

OVERALL 219
Male 215.3

Female 223.7
African American 213.4

Hispanic 218
White 232.3

Disabled 195.6
Non Disabled 223.1

Subsidized 214.7
Non Subsidized 227.3

c) By the end of the project, participating 
high school students will average a 
composite score of 22 on the ACT in order 
to meet college readiness standards 
established by ACT.

ACT Manning High School, 
Clarendon School District 
Two, Mean Composite Score

OVERALL 17.8 18.85 19.9 20.95 22 23.05

OVERALL 77.7 79.7 81.7 83.7 85.7 87.7
Male 70.8 74.8 78.8 82.8 86.8 90.8

Female 84.5 86.5 88.5 90.5 92.5 94.5
African American 78.4 82.4 86.4 90.4 94.4 98.4

White 77.4 79.4 81.4 83.4 85.4 87.4
Disabled 33.3 37.3 41.3 45.3 49.3 53.3

Subsidized Meals 76.3 78.3 80.3 82.3 84.3 86.3
OVERALL

OVERALL 15 12 10 8 6 5

 Data on WorkKeys is not collected at the school at this time. Manning 
High School (Clarendon Two) will begin using WorkKeys for all 
seniors in Spring 2014.

                                                                                                               Clarendon County School District Two (All Data from Manning High School)

On-Time Graduation rate 
Manning High 
School,Clarendon School 
District Two

e) 90% of students in participating high 
schools will score career ready on the 
WorkKeys assessment.

WorkKeys Manning High 
School,Clarendon School 
District Two:  Data on 
WorkKeys is not collected at 
the school at this time.

b) By the end of the project, 85% of 
participating 10th graders will pass both 
subtests (English Language Arts and 
Mathematics) of the HSAP.

10th Grade HSAP  Manning 
High School, Clarendon 
School District Two

    d) The four-year graduation rate for 
participating high school students will exceed 
the state’s rate of increase for graduation rate 
each year of the project

F-1)    The number of students who are 
suspended (in-school or out-of-school 
suspensions) or expelled will  decrease by 
10% each year. 

9th Grade - Manning High 
School, 

Performance Measure Applicable Population-- Subgroup-

Target

SY 2013-
14

SY 2014-
15

SY 2015-
16

SY 2016-
17
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African American 7 6 4 4 3 2
White 8 6 5 4 3 3
Male 5 4 3 3 2 2

Female 10 8 6 5 4 3
Subsidized 15 12 10 8 6 5

F-1)    The number of students who are 
suspended (in-school or out-of-school 
suspensions) or expelled will  decrease by 
10% each year. 

9th Grade - Manning High 
School, 
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OVERALL 33 26 21 17 14 11
African American 27 22 17 14 11 9

White 6 5 4 3 2 2
Male 27 22 17 14 11 9

Female 6 5 4 3 2 2
Subsidized 33 26 21 17 14 11
OVERALL 12 10 8 6 5 4

African American 7 6 4 4 3 2
White 5 4 3 3 2 2
Male 7 6 4 4 3 2

Female 5 4 3 3 2 2
Subsidized 12 10 8 6 5 4
OVERALL 3 2 2 2 1 1

African American 2 2 1 1 1 1
White 1 1 1 1 0 0
Female 3 2 2 2 1 1

Subsidized 3 2 2 2 1 1

d-2)    The number of students who are 
suspended (in-school or out-of-school 
suspensions) or expelled will  decrease by 
10% each year. 

12th grade - wManning High 
School, 

f-2)    The number of students who are 
suspended (in-school or out-of-school 
suspensions) or expelled will  decrease by 
10% each year. 

10th grade - Manning High 
School, 

f-4)    The number of students who are 
suspended (in-school or out-of-school 
suspensions) or expelled will  decrease by 
10% each year. 

11th Grade - Manning High 
School, 
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Baseline

2012-13

SY 
2017-

18
(Post-
Grant)

OVERALL 71.9 73.9 75.9 77.9 79.9 81.9
Male 64.5 66.5 68.5 70.5 72.5 74.5

Female 79.8 81.8 83.8 85.8 87.8 89.8
African-American 71.9 75.9 79.9 83.9 87.9 91.9

White 66.7 68.7 70.7 72.7 74.7 76.7
Disabled 20 22 24 26 28 30

Subsidized Meals 71 73 75 77 79 81
e) 90% of students in participating high schools 
will score career ready on the WorkKeys 
assessment.

WorkKeys

OVERALL 246 197 157 126 101 81
Male 151 121 97 77 62 49

Female 95 76 61 49 39 31
African-American 237 190 152 121 97 78

Disabled 137 110 88 70 56 45

90

OWHS has not participated in  WorkKeys

OW 10th Grade HSAP -
-OCSD5

OW ACT -- OCSD5

OVERALL

OVERALL

OVERALL

Subgroup

Target

SY 2013-
14

SY 
2014-

15

SY 
2015-16

SY 
2016-17

Performance Measure

  d) The four-year graduation rate for 
participating           high school students will 

exceed the state’s rate of increase for graduation 
rate each year of the project

d-2)    The number of students who are 
suspended (in-school or out-of-school 
suspensions) or expelled will  decrease by 10% 
each year. 

OW 9th Grade - 
OCSD5

a) By the end of the project, 90% of 
participating students will complete and 
submit the Free Application for Federal 
Student Aid (FAFSA) form.

OW 12th grade-- 
OCSD5

b) By the end of the project, 85% of 
participating 10th graders will pass both 
subtests (English Language Arts and 
Mathematics) of the HSAP.
c) By the end of the project, participating high 
school students will average a composite 
score of 22 on the ACT in order to meet 
college readiness standards established by 

Orangeburg Wilkinson 
HS

Applicable 
Population

22

82 85 9072.3

16.9

75

18

79

19.5

70 75 80

20 22

85 90
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Subsidized Meals 246 197 157 126 101 81
OVERALL 203 162 130 104 83 67

Male 94 75 60 48 39 31
Female 109 87 70 56 45 36

African-American 199 159 127 102 82 65
Disabled 118 94 76 60 48 39

Subsidized Meals 203 162 130 104 83 67
OVERALL 92 74 59 47 38 30

Male 43 34 28 22 18 14
Female 49 39 31 25 20 16

African-American 92 74 59 47 38 30
Disabled 56 45 36 29 23 18

Subsidized Meals 92 74 59 47 38 30
OVERALL 95 76 61 49 39 31

Male 50 40 32 26 20 16
Female 45 36 29 23 18 15

African-American 91 73 58 47 37 30
Disabled 72 58 46 37 29 24

Subsidized Meals 95 76 61 49 39 31

d-2)    The number of students who are 
suspended (in-school or out-of-school 
suspensions) or expelled will  decrease by 10% 
each year. 

OW 12th Grade - 
OCSD5

d-2)    The number of students who are 
suspended (in-school or out-of-school 
suspensions) or expelled will  decrease by 10% 
each year. 

OW 9th Grade - 
OCSD5

d-2)    The number of students who are 
suspended (in-school or out-of-school 
suspensions) or expelled will  decrease by 10% 
each year. 

OW 10th Grade - 
OCSD5

d-2)    The number of students who are 
suspended (in-school or out-of-school 
suspensions) or expelled will  decrease by 10% 
each year. 

OW 11th Grade - 
OCSD5

Carolina Consortium for Enterprise Learning 242



Baseli
ne

2012-

13

SY 
2017-

18
(Post-
Gran

t)

OVERALL 70.5 72.5 74.5 76.5 78.5 80.5
Male 62.5 64.5 66.5 68.5 70.5 72.5

Female 78.5 80.5 82.5 84.5 86.5 88.5
White 79.8 81.8 83.8 85.8 87.8 89.8

African-American 71.1 75.1 79.1 83.1 87.1 91.1
Hispanic 42.3 46.3 50.3 54.3 58.3 62.3
Disabled 33.3 37.3 41.3 45.3 49.3 53.3

Subsidized Meals 62 66 70 74 78 82

OVERALL 248 198 159 127 102 81
Male 146 117 93 75 60 48

Female 102 82 65 52 42 33
White 20 16 13 10 8 7

African-American 195 156 125 100 80 64
Hispanic 27 22 17 14 11 9

d) The four-year graduation rate for participating high 
school students will exceed the state’s rate of increase for 
graduation rate each year of the project

85%

Applicable Population

a) By the end of the project, 90% of participating 
students will complete and submit the Free 
Application for Federal Student Aid (FAFSA) form.

12th grade--  Richland 
Northeast High School in 
Richland School District Two

b) By the end of the project, 85% of participating 10th 
graders will pass both subtests (English Language 
Arts and Mathematics) of the HSAP.

10th Grade HSAP  Richland 
Northeast High School in 
Richland School District Two

 Richland Northeast High 
School in Richland School 
District Two

e) 90% of students in participating high schools will score 
career ready on the WorkKeys assessment.

c) By the end of the project, participating high school 
students will average a composite score of 22 on the 
ACT in order to meet college readiness standards 
established by ACT.

 Richland Northeast High 
School in Richland School 
District Two

d-2)    The number of students who are suspended (in-
school or out-of-school suspensions) or expelled will  
decrease by 10% each year. 

9th Grade - Richland 
Northeast High School in 
Richland School District Two

WorkKeys 

50% 69%

OVERALL The district has not participated 

20 22 2220OVERALL 20 20

90%OVERALL

Performance Measure

OVERALL ###### 82.9% 82.9%

12% 31%

Subgroup

Target

SY 
2013-

14

SY 
2014-15

SY 
2015-

16

SY 
2016-

17

90%

82.9% 85.0%
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Disabled 34 27 22 17 14 11
Subsidized Meals 209 167 134 107 86 68

OVERALL 158 126 101 81 65 52
Male 99 79 63 51 41 32

Female 59 47 38 30 24 19
White 11 9 7 6 5 4

African-American 130 104 83 67 53 43
Hispanic 12 10 8 6 5 4
Disabled 34 27 22 17 14 11

Subsidized Meals 123 98 79 63 50 40
OVERALL 70 56 45 36 29 23

Male 44 35 28 23 18 14
Female 26 21 17 13 11 9
White 6 5 4 3 2 2

African-American 56 45 36 29 23 18
Hispanic 7 6 4 4 3 2
Disabled 15 12 10 8 6 5

Subsidized Meals 54 43 35 28 22 18
OVERALL 71 57 45 36 29 23

Male 40 32 26 20 16 13
Female 31 25 20 16 13 10
White 7 6 4 4 3 2

African-American 60 48 38 31 25 20
Hispanic 3 2 2 2 1 1
Disabled 10 8 6 5 4 3

Subsidized Meals 50 40 32 26 20 16

d-2)    The number of students who are suspended (in-
school or out-of-school suspensions) or expelled will  
decrease by 10% each year. 

12th grade- Richland 
Northeast High School in 
Richland School District Two

d-2)    The number of students who are suspended (in-
school or out-of-school suspensions) or expelled will  
decrease by 10% each year. 

10th grade - Richland 
Northeast High School in 
Richland School District Two

d-2)    The number of students who are suspended (in-
school or out-of-school suspensions) or expelled will  
decrease by 10% each year. 

11th Grade - Richland 
Northeast High School in 
Richland School District Two

d-2)    The number of students who are suspended (in-
school or out-of-school suspensions) or expelled will  
decrease by 10% each year. 

9th Grade - Richland 
Northeast High School in 
Richland School District Two
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Baseline

SY 2017-
18

(Post-
Grant)

15.2 17 19 21 22 22

14.8 16 20 21 22 22

OVERALL 84.4 86.4 88.4 90.4 92.4 94.4
Male 84.8 86.8 88.8 90.8 92.8 94.8

Female 83.9 85.9 87.9 89.9 91.9 93.9
Black 85.5 87.5 89.5 91.5 93.5 95.5

Disabled 30 34 38 42 46 50
Subsidized Meals 82.8 86.8 90.8 94.8 98.8 100

OVERALL 70.2 72.2 74.2 76.2 78.2 80.2
Male 53.2 57.2 61.2 65.2 69.2 73.2

Female 84.8 86.8 88.8 90.8 92.8 94.8

94 96 98

85

75

52 60 69 78 85

a) Percent of Free Application for 
Federal Student Aid (FAFSA) form.

12 th Grade C. E. Murra y 

High School                      

Williamsburg County School 

District

12 th Kingstree Senior High 

School                          

Williamsburg County School 

District

b) By the end of the project, 85% of 
participating 10th graders will pass 

both subtests (English Language Arts 
and Mathematics) of the HSAP.

100

77 79 81 85 85

92 94 96 98 100

92

Kingstree Senior High School

Kingstree Senior High School 

Williamsburg County School 

District

d-1) The four-year graduation rate for 
participating high school students will 
exceed the state’s rate of increase for 

graduation rate each year of the 
project

c) By the end of the project, 
participating high school students will 

average a composite score of 22 on 
the ACT in order to meet college 

readiness standards established by 
ACT.

C. E. Murray High School 

Williamsburg County School 

District

Performance Measure

Target

SY 2013-
14

SY 2014-
15

SY 2015-
16

SY 2016-
17

Applicable Population Subgroup
2012-13

90

90

OVERALL

OVERALL

C. E. Murray High School

10th Grade C. E. Murray 

High School                                 

Williamsburg County School 

District

10th Grade Kingstree Senior 

High School                                 

Williamsburg County School 

District

OVERALL

OVERALL
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Black 70.7 72.7 74.7 76.7 78.7 80.7
Disabled 15.8 19.8 23.8 27.8 31.8 35.8

Subsidized Meals 70.9 74.9 78.9 82.9 86.9 90.9
OVERALL 80.3 64 51 41 33 26

Male 45.9 37 29 24 19 15
Female 34.4 28 22 18 14 11
Black 78.7 63 50 40 32 26
White 1.6 1 1 1 1 1

OVERALL 59.3 47 38 30 24 19
Male 35.9 29 23 18 15 12

Female 23.4 19 15 12 10 8

Black 56.3 45 36 29 23 18

9th Grade - C. E. Murray 

High School                             

Williamsburg County School 

District

9th Grade - Kingstree Senior 

High School             

Williamsburg County School 

District

d-2)    The number of students who 
are suspended (in-school or out-of-
school suspensions) or expelled will  
decrease by 10% each year. 

Kingstree Senior High School 

Williamsburg County School 

District

d-1) The four-year graduation rate for 
participating high school students will 
exceed the state’s rate of increase for 

graduation rate each year of the 
project
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White 3 2 2 2 1 1
OVERALL 46.1 37 30 24 19 15

Male 26.3 21 17 13 11 9
Female 19.7 16 13 10 8 6
Black 44.7 36 29 23 18 15
White 1.3 1 1 1 1 0

OVERALL 48.9 39 31 25 20 16
Male 29 23 19 15 12 10

Female 19.9 16 13 10 8 7
Black 47.7 38 31 24 20 16
White 1.1 1 1 1 0 0

OVERALL 50.6 40 32 26 21 17
Male 20.8 17 13 11 9 7

Female 29.9 24 19 15 12 10
Black 49.3 39 32 25 20 16
White 1.3 1 1 1 1 0

OVERALL 53.1 42 34 27 22 17
Male 28.1 22 18 14 12 9

Female 25 20 16 13 10 8
Black 51.3 41 33 26 21 17
White 1.3 1 1 1 1 0

OVERALL 19.4 16 12 10 8 6
Male 11.1 9 7 6 5 4

Female 8.3 7 5 4 3 3
Black 19.4 16 12 10 8 6
White 0 0 0 0 0 0

OVERALL 33.9 27 22 17 14 11
Male 21.5 17 14 11 9 7

Female 12.4 10 8 6 5 4
Black 33.3 27 21 17 14 11
White 0.5 0 0 0 0 0

9th Grade - Kingstree Senior 

High School             

Williamsburg County School 

District

d-2)    The number of students who 
are suspended (in-school or out-of-
school suspensions) or expelled will  
decrease by 10% each year. 

10th Grade - C. E. Murray 

High School                             

Williamsburg County School 

District

12th Grade - C. E. Murray 

High School                             

Williamsburg County School 

District

12th Grade - Kingstree Senior 

High School             

Williamsburg County School 

District

d-2)    The number of students who 
are suspended (in-school or out-of-
school suspensions) or expelled will  

decrease by 10% each year. 

10th Grade - Kingstree Senior 

High School             

Williamsburg County School 

District

11th Grade - C. E. Murray 

High School                             

Williamsburg County School 

District

11th Grade - Kingstree Senior 

High School             

Williamsburg County School 

District

d-2)    The number of students who 
are suspended (in-school or out-of-
school suspensions) or expelled will  
decrease by 10% each year. 

d-2)    The number of students who 
are suspended (in-school or out-of-
school suspensions) or expelled will  

decrease by 10% each year. 
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 (E)(4) Evaluating Effectiveness of Investments  

Overview:  To support the project’s continuous improvement process, CCEL will hire an 

external evaluator through a competitive bidding process to evaluate independently the 

effectiveness of the proposed RTT-D initiative. The CCEL Consortium Board and the Project 

Director will provide direction and oversight for the evaluation. The final evaluation design and 

research questions will be determined in collaboration with the selected external evaluator. An 

independent evaluation will provide objective outcome data for federal reporting while 

continuously monitoring CCEL implementation to ensure program fidelity and continuous 

improvement.  

The evaluation will collect data on the effectiveness of program activities and their 

impact on participants, assessing whether the project is meeting the goals, implementation 

objectives, and intermediate- and long-term outcomes described in previous sections.  The 

independent evaluation team will work collaboratively with CCEL personnel to design and 

implement data collection methods, identify existing data sources, analyze qualitative and 

quantitative data, and continuously present and discuss formative evaluation findings to the 

CCEL program staff and other key stakeholders to inform ongoing program improvement.   

The evaluation designed will be guided by best practices outlined in the What Works 

Clearinghouse Procedures and Standards Handbook (2008) and will be rigorous, participatory, 

systematic, and cumulative, with links between activities, outcomes and contexts that can yield 

definitive insights into the nature and extent of implementation fidelity and project impact.  

Based on the project logic model presented in Section (A)(3), the proposed research and 

evaluation plan will include formative (implementation) and summative (outcome) components 

and use multiple sources of quantitative and qualitative data and methods of analysis.  The 

implementation component will yield formative feedback on project activities and examine the 

extent to which the project is implemented with fidelity and integrity, which will not only affect 

outcomes for the grant period but also replication and scale-up activities.  The outcome 

component will assess the overall effectiveness of the grant investment by examining the extent 

to which the project achieves its goals, stated performance measures, and annual targets, as well 

as project impact on intermediate- and long-term outcomes for educators and students.   

Evaluation Framework:  Listed below are the research questions that will guide the 

evaluation’s two main components.   
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Formative/Implementation Evaluation Questions  

1. To what extent are the professional development strategies for Enterprise teachers 

implemented as intended each year?  To what extent are stakeholders (teachers, school 

leaders, district leaders, coaches, parents, students, and community partners) satisfied 

with the training and support they receive?  How might CCEL improve the professional 

development plan in each of the areas of delivery and support? 

2. In what ways have teachers used the technology provided to students and the schools to 

support Enterprise teaching and learning in the CCEL schools and classrooms?   

3. To what extent does the implementation of the student personalized learning plans (e-

STEP) and "any time, any where" learning engage students in rich, compelling learning 

experiences that develop deeper knowledge and skill development?   

4. To what extent are the elements of CCEL's systemic model for school reform (Enterprise 

teaching and learning) evident during each year of implementation?  What activities and 

accomplishments do the districts and the participating schools achieve with respect to 

shared vision, personalized learning, school climate, and continuous improvement?  What 

challenges to implementation do stakeholders encounter, if any, and how do stakeholders 

address these? 

5. To what extent have professional development and school strategies related to school 

climate created greater involvement for teachers, parents, and students in Enterprise 

schooling and resulted in improved school climate? 

6. By the end of the fourth year of implementation, what is the capacity of the participating 

schools to sustain the CCEL model and the implementation of the personalized learning 

framework?   

Summative/Outcome Evaluation Questions 

1. What is the impact of the CCEL initiative on students and other stakeholders (teachers, 

school leaders, district leaders, community partners, parents)?   

a. To what extent does Enterprise teaching and learning achieve the stated 

implementation objectives and intermediate-outcomes for educators and students? 

b. At the end of each year of implementation, to what extent do CCEL's districts and 

schools achieve the annual targets for each performance measure and make 

progress toward attaining the long-term overall student outcomes to close the 
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achievement gap, increase graduation rates, bolster student achievement, and 

improve preparedness for college and career? 

2. Does the project have any differential impact on the outcomes of various subgroups of 

students, such as gender, racial/ethnic background, and socioeconomic status? 

Evaluation Methods: The evaluation design will employ multiple methods to collect 

qualitative and quantitative data from multiple sources and respondent groups.  CCEL staff will 

work with the evaluator to implement data collection activities and collect data and other 

relevant information from existing sources to inform the evaluation each year of implementation, 

reviewing and revising these methods as needed at the start of each implementation year to 

ensure that the evaluation yields data to inform and shape the continuous improvement process.  

The primary evaluation methods and data sources for the implementation and outcome 

components are as follows: 

- Program documents, such as professional development schedules and materials, planning 

meeting minutes, educator participation in professional development and coaching, 

mobile learning instructional support materials, and district policies or guidelines related 

to CCEL implementation and dissemination 

- Individual and/or focus group interviews with district and school staff responsible for 

CCEL implementation, principals, CCEL staff, the project’s coaches, parent groups, 

students, and representatives from key partner organizations. 

- School climate survey data collected each year from teachers, students, and parents in 

each school. 

- Surveys of principals and other school leaders, teachers, students, and parents each year 

at all participating schools to collect systematic feedback on satisfaction with grant 

activities and impact of those activities on teaching and learning outcomes (e.g., extent of 

student engagement in learning, improvements/changes in teacher and school leader 

knowledge and practice). 

- Extant data obtained from various state, district, and school-level data systems such as 

the South Carolina Longitudinal Information Center for Education (SLICE), the SLICE 

Student Potential Performance Snapshot (risk behaviors), state-mandated teacher and 

principal evaluation outcomes (numbers of students taught by highly effective teachers 
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and led by highly effective principals), and student behavioral data from the PowerSchool 

Incident Management system. 

- Student achievement data, including scores from all state-mandated assessments as well 

as student scores on the fall and spring administrations of the MAP assessments in 

reading and math to monitor academic growth at the classroom, school, and district levels 

and reductions in the existing achievement gaps among student subgroups, and other 

student outcome data, such as ACT scores, graduation rates, and FAFSA form 

completion rates. 

Data Analysis and Reporting:  The external evaluation team will have the primary 

responsibility for analyzing formative and summative evaluation data and for regularly 

communicating and sharing evaluation findings to program staff to support continuous 

improvement. The team will participate in CCEL staff meetings to monitor the progress of 

project activities and solicit guidance on developing data collection instruments, reviewing 

results from data collection, and considering needed program changes. 

The evaluation team will triangulate all data to examine the interaction of implementation 

effectiveness and outcomes and to integrate feedback from a broad group of stakeholders.  The 

external evaluation team and the CCEL program team will collaborate to generate annual reports 

and the final report.  All reports will be posted on the CCEL and districts’web sites. 
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F. BUDGET AND SUSTAINABILITY 

 
(F)(1) Budget for the project  

The applicant’s budget, including the budget narrative and tables— 
(a) Identifies all funds that will support the project; 

 
The Carolina Consortium for Enterprise Learning plans to leverage our request for 

$24,982,980 of RTT-D grant funds, with over $22.5 million of resources from the four 

partnering districts, to implement the CCEL personalized learning initiative. The plan is a 

comprehensive approach to make strategic improvements in learning and teaching for the 19 

schools that will participate in the project. The plan recognizes: the various strengths that each 

district brings to the consortium; targets expenditures to assure that all students will benefit from 

our personalized learning project; and aligns existing district resources to fully support program 

implementation. Table F1-1 shows the breakdown of the CCEL budget by category and year. 

 

In addition to the RTT-D grant funding, seven funding sources will support the project 

including:  1) Each participating district’s General Operating Funds; 2) District Capital 

Improvement Budgets; 3) Federal Title I funds; 4) Federal Title II funds; 5) Federal Title III 

APPLICANT NAME Clarendon School District Two - Carolina Consortium for Enterprise Learning

Budget Categories
 Project     

Year 1 (a) 
 Project     

Year 2 (b) 
 Project     

Year 3 (c) 
 Project     

Year 4 (d)  Total (e) 
 1. Personnel 1,474,324$       2,949,864$       2,727,781$       2,782,163$       9,934,132$         
 2. Fringe Benefits 508,386$          979,657$          899,286$          912,056$          3,299,385$         
 3. Travel 32,689$            42,529$            40,769$            40,769$            156,755$            
 4. Equipment -$                      -$                      -$                      -$                      -$                        
 5. Supplies 3,462,031$       3,041,338$       633,245$          624,245$          7,760,859$         
 6. Contractual 813,475$          594,827$          588,709$          488,709$          2,485,719$         
 7. Training Stipends 313,370$          313,370$          1,770$              1,770$              630,280$            
 8. Other -$                      -$                      -$                      -$                      -$                        
 9. Total Direct Costs 6,604,275$       7,921,585$       4,891,558$       4,849,712$       24,267,129$       
 10. Indirect Costs 190,426$          238,696$          142,838$          143,889$          715,850$            
 11. Total Grant Funds 
Requested 6,794,701$       8,160,281$       5,034,397$       4,993,601$       24,982,980$       
 12.  Funds from other 
sources used to support the 
project 5,638,228$       6,038,914$       5,775,925$       5,066,697$       22,519,764$       
 13. Total Budget  12,432,929$     14,199,195$     10,810,322$     10,060,298$     47,502,744$       

Table F1-1
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funds; 6) Federal Title VI Rural Education Achievement Program funds; and 7) E-Rate Program 

funds. The total amount of resources dedicated to the project is $47,502,744.with 53% being  

funded through the RTT-D grant and the remaining 47% being funded through other federal and 

Table F1-2 
Funding Source Description Amount 
RTT-D Grant Provides resources to LEAs or consortium of LEAs to support 

bold, locally directed improvements in learning and teaching 
that will directly improve student achievement through 
personalized learning.  

$24,982,980 

General 
Operating Funds 

Provides the resources necessary to sustain the day-to-day 
activities and pays for all administrative, salary and operating 
expenses. This fund is used to operate the day-to-day activities 
of the districts. Receipts are primarily from state and local 
sources while the majority of expenditures are for classroom 
instruction or classroom support. 

$3,331,473 

Capital 
Improvement 
Budgets 

Provides resources exclusively to account for long-term 
capital outlays. Expenditures include renovations, annual 
maintenance items and school modernization projects 

$3,904,693 

Title I  Resources for local educational agencies (LEAs) and schools 
with children from low-income families to help: 
• provide an enriched and accelerated educational program;  
• promote school-wide reform through school-wide 

programs or through additional services that increase the 
amount and quality of instructional time; 

• significantly upgrade the quality of instruction by 
providing staff in participating schools with substantial 
opportunities for professional development; and 

• afford parents meaningful opportunities to participate in the 
education of their children at home and at school. 

$10,478,348 

Title II Resources for LEA’s to conduct a variety of teacher-related 
reform activities that can be used for a variety of teacher 
quality activities in any subject area. The focus of this funding 
source is for strategies that improve teacher and principal 
quality and increase the number of highly qualified teachers in 
the classroom and highly qualified principals and assistant 
principals in schools. 

$2,379,210 

Title III Resources for the language instruction of limited-English 
proficient and immigrant students. 

$64,260 

Title VI – Rural 
Education 
Achievement 
Program (REAP) 

Funds for teacher professional development, including 
programs that train teachers to utilize technology to improve 
teaching and to train special needs teachers; educational 
technology, including software and hardware, as described in 
part D of Title II; parental involvement activities. 

$416,178 

E-Rate Program LEA’s may request funding in five categories of service: 
Telecommunications, Telecommunications Services, Internet 
Access, Internal Connections, and Basic Maintenance of 
Internal Connections. 

$1,945,602 
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local funds to build capacity for a sustainable program following the grant. Table F1-2 details the 

source of other funds to be used for the project, a brief description of how funds will be used, 

and the amount of funds that will be dedicated to the CCEL program from each source. 

(b) Is reasonable and sufficient to support the development and implementation of the 
applicant’s proposal; 

 
CCEL’s approach is to leverage existing resources across the consortium to assure that 

the personal learning plan is implemented with efficiency and fidelity. The consortium budget 

and each district’s budget were developed using actual price quotes from existing or potential 

suppliers and accounted for salary scale differences that exist between districts. For example, the 

salary scale for Richland Two, the largest consortium partner LEA in the City of Columbia, SC, 

is higher than the salary scale for more rural Williamsburg and Clarendon Two. These 

differences are reflected in personnel costs for the overall project. Additionally, a modest 2% 

cost of living increase was included in the personnel budget to assure that sufficient funds were 

included for CCEL staff positions throughout the four-year term of the grant. Fringe benefits 

were also adjusted to reflect each district’s standard practices. 

Where practical, travel expenses are broken down by actual mileage, district 

reimbursement rates, and number of anticipated trips. This will complete required project 

reviews, audits and professional development. Federal guidelines are used for air travel and 

overnight accommodations. A quick review of each LEA’s travel budgets will show that 

expenses have been estimated with precision. In all cases, the districts have agreed to share some 

of the travel cost for certain activities and use existing district resources, like district vehicles, to 

support travel needs. 

All budgeted items are based on specific project needs to create Personalized Learning 

Environments that are designed to significantly improve learning and teaching through the 

personalization of strategies, tools, and supports for students and educators that are aligned with 

college and career-ready standards and graduation requirements. Budget items are targeted to 

accelerate student achievement and deepen student learning by meeting the academic needs of 

each student; increase the effectiveness of educators; expand student access to the most effective 

educators; decrease achievement gaps across student groups; and increase the rates at which 

students graduate from high school prepared for college and careers. In budgeting for the CCEL 

personalized learning program, we confirmed that all requests address the four core educational 

Carolina Consortium for Enterprise Learning 254



assurance areas identified in the American Reinvestment and Recovery Act (ARRA) to support 

comprehensive education reform:  

(1) adopting standards and assessments that prepare students to succeed in college and the 

workplace and to compete in the global economy; 

(2) building data systems that measure student growth and success, and inform teachers and 

principals with data about how they can improve instruction;  

(3) recruiting, developing, rewarding, and retaining effective teachers and principals, 

especially where they are needed most; and  

(4) turning around lowest-achieving schools.  

Table F1-3 illustrates how major budget items are aligned with the core educational 

assurance areas. 

Table F1-3 

Budget Item 

Core Education 
Assurance Areas 

1 2 3 4 
One-to-one learning devices for students & educators 

Rationale: Provide all students access to high-quality standards-based 
curriculum, virtual content, college and career planning tools, and data 
systems to monitor their progress. Provide educators with access to 
high-quality planning materials, like MasteryConnect and timely 
feedback on each student’s performance so that lessons can be 
adjusted accordingly. 

X X X X 

Technology infrastructure to support personal devices 
Rationale: Assure all stakeholders have access to virtual tools and 
systems and enable blended classroom educational opportunities. 

X X  X 

Digital Resource Coaches & Enterprise Learning Coaches 
Rationale: Provide high-quality, consistent training and professional 
development across the consortium to ensure that personalized 
learning is implemented with fidelity and students and parents have 
the supports needed to fully use the resources being introduced. 

X X X X 

Technology Applications 
Rationale: Provide content alternatives for students to address 
individual learning styles and assure mastery of the curriculum. 
Specialized applications are also being purchased to assure equal 
opportunities for students with disabilities and ESOL students. 

X X  X 

Software contracts for a Digital Learning Platform and MasteryConnect 
Rationale: Enable all stakeholders to have access to current, high-
quality data to develop personal learning plans and standards-aligned 
curriculum. 

X X X X 

Professional development contract for project-based learning 
Rationale: Provide high-quality training through nationally recognized 

  X X 
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experts like Buck Institute to assure that project-based learning is 
implemented with fidelity. 

Stipends for Summer Institutes for professional development 
Rationale: Assure that PD for adopting a personalized learning model 
is high-quality and consistent across the consortium. Enable educators 
to share and leverage best practices across the consortium 

  X X 

External Project Evaluation and development of implementation rubrics 
Rationale: Ensure that project outcomes are measured appropriately 
and reliable data can be used for continuous improvement. 

X X X X 

Critical Friends, Overcoming Obstacles training  
Rationale: Provide students and educators with important life skills to 
enhance teamwork and collaborative learning. 

X X X X 

 

The budget also takes into account the different resources that each district can bring to 

the consortium. CCEL partner districts have all leveraged existing district resources to 

complement grant funding and budgeted items are targeted to support the overall needs of the 

consortium to assure that all students and educators have equivalent access to the tools and 

training necessary to implement the complete personalized learning proposal. For example, 

Richland Two has already introduced one-to-one learning devices for students in grades 3-12 and 

upgraded the technology infrastructure in its participating schools to support the plan. With this 

piece of the plan in place for those schools, grant resources could be targeted to higher poverty 

schools in the more rural districts that have not been able to accomplish this step. These schools 

will also learn from Richland Two’s rollout experience to help them implement this part of the 

proposal with greater ease. A strength of our consortium approach is the desire of the individual 

districts to share best practices and thus spend grant funds more efficiently. Table F2-1 shows the 

budget broken down between consortium level expenses and district level expenses. 

Consortium level expenses include resources that will be shared across the districts, like 

contracts for the digital learning platform, MasteryConnect; Buck Institute for project-based 

learning; Overcoming Obstacles Life Skills and Critical Friends training; school climate surveys; 

and an external evaluation. With this approach, grant funds are used much more efficiently than 

if each district acquired these services on their own. In addition, the consortium budget will 

provide Enterprise Learning and Digital Resource Coaches to all of the districts thus ensuring 

coordination and fidelity of project implementation across all participating schools.

Carolina Consortium for Enterprise Learning 256



 

APPLICANT NAME

Project Name Primary Associated Criterion and 
Location in Application

Additional Associated Criteria and 
Location in Application

Total Grant 
Funds Requested Total Budget

 Carolina Consortium for Enterprise 
Learning - Consortium Level Budget 

 C(1) Learning &                           
C(2) Teaching and Leading 

 D(2) LEA and school infrastructure          
E(1)Continuous improvement process   12,883,823$        12,883,823$    

 Carolina Consortium for Enterprise 
Learning - Clarendon School District 2 

 C(1) Learning &                           
C(2) Teaching and Leading 

 D(2) LEA and school infrastructure          
E(1)Continuous improvement process   3,509,440$          6,161,564$      

 Carolina Consortium for Enterprise 
Learning - Orangeburg School District 5 

 C(1) Learning &                           
C(2) Teaching and Leading 

 D(2) LEA and school infrastructure          
E(1)Continuous improvement process   2,612,340$          10,450,789$    

 Carolina Consortium for Enterprise 
Learning - Richland School District 2 

 C(1) Learning &                           
C(2) Teaching and Leading 

 D(2) LEA and school infrastructure          
E(1)Continuous improvement process   2,324,528$          5,292,506$      

 Carolina Consortium for Enterprise 
Learning - Williamsburg School District 

 C(1) Learning &                           
C(2) Teaching and Leading 

 D(2) LEA and school infrastructure          
E(1)Continuous improvement process   3,652,849$          12,714,062$    

TOTALS  $        24,982,980  $    47,502,744 

Clarendon School District 2

Table F2-1
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Each individual district budget details the items required to meet each participating 

school’s specific needs to implement the proposal. A great example of how district level budgets 

are customized is in the purchase of the technology required to provided all students access to 

virtual curriculum and systems that will support their personal learning plans. Budget funds are 

provided to schools that require infrastructure upgrades to ensure access, while those that have 

completed this task don’t require this budget item. District budgets are customized as well to 

address particular needs of their student populations. For example, additional funds are allocated 

to Richland Two and Orangeburg 5 for software licenses with Rosetta Stone to support their 

growing ESOL student populations, while Williamsburg & Clarendon Two have an increased 

emphasis in early childhood supports to address school preparedness issues that are frequently 

encountered with high-risk poverty families in their districts. 

We believe that this blended approach, where all consortium districts are provided the 

required technology and professional development support to implement the personalized 

learning plan. With the ability to target specific needs that are unique to their districts it will 

enable us to successfully achieve our personalized learning goals, as outlined in this application. 

By sharing and leveraging resources, we believe our budget is reasonable and sufficient to 

support the development and implementation of our proposal. Following are the project level 

budget summaries that include a summary for the consortium level budget (Table F3-1.1) and for 

each partnering district’s budget (Tables F3-1.2 – F3-1.5). 
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Consortium Level Budget

 Primary Associated Criterion and 
Location in Application: 

 Additional Associated Criteria (if 
any) and Location in Application: 

Budget Categories Project Year 1 (a)Project Year 2 (b)Project Year 3 (c)Project Year 4 (d) Total (e)

 1. Personnel 1,155,500$         2,305,710$         2,070,916$         2,112,335$         7,644,461$         

 2. Fringe Benefits 408,310$            774,027$            690,394$            699,837$            2,572,568$         

 3. Travel 12,541$              16,721$              14,961$              14,961$              59,184$              

 4. Equipment -$                        -$                        -$                        -$                        -$                        

 5. Supplies 42,320$              5,020$                5,020$                5,020$                57,380$              

 6. Contractual 784,960$            527,210$            494,921$            394,921$            2,202,010$         

 7. Training Stipends -$                        -$                        -$                        -$                        -$                        
 8. Other -$                        -$                        -$                        -$                        -$                        
 9. Total Direct Costs 
(lines 1-8) 2,403,631$         3,628,687$         3,276,212$         3,227,073$         12,535,603$       
 10. Indirect Costs 57,266$              103,478$            93,328$              94,148$              348,220$            
 11. Total Grant Funds Requested 
(lines 9-10) 2,460,897$         3,732,166$         3,369,540$         3,321,221$         12,883,823$       
 12.  Funds from other sources used 
to support the project -$                        -$                        -$                        -$                        -$                        
 13.  Total Budget 
(lines 11-12) 2,460,897$         3,732,166$         3,369,540$         3,321,221$         12,883,823$       

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                      
E(1)Continuous improvement process   

Table F3-1.1 - Consortium Level Project Budget Summary
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Clarendon School District 2

 Primary Associated Criterion and 
Location in Application: 

 Additional Associated Criteria (if 
any) and Location in Application: 

Budget Categories Project Year 1 (a)Project Year 2 (b)Project Year 3 (c)Project Year 4 (d) Total (e)

 1. Personnel 92,917$              178,500$            182,070$            185,711$            639,198$            

 2. Fringe Benefits 28,804$              55,335$              56,442$              57,571$              198,151$            

 3. Travel 4,500$                4,500$                4,500$                4,500$                17,999$              

 4. Equipment -$                        -$                        -$                        -$                        -$                        

 5. Supplies 816,925$            1,065,925$         125,215$            116,215$            2,124,280$         

 6. Contractual 28,516$              67,617$              93,788$              93,788$              283,709$            

 7. Training Stipends 71,200$              71,200$              -$                        -$                        142,400$            
 8. Other -$                        -$                        -$                        -$                        -$                        
 9. Total Direct Costs 
(lines 1-8) 1,042,861$         1,443,077$         462,014$            457,785$            3,405,737$         
 10. Indirect Costs 33,059$              44,879$              12,949$              12,815$              103,702$            
 11. Total Grant Funds Requested 
(lines 9-10) 1,075,920$         1,487,956$         474,964$            470,600$            3,509,440$         
 12.  Funds from other sources used 
to support the project 663,031$            663,031$            663,031$            663,031$            2,652,124$         
 13.  Total Budget 
(lines 11-12) 1,738,951$         2,150,987$         1,137,995$         1,133,631$         6,161,564$         

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                      
E(1)Continuous improvement process   

Table F3-1.2 - Clarendon Two School District Project Budget Summary
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Orangeburg School District 5

 Primary Associated Criterion and 
Location in Application: 

 Additional Associated Criteria (if 
any) and Location in Application: 

Budget Categories Project Year 1 (a)Project Year 2 (b)Project Year 3 (c)Project Year 4 (d) Total (e)

 1. Personnel 59,750$              109,140$            111,323$            113,549$            393,762$            

 2. Fringe Benefits 19,994$              35,866$              36,384$              36,911$              129,155$            

 3. Travel 4,724$                4,724$                4,724$                4,724$                18,896$              

 4. Equipment -$                        -$                        -$                        -$                        -$                        

 5. Supplies 760,805$            763,005$            178,426$            178,426$            1,880,661$         

 6. Contractual -$                        -$                        -$                        -$                        -$                        

 7. Training Stipends 54,800$              54,800$              -$                        -$                        109,600$            
 8. Other -$                        -$                        -$                        -$                        -$                        
 9. Total Direct Costs 
(lines 1-8) 900,073$            967,535$            330,856$            333,610$            2,532,074$         
 10. Indirect Costs 28,532$              30,671$              10,488$              10,575$              80,267$              
 11. Total Grant Funds Requested 
(lines 9-10) 928,605$            998,206$            341,344$            344,185$            2,612,340$         
 12.  Funds from other sources used 
to support the project 2,172,441$         2,110,463$         2,054,683$         1,500,862$         7,838,449$         
 13.  Total Budget 
(lines 11-12) 3,101,046$         3,108,669$         2,396,027$         1,845,047$         10,450,789$       

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                      
E(1)Continuous improvement process   

Table F3-1.3 - Orangeburg Consolidated School District 5 Project Budget Summary
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Richland School District 2

 Primary Associated Criterion and 
Location in Application: 

 Additional Associated Criteria (if 
any) and Location in Application: 

Budget Categories Project Year 1 (a)Project Year 2 (b)Project Year 3 (c)Project Year 4 (d) Total (e)

 1. Personnel 97,683$              183,920$            187,599$            191,351$            660,553$            

 2. Fringe Benefits 30,424$              56,984$              57,823$              58,678$              203,908$            

 3. Travel 4,832$                4,832$                4,832$                4,832$                19,328$              

 4. Equipment -$                        -$                        -$                        -$                        -$                        

 5. Supplies 317,805$            479,540$            177,185$            177,185$            1,151,715$         

 6. Contractual -$                        -$                        -$                        -$                        -$                        

 7. Training Stipends 108,800$            108,800$            -$                        -$                        217,600$            
 8. Other -$                        -$                        -$                        -$                        -$                        
 9. Total Direct Costs 
(lines 1-8) 559,544$            834,076$            427,438$            432,046$            2,253,104$         
 10. Indirect Costs 17,738$              26,440$              13,550$              13,696$              71,423$              
 11. Total Grant Funds Requested 
(lines 9-10) 577,282$            860,516$            440,988$            445,742$            2,324,528$         
 12.  Funds from other sources used 
to support the project 505,400$            1,010,800$         803,592$            648,186$            2,967,978$         
 13.  Total Budget 
(lines 11-12) 1,082,682$         1,871,317$         1,244,580$         1,093,927$         5,292,506$         

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                      
E(1)Continuous improvement process   

Table F3-1.4 - Richland Two School District Project Budget Summary
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Williamsburg School District

 Primary Associated Criterion and 
Location in Application: 

 Additional Associated Criteria (if 
any) and Location in Application: 

Budget Categories Project Year 1 (a)Project Year 2 (b)Project Year 3 (c)Project Year 4 (d) Total (e)

 1. Personnel 68,474$              172,594$            175,873$            179,218$            596,158$            

 2. Fringe Benefits 20,854$              57,445$              58,244$              59,059$              195,602$            

 3. Travel 6,092$                11,752$              11,752$              11,752$              41,348$              

 4. Equipment -$                        -$                        -$                        -$                        -$                        

 5. Supplies 1,524,176$         727,848$            147,399$            147,399$            2,546,823$         

 6. Contractual -$                        -$                        -$                        -$                        -$                        

 7. Training Stipends 78,570$              78,570$              1,770$                1,770$                160,680$            
 8. Other -$                        -$                        -$                        -$                        -$                        
 9. Total Direct Costs 
(lines 1-8) 1,698,165$         1,048,209$         395,038$            399,198$            3,540,611$         
 10. Indirect Costs 53,832$              33,228$              12,523$              12,655$              112,237$            
 11. Total Grant Funds Requested 
(lines 9-10) 1,751,997$         1,081,437$         407,561$            411,853$            3,652,849$         
 12.  Funds from other sources used 
to support the project 2,297,356$         2,254,619$         2,254,619$         2,254,619$         9,061,213$         
 13.  Total Budget 
(lines 11-12) 4,049,353$         3,336,056$         2,662,180$         2,666,472$         12,714,062$       

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                      
E(1)Continuous improvement process   

Table F3-1.5 - Williamsburg County School District Project Budget Summary
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(c) Clearly provides a thoughtful rationale for investments and priorities, including— 

(i)  A description of all of the funds that the applicant will use to support the 
implementation of the proposal, including total revenue from these sources; 
(ii) Identification of the funds that will be used for one-time investments versus those 
that will be used for ongoing operational costs that will be incurred during and after 
the grant period, as described in the proposed budget and budget narrative, with a 
focus on strategies that will ensure the long-term sustainability of the personalized 
learning environments; 

 
Table F4-1 shows the budget details for the entire project and includes the details at the 

consortium level, as well as all of the details from the partnering districts. Tables F4-1.1 – F4.1.5 

shows a detailed breakdown of budget items for the consortium level budget and each district’s 

budget. Each table contains a thorough rationale for the investments, a description of all funds to 

be used to support the implementation of the proposal and identifies funds that are used for one-

time investments. 

 One-time investments include the initial purchase of technology equipment for 

infrastructure upgrades and to provide all students and educators with one-to-one personal 

learning device access to the data systems and virtual curriculum. Initial hardware required to 

support the digital learning environment, like SMART Boards and digital cameras are also one-

time expenses. A 3% ongoing replacement cost for laptops and tablet computers is included in 

the budget and noted in the narrative. Other one time purchases include incidentals such as office 

equipment to initially set-up the project staff, laptops for the Enterprise Learning and Digital 

Resource Coaches, and an initial contract with the University of South Carolina’s Center for 

Educational Policy to assist with establishing consistent rubrics across the consortium. The 

project budget drops by over $3 million annually after Year 2, after these one-time investments 

have been implemented to support the proposal. 

Once the technology is deployed and the Digital Resource and Enterprise Learning 

Coaches are able to get Professional Learning Communities actively collaborating on the 

personalized learning process, the need for continued intensive professional development support 

will subside. As the use of the digital learning platform and virtual learning tools becomes 

routine and institutionalized, these extra supports will be phased out. In a similar fashion, once 

personalized learning has been established within each district, extra support from District 

Directors to address LEA policies and procedures will no longer be necessary and these 

positions, too, will be phased out.  Section F(2) addresses our plans for items to be sustained.  
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

CCEL Project Director - Oversees all 
activities of the grant for the consortium; 
manages overall budget and 
procurement, ensures grant compliance 
with Federal Statutes.        Rationale: 
This position is necessary to ensure grant 
compliance and to have supervision of 
all aspects of the project making cetain 
that personalized learning is 
implemented with fidelity.

1 FTE, Annual salary estimate - 
$90,000, a 2% cost of living 
increase is built into the budget for 
Years 2-4. Salary prorated in Year 
1 assuming position will be hired 
by March 1 to allow time for 
recruiting a highly qualified 
candidate. Position will end with 
the grant.  

$52,500 $91,800 $93,636 $95,509 $333,445

CCEL Program Assistant to support 
budget, procurement, purchasing, 
scheduling, and data collection for 
evaluation. 

1 FTE, Annual salary estimate - 
$48,000, a 2% cost of living 
increase is built into the budget for 
Years 2-4. Salary prorated in Year 
1 assuming position will be hired 
by March 1 to allow time for 
recruiting a highly qualified 
candidate. Position will end with 
th  t   

$28,000 $48,960 $49,939 $50,938 $177,837

Enterprise Learning Coordinator - 
Supervises and trains all EL school-
based coaches and coordinates 
consortium-wide professional 
development training for personalized 
learning.

1 FTE, Annual salary estimate - 
$82,500, a 2% cost of living 
increase is built into the budget for 
Years 2-4. Salary prorated in Year 
1 assuming position will be hired 
by March 1 to allow time for 
recruiting a highly qualified 
candidate. Position will end with 
the grant.  

$48,125 $84,150 $85,833 $87,550 $305,658

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1 - Overall Consortium Project Budget Details

1. Personnel: Explain the importance of each position to the success of the project and connections back to specific project plans.curriculum vitae,an organiczational 
chart, and other supporting information are found in Appendix X.

 C(1) Learning & C(2) Teaching and Leading 
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1 - Overall Consortium Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

Digital Resource Coordinator - 
Supervises and trains all DR school-
based coaches and coordinates the 
consortium-wide technology 
implementation plan along with 
associated training for all stakeholders.

1 FTE, Annual salary estimate - 
$82,500, a 2% cost of living 
increase is built into the budget for 
Years 2-4. Salary prorated in Year 
1 assuming position will be hired 
by March 1 to allow time for 
recruiting a highly qualified 
candidate. Position will end with 
h    

$48,125 $84,150 $85,833 $87,550 $305,658

Enterprise Learning Coaches: Provide 
ongoing professional development and 
support for educators on the personalized 
learning system.    Rationale:  This 
position is critical to assure that 
personalized learning approaches are 
incorporated in each teacher's 
instructional model and that fully 
functional Professional Learning 
Communities are established to sustain 
the effort. 

19 FTE, 220-day teacher contract. 
One EL Coach assigned to each 
participating school. Annual 
average salary estimate - $67,500 
with a 2% cost of living increase 
budgeted for Years 2-4. Salary 
prorated in Year 1 assuming 
position will be hired by April 1 to 
provide time in first year to 
complete required coaching 
professional development, 
instructional inventories at each 
school, and project implementation 
rubrics. Coaches will phase out 
after Year 4 as personalized 
learning approaches are 
institutionalized.

$641,250 $1,308,150 $1,334,313 $1,360,999 $4,644,712
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1 - Overall Consortium Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

Digital Resource Coaches: Assist with 
the rollout of the technology platform 
and provide sustained professional 
development and support for teachers on 
technology integration with instruction as 
well as training for students and parents 
on hardware and accessing systems.               
Rationale:  This position is critical in 
providing sustained professional 
development on technology integration 
with instruction and technology support 
to teachers, students, parents and school 
leaders. 

10 FTE, 220-day teacher contract. 
One DR Coach to be assigned per 
2 schools. Annual average salary 
estimate - $67,500 with a 2% cost 
of living increase budgeted for 
Years 2-4. Salary prorated in Year 
1 assuming position will be hired 
by April 1 to provide time in first 
year to complete required coaching 
professional development, 
technology platform inventories at 
each school, and to develop 
technology system training for 
teachers, students and parents. 
Coaches will begin to phase out in 
Year 3 & 4 once technology rollout 
is complete and ongoing systems 
training is institutionalized. 

$337,500 $688,500 $421,362 $429,789 $1,877,151
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1 - Overall Consortium Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

CCEL District Directors: Oversee all 
activities of the grant for the district; 
manages district budget and 
procurement, ensures grant compliance 
with Federal Statutes. Leads the district 
CCEL Steering Committee.                                  
Rationale: This position is necessary to 
ensure grant compliance at the district 
level and to ensure that participating 
schools have required support from 
district offices to implement the project 
with fidelity.

4 FTE, one/district. A 2% cost of 
living increase is built into the 
budget for Years 2-4. Salaries 
prorated in Year 1 assuming 
position will be hired by March 1 
to allow time for recruiting a highly 
qualified candidate. Position will 
end with the grant.  

$178,683 $312,440 $318,689 $325,063 $1,134,875

WCSD Program Assistant: Supports 
budget, procurement, purchasing, 
maintain/monitor accounting records to 
ensure all accounting processes and 
procedures are implemented according to 
federal protocols. 

Grant to pay 10 hours/week @ 
$18/hr x 4wks x 12 months                                       
Salary for Year 1 has been prorated 
50%

$4,320 $8,640 $8,640 $8,640 $30,240

Technicians:  Provide computer and 
network technical assistance including 
equipment and hardware installation, 
setup, configuration, upgrades, repairs, 
troubleshooting, etc.  Assists in resolving 
user concerns relating to projects.

6 FTE, A 2% cost of living 
increase is built into the budget for 
Years 2-4. Salaries prorated 50% 
in Year 1 to allow time for 
recruiting highly qualified 
candidates.  

$135,821 $277,074 $282,615 $288,268 $983,777
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1 - Overall Consortium Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

WCSD District Home Visitor: Models 
reading, play and conversation activities 
for parent and child together.      
Rationale: Method of addressing early 
childhood development issues for rural 
families in poverty.

2 FTE, Annual salary - $23,000, 
begin in Year 2. A 2% cost of 
living increase is built into the 
budget for Years 3-4.  

$46,000 $46,920 $47,858 $140,778

$1,474,324 $2,949,864 $2,727,781 $2,782,163 $9,934,132

Project Director Standard Benefits 22.8%                
(FICA-7.65, Retirement-15.15%)           
Unemployment-$40/per person  
Worker's Comp-$70/per person           
Health/Dental Insurance - $7,415                 
Benefits for Year 1 have been 
prorated.

$16,360 $28,455 $28,874 $29,301 $102,990

Program Assistant - Same rates as detailed above $10,774 $18,688 $18,911 $19,139 $67,511
Enterprise Learning Coordinator - Same rates as detailed above $15,362 $26,711 $27,095 $27,486 $96,655
Digital Resource Coordinator  - Same rates as detailed above $15,362 $26,711 $27,095 $27,486 $96,655
Enterprise Learning Coaches - Same rates as detailed above $229,607 $441,233 $447,198 $453,283 $1,571,321
Digital Resource Coaches - Same rates as detailed above $120,846 $232,228 $141,221 $143,142 $637,436
District Directors Standard Benefits per each 

district's policies, see individual 
district budgets for further details            
Benefits for Year 1 have been 
prorated.

$54,488 $94,950 $96,521 $98,124 $344,083

WCSD Program Assistant Standard Benefits 24.37% - 
detailed above.

$1,053 $2,106 $2,106 $2,106 $7,369

WCSD District Home Visitors Standard Benefits 24.37%           
Health/Dental- $3,846

$18,902 $19,126 $19,355 $57,384

1. Subtotal Personnel
2. Fringe Benefits: Explain the nature and extent of fringe benefits to be received and by whom.
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1 - Overall Consortium Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

Technicians:  Provide computer and 
network technical assistance including 
equipment and hardware installation, 
setup, configuration, upgrades, repairs, 
troubleshooting, etc.  Assists in resolving 

    

Standard Benefits per each 
district's policies, see individual 
district budgets for further details            
Benefits for Year 1 have been 
prorated.

$44,534 $89,673 $91,139 $92,634 $317,980

$508,386 $979,657 $899,286 $912,056 $3,299,385

Project Director Travel:  Oversight and 
monitoring visits, stakeholder meetings 
for PD to visit 19 participating schools. 
Across 4 districts for monitoring, site 
visits, observations. One visit per school 
per month. Rationale:  The CCEL team 
will be visiting the targeted schools to 
provide assistance with implementation 
and evaluate progress. Other monthly 
meetings will be held virtually.

19 trips x average round trip of 100 
miles x .550 state mileage 
reimbursement rate x 11 months.  
Year 1 is prorated for 7 months. 
Reimbursable mileage for CCEL 
district director and team members. 
Mileage reimbursement follows 
state regulations.

$7,315 $11,495 $11,495 $11,495 $41,800

Required two-day Grant Meeting 
(Washington, DC) each year for PD and 
1 Superintendent: 

Lodging $224 x 3 nights = $672 + 
airfare $500 + per diem 3 x $32 = 
$96 + incidentals $25 (transport to 
and from airport) = $1293 per 
person x 2 people.

$2,586 $2,586 $2,586 $2,586 $10,344

Travel for CCEL Board meetings.  
Meetings will be held monthly in Years 1-
2 and quarterly in Years 3-4.  

Four Superintendents x 12 
meetings x average round trip of 
100 miles x 0.55/mile in Years 1 
and 2; 4 meetings x 100 miles x 
.55/mile in Years 3 and 4.

$2,640 $2,640 $880 $880 $7,040

2. Subtotal Fringe Benefits
3. Travel: Explain the purpose of the travel, how it relates to project goals, and how it will contirbute to project success.
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1 - Overall Consortium Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

District Director Travel - Weekly visits 
to participating schools plus monthly 
CCEL meetings.                       
Rationale:  The director will make 
school visits to provide assistance with 
site implementation and monitor 
progress. CCEL Leadership Team 
meetings with PD are for overall project 
evaluation and continuous improvement 
of implementation.

Each District Director's mileage 
estimates based on distances from 
their district office to their schools. 
District mileage rates used. See 
individual district budgets for 
further details.

$3,438 $3,912 $3,912 $3,912 $15,173

Annual RTTD Meeting for the District 
Directors.                                  
Rationale: The district director will 
attend annual grant meetings to further 
expand knowledge regarding the RTTD 
program.

Lodging $224 x 3 nights = $672 + 
airfare $500 + per diem 3 x $32 = 
$96 + incidentals $25 (transport to 
and from airport) = $1293.

$5,172 $5,172 $5,172 $5,172 $20,688
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1 - Overall Consortium Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

Summer Institutes - Professional 
development conference for all 
educators. School Leadership Teams and 
mentor teachers spend one week in train-
the-trainer sessions. Participants then 
return to home schools for training with 
all educators at their site.                                        
Rationale: This travel is critical to the 
successful implementation where 
educators will have the opportunity to 
join other educators from across the 
consortium for training in personalized 
learning tools and sharing of "best 
practices."

School Leadership Team (2 reps) + 
2 mentor teachers from each school 
x 7 schools = 28 x 100 miles 
roundtrip x 4 days x $0.555/mile. 
Half of the cost to be covered by 
the district, in-kind.

$10,872 $10,872 $10,872 $10,872 $43,488

District Home Visitors - mileage 
reimbursements for home visits

Home visitors will each serve 10 
families with 2 visits per week and 
23 visits/year. To accomplish this, 
average travel is 100 miles/day x 4 
days/wk x 12 weeks. Program 
starts in Year 2

$5,186 $5,186 $5,186 $15,558

Countdown to Kindergarten Teacher 
Travel

50 miles/day x 4 days/wk x 6 wks 
@ $0.555/mi

$666 $666 $666 $666 $2,664

$32,689 $42,529 $40,769 $40,769 $156,755

None requested.
$0 $0 $0 $0 $0

3. Subtotal Travel
4. Equipment: Explain what equipment is needed and why it is needed to meet program goals. Consistent with SEA and LEA policy, equipment is defnied as tangible, 
non-expendable, personal property having a useful life of more than one yar and an acquisition

4. Equipment
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1 - Overall Consortium Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

Mobile laptop computers for educators, 
students and project staff.                
Rationale: Required to assure that all 
stakeholders have access to technology 
tools that will support students' learning 
as they follow their personalized learning 
plans. 

Laptop & case estimate at 
$500/each                                        
See individual district budgets for 
more details                                  
Budget includes 3% replacement 
cost for each additional year after 
deployment.

$2,220,300 $2,112,714 $129,990 $129,990 $4,592,995

Mobile tablet computers for educators, 
students and project staff.                
Rationale: Required to assure that all 
stakeholders have access to technology 
tools that will support students' learning 
as they follow their personalized learning 
plans. 

Tablet & case estimate at 
$500/each                                        
See individual district budgets for 
more details                                  
Budget includes 3% replacement 
cost for each additional year after 
deployment.

$264,425 $186,340 $13,451 $13,451 $477,666

Mobile device syncing/charging carts   
Rationale: Required to efficiently sync 
applications and provide for mobile 
device recharging.

One-time expense:                        
See individual district budgets for 
more details

$278,040 $270,980 $5,000 $5,000 $559,020

Hardware to support mobile devices in 
the classroom - educator dongle/VGA 
extender to connect to SMART Boards.    
Rationale: Required to connect mobile 
devices to existing SMART Boards 
allowing teachers to share and deliver 
instruction and for students to share their 
learning.

One-time expense:                        
See individual district budgets for 
more details

$17,600 $5,000 $3,500 $3,500 $29,600

Mac Book Pro for syncing apps One-time expense. 1 x $1000 $1,000 $1,000

5. Supplies: Explain what supplies are needed and why they are necessary to meet program goals. Consistent with LEA policy, supplies are defined as tangible personal 
property excluding equipment.
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1 - Overall Consortium Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

Resources to support mobile access: 
Elmo - digital camera used for projecting 
documents via smartboards and other 
technological devices.         Elmo 
Student Response System aids teachers 
by recording student responses, so that 
teachers can review students’ 
performance and understanding of the 
material. In addition, teachers can 
perform advanced analysis and grade 
management using edMastery®, 
Pinnacle®, GradeQuick®, etc.

Elmo - 200 @ $320/ea=$64,000
Response - 3,000 @ 
$46/ea=$138,000

$202,000 $202,000

Technology applications to support 
learning                                     
Rationale: Targeted applications for 
technology devices will need to be 
purchased in order to support students' 
learning as they follow their personalized 
learning plans.

These applications include Splash 
Math Common Core, Time 
Magazine for Kids (Informational 
Text),.etc. See individual district 
budgets for more details.  Year 1 is 
at 50%. Apps will be identified for 
each grade level and content area.

$93,550 $187,100 $187,100 $187,100 $654,850
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1 - Overall Consortium Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

RazKids                                                 
Rationale: Raz-kids.com is a website 
published by Learning A-Z, Inc. It is a 
place where your students can go for 
modeled fluency, engaging reading 
practice and automatic assessment of 
their reading comprehension. Students 
get their own user name and password 
and can read books anywhere they can 
connect to the Internet – at home or at 
school.  

This program is available online 
per seat. Cost is $95/classroom. 
See individual district budgets for 
more details.

$6,650 $6,650 $6,650 $6,650 $26,600

Rosetta Stone                                                                  
Rationale: Online language learning 
program that will help our English 
Language Learners progress and excel in 
their personalized learning plan.

Annual subscription for online 
version is $269/student. See 
individual district budgets for more 
detail.

$94,150 $94,150 $94,150 $94,150 $376,600

Learning Manipulatives                        
Rationale: The hands-on learning 
projects require many manipulatives and 
consumable supplies. This cost will be 
assumed by the school after grant funds 
have ended.

Ongoing needs for project-based 
learning materials at all schools. 
See individual district budgets for 
more details.

$77,500 $77,500 $77,500 $77,500 $310,000

Gateway to Science and Gateway to 
Social Studies                                       
Rationale: Our Limited English 
Proficient (LEP) students use these 
materials. Due to district growth of this 
subgroup, additional materials are 
requested.

Ongoing needs for the district's 
LEP students necessitate these 
additional materials to ensure that 
students may succeed in their 
personalized learning plan.

$5,000 $8,000 $8,000 $8,000 $29,000
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1 - Overall Consortium Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

Creative Curriculum Gold Kits                 
Rationale:  PreK is the critical year for 
starting a child's education career on a 
solid foundation, which is greatly 
enhanced through the use of Creative 
Curriculum. With increased enrollment, 
additional materials are needed.

Kit costs $3,000 for 28 classrooms 
in Year 1. For Year 2-4, need 3 
additional kits due to student 
growth.

$84,000 $9,000 $9,000 $9,000 $111,000

Dual Enrollment Materials/Books See individual district budgets for 
more details

$12,000 $12,000 $12,000 $12,000 $48,000

General Office supplies                        
Rationale:  These supplies will be 
necessary to disseminate information 
about the program.

On going general needs for 
operating the program with fidelity 
to implementation, estimate 
$2,500/district/year + $2400/yr for 
consortium office

$12,400 $12,400 $12,400 $12,400 $49,600

Countdown to Kindergarten 
Toolkits/Bages

10 students @ $77/ea, 7% tax  (one 
feeder school)

$824 $824 $824 $824 $3,296

Home Visit Supplies - reading materials 
& manipulatives to help engage families 
in early childhood learning

VISMs (program books/puzzles) 
31 books x 10 families @ 
$5.99/bk= $1,857 x 2 HV = 
$3,714, 31 puzzles x 10 families @ 
$3.99/bk =$1,237 x 2 HV = 
$2,474, starting  Year 2

$6,188 $6,188 $6,188 $18,564

Laptop/printer for District Director, 
Program Assistant, Home Visitors (2)

One-time expense - 4 laptops @ 
$600/ea, 2 printers @ $200/ea

$2,800 $2,800
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1 - Overall Consortium Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

Professional Development Texts:  
Examples - Creating Innovators by T. 
Wagner, Buck Institute Project-based 
learning at Elem, Middle, and High 
school levels, An Ethic of Excellence by 
R. Berger, etc.                    Rationale: 
Publications are to be used for faculty 
book studies, literature circles, and as 
reference materials.

Educators will use their mobile 
device to download e-books. Cost 
estimated at $15/book. One book 
to be purchased each year.  See 
individual district budgets for more 
details.

$14,430 $14,430 $14,430 $14,430 $57,720

DIAL 4 Assessment (Learning 
Manipulatives)

11 Assessment Kits @ $647/ea-
manual, record forms 
(english/spanish), cutting cards, 
parent questionaires, teacher 
questionaires, manipulatives, dials, 
operators handbook, concepts, 
language area plus the Speed 
DIAL, training packet, training 
DVD

$7,132 $7,132 $7,132 $7,132 $28,528

Measures of Academic Progress - 
Software to provide assessments of each 
student's strengths and weaknesses in the 
areas of reading and math.

Site licences for participating 
schools at $12.50 per students/year 
x 2266 students

$28,325 $28,325 $28,325 $28,325 $113,300

Montessouri classroom $15,000 $6,000 $21,000
Mobile device maintenance agreement 
for Orangeburg 5

$75/year per site x 3 schools $225 $225 $225 $225 $900

Desks and chairs for Project Director, 
Program Assistant, EL Coordinator and 
DR Coordinator 

One-time cost:  Desk @ $900; 
chair at $300 = $1200 x 4

$4,800 $0 $0 $0 $4,800
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1 - Overall Consortium Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

Desktop and laptop/tablet for Project 
Director, Program Assistant, EL 
Coordinator, and DR Coordinator

One-time cost:  $1000 x 4   
+printer

$4,000 $0 $0 $0 $4,000

Laptop/tablet for 19 EL Coaches and 10 
DR Coaches  

One-time cost:  $1000 x 29 $29,000 $0 $0 $0 $29,000

Communication, public information, and 
marketing materials for CCEL to engage 
community partners

$500 $1,000 $1,000 $1,000 $3,500

Overcoming Obstacles Life Skills 
program training for EL Coaches and 
school leadership teams.

Print materials at $20/set to be 
used by each school each year = 
$20 x 19 schools

$380 $380 $380 $380 $1,520

Materials and Supplies for two week 
CCEL Summit each year. This summit 
will serve as a hub for professional 
development, celebration of successes, 
and planning to resolve challenges; cross-
CCEL PLC work time, review of CCEL 
goals and key strategies; refresher on 
implementation rubrics. 

This summer will serve 950 
educators over the course of two-
weeks; materials will include 
mobile chart pads, markers, paper 
for the two-weeks

$1,000 $1,000 $1,000 $1,000 $4,000

$3,462,031 $3,041,338 $633,245 $624,245 $7,760,8595. Supplies
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1 - Overall Consortium Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

MasteryConnect to provide a web-based 
platform that facilitates curriculum 
design, alignment with CCSS and other 
SC content standards, lesson planning, 
identifcation of digital resources, and 
formative assessments.  Teachers will 
create groups among shared course and 
grade levels throughout CCEL.  
MasteryConnect provides critical tools to 
create consistent, high quality instruction 
and to create scale up and impact.

Master Connect will be used for 
students in grades 1-12 at 
$6/student base + $3/student for 
formative assessment data in Y1 & 
Y2; will discontinue formative 
assessment item bank access in 
Years 3 and 4, lowering cost to 
$6/student. Total student licenses 
(excluding PK & K) = 10763

$96,867 $96,867 $64,578 $64,578 $322,890

Buck Institute for Education Capacity 
Building Program for project based 
learning.  Three year program, begins 
Summer 2014.

$253,750 $100,000 $100,000 $453,750

Critical Friends training for EL Coaches 
and Mentor Teachers for use with PLC's. 
Students will also be trained in some of 
the basic tenets of Critical Friends to 
help them gain confidence in 
collaborative learning environment.

$800 per person for training  19 EL 
coaches in Year 1 plus each year 
19 mentor teachers will participate 
in Critical Friends training to build 
capacity at the school levels.

$30,400 $30,400 $30,400 $30,400 $121,600

6. Contractual: Explain what goods and services will be acquired, and the purpose and relation to the project for each expected procurement. 
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1 - Overall Consortium Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

Digital Learning Platform for student, 
parent and educator access to personal 
learning plans (eSTEP). DLP to serve 
11,957 students & their parents/ 
guardians plus 950 educators. This 
platform is necessary to provide students 
with anywhere-anytime learning as well 
as providing students, parents, and 
teachers access to students' personalized 
learning plans. CCEL will bid this 
contract. Price is based on estimates and 
research from Learning Management 
System providers.

One-time server and software 
system set-up in Year 1 - estimate 
$50,000 + $7.50/student licensing 
fee/year. Digital Learning Platform 
licenses will start for students at 
First Grade. Total student licenses 
= 10763

$130,723 $80,723 $80,723 $80,723 $372,890

Francis Marion Center of Excellence for 
the Teaching of Children in Poverty. 

Cost for full week is $15 for 
partner LEAs (Clarendon Two and 
Williamsburg are partners) and $25 
for nonpartner districts.  Each year 
schools and  districts will send 1/4 
of participating corps of educators 
to build cultural competency.

$4,820 $4,820 $4,820 $4,820 $19,280

External Evaluation of the four-year 
project $120,000, to be bid per district 
contracting guidelines.

Based on percentage of grant total. 
Request will be bid per district and 
state guidelines.

$120,000 $120,000 $120,000 $120,000 $480,000
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1 - Overall Consortium Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

University of South Carolina Center for 
Educational Policy to assist CCEL to 
create implementation rubrics to ensure 
each district and school understand and 
adhere to fidelity measures and to 
facilitate scale up and replicability.

One-time cost: $50,000 + 8% 
indirect rate charged by USC.

$54,000 $54,000

University of South Carolina Center for 
Educational Policy to assist CCEL with 
professional development on school 
climate surveys and assessing culture, 
including environmental audits and 
training of auditors.

$80,000 + 8% indirect rate charged 
by USC 

$86,400 $86,400 $86,400 $86,400 $345,600

Travel for Overcoming Obstacles 
professional development trainers to 
attend Summer Institute and provide 
training to coaches and school leadership 
personnel.

$1000/trainer x 3 trainers $3,000 $3,000 $3,000 $3,000 $12,000

South Carolina Association School 
Administrators - provide training at 
Summer Institute on leadership, and 
school management best practices plus 
participate in school climate surveys.

$1000/consultant x 3 for Summer 
Institute training + $2000 travel 
allowance for SCASA participants 
to visit 19 schools as part of school 
climate evaluations.

$5,000 $5,000 $5,000 $5,000 $20,000
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1 - Overall Consortium Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

Clarendon County First Steps:   The 
Parents as Teachers program provides 
training and curriculum that are designed 
to identify and build on family strengths, 
capabilities and skills and build 
protective factors within the family.                                                 
Rationale:  Uses Parents as Teachers 
national model of home visitations for 
high-risk families with preschool 
children.                                       

Plan to serve an additional 45-50 
families.  Families will be provided 
in-home parent education services 
2-4 times per month, as needs 
dictate. First Steps will provide:                     
Year 1:  1 Parent Educator salary 
of $22,166 prorated for 5 months, 
mileage reimbursement 1,000 miles 
x $0.505, PAT & other applicable 
training = $1,500, materials & 
supplies for home visits = $2,000.                      
Year 2: Same as Y1 x 2 Parent 
Educators                                  
Year 3: Same as Y1 x 3 Parent 
Educators                                  
Year 4: Same as Y1 x 3 Parent 
Educators.

$13,241 $52,342 $78,513 $78,513 $222,609

Clarendon County First Steps: Partner 
with the district to implemement 
Countdown to Kindergarten to increase 
awareness and knowledge for parents 
about the importance of home activities 
relating to literacy and hands-on learning 
leading up to kindergarten.

50 children; teachers will make 5 
home visits to prospective 
kindergarteners and 1 school visit 
for a total of 6 visits per child.  50 
CTK Tool Kits x $80 = $4,000, 70 
hours of service x $25 per hour x 5 
teachers = $8,750,  Mileage 
Reimbursement 1,000 miles x 
$.505 x 5 teachers = $2,525

$15,275 $15,275 $15,275 $15,275 $61,100

$813,475 $594,827 $588,709 $488,709 $2,485,7196. Contracts Subtotal
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1 - Overall Consortium Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

Summer Institutes - Intensive 
professional development sessions in 
Year 1 & 2 to educate teachers on 
personalized learning approaches, life-
skills training, project-based learning and 
school climate factors. Will use a train-
the-trainer model for most efficient use 
of resources. Also provides opportunity 
for schools across the consortium to 
share best practices and successful 
implementation strategies.

During the first week of the 
institute leadership teams from 
each school will attend train the 
trainer sessions. All teachers will 
attend the second week of the 
Summit at their individual sites to 
complete the training - 192 
teachers. Stipend is $100/day for 
second week.

$311,600 $311,600 $0 $0 $623,200

Countdown to Kindergarten Teacher $29.50/visit @10visits/wk, 6wks $1,770 $1,770 $1,770 $1,770 $7,080

$313,370 $313,370 $1,770 $1,770 $630,280

None requested. $0 $0 $0 $0 $0
$0 $0 $0 $0 $0

9. Total Direct Costs $6,604,275 $7,921,585 $4,891,558 $4,849,712 $24,267,129
10. Indirect Costs: Rate of 3.17% for 
Clarendon Two (lead LEA)                                            

$190,426 $238,696 $142,838 $143,889 $715,850

11. Total Grant Funds Requested $6,794,701 $8,160,281 $5,034,397 $4,993,601 $24,982,980

8. Other:  Explain other expenditures that may exist and are not covered by other categories.

8. Other Subtotal

7. Training Stipends Subtotal

7. Training Stipends: Explain what training is needed, and the purpose and realtion to the project.
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1 - Overall Consortium Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

District Operating Budget Amount to cover teacher stipends 
and travel costs for the Summer 
Institute (1st week stipend & 1/2 
travel paid in-kind), District 
Director travel to participating 
schools (1/2 in-kind), and 
additional costs for substitute 
teachers to support professional 
development. These costs not fully 
funded in the grant funds 
requested.

$817,273 $838,067 $838,067 $838,067 $3,331,473

District Capital Budget District capital funds anticipated to 
be spent to help upgrade 
technology at the participating 
schools. 

$965,774 $1,337,454 $1,130,246 $471,219 $3,904,693

12.  Funds from other sources used to support the project
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1 - Overall Consortium Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

Title I Funds dedicated to the CCEL 
Project at participating schools.

Used for providing an enriched and 
accelerated educational program; 
promoting schoolwide reform 
through schoolwide programs or 
through additional services that 
increase the amount and quality of 
instructional time; significantly 
upgrading the quality of instruction 
by providing staff in participating 
schools with substantial 
opportunities for professional 
development; and affording parents 
meaningful opportunities to 
participate in the education of their 
children at home and at school.

$2,606,462 $2,623,962 $2,623,962 $2,623,962 $10,478,348

Title II Funds dedicated to the CCEL 
Project at participating schools.

Used for strategies that improve 
teacher and principal quality and 
increase the number of highly 
qualified teachers in the classroom 
and highly qualified principals and 
assistant principals in schools. 

$595,668 $609,125 $594,010 $580,407 $2,379,210

Title III Funds dedicated to the CCEL 
Project at participating schools.

Used for the language instruction 
of limited-English proficient and 
immigrant students.

$15,499 $16,600 $16,242 $15,919 $64,260
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1 - Overall Consortium Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

Title VI - Rural Education Achievement 
Program funds dedicated to the CCEL 
Project at participating schools.

Used for teacher professional 
development, including programs 
that train teachers to utilize 
technology to improve teaching 
and to train special needs teachers; 
educational technology, including 
software and hardware, as 
described in part D of Title II; 
parental involvement activities.

$109,970 $105,745 $101,943 $98,520 $416,178

E-Rate Program funds for 
telecommunications services to support 
the CCEL Project at participating 
schools. 

Funding in five categories of 
service: Telecommunications, 
Telecommunications Services, 
Internet Access, Internal 
Connections, and Basic 
Maintenance of Internal 
Connections.

$527,581 $507,961 $471,457 $438,603 $1,945,602

$5,638,228 $6,038,914 $5,775,925 $5,066,697 $22,519,764

$12,432,929 $14,199,195 $10,810,322 $10,060,298 $47,502,744

12.  Funds from other sources used to support the project

13.  Total Budget (lines 11-12)
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Applicant Name
Project Name:

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption
 Cost Project

 Year 1  
 Cost Project

 Year 2 
 Cost Project

 Year 3  
 Cost Project

 Year 4  Total 

Budget Year
 01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

CCEL Project Director - Oversees all 
activities of the grant for the consortium; 
manages overall budget and 
procurement, ensures grant compliance 
with Federal Statutes.        Rationale: 
This position is necessary to ensure grant 
compliance and to have supervision of 
all aspects of the project making cetain 
that personalized learning is 
implemented with fidelity.

1 FTE, Annual salary estimate - 
$90,000, a 2% cost of living 
increase is built into the budget for 
Years 2-4. Salary prorated in Year 
1 assuming position will be hired 
by March 1 to allow time for 
recruiting a highly qualified 
candidate. Position will end with 
the grant.  

$52,500 $91,800 $93,636 $95,509 $333,445

CCEL Program Assistant to support 
budget, procurement, purchasing, 
scheduling, and data collection for 
evaluation. 

1 FTE, Annual salary estimate - 
$48,000, a 2% cost of living 
increase is built into the budget for 
Years 2-4. Salary prorated in Year 
1 assuming position will be hired 
by March 1 to allow time for 
recruiting a highly qualified 
candidate. Position will end with 
th  t   

$28,000 $48,960 $49,939 $50,938 $177,837

Enterprise Learning Coordinator - 
Supervises and trains all EL school-
based coaches and coordinates 
consortium-wide professional 
development training for personalized 
learning.

1 FTE, Annual salary estimate - 
$82,500, a 2% cost of living 
increase is built into the budget for 
Years 2-4. Salary prorated in Year 
1 assuming position will be hired 
by March 1 to allow time for 
recruiting a highly qualified 
candidate. Position will end with 
the grant.  

$48,125 $84,150 $85,833 $87,550 $305,658

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1.1 - Consortium Level Project Budget Details

Carolina Consortium for Enterprise Learning - Consortium Level Budget
Clarendon School District 2

1. Personnel: Explain the importance of each position to the success of the project and connections back to specific project plans.curriculum vitae,an organiczational 
chart, and other supporting information are found in Appendix X.
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Applicant Name
Project Name:

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption
 Cost Project

 Year 1  
 Cost Project

 Year 2 
 Cost Project

 Year 3  
 Cost Project

 Year 4  Total 

Budget Year
 01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1.1 - Consortium Level Project Budget Details

Carolina Consortium for Enterprise Learning - Consortium Level Budget
Clarendon School District 2

Digital Resource Coordinator - 
Supervises and trains all DR school-
based coaches and coordinates the 
consortium-wide technology 
implementation plan along with 
associated training for all stakeholders.

1 FTE, Annual salary estimate - 
$82,500, a 2% cost of living 
increase is built into the budget for 
Years 2-4. Salary prorated in Year 
1 assuming position will be hired 
by March 1 to allow time for 
recruiting a highly qualified 
candidate. Position will end with 
h    

$48,125 $84,150 $85,833 $87,550 $305,658

Enterprise Learning Coaches: Provide 
ongoing professional development and 
support for educators on the 
personalized learning system.    
Rationale:  This position is critical to 
assure that personalized learning 
approaches are incorporated in each 
teacher's instructional model and that 
fully functional Professional Learning 
Communities are established to sustain 
the effort. 

19 FTE, 220-day teacher contract. 
One EL Coach assigned to each 
participating school. Annual 
average salary estimate - $67,500 
with a 2% cost of living increase 
budgeted for Years 2-4. Salary 
prorated in Year 1 assuming 
position will be hired by April 1 to 
provide time in first year to 
complete required coaching 
professional development, 
instructional inventories at each 
school, and project implementation 
rubrics. Coaches will phase out 
after Year 4 as personalized 
learning approaches are 
institutionalized.

$641,250 $1,308,150 $1,334,313 $1,360,999 $4,644,712
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Applicant Name
Project Name:

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption
 Cost Project

 Year 1  
 Cost Project

 Year 2 
 Cost Project

 Year 3  
 Cost Project

 Year 4  Total 

Budget Year
 01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1.1 - Consortium Level Project Budget Details

Carolina Consortium for Enterprise Learning - Consortium Level Budget
Clarendon School District 2

Digital Resource Coaches: Assist with 
the rollout of the technology platform 
and provide sustained professional 
development and support for teachers on 
technology integration with instruction 
as well as training for students and 
parents on hardware and accessing 
systems.               Rationale:  This 
position is critical in providing sustained 
professional development on technology 
integration with instruction and 
technology support to teachers, students, 
parents and school leaders. 

10 FTE, 220-day teacher contract. 
One DR Coach to be assigned per 
2 schools. Annual average salary 
estimate - $67,500 with a 2% cost 
of living increase budgeted for 
Years 2-4. Salary prorated in Year 
1 assuming position will be hired 
by April 1 to provide time in first 
year to complete required coaching 
professional development, 
technology platform inventories at 
each school, and to develop 
technology system training for 
teachers, students and parents. 
Coaches will begin to phase out in 
Year 3 & 4 once technology rollout 
is complete and ongoing systems 
training is institutionalized. 

$337,500 $688,500 $421,362 $429,789 $1,877,151

$1,155,500 $2,305,710 $2,070,916 $2,112,335 $7,644,4611. Subtotal Personnel
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Applicant Name
Project Name:

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption
 Cost Project

 Year 1  
 Cost Project

 Year 2 
 Cost Project

 Year 3  
 Cost Project

 Year 4  Total 

Budget Year
 01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1.1 - Consortium Level Project Budget Details

Carolina Consortium for Enterprise Learning - Consortium Level Budget
Clarendon School District 2

Project Director Standard Benefits 22.8%                
(FICA-7.65, Retirement-15.15%)           
Unemployment-$40/per person  
Worker's Comp-$70/per person           
Health/Dental Insurance - $7,415                 
Benefits for Year 1 have been 
prorated.

16,360 28,455 28,874 29,301 102,990

Program Assistant - Same rates as detailed above 10,774 18,688 18,911 19,139 67,511
Enterprise Learning Coordinator - Same rates as detailed above 15,362 26,711 27,095 27,486 96,655
Digital Resource Coordinator  - Same rates as detailed above 15,362 26,711 27,095 27,486 96,655
Enterprise Learning Coaches - Same rates as detailed above 229,607 441,233 447,198 453,283 1,571,321
Digital Resource Coaches - Same rates as detailed above 120,846 232,228 141,221 143,142 637,436

$408,310 $774,027 $690,394 $699,837 $2,572,568

2. Fringe Benefits: Costs to cover FICA, retirement, unemployment and worker's compensation insurance plus estimated health insurance benefits.

2. Subtotal Fringe Benefits
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Applicant Name
Project Name:

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption
 Cost Project

 Year 1  
 Cost Project

 Year 2 
 Cost Project

 Year 3  
 Cost Project

 Year 4  Total 

Budget Year
 01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1.1 - Consortium Level Project Budget Details

Carolina Consortium for Enterprise Learning - Consortium Level Budget
Clarendon School District 2

Project Director Travel:  Oversight and 
monitoring visits, stakeholder meetings 
for PD to visit 19 participating schools. 
Across 4 districts for monitoring, site 
visits, observations. One visit per school 
per month. Rationale:  The CCEL team 
will be visiting the targeted schools to 
provide assistance with implementation 
and evaluate progress. Other monthly 
meetings will be held virtually.

19 trips x average round trip of 
100 miles x .550 state mileage 
reimbursement rate x 11 months.  
Year 1 is prorated for 7 months. 
Reimbursable mileage for CCEL 
district director and team members. 
Mileage reimbursement follows 
state regulations.

$7,315 $11,495 $11,495 $11,495 $41,800

Required two-day Grant Meeting 
(Washington, DC) each year for PD and 
1 Superintendent: 

Lodging $224 x 3 nights = $672 + 
airfare $500 + per diem 3 x $32 = 
$96 + incidentals $25 (transport to 
and from airport) = $1293 per 
person x 2 people.

$2,586 $2,586 $2,586 $2,586 $10,344

Travel for CCEL Board meetings.  
Meetings will be held monthly in Years 
1-2 and quarterly in Years 3-4.  

Four Superintendents x 12 
meetings x average round trip of 
100 miles x 0.55/mile in Years 1 
and 2; 4 meetings x 100 miles x 
.55/mile in Years 3 and 4.

$2,640 $2,640 $880 $880 $7,040

$12,541 $16,721 $14,961 $14,961 $59,184

None requested.
$0 $0 $0 $0 $0

3. Travel: Explain the purpose of the travel, how it relates to project goals, and how it will contirbute to project success.

3. Subtotal Travel
4. Equipment: Explain what equipment is needed and why it is needed to meet program goals. Consistent with SEA and LEA policy, equipment is defnied as tangible, 
non-expendable, personal property having a useful life of more than one yar and an acquisition cost of $5,000 or more per unit.

4. Equipment
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Applicant Name
Project Name:

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption
 Cost Project

 Year 1  
 Cost Project

 Year 2 
 Cost Project

 Year 3  
 Cost Project

 Year 4  Total 

Budget Year
 01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1.1 - Consortium Level Project Budget Details

Carolina Consortium for Enterprise Learning - Consortium Level Budget
Clarendon School District 2

Professional Development Texts:  
Examples - Creating Innovators by T. 
Wagner, Buck Institute Project-based 
learning at Elem, Middle, and High 
school levels, An Ethic of Excellence by 
R. Berger, etc.                    Rationale: 
Publications are to be used for faculty 
book studies, literature circles, and as 
reference materials.

Educators will use their mobile 
device to download e-books. Cost 
estimated at $15/book x 16. One 
book to be purchased each year.

$240 $240 $240 $240 $960

Office supplies for PD, Program 
Assistant, EL Coordinator, and DR 
Coordinator (paper, pencils, file folders, 
flash drives, DVDs to share school 
videos)

Costs estimated @ $50 per month 
per person x 4 people

$2,400 $2,400 $2,400 $2,400 $9,600

Desks and chairs for Project Director, 
Program Assistant, EL Coordinator and 
DR Coordinator 

One-time cost:  Desk @ $900; 
chair at $300 = $1200 x 4

$4,800 $0 $0 $0 $4,800

Desktop and laptop/tablet for Project 
Director, Program Assistant, EL 
Coordinator, and DR Coordinator

One-time cost:  $1000 x 4   
+printer

$4,000 $0 $0 $0 $4,000

Laptop/tablet for 19 EL Coaches and 10 
DR Coaches  

One-time cost:  $1000 x 29 $29,000 $0 $0 $0 $29,000

Communication, public information, and 
marketing materials for CCEL to engage 
community partners

$500 $1,000 $1,000 $1,000 $3,500

Overcoming Obstacles Life Skills 
program training for EL Coaches and 
school leadership teams.

Print materials at $20/set to be 
used by each school each year = 
$20 x 19 schools

$380 $380 $380 $380 $1,520

5. Supplies: Explain what supplies are needed and why they are necessary to meet program goals. Consistent with LEA policy, supplies are defined as tangible personal 
property excluding equipment.
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Applicant Name
Project Name:

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption
 Cost Project

 Year 1  
 Cost Project

 Year 2 
 Cost Project

 Year 3  
 Cost Project

 Year 4  Total 

Budget Year
 01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1.1 - Consortium Level Project Budget Details

Carolina Consortium for Enterprise Learning - Consortium Level Budget
Clarendon School District 2

Materials and Supplies for two week 
CCEL Summit each year. This summit 
will serve as a hub for professional 
development, celebration of successes, 
and planning to resolve challenges; cross-
CCEL PLC work time, review of CCEL 
goals and key strategies; refresher on 
implementation rubrics. 

This summer will serve 950 
educators over the course of two-
weeks; materials will include 
mobile chart pads, markers, paper 
for the two-weeks

$1,000 $1,000 $1,000 $1,000 $4,000

$42,320 $5,020 $5,020 $5,020 $57,380

MasteryConnect to provide a web-based 
platform that facilitates curriculum 
design, alignment with CCSS and other 
SC content standards, lesson planning, 
identifcation of digital resources, and 
formative assessments.  Teachers will 
create groups among shared course and 
grade levels throughout CCEL.  
MasteryConnect provides critical tools to 
create consistent, high quality instruction 
and to create scale up and impact.

Master Connect will be used for 
students in grades 1-12 at 
$6/student base + $3/student for 
formative assessment data in Y1 & 
Y2; will discontinue formative 
assessment item bank access in 
Years 3 and 4, lowering cost to 
$6/student. Total student licenses 
(excluding PK & K) = 10763

$96,867 $96,867 $64,578 $64,578 $322,890

Buck Institute for Education Capacity 
Building Program for project based 
learning.  Three year program, begins 
Summer 2014.

$253,750 $100,000 $100,000 $453,750

Critical Friends training for EL Coaches 
and Mentor Teachers for use with PLC's. 
Students will also be trained in some of 
the basic tenets of Critical Friends to 
help them gain confidence in 
collaborative learning environment.

$800 per person for training  19 
EL coaches in Year 1 plus each 
year 19 mentor teachers will 
participate in Critical Friends 
training to build capacity at the 
school levels.

$30,400 $30,400 $30,400 $30,400 $121,600

6. Contractual: Explain what goods and services will be acquired, and the purpose and relation to the project for each expected procurement. 
5. Supplies
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Applicant Name
Project Name:

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption
 Cost Project

 Year 1  
 Cost Project

 Year 2 
 Cost Project

 Year 3  
 Cost Project

 Year 4  Total 

Budget Year
 01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1.1 - Consortium Level Project Budget Details

Carolina Consortium for Enterprise Learning - Consortium Level Budget
Clarendon School District 2

Digital Learning Platform for student, 
parent and educator access to personal 
learning plans (eSTEP). DLP to serve 
11,957 students & their parents/ 
guardians plus 950 educators. This 
platform is necessary to provide students 
with anywhere-anytime learning as well 
as providing students, parents, and 
teachers access to students' personalized 
learning plans. CCEL will bid this 
contract. Price is based on estimates and 
research from Learning Management 
System providers.

One-time server and software 
system set-up in Year 1 - estimate 
$50,000 + $7.50/student licensing 
fee/year. Digital Learning Platform 
licenses will start for students at 
First Grade. Total student licenses 
= 10763

$130,723 $80,723 $80,723 $80,723 $372,890

Francis Marion Center of Excellence for 
the Teaching of Children in Poverty. 

Cost for full week is $15 for 
partner LEAs (Clarendon Two and 
Williamsburg are partners) and $25 
for nonpartner districts.  Each year 
schools and  districts will send 1/4 
of participating corps of educators 
to build cultural competency.

$4,820 $4,820 $4,820 $4,820 $19,280

External Evaluation of the four-year 
project $120,000, to be bid per district 
contracting guidelines.

Based on percentage of grant total. 
Request will be bid per district and 
state guidelines.

$120,000 $120,000 $120,000 $120,000 $480,000

University of South Carolina Center for 
Educational Policy to assist CCEL to 
create implementation rubrics to ensure 
each district and school understand and 
adhere to fidelity measures and to 
facilitate scale up and replicability.

One-time cost: $50,000 + 8% 
indirect rate charged by USC.

$54,000 $54,000
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Applicant Name
Project Name:

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption
 Cost Project

 Year 1  
 Cost Project

 Year 2 
 Cost Project

 Year 3  
 Cost Project

 Year 4  Total 

Budget Year
 01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1.1 - Consortium Level Project Budget Details

Carolina Consortium for Enterprise Learning - Consortium Level Budget
Clarendon School District 2

University of South Carolina Center for 
Educational Policy to assist CCEL with 
professional development on school 
climate surveys and assessing culture, 
including environmental audits and 
training of auditors.

$80,000 + 8% indirect rate charged 
by USC 

$86,400 $86,400 $86,400 $86,400 $345,600

Travel for Overcoming Obstacles 
professional development trainers to 
attend Summer Institute and provide 
training to coaches and school leadership 
personnel.

$1000/trainer x 3 trainers $3,000 $3,000 $3,000 $3,000 $12,000

South Carolina Association School 
Administrators - provide training at 
Summer Institute on leadership, and 
school management best practices plus 
participate in school climate surveys.

$1000/consultant x 3 for Summer 
Institute training + $2000 travel 
allowance for SCASA participants 
to visit 19 schools as part of school 
climate evaluations.

$5,000 $5,000 $5,000 $5,000 $20,000

$784,960 $527,210 $494,921 $394,921 $2,202,0106. Contracts Subtotal
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Applicant Name
Project Name:

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption
 Cost Project

 Year 1  
 Cost Project

 Year 2 
 Cost Project

 Year 3  
 Cost Project

 Year 4  Total 

Budget Year
 01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1.1 - Consortium Level Project Budget Details

Carolina Consortium for Enterprise Learning - Consortium Level Budget
Clarendon School District 2

None requested. $0 $0 $0 $0 $0
$0 $0 $0 $0 $0

None requested. $0 $0 $0 $0 $0
$0 $0 $0 $0 $0

9. Total Direct Costs $2,403,631 $3,628,687 $3,276,212 $3,227,073 $12,535,603
Direct Costs Less Contracts >$25000 $1,631,491 $3,114,298 $2,794,111 $2,844,973 $10,384,873
>25000 Contract Cost Basis $175,000 $150,000 $150,000 $125,000 $600,000
Total Direct Cost Basis for Ind Calc. $1,806,491 $3,264,298 $2,944,111 $2,969,973 $10,984,873

10. Indirect Costs: Rate of 3.17% for 
Clarendon Two (lead LEA)                                            

$57,266 $103,478 $93,328 $94,148 $348,220

11. Total Grant Funds Requested $2,460,897 $3,732,166 $3,369,540 $3,321,221 $12,883,823

8. Other Subtotal

7. Training Stipends: Explain what training is needed, and the purpose and realtion to the project.

7. Training Stipends Subtotal
8. Other:  Explain other expenditures that may exist and are not covered by other categories.
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Clarendon School District 2

 Primary Associated Criterion and Location in 
Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

CCEL District Director: Oversees all 
activities of the grant for the district; 
manages district budget and procurement, 
ensures grant compliance with Federal 
Statutes. Leads the district CCEL Steering 
Committee.                                  
Rationale: This position is necessary to 
ensure grant compliance at the district level 
and to ensure that participating schools 
have required support from district offices 
to implement the project with fidelity.

1 FTE, Annual salary estimate - 
$65,000, a 2% cost of living 
increase is built into the budget for 
Years 2-4. Salary prorated in Year 
1 assuming position will be hired 
by March 1 to allow time for 
recruiting a highly qualified 
candidate. Position will end with 
the grant.  

$37,917 $66,300 $67,626 $68,979 $240,821

Information Technology Technician:  
Provides computer and network technical 
assistance including equipment and 
hardware installation, setup, configuration, 
upgrades, repairs, troubleshooting, etc.  
Assists in resolving user concerns relating 
to projects.

2 FTE, $55,000 average salary of 
an IT Technician per district salary 
schedule, salary prorated to 50% in 
Year 1 to allow time for recruiting 
highly qualified candidates. An 
annual 2% cost of living increase is 
built into the budget for Years  2-4.

$55,000 $112,200 $114,444 $116,733 $398,377

$92,917 $178,500 $182,070 $185,711 $639,198

1. Personnel: Explain the importance of each position to the success of the project and connections back to specific project plans.curriculum vitae,an organiczational chart, 
and other supporting information are found in Appendix X.

1. Subtotal Personnel

Table F4-1.2 - Clarendon School District Two Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Clarendon School District 2

 Primary Associated Criterion and Location in 
Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

Table F4-1.2 - Clarendon School District Two Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

District Director Total Benefits 31.0%               
(FICA-7.65, Retirement-15.15%, 
Worker's Comp-0.80%, 
Unemployment-0.10%, 
Health/Dental-7.3%)                            
Benefits for Year 1 have been 
prorated.

$11,754.17 $20,553.00 $20,964.06 $21,383.34 $74,654.57

Information Technology Technician - Same rates as detailed above $17,050.00 $34,782.00 $35,477.64 $36,187.19 $123,496.83
$28,804 $55,335 $56,442 $57,571 $198,151

District Director Travel - Weekly visits to 
participating schools plus monthly CCEL 
meetings.                       Rationale:  The 
director will make school visits to provide 
assistance with site implementation and 
monitor progress. CCEL Leadership Team 
meetings with PD are for overall project 
evaluation and continuous improvement of 
implementation.

Nine monthly CCEL meetings - 
roundtrip estimate of 150 miles. 
The district mileage rate is $0.505. 

$682 $682 $682 $682 $2,727

Annual RTTD Meeting for the District 
Director.                                  Rationale: 
The district director will attend annual grant 
meetings to further expand knowledge 
regarding the RTTD program.

Lodging $224 x 3 nights = $672 + 
airfare $500 + per diem 3 x $32 = 
$96 + incidentals $25 (transport to 
and from airport) = $1293.

$1,293 $1,293 $1,293 $1,293 $5,172

2. Fringe Benefits: Explain the nature and extent of fringe benefits to be received and by whom.

2. Subtotal Fringe Benefits
3. Travel: Explain the purpose of the travel, how it relates to project goals, and how it will contirbute to project success.
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Clarendon School District 2

 Primary Associated Criterion and Location in 
Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

Table F4-1.2 - Clarendon School District Two Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Summer Institutes - Professional 
development conference for all educators. 
School Leadership Teams and mentor 
teachers spend one week in train-the-trainer 
sessions. Participants then return to home 
schools for training with all educators at 
their site.                                        
Rationale: This travel is critical to the 
successful implementation where educators 
will have the opportunity to join other 
educators from across the consortium for 
training in personalized learning tools and 
sharing of "best practices."

School Leadership Team (2 
reps)/school + 3 mentor teachers 
from each school (5) = 25 people x 
100 miles roundtrip x 4 days x 
$0.505/mile. Half of the cost to be 
covered by the district, in-kind.

$2,525 $2,525 $2,525 $2,525 $10,100

$4,500 $4,500 $4,500 $4,500 $17,999

None requested
$0 $0 $0 $0 $0

Mobile laptop computers for educators, 
students and project staff.                
Rationale: Required to assure that all 
stakeholders have access to technology 
tools that will support students' learning as 
they follow their personalized learning 
plans. 

Year 1:                                     
1,419 devices & cases x $500                        
Year 2:                                     
1,867 devices & cases x $500                           
Budget includes 3% replacement 
cost for each additional year after 
deployment. 

$709,500 $933,500 $49,290 $49,290 $1,741,580

3. Subtotal Travel
4. Equipment: Explain what equipment is needed and why it is needed to meet program goals. Consistent with SEA and LEA policy, equipment is defnied as tangible, 
non-expendable, personal property having a useful life of more than one yar and an acquisition cost of $5,000 or more per unit.

5. Supplies: Explain what supplies are needed and why they are necessary to meet program goals. Consistent with LEA policy, supplies are defined as tangible personal 
property excluding equipment.

4. Equipment
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Clarendon School District 2

 Primary Associated Criterion and Location in 
Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

Table F4-1.2 - Clarendon School District Two Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Hardware to support mobile devices in the 
classroom - educator dongle/VGA extender 
to connect to SMART Boards.    Rationale: 
Required to connect mobile devices to 
existing SMART Boards allowing teachers 
to share and deliver instruction and for 
students to share their learning.

One-time expense: 100 required for 
all 5 schools @ $40/each             
Year 1: 50 adapters x $40                         
Year 2: 50 adapters x $40                     
Year 3: 10 replacements           
Year 4: 10 replacements  

$2,000 $2,000 $500 $500 $5,000

Mobile device syncing/charging carts   
Rationale: Required to efficiently sync 
applications and provide for mobile device 
recharging.

One-time expense: 60 required for 
all 5 schools @ $2500/each.                        
Year 1:  30 carts x $2500
Year 2:  30 carts x $2500                   
Year 3:  2 replacements                        
Year 4:  2 replacements

$75,000 $75,000 $5,000 $5,000 $160,000

Professional Development Texts:  
Examples - Creating Innovators by T. 
Wagner, Buck Institute Project-based 
learning at Elem, Middle, and High school 
levels, An Ethic of Excellence by R. 
Berger, etc.                    Rationale: 
Publications are to be used for faculty book 
studies, literature circles, and as reference 
materials.

Educators will use their mobile 
device to download e-books. Cost 
estimated at $15/book x 195 
faculty. One book to be purchased 
each year.

$2,925 $2,925 $2,925 $2,925 $11,700

Montessouri classroom $15,000 $6,000 $21,000
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Clarendon School District 2

 Primary Associated Criterion and Location in 
Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

Table F4-1.2 - Clarendon School District Two Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Technology applications to support 
learning                                     Rationale: 
Targeted applications for technology 
devices will need to be purchased in order 
to support students' learning as they follow 
their personalized learning plans.

These applications include Splash 
Math Common Core, Raz Kids, 
Time Magazine for Kids 
(Informational Text), etc. Est at 
$10,000/school x 5 schools.  Year 
1 is at 50%. Apps will be identified 
for each grade level and content 
area.

$25,000 $50,000 $50,000 $50,000 $175,000

General Office supplies                        
Rationale:  These supplies will be necessary 
to disseminate information about the 
program.

Ongoing general needs for 
operating the program with fidelity 
to implementation, est. at 
$2,500/year

$2,500 $2,500 $2,500 $2,500 $10,000

$816,925 $1,065,925 $125,215 $116,215 $2,124,2805. Supplies
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Clarendon School District 2

 Primary Associated Criterion and Location in 
Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

Table F4-1.2 - Clarendon School District Two Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Clarendon County First Steps:   The 
Parents as Teachers program provides 
training and curriculum that are designed to 
identify and build on family strengths, 
capabilities and skills and build protective 
factors within the family.                                                 
Rationale:  Uses Parents as Teachers 
national model of home visitations for high-
risk families with preschool children.                                       

Plan to serve an additional 45-50 
families.  Families will be provided 
in-home parent education services 
2-4 times per month, as needs 
dictate. First Steps will provide:                     
Year 1:  1 Parent Educator salary 
of $22,166 prorated for 5 months, 
mileage reimbursement 1,000 
miles x $0.505, PAT & other 
applicable training = $1,500, 
materials & supplies for home 
visits = $2,000.                      Year 
2: Same as Y1 x 2 Parent 
Educators                                  
Year 3: Same as Y1 x 3 Parent 
Educators                                  
Year 4: Same as Y1 x 3 Parent 
Educators.

$13,241 $52,342 $78,513 $78,513 $222,609

Clarendon County First Steps: Partner 
with the district to implemement 
Countdown to Kindergarten to increase 
awareness and knowledge for parents about 
the importance of home activities relating to 
literacy and hands-on learning leading up to 
kindergarten.

50 children; teachers will make 5 
home visits to prospective 
kindergarteners and 1 school visit 
for a total of 6 visits per child.  50 
CTK Tool Kits x $80 = $4,000, 70 
hours of service x $25 per hour x 5 
teachers = $8,750,  Mileage 
Reimbursement 1,000 miles x 
$.505 x 5 teachers = $2,525

$15,275 $15,275 $15,275 $15,275 $61,100

$28,516 $67,617 $93,788 $93,788 $283,709

6. Contractual: Explain what goods and services will be acquired, and the purpose and relation to the project for each expected procurement. 

6. Contracts Subtotal
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Clarendon School District 2

 Primary Associated Criterion and Location in 
Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

Table F4-1.2 - Clarendon School District Two Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Summer Institutes - Intensive professional 
development sessions to educate teachers 
on personalized learning approaches, life-
skills training, project-based learning and 
school climate factors. Will use a train-the-
trainer model for most efficient use of 
resources. Also provides opportunity for 
schools across the consortium to share best 
practices and successful implementation 
strategies.

During the first week of the 
institute leadership teams from 
each school will attend train the 
trainer sessions. All teachers will 
attend the second week of the 
Summit at their individual sites to 
complete the training - 178 
teachers. Stipend is $100/day for 
second week.

$71,200 $71,200 $142,400

$71,200 $71,200 $0 $0 $142,400

None requested. $0 $0 $0 $0 $0
$0 $0 $0 $0 $0

9. Total Direct Costs $1,042,861 $1,443,077 $462,014 $457,785 $3,405,737
Direct Costs Less Contracts >$25000 $1,042,861 $1,390,735 $383,501 $379,272 $3,196,369
>25000 Contract Cost Basis $0 $25,000 $25,000 $25,000 $75,000
Total Direct Cost Basis for Ind Calc. $1,042,861 $1,415,735 $408,501 $404,272 $3,271,369

10. Indirect Costs: Rate of 3.17% for 
Clarendon Two (lead LEA)                                            

$33,059 $44,879 $12,949 $12,815 $103,702

11. Total Grant Funds Requested $1,075,920 $1,487,956 $474,964 $470,600 $3,509,440

7. Training Stipends: Explain what training is needed, and the purpose and realtion to the project.

8. Other:  Explain other expenditures that may exist and are not covered by other categories.

8. Other Subtotal

7. Training Stipends Subtotal
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Clarendon School District 2

 Primary Associated Criterion and Location in 
Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

Table F4-1.2 - Clarendon School District Two Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

District Operating Budget Anticipated district inkind 
contributions to project including 
pay for substitutes to support PD, 
partial pay for travel to the 
Summer Institute, mentor teacher 
stipends for 1st week of Summer 
Institute that couldn't be included 
in the CCEL budget.

$8,000 $8,000 $8,000 $8,000 $32,000

District Capital Budget District capital funds anticipated to 
be spent to help upgrade 
technology at the participating 
schools. 

$5,000 $5,000 $5,000 $5,000 $20,000

Title I Funds dedicated to the CCEL Project 
at participating schools.

Intervention, Acceleration, & 
Coach Salaries: $265,867                 
Prof. Development: $17,780                   
Parenting & Instuctional Supplies: 
$30,161                    Tech. 
Equipment: $7,493

$321,301 $321,301 $321,301 $321,301 $1,285,204

Title II Funds dedicated to the CCEL 
Project at participating schools.

Salaries: $196,293                Prof. 
Development: $5,894               
Recruiting highly qualified 
teachers: $8,000

$210,187 $210,187 $210,187 $210,187 $840,748

Title III Funds dedicated to the CCEL 
Project at participating schools.

Prof. Development: $2,200         
Instuctional Supplies: $2,621                 
Tech. Equipment: $3,000             
Parent Outreach: $1,200

$9,021 $9,021 $9,021 $9,021 $36,084

12.  Funds from other sources used to support the project
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Clarendon School District 2

 Primary Associated Criterion and Location in 
Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

Table F4-1.2 - Clarendon School District Two Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Title VI - Rural Education Achievement 
Program funds dedicated to the CCEL 
Project at participating schools.

Salaries:  $20,162                      
Prof. Development: $13,442              
Instuc.Supplies: $16,723                
Tech. Equipment: $7,393.

$57,720 $57,720 $57,720 $57,720 $230,880

E-Rate Program funds for 
telecommunications services to support the 
CCEL Project at participating schools. 

Network Infrastructure, Web-based 
Services

$51,802 $51,802 $51,802 $51,802 $207,208

$663,031 $663,031 $663,031 $663,031 $2,652,124
$1,738,951 $2,150,987 $1,137,995 $1,133,631 $6,161,56413.  Total Budget (lines 11-12)

12.  Funds from other sources used to support the project
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Orangeburg Consolidated School District 5

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption
 Cost Project

 Year 1  
 Cost Project

 Year 2 
 Cost Project

 Year 3  
 Cost Project

 Year 4  Total 

Budget Year
 01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

CCEL District Director: Oversees all 
activities of the grant for the district; 
manages district budget and 
procurement, ensures grant compliance 
with Federal Statutes. Leads the district 
CCEL Steering Committee.                                  
Rationale: This position is necessary to 
ensure grant compliance at the district 
level and to ensure that participating 
schools have required support from 
district offices to implement the project 
with fidelity.

1 FTE, Annual salary estimate - 
$75,000, a 2% cost of living 
increase is built into the budget for 
Years 2-4. Salary prorated in Year 
1 assuming position will be hired 
by March 1 to allow time for 
recruiting a highly qualified 
candidate. Position will end with 
the grant.  

$43,750 $76,500 $78,030 $79,591 $277,871

PC Technician:  Provides computer and 
network technical assistance including 
equipment and hardware installation, 
setup, configuration, upgrades, repairs, 
troubleshooting, etc.  Assists in resolving 
user concerns relating to projects.

1 FTE, average salary of a PC 
Technician per District salary 
schedule, salary prorated to 50% in 
Year 1 to allow time for recruiting 
a high qualified candidate. An 
annual 2% cost of living increase is 
built into the budget for Years  2-4.

$16,000 $32,640 $33,293 $33,959 $115,891

$59,750 $109,140 $111,323 $113,549 $393,762

1. Personnel: Explain the importance of each position to the success of the project and connections back to specific project plans.curriculum vitae,an organiczational 
chart, and other supporting information are found in Appendix X.

1. Subtotal Personnel

Table F4-1.3 - Orangeburg Consolidated School District 5 Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Carolina Consortium for Enterprise Learning 306



Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Orangeburg Consolidated School District 5

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption
 Cost Project

 Year 1  
 Cost Project

 Year 2 
 Cost Project

 Year 3  
 Cost Project

 Year 4  Total 

Budget Year
 01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

Table F4-1.3 - Orangeburg Consolidated School District 5 Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

District Director Standard Benefits 23.7%               
(FICA-7.65, Retirement-15.15%, 
Worker's Comp-0.80%, 
Unemployment-0.10%)                
Health/Dental Insurance - $5,000            
Benefits for Year 1 have been 
prorated.

$13,285 $23,131 $23,493 $23,863 $83,772

PC Technician - Same rates as detailed above $6,709 $12,736 $12,890 $13,048 $45,383
$19,994 $35,866 $36,384 $36,911 $129,155

District Director Travel - Weekly visits 
to participating schools plus monthly 
CCEL meetings.                       
Rationale:  The director will make 
school visits to provide assistance with 
site implementation and monitor 
progress. CCEL Leadership Team 
meetings with PD are for overall project 
evaluation and continuous improvement 
of implementation.

District Director will visit each site 
weekly for a total of 36 visits/year. 
Whittaker is 5.6 miles round trip, 
Howard is 5 miles round trip, OW 
is 7.8 miles round trip. Nine 
monthly CCEL meetings - 
roundtrip estimate of 90 miles. The 
district mileage rate is $0.565. 

$832 $832 $832 $832 $3,328

Annual RTTD Meeting for the District 
Director.                                  Rationale: 
The district director will attend annual 
grant meetings to further expand 
knowledge regarding the RTTD 
program.

Lodging $224 x 3 nights = $672 + 
airfare $500 + per diem 3 x $32 = 
$96 + incidentals $25 (transport to 
and from airport) = $1293.

$1,293 $1,293 $1,293 $1,293 $5,172

2. Fringe Benefits: Explain the nature and extent of fringe benefits to be received and by whom.

3. Travel: Explain the purpose of the travel, how it relates to project goals, and how it will contirbute to project success.
2. Subtotal Fringe Benefits
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Orangeburg Consolidated School District 5

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption
 Cost Project

 Year 1  
 Cost Project

 Year 2 
 Cost Project

 Year 3  
 Cost Project

 Year 4  Total 

Budget Year
 01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

Table F4-1.3 - Orangeburg Consolidated School District 5 Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Summer Institutes - Professional 
development conference for all 
educators. School Leadership Teams and 
mentor teachers spend one week in train-
the-trainer sessions. Participants then 
return to home schools for training with 
all educators at their site.                                        
Rationale: This travel is critical to the 
successful implementation where 
educators will have the opportunity to 
join other educators from across the 
consortium for training in personalized 
learning tools and sharing of "best 
practices."

School Leadership Team (2 
reps)/school + mentor teachers 
from each school. Whittaker will 
have 5 teachers, Howard  will have 
4 teachers, OW will have 8 
teachers = 23 people x 100 miles 
roundtrip x 4 days x $0.565/mile. 
Half of the cost to be covered by 
the district, in-kind.

$2,599 $2,599 $2,599 $2,599 $10,396

$4,724 $4,724 $4,724 $4,724 $18,896

None requested
$0 $0 $0 $0 $0

3. Subtotal Travel
4. Equipment: Explain what equipment is needed and why it is needed to meet program goals. Consistent with SEA and LEA policy, equipment is defnied as tangible, 
non-expendable, personal property having a useful life of more than one year and an acquisition cost of $5,000 or more per unit.

4. Equipment
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Orangeburg Consolidated School District 5

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption
 Cost Project

 Year 1  
 Cost Project

 Year 2 
 Cost Project

 Year 3  
 Cost Project

 Year 4  Total 

Budget Year
 01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

Table F4-1.3 - Orangeburg Consolidated School District 5 Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Mobile laptop computers for educators, 
students and project staff.                
Rationale: Required to assure that all 
stakeholders have access to technology 
tools that will support students' learning 
as they follow their personalized learning 
plans. 

Laptops will be used by students & 
educators at Orangeburg-
Wilkinson HS - 1174 required x 
$500/laptop. Half will be deployed 
in Y1 and half in Y2.                            
Budget includes 3% replacement 
cost for each additional year after 
deployment.

$293,500 $293,500 $17,610 $17,610 $622,220

Mobile tablet computers for educators, 
students and project staff.                
Rationale: Required to assure that all 
stakeholders have access to technology 
tools that will support students' learning 
as they follow their personalized learning 
plans. 

Tablets will be used by students & 
educators at Whitaker Elementary 
and Howard MS - 1051 required x 
$350/tablet. Half deployed in Y1 
and half in Y2.                           
Budget includes 3% replacement 
cost for each additional year after 
deployment.

$183,925 $183,925 $11,036 $11,036 $389,921

Hardware to support mobile devices in 
the classroom - educator dongle/VGA 
extender to connect to SMART Boards.    
Rationale: Required to connect mobile 
devices to existing SMART Boards 
allowing teachers to share and deliver 
instruction and for students to share their 
learning.

One-time expense: 146 required for 
all three schools x $100/each    30 
replacements to be ordered each 
year in Y2-Y4

$14,600 $3,000 $3,000 $3,000 $23,600

5. Supplies: Explain what supplies are needed and why they are necessary to meet program goals. Consistent with LEA policy, supplies are defined as tangible personal 
property excluding equipment.
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Orangeburg Consolidated School District 5

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption
 Cost Project

 Year 1  
 Cost Project

 Year 2 
 Cost Project

 Year 3  
 Cost Project

 Year 4  Total 

Budget Year
 01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

Table F4-1.3 - Orangeburg Consolidated School District 5 Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Mobile device syncing/charging carts   
Rationale: Required to efficiently sync 
applications and provide for mobile 
device recharging.

One-time expense: 51 required for 
tablet computers @ $2800/each, 95 
required for laptop computers @ 
$1400/each.                           Year 
1:  26 carts for tablets, 48 carts for 
laptops.
Year 2:  25 carts for tablets, 47 
carts for laptops.

$140,000 $135,800 $275,800

Mobile device maintenance agreement $75/year per site x 3 schools $225 $225 $225 $225 $900

Technology applications to support 
learning                                     
Rationale: Targeted applications for 
technology devices will need to be 
purchased in order to support students' 
learning as they follow their personalized 
learning plans.

These applications include Splash 
Math Common Core, iTouch Apps, 
Time Magazine for Kids 
(Informational Text),. Est at 
$12,000/school x 3 schools.  Year 
1 is at 50%. Apps will be identified 
for each grade level and content 
area

$18,000 $36,000 $36,000 $36,000 $126,000

RazKids                                                 
Rationale: Raz-kids.com is a website 
published by Learning A-Z, Inc. It is a 
place where your students can go for 
modeled fluency, engaging reading 
practice and automatic assessment of 
their reading comprehension. Students 
get their own user name and password 
and can read books anywhere they can 
connect to the Internet – at home or at 
school.  

This program is available online 
per seat. Cost is $95/classroom x 
35 classrooms.

$3,325 $3,325 $3,325 $3,325 $13,300
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Orangeburg Consolidated School District 5

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption
 Cost Project

 Year 1  
 Cost Project

 Year 2 
 Cost Project

 Year 3  
 Cost Project

 Year 4  Total 

Budget Year
 01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

Table F4-1.3 - Orangeburg Consolidated School District 5 Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Rosetta Stone                                                                  
Rationale: Online language learning 
program that will help our English 
Language Learners progress and excel in 
their personalized learning plan.

Annual subscription for online 
version is $269 x 150 ELL 
students.

$40,350 $40,350 $40,350 $40,350 $161,400

Measures of Academic Progress - 
Software to provide assessments of each 
student's strengths and weaknesses in the 
areas of reading and math.

Site licences for participating 
schools at $12.50 per students/year 
x 2266 students

$28,325 $28,325 $28,325 $28,325 $113,300

Dial 4 Kits Purchase Dial 4 Kits for 5 
Kindergarten Classes.  Each kit is 
$650.

$3,250 $3,250 $3,250 $3,250 $13,000

Professional Development Texts:  
Examples - Creating Innovators by T. 
Wagner, Buck Institute Project-based 
learning at Elem, Middle, and High 
school levels, An Ethic of Excellence by 
R. Berger, etc.                    Rationale: 
Publications are to be used for faculty 
book studies, literature circles, and as 
reference materials.

Educators will use their mobile 
device to download e-books. Cost 
estimated at $15/book x 187 
faculty. One book to be purchased 
each year.

$2,805 $2,805 $2,805 $2,805 $11,220

General Office supplies                        
Rationale:  These supplies will be 
necessary to disseminate information 
about the program.

Ongoing general needs for 
operating the program with fidelity 
to implementation, est. at 
$2,500/year

$2,500 $2,500 $2,500 $2,500 $10,000
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Orangeburg Consolidated School District 5

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption
 Cost Project

 Year 1  
 Cost Project

 Year 2 
 Cost Project

 Year 3  
 Cost Project

 Year 4  Total 

Budget Year
 01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

Table F4-1.3 - Orangeburg Consolidated School District 5 Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Learning Manipulatives                        
Rationale: The hands-on learning 
projects require many manipulatives and 
consumable supplies. This cost will be 
assumed by the school after grant funds 
have ended.

Math Kits, math manipulatives, 
informational texts related to 
projects

$30,000 $30,000 $30,000 $30,000 $120,000

$760,805 $763,005 $178,426 $178,426 $1,880,661

None requested.
$0 $0 $0 $0 $0

Summer Institutes - Intensive 
professional development sessions to 
educate teachers on personalized 
learning approaches, life-skills training, 
project-based learning and school 
climate factors. Will use a train-the-
trainer model for most efficient use of 
resources. Also provides opportunity for 
schools across the consortium to share 
best practices and successful 
implementation strategies.

During the first week of the 
institute leadership teams from 
each school will attend train the 
trainer sessions. All teachers will 
attend the second week of the 
Summit at their individual sites to 
complete the training - 137 
teachers. Stipend is $100/day for 
second week.

$54,800 $54,800 $109,600

$54,800 $54,800 $0 $0 $109,600

None requested. $0 $0 $0 $0 $0
$0 $0 $0 $0 $0

9. Total Direct Costs $900,073 $967,535 $330,856 $333,610 $2,532,074
10. Indirect Costs: Rate of 3.17% for 
Clarendon Two (lead LEA)                                            

$28,532 $30,671 $10,488 $10,575 $80,267

7. Training Stipends: Explain what training is needed, and the purpose and realtion to the project.

7. Training Stipends Subtotal
8. Other:  Explain other expenditures that may exist and are not covered by other categories.

5. Supplies

8. Other Subtotal

6. Contractual: Explain what goods and services will be acquired, and the purpose and relation to the project for each expected procurement. 

6. Contracts Subtotal
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Orangeburg Consolidated School District 5

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption
 Cost Project

 Year 1  
 Cost Project

 Year 2 
 Cost Project

 Year 3  
 Cost Project

 Year 4  Total 

Budget Year
 01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

Table F4-1.3 - Orangeburg Consolidated School District 5 Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

11. Total Grant Funds Requested $928,605 $998,206 $341,344 $344,185 $2,612,340

District Operating Budget Anticipated district inkind 
contributions to project including 
pay for substitutes to support PD, 
partial pay for travel to the 
Summer Institute, mentor teacher 
stipends for 1st week of Summer 
Institute that couldn't be included 
in the CCEL budget.

$723,480 $723,480 $723,480 $723,480 $2,893,921

District Capital Budget The district has approved funding 
for a three-year technology 
upgrade at the participating schools 
as a part of the technology plan. 

$503,620 $503,620 $503,620 $1,510,860

Title I Funds dedicated to the CCEL 
Project at participating schools.

Title 1 funds will be used to 
purchase instructional software, 
conduct college tours, conduct 
parental involvement activities, 
provide teacher and administrator 
professional development, 
purchase instructional supplies, 
technology equipment, hire 
interventionists, SAT Prep 
sessions, provide evening school, 
and conduct student leadership 
camps. 

$325,565 $325,565 $325,565 $325,565 $1,302,260

12.  Funds from other sources used to support the project
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Orangeburg Consolidated School District 5

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption
 Cost Project

 Year 1  
 Cost Project

 Year 2 
 Cost Project

 Year 3  
 Cost Project

 Year 4  Total 

Budget Year
 01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

Table F4-1.3 - Orangeburg Consolidated School District 5 Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Title II Funds dedicated to the CCEL 
Project at participating schools.

These funds are used for class-size 
reduction, to assist teachers with 
test fees associated with becoming 
highly qualified, and providing 
professional development.

$167,938 $151,145 $136,030 $122,427 $577,540

Title III Funds dedicated to the CCEL 
Project at participating schools.

Fund are used on professional 
development for teachers of ESOL 
students, parental involvement 
activities, and to purchase 
instructional equipment.

$3,987 $3,588 $3,230 $2,907 $13,712

Title VI - Rural Education Achievement 
Program funds dedicated to the CCEL 
Project at participating schools.

These funds are used to purchase 
instructional materials and 
supplement professional 
development needs.

$42,250 $38,025 $34,223 $30,800 $145,298

E-Rate Program funds for 
telecommunications services to support 
the CCEL Project at participating 
schools. 

Network Infrastructure, Web-based 
Services

$405,600 $365,040 $328,536 $295,682 $1,394,858

$2,172,441 $2,110,463 $2,054,683 $1,500,862 $7,838,449
$3,101,046 $3,108,669 $2,396,027 $1,845,047 $10,450,78913.  Total Budget (lines 11-12)

12.  Funds from other sources used to support the project
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Richland School District 2

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption
 Cost Project

 Year 1  
 Cost Project

 Year 2 
 Cost Project

 Year 3  
 Cost Project

 Year 4  Total 

Budget Year
 01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

CCEL District Director: Oversees all 
activities of the grant for the district; 
manages district budget and 
procurement, ensures grant compliance 
with Federal Statutes. Leads the district 
CCEL Steering Committee.                                  
Rationale: This position is necessary to 
ensure grant compliance at the district 
level and to ensure that participating 
schools have required support from 
district offices to implement the project 
with fidelity.

1 FTE, Annual salary estimate - 
$90,314, a 2% cost of living increase 
is built into the budget for Years 2-4. 
Salary prorated in Year 1 assuming 
position will be hired by March 1 to 
allow time for recruiting a highly 
qualified candidate. Position will end 
with the grant.  

$52,683 $92,120 $93,963 $95,842 $334,608

Information Technology Technician: 
Provides computer and network 
technical assistance including 
equipment and hardware installation, 
setup, configuration, upgrades, repairs, 
troubleshooting, etc. Assists in resolving 
user concerns relating to projects.

2 FTE, $45,000 average salary of an IT 
Technician per district salary schedule, 
salary prorated to 50% in Year 1 to 
allow time for recruiting highly 
qualified candidates. An annual 2% cost 
of living increase is built into the 
budget for Years 2-4.

$45,000 $91,800 $93,636 $95,509 $325,945

$97,683 $183,920 $187,599 $191,351 $660,5531. Subtotal Personnel

Table F4-1.4 - Richland School District Two Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

1. Personnel: Explain the importance of each position to the success of the project and connections back to specific project plans.curriculum vitae,an organiczational 
chart, and other supporting information are found in Appendix X.
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Richland School District 2

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption
 Cost Project

 Year 1  
 Cost Project

 Year 2 
 Cost Project

 Year 3  
 Cost Project

 Year 4  Total 

Budget Year
 01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

Table F4-1.4 - Richland School District Two Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

District Director benefits Standard Benefits 22.8%                
(FICA-7.65, Retirement-15.15%)           
Unemployment-$40/per person  
Worker's Comp-$70/per person           
Health/Dental Insurance - $7,415                 
Benefits for Year 1 have been 
prorated.

16,401 28,528 28,948 29,377 $103,255

IT Technician - Same details as above 14,023 28,455 28,874 29,301 $100,653
$30,424 $56,984 $57,823 $58,678 $203,908

District Director Travel - Weekly 
visits to participating schools plus 
monthly CCEL meetings.                       
Rationale:  The director will make 
school visits to provide assistance with 
site implementation and monitor 
progress. CCEL Leadership Team 
meetings with PD are for overall project 
evaluation and continuous improvement 
of implementation.

District Director will visit each site 
weekly for a total of 36 visits/year. 
Estimate 10 miles roundtrip to each 
school x 4 schools. Nine monthly 
CCEL meetings - roundtrip estimate 
of 20 miles. The district mileage rate 
is $0.550. 

$899 $899 $899 $899 $3,596

Annual RTTD Meeting for the District 
Director.                                  
Rationale: The district director will 
attend annual grant meetings to further 
expand knowledge regarding the RTTD 
program.

Lodging $224 x 3 nights = $672 + 
airfare $500 + per diem 3 x $32 = $96 
+ incidentals $25 (transport to and 
from airport) = $1293.

$1,293 $1,293 $1,293 $1,293 $5,172

2. Fringe Benefits: Explain the nature and extent of fringe benefits to be received and by whom.

2. Subtotal Fringe Benefits

3. Travel: Explain the purpose of the travel, how it relates to project goals, and how it will contribute to project success.
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Richland School District 2

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption
 Cost Project

 Year 1  
 Cost Project

 Year 2 
 Cost Project

 Year 3  
 Cost Project

 Year 4  Total 

Budget Year
 01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

Table F4-1.4 - Richland School District Two Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Summer Institutes - Professional 
development conference for all 
educators. School Leadership Teams 
and mentor teachers spend one week in 
train-the-trainer sessions. Participants 
then return to home schools for training 
with all educators at their site.                                        
Rationale: This travel is critical to the 
successful implementation where 
educators will have the opportunity to 
join other educators from across the 
consortium for training in personalized 
learning tools and sharing of "best 
practices."

School Leadership Team (2 
reps)/school + 4 mentor teachers from 
each school (4) = 24 people x 100 
miles roundtrip x 4 days x $0.55/mile. 
Half of the cost to be covered by the 
district, in-kind.

$2,640 $2,640 $2,640 $2,640 $10,560

$4,832 $4,832 $4,832 $4,832 $19,328

None requested. $0 $0 $0 $0 $0
$0 $0 $0 $0 $0

Mobile tablet computers for educators, 
students and project staff.                
Rationale: Required to assure that all 
stakeholders have access to technology 
tools that will support students' learning 
as they follow their personalized 
learning plans. 

Clemson Rd. Child Development 
Center rollout:                                  
Year 1: 161 tablets required x 
$500/tablet.                                
Budget includes 3% replacement cost 
for each additional year after 
deployment.

$80,500 $2,415 $2,415 $2,415 $87,745

3. Subtotal Travel
4. Equipment: Explain what equipment is needed and why it is needed to meet program goals. Consistent with SEA and LEA policy, equipment is defined as tangible, 

4. Equipment
5. Supplies: Explain what supplies are needed and why they are necessary to meet program goals. Consistent with LEA policy, supplies are defined as tangible personal 
property excluding equipment.
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Richland School District 2

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption
 Cost Project

 Year 1  
 Cost Project

 Year 2 
 Cost Project

 Year 3  
 Cost Project

 Year 4  Total 

Budget Year
 01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

Table F4-1.4 - Richland School District Two Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Mobile laptop computers for 
educators, students and project staff.                
Rationale: Required to assure that all 
stakeholders have access to technology 
tools that will support students' learning 
as they follow their personalized 
learning plans. 

Condor Elementary rollout:                               
Year 2: 531 laptops required x 
$500/laptop.                                   
Budget includes 3% replacement cost 
for each additional year after 
deployment.

$265,500 $7,965 $7,965 $281,430

Hardware to support mobile devices in 
the classroom - educator dongle/VGA 
extender to connect to SMART Boards.    
Rationale: Required to connect mobile 
devices to existing SMART Boards 
allowing teachers to share and deliver 
instruction and for students to share 
their learning.

One-time expense: 10 required x 
$100/each

$1,000 $1,000

Mobile device syncing/charging carts   
Rationale: Required to efficiently sync 
applications and provide for mobile 
device recharging.

One-time expense: 8 required for 
tablet computers @ $2600/each in 
Year 1, 27 required for laptop 
computers @ $1660/each in Year 2.

$20,800 $44,820 $65,620

Mac Book Pro for syncing apps One-time expense. 1 x $1000 $1,000 $1,000

Technology applications to support 
learning                                     
Rationale: Targeted applications for 
technology devices will need to be 
purchased in order to support students' 
learning as they follow their 
personalized learning plans.

These applications include virtual 
learning tools and programs, as 
explained in the program narrative. 
Est. at $12,150/school x 4 schools = 
$48,600.  Year 1 is at 50%.

$24,300 $48,600 $48,600 $48,600 $170,100
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Richland School District 2

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption
 Cost Project

 Year 1  
 Cost Project

 Year 2 
 Cost Project

 Year 3  
 Cost Project

 Year 4  Total 

Budget Year
 01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

Table F4-1.4 - Richland School District Two Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

RazKids                                                 
Rationale: Raz-kids.com is a website 
published by Learning A-Z, Inc. It is a 
place where your students can go for 
modeled fluency, engaging reading 
practice and automatic assessment of 
their reading comprehension. Students 
get their own user name and password 
and can read books anywhere they can 
connect to the Internet – at home or at 
school.  

This program is available online per 
seat. Cost is $95/classroom x 35 
classrooms.

$3,325 $3,325 $3,325 $3,325 $13,300

Rosetta Stone                                                                  
Rationale: Online language learning 
program that will help our English 
Language Learners progress and excel 
in their personalized learning plan.

Annual subscription for online 
version is $269 x 200 ELL students.

$53,800 $53,800 $53,800 $53,800 $215,200

Learning Manipulatives                        
Rationale: The hands-on learning 
projects require many manipulatives and 
consumable supplies. This cost will be 
assumed by the school after grant funds 
have ended.

Ongoing needs for project-based 
learning materials at the ES, MS, and 
HS, est. at $7,000 per school each 
year. ($7,000 x 4 = $28,000)

$30,000 $30,000 $30,000 $30,000 $120,000

Gateway to Science and Gateway to 
Social Studies                                       
Rationale: Our Limited English 
Proficient (LEP) students use these 
materials. Due to district growth of this 
subgroup, additional materials are 
requested.

Ongoing needs for the district's LEP 
students necessitate these additional 
materials to ensure that students may 
succeed in their personalized learning 
plan.

$5,000 $8,000 $8,000 $8,000 $29,000
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Richland School District 2

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption
 Cost Project

 Year 1  
 Cost Project

 Year 2 
 Cost Project

 Year 3  
 Cost Project

 Year 4  Total 

Budget Year
 01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

Table F4-1.4 - Richland School District Two Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Creative Curriculum Gold Kits                 
Rationale:  PreK is the critical year for 
starting a child's education career on a 
solid foundation, which is greatly 
enhanced through the use of Creative 
Curriculum. With increased enrollment, 
additional materials are needed.

Kit costs $3,000 for 28 classrooms in 
Year 1. For Year 2-4, need 3 
additional kits due to student growth.

$84,000 $9,000 $9,000 $9,000 $111,000

Dual Enrollment Materials/Books: 
Required as more students will be 
encouraged to participate in dual 
enrollment offerings.

$3,000/semester x 2 semesters= 
$6,000 per year

$6,000 $6,000 $6,000 $6,000 $24,000 

Professional Development Texts:  
Examples - Creating Innovators by T. 
Wagner, Buck Institute Project-based 
learning at Elem, Middle, and High 
school levels, An Ethic of Excellence by 
R. Berger, etc.                    Rationale: 
Publications are to be used for faculty 
book studies, literature circles, and as 
reference materials.

Educators will use their mobile 
learning device to download e-book. 
Cost estimated at $15/book x 372 
faculty. One book to be purchased 
each year.

$5,580 $5,580 $5,580 $5,580 $22,320

General Office supplies                        
Rationale:  These supplies will be 
necessary to disseminate information 
about the program.

Ongoing general needs for operating 
the program with fidelity to 
implementation, est. at $2,500/year

$2,500 $2,500 $2,500 $2,500 $10,000

$317,805 $479,540 $177,185 $177,185 $1,151,7155. Supplies
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Richland School District 2

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption
 Cost Project

 Year 1  
 Cost Project

 Year 2 
 Cost Project

 Year 3  
 Cost Project

 Year 4  Total 

Budget Year
 01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

Table F4-1.4 - Richland School District Two Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

None requested.
$0 $0 $0 $0 $0

Summer Institutes - Intensive 
professional development sessions to 
educate teachers on personalized 
learning approaches, life-skills training, 
project-based learning and school 
climate factors. Will use a train-the-
trainer model for most efficient use of 
resources. Also provides opportunity for 
schools across the consortium to share 
best practices and successful 
implementation strategies.

During the first week of the institute 
leadership teams from each school 
will attend train the trainer sessions. 
All teachers will attend the second 
week of the Summit at their individual 
sites to complete the training - 272 
teachers. Stipend is $100/day for 
second week.

$108,800 $108,800 $0 $0 $217,600

$108,800 $108,800 $0 $0 $217,600

None requested. $0 $0 $0 $0 $0
$0 $0 $0 $0 $0

9. Total Direct Costs $559,544 $834,076 $427,438 $432,046 $2,253,104
10. Indirect Costs: Rate of 3.17% for 
Clarendon Two (lead LEA)                                            

$17,738 $26,440 $13,550 $13,696 $71,423

11. Total Grant Funds Requested $577,282 $860,516 $440,988 $445,742 $2,324,528

6. Contractual: Explain what goods and services will be acquired, and the purpose and relation to the project for each expected procurement. 

7. Training Stipends Subtotal
8. Other:  Explain other expenditures that may exist and are not covered by other categories.

8. Other Subtotal

6. Contracts Subtotal
7. Training Stipends: Explain what training is needed, and the purpose and relation to the project.
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Richland School District 2

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption
 Cost Project

 Year 1  
 Cost Project

 Year 2 
 Cost Project

 Year 3  
 Cost Project

 Year 4  Total 

Budget Year
 01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

Table F4-1.4 - Richland School District Two Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

District Operating Budget The amount used by the district to 
sustain 1:1 computing at the four 
participating schools--including 
instructional technology integration in 
the classroom.. This calculation is 
based on a per pupil estimate.

$20,793 $41,586 $41,586 $41,586 $145,552

District Capital Budget The amount used by the district to 
sustain 1:1 computing at the four 
participating schools--including 
instructional technology integration in 
the classroom.. This calculation is 
based on a per pupil estimate.

$414,417 $828,834 $621,626 $466,219 $2,331,096

Title I Funds dedicated to the CCEL 
Project at participating schools.

Used for providing an enriched and 
accelerated educational program; 
promoting schoolwide reform through 
schoolwide programs or through 
additional services that increase the 
amount and quality of instructional 
time; significantly upgrading the 
quality of instruction by providing 
staff in participating schools with 
substantial opportunities for 
professional development; and 
affording parents meaningful 
opportunities to participate in the 
education of their children at home 
and at school.

$17,500 $35,000 $35,000 $35,000 $122,500

12.  Funds from other sources used to support the project
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Richland School District 2

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption
 Cost Project

 Year 1  
 Cost Project

 Year 2 
 Cost Project

 Year 3  
 Cost Project

 Year 4  Total 

Budget Year
 01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

Table F4-1.4 - Richland School District Two Project Budget Details

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Title II Funds dedicated to the CCEL 
Project at participating schools.

Used for strategies that improve 
teacher and principal quality and 
increase the number of highly 
qualified teachers in the classroom 
and highly qualified principals and 
assistant principals in schools. 

$30,250 $60,500 $60,500 $60,500 $211,750

Title III Funds dedicated to the CCEL 
Project at participating schools.

Used for the language instruction of 
limited-English proficient and 
immigrant students.

$1,500 $3,000 $3,000 $3,000 $10,500

E-Rate Program funds for 
telecommunications services to support 
the CCEL Project at participating 
schools. 

This amount reflects last year's actual 
e-rate reimbursement amount and 
based on a per pupil calculation at the 
four participating schools.  The 
district requests funding for only 
Telecommunication Services and 
Internet Access.

$20,940 $41,880 $41,880 $41,880 $146,580

$505,400 $1,010,800 $803,592 $648,186 $2,967,978

$1,082,682 $1,871,317 $1,244,580 $1,093,927 $5,292,50613.  Total Budget (lines 11-12)

12.  Funds from other sources used to support the project
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Williamsburg School District

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

CCEL District Director: Oversees all 
activities of the grant for the district; 
manages district budget and 
procurement, ensures grant compliance 
with Federal Statutes. Leads the district 
CCEL Steering Committee.                                  
Rationale: This position is necessary to 
ensure grant compliance at the district 
level and to ensure that participating 
schools have required support from 
district offices to implement the project 
with fidelity.

1 FTE, Annual salary estimate - 
$76,000, a 2% cost of living 
increase is built into the budget for 
Years 2-4. Salary prorated in Year 
1 assuming position will be hired 
by March 1 to allow time for 
recruiting a highly qualified 
candidate. Position will end with 
the grant.  

$44,333 $77,520 $79,070 $80,652 $281,576

CCEL Program Assistant: Supports 
budget, procurement, purchasing, 
maintain/monitor accounting records to 
ensure all accounting processes and 
procedures are implemented according to 
federal protocols. 

Grant to pay 10 hours/week @ 
$18/hr x 4wks x 12 months                                       
Salary for Year 1 has been prorated 
50%

$4,320 $8,640 $8,640 $8,640 $30,240

WCSD District Home Visitor: Models 
reading, play and conversation activities 
for parent and child together.      
Rationale: Method of addressing early 
childhood development issues for rural 
families in poverty.

2 FTE, Annual salary - $23,000, 
begin in Year 2. A 2% cost of 
living increase is built into the 
budget for Years 3-4.  

$46,000 $46,920 $47,858 $140,778

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

1. Personnel: Explain the importance of each position to the success of the project and connections back to specific project plans.curriculum vitae,an organiczational 
chart, and other supporting information are found in Appendix X.

Table F4-1.5 - Williamsburg County School District Project Budget Details
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Williamsburg School District

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1.5 - Williamsburg County School District Project Budget Details

Technician:  Provides computer and 
network technical assistance including 
equipment and hardware installation, 
setup, configuration, upgrades, repairs, 
troubleshooting, etc.  Assists in resolving 
user concerns relating to projects.

1 FTE, Annual salary - $39,641, a 
2% cost of living increase is built 
into the budget for Years 2-4. 
Salary prorated 50% in Year 1 to 
allow time for recruiting highly 
qualified candidates.  

$19,821 $40,434 $41,242 $42,067 $143,564

$68,474 $172,594 $175,873 $179,218 $596,158

District Director Standard Benefits 24.37%               
(FICA-7.65, Retirement-15.52%, 
Worker's Comp-1.20%)                
Health/Dental Insurance - $3,846            
Benefits for Year 1 have been 
prorated.

$13,048 $22,738 $23,115 $23,501 $82,401

CCEL Program Assistant Standard Benefits 24.37% - 
detailed above.

$1,053 $2,106 $2,106 $2,106 $7,369

WCSD District Home Visitors Standard Benefits 24.37%           
Health/Dental- $3,846

$18,902 $19,126 $19,355 $57,384

Technician Standard Benefits 24.37%           
Health/Dental- $3,846            
Beneftis for Year 1 have been 
prorated 50%

$6,753 $13,700 $13,897 $14,098 $48,448

$20,854 $57,445 $58,244 $59,059 $195,602

1. Subtotal Personnel
2. Fringe Benefits: Explain the nature and extent of fringe benefits to be received and by whom.

2. Subtotal Fringe Benefits
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Williamsburg School District

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1.5 - Williamsburg County School District Project Budget Details

District Director Travel - Weekly visits 
to participating schools plus monthly 
CCEL meetings.                       
Rationale:  The director will make 
school visits to provide assistance with 
site implementation and monitor 
progress. CCEL Leadership Team 
meetings with PD are for overall project 
evaluation and continuous improvement 
of implementation.

District Director will visit each site 
(7) weekly for a total of 36 
visits/year. Kingstree area schools-
19 miles roundtrip, Greeleyville 
area schools-28 miles roundtrip 
$1,099 (1/2 inkind). Nine monthly 
CCEL meetings - roundtrip 
estimate of 190 miles (roundtrip). 
Year 1 prorated for 2 months of 
visits to schools. Mileage rate is 
$0.555.

$1,025 $1,499 $1,499 $1,499 $5,522

Annual RTTD Meeting for the District 
Director.                                  Rationale: 
The district director will attend annual 
grant meetings to further expand 
knowledge regarding the RTTD 
program.

Lodging $224 x 3 nights = $672 + 
airfare $500 + per diem 3 x $32 = 
$96 + incidentals $25 (transport to 
and from airport) = $1293.

$1,293 $1,293 $1,293 $1,293 $5,172

3. Travel: Explain the purpose of the travel, how it relates to project goals, and how it will contirbute to project success.
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Williamsburg School District

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1.5 - Williamsburg County School District Project Budget Details

Summer Institutes - Professional 
development conference for all 
educators. School Leadership Teams and 
mentor teachers spend one week in train-
the-trainer sessions. Participants then 
return to home schools for training with 
all educators at their site.                                        
Rationale: This travel is critical to the 
successful implementation where 
educators will have the opportunity to 
join other educators from across the 
consortium for training in personalized 
learning tools and sharing of "best 
practices."

School Leadership Team (2 reps) + 
2 mentor teachers from each school 
x 7 schools = 28 x 100 miles 
roundtrip x 4 days x $0.555/mile. 
Half of the cost to be covered by 
the district, in-kind.

$3,108 $3,108 $3,108 $3,108 $12,432

District Home Visitors - mileage 
reimbursements for home visits

Home visitors will each serve 10 
families with 2 visits per week and 
23 visits/year. To accomplish this, 
average travel is 100 miles/day x 4 
days/wk x 12 weeks. Program 
starts in Year 2

$5,186 $5,186 $5,186 $15,558

Countdown to Kindergarten Teacher 
Travel

50 miles/day x 4 days/wk x 6 wks 
@ $0.555/mi

$666 $666 $666 $666 $2,664

$6,092 $11,752 $11,752 $11,752 $41,348

None requested.
$0 $0 $0 $0 $0

3. Subtotal Travel
4. Equipment: Explain what equipment is needed and why it is needed to meet program goals. Consistent with SEA and LEA policy, equipment is defnied as tangible, 
non-expendable, personal property having a useful life of more than one yar and an acquisition cost of $5,000 or more per unit.

4. Equipment
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Williamsburg School District

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1.5 - Williamsburg County School District Project Budget Details

Mobile laptop computers for educators, 
students and project staff.                
Rationale: Required to assure that all 
stakeholders have access to technology 
tools that will support students' learning 
as they follow their personalized learning 
plans. 

Laptop & case = $608.65                      
Year 1: Rollout to elementary & 
middle schools:                    2000 
students x $608.65                   
Year 2: Rollout to Murray HS & 
Kingstree Senior HS:                       
1019 students x $608.65             
Budget includes 3% replacement 
cost for each additional year after 
deployment.

$1,217,300 $620,214 $55,125 $55,125 $1,947,765

Mobile device syncing/charging carts   
Rationale: Required to efficiently sync 
applications and provide for mobile 
device recharging.

One-time expense:                        
Year 1: For 5 school rollout, 132 
carts are required x $320/each                   
Year 2: For 2 school rollout, 48 
carts are required x $320/each

$42,240 $15,360 $57,600

Resources to support mobile access: 
Elmo - digital camera used for projecting 
documents via smartboards and other 
technological devices.         Elmo 
Student Response System aids teachers 
by recording student responses, so that 
teachers can review students’ 
performance and understanding of the 
material. In addition, teachers can 
perform advanced analysis and grade 
management using edMastery®, 
Pinnacle®, GradeQuick®, etc.

Elmo - 200 @ $320/ea=$64,000
Response - 3,000 @ 
$46/ea=$138,000

$202,000 $202,000

5. Supplies: Explain what supplies are needed and why they are necessary to meet program goals. Consistent with LEA policy, supplies are defined as tangible personal 
property excluding equipment.
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Williamsburg School District

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1.5 - Williamsburg County School District Project Budget Details

Technology applications to support 
learning                                     
Rationale: Targeted applications for 
technology devices will need to be 
purchased in order to support students' 
learning as they follow their personalized 
learning plans.

These applications include Splash 
Math Common Core, Rosetta 
Stone, Time Magazine for Kids 
(Informational Text),. Est at 
$7500/school x 5 schools.  Year 1 
is at 50%. Apps will be identified 
for each grade level and content 
area.

$26,250 $52,500 $52,500 $52,500 $183,750

Dual Enrollment Materials/Books $1,500/semester x 2 semesters x 2 
feeder schools

$6,000 $6,000 $6,000 $6,000 $24,000

General Office supplies                        
Rationale:  These supplies will be 
necessary to disseminate information 
about the program.

On going general needs for 
operating the program with fidelity 
to implementation, estimate 
$2,500/yr

$2,500 $2,500 $2,500 $2,500 $10,000

Countdown to Kindergarten 
Toolkits/Bages

10 students @ $77/ea, 7% tax  (one 
feeder school)

$824 $824 $824 $824 $3,296

Home Visit Supplies - reading materials 
& manipulatives to help engage families 
in early childhood learning

VISMs (program books/puzzles) 
31 books x 10 families @ 
$5.99/bk= $1,857 x 2 HV = 
$3,714, 31 puzzles x 10 families @ 
$3.99/bk =$1,237 x 2 HV = 
$2,474, starting  Year 2

$6,188 $6,188 $6,188 $18,564

Laptop/printer for District Director, 
Program Assistant, Home Visitors (2)

One-time expense - 4 laptops @ 
$600/ea, 2 printers @ $200/ea

$2,800 $2,800
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Williamsburg School District

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1.5 - Williamsburg County School District Project Budget Details

Professional Development Texts:  
Examples - Creating Innovators by T. 
Wagner, Buck Institute Project-based 
learning at Elem, Middle, and High 
school levels, An Ethic of Excellence by 
R. Berger, etc.                    Rationale: 
Publications are to be used for faculty 
book studies, literature circles, and as 
reference materials.

Educators will use their mobile 
device to download e-books. Cost 
estimated at $15/book x 192 
faculty. One book to be purchased 
each year.

$2,880 $2,880 $2,880 $2,880 $11,520

DIAL 4 Assessment (Learning 
Manipulatives)

6 Assessment Kits @ $647/ea-
manual, record forms 
(english/spanish), cutting cards, 
parent questionaires, teacher 
questionaires, manipulatives, dials, 
operators handbook, concepts, 
language area plus the Speed 
DIAL, training packet, training 
DVD

$3,882 $3,882 $3,882 $3,882 $15,528

Learning 
Manipulatives/Literacy/Numeracy 
Learning Materials                        
Rationale: The hands-on learning 
projects require many manipulatives and 
consumable supplies. This cost will be 
assumed by the school after grant funds 
have ended.

On going needs for the project-
based learning materials at each 
school. Estimate $2,500 x 7 
schools each year

$17,500 $17,500 $17,500 $17,500 $70,000

$1,524,176 $727,848 $147,399 $147,399 $2,546,823

None requested.
$0 $0 $0 $0 $06. Contracts Subtotal

5. Supplies
6. Contractual: Explain what goods and services will be acquired, and the purpose and relation to the project for each expected procurement. 
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Williamsburg School District

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1.5 - Williamsburg County School District Project Budget Details

Summer Institutes - Intensive 
professional development sessions in 
Year 1 & 2 to educate teachers on 
personalized learning approaches, life-
skills training, project-based learning and 
school climate factors. Will use a train-
the-trainer model for most efficient use 
of resources. Also provides opportunity 
for schools across the consortium to 
share best practices and successful 
implementation strategies.

During the first week of the 
institute leadership teams from 
each school will attend train the 
trainer sessions. All teachers will 
attend the second week of the 
Summit at their individual sites to 
complete the training - 192 
teachers. Stipend is $100/day for 
second week.

$76,800 $76,800 $153,600

Countdown to Kindergarten Teacher $29.50/visit @10visits/wk, 6wks $1,770 $1,770 $1,770 $1,770 $7,080

$78,570 $78,570 $1,770 $1,770 $160,680

None requested. $0 $0 $0 $0 $0
$0 $0 $0 $0 $0

9. Total Direct Costs $1,698,165 $1,048,209 $395,038 $399,198 $3,540,611
10. Indirect Costs: Rate of 3.17% for 
Clarendon Two (lead LEA)                                            

$53,832 $33,228 $12,523 $12,655 $112,237

11. Total Grant Funds Requested $1,751,997 $1,081,437 $407,561 $411,853 $3,652,849

7. Training Stipends: Explain what training is needed, and the purpose and realtion to the project.

8. Other:  Explain other expenditures that may exist and are not covered by other categories.

8. Other Subtotal

7. Training Stipends Subtotal
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Williamsburg School District

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1.5 - Williamsburg County School District Project Budget Details

District Operating Budget Amount to cover teacher stipends 
and travel costs for the Summer 
Institute (1st week stipend & 1/2 
travel paid in-kind), District 
Director travel to participating 
schools (1/2 in-kind), and 
additional costs for substitute 
teachers to support professional 
development. These costs not fully 
funded in the grant funds 
requested.

$65,000 $65,000 $65,000 $65,000 $260,000

District Capital Budget Infrastructure to support wireless 
internet access at all seven 
participating schools - 6 servers @ 
$7,000/ea, Licences, Web Filters, 
Maintenance, Access 
Point/Wireless, CAT 6 Cabling, 
SMART Board, Switches. Estimate 
$427,373 - 90% reimbursable 
through e-Rate program, 10% to be 
paid by district.

$42,737 $42,737

12.  Funds from other sources used to support the project
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Williamsburg School District

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1.5 - Williamsburg County School District Project Budget Details

Title I Funds dedicated to the CCEL 
Project at participating schools.

Used for providing an enriched and 
accelerated educational program; 
promoting schoolwide reform 
through schoolwide programs or 
through additional services that 
increase the amount and quality of 
instructional time; significantly 
upgrading the quality of instruction 
by providing staff in participating 
schools with substantial 
opportunities for professional 
development; and affording parents 
meaningful opportunities to 
participate in the education of their 
children at home and at school.

$1,942,096 $1,942,096 $1,942,096 $1,942,096 $7,768,384

Title II Funds dedicated to the CCEL 
Project at participating schools.

Used for strategies that improve 
teacher and principal quality and 
increase the number of highly 
qualified teachers in the classroom 
and highly qualified principals and 
assistant principals in schools. 

$187,293 $187,293 $187,293 $187,293 $749,172

Title III Funds dedicated to the CCEL 
Project at participating schools.

Used for the language instruction 
of limited-English proficient and 
immigrant students.

$991 $991 $991 $991 $3,964
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Applicant Name Clarendon School District 2
Project Name: Carolina Consortium for Enterprise Learning - Williamsburg School District

 Primary Associated Criterion and Location 
in Application: 

 Additional Associated Criteria (if any) and 
Location in Application: 

Budget Categories Cost Description and Assumption  Cost Project
 Year 1  

 Cost Project
 Year 2 

 Cost Project
 Year 3  

 Cost Project
 Year 4  

Total 

Budget Year  01/01/2014-
09/30/2014 

 10/01/2014-
09/30/2015 

 10/01/2015-
09/30/2016 

 10/01/2016-
09/30/2017 

 C(1) Learning & C(2) Teaching and Leading 

 D(2) LEA and school infrastructure                                                                                                                                             
E(1)Continuous improvement process   

Table F4-1.5 - Williamsburg County School District Project Budget Details

Title VI - Rural Education Achievement 
Program funds dedicated to the CCEL 
Project at participating schools.

Used for teacher professional 
development, including programs 
that train teachers to utilize 
technology to improve teaching 
and to train special needs teachers; 
educational technology, including 
software and hardware, as 
described in part D of Title II; 
parental involvement activities.

$10,000 $10,000 $10,000 $10,000 $40,000

E-Rate Program funds for 
telecommunications services to support 
the CCEL Project at participating 
schools. 

Funding in five categories of 
service: Telecommunications, 
Telecommunications Services, 
Internet Access, Internal 
Connections, and Basic 
Maintenance of Internal 
Connections - $49,239/year total 
for 7 schools.

$49,239 $49,239 $49,239 $49,239 $196,956

$2,297,356 $2,254,619 $2,254,619 $2,254,619 $9,061,213

$4,049,353 $3,336,056 $2,662,180 $2,666,472 $12,714,062

12.  Funds from other sources used to support the project

13.  Total Budget (lines 11-12)
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(F)(2) Sustainability of project goals (10 points) 

The applicant has a high-quality plan for sustainability of the project’s goals after the term of 
the grant. The plan should include support from State and local government leaders, financial 
support, and a description of how the applicant will evaluate the effectiveness of past 
investments and use this data to inform future investments. Such a plan may address how the 
applicant will evaluate improvements in productivity and outcomes to inform a post-grant 
budget, and include an estimated budget for the three years after the term of the grant that 
includes budget assumptions, potential sources, and uses of funds. 
 

In the planning and design of our program, the Carolina Consortium for Enterprise 

Learning has considered many alternatives for sustainability of the project goals after the grant 

period ends. Our first step to assure sustainability was to agree to continue to work together as a 

consortium for at least three years beyond the end of the grant. In this way, the districts can 

continue to share best practices and continuous improvement initiatives, and continue to leverage 

resources to guarantee that efficiencies gained during the grant period are not lost. To this end, 

the CCEL districts plan to implement the following strategies following the grant period: 

• The CCEL Board consisting of Superintendents from each district will continue to meet 

quarterly to assess the progress of embedding the personalized learning framework across 

their districts. The focus of this meeting will be to: 

 Provide status updates of program achievements and successes 

 Evaluate data and performance metrics to determine areas in need of further focus 

 Share best practices and ideas for overcoming any issues or set-backs 

 Strategically plan, as a group, next steps to help advance personalized learning in 

their home districts. 

• Continue to provide a systematic process for regularly soliciting stakeholder input on the 

implementation of the CCEL personal learning plan. Through virtual networks, assure that 

ideas and critiques are shared to enable collaborative learning from successes and missteps 

across the consortium. 

• Encourage the expansion of virtual Professional Learning Communities so that best 

teaching practices can be shared and mirrored where appropriate. 

• Continue to provide and expand learning flexibility with a focus on mastery of standards-

based curriculum versus a focus of time spent on a topic. 

• Align current district resources, like Title I, Title II, Title III, Title VI and e-Rate funding to 

provide ongoing support the CCEL program for personalized learning. 
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With an eye on sustainability, our CCEL proposal is purposely designed to assure that 

critical technologies and skills are put in place during the grant period so that they can be 

leveraged once funding ends. All participating schools will have their technology infrastructure 

updated to support on-line access for all students and educators. Most of our schools are e-Rate 

eligible, which provides funding for up to 90% of the cost of telecommunications services in 

categories including: Internet Access, Internal Connections, and Basic Maintenance of Internal 

Connections. We will use the e-Rate Program to maintain the technology infrastructure required 

to support our personal learning program after the grant period ends. 

The CCEL plan has a strong emphasis on professional development to help teachers learn 

how to best support their students in a personal learning environment. During the grant, each 

school will have dedicated Enterprise Learning Coaches who will provided one-on-one 

assistance as teachers develop the skills necessary to implement the proposal. The proposal also 

provides nationally recognized training in project-based learning from Buck Institute. Many of 

our professional development initiatives plan to incorporate a train-the-trainer approach.  This 

not only helps leverage resources to maximize the benefit of the training, but it will also create 

local experts who can expand the knowledge base after the consultants are gone. During the 

grant period, a key role of the EL Coaches will be to develop truly multi-functional, cross-

consortium Professional Learning Communities who can virtually share their expertise and best 

practices. With these in place, the supports provided by the EL Coaches will become less critical 

as educators will have a peer network who can assist with continued growth. As mentor teachers 

arise and build their skills, the EL Coaches will transfer ownership for expanding personal 

learning best practices to the onsite teacher leaders and principal. These education leaders will 

have received training in peer coaching, project-based learning and high impact strategies for 

supporting student achievement, thus being able to support ongoing progress at the school level. 

The districts will continue to fund a professional development e-book each year that PLC’s can 

use to further their understanding and implementation of personal learning systems. Table F-5 

outlines the ongoing expenses that the consortium anticipates after the grant period and 

anticipated sources and uses of funds to maintain momentum. 
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Table F-5 - CCEL Project Sustainability Budget Details for Years 5-7 
 Applicant Name   Clarendon School District 2            

 Project Name:   Carolina Consortium for Enterprise Learning            
 Budget Categories   Cost Description and Assumption   Cost Project 

 Year 5  
 Cost Project 

 Year 6  
 Cost Project 

 Year 7    Sustainability Plan   Total   
 Budget Year     01/01/2017-

09/30/2018  
 10/01/2018-
09/30/2019  

 10/01/2019-
09/30/2020  

    

1. Personnel: Explain the importance of each position to the success of the project and connections back to specific project plans.curriculum vitae,an organiczational 
chart, and other supporting information are found in Appendix X. 

Technicians:  Provide computer 
and network technical assistance 
including equipment and hardware 
installation, setup, configuration, 
upgrades, repairs, troubleshooting, 
etc.  Assists in resolving user 
concerns relating to projects. 

6 FTE, Average salary of $49,005 with 
a 2% cost of living increase built into the 
budget.   

$294,033 $299,914 $305,912 Positions will 
continue to be 
funded through 
each district's 
General Operating 
Budget 

$899,860 

WCSD District Home Visitor: 
Models reading, play and 
conversation activities for parent 
and child together.      Rationale: 
Method of addressing early 
childhood development issues for 
rural families in poverty. 

2 FTE, Annual salary - $24,408 with a 
2% cost of living increase built into the 
budget.   

$48,815 $49,791 $50,787 WCSD will 
fund through Title 
I and District 
Operating Budget 

$149,394 

1. Subtotal Personnel $342,849 $349,705 $356,700   $1,049,254 
2. Fringe Benefits: Explain the nature and extent of fringe benefits to be received and by whom. 

Technicians:  Provide computer 
and network technical assistance 
including equipment and hardware 
installation, setup, configuration, 
upgrades, repairs, troubleshooting, 
etc.  Assists in resolving user 
concerns relating to projects. 

Standard Benefits per each district's 
policies, see individual district budgets for 
further details  

$91,150 $92,973 $94,833 Same source as 
salaries, above 

$278,957 

WCSD District Home Visitors Standard Benefits 24.37% 
Health/Dental- $3,846 

$7,692 $7,692 $7,692 Same source as 
salaries, above 

$23,076 

2. Subtotal Fringe Benefits $98,842 $100,665 $102,525   $302,033 
3. Travel: Explain the purpose of the travel, how it relates to project goals, and how it will contribute to project success. 

Travel for CCEL Board meetings.  
Quarterly meetings will continue to 

Four Superintendents x 4 meetings/year 
x average round trip of 100 miles x 

$880 $880 $880 District General 
Operating Budget 

$2,640 
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be held to further collaboration.    0.55/mile. 

District Home Visitors - mileage 
reimbursements for home visits 

Home visitors will each serve 10 
families with 2 visits per week and 23 
visits/year. To accomplish this, average 
travel is 100 miles/day x 4 days/wk x 12 
weeks. 

$5,186 $5,186 $5,186 District General 
Operating Budget 
& Title I funds 

$15,558 

Countdown to Kindergarten 
Teacher Travel 

50 miles/day x 4 days/wk x 6 wks @ 
$0.555/mi 

$666 $666 $666 District General 
Operating Budget 

$1,998 

3. Subtotal Travel $6,732 $6,732 $6,732   $20,196 
4. Equipment: Explain what equipment is needed and why it is needed to meet program goals. Consistent with SEA and LEA policy, equipment is defined as tangible, 
non-expendable, personal property having a useful life of more than one year and an acquisition 

None requested.             
4. Equipment $0 $0 $0   $0 

5. Supplies: Explain what supplies are needed and why they are necessary to meet program goals. Consistent with LEA policy, supplies are defined as tangible personal 
property excluding equipment. 

Mobile laptop computers for 
educators, students and project staff.                
Rationale: Required to assure that 
all stakeholders have access to 
technology tools that will support 
students' learning as they follow 
their personalized learning plans.  

Laptop & case estimate at $500/each                                      
Budget reflects 3% replacement cost in 
additional years after deployment. 

$129,990 $129,990 $129,990 District 
Maintenance & 
Capital Budgets 

$389,970 

Mobile tablet computers for 
educators, students and project staff.                
Rationale: Required to assure that 
all stakeholders have access to 
technology tools that will support 
students' learning as they follow 
their personalized learning plans.  

Tablet & case estimate at $500/each                                            
Budget reflects 3% replacement cost in 
additional years after deployment. 

$13,451 $13,451 $13,451 District 
Maintenance & 
Capital Budgets 

$40,353 

Mobile device syncing/charging 
carts   Rationale: Required to 
efficiently sync applications and 
provide for mobile device 
recharging. 

Replacement costs $5,000 $5,000 $5,000 District 
Maintenance & 
Capital Budgets 

$15,000 
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Hardware to support mobile 
devices in the classroom - educator 
dongle/VGA extender to connect to 
SMART Boards.    Rationale: 
Required to connect mobile devices 
to existing SMART Boards allowing 
teachers to share and deliver 
instruction and for students to share 
their learning. 

Replacement costs $3,500 $3,500 $3,500 District 
Maintenance & 
Capital Budgets 

$10,500 

Technology applications to 
support learning                                     
Rationale: Targeted applications for 
technology devices will need to be 
purchased in order to support 
students' learning as they follow 
their personalized learning plans. 

These applications include Splash Math 
Common Core, Time Magazine for Kids 
(Informational Text),.etc. Apps will be 
identified for each grade level and content 
area. 

$187,100 $187,100 $187,100 District General 
Operating Budget 

$561,300 

RazKids                                                 
Rationale: Raz-kids.com is a 
website published by Learning A-Z, 
Inc. It is a place where your students 
can go for modeled fluency, 
engaging reading practice and 
automatic assessment of their 
reading comprehension. Students 
get their own user name and 
password and can read books 
anywhere they can connect to the 
Internet – at home or at school.   

This program is available online per 
seat. Cost is $95/classroom. 

$6,650 $6,650 $6,650 District General 
Operating Budget 

$19,950 

Rosetta Stone                                                                  
Rationale: Online language learning 
program that will help our English 
Language Learners progress and 
excel in their personalized learning 
plan. 

Annual subscription for online version 
is $269/student. See individual district 
budgets for more detail. 

$94,150 $94,150 $94,150 Title III funds in 
conjunction with 
District Operating 
funds to continue 
to provide this 
educational tool to 
ESOL students. 

$282,450 

Learning Manipulatives                        
Rationale: The hands-on learning 
projects require many manipulatives 
and consumable supplies.  

Ongoing needs for project-based 
learning materials at all schools. 

$77,500 $77,500 $77,500 District General 
Operating Budget 

$232,500 
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Gateway to Science and 
Gateway to Social Studies                                       
Rationale: Our Limited English 
Proficient (LEP) students use these 
materials. Due to district growth of 
this subgroup, additional materials 
are requested. 

Ongoing needs for the district's LEP 
students necessitate these additional 
materials to ensure that students may 
succeed in their personalized learning 
plan. 

$8,000 $8,000 $8,000 Title III funds in 
conjunction with 
District Operating 
funds to continue 
to provide this 
educational tool to 
ESOL students. 

$24,000 

Dual Enrollment 
Materials/Books 

See individual district budgets for more 
details 

$12,000 $12,000 $12,000 District General 
Operating Budget 

$36,000 

Countdown to Kindergarten 
Toolkits/Bags 

10 students @ $77/ea, 7% tax  (one 
feeder school) 

$824 $824 $824 Title I funds $2,472 

Home Visit Supplies - reading 
materials & manipulatives to help 
engage families in early childhood 
learning 

VISMs (program books/puzzles) 31 
books x 10 families @ $5.99/bk= $1,857 
x 2 HV = $3,714, 31 puzzles x 10 families 
@ $3.99/bk =$1,237 x 2 HV = $2,474. 

$6,188 $6,188 $6,188 Title I funds $18,564 

Professional Development 
Texts:  Examples - Creating 
Innovators by T. Wagner, Buck 
Institute Project-based learning at 
Elem, Middle, and High school 
levels, An Ethic of Excellence by R. 
Berger, etc.                    Rationale: 
Publications are to be used for 
faculty book studies, literature 
circles, and as reference materials. 

Educators will use their mobile device 
to download e-books. Cost estimated at 
$15/book. One book to be purchased each 
year.  See individual district budgets for 
more details. 

$14,430 $14,430 $14,430 Title II funds 
and District 
General Operating 
Budget 

$43,290 

DIAL 4 Assessment (Learning 
Manipulatives) 

11 Assessment Kits @ $647/ea-manual, 
record forms (english/spanish), cutting 
cards, parent questionnaires, teacher 
questionnaires, manipulatives, dials, 
operators handbook, concepts, language 
area plus the Speed DIAL, training packet, 
training DVD 

$7,132 $7,132 $7,132 District General 
Operating Budget 

$21,396 

Measures of Academic Progress 
- Software to provide assessments of 
each student's strengths and 
weaknesses in the areas of reading 
and math. 

Site licenses for participating schools at 
$12.50 per students/year x 2266 students 

$28,325 $28,325 $28,325 District General 
Operating Budget 

$84,975 

Mobile device maintenance 
agreement for Orangeburg 5 

$75/year per site x 3 schools $225 $225 $225 District 
Maintenance & 

$675 
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Capital Budgets 

5. Supplies $594,465 $594,465 $594,465   $1,783,395 
6. Contractual: Explain what goods and services will be acquired, and the purpose and relation to the project for each expected procurement.  

MasteryConnect to provide a 
web-based platform that facilitates 
curriculum design, alignment with 
CCSS and other SC content 
standards, lesson planning, 
identification of digital resources, 
and formative assessments.  
MasteryConnect provides critical 
tools to create consistent, high 
quality instruction. 

Master Connect will be used for 
students in grades 1-12 at $6/student. 
Total student licenses (excluding PK & K) 
= 10763 

$64,578 $64,578 $64,578 District General 
Operating Budget 

$193,734 

Digital Learning Platform for 
student, parent and educator access 
to personal learning plans (eSTEP). 
DLP to serve 11,957 students & 
their parents/ guardians plus 950 
educators. This platform is 
necessary to provide students with 
anywhere-anytime learning as well 
as providing students, parents, and 
teachers access to students' 
personalized learning plans. 

$7.50/student licensing fee/year. Digital 
Learning Platform licenses will start for 
students at First Grade. Total student 
licenses = 10763 

$80,723 $80,723 $80,723 District General 
Operating Budget 

$242,168 

Francis Marion Center of 
Excellence for the Teaching of 
Children in Poverty.  

Cost for full week is $15 for partner 
LEAs (Clarendon Two and Williamsburg 
are partners) and $25 for non-partner 
districts.  Each year schools and  districts 
will send 1/4 of participating corps of 
educators to build cultural competency. 

$4,820 $4,820 $4,820 Title II funds $14,460 

Clarendon County First Steps:   
The Parents as Teachers program 
provides training and curriculum 
that are designed to identify and 
build on family strengths, 
capabilities and skills and build 
protective factors within the family.                                                 
Rationale: Uses Parents as Teachers 

Plan to serve an additional 45-50 
families.  Families will be provided in-
home parent education services 2-4 times 
per month, as needs dictate. First Steps 
will provide: Each Year:  3 Parent 
Educators - salary of $22,166, mileage 
reimbursement 1,000 miles x $0.505, 
materials & supplies for home visits = 

$74,013 $74,013 $74,013 Title I funds $222,039 
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national model of home visitations 
for high-risk families with preschool 
children.   

$2,000. 

Clarendon County First Steps: 
Partner with the district to 
implement Countdown to 
Kindergarten to increase awareness 
and knowledge for parents about the 
importance of home activities 
relating to literacy and hands-on 
learning leading up to kindergarten. 

50 children; teachers will make 5 home 
visits to prospective kindergarteners and 1 
school visit for a total of 6 visits per child.  
50 CTK Tool Kits x $80 = $4,000, 70 
hours of service x $25 per hour x 5 
teachers = $8,750,  Mileage 
Reimbursement 1,000 miles x $.505 x 5 
teachers = $2,525 

$15,275 $15,275 $15,275 Title I funds $45,825 

6. Contracts Subtotal $239,409 $239,409 $239,409   $718,226 
7. Training Stipends: Explain what training is needed, and the purpose and relation to the project. 

Countdown to Kindergarten 
Teacher 

$29.50/visit @10visits/wk, 6wks $1,770 $1,770 $1,770 Title I funds $5,310 

7. Training Stipends Subtotal $1,770 $1,770 $1,770   $5,310 
8. Other:  Explain other expenditures that may exist and are not covered by other categories. 

None requested.   $0 $0 $0   $0 
8. Other Subtotal $0 $0 $0   $0 

9. Total Direct Costs   $1,284,066 $1,292,746 $1,301,600   $3,878,412 
10. Indirect Costs: Rate of 3.17%                                                        

11. Total Sustainability Funds   $1,284,066 $1,292,746 $1,301,600  $3,878,412 
12.  Funds from other sources used to support the project 

District Operating Budget Amount to cover teacher stipends and 
additional costs for substitute teachers to 
support continued professional 
development in personalized learning 
methods. 

$838,067 $838,067 $838,067   $2,514,201 
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Title I Funds dedicated to the 
CCEL Project at participating 
schools. 
  

Used for providing an enriched and 
accelerated educational program; 
promoting school-wide reform through 
school-wide programs or through 
additional services that increase the 
amount and quality of instructional time; 
significantly upgrading the quality of 
instruction by providing staff in 
participating schools with substantial 
opportunities for professional 
development; and affording parents 
meaningful opportunities to participate in 
the education of their children at home 
and at school. 

$2,623,962 $2,623,962 $2,623,962   $7,871,886 

Title II Funds dedicated to the 
CCEL Project at participating 
schools. 

Used for strategies that improve teacher 
and principal quality and increase the 
number of highly qualified teachers in the 
classroom and highly qualified principals 
and assistant principals in schools.  

$580,407 $580,407 $580,407   $1,741,221 

Title III Funds dedicated to the 
CCEL Project at participating 
schools. 

Used for the language instruction of 
limited-English proficient and immigrant 
students. 

$15,919 $15,919 $15,919   $47,757 

Title VI - Rural Education 
Achievement Program funds 
dedicated to the CCEL Project at 
participating schools. 

Used for teacher professional 
development, including programs that 
train teachers to utilize technology to 
improve teaching and to train special 
needs teachers; educational technology, 
including software and hardware, as 
described in part D of Title II; parental 
involvement activities. 

$98,520 $98,520 $98,520   $295,560 

E-Rate Program funds for 
telecommunications services to 
support the CCEL Project at 
participating schools.  

Funding in five categories of service: 
Telecommunications, 
Telecommunications Services, Internet 
Access, Internal Connections, and Basic 
Maintenance of Internal Connections. 

$438,603 $438,603 $438,603   $1,315,809 

12.  Funds from other sources used to support the project $4,595,478 $4,595,478 $4,595,478   $13,786,434 
13.  Total Budget (lines 11-12) $5,879,544 $5,888,224 $5,897,078   $17,664,846 
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The individual consortium districts have also outlined key steps that they will take after 

the grant period to assure that the CCEL personal learning program is sustained in their 

participating schools. As an example, we have included the plans developed by Clarendon Two 

and Williamsburg County School Districts below. Their approaches leverage the strengths of 

their district to provide ongoing support for the CCEL project. Richland Two and Orangeburg 5 

have developed similar plans. The consortium partners will continue to share best practices 

beyond the grant period so that they can continuously improve their implementation strategies. 

It is the goal of Clarendon Two to carry out the vision of the CCEL project beyond the 

grant period.  We recognize that this is a huge endeavor for our small rural district, but our 

leadership is committed to the success of Enterprise Learning.   

To ensure progress beyond the grant period, the district administration will continue with 

the District CCEL Steering Team that consists of department leaders from all areas critical to 

supporting personalized learning. The Steering Team will continue to meet monthly to measure 

progress, address issues, and discuss and identify potential funding sources to replace RTT-D 

grant funds. The Steering Team plans to build from existing community partnerships, and create 

a plan that allows the district to pursue private foundation, and other grant funds that will support 

the initiatives beyond the first four years of the project. 

With the professional development that will be provided to our staff during the grant 

period, our teachers’ capacity to deliver quality instruction will be greatly enhanced.  The 

formation of active cross-consortium Professional Learning Communities will allow our teachers 

to continue to learn and grow in the new personalized learning environment.  Clarendon Two 

currently supports Instructional Coaches through the district’s General Operating funds. They 

will work closely with the CCEL Enterprise Learning Coaches as we implement the project. 

With the train-the-trainer model that the CCEL program is embracing, we fully expect that our 

Instructional Coaches will be able to maintain momentum as the Enterprise Learning Coaches 

from the grant are phased out. These Instructional Coaches will continue to be supported by the 

district budget beyond the end of the grant. 

 Clarendon Two also plans to fully use available funds from the e-Rate 

Telecommunications Program to help maintain our technology platform and Title I, Title II, Title 

III and Title VI funds, as appropriate, to support our Enterprise Learning initiative. 
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Williamsburg County School District will ensure sustainability of the implemented 

initiatives beyond the grant period through various sources. Community members, parents, the 

WCSD Board of Trustees, district staff and all stakeholders in their comments and written 

commitments have agreed to embrace the prosperity, social/cultural vibrancy, and college/career 

readiness mandates that will be necessary to continue the reformation of the system. WCSD’s 

high quality sustainability plan encompasses local, state, and federal funding and will be 

overseen by a Race to the Top-District Sustainability Committee that will meet monthly to: 

• Set clear and realistic expectations for additional funding sources 

• Build capacity by developing outcome goals and objectives 

• Building from existing partnerships and letters of support, establish a network of partners 

within the geographic region who will fund specific initiatives beyond the grant period  

• Create a plan of action for actively pursuing resources needed to ensure sustainability 

• Seek private, foundation, and other grant funds that will support the grant initiatives 

beyond the duration of the grant period 

WCSD will utilize Title II-A funds to provide development activities (Training with 

personalized learning environments, Common Core State Standards training, training teachers in 

the effective use of technology in the classroom, etc.) that support the components of the CCEL 

project. Title II-A funds require that students, including low-income and minority, have equitable 

opportunities with respect to quality instruction, teachers’ instructional experience, class size, 

and teachers’ ability to meet the diverse learning needs of all students. WCSD’s Title II-A Plan 

directly correlates with the objectives of the CCEL proposal to include: 

1. Opportunities for existing faculty members to take courses toward certification in hard to 

place areas such as Middle Level Education in content areas (English, Mathematics, 

Science, and Social Studies) to ensure high quality and effective teachers are in every 

classroom 

2. Professional development for all faculty members on the effective use of data to meet the 

needs of students individually and by subgroups 

3. Professional learning communities within each school to strengthen the knowledge of 

best practices of teachers (KGES book) 

4. Opportunities for faculty members to attend content based workshops and conferences to 

promote the use of innovative teaching strategies 
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5. Ongoing and systemic workshops that facilitate the implementation of Common Core 

State Standards, the use of resources aligned to the CCSS, and classrooms practices that 

will facilitate the implementation of CCSS.  

6. College and career readiness workshops for all faculty members to promote student 

achievement on workforce related assessments such as Work Keys, and college 

placements assessments such as the PSAT, SAT, and ACT. 

WCSD Title II-A funds will be used to recruit highly effective and qualified teachers and 

administrators as the data dictates to continue the district’s reform measures to turn around its 

lowest performing schools and continue promoting student achievement in the others. Because 

WCSD is very rural and the socio-economic standing of the area is very low, there are positions 

that are hard to staff. By attending state sponsored job fairs, communicating with state 

colleges/universities about upcoming department of education graduates, announcing 

administrative job openings through the SC Association of School Administrators, and a 

continued collaboration with organizations such as Teach for America, WCSD will seek to 

recruit and offer sign-on bonuses which will increase its ability to retain highly effective and 

qualified teachers and administrators.  

Since the CCEL project will help to expand much needed one-to-one personalized 

learning through technology for students in grades k-12, Williamsburg County School District’s 

grant team will continue to seek funds for sustainability of the project and inform state and local 

government leaders of the status of the project. The goals and objectives of the project, 

significant events, status of outcomes, and other relevant information will be posted for students, 

educators, parents and community stakeholders on the district web page to build engagement. 

With the combination of each district’s sustainability plan, our line item analysis of a 

CCEL Sustainability Budget, and the desire of the districts to continue to work as a group for 

several years after the grant period ends, we feel that we have a high-quality plan for 

sustainability of the project’s goals after the term of the grant. All districts have also identified 

potential sources of funding that will be aligned with CCEL personalized learning goals to help 

sustain the program. A critical analysis of outcomes by the District Steering Committees and the 

CCEL Board during ongoing monthly and quarterly reviews will help inform the teams on the 

effectiveness of each facet of the proposal and allow adjustments for continuous improvement.  
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COMPETITIVE PREFERENCE PRIORITY 
Competitive Preference Priority:  Results, Resource Alignment, and Integrated Services.  To meet this 
priority, an applicant must demonstrate the extent to which the applicant proposes to integrate public or 
private resources in a partnership designed to augment the schools’ resources by providing additional 
student and family supports to schools that address the social, emotional, or behavioral needs of the 
participating students (as defined in this notice), giving highest priority to students in participating 
schools (as defined in this notice) with high-need students (as defined in this notice).  To meet this 
priority, an applicant’s proposal does not need to be comprehensive and may provide student and family 
supports that focus on a subset of these needs. 
To meet this priority, an applicant must— 

(1) Provide a description of the coherent and sustainable partnership to support the plan described in 
Absolute Priority 1 that it has formed with public or private organizations, such as public health, before-
school, after-school, and social service providers; integrated student service providers; businesses, 
philanthropies, civic groups, and other community-based organizations; early learning programs; and 
postsecondary institutions;   
Supports for Children 

Readiness for first grade is a chronic problem in our state, particularly among high 

poverty families.  One of the CCEL districts’ most valuable partnerships has been with each 

county’s First Steps.  First Steps is a public/private entity created by the South Carolina General 

Assembly in 1999 to address the needs of young children.  Every South Carolina County has a 

First Steps partnership comprised of business and community leaders, early education 

professionals, parents, faith-based and agency partners.   Staff from each CCEL district serve on 

their local partnership boards; two CCEL work team members serve as chair for their local 

boards.  Currently, First Steps is the state’s only entity focused exclusively on increasing school 

readiness outcomes for all children ages 0 to 5.  Each local First Steps office connects high-risk 

children 0-5 to the services they need to improve their educational and developmental outcomes.  

Focus areas for services include:  

Family Strengthening: First Steps works to help parents become the best parents they 

can be by using home visits and the Parent as Teachers program. 

Healthy Start: First Steps works to help families understand children’s health needs, and 

provide or coordinate screening to ensure access to needed services. 

Quality Child Care: First Steps works to expand the availability of quality child care to 

families and to enhance the level of quality in existing child care environments. 

Early Education: Research shows that children who participate in high-quality 

preschool classes are more likely to start school ready to learn, as well as be more successful 
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later in life. First Steps works to expand high-quality 3-year-old and 4-year-old kindergarten 

opportunities in public and private settings. 

School Transition: The transition into kindergarten is a critical time that sets the tone for 

children’s perspectives about the school years, as well their parents’ perspectives. Making a 

strong initial connection between school and home -- and supporting both parents and students 

during this transition time -- has been shown to impact students’ later school success and 

parents’ later involvement during the school years  

First Steps uses the Keys to Interactive Parenting Scale (KIPS) and the Adult-Child 

Interactive Reading Inventory (ACIRI) in family assessments. KIPS is a practical, evidenced-

based tool that reliably assesses the quality of parenting behaviors during free play with a young 

child. ACIRI is a scientifically-based tool that measures the quality of adult and child 

interactions during joint book reading. A comparison of pre and post assessments shows that 

families are learning about quality play and reading interactions with their children. 

First Steps staff provide home visits, conduct family and child assessments, and use those 

assessments to coordinate matching services (including health care, glasses, hearing, and special 

needs).  Through early education programs, First Steps seeks to: 

• Increase first grade readiness and pre-literacy skills of children through quality early 
education intervention 

• Increase ongoing 4K documentation, reporting and evaluation of results; 
• Increase the number of at-risk children served in quality 4K environments, public and 

private; 
• Increase the qualifications, professional development and access to training for personnel 

teaching public and private 4K programs; 
• Reduce the number of at-risk 4-year-olds on waiting lists for the public school Child 

Development program; 
• Increase the evaluation and impact analysis of federal early education spending (head 

Start, Early Head Start, Title I monies) in quality, early education strategies at district 
levels; 

• Increase parent involvement strategies in 4K and 5K to impact involvement in K-12;  
• Increase documentation and analysis of the state’s school readiness progress. 

In addition, First Steps in an active partner in supporting families so that they are able to 

support their child’s healthy development, readiness for school, and long-term health and 

wellness. First Steps participates in collaborative partners, the faith community and the private 

sector to provide services to at-risk families.  Outcomes related to family services include:   

• Increased family literacy and parent education levels; 
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• Improved parental employability and employment; 
• Increased effectiveness of parenting related to child nurturance, learning and interaction, 

language, health and safety; 
• Increased successful parenting/family literacy program targeting, service integration, and 

results documentation; and 
• Increased early parent involvement in 4K-12 education settings. 

First Step’s Parent-Child Home Program utilizes a non-directive, non-didactic approach, 

modeling behaviors for parents that enhance children’s development rather than teaching 

behaviors. Home Visitors help parents realize their role as their children’s first and most 

important teacher, generating enthusiasm for learning and verbal interaction through the use of 

engaging books and stimulating toys. Parents are never given homework or assignments to 

complete but are encouraged to continue quality play and reading between visits with the books 

and toys they receive each week. The “light touch” employed by Parent-Child Home Program 

Home Visitors is non-intimidating and empowers parents, allowing them to prepare their 

children for school success, and take pride in their commitment to, and impact on, their child’s 

education. Every Parent-Child Home Program local site adheres to a carefully developed and 

well-tested model to ensure high quality services and consistent results.  To accomplish this 

work, all First Steps offices use the same structure:  

• Each site is run by a Site Coordinator hired by the local partner agency and trained by 
The Parent-Child Home Program’s National Center. 

• The Site Coordinators are then prepared to recruit and train their local Home Visitors.  
• Training in multicultural awareness and the ethics of home visiting are important 

components of the Parent-Child Home Program’s training curriculum for Site 
Coordinators and Home Visitors. Respect and understanding are critical for successful 
home visiting relationships.  

• Families participate in the two-year program when their children are two- and three-
years-old, completing the Program as they turn four and transition into pre-kindergarten 
or Head Start. A child can, however, enter the Program as young as 16 months and some 
sites serve families with children up through four-years-old if there are no other pre-
school services available in the community. 

First Steps will continue to provide a range of services, through local offices and 

partnerships, to CCEL participating students, especially those in grades PK-5.  Through CCEL 

funding, First Steps will have financial support to increase services in Clarendon School District 

Two’s service area and Williamsburg County. 

Last year in Clarendon County, First Steps provided services to 29 children birth to five 

and their families who met all criteria for at-risk; conducted 486 home visits; ensured that 100% 
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of age-eligible participating children received books every month through the Dolly Parton’s 

Imagination Library.   

In Williamsburg County, the district has partnered with First Steps in a variety of 

programs to serve children and families. The district’s program Parent-Child Home impacted 27 

children and 24 adults; (2) First Step’s Dolly Parton’s Imagination Library (DPIL) received 

more than $8,000 in community donations which impacted 254 children receiving more than 

3,043 books; (3) Child Care Training and Professional Development provided high quality 

training to 94 providers impacting 667 children; (4) S. C. Child Development Education Pilot 

Program (CDEPP) served 50 children in six approved CDEPP child care facilities in the county; 

and (5) Countdown to Kindergarten served 18 children with 100% of children completing all six 

visits. 

Supports for Adolescents 

  One of the critical needs for the participating schools is to engage students in pursuing 

higher learning.  Through extended outreach and our community partners, CCEL districts will 

use diverse strategies to decrease dropout, increase graduation rates, and increase enrollment in 

higher education.  These strategies include 

Mentoring:  One of the strengths of CCEL is its capacity to tap an expanded range of 

adults who are interested in providing mentoring to students.  Mentoring may be provided 

through face time or through virtual connections.  For example, some career mentors may use 

SKYPE to visit with a small group of students interested in similar career paths.  While each 

district has established mentoring programs, CCEL will services to include 

• Role Models who can guide children in their development;  these role models may 

function along the lines of Big Brothers/Big Sisters;  

• Alumni Mentors; current college students or recent graduates who can encourage high 

school and middle school students to explore and pursue higher learning; these mentors 

can help coordinate college visits; provide homemade virtual tours, discuss how to match 

career interests to a college major and a selected school, transfer options, and how to 

negotiate financial aid and the admission processes.   

• Career Mentors who can help individual, clusters or large groups of students explore 

careers; career mentors are extremely important to enabling a student to understand the 

realities of a profession, the skills necessary to conduct daily work, the education 
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required for the career, and how the education shapes professionalism.  New Carolina, 

South Carolina’s Council on Competitiveness, will help CCEL build a statewide network 

of career mentors for our participating students.  While we envision Career Mentors 

visiting schools to speak to classes of students, we also believe that one-to-one “chats” 

can be extremely beneficial.  

Orangeburg Consolidated School District Five (OCSD5) has partnered with the faith-

based community in an initiative affectionately known as The Bootstraps Foundation.  This 

partnership is designed to provide mentors for students in the District. These mentors assist with 

enhancing the academic and social well-being of our students and help the District create a 

college-bound culture. The Bootstraps Foundation sponsors and manages the mentoring program 

along with a mentoring-scholarship program. The mentors known as Volunteers in Public 

Schools (VIPS) work with students in grades PK-12 grades to make a personal connection and 

use that connection to enrich the student’s educational experience. These mentors can serve as a 

lunch buddy, tutor, mentor, classroom volunteer, school support volunteer, translator or financial 

donor. The Bootstraps Foundation will identify rising sixth-graders and provide a seven-year 

commitment to include enrichment activities for students and parents, college preparation 

classes, relationships with a supportive adult, and two-year college scholarships after graduating 

high school (See Appendix). 

Williamsburg County School District has already begun tapping community resources to 

develop this mentoring network.  They are seeking mentors from the following areas: ministerial 

alliances, fraternities,  retired male teachers, Rotary Club members, Masonic Order members, 

males who graduated from the system and who have professional careers (doctors, lawyers, 

CPA’s, and engineers) and famed African American males who have ties to the Pee Dee/Low 

Country area of South Carolina such as  Stephen Peters (famed educator), Alex Montgomery 

(Boys to Men organization), Charlie Brown (former NFL player who is the varsity football coach 

at Kingstree Senior High School), and “Sugar” Ray Leonard (famed Boxing Champion)  

In addition to mentoring, CCEL will expand its current dual enrollment options to make 

sure every child, not simply honors, AP, or Gifted & Talented students, has access to earning 

college credit while still in high school.   As the letters of support indicate, each CCEL district 

will work with local community colleges to expand dual enrollment on the CCEL school 

campus.  We will also expand access to include 10th grade students, with 9th grade student 
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eligible to participate if recommended by teachers, parents, and guidance counselors.  As the 

letters of support in Appendix B4.3 show, these institutions of higher learning who have 

partnered with the districts to provide dual enrollment are eager to participate in CCEL: 

District Dual Enrollment Providers 
Clarendon County School District Two Central Carolina Technical College 

Expansion to Trident Technical College and 
Florence Darlington Technical College 

Orangeburg Consolidated School District Five Claflin University 
Orangeburg Calhoun Technical College 
Voorhees College 

Richland County School District Two Midlands Technical College  
Williamsburg County School District Williamsburg Technical College 

OCSD5 has worked diligently to reduce its dropout rate.  Our present dropout rate is 

2.2% which is slightly below the state’s average. Our newly established Reach Out for Dropout 

Program is an outreach program geared toward encouraging students in the Orangeburg, 

Bowman, and North areas who have dropped out of school to return. Last year, our efforts 

enabled approximately twenty-students to re-enroll in school and continue their education 

through adult education or credit recovery programs.  Through our community partnerships with 

the city, county, and community leaders we were able to make a positive impact on these youths. 

To assist students with acquiring their diploma or GED, we provide a performance-based 

diploma program, evening high school, and adult education.  

Special IHE Programs for Orangeburg Five (OCSD5)  

Claflin University’s School of Natural Sciences and Mathematics will assist students with 

hands-on-scientific investigations in chemistry, biotechnology, engineering, and mathematics. 

Additionally, Claflin University’s Department of Teacher Education will facilitate the Partners in 

Education: Advancing Prospective Teachers (PIE-APT) Program with an ultimate goal of 

identifying and preparing a pool of students who can successfully pursue careers in Teacher 

Education and effectively facilitate and manage the academic achievement of students. This 

program will recruit and prepare high school students in grades 9-12 for careers as prospective 

teachers  

Claflin’s Call Me Mister Program is a national teacher leadership program that prepares 

African-American males for successful careers as elementary teachers. It also provides them 

with resources that will place them in a position to effectively impact the lives of children. 
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Participants in the program will serve as mentors, tutors, and role models for our African-

American males at all of our elementary schools. 

OCSD5 plans to partner with our local universities and our area S2TEM Centers 

(Solutions in Science, Technology, Engineering & Mathematics Education Center) to address 

this deficiency. Strategies and activities will include the use of (1) innovative instructional 

modules in various chemical science topics, (2) the development of an age-appropriate model 

chemical science curriculum, (3) lab-centric simulation based teaching and learning topics for 

middle school students; (4) a middle school after school chemical science program, (5) 

workshops/professional development for K-12 teachers with teacher re-certification credits, (6) a 

3-week chemical science summer institute for ninth and tenth grade students; (7) opportunities 

for high school juniors and seniors to earn chemical science and math college credits, participate 

in job shadowing and paid internships with local companies, and (8) opportunities for students 

and faculty to showcase their projects and ideas through an online format. 

Beyond the resources listed throughout the narrative and explained above, Williamsburg 

County School District will build upon its current partnership with Williamsburg Technical 

College, and will expand its partnership to include Trident Technical College (Charleston 

County) and Florence Darlington Technical College (Florence County).  The goals of these 

partnerships will be to increase the number of students attending local technical colleges as an 

option, and to increase the number of students who will graduate with a certification within a 

particular career field such as welding, pre-nursing, or machine tools technology. 

Supports for All Children and Their Families 

Each district will build on existing partnerships to provide a range of supports to CCEL 

students.   

Clarendon School District Two has forged partnerships with many local agencies to 

support students and address their unique needs.   Our district was the lead agency in a Character 

Education program the spanned the entire county.  We partnered with local businesses, 

restaurants and organizations to support our “Character Word of the Month.”  These agencies 

would display the Character Words in their establishment each month to show their support for 

our students.  The main highway, Highway 261, was named the “Corridor of Character” because 

of the strong support of the businesses along that road for the character programs in our schools. 
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 Clarendon Two is a vital part of the Clarendon County Interagency Council, a group of 

human service agencies, including faith-based organizations and the school district, that meet 

monthly to discuss and share programs and/or opportunities that are available for our families.  .  

The Council addresses the needs of our residents, from the youngest to the oldest, and we 

identify collaborative strategies to address those needs.  In a county with limited fiscal resources, 

we work together to make sure the need is met without duplicating services.  Working with this 

organization, the school district has been able to identify ongoing and emergency services that 

may be available to our students and their families ranging from housing, health, financial, and 

legal assistance.  The Council recently received a seed grant from the Healthy South Carolina 

Initiative to promote healthier choices for county residents who want to stop smoking, eat 

healthier, or become more physically active, all critical activities that can make a difference in a 

child’s “growth mindset.”   

The district also has strong partnerships with Mental Health and the Department of Social 

Services to address the social and emotional needs of students.  Mental Counselors are assigned 

to schools to serve our students on the campuses.  The Department of Social Services meets 

regularly with our Guidance Department to ensure that students and families in need are 

receiving assistance. 

To provide more expertise in supporting the social and psycho-emotional needs of 

students, Orangeburg Five has developed a collaborative partnership with the Orangeburg Area 

Mental Health Center.  School-Based Mental Health Counselors will provide on-site services to 

our students who display moderate to severe emotional and behavioral problems at school and 

their family members.  The goals of the program are to decrease out-of-school suspension and 

expulsion rates, increase student grades, improve student attendance, and promote family 

involvement.  Counselors will also provide special assistance during crisis situations to 

individual students, families, and groups. 

Howard Middle’s parents, educators, and community members expressed a desire to 

create a safe and nurturing environment that encourages academic excellence.  The blending of 

solid academic programs with community services will serve the needs of the whole child.  

OCSD5 decided to use and scale up improvement strategies to address the high needs and 

environmental risk factors specific to the Howard Middle School. The District will convert the 

Howard Middle school campus into a Wrap-Around Community Success School (WACSS) that 
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operates on an extended day and extended year schedule.     

Collaborations between Orangeburg Area Department of Mental Health, Tri County 

Commission on Alcohol and Drug Abuse, Claflin University, South Carolina State University, 

Community Child Development Centers, BootStraps Mentoring Faith-based Foundation, and 

Orangeburg County Sheriff’s Office will bring the necessary services to this site required to 

ensure the future achievement of all students. These collaborative partnerships provide program 

services that include personalized learning plans. These plans will address student’s remediation, 

acceleration, college and career readiness counseling, work-based learning, and family literacy 

skills.   In conjunction with counselors, mentors/advisors, and parents, all students will develop 

an individual 10-year academic road map that incorporates identified career goals.  The school 

will seek to facilitate a seamless transition from secondary to postsecondary education and 

careers. This 10-year academic plan will help students embark on a path of self-discovery.   

This wrap-around school will provide students with three hot meals daily, medical and 

dental services, before and after school program services (e.g. tutoring, fine arts, performing 

arts), career and financial counseling, pregnancy prevention, job shadowing, project-based 

learning, student internships, service learning projects, professional mentoring, along with 

simulated inquiry laboratory experiences.   Wrap-around service providers will maintain a 

caseload and share pertinent information with school personnel as it benefits academic success.   

Richland Two.  The Boys & Girls Clubs of the Midlands, who is the afterschool provider 

for Dent Middle School, recognizes the need for students under their care in the afternoon to 

continue honing their technology skills, and they have pledged to attend training on the 

development of the e-STEP. If a student needs assistance with any aspect of the e-STEP (such as 

submitting homework or reviewing an assessment) their staff will be have had the necessary 

training to provide assistance. 

(2) Identify not more than 10 population-level desired results for students in the LEA or 
consortium of LEAs that align with and support the applicant’s broader Race to the Top – District 
proposal.  These results must include both (a) educational results or other education outcomes (e.g., 
children enter kindergarten prepared to succeed in school, children exit third grade reading at grade 
level, and students graduate from high school college- and career-ready) and (b) family and community 
supports (as defined in this notice) results;  
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(3) Describe how the partnership would – 

(a) Track the selected indicators that measure each result at the aggregate level for all children 
within the LEA or consortium and at the student level for the participating students (as defined in 
this notice);  

CCEL will use current data systems to track quantitative indicators listed above.  In order 

to keep track of our students’ progress and assess their needs, we will use our data warehouse to 

keep up-to-date records on each measure.  We will also monitor using our benchmark data, 

common assessments, student grades, and state test results. Additionally, on a quarterly basis we 

will check student discipline referrals, student attendance, enrollment/dropout report, and 

volunteer and mentor reports.  At any given point in time, stakeholders will be able to view 

reports on our district’s website regarding student performance data. 

First Steps already tracks and collects data pertaining to early childhood and family 

literacy.  These data are included in the annual report and will be incorporated into CCEL’s 

annual report.  Family engagement indicators will be tracked by logons to PowerSchool, 

attendance at conferences, participation in PTO and School Improvement Councils, and in their 

participation rate and responses on the School Climate Survey. Mentors will also be informally 

surveyed quarterly to identify ways to strengthen the mentoring program.  Dual enrollment 

participation and success will be carefully monitored by providers and the districts to ensure that 

students receive proper support for success.   

Population Group Type of Result  Desired Results 

Children ages 0-5 Educational Children enter school ready for success  
Children in PK, K programs Educational and 

Family  
Children enter 1st grade ready for grade level 
learning 

African-American Students Educational Increased Academic Achievement 
Students with Two or More 
Suspensions 

Behavioral Decrease in the number of Suspensions 

Disabled Educational Increased Academic Achievement 
High poverty families with 
children in  PK-12 system 

Family High poverty families with children in PK-12 
system learn how to use technology 

High poverty families with 
children in  PK-12 system 

Family High poverty families with children in PK-
12 system gain awareness of strategies to 
support their child’s education.  

All students and subgroup of 
African American students  

Educational Increased percentage of African American 
student enrolling in post-secondary education. 

All students and subgroup of 
female students 

Educational Increased academic achievement in science and 
math 

Families of CCEL students Family Increased participation in child’s learning 
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(b) Use the data to target its resources in order to improve results for participating students (as 
defined in this notice), with special emphasis on students facing significant challenges, such as 
students with disabilities, English learners, and students affected by poverty (including highly 
mobile students), family instability, or other child welfare issues;  
The participating student population in CCEL is 100% high-need, which is why the 

districts determined that using Overcoming Obstacles, Botvin’s Life Skills, and the Leader in Me 

curricula would be essential to the success of the project.  In addition, the CCEL districts have 

tapped a diverse and broad array of partners to help support the project.  Services will also be 

tailored to the student’s needs and interests. 

Francis Marion University (FMU) has been a partner with school districts across the state 

for many years.  FMU has supported the continuing professional development of teachers so that 

they can engage students and elevate achievement for students who live in poverty.  CCEL 

teachers and educators will attend training by FMU’s Center for Excellence on the Children of 

Poverty.  In addition, FMU offers particular programs to help high-need districts recruit and 

develop teachers for difficult or hard-to-staff subject areas.  Center staff will provide targeted 

training and workshops on topics such as setting high expectations for students and demystifying 

academic standards.  They often bring together administrator panel discussions, such as 

addressing the achievement gap and making excellent gains with students of poverty. Based on 

the work of various scholars on students of poverty, these principals share practical ways to 

improve student achievement for students of poverty. 

English learners/ESOL students: Significant online language programs and activities 

have been identified within the CCEL Project that target ESOL students.  CCEL materials and 

documents, including the Web site, will be available in Spanish, and the digital platforms and 

devices will provide translation software.  Richland Two offers group-counseling services for 

students and their families who are in need of such ESOL services through the Building Bridges 

to Success offered by our Intervention Services staff. In 2012, the Building Bridges to Success 

Program manual was translated into Spanish and two bilingual staff offer counseling sessions in 

Spanish. These supportive services provide just one example of the special emphasis on students 

facing significant challenges.  

Further, Rosetta Stone has proven results with helping ESOL students to increase their 

literacy levels. Student assessments do not draw distinctions between ESOL students and other 

students.  However, a lack of English proficiency puts ESOL students at a great imposition. 
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Helping ESOL students speak, read, write, and understand English is critical to student success. 

With Rosetta Stone, students learn English words through carefully structured sequences of 

pictures that encourage them to associate images they understand with English words that they 

may not have known. Plus, the online program is engaging for students. Richland School District 

Two expects the ESOL population increase significantly throughout the four years and beyond. 

Rosetta Stone with the assistance of effective ESOL teachers and assistants, this important 

subgroup of students will realize success as well. 

Orangeburg County Library will acquire a library of MP3 players such as Playaways and 

Go Readers to be housed and circulated as part of the overall library materials collection. The 

intent of these devices is to increase student motivation to read by using the latest technology and 

helping to address the digital divide. These devices will assist the District by providing access to 

read alouds, guided reading, independent reading, shared reading, and language experiences.  

Books will be procured to go with each device so that students may simultaneously read and 

listen to stories to increase comprehension.  This will also assist the ESOL population and 

students with disabilities.  It will further ensure that children enter school reading on grade level.   

(c) Develop a strategy to scale the model beyond the participating students (as defined in this 
notice) to at least other high-need students (as defined in this notice) and communities in the LEA 
or consortium over time; and 

(d) Improve results over time; 

CCEL’s commitment to sustainability includes sustaining and expanding partnerships to 

provide comprehensive support programs to students and their families.  First Steps provides 

services across each county, but funding limitations prevent First Steps from meeting the 

demands for services.  First Steps and CCEL districts will continue to seek additional funding to 

support critical services.  In addition, the CCEL mentoring network will be expanded within and 

across each district.  By year three, students in non-participating schools across the districts will 

be able to request and participate in the mentoring program.  Dual enrollment is not limited to 

CCEL schools in any district, but our expanding student eligibility to dual enrollment is not 

common.  Results from open access will be carefully monitored and shared with key 

stakeholders to determine if additional supports are necessary to ensure student success.  

Similarly, student participation in virtual and online courses will also be similarly monitored to 

ensure that students have the self-management skills to succeed.   
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MEMORANDUM OF UNDERSTANDING 
For 

Race to the Top - District Grant 
 

The Carolina Consortium for Enterprise Learning (CCEL) 
 
I.  Parties 

This Memorandum of Understanding (“MOU”) is made and effective as of this 22nd day of 
August, 2013, by and between the Clarendon County School District Two and all other member 
LEAs of The Carolina Consortium for Enterprise Learning (CCEL) that have also executed this 
MOU. 
 
Clarendon County School District Two __X__  Lead LEA 

 
_____  Member LEA 

Orangeburg Consolidated School District Five _____  Lead LEA 
 
__X__  Member LEA 

Richland County School District Two _____  Lead LEA 
 
__X__  Member LEA 

Williamsburg County School District _____  Lead LEA 
 
__X__  Member LEA 

 
 
II. Scope of MOU 

This MOU constitutes an understanding between the Consortium member LEAs to participate in 
the Consortium.  This document describes the purpose and goals of the Consortium, explains its 
organizational and governance structure, and defines the terms and responsibilities of 
participation in the Consortium. This agreement, made and entered into by and between all 
parties identified above, is for the purpose of implementing the Carolina Consortium for 
Enterprise Learning (CCEL) launched with grant funding through the FY2013 Race to the Top-
District grant offered by the U.S. Department of Education.  Project dates are 2013-2021 with 
2013-2017 as four years of program implementation and 2018-2021 as the extended three year 
period for fulfilling the activities to include completing necessary documentation, ensuring 
sustainability, and assisting with replicability. 
 
This Memorandum of Agreement (MOA) ensures collaboration and sharing between and among 
the partners and specifies the roles and responsibilities of each partner or group of partners. The 
vision of the CCEL is succinct: PK-12 students in CCEL schools will become Enterprise 
Learners who successfully develop, pursue, and attain rigorous learning and living goals that 
prepare them for college, careers, and citizenship. 
 
 



III. Binding Commitments and Assurances 

To support these goals, each signatory LEA that signs this MOU assures, certifies, and represents 
that the signatory LEA: 

a. Has all requisite power and authority to execute this MOU; 

b. Is familiar with all the contents of the Consortium application; 

c. At a minimum, will implement no later than the 2014-2015 school year-- 

i. A teacher evaluation system (as defined in this notice)1; 
ii. A principal evaluation system (as defined in this notice); and 

iii. A superintendent evaluation (as defined in this notice); 

d. Is committed to preparing students for college or career, as demonstrated by: 

i. Being located in a State that has adopted college- and career-ready standards 
(as defined in this notice); or 

ii. Measuring all student progress and performance against college- and career-
ready graduation requirements (as defined in this notice); 

e. Has a robust data system that has, at a minimum-- 

i. An individual teacher identifier with a teacher-student match; and  
ii. The capability to provide timely data back to educators and their supervisors 

on student growth; 

f. Has the capability to receive or match student-level preschool-through-12th grade and 
higher education data; 

g. Ensures that any disclosure of or access to personally identifiable information in 
students’ education records complies with the Family Educational Rights and Privacy 
Act (FERPA); 

h. Will comply with all of the terms of the Grant, and all applicable Federal, State, and 
local laws and regulations, including laws and regulations applicable to the program, 
and the applicable provisions of EDGAR (34 CFR parts 75, 77, 79, 80, 82, 84,  86, 
97, 98, and 99) and 2 CFR part 3485; 

i. Meets all the eligibility requirements described in the application and notice; 

j. Will bind itself to and comply with all elements of the Consortium governance 
structure described in this MOU and the individual LEA’s role in the structure as 
described in this MOU; and 

1 The term “as defined in this notice” is used throughout the model memorandum of understanding.  “This notice” 
refers to the notice inviting applications (NIA) for the Race to the Top – District competition. 



k. Will bind itself to every statement and assurance made in the Consortium’s 
application, including but not limited to programs, plans, policies, strategies, and 
requirements that the Consortium plans to implement. 

IV. Consortium Membership 

a. Each member LEA and the lead LEA will sign on to only one application for a Race 
to the Top – District grant.  
 

b. Each LEA in the Consortium is legally responsible for: 
1. Carrying out the activities it has agreed to perform; and  

2. Using the funds that it receives under the MOU in accordance with the Federal 
requirements that apply to the Race to the Top – District grant. 

c. Each LEA in the Consortium will support the activities of the Consortium as follows: 

1. Participate in all activities and projects that the Consortium board approves in 
support of the Consortium’s application; 

2. Participate in the management of all those activities and projects; 

3. Designate a leadership team to oversee and execute activities as described in the 
application.  

4. Permit the participating target schools with operational flexibility to execute 
activities leading to progress 

5. Enable the Consortium Project Director to work closely with each LEA District 
Director to implement programmatic activities as stated in the narrative. 

6. Ensure that a stakeholder advisory team is in place to support grant activities. 

d. Each LEA will participate in all activities as described in the program narrative and 
according to dates identified in the project timeline.  

e. Richland School District Two will serve as the fiscal agent acting on behalf of the 
consortium. 

i. Ensure accounting practices, budgets, annual/final reports are submitted on 
time and that all consortium members have adequate time to review and 
amend as needed. 

  
V. Lead LEA 

a. Clarendon County School District Two will serve as lead applicant for the purposes 
of the grant application, applying as the member of the Consortium on behalf of the 
Consortium, pursuant to the Application Requirements of the notice and 34 CFR 
75.127-129.  The lead LEA is legally responsible for: 



i. The use of all grant funds; 

ii. Ensuring that the project is carried out by the Consortium in accordance with 
Federal requirements; and 

iii. Ensuring that the indirect cost funds are determined as required under 34 CFR 
75.564(e).   

iv. Ensuring that all requirements of the grant are communicated across all 
participating districts. 

b. Richland School District Two will act as the fiscal agent on behalf of the Consortium.   

c. Richland School District Two will comply with South Carolina’s statutes regarding 
procurement, accounting practices, and all other relevant areas of law, including but 
not limited to all applicable fiscal policies and practices.  All procurement 
transactions by LEAs made with Race to the Top – District grant funds must be 
conducted in a manner providing full and open competition, consistent with the 
standards in Section 80.36 of the Education Department General Administrative 
Regulations (EDGAR).   

VI. Consortium Governance:  The Consortium’s structure for carrying out its operations, 
include: 

a. Clarendon School District Two will be the lead LEA; 

b. Orangeburg School District Five will be a participating member LEA; 

c. Richland School District Two will be a participating member LEA and serve as the 
fiscal agent for the consortium. 

d. Williamsburg will be participating member LEA; 

e. The Consortium will abide by the majority’s rule as the method and process for 
making policy, operations, and other types of decisions, as necessary;  

f. Each participating LEA will appoint or hire a full-time LEA District Director who 
will serve as liaison and coordinator for the program.  

g. The Consortium will establish accepted protocols by which the Consortium will 
operate, including the protocols for member LEAs to change roles or leave the 
Consortium;  

h. The Consortium’s plan for managing funds received under this grant is described 
clearly in the proposal.  All funds will be disbursed according to the submitted 
budget. The Consortium has further agreed that each district will receive a portion of 
the Indirect funds based on their individual district budget;  and 

i. The terms and conditions of the MOU or other binding agreements executed by each 
member LEA. 



 
VII. Modification 

This MOU may be amended only by written agreement signed by each of the parties involved, 
and in consultation with the U.S. Department of Education. 
 
VIII. Duration/Termination 

This MOU shall be effective, beginning with the date of the last signature hereon, and if the 
grant is received, ending upon the expiration of the grant project period, or upon mutual 
agreement of the parties, whichever occurs first. 
 
IX. Points of Contact 

Communications with the LEA regarding this MOU should be directed to: 
 
Name:  Mr. John Tindal, Superintendent 

Mailing Address:  Clarendon School District 2  P.O. Box 1252  Manning, SC 29102 

Telephone:  803.435.4435 

Fax:  803.435.0172 

Email:  jtindal@csd2.org 

 
Or hereinafter to another individual that may be designated by the LEA in writing transmitted to 
the lead LEA. 
 
X. Signatures 
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What is SLICE? 

 The South Carolina Longitudinal Information Center for 
Education (SLICE) is a longitudinal data warehouse which 
contains a wide range of student and teacher educational 
and workforce data.  
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SL
IC
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…provides access to historical, timely, and predictive 
information on South Carolina's students to assist with 
managing and understanding their academic 
performance. 

…provides a wide range of Data Dashboards which make 
it very easy to view and use education data to support 
both school and district level planning and coaching 
activities. 

…combines data about the whole student including 
record data in the local student information system 
(PowerSchool), data about the student from a number of 
additional sources , as well as program participation and 
state assessment data. 

…enables the linking of disparate data sources to provide 
SC educators with a holistic picture of student 
achievement which is more nuanced and multi-
dimensional than any other currently available system. 



What is SLICE? 
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? …to give districts and schools the ability to 
view a broader range of data in more 
actionable ways than was previously possible. 

…to provide districts and schools with the 
ability to use their own data in more 
constructive and timely ways in order to 
inform actions in the classroom, and provide 
an additional perspective against their peers. 
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There is no secret data.  Data in slice comes 
from the district*.  It reflects data exactly as it 
is loaded into the data sources by districts 
and schools 
There are no plans to use SLICE as an 
evaluation tool (i.e. to assess effectiveness of 
teachers, staff, administrators, etc.) 

There is no mandated way to utilize data in 
SLICE – users have the freedom to determine 
which data they use and how. 

* = The only exception is data sourced from external agencies such as Department of Employment and 
Work force, etc. 



SLICE Data Sources 

 Data in SLICE originate from a number of internal SCDE data 
systems, as well as various external agencies: 

 

 

 

 

 

 

 

 

 

 

 

 

 
Data from imported into the data warehouse appears on SLICE 
dashboards as it is found in the source data systems and files.      
This means that data inconsistencies in the source systems/files 
result in data inconsistencies in SLICE. 
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SLICE PowerSchool 

Department 
of School 

Effectiveness 
(DSE) 

EnrichAssess 

FirstSteps 

BabyNet 

Commission 
on Higher 
Education 

Department of 
Employment 

and Workforce 
(DEW) 

Internal Data Sources 

External Data Sources 



SLICE Data Levels 

 Data in is aggregated in SLICE at five main levels: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 Various user roles provide access to these levels based on 
the permissions of the role (see the section on “User Roles” for 

additional information). 
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State 

District 

School 

Teacher 

Student 

State level dashboards display aggregate 
data for the entire state and individual 
districts. 

District level dashboards display aggregate 
data for the entire district and individual 
schools. 

School level dashboards display aggregate 
data for the entire school and individual 
teachers and students. 

Teacher level dashboards display data on 
individual teachers and course rosters. 

Student level dashboards display data on 
individual students. 



SLICE Data Components 
 SLICE is categorized into five data components*. 

 Each data component includes various data categories where 
aggregate and detailed data metrics can be viewed. 
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Agency/District/Campus 
Information 

District List 

Campus List 

Campus 
Information 

Staff List 

Teacher List 

Students by Grade 

Academic Dashboard 

Overview 

Attendance & 
Discipline 

Assessments 

Grades & Credits 

Advanced 
Academics 

College & Career 
Readiness 

College & Career 
Participation 

Operational Dashboard 

Staff 

SPPS (Student Potential 
Performance Snapshot) 

South Carolina 
Risk Index and At-

Risk Indicators 

At-Risk Indicator 
Summary 

Courses 

CMS 

Under 
Construction 

Available on State 
dashboard only 

Available on District 
dashboard only 

Available on School 
dashboard only 

Available on all 
dashboard levels 

* = Student dashboards contain different data categories that will be reviewed on page 10.   



SLICE Data Components – Agency/ 
District/Campus Information Dashboards 
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Agency/District/Campus Information 

District List 

Campus List 

Campus 
Information 

Staff List 

Teacher List 

Students by 
Grade 

Available on State 
dashboard only 

Available on District 
dashboard only 

Available on School 
dashboard only 

Available on all 
dashboard levels 

Displays a list of all Districts within South Carolina. (Clicking on a 
district from the state level takes you to the district dashboards.) 

Displays a list of all school campuses within a district. (Clicking on 
a school from the district level takes you to the school 
dashboards.) 

Displays an overview of characteristics of a school. 

Displays a list of all staff members within a school as well as their 
basic background information. 

Displays a list of all teachers within a school as well as their basic 
background information. (Clicking on a teacher from the school 
level takes you to a page displaying course rosters for the 
teacher.) 

Displays a list of all students within a school by grade. (Clicking 
on a student from the school level takes you to the student’s 
dashboard) 



SLICE Data Components – Academic 
Dashboard 
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Academic Dashboard 

Overview 

Attendance & 
Discipline 

Assessments 

Grades & 
Credits 

Advanced 
Academics 

College & 
Career 

Readiness 

College & 
Career 

Participation 

Available on State 
dashboard only 

Available on District 
dashboard only 

Available on School 
dashboard only 

Available on all 
dashboard levels 

Displays overview data regarding students in the 
state/district/school. 

Displays various attendance and discipline metrics such as 
average daily attendance, tardy rate, incidents resulting in a 
removal, etc.  

Displays various state and local assessment scores 
aggregated by grade including PASS, HSAP, End of Course, 
MAP, Dial-3, etc.)  

Displays various grades and credits metrics such as course 
grades, repeat courses, on track to graduate, etc.  

Displays various advanced academics metrics such as 
exemplary PASS performance, advanced course enrollment, 
etc.  

Displays various college and career participation metrics 
such as college and university enrollment, employment 
rates by demographics, employment rates over time, etc. 

Displays various college and career readiness metrics such 
as high school graduation rates by demographics, high 
school dropout rates, college entrance exams, etc.  



SLICE Data Components – Operational 
Dashboard and SPPS Dashboard 
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Operational Dashboard 

Staff 

Available on State 
dashboard only 

Available on District 
dashboard only 

Available on School 
dashboard only 

Available on all 
dashboard levels 

SPPS (Student Potential Performance 

Snapshot) 

South Carolina Risk 
Index and At-Risk 

Indicators 

At-Risk Indicator 
Summary 

Courses 

Displays various  South Carolina risk 
index metrics such as at-risk 
assessment indicators, discipline, 
expulsion and attendance indicators, 
etc.  

Displays various course enrollment metrics 
by demographics such as gender, ethnicity, 
passing grade statuses, etc. 

Displays various summary student metrics such 
as student counts by demographics, student 
potential performance snapshots, dropout 
counts,  etc.  

Displays various metrics regarding teacher 
experience, education and certification. 



Student Dashboards 
 Student Dashboards contain all information found under 

the Academic Dashboards and SPPS Dashboards, as well as 
the following data components: 

SLICE Data Components – CMS and Student 
Dashboards 
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CMS 

Under 
Construction 

Available on Student 
dashboard only 

Available on all 
dashboard levels 

Student 
Information 

Academic 
Profile 

Displays overall demographic 
and background information 
for a student. 

Displays various general student 
data including current courses, 
course history, and historical 
assessment scores. 

As of May 2013, the Curriculum Management 
System is under construction.  It will be released 
to a subset of users in the Fall of 2013. 



User Roles: Who Can Access SLICE? 

 SLICE can be accessed by individuals in the following 
categories: 
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User 
Level 

User Role Role Description 

ST
AT

E 

State 
Administrator 

This role has access to all the data displayed on 
the system down to student level data 

State User This role has access to all the aggregate state, 
district, and school level data displayed on the 
system  

D
IS

TR
IC

T 

District 
Administrator 

This role has access to all district- and school-
level data down to student level and teacher 
level data.  This role will also have the ability to 
enter district-level benchmarks.  

District User This role has access to all the aggregate district 
and school-level data displayed on the system  

SC
H

O
O

L 

Principal This role has access to their district- and  their 
school-level data down to student level and 
teacher level data  

Counselor This role has access to their district- and their 
school-level data down to student level; however, 
it does not have access to teacher level data 

Teacher This role has access to  district/school data and 
student level data as defined by the permissions 
map for the students they have been assigned.  



Accessing SLICE 
 Access to SLICE must be granted by your district’s Web 

Access Coordinator (WAC) 

 You will need your SCDE email address and password to log 
into your SLICE dashboards. 
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• Click on “View Dashboard”.  You 
will be directed to the highest 
level of data your role has 
permissions to view 

• You may also click on “View 
Training and Planning 
Materials” to access an 
electronic version of this guide 
and any other available training 
documents and videos or 
“Contact Customer Support” to 
get technical support on the 
system. 

• Enter your SCDE email address 
and password here.   

• If an error message appears, 
attempt to enter your log-in 
information again. 

• If you continue to get an error 
message, contact the IT Support 
desk at 
https:\\eservices.ed.sc.gov 



 Follow the tips below to navigate from one data level to 
another. 

Navigating through SLICE (1 of 4) 
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To go from the State 
Dashboard to a 

District Dashboard, 
click on the arrow 
next to the word 

“Statewide”.  Select 
a district. 

To go from a District 
Dashboard to a 

School Dashboard, 
click on the arrow 
next to the district 

name.  Select a 
School. 

Click on the “Home” icon to 
return to the default home 

dashboard for your user 
role 

Click on the word 
“Statewide” to return to 

the State dashboard 



Navigating through SLICE (2 of 4) 

 The SLICE interface is user-friendly and intuitive.  Review 
the following tips to learn how to navigate through the 
dashboards 
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The header and 
page title lets 

you know what 
dashboard 

level you are 
viewing. 

The white 
triangle pointer  (  
) lets you know 

what data 
component you 

are viewing 

Blue highlighted 
text indicates the 

data category 
you are viewing 

Each colored indicator 
represents a metric within 

each data category 
RED = metric has not met 
the assigned benchmark 
GREEN= metric has met 
the assigned benchmark 
GREY= metric does not 

have an assigned 
benchmark 

 

You can view details regarding each 
metric by: 

• Hovering over each colored 
indicator, 

• Clicking on a colored indicator to go 
to the dashboard where the metric 

appears. 



Navigating through SLICE (3 of 4) 
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Each metric is 
accompanied by a 

description 
 

Review the footer for definitions of icons and indicators 
 Icons indicate that metric amount has increased (trending up) or decreased (trending down) from the 

previous reporting period) 

Flag indicates where one or more metrics within a category are exhibiting a negative trend 

Some metrics include 
temporary 

“Benchmark” 
amounts.  These 

benchmarks have 
been set by the SCDE 

Office of Research and 
Data Analysis (RDA) 

and eventually can be 
set by districts. 

(metrics without 
benchmarks will also 
not include a colored 

status indicator) 



 Review the following tips to drill down to additional levels 
of data. 

Navigating through SLICE (4 of 4) 
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When you click on “More’ and then “District List” or “Campus list”, the drill-
down data for the metric will appear under the metric. 

 

By clicking on “More” you 
can drill-down to see the 

metric by 
district/school/teacher 

(depending on the metric) 



Agency/District/School Dashboards 
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Available on State 
dashboard only 

Available on District 
dashboard only 

Available on School 
dashboard only 

Available on all 
dashboard levels 

Agency/District/Campus 
Information 

District List 

Campus List 

Campus 
Information 

Staff List 

Teacher List 

Students by Grade 

Academic Dashboard 

Overview 

Attendance & 
Discipline 

Assessments 

Grades & Credits 

Advanced 
Academics 

College & Career 
Readiness 

College & Career 
Participation 

Operational Dashboard 

Staff 

SPPS 

South Carolina 
Risk Index and At-

Risk Indicators 

At-Risk Indicator 
Summary 

Courses 

CMS 

Under 
Construction 



State > Agency Information 

Click on “District List” 
to see a list of all the 
districts within South 

Carolina. 
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This page displays 
aggregate information 
regarding the districts, 
schools, and students 

within the state of 
South Carolina 

Viewable by: 
 
 
 

ONLY 
 

STATE USERS 



District > District Information 
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Viewable by: 
 
 
 

ONLY 
 

DISTRICT USERS 

This page displays 
aggregate information 
regarding the schools, 

and students within 
the selected district 

Click on “Campus List” 
to see a list of all the 
districts within South 

Carolina. 



School > Campus Information 
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Viewable by: 
 
 
 

ONLY 
 

SCHOOL USERS 

This page displays 
aggregate information 
regarding the students 

within the selected 
school 

• Click on “Staff List” to see a 
list of all the staff members 

at the selected school. 
 

• Click on “Teacher List” to 
see a list of all the teachers 

at the selected school. 
 

• Click on “Students by 
Grade” to see a list of all the 

students at the selected 
school.(This will also allow 
you to visit student pages) 

 



Academic Dashboards 
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Available on State 
dashboard only 

Available on District 
dashboard only 

Available on School 
dashboard only 

Available on all 
dashboard levels 

Agency/District/Campus 
Information 

District List 

Campus List 

Campus 
Information 

Staff List 

Teacher List 

Students by Grade 

Academic Dashboard 

Overview 

Attendance & 
Discipline 

Assessments 

Grades & Credits 

Advanced 
Academics 

College & Career 
Readiness 

College & Career 
Participation 

Operational Dashboard 

Staff 

SPPS 

South Carolina 
Risk Index and At-

Risk Indicators 

At-Risk Indicator 
Summary 

Courses 

CMS 

Under 
Construction 



Academic Dashboard 
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This page displays an 
overview and 

description of metrics 
that can be found on 

each of the subsequent 
data pages. 

Viewable by: 
 
 
 
 
 
 
 
 

Metrics will vary 
based on data level 

SCHOOL USERS 

DISTRICT USERS 

Click on any of the 
metric sub-categories 

or the colored 
indicators to view  

specific metrics and 
detailed data. 

STATE USERS 



Attendance and Discipline 
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This page displays various 
metrics regarding 

attendance, attendance 
flags, and discipline. 

 

Viewable by: 
 
 
 
 
 
 
 
 

Metrics will vary 
based on data level 

SCHOOL USERS 

DISTRICT USERS 

STATE USERS 



Assessments 
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Viewable by: 
 
 
 
 
 
 
 
 

Metrics will vary 
based on data level 

SCHOOL USERS 

DISTRICT USERS 

STATE USERS 

This page displays various 
metrics regarding the 
following assessments where 
applicable: 
• State Assessments 

• PASS 
• HSAP 
• End of Course (EOCEP) 
• SC-ALT 

• Language Assessment 
• ELDA 

• Local Assessments 
• DIAL-3 
• Dominie 
• MAP 
• Reading First 

 



Grades and Credits 
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This page displays various 
metrics regarding course 

grades and credits 
 

Viewable by: 
 
 
 
 
 
 
 
 

Metrics will vary 
based on data level 

SCHOOL USERS 

DISTRICT USERS 

STATE USERS 



Advanced Academics 
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This page displays 
various metrics 

regarding exemplary 
performance on State 
Assessments (PASS) as 

well as advanced course 
enrollment and 

completion. 
 

Viewable by: 
 
 
 
 
 
 
 
 

Metrics will vary 
based on data level 

SCHOOL USERS 

DISTRICT USERS 

STATE USERS 



College and Career Readiness 

29 

This page displays 
various metrics 

regarding students’ 
graduation rates and 

college entrance exam 
performance. 

 

Viewable by: 
 
 
 
 
 
 
 
 

Metrics will vary 
based on data level 

SCHOOL USERS 

DISTRICT USERS 

STATE USERS 



College and Career Participation 
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Viewable by: 
 
 
 
 
 

Metrics will vary 
based on data level 

 

DISTRICT USERS 

STATE USERS 

This page displays 
various metrics 

regarding graduation 
trends, college and 

university enrollment, as 
well as employment 
work and workforce 

data. 
 

This page features 
filters that allow you to 
view various segments 

of data (data that 
appears under the 

filters change based on 
the options selected).  



Operational Dashboards 
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Available on State 
dashboard only 

Available on District 
dashboard only 

Available on School 
dashboard only 

Available on all 
dashboard levels 

Agency/District/Campus 
Information 

District List 

Campus List 

Campus 
Information 

Staff List 

Teacher List 

Students by Grade 

Academic Dashboard 

Overview 

Attendance & 
Discipline 

Assessments 

Grades & Credits 

Advanced 
Academics 

College & Career 
Readiness 

College & Career 
Participation 

Operational Dashboard 

Staff 

SPPS 

South Carolina 
Risk Index and At-

Risk Indicators 

At-Risk Indicator 
Summary 

Courses 

CMS 

Under 
Construction 



Operational Dashboard 
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This page displays 
various metrics 

regarding teacher 
experience, education 

and certification. 

Click on “More” and 
then “District 

List”/”Campus List” 
/”Teacher List” to 

reveal drilled down 
data by 

district/campus/ 
teacher 

Viewable by: 
 
 
 
 
 
 
 
 

Metrics will vary 
based on data level 

SCHOOL USERS 

DISTRICT USERS 

STATE USERS 



Staff 
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This page displays 
various metrics 

regarding teacher 
experience, teacher 

education, and teacher 
certification. 

 

Viewable by: 
 
 
 
 
 
 
 
 

Metrics will vary 
based on data level 

SCHOOL USERS 

DISTRICT USERS 

STATE USERS 



SPPS (Student Potential  
Performance Snapshot) Dashboards 
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Available on State 
dashboard only 

Available on District 
dashboard only 

Available on School 
dashboard only 

Available on all 
dashboard levels 

Agency/District/Campus 
Information 

District List 

Campus List 

Campus 
Information 

Staff List 

Teacher List 

Students by Grade 

Academic Dashboard 

Overview 

Attendance & 
Discipline 

Assessments 

Grades & Credits 

Advanced 
Academics 

College & Career 
Readiness 

College & Career 
Participation 

Operational Dashboard 

Staff 

SPPS (Student Potential 
Performance Snapshot) 

South Carolina 
Risk Index and At-

Risk Indicators 

At-Risk Indicator 
Summary 

Courses 

CMS 

Under 
Construction 



SPPS (Student Potential  
Performance Snapshot) Dashboard 
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This page displays 
various metrics 

regarding the South 
Carolina Risk Index and 

At-Risk indicators, 
student details and 

courses, etc. 

Viewable by: 
 
 
 
 
 
 
 
 

Metrics will vary 
based on data level 

SCHOOL USERS 

DISTRICT USERS 

STATE USERS 



South Carolina Risk Index and  
At-Risk Indicators 
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This page displays 
various metrics 

regarding the South 
Carolina Risk Index and 

At-Risk indicators 
including assessment 

indicators, socio-
economic indicators, 

etc. 

Viewable by: 
 
 
 
 
 
 
 
 

Metrics will vary 
based on data level 

SCHOOL USERS 

DISTRICT USERS 

STATE USERS 



At-Risk Indicator Summary 
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This page displays 
various summary 
metrics regarding 
students including 

student counts, 
behavior flags, ABC At-

Risk flags, Student 
Potential Performance 
Snapshots, dropouts, 

etc. 

Viewable by: 
 
 
 
 
 
 
 
 

Metrics will vary 
based on data level 

SCHOOL USERS 

DISTRICT USERS 

STATE USERS 



Courses 

38 

This page displays 
various metrics 

regarding courses 
including course 

enrollment by various 
demographics. 

Viewable by: 
 
 
 
 
 
 
 
 

Metrics will vary 
based on data level 

SCHOOL USERS 

DISTRICT USERS 

STATE USERS 



 

 Student Dashboards contain all information found under 
the Academic Dashboards and SPPS Dashboards, as well as 
the following data components: 

Student Dashboards 

39 
Available on Student 
dashboard only 

Available on all 
dashboard levels 

Student 
Information 

Academic 
Profile 

Displays overall demographic 
and background information 
for a student. 

Displays various general student 
data including current courses, 
course history, and historical 
assessment scores. 

Student 
Information 

Academic 
Profile 



Student Information 
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This page displays a 
student’s personal 

information. 

Viewable by: 
 
 
 
 
 
 
 
 

*Only State and District 
Administrators with 

appropriate authorization can 
view student specific data. 

SCHOOL USERS 

DISTRICT USERS* 

STATE USERS* 

Student 
Information 

Academic 
Profile 

Nicholas Student 

Nicholas Student 
1429 Senate Street 
Columbia, SC 29201 

Patrick Student 
Father 

Ana Student 
Mother 



Academic Profile 
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This page displays a 
student’s current and 

historical course 
information as well as 

historical assessment data. 

Viewable by: 
 
 
 
 
 
 
 
 

*Only State and District 
Administrators with 

appropriate authorization can 
view student specific data. 

SCHOOL USERS 

DISTRICT USERS* 

STATE USERS* 

Student 
Information 

Academic 
Profile 



 

 There are no dashboards specifically dedicated to data on 
individual teachers, however detailed background 
information on teachers can be found on the district and 
school dashboards. 

Additional Data Dashboards 
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From the District Dashboard: Teacher Data 

Viewable by: 
 
 
 
 
 
 
 
 

*Only State and District 
Administrators with 

appropriate authorization can 
view teacher specific data. 

SCHOOL USERS 

DISTRICT USERS* 

STATE USERS* 

From the School Dashboard: Teacher Data 

From the District 
dashboard, click on 

“Campus List” 

From the Campus List, click 
on “Teachers” next to the 
school you are interested 

in viewing. 

From the Student Dashboard, click on 
“Teacher List” 

 Happy High School Achieve Academy 



Teacher Information 
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The “Teacher List” 
provides a list of all 

teachers employed at the 
selected school as well as 

basic educational and 
professional background 

data. 
 

To view additional 
information, click on “Add 

or Remove Columns” 
 

Viewable by: 
 
 
 
 
 
 
 
 

*Only State and District 
Administrators with 

appropriate authorization can 
view teacher specific data. 

SCHOOL USERS 

DISTRICT USERS* 

STATE USERS* 

When you click on  
“Add and Remove 

Columns” you will be able 
to scroll through additional 

columns and select the 
checkbox for the 

additional data points you 
would like to view. 

Ateacher, Tom           
jateacher@ed.sc.gov 

Professor, Patricia     
pprofessor@ed.sc.gov 

The following data fields can be selected to view.            
NOTE: Not all data fields contain data. 

Staff(Name) 
E-mail 
Date of Birth 
Gender 
Ethnicity 
Experience 
Education (Degree) 
Highly Qualified Teacher (Yes/No) 
Highly Qualified Year 
Certificate Number 
PCS Position Code 
Academic Program 
Technology/Industry Program 
Issued Grade 
Current Class Indicator 
Class Effective 
Disciplinary Action 
Disciplinary Begin Date 
Disciplinary End Date 
Alternative Certification Program 

Degree College 
Degree Foreign Country 
Degree Year 
Technology Industry Area 
Subject Area 
Begin Validity 
End Validity 
Approved Principal Program 
Approved Principal Program College 
Endorsement Area 
Endorsement Effective Date 
Degree Equivalent 
Major Degree Area 
PACE Major 
PACE Major Category 
PACE Degree 
National Board Certified Area 
National Board Certified Effective Date 
Alternative Certification Participation 
Type 

Alternative Certification Completed 
Date 
Alternative Certification Termination 
Reason 
Alternative Certification Is Active 
Participant Indicator 
Adjunct Indicator 
Adjunct Proviso 
Permit Proviso Indicator 
Restricted Indicator 
Restricted Year 
ABCTE Indicator 
ABCTE Proviso 
ADS Competency Level 
ADS Competency Area 
ADS Evaluation Type 
ADS Current Contract Status 
ADS Result 
ADS Next Hire Status 
ADS Contract Year 

Learn, Diana                
diana.learn@ed.sc.gov 

Ateacher, Tom           jateacher@ed.sc.gov 

Professor, Patricia     
pprofessor@ed.sc.gov 

Learn, Diana                
diana.learn@ed.sc.gov 
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Teaching and Learning Framework 
Revisions  

The revisions to the 2013-2014 Teaching and Learning Framework reflect the implementa"on of the Common Core State Stand-

ards.  Informa"on regarding the instruc"onal "me frame has also been updated to include "me for interven"on in ELA and 
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In its broadest sense, the purpose of Orangeburg Consolidated School Dis-
trict 5 (OCSD5) is to promote excellence in teaching and learning inside and 
outside the classroom. OCSD5 views teaching and learning as a fundamen-
tal role and duty of all district personnel, regardless of their respective job 
description. We believe that student learning is the cornerstone of everything 
that adults do in a “school community that works.” It is an unwavering belief 
in, thorough   understanding of, and tenacious commitment to building a 
world-class school system. It permeates every function of the OCSD5 Sys-
tem. It is a World-Class Culture of Teaching & Learning.   

 

To this end, OCSD5 establishes a culture of excellence that fosters a “non-negotiable” way of doing     
business complete with instructional imperatives for teachers as well as students. It provides robust 
demonstrations of what has become known as the 21st Century Three R’s: RIGOR – RELEVANCE –  
RELATIONSHIPS.  Rigor involves  helping students develop the capacity to understand content that is 
complex, ambiguous, provocative, and personally or emotionally challenging.   Students and teachers in 
OCSD5 will participate in lessons and activities that go beyond the remembering and understanding levels 
of Bloom’s Taxonomy. They will learn to think and reason critically, analyze information, justify answers, 
problem solve, conduct research, and make presentations. Rigorous instruction will not only foster student 
leadership in classrooms, but will also prepare students for college matriculation. 

 

Relevance, the second R, is present when students understand how taught information and skills have  
application to their daily life experiences.  District teachers will prepare and facilitate creative lessons that 
include student interests, talents, and hobbies. Students will understand why taught concepts are im-
portant and how their knowledge of these concepts will apply to their current and future world and subse-
quently be challenged to be responsible for their own thinking.  

 

The last R is relationships.  In order for rigor and relevance to be meaningful, a genuine relationship must 
exist between student learners and teacher facilitators.  There is a lesson to learn in the old adage, 
“Students won’t care how much we know, until they know how much we care.” In Orangeburg Consolidat-
ed School District 5 we will teach students, not just subjects.  We will build relationships of mutual respect, 
trust, and caring.  Teachers will use cognitive empathy to put themselves in the place of the student so that 
they never forget how challenging school can be.  A district culture that embraces and maintains the Three 
R’s of rigor, relevance, and relationships will produce high-performing students, teachers, and administra-
tors.  

 

Without a doubt, the most important aspect of teaching and learning is the relationship between teachers 
and students. Additionally, a student-centered classroom environment directly impacts student achieve-
ment. When teachers differentiate instruction to accommodate students’ various learning styles, learning 
becomes both relevant and retainable.  This is essential to create and sustain a World Class system of 
learning.  When students don’t learn the way we teach, we are committed to teaching the way they learn.  
By embracing these professional practices, our schools will become paragons of professional learning 
communities.   We understand the concepts that  students must learn, are prepared to intervene and re-
mediate with best practices when students do not learn, and hasten to accelerate student learning for 
those who demonstrate mastery.  

Orangeburg Consolidated School District 5:  

Building a World-Class Culture of Teaching & Learning  
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Five Domains Of Teaching And Learning  

Our world-class culture of teaching and learning is guided by five Teaching and Learning Do-
mains: INSTRUCT, INFORM, INTERVENE, IMPROVE, and INCLUDE. 

  

INSTRUCT asks the question “What do we want our students to know, understand, and be able to 
do?” Whenever any task is approached or any assignment is given, it is critical to know the ex-
pected outcome. The state of South Carolina sets the standards for each grade level and class-
room.  Students are expected to master identified standards and indicators prior to being promot-
ed to the next grade level.  Well informed educators are aware of the promotion requirements for 
each subject and each grade.  The INSTRUCT Domain encompasses curriculum, planning, in-
struction, assessment and classroom environment. 

  

INFORM, the second major domain, implores educators to use data to drive instruction.  An edu-
cator must be able to make several determinations including which data is needed, where the da-
ta may be retrieved, and how the data will be used, communicated, and distributed.  To this end, 
we will rely on two types of data:  quantitative and qualitative.  Quantitative data (hard data) is nu-
meric and measurable.  Qualitative (soft data) is individual and situational.  Making use of the var-
ied data sources will allow us to answer the question, “How will we know they learned it?” 

  

INTERVENE challenges us to answer two questions, “What will we do if they don’t know it?” and 
“What will we do if they do know it?”  This aspect of the domain requires teachers to reteach and 
remediate when students demonstrate a lack of mastery.  This domain forces educators to be-
come reflective practitioners of both personal performance and student performance.  Some 
questions to ask are:  Who needs intervention and who will provide it; what resources are on hand 
and which ones are needed; what our expected outcome is; and who will determine and monitor 
success of the intervention.  Perhaps one of the most important questions to ask is what will hap-
pen once an individual is successful.  We must create plans for our high achieving students. 

  

The IMPROVE Domain undertakes the challenge of and commitment to continuously strive for 
excellence as a school district. It includes acceleration of student mastery, capacity building in hu-
man capital, progress monitoring, providing state of the art resources, and keeping every student 
safe. We recognize that improvement is not a one-time destination but a constant journey to be 
undertaken by district personnel in conjunction with all stakeholders. 

  

The final domain, INCLUDE solicits and implores involvement from every 
school stakeholder. If students are to be global, productive citizens, involve-
ment and engagement of all OCSD5 constituencies is essential. We are 
committed to creating meaningful, engagement opportunities that value the 
experiences and wisdom of community members. Realizing that our collec-
tive knowledge is far greater than any one person’s, our district will seek to 
keep our ears and doors open to the community at-large. 
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Five Domains Of Teaching And Learning  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Each OCSD5 Teaching and Learning Domain delineates necessary support to allow the district’s educa-

tional system to remain strong and steadfast through any given situation. Each provides the system with 

guiding standards to uphold its purpose.  It is important to note that although domains are independent of 

one another, they are also interdependent. This cyclical representation depicts relationships of teaching 

and learning, teacher and student, schools and community, district employees and schools, etc. The do-

mains establish the framework by which OCSD5 creates and maintains a world-class culture of teaching 

and learning. 
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INSTRUCT 
What do we want students to know, understand, and be able to 

do? 

The first of the Teaching and Learning Do-
mains, INSTRUCT, commands world-class 
teaching. This is demonstrated through the 
ways that instruction is organized and delivered 
in a classroom. It calls forth from teachers a 
commitment to utilize data to provide for every 
student, one by one, a learning experience that 
honors difference, yet has as its goal a mastery 
of articulated academic performance goals and 
objectives. World-class teaching rests in a be-
lief system where every child can learn, de-
serves the best education, and receives these 
from a highly effective teacher. 

 

INSTRUCT presumes that world-class teaching 
is demonstrated by one who takes seriously the 
charge to implement instructional strategies 
and best practices, that have proven successful 
in increasing student achievement. Sometimes 
this means abandoning or changing a long 
used instructional practice. INSTRUCT com-
pels a teacher to remain open to change and 
“think outside the box”. 

 

INSTRUCT expects that teachers will be intimately familiar with the curriculum for his/her respective sub-
ject area. It expects that teachers will be easily able to interpret the respective curriculum, articulating per-
formance goals and objectives, and the curriculum’s particular scope and sequence – what students will be 
able to know and do through the subject/course. Highly effective teachers prepare and lead well-organized, 
objective driven lessons. 

 

The Teaching & Learning Domain, INSTRUCT, includes five components: 

 

I. Curriculum 

II. Planning 

III. Instruction 

IV. Assessment 

V. Environment 
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INSTRUCT 
I:  CURRICULUM  

The curriculum is the state identified body of knowledge in which students are expected to 
demonstrate mastery before being promoted from one grade and/or subject to the next. It is a se-
quence of courses and their content. The curriculum is articulated in the South Carolina Academic 
Standards. 

� Are in possession of a copy of the South Carolina Academic Standards; 

� Are confident in his/her understanding and mastery of the details of the 

curriculum; 

� Are able to interpret the curriculum so it is “student-friendly.” 

� Know and understand the curriculum is based on the content and grade 

level standards for the state; 

� Have confidence in the depth and complexity presented in the document; 

� Believe the content and pacing will lead to student success; 

� Discuss content, pacing, gaps and needs with colleagues frequently; 

� Know and understand when and what resources are needed to supple-

ment instruction. 

� See how curriculum focuses and connects to what is being learned in the 

classroom; 

� Understand the curriculum and work to align it with standards and assess-

ment; 

� Understand the circular relationship between curriculum, instruction and 

assessment; 

� Understand the curriculum serves as a guide for planning instruction by 

bundling objectives into instructional units; 

Understand the curriculum provides a safety net for students that prepares 

them for success at the subsequent grade level or course. 

Effective teachers… 

ACTION 
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INSTRUCT 
I:  CURRICULUM  

On June  2, 2010, the National Governors Association Center for Best Practices (NGA Center) and the 

Council of Chief State School Officers (CCSSO) released a set of state-led education standards, called the 

Common Core State Standards.  48 states, 2 territories and the District of Columbia have adopted these 

national standards.  The state of South Carolina adopted the Common Core State Standards in July 2010. 

The Common Core State Standards were written for English-language arts and mathematics for grades K-

12.   The Common Core State Standards provide a consistent, clear understanding of what students are 

expected to learn, so teachers and parents have a roadmap for what they need to do to help them.  The 

purpose of the standards is to create college and career ready students.   

Most people are under the misunderstanding that the Common Core State Standards Initiative is  driven by 

federal legislation.  This initiative is a state‐led effort that is not part of No Child Left Behind and adoption of 

the Standards is in no way mandatory. States began the work to create clear, consistent standards before 

the Recovery Act or the Elementary and Secondary Education Act blueprint was released because this 

work is being driven by the needs of the states, not the federal government. 

What are we doing to prepare for the Common Core State Standards in South Carolina?  South Carolina 

will be using the “Train the Trainer” model as it relates to providing professional development on the Com-

mon Core State Standards.  Each district has been allowed to create a district implementation team.  Dis-

trict personnel and teachers have been identified for this team.  This team  has already met and will contin-

ue to meet throughout the school year. 

 

Timeline for the common core standards  

2010 – 2011 – Adoption of Common Core State Standards 

2011 – 2012 – Professional Development on the Common Core 

2012 – 2013– Transition Year (Kindergarten and First Grade will utilize the Common Core Standards in 

ELA and Math.  Grades 2-12 will receive professional development regarding the new standards.) 

2013 – 2014 – State Test will be comprised of the standards that are common to our state standards and 

the Common Core Standards 

2014 – 2015 – Common Core State Standards Assessment  

 

Common Core State Standards can be found at  http://www.corestandards.org 

Common Core Standards 



 

 10 

INSTRUCT 
I:  CURRICULUM  

Shift 1 PK-5, 

Balancing 

Informational 

& Literary 

Students read a true balance of informational and literary texts. Ele-
mentary school classrooms are, therefore, places where students ac-
cess the world – science, social studies, the arts and literature – 
through text. At least 50% of what students read is informational. 

Shift 2 6-12, 

Building 

Knowledge in the 

Disciplines 

Content area teachers outside of the ELA classroom emphasize litera-
cy experiences in their planning and instruction. Students learn 
through domain-specific texts in science and social studies classrooms 
– rather than referring to the text, they are expected to learn from 
what they read. 

Shift 3 Staircase of 

Complexity 

In order to prepare students for the complexity of college and career 
ready texts, each grade level requires a “step” of growth on the 
“staircase”. Students read the central, grade appropriate text around 
which instruction is centered. Teachers are patient, create more time 
and space in the curriculum for this close and careful reading, and pro-
vide appropriate and necessary scaffolding and supports so that it is 

Shift 4 Text-Based 

Answers 

Students have rich and rigorous conversations which are dependent 
on a common text. Teachers insist that classroom experiences stay 
deeply connected to the text on the page and that students develop 
habits for making evidentiary arguments both in conversation, as well 
as in writing to assess comprehension of a text. 

Shift 5 Writing from 

Sources 

Writing needs to emphasize use of evidence to inform or make an ar-
gument rather than the personal narrative and other forms of decon-
textualized prompts. While the narrative still has an important role, 
students develop skills through written arguments that respond to the 
ideas, events, facts, and arguments presented in the texts they read. 

Shift 6 Academic 

Vocabulary 

Students constantly build the vocabulary they need to access grade 
level complex texts. By focusing strategically on comprehension of 
pivotal and commonly found words (such as “discourse,” 
“generation,” “theory,” and “principled”) and less on esoteric literary 
terms (such as “onomatopoeia” or “homonym”), teachers constantly 
build students’ ability to access more complex texts across the con-
tent areas. 

Common Core Standards:  Six Shi3s in ELA 
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INSTRUCT 
I:  CURRICULUM  

Common Core Standards:  Academic Vocabulary 

The Common Core State Standards (CCSS) define academic vocabulary words as the words 
that are traditionally used in academic dialogue and text. Specifically, it refers to words that are 
not necessarily common or that children would encounter in conversation. These words often 
relate to other more familiar words that students use. For example, rather than watch, observe. 
They are also words that help students understand oral directions and classroom instructional 
dialog. They also help students to comprehend text across different content areas- including 
math, science, and social studies/history. 
 
Vocabulary words are often categorized into three tiers. 
 
Tier 1 words: These words are basic vocabulary or the more common words most children will 
know. They include high-frequency words and usually are not multiple meaning words. 
 
Tier 2 words: Less familiar, yet useful vocabulary found in written text and shared between the 
teacher and student in conversation. The Common Core State Standards refers to these as 
“general academic words.” Sometimes they are referred to as “rich vocabulary.” These words 
are more precise or subtle forms of familiar words and include multiple meaning words. Instead 
of walk for example, saunter could be used. These words are found across a variety of do-
mains. 
 
Tier 3 words: CCSS refers to these words as “domain specific;” they are critical to understand-
ing the concepts of the content taught in schools. Generally, they have low frequency use and 
are limited to specific knowledge domains. Examples would include words such as isotope, 
peninsula, refinery. They are best learned when teaching specific content lessons, and tend to 
be more common in informational text. 

 

Source: http://www.learninga-z.com/commoncore/academic-vocabulary.html 
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INSTRUCT 
I:  CURRICULUM  

Common Core Standards:  Informa�onal Text 

The Common Core State Standards (CCSS) defines "informational text" as a broad category of 

nonfiction resources, including: biographies; autobiographies; books about history, social studies, 

science, and the arts; technical texts (including how-to books and procedural books); and literary 

nonfiction. The CCSS stress the importance of focused instruction using informational text with 

students. 

Informational text is designed to make it easier for the reader to find information. This includes 

using such eye-catching features as section heads, bold-faced terms, table of contents, glossary, 

captioned photos, art, and info-graphics (graphs, tables, charts and diagrams, etc.)  

 

When selecting informational resources for students, text quality should be judged for its accuracy, 

the expertise and credibility of the writer, and the currency of the information presented. The devel-

opmental appropriateness of the writing, clarity and directness of the language should also be con-

sidered. 

Why is Increasing the Reading of Informational Text Important? 

Traditional reading instruction has always relied heavily on literature and fictional text. Studies 

show that only 7-15% of classroom time is spent studying informational text. Yet by sixth grade, 

most of what students are required to read is nonfiction. What's more, 80% of all adult reading is 

devoted to expository or nonfiction text. 

 
If students are to better comprehend science, social studies, and math text - as well as meet the 
common core reading and writing requirements for graduation - then we need to increase their ex-
posure to informational texts early in their formal schooling. 
 

Teaching students the skills and strategies to successfully read and comprehend informational text 
is critical to their future success in higher education and the workplace.  
 
The English Language Arts [ELA] Common Core State Standards recommend more reading 
of informational text with a ratio of literary to informational as follows: 

Grade Span Literary Informational 

K-4 50% 50% 

5-8 45% 55% 

9-12 30% 70% 
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INSTRUCT 
I:  CURRICULUM  

Common Core Standards:  Depth of Knowledge 

Webb's Depth of Knowledge (DOK) provides a vocabulary and a frame of reference when think-

ing about our students and how they engage with the content. DOK offers a common language to 

understand "rigor," or cognitive demand, in assessments, as well as curricular units, lessons, and 

tasks. Webb developed four DOK levels that grow in cognitive complexity and provide educators 

a lens on creating more cognitively engaging and challenging tasks. 

DOK-1 –  

Recall & Reproduc�on  

DOK-2 –  

Basic Applica�on of Skills/Concepts  

DOK-3 – 

 Strategic Thinking  

DOK-4 –  

Extended Thinking  

Recall of a fact, term, 

principle, concept; per-

form a rou"ne proce-

dure; locate details  

Use of informa"on; conceptual 

knowledge, select appropriate proce-

dures for a given task; two or more steps 

with decision points along the way; rou-

"ne problems; organize/display data; 

interpret/use simple graphs; summarize, 

iden"fy main idea; explain rela"onships; 

make predic"ons  

Requires reasoning, or de-

veloping a plan or se-

quence of steps to ap-

proach problem; requires 

decision making or jus"fica-

"on; abstract, complex, or 

non-rou"ne; oGen more 

than one possible answer; 

support solu"ons or judg-

An inves"ga"on or applica"on 

to real world; requires "me to 

research, problem solve, and 

process mul"ple condi"ons of 

the problem or task; non-

rou"ne manipula"ons; synthe-

size informa"on across disci-

plines/content areas/mul"ple 

sources  
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I:  CURRICULUM  

Common Core Standards:  Six Shi3s in Math 

Shift 1 Focus  

Teachers use the power of the eraser and significantly narrow and deepen 

the scope of how time and energy is spent in the math classroom. They do 

so in order to focus deeply on only the concepts that are prioritized in the 

standards so that students reach strong foundational knowledge and deep 

conceptual understanding and are able to transfer mathematical skills and 

understanding across concepts and grades. 

Shift 2 Coherence  

Principals and teachers carefully connect the learning within and across 

grades so that, for example, fractions or multiplication spiral across 

grade levels and students can build new understanding onto foundations 

built in previous years. Teachers can begin to count on deep conceptual 

understanding of core content and build on it. Each standard is not a new 

event, but an extension of previous learning. 

Shift 3 Fluency  

Students are expected to have speed and accuracy with simple calcula-

tions; teachers structure class time and/or homework time for students to 

memorize, through repetition, core functions (found in the attached list of 

fluencies) such as multiplication tables so that they are more able to un-

derstand and manipulate more complex concepts. 

Shift 4 
Deep  

Understanding 

Teachers teach more than “how to get the answer” and instead support stu-

dents’ ability to access concepts from a number of perspectives so that stu-

dents are able to see math as more than a set of mnemonics or discrete pro-

cedures. Students demonstrate deep conceptual understanding of core 

math concepts by applying them to new situations. as well as writing and 

speaking about their understanding. 

Shift 5 Applications  

Students are expected to use math and choose the appropriate concept for 

application even when they are not prompted to do so. Teachers provide op-

portunities at all grade levels for students to apply math concepts in “real 

world” situations. Teachers in content areas outside of math, particularly sci-

ence, ensure that students are using math – at all grade levels – to make 

meaning of and access content.  

Shift 6 Dual Intensity  

Students are practicing and understanding. There is more than a balance 

between these two things in the classroom – both are occurring with inten-

sity. Teachers create opportunities for students to participate in “drills” 

and make use of those skills through extended application of math con-

cepts. The amount of time and energy spent practicing and understanding 

learning environments is driven by the specific mathematical concept and 
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  Reading Stand-

ards for LItera-

ture 

Reading Stand-

ards for Infor-

ma"onal Text 

Reading 

Standards:  

Founda"on-

al Skills 

Wri"ng Stand-

ards 

Speaking and 

Listening 

Language 

Standards 

 TOTAL 

# OF  
INDICATORS 

Kindergarten 10 10 4 10 6 6 46 

  Reading Stand-

ards for LItera-

ture 

Reading 

Standards for 

Informa"onal 

Text 

Reading 

Standards:  

Founda"on-

al Skills 

Wri"ng Stand-

ards 

Speaking and 

Listening 

Language   TOTAL 

# OF  
INDICATORS 

Grade 1 10 10 4 10 6 6 46 

  Reading Stand-

ards for LItera-

ture 

Reading Stand-

ards for Infor-

ma"onal Text 

Reading 

Standards:  

Founda"on-

al Skills 

Wri"ng Stand-

ards 

Speaking and 

Listening 

Language   TOTAL # 

OF  
INDICATORS 

Grade 2 10 10 2 10 6 6 44 

Common Core ELA Standards 

  Reading Stand-

ards for LItera-

ture 

Reading Stand-

ards for Infor-

ma"onal Text 

Reading 

Standards:  

Founda"onal 

Skills 

Wri"ng Stand-

ards 

Speaking and 

Listening 

Language   TOTAL 

# OF  
INDICATORS 

Grade 3 10 10 2 10 6 6 44 

  Reading Stand-

ards for LItera-

ture 

Reading Stand-

ards for Infor-

ma"onal Text 

Reading 

Standards:  

Founda"onal 

Skills 

Wri"ng Stand-

ards 

Speaking and 

Listening 

Language   TOTAL 

# OF  
INDICATORS 

Grade 4 10 10 2 10 6 6 44 

  Reading Stand-

ards for LItera-

ture 

Reading Stand-

ards for Infor-

ma"onal Text 

Reading 

Standards:  

Founda"onal 

Skills 

Wri"ng Stand-

ards 

Speaking and 

Listening 

Language   TOTAL # 

OF  
INDICATORS 

Grade 5 10 10 2 10 6 6 44 

  Reading Stand-

ards for LItera-

ture 

Reading Stand-

ards for Infor-

ma"onal Text 

Reading 

Standards:  

Founda"onal 

Skills 

Wri"ng Stand-

ards 

Speaking and 

Listening 

Language   TOTAL 

# OF  
INDICATORS 

Grade 6 10 10 0 10 6 6 42 
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Common Core ELA Standards 

  Reading Stand-

ards for LItera-

ture 

Reading Stand-

ards for Infor-

ma"onal Text 

Reading 

Standards:  

Founda"onal 

Skills 

Wri"ng Standards Speaking and 

Listening 

Language 

Standards 

 TOTAL 

# OF  
INDICATORS 

Grade 7 10 10 0 10 6 6 42 

  Reading Stand-

ards for LItera-

ture 

Reading Stand-

ards for Infor-

ma"onal Text 

Reading 

Standards:  

Founda"onal 

Skills 

Wri"ng Standards Speaking and 

Listening 

Language 

Standards 

 TOTAL # 

OF  
INDICATORS 

Grade 8 10 10 0 10 6 6 42 

  Reading Stand-

ards for LItera-

ture 

Reading Stand-

ards for Infor-

ma"onal Text 

Reading 

Standards:  

Founda"onal 

Skills 

Wri"ng Standards Speaking and 

Listening 

Language 

Standards 

 TOTAL 

# OF  
INDICATORS 

Grades 9-10 10 10 0 10 6 6 42 

  Reading Stand-

ards for LItera-

ture 

Reading Stand-

ards for Infor-

ma"onal Text 

Reading 

Standards:  

Founda"onal 

Skills 

Wri"ng Standards Speaking and 

Listening 

Language 

Standards 

 TOTAL # 

OF  
INDICATORS 

Grades 11-12 10 10 0 10 6 6 42 
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INSTRUCT 
I:  CURRICULUM  

Common Core Math Standards 

  Coun�ng and 

Cardinality 

Opera�ons and 

Algebraic  

Thinking 

Number and 

Opera�ons in 

Base Ten 

Measurement 

and Data 

Geometry   TOTAL # 

OF  
INDICATORS 

Kindergarten 7 5 1 3 6 22 

  Opera�ons and 

Algebraic Think-

ing 

Number and 

Opera�ons in 

Base Ten 

Measurement 

and Data 

Geometry   TOTAL # OF  

INDICATORS 

Grade 1 8 6 4 3 21 

  Opera�ons and 

Algebraic 

Thinking 

Number and Oper-

a�ons in Base Ten 

Measurement 

and Data 

Geometry   TOTAL # OF  

INDICATORS 

Grade 2 4 9 10 3 26 

  Opera�ons 

and Algebraic 

Thinking 

Number and Oper-

a�ons in Base Ten 

Number and 

Opera�ons-

Frac�ons 

Measurement 

and Data 

Geometry  TOTAL # 

OF  
INDICATORS 

Grade 3 9 3 3 8 2 25 

  Opera�ons 

and Algebraic 

Thinking 

Number and Oper-

a�ons in Base Ten 

Number and 

Opera�ons-

Frac�ons 

Measurement 

and Data 

Geometry   TOTAL # 

OF  
INDICATORS 

Grade 4 5 6 7 7 3  

Mathema"cal Prac"ces:  

1. Make sense of problems and persevere in solving them. 

2. Reason abstractly and quan"ta"vely. 

3. Construct viable arguments and cri"que the reasoning of others. 

4. Model with mathema"cs. 

5. Use appropriate tools strategically. 

6. ANend to precision. 

7. Look for and make use of structure. 

8. Look for an express regularity in repeated reasoning. 

  Opera�ons 

and Algebraic 

Thinking 

Number and Oper-

a�ons in Base Ten 

Number and 

Opera�ons—

Frac�ons 

Measurement 

and Data 

Geometry   TOTAL # 

OF  
INDICATORS 

Grade 5 3 7 7 5 4 26 
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Common Core Math Standards 

  Ra�o and Propor�onal 

Rela�onships 

The Number   

System 

Expressions and 

Equa�ons 

Geometry Sta�s�cs and 

Probability 

 TOTAL # 

OF  
INDICATORS 

Grade 6 3 8 9 4 5 29 

  Ra�o and Propor�onal 

Rela�onships 

Expressions and 

Equa�ons 

Geometry Sta�s�cs and 

Probability 

  TOTAL 

# OF  
INDICATORS 

Grade 7 3 4 6 8 24 

The Number  

System 

3 

  The Number 

System 

Equa�ons and  

Expressions 

Func�ons Geometry Sta�s�cs and  

Probability 

  TOTAL # 

OF  
INDICATORS 

Grade 8 2 8 5 9 4 28 

 The Real Number 

System 

Quan��es The Complex num-

ber System 

Vector and Matrix  

Quan��es 

  TOTAL # 

OF  
INDICATORS 

High School-

Number &  

Quan�ty 

3 3 9 12 27 

 Seeing Structure in 

Expressions 

Arithme�c with Poly-

nomials and Ra�onal 

Expressions 

Crea�ng  

Equa�ons 

Reasoning with Equa�ons 

and Inequali�es 

  TOTAL 

# OF  
INDICATORS 

High School-

Algebra 

4 7 4 12 27 

 Interpre�ng  

Func�ons 

Building Func�ons Trigonometric 

Func�ons 

  TOTAL # OF  
INDICATORS 

High School-

Func�ons 

9 5 9 28 

Linear Quadra�c 

and Exponen�al 

Models 

5 
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INSTRUCT 
I:  CURRICULUM  

Common Core Math Standards 

 Congruence Similarity, Right 

Triangles and 

Trigonometry 

Circles Expressing Geo-

metric Proper�es 

with Equa�ons 

Geometric Meas-

urement and  

Dimension  

High 

School-

Geometry 

13 11 5 7 4 

Modeling 

with  

Geometry 

3 

 TOTAL 

# OF  
INDICATORS 

43 

 Interpre�ng  

Categorical and  

Quan�ta�ve Data 

Making Inferences and 

Jus�fying Conclusions 

Condi�onal Probability and 

the Rules of Probability 

Using Probability 

to Make Decisions 

 TOTAL # 

OF  
INDICATORS 

High 

School-

Probability 

9 6 9 7 31 
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SC Science Standards 

 Scien"fic 

Inquiry 

Characteris"cs of 

Organisms 

My Body Seasonal 

Changes 

Exploring MaNer  TOTAL # 

OF  
INDICATORS 

 Kindergarten 5 5 2 3 2 17 

  Scien"fic 

Inquiry 

Plants Sun and Moon Earth Materi-

als 

Exploring Mo-

"on 

 TOTAL # 

OF  
INDICATORS 

Grade 1 4 6 4 6 4 24 

  Scien"fic 

Inquiry 

Animals Weather Proper"es 

and Changes 

in MaNer 

Magne"sm   TOTAL # 

OF  
INDICATORS 

Grade 2 5 5 6 4 4 24 

  Scien"fic 

Inquiry 

Habitats and Adapta-

"ons 

Earth's Materials 

and Changes 

Heat and 

Changes in 

MaNer 

Mo"on and 

Sound 

  TOTAL 

# OF  
INDICATORS 

Grade 3 8 5 8 4 8 33 

  Scien"fic 

Inquiry 

Organisms and Their 

Environments 

Astronomy Weather Proper"es of 

Light and Elec-

tricity 

  TOTAL 

# OF  
INDICATORS 

Grade 4 7 6 8 6 10 37 

  Scien"fic 

Inquiry 

Ecosystems:  Terres-

trial and Aqua"c 

Landforms and 

Oceans 

Proper"es of 

MaNer 

Forces and Mo-

"on 

  TOTAL 

# OF  
INDICATORS 

Grade 5 8 5 6 8 6 33 

  Scien"fic 

Inquiry 

Structures, Process-

es, and Responses of 

Plants 

Structures, Pro-

cesses, and Re-

sponses of Ani-

mals 

Earth's At-

mosphere 

and Weather 

Conserva"on of 

Energy 

 TOTAL # 

OF  
INDICATORS 

Grade 6 5 9 7 9 8 38 
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SC Science Standards 

  Scien"fic 

Inquiry 

Cells and Heredity Human Body 

Systems and 

Diseases 

Ecology:  The 

Bio"c and 

Abio"c En-

viornment 

The Chemical 

Nature of MaNer 

  TOTAL # 

OF  
INDICATORS 

Grade 7 7 7 4 6 10 34 

  Scien"fic 

Inquiry 

Earth's Biological 

History 

Earth's Structure 

and Processes 

Astronomy:  

Earth and 

Space Sys-

tems 

Forces and 

Mo"on 

  TOTAL # 

OF  
INDICATORS 

Grade 8 7 7 9 10 6 47 

Waves 

8 

  Scien"fic 

Inquiry 

Standard  

PS-1 

Chemistry:  

Structure 

and Prop-

er"es of 

MaNer          

Standard 

PS-2 

Chemistry:  

Structure 

and Prop-

er"es of 

MaNer          

Standard 

PS-3 

Chemistry:  

Structure 

and Proper-

"es of 

MaNer          

Standard PS-

4 

Chemistry:  

Structure 

and Proper-

"es of MaNer          

Standard PS-

5 

Chemis-

try:  

Structure 

and Prop-

er"es of 

MaNer          

Standard 

PS-6 

Physical 

Science:  

The Inter-

ac"ons of 

MaNer 

and Ener-

gy Stand-

ard PS-7 

 TOTAL # 

OF  
INDICATORS 

Physical  

Science 

9 7 8 11 10 11 7 63 

 Scien"fic 

Inquiry 

Standard  

B-1 

Standard  

B-2 

Standard  

B-3 

Standard  

B-4 

Standard  

B-5 

Standard   

B-6 

  TOTAL 

# OF  
INDICATORS 

 Biology 9 8 6 9 7 6 45 

 Scien"fic 

Inquiry 

Standard    

 C-1 

Standard  

C-2 

Standard 

 C-3 

Standard  

C-4 

Standard    

C-5 

Standard   

C-6 

  TOTAL # OF  
INDICATORS 

Chemistry  8 9 10 10 9 15 61 
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 SC Science Standards 

 Scien"fic 

Inquiry 

Standard  

P-1 

Standard  

P-2 

Standard 

P-3 

Standard 

P-4 

Standard 

P-5 

Standard   

P-6 

Standard 

P-7 

Standard 

P-8 

Standard 

P-9 

Stand-

ard P-

10 

  TOTAL 

# OF  
INDICATORS 

 Physics 10 10 6 11 6 9 10 7 7 8 76 

 Scien"fic 

Inquiry 

Standard  

ES-1 

Astronomy   

Standard  

ES-2 

Solid Earth    

Standard  

ES-3 

Earth's At-

mosphere  

Standard  

ES-4 

Earth's Hydro-

sphere     

Standard  

ES-5 

The Paleo-

biosphere  

Standard   

ES-6 

  TOTAL # 

OF  
INDICATORS 

Earth Science 

  

10 9 8 8 8 5 48 
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SC Social Studies Standards  

 Standard 

 K-1 

Standard  

K-2 

Standard  

K-3 

Standard  

K-4 

 TOTAL # OF  
INDICATORS 

Kindergarten: 

Founda"ons of Social 

Studies: Children as Ci"-

zens 

4 4 3 4 15 

  Standard        

1-1 

Standard            

1-2 

Standard        

1-3 

Standard         

1-4 

  TOTAL # OF  

INDICATORS 

Grade 1: 
Founda"ons of Social 

Studies: Families 

4 4 3 4 15 

  Standard        

2-1 

Standard                         

2-2 

Standard        

2-3 

Standard                     

2-4 

  TOTAL # OF  

INDICATORS 

Grade 2: 
Founda"ons of Social 

Studies: Communi"es 

5 4 5 4 18 

  Standard 
3-1 

Standard          

3-2 

Standard       

 3-3 

Standard        

3-4 

Standard      

3-5 

  TOTAL # OF  

INDICATORS 

Grade 3: 
South Carolina 
Studies 

3 5 5 6 6 25 

   Standard       

4-1 

Standard               

4-2 

Standard        

4-3 

Standard              

4-4 

Standard    

4-5 

Standard     

4-6 

  TOTAL # OF  

INDICATORS 

United States 

Studies 
to 1865: 
Grade 4 

4 4 4 5 5 5 27 
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SC Social Studies Standards  

  Standard       

5-1 

Standard          

5-2 

Standard        

5-3 

Standard 5-

4 

Standard    

5-5 

Standard      

5-6 

 TOTAL # 

OF  
INDICATORS 

Grade 5: 

United States 
Studies: 
1865 to the Present 

4 4 6 7 4 6 31 

  Standard       

6-1 

Standard          

6-2 

Standard         

6-3 

Standard 6-

4 

Standard    

6-5 

Standard  

6-6 

 TOTAL # OF  
INDICATORS 

Grade 6: 

Ancient Cultures 
to 1600 

4 6 4 4 5 6 29 

  Standard       

7-1 

Standard          

7-2 

Standard        

7-3 

Standard        

7-4 

Standard    

7-5 

Standard     

7-6 

  TOTAL # OF  
INDICATORS 

Grade 7: 

Contemporary 
Cultures: 
1600 to the Pre-

sent 

5 5 7 6 5 6 34 

  Standard        

8-1 

Standard                

8-2 

Standard       

8-3 

Standard         

8-4 

Standard    

8-5 

Standard      

8-6 

Standard 

8-7 

  TOTAL # 

OF  
INDICATORS 

Grade 8: 

South Carolina: 
One of the 
United States 

6 6 4 6 8 5 4 39 

 Standard    

WG-1 

Standard        

WG-2 

Standard    

WG-3 

Standard      

WG-4 

Standard 

WG-5 

Standard  

WG-6 

  TOTAL 

# OF  
INDICATORS 

High 

School: 

World  

Geography 

5 6 5 5 6 6 44 

Standard  

WG-7 

6 

Standard  

WG-8 

5 
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SC Social Studies Standards  

 Standard 

ECON-1 

Standard 

ECON-2 

Standard 

ECON-3 

Standard 

ECON-4 

Standard 

ECON-5 

 TOTAL # OF  
INDICATORS 

High School: 

Economics 

  

3 6 9 4 3 25 

 Standard  

USG-1 

Standard      

USG-2 

Standard  

USG-3 

Standard    

USG-4 

  TOTAL # OF  
INDICATORS 

High School: 

United States Govern-

ment 

6 5 4 6 21 

 Standard  

MWH-1 

Standard        

MWH-2 

Standard   

MWH-3 

Standard 

MWH-4 

Standard   

MWH-5 

Standard 

MWH-6 

  TOTAL 

# OF  
INDICATORS 

High School: 

World His-

tory from 

1300:  The 

Making of 

the Modern 

World 

6 6 6 7 6 7 50 

Standard 

MWH-7 

5 

Standard 

MWH-8 

7 

 Standard  

USHC-1 

Standard        

USHC-2 

Standard   

USHC-3 

Standard 

USHC-4 

Standard   

USHC-5 

Standard 

USHC-6 

  TOTAL 

# OF  
INDICATORS 

High School: 

United 

States His-

tory and the 

Cons"tu"on 

7 4 5 6 5 4 43 

Standard 

USHC-7 

6 

Standard 

USHC-8 

6 
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EXPLANATION OF GRADES 
Kindergarten students will be given codes/symbols instead of numeric grades to explain student progress and develop-
ment as shown on the Kindergarten Report Card.  Documentation must support teacher assessment. 

After students have been given ample opportunity to practice, formal and/or informal assessments must be given and 
recorded.  Grades will then be determined based on these assessments, which may include class work, tests, projects, 
class participation, lab work, computer aided instructional programs, etc.  These grading scales must be followed 
throughout all content areas.   

OCSD5 UNIFORM GRADING SCALES 

Core Content Areas (Including Honors & AP) 

Tests, Quizzes, Projects, & Performances 

(One grade should be given from this category 

each week. Vary the type of assessment through-

out each nine weeks.) 

40% 

Classwork, Daily Par"cipa"on, Journals, Labs, etc. 

(One grade should be given from this category 

each week. Vary the type of assessment through-

out each nine weeks.) 

60% 

TOTAL 100% 

VISUAL  AND PERFORMING ARTS ,  P.E.  6-12 

� Performance-Based / Demo 
� Art Projects 
� Journal Entries 
� Extra-Curricular Ac"vi"es/Events /Compe""ons 
� Community / Public Appearances 
� Other 

50% 

Daily Par"cipa"on 25% 

Exams and Quizzes 25% 

TOTAL 100% 

ELEMENTARY SCHOOLS – GRADES 1-5 

Related Arts (e.g. Art, Music, P.E.) 

(Note:  Related Arts grades in elementary schools do not count 

toward honor roll.  Elementary related arts teachers will need to 

enter the following  numbers for each of the  leKers.   

E Excellent 

S Sa"sfactory 

N Needs Improvement 

U Unsa"sfactory 

100 

92 

77 

60 



 

 27 

INSTRUCT 
I:  CURRICULUM  

Conduct Grades 

A student's conduct grade is based on the teacher's evaluation of the student's overall behavior dur-
ing each of the grading cycles. Use the following grading scale when recording a student's conduct 
grade. Before a student can receive a "U" on the report card, a detailed discipline report must 
be submitted for administrative review. This report must be signed by the principal or assistant prin-
cipal and the teacher, stating specific incidents and dates along with all measures taken to reduce 
unacceptable behavior (parent contacts, behavior intervention plan, etc.)  

Conduct Grades (PreK-12) 

E 

Excellent 

Consistently behaves in an exemplary manner— 

� Is always courteous, polite and respecSul 

� Is always dependable; does things well on his/her own 

� Shows a very clear sense of right and wrong through speech and ac"on 

� ANends schools regularly.  Gets along very well with classmates 

� Work is always submiNed on "me 

� Has not commiNed any behavior viola"ons 

S 

Sa�sfactory 
Behaves well most of the �me— 

� Is courteous, polite and respecSul 

� Is dependable; does things well on his/her own most of the "me 

� Shows sense of right and wrong through speech and ac"on most of the "me 

� ANends school regularly.  Gets along well with classmates 

� Work is usually submiNed on "me 

N 

Needs Improvement 

Occasionally shows unacceptable behavior— 

� Needs guidance from teachers on behavior 

� ANendance is regular with occasional truancy 

� Has occasional rela"onship difficulty with classmates 

� Work usually is not submiNed on "me 

� Has commiNed behavior viola"on above minor 

 

U 

Unsa�sfactory 
Frequently shows unacceptable behavior— 
 

� Needs regular counseling by teachers on behavior 

� ANendance is irregular with truancy 

� Has difficulty geUng along with classmates 

� Work is oGen not submiNed on "me 

� Has commiNed mul"ple occurrences of behavior viola"ons above minor 
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Teachers must keep a record of the grades used to determine students’ numeric grades in a sub-
ject.  Grading procedures and guidelines must be communicated to parents at the beginning of the 
school year or when a new student arrives. 
 
A minimum of eighteen (two grades per week) entries in the grade book is required prior to 
issuing a grade for all subject areas for each marking period. 
 
All students in grades 1-12 will be given numeric grades. Numeric grades correspond to the follow-
ing equivalents: 
 

A Superior   100-93 
B Above Average  92 – 85 
C Average   84 – 77 
D Below Average  76 – 70 
F Not Passing         69 and Below 

 
� Numerical equivalents are a calculation of the student’s work for each quarter.  The teacher will 

inform students and their parents in writing of the procedures used to determine the grade. 
 
� Special Education students will be instructed and graded on grade level in agreement with ac-

commodations and/or modifications on the Individual Education Plan (IEP).  Documentation 
must be maintained for all students in Orangeburg Consolidated School District Five. 

 
� All students enrolled in English 1, Algebra 1/Math Tech 2,  Biology, and U.S. History will take 

the End-of-Course Examination Program.  This test will count as 20% of the students’ final 
grade. 

 
� Special Education students will be permitted allowable accommodations and/or modifications 

according to their individual education plan.  Accommodations should be given to regular edu-
cation teachers within 10 days of a special needs student’s arrival into the classroom. 

 
� English to Speakers of Other Languages (ESOL) students will be permitted allowable accom-

modations and/or modifications according to their individual education plan (as needed). 
 

� At no time should a student’s conduct be factored in grade calculations. 
Conduct grades will be assigned by the teacher of record who enters sub-
ject and related arts grades. For example, if a fourth grade student has two 
teachers, (one for ELA and Social Studies and another teacher for Math and 
Science) the student will receive two conduct grades.   

EXPLANATION OF GRADES 



 

 29 

INSTRUCT 
I:  CURRICULUM  

Teacher Comments 

� Comments must be given in all subject areas each marking period. 

� If a student is not making progress at the end of a marking period, the teacher must provide a 
statement on the progress report to inform parents that unless improvement is made in the stu-
dent’s work, required supplemental education and/or retention will be considered.   (See Board 
Policy IKE). 

 

Interim Repor�ng 
� Every two weeks, a teacher-generated progress report should be given to students to take 

home to their parents. This report should be signed, returned, and kept on file by the 
teacher. Teachers should be steadfast in collecting signed progress reports as docu-
mentation of parental contact.  

� An interim report is sent during each marking period to the parent/guardian of each student in 
grades K-12 (see district calendar). 

� When the parent’s signature portion of the form is not returned to the teacher, the teacher 
must follow up with a telephone call to the parent and document the call. 

� Dates for issuing interim reports are included on the district and school calendar and must be 
adhered to. Interim reports should be kept on file by the classroom teacher for one year.  

� Parents must be notified if a child is in danger of dropping two (2) letter grades. 

 

Make-Up Assignments 
� Students must be allowed to make-up any assignments due to absences (including suspen-

sions).   

 

Reteaching 
� When a student does not demonstrate mastery of a standard, the teacher is obligated to re-

teach the standard and document the student’s progress.  Therefore, the gradebook should 
reflect the original grade and the adjusted grade after reteaching has occurred.  

EXPLANATION OF GRADES 
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EXPLANATION OF GRADES 

CONFERENCES 

 

� All teachers are required to hold a minimum of two conferences with the parents of all students they 
teach.  There must be a record of at least two attempts to contact parents who fail to attend the confer-
ences.  Teachers in departmentalized assignments must record at least one effort to contact parents. 

� Special programs may require teachers to have conferences in excess of the number of conferences 
listed above. 

� In the absence of face-to-face conferences, other qualifying contacts include telephone conferences, 
group conferences, and copies of letters and notes.  Documentation of the contacts is required.  The 
format of the documentation is an individual school decision. 

� Parent conferences should be scheduled on district-wide conference days and at other times during the 
year as the need arises. 

� Conferences should be carefully structured and planned. 

      Helpful material to have available at a conference includes: 

♦ Student’s folder and/or journal 

♦ Anecdotal records 

♦ Workbooks, special projects 

♦ Test results 

♦ Cumulative records (health, attendance, etc.) 

 

Teachers are required to follow the conference requirements and timetable listed on the Promo-
tion/Retention Policy (IKE) for students in grades K-12 who are being considered for retention.  In 
January for K-8, a letter regarding an Academic Plan for Students (APS) and/or possible retention 
will be sent to parents requesting a conference. 

 

� Students who are not performing at grade level in the areas of English/Language Arts (ELA), math, sci-
ence, and social studies are required to have a written Academic Plan for Students.  Specific confer-
ence requirements related to the Academic Plan for Students are given in the Orangeburg Con-
solidated School District Five Promotion and Retention Policy (IKE). 
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The purpose of this policy is to establish the basic structure for the promo"on, reten"on and accelera"on of 

students.  

 

Orangeburg Consolidated School District Five affirms academic excellence for students. This promo"on, re-

ten"on, and accelera"on policy describes the standards our students must meet in order to maintain aca-

demic excellence and to be considered for promo"on from one grade to the next. 

 

When the reten"on of a student is necessary, the decision will be made on the basis of achievement, mini-

mal competency, student's ap"tude, aNendance records and the judgment of both educators and parents 

or guardians towards promo"on and reten"on. 

 

The district will apply this policy to all students who are in the regular school program. Students func"oning 

in special educa"on programs will be governed by their Individualized Educa"on Plans (IEPs). The district 

will administer this policy fairly, equitably, and consistently in the schools. 

 

Disabled students 

The student’s Individualized Educa"on Program (IEP) will govern those subjects covered in the IEP. All other 

subjects will be governed by the district's promo"on/reten"on policy. Mastery of objec"ves of the IEP will 

be used to determine promo"on. The principal and the IEP commiNee will determine reten"on on an indi-

vidual basis. 

 

Kindergarten Promo�on/Reten�on 

The district will consider the following criteria when determining the promo"on or reten"on of students at 

the kindergarten level: 

 

A kindergarten student is expected to learn the literacy and numeric skills contained in the state and district 

kindergarten standards and curriculum in English/language arts and mathema"cs. When formal and infor-

mal assessments indicate that a kindergarten student is not developmentally ready for first grade, reten"on 

will be considered. The final decision lies with the administra"on. 

 

Grades One and Two Promo�on/Reten�on 

The district will promote or retain students in grades one and two based on the following criteria: 

 

The district will base the promo"on decision in grades one and two on teacher assessment of the pupil's 

progress. To be recommended for promo"on, the student must meet standards as established for aNend-

ance, state tes"ng (if appropriate) and classroom performance as determined using the district's promo-

"on/reten"on policy. To be retained a student must fail to meet grade level standards in Language arts and 

one other content area. An academic assistance plan will be developed for any student retained in grades 

one and two. The final decision lies with the administra"on. 

 

Promo�on, Reten�on, and Accelera�on Policy IKE Dra3 2013 
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Grades Three through Eight Promo�on/Reten�on 

A student in grades three through eight will be promoted or retained based on the student's ability to meet 

grade level standards in English/language arts and math, as well as either science or social studies with a 

grade of at least 70. 

 

Report cards, porSolios, assessment results, aNendance records, and teacher judgment are other factors 

that may be considered. The final decision lies with the administra"on. 

 

Parent Conferences and Academic Plans 

By the end of the first nine weeks, the school will no"fy and conference with each parent/guardian of a 

student in grades three through eight performing below grade level. The school will iden"fy these students 

based on the following criteria: 

• assessment results 

• schoolwork 

• teacher judgment 

 

At the conference, the student, parent/guardian and appropriate school personnel will discuss the area(s) 

of academic difficulty and iden"fy measures to assist the student in performing at or above grade level. 

 

Par"cipants in the conference will develop an academic plan outlining district, school, parent/guardian and 

student responsibili"es to include the following: 

• explana"on of the promo"on/reten"on standards 

• present level of performance of the student 

• expected level of performance of the student by the end of the school year if he/she is to be 

 considered for promo"on to the next grade 

• specific problems the student is encountering which are affec"ng his/her classroom performance 

• assistance/interven"on services the district and the school will provide  

• ac"ons the parent/guardian and student will take to ensure success 

 

The parent/guardian will sign the academic plan. Every effort will be made by school personnel to obtain 

parental par"cipa"on, including making home visits. If the parent/guardian is unable to par"cipate in the 

conference, the school will appoint a school mentor (teacher or school volunteer) to act in their stead and 

will send a copy of the plan to the parent/guardian by mail. The mentor will observe all district policies re-

garding confiden"ality of informa"on. 

 

A second conference will be held at the end of the second nine weeks to review the effec"veness of the 

academic plan and make any necessary adjustments to the plan.  The parent or guardian will sign the aca-

demic plan in the event that any revisions are made to the plan.  If the student is not on grade level at the 
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end of the second nine weeks, the academic plan will be adjusted with new strategies and interven"ons.   

 

The parents and teacher(s) will sign the new plan and set a date for a third conference at the end of the 

third nine weeks.  Should it be determined that the student is on grade level, the parent and teacher(s) will 

sign the Academic Plan to acknowledge the student’s proficiency. 

 

Reviews 
Addi"onal conferences will be held throughout the year with the student, parent/legal guardian and appro-

priate school personnel to discuss progress made by the student. These conferences will review and docu-

ment the student's progress. Students in danger of being retained will receive wriNen no"fica"on by Janu-

ary 30
th

. 

 

End of Year Review 

Appropriate school personnel will review the student's progress by May 20. If a student is not performing at 

grade level or not mee"ng the terms of his/her academic plan, the district will retain the student at his/her 

present grade. 

 

Students Who Are Retained 

Once the decision to retain a student has been made, in addi"on to developing the academic plan, the stu-

dent will be referred to the school interven"on team. The teacher who is retaining the student will ini"ate 

the referral. 

 

Limit of Reten�on 

A student should not be retained more than once in kindergarten through grade five, and no more than 

once in grade six through grade eight, unless approved by the superintendent or his/her designee. 

 

Appeals Process 

A parent/guardian may appeal the reten"on decision to school administra"on. A parent/guardian who 

chooses to appeal must do so in wri"ng within seven days of no"fica"on of proposed ac"on and must spec-

ify the reasons for disagreement with the recommenda"on. School administrators will render a decision on 

the maNer within 10 working days aGer receipt of the appeal. The decision and its ra"onale will be in 

wri"ng and copies sent to the parent/guardian. 

 

Grades Nine through Twelve Promo�on/Reten�on 

 

AKendance 

A student must be in aNendance for 180 school days during a given school year or 90 days each semester. It 

is expected that each student will make up work missed regardless of whether the absence is excused or 

unexcused. Special considera"on will be given to individual cases when there are more than 10 days of ab-

sences per year or five absences per semester if a physician verifies extended absences in wri"ng or if there 

is chronic absence dictated by condi"ons previously established through medical excuse. 
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In order to receive one Carnegie unit of credit, a student must be in aNendance at least 120 hours, per unit, 

regardless of the number of days missed. Students whose absences are approved should be allowed to make 

up any work missed in order to sa"sfy the 120-hour requirement. Local school boards should develop policies 

governing student absences giving appropriate considera"on to unique situa"ons that may arise within their 

districts when students do not meet the minimum aNendance requirements.  

 

Therefore, districts should allow students, whose excessive absences are approved in part 1 of this sec"on, to 

make-up work missed to sa"sfy the 120-hours requirement.  

Examples of make-up work may include: 

(1) aGer-school and/or weekend make-up programs that address both "me and academic requirements of the 

course(s), or  

(2) extended-year programs that address both "me and academic requirements of the course(s). 

 

All make-up "me and work must be completed within thirty days from the last day of the course(s). The district 

board of trustees or its designee may extend the "me for student’s comple"on of the requirements due to ex-

tenua"ng circumstances as prescribed by State Board of Educa"on Guidelines. 

 

The district will promote or retain students in grades nine through twelve based on the following criteria: 

 

♦ All courses for students in grades nine through twelve have a syllabus that spells out the criteria for 

that par"cular course. 

♦ Each course will meet the criteria set by the state in the curriculum standards. 

♦ All students must show sa"sfactory comple"on of the requirements specified in the syllabus and aNain 

at least the minimum grade requirement based on the grading policy before receiving a unit of credit. 

 

The student also must meet the minimum requirements for student classifica"on for the ninth, tenth, 

eleventh and twelGh grade classes, as indicated in this policy. 

 

 

Grade Nine 

Students must have met eighth grade requirements. 

 

Grade Ten 

Students in aNendance at schools that offer six units of instruc"on must earn at least five units of credit 

with at least one unit in English and one unit in mathema"cs. 

 

Students in aNendance at schools that offer eight units of instruc"on must earn at least six units of credit 

with at least one unit in English and one unit in mathema"cs. 
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Grade Eleven 

Students in aNendance at schools that offer six units of instruc"on must earn at least 10 units of credit with 

two units in English and two units in mathema"cs. 

 

Students in aNendance at schools that offer eight units of instruc"on must earn at least 12 units of credit 

with two units in mathema"cs, one unit of science and one unit of social studies. 

 

Grade Twelve 

Students must earn at least 18 units of credit with three units of English, three units of mathema"cs, two 

units of science, two units of social studies and be in a posi"on to complete the required 24 units to gradu-

ate. 

 

Students must be classified as seniors during the school year to be eligible for gradua"on that year. 

 

A transfer student's promo"on is con"ngent upon the presenta"on of an official transcript from an accred-

ited school. 

 

Accelera�on 

Accelera�on of students in grades one through eight 

Any student who warrants considera"on for accelera"on and/or adjustment, either in subject instruc"onal 

grade level or in grade placement for all subjects, will be carefully evaluated in order to determine the edu-

ca"onal program in his/her best interests. The criteria for decisions will include achievement level, cogni-

"ve ability, background experiences, emo"onal and social development and matura"on, and the complexi-

ty and rigor of the current and proposed curricular program.  A district exam will be given to determine 

readiness. 

A commiNee composed of the child's teacher(s), principal, guidance counselor, psychologist and superin-

tendent (or his/her designee) will examine the available informa"on and make appropriate program adjust-

ments. The parent/legal guardian may aNend commiNee mee"ngs and present independent informa"on to 

the commiNee members.  

 

Adopted 4/28/98; Revised 4/27/99, 1/23/01 
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CHILD DEVELOPMENT AND KINDERGARTEN 

PROGRESS REPORTS 

 

Child Development 

 

� The Child Development Program requires three parent conferences to 
be conducted each year.  The Child Development Progress report will 
be issued to the parents each nine-week marking period. 

 

� Teachers must maintain individual student portfolios to document    
students’ progress. 

 

Kindergarten 

 

� A Kindergarten Progress Report is issued each nine-week marking  
period.  Written comments are required. 

 

� When students move to another school during the year, a copy of the 
progress report will be forwarded to the new school. 
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Minimum Required Minutes Per Day 

Grade Math ELA Science S.S. 

K 30 45 45 45 

1
st

 90 
60– EnVision  

30-Interven"on 

120 
60– Reading Street  

30-Wri"ng 

30-Interven"on 

45 45 

2
nd

 90 
60– EnVision  

30-Interven"on 

120 
60– Reading Street  

30-Wri"ng 

30-Interven"on 

45 45 

3
rd

 90 
60– EnVision  

30-Interven"on 

120 
60– Reading Street  

30-Wri"ng 

30-Interven"on 

45 45 

4
th

 90 
60– EnVision  

30-Interven"on 

120 
60– Reading Street  

30-Wri"ng 

30-Interven"on 

50 45 

5
th

 90 
60– EnVision  

30-Interven"on 

120 
60– Reading Street  

30-Wri"ng 

30-Interven"on 

55 45 

6
th

 75 
55– Carnegie  

20-Interven"on 

75 
55– Code X  

20-Interven"on 

75 75 

7
th

 75 
55– Carnegie  

20-Interven"on 

75 
55– Code X  

20-Interven"on 

75 75 

8
th

 75 
55– Carnegie  

20-Interven"on 

75 
55– Code X  

20-Interven"on 

75 75 

Elementary: 

♦ PE – 150 Minutes (2 classes - 45 minutes/week + 60 minutes of addi"onal physical ac"vi"es per week) 

♦ Health – 75 minutes per week 

♦ Art/Music – 90 minutes per week 

 Middle: 

♦ Fine Arts– 45 minutes/day (Chorus, Strings, Band-year long) 

♦ PE-45 minutes/day (6th, 7th, 8th) 

♦ Health-75 minutes per week 
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Planning is the process of preparing for what lies ahead. It involves methodically breaking into man-
ageable parts the actions necessary to meet intended expectations and  outcomes. Planning im-
plies an awareness of the details necessary to make adjustments due to unexpected changes that 
may arise along the way. Planning begins with the end, the final destination, in mind. It also implies 
a thorough understanding of all the resources necessary, as well as those at hand, to meet  intend-
ed outcomes. It utilizes alternative or supplemental resources to allow for unforeseen circumstanc-
es that may alter the original plan. Instructional planning should always focus on student success.   

� Begins with the end in mind (student achievement/growth); 

� Is based on a well-defined instructional calendar (which standards/

indicators will be taught when and over what period of time); 

� Thoroughly plans for the next days’ instruction, leaving nothing for last   

minute; 

� Anticipates and notes material resources needed for the lesson; 

� Includes provisions for unanticipated or unforeseen changes; 

� Includes appropriate research based strategies and best practices; 

� Allows for readjustment, to address tomorrow what was not accomplished 

today; 

� Includes collaboration with colleagues across the curriculum; 

� Demonstrates cognitive empathy; 

� Anticipates where students will have difficulty and includes appropriate 

strategies to address the difficulty; 

� Coordinates appropriate practice work, homework, activities, strategies to 

address specific point in curriculum; 

� Prepares in advance questions they will ask in order to 

challenge and promote students’ higher order thinking; 

� Anticipates and plans to use every opportunity to          

incorporate all levels of Bloom’s Taxonomy during the 

planned questioning and feedback portion of the lesson; 

� Will make learning relevant for students; 

� Ensures objectives are being taught and met; 

� Drives assessment. 

 

Effective teachers demonstrate an instructional planning process that… 

ACTION 
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Lesson Plan Template 

Component Monday Tuesday Wednesday Thursday Friday 

Homework  Review/Daily Orals: 

Review the previous day’s homework and provide a warm-up 

ac"vity for students. 

     

Anticipatory Set: 

 This is designed to engage the students’ aNen"on at the begin-

ning of class. Called the “hook” or the “bell ringer”, it serves as a 

focus for the day’s ac"vi"es.  

     

Objective and Purpose: 

The objec"ve should state what the student will learn.  The 

purpose will state why the student needs to learn the content.  

Example:  Today we are going to learn calculate percentages so 

that we will know how to calculate sale tax, grade averages, etc. 

     

Instructional Input/Direct Instruction: 
This is the sec"on where you explicitly delineate how you will 

present the lesson's concepts to your students. 

     

Guided Practice: 
Under your supervision, the students are given a chance to prac-

"ce and apply the skills you taught them through direct instruc-

"on. 

     

Independent Practice: 

Through independent assignments, your students will demon-

strate whether or not they absorbed the lesson's learning goals. 

This is the "me to pull groups for Tier 1 interven"on. 

     

Closure: 
In the Closure sec"on, outline how you will wrap up the lesson by 

giving the lesson concepts further meaning for your students. 

     

Assign Homework: 
Through homework assignments  the lesson objec"ves and con-

tent will be reinforced. 

     

Resources: 
Here, you determine what materials and supplies are required to 

help your students achieve the stated lesson objec"ves. 
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Lesson Plan Template 
Component Monday 

Homework  Review/Daily Orals: 
Review the previous day’s homework and provide a warm-

up ac"vity for students. 

 The teacher will use the “Ball Toss” or  ”Thumbs up and down” strategy to review the physical and human 

characteris"cs of the Blue Region of South Carolina. The teachers will engage students in a D.O.A. (Daily Oral 

Analogies) warm-up. 

Anticipatory Set: 
 This is designed to engage the students’ aNen"on at the 

beginning of class. Called the “hook” or the “bell ringer”, it 

serves as a focus for the day’s ac"vi"es.  

 The teacher will play the South Carolina Region song (See resources) to mo"vate students. 

Objective and Purpose: 
The objec"ve should state what the student will learn.  The 

purpose will state why the student needs to learn the 

content.  

The student will be able to iden"fy the climate, physical features, and natural resources of the Piedmont 

region of South Carolina in order to learn the characteris"cs of our home state.   

  

Instructional Input/Direct In-
struction: 
This is the sec"on where you explicitly delineate how you 

will model the lesson's objec"ves for your students. 

1. Use a KWL chart  to ask students what they already know  about the climate, physical features, and 

natural resources about the Piedmont region.   

2. Teacher will define the terms climate, physical features, and natural resources.  

3. Teacher will use photos to show examples of  the climate, physical features and natural resources of 

the Piedmont region.  Students will share aloud their observa"ons about the photos. The teacher will 

chart student responses. 

4. The students will view the video: South Carolina Geography: The Piedmont and discuss how our climate 

(in the Midlands) is different from that of the Piedmont.  

Guided Practice: 
Under your supervision, the students are given a chance to 

prac"ce and apply the skills you taught them through direct 

instruc"on. 

Monitor and Adjust  
Upon presen"ng informa"on and allowing students to 

prac"ce the new learning, the teacher will monitor students 

to determine who needs reteaching and adjust the lesson 

accordingly.  

The teacher will show pictures of climates, physical features, and natural resources.  Students will use yes 

and no cards to iden"fy the characteris"cs belonging to the Piedmont region.   

Students will complete a Social Studies journal entry to summarize their new learning. The teacher will do a 

quick check of the students’ journals. 

Independent Practice: 
Through independent assignments, your students will 

demonstrate whether or not they absorbed the lesson's 

learning goals. 

This is the "me to pull groups for Tier 1 interven"on. 

The students will use South Carolina outline maps to label the physical and human characteris"cs of the 

Piedmont region. Students will create images and symbols that are representa"ve of the Piedmont region. 

(Students will be given a rubric). 

While students who demonstrate mastery work independently, the teacher will administer Tier 1 interven-

�on to those students need addi"onal assistance to obtain mastery.   

Closure: 
In the Closure sec"on, outline how you will wrap up the 

lesson by giving the lesson concepts further meaning for 

your students. 

 The teacher will group students for sharing their created outline maps. Each student will compare their 

choices of map symbols and its significance to the region. The teacher will use the Exit Slip strategy as an 

informal assessment tool of the lesson. 

Assign Homework: 
Through homework assignments  the lesson objec"ves and 

content will be reinforced. 

The teacher will assign students a Venn Diagram in which the student will compare and contrast the Blue 

Ridge and the Piedmont regions of South Carolina. 

Resources: 
Here, you determine what materials and supplies are re-

quired to help your students achieve the stated lesson 

objec"ves. 

�  Website: Discovery Educa"on www.discoveryeduca"on.com 

� Teacher created Power Point about the Piedmont Region 

� Photos of the Piedmont Region 

� Student Social Studies Journal, chart paper, crayons, and markers 

� CD: Mo"va"onal Educa"on (Track 6) by Zebulon Dinkins 

� Teacher-created rubric 

Sample Lesson Plan:  Social Studies 
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Instruction is the art of executing curriculum-based lessons that unscramble confusions and 
prompt students to make visible their thinking, assumptions or process. It is framing the big pic-
ture by communicating objectives, itinerary, or reasons for the activities.  It is choosing explanato-
ry devices that engage auditory, visual and kinesthetic modalities. It is making cognitive connec-
tions and checking understanding broadly and frequently to make sure students understand. 
Quality instruction activates students’ prior knowledge while building contextual  frames.  When 
quality instruction occurs in classrooms daily,  achievement gaps will close, student achievement 
will increase creating college bound scholars for our society at large.      

� Model for students; 
� Teach from bell to bell; 
� Take ownership for what their students will learn; 
� Have students that do more talking than they do; 
� Are facilitators not lecturers; 
� Maintain student-centered classrooms; 
� Monitor and check for understanding and adjust to clarify; 
� Provide wait time; 
� Make use of graphic organizers and illustrations; 
� Move around the classroom; 
� Provide meaningful individualized feedback (on the spot); 
� Make eye contact with students; 
� Create rigor by moving from the simple to the complex; from the concrete to 

the abstract; 
� Assess what students already know and clarify confusions; 
� Make use of visuals and references, and ask questions that are open ended; 
� Have students justify their answers; 
� Communicate objectives, itinerary, big idea, essential question; 
� Communicate reason and relevance  for learning material, why worthwhile; 
� Know what students will be able to do, ideally, when instruction is complete; 
� Explain behavioral objectives; 
� Communicate criteria for success;  
� Provide simple cues and progressive minimal cues; 
� Highlight important information; 
� Explain by utilizing analogies, diagrams, pictures, interactive whiteboards , 

document cameras, overhead projectors, computer presentations, mental im-
ageries, graphic organizers; 

� Are very explicit – focus questions to get students attention, sequential step 
directions, cognitive connections, compare/contrast, extending to implications 
and future actions, makes transition between ideas; 

� Understand and make instructional decisions that consider the point of view 
of the student (relationships). 

When effective teachers “stand and deliver” they… 

ACTION 
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ELA 

Instruc�onal Impera�ves 

� Teach vocabulary in context for reading, social studies, and writing 

� Read aloud to students to foster and model a love for reading 

� Insist that every student has a book to read during down time and in quiet places 

� Have students practice choral reading to foster fluency 

� Discuss relevant current events 

� Model appropriate writing, grammar, and reading for students 

� Correct students’ oral and written grammar  

� Use reading journals 

� Use Read Well  for the Kindergarten core curriculum 

� Utilize “Quinn”-Essentials Reading Log 

� Provide a balance of narrative and informational text 

� Incorporate Basal 

� Use PASS Coach for rigor, alignment, and assessment 

� Display word walls 

� Utilize the ELA Common Core State Department of Education resource page 

� Have students read and document their reading using the Reading Log   

� Complete Daily Oral Language (D.O.L) each day 

� Model the writing process 

� Teach spelling 

� Teach grammar 

� Teach handwriting (elementary) 

� Utilize Empowering Writers Strategies 

� Utilize 6 Traits of Writing 

� Learn, know and use the 10 problem solving strategies for math 

� Teach and drill math facts daily 

� Solve the problem of the day using the problem solving mat 

� Maintain old work 

� Spiral in new work 

� Review math vocabulary 

� Use math journals 

� Post problem solving strategies 

� Assign math homework nightly that aligns to your daily instruction 

� Complete Daily Oral Math (D.O.M.) each day 

� Utilize the Math Common Core State Department of Education resource page 
 
 
 

WRITING 

MATH 
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Instruc�onal Impera�ves 

SCIENCE 

SOCIAL STUDIES 

� Learn, know and use the 5 E’s Model 

� Display science word walls 

� Use  science journals 

� Provide weekly lab and hands on experiences 

� Create science projects that reflect SC Science Academic Standards 

� Teach science vocabulary (Word Wall) \picture cards 

� Complete Daily Oral Analogies (D.O.A.) or Daily Oral Math (D.O.M.) 

� Incorporate the basal 
 
 
 
 
 
 
 
 
 

� Maximize the use of topics, units, key concepts, overarching ideas/themes  

� Summarize and draw inferences 

� Use graphic organizers (charts, mind maps, thinking webs, timelines, KWL) 

� Assign research that include population pyramids, census databases, public records, and economic databases 

� Use discussion to expand understanding of key topics 

� Create presentations, simulations and role play (historical skits) 

� Analyze current event analysis 

� Explain and assign performance based assessments/projects 

� Conduct analysis using social studies tools and technology (maps, graphs, charts, databases, primary/secondary 
sources, GIS– Geographic Information Systems (not just labeling/coloring maps or using only the text as a resource) 

� Complete Daily Oral Analogies (D.O.A.) or Daily Oral Geography (D.O.G.) 

� Display word walls  



 

 44 

INSTRUCT 
III:  INSTRUCTION  

Instruc�onal Impera�ves 

� Know and teach all student expectations as required by OCSD5 

� Learn, know, and use the Lesson Cycle 

� Incorporate Marzano Strategies in lessons 

� Use journals, notebooks, and\or binders for each subject 

� Keep accurate grade books and lesson plans (standards and indicators, activities, resources, assessment,    
homework) 

� Display lesson plans and grade books on teacher’s desk daily 

� Enter at least two grades per student\per subject\per week in grade book 

� Print computerized grades weekly, and display in a binder on desk 

� Post student work monthly (elementary and secondary) 

� Post objectives on the board daily 

� Meet in true Professional Learning Communities 

� Use instructional calendars for planning, teaching, and creating common assessments 

� Keep rooms neat and organized 

� Teach on your feet, plan at your seat 

� Model all activities and assignments 

� Monitor every student’s understanding by walking around and providing feedback 

� Teach the way students learn (differentiate) 

� Maintain a data wall for analysis of student common assessments and benchmarks 

ALL CONTENT AREAS 
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OCSD5  Textbook Table 

Grades ELA Math Science Social Studies  

K-5th 

  

  

�Read Well (K only) 

� 2014 Reading Street 

�Curriculum Pacing 

Guides 

� SC Common Core ELA 

Resources Link 

�PASS Coach 

� Voyager Interven"ons: 

�Read Well (1-2) 

�Passport (3-5) 

� 2014 Envision 

Math 

� Curriculum Pac-

ing Guides 

� SC Common 

Core Math Re-

sources Link 

� PASS Coach 

� Voyager Inter-

ven"ons: 

� VMath 

� 2007 Adop"ons 

� S3 

� FOSS Kits 

�  Support Docs 

� PASS Coach 

� Web Resources 

� Curriculum Pac-

ing Guides 

� 2006 Adop"ons 

� S3  - Upda"ng 

� Support Docs 

� PASS Coach 

� Web Resources 

� Curriculum Pac-

ing Guides 

  

  

 6
th

-8
th

 �  2014 Scholas"c Code X 

� Common Core 

�  SC Common Core ELA 

Resources Link 

� Pass Coach 

� Web Resources 

� Curriculum Pacing 

Guides 

�  Voyager Interven"ons: 

� Passport Journeys 

� Language (Special Ed) 

� Inside Algebra 

(8
th

) 

�  2014 

� Carnegie Math 

� Common Core 

�  SC Common 

Core Math Re-

sources Link 

�  Web Resources 

� Curriculum Pac-

ing Guides 

�  Voyager Inter-

ven"ons: 

� VMath 

� Trans Math 

(Special Ed-

�  2007 Adop"ons 

�  S3 - Upda"ng 

�  Support Docs 

� Web Resources 

�  Curriculum Pac-

ing Guides 

�  PASS Coach 

�  FOSS Kits 

 

� 2005 Adop"ons 

� S3 - Upda"ng 

� Support Docs 

� Web Resources 

� Curriculum Pac-

ing Guides 
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III:  INSTRUCTION  

  

   OCSD5  Textbook Table 

Grades ELA Math Science Social Studies  

 9
th

 12
th

 

  

 

  

�  2006 Adop"ons 

(Pren"ce Hall) 

�  Curriculum Pac-

ing Guides 

�  SC Common Core 

ELA Resources 

Link 

�  Voyager Interven-

"ons: 

� Passport Journeys 

� Language (Special 

Educa"on) 

  

� Inside Algebra 

� 2012 Algebra 

� Holt McDougall 

� 2012 Geometry 

� McGraw-Hill 

� SC Common 

Core Math Re-

sources Link 

� Web Resources 

� Curriculum Pac-

ing Guides 

� Voyager Inter-

ven"ons: 

� Trans Math 

(Special Ed-

uca"on) 

�  2003 Adop"ons 

�  S3 

�  Support Docs 

�  EOCEP Coach 

�  Web Resources 

�  2014 

� Biology- 

� Discovery Tech-

Book 

�  Curriculum Pac-

ing Guides 

� 2003 Adop"ons 

for Economics 

� 2004 Adop"ons 

for US History 

�  2014 

� US History Dis-

covery TechBook 

�  S3 

� Support Docs 

�  USA Test Prep 

�  US History EO-

CEP 

�  Passing the US 

History/

Cons"tu"on 

EOCT Workbook 

� Web Resources 

� Curriculum Pac-

ing Guides 
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Date  Title  # of Pages  Parent’s Signature 

       

       

       

       

       

       

       

       

       

       

       

       

       

       

       

       

       

       

Reading Log  
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INSTRUCT 
III:  INSTRUCTION  

Instruc�onal Impera�ves 

MARZANO’S NINE INSTRUCTIONAL STRATEGIES 

Strategies Applica�ons 

Identifying similarities and differences 

The ability to break a concept into its similar and dissimilar characteristics 
allows students to understand (and often solve) complex problems by ana-
lyzing them in a more simple way. Teachers can either directly present simi-
larities and differences, accompanied by deep discussion and inquiry, or 
simply ask students to identify similarities and differences on their own. 
While teacher-directed activities focus on identifying specific items, student-
directed activities encourage variation and broaden understanding, re-
search shows. Research also notes that graphic forms are a good way to 
represent similarities and differences.  

� Use Venn diagrams or charts to com-

pare and classify items. 

� Engage students in comparing, classi-

fying, and creating metaphors and 

analogies. 

 

 

45% Gain 

Summarizing and note taking 
 
These skills promote greater comprehension by asking students to analyze 
a subject to expose what's essential and then put it in their own words. Ac-
cording to research, this requires substituting, deleting, and keeping some 
things and having an awareness of the basic structure of the information 
presented.  

 

Research shows that taking more notes is better than fewer notes, though 
verbatim note taking is ineffective because it does not allow time to process 
the information. Teachers should encourage and give time for review and 
revision of notes; notes can be the best study guides for tests.  

� Provide a set of rules for creating a 

summary. 

� When summarizing, ask students to 

question what is unclear, clarify those 

questions, and then predict what will 

happen next in the text. 

� Use teacher-prepared notes. 

� Stick to a consistent format for notes, 

although students can refine the notes 

as necessary.                       34% Gain         

Reinforcing effort and providing recognition 

Effort and recognition speak to the attitudes and beliefs of students, and 
teachers must show the connection between effort and achievement. Re-
search shows that although not all students realize the importance of effort, 
they can learn to change their beliefs to emphasize effort.  

 

According to research, recognition is most effective if it is contingent on the 
achievement of a certain standard. Also, symbolic recognition works better 
than tangible rewards.  

 

� Share stories about people who suc-

ceeded by not giving up. 

� Have students keep a log of their 

weekly efforts and achievements, re-

flect on it periodically, and even math-

ematically analyze the data. 

� Find ways to personalize recognition. 

Give awards for individual accomplish-

ments. 

� Pause, Prompt, Praise." If a student is 

struggling, pause to discuss the prob-

lem, then prompt with specific sugges-

tions to help him/her improve. If the 

student's performance improves as a 

result, offer praise. 

                                              29% Gain 
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III:  INSTRUCTION  

Instruc�onal Impera�ves 

MARZANO’S NINE INSTRUCTIONAL STRATEGIES 

Strategies Applica�ons 

Homework and practice 

Homework provides students with the opportunity to extend their 
learning outside the classroom. However, research shows that 
the amount of homework assigned should vary by grade level 
and that parent involvement should be minimal. Teachers 
should explain the purpose of homework to both the student and 
the parent or guardian, and teachers should try to give feedback 
on all homework assigned.  

 

Research shows that students should adapt skills while they're 
learning them. Speed and accuracy are key indicators of the 
effectiveness of practice. 

 

� Establish a homework policy with advice-such as 

keeping a consistent schedule, setting, and time 

limit-that parents and students may not have con-

sidered. 

� Tell students if homework is for practice or prepa-

ration for upcoming units. 

� Maximize the effectiveness of feedback by varying 

the way it is delivered. 

� Assign timed quizzes for homework and have stu-

dents report on their speed and accuracy. 

� Focus practice on difficult concepts and set aside 

time to accommodate practice periods. 

 

 

28% Gain 

Nonlinguistic representations 

According to research, knowledge is stored in two forms: lin-
guistic and visual. The more students use both forms in the 
classroom, the more opportunity they have to achieve. Recently, 
use of nonlinguistic representation has proven to not only stimu-
late but also increase brain activity.  

� Incorporate words and images using symbols to 

represent relationships. 

� Use physical models and physical movement to 

represent information. 

 

27% Gain 

Cooperative learning 

Research shows that organizing students into cooperative 
groups yields a positive effect on overall learning. When apply-
ing cooperative learning strategies, keep groups small and don't 
overuse this strategy-be systematic and consistent in your ap-
proach.  

� When grouping students, consider a variety of 

criteria, such as common experiences or interests. 

� Vary group sizes and objectives. 

� Design group work around the core components 

of cooperative learning-positive interdependence, 

group processing, appropriate use of social skills, 

face-to-face interaction, and individual and group 

accountability. 
 

 

27% Gain 
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III:  INSTRUCTION  

Instruc�onal Impera�ves 

MARZANO’S NINE INSTRUCTIONAL STRATEGIES 

Strategies Applica�ons 

Setting objectives and providing feedback 

Setting objectives can provide students with a direction for their 
learning. Goals should not be too specific; they should be easily 
adaptable to students' own objectives.  

 

Research shows that feedback generally produces positive re-
sults. Teachers can never give too much; however, they should 
manage the form that feedback takes.  

� Set a core goal for a unit, and then encourage 
students to personalize that goal by identifying 
areas of interest to them. Questions like "I want to 
know" and "I want to know more about . . ." get 
students thinking about their interests and actively 
involved in the goal-setting process. 

� Use contracts to outline the specific goals that 
students must attain and the grade they will re-
ceive if they meet those goals. 

� Make sure feedback is corrective in nature; tell 
students how they did in relation to specific levels 
of knowledge. Rubrics are a great way to do this. 

� Keep feedback timely and specific. 

� Encourage students to lead feedback sessions.                                            

 

23% Gain 

Generating and testing hypotheses 

Research shows that a deductive approach (using a general 
rule to make a prediction) to this strategy works best. Whether a 
hypothesis is induced or deduced, students should clearly ex-
plain their hypotheses and conclusions.  

� Ask students to predict what would happen 
if an aspect of a familiar system, such as 
the government or transportation, were 
changed. 

� Ask students to build something using lim-
ited resources. This task generates ques-
tions and hypotheses about what may or 
may not work. 

23% Gain 

Cues, questions, and advance organizers  
Cues, questions, and advance organizers help students use 

what they already know about a topic to enhance further learn-

ing. Research shows that these tools should be highly analyti-

cal, should focus on what is important, and are most effective 

when presented before a learning experience.  

� Pause briefly after asking a question. Doing 
so will increase the depth of your students' 
answers. 

� Vary the style of advance organizer used: 
Tell a story, skim a text, or create a graphic 
image. There are many ways to expose 
students to information before they "learn" 
it. 

 

 

 

20% Gain 
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INSTRUCT 
III:  INSTRUCTION  

Instruc�onal Impera�ves 

BLOOM’S TAXONOMY (REVISED) 

Taxonomy Level Verbs 

Remembering: Can the student recall or 
remember the information? 

List, Memorize, Relate, Show, Lo-
cate ,Distinguish, Give example, Read, Write, 
Reproduce, Quote, Repeat, Label, Recall, Know 

Understanding: Can the student explain 
ideas or concepts? 

Demonstrate, Extend, Rephrase, Review, Describe, 

Estimate, Generalize, Illustrate, Retell  

Evaluating: Can the student justify a stand 
or decision? 

Appraise, Choose, Debate, Evaluate, Judge, Meas-

ure, Prove, Rate, Support, Verify  

Analyzing: Can the student distinguish be-
tween the different parts? 

Analyze, Categorize, Compare, Contrast, Diagram, 

Dissect, Examine, Inspect, Outline, Separate  

Applying: Can the student use the infor-
mation in a new way? 

Apply, Change, Construct, Develop, Modify, Produce, 

Show, Solve, Transfer  

Creating: Can the student create new prod-
uct or point of view? 

Combine, Create, Develop, Generate, Integrate, 

Make, Plan, Pretend, Propose, Revise  
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The Importance of  Using Problem Solving Strategies in Math Classrooms  

Mathematics Common Core is divided into two parts: Content Standards and Standards for Mathe-

matical Practice.  A major focus of the Standards for Mathematical Practice is using problem solv-

ing to reinforce important concepts, skills, and to demonstrate a student’s mathematical under-

standing.  As we prepare for full implementation of Common Core, teachers must have an under-

standing of what problem solving is, why it is important, and how to go about implementing it. 

According to National Council of Teachers of Mathematics (NCTM), "Problem solving means en-

gaging in a task for which the solution method is not known in advance.  In order to find a solution, 

students must draw on their knowledge, and through this process, they will often develop new 

mathematical understandings.  Solving problems is not only a goal of learning mathematics, but 

also a major means of doing so." (NCTM, 2000, p. 52)  Problem solving gives students a context to 

help them make sense out of the mathematics they are learning.  Problems can be used to intro-

duce new concepts and extend previous learned knowledge. 

The NCTM Problem-Solving Standard states that instructional programs should enable all students 

to build new mathematical knowledge through problem solving, to solve problems that arise in 

mathematics and in other contexts, apply and adapt a variety of appropriate strategies to solve 

problems, and monitor and reflect on the process of mathematical problem solving. 

Findings in the recent report, Improving Mathematical Problem Solving in Grades 4 Through 8, 

published in May 2012 under the aegis of the What Works Clearinghouse (NCEE 2012-4055, U.S. 

Department of Education, available online from the Institute of Education Sciences) provides edu-

cators with “specific, evidence-based recommendations that address the challenge of improving 

mathematical problem solving.”  In the Introduction, the panel that authored the report makes the 

following points: 

•  Problem solving is important. - “Students who develop proficiency in mathematical problem 

solving early are better prepared for advanced mathematics and other complex problem-solving 

tasks.”  The panel recommends that problem solving be part of each curricular unit. 

•  Instruction in problem solving should begin in the earliest grades. - “Problem solving in-

volves reasoning and analysis, argument construction, and the development of innovative strate-

gies. These should be included throughout the curriculum and begin in kindergarten.” 

• The teaching of problem solving should not be isolated. - “… instead, it can serve to sup-

port and enrich the learning of mathematics concepts and notation.” 

 



 

 53 

INSTRUCT 
III:  INSTRUCTION  

The Importance of  Using Problem Solving Strategies in Math 

Classrooms  

To address these points and improve the teaching of problem solving, the panel offers five recommenda-

tions. 

Recommendation 1 - Prepare problems and use them in whole-class instruction. 

In selecting or creating problems, it is critical that the language used in the problem and the context of the 

problem are not barriers to a student’s being able to solve the problem.  The same is true for a student’s 

understanding of the mathematical content necessary to solve the problem. 

Recommendation 2 - Assist students in monitoring and reflecting on the problem-solving pro-

cess. 

“Students learn mathematics and solve problems better when they monitor their thinking and problem-

solving steps as they solve problems.” 

Recommendation 3 - Teach students how to use visual representations. 

Students who learn to visually represent the mathematical information in problems prior to writing an 

equation are more effective at problem solving. 

Recommendation 4 - Expose students to multiple problem-solving strategies. 

Students who are taught multiple strategies approach problems with “greater ease and flexibility.” 

 Recommendation 5 - Help students recognize and articulate mathematical concepts and notation. 

When students have a strong understanding of mathematical concepts and notation, they are better able 

to recognize the mathematics present in the problem, extend their understanding to new problems, and 

explore various options when solving problems. Building from students’ prior knowledge of mathematical 

concepts and notation is instrumental in developing problem-solving skills. 

To accomplish the goal of effectively engaging students in problem solving activities, teachers should uti-

lize the Problem Solving Mat (K-2 and 3-12) and problem solving strategies included in the OCSD5 

Teaching and Learning Framework. 
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Instruc�onal Impera�ves 
PROBLEM SOLVING STRATEGIES 

Explana"on 

 
Act out or  

use objects 

Drama"za"ons or moving around objects can help you remember the process you use and 

you may be able to use it again for solving other similar problems.  

 

Make a picture  

or diagram 

Making a picture or diagram to solve problems can help you understand and manipulate data. 

Draw a Picture Strategy is especially useful with problems that involve mapping, geometry 

and graphing.  

 
Use or make  

a table 

Use or Make a Table is a strategy that uses an orderly arrangement of data, such as numbers, 

that helps you keep track of data, spot missing data, and iden"fy data that is asked for in the 

problem.  

 

Make an  

organized list 

When making an Organized List you can organize your thinking about a problem. Recording 

your work in list form allows you to review that you have done and iden"fy important steps 

that you need to do to complete solving the problem. This strategy provides a systema"c way 

to record computa"ons made with given data.  

 

Guess and  

check 

The Guess and Check strategy is helpful when a problem presents large numbers or many 

pieces of data, or when the problem requires finding one solu"on to many possible solu"ons. 

This strategy involves guessing the answer, tes"ng to see if it is correct, and making another 

guess if the answer is not correct.  

 
Use or look for a 

paNern 

Use or Look for a PaNern strategy involves iden"fying a paNern and predic"ng what will come 

next and what will happen again and again in the same way. Making a number table oGen 

reveals a paNern.  

 

Work backwards 

When making a series of computa"ons, you can start with data presented at the end of the 

problem and end with data presented at the beginning of the problem.  

 
Use logical 

 reasoning 

Logical Reasoning is really used in all the problem solving strategies. However, when answer-

ing condi"onal problems such as "if" and "then" type of problems you can display your data 

in a chart or matrix. This strategy requires formal logical reasoning.  

 

Make it simpler 

Making It Simpler is useful when solving a complex problem because it allows you to reduce 

large numbers to small numbers, or reducing the number of items given in a problem. Some-

"mes a simpler representa"on will show a paNern which can help solve a problem.  

 

Brainstorm 

The Brainstorm strategy is oGen used when all else fails! Brainstorming means looking at a 

problem in new and inven"ve ways. Use your imagina"on, be crea"ve, and by all means, be 

flexible in your thinking! Eventually the lightbulb will go on and you will find a solu"on!  

Strategy 

 
 

Recommenda�ons 

2-5 
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Instruc�onal Impera�ves 
PROBLEM SOLVING MAT K-2 

 

 

 

 

 

 

 

 

 

 

 

 

Choose a strategy to solve your problem. 

� Make a pattern 

 

� Guess and check 

 

� Act it out or use objects 

 

� Draw a picture 

Show your strategy. 

 

 

 

 

Write your answers in words. 

 

Problem of the Day (Daily Oral Math) 

Recommendation 1 - Prepare problems and use them in whole-class instruction. 

Recommendation 2, 3,  and 4  

Recommendation 2  
Assist students in monitoring and reflecting on the 

problem-solving process. 
 

Recommendation 3  
Teach students how to use visual representations. 

 
Recommendation 4  

Expose students to multiple problem-solving strat-
egies. 

Recommendation 5 - Help students recognize and articulate mathematical concepts and notation. 
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Instruc�onal Impera�ves 
PROBLEM SOLVING MAT K-2 

 

 

 

 

 

 

 

 

 

 

 

 

Choose a strategy to solve your problem. 

� Make a pattern 

 

� Guess and check 

 

� Act it out or use objects 

 

� Draw a picture 

Show your strategy. 

 

 

 

sandsandsandsand        soil  soil  soil  soil  soil  soil  soil  soil  sandsandsandsand        soil soil soil soil soil soil soil soil sandsandsandsand soil soil soil soil  

Write your answers in words. 

I made two more patterns that looked like the first.  I found that the next I made two more patterns that looked like the first.  I found that the next I made two more patterns that looked like the first.  I found that the next I made two more patterns that looked like the first.  I found that the next 

container would be soil.  The rule to the pattern is A B B .container would be soil.  The rule to the pattern is A B B .container would be soil.  The rule to the pattern is A B B .container would be soil.  The rule to the pattern is A B B .  

 

Note:  Other strategies could have been used.  It is important to have students iden�fy and jus�fy their selected 

strategy to determine the correct answer.  

Problem of the Day (Daily Oral Math) 

Thomas was playing in the sand box.  He set out jars of sand and soil in a paNern. 

What is the next container in the paNern?  Write a rule that describes the paNern. 

WhiteWhiteWhiteWhite BlackBlackBlackBlack BlackBlackBlackBlack WhiteWhiteWhiteWhite BlackBlackBlackBlack BlackBlackBlackBlack WhiteWhiteWhiteWhite BlackBlackBlackBlack 
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Instruc�onal Impera�ves 
PROBLEM SOLVING MAT GRADES 3-12 

 � Act out or use objects 

� Make a picture or diagram 

� Use  or make a table 

� Make an organized list 

� Guess and check 

� Use or look for a pattern 

� Work backwards 

� Use logical reasoning 

� Make it simpler 

� Brainstorm  

I KNOW … Data/Facts I Do Not Know...Ques�on 

Final Answer (In a complete sentence restate what you 

found out, including your answer.)  I found out that ... 

(Complete the following sentence) 

My answer is reasonable because... 

Representa�on/Picture/Strategy  

Problem of the Day (Daily Oral Math) 

Recommendation 1  

Prepare problems and use them in whole-

class instruction. 

Recommendation 4  

Expose students to 

multiple problem-

solving strategies. 

Recommendation 2  
Assist students in monitoring and reflecting on 

the problem-solving process. 

Recommendation 2  
Assist students in monitoring and reflecting on 

the problem-solving process. 

Recommendation 3  

Teach students how to use visual representations. 

Recommendation 5 
Help students recognize and articulate mathematical 

concepts and notation. 

Recommendation 5 
Help students recognize and articulate mathematical 

concepts and notation. 



 

 58 

INSTRUCT 
III:  INSTRUCTION  

Instruc�onal Impera�ves 
PROBLEM SOLVING MAT GRADES 3-12 

 � Act out or use objects 

� Make a picture or diagram 

� Use  or make a table 

� Make an organized list 

� Guess and check 

� Use or look for a pattern 

� Work backwards 

� Use logical reasoning 

� Make it simpler 

� Brainstorm  

I KNOW … Data/Facts 

-the amount of sand is measured in grams. 

-the amount of water is measured in milliliters. 

- when the amount of sand was decreased by 100 grams 

the water retained decreased by 70 ml.  

I Do Not Know...Ques�on 

How much water will 200 grams and 100 grams of sand 

hold?  

Final Answer (In a complete sentence restate what you 

found out, including your answer.)  I found out that … 

100 grams of water will hold 70 ml of water.  

(Complete the following sentence) 

My answer is reasonable because… 

I looked for a paNern in the chart provided and found that 

each "me the amount of sand was reduced by 100 grams 

the water retained went down by 70 ml.  I applied the 

same paNern to 200 grams and 100 grams to reach my an-

swer.  

Representa�on/Picture/Strategy  

 

Problem of the Day (Daily Oral Math) 

Sand Water Retained 

500 grams 350 ml 

300 grams 210 ml 

  

400 grams 280 ml 

Use the chart to answer the ques"on below. 

How much water will 100 grams of sand hold? 

Sand Rule -100   Water Rule: -70 

500 400 350 280 

400 300 280 210 

300 200 210 140 

200 100 140 70 

100   70   
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Instruc�onal Impera�ves 
“QUINN”ESSENTIAL WEEKLY READING LOG  GRADES K-12 

Name:   Date:   

Title:   Author:   

Indicate Genre 
� Nonfiction 

� Fantasy 

� Biography/Autobiography 

� Folktale/Fairytale 

� Print Media 

� Myth/Legend 

 � Realistic Fiction 

� Mystery 

� Historical Fiction 

� Multi-Cultural Literature 

� Science Fiction 

� Other_________________________________ 

 

Relevant Vocabulary:   

 

Setting (When/Where):   

  

Characters:   

  

Conflict/Problem/Issue:   

  

Sequence of Events/Information (First, Next, Last):   

  

Resolution/Outcome/Conclusion:   
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Instruc�onal Impera�ves 
“QUINN”ESSENTIAL READING LOG  GRADES K-12 

Name:   Date:   

Title:   Author:   
Useful Verbs Blooms Taxonomy Sample Stems 

List 
Memorize 

Relate 
Show 
Locate 

Reproduce 
Quote 
Repeat 
Label 

Recall  

Remembering 
Teachers should pose a questions using the verbs and 

sample stems. 

Students should record their answers in complete sen-
tences in the boxes provided.  

 

Describe what happens when__. 
Find the meaning of___. 
Identify the facts ____. 
Label the ____. 
What do you remember about ___? 

Demon-
strate 

Extend 
Rephrase 
Review 

Describe 

Distinguish 
Interpret 

Paraphrase 
Restate 

Summarize 

Understanding How can you explain ____? 
How would you clarify the meaning ____? 
How would you compare ____? 
How would you contrast ____? 
Retell _____ using your own words. 

Act Out 
Calculate 
Choose 

Determine 
Manipulate 

Apply 
Change 

Construct 
Develop 
Modify 

Applying Do you know of another situation where ____? 
Give an example _____. 
How could you dramatize ____ after reading 

____? 
How would you present_____? 

  
Analyze 

Categorize 
Compare 
Contrast 
Diagram 

Breakdown 
Classify 

Conclude 
Deduce 
Discrimi-

nate 

Analyzing Discuss the pros and cons of _____? 
How can you categorize _____? 
How can you classify _____? 
How is this similar to _____? 
What explanation do you have for ____? 

Agree 
Assess 
Critique 
Defend 
Grade 
Justify 

Appraise 
Choose 
Debate 

Evaluate 
Judge 

Measure 

Evaluating Determine the value of _____? 
Do you agree with _____?  Why ____? 
How would you rate _____? 
How would prove _____? 
Is there a better solution to ____? 

Arrange 
Compose 

Design 
Formulate 
Hypothe-

size 
Invent 

Combine 
Create 

Develop 
Generate 
Integrate 

Make 

Creating Change the plot ____? 
Design a _____ to _____. 
Develop an original way to _____. 
Devise a rule _____. 
Predict the outcome if _____. 
What alternative would you suggest for _____? 
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Instruc�onal Impera�ves 
“QUINN”ESSENTIAL READING LOG  SAMPLE 

Name: Shawn Johnson  Date:  September 1, 2011 

Title:  The Three LiNle Pigs Author:  James Orchard-Halliwell Phillipps  
    Indicate Genre 
� Nonfiction 

� Fantasy 

� Biography/Autobiography 

� Folktale/Fairytale 

� Print Media 

� Myth/Legend 

 � Realistic Fiction 

� Mystery 

� Historical Fiction 

� Multi-Cultural Literature 

� Science Fiction 

� Other_________________________________ 

 

Relevant Vocabulary:   

Huff, Kettle, Chimney, Fortune 

Setting (When/Where):   

 Long, long ago in the Woods 

Characters:   

 Mother, Three Pigs, Wolf 

Conflict/Problem/Issue:   

 The wolf was trying to break in each house to eat the pigs. 

Sequence of Events/Information (First, Next, Last):   

 1.  Pigs left home  2.  The first pig  was lazy and built house with straw  3. The second pig was lazy and built 

house with sticks 4. The third pig worked hard and built house with bricks 5.  The wolf blew down the first 

two houses 6. The wolf couldn’t blow down the brick house   

Resolution/Outcome/Conclusion:   

 All the pigs were saved by running to the brick house.  Although, building the brick house took more time, 

it was the smartest decision.  
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INSTRUCT 
III:  INSTRUCTION  

Instruc�onal Impera�ves 
“QUINN”ESSENTIAL WEEKLY READING LOG  GRADES K-12 

Name: Shawn Johnson  Date:  September 1, 2011 

Title:  The Three LiNle Pigs Author:  James Orchard-Halliwell Phillipps  
Useful Verbs Blooms Taxonomy Sample Stems 

List 
Memorize 

Relate 
Show 
Locate 

Reproduce 
Quote 
Repeat 
Label 

Recall  

Remembering 
Find the meaning of chimney. 

A structure, usually vertical, containing a pas-

sage or flue by which the smoke of a fire or 

furnace is carried off 

Describe what happens when__. 
Find the meaning of___. 
Identify the facts ____. 
Label the ____. 
What do you remember about ___? 

Demon-
strate 

Extend 
Rephrase 
Review 

Describe 

Distinguish 
Interpret 

Paraphrase 
Restate 

Summarize 

Understanding 
How were the homes similar and different? 

 

The  first pig’s home was made of straw.  The 

second pig’s home was make of sticks.  The 

third pig’s  home was made of bricks.  

How can you explain ____? 
How would you clarify the meaning ____? 
How would you compare ____? 
How would you contrast ____? 
Retell _____ using your own words. 

Act Out 
Calculate 
Choose 

Determine 
Manipulate 

Apply 
Change 

Construct 
Develop 
Modify 

Applying 
Give an example of when it’s important for a house 

to be strong. 

 

During a hurricane  

Do you know of another situation where ____? 
Give an example _____. 
How could you dramatize ____ after reading 

____? 
How would you present_____? 

  
Analyze 

Categorize 
Compare 
Contrast 
Diagram 

Breakdown 
Classify 

Conclude 
Deduce 
Discrimi-

nate 

Analyzing 
What do you think made the third pig use bricks for 

his house? 

He knew bricks were strong and heavy 

Discuss the pros and cons of _____? 
How can you categorize _____? 
How can you classify _____? 
How is this similar to _____? 
What explanation do you have for ____? 

Agree 
Assess 
Critique 
Defend 
Grade 
Justify 

Appraise 
Choose 
Debate 

Evaluate 
Judge 

Measure 

Evaluating 
Do you agree with the pigs’ decision not to let the 

wolf in the house?  Why? 
 

I agree because if the wolf got in the house, 

he would have eaten the pigs.  

 

Determine the value of _____? 
Do you agree with _____?  Why ____? 
How would you rate _____? 
How would prove _____? 
Is there a better solution to ____? 

Arrange 
Compose 

Design 
Formulate 
Hypothe-

size 
Invent 

Combine 
Create 

Develop 
Generate 
Integrate 

Make 

Creating 
How would you change the ending? 

 

The wolf decided to come in the house and 

have dinner with the pigs rather than eating 

them. 

Change the plot ____? 
Design a _____ to _____. 
Develop an original way to _____. 
Devise a rule _____. 
Predict the outcome if _____. 
What alternative would you suggest for _____? 
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INSTRUCT 
III:  INSTRUCTION  

Instruc�onal Impera�ves 

CLOSE READING 
What is it? 
A close reading is a careful and purposeful reading of a text. It’s an encounter with the text where 
students really focus on what the author had to say, what the author’s purpose was, what the words 
mean, and what the structure of the text tells us. 

How do I use it? 
In a close reading, we have to have students reread the text. We give them questions; text depend-
ent questions that require that they go back into the text and search for answers. These aren’t 
simply recall questions, just the facts of the text, but rather questions that allow students to think 
about the text, and the author’s purpose, the structure, and the flow of the text.  Close reading re-
quires that students actually think and understand what they are reading. 

What does it look like? 
Steps in Close Reading 

  

First Read: Key Ideas and Details 
Set the purpose for reading and have students read text as independently as possible.  Depending on the text complex-
ity and the readers, the first read may be done independently, as a read aloud/think aloud, or paired or shared reading.  
The first read should be without building background; students should be integrating their background knowledge with 
the text as they read.  Focus on the key ideas and details in the text, making sure that readers know the main idea, sto-
ry elements, or key details that the author includes.   
 
Following the first read, have students Think-Pair-Share to assess what they have gleaned from the text.  By listening 
to students as they share, you can determine the focus of the first read, etc. 

  

Second Read: Craft and Structure 
For a second, close read, select a portion or chunk of the text that is “close read worthy.”  That is, have students reread 
a section that includes complex elements or ideas that they should explore to arrive at a deep understanding of the 
text.  After rereading, students discuss the text with partners or in small groups, focusing on the author’s craft and or-
ganizational patterns.  This may include vocabulary choices, text structure or text features that the author included.   
 
Use a text dependent question to focus or set a purpose for a close rereading.  After students share with partners or in 
small groups, have groups share out with entire class to assess understanding. 

  

Third Read: Integration of Knowledge and Ideas 
The third close reading of a text should go even deeper, requiring students to synthesize and analyze information from 
several texts or media.  They may record their ideas on sticky notes, graphic organizer, or a thinking sheet.   
 
Have students journal a response to a text dependent question.  Focus the discussion on the text evidence. 

The Close Reading 

Strategy is a major 

focus of the Com-

mon Core State 

Standards. 
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KWL Strategy 
What is it? 

A graphic organizer used to help students predict and connect new information with prior 
knowledge.  (Ogle, 1986) 

How do I use it? 

� Create a three column chart labeled K (know), W (want to know) and L (learned). 
� Brainstorm what you know about a topic. 

� List what you want to know about the topic. 

� Experience the lesson (i.e. read a text, perform an experiment, watch a video, listen to a lec-
ture) and fill in what you have learned about the topic. 

What does it look like? 

INSTRUCT 
III:  INSTRUCTION  

Instruc�onal Impera�ves 

BEST PRACTICES 

K 
What I know 

W 
What I want to know 

L 
What I learned 

_______________________________

_______________________________

_______________________________ 

 ___________________________

____________________________

____________________________ 

 _____________________________

_____________________________

_____________________________ 
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INSTRUCT 
III:  INSTRUCTION  

Instruc�onal Impera�ves 

BEST PRACTICES 

Think-Pair-Share Strategy 
What is it? 
A discussion strategy that partners students in small groups so that everyone actively partici-
pates.  (Kagan, 1989) When grouping students for instructional activities, rank students in order 
academically from highest to lowest. If you have 20 students in your class, pair 1 and 11, 2 and 
12, 3 and 13 and so on. If placing students in groups of 4, group student 1, 6, 11, and 16, and 2, 
7, 12, and 17. 

How do I use it? 

Teacher: 
� May choose to use this as a pre-reading activity, a break in a lecture or long lesson, or 

as a follow-up activity. 

� Poses a question. 
 
Students: 

� Individually think or write in response. 
� Share their thoughts with another student or small group of students. 

 
Teacher: 

� May conclude with a large-group discussion.  

What does it look like? 

1. What do you think about…? 
What is your opinion about…? 

2. I think… 
I believe… 
In my opinion… 

3. My partner thinks… 
My partner believes… 

4. We think…  
We believe… 

Language Starters/Stems 
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INSTRUCT 
III:  INSTRUCTION  

Instruc�onal Impera�ves 

BEST PRACTICES 

Frayer Model  

What is it? 

A graphic organizer used to help students deepen their understanding of a key concept or content-
specific vocabulary term by analyzing its essential and non-essential characteristics, drawing an   
illustration, and giving examples and non-examples. (Frayer, Frederick & Klausmeier, 1969) 

How do I use it? 

� Divide a square into four sections with an oval where they intersect. 
� Write the concept term in the oval. 

� Assign labels to each quadrant. 
� Model the use of the Frayer Model with an easy term. 
� Allow students to refine their original answers in order to deepen their understanding of the 

term, after initially completing the graphic and beginning the unit of study. 

What does it look like? 

Definition (Provide a meaning) 
(Essential characteristics) 

                                       Illustration      
                                      (Draw a picture) 

Examples 
(What it is) 

                                       Non-examples 
                                       (What it is not) 
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INSTRUCT 
III:  INSTRUCTION  

Instruc�onal Impera�ves 

BEST PRACTICES 

Summary Frames 

What is it? 

A series of questions or stems designed to highlight important elements in order to produce a sum-
mary.  Questions or stems are chosen based on the specific type of information to be summarized. 

How do I use it? 

� Point out that texts often have certain structures: descriptive, cause and effect, sequence, com-
pare/contrast, and problem-solution. 

� Provide sentence starters that help students deconstruct the relationships in the text. 

� Provide opportunities for students to read text to determine type of text and to apply the appropri-
ate summary frame sentence. 

� Allow time for students to share their summary and discuss their thinking. 

What does it look like? 

Description: 
A    is a kind of   that . . . . 
 
Compare/Contrast: 
 X  and  Y  are similar in that they both . . . but  X . . . while  Y . . . . 
 
Sequence 
   begins with . . . continues with. . . and ends with . . . . 
 
Problem/Solution 
   wanted . . . but . . . so, then. . . . 
 
Cause/Effect 
   happens because . . . OR    causes . . .  
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INSTRUCT 
III:  INSTRUCTION  

Instruc�onal Impera�ves 

BEST PRACTICES 

Two-Column Notes 

What is it? 

An active reading strategy that requires processing of information as notes are taken.  The use of 
columns separate main ideas, concepts and higher level thinking questions from the supporting    
details. The most commonly used is the Cornell note-taking technique. (Pauk, 1989) 

How do I use it? 

� Draw a table with two columns or fold a piece of paper vertically into 1/3 (left column) and 2/3 
(right column). 

� Label the columns and add lines based on the text or assignment (see examples below). 
� Encourage the use of higher order questioning. 

� Include a summary section. 

What does it look like? 

Topic/Theme/Title 

Annotations 
(questions) 

Notes 

Big ideas 

Commentary Symbols Reflective work And so on… 

Students take notes here 

Summary/Reflection 
This should be completed after the student has had time to reflect on and discuss his/her notes. 

Vocabulary 
body = cuerpo segment = segmento unusual = raro 
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INSTRUCT 
III:  INSTRUCTION  

Instruc�onal Impera�ves 

BEST PRACTICES 

Rubric  

What is it? 

A scoring tool that explicitly charts the criteria and describes the level of quality for student work.  
Because rubrics are more specific and detailed than a grade, they can show strengths and weak-
nesses in the student product or performance. 

How do I use it? 

� Make a chart. 
� Decide on main criteria of a project, assignment, or performance. 
� Describe different levels of quality in each category. 
� Use before assigning project to illustrate assignment expectations. 
� Use as a grading tool to guide students toward improvement. 

What does it look like? 

Category Level 3 Level 2 Level 1 
Problem Restated in your own 

words with all infor-
mation 

included. 

Restated in your own 
words but missing 
information, OR 

Not stated in your own 
words. 

Not enough information 
is 

given to solve the prob-
lem. 

Strategy Explanation 
of how to solve the 
problem was clear. 
Several strategies 

were given, including 
charts that graphically 

explain. 

Explanation 
of the solution was 

clear.  Only one strate-
gy was given. 

Explanation 
was not enough to solve 
the problem. Incomplete 

or missing strategy. 
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INSTRUCT 
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Instruc�onal Impera�ves 

BEST PRACTICES 

Think Aloud 

What is it? 

The Think-Aloud is a strategy that helps readers think about how they make meaning from texts.  As 
students read/review texts, they pause to think about connections they are making, images they are 
creating, and problems they might be experiencing. This “oral thinking” is a metacognitive practice 
that builds reading independence. (Davey, 1983; Olshavsky, 1976-77) 

How do I use it? 

� Model the strategy with the type of text the student will be using. 

� Tell students, “As I read aloud, I will be stopping to voice my thinking about the text.” 

� Read a short section, stopping frequently to talk about what you are visualizing, predicting,  
questioning, comparing or determining cause and effect. 

� Have students practice the strategy with a partner. 

What does it look like? 

Students can record their “thoughts” by annotating text using post-it notes or can be reminded of 
key think-aloud sentence stems by using a bookmark with stems such as these: 

Language Stems 

Visualize- I wonder why… Connection- This made me think of… 

Prediction- I think_  will happen next. Summarization- The paragraph is mostly about… 

Think-Aloud Stems 

Visualize- I imagine… Connection- This reminds me of… 

Prediction- I wonder if…. Identifying a Problem- The problem is… 
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INSTRUCT 
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Instruc�onal Impera�ves 

BEST PRACTICES 

RAFT 

What is it? 

A writing-to-learn strategy that allows students to process information by writing about it in a non-
traditional format. (Vandevanter, 1982) 

ROLE of the writer: Who are you?  

AUDIENCE: To whom is this written?  

FORMAT:  What form will it take? 

TOPIC:  What is the subject of this writing? 

How do I use it? 

� Make a chart. 

� Analyze the important ideas or information that students need to learn. 

� Brainstorm possible roles, format and audiences. 

� Use a strong verb in assigning the topic (e.g. persuade, plead, demand). 

� Ask students to write their paper using the Role, etc. from the chart. 

What does it look like? 

Role 
(Writer) Who are 

you? 

Audience 
To whom is this writ-

ten? 

Format 
What form will it take? 

Topic 
What is the subject of 

this writing? 

Plant Sun Thank you letter Praise the sun’s role in 
growth 

Comma Self Diary Complain 
about how students 

misuse you 
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Instruc�onal Impera�ves 

BEST PRACTICES 

An�cipa�on Guide 

What is it? 

A series of statements based on the key concepts of a reading. Students are asked to agree (true) 
or disagree (false) in order to activate prior knowledge, focus reading and motivate readers. 
(Herber, 1978) 

 
Teacher Note: When creating the anticipation guide, start with an age appropriate number of 
statements.  Provide at least one statement that would challenge students’ thinking. 

How do I use it? 

Teacher: 

� Makes a chart. 

� Identifies major concepts and creates four to six statements. 

� Creates statements that support or challenge students’ beliefs about the topic. 

 
Students: 

� React to each statement by agreeing or disagreeing prior to actually reading the text. 

� Read text to find evidence that supports or disproves their responses on the guide. 

What does it look like? 

Statements Agree/Disagree Page # Were you right? Jus"fica"on 

1.  The New York Yankees asked Jackie 

Robinson to play for them. 

    

2.  Jackie’s teammates supported him     

3.  Pee Wee Reese believed in doing     

An�cipa�on Guide for Teammates 

4.  Jackie Robinson was a successful     
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Instruc�onal Impera�ves 

BEST PRACTICES 

Graphic Organizers 

What is it? 

A flexible instructional tool to help students construct meaning and organize their knowledge before, 
during or after instruction. They can be completed linguistically or non-linguistically. 

How do I use it? 

� Model how to use a specific organizer with familiar content. 

� Allow students to help complete a class graphic organizer. 

� Show several completed examples. 

What does it look like? 

Topic A                                      Topic B 

 

 

Similari"es 

Venn Diagram 
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INSTRUCT 
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Instruc�onal Impera�ves 

The 5Es Instruc�onal Model 

What is it? 

This model describes a teaching sequence that can be used for entire programs, specific units and 
individual lessons. The Biological Science Curriculum Study (BSCS), developed the instructional 
model for constructivism, called the "Five Es".Constructivism is a philosophy about learning that pro-
poses learners need to build their own understanding of new ideas.  

Strategies Applications 

ENGAGE: The purpose for the ENGAGE stage is to peak student interest and get 
them personally involved in the lesson, while pre-assessing prior understanding. 
During this experience, students first encounter and identify the instructional task. Dur-
ing the ENGAGE stage, students make connections between past and present learning 
experiences, setting the organizational ground work for upcoming activities. 

� Create Interest  

� Generate curiosity  

� Motivate students  

EXPLORE: The purpose for the EXPLORE stage is to get students involved in the 
topic; providing them with a chance to build their own understanding. In the EX-
PLORATION stage the students have the opportunity to get directly involved with phe-
nomena and materials. As they work together in teams, students build a set of common 
experiences which prompts sharing and communicating. The teacher acts as a facilita-
tor, providing materials and guiding the students' focus. The students' inquiry process 
drives the instruction during an exploration.  

� Ask inquiry questions  

� Observe and listen  

� Allow time for reflection  

EXPLAIN: The purpose for the EXPLAIN stage is to provide students with an op-
portunity to communicate what they have learned so far and figure out what it 
means. EXPLAIN is the stage at which learners begin to communicate what they have 
learned. Language provides motivation for sequencing events into a logical format. 
Communication occurs between peers, with the facilitator, and through the reflective 
process 

� Build discussion and 
listen  

� Define and explain  

� Ask for clarification  

EXTEND: The purpose for the EXTEND stage is to allow students to use their new 
knowledge and continue to explore its implications. At this stage students expand 
on the concepts they have learned, make connections to other related concepts, and 
apply their understandings to the world around them in new ways 

� Use experiences to en-
hance understanding  

� Help apply new concepts 
to prior learning  

EVALUATE: The purpose for the EVALUATION stage is for both students and 
teachers to determine how much learning and understanding has taken place. 
EVALUATE, the final "E", is an on-going diagnostic process that allows the teacher to 
determine if the learner has attained understanding of concepts and knowledge. Evalu-
ation and assessment can occur at all points along the continuum of the instructional 
process. Some of the tools that assist in this diagnostic process are: rubrics, teacher 
observation, student interviews, portfolios, project and problem-based learning prod-
ucts. 

� Observe behaviors  

� Assess knowledge and 
skills  

� Ask open-ended ques-
tions  
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INSTRUCT 
IV:  ASSESSMENT 

The term ‘assessment’ refers to all those activities undertaken by teachers, and students in evalu-
ating themselves. Assessment provides information to be used as feedback to modify the teach-
ing and learning activities in which they are engaged.  It is a process and practice undertaken by 
teachers and students alike. Teachers measure the effectiveness of their instruction in order to 
make decisions for what next steps  need to be taken to improve student achievement. Students 
measure the depth of their learning to ascertain what has taken root against what else needs to 
be learned. In every sense, assessment is used to inform practice, monitor progress, and modify 
teaching and learning. 
 
Qualitative and quantitative in nature,  assessment is the measurement of how students have 
mastered state standards, indicators, and curriculum. It may appear in various forms.  Teachers 
may choose the traditional paper/pencil exam.  They may also make observations and provide 
feedback on classroom performance on projects, presentations, group interactions, and verbal 
responses and justifications. Whatever the chosen method, assessment both teachers and stu-
dents should always know what curriculum components are mastered and yet to be mastered.  

� Make summative statements about how well students have done overall to 
meet course or unit objectives; 

� Certify students as competent in a field of knowledge, a field of practice, or 
as eligible for promotion; 

� Identify content or specific learning gaps for students; 
� Signal clearly what knowledge is important and what the criteria and 

standards are for quality work; 
� Make instructional decisions and diagnose where to start students with 

instruction, what skills are important to master, and about what skills to    
re-teach to which students; 

� Develop an understanding about the effectiveness of classroom            
instruction and curriculum; 

� Report progress to parents and community; 
� Evaluate the curriculum to help provide meaningful higher level thinking 

tasks for all students; 
� Sort, rank or compare students for honors and awards 

and for admission to programs with limited enrollment; 
� Norm students or groups of students for comparative 

achievement in relation to other populations; 
� Place students in courses, grades or levels; 
� Identify students who need extra time or tutorials; 
� Predict success in a course, in school, or job             

performance. 

Effective teachers use assessment to: 

ACTION 
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IV:  ASSESSMENT 

During the bridge year, our students will take the PASS, EOCEP, and HSAP assessments in 2014.  Com-
monalities between CCSS and PASS will be assessed in ELA and Math.  In order to ensure students suc-
cess on these assessments, teachers are still expected to utilize items that mirror the format of their up-
coming standardized test.  To increase the rigor of these items, students should cite evidence and explain 
their answers. These practices align with the expectations of the Common Core State Standards.  

Elementary and Middle School 
Grades 3-8 

Content Area Assessment Testing Dates for 2013-2014 

ELA – Writing PASS Day 1: March 18, 2014 
Day 2: March 19, 2014 

Make-up Testing through March 25th
 

ELA – Reading and Research PASS May 6, 2014 

Math PASS May 7, 2014 

Science or Social Studies  (Grades 3, 5, 6, 
8) 

PASS May 8, 2014 

Science (Grades 4 & 7) PASS May 8, 2014 

Social Studies (Grades 4 & 7) PASS May 9, 2014 

All Content Areas - Make-up Testing PASS Through May 16th
 

High School 
High School Assessment Program (HSAP) 

Content Area Testing Dates for 2013-2014 

ELA Session 1: October 22, 2013 
Session 2: October 23, 2013 

Math October 24, 2013 

All Content Areas - Make-up Testing Through November 1, 2013 

ELA Session 1: April 1, 2014 
Session 2: April 2, 2014 

MATH April 3, 2014 

All Content Areas - Make-up Testing Through April 18, 2014 

ELA Session 1: July 15, 2014 
Session 2: July 16, 2014 

Math July 17, 2014 

Make-up Testing No make-up dates for summer HSAP testing 

High School 
End of Course Examination Program (EOCEP) 

Test Testing Dates for 2013-2014 

English I 
Algebra I 
Biology 

United States History & the Constitution 

Tentative Dates:  
Fall: December 3, 2013 – January 27, 2014 

Spring: May 1-10, 2014 
Summer: July 1-31, 2014 
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IV:  ASSESSMENT 

District Assessment Schedule 

� Teacher made tests should occur weekly throughout the school year using Study Island, newly adopted textbook re-

sources, or other resources. 

� District assessments will count as a test grade. 

� Diagnos"c and comprehensive benchmarks will not count as a grade. 
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South Carolina has elected to use the Smarter Balanced Assessment Consortium 

(Smarter Balanced) as the vehicle for assessing the Common Core State Stand-

ards. Smarter Balanced is a state-led consortium working to develop next-

generation assessments that accurately measure student progress toward college

- and career-readiness. Smarter Balanced is one of two multistate consortia 

awarded funding from the U.S. Department of Education in 2010. The assess-

ments are scheduled to be administered to students in South Carolina and other 

states in the consortium beginning in the 2014-15 school year. 

The work of Smarter Balanced is guided by the belief that a high-quality assess-

ment system can provide information and tools for teachers and schools to im-

prove instruction and help students succeed – regardless of disability, language or 

subgroup. Smarter Balanced involves experienced educators, researchers, state 

and local policymakers and community groups working together in a transparent 

and consensus-driven process. 

Smarter Balanced Assessment Item Specifications:  

� Selected response (SR) multiple choice 

� Constructed response (CR) 

� Performance Task (PT) 

� Technology enhanced item (TEI) 

 

To view sample assessments items, visit: http://www.smarterbalanced.org/sample-

items-and-performance-tasks/ 

Smarter Balanced Practice Tests 

h�p://sbac.portal.airast.org/Prac�ce_Test/resources.html  

INSTRUCT 
IV:  ASSESSMENT 

Smarter Balanced Assessment Consor�um  
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Test Taking Strategy:  

Text to Text Connec�on as a Test-Taking Strategy  

1.Underline the title of the passage.  Make a 

prediction regarding what the passage is 

about. Write it by the title. 

2.Number the paragraphs in order to be able 

to cite the paragraph when answering ques-

tions.   

3.Summarize the main idea (one sentence) of 

each paragraph in the margin of the text.     

4.Read the questions and answer choices – 

eliminate the two answers that are absolutely 

wrong.   
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Test Taking Strategy for Math  

1.Circle key numbers 

2.Underline the question 

3.Box any math action words (+, -. X, =) 

4.Evaluate – What steps do I need to 

take? 

5.Solve, Check, and Justify 
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Teacher’s signature indicates that a conference has been held with the administrator. 
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ROOM ENVIRONMENT – 2 POINTS EACH 

 Classroom is clutter-free, clean, and orderly 

 Materials are easily accessible 

 Display work is current, meaningful, and student-generated 

 
Environment is rich in meaningful artifacts (e.g., word walls, student products, charts, posters, and 
indicators posted, evidence of Daily Oral Language, Daily Mathematics, and/or Daily Analogies) 

 
A classroom management system is in place (e.g., routines, procedures, rules, rewards, and con-
sequences) 

Total   

Classroom Observa�on Instrument 

STUDENTS – 2 POINTS EACH 

 Demonstrate and articulate an understanding of the concepts, content, and skills conveyed in the 
lesson 

 
Work well independently and interact appropriately in a variety of settings (whole, small, pair-
share, individual) 

 Use correct oral and written grammar (American Standard English) 

 Utilize multiple strategies when completing tasks (e.g., note-taking, graphic organizers, journaling) 

 Exhibit respect for teacher and others 

Total   
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Classroom Observa�on Instrument 

TEACHER – 4 POINTS EACH 
 Plans activities that are rigorous and aligned to the South Carolina Academic Standards 

 Asks questions addressing all levels of Bloom’s Taxonomy 

 Allows for appropriate wait-time when asking questions 

 Connects previous learning to current learning 

 Frequently assesses student understanding during the lesson 

 Differentiates instruction to meet students’ needs and learning styles 

 Uses a variety of grouping techniques (whole, small, individual, pair-share) 

 Demonstrates mastery of content area 

 Exhibits evidence of high expectations for all students 

 Provides opportunities for students to justify their thinking 

 Moves around the room to observe, assist, and challenge students as they work on assignments 

 Uses Marzano’s Strategies  Strategy Used: ____________________________________________ 

 Utilizes a variety of technology throughout the lesson, as appropriate 

 Exhibits positive rapport (e.g., praise, eye-contact, thumbs up, calling on individual students, etc.) 

 Implements accommodations for students with special needs as documented in I.E.P.  (lesson 
plans, grade book, etc.) 

 Evidence of correlation between lesson plans, posted indicators, and grade book 

 Follows the district pacing and sequencing calendar 

 Corrects students’ oral and written grammar 

 Uses correct grammar during instruction (American Standard English) 

 Demonstrates knowledge and use of the lesson cycle 

Total   
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UP Protocol 

Teacher Name:                                             Date: 

UPlift  (UPlift with one point of praise.) 
 
 

Provide (Provide one requirement for continuous improvement) 
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INSTRUCT 
V:  ENVIRONMENT  

An inviting, engaging and well-ordered learning environment is essential for world-class teaching 
and learning to take place.  It reflects the instructional thoughtfulness of the teacher who has pur-
posefully considered what classroom systems are and look like.  Those systems include address-
ing behaviors and attitudes that are important when creating a safe, comfortable, engaging and 
consistent environment for the best teaching and learning to take place. The classroom environ-
ment enhances student achievement. It allows students and teachers to maximize instructional 
time. It provides structure to know what is expected of both teachers and students. It creates an 
atmosphere that is conducive to learning and achievement. It provides an environment where stu-
dents feel honored, respected and celebrated; yet, with a clear understanding that the classroom 
is a special place and requires mutual respect and cooperation. 

� Are student centered and inviting; 
� Display student generated work that is varied, inclusive, current and      

reflective of the learning taking place in the classroom; 
� Have furniture arranged to promote cooperative groupings; 
� Have appropriate furniture that is, operable (not broken), and add to   

classroom order and systems; 
� Have established classroom procedures and routines that are known and 

understood by all; 
� Distinguish inappropriate off-task behavior; 
� Demonstrate teaching from bell-to-bell as a norm; 
� Are clean and orderly; 
� Are highly organized and maximizes space; 
� Are clutter free; 
� Have learning outcomes clearly posted; 
� Include up-to-date technology that is available for teacher and student 

use; 
� Maintain time on task, keep and secure instructional momentum; 
� Demonstrate shared ownership by students and teacher; 
� Honor student voice; 
� Where student voices are heard more often than the teach-

er’s voice; 
� Eliminate disruptions by communicating expectations; 
� Have a clearly defined system of rewards and consequenc-

es; 
� Use positive language; 
� Are specific in what can be done or not done; 
� Encourage a focus on personal relationship building; 
� Focus on keeping students attentive and engaged and pro-

vide meaningful activities that minimize downtime; 
� Is conducive to risk taking. 

Effective teachers have classrooms that… 

ACTION 
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INFORM 

How will we know they learned it? 

 

As a Teaching & Learning Domain, IN-
FORM addresses the many and varied 
ways the system, most especially      
campus administrators, teachers and  
other instructional staff are provided     
information about OCSD5 students 
(district-wide, school-wide, grade levels,  
classes, and individually). In all sorts of 
ways, INFORM provides the baseline  
data from which all teaching and learning 
proceeds. It does not assume, but it is 
based on reliable information (data), 
which comes in a variety of forms and 
from various sources. INFORM provides 
an essential understanding of what marks 
data-driven decision making. A        
world-class culture of teaching and 
learning is based upon a commitment 
from all members of the school          
community to be data informed            
professionals and who participate in data 
driven decision making. 

 

The goals of the INFORM Domain are to provide a system of information to all members of the 
teaching and learning community. Its focus is an articulated response to the following questions:   

 

� Retrieval:  What information is needed and available? 

� Analysis and Interpretation:  When and how will we use the information? 

� Communication:  Who receives this information? 

� Dissemination:  How will it be distributed and communicated? 
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INFORM 

How will we know they learned it? 

Understanding data is vital to all planning and strategic thinking in order to create and maintain a 
world-class culture of teaching and learning. Instructional leaders and teachers must           
understand how to interpret and disaggregate data to use it effectively. It must be put into a format 
that: 
 
� Is timely and communicates the current state of student achievement; 
� Tells how students have or have not met achievement and/or performance goals; 
� Makes it easy to identify which performance goals were or were not met and by what margin; 
� Provokes questions to drive discussion regarding what action must take place next to improve/

increase student achievement per performance goal; 
� Provides baseline data to promote tracking of progress both annually and over multiple years; 
� Is used to communicate progress to OCSD5 constituencies (Board, schools, community). 
 
OCSD5 instructional personnel must be able to disaggregate and utilize mutliple data sources to 
promote and provide research-based strategies and activities. In matters related to disaggregating 
data, time is of the essence. INFORM is dynamic. It does not take place on only one occasion, be 
it prior to the start of a new school year or at the end of a grading period.  Administrators and 
teachers must remain steadfast and vigilant in gathering, analyzing, interpreting, and                
disseminating data.  
 
INFORM data is categorized by four major sources: 
 
1. Student Data 
2. Teacher Data 
3. Campus Data Profiles 
4. District Data 
 
Effective data-driven decision making considers the four major data sources and understands that 
each of these is further ordered as two sorts of data: QUALITATIVE DATA and QUANTITATIVE 
DATA. A highly effective instructional leader and teacher consider both qualitative and           
quantitative data in creating and maintaining strategies.  
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INFORM 
QUALITATIVE (SOFT) DATA  

Soft data is descriptive in nature and is used to describe a situation or individual. It is subjective, 
and what may be accurate for one situation or individual may not be the same for the next. Soft 
data is often described as anecdotal, since it may describe a situation at one point in time, and 
may or may not necessarily be a sustained condition. Soft data describes particular environments 
or circumstances.   

For Students: 
� Home life (foster, probation, parent history, etc.); 
� Parental input; 
� Permanent record file; 
� Educational history; 
� Interviews; 
� Demographics; 
� Anecdotal teacher notes; 
� School facilities and location. 

For Teachers: 
� Educational philosophy, belief, attitude; 
� Educational background, certification, PD history, 

longevity in district/tenure; 
� Demographics (where grew up, home life ). 

For Campus: 
� Community engagement (parents/families, greater 

community); 
� School climate/culture, professionalism, environ-

ment, location, facilities, community involvement. 
For District: 

� Mission and Vision; 
� Goals and Objectives; 
� Strategic Intent; 
� Core Values; 
� 5 Year Strategic Plan. 

 

 

 

Effective educators use qualitative data to make decisions about their    

students, teachers, campuses, and district.  The following forms of data are 

collected and analyzed:  

ACTION 
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INFORM 
Hard Data (Quantitative)  

Quantitative is numeric in nature.  Hard data is information that defines a situation or individual. It 
is standardized and measureable. It is information that allows a system to predict outcomes. It can 
be systematized and easy to communicate.  It can be used to take action, change course or im-
prove current action plans.  All data should result in an action.   

 
For Students: 

� Tests; 
� Homework; 
� Progress Reports; 
� Class Work; 
� Projects; 
� Report Cards; 
� Common Assessment Results; 
� Teacher Observations; 
� PASS; 
� End-of-Course Exams; 
� SAT/ACT. 

 
For Teachers: 

� Classroom Results; 
� Annual Assessments; 
� Intervention Plans. 

 
For Campus: 

� State Report Cards for each campus; 
� Federal (AYP) Results for each campus; 
� State Award Results for each campus; 
� Student Data Walls. 

 
For District 

� District-wide State Report Card; 
� Federal (AYP) Results for the District; 
� State Award Results for the District. 

Effective educators use quantitative data to make decisions about their  

students, teachers, campuses, and district.  The following forms of data are 

collected and analyzed:  

ACTION 
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INTERVENE 
What will we do if they don’t know it? 

What will we do if they know it? 

World-class teaching and learning automatically 
gives special  consideration to students who, for 
a variety of reasons, may be unable to consist-
ently achieve academic success; as established 
by their specific and pre-determined grade level 
or content standards. The Teaching & Learning 
Domain, INTERVENE, diagnoses learning gaps, 
and administers a  prescriptive response to sup-
port students. It invites challenges and provides 
a map for teachers to consider when looking for 
ways to provide instruction to struggling stu-
dents.  Teachers, administrators and all instruc-
tional staff understand there is no stopping point 
when formative and summative assessments 
indicate other methods and strategies have 
failed to meet the students’ educational needs. 
INTERVENE is founded on the principle that 
every child can learn and will learn; which re-
quires that teachers “think outside the box” and 
adopt different instructional strategies and meth-
ods particular to the  student who may be strug-
gling.  

 

The INTERVENE Domain provides guidance and support to teachers who have had limited pro-
fessional development in this regard but who are now engaged because “one size does not fit all” 
for students. These teachers understand that for certain students to achieve academic success, 
new and different instructional strategies must be discovered and adopted. They are willing to be 
empowered with new knowledge and skills and work to become world-class teachers. These 
teachers are eager to become armed with best practices; thereby, leaving no child behind in the 
quest for high academic achievement.  

 

This way of thinking also applies to school leaders who have come to accept and embrace the 
paradigm shift in school leadership-no longer ascribing to the ideology of campus manager but 
making the necessary transformation to instructional leader. The INTERVENE Domain provides 
necessary support to build capacity of school teachers and leaders, helping them to become 
adept in the essential knowledge and skills necessary to be world-class instructional leaders.   

 

The goal of the INTERVENE Domain is for administrators and teachers to provide a system of in-
tervention for students who have not demonstrated mastery at a level. Its focus is an articulated 
response to the following questions: 
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INTERVENE 
What will we do if they don’t know it? 
What will we do if they know it? 

� Who needs intervention? 
� Who provides intervention? 
� What intervention resources are needed? 
� How, when, and where will intervention be provided? 
� What is the desired outcome of intervention? 
� Who will monitor success? 
� How will success be determined? 
� What happens once the student is successful? 
 
Interventions are not optional.  They recognize that every 
person is unique, and take seriously the charge to develop 
individuals to their fullest potential. Interventions are 
meant to bring out the best in each person. When used optimally, they also help districts meet the 
needs of accelerated learners who have mastered the curriculum and need to be challenged with 
more rigorous learning opportunities. Furthermore, the INTERVENE Domain recognizes that    
interventions, may not only be applicable to students, but also to teachers and administrators.  
 
The INTERVENE Domain includes four components that serve students, teachers, and adminis-
trators: 
 
I. Diagnose and prescribe; 
II. Administer new, individualized strategies; 
III. Monitor and assess; 
IV. Accelerate instruction.  
 
Response to Intervention (RTI) 
 
Most can agree that if a patient is sick, he turns to a professional to assist in making him well. For 
example, just say someone is suffering from an itchy, runny nose accompanied by headaches, 
sneezing and coughing. He’s tried a home remedy, but the symptoms persist to the point of      
discomfort and compromised health. It is obvious to everyone who comes in contact with that   
individual that something is not right.  This prompts a visit to the doctor whose inquiries express 
concerns in an effort to accurately assess the symptoms in order to treat and provide a cure     
before the illness worsens.   
 
Are the symptoms being caused by allergies? Are they symptoms of a cold, or are they symptoms 
of the flu? Can additional or different over the counter medications alleviate the symptoms, or is a 
prescription from a doctor necessary to cure a more severe medical concern? The symptoms 
(data) must be studied and analyzed to determine what they suggest (diagnose), what course of 
action is necessary to address the associated illness of that particular person (prescribe), to re-
store their health. If along the way, it is discovered that the prescription is not addressing the con-
cern as intended, an adjustment to the prescription may be necessary.   
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INTERVENE 
What will we do if they don’t know it? 
What will we do if they know it? 

This scenario of early intervention is the goal of a Response to Intervention (RTI) Model.  Class-
rooms utilizing this model meet the needs of students before their academic achievement gaps 
become too great.  RTI is about early prevention and early support. Schools should not wait until 
students fall so far behind that we depend on a special education program to meet their needs.  
Instead, schools should provide systematic, targeted interventions to all students as soon as a 
need is demonstrated.  
 

The six Response to Intervention (RTI) Principles are the impetus for the INTERVENE Domain. 
They will be defined and explained as they relate to the four components of the domain.   

 

 

Principle 1:  Use scientifically, research based interventions and instruction. 

Principle 2:  Monitor classroom performance. 

Principle 3:  Conduct screening and benchmarking. 

Principle 4:  Use a multi-tiered model of service delivery. 

Principle 5:  Monitor progress frequently. 

Principle 6:  Implement with fidelity.  
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INTERVENE 
I.  DIAGNOSE AND PRESCRIBE: 

Proper diagnoses of a problem is the first step in finding a solution.  As in the case of our sick 
patient, the proper diagnosis is critical to finding a cure.  Just as all patients are not created 
equal, all students are not created equal, and teachers must take the time to ascertain, on a 
case by case basis, the learning challenges for each student.  In other words, they must diag-
nose the problem.  Once the problem is diagnosed, the proper prescription must be adminis-
tered.  In classrooms, this is done by adhering to Principle 1, using scientifically, research 
based instruction and interventions. If a strategy is not proven, it must be abandoned or never 
adopted from the beginning.  Additionally, Principle 2, monitoring classroom performance must 
take place so that each student’s understanding of concepts and skills will be analyzed to 
make future instructional decisions.  

� Treat students as individuals; 

� Perform item analysis on students’ assessments; 

� Ask students to explain their thinking to clarify any misunderstanding; 

� Probe students with questions to get to the root of the misunderstanding; 

� Review a student’s instructional history (who the student’s teachers were, 
anecdotal notes, etc.); 

� Use previous data to find out historical performance; 

� Identify interventions that are differentiated and specific, per student; 

� Serve students with similar needs through alternate groupings (small 
groups, one-on-one, etc.); 

� Recognize that if the majority of the class did not master a concept, whole 
group reteaching is necessary; 

� Provide interventions early and often; 

� Provide interventions during the day, before school, after school or on 
weekends - recognizing that students will not 
be able to fit into a single extended learning 
opportunity; 

� Diagnose students’ needs  and prescribe a 
Three- Tiered Model of Response to Inter-
vention (RTI). 

Effective teachers intervene when they… 

ACTION 
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INTERVENE 
I.  DIAGNOSE AND PRESCRIBE, CONTINUED 

The same process described above may be applied to teachers or administrators who demonstrate 
symptoms that suggest their performance is less than optimal. They are in need of individualized 
attention to diagnose why their performance does not meet the standard.  This requires an accom-
panying plan of action (interventions) to assist and empower them to reach their full potential. 
Teachers and administrators who demonstrate the need for additional professional development 
will be diagnosed and prescribed a plan to build  personal, instructional, professional,  and leader-
ship capacity.  

For Teachers when administrators: 
� Help each teacher become their personal best; 
� Collect data from teacher appraisals and individual teachers’ student data; 
� Hold meaningful conversations with teachers, asking probing clarifying 

questions, discovering teachers’ self-perceived strengths and challenges; 
� Offer their own appraisal of teachers; 
� Provide interventions that are specific to teachers, according to data and 

observations;   
� Collaborate with teachers to prescribe specific meaningful professional de-

velopment to eliminate instructional challenges; 
� Provide a mentor or mentors to assist struggling teachers; 
� Assess “coachability”; 
� Compassionately and wisely counsel a teacher to consider that teaching 

may not be the most appropriate professional position for him/her; in a time-
ly manner. 

 
For Campus Administrators when central office administrators: 
� Help each campus administrator become his/her personal best; 
� Diagnose campus needs according to data; 
� Help administrators make improvement to their campus profile (culture, cli-

mate, stat report card, student/teacher data, etc.); 
� Hold meaningful conversations with administrators, asking probing clarifying 

questions; 
� Provide meaningful feedback using qualitative and quantitative data; 
� Provide interventions that are specific to administrator, according to campus 

data; 
� Consider experience, amount/type of professional development; 
� Collaboratively define specific professional development interventions and 

campus interventions. 
� Assess “coachability”; 
� Compassionately and wisely counsel an administrator to consider that be-

ing an administrator may not be the most appropriate professional position 
for him/her. 

Effective, districts diagnose and prescribe interventions …  

ACTION 
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INTERVENE 
II.   ADMINISTER NEW, INDIVIDUALIZED STRATEGIES  

Principles three and four of RTI are screening and benchmarking to ascertain which students’ per-
formance is on, below, or above grade level and using a multi-tiered model of instructional deliv-
ery respectively.  Assessing and checking for understanding is critical to diagnosing students’ in-
structional needs.  Teachers should use a three-tiered approach when diagnosing student needs. 
This approach allows Tier I students with minimal needs to be assisted in the classroom by their 
general education teacher through guided practice and small group instruction while others are 
independently working.  Tier II students are those who are not being successful in the aforemen-
tioned process.  These students will need to receive additional interventions during the school day 
by an interventionist (such as special education teacher, classroom teacher, or reading special-
ists) who works closely with the classroom teachers to reduce identified Tier I gaps.  The interven-
tionist uses new and different strategies and resources from the ones used in Tier I to address 
student needs.  In the event that Tier I and Tier II instruction is marginally effective, students 
should be referred to the intensive care that is available through the Special Education Program.   

Pyramid of Intervention 
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INTERVENE 
II.   ADMINISTER NEW, INDIVIDUALIZED STRATEGIES  

Response to Interven�on Guide:  The Three-Tier Process 

Why Use a Three-Tier System for All Students? 

 

I. Research supports the process. 

• Tier I: Quality classroom instruction based on hour state curriculum frameworks. 

• Tier II:  focused supplemental instruction for students who are not successful in Tier 1.  

• Tier III: Intensive interventions specifically designed to meet the individual needs of students who have not 

been successful in Tiers I and II.  

♦ Requires the use of progress monitoring to: 

♦ Determine if students are making adequate progress. 

♦ Identify students as soon as they begin to fall behind 

♦ Modify instruction early enough to ensure each student gains essential skills. 

♦ Requires chairperson to be the principal or principal’s designee to provide resource realloca-
tion for interventions.  

II. Prevents over identification of children as being disabled when the real issue may be student readiness, inade-
quate instructional delivery or a need for differentiated instruction.   

III. Allows a problem-solving approach using the input of teachers to help solve the problem. 

IV. Utilizes scientific inquiry in the decision-making process. 

V. Utilizes scientifically based research materials and methods to the extent that it is practical to implement. 

VI. Creates a record of instructional interventions that can track progress throughout a student’s academic career. 

VII. Creates a timeline to provide assistance for at-risk students.  

VIII. Links assessments and instructions to interventions.  

 
How the Three-Tier Model Works 

 

The three-tier model of instruction is designed to meet the instructional needs of all students. It is a prevention model 
that is aimed at finding students early, before they fall, and providing the supports students need throughout their years 
of schooling.   
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INTERVENE 
II.   ADMINISTER NEW, INDIVIDUALIZED STRATEGIES  

Tier I Instruction 

 
Tier I instruction incorporates the following basic elements:  

• A high-quality program of instruction based the state or district curriculum standards. 

• The use of quality research-based instructional strategies or materials. 

• An ongoing assessment of students to determine instructional strengths and needs.  

• Ongoing professional development to provide teachers with necessary tools to ensure every student re-
ceives quality instruction. 

• Intervention is done within the general framework of the classroom. 

• Curricula offerings are based on scientific research principles. 

 

The focus is on improving the core classroom instruction that ALL students receive. Tier I instruction is designed to 
address the needs of the majority of all a school’s students. By using flexible grouping, ongoing assessment, and tar-
geting specific skills, classroom teachers are able to meet instructional goals.  

 

Tier I Interventions 

 
Tier I is the lowest level of intervention for a student and is provided solely by the classroom teacher in the general 
classroom setting.   The task set forth is to upgrade the general classroom instruction in a manner that effectively ad-
dresses the needs of deficient students in the whole group setting.  Students should be grouped in flexible, fluid 
groups depending on their area(s) of academic deficiency.  The paradigm shift in any RTI model is understanding that 
the purpose of intervention is to define and refine the problem and then develop interventions that assure the child 
remains in the classroom.  The teacher is the “interventionist” at this level and must accept the responsibility for what 
students learn.  

 

Tier II Instruction 

 
For 20 to 30 percent of students, focused instruction within the general education classroom setting is not enough.  
These students require supplemental instruction in addition to the standard classroom instruction. The supplemental 
instruction in Tier II is designed to meet the needs of these students by providing additional individual instruction, 
small group instruction, and/or technology-assisted instruction to support and reinforce skills taught by the classroom 
teacher. In Tier II, the interventionist may be the classroom teacher, a specialized teacher, or an external intervention-
ist specifically trained for Tier II supplemental instruction. 

 

Tier II provides additional instruction to students who score below benchmark criteria in one or more critical areas of 
instruction.  Tutoring sessions reflect the important learning targets of content area subjects based on the grade level 
of the students.  The amount of assistance and the method used are planned according to progress monitoring data.  
Students who progress to grade level are exited from the Tier II intervention process, and their progress is monitored 
to assure on-level performance.  Those who do not exit are provided with the third tier of intervention.  
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INTERVENE 
II.   ADMINISTER NEW, INDIVIDUALIZED STRATEGIES  

Tier II Interventions 

 
Tier II interventions are supplemental to the core academic instruction that is delivered in the classroom by the class-
room teacher and are for students who have significantly lower levels of performance than their peers. These students 
should receive small group instruction for at least 30 minutes three to four times per week that is both diagnostic and 
prescriptive.  Progress should be monitored and documented weekly.  Instruction is provided to same-ability small 
groups of no more than three to five students. The homogeneity of the group and the flexibility to move from one group 
to another based upon instructional need is critical.  Instructional materials must be matched with student ability.  
Teachers must not use the same independent seatwork assignments that were offered to the entire class, but should 
seek to provide different strategies and activities since the once used in class proved ineffective in Tier I.  

 

Tier III Instruction  

 
A small percentage of students who have received Tier II supplemental instruction will continue to have marked diffi-
culty in acquiring necessary skills.  These students require instruction that is more explicit, more intense, and specifi-
cally designed to meet their individual needs.  Tier III is designed for students with low-content area skills and/or a 
sustained lack of adequate progress when provided with primary and secondary interventions.  Intervention at this lev-
el is more intensive and includes more explicit instruction that is designed to meet the individual needs of a struggling 
student.  Instruction is tailored to specific individual student learning targets or goals, and the duration of daily instruc-
tion is longer.  

 

Tier III Interventions 

 
The interventions at this level are intensive and targeted to specific deficiency areas for the individual students’ needs.  
The main differences between Tier II and Tier III are not necessarily the interventions, but the frequency, duration and 
progress, monitoring requirements.  Remember that the frequency and duration become at least daily for an hour per 
day (2 times per day for one half-hour each) while the progress monitoring requirement becomes a minimum of weekly 
with a recommendation of two times a week.  

 

Summary of Tier I 
 

• Students are taught in the general education classroom. 

• At-risk students are usually identified in the first month of the school year. 

• Once a student is identified as an at-risk performer, interventions begin and student’s progress is moni-
tored through the collection and tracking of data. 

• All students are given general instruction, using evidence-based instructional strategies. 

• The classroom teacher provides “just-in-time” interventions in the classroom both individually and in small 

groups based on specific skill deficiencies. 

• Intervention strategies are designed to be both preventive and proactive. 
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INTERVENE 
II.   ADMINISTER NEW, INDIVIDUALIZED STRATEGIES  

 

Summary of Tier II 
 

• If students are not progressing in comparison to peers and expected ability, instruction is supplemented 

with academic interventions. 

• Students move in and out of Tier II as needed. 

• Students receive instruction individually or in small groups. 

• Students may be in Tier I for some subjects and in Tier II for others.  Once the subject matter is mastered, 
students return to Tier I. 

• Students receive general instruction plus supplemental instruction in the identified weak areas for thirty to 

ninety minutes two to three times per week. 

 

Summary of Tier III 
 

• If students are not progressing as expected after Tier II intervention, they are moved to Tier III. 

• Students are referred for special education eligibility. 

• Tier III interventions are more individualized with a specialist. 

• Most students will receive special education services. 

• Individualized interventions are intensive and assessment-based. 
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INTERVENE 
III.  MONITOR AND ASSESS 

Principle five in the Response to Intervention process is frequent progress monitoring to deter-
mine if the intervention is working for each student. Progress monitors must make effective use of 
assessments and be sensitive to student changes in academic behavior. The final principle, num-
ber six involves implementing all instruction and intervention with fidelity.  Intervention programs 
must be implemented as designed and intended.  It is the responsibility of the school’s administra-
tor to ensure fidelity by monitoring instructional delivery.   

 
A particular diagnosis and prescription for a given group (student, teacher, administrator) may be 
right on target; however, without the appropriate follow-up, the best intervention plan may easily 
fail. Therefore, it is imperative that a regular schedule to monitor and assess progress is also in 
place.  

For Students when teacher plans: 

� Are student specific; 

� Are organized in a student-specific file; 

� Are considered by administrators and teachers to be essential, not a burden, to student success; 

� Are developed with reliance upon specific student data (data-driven decisions); 

� Are not developed in isolation, but collaboratively through the use of a campus School Intervention Team (SIT) and  Re-

sponse to Intervention (RTI); 

� Include the use of frequent and “mini” assessments (formative assessments);  

� Include the use of skill specific assessments; 

� Include pull-outs for specific concepts (reteaching). 

 
For Teachers when administrators: 

� Conduct regular “walk-through” visits and keep specific notes, with conferences held after each observation; 

� Note what students can/cannot do, based on posted objectives; 

� Note improved (not) student behavior; 

� Compare results of common assessments with those of same subject/level peers and conference with teachers to ana-

lyze data for mastery and growth; 

� Compare teacher’s prior year’s data with current year’s data; 

� Provide necessary counsel to assist teachers in making decisions regarding remaining in teaching profession. 

 
For  Administrators when central office administrators: 

� Review campus benchmark results; 

� Conduct walkthroughs, observing classrooms; 

� Provide content specialist support; 

� Note positive data changes in growth and mastery; 

� Note decreased discipline referrals; 

� Note campus is clutter-free; 

� Note presence of more volunteers on campus; 

� Note a welcoming climate; 

� Note teacher attitude is cooperative, inclusive, and demonstrates movement. 

 

Effective, districts produce intervention plans that are properly monitored 

and assessed… 

ACTION 
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INTERVENE 
IV.  ACCELERATE INSTRUCTION  

By monitoring and assessing individuals’ progress through the intervention plan, it may happen 
that the individual is quite accelerated in their progress, or it may be discovered that the original 
diagnosis or prescription needs to be adjusted. Above all, progress monitoring and assessing re-
quires those in charge to remain focused on providing appropriate, individualized attention to stu-
dents who are behind as well as students who are ahead.   This type of acceleration provides op-
portunities to cognitively, advanced gifted students.  When teachers see that some students have 
mastered curricular concepts, it is imperative that we advance them.  To ignore the needs of 
these students invites boredom and behavior problems.   

 

 

� Create independent student project activities for areas of interest 

� Involve students in advanced academic competitions 

� Provide assignments that go above and beyond what is covered in class 

� Eliminate the temptation to simply give more work 

� Provide assignments that are at the highest levels of Bloom’s Taxonomy 
(analysis, synthesis, and evaluation) 

� Incorporate multiple intelligences in each lesson 

� Establish learning centers 

Effective teachers accelerate learning when they : 

ACTION 
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IMPROVE 
What will we do to increase excellence? 

 
The Teaching & Learning Domain,  
IMPROVE is twofold.  On one hand, 
we must celebrate our successes.  
On the other hand, we must remain 
committed to self-reflection and con-
tinuous improvement. To ride merely 
on past performances is nothing 
short of transportation down the ave-
nue of mediocrity and stagnation.  A 
district committed to excellence is 
always forward looking and forward 
thinking. On our quest for excel-
lence, the students we educate, the 
personnel we employ, the communi-
ty we serve, and the resources we 
utilize all work together for the good 
of creating and sustaining a culture 
of excellence.   
 

 

 

 

 

The IMPROVE Domain is guided by the district vision, mission and goals; core values and strate-
gic intent.  The framework was created to facilitate honest, productive discussions with all mem-
bers of the OSCD5 stakeholders.  The core beliefs of the district offer a foundation to simplify and 
articulate a comprehensive and transparent plan of action to:  

 

I. Increase Student Learning  

II. Improve Human Capital 

III. Improve Resource Management 

IV. Place Safety Above All Else 
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IMPROVE 
Goal I:  Increase Student Learning  

Our educators will utilize research-based best strategies.  Strategies that do not yield proven re-
sults will be abandoned. These efforts will increase student achievement and the graduation rate.  
Consequently, OCSD5 will produce more college-ready students. Increasing student learning also 
includes accelerating learning for our on grade level students and our gifted and talented stu-
dents. OCSD5 is determined to add value to every student. The weak will get strong, and the 
strong will get even stronger. Gaps will be filled, bridges will be built, and mountains will be 
climbed.  

� Implement a structured Response and Intervention model to assist stu-
dents who are experiencing learning or behavior challenges; 

� Implement a comprehensive literacy and numeracy program in grades pre
-K through 12; 

� Focus on low-performing schools with available resources; 

� Create a College-Bound culture for all students by preparing them to make 
college and career choices after graduation; 

� Increase student enrollment in Pre-Advanced and Advanced Placement 
courses and participation in AP exams, and develop monitoring processes 
to compare enrollment projections with actual campus enrollment; 

� Establish school performance indicators that include factors that contribute 
to a well-rounded student such as athletics, fine arts and other extracurric-
ular activities, community service collaborative learning opportunities; 

� Expand Early Childhood Education opportunities by establishing extended 
programs for three and four-year old students who currently do not attend 
our programs; while increasing our partnership with our Head Start pro-
gram provider; 

� Study and replicate best practices from schools with proven high academ-
ic achievement and offer professional development; 

� Review the full inventory of programs offered through Career and Technol-
ogy Education and assess  accessibility, viability, enrollment,  and effec-
tiveness; 

� Communicate high expectations for instructional delivery and instructional 
standards;  

� Provide real time assistance, support and professional development 
where needed. 

An effective school district will… 

ACTION 
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IMPROVE 
Goal II:  Improve Human Capital  

Each district employee and department has a direct impact on the success or failure of students.  
Whether you manage the money, drive the bus, cook the food, answer the phones, or stand in the 
front of the classroom.  Each employee’s contribution affects the reputation and results of the dis-
trict.  With that in mind, it is imperative that we recruit the very best, retain the very best, and train 
to be our very best.  To this end, OCSD5 is committed to improving human capital in every school 
and every department.   

 

� Strengthens teacher recruiting, selection, and staffing policies to attract 
top talent; 

� Builds leadership capacity in administrators and other staff members 
across the district; 

� Establishes accountability measures for all employees based on estab-
lished goals and objectives of the position; 

� Evaluates staff members based on an assessment model that clearly 
identifies and aligns the district goals with their individual role in the organ-
ization; 

� Establishes district wide systems and non-negotiable standards for all lev-
els in the organization that contribute to the successful implementation of 
the Five-Year Strategic Plan; 

� Holds all employees accountable for their work. 

Human capital will improve as OCSD5… 

ACTION 
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IMPROVE 
Goal III:  Improve Resource Management  

In order to maximize financial efficiency, resources must be appropriately allocated.  Primary re-
source allocations should directly impact students in the classroom.  It is encumbered upon the 
finance department and the school community to work hand in hand to determine needs and for-
mulate plans to address them.   
 

 

 

� Build easily accessible and accurate data systems for district wide use in 
academic and business departments; 

� Initiate an annual zero based budget protocol to allow opportunities to re-
view financial resources that are matched with district goals that have 
been identified in the Five-Year Strategic Plan; 

� Establish a process to monitor, evaluate and communicate changes in the 
district wide budget forecast if changes occur in state or national funding; 

� Prioritize spending goals across the district and align them with student 
learning goals. 

 

 

Effective school districts… 

ACTION 
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IMPROVE 
Goal IV:  Safety Above All Else  

The district will work with schools, parents and the community to develop and implement specific 

actions that ensure the safety and security of every student and employee.  We will enforce a zero

-tolerance for bullying and violence.  It is imperative that the community is secure in knowing that 

our schools provide a safe environment at all times.   

� Develop a safety and security manual for schools and facilities based on 

emergency preparedness procedures; 

� Review, evaluate, and upgrade all security monitoring systems at district 

facilities; 

� Develop and adopt a Zero Tolerance policy for individuals who threaten 

the safety and security of our schools; the policy will be strictly enforced 

and implemented across the school district; 

� Review, evaluate, upgrade and adopt a Code of Student Conduct to guide 

our collective response to student behavioral issues; 

� Work with local law enforcement entities to develop procedures that will 

assist us in providing a safe and secure environment for students, employ-

ees and the community at large. 

Effective school districts… 

ACTION 
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INCLUDE 

What do we do to engage all OCSD5 constituencies? 

A world-class school system unequiv-
ocally recognizes that involving all 
segments of the system’s community 
is an important factor in achieving 
and maintaining its successes. Every 
stakeholder’s input is valued in 
OCSD5.  We realize that our schools 
are microcosms of our communities.  
We further realize the very students 
that we educate today will be our 
community leaders tomorrow.  More-
over, we hold fast to the mantra, “It 
takes a village to raise a child”.  Like-
wise, it takes a village to create a 
world-class school system.  Commu-
nity mores, culture, history, and tradi-
tions inform and influence our ways 
of thinking, planning, and communi-
cating our values, mission, and be-
liefs.  
 
Engaging all constituencies provides 
the opportunity for the greater 
OCSD5 community to come to know 

the district – its programs, personnel, students, challenges, hopes and successes. It provides op-
portunities to establish and nurture relationships that may well benefit both the district and the 
community. Engaging various constituencies also serves to provide opportunities for them to mod-
el various types of community service to the students.  

 

The Teaching and Learning Domain, INCLUDE, is guided by three goals: 

 

I. Engage all OCSD5 constituencies; 

II. Create and maintain specific community engagement opportunities; 

III. Communicate with OCSD5 constituencies. 
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Goal I:  Engage all OCSD5 Constituencies  

The primary purpose of teaching and learning is fulfilled most poignantly under the guidance of a 
world-class teacher; however, this purpose is made whole with the inclusion of many others. They 
are the various district constituencies – individuals and groups present in the immediate and   
larger community. They possess rich experiences, knowledge, skills and resources, which in turn 
can enhance world-class teaching and learning. They are looked upon not merely for how they 
might add to teaching and learning, but equally how our work will benefit them. The fruit of the  
district’s work, preparing well-informed and responsible citizens who will be active and productive 
members of society, surely benefits everyone. A well educated student will positively impact the 
quality of life of any community.  

 

Being a world-class school system, OCSD5 includes among its constituencies: 

� Board of Education members; 
� District personnel (district and school level faculty and staff members); 
� Students; 
� Parents and extended family; 
� BOOTSTRAPS participants (faith based communities); 
� Community residents with no school age children (retired, no children, etc.); 
� Health and Social Service Agencies; 
� Businesses/Business owners; 
� Political, social, community leaders; 
� Higher Education institutions; 
� Etc. 

� Set aside specific times each month to include meetings with teachers, 
students, community, civic, church, political and business leaders to      
discuss issues relevant to the district; 

� Develop methods to increase mentoring and tutoring opportunities for 
community members; 

� Adopt more effective and varied communication structures and practices 
to engage external and internal stakeholders; 

� Create opportunities between various school-district partners such as, 
Economic Development Corporation, Chamber of Commerce, elected   
officials, higher education leaders, clergy and business partners to engage 
all entities in the success of the Orangeburg Consolidated Five school 
system; 

� Prepare and distribute a weekly newsletter that includes a calendar of   
activities for the week; 

� Utilize multiple channels that leverage new and traditional media to ensure 
wide and authentic reach to different audiences. 

Effective school districts… 

ACTION 
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Goal II:  Create and maintain specific community engagement  

activities  

 

Specific community engagement activities represent a thoughtful consideration of what is needed 
to assist in the district’s mission, and how various constituencies may be effective partners in this 
endeavor. They are organized, focused and objective-driven turning “good ideas” into action. 
They provide the structure for everyone involved to gauge and assess their effectiveness.  

 

 

� Defined and decided upon collaboratively; 

� Specific and focused to meet needs and objectives; 

� Organized to facilitate action; 

� Designed to foster “good-will” and a sense of “belonging” to the district to 
enhance academic achievement for the students and community at-large; 

� Structured and act as gauge to assess their effectiveness. 

OCSD5’s community engagements activities are… 

ACTION 
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Goal III:  Communicate with OCSD5 constituencies  

INCLUDE challenges the district to maintain regular, open and informative communication with its 
constituencies. Through ongoing communication the district is able to keep all constituencies 
abreast of its latest developments, successes and challenges. It allows the district a prime oppor-
tunity to let all constituencies know that their involvement makes a difference and is valued. 

 

A world-class school system communicates with its constituencies because their participation is 
an important element in the district’s success. 

 

� Demonstrating its appreciation for and encouragement to its supporters 
and partners; 

� Delivering a message that “It takes a village” to achieve and maintain 
world-class status; 

� Hosting community, district, school, and parent meetings; 

� Publishing a regularly scheduled and distributed district newsletter; 

� Providing an “open-door” policy; 

� Making use of available media outlets to “spread the good word.” 

 

An effective school system communicates by… 

ACTION 
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Resource 1 Example: Mean Factor Scores Standardized by Organizational Level 
B
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E One standard deviation; 
Standard deviation is a 
measure of the average 
distance of scores from 
the mean.  Average climate across factor scores for 

this organizational level (e.g., elementary, 
middle, high) 

In 2009, the average parent Learning Environment factor 
score for this school was about 3 standard deviations below 

the average for schools in the same organizational level. 
 

The change in the average 
teacher Safety factor scores 
for this school across years.  

In 2007, the average student Home-School Relationship factor score for 
this school was about 1 standard deviation above the average for schools 

in the same organizational level (e.g., elementary schools). 
 

Examine your school’s chart for trends over the four year period. Where is it stable (i.e., consistent pattern across years)? Where does the 
data fluctuate (i.e., pattern shifts across years)? Look for areas that are +2 standard deviations above the mean. These are your school’s 
strengths. Factors -2 standard deviations below the mean are areas to consider for further investigation and/or discussion. 
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Examine how your 
school’s scores 
across teacher, 
student, and parent 
factors compare to 
other schools at the 
same level for a 
given year: 
 
In 2010, the factor 
scores’ percentile 
ranks ranged from a 
low of 2 (for parent 
factors Social-
Physical Environment, 
Teacher Care and 
Support, and Home-
School Relationship)  
to a high of 51 (for the 
student factor 
Learning 
Environment) .  

Examine how your 
school’s scores 
compare with other 
schools at the same 
level across years: 
 
In 2007, the average 
parent Home-School 
Relationship factor 
score was in the 8th 
percentile and then 
rose to 9th percentile 
in 2008. In 2009, it fell 
to the 1st percentile 
and increased slightly 
in 2010 to the 2nd 
percentile.  

A percentile rank is the proportion of scores in a distribution that a specific score 
is greater than or equal to. For example, a percentile rank of 12 on the teacher 
Working Conditions/Leadership factor indicates this school’s factor score is greater 
than or equal to 12% of schools at the same organizational level.   
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Examine the 
percentage of 
respondents 
selecting a 
particular category: 

In 2010, of the 29 
teachers who 
responded to the 
survey, 
approximately 21% 
responded “disagree” 
or “mostly disagree”, 
while 79% responded 
“agree” or “mostly 
agree” for this item 
on the teacher 
Resources factor.  

Item level responses indicate the percentage of respondents selecting each response category for 
every question.  Use item survey responses as a follow-up to the factor score information 
(Resources 1 and 2) to gain more information about a group’s viewpoint concerning a particular set 
of items.  

Total number of 
respondents 



© South Carolina Educational Policy Center — College of Education, University of South Carolina 

 
 

 

 



© South Carolina Educational Policy Center — College of Education, University of South Carolina 

 
 

The Empirical Rule: Standard Deviations and Percentages 
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Climate Resources Overview 
 
Resource 1: Factor Scores 
 The purpose of this chart is to examine your school’s climate trends over a four-year period 

for climate factors from each respondent group (teachers, students, and parents). 
 The total number of respondents per survey per year is located at the top of the graph. A 

school needed to have at least 10 teacher, 15 student, and 10 parent ratings to compute 
factor scores. If the totals for your school were insufficient, this is noted on your graph.  

 A factor is a collection of items that share something in common. A factor score is like a 
“scaled” average score representing a school’s response on the set of items for each factor.  

 Factor scores were set to a mean of 0 and a standard deviation of 1 (i.e., standardized) by 
organizational level (elementary, middle, and high). 

 The 0 line represents the average across factor scores for all schools at the same 
organizational level.  

 Scores should be interpreted in terms of standard deviations. Standard deviation is a 
measure of the average distance of scores from the mean.  

 The magnitude of the number tells how far away from the average your school is, while the 
sign, + or -, tells you if your school is above or below the average. 
 

Resource 2: Percentile Ranks 
 The purpose of this table is to indicate the relative position of your school’s climate scores.  

Your school’s teacher, student, and parent factor scores are compared to other schools in 
the same organizational level across the state. 

 The position of your school is shown for a four-year period by the three groups (teachers, 
students, parents). 

 The total number of respondents per each group per year is situated in the top row. If the 
total number of respondents for your school was insufficient to create a factor score, a dot is 
placed in the table. 

 An examination across rows indicates how scores for a respondent group compare across 
years.  

 The examination down columns indicates how scores compare across factors for a given 
year. 

 
Resource 3: Item Level Responses by Survey 
 This table indicates the percentage of respondents selecting each response category for 

every question by respondent group for the most recent survey.  
 The table contains the items in rows and the response categories in columns. Response 

categories change across survey types and within the parent survey. 
 Items are grouped by factor; items from the “Other Items” section are not included in the 

factor analysis for technical/statistical reasons. 
 The total number of respondents per item is shown in the last column.  
 
Resource 4: Boxplots 
 The purpose of this graph is to compare your school’s percentage agreement (Mostly Agree 

& Agree categories) for each item to other schools at the same organizational level.  
 An examination of the graph indicates how your school (blue triangle) compares to other 

schools at the same organizational level (box plot). In addition, it shows how your school 
(blue triangle) compares to other similar schools (red triangles).  

 The total number of respondents per item is shown at the end of each row.  
 Your school’s percentage of agreement is indicated at the end of each row.  
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Sample Elementary School (Elementary), Sample School District (0000000)

Factor Percentile Ranks, 2008–2011

Percentile Ranking Among Elementary Schools
Percentile

2008 2009 2010 2011
Teacher Factors n = 30 n = 27 n = 27 n = 18
Working Conditions/Leadership 27 45 12 6
Home-School Relationship 13 11 8 3
Instructional Focus 14 6 9 6
Resources 9 3 3 1
Physical Environment 54 45 26 7
Safety 10 26 3 2
Student Factors n = 53 n = 61 n = 49 n = 54
Learning Environment 5 7 51 62
Social-Physical Environment 2 9 31 37
Home-School Relationship 3 4 45 21
Safety 1 4 17 35
Parent Factors n = 13 n = 15 n = 16 n = 15
Learning Environment 18 1 5 5
Social-Physical Environment 14 1 2 4
Teacher Care and Support 24 1 2 7
Home-School Relationship 9 1 2 3
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2011 Teacher School Climate Dimension Items
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Teacher Working Conditions/Leadership Items
I feel supported by administrators at my school. 10.5 15.8 26.3 47.4 0.0 0.0 19
The school leadership makes a sustained effort to
address teacher concerns.

21.1 26.3 21.1 31.6 0.0 0.0 19

The school administration provides effective
instructional leadership.

10.5 26.3 15.8 47.4 0.0 0.0 19

I feel comfortable raising issues and concerns that
are important to me.

21.1 5.3 52.6 21.1 0.0 0.0 19

My decisions in areas such as instruction and
student progress are supported.

5.3 10.5 52.6 31.6 0.0 0.0 19

Teachers at my school are recognized and
appreciated for good work.

10.5 21.1 36.8 26.3 0.0 5.3 19

The school administration communicates clear
instructional goals for the school.

0.0 21.1 31.6 47.4 0.0 0.0 19

Teachers at my school are encouraged to develop
innovative solutions to problems.

5.3 5.3 36.8 52.6 0.0 0.0 19

The level of teacher and staff morale is high at my
school.

52.6 5.3 31.6 10.5 0.0 0.0 19

The faculty and staff at my school have a shared
vision.

0.0 0.0 52.6 47.4 0.0 0.0 19

I am satisfied with my current working conditions. 31.6 10.5 57.9 0.0 0.0 0.0 19
Teacher evaluation at my school focuses on
instructional improvement.

0.0 10.5 31.6 57.9 0.0 0.0 19

The school administration sets high standards for
students.

0.0 15.8 36.8 47.4 0.0 0.0 19

The school administration arranges for
collaborative planning and decision making.

5.3 15.8 36.8 42.1 0.0 0.0 19

I am satisfied with the learning environment in my
school.

15.8 15.8 47.4 21.1 0.0 0.0 19

School administrators visit classrooms to observe
instruction.

0.0 21.1 21.1 57.9 0.0 0.0 19

The rules for behavior are enforced at my school. 10.5 26.3 36.8 26.3 0.0 0.0 19
Rules and consequences for behavior are clear to
students.

0.0 5.3 26.3 68.4 0.0 0.0 19

Teachers respect each other at my school. 0.0 0.0 21.1 78.9 0.0 0.0 19
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2011 Teacher School Climate Dimension Items (Cont’d)
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Teacher Home-School Relationship Items
Parents attend school meetings and other school
events.

5.3 47.4 36.8 10.5 0.0 0.0 19

Parents at my school are interested in their
children’s schoolwork.

5.3 42.1 47.4 5.3 0.0 0.0 19

Parents attend conferences requested by teachers
at my school.

15.8 36.8 47.4 0.0 0.0 0.0 19

I am satisfied with home and school relations. 15.8 31.6 36.8 15.8 0.0 0.0 19
Parents participate as volunteer helpers in the
school or classroom.

26.3 47.4 21.1 5.3 0.0 0.0 19

Parents at my school support instructional
decisions regarding their children.

0.0 26.3 52.6 21.1 0.0 0.0 19

Parents at my school cooperate regarding
discipline problems.

0.0 47.4 42.1 10.5 0.0 0.0 19

Parents are involved in school decisions through
advisory committees.

10.5 21.1 26.3 21.1 0.0 21.1 19

Parents at my school understand the school’s
instructional programs.

0.0 26.3 42.1 31.6 0.0 0.0 19

Students at my school behave well in class. 21.1 36.8 42.1 0.0 0.0 0.0 19
Students at my school behave well in the hallways,
in the lunchroom, and on school grounds.

21.1 36.8 42.1 0.0 0.0 0.0 19

Students at my school are motivated and
interested in learning.

10.5 26.3 47.4 15.8 0.0 0.0 19

Parents at my school know about school activities. 0.0 15.8 36.8 47.4 0.0 0.0 19
Parents at my school are aware of school policies. 0.0 10.5 36.8 52.6 0.0 0.0 19
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Teacher Instructional Focus Items
Teachers at my school focus instruction on
understanding, not just memorizing facts.

0.0 0.0 21.1 73.7 0.0 5.3 19

Teachers at my school effectively implement the
State Curriculum Standards.

0.0 0.0 15.8 84.2 0.0 0.0 19

Teachers at my school have high expectations for
students’ learning.

0.0 0.0 21.1 78.9 0.0 0.0 19

Student assessment information is effectively used
by teachers to plan instruction.

0.0 5.3 36.8 57.9 0.0 0.0 19

Effective instructional strategies are used to meet
the needs of low achieving students.

0.0 5.3 36.8 52.6 0.0 5.3 19

My school provides challenging instructional
programs for students.

0.0 10.5 26.3 63.2 0.0 0.0 19

Instructional strategies are used to meet the needs
of academically gifted students.

0.0 15.8 52.6 26.3 5.3 0.0 19

My school offers effective programs for students
with disabilities.

0.0 26.3 36.8 36.8 0.0 0.0 19

There is a sufficient amount of classroom time
allocated to instruction in essential skills.

0.0 5.3 26.3 68.4 0.0 0.0 19

Teacher Resources Items
Our school has sufficient computers for
instructional use.

47.4 31.6 15.8 5.3 0.0 0.0 19

Computers are used effectively for instruction at
my school.

15.8 36.8 26.3 21.1 0.0 0.0 19

I have sufficient space in my classroom to meet the
educational needs of my students.

10.5 5.3 26.3 57.9 0.0 0.0 19

There are sufficient materials and supplies
available for classroom and instructional use.

42.1 21.1 36.8 0.0 0.0 0.0 19

There is sufficient space for instructional programs
at my school.

0.0 5.3 21.1 73.7 0.0 0.0 19

Our school has a good selection of library and
media material.

5.3 15.8 42.1 36.8 0.0 0.0 19

I have access to reliable communication
technology, including phone, fax, and e-mail.

15.8 21.1 42.1 21.1 0.0 0.0 19

My class sizes allow me to meet the educational
needs of my students.

31.6 15.8 42.1 10.5 0.0 0.0 19
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Teacher Physical Environment Items
The hallways at my school are kept clean. 0.0 10.5 26.3 63.2 0.0 0.0 19
The grounds around my school are kept clean. 0.0 10.5 10.5 78.9 0.0 0.0 19
The bathrooms at my school are kept clean. 5.3 31.6 52.6 10.5 0.0 0.0 19
The school building is maintained well and repaired
when needed.

0.0 26.3 42.1 31.6 0.0 0.0 19

Teacher Safety Items
I feel safe at my school during the school day. 5.3 10.5 36.8 47.4 0.0 0.0 19
I feel safe at my school before and after school
hours.

0.0 21.1 31.6 47.4 0.0 0.0 19

I feel safe going to or coming from my school. 0.0 10.5 36.8 52.6 0.0 0.0 19
Other Teacher Items
I am familiar with local, state, and national policies
and how they affect teaching and learning.

0.0 10.5 36.8 52.6 0.0 0.0 19

Local, state, or national policies assist me in
meeting the educational needs of my students.

0.0 26.3 47.4 26.3 0.0 0.0 19

Teachers at my school collaborate for instructional
planning.

0.0 0.0 26.3 73.7 0.0 0.0 19

I am satisfied with the social and physical
environment at my school.

5.3 21.1 42.1 31.6 0.0 0.0 19

There are relevant professional development
opportunities offered to teachers at my school.

15.8 10.5 36.8 36.8 0.0 0.0 19

The rules about how students should behave in my
school are fair.

0.0 0.0 31.6 68.4 0.0 0.0 19

Teachers and students get along well with each
other at my school.

5.3 10.5 47.4 36.8 0.0 0.0 19

Students from different backgrounds get along well
at my school.

15.8 5.3 52.6 26.3 0.0 0.0 19

My non-instructional duties do not interfere with my
essential role of educating students.

15.8 5.3 47.4 31.6 0.0 0.0 19

Sufficient resources are available to allow teachers
to take advantage of professional development
activities.

15.8 21.1 42.1 21.1 0.0 0.0 19

Student assessment information is used to set
goals and plan programs for my school.

0.0 15.8 42.1 42.1 0.0 0.0 19

The school administration has high expectations
for teacher performance.

0.0 5.3 42.1 52.6 0.0 0.0 19
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Student Learning Environment Items
My teachers help students when they do not
understand something.

3.7 0.0 27.8 68.5 0.0 54

My teachers spend enough time helping me learn. 1.9 3.7 24.1 70.4 0.0 54
My teachers want me to understand what I am
learning, not just remember facts.

5.6 1.9 31.5 61.1 0.0 54

My teachers expect students to learn. 0.0 3.7 24.1 72.2 0.0 54
My teachers do a good job teaching me
mathematics.

0.0 3.7 18.5 77.8 0.0 54

My teachers give homework assignments that help
me learn better.

3.7 0.0 27.8 66.7 1.9 54

My teachers give tests on what I learn in class. 3.7 1.9 25.9 68.5 0.0 54
Teachers work together to help students at my
school.

3.7 0.0 18.5 75.9 1.9 54

My teachers praise students when they do a good
work.

1.9 7.4 25.9 63.0 1.9 54

My classes are interesting and fun. 3.7 5.6 37.0 53.7 0.0 54
The textbooks and workbooks I use at my school
really help me to learn.

0.0 3.7 33.3 63.0 0.0 54

My teachers expect students to behave. 1.9 1.9 24.1 72.2 0.0 54
My teachers do a good job teaching me English
language arts.

1.9 1.9 22.2 74.1 0.0 54

Student Social-Physical Environment Items
Students at my school behave well in the hallways,
in the lunchroom, and on school grounds.

14.8 27.8 31.5 25.9 0.0 54

Students at my school behave well in class. 14.8 22.2 38.9 24.1 0.0 54
The bathrooms at my school are kept clean. 53.7 13.0 14.8 18.5 0.0 54
The grounds around my school are kept clean. 16.7 25.9 27.8 29.6 0.0 54
Teachers and students get along well with each
other at my school.

7.4 11.1 40.7 40.7 0.0 54

Students from different backgrounds get along well
at my school.

18.5 13.0 31.5 35.2 1.9 54

The hallways at my school are kept clean. 5.6 3.7 53.7 37.0 0.0 54
Students at my school believe they can do a good
work.

7.4 5.6 50.0 37.0 0.0 54

Broken things at my school get fixed. 11.1 13.0 24.1 51.9 0.0 54
I am satisfied with the social and physical
environment at my school.

7.4 5.6 25.9 61.1 0.0 54
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Student Home-School Relationship Items
My parent knows what I am expected to learn in
school.

5.6 0.0 31.5 63.0 0.0 54

My parent helps me with my homework when I
need it.

7.4 5.6 20.4 66.7 0.0 54

My parent knows how well I am doing in school. 5.6 1.9 35.2 57.4 0.0 54
Parents at my school know their children’s
homework assignments.

5.6 0.0 37.0 57.4 0.0 54

My school informs parents about school programs
and activities.

3.7 1.9 38.9 53.7 1.9 54

I am satisfied with home-school relations. 11.1 3.7 22.2 63.0 0.0 54
Parents volunteer and participate in activities at my
school.

5.6 7.4 27.8 59.3 0.0 54

Parents are welcomed at my school. 1.9 0.0 31.5 66.7 0.0 54
Student Safety Items
I feel safe at my school during the school day. 3.7 3.7 33.3 59.3 0.0 54
I feel safe at my school before and after school
hours.

7.4 7.4 25.9 59.3 0.0 54

I feel safe going to or coming from my school. 1.9 5.6 33.3 59.3 0.0 54
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Other Student Items
My classes are challenging (not too easy; they
make me think).

11.1 5.6 27.8 55.6 0.0 54

Work done by students can be seen on the walls of
my school.

1.9 3.7 24.1 66.7 3.7 54

The media center at my school has a good
selection of books.

7.4 7.4 33.3 50.0 1.9 54

I use computers and other technology at my school
to help me learn.

1.9 3.7 22.2 70.4 1.9 54

I am satisfied with the learning environment in my
school.

9.3 5.6 25.9 59.3 0.0 54

There is enough room for students to learn at my
school.

5.6 3.7 40.7 46.3 3.7 54

Students at my school know the rules and what
happens when students break the rules.

11.1 9.3 33.3 46.3 0.0 54

The rules about how students should behave in my
school are fair.

3.7 5.6 25.9 64.8 0.0 54

The rules for behavior are enforced at my school. 5.6 5.6 25.9 63.0 0.0 54
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Parent Learning Environment Items
My child’s teachers encourage my child to learn. 2.8 0.0 38.9 38.9 0.0 19.4 36
My child’s school has high expectations for student
learning.

5.6 8.3 55.6 16.7 0.0 13.9 36

My child’s teachers give homework that helps my
child learn.

0.0 0.0 50.0 27.8 0.0 22.2 36

My child’s teachers provide extra help when my
child needs it.

5.6 11.1 41.7 22.2 2.8 16.7 36

I am satisfied with the learning environment at my
child’s school.

11.1 5.6 38.9 25.0 2.8 16.7 36

Parent Social-Physical Environment Items
My child feels safe at school. 2.8 5.6 52.8 25.0 0.0 13.9 36
I am satisfied with the social and physical
environment at my child’s school.

5.6 8.3 52.8 19.4 0.0 13.9 36

My child’s school is kept neat and clean. 2.8 0.0 55.6 25.0 2.8 13.9 36
Students at my child’s school are well-behaved. 11.1 13.9 30.6 11.1 19.4 13.9 36
My child’s teachers care about my child as an
individual.

0.0 0.0 52.8 25.0 5.6 16.7 36

Parent Teacher Care and Support Items
My child’s teachers tell me how I can help my child
learn.

8.3 16.7 41.7 13.9 5.6 13.9 36

My child’s teachers contact me to say good things
about my child.

5.6 19.4 33.3 16.7 8.3 16.7 36

My child’s teachers invite me to visit my child’s
classrooms during the school day.

13.9 19.4 33.3 13.9 5.6 13.9 36
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Parent Home-School Relationship Items
My child’s school considers changes based on
what parents say.

11.1 27.8 25.0 8.3 16.7 11.1 36

The principal at my child’s school is available and
welcoming.

2.8 5.6 52.8 27.8 0.0 11.1 36

My child’s school includes me in decision-making. 8.3 8.3 52.8 11.1 5.6 13.9 36
I am satisfied with home and school relations at my
child’s school.

5.6 11.1 50.0 19.4 2.8 11.1 36

My child’s school treats all students fairly. 5.6 5.6 44.4 13.9 19.4 11.1 36
My child’s school schedules activities at times that
I can attend.

2.8 11.1 58.3 13.9 2.8 11.1 36

My child’s school gives me information about what
my child should be learning in school.

5.6 22.2 44.4 13.9 2.8 11.1 36

My child’s school returns my phone calls or e-mails
promptly.

8.3 19.4 36.1 13.9 8.3 13.9 36

2011 Parent School Overall Effectiveness Item Responses

Very Very
Item Text Good Good Okay Bad Bad Missing N
Parent School Overall Effectiveness
Items
The school’s overall friendliness. 25.0 36.1 33.3 0.0 2.8 2.8 36
The school’s interest in parent’s ideas and
opinions.

19.4 44.4 30.6 0.0 2.8 2.8 36

The school’s efforts to get important
information from parents.

25.0 38.9 30.6 0.0 2.8 2.8 36

The school’s efforts to give important
information to parents.

27.8 38.9 25.0 0.0 2.8 5.6 36

How the school is doing overall. 19.4 25.0 36.1 5.6 5.6 8.3 36
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Parental Participation Items
Attend Open Houses or parent-teacher
conferences.

61.1 27.8 2.8 0.0 8.3 36

Attend student programs or performances. 52.8 33.3 0.0 0.0 13.9 36
Volunteer for school. 30.6 44.4 2.8 0.0 22.2 36
Go on trips with my child’s school. 27.8 41.7 5.6 5.6 19.4 36
Participate in School Improvement Council
Meetings.

16.7 50.0 16.7 0.0 16.7 36

Participate in Parent-teacher-Student
Organizations (PTA, PTO, etc.).

36.1 36.1 8.3 0.0 19.4 36

Participate in school committees (textbook
committee, spring carnival committee, etc.)

19.4 41.7 16.7 5.6 16.7 36

Attend parent workshops (how to help my
child with school work, how to talk to my
child about drugs, effective discipline, etc.).

22.2 41.7 13.9 5.6 16.7 36
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Parental Responsibility Items
Visit my child’s classroom during the day. 44.4 41.7 2.8 11.1 36
Contact my child’s teachers about my
child’s school work.

58.3 27.8 2.8 11.1 36

Limit the amount of time my child watches
TV, plays video games, surfs the Internet,
etc.

69.4 19.4 2.8 8.3 36

Make sure my child does his/her
homework.

83.3 2.8 0.0 13.9 36

Help my child with homework when he/she
needs it.

88.9 0.0 2.8 8.3 36

2011 Parental Involvement Obstacle Item Responses

Item Text True False Missing N
Parental Involvement Obstacle Items
Lack of transportation reduces my involvement. 27.8 63.9 8.3 36
Family health problems reduce my involvement. 25.0 63.9 11.1 36
Lack of available care for my children or other family
members reduces my involvement.

16.7 72.2 11.1 36

My work schedule makes it hard to be involved. 50.0 41.7 8.3 36
The school does not encourage my involvement. 8.3 80.6 11.1 36
Information about how to be involved either comes too
late or not at all.

25.0 63.9 11.1 36

I don’t feel like it is appreciated when I try to be
involved.

13.9 75.0 11.1 36
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Teachers respect each other at my school.

Rules and consequences for behavior are clear to students.

The rules for behavior are enforced at my school.

School administrators visit classrooms to observe instruction.

I am satisfied with the learning environment in my school.

The school administration arranges for collaborative planning and decision making.

The school administration sets high standards for students.

Teacher evaluation at my school focuses on instructional improvement.

I am satisfied with my current working conditions.

The faculty and staff at my school have a shared vision.

The level of teacher and staff morale is high at my school.

Teachers at my school are encouraged to develop innovative solutions to problems.

The school administration communicates clear instructional goals for the school.

Teachers at my school are recognized and appreciated for good work.

My decisions in areas such as instruction and student progress are supported. 

I feel comfortable raising issues and concerns that are important to me.

The school administration provides effective instructional leadership.

The school leadership makes a sustained effort to address teacher concerns.

I feel supported by administrators at my school.
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Item Agreement Percentages

2011 Teacher Survey, Working Conditions/Leadership Dimension Items
Distribution of Item Agreement Percentages Among Elementary Schools

Comparative Results for Sample Elementary
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Parents at my school are aware of school policies.

Parents at my school know about school activities.

Students at my school are motivated and interested in learning.

Students at my school behave well in the hallways, in the lunchroom, and on school grounds.

Students at my school behave well in class.

Parents at my school understand the school's instructional programs.

Parents are involved in school decisions through advisory committees.

Parents at my school cooperate regarding discipline problems.

Parents at my school support instructional decisions regarding their children.

Parents participate as volunteer helpers in the school or classroom.

I am satisfied with home and school relations.

Parents attend conferences requested by teachers at my school.

Parents at my school are interested in their children's schoolwork.

Parents attend school meetings and other school events.
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There is a sufficient amount of classroom time allocated to instruction in essential skills.

My school offers effective programs for students with disabilities.

Instructional strategies are used to meet the needs of academically gifted students.

My school provides challenging instructional programs for students.

Effective instructional strategies are used to meet the needs of low achieving students.

Student assessment information is effectively used by teachers to plan instruction.

Teachers at my school have high expectations for students' learning.

Teachers at my school effectively implement the State Curriculum Standards.

Teachers at my school focus instruction on understanding, not just memorizing facts.
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My class sizes allow me to meet the educational needs of my students.

I have access to reliable communication technology, including phone, fax, and e−mail.

Our school has a good selection of library and media material.

There is sufficient space for instructional programs at my school.

There are sufficient materials and supplies available for classroom and instructional use.

I have sufficient space in my classroom to meet the educational needs of my students.

Computers are used effectively for instruction at my school.

Our school has sufficient computers for instructional use.
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The school building is maintained well and repaired when needed.

The bathrooms at my school are kept clean.

The grounds around my school are kept clean.

The hallways at my school are kept clean.
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I feel safe going to or coming from my school.

I feel safe at my school before and after school hours.

I feel safe at my school during the school day.
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The school administration has high expectations for teacher performance.

Student assessment information is used to set goals and plan programs for my school.

Sufficient resources are available to allow teachers to take advantage
of professional development activities.

My non−instructional duties do not interfere with my essential role of educating students.

Students from different backgrounds get along well at my school.

Teachers and students get along well with each other at my school.

The rules about how students should behave in my school are fair.

There are relevant professional development opportunities offered to teachers at my school.

I am satisfied with the social and physical environment at my school.

Teachers at my school collaborate for instructional planning.

Local, state, or national policies assist me in meeting the educational needs of my students.

I am familiar with local, state, and national policies and how they affect teaching and learning. 
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My teachers do a good job teaching me English language arts.

My teachers expect students to behave.

The textbooks and workbooks I use at my school really help me to learn.

My classes are interesting and fun.

My teachers praise students when they do a good work.

Teachers work together to help students at my school.

My teachers give tests on  what I learn in class.

My teachers give homework assignments that help me learn better.

My teachers do a good job teaching me mathematics.

My teachers expect students to learn.

My teachers want me to understand what I am learning, not just remember facts.

My teachers spend enough time helping me learn.

My teachers help students when they do not understand something.
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I am satisfied with the social and physical environment at my school.

Broken things at my school get fixed.

Students at my school believe they can do a good work.

The hallways at my school are kept clean.

Students from different backgrounds get along well at my school.

Teachers and students get along well with each other at my school.

The grounds around my school are kept clean.

The bathrooms at my school are kept clean.

Students at my school behave well in class.

Students at my school behave well in the hallways, in the lunchroom, and on school grounds.

0 10 20 30 40 50 60 70 80 90 100

Item Agreement Percentages

2011 Student Survey, Social−Physical Environment Dimension Items
Distribution of Item Agreement Percentages Among Elementary Schools

Comparative Results for Sample Elementary

 87% / 54

 76% / 54

 87% / 54

 91% / 54

 68% / 53

 81% / 54

 57% / 54

 33% / 54

 63% / 54

 57% / 54

Sample Elementary

DRAFT – Please do not copy without permission.
c© South Carolina Educational Policy Center – College of Education, University of South Carolina, October 1, 2012

22



SAM
PLE

Sample Elementary School (Elementary), Sample School District (0000000)

●● ●●●●●● ● ●●●● ●●●●

● ●●●●● ●●●● ●● ●● ●●● ●● ●● ●●●● ●

●● ●●● ●●● ●● ●●●

●●●● ●● ● ●●●●●●● ●

●●● ● ●● ●●●● ●●●● ●●● ● ●● ●

●●●●●● ●●●●● ●●●● ●●●●●●●●●●●

● ●●●●● ●●● ●●●

●● ●●● ●●●●●●● ●●●

Parents are welcomed at my school.

Parents volunteer and participate in activities at my school.

I am satisfied with home−school relations.

My school informs parents about school programs and activities.

Parents at my school know their children's homework assignments.

My parent knows how well I am doing in school.

My parent helps me with my homework when I need it.

My parent knows what I am expected to learn in school.
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I feel safe going to or coming from my school.

I feel safe at my school before and after school hours.

I feel safe at my school during the school day.
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The rules for behavior are enforced at my school.

The rules about how students should behave in my school are fair.

Students at my school know the rules and what happens when students break the rules.

There is enough room for students to learn at my school.

I am satisfied with the learning environment in my school.

I use computers and other technology at my school to help me learn.

The media center at my school has a good selection of books.

Work done by students can be seen on the walls of my school.

My classes are challenging (not too easy; they make me think).
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Item Agreement Percentages

2011 Student Survey, Other Items
Distribution of Item Agreement Percentages Among Elementary Schools

Comparative Results for Sample Elementary

 89% / 54

 91% / 54

 80% / 54

 90% / 52

 85% / 54

 94% / 53

 85% / 53

 94% / 52

 83% / 54

Sample Elementary
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Sample Elementary School (Elementary), Sample School District (0000000)

●● ● ●● ●● ● ●● ● ●● ●●● ●●● ●●● ●

● ●●● ●●●● ●●●● ●●●●●●

●●●●●● ●● ●●● ● ●● ● ●●●●● ●

●●● ●● ●●●● ● ●● ●●●● ●

●●●●●●● ●●●●● ●●●●●●●●●●

I am satisfied with the learning environment at my child's school.

My child's teachers provide extra help when my child needs it.

My child's teachers give homework that helps my child learn.

My child's school has high expectation for student learning.

My child's teachers encourage my child to learn.

0 10 20 30 40 50 60 70 80 90 100

Item Agreement Percentages

2011 Parent Survey, Learning Environment Dimension Items
Distribution of Item Agreement Percentages Among Elementary Schools

Comparative Results for Sample Elementary

 79% / 29

 79% / 29

100% / 28

 84% / 31

 97% / 29

Sample Elementary
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Sample Elementary School (Elementary), Sample School District (0000000)
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●●● ●●● ●●● ●●● ●● ●● ●● ●●●● ●● ●● ●● ●●

● ●●● ●● ●●●●●●●●●●●●● ●●● ● ●●● ● ●●●●●

My child's teachers care about my child as an individual.

Students at my child's school are well behaved.

My child's school is kept neat and clean.

I am satisfied with the social and physical environment at my child's school.

My child feels safe at school.

0 10 20 30 40 50 60 70 80 90 100

Item Agreement Percentages

2011 Parent Survey, Social−Physical Environment Dimension Items
Distribution of Item Agreement Percentages Among Elementary Schools

Comparative Results for Sample Elementary

100% / 28

 62% / 24

 97% / 30

 84% / 31

 90% / 31

Sample Elementary
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Sample Elementary School (Elementary), Sample School District (0000000)

●●●● ●●

●●●●●●

●● ● ●● ●

My child's teachers invite me to visit my child's classroom during the school day.

My child's teachers contact me to say good things about my child.

My child's teachers tell me how I can help my child learn.

0 10 20 30 40 50 60 70 80 90 100

Item Agreement Percentages

2011 Parent Survey, Teacher Care and Support Dimension Items
Distribution of Item Agreement Percentages Among Elementary Schools

Comparative Results for Sample Elementary

 59% / 29

 67% / 27

 69% / 29

Sample Elementary
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Sample Elementary School (Elementary), Sample School District (0000000)
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●● ● ● ●●

● ●● ●●● ●● ●● ●●● ●● ●●● ● ●●

● ● ●●

My child's school returns my phone calls or e−mails promptly.

My child's school gives me information about what my child should be learning in school.

My child's school schedules activities at times that I can attend.

My child's school treats all students fairly.

I am satisfied with the home−school relations at my child's school.

My child's school includes me in decision−making.

The principal at my school is available and welcoming.

My child's school considers changes based on what parents say.

0 10 20 30 40 50 60 70 80 90 100

Item Agreement Percentages

2011 Parent Survey, Home−School Relationship Dimension Items
Distribution of Item Agreement Percentages Among Elementary Schools

Comparative Results for Sample Elementary

 64% / 28

 68% / 31

 84% / 31

 84% / 25

 81% / 31

 79% / 29

 91% / 32

 46% / 26

Sample Elementary
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Sample Elementary School (Elementary), Sample School District (0000000)

Data Notes

Per School Insufficient Data Thresholds For each stakeholder survey taken separately, if the number of re-
spondents for a school was fewer than a threshold value, we did not publish percentile ranks for that
school for confidentiality/privacy concerns, and model validity and reliability issues.

• The teacher respondent threshold was 10.

• The student respondent threshold was 15.

• The parent respondent threshold was 10.

Imputation and Listwise Deletion Rules For the purposes of deriving a school climate factor score, we in-
cluded every survey with a sufficient number if items answered in the factor analysis used to compute
school climate factor scores. A survey was judged to have a sufficient number of items answered if there
were fewer than 25% missing responses per original survey subsection (Learning Environment, etc.).
Missing response values were then imputed from the original survey subsection mean. Surveys with
“don’t know” responses were listwise deleted.

Standardization by School Organizational Level We calculate the standardized mean factor score and fac-
tor percentile rank for each school within its organizational level (Elementary, Middle, or High). For
schools with multiple report cards, we performed a separate standardization for each school organiza-
tional level with a published report card. For purposes of identifying which report cards a school would
publish, we used the current year poverty index file, typically available from the SCDE (posted to its
website) in mid-summer.

Contact

For additional information, please contact:

Diane M. Monrad, Director
South Carolina Educational Policy Center

College of Education, University of South Carolina
dmonrad@mailbox.sc.edu

803-777-8244

DRAFT – Please do not copy without permission.
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South Carolina Educational Policy Center
College of Education, University of South Carolina

Item Agreement Percentage Box Plots

July 26, 2011

●● ●● ●●

Parts of an Item Agreement Percentage Box Plot

1st Quartile 
(Left Side of Box)

 3rd Quartile
(Right Side of Box)

Median
(Thick Line Inside Box)

High OutliersNo Low Outliers

Bottom 25%
(Left of the Box)

Top 25%
(To the Right of the Box)

All Palmetto Priority Schools

This School

PCT% / N

(1) The box plot shows the distribution of school item agreement percentages for
      this school's organizational level cohort.

(2) School item agreement percentages for all the Palmetto Priority schools
      appear in a strip of small inverted red triangles above the box plot.

(3) The item agreement percentage for this school appears as a blue triangle below
      the box plot. The percentage and the number of respondents for this item
      appear in the right margin of the box plot.

(4) If a school's item agreement percentage appears to the left of the box, that
      school ranks in the bottom 25% of its organizational level cohort for that item.
      If a school's item agreement percentage appears to the right of the box, that
      school ranks in the top 25% of its organizational level cohort for that item.

• The width of the box is the Inter-Quartile Range. The IQR is a measure of the spread of a
distribution, like the variance or standard deviation. A relatively wide box indicates a distribution
that is more spread out than a relatively narrow box.

• The whiskers extend from the edges box to the most extreme data point within 1.5x the IQR.

• Outliers appear as small black circles.

c© South Carolina Educational Policy Center—College of Education, University of South Carolina



South Carolina Educational Policy Center
College of Education, University of South Carolina

The Empirical Rule: Standard Deviations and Percentages

May 17, 2011

−5 −4 −3 −2 −1 0 1 2 3 4 5

Standard Deviations from Mean

The Empirical Rule
1−2−3 and 67%−95%−99%

We expect 95% of the observations to be
within 2 standard deviations of the mean.

We expect only 1 in 100 observations to lie outside 3 standard deviations from the mean.

s Standard
Deviations Percentage Fraction

from the Mean Within ±s Outside ±s

1 67 1 in 3
2 95 1 in 20
3 99 1 in 100
4 99.99 1 in 10,000
5 99.9999 1 in 1,000,000

c© South Carolina Educational Policy Center—College of Education, University of South Carolina
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ESEA FLEXIBI LITY –  REQ UEST         U . S .  DEPARTMENT OF EDUC ATION  

Annual Measurable Objectives for South Carolina
Mean Student Scores on State Standards Assessments and End-Of-Course 

Examinations
ELA Math

Elementary Middle High Elementary Middle High
2011 12 630 624 223 630 624 220
2012 13 635 628 226 635 628 223
2013 14 640 632 229 640 632 226
2014 15 645 636 232 645 636 230
2015 16 650 640 235 650 640 233
2016 17 655 644 238 655 644 236
2017 18 660 648 241 660 648 241

Science Social Studies
Elementary Middle High Elementary Middle High

2011 12 630 624 76 630 624 71
2012 13 635 628 77 635 628 73
2013 14 640 632 78 640 632 75
2014 15 645 636 79 645 636 77
2015 16 650 640 80 650 640 79
2016 17 655 644 81 655 644 81
2017 18 660 648 82 660 648 82
Elementary school AMOs are an annual increase of 5 points based on Palmetto 
Assessment of State Standards (PASS). 
Middle school AMOs are an annual increase of 4 points based on Palmetto 
Assessment of State Standards (PASS).
High school AMOs for ELA and math are an annual increase of 3-to-4 points
based on the High School Assessment Program (HSAP). 
High school AMO for science (biology) is an annual increase of 1 point and the 
AMO for social studies (US History) is an annual increase of 1-to-2 points; both 
AMOs are based on End-Of-Course Examination Program (EOCEP). 

We 
guidance from the US Department of Education. South Carolina anticipates implementing the 
assessment being developed by the SMARTER Balanced Assessment Consortium during the 

15 school year.  Prior to that time, the state proposes to re-formulate the AMOs that it uses 
for federal and state accountability.

Each component measures the success of the “all students” group and all student 
subgroups as defined by demographic categories of gender, race/ethnicity, disability status, 
limited English proficiency status, and socioeconomic status (as measured by eligibility for the 
free and reduced-price meals program).

The state has set ambitious and attainable goals for student performance on state 
standards assessments and end-of-course examinations. The table below, Student Performance 







































































































































County /
District: Williamsburg    45 / 01 Total Williamsburg School District Location Code:  4501

# Of Students 4,948 District Total 57,338,302$                              

Total Capital & Out-of Per % To
Expenditures 57,338,302$                                District Obligations 5,146,705$                               Current Expenditures Pupil Total

Function Sub-Function Detail Function 52,191,597$              10,548$ 100.00%

INSTRUCTION 25,548,001$              5,163$   48.95%

Face-To-Face Teaching 23,762,092$              4,802$   45.53%
Instructional Teachers 21,610,331$              4,367$   41.41%
Substitutes 125,239$                   25$        0.24%
Instructional Paraprofessionals 2,026,522$                410$      3.88%

Classroom Materials 1,785,909$                361$      3.42%
Pupil-Use Technology & Software 766,335$                   155$      1.47%
Instructional Materials & Supplies 1,019,574$                206$      1.95%

INSTRUCTIONAL 10,281,265$              2,078$   19.70%
SUPPORT Pupil Support 5,589,312$                1,130$   10.71%

Guidance & Counseling 1,312,369$                265$      2.51%
Library & Media 743,540$                   150$      1.42%
Extracurricular 1,870,571$                378$      3.58%
Student Health & Services 1,662,832$                336$      3.19%

Teacher Support 4,022,311$                813$      7.71%
Curriculum Development 2,692,964$                544$      5.16%
In-Service & Staff Training 1,329,347$                269$      2.55%

Program Support 669,642$                   135$      1.28%
Program Development -$                              -$           0.00%
Therapists, Psychologists, Evaluators, Personal 
Attendants, & Social Workers 669,642$                   135$      1.28%

OPERATIONS 11,464,073$              2,317$   21.97%

Non-Instructional Pupil 5,270,365$                1,065$   10.10%
Services Transportation 1,706,754$                345$      3.27%

Food Service 3,454,581$                698$      6.62%
Safety 109,030$                   22$        0.21%

Facilities Building Upkeep & Maintenance 4,765,032$                963$      9.13%

Business Services 1,428,676$                289$      2.74%
Data Processing 644,415$                   130$      1.23%
Business Operations 784,261$                   159$      1.50%

OTHER -$                              -$           0.00%

COMMITMENTS Contingencies Budgeted Contingencies -$                              -$           0.00%

Capital 4,943,546$                999$      9.47%
Debt Service 4,851,435$               980$      9.30%
Capital Projects 92,111$                    19$        0.18%

Out-Of-District Obligations 203,159$                   41$        0.39%
Parochial, Private, Charter, & Public School
Pass Throughs 203,159$                  41$        0.39%
Retiree Benefits & Other -$                              -$           0.00%

Legal Obligations Claims & Settlements -$                              -$           0.00%

LEADERSHIP 4,898,258$                990$      9.39%

School Management 2,660,366$                538$      5.10%
Principals & Assistant Principals 2,044,803$                413$      3.92%
School Office 615,563$                   124$      1.18%

Program Management 1,305,607$                264$      2.50%
Deputies, Senior Administrators, Researchers &
Program Evaluators 1,305,607$                264$      2.50%

District Management 932,285$                   188$      1.79%
Superintendent & School Board 786,600$                   159$      1.51%
Legal 145,685$                   29$        0.28%



South Carolina Department of Education Proficiency-Based System 

Application for 2013–2014 

With the approval of the revised State Board of Education Regulation 43-234, districts will submit a Proficiency-
Based System application to the South Carolina Department of Education (SCDE) rather than submitting individual 
proficiency course requests (with the exception of Career and Technical Education [CTE] proficiency courses, 
which must still be reviewed individually due to funding and work experience attached to courses). The application 
submitted for approval will provide an overview of the district’s Proficiency-Based System and will be signed by 
both the district superintendent and the local board of education chairperson.   

Any district that has schools using a Proficiency-Based System for initial credit or for credit recovery during the 
2013–14 school year should complete this application and submit it by July 15, 2013, to the address on the 
application. 

Applications should be e-mailed to Darlene Prevatt at dprevatt@ed.sc.gov or mailed to the following address: 
 
            Ms. Darlene Prevatt  
            South Carolina Department of Education            
                                                            Room 501-A 
            Rutledge Building 
                                                            1429 Senate Street  
                        Columbia, S.C. 29201 
 
The Division of Accountability staff will review the application and will approve the application by August 1, 
2013. The approved application will be valid for the 2013–14 school year. 
 
The Proficiency-Based System may be part of the annual district accreditation review. 
 
Please Complete the Following: 

District:  

Date Submitted:  

School Year:  

Person Submitting the Application:  

Position:  

Mailing Address:  

Phone Number, including area code:  

E-mail Address:  

 

This application contains two sections, both of which must be completed. Section I contains a list of assurances 
which must be checked and which have both the superintendent and the local board of education chairperson’s 
signatures. Section II contains three questions, each of which must be answered. 

 

mailto:dprevatt@ed.sc.gov


SECTION I 
 
ASSURANCES 
 

Assurances, checked by the district superintendent, attest that the district has or will comply with the 
following requirements:  

☐1.  The local school board will annually approve the district’s Proficiency-Based System. The documentation for      
 submission to the local school board should include, but not be limited to, the following criteria. 
 Documentation of the local board approval will be housed at the district level and available for review. 

 An explanation of how the needs assessment conducted substantiates the need for each proficiency 
course 

 A description of the subject area course procedures for each high school proficiency-based credit the 
 school will implement 
 A complete syllabus for each course, including instructional methodologies used (i. e. online program, 
 direct instruction, computer-assisted instruction, etc.) 
 Documentation that demonstrates that each course and all proficiency assessments are aligned to the 
 State adopted subject area academic standards for the current year 
 The criteria that will be used for selecting students for each course, including prerequisite courses 
 The proposed assessment methodologies to be used to determine proficiency for each course 
 An explanation of how the assessments will be standardized across the district if the courses will be 

 offered in multiple schools  

☐2.  The Proficiency-Based System will be evaluated annually, and districts will report the results back to the local 
 board of education. 

☐3.  The district will communicate NCAA eligibility requirements and higher education guidelines regarding   
 proficiency-based courses with parents and students. 

☐4.  Proficiency-based courses meet all relevant state statutes and regulations unless a State Board of Education 
 (SBE) waiver has been granted to the district. 

☐5.  Teachers of all proficiency courses must hold South Carolina certification and be appropriately certified for 
 the proficiency subjects taught unless a SBE waiver has been granted. 

 

 _____________________________________________                     _________________                                    

 Signature of District Superintendent            Date 

 

 _____________________________________________                     __________________  

 Signature of Chairperson of Board of Education           Date 

 

 



SECTION II 

 

Description of District Plan for Proficiency-Based System  
 

1.  Describe your rationale and justification for using a Proficiency-Based System, including any pertinent 
 needs assessment data. This answer may include, but not be limited to, the following: 

 Discuss, in detail, needs assessment data that precipitated the decision to use proficiency-based instruction. 
 How will this plan address the individual needs of students as they work toward receiving a diploma, moving to the 

workforce, and/or attending college? 
 What evidence of support is there for the policy from students, parents, staff, and the community? 
 How will the district’s policy on proficiency be communicated to stakeholders? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



2.  Provide a brief description of the structure and scope of the Proficiency-Based System in your district. 
 This answer may include, but not be limited to, the following: 

 Will proficiency-based courses be used to award initial credit? Credit recovery? 
 Describe how proficiency-based education will be implemented in your district. Include instructional methodology, 

delivery of instruction, student eligibility, staff, funding, system for awarding credit, time frame, etc. 
 Who will be authorized to grant credit for proficiency? 
 What staff development or training will be required? 
 How, when, and where will students have opportunities to earn credit for proficiency? 
 How will students learn knowledge and skills and demonstrate performance and achievement in ways that may not 

be dependent on “seat time”? 
 How will the plan help provide students proficiency opportunities in-class, out-of-class, or through prior learning? 
 How will the plan align with and support current State Board of Education approved content area academic State 

standards? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



3.  Describe the methods the district will annually use to evaluate the overall proficiency process and the 
 program outcomes. This answer may include, but not be limited to, the following: 

 When and how will the plan implementation be analyzed and evaluated? At what stages will data be 
analyzed and evaluated?  

 Who will do the analysis and evaluation, and what methods and measures will be used? 
 How will students who have gained success through proficiency be tracked in their next steps? 
 What methods will the district use to check that students earning credit through this process have the skills 

and knowledge they need for subsequent work in that subject area? 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 







































wandamcmichael
Text Box
Total Classroom Teachers: 37
Classroom Teacher Signatures:  30
Percentage of Support:  81.1%











wandamcmichael
Text Box
Total Classroom Teachers: 18
Classroom Teacher Signatures:  18
Percentage of Support:  100%
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Text Box
Total Classroom Teachers: 82.
Classroom Teacher Signatures:  71
Percentage of Support:  86.6%



































































































































































































































































































































































































































































9/17/13 Gmail - Race to the Top Grant Opportunities

https://mail.google.com/mail/ca/u/0/?ui=2&ik=0435d488c9&view=pt&search=inbox&th=1412d90542e75e90 1/1

Gail Widner <gailsw idner@gmail.com>

Race to the  Top Grant Opportunitie s
1 message

John tindal <jtindal@csd2.org> Tue, Sep 17, 2013 at 4:15 PM
To: SCSuptED@ed.sc.gov
Cc: r_schedler@yahoo.com, Gail Widner <gailswidner@gmail.com>, Tonia Smith <tmsmith@csd2.org>,
dorycorbett@yahoo.com, ethelwsweat@yahoo.com, flemingdelaine@aol.com, jut7of8@hotmail.com,
nickellsl@earthlink.net, arthur moyd <art37_99@yahoo.com>, Ceth Land <Ceth@lpwlawfirm.com>, Marilyn Wilson
<clarendonfamilycourt@clarendoncountygov.org>

Dear Dr. Zais,

Clarendon County School District Two is partnering with three other districts, Williamsburg County, Orangeburg
5, and Richland 2, in an application for the Race to the Top District grant. 

The application requires that we submit a draft of the proposal to you for review and the opportunity to provide
feedback.  Attached is the current draft of the proposal including the budget.  

The application must be received by the US Department of Education on Thursday, October 3.  To ensure that we
have time to consider your feedback prior to submission, we ask that you provide your response (either via email
or by letter) on or before 4:00 p.m., Tuesday, October 1, 2013.

We are excited about the project and appreciate the flexibility that the SCDE has offered in support of districts
trying to improve education outcomes for our students.  On behalf of the consortium, we look forward to hearing
from you.

Thank you for your continued cooperation and support.
 
Sincerely,
 
 
John Tindal
Superintendent
Clarendon County School District Two

2 attachments

CCEL Compiled Narrative for Review.pdf
3729K

CCEL Executive Summary.docx
19K

https://mail.google.com/mail/ca/u/0/?ui=2&ik=0435d488c9&view=att&th=1412d90542e75e90&attid=0.1&disp=attd&realattid=f_hlpk2yfv0&safe=1&zw
https://mail.google.com/mail/ca/u/0/?ui=2&ik=0435d488c9&view=att&th=1412d90542e75e90&attid=0.2&disp=attd&realattid=f_hlpk38xd1&safe=1&zw






9/17/13 Gmail - Race to the Top Application

https://mail.google.com/mail/u/0/?ui=2&ik=0435d488c9&view=pt&search=inbox&th=1412cf18ada84f69 1/2

As our City Mayor, please review our proposal and submit to me any
comments, suggestions or recommendations you may have.

 As always, feel free to contact me or our Superintendent, John Tindal, with
any questions or concerns.

Each LEA included in the consortium has provided its mayor or other
comparable official at least 10 business days to comment on the LEA’s
application and submitted as part of the application package—

·      The mayor or city or town administrator’s comments OR,
if that individual declines to comment, evidence that the LEA
offered such official 10 business days to comment

·      The LEA’s response (optional) to the mayor or city or town
administrator comments

Gail Widner <gailsw idner@gmail.com>

Race to the  Top Application
1 message

Tonia Smith <tmsmith@csd2.org> Tue, Sep 17, 2013 at 1:22 PM
To: mayor@cityofmanning.org, Julia Nelson <juliadeltalady@yahoo.com>
Cc: John tindal <jtindal@csd2.org>, Gail Widner <gailswidner@gmail.com>, Richard Schedler
<r_schedler@yahoo.com>

Good Afternoon Mayor Nelson,
Thanks so much for your support of Clarendon Two as we apply for the Race to
the Top - District Grant Opportunity.  

As we discussed at our Stakeholders meeting, the application requires the
following:  

Thanks for your continued support of our district .   
-- 

Tonia  M a llett  Smith, GPC
Grants Administrator & Coordinator of Special Projects
Clarendon School District Two
11 Rural Street
P.O. Box 1252
Manning, SC 29102
803/433-7233 phone 803/433-7236 fax

tel:803%2F433-7233
tel:803%2F433-7236


9/17/13 Gmail - Race to the Top Application

https://mail.google.com/mail/u/0/?ui=2&ik=0435d488c9&view=pt&search=inbox&th=1412cf18ada84f69 2/2

tmsmith@csd2.org 
www.clarendon2.k12.sc.us
www.facebook.com/ClarendonDistrictTwo

CCEL Compiled Narrative for Review.pdf
3729K

mailto:tmsmith@csd2.org
http://www.clarendon2.k12.sc.us/
http://www.facebook.com/ClarendonDistrictTwo
https://mail.google.com/mail/u/0/?ui=2&ik=0435d488c9&view=att&th=1412cf18ada84f69&attid=0.1&disp=attd&realattid=f_hlpe1osr0&safe=1&zw
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As our County Council Chair, please review our proposal and submit to me
any comments, suggestions or recommendations you may have.

 As always, feel free to contact me or our Superintendent, John Tindal, with
any questions or concerns.

Each LEA included in the consortium has provided its mayor or other
comparable official at least 10 business days to comment on the LEA’s
application and submitted as part of the application package—

·      The mayor or city or town administrator’s comments OR,
if that individual declines to comment, evidence that the LEA
offered such official 10 business days to comment

·      The LEA’s response (optional) to the mayor or city or town
administrator comments

Gail Widner <gailsw idner@gmail.com>

Race to the  Top Application
1 message

Tonia Smith <tmsmith@csd2.org> Tue, Sep 17, 2013 at 1:20 PM
To: dstewart@dwightstewart.com
Cc: Gail Widner <gailswidner@gmail.com>, Richard Schedler <r_schedler@yahoo.com>, John tindal
<jtindal@csd2.org>

Good Afternoon Mr. Stewart,
Thanks so much for your support of Clarendon Two as we apply for the Race to
the Top - District Grant Opportunity.  

As we discussed at our Stakeholders meeting, the application requires the
following:  

Thanks for your continued support of our district.    

Tonia  M a llett  Smith, GPC
Grants Administrator & Coordinator of Special Projects
Clarendon School District Two
11 Rural Street
P.O. Box 1252
Manning, SC 29102
803/433-7233 phone 803/433-7236 fax
tmsmith@csd2.org 

tel:803%2F433-7233
tel:803%2F433-7236
mailto:tmsmith@csd2.org
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Gail Widner <gailsw idner@gmail.com>

Race to the  Top Grant for School Districts
1 message

Arlene Bakutes <abakutes@richland2.org> Tue, Sep 17, 2013 at 12:42 PM
To: rossm@townofblythewoodsc.gov
Cc: Debbie hamm <dhamm@richland2.org>, Fred McDaniel <fmcdaniel@richland2.org>
Bcc: gailswidner@gmail.com

Greetings,
As the Grants Coordinator in Richland School District Two, I am working with Clarendon 2, Orangeburg 5, and
Williamsburg School District to apply as a consortium for the Race to the Top Grant. 

This grant requires that we provide the attached draft to local town administrators to solicit input and feedback.
For your convenience, I have also attached the executive summary.
Your thoughts and ideas are extremely important to improving this draft. I welcome all comments. 

Please respond via email or, if you prefer, via mail by noon on Monday, Sept. 30, 2013.  This date ensures that
we have the time necessary to revise our application prior to submission.

I appreciate your thoughtful consideration of the application's draft.

Sincerely,
Arlene

-- 
Arlene Bakutes, Ph.D.
District Grants Coordinator
Richland School District Two
6831 Brookfield Rd.
Columbia, SC 29206
803.738.3316-Ofc.
803.738.7378-Fax

Richland Two: on the road to awesome!

2 attachments

CCEL Executive Summary.pdf
16K

CCEL Compiled Narrative for Review.pdf
3729K

tel:803.738.3316
tel:803.738.7378
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Gail Widner <gailsw idner@gmail.com>

Race to the  Top Grant for school districts
1 message

Arlene Bakutes <abakutes@richland2.org> Tue, Sep 17, 2013 at 12:46 PM
To: washingtonk@rcgov.us
Cc: Debbie hamm <dhamm@richland2.org>, Fred McDaniel <fmcdaniel@richland2.org>
Bcc: gailswidner@gmail.com

Greetings,
Richland School District Two is working closely with Clarendon 2, Orangeburg 5, and Williamsburg School
District to apply as a consortium for the Race to the Top Grant. 

This grant requires that we provide the attached draft to local county administrators to solicit input and feedback.
For your convenience, I have also attached the executive summary.
Your thoughts and ideas are extremely important to improving this draft. I welcome all comments. 

Please respond via email or, if you prefer, via mail by noon on Monday, Sept. 30, 2013.  This date ensures that
we have the time necessary to revise our application prior to submission.

I appreciate your thoughtful consideration of the application's draft.

Sincerely,
Dr. Arlene Bakutes

2 attachments

CCEL Executive Summary.docx
20K

CCEL Compiled Narrative for Review.pdf
3729K

https://mail.google.com/mail/u/0/?ui=2&ik=0435d488c9&view=att&th=1412cd13e5c78d69&attid=0.1&disp=attd&realattid=f_hlpb5nf50&safe=1&zw
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September 24, 2013 
 
 
 
Mr. John Tindal 
Superintendent 
Clarendon County School District Two 
P.O. Box 1252 
Manning, SC  29102 
 
Dear John: 
 
On behalf of the South Carolina Association of School Administrators (SCASA), I am 
pleased to support the application of the Carolina Consortium for Enterprise Learning 
(CCEL) to the Race to the Top – District (84.416) grant program through the U.S. 
Department of Education.   SCASA has enjoyed participating in the project since its 
conception, and we believe that the four districts (your own, Orangeburg Five, Richland 
Two, and Williamsburg) have devised a plan that will lead to sustainable change across 
the four districts and our state. 
 
The strategies to make these advances include sustained teacher training and support as 
well as school and administrator training on the necessary steps to ensure that schools 
offer positive learning climates for each child.  SCASA will provide training each year 
for school and district leadership teams on essential components of high-performing 
schools and action steps to embed these components across the 19 participating schools 
and four districts.  In addition, we will participate in the environmental scans and audits 
to help these schools assess their progress toward excellence.  We will also provide or 
coordinate support and follow-up to training to school leaders through virtual sessions 
and conference calls. 
 
As you know, SCASA is also participating in statewide efforts to enable districts to put 
forth innovative competency-based standards rather than the “seat time” required 
currently to earn credit.  We will continue these efforts and work with CCEL to help 
develop the proficiency-based waiver requests that will need to be submitted to the SC 
State Board of Education.   
 
SCASA is excited about the reforms and innovations included in the proposal, and we 
look forward to working with the Consortium take bold steps necessary to change the 
future for our students and our schools.   
 
Sincerely, 

 
Molly M. Spearman 
Executive Director 



COMMUNITY FOR 
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September 27, 2013 

Mr. John Tindal 
Superintendent 
Clarendon County School District Two 
P.O. Box 1252 
15 Major Drive 
Manning, SC 29102 

Dear Superintendent Tindal: 

On behalf of Community for Education Foundation, I am pleased to endorse the application of 
the Carolina Consortium for Enterprise Learning (CCEL) to the Race to the Top- District 
(84.416) grant program through the U.S. Depmtment of Education. We will work with CCEL 
to prepare nearly 12,000 students across 19 schools and four districts to engage in their futures 
and develop the life skills necessary for success. 

We are pleased that CCEL has selected our Overcoming Obstacles Life Skills Program for use 
with its middle school and high school students. Our evidence-based program addresses the 
foutth R of education: relevant skills, which include time management, problem solving, 
conflict resolution, teamwork, goal setting, and study skills. To date, Overcoming Obstacles 
has helped close to three million young people across the country learn these vital skills. 

All patticipants will have free access to our electronic curriculum materials-which include 
over 180 hours of engaging instruction-as well as our webinars, apps, and ongoing suppott 
services. Additionally, our staff will provide onsite training each summer for educators from 
these schools. Because of its flexibility and modular structure, patticipants will be able to 
embed Overcoming Obstacles into any patt of the school day, such as core content classes, 
advisory programs, and workforce training. 

With Overcoming Obstacles' successful track record of helping children from all 
backgrounds, we believe that it will be especially helpful for CCEL's students and teachers. 
Overcoming Obstacles teaches the life skills that are necessary in order to become Enterprise 
Learners, which include identifying one ' s interests, developing pathways to college and 
careers, and the ability to set and achieve meaningful goals. Throughout the project, 
Community for Education Foundation will ensure that CCEL educators have the suppot1 they 
need to help students master collaborative, interpersonal, and Enterprising Learning skills. 

We look forward to working with CCEL to change the lives of nearly 12,000 students, making 
the future brighter for us all. 

(j;£~v-
Erin Ca~~~ 
Executive Director 
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Mr.	
  John	
  Tindal,	
  Superintendent	
  
Clarendon	
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Manning,	
  SC	
  29102	
  

Dear	
  Mr.	
  Tindal:	
  

	
  On	
  behalf	
  of	
  the	
  Parent	
  Advisory	
  Council	
  for	
  Manning	
  Primary	
  School,	
  I	
  am	
  pleased	
  to	
  write	
  a	
  letter	
  of	
  
strong	
  support	
  for	
  the	
  Race	
  to	
  the	
  Top-­‐District	
  application,	
  Carolina	
  Consortium	
  for	
  Enterprise	
  Learning.	
  
In	
  particular,	
  the	
  grant	
  focus	
  on	
  Enterprise	
  Learning	
  will	
  produce	
  students	
  that	
  take	
  responsibility	
  for	
  
their	
  learning	
  and	
  become	
  productive	
  citizens	
  and	
  life-­‐long	
  learners.	
  	
  

We	
  are	
  excited	
  that	
  the	
  PK-­‐12	
  students	
  in	
  CCEL	
  schools	
  will	
  become	
  Enterprise	
  Learners	
  who	
  
successfully	
  develop,	
  pursue,	
  and	
  attain	
  rigorous	
  learning	
  and	
  living	
  goals	
  that	
  prepare	
  them	
  for	
  college,	
  
careers,	
  and	
  citizenship.	
  

The	
  proposal	
  features	
  a	
  wide	
  range	
  of	
  new,	
  innovative,	
  and	
  evidence-­‐based	
  approaches	
  to	
  improve	
  
student	
  achievement	
  and	
  ensure	
  that	
  each	
  of	
  our	
  students	
  has	
  access	
  to	
  a	
  world-­‐class	
  education.	
  The	
  
funds	
  are	
  designed	
  to	
  support	
  bold,	
  locally	
  directed	
  improvements	
  in	
  teaching	
  and	
  learning	
  that	
  will	
  
directly	
  improve	
  student	
  achievement	
  and	
  educator	
  effectiveness.	
  	
  	
  

Therefore,	
  we	
  fully	
  support	
  the	
  District's	
  efforts	
  to	
  ensure	
  the	
  success	
  of	
  the	
  teachers,	
  students	
  and	
  the	
  
families	
  they	
  serve.	
  

Thank	
  you,	
  

Monica Griffen-­Twine 

Monica	
  Griffen-­‐Twine	
  

Chair,	
  MPS	
  Parent	
  Advisory	
  Council	
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“I CAN’T COME DOWN, I’M PREPARING FOR THE OVERFLOW!” 
 

 
VICTORY TABERNACLE DELIVERANCE TEMPLE, PAW 

A Ministry of the Pentecostal Assemblies of the World 
681 Broughton Street ◊ Orangeburg, SC 29115 

803 535‐6030 ◊ 803 535‐4488 (fax) 
vtdtorangeburg@aol.com 

 
 

 
 
 
 
 
 

Suffragan Bishop  
Michael C. Butler, 
Pastor & Founder 

◊ 
 

Evangelist Dorothy Hollis 
Pulpit Officiate 

 

◊ 
 

Rochelle N. Atkins 
Finance Director 

 

◊ 
 

Sister Minnie Whetstone 
Church Secretary 

 
 
September 20, 2013 
 
 
 
Mrs. Cynthia Wilson 
Superintendent 
Orangeburg Consolidated School District Five 
578 Ellis Avenue 
Orangeburg, South Carolina  29115 
 
Dear Mrs. Wilson: 
 
As the Pastor and Founder of Victory Tabernacle Deliverance Temple and a active citizens 
within the community, I wholeheartedly offer my support for the application   of the Carolina 
Consortium for Enterprise Learning (CCEL) to the Race to the Top – District  (84.416) grant 
program through the U.S. Department of Education.  As proposed, this four-year project will 
propel student graduation rates, increase student achievement and readiness, and increase 
student entry into college and careers. CCEL offers a vision of the future for public education 
in South Carolina. 
 
I am very devoted to education and, I will strive, to capture every available opportunity there 
is to enrich our children’s lives by providing them with a world class education.  Our children 
are our future and CCEL will help provide many resources needed for the students in 
Orangeburg Consolidated School District Five. 
 
As we understand, CCEL will implement personalized learning strategies to elevate student 
engagement, investment, and achievement across 20 schools in the four-district consortium.  
By improving teacher effectiveness and providing students with a customized plan for 
achievement with the supports to attain goals, CCEL will change the face of education in our 
state and enable more students to graduate ambitious to pursue college and career goals.  
Empowering students to take responsibility for and plan their learning path to achieve high 
goals is an essential life skill.  Coupling this empowerment with rigorous, engaging academic 
and extended learning will translate over time to individuals who are ready, eager, and able to 
succeed. 
 
 
Sincerely, 
 
 
 
Bishop Michael C. Butler 
 
 
 

















Google Inc. 
1600 Amphitheatre Parkway 
Mountain View, CA 94043 

September 23, 2013 

Go gle 

Dr. Debra Hamm, Superintendent 
Richland School District Two 
6831 Brookfield Rd . 
Columbia, SC 29206 

Dear Dr. Hamm: 

Main 650 253.0000 
Fax 650 253.0001 

www.google.com 

Google is pleased to support the application of the Carolina Consortium for Enterprise 
Learning(CCEL) to the Race to the Top- District ( 84.416) grant program through the 
U.S. Department of Education. As proposed, this four-year project will propel student 
graduation rates, increase student achievement and readiness , and increase student 
entry into college and careers. CCEL offers a vision of the future for public education in 
South Carolina. As we understand, CCEL will implement personalized learning 
strategies to elevate student engagement, investment, and ach ievement across 20 
schools in the four-district consortium. 

We have worked closely with Richland School District Two as they completed their 
phased implementation of 1:1 computing throughout their district in grades 3-12. 
Additionally, Bridge Creek Elementary is piloting our Google play for the 2013-2014 
academic year. For the purposes of this grant, we are pleased that Chromebooks will be 
purchased for 1:1 implementation for grades K-2 in Richland School District Two and at 
K-12 for the other three districts. We will continue to serve in an advisory role as this 
innovative project is implemented over the next four years . 

Sincerely, 

Bram Bout 

Director, Global Education Sales 

1c yd! paper 
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Common Core State Standards 
& the Overcoming Obstacles  

Life Skills Program



125 Maiden Lane, 5th Floor, New York, NY 10038 | Tel: (212) 406-7488  Fax: (212) 406-7480  Toll Free: (877) 840-9606 
mail@overcomingobstacles.org | www.overcomingobstacles.org

1

n About the Common Core State Standards
The Common Core State Standards Initiative is a state-led effort coordinated by the National Governors 
Association Center for Best Practices and the Council of Chief State School Officers. The standards were 
developed in collaboration with teachers, school administrators, and experts to provide a clear and 
consistent framework to prepare our children for college and the workforce.

n About Community for Education Foundation & the Overcoming Obstacles Life Skills Program
Community for Education Foundation was founded in 1992 to ensure that all young people learn the 
communication, decision making, and goal setting skills they need to be successful in life. 

To accomplish this mission, the organization created the Overcoming Obstacles Life Skills Program, which 
includes curriculum materials, teacher training, and ongoing support.

Common Core State Standards 
& the Overcoming Obstacles  

Life Skills Program



125 Maiden Lane, 5th Floor, New York, NY 10038 | Tel: (212) 406-7488  Fax: (212) 406-7480  Toll Free: (877) 840-9606 
mail@overcomingobstacles.org | www.overcomingobstacles.org

2

How Does Overcoming Obstacles Support the 
Common Core State Standards?

Both the Common Core State Standards and the Overcoming Obstacles Life Skills Program share the goal 
of teaching students the relevant life skills that will help them find success in school and in their careers. 
Overcoming Obstacles provides educators with enough materials to implement life skills instruction for an 
entire school year, allowing them to meet many of the Common Core State Standards.

Each was developed by experts in public school instruction, higher education, and business to help 
students become self-supporting, contributing members of society.

Common Core State Standards
The Common Core State Standards provide a 
consistent, clear understanding of what students are 
expected to learn so teachers and parents know what 
they need to do to help them.  

The standards are designed to be robust and relevant 
to the real world, reflecting the knowledge and skills 
that our young people need for success in college and 
careers.  

With American students fully prepared for the future, 
our communities will be best positioned to compete 
successfully in the global economy.

Overcoming Obstacles
The Overcoming Obstacles Life Skills Program provides 
educators with the middle school and high school 
curriculum materials, training, and ongoing support 
they need to teach their students the life skills 
necessary for graduating high school, succeeding in 
college, and finding productive careers. 

Both levels of the program cover over 20 important 
topics that are relevant to success in the real world, 
including communication, decision making, goal 
setting, and conflict resolution skills.



Students Who Are College and  
Career Ready in Reading, Writing,  

Speaking, Listening, and Language



125 Maiden Lane, 5th Floor, New York, NY 10038 | Tel: (212) 406-7488  Fax: (212) 406-7480  Toll Free: (877) 840-9606 
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Students Who Are College and Career Ready in 
Reading, Writing, Speaking, Listening, and Language

In addition to its English language arts standards, the Common Core State Standards outline the various 
skills, behaviors, and abilities that students who are proficient in reading, writing, speaking, listening, and 
language should exhibit. Though these descriptions are not standards themselves, it is vital that students 
internalize these traits in order to function as literate individuals in today’s world.

This section outlines how the Overcoming Obstacles Life Skills Program can be used to support the 
development and internalization of these qualities.

Source: http://www.corestandards.org/ELA-Literacy/introduction/students-who-are-college-and-career-ready-in-reading-writing-speaking-
listening-language
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Common Core State Standard 
Descriptions

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

They demonstrate 
independence.

Students can, without significant 
scaffolding, comprehend and 
evaluate complex texts across a 
range of types and disciplines, 
and they can construct effective 
arguments and convey intricate or 
multifaceted information. Likewise, 
students are able independently 
to discern a speaker’s key points, 
request clarification, and ask 
relevant questions. They build on 
others’ ideas, articulate their own 
ideas, and confirm they have been 
understood. Without prompting, 
they demonstrate command of 
standard English and acquire and 
use a wide-ranging vocabulary. More 
broadly, they become self-directed 
learners, effectively seeking out 
and using resources to assist them, 
including teachers, peers, and print 
and digital reference materials.

Getting Started
4.	Setting Expectations

Module One: Communication
1.	�Understanding Nonverbal 

Messages
2.	Listening
3.	Speaking
4.	Being Assertive
5.	�Expressing Opinions 

Constructively

Module Two: Decision Making
1.	Making Decisions—Big and Small
2.	Gathering Information
3.	Identifying Options
4.	�Weighing Options and 

Consequences
5.	Making a Choice

Module Three: Goal Setting
4.	Persevering

Module Four: Managing Personal 
Resources
5.	Taking the Initiative

Module Six: Problem Solving
1.	Defining Problems—Big and Small
2.	Identifying Options
3.	Considering Pros and Cons
4.	Finding Solutions

Module One: Communication 
Skills
5.	Communicating Constructively

Module Three: Setting and 
Achieving Goals
4.	Accessing Resources
5.	Learning to Be Assertive

Module Four: Resolving Conflicts
1.	Introducing Conflict Resolution

Module Five: Problem Solving
1.	Problem Solving Techniques
2.	Problem Solving in School
3.	Problem Solving on the Job
4.	Problem Solving at Home

Module Six: Skills for School and 
Beyond
1.	Identifying Your Learning Style
2.	Managing Your Time
3.	�Reading, Listening, and Note 

Taking
4.	�Writing Reports and Presenting to 

an Audience
5.	Preparing for Tests and Exams
6.	Managing Stress

Students Who Are College and Career Ready in 
Reading, Writing, Speaking, Listening, and Language
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Students Who Are College and Career Ready in 
Reading, Writing, Speaking, Listening, and Language

Common Core State Standard 
Descriptions

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

They build strong content 
knowledge.

Students establish a base of 
knowledge across a wide range of 
subject matter by engaging with 
works of quality and substance. 
They become proficient in new 
areas through research and study. 
They read purposefully and listen 
attentively to gain both general 
knowledge and discipline-specific 
expertise. They refine and share their 
knowledge through writing and 
speaking.

Module One: Communication
2.	Listening

Module Two: Decision Making
2.	Gathering Information

Module Five: Studying Effectively
3.	Using Appropriate Resources
4.	Taking Notes

Module Seven: Resolving 
Conflicts
4.	�Using Communication Skills 

Effectively

Module Two: Decision Making 
Skills
2.	Gathering Information
3.	�Exploring Alternatives and 

Considering Consequences

Module Three: Setting and 
Achieving Goals
4.	Accessing Resources

Service Learning
3.	Gathering Information and Making the Commitment

Common Core State Standard 
Descriptions

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

They respond to the varying 
demands of audience, task, 
purpose, and discipline.

Students adapt their communication 
in relation to audience, task, 
purpose, and discipline. They set and 
adjust purpose for reading, writing, 
speaking, listening, and language 
use as warranted by the task. They 
appreciate nuances, such as how 
the composition of an audience 
should affect tone when speaking 
and how the connotations of words 
affect meaning. They also know that 
different disciplines call for different 
types of evidence (e.g., documentary 
evidence in history, experimental 
evidence in science).

Module One: Communication
3.	Speaking
5.	�Expressing Opinions 

Constructively

Module Five: Studying Effectively
5.	Writing Reports

Module Eight: Looking to the 
Future
4.	Playing by the Rules
5.	Presenting Yourself

Module One: Communication 
Skills
4.	Speaking Responsibly

Module Six: Skills for School and 
Beyond
4.	�Writing Reports and Presenting to 

an Audience
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Students Who Are College and Career Ready in 
Reading, Writing, Speaking, Listening, and Language

Common Core State Standard 
Descriptions

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

They comprehend as well as 
critique.

Students are engaged and open-
minded—but discerning—readers 
and listeners. They work diligently to 
understand precisely what an author 
or speaker is saying, but they also 
question an author’s or speaker’s 
assumptions and premises and 
assess the veracity of claims and the 
soundness of reasoning.

Module Two: Decision Making 
Skills
2.	�Gathering Information 

Lesson Extension: Writing in Your 
Journal 
Lesson Extension: Using 
Technology

Module One: Communication 
Skills
3.	Listening Critically

Common Core State Standard 
Descriptions

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

They value evidence.

Students cite specific evidence 
when offering an oral or written 
interpretation of a text. They use 
relevant evidence when supporting 
their own points in writing and 
speaking, making their reasoning 
clear to the reader or listener, and 
they constructively evaluate others’ 
use of evidence.

Module Two: Decision Making 
Skills
2.	�Gathering Information

Module Five: Studying Effectively
3.	�Using Appropriate Resources 

Lesson Extension: Addressing 
Multiple Learning Styles

Module One: Communication 
Skills
5.	Communicating Constructively

Module Two: Decision Making 
Skills
1.	�Starting the Decision Making 

Process 
Lesson Extension: Addressing 
Multiple Learning Styles
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Students Who Are College and Career Ready in 
Reading, Writing, Speaking, Listening, and Language

Common Core State Standard 
Descriptions

Related Modules and Lessons from the 
Overcoming Obstacles Curriculum

They use technology and digital 
media strategically and capably.

Students employ technology 
thoughtfully to enhance their 
reading, writing, speaking, listening, 
and language use. They tailor their 
searches online to acquire useful 
information efficiently, and they 
integrate what they learn using 
technology with what they learn 
offline. They are familiar with the 
strengths and limitations of various 
technological tools and mediums 
and can select and use those best 
suited to their communication goals.

Both the middle school and high school levels of the Overcoming Obstacles 
curriculum include over 40 activities centering on the strategic use of 
technology and digital media. Through these activities, students learn how 
to conduct effective research on the internet, use a variety of media (e.g., 
blogs, video recordings, slide presentations) to communicate with others, 
and discuss how to select appropriate tools to suit their needs.

Common Core State Standard 
Descriptions

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

They come to understand other 
perspectives and cultures.

Students appreciate that the 
twenty-first-century classroom and 
workplace are settings in which 
people from often widely divergent 
cultures and who represent diverse 
experiences and perspectives must 
learn and work together. Students 
actively seek to understand other 
perspectives and cultures through 
reading and listening, and they are 
able to communicate effectively 
with people of varied backgrounds. 
They evaluate other points of 
view critically and constructively. 
Through reading great classic and 
contemporary works of literature 
representative of a variety of periods, 
cultures, and worldviews, students 
can vicariously inhabit worlds and 
have experiences much different 
than their own.

Confidence Building
1.	Giving and Earning Respect
5.	Avoiding Stereotypes

Module Seven: Resolving 
Conflicts
1.	Understanding Conflicts
2.	Identifying Emotions in Conflicts
3.	Controlling Emotions in Conflicts
4.	�Using Communication Skills 

Effectively
5.	Creating a Win-Win Situation
6.	Resolving Conflicts

Module Eight: Looking to the 
Future
3.	Getting Along

Confidence Building
1.	Giving and Earning Respect

Module One: Communication 
Skills
5.	Communicating Constructively

Module Four: Resolving Conflicts
2.	Uncovering Stereotypes

Module Ten: On-the-Job Skills
1.	Developing a Positive Work Ethic
2.	Working with Others



Common Core State Standards 
for english language arts



125 Maiden Lane, 5th Floor, New York, NY 10038 | Tel: (212) 406-7488  Fax: (212) 406-7480  Toll Free: (877) 840-9606 
mail@overcomingobstacles.org | www.overcomingobstacles.org

10

Common Core State Standards for  
English Language Arts

College and Career Readiness 
Anchor Standards for Reading

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

Key Ideas and Details

1.	�Read closely to determine 
what the text says explicitly 
and to make logical inferences 
from it; cite specific textual 
evidence when writing 
or speaking to support 
conclusions drawn from the 
text.

Module One: Communication
3.	Speaking

Module Two: Decision Making
2.	Gathering Information

Module Five: Studying Effectively
5.	Writing Reports

Module One: Communication 
Skills
3.	Listening Critically
4.	Speaking Responsibly

Module Two: Decision Making 
Skills
2.	Gathering Information

Module Six: Skills for School and 
Beyond
3.	�Reading, Listening, and Note 

Taking
4.	�Writing Reports and Presenting to 

an Audience

College and Career Readiness 
Anchor Standards for Reading

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

Key Ideas and Details

2.	�Determine central ideas or 
themes of a text and analyze 
their development; summarize 
the key supporting details and 
ideas.

Module Two: Decision Making

Module Five: Studying Effectively
4.	Taking Notes

Module Six: Problem Solving

Module One: Communication 
Skills
3.	Listening Critically

Module Two: Decision Making 
Skills

Module Five: Problem Solving
1.	Problem Solving Techniques

Module Six: Skills for School and 
Beyond
3.	�Reading, Listening, and Note 

Taking

Source: http://www.corestandards.org/ELA-Literacy/CCRA/R
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Common Core State Standards for  
English Language Arts

College and Career Readiness 
Anchor Standards for Reading

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

Key Ideas and Details

3.	�Analyze how and why 
individuals, events, and ideas 
develop or interact over the 
course of a text.

Module Two: Decision Making

Module Six: Problem Solving

Module One: Communication 
Skills
3.	Listening Critically

Module Two: Decision Making 
Skills

Module Five: Problem Solving
1.	Problem Solving Techniques

Module Six: Skills for School and 
Beyond
3.	�Reading, Listening, and Note 

Taking

College and Career Readiness 
Anchor Standards for Reading

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

Craft and Structure

4.	�Interpret words and phrases 
as they are used in a text, 
including determining 
technical, connotative, and 
figurative meanings, and 
analyze how specific word 
choices shape meaning or 
tone.

Module One: Communication
3.	Speaking

Module Two: Decision Making

Module Six: Problem Solving

Module One: Communication 
Skills
3.	Listening Critically
4.	Speaking Responsibly

Module Two: Decision Making 
Skills

Module Five: Problem Solving
1.	Problem Solving Techniques

Module Six: Skills for School and 
Beyond
3.	�Reading, Listening, and Note 

Taking

Module Eleven: On Your Own
3.	�Understanding Advertising and 

Mass Media
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Common Core State Standards for  
English Language Arts

College and Career Readiness 
Anchor Standards for Reading

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

Craft and Structure

5.	�Analyze the structure of 
texts, including how specific 
sentences, paragraphs, and 
larger portions of the text (e.g., 
a section, chapter, scene, or 
stanza) relate to each other 
and the whole.

Module Two: Decision Making

Module Six: Problem Solving

Module Two: Decision Making 
Skills

Module Five: Problem Solving
1.	Problem Solving Techniques

Module Six: Skills for School and 
Beyond
3.	�Reading, Listening, and Note 

Taking

College and Career Readiness 
Anchor Standards for Reading

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

Craft and Structure

6.	�Assess how point of view or 
purpose shapes the content 
and style of a text.

Confidence Building
4.	Clarifying Values

Module Two: Decision Making

Module Six: Problem Solving

Confidence Building
3.	Establishing What’s Important

Module One: Communication 
Skills
3.	Listening Critically

Module Two: Decision Making 
Skills

Module Five: Problem Solving
1.	Problem Solving Techniques

Module Six: Skills for School and 
Beyond
3.	�Reading, Listening, and Note 

Taking

Module Eleven: On Your Own
3.	�Understanding Advertising and 

Mass Media
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Common Core State Standards for  
English Language Arts

College and Career Readiness 
Anchor Standards for Reading

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

Integration of Knowledge and Ideas	

7.	�Integrate and evaluate content 
presented in diverse media 
and formats, including visually 
and quantitatively, as well as in 
words.

Module Two: Decision Making
2.	Gathering Information

Module Five: Studying Effectively
3.	Using Appropriate Resources

Module Two: Decision Making 
Skills
2.	Gathering Information

Module Three: Setting and 
Achieving Goals
4.	Accessing Resources

Module Six: Skills for School and 
Beyond
3.	�Reading, Listening, and Note 

Taking

College and Career Readiness 
Anchor Standards for Reading

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

Integration of Knowledge and Ideas	

8.	�Delineate and evaluate the 
argument and specific claims 
in a text, including the validity 
of the reasoning as well as the 
relevance and sufficiency of 
the evidence.

Module Two: Decision Making
2.	Gathering Information

Module Six: Problem Solving

Module One: Communication 
Skills
3.	Listening Critically

Module Two: Decision Making 
Skills
2.	Gathering Information

Module Five: Problem Solving
1.	Problem Solving Techniques

Module Six: Skills for School and 
Beyond
3.	�Reading, Listening, and Note 

Taking
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Common Core State Standards for  
English Language Arts

College and Career Readiness 
Anchor Standards for Reading

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

Integration of Knowledge and Ideas	

9.	�Analyze how two or more 
texts address similar themes 
or topics in order to build 
knowledge or to compare the 
approaches the authors take.

Module Two: Decision Making
2.	Gathering Information

Module Six: Problem Solving

Module One: Communication 
Skills
3.	Listening Critically

Module Two: Decision Making 
Skills
2.	Gathering Information

Module Five: Problem Solving
1.	Problem Solving Techniques

Module Six: Skills for School and 
Beyond
3.	�Reading, Listening, and Note 

Taking

College and Career Readiness 
Anchor Standards for Reading

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

Range of Reading and Level of Text Complexity

10.	� Read and comprehend 
complex literary and 
informational texts 
independently and 
proficiently.

Confidence Building
6.	Developing Personal Power

Module Three: Goal Setting

Module Four: Managing Personal 
Resources
5.	Taking the Initiative

Module Five: Studying Effectively
7.	Learning How You Learn Best

Confidence Building
5.	Developing Personal Power

Module Three: Setting and 
Achieving Goals

Module Six: Skills for School and 
Beyond
1.	Identifying Your Learning Style
3.	�Reading, Listening, and Note 

Taking
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Common Core State Standards for  
English Language Arts

College and Career Readiness 
Anchor Standards for Writing

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

Text Types and Purposes

1.	�Write arguments to support 
claims in an analysis of 
substantive topics or texts 
using valid reasoning and 
relevant and sufficient 
evidence.

Module One: Communication
4.	Being Assertive
5.	�Expressing Opinions 

Constructively

Module Two: Decision Making

Module Five: Studying Effectively
5.	Writing Reports

Module Six: Problem Solving

Module Seven: Resolving 
Conflicts
4.	�Using Communication Skills 

Effectively

Module One: Communication 
Skills
5.	Communicating Constructively

Module Two: Decision Making 
Skills

Module Three: Setting and 
Achieving Goals
5.	Learning to Be Assertive

Module Five: Problem Solving
1.	Problem Solving Techniques

Module Six: Skills for School and 
Beyond
4.	�Writing Reports and Presenting to 

an Audience

Source: http://www.corestandards.org/ELA-Literacy/CCRA/W/
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Common Core State Standards for  
English Language Arts

College and Career Readiness 
Anchor Standards for Writing

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

Text Types and Purposes

2.	�Write informative/explanatory 
texts to examine and convey 
complex ideas and information 
clearly and accurately through 
the effective selection, 
organization, and analysis of 
content.

Module One: Communication
4.	Being Assertive
5.	�Expressing Opinions 

Constructively

Module Two: Decision Making

Module Five: Studying Effectively
5.	Writing Reports

Module Six: Problem Solving

Module Seven: Resolving 
Conflicts
4.	�Using Communication Skills 

Effectively

Module One: Communication 
Skills
5.	Communicating Constructively

Module Two: Decision Making 
Skills

Module Three: Setting and 
Achieving Goals
5.	Learning to Be Assertive

Module Five: Problem Solving
1.	Problem Solving Techniques

Module Six: Skills for School and 
Beyond
4.	�Writing Reports and Presenting to 

an Audience

Module Seven: A Game Plan for 
College/Higher Education
4.	�Applying to Colleges, Universities, 

and Technical Schools

Module Eight: A Game Plan for 
Work
6.	Making Contacts

Module Ten: On-the-Job Skills
3.	Communicating on the Job



125 Maiden Lane, 5th Floor, New York, NY 10038 | Tel: (212) 406-7488  Fax: (212) 406-7480  Toll Free: (877) 840-9606 
mail@overcomingobstacles.org | www.overcomingobstacles.org

17

Common Core State Standards for  
English Language Arts

College and Career Readiness 
Anchor Standards for Writing

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

Text Types and Purposes

3.	�Write narratives to develop 
real or imagined experiences 
or events using effective 
technique, well-chosen details 
and well-structured event 
sequences.

Module One: Communication

Module Two: Decision Making

Module Three: Goal Setting
1.	Defining Goals
2.	Stepping-Stone Goals

Module Five: Studying Effectively
5.	Writing Reports

Module Eight: Looking to the 
Future
5.	Presenting Yourself

Module One: Communication 
Skills

Module Two: Decision Making 
Skills

Module Six: Skills for School and 
Beyond
4.	�Writing Reports and Presenting to 

an Audience

Module Seven: A Game Plan for 
College/Higher Education
5.	�Applying to Colleges, Universities, 

and Technical Schools

Module Eight: A Game Plan for 
Work
6.	Making Contacts

Module Ten: On-the-Job Skills
3.	Communicating on the Job
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Common Core State Standards for  
English Language Arts

College and Career Readiness 
Anchor Standards for Writing

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

Production and Distribution of Writing

4.	�Produce clear and coherent 
writing in which the 
development, organization, 
and style are appropriate to 
task, purpose, and audience.

Module One: Communication
4.	Being Assertive
5.	�Expressing Opinions 

Constructively

Module Two: Decision Making

Module Five: Studying Effectively
2.	Following Instructions
5.	Writing Reports

Module Six: Problem Solving

Module One: Communication 
Skills
5.	Communicating Constructively

Module Two: Decision Making 
Skills

Module Three: Setting and 
Achieving Goals
5.	Learning to Be Assertive

Module Five: Problem Solving
1.	Problem Solving Techniques

Module Six: Skills for School and 
Beyond
4.	�Writing Reports and Presenting to 

an Audience

Module Seven: A Game Plan for 
College/Higher Education
4.	�Applying to Colleges, Universities, 

and Technical Schools

Module Eight: A Game Plan for 
Work
6.	Making Contacts

Module Ten: On-the-Job Skills
3.	Communicating on the Job
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Common Core State Standards for  
English Language Arts

College and Career Readiness 
Anchor Standards for Writing

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

Production and Distribution of Writing

5.�	Develop and strengthen 
writing as needed by planning, 
revising, editing, rewriting, or 
trying a new approach.

Confidence Building
2.	�Identifying Strengths and 

Weaknesses
6.	Developing Personal Power

Module Three: Goal Setting 

Module Five: Studying Effectively
5.	Writing Reports
7.	Learning How You Learn Best

Module Six: Problem Solving 

Confidence Building
2.	Identifying Strengths
5.	Developing Personal Power

Module Three: Setting and 
Achieving Goals

Module Five: Problem Solving
1.	Problem Solving Techniques

Module Six: Skills for School and 
Beyond
1.	Identifying Your Learning Style
4.	�Writing Reports and Presenting to 

an Audience

College and Career Readiness 
Anchor Standards for Writing

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

Production and Distribution of Writing

6.	�Use technology, including 
the Internet, to produce and 
publish writing and to interact 
and collaborate with others.

Getting Started
3.	Working in Teams

Module One: Communication

Module Seven: Resolving 
Conflicts

Anti-Bullying Handbook
6.	Cyberbullying Solutions

Getting Started
2.	Setting Expectations

Module One: Communication 
Skills

Module Four: Resolving Conflicts

Module Ten: On-the-Job Skills
2.	Working with Others

Anti-Bullying Handbook
6.	Cyberbullying Solutions
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Common Core State Standards for  
English Language Arts

College and Career Readiness 
Anchor Standards for Writing

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

Research to Build and Present Knowledge

7.	�Conduct short as well as more 
sustained research projects 
based on focused questions, 
demonstrating understanding 
of the subject under 
investigation.

Module Two: Decision Making
2.	Gathering Information

Module Four: Managing Personal 
Resources
4.	Managing Your Time

Module Five: Studying Effectively
2.	Following Instructions
3.	Using Appropriate Resources
4.	Taking Notes
5.	Writing Reports

Module Two: Decision Making 
Skills
2.	Gathering Information

Module Three: Setting and 
Achieving Goals
2.	Setting Priorities
4.	Accessing Resources

Module Six: Skills for School and 
Beyond
2.	Managing Your Time
3.	�Reading, Listening, and Note 

Taking
4.	�Writing Reports and Presenting to 

an Audience

Module Seven: A Game Plan for 
College/Higher Education
2.	�Determining the Training and 

Education You’ll Need

Module Eight: A Game Plan for 
Work
3.	Looking for a Job

Service Learning
3.	Gathering Information and Making the Commitment
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Common Core State Standards for  
English Language Arts

College and Career Readiness 
Anchor Standards for Writing

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

Research to Build and Present Knowledge

8.	�Gather relevant information 
from multiple print and digital 
sources, assess the credibility 
and accuracy of each source, 
and integrate the information 
while avoiding plagiarism.

Module Two: Decision Making

Module Four: Managing Personal 
Resources
2.	Being Accountable

Module Five: Studying Effectively
3.	Using Appropriate Resources
4.	Taking Notes

Module Six: Problem Solving

Module Eight: Looking to the 
Future
4.	Playing by the Rules

Module Two: Decision Making 
Skills

Module Three: Setting and 
Achieving Goals
4.	Accessing Resources

Module Five: Problem Solving
1.	Problem Solving Techniques

Module Six: Skills for School and 
Beyond
3.	�Reading, Listening, and Note 

Taking

Module Seven: A Game Plan for 
College/Higher Education
2.	�Determining the Training and 

Education You’ll Need

Module Eight: A Game Plan for 
Work
3.	Looking for a Job

Module Ten: On-the-Job Skills
1.	Developing a Positive Work Ethic

Module Eleven: On Your Own
3.	�Understanding Advertising and 

Mass Media
4.	Becoming a Responsible Citizen
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Common Core State Standards for  
English Language Arts

College and Career Readiness 
Anchor Standards for Writing

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

Research to Build and Present Knowledge

9.	�Draw evidence from literary or 
informational texts to support 
analysis, reflection, and 
research.

Module One: Communication
4.	Being Assertive
5.	�Expressing Opinions 

Constructively

Module Two: Decision Making
2.	Gathering Information

Module Five: Studying Effectively
3.	Using Appropriate Resources
5.	Writing Reports

Module One: Communication 
Skills
5.	Communicating Constructively

Module Two: Decision Making 
Skills
2.	Gathering Information

Module Three: Setting and 
Achieving Goals 
5.	Learning to Be Assertive

Module Six: Skills for School and 
Beyond
4.	�Writing Reports and Presenting to 

an Audience

Module Seven: A Game Plan for 
College/Higher Education
4.	�Applying to Colleges, Universities, 

and Technical Schools

Module Eight: A Game Plan for 
Work
6.	Making Contacts

Module Ten: On-the-Job Skills
3.	Communicating on the Job
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Common Core State Standards for  
English Language Arts

College and Career Readiness 
Anchor Standards for Writing

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

Range of Writing

10.	� Write routinely over 
extended time frames (time 
for research, reflection, and 
revision) and shorter time 
frames (a single sitting or 
a day or two) for a range 
of tasks, purposes, and 
audiences.

Module Three: Goal Setting
2.	Stepping-Stone Goals

Module Four: Managing Personal 
Resources
4.	Managing Your Time

Module Five: Studying Effectively
2.	Following Instructions
5.	Writing Reports

Module Three: Setting and 
Achieving Goals
2.	Setting Priorities

Module Six: Skills for School and 
Beyond
2.	Managing Your Time
4.	�Writing Reports and Presenting to 

an Audience

Module Seven: A Game Plan for 
College/Higher Education
4.	�Applying to Colleges, Universities, 

and Technical Schools

Module Eight: A Game Plan for 
Work
6.	Making Contacts

Module Ten: On-the-Job Skills
3.	Communicating on the Job



Common Core State Standards  
for Mathematics



125 Maiden Lane, 5th Floor, New York, NY 10038 | Tel: (212) 406-7488  Fax: (212) 406-7480  Toll Free: (877) 840-9606 
mail@overcomingobstacles.org | www.overcomingobstacles.org

25

Common Core State Standards  
for Mathematics

Source: http://www.corestandards.org/Math/Practice

Standards for
Mathematical Practice

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

1.	�Make sense of problems and 
persevere in solving them.

Module Three: Goal Setting
4.	Persevering

Module Six: Problem Solving
1.	Defining Problems—Big and Small
2.	Identifying Options
3.	Considering Pros and Cons
4.	Finding Solutions

Module Five: Problem Solving
1.	Problem Solving Techniques
2.	Problem Solving in School
3.	Problem Solving on the Job
4.	Problem Solving at Home

Service Learning
2.	Designing an Action Plan
3.	Gathering Information and Making the Commitment

Standards for
Mathematical Practice

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

2.	�Reason abstractly and 
quantitatively.

Module Two: Decision Making
1.	Making Decisions—Big and Small
2.	Gathering Information
3.	Identifying Options
4.	�Weighing Options and 

Consequences
5.	Making a Choice

Module Two: Decision Making 
Skills
1.	�Starting the Decision Making 

Process
2.	Gathering Information
3.	�Exploring Alternatives and 

Considering Consequences
4.	Making and Evaluating Decisions



125 Maiden Lane, 5th Floor, New York, NY 10038 | Tel: (212) 406-7488  Fax: (212) 406-7480  Toll Free: (877) 840-9606 
mail@overcomingobstacles.org | www.overcomingobstacles.org

26

Common Core State Standards  
for Mathematics

Standards for
Mathematical Practice

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

3.	�Construct viable arguments 
and critique the reasoning of 
others.

Module One: Communication
2.	Listening
5.	�Expressing Opinions 

Constructively

Module Two: Decision Making
2.	Gathering Information
3.	Identifying Options

Module Five: Studying Effectively
3.	Using Appropriate Resources
4.	Taking Notes

Module One: Communication 
Skills
2.	Listening
3.	Listening Critically 
5.	Communicating Constructively

Module Two: Decision Making 
Skills
2.	Gathering Information
3.	�Exploring Alternatives and 

Considering Consequences

Module Six: Skills for School and 
Beyond
3.	�Reading, Listening, and Note 

Taking
4.	�Writing Reports and Presenting to 

an Audience

Service Learning
3.	Gathering Information and Making the Commitment
4.	Formalizing and Finalizing the Action Plan
5.	Giving Presentations

Standards for
Mathematical Practice

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

4.	Model with mathematics.

Confidence Building
3.	�Staying Healthy 

Lesson Extension: Addressing 
Multiple Learning Styles

Module Six: Skills for School and 
Beyond
1.	�Identifying Your Learning Style 

Lesson Extension: Addressing 
Multiple Learning Styles
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Common Core State Standards  
for Mathematics

Standards for
Mathematical Practice

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

5.	�Use appropriate tools 
strategically.

Module Five: Studying Effectively
3.	Using Appropriate Resources

Module Three: Setting and 
Achieving Goals
4.	Accessing Resources

Module Six: Skills for School and 
Beyond
2.	Managing Your Time

Module Seven: A Game Plan for 
College/Higher Education
5.	�Discovering Money: Scholarships, 

Grants, and Loans

Module Ten: On-the-Job Skills
4.	�Managing Time, Money, and 

People

Module Eleven: On Your Own
1.	Managing Your Finances
2.	Making a Budget

Standards for
Mathematical Practice

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

6.	Attend to precision.

Getting Started
4.	Setting Expectations

Module Two: Decision Making
2.	Gathering Information

Module Four: Managing Personal 
Resources
2.	Being Accountable 

Module Five: Studying Effectively
1.	Getting Organized
2.	Following Instructions
6.	Taking Tests
7.	Learning How You Learn Best

Getting Started
2.	Setting Expectations

Module Two: Decision Making 
Skills
2.	Gathering Information

Module Six: Skills for School and 
Beyond
1.	Identifying Your Learning Style
3.	�Reading, Listening, and Note 

Taking
4.	�Writing Reports and Presenting to 

an Audience
5.	Preparing for Tests and Exams

Module Ten: On-the-Job Skills
1.	Developing a Positive Work Ethic
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Common Core State Standards  
for Mathematics

Standards for
Mathematical Practice

Related Modules and Lessons 
from the Overcoming Obstacles 

Middle School Curriculum

Related Modules and Lessons 
from the Overcoming Obstacles 

High School Curriculum

7.	�Look for and make use of 
structure.

Module Two: Decision Making
3.	Identifying Options
4.	�Weighing Options and 

Consequences

Module Three: Goal Setting
1.	Defining Goals 
2.	Stepping-Stone Goals
3.	Taking Action

Module Two: Decision Making 
Skills
3.	�Exploring Alternatives and 

Considering Consequences

Service Learning
4.	Gathering Information and Making the Commitment 
8.	Self-Assessment
9.	Public Assessment



What is SAFE-T? 
 
A component of the overall ADEPT System, SAFE-T is 
the new formal evaluation model used to evaluate 
classroom-based teachers statewide beginning with 
the 2010-11 school year. SAFE-T replaces the 
original ADEPT formal evaluation models including 
TEAM, STEP, FEAT, and PEAT, and provides a 
consistent, reliable, valid measure of teacher 
effectiveness in South Carolina school districts.  
 
What does the acronym stand for? 
 
SAFE-T is the acronym for the Summative ADEPT Formal Evaluation of Classroom-Based 
Teachers. Each term in the acronym is significant. 
 

Summative SAFE-T is summative in that it provides a holistic judgment of a 
teacher’s performance. As opposed to formative assessment which is 
frequent, ongoing, and descriptive in nature, summative evaluation is 
periodic and involves a high-stakes rating. Decisions regarding 
employment, certificate advancement, and certificate sanctions are 
made based upon a teacher’s performance during formal evaluation. For 
instance, a teacher with an initial educator certificate must successfully 
complete a formal evaluation at the annual-contract level in order to 
advance to a professional teaching certificate and to be eligible for a 
continuing contract. By state statue, a teacher who fails two formal 
evaluations at the annual-contract level must have his or her educator 
credential suspended for a period of at least two years and must 
complete a state-prescribed remediation program in order to be eligible 
to seek employment again in a South Carolina public school. 

 

ADEPT South Carolina’s system for assisting, developing, and evaluating 
professional teaching, ADEPT applies to South Carolina educators 
throughout their careers—from their teacher preparation programs in 
colleges and universities, to induction as first-year teachers, to formal 
evaluation as beginning educators, to informal or goals-based evaluation 
(GBE) as veteran educators, and into retirement. SAFE-T is only one 
facet of the ADEPT system, its formal evaluation component.  

 

Formal SAFE-T is “formal” in that it involves standardized processes and 
procedures to ensure the reliability of the evaluation and a teacher’s 
results. Only experienced educators with valid professional certificates 
who have successfully completed evaluator training and the SAFE-T 
Exam are eligible to serve on SAFE-T evaluation teams. 

 

Evaluation Evaluation refers to the process of making informed professional 
judgments based upon established criteria (the ADEPT Performance 
Standards and Key Elements) and evidence of a teacher’s performance. 

 

Teachers SAFE-T is the model used to evaluate classroom-based teachers only. 
ADEPT standards and evaluation models have been developed for three 
other groups of educators: library media specialists, school guidance 
counselors, and speech-language therapists. 

 



When does SAFE-T take place? 
 
For most beginning teachers, SAFE-T will take place during an educator’s second year of 
employment. First-year teachers in South Carolina are hired on induction contracts and 
provided with assistance and support through an induction program and a trained mentor 
matched as closely as possible to the grade level and subject area of the new teacher. 
Following the induction year, most beginning teachers move on to formal evaluation during 
their second full year in the classroom. In some instances, a district may provide an additional 
year of diagnostic assistance to a novice who is making progress but is not yet ready for 
formal evaluation. The majority of beginning teachers, though, are formally evaluated during 
their second full year of teaching. 
 
SAFE-T may also be used with veteran educators. Teachers moving to South Carolina from 
out-of-state must successfully complete SAFE-T in order to become eligible for continuing 
contracts in South Carolina school districts, and continuing-contract teachers with identified 
performance weaknesses over time may also be evaluated using SAFE-T.  
 
How long does the evaluation process take? 
  
The SAFE-T evaluation process takes place over the course of a school year, includes at least 
ninety student attendance days, and is broken into two roughly equivalent evaluation periods 
or cycles—the preliminary evaluation period and the final. Feedback is provided to the teacher 
at the end of the preliminary evaluation cycle and serves as a progress report of sorts and as 
the basis for creating the teacher’s professional growth and development plan based upon 
identified areas for improvement. After the final evaluation period, the feedback provided to 
the teacher by the evaluation team serves as the overall judgment of that teacher’s 
performance on SAFE-T. This final rating is reported to the South Carolina Department of 
Education by the employing school district and becomes part of the teacher’s ADEPT History. 
 
What kind of evidence is collected during SAFE-T? 
 
Six types of evidence are collected during the preliminary and final evaluation periods: 
 

1. The Long-Range Plan with Teacher Reflections 
2. The Unit Work Sample with Teacher Reflections 
3. Classroom Observation Records 
4. Teacher Reflections on Instruction and Student Learning 
5. Professional-Self Assessments 
6. Professional Performance Reviews  
 

Unlike previous evaluation models, SAFE-T integrates teacher reflections throughout the 
evaluation process, allowing for the teacher’s perspective on his/her planning, decision-
making, instruction, and professionalism. 
 
How are results used? 
 
Formal evaluation results inform 
 

• state level decisions regarding certificate advancement and certificate sanctions; 
• district level decisions regarding employment and contract eligibility; 
• decisions about the effectiveness of teacher preparation programs—college and 

university programs, as well as such alternative programs as PACE and ABCTE; 
• a teacher’s professional growth and development plan; and 
• a teacher’s ADEPT History. 



BUDGET:  INDIRECT COST INFORMATION 
To request reimbursement for indirect costs, please answer the following questions: 

1.  Does the applicant have an Indirect Cost Rate approved by its State Educational 
Agency? 

     YES     X                                    NO      ☐ 
        If yes to question 1, please provide the following information: 

Period Covered by the approved Indirect Cost Rate (mm/dd/yyyy): 
From:  07/01/2013                            To:  06/30/2014  
Current approved Indirect Cost Rate:  3.17% 
Approving State agency:      SC Department of Education      
(Please specify agency)  

 
Directions for this form:  

1. Indicate whether or not the applicant has an Indirect Cost Rate that was approved 
by its State Educational Agency.   

2. If “No” is checked, the applicant should contact the business office of its State 
Educational Agency.  

3. If “Yes” is checked, indicate the beginning and ending dates covered by the 
approved Indirect Cost Rate.  In addition, indicate the name of the State agency 
that approved the approved rate.  

4. If “Yes” is checked, the applicant should include a copy of the Indirect Cost Rate 
agreement in the Appendix. 

  
 

 


	Signature Forms and MOU
	RTTD Narrative w TOC Clarendon 2
	Section A
	B Final
	(B) Prior Record of Success and Conditions for Reform
	(B)(1) Demonstrating a clear track record of success
	(1)  A clear record of success in the past four years in advancing student learning and achievement and increasing equity in learning and teaching, including a description, charts or graphs, raw student data, and other evidence that demonstrates the a...
	(a)  Improve student learning outcomes and close achievement gaps, including by raising student achievement, high school graduation rates, and college enrollment rates;
	(b)  Achieve ambitious and significant reforms in its persistently lowest-achieving schools or in its low-performing schools
	c)  Make student performance available to students, educators, and parents in ways that inform and improve participation, instruction, and services.
	 Enrich Assess and PowerSchool systems that provide teachers with immediate access to a broad range of student performance data.
	 Parent/Teacher conferences in each participating school provide a face-to-face opportunity for teachers and parents to confer about a student’s performance by reviewing data.
	 PowerSchool has provided a continuous link among educators, students, and parents to stay informed about a student’s performance. In every CCEL district and school, teachers, students and parents may access student performance data, attendance, and ...
	 Teacher Web pages include student resources, daily agendas, homework assignments, and teacher contact information.  CCEL teachers will have extra support throughout the grant period to make the web pages are current, complete, and helpful to parents.
	 School and district web pages also provide critical links for parents to help their child.  For example, Clarendon Two’s district site has links to MAP practice guides and strategies for parents to use to support ELA and math learning.


	(B)(2) Increasing Transparency in LEA Processes, Practices, and Investments
	(a) Actual personnel salaries at the school level for all school-level instructional and support staff, based on the U.S. Census Bureau’s classification used in the F-33 survey of local government finances (information on the survey can be found at ht...
	(b)  Actual personnel salaries at the school level for instructional staff only;
	(c)  Actual personnel salaries at the school level for teachers only; and
	(d)  Actual non-personnel expenditures at the school level (if available).

	(B)(3) State context for implementation
	(B)(4) Stakeholder engagement and support
	(i)  (N/A)
	(ii)  For LEAs without collective bargaining representation, at a minimum, evidence that at least 70 percent of teachers from participating schools support the proposal
	(b)  Letters of support from such key stakeholders as parents and parent organizations, student organizations, early learning programs, tribes, the business community, civil rights organizations, advocacy groups, local civic and community-based organ...



	Section C
	C.  Preparing Students for College and Careers
	(C)(1) Learning
	(a) With the support of parents and educators, all students—
	(i) Understand that what they are learning is key to their success in accomplishing their goals;
	(ii) Identify and pursue learning and development goals linked to college- and career-ready standards or college- and career-ready graduation requirements, understand how to structure their learning to achieve their goals, and measure progress toward ...
	(iii) are able to be involved in deep learning experiences in areas of academic interest;
	(iv) have access and exposure to diverse cultures, contexts, and perspectives that motivate and deepen individual student learning
	(v) master critical academic content and develop skills and traits such as goal-setting, teamwork, perseverance, critical thinking, communication, creativity, and problem-solving;

	(b) With the support of parents and educators, each student has access to—
	(i) A personalized sequence of instructional content and skill development designed to enable the student to achieve his or her individual learning goals and ensure he or she can graduate on time and college- and career-ready;
	(ii) A variety of high-quality instructional approaches and environments;
	(iii) High-quality content, including digital learning content as appropriate, aligned with college- and career-ready standards or college- and career-ready graduation requirements;
	(iv) Ongoing and regular feedback, including, at a minimum—
	(v) Accommodations and high-quality strategies for high-need students to help ensure that they are on track toward meeting college- and career-ready standards or college- and career-ready graduation requirements;

	(c)Mechanisms are in place to provide training and support to students that will ensure that they understand how to use the tools and resources provided to them in order to track and manage their learning.

	(C)(2) Teaching and Leading
	(a) All participating educators engage in training, and in professional teams or communities, that supports their individual and collective capacity to—
	(i) Support the effective implementation of personalized learning environments and strategies that meet each student’s academic needs and help ensure all students can graduate on time and college- and career-ready;
	(ii) Adapt content and instruction, providing opportunities for students to engage in common and individual tasks, in response to their academic needs, academic interests, and optimal learning approaches (e.g., discussion and collaborative work, proj...
	(iii)Frequently measure student progress toward meeting college- and career-ready standards, or college- and career-ready graduation requirements and use data to inform both the acceleration of student progress and the improvement of the individual an...
	(iv) Improve teachers’ and principals’ practice and effectiveness by using feedback provided by the LEA’s teacher and principal evaluation systems, including frequent feedback on individual and collective effectiveness, as well as by providing recomme...

	(b) All participating educators have access to, and know how to use, tools, data, and resources to accelerate student progress toward meeting college- and career-ready graduation requirements.  Those resources must include—
	(i) Actionable information that helps educators identify optimal learning approaches that respond to individual student academic needs and interests;
	(ii) High-quality learning resources (e.g., instructional content and assessments), including digital resources, as appropriate, that are aligned with college- and career-ready standards or college- and career-ready graduation requirements, and the to...
	(iii) Processes and tools to match student needs (see Selection Criterion (C)(2)(b)(i)) with specific resources and approaches (see Selection Criterion (C)(2)(b)(ii)) to provide continuously improving feedback about the effectiveness of the resources ...

	(c) All participating school leaders and school leadership teams have training, policies, tools, data, and resources that enable them to structure an effective learning environment that meets individual student academic needs and accelerates student p...
	(i) Information, from such sources as the district’s teacher evaluation system that helps school leaders and school leadership teams assess and take steps to improve individual and collective educator effectiveness and school culture and climate for t...
	(ii) Training, systems, and practices to continuously improve school progress toward the goals of increasing student performance and closing achievement gaps

	(d) The applicant has a high-quality plan for increasing the number of students who receive instruction from effective and highly effective teachers and principals, including in hard-to-staff schools, subjects (such as mathematics and science), and sp...
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	D Final
	D. LEA Policy and Infrastructure
	(D)(1) LEA practices, policies, and rules
	(a) Organizing the LEA central office, or the consortium governance structure, to provide support and services to all participating schools;
	(b) Providing school leadership teams in participating schools with sufficient flexibility and autonomy over factors such as school schedules and calendars, school personnel decisions and staffing models, roles and responsibilities for educators and n...
	(c) Giving students the opportunity to progress and earn credit based on demonstrated mastery, not the amount of time spent on a topic;
	(d) Giving students the opportunity to demonstrate mastery of standards at multiple times and in multiple comparable ways
	(e) Providing learning resources and instructional practices that are adaptable and fully accessible to all students, including students with disabilities and English learners;

	(D)(2) LEA and School Infrastructure
	(a) Ensuring that all participating students, parents, educators, and other stakeholders, regardless of income, have access to necessary content, tools, and other learning resources both in and out of school to support the implementation of the applic...
	(b) Ensuring that students, parents, educators, and other stakeholders have appropriate levels of technical support, which may be provided through a range of strategies (e.g., peer support, online support, or local support);
	(c) Using information technology systems that allow parents and students to export their information in an open data format and to use the data in other electronic learning systems (e.g., electronic tutors, tools that make recommendations for addition...
	(d) Ensuring that LEAs and schools use interoperable data systems (as defined in this notice) (e.g., systems that include human resources data, student information data, budget data, and instructional improvement system data).
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	F. Budget and Sustainability
	(F)(1) Budget for the project
	The applicant’s budget, including the budget narrative and tables—
	(a) Identifies all funds that will support the project;
	(b) Is reasonable and sufficient to support the development and implementation of the applicant’s proposal;
	(c) Clearly provides a thoughtful rationale for investments and priorities, including—
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	The applicant has a high-quality plan for sustainability of the project’s goals after the term of the grant. The plan should include support from State and local government leaders, financial support, and a description of how the applicant will evalua...
	Table F-5 - CCEL Project Sustainability Budget Details for Years 5-7
	Since the CCEL project will help to expand much needed one-to-one personalized learning through technology for students in grades k-12, Williamsburg County School District’s grant team will continue to seek funds for sustainability of the project and ...
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