IV. APPLICATION ASSURANCES
(CFDA No. 84.416)

. e _ — —_— . T Ty e 27
~Legal Name of Appllcanl1: Applicant’s NCES Distriet 11
- Iredetl-Statesville Schools 3702310

|| Applicant’s Mailing Address:
PO Box 911 Statesville NC 28677

“Employer Identification Number: ~Organizational DUNS Number:
56-1744267 | 071057160
{ Race 10 the Top — District Contact Name: | Contact Position and Office:
|| {(Single point of contact for communication)
Kelly Marcy ‘ Exccutive Director of Student Services
. Contact Telephone: ‘ Contact 15 —mdl I Address: |
704-832-2506 | AMAZCY o inma L 2 0 us !

" Required applicant Signatures:
e To the best of my knowledge and beliel. all of the information and data in this applicanon
are true and correct.

i o | further certily that 1 bave read the application, am fully commitied to it, and will support its

implementation.
¢ [ am awarce that any false, fictitious. or fraudulent statements or ¢claims may subject me to
criminal. civil, or administeative penalties, (U.S. Code. Title 218, Section 1001)

!I Superintendent or CEO ot individual LA or Lead LLEAL or Legal Telephone:
| Representative of Eligible Legal Fntity (Printed Namc):

Praoy  Jodascn (7w} 924 229 H

Signature of Superintendent or CEQ of individual LEA or Lead LEA, or  Date:

Legal prcsz:mam-'e of71-ligible egal Entity:
e

o

Local ‘choJB{)/ﬁi President (Printed Name): Telephone:
DAV D LY oasls Toi 572 2209
Stgnature of Local School Board President: Date:
s
D2 (5 Cod o, i/ 2
President of the [.ocal Teacher’s Union or Association. it applicable Telephone:

| (Printed Name): Not Applicable

Signature of the President of the Local Teacher’s Union or Association:  Date:

Individual LEA. Lead LEA Tor the consortium, or eligible legal entity
~ Consortium applicants must provide the NCES District 1D for cach LEA in the consortium, on g separate page and
include in the Appendix. Applicants may obtain their NCFS District 1D at mip: edsod, son Sod Cisinicisenres



V. PROGRAM-SPECIFIC ASSURANCES FOR INDIVIDUAL LEA APPLICANTS

[ndividual LEA applicants must complete the forms in this part. For consortia applicants, the
Lead LEA or representative of the eligible legal entity must complele the forms in Part VI,

ABSOLUTE PRIORITIES - INDIVIDUAL LEA APPLICANT

Absolute Priority 1

An applicant must address Absolute Priority 1 in its response to the selection criteria. Applicants
do not write 10 Absolute Priority 1 separately.

Absolute Priorities 2 through 5

Applicants do not write to Absolute Priorities 2 through 5 separately. Instead, they complete this

- part by identiflying the onc (and only one) of Absolute Priorities 2 through 5 that applies. Please

check one of the priorities below,

_ ¥ Absolute Priority 2: Non-Rural LEAs in Race to the Top States. To meet this priority.
an applicant must be an LEA in which more than 50 percent of participating students (as defined
m this notice) are in non-rural LEAs in States that received awards under the Race to the Top
Phase 1. Phase 2, or Phase 3 competition

Absolute Priority 3: Rural LEAs in Race to the Top States. To mect this priority, an
applicant must be an LEA i which more than 50 percent of participating students (as defined in
this notice) are in rural LEAs (as defined in this notice) in States that received awards under the
Race to the Top Phase [, Phase 2. or Phase 3 competition.

Absolute Priority 4: Non-Rural LEAs in non-Race to the Top States. To meet this
priority, an applicant must be an LEA in which more thun 50 percent of participating students (as
defined 1n this notice) arc in non-rural LEAs in States that did not receive awards under the Race
to the Top Phase 1. Phase 2. or Phase 3 competition.

Absolute Priority 5: Rural LEAs in non-Race to the Top States. To meet this
priority. an applicant must be an LEA in which more than 50 percent of participating students (as
deflined in this notice) are in rural LEAS (as defined in this notice) in States that did not receive
awards under the Race to the Top Phase 1. Phase 2. or Phase 3 competition.

NOTE: Ruce to the Top Phase 1, 2. and 3 Stuies are: Arizona, Colorado. Delaware, Florida,
Georgia, Hawaii, Hlinois, Kentucky, Loutsiana, Marviand. Mussaclusetts, New Jersey, New
York, North Carolina, Ohio. Pennsyivania, Rhode Island. Tennessee and the District of
Columbic.




| BUDGET REQUIREMENT - INDIVIDUAL LEA APPLICANT
|

By completing this part. the applicant assures that its Race to the Top - District budget request
conforms to the established budget ranges for the competition.

The number of participating students is _9.321_. The total Race to the Top — District granl funds
requested 1s 5 519,999,703, which is within the following range: (Check the one range of
participating students (all as defined in this notice) that applies)

$5-10 million - 2 .000-5.000 participating students

v~ $10-20 million - 5.001-10.000 participating students
$20-30 million - 10.001-25,000 participating students

530-40 million - 25,001+ participating students




ELIGIBILITY REQUIREMENTS - INDIVIDUAL LEA APPLICANT

By checking the applicable statement(s) below, the applicant assures that;
v~ The applicant meets the definition of local educational agency {as defined in this notice).

v~ The applicant is from one of the 50 States. the District of Columbiu. or the
Commonwealth of Puerto Rico.

v This application is the only Race to the Top - District application to which the applicant
has signed on.

v This application serves a minimum of 2,000 participating students (as defined in this
notice).

v’ At least 40 percent of participaling students (as defined in this notice) across all
participating schools (as defined in this notice) are students from low-income fumilies. based on
eligibility for free or reduced-price lunch subsidies under the Richard B. Russell National School
Lunch Act, or other poverly measures that LEAS use to make awards under section 1113¢a) of
the ESEA OR if the applicant has not identified all participating schools (as defined in this
notice) at the time of application, the applicant assures that within 100 days of the grant award it
will meet this standard.

v"___ The applicant has demonstrated its commitment to the core educational assurance arcas
(as defined in this notice) and assures that --

(1) The LEA. at a minumum. will implement no later than the 2014-2015 school
year—
(A) A teacher evaluation system (as defined in this notice): i
(B) A principal evaluation system (as defined in this notice): and
(C) A superitendent evaluation (as defined in this notice):

(1) The LEA 15 committed (o preparing all students for college or career. as
demonstrated by—(check one that applies)

v (A) Being located in a State that has adopted college- and carcer-
ready standards (as defined in this notice): or

(B) Mcasuring all student progress and performance against
college- and career-ready graduation requivements (as defined in this !
notice);

(111} The LEA has a robust data system that has, al a minimum—
(AY An individual teacher identifier with a tcacher-student mateh: and




(B) The capability to provide timely data back to educators and their
supervisors on student growth (as defined in this notice):

(1v) The LEA has the capability 1o receive or match student level preschoo!
through 12th grade and higher education data; and

(v) The LEA ensures that any disclosure of or access to personally identiliable
information in students” education records complies with FERPA.

v" __The application is signed by the superintendent or CEQ, local school board president.
and local teacher union or association president (where applicable).

APPLICATION REQUIREMENTS - INDIVIDUAL LEA APPLICANTS

By checking the applicable statement(s) below, the applicant assures that the:

v~ State comment period was met. The LEA provided its State at least 10 business days to
comment on the LEA's application and has submitted as part of its application package--

e The State’s comments OR cvidence that the State declined to comment
¢ The LEAs response (optional) to the State™s comments |
(The submitted comments, evidence. and responses are located in Part (B)(3), on page
36 of the proposal and Appendix F.)

¥~ Mayor (or city or town administrator) comment period was met. The LEA provided its
mayor or other comparable official at least 10 business days to comment on the LEA's
application and has submitted as part of its application package

e The mayor or city or town administrator’s comments OR. il that individual
declines to comment, evidence that the LEA offered such official 10 business
days 1o comment

o The LEA s response (optional} to the mayor or city or town administrator
comments

(The submitted comments, evidence. and responses are located in Part (B}4). on page

38 of the proposal and Appendix F.)




Superintendent or CEO of the LEA (Printed Name):

%F%f) Y jz HivS o

Signature of Superintendent or CL:O of the LEA:

U

/




VII. OTHER ASSURANCES AND CERTIFICATIONS

Accountability, Transparency and Reporting Assurances

The Superintendent or CEO of the individual LEA or Lead LEA. or Legal Representative of
Eligible Legal Entity, assures that:

 The LEA or consortium will comply with all of the accountability, transparency. and
reporting requirements that apply to the Race to the Top — District program. including:
o For each vear of the program, the LEA or consortium will submit a report to the
Secretary. at such time and in such manner and containing such information as the
Secretary may require.

Other Assurances and Certifications

The Superintendent or CEO of the individual LEA or Lead LEA. or Legal Representative of
Eligible Legal Entity. assures or certifies the following:

e The LEA or consortium will comply with all applicable assurances in OMB Standard Forms
4248 (Assurances for Non-Construction Programs) and to the extent consistent with the
application. OMB Standard Form 424D (Assurances for Construction Programs). including
the assurances relating to the legal authority to apply for assistance: acecss 1o records:
contlict of interest merit systems: nondiscrimination; Hatch Act provisions: labor standards:
flood hazards: historic preservation; protection ol human subjects: animal welfare: lead-
based paint: Single Audit Act: and the general agreement to comply with all applicable
Federal laws, executive orders and regulations.

o With respect to the certification regarding lobbyving in Department Form 80-0013. no Federal
appropriated funds have been paid or will be paid to any person tor influencing or atlempling
1o influence an officer or employee of any agency. a Member of Congress. an officer or
employee of Congress. or an employee of a Member of Congress in connection with the
making or renewal of Federal grants under this program: the applicant. and tor consortia each
LEA, will complete and submit Standard Form-1.LIL. “Disclosure Form to Report Lobbying,”
when required (34 CFR Part 82, Appendix B): and the applicant will require the full
certification, as set torth in 34 CT'R Part 82. Appendix A. in the award documents for all
subawards at all tiers.

* Any LEA receiving funding under this program will have on file with the State a sct of
assurances that meets the requirements of section 442 of the General Education Provisions
Acl (GEPA)Y (20 US.C. 1232e).

* Any LEA receiving funding under this program will have on file with the State (through
either its Stabilization Fiscal Stabilization Fund application or another .S, Deparument of
Education Federal grant) a description of how the LEA will comply with the requirements of
section 427 of GEPA (20 U,S.C. 1228a), The description must include information on the
steps the LEA proposes to take to permit students, teachers, and other program beneficiaries
1o overcome barriers {including barriers based on gender, race. color. national origin,
disability, and age) that impede access to. or participation in. the program.,



s All entities receiving funds under this grant will comply with the Education Department
General Administrative Regulations (EDGAR), including the following provisions as
applicable: 34 CFR Part 74—Administration of Grants and Agreements with Institutions of
Higher Education. Hospitals, and Other Non-Profit Organizations; 34 CFR Part 75-Direct
Grant Programs: 34 CFR Part 77— Definitions that Apply to Department Regulations; 34
CFR Pan 80— Uniform Adminstrative Requirements for Grants and Cooperative Agreements
to State and Local Governments, including the procurement provisions: 34 CFR Part 81 -
Gieneral Lducation Provisions Act—Enforcement: 34 CFR Part 82— New Restrictions on
[Lobbying: 34 CFR Part 84-Governmentwide Requirements tor Drug-lI'ree Workplace

(Financial Assistance): 34 CFR Part 85-Governmentwide Debarment and Suspension

{iNonprocurement).

SIGNATURE BLOCK FOR CERTIFYING OFFICIAL FOR ALL ASSURANCES AND
CERTIFICATIONS IN SECTION VII

Superintendent or CEO of individual LEA or Lead LEA, or Legal Representative of Eligible
Legal Entity (Printed Name):

BRAJY  JoHrson/
Signature of Superintendent or CEO of individual LEA or Lead LEA, | Date:

or Legal Repnzs ntarive of Eligible [egal Entity:
T by

L

|J i
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IX. SELECTION CRITERIA
A. Vision (40 total points)

(A)(1) Articulating a comprehensive and coherent reform vision (/0 points)

The extent to which the applicant has set forth a comprehensive and coherent reform vision that builds on its work in four core
educational assurance areas (as defined in this notice) and articulates a clear and credible approach to the goals of accelerating student
achievement, deepening student learning, and increasing equity through personalized student support grounded in common and
individual tasks that are based on student academic interests.

(A)(2) Applicant’s approach to implementation (/0 points)

The extent to which the applicant’s approach to implementing its reform proposal (e.g., schools, grade bands, or subject areas) will
support high-quality LEA-level and school-level implementation of that proposal, including—

(a) A description of the process that the applicant used or will use to select schools to participate. The process must ensure
that the participating schools (as defined in this notice) collectively meet the competition’s eligibility requirements;

(b) A list of the schools that will participate in grant activities (as available); and

(c) The total number of participating students (as defined in this notice), participating students (as defined in this notice) from
low-income families, participating students (as defined in this notice) who are high-need students (as defined in this notice),
and participating educators (as defined in this notice). If participating schools (as defined in this notice) have yet to be
selected, the applicant may provide approximate numbers.

(A)(3) LEA-wide reform & change (/0 points)

The extent to which the application includes a high-quality plan describing how the reform proposal will be scaled up and translated
into meaningful reform to support district-wide change beyond the participating schools (as defined in this notice), and will help the
applicant reach its outcome goals (e.g., the applicant’s logic model or theory of change of how its plan will improve student learning
outcomes for all students who would be served by the applicant).

(A)(4) LEA-wide goals for improved student outcomes (/0 points)

The extent to which the applicant’s vision is likely to result in improved student learning and performance and increased equity as
demonstrated by ambitious yet achievable annual goals that are equal to or exceed State ESEA targets for the LEA(s), overall and by
student subgroup (as defined in this notice), for each participating LEA in the following areas:

Iredell-Statesville Schools: IMPACT Page 1 of 168




(a) Performance on summative assessments (proficiency status and growth).
(b) Decreasing achievement gaps (as defined in this notice).

(c) Graduation rates (as defined in this notice).

(d) College enrollment (as defined in this notice) rates.

Optional: The extent to which the applicant’s vision is likely to result in improved student learning and performance and increased
equity as demonstrated by ambitious yet achievable annual goals for each participating LEA in the following area:
(e) Postsecondary degree attainment.

In the text box below, the applicant should describe its current status in meeting the criteria and/or provide its high-quality plan for
meeting the criteria.

The narrative or attachments should also include any supporting evidence the applicant believes will be helpful to peer reviewers,
including at a minimum the evidence listed in the criterion (if any), and how each piece of evidence demonstrates the applicant’s
success in meeting the criterion. Evidence or attachments must be described in the narrative and, where relevant, included in the
Appendix. For evidence or attachments included in the Appendix, note in the narrative the location where the information can be
found and provide a table of contents for the Appendix.

To provide a high-quality plan, the applicant should describe, at a minimum, the goals, activities, timelines, deliverables, and
responsible parties (for further detail, see Scoring Instructions in Part XV or Appendix A in the NIA). The narrative and attachments
may also include any additional information the applicant believes will be helpful to peer reviewers.

Peer reviewers will reward applicants for developing goals that — in light of the applicant's proposal — are “ambitious yet
achievable.” In determining whether an applicant has “ambitious yet achievable” annual goals, peer reviewers will examine the
applicant's goals in the context of the applicant's proposal and the evidence submitted in support of the proposal. There is no specific
goal that peer reviewers will be looking for here; nor will higher goals necessarily be rewarded above lower ones.

For optional goal (A)(4)(e): Applicants scores will not be adversely impacted if they choose not to address optional goal (A)(4)(e).

Recommended maximum response length: Eight pages (excluding tables)
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(A)(1) Articulating a comprehensive and coherent reform vision. Iredell-Statesville Schools (I-SS), one of the largest districts in

North Carolina, is just north of the Charlotte metro area with a mix of rural and suburban communities serving over 21,100 students
in 36 schools. Our reform vision is to ignite a passion for lifelong learning by creating personalized flexible pathways for students to
learn anytime, anywhere. Our proposed project, IMPACT: Innovative Methods for Personalizing Academics, Complemented by
Technology, addresses Absolute Priority One and will support bold innovations in learning and teaching that will directly improve
student achievement and educator effectiveness. To develop a comprehensive and coherent reform vision, our Design Team identified
core guiding principles based on research and the culmination of our thriving experiences. These include: (1) To be successful, our
reform must fit the needs of our district as there are many models and few of them are a “pure” or one-size-fits all approach. (2) To
achieve bold reform, we must move from the mindset of “improve the system we have” to “innovate the system we need.”' (3)
Instead of focusing on small, school-wide change, our innovation will come from broadening our mindset to the role and functionality
of our district and the future of learning.” Rather than overseeing a set of similar one-size-fits all schools, we will develop a flexible
portfolio of different types of schools that “Impact” and transform teaching and learning.” (4) To personalize learning in I-SS,
changes in structures and systems are critical. This includes bold transformations in platforms, class structure, instructional time,
teacher roles, and competency-based learning.

» Building on our Work: Our vision for future practices to be tested and scaled up through the Race to the Top District Grant comes
from our successful implementation record and educational reforms that have dramatically improved student outcomes. These
accomplishments have earned our district national recognition as a leader and innovator in educational reform as evidenced by our
receipt of a 2008 Malcolm Baldrige National Quality Award and a 2010 US Department of Education Investing in Innovation (i3)
grant. To achieve this success, our superintendent, school board, and staff realized that we needed to fundamentally change the way
our district operated, our teachers taught, and our students learned. We began our reform efforts in 2003 by implementing the core
components of our Model of Performance Excellence (see Figure A, below). Based on nationally and internationally-recognized best

practices, this model utilizes a systems-based, continuous improvement approach to advance teaching and learning and increase the
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r}i_slredell - Statesville Schools

Model to Raise Achievement and Close Gaps

Formative Assessments

Figure A: 1I-SS
Learning
Triangle

Lemw Cestered

1. What deo students need to learn?
2, Hovwr will they leaan it?

3. How will we know they've lemned it?

4. What will we do of dhev don't leawn it

5, What will we do if dhey alveady knovw it?

Commen.Core/ )
§§s/eﬁtial Colizborative

Standards Teams

Instructiona! Facilitater Support

Mission, Vision, and Values; Oata-Driven Decision-Making;

K PDSA: Aligned Strategic Plans

—

students with the skills required by post-secondary educational
programs and 21% Century employers,® we currently successfully

implement a teaching-centered model (we label I-SS 2.0). Our

best practices under /-SS 2.0 include Professional Learning
Communities (PLCs), aligned professional development
including coaching and support through instructional facilitators,
creation of essential curricula to support new instructional
models, and innovative components such as implementation of a
rigorous college and career curriculum including Career
Academies, Early Colleges, College Readiness Institute, and

distance-learning. Since 2003, when our Learning and

efficiency and effectiveness of district operations to support teacher
effectiveness and student instruction.” Our Operational Triangle (see
Figure B, below) ensures alignment of administrative and
operational practices to support implementation of our Learning
Triangle. These comprehensive reforms at the instructional and
operational levels have allowed us to move beyond the traditional
"assembly-line” educational model (we label /-SS 1.0) used in our
nation’s schools since the 19" Century, which have not kept pace
with the knowledge-based economy of the 21* Century thus failing

to produce graduates who are college- and career-ready.” To equip

qglredell - Statesville Schools
Model for Aligned, Effective and Efficient Operations

Parfarmance Measures

Figure B: I-SS
Sewsée ¥ Support Facs  Operational
Triangle

1. Based on customer requirements
what services need to be provided?
2. How will owr teamn provide these services?
3. How will our team knovr if these
services have been provided?
+. How will our team luosw if services are provided
in an effective and efficient manner?

Customer 5. What will ow tequn do if services are not provided in an

) £ e . . j
Requirements effectve and efficient manner? Coliahgr‘auve
and|Satisfaction -——)f_);;;‘[eams

Mission, Vision, and Values; Data-Driven Decision-Making;
PDSA: Aligned Strategic Plians
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Operational Triangles were initially implemented, our graduation rate has improved to 87% (up from 61% in 2002), and our dropout

rate has decreased to 2.27%--the lowest in our district’s history. Our students have also made significant gains in academic

achievement including closing the gap between academic subgroups (detailed in Section BI). These reforms have been achieved in an

economic climate that limits per-pupil spending in our district (ranking 113™ lowest out of 115 LEAs in NC) indicating that our

reform approaches are not only effective, but also cost-effective.

»1-SS 3.0: Impressive as these gains are, we must
move from the mindset of “improve the system we
have” to “innovate the system we need” to enable our
students to take on the challenges necessary for
success in the dynamic workplace of the 21
Century’s global, knowledge-based economy.’” This is
particularly true for our economically disadvantaged
students who are less likely to experience academic
success, more likely to drop out of school, and often
fail to pursue post-secondary education or training.
This is why I-SS galvanized a diverse team of
teachers, students, parents, employers, post-secondary

educators, community-leaders, and national education

Figure C: I-SS
Reform Vision

Before

I-5S 1.0
Ilass production
Assembly-line instruction
Fixed place, school-based
One-size fits all instruction
Comprehensive teacher role
Physicalface-to-face leamning
Disconnected informal leaming
Seat titne as measure for success

One-size fits all assessments

Current

I-88 2.0
Customization
Data-Driven Culture
Collaborative Instruction
Common Core Standards
College & Career Curriculumn
State Accountability Model
Student Focused
Distance and Online Learning
Freshman & Career Academies
College Readiness Institute
Teaching Centered
PL s, Ril
Benchmark Assessments
Teacher Standards —Based Eval.
Teacher Support Program

Future

I-88 3.0
Mass Customization
Personalized
Flexzible
Blended Learning
Digital Instruction
Learmer-Driven
Applied
Eedefined Teacher Eoles
Cost-effective
Tech-enabled
Competency Based
Accessto Effective Educators
Learning Centered
Multi-Modalities
Adaptive Content
Time-flexible student assessment

Mo seat time and grade banding

and economic experts to identify the skills essential for post-secondary education and employment success using a learner-centered

model. I-SS 3.0 is a learner-centered, cutting-edge, next-generation blended learning model with multiple modalities that include: (1)

individualized content (adaptive, engaging, diverse content, embedded assessments); (2) project and group learning experiences

(critical thinking, evaluating concepts, communication, teamwork); and (3) teacher instruction (higher order thinking skills,

Iredell-Statesville Schools: IMpACT
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differentiated mini lessons)®. Our resulting plan will move our district beyond the typical mass-production model of I-SS 1.0,
advancing our current teacher-focused best practices model (/-SS 2.0), to implement version /-SS 3.0, learner-driven approaches based
on the latest education research on 21* Century learning, school reform, teacher professional learning, information and
communication technology, education leadership, and technology integration.” Appendix I outlines “A Day in the Life” of I-SS 3.0.
Our proposed RTT-D project, IMPACT: Innovative Methods for Personalizing Academics, Complemented by Technology will center on
four pillars of work: (1) increasing teacher and principal effectiveness; (2) supporting student learning with relevant and rigorous
internationally benchmarked curriculum standards and assessments; (3) establishing and using robust data systems that measure
student success and inform educators about how they can improve delivery of services and activities targeted to students’ individual
needs; and (4) turning around schools that have persistent student achievement gaps. By serving students at critical junctures of their
academic career as they transition from elementary to middle to high school to college and careers, IMPACT will provide our students
with high-quality, cutting-edge educational experiences to equip them with skills necessary to thrive in the 21* Century economy.

Our learner-centered model allows for increased customization of instruction with an emphasis on the development of college- and

career- readiness skills and is designed to address the diversity of students’ individual backgrounds—meeting them where they are—
so each student can achieve their learning goals using a variety of personalized resources customized for their own unique learning
styles, abilities, and interests. This includes the use of “smart” learning systems which leverage technology to dynamically track and
manage student learning needs while providing a platform for engaging content, resources, and learning opportunities that can be
accessed anywhere, at anytime, beyond the walls of our school buildings. IMPACT will enable our district to create a portfolio of
different schools using blended learning environments, reform strategies that extend the impact of highly effective teachers,
personalized student learning experiences, and real-time data-based decision-making to track individual student growth and levels of
proficiency towards college- and career-readiness. Critical to the development of 21° Century competencies, these reforms will
personalize learning experiences for each student, increase the relevance of their academic content, and improve their ability to

problem-solve and apply knowledge. Students who master a concept will no longer have to wait until the rest of their class acquires
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these skills to move on to the next lesson. Similarly, a struggling student who needs additional reinforcement will no longer be forced
to progress to the next unit without acquiring essential concepts first. Students will experience technology-infused blended learning
environments with teachers serving in the roles of learning facilitator, coach, mentor, and tutor instead of that of a lecturer. Our
teachers will receive comprehensive, job-embedded professional development to support them in acquiring the skills necessary to
serve in this new role and implement learner-driven strategies that empower students to assert ownership of their learning process and
trajectory. Our approach will leverage the use of paraprofessionals and other more cost-effective staffing arrangements. IMPACT,
illustrated in Figure D, outlines the four core components of our learner-centered program model and will provide the means to ignite

a passion for lifelong learning by creating personalized flexible pathways for students to learn anytime, anywhere.

. *Leveraged technology in real time *Competency based progression
Figure D: feedback loops + Applied, authentic learning
ImpACT *Yearly growth via Common Core * Accelerated learning that improves
Program & college/career standards impact of instruction
Model eIncreased fidelity & ¢In-person flex strategy with flexible

responsiveness
eInstruction based on review of -
student work and digital
assessments /

o

groupings for PBL, seminars,
small-groups & tutoring

*Technology-enabled learning

*Redefined educator roles
*Excellent teachers
reach more students combined
with digital instruction

«Differentiated, digital,
group instruction

+Individualized digital
instruction with adaptive content

*High-quality, effective teachers *Teacher-led instruction
*Collaborative instruction S «Learning stations with collaborative
*Intensive professional learning activities
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(A)(2) Applicant’s approach to implementation. /mPACT aligns with North Carolina’s ambitious Career and College Ready: Ready,

Set, Go! iitiative launched in 2010 which earned our State Race to the Top funding (Absolute Priority 2), one of only 12 states
recognized for excellence in a plan for statewide career- and college-readiness educational improvements. NC began implementation
of its new Standard Course of Study which incorporates the Common Core Standards, with the 2012-13 school year, and has revised
the educator evaluation system for both teachers and principals so that they are now, in part, based on student academic growth and
the use of technology in the classroom. I-SS will capitalize on NC’s Race to the Top initiative by implementing bold reforms at the
district level to ensure students are college- and career-ready. (a) School Selection Process. Smooth, supportive transitions from
middle to high school and high school to college are associated with improved achievement and college readiness.'® This is especially
true for economically disadvantaged students, English Language Learners (ELL), and students with disabilities. These students are far
more likely to fall behind in school and drop out, much less likely to graduate from high school, acquire a college or advanced degree,
or earn a living wage.!' Even when these students do manage to successfully graduate high school and enroll in post-secondary
educational programs, they are far less likely to persist and earn a degree, in part because they are not adequately prepared to tackle
college-level coursework or have little guidance in navigating the college enrollment process.'> This is why our Design Team decided
to focus our efforts on our middle and high schools with the highest poverty rates (collectively meeting the eligibility requirements)
and lowest achievement rates. We also looked for schools with qualities indicating readiness for reform including teacher and leader
buy-in, and success implementing other reform strategies. (b) Participating Schools. In all, 15 of our 36 schools were chosen to be
IMPACT schools, including four high schools: Statesville, West Iredell, North Iredell, and South Iredell; and their 9 feeder middle
schools: Statesville, East Iredell, West Iredell, Troutman, North Iredell, Northview, Lakeshore, Brawley, and Mount Mourne. We also
included two non-traditional middle-high schools Pressly and Monticello. (c¢) Participating Students. These 15 schools serve a total
of 9,321 students, with 4,136 students (44.37%) identified as low-income. These students represent 44% of our total student
enrollment and 81% of our middle and high school population. Our program will also target the 788 educators at these 15 schools.

Additional information is located in Table A.2 below.
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Table A.2. Applicant’s Approach to Implementation
School Demographics
Raw Data
Actual numbers or estimates Percentages
(Please note where estimates are used)
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Brawley Middle 6-8 53 701 311 103 9,235 | 701 100% 14.69% 1.12%
East Iredell Middle 6-8 47 534 706 362 9,235 | 534 100% 67.79% 3.92%
Lakeshore Middle 6-8 47 573 349 136 9,235 | 573 100% 23.73% 1.47%
Monticello School 6-12 26 59 122 40 0,235 83 71% 67.80% 0.43%
Mount Mourne Middle 6-10 37 494 41 24 9,235 | 494 100% 4.86% 0.26%
North Iredell High 9-12 83 1,104 735 423 9,235 | 1,104 100% 38.32% 4.58%
North Iredell Middle 6-8 47 661 766 332 9,235 | 661 100% 50.23% 3.60%
Northview Middle 6-10 35 376 142 106 9,235 | 376 100% 28.19% 1.15%
Pressly School 6-12 20 50 101 44 9,235 77 65% 88.00% 0.48%
South Iredell High 9-12 97 1,120 660 388 9,235 | 1,120 100% 34.64% 4.20%
Statesville High 9-12 79 1,103 | 1,118 668 9,235 | 1,103 100% 60.56% 7.23%
Statesville Middle 6-8 46 461 853 382 9,235 | 461 100% 82.86% 4.14%
Troutman Middle 6-8 42 442 459 232 9,235 | 442 100% 52.49% 2.51%
West Iredell High 9-12 71 921 692 437 9,235 | 921 100% 47.45% 4.73%
West Iredell Middle 6-8 58 722 1,013 459 9,235 | 722 100% 63.57% 4.97%
788 9,321 | 8,068 | 4,136 | 9,235 | 9,372 99 % 44.37 % 45%
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(A)(3) LEA-wide reform & change. Our reform and change will be driven by four over-arching goals outlined in Table 1 and

illustrated in our logic model (see Appendix A). Performance targets for each of these ambitious, but achievable goals, are outlined in

Section A4 which equal or exceed State goals and performance targets.

Table 1. ImrAcT Goals

Goal 1: Individualize Student-Driven Learning to build learning environments that improve learning and

teaching through personalization strategies, structures, and supports for students and educators.

Goal 2. Revolutionize Instruction by accelerating achievement and deepening student learning by

addressing the academic needs of each student while decreasing achievement gaps across student subgroups.

Goal 3. Cultivate High-Quality Educators by elevating teacher and leader effectiveness while expanding

student access to excellent teachers.

Goal 4. Infuse Cross-Cutting Data-Driven Decision-Making at all levels to support instruction and

continuous program improvement.

» IMPACT Implementation Structures and Plan: To guide our LEA-wide reform, the following responsibilities and management
structures will be used to implement our high-quality plan: (1) The IMPAcT Management Team will provide overall direction and
district-wide scale up, operations management, program accountability, and development of a sustainability plan. Meeting quarterly,
the team will be led by our Project Director and includes: Executive Cabinet Members, Associate Superintendent for Curriculum and
Instruction, Executive Director of Student Services, Executive Director of Middle School Instruction, Executive Director of
Secondary Instruction, Director of Curriculum Support, Director of Testing and Student Information, Independent Evaluator, Blended
Learning Coordinator, and representative stakeholders including parents, partners, and teachers. (2) The IMPACT Project Director (1
FTE) will be responsible for overseeing the day-to-day operation of the program, collaborating with evaluators and partners,
developing dissemination and sustainability plans, and guiding the strategic direction and implementation of strategies with a focus on
developing a model of best practice and scalability. (3) Reporting to the Project Director, our Blended Learning (BL) Coordinator

(1 FTE) will oversee the implementation of our district-wide student learning, teaching, and leading plans. The coordinator will be
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supported by Blended Learning Coaches (14 FTE) at each of our targeted schools (one shared between the two non-traditional
schools) to assist in plan implementation and professional development, support digital curriculum implementation, and model
personalization strategies. (4) Personalized Learning Teams at each targeted school will serve as a resource to guide our ongoing
analysis and design a plan that fits the needs of each school. These teams will include the following representatives: Blended Learning
Coaches (BLC), Instructional Facilitators (IF), Principals, Assistant Principals, and Student Assistance Program (SAP) Coordinators.
(5) Other personnel such as our Accountability Coordinator (1 FTE) will be responsible for budget management and coordination of
student and teacher data required to flow back to school teams relative to various program strategies. Curriculum Resource Specialists
(2 FTE) will work to provide professional learning in designing standards aligned curricula and instruction. Digital Learning Service
Technicians (4 FTE) will be responsible for providing necessary support to schools, teachers, students, and parents in implementation
of blended learning components including operation and upkeep of technology systems and equipment. (6) Expert Consultants will
provide specialized services including: independent program evaluation, capacity building, professional development, and deep
design to help shape our knowledge network. See Appendix B for job descriptions. Periodic, ongoing activities throughout the grant
period include: evaluation team visits and reports (quarterly); joint professional development (monthly); and sustainability planning
(quarterly). We have developed a comprehensive, high-quality implementation plan including key strategies, deliverables, timelines,
and persons responsible for successful implementation and scale up of our reform. Key components and details of this plan are
located in throughout the proposal in specific sections (e.g., Student Learning, Teaching). A comprehensive plan which presents all
components is provided in the Appendix C. ®» High-Quality Plan For Design Process: Figure E below presents an overview of our
different phases and a timeline to support meaningful district-wide reform,” and Table 2 outlines our high-quality plan to implement

the four-phase design process.
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Table 2. Design Process

Goals Addressed: All Four Goals

Strategy 1: Develop and implement phased plan to transform the learning environment

Deliverables: School-specific implementation plan for student learning framework; comprehensive district student learning plan

¢ (Content to be addressed in digital instruction
e Reallocation of instructional time
e Student scheduling changes

¢ Facility modifications

Activities Timeline Responsibility
Implement Phase I: Kick-off and team selection
e Conduct Kick-Off sessions (program launch, design parameters, team roles) PD, BL Coordinator,
e Develop Personalized Learning (PL) Teams at each targeted school 1/13-3/13 Management Team,
e Assign two PL Team members per school to lead exploration for each lever BLC, IF, All Staff
e Implement PL. Team meetings at each school for planning and early consensus
Implement Phase 2: Design
) ) PD, BL Coordinator,
e Use PL Team meetings to pursue customized pathway based on school needs
' ' ' ' 4/13-7/13 Management Team,
e Use experts to provide feedback, answer questions, provide tutorials, etc.
BLC, IF, All Staff
e Assess technology tools available/necessary to support draft school model
Develop a comprehensive action plan at each targeted school to implement a bold, BLC (lead)
new learning environment which addresses the following components:"* Principal
e Teacher staffing structure BL Coordinator
e Allocation of teacher aides and non-classroom specialists Project Director
¢ Training and additional tools to integrate digital instruction 13 Accountability
e Instructional content teacher will cover Coordinator

Curriculum Resource
Specialist
Service Technicians
IF
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e Modifications to PLCs and teacher evaluation
Combine school plans into a comprehensive district student learning plan and

) ) ] i o 8/13 PD, Management Team
continue to identify necessary policy modifications
Implement Phase 3: Protoyping, pre-ops planning PD, BL Coordinator,
e Continue PL Team meetings, conduct dry run presentations, make revisions 8/13-12/13 Management Team,
e Finalize district-wide plan and develop investor brief for sustainability plan BLC, TF, All Staff
Implement Phase 4: Model launch and ongoing learning agenda (3+ Years) 1/14 All Staff

(A)@) LEA-wide goals for improved student outcomes. The vision of IMPACT is to ignite a passion for lifelong learning by

creating flexible pathways for students to learn anytime, anywhere. Our program model is designed to positively impact student
academic achievement and increase the percentage of students who graduate prepared for college and careers. To reach our goals, we
have outlined ambitious, but achievable student learning targets that equal or exceed North Carolina Department of Public Instruction
(NCDPI) targets that will allow us to reach our planned program outcomes. These performance measures are detailed in the following
tables and include a variety of assessment sources detailed below.
(a) Performance on Summative Assessments (proficiency status and growth).

» Summative assessments being used: North Carolina End-of-Grade Reading Comprehension Test, Grades 6-8; NC End-of-Grade
Mathematics Test, Grades 6-8; NC End-of-Course Test, Algebra I; NC End-of-Course Test, English 1.

» Methodology for determining status: Percentage of students proficient and above.

» Methodology for determining growth: Value-Added.

» Acronyms for student subgroups: ED — Economically Disadvantaged; ELL — English Language Learners; SWD — Students with
Disabilities. *Note: 2012-13 goals are higher in the cases where 2011-12 indicates weaker performance than 2010-11 (e.g. reading

growth, grade six, overall), even though SY 2012-13 is not an intervention year.
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Table A.4.A. District-Wide Goals for Improved Student Outcomes: Performance on Summative Assessments '
Baseline(s) Goals
Goal area Subgroup SY 2910'11 SY 2011-12 | SY 2012-13 | SY 2013-14 | SY 2014-15 | SY 2015-16 SY 2016-17
(optional) (Post-Grant)
Reading, OVERALL 75.6 79.4 79.4 80.9 82.4 84.4 86.4
Grade 6, Female 78.7 82.8 82.8 84.3 85.8 87.8 89.8
Proficiency | Male 72.8 76.1 76.1 78.6 81.1 84.1 86.1
Black 61.5 56.4 58.9 61.4 63.9 66.9 69.9
Hispanic 61.5 67.0 67.0 69.0 71.0 73.0 75.0
White 81.9 85.4 85.4 86.4 874 89.4 914
ED 59.9 66.1 66.1 68.1 70.1 73.1 75.1
ELL 32.8 39.1 39.1 44.1 49.1 56.1 59.1
SWD 21.6 28.8 28.8 33.8 38.8 45.8 48.8
Reading, OVERALL .087 075 .081 .091 101 116 131
Grade 6, Female .093 055 074 084 094 .109 124
Growth Male .082 .094 .094 .104 114 129 144
Black .073 .048 .061 071 .081 .096 11
Hispanic .168 113 141 151 161 176 191
White .083 .068 .076 .086 .096 A11 126
ED .056 .049 .053 .063 073 .088 .103
ELL 261 171 216 226 236 251 .266
SWD 011 -.013 -.001 .010 .020 .035 .050
Reading, OVERALL 73.3 70.3 71.8 73.3 74.8 76.8 78.8
Grade 7, Female 773 72.8 75.0 76.5 78.1 80.1 82.1
Proficiency | Male 69.5 68.1 70.1 72.1 74.1 77.1 79.1
Black 47.5 51.5 51.5 54.0 56.5 59.5 62.5
Hispanic 54.2 53.8 54.0 56.5 59.0 62.0 65.0
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White 80.4 77.0 78.7 80.2 81.7 83.7 85.7

ED 56.8 52.9 54.9 57.4 59.9 62.9 65.9

ELL 26.1 28.6 28.6 33.6 38.6 45.6 48.6

SWD 24.6 20.0 22.3 27.3 32.3 39.3 42.3

OVERALL 122 079 .100 111 121 136 151

Female 139 096 117 128 138 153 .168

Male .105 063 .084 .094 .104 119 134

Reading, Black .109 081 .095 .105 115 130 .145

Grade 7, Hispanic 172 113 142 153 163 178 193

Growth White 116 071 .093 .104 114 129 144

ED 116 065 .090 .101 111 126 141

ELL 175 -.009 .083 .093 .103 118 133

SWD -.044 -.020 -.032 -.022 -012 .003 018

OVERALL 75.0 76.9 76.9 78.4 79.9 81.9 83.9

Female 77.6 79.1 79.1 80.6 82.1 84.1 86.1

Male 72.4 74.9 74.9 76.4 77.9 79.9 81.9

Reading, Black 52.0 53.7 53.7 56.2 58.7 60.7 62.7

Grade 8, Hispanic 63.6 574 60.5 62.5 64.5 67.5 69.5

Proficiency | White 80.8 84.4 84.4 85.4 86.4 88.4 90.4

ED 60.7 60.9 60.9 62.9 64.9 67.9 70.9

ELL 16.0 21.2 21.2 26.2 31.2 38.2 41.2

SWD 24.5 28.2 28.2 33.2 38.2 45.2 48.2

OVERALL 061 070 070 .080 090 .105 120

. Female 059 098 .098 .108 118 133 .148
Reading,

Grade 8, Male 063 045 054 064 074 .089 .104

Growth Black 052 069 069 079 .089 .104 119

Hispanic -.002 019 019 .029 .039 054 .069

White 069 081 081 .091 101 116 131
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ED 057 024 040 .050 060 075 .090
ELL .001 055 .055 065 075 .090 .105
SWD -0.24 -.081 -.081 -.071 -.061 -.046 -.031
Math, OVERALL 81.2 82.8 82.8 83.8 84.8 86.8 88.8.
Grade 6, Female 82.4 84.6 84.6 85.6 86.6 88.6 90.6
Proficiency | Male 80.1 81.1 81.1 82.1 83.1 85.1 87.1
Black 64.6 61.8 63.2 65.2 67.2 70.2 72.2
Hispanic 71.4 80.1 80.1 81.1 82.1 84.1 86.1
White 86.3 87.2 87.2 88.2 89.2 91.2 93.2
ED 68.9 71.6 71.6 73.1 74.6 76.6 78.6
ELL 52.5 64.1 64.1 66.1 68.1 71.1 73.1
SWD 39.2 37.9 38.5 43.5 48.5 55.5 58.5
Math, OVERALL 026 .089 .089 .099 .109 124 139
Grade 6, Female .049 112 112 122 132 147 162
Growth Male .005 066 .066 076 086 .101 116
Black .050 .149 .149 .159 169 184 .199
Hispanic .009 .106 .106 116 126 141 156
White 018 069 .069 079 .089 .104 119
ED -.036 048 .048 .058 068 083 .098
ELL 232 291 291 301 311 326 341
SWD 015 054 .054 064 074 089 .104
Math, OVERALL 85.2 83.5 84.3 85.3 86.3 88.3 90.3
Grade 7, Female 89.0 85.3 87.1 88.1 89.1 91.1 93.1
Proficiency | Male 81.7 81.9 81.9 82.9 83.9 85.9 87.9
Black 63.6 66.1 66.1 68.1 70.1 73.1 75.1
Hispanic 77.2 78.1 78.1 80.1 82.1 84.1 86.1
White 89.9 88 88.9 89.9 90.0 929 94.9
ED 75.0 71.3 73.1 74.6 76.1 78.1 80.1
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ELL 60.9 66.7 66.7 68.7 70.7 73.7 75.7
SWD 41.7 424 42 4 454 484 52.4 55.4
Math, OVERALL 111 048 079 .089 .099 114 129
Grade 7, Female 128 098 113 123 133 .148 .163
Growth Male .094 .004 .049 .059 069 084 .099
Black 068 -.058 .005 015 025 .04 .055
Hispanic .089 134 134 144 154 169 184
White 116 053 .084 .094 .104 119 134
ED .061 -.019 021 .031 041 056 071
ELL 239 206 222 232 242 257 272
SWD .101 -.028 .036 .046 056 071 .086
Math, OVERALL 90.5 90.7 90.6 91.1 91.6 92.6 93.6
Grade &, Female 92.0 93.1 93.1 93.6 94.1 95.1 96.1
Proficiency | Male 89.0 88.4 89.9 91.4 93.4 95.4 96.4
Black 83.3 79.1 81.6 83.1 85.1 87.1 89.1
Hispanic 87.4 85.2 86.3 87.3 88.3 90.3 92.3
White 92.2 93.4 93.3 93.8 94.3 95.3 96.3
ED 84.0 84.4 84.4 85.4 86.4 88.4 90.4
ELL 76.0 74.2 75.1 76.6 78.1 80.1 82.1
SWD 59.1 46.9 53.0 55.5 58.0 61.0 64.0
Math OVERALL 348 351 351 361 371 386 401
Grade &, Female 372 374 374 384 394 409 424
Growth Male 323 329 329 339 349 364 379
Black 385 332 358 368 378 393 408
Hispanic 384 350 367 377 387 402 A17
White 338 353 353 363 373 388 403
ED 357 320 338 348 358 373 .388
ELL 423 309 366 376 386 401 416
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SWD 373 223 298 308 318 333 348
Algebral | OVERALL 81.5 84.8 84.8 85.8 86.8 88.8 90.8
End-of- Female 84.1 88.6 88.6 89.6 90.6 92.6 94.6
Course Male 79 80.9 80.9 81.9 82.9 84.9 86.9
Test, Black 67.5 62.7 65.1 67.1 69.1 72.1 74.1
Proficiency | Hispanic 74.6 75.9 75.9 77.4 78.9 80.9 82.9
White 85.6 90.2 90.2 90.7 91.2 93.2 94.2
ED 71.8 724 72.4 73.9 754 774 79.4
ELL 62.7 50 56.3 58.8 61.3 64.3 67.3
SWD 39.2 41.6 41.6 44.6 47.6 51.6 54.6
Algebral | OVERALL -.107 -232 -.169 -.159 -.149 -.134 -.119
End-of- Female -.059 -.259 -.159 -.149 -.139 -.124 -.109
Course Male -.151 -.208 -.1795 -.169 -.159 -.144 -.129
Test, Black -.087 -403 -.245 -.235 -.225 -210 -.195
Growth Hispanic -.172 -.347 -.259 -.249 -.239 -.224 -.209
White -.109 -.176 -.142 -132 -.122 -.107 -.092
ED -.157 -.374 -.2655 -.2555 -.2455 -230 -215
ELL -.264 -.624 -444 -434 - 424 -409 -394
SWD -.366 -.568 -467 -457 - 447 - 432 -A17
English I | OVERALL 88.0 89.0 89.0 90.0 91.0 93.0 95.0
End-of- Female 90.7 91.6 91.6 92.1 92.6 93.6 94.6
Course Male 85.5 86.3 86.3 87.3 88.3 90.3 92.3
Test, Black 70.4 75.2 75.2 76.7 78.2 80.2 82.2
Proficiency | Hispanic 80.5 77.6 79.1 80.6 82.1 84.1 86.1
White 92.6 92.6 92.6 93.1 93.6 94.6 95.6
ED 79.2 79.8 79.8 81.3 82.8 84.8 86.8
ELL 58.6 45.6 52.1 54.6 57.1 60.1 63.1
SWD 44.6 45.0 45.0 48.0 51.0 55.0 58.0
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English 1
End-of-
Course
Test,
Growth

OVERALL 116 076 .096 .106 116 131 .146
Female 182 153 167 177 187 202 217
Male .054 .002 .028 .038 .048 063 .078
Black .029 -.095 -.033 -.023 -.013 002 .017
Hispanic .081 142 142 152 162 177 192
White 132 086 109 119 129 144 159
ED 057 -.022 .017 027 037 052 067
ELL 124 025 074 .084 094 .109 124
SWD -.117 -.017 -.017 -.007 .003 018 .033

(b) Decreasing Achievement Gaps.

» Specific methodology for determining achievement gap: Achievement gap means the difference in the performance between each

subgroup within a participating LEA or school and the statewide average performance of the LEA’s or State’s highest-achieving

subgroups in reading or language arts and in mathematics as measured by the assessments required under the Elementary and

Secondary Education Act (ESEA) of 1965, as amended.

Table A.4.B. District-Wide Goals for Improved Student Outcomes: Decreasing Achievement Gaps16

Identify subgroup Baseline(s) Goals
Goal area and comparison | Sy 2010-11 SY SY SY SY SY SY 2016-17
group optional 2011-12 | 2012-13 | 2013-14 2014-15 2015-16 | Post-grant
Grade 6, EOG | Males v Females 5.9 6.7 6.7 6.2 5.2 4.2 3.2
Reading State | Black v White 25.0 29.0 29.0 27.5 25.5 23.5 21.5
Standardized Hispanic v White 20.4 18.4 18.4 16.9 14.9 12.9 11.9
Test, % ED v Not ED 28.3 23.7 23.7 22.2 20.2 18.2 16.2
Proficiency ELL v Not ELL 44.4 41.9 41.9 39.4 36.9 32.9 28.9
Gap SWD v Not SWD 61.2 56.5 56.5 53.5 49.5 44.5 39.5
Grade 7, EOG | Males v Females 7.8 4.7 4.7 4.2 3.2 2.2 2.0
Reading State | Black v White 329 25.5 25.5 23 20.0 16.0 12.5
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Standardized Hispanic v White 26.2 24.7 24.7 23.2 21.2 19.2 17.2
Test, % ED v Not ED 28.5 30.2 30.2 27.7 24.7 20.7 16.7
Proficiency ELL v Not ELL 49.2 433 433 40.8 37.8 33.8 29.8
Gap SWD v Not SWD 54.3 56.1 56.1 53.1 49.1 44.1 39.1
Grade 8, EOG | Males v Females 5.2 4.2 4.2 3.7 2.7 2.0 2.0
Reading State Black v White 28.8 30.7 30.7 28.2 25.2 21.2 17.2
Standardized Hispanic v White 17.2 27.0 27.0 24.5 21.5 17.5 13.5
Test, % ED v Not ED 24.6 27.8 27.8 25.3 22.3 18.3 14.3
Proficiency ELL v Not ELL 60.9 58.0 58.0 55.0 51.0 46.0 41.0
Gap SWD v Not SWD 56.0 53.2 53.2 50.2 46.2 41.2 36.2
Grade 6, EOG | Males v Females 2.3 3.5 3.5 3.0 2.0 2.0 2.0
Math State Black v White 21.7 254 254 22.9 19.9 15.9 11.9
Standardized Hispanic v White 14.9 7.1 7.1 6.6 5.6 4.6 3.6
Test, % ED v Not ED 22.2 19.9 199 184 16.4 14.4 12.4
Proficiency ELL v Not ELL 299 19.5 19.5 18.0 16.0 14.0 12.0
Gap SWD v Not SWD 47.6 50.2 50.2 47.2 432 38.2 33.2
Grade 7, EOG | Males v Females 7.3 34 34 2.9 2.0 2.0 2.0
Math State Black v White 26.3 219 219 204 18.4 16.4 14.4
Standardized Hispanic v White 12.7 99 99 94 8.4 7.4 6.4
Test, % ED v Not ED 17.7 21.2 21.2 19.7 17.7 15.7 13.7
Proficiency ELL v Not ELL 254 17.5 17.5 16.0 14.0 12.0 10.0
Gap SWD v Not SWD 48.6 45.8 45.8 42.8 38.8 33.8 28.8
Grade 8, EOG | Males v Females 3.0 4.7 4.7 4.2 3.2 2.2 2.0
Math State Black v White 8.9 14.3 14.3 12.8 10.8 8.8 6.8
Standardized Hispanic v White 4.8 8.2 8.2 7.7 6.7 7.7 5.7
Test, % ED v Not ED 11.0 10.6 10.6 10.1 9.1 8.1 7.1
Proficiency ELL v Not ELL 14.9 17.2 17.2 15.7 13.7 11.7 9.7
Gap SWD v Not SWD 34.8 48.1 48.1 45.1 40.1 35.1 30.1
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Algebra I End- | Males v Females 5.1 7.7 7.7 7.2 6.2 5.2 4.2
of-Course State | Black v White 18.1 27.5 27.5 25.0 22.0 18.0 14.0
Standardized Hispanic v White 11.0 14.3 14.3 12.8 10.8 8.8 6.8
Test, % ED v Not ED 15.9 20.8 20.8 19.3 17.3 15.3 13.3
Proficiency ELL v Not ELL 36.3 35.8 358 333 29.3 25.3 21.3
Gap SWD v Not SWD 47.1 47.2 47.2 44.2 39.2 34.2 29.2
English I, State | Males v Females 5.2 53 5.3 4.8 3.8 2.8 2.0
End-of-Course Black v White 222 17.6 17.6 16.1 14.1 12.1 10.1
Standardized | Hispanic v White 12.1 15.2 15.2 13.7 11.7 9.7 7.7
Test, % ED v Not ED 14.1 15.2 15.2 13.7 11.7 9.7 7.7
Proficiency ELL v Not ELL 30.6 44.8 44.8 41.8 36.8 31.8 26.8
Gap SWD v Not SWD 48.1 48.0 48.0 45.0 40.0 35.0 30.0
(¢) Graduation Rates. The four-year or extended-year adjusted cohort graduation rate as defined by 34 CFR 200.19(b)(1).
Table A.4.C. District-Wide Goals for Improved Student Outcomes: Graduation Rates
Baseline(s) % Goals
Goal area | Subgroup | SY 2010-11 SY | SY 2012-13 | SY 2013-14 | SY 2014-15 | SY 2015-16 SY(gng- 7
(optional) 2011-12
Grant)

High OVERALL 85.1 87.1 87.1 87.6 89.1 90.6 92.1
School | Female 87.7 89.5 89.5 90.0 91.5 93.0 94.5
g;;’;’"“""” Male 82.5 84.9 84.9 85.4 86.9 88.4 89.9

Black 79.3 83.1 83.1 84.1 85.6 87.1 88.6

Hispanic 69.6 77.0 77.0 79.0 82.0 85.0 88.0

White 87.7 89.2 89.2 89.7 90.7 91.7 92.7

ED 76.3 78.1 78.1 80.1 83.1 86.1 89.1

ELL 48.1 48.0 48.0 51.0 56.0 61.0 66.0

SWD 65.3 73.8 73.8 76.8 79.8 82.8 85.8
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(d) College Enrollment Rates. College enrollment will be calculated as the ratio between college-enrolled students and their

graduating cohort. For example, for SY 2010-11, the applicant reports college enrollment as a percentage, to be calculated as follows:

» College enrollment SY 2010-11 = Number of SY 2008-09 graduates enrolled in a higher-education institution during the 16

months after graduation

» College enrollment rate = (College enrollment SY 2010-11)+(Cohort Population, e.g. total number of SY 2008-09 graduates)*100

Table A.4.D. District-Wide Goals for Improved Student Outcomes: College Enrollment
Baseline(s) Goals

Goal area Subgroup [ Sy 2010-11 SY SY SY SY SY SY 2016-17
(optional) 2011-12 2012-13 2013-14 2014-15 2015-16 | (Post-Grant)

College OVERALL 80.5 67.8 67.8 69.8 72.8 76.8 80.8

Enrollment Female 85.8 74.1 74.1 76.1 79.1 83.1 87.1

rate Male 75.6 61.6 61.6 63.6 66.6 70.6 74.6

Black 68.7 61.8 61.8 63.8 66.8 70.8 74.8

Hispanic 63.2 61.7 61.7 63.7 66.7 70.7 74.7

White 76.9 69.0 69.0 71.0 74.0 78.0 82.0

ED 63.6 54.9 54.9 57.9 61.9 66.9 71.9

ELL 50.0 40.9 40.9 439 479 52.9 57.9

SWD 43.0 43.7 43.7 46.7 50.7 55.7 60.7
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(B) Prior Record of Success and Conditions for Reform (45 total points)

(B)(1) Demonstrating a clear track record of success (/5 points)

The extent to which each LEA has demonstrated evidence of—

(1) A clear record of success in the past four years in advancing student learning and achievement and increasing equity in
learning and teaching, including a description, charts or graphs, raw student data, and other evidence that demonstrates the
applicant’s ability to—

(a) Improve student learning outcomes and close achievement gaps (as defined in this notice), including by raising student
achievement, high school graduation rates (as defined in this notice), and college enrollment (as defined in this notice) rates;

(b) Achieve ambitious and significant reforms in its persistently lowest-achieving schools (as defined in this notice) or in its
low-performing schools (as defined in this notice); and

(c) Make student performance data (as defined in this notice) available to students, educators (as defined in this notice), and
parents in ways that inform and improve participation, instruction, and services.

In the text box below, the applicant should describe its current status in meeting the criteria.

The narrative or attachments should also include any supporting evidence the applicant believes will be helpful to peer reviewers,
including at a minimum the evidence listed in the criterion (if any), and how each piece of evidence demonstrates the applicant’s
success in meeting the criterion. Evidence or attachments must be described in the narrative and, where relevant, included in the
Appendix. For evidence or attachments included in the Appendix, note in the narrative the location where the information can be
found and provide a table of contents for the Appendix.

Recommended maximum response length: Four pages (excluding tables)
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(B)(1) Demonstrating a clear track record of success.

(a) Student Learning Outcome Improvements. Our school district has a clear track record of success since we began
implementation of the core components of our reform efforts in 2003. Student achievement before this time was grim: 61% graduation
rate; 7% dropout rate; 23 percentage point gap in reading for blacks and 43 for students with disabilities; and 57" worst in the State for
SAT."" Although our district continues to be characterized by high-need students, we have made significant gains in student
achievement, closed reading gaps, increased the graduation rate, reduced the dropout rate, and increased the number of highly
qualified teachers. Over 96% of our teachers are now highly qualified with trend data showing that our district has remained above
State and regional percentages since 2004. We are also above State averages in student learning outcomes excelling in graduation rate,

End-of-Course testing, and reading, math, and science proficiency. » Graduation Rates: In addition to our dropout rate being the

lowest in our history, we have also improved our graduation rate op Figure F. I-SS 4-Year Cohort Graduation Rates

for all students by 26% since 2002. Our current graduation rate of 2006-12 —_—Al

87% is the 14™ highest in NC. We have also made gains for 80 W hiite

subgroups with the following increases since 2006: white (14%), /\ /_/ Black

students with disabilities (24%), Hispanic (12%), and black 70 / ~ =—Hispanic

(20%)."® Figure F displays the upward trend in our graduation ¢ Econ. Dis.
SWD

rate for student subgroups. W Student Achievement: Our district

has seen significant increases in student academic achievement S0 2006 2007 2008 2009 2010 2011 2012
for all groups of students. For example, in 2002, our district

ranked 75" lowest in reading, but by 2008 we moved to the top 20 in the State. NC End-of-Grade (EOG) tests are designed to measure
student performance for grades 3-8 on goals, objectives, and grade-level competencies. Figure G below highlights significant student
achievement for our district EOG tests. All students have increased achievement by at least 5% or more in each area. Some of the

most significant gains (up to 27%) are ELL, black, and economically disadvantaged students.
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Figure G. Proficiency Percentage Increases By Table 3. EOC Tests Percentage Increase in Achievement®
Student Subgroups Subgroup Increase (2007-11)
gg All Students 14%
20 M Reading Black 26%
15 (2008-11)
. “m
(5) (2006-11) White 14%
& .@\ i Science ED 21%
‘2} r,Q"’ & &“ N (2009-11)
& & @o° ELL 7%
SWD 17%

NC End-of-Course (EOC) tests sample a student’s knowledge of subject-related concepts such as Algebra or Biology. Table 3

highlights percentage increases over four years for subgroups of students on EOC tests. All students have increased by at least 7% or

more on EOC tests. Some of the most significant gains noted are by black, Hispanic,
economically disadvantaged, and students with disabilities. P College Enrollment:
Our student subgroups have also made strides in post-secondary enrollment in two or
four-year educational institutions: our postsecondary enrollment statistics show that
males, blacks, and Hispanics are within 6 percentage points of enrollment for all
students and within 8 percentage points of enrollment for white students, as evidenced
in Table 4. (b) Significant Reform Achievements. I-SS has engaged in a variety of
ambitious and significant reforms across the district and in our lowest-achieving and
low performing (Statesville Middle School) schools to achieve the student outcomes
highlighted above. Key reforms include: (1) Performance Excellence Model: Scoring
in the top 6%, we achieved the National Institute of Standards and Technology

Table 4. Post-Secondary Enrollment "’

Subgroup 2011-12
All Students 67.8
Female 74.1
Male 61.6
Black 61.8
Hispanic 61.7
White 69.0
ED 54.9
ELL 40.9
SWD 43.7
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Baldrige Award in 2008 for the district-wide impl tati f ' :
aldrige Award in or the district-wide implementation of our qo;_slredell-Statesvﬂle Schools

121

Performance Excellence Mode Their Criteria for Performance Model to Raise Achievement and Close Gaps

Formative Assessments

Excellence is based on a systems perspective for understanding

. . Figure H:
performance management reflective of validated management L .
earning bLednsing Cortered
practices.”® Our model was recognized as a best practice by the Triangle

1. What do students need to learn?
2, Hovr will they learn t?

Baldrige application scorers and the site visit team who spent four days

. . . . . . . . 3. How mill we know they've lecened it?
validating the fidelity of implementation across our district. One core 3 What will we do # dhey do't leass it?
. . .. . . 5. Whatmill we do if they already know it?
component of this model is raising achievement and closing gaps, or

Commeon.Core/ . -
E_Egeﬁtial Instructional Facilitator Support Coliaborative

the learning triangle (illustrated in Figure H). A series of questions Eoiratisnd Teanhe
————

resides within this triangle to focus organizational and individual action Mission, Vision, and Values; Data-Driven Decision-Making;
PDSA; Aligned Strategic Pians

on students, stakeholders, and effective and efficient operations.
Structured around an ongoing, continuous improvement approach PDSA (Plan-Do-Study-Act), our model uses gap analysis to
constantly improve delivery of services to both staff and students. This model is recognized as a national best practice and has been
widely adopted by our district since 2003.> (2) Focused Learning Communities: US Department of Education Smaller Learning
Community grants (5 high schools; 6,309 students; $6 million over 6 years) empowered our district to further refine our beginning
reform efforts to provide research-based rigorous, academic environments and personalization strategies to improve academic
performance, graduation rates, and postsecondary success for all students. This program enabled the development of best practices in
the implementation of student advisories, transition activities, career academies, interdisciplinary academic teaming, authentic student
inquiry and project-based learning, and increasing participation in advanced courses and student entry to postsecondary education. (3)
Professional Learning Communities (PLCs). A critical component of I-SS reforms over the last decade is implementation of PLCs in
each of our 36 schools. Our PLCs help ensure that clear, consistent, common, and coherent professional learning experiences are

delivered to all teachers across the district. These same-grade or same-subject teams meet weekly to collaborate, analyze, and develop
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strategies on common issues related to curriculum, assessment, and instructional strategies. Sample PLC activities include creating
standards-aligned lesson plans and units, using data analysis to inform instruction, providing differentiated instruction, and planning
and providing progress monitoring and assessment. Our PLCs are supported by the school’s instructional facilitator (IF) who meets
frequently with each PLC to provide job-embedded coaching and support to teachers on curriculum and instruction, including high-
yield instructional strategies to teach the Common Core/Essential NC Standards. District exceptional children (EC) and ESL
specialists also provide professional learning experiences for our educators working with special student groups. (4) Investing in
Innovation (i3) Grant: Chosen from among nearly 2,000 applicants, I-SS was one of only fourteen school districts earning the grant in
2010. The i3 grant supports our district’s reform strategies to organize a cross-functional team to support high-needs students as seen
in Figure I. This plan enhances our practice of key research-based strategies: Response to Intervention (RtI) (began in 2009) and PLCs
(began in 2005). Through our 13 program, we refined our support structures and provide cross-functionality for maximum teacher and

Figure I: student impact. Instructional facilitators, Rt liaisons, instructional technology

i3 Model | coordinators, and EC specialists work together to identify, share, and coach best

practices for reaching students with disabilities, ELL, and other specialized needs.

This integration helps establish common professional development focus areas;

Instructional '  IT Coordinator

Facilitator ensures that common methods, materials, and strategies are implemented; and allows

e ' us to gain valuable feedback on implementation of key strategies within each school.
Response to Intervention Tl

. Professional Leaming Communities .-~ Professional learning experiences are adjusted to meet identified needs in a timely

_ manner, creating a feedback loop to further improve and align professional learning
" EC Specialist ;. RtI Liaison . o . . . "

: experiences for our district’s instructional staff. While we rank 113" among the 115
school districts in North Carolina for per pupil spending, we have excelled in many
academic performance measures as one of the top districts in our State. Our academic

rank is 29" and we received full accreditation as a quality school district by
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AdvancED in March 2011. Also, our Mount Mourne

Table 5. Iredell-Statesville Schools Reform Turnaround Highlights®*

and Northview IB Schools received full accreditation Measure 2002 Results 2011 Results
along with the development of two early college |Dropout Rate 6.5% 2.97% (14th in NC)
programs. Although our resources are lower than | Academic Ranking 55" in NC 38™ highest in NC
other districts, we have maximized the impact of these |SAT 991 (57" in NC) 1026 (16™ in NC)
critical assets, sustained reforms that improve student |Student Attendance Rate 94% (55th in NC) 96% (1 1M in NCO)
learning outcomes, and made significant gains in |Per Pupil Expenditures Bottom ten in NC | 113" lowest of 115
achievement as displayed in Table 5. (¢) Availability |National Board Certified Teachers 6% 11%

of Student Performance Data. The [mPACT

Credit Recovery Courses

500 courses

958 courses

Management Team will provide project direction and |Parent Conference Participation 65% 91%

ensure student performance data is available to Operating Fund Balance -$2.5 million $7.7 million
students, educators, and parents. This process will External Audit Findings 11 Zero for last 6 years
ensure that data is used to improve and inform |Highly Qualified Teachers 80% 97%
participation, instruction, and services via: (1) Business and Faith-Based Partners 40 268

Program Evaluation: Our program objectives (Section E) include benchmarks to monitor progress, reflecting the annual increases
anticipated as IMPACT matures and service delivery becomes more refined. Our logic model (Appendix A) has a built-in feedback loop
emphasizing the provision of timely, regular, and useful feedback to stakeholders for informed decision-making relative to needed
changes in activities and affecting student performance. Through quarterly meetings, our evaluator will engage stakeholders with
evaluation findings depicting implementation fidelity and student outcome data. (2) Response to Intervention (Rtl): Rtl employs a
universal screening approach that provides information to make high-quality decisions about the instructional needs of students; builds
the skills of teachers on how to use student/classroom data to drive instruction; and provides in-classroom modeling, feedback, and

coaching relative to appropriate interventions. Rtl begins with an examination of the core learning approach in all key curriculum
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areas and makes a baseline assumption that if core instruction is meeting the needs of the students in a classroom, then at least 80% of

the students are successful.”

If the data does not support this assumption, then focus is placed on the core learning approach, and
improvements are defined and implemented before intensely targeting struggling students. This strategy is supported by the use of
AIMSweb which is a benchmark and progress monitoring system based on direct, frequent, and continuous student assessment.”® The
National Center on RtI gave this tool the highest possible rating for predictive validity and reliability.”” (3) Plan, Do, Study, Act
(PDSA): School leaders use this process to obtain data to complete school-wide PDSA cycles and teacher evaluations. Our teachers
also use the reporting system to gather formative assessment data and use these reports in their PLCs. Our PLCs provide a platform to
implement improvement strategies using the PDSA cycle including small-scale tests of planned actions followed by assessment and
improvement of the initial plan. This process is used to improve student assessment, instruction, intervention, graduation rates, and
professional development. PDSA is implemented district wide at every level from targeting a specific skill in a classroom to
developing our district strategic plan. Its effectiveness lies in its ability to serve as a mechanism to continuously measure performance
providing “just-in-time” data to implement data-driven improvements. PDSA steps include: (a) PLAN: validate the need for
improvement, clarify the need, purpose, goals, and measures; (b) DO: Adopt and deploy an approach to continual improvement,
translate the approach to aligned action; (c) STUDY: analyze results; and (d) ACT: make improvements. If data reveals a subject-
level struggle to attain an objective, our PLCs use PDSA to study the problem in-depth and develop strategies to address the issue. See
Appendix D for an example. (4) Educational Forums: EdMatters, educational forums for parents, staff, and community, are provided
during the school year. Parents, staff, and the community are invited to learn about student performance and specific issues affecting
our district. During the forums, attendees work with the superintendent and other leaders to provide feedback, identify potential
solutions, and be a part of the ongoing discussions. (5) Other Tools: Students, educators, and parents have access to a variety of
performance data such as NC Report Cards, Annual Report, parent conferences, and student-led conferences. Further, Parent Assist is
a web application to help parents track their student’s progress which provides real-time progress reporting in French, English, and

Spanish.”® Through ImpACT, we will make the pivot to tablet-based tools and applications for parents and stakeholders.
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(B)(2) Increasing transparency in LEA processes, practices, and investments (5 points)

The extent to which each LEA has demonstrated evidence of—

A high level of transparency in LEA processes, practices, and investments, including by making public, by school, actual school-level
expenditures for regular K-12 instruction, instructional support, pupil support, and school administration. At a minimum, this
information must include a description of the extent to which the applicant already makes available the following four categories of
school-level expenditures from State and local funds:

(a) Actual personnel salaries at the school level for all school-level instructional and support staff, based on the U.S. Census
Bureau’s classification used in the F-33 survey of local government finances (information on the survey can be found at
http://nces.ed.gov/ccd/f33agency.asp);

(b) Actual personnel salaries at the school level for instructional staff only;
(c) Actual personnel salaries at the school level for teachers only; and

(d) Actual non-personnel expenditures at the school level (if available).
In the text box below, the applicant should describe its current status in meeting the criteria.

The narrative or attachments should also include any supporting evidence the applicant believes will be helpful to peer reviewers,
including at a minimum the evidence listed in the criterion (if any), and how each piece of evidence demonstrates the applicant’s
success in meeting the criterion. Evidence or attachments must be described in the narrative and, where relevant, included in the
Appendix. For evidence or attachments included in the Appendix, note in the narrative the location where the information can be
found and provide a table of contents for the Appendix.

Recommended maximum response length: One page
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(B)(2) Increasing transparency in LEA processes, practices, and investments.

Transparency is built into our continuous improvement strategies through our Performance Excellence Model. This process ensures:
staff are empowered to make decisions that impact instruction and assessment; staff are involved in using data to make decisions, not
only about student learning, but also about finance, personnel, and building decisions; the I-SS Board completes a self-assessment
and creates an improvement plan like every school, department, and teacher; and our stakeholders have input and easy access to our
policies and processes. Our district provides a variety of avenues to demonstrate openness and accountability which serve as high
standards of transparency.”’ This information is made available and easily accessible to all community members, parents, and staff
through our comprehensive website, parent and community meetings (e.g., school improvement team, school board), press releases
(e.g., Common Core Standards, curriculum review week), and hard copy and digital reports. One key transparency piece is our annual
report which includes: a summary of ranking of per pupil expenditures, external audit findings, operations, student outcomes,
revenues, and expenditures. Further, social media is essential to transparency including Twitter, Facebook, blogs (from the
Superintendent to teachers), and Connect Ed (phone/text service for families to provide weekly updates). Through ImMPACT, we will

develop a family app that will be easily accessible via smart phones. Table 6 shows other transparency methods in our processes,

practices, and investments (see Appendix E for | Table 6.I-SS Transparency in Processes, Practices, and Investments

examples). School-level expenditures from State and | ® Audited financial statements e EdMatters events
local funds are available on our district website with | ® Budget resolutions * Strategic plan, Minutes
Dollars & S Budget Bulleti District fundi

data from:*® Work 4 NC Schools, Civil Rights Data ¢ Lotlars ense bu ge u et * Listiie 1‘m Ing sources

‘ ‘ ‘ e “Fact checker” form in which parents ¢ School climate surveys
Collection, and American Recovery & Reinvestment submit questions and are answered online | » Website district headlines
Act. This information includes: (a) personnel salaries | ¢ County appropriations historical o Twitter & Facebook pages
at the school level for all school-level instructional comparisons e District/school report cards

and support staff based on the US Census Bureau’s classification; (b) personnel salaries at the school level for instructional staff; (c)

personnel salaries at the school level for teachers; and (d) non-personnel expenditures at the school level.
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(B)(3) State context for implementation (/0 points)

The extent to which each LEA has demonstrated evidence of—

Successful conditions and sufficient autonomy under State legal, statutory, and regulatory requirements to implement the
personalized learning environments described in the applicant’s proposal.

In the text box below, the applicant should describe its current status in meeting the criteria.

The narrative or attachments should also include any supporting evidence the applicant believes will be helpful to peer reviewers,
including at a minimum the evidence listed in the criterion (if any), and how each piece of evidence demonstrates the applicant’s
success in meeting the criterion. Evidence or attachments must be described in the narrative and, where relevant, included in the
Appendix. For evidence or attachments included in the Appendix, note in the narrative the location where the information can be
found and provide a table of contents for the Appendix.

Recommended maximum response length: Three pages
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(B)(3) State context for implementation

» Successful Conditions: We have a variety of successful experiences and conditions which have positioned our district to
implement high-quality personalized learning environments such as: (1) Our Smaller Learning Community grant (totaling over $6
million for 5 high schools) enabled our district to further refine our beginning reform efforts to provide research-based rigorous,
academic environments and personalization strategies to improve academic performance, graduation rates, and postsecondary
success for all students. (2) Our district won the Baldrige Award in 2008, and key to this designation was our implementation of
PDSA, which we brought all the way to the classroom level versus other districts that just use PDSA at the district level. (3) Our i3
grant supports our district’s reform strategies to organize a cross-functional team to support high-need students at all schools in our
district. This plan enhances our practice of two key research-based strategies: Response to Intervention and Professional Learning
Communities. We partnered with the NC Department of Public Instruction (NCDPI) which formulated a RtI model to provide
technical assistance to LEAs to foster replication throughout the State.’' (4) In the 2012-13 school year, all schools in North Carolina
are implementing the Common Core. This process began in 2008 with a total revamp of the State’s Standard Course of Study as the
State developed its own Essential Standards that incorporate the Common Core Standards and align teaching and learning to career
and college readiness.” For over a year, teams of educators from each district have provided information about the new standards,
what they mean for each grade and subject, and best practices for success. (5) Focused on career and college readiness, NC has also
developed a new accountability model that went into effect this school year. To measure readiness, five new indicators were
implemented: math course rigor (percentage of students taking and passing high-level math courses); ACT performance (percentage
of students scoring well enough to have 50% chance of getting a B or higher in their first credit-bearing college course); WorkKeys
performance (percentage of graduates who were awarded a Silver Level Career Readiness Certificate based on WorkKeys
assessments); graduation rates (percentage of students who graduate in four and five years); and graduation project (schools receive
credit if they require students to complete a project).”® (6) NCDPI recently received a $3.64 million US Department of Education

grant to design, develop, and implement a statewide P-20 system. This system will allow educators across NC’s education-workforce
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continuum to develop a “big picture” view of trends in student performance and help better prepare students for college and

careers.”* Once in place, I-SS will integrate with this longitudinal data system. (7) North Carolina was one of only 12 recipients

awarded the Race to the Top grant in 2010. Through this grant, our district received over $1.7 million to implement innovative

strategies to improve teacher effectiveness, student achievement, graduation rates, and college readiness. Table 7 provides examples

of key areas in the State grant that will enhance the successful implementation of our proposed Race to the Top district program.

Table 7. Key Objective Areas of Federal Race to the Top Grant for North Carolina™

e Incorporate the State infrastructure blueprint (NC Cloud) into
our technology plans

¢ Provide access to an e-learning platform that integrates with a
Learner Management System and Learning Object Repository

¢ Ensure teachers and staff understand the new NC Standard
Course of Study and assessments

e Complete unified strategic plan for I-SS that utilizes data to set
priority goals, activities, and targets for performance

e Use evaluation tool as factor in teacher development plans and
decisions related to promotion, retention, and removal

e Provide access to effective high-quality, job-embedded, data-
informed PD and include tablet and applications based culture

e Extend existing partnerships with NC colleges/universities

¢ Create transition plan to begin using the online Instructional
Improvement System once implemented in 2013

¢ Enhance district technology infrastructure to facilitate online
real-time assessments at each school

¢ Help educators use teacher evaluations and assessment data

¢ Recruit individuals via incentive structure to teach in high-
need schools using school/university partnerships

e Use alternative routes to administrator and teacher
certification with fidelity (e.g., Praxis prep, course expenses)

e Increase concentration of highly effective teachers/leaders

e Integrate student growth data into educator evaluations

e Provide curriculum support for NC Standard Course of Study

and use data to place students in appropriate courses

» Sufficient Autonomy: In addition to Race to the Top, NC Department of Public Instruction (NCDPI) provides a variety of

pathways to ensure we have the flexibility to implement personalized learning environments through /MPACT. This includes:

e Funding is distributed to local boards of education. Through an intensive strategic planning process, the I-SS Board then develops
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a plan to distribute State-provided resources based on the specific needs of our students. This flexibility enables our district to be
innovative and target schools with specific funding needs. Nearly 60% of our funds are provided in positions rather than dollars.
This process enables our district to hire the most experienced and educated certified personnel without exact budget limitations.

e Two years ago, NCDPI lifted the cap on class sizes which provides flexibility to implement strategies beyond the traditional
classroom model. Each district is allowed to determine the criteria for subject and grade advancement. For example, a 6" grader
can take a 7™ grade class or an 8" grader can take geometry at a high school. Other options include cross-grade flexible grouping
and flexible subject grouping. Online courses via NC Virtual Public School are available and through ImpPAcT we will scale online,
blended, and personalized learning to a district portfolio of options for student courses, modules, test preparation, and teacher PD.

e North Carolina operates a vigorous initiative for promoting innovative, autonomous public schools. Innovative programs can
create a school within a school, a technical high school, or a high school or technical center located on a college campus. Once
approved, the district obtains waivers that release the school from restrictions on the use of State funding and other specific State
laws and policies. Through Learn and Earn, we have two early colleges with this designation which enables students to graduate
in five years with a high school degree and two years of college credit. CCTL provides a 1:1 device, smaller personalized learning
environments, and operates on Mitchell Community College’s campus. VPAC serves as our visual and performing arts school.

e The North Carolina Window on Student Education (NC WISE) assimilates all facets of public school life from the classroom to
the central office and assists in personalizing the learning environment using the following tools: Electronic Student Information
System enables schools to manage student information; Electronic Data Interchange presents the capacity to electronically
transmit student instructional records and demographic information between districts, schools within a district, and to NC
universities and colleges; and Uniform Education Reporting System transfers information from the local district to the NCDPL*

» SEA Comments: We submitted our application to the State for review and were pleased that they said “It aligns strongly with the

State’s work. We applaud your ambition and creativity on behalf of the students of I-SS, and recommend to USED that they fund

your application, so that you may proceed in implementing your plan to personalize education.” (See Appendix F for documentation)
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(B)(4) Stakeholder engagement and support (/0 points)
The extent to which each LEA has demonstrated evidence of—

Meaningful stakeholder engagement in the development of the proposal and meaningful stakeholder support for the proposal,
including—
(a) A description of how students, families, teachers, and principals in participating schools (as defined in this notice) were
engaged in the development of the proposal and, as appropriate, how the proposal was revised based on their engagement and
feedback, including—

(i) For LEAs with collective bargaining representation, evidence of direct engagement and support for the proposals
from teachers in participating schools (as defined in this notice); or

(i1) For LEAs without collective bargaining representation, at a minimum, evidence that at least 70 percent of teachers
from participating schools (as defined in this notice) support the proposal; and

(b) Letters of support from such key stakeholders as parents and parent organizations, student organizations, early learning
programs, tribes, the business community, civil rights organizations, advocacy groups, local civic and community-based
organizations, and institutions of higher education.

In the text box below, the applicant should describe its current status in meeting the criteria.

The narrative or attachments should also include any supporting evidence the applicant believes will be helpful to peer reviewers,
including at a minimum the evidence listed in the criterion (if any), and how each piece of evidence demonstrates the applicant’s
success in meeting the criterion. Evidence or attachments must be described in the narrative and, where relevant, included in the
Appendix. For evidence or attachments included in the Appendix, note in the narrative the location where the information can be
found and provide a table of contents for the Appendix.

Recommended maximum response length: Three pages
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(B)(4) Stakeholder engagement and support.

(a) Stakeholder Engagement. Since our reform efforts began over 10 years ago, meaningful stakeholder engagement has been an
ongoing cornerstone for the development of our model of student achievement and personalized learning. Our IMPACT proposal is a
culmination of these processes through revisions, feedback, and refinement of our strategies (e.g., NC RTT, Baldrige Award, Smaller
Learning Communities, 13). A myriad of stakeholder groups were engaged in the development of this proposal and our larger reform
efforts: (1) Teachers: In addition to using PLCs for hands-on skill building and collaborative support, we use this weekly time to
obtain feedback to refine current and proposed strategies in our reform efforts. During a district professional development day in
September 2012, teachers were presented with the IMPACT model summary for review (see Appendix G). Teachers were given time to
process the model, and instructional facilitators and principals were available for questions and feedback over the next week. After
feedback was taken into account, nearly 80% of educators (see Appendix G) demonstrated their support of IsPACT (NC does not have
collective bargaining representation). (2) Principals: Principals were provided with ongoing updates of the model development from
the Executive Cabinet and were encouraged to provide feedback and suggestions for program design. They then shared the strategies
and solicited feedback from educators in their schools. (3) Families and Students: EdMatters, educational forums for parents,
students, staff, and the community, are provided during the school year. During the forums, attendees work with the superintendent
and district leaders to provide feedback, identify solutions to issues, and join the discussions going on in the district including grant
proposals and model development such as IMPACT. Each PDSA committee also includes teachers, administrators, parents, and
community stakeholders for ongoing feedback. Our Design Team was comprised of representative administrators including several
middle and high school parents. This team used results from parent, teacher, and student climate surveys and School Improvement
Plans (developed by educators and parents) to help determine program strategies. (4) Mayor Comments: On October 10, we
submitted our application to the Mayors of Statesville, Troutman, and Mooresville for feedback (See Appendix F). Although one
Mayor declined to comment, the Mayor of Statesville praised our past accomplishments, provided his full support for /MPACT and

indicated that he believes this initiative will be an “overwhelming success” and “ALL children will benefit and improve” if funded.
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The Mayor of Troutman said “In 1965 when I began my career in banking, the bank had the first generation computer with punch

card entry. The Space Program upgraded considerably this technological beginning. Today, the changes to meet the needs of the 21*

century workplace have got to come through innovative education ideas such as Iredell-Statesville Schools RTT-D application which

highlights the Districts’ project IMPACT. The superintendent and his staff are highly respected by the town’s residents, pupils and staff.

I am very impressed by and supportive of this request and respectfully urge your support of the I-SS application.”

(b) Letters of Support. Stakeholder support has and will continue to be an essential component in the implementation of /IMPACT. We

received letters of support from the following partners highlighted in Table 8 (See Appendix H: Letters of Support).

Table 8. IMmpacT Partner Commitments and Support

NC Department of Public Instruction: provide PD in PBIS
and other strategies related to educating high need students, and

disseminate best practices for replication in other NC schools.

Mitchell Community College: offer PD for teachers and support
the College Readiness Institute via college tours, test preparation

and career exploration for students.

Parent Teacher Organizations: foster transparency, solicit
feedback from students and families, and provide information

about the needs of our schools and progress of initiatives.

Barium Springs Home for Children: provide psychotherapy,
family support programs, transportation, adoption services,

therapeutic foster care, and group home residency.

Student Council: initiate methods of change, uphold student
achievement, provide teacher recognition, and support the

implementation of student-centered, personalized learning.

Partners Behavioral Health Management: provide in-kind
mental health and crisis counseling services for students and

families.

Southwest Education Alliance: Coordinate and provide
professional development opportunities as part of our eleven

district consortium in the southwestern part of North Carolina.

Boys & Girls Club of Piedmont: provide mentoring and
afterschool tutoring to further IMPACT’S goal of providing an

individualized and flexible learning environment for students.

The Cove Church: provide volunteer tutors and mentors to

serve the students and families of Iredell County.

South Yadkin Baptist Association: provide volunteer mentors

and tutors to create personalized, learning environments.

Teachscape: provide in-kind contributions in the form of online learning resources and online classroom walkthrough tools.
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(B)(5) Analysis of needs and gaps (5 points)

The extent to which each LEA has demonstrated evidence of—

A high-quality plan for an analysis of the applicant’s current status in implementing personalized learning environments and the logic
behind the reform proposal contained within the applicant’s proposal, including identified needs and gaps that the plan will address.

In the text box below, the applicant should describe its current status in meeting the criteria and/or provide its high-quality plan for
meeting the criteria.

The narrative or attachments should also include any supporting evidence the applicant believes will be helpful to peer reviewers,
including at a minimum the evidence listed in the criterion (if any), and how each piece of evidence demonstrates the applicant’s
success in meeting the criterion. Evidence or attachments must be described in the narrative and, where relevant, included in the
Appendix. For evidence or attachments included in the Appendix, note in the narrative the location where the information can be
found and provide a table of contents for the Appendix.

To provide a high-quality plan, the applicant should describe, at a minimum, the goals, activities, timelines, deliverables, and
responsible parties (for further detail, see Scoring Instructions in Part XV or Appendix A in the NIA). The narrative and attachments

may also include any additional information the applicant believes will be helpful to peer reviewers.

Recommended maximum response length: Two pages
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(B)(5) Analysis of Needs and Gaps.

Today’s workplace is characterized by rapid progress and ever-changing technology that require highly-trained and educated
employees with strong cognitive, communication, and problem-solving abilities. While a high school diploma was once enough to
secure employment and a living wage, it is estimated that 80% of job openings in the next decade will require a two- or four-year
degree or professional certification.”’ By 2020, the US will face a potential shortage of 1.5 million college-educated workers but a
surplus of nearly 6 million low-skill workers.”® To help our nation retain global economic competitiveness, school systems, including
our district, must take a multi-dimensional approach to improve educational outcomes and academic preparedness for all students to
provide them with the ability to chart their own career path.” While I-SS has achieved great progress in improving academic success
for all student groups, needs and gaps remain. For instance, while our overall graduation rate has improved, gaps among subgroups
remain, and over 17% of black, 23% of Hispanic, 22% of economically disadvantaged, and 26% of students with disabilities still do
not graduate.*” Similar gaps exist for EOC testing with over 35% of black, 25% of Hispanic, 28% of economically disadvantaged, and
47% of student with disabilities performing below grade level. Nearly 56% of black, 48% of Hispanic, 46% of economically
disadvantaged, and 76% of students with disabilities did not pass both reading and math proficiency tests. As we assessed our needs
and gaps and reviewed research and other personalized learning models, our Design Team developed core guiding principles that
served as the logic behind our reform and new direction. These include: (1) To be successful, our reform must fit the needs of our
district. We quickly discovered there are many models and few of them are a “pure” or one-size-fits all approach. IMPACT will not be a
copy of another personalized learning model but rather a program design that integrates a variety of innovative best practices from a
culmination of our experience, research, and the needs of I-SS. (2) To achieve the bold reforms, we must move from the mindset of
“improve the system we have” to “innovate the system we need.””*' Our district has clearly implemented successful reform efforts and
“best” practices as highlighted above; however, multi-dimensional system change and our “next” practices will be essential to
implement our reforms. (3) Instead of focusing on small, school-wide change, our innovation will come from broadening our mindset

to the role and functionality of our district and the future of learning.* Rather than overseeing a set of similar one-size-fits all

Iredell-Statesville Schools: IMPACT Page 41 of 168




schools, the district role is to develop a flexible portfolio of
different types of schools that “IMPACT” and transform
teaching and learning.” (4) To personalize learning in I-SS,
changes in structures and systems are critical. For IMPACT,
this includes bold transformations in platforms, class
structure, instructional time, teacher roles, and competency-
based student learning. We were astonished to learn that
senior high school students have devoted over 12,000 hours
of seat time to observing classroom decision making.** We

no longer want to fall in that category. Based on our needs

and gaps, Figure J shows our current status in implementing

Figure J. Current Status and ol
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personalized learning environments and our district vision for Teacher Suppor: Program

future practices to be tested and scaled up. Table 9 presents our high-quality plan for continuing our analysis of needs and gaps. Our
management team will oversee this process to ensure we stay on track to our overall vision to make strides towards our 3.0 model of
future learning. Personalized learning teams at each school will be created to serve as a resource to guide our analysis and fit the needs
of each school. Teams will include: Blended Learning Coaches, Instructional Facilitators, Principals, Assistant Principals, and Student
Assistance Program Coordinators. Our analysis will be guided by the multiple measures method which includes: demographics
(descriptive information such as enrollment, attendance, ethnicity, gender); perceptions (data about what students, parents, teachers,
and others think about the learning environment); student learning (standardized test results, grades, authentic assessments); and
school processes (school programs, instructional and assessment strategies, classroom practices).*” Instead of examining this data
independently, the power of analysis comes from intersecting all four data categories at the school and district level. Ultimately, the

intersection of all four allows the prediction of processes that best meet the learning needs of all students.
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Table 9. Analysis of Needs and Gaps | Goals Addressed: Individualize Student Learning, Revolutionize Instruction

Strategy 1: Develop a consistent process to assess the current status in implementing personalized learning environments.

Deliverables: School-based analysis of needs/gaps for each target school; district-based analysis of needs/gaps for all combined

Activities Timeline Responsibility
Create Personalized Learning (PL) Team at each targeted school 3/13 BLC
Provide training on the multiple measures method to analyze data 3/13 BL Coordinator
Assign PL. Team members responsibility for specific data areas 3/13 BLC
Survey parents, teachers, and students to get input on school needs Begin 4/13, annually BLC, Evaluator
Meet 2 times a month or as needed to merge and analyze data areas Begin 3/13; End 5/13 PL Team
Develop comprehensive analysis report of needs/gaps for all targeted schools | 5/13, 5/14, 5/15, 5/16 BL Coordinator, PD
Use the PDSA cycle to ensure continuous analysis and necessary changes Begin 8/13, monthly PL Team

Strategy 2: Address potential barriers to create highly personalized learning environments.

Deliverables: Comprehensive analysis of school, district, and State level barriers; action plan to address barriers

Identify potential barriers at each school such as space, infrastructure, etc.

Begin 3/13, annually

PL Team, BLC

Identify barriers at district such as enrollment and graduation options

Begin 2/13, quarterly

BL Coordinator, PD

Identify barriers at State level such as attendance and seat time requirements

Begin 3/13, biannually

Project Director

Use PDSA cycle to address identified barriers and create action plan

Begin 4/13, quarterly

Management Team
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C. Preparing Students for College and Careers (40 total points)

(C)(1) Learning (20 points)

The extent to which the applicant has a high-quality plan for improving learning and teaching by personalizing the learning
environment in order to provide all students the support to graduate college- and career-ready. This plan must include an approach
to implementing instructional strategies for all participating students (as defined in this notice) that enable participating students to
pursue a rigorous course of study aligned to college- and career-ready standards (as defined in this notice) and college- and career-
ready graduation requirements (as defined in this notice) and accelerate his or her learning through support of his or her needs. The
quality of the plan will be assessed based on the extent to which the applicant proposes an approach that includes the following:

Learning: An approach to learning that engages and empowers all learners, in particular high-need students, in an age-appropriate
manner such that:

(a) With the support of parents and educators, all students—
(1) Understand that what they are learning is key to their success in accomplishing their goals;

(i1) Identify and pursue learning and development goals linked to college- and career-ready standards (as defined in
this notice) or college- and career-ready graduation requirements (as defined in this notice), understand how to
structure their learning to achieve their goals, and measure progress toward those goals;

(iii)) Are able to be involved in deep learning experiences in areas of academic interest;

(iv) Have access and exposure to diverse cultures, contexts, and perspectives that motivate and deepen individual
student learning; and

(v) Master critical academic content and develop skills and traits such as goal-setting, teamwork, perseverance,
critical thinking, communication, creativity, and problem-solving;

(b) With the support of parents and educators, there is a strategy to ensure that each student has access to—

(i) A personalized sequence of instructional content and skill development designed to enable the student to achieve
his or her individual learning goals and ensure he or she can graduate on time and college- and career-ready;

(i1) A variety of high-quality instructional approaches and environments;

(ii1) High-quality content, including digital learning content (as defined in this notice) as appropriate, aligned with
college- and career-ready standards (as defined in this notice) or college- and career-ready graduation requirements
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(as defined in this notice);
(iv) Ongoing and regular feedback, including, at a minimum—

(A) Frequently updated individual student data that can be used to determine progress toward mastery of
college- and career-ready standards (as defined in this notice), or college- and career-ready graduation
requirements; and

(B) Personalized learning recommendations based on the student’s current knowledge and skills, college- and
career-ready standards (as defined in this notice) or college- and career-ready graduation requirements (as
defined in this notice), and available content, instructional approaches, and supports; and

(v) Accommodations and high-quality strategies for high-need students (as defined in this notice) to help ensure that
they are on track toward meeting college- and career-ready standards (as defined in this notice) or college- and
career-ready graduation requirements (as defined in this notice); and

(c) Mechanisms are in place to provide training and support to students that will ensure that they understand how to use the
tools and resources provided to them in order to track and manage their learning.

In the text box below, the applicant should describe its current status in meeting the criteria and/or provide its high-quality plan for
meeting the criteria.

The narrative or attachments should also include any supporting evidence the applicant believes will be helpful to peer reviewers,
including at a minimum the evidence listed in the criterion (if any), and how each piece of evidence demonstrates the applicant’s
success in meeting the criterion. Evidence or attachments must be described in the narrative and, where relevant, included in the
Appendix. For evidence or attachments included in the Appendix, note in the narrative the location where the information can be
found and provide a table of contents for the Appendix.

To provide a high-quality plan, the applicant should describe, at a minimum, the goals, activities, timelines, deliverables, and
responsible parties (for further detail, see Scoring Instructions in Part XV or Appendix A in the NIA). The narrative and
attachments may also include any additional information the applicant believes will be helpful to peer reviewers.

Recommended maximum response length: Eight pages

Iredell-Statesville Schools: IMPACT Page 45 of 168



(C)(1) Learning.
(a) Approach to Learning. To succeed in the 21* Century workplace, all students need to perform at high standards and acquire

mastery of rigorous course content, including developing the cognitive and social skills that enable them to deal with the complex
challenges of the knowledge-based economy. For I-SS, this means completing our ongoing transformation from the traditional
classroom learning environment (/-SS 1.0: original conventional practices) and teams of educators working in varying combinations to
address the needs of each student (/-SS 2.0: current best practices) to our 3.0 vision of cutting-edge practices that empower students
with multiple personalized pathways which capitalize on technology to ensure our students are career and college-ready.*® I-SS will
scale online, blended, and personalized learning to a district portfolio of options for student courses, modules, and career- and college-
preparation. Learning anytime, anywhere, IMPACT affords students with multiple innovative enrollment and graduation options that
empower them to individualize their progress and learning path shown (see Figure K). This includes multiple personalized pathways
that revolutionize student access to learning content and ensure exposure to a
variety of contexts and perspectives. Elements of this expanded access include

learning activities based on the following dimensions:*’ (1) Time: Learning is 24/7

Technology and is not limited to the school day or school year (e.g., flipped classroom). (2)

Swaps

School

Place: The classroom is only one of many locations and opportunities to learn. (3)

Path: Pedagogy used by the teacher is important, however, interactive and

Partners & Career 1B . . : .
Internships Ready S c3hools adaptive software empowers students to learn in a context that is customized to
Student

their needs. (4) Pace: The learning pace is up to the student rather than the pace of

an entire classroom. Diverse exposure will come from a blended combination and

Dual
Enrollment

areer
L7 Academy/ ¥
Technical

2 Early

Poen delivery using technology (means to provide diverse content), digital content
olleges

(high-quality materials, cultures, and perspectives aligned to Common Core), and

instruction (teachers as a guide rather than controller of learning).
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(i) Learning as Key to Success. We know that student academic achievement and educational attainment are not solely dependent
upon mastery of content or development of academic skills but also rest, in part, on a variety of non-cognitive factors such as self-
regulation, persistence, motivation—that impacts student performance.” This is why our student learning approach was designed
based on several key theories and research which will assist our schools in developing highly effective classroom learning experiences
that engage, motivate, and challenge all students. These theories include: (1) Self-Determination Theory: Student-centered classrooms
that use self-blends to empower students can significantly boost achievement motivation (competence + autonomy + relatedness =
self-determined student).” Examples of self-blends include strategies such as rotation, flex, and enriched virtual models.”® (2)
Extrinsic vs. Intrinsic Motivation: Students’ motivations are stronger, more resilient, and more easily sustained when they come from

internally held ambitions rather than from externally applied rules and pathways.”'”**

(3) Self-Regulation Theory: Self-regulation
increases when students are engaged and motivated by a sense of ability.”* If students feel certain they can succeed, then they are more
likely to engage in strategies they need to accomplish tasks.” When students feel as if they lack competence, they more easily yield to
barriers and frustrations. (4) Student Voice: Students expand their sense of ownership and attachment to school or activities when they
feel respected and valued for their perspectives.56 The more choice, control, and collaborative opportunities students are afforded, the
more motivation and engagement are likely to climb.”’ (5) High Expectations: Two key factors in creating environments that promote
increased academic achievement and enhanced college and career readiness, particularly in students from low-income and/or minority
backgrounds: a pervasive, consistent belief that students can succeed, combined with instructional and subgroup support, both key

58,59

components of IMPACT. Using this research as a foundation, IMPACT focuses on four key levers to improve and support student

achievement to build the knowledge, skills, and behaviors critical for success both in school and future careers, outlined in Table 10.%°

Table 10. IMPACT Levers for Learning **

Content Knowledge and Cognitive Strategies: centers on the new NC Standard Course of Study, which incorporates the
Common Core Standards, to enable students to master core content, anchored in a blended learning approach using next-

generation learning tools while developing critical thinking and problem-solving including applying and expanding knowledge.
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Non-Cognitive Strategies: includes development of academic behaviors (attendance, study habits); academic perseverance (self-
discipline, self-control); academic mindsets (sense of belonging, ability, competence, relevance of work); learning strategies

(study skills, self-regulated learning, goal-setting, metacognitive strategies); and social skills (cooperation, responsibility).

College & Career Pathways: provides information and preparation on college and career choices to help guide students’

development of college and career pathways in addition to specific coursework applicable to the student’s identified interests.

Interventions and Supports: includes school-wide, classroom, and individual supports for all students to address students’

specific cognitive, social, and emotional needs and includes differentiated and personalized learning strategies, afterschool

academic assistance, summer academic prep camps, small group workshops or one-on-one instruction and tutoring.

(ii) Learning and development goals linked to college- and career-ready standards. In designing IMPACT, we established core
student learning factors and experiences that will be consistent in all targeted schools to provide every student the support they need
across the school continuum to graduate college- and career-ready.®® Central to our design is moving from students articulating their
perspectives and serving as data sources to students directing collective activities, structuring their learning, and serving as leaders of

change.®* Figure L presents these factors on our “slide rule” concept which asks whether or not we have the right student learning

factors at each transition in the personalized continuum with increasing intensity as the student progresses.®”®
Student Driven: Explicit control to
design and determine learning path Figure L. I-SS Student Learning Slide Rule Concept
Competency-Based Progression:
Work at own pace to master standards
and honor natural differences iti : iti . iti
il | Trodion v TGO g oot or [lin
Project-Based Learning: Authentic .
J 5 Elementary School _ Middle Barly College or Career

opportunities to investigate and address
real-world problems and issues

Everywhere, Flexible Learning: II
Hands-on, blended opportunities from a
range of experts and technologies
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Using these key approaches, ImPAcT will provide our students with an array of comprehensive college and career access and success
activities designed to increase their preparation for the post-secondary world, both academically and socially, including a rigorous and
relevant curriculum and needed interventions and supports to build their knowledge and skill levels. We will further promote
development of a college-going culture in our targeted schools beginning in middle school with university tours, college entrance
exam prep, college admissions and financial aid workshops, personalized assistance in completing college entrance and financial aid
forms, and exposure to on-campus events and postsecondary academic programs at colleges and universities in our state and region.

(iii) Areas of Academic Interest. /MPACT was designed to ensure that our students have a wide variety of options in an individualized
course of study that align with their personal interests, skills, and aspirations, and prepares them to pursue their future college and
career goals. This includes building an understanding of the specific courses, postsecondary options, and procedures they must
complete to pursue their desired college and career. IMPACT will encourage our students to begin exploration of their individual
interests and academic strengths and aligned career fields beginning in middle school including career exploration activities such as
job shadowing and work study programs, activities all shown by research to increase postsecondary enrollment, particularly in high-
risk students, such as ours.®”® Students will also have weekly SWAG time—a one-hour block with 30 minutes for lunch and 30
minutes to more deeply explore areas of interest such learning to play guitar, speaking Spanish, etc. We will also use the ACT College
Readiness assessments that align with the Common Core Standards, beginning in Grades 8 and 9 with EXPLORE, PLAN in Grade 10,
and ACT in Grades 11 and 12 which provide a student interest inventory to produce a “World-of-Work™ map of 26 career areas to
help inform post-secondary education and career planning. These assessments, described in greater detail in Section C2, also provide
an early indicator of college readiness, including student strengths and weaknesses and an on-track indicator assessing a student’s
academic readiness for college-level work. These interest inventories and World of Work maps will assist students and their parents in
working with their teacher-advisor and/or guidance counselors to develop their individualized college and career plan. IMPACT students
will complete this annual individual learning plan which will identify the student’s post-secondary education and career goals, along

with the specific courses and actions students will need to reach their identified goals. These plans will be revisited at least twice per
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year with counselors, advisors, and the parent and student to identify student progress in charting their academic pathway to reach
their college and career goals. Studies show that students who have interests that are consistent with their college major, are more
likely to have higher college GPAs, persist in college, and graduate.”” »Academic Pathways: Rigorous core content is valuable to all
students, regardless of their postsecondary goals.”’ Beginning with the 2012-13 school year, I-SS students entering ninth-grade will
pursue a course of study to earn a “Future-Ready Diploma” designed to provide our students with a rigorous education that includes
four credits each in English and Mathematics, 3 each in Science and Social Studies, 1 credit of Health/Physical Education, and 6
required elective credits including 2 in a second language, Arts, or Career-Technical Education (CTE), and an additional four-credit in
a concentration area. This concentration can be in CTE, Arts/Music, Junior Reserve Officers’ Training (JROTC), Advanced Placement
(AP) or International Baccalaureate (IB), Early College or Dual enrollment coursework, or in any other subject area of the student’s
interest. This allows our students to tailor their course concentrations to fit their interests and career goals while building a strong
academic foundation for their post-secondary studies. Offering such diverse programs and specialized courses of study helps increase
student engagement in their studies and promote planning and preparation for post-secondary education. In addition to the existing
career academies at each high school (ranging from visual arts to leadership to automotive), we will develop new career academies
based on student interests. In combination with our planned blended approach, our students will have great flexibility in pursuing an
academic pathway at their own learning pace and in their preferred learning environment.”' » Early Colleges: We have already put
into place several school structures to prepare students for 21* Century careers aligned to their personal interests including: (1) two
early colleges: Career Academy and Technical School which prepares students for careers in allied health or automotive and
transportation, which is recognized as one of the top high school prep programs in the nation; and Visual and Performing Arts Magnet
program focusing on television news production and digital film production; and (2) three International Baccalaureate middle/high
programs. These programs allow our students to gain valuable post-secondary credit while offering them exposure to a variety of
academic and technical courses to inform their post-secondary decision-making. Such approaches boost the likelihood of post-

secondary enrollment while helping students save time and money as they earn college credits while still in high school.”
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iv. Diverse cultures, contexts, and perspectives to motivate and deepen individual student learning. To succeed in the rapidly
changing workplace of the 21* Century, students need “deeper learning” skills—or the ability to take knowledge and use it in new
situations including how, why, and when to answer questions and problem-solve. Deeper learning involves developing and applying
five types of interconnected knowledge: facts, concepts or categories; schemas, models, or principals; procedures or step-by-step
processes; strategies or general methods; and beliefs about one’s own learning abilities.”” As detailed in Table 11, below, research-
based methods promoting this approach include: using multiple and varied representations of concepts and tasks; encouraging
elaboration, questioning, and self-explanation; engaging learners in challenging tasks, with supportive guidance and feedback;
teaching with examples and cases studies; priming student motivation, and using formative assessment. These approaches address
both motivational (engagement, interest, identify, and self-efficacy) and dispositional factors (consciousness, stamina, persistence,
collaboration) of learning.”* A classroom-based example incorporating several of these research-based methods is the use of problem-
based learning to engage learners in challenging tasks while providing guidance and feedback that encourages elaboration,
questioning, and self-explanation, and primes motivation by presenting relevant problems that are interesting to students. For example,
instead of merely solving math problems through a set of rules, formulas, and solution techniques, our students will take part in
learning experiences that help them to identify, frame, and solve real-world problems using math.””v. Master critical academic
content and develop critical competencies. Our district began implementation of the NC Standard Course of Study (which
encompass the Common Core Standards) with the 2012-13 school year, to assist students in mastering core academic content while
developing the kinds of critical thinking, problem-solving, and communication skills necessary for college and career readiness, as
seen in iv, above. We will use multiple modalities as part of our blended learning approach which will provide: individualized content
(adaptive, engaging, diverse content; embedded assessments); project and group learning (critical thinking, evaluating concepts,

76,77

teamwork, communication); and teacher instruction (higher order thinking, differentiated mini lessons). To promote development

of these essential competencies, IMPACT will use the research-based instructional methods outlined in Table 11 below.
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Table 11. Learning Experiences To Promote Development of Critical Competencies

78 79,80

Applying core knowledge through statistical reasoning and
scientific inquiry to formulate hypotheses, offer
explanations, and make well-reasoned arguments

Using varied representations of concepts, including
diagrams, numerical and mathematical representations and
simulations, and helping students interpret them

Teaching with examples and cases, such as modeling step-
by-step how students can solve a problem or carry out a
procedure while explaining the reasoning behind each step
Using formative assessments to continuously monitor
students’ progress and provide feedback for use in adjusting
instructional strategies and learning activities

Encouraging elaboration, questioning, and explanation by

prompting students to explain the material aloud

Increasing student motivation by connecting topics to
students’ personal lives, engaging students in problem-
solving, and the relevance of knowledge to the real-world
Expressing important concepts, presenting data and
conclusions in multiple forms (i.e. in writing, oral
presentations) which builds the ability to understand and
transfer knowledge, meaning, and intention

Engaging learners in challenging tasks while providing them
essential scaffolding, guidance, feedback, and
encouragement to reflect on their own learning processes
Working collaboratively to identify or create solutions to
societal and vocational challenges to build abilities to
organize knowledge, resources, and people towards a goal

while understanding and accepting multiple viewpoints

(b) Student Access to Personalized Learning. We will use an in-person time-technology swaps framework to provide students with
highly differentiated learning experiences.®' This technology-enabled framework was selected because it serves as an excellent fit with
our diverse district population, variety of current student achievement levels, and flexibility to provide multiple modalities of learning.
Providing a comprehensive learning platform, this framework will create a shift in the function of our teachers from routine to flexible
roles.”” As described in Section BS5, each targeted school will conduct an assessment to help determine which variations and
combinations of this framework fits their needs and develop a phased implementation plan. The swap will be on a fixed (rotation) or a
flexible (flex) schedule based on students’ changing needs.®> The rotation schedule will alternate between live-teacher and digital

learning time (estimated at 25-50% of in-school learning time). The flex schedule will include digital (estimated at 50% of in-school
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learning time), small-group, and large-group learning time that is frequently changing and individualized for each student. Further,
schools will use either learning teams organized around specialization or multi-classroom leadership.** Specialization, allows highly
effective teachers to specialize in high-priority subjects such as math/science or language arts/social studies teaching students on a
fixed, rotating schedule (rotation) or in flexible, frequently changing groupings (flex), which has the potential to increase the number
of students being taught by high-quality teachers by 100% to 400%.% With multi-classroom leadership, instructional teams of
classroom teachers and paraprofessionals report to the highly effective lead teacher with digital instruction substituting a portion of in-
person teachers’ instructional time, resulting in an estimated 400% increase in the number of students being taught by highly-effective
teachers as digital instruction is supervised by a lab monitor which allows fewer, higher quality in-person teachers to extend their
instructional reach to more students. Since the salaries of digital lab monitors are less than teachers, this strategy provides the
flexibility to pay the lead teacher more, save more money, or provide time for more collaborative planning.*® Schools will also have
the option to implement a “flipped classroom” where traditional lectures are posted online so that students can access them anytime.*’
Once students master key learning content, class time will be used for hands-on lab activities that will increase the time teachers have
to provide personalized learning opportunities. These options enable teachers to personalize instruction and empower students to take
ownership of their learning by choosing where to devote their time during the day to complete weekly goals.®® This framework
provides a flexible, hybrid of student learning paths that include opportunities for online courses, project-based learning, tutoring,

small group instruction, formal courses, and community-based learning.® Table 12 highlights key components.

Table 12. ImpAcT Personalized Student Learning Framework Components” ™"

(i) Personalized Sequence of Instructional Content (iii) High-Quality, Aligned Content with Digital Learning

¢ Students spend part of the day engaged in age-appropriate digital | e Learning stations with structured, collaborative, standards-

learning using adaptive content which replaces a portion of based activities that provide deep learning experiences
whole-group instruction (e.g., smart software; videos of best e Groupings assist in developing characteristics of students:
teachers in district, State, or nation; videos of in-person teacher) character traits of 21* century players, core values, high
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e Adaptive, age-appropriate skill development to empower students
to achieve learning goals and graduate college- and career-ready

e Technology applications sustain personalization through multi-
modal, universally designed digital content, adaptive software,
and multimedia resources such as simulations and learning games
that address diverse learning styles and reading levels

e Face-to-face teaching time for higher-order learning,
differentiation, and personalized follow up to provide social and
emotional development, motivational, behavioral, time

management, and “soft skills” crucial to students’ overall success

ethical development, personal responsibility, anchor
standards for literacy, and broader definition of literacy

e Use varying group sizes as students learn in a digital lab or
work station when they are not with the teacher; allows
flexibility to pursue learning at own pace while teachers
meet students’ needs during face-to-face instruction

e Competency-based measures with system that captures real-
time, standards-based data for Common Core/college- and
career-readiness enable student to reinforce a particular

skills until they have mastered the content”

(ii) Variety of High-Quality Instructional Approaches

e Focused, teacher-led instruction (varies by day/student) based on
data from online content system to set level for each group

e Teachers pull out students in frequently changing, flexible
groupings for small-group instruction, and project-based learning

e Teachers collaborate with teammates to direct tutoring content

and digital instruction for each student’s level of mastery

(iv) Ongoing and Regular Feedback

e Performance-based, time-flexible assessments to show
mastery, reflect student diversity, accurately measure skills

e Technology leveraged to provide instruction based on
review of student work and data from digital assessments

¢ Real-time access to data to empower the student’s

experience and help teachers develop interventions”

(v) Accommodations and Strategies for High-Need Students

attendance, grade, and social issues (see Section C2)

e Student Assistance Program (SAP) serves as a way to provide individualized services and supports including those to meet
student’s social and emotional needs as described in our response to the Competitive Preference Priority
¢ SAP enhances a student’s personalized learning experience by providing intervention and support for a variety of problems

e Counselors use an early warning system to target students at risk of dropping out and provide systematic interventions for
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(c) Mechanisms to Provide Student Training and Support. Personalized learning supports will embrace individualized learning
strategies (individual learning plans, flexible grouping, differentiated instruction, mentoring, counseling) and targeted interventions
(content/credit recovery, wraparound family services, positive behavioral interventions and supports).”” Implementation of our
framework will be supported by a variety of integrated activities to support and compliment individual student learning goals to help
students track and manage their learning including: (1) College Readiness Institute: In collaboration with UNC-Charlotte and Mitchell
Community College, key activities of our institute include college tours, test preparation, career cruising, and understanding and
completing college applications, essays, and FAFSA forms. (2) Graduation Projects: Starting in 2013, students are required to
complete a graduation project that integrates knowledge learned with real world application while helping students track, manage, and
synthesize their learning throughout high school. (3) Technology Tools and Resource Support: Each targeted school will host a
Student Technology Summit at the beginning of each school year for both students and parent/guardian(s) where technology devices
will be assigned and guidelines to our district’s technology policies including information and training on: devices and how they work;
programming and setting up the device; recognizing and trouble-shooting minor/common problems; integrating the device into the
student’s life at home; integrating the device into the student’s education goals and objectives; maintenance of the device; repair and
technical assistance resources; and access to I-SS digital learning platforms. We will integrate national best practices in device
ecologies such as the digital conversion model to develop these tools and access similar supports experienced in these strategies.” (4)
Student Assistance Program (SAP): IMPACT will allow expansion of our Student Assistance Program (SAP) that is designed to help
students in achieving academic success by providing quality services to enhance their emotional, social, and physical well-being. We
will ensure that the SAP Coordinator assigned to each school supports students in understanding how to use the tools and resources
provided to manage their learning. (5) Other examples include school and grade transition activities to support students at each critical
point on their pathway to lifelong learning, summer academic enrichment camps, community mentoring, internships, teacher-student
advisories, parent onboarding, and SWAG time (1 hour block with 30 minutes for lunch and 30 minutes to engage in student interest

such as tutoring, learning to play guitar, speaking Spanish, etc.).
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» High-Quality Plan: Reporting to the Project Director, our Blended Learning (BL) Coordinator will oversee the implementation of
our student learning plan in Table 13 below. The coordinator will be supported by Blended Learning Coaches (BLC) at each of our

targeted schools to assist in plan implementation, support digital curriculum implementation, and model personalization strategies.

Table 13. Student Learning Goals Addressed: Individualize Learning, Data-Driven Decisions, Revolutionize Instruction

Strategy 1: Transform the student learning environment at each target school

Deliverables: Student learning framework plan at each school; assessment to determine modifications and supports needed

Activities Timeline Responsibility
Use needs and gaps analysis to select student learning framework (e.g. flex, rotation, Begin 5/13 BL Coordinator, BLC
specialization, multi-classroom leadership, flipping) to meet school needs Principal
Assess each school facility’s technology infrastructure to support new framework Begin 6/13 Technician, Principal
Assess needs for redesign to allow anytime, anywhere access Begin 6/13 BL Coordinator, BLC
Assess staffing structure to support the selected student framework Begin 6/13 BL Coordinator, BLC
Examine current schedule to assess changes to support student learning framework Begin 6/13 Principal, BLC, IF

Strategy 2: Develop and implement phased plan to transform the learning environment

Deliverables: School-specific implementation plan for student learning framework; comprehensive district student learning plan

Implement Phase I: Kick-off and team selection

e (Conduct Kick-Off sessions (program launch, design parameters, team roles) PD, BL Coordinator,
e Develop Personalized Learning (PL) Teams at each targeted school 1/13 -3/13 Management Team,
e Assign two PL Team members per school to lead exploration for each lever BLC, All Staff

e Implement PL Team meetings at each school for planning, early consensus

Implement Phase 2 : Design 4137113 PD, BL Coordinator,
e Use PL Team meetings to pursue customized pathway based on school needs Management Team,

Iredell-Statesville Schools: IMPACT Page 56 of 168




e Use experts to provide feedback, answer questions, provide tutorials, etc.

e Assess technology tools available/necessary to support draft school model

BLC, All Staff

Develop comprehensive action plan at each targeted school to implement bold, new
learning environment which addresses the following components:”® Staffing

structure; Allocation of teacher aides and non-classroom specialists; Training and

BLC (lead)
Principal, BLC
Project Director, IF

tools to integrate digital instruction; Instructional content teacher will cover; Content 73 Curriculum Resource
to be addressed in digital instruction; Reallocation of instructional time; Scheduling Specialist,
changes; Facility modifications; Modifications to teacher evaluation Service Technicians
Combine school plans into comprehensive district student learning plan 8/13 Management Team
Implement Phase 3: Protoyping, pre-ops planning PD, BL Coordinator,
e (Continue PL Team meetings, conduct dry run presentations, and make revisions 8/13-12/13 Management Team,
e Finalize district-wide plan and develop investor brief for sustainability plan BLC, All Staff
Implement Phase 4: Model launch and ongoing learning agenda (3+ Years) 1/14 All Staff
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