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Preschool Development Grants

Expansion Grants
Technical Review Form for Georgia
Reviewer 1
A. Executive Summary
	 
	Available
	Score

	(A)(1) The State’s progress to date 

(A)(2) Provide High-Quality Preschool Programs in two or more High-Need Communities

(A)(3) Increase the number and percentage of Eligible Children served in High-Quality Preschool Programs

(A)(4) Characteristics of High-Quality Preschool Programs

(A)(5) Set expectations for school readiness 

(A)(6) Supported by a broad group of stakeholders

(A)(7) Allocate funds between–

(a) Activities to build or enhance infrastructure using no more than 5% of funds; and
(b) Subgrants using at least 95% of funds
	10
	10


	(A) Reviewer Comments: 
Strengths:

The applicant has provided a high quality response that includes an ambitious and achievable integrated plan for expanding access to High Quality Preschool Education building upon its successful Preschool program.

A1.  Georgia has demonstrated a strong commitment to building and sustaining an early education infrastructure that has delivered high quality Preschool experiences to children and families across the State.   The purpose of the Georgia’s Pre-K Plus (GPP) is to build upon the early work by increasing access to high quality Preschool program and expanding the services to children and families with high needs. The State has provided a detailed description throughout this section outlining how the early learning standards, the financial investments, legislation, policies and practices, alignment of Pre-K with other federal and state initiatives and the coordination with other key education sectors demonstrate the State’s capacity and commitment in implementing and sustaining a high- quality preschool program for eligible children.

A2.  To address providing access to high quality preschool programs in two or more high need communities the State has identified five regions in which it will increase access by adding new Pre-K slots to the nine month Pre-K program, along with additional comprehensive services and expansion of the Summer Transition programs.  As described in section D, the State has selected five regions to represent five different areas of the State (Southwest, Southeast, Central, Northeast and Metro Atlanta.) The regions were selected based on a combination of county level factors indicating high needs as well as county level factors indicating underserved.   The State has provided a detailed table based on census data outlining high need across region and county.  The response meets the criteria for this section.

A3. The key goal of the Georgia’s Pre-K Plus (GPP) is to increase the percentage of four year olds served during the school year in Pre-K programs by 10 or more percentage points in the five regions.  The State has proposed to increase slots in the nine month Pre-K program and the Summer Transitions Program by adding 1044 new school year slots and 1650 new summer slots.   In addition, the State has proposed to increase the number of eligible children served by 14 to 21 percentage points in identified high need communities.  And finally, Georgia is proposing a mixed delivery service model that will create socioeconomic diversity within the classroom.  The State has proposed an ambitious plan to increase the numbers of eligible children served in high quality preschool programs and has supported it by documenting the increase in numbers in subcriterion D4 and Table A.

A4. The proposed GPP will meet the 12 high-quality characteristics specified in the application. Georgia’s current Pre-K program meets nine of the 12 characteristics.  The goal is to incorporate the other three (current instructional staff ratio, class size, and onsite comprehensive services) in the State’s plan for GPP.  Georgia’s Pre-K Summer Transition Programs (Rising Pre-k and Rising K) already meet these criteria.  The State has provided a detailed table outlining the Structural elements of its current programs and the proposed GPP specifying how the proposed GPP will meet the criteria of a high quality preschool program with all 12 characteristics.

A5. Georgia’s Pre-K currently monitors school readiness through its use of formative assessment, Work Sampling System.  The State can monitor the progress of preschool children during the year because it uses an online version of Work Sampling. The expectations for school readiness provided in C2 (c) and presented in the school readiness targets provided in Appendix 25, are based on the Work Sampling System.  In addition, the State as part of its Early Learning Challenge grant is developing a Kindergarten entry assessment.  The State will pilot new measures related to Kindergarten entry and revise the measures to include the new profile once the assessment has been developed.  The State has included a timeline addressing the Kindergarten Assessment in Appendix 32.

A6.  Georgia has provided a comprehensive narrative and supporting documentation demonstrating the broad support for the early education system by diverse stakeholders.  As part of Georgia’s ongoing stakeholder engagement many of the organizations that provided letters of support will serve as members of the GPP advisory group. This group will include the director of the Head Start Collaboration Office, CCDF representatives and parents to ensure that the goals outline in GPP are being met and that children and families who would most benefit from the program are be recruited.

A7a.and b.

To address the allocation of funding to support activities to build or enhance infrastructure using no more than five percent of the funds and to provide funding to subgrants using at least 95 percent of the funds the State has provided a detail description.  a. First the State will build on the current infrastructure to administer the program, only budgeting for costs associated with a grant manager, a comprehensive services coordinator and technological upgrades as needed. Georgia proposes to use no more than five percent of the federal funds to cover these costs and provide additional professional development related to working with English Language Learners and children with disabilities.   In addition, it will use its existing monitoring and evaluation infrastructure.  b. Second the State has provided a detail plan indicating how 95 percent of the funding will be allocated to Subgrantees to implement high-quality voluntary preschool programs in five regions across the State. Table A also provides additional information to support the plan.  The State proposes an ambitious plan to provide high-quality preschool to eligible children no later than the end of year one of the grant period, to subgrant at least 95 percent of its funds to Subgrantees over the grant period with information provided under Criterion G addressing the specific mechanisms that will ensure the monies are allocated to the Subgrantees, and finally the State proposes to support each grantee with its outreach and communication efforts to children and families who need additional support.  Subgrantees will be responsible for ensuring that culturally and linguistically appropriate outreach and communication efforts are undertaken to support this endeavor.

In short, the State has provided an ambitious and achievable plan providing evidence through the summary for expanding access to High Quality Preschool Programs for eligible children and all points have been awarded in this section.

Weaknesses:

None noted by reviewer.


B. Commitment to State Preschool Programs
	 
	Available
	Score

	(B)(1) Early Learning and Development Standards
	2
	2


	(B)(1) Reviewer Comments: 

Strengths:

For over 22 years, Georgia has demonstrated its commitment to high quality preschool experiences that will serve as the foundation for a statewide early education system.

B1.  Georgia’s Pre-K program has used early learning standards since its inception with the creation of the Pre-K Learning goals.  In 2005, they were revised to align with the Georgia Performance Standards K-12  and with the expertise of Drs. Sharon Lynne Kagan of Columbia University and Catherine Scott-Little of the University of North Carolina at Greensboro the standards were revised  again in 2012 and are included in Appendix 4. Georgia’s work on the GELDs over the years demonstrates its commitment of high quality early childhood education.

Weaknesses:

None noted by the reviewer.


	 
	Available
	Score

	(B)(2) State’s financial investment
	6
	5


	(B)(2) Reviewer Comments: 

Strengths:

The State thoroughly discusses its continued investments in early childhood programs for children birth through five since 2011.  The State provides information in Table B describing its contributions to its Pre-K program.  The State also provides detailed information on the contributions of local public and private providers to early childhood education. 

Weaknesses:

Although Georgia explains this by indicating that the decrease in local funding may be due to increase in State contributions the decrease is nevertheless troubling.  If the goal is to blend funding using all available funds to increase access to high quality preschool programs, then the continued decrease in local funds over time may in fact diminish the sustainability of high-quality preschool programs.


	 
	Available
	Score

	(B)(3) Enacted and pending legislation, policies, and/or practices
	4
	4


	(B)(3) Reviewer Comments: 

Strengths:

Georgia’s Pre-K is embedded in State law through legislation that specifies how lottery funds may be used.  The State has included a timeline of key milestones in Pre-K legislation and policy which is located in Appendix 6.  The State has demonstrated its commitment to increasing access to high-quality preschool programs for eligible children.

Weaknesses:

No weaknesses have been noted by the reviewer.


	 
	Available
	Score

	(B)(4) Quality of existing State Preschool Programs
	4
	3


	(B)(4) Reviewer Comments: 

Strengths:

Georgia’s Pre-K currently meets nine of the 12 characteristics of high-quality preschool programs. The goal is to incorporate the other three (current instructional staff ratio, class size, and onsite comprehensive services) in the State’s plan for GPP.  To assess the quality of its Pre-K program the Georgia Department of Early Care and Learning (DECAL) has commissioned independent evaluations to demonstrate its strong impacts. Copies of the executive summaries of the evaluations have been included in the appendices.   Georgia’s Pre-K program has been developed and improved based on solid evidence.  Findings from the evaluation indicate that children in the Georgia Preschool program made significant gains in their Pre-K year,   In addition to the outside the outside evaluations, Georgia’s Pre-K classrooms are evaluated using the Classroom Assessment Scoring System (CLASS) which is consistent with the mandates from Head Start requiring a comprehensive system of monitoring teacher child interactions.  Furthermore, DECAL has standards governing how the program should be delivered. Consultants visit Pre-K programs regularly to monitor and evaluate if sites are operating according to those standards.  Additionally, all programs employ guidelines and processes relating to fiscal management and DECAL provides additional mechanisms to ensure fiscal integrity.  Finally, the State employs a quality rating and improvement system which is the framework for ensuring and improving quality statewide.   Quality Rated is administered by DECAL and is available to all licensed, monitored and other programs that receive public funds. The State has demonstrated a commitment to High-Quality Preschool as evidenced by its continued investment in building an infrastructure to support preschool education.

Weaknesses:

While the State has provided a thorough description of the quality of its existing State Preschool Programs the State has not adequately incorporated into its plan the evidence provided by the outside team of experts, Drs. Kagan and Scott-Little, to strengthen the quality of its preschool programs.  Not using the data effectively leads to a lessening of quality.


	 
	Available
	Score

	(B)(5) Coordination of preschool programs and services
	2
	2


	(B)(5) Reviewer Comments: 

Strengths:

The State has provided ample evidence demonstrating its ability to strategically align services between state agencies that serve children and families.  This has been illustrated in their creation of the Alliance of Education Agency Head and the Georgia’s Children’s Cabinet.   The AEAH is composed of all of the heads of all education departments in the State that serves as the State’s P-20 coordinating council.  DECAL’s Commissioner represents early learning in the way the Chancellor represents the University system.

The Georgia’s Children’s Cabinet is chaired by the first lady, Sandra Deal, and is composed of heads of agencies that serve the need of Georgia’s children birth through age 18 and other select members of the community.  The Children’s Cabinet has been successful in using resources of all the represented agencies and stakeholders to support Georgia’s grade level reading campaign.

Other examples of Georgia’s coordination of services are the connection of resources and alignment of programs across the Head Start and Pre-K inclusion classrooms.  The model has proven extremely successful.  Another example includes the alignment of childcare subsidy payments with high quality Pre-K where for example CCDF funds have been used for Pre-K Summer Transition Program and to fund professional development. These alignments of funding are possible because DECAL is the lead agency for CCDF, which allows the state to align the funding.  Additional examples are provided in the States comprehensive narrative demonstrating its commitment to the coordination and alignment of resources so as to provide access to high quality Preschool for eligible children.

Weaknesses:

None noted by the reviewer.


	 
	Available
	Score

	(B)(6) Role in promoting coordination of preschool programs with other sectors
	2
	1


	(B)(6) Reviewer Comments: 

Strengths:

The State has provide adequate evidence to demonstrate its ability to promote and coordinate cross-sector alignment between education and child health, mental health, family support, nutrition, adult education n and training sectors.   Many of the cross-sector programs are housed within one Georgia department.  For example, DECAL is home to the State’s Child and Adult Food Program which allows for the consistent alignment between nutrition and early learning.  DECAL also works closely with the Department of Public Health which affords the opportunity for alignment between other programs serving children and families.  Furthermore, there is also alignment between the State’s child welfare system and their adult education and training sectors as well as coordination of early learning with the comprehensive assessment system, family engagement initiatives and statewide coordinated data systems.  These examples provide evidence for the State’s commitment to promoting and providing the coordination of resources and services to support access to high quality early learning for eligible children.

Weaknesses:

The State provides inadequate evidence demonstrating how it will partner with the Technical College of Georgia to provide professional development for adult education and training.


C. Ensuring Quality in Preschool Programs
	 
	Available
	Score

	(C)(1) Use no more than 5% of funds for infrastructure and quality improvements
	8
	8


	(C)(1) Reviewer Comments: 

Strengths:

Georgia has spent over 22 years in developing and implanting a high-quality State preschool program with significant investment in and work in the areas of early learning and development standards, tiered quality improvement system program standards and a statewide longitudinal data system.  To date Georgia has identified and funded high-quality professional development to improve instructional staff skills in supporting English learners and children with disabilities; added two staff positions to support comprehensive services to ensure that the Early Learning Challenge grant expectations are met and has continued to increase enhancements to the existing Pre-K data system to allow from expanded data submission.  Georgia has proposed an ambitious and achievable plan that will allow it to build on the existing infrastructure.  In order to ensure that no more than five percent of the funds received over the grant period are used for the State Preschool infrastructure and quality improvement the State proposes to: (1) use its funds to support programs in meeting the needs of children with disabilities and English language learners (C1c); (2) implement a statewide longitudinal data system to link preschool and elementary and secondary school data (C1g); (3) build high state and community level support for high quality preschool programs (C1j): and (4) provide additional activities that will support the delivery of high quality preschool programs to eligible children (C1j).  The State has provided a comprehensive overview of proposed programs with corresponding evidence to  accompany its plan provided  in Appendices 13, 14  and 15.

Weaknesses:

None noted by the reviewer.


	 
	Available
	Score

	(C)(2) Implement a system for monitoring
	10
	8


	(C)(2) Reviewer Comments: 

Strengths:

As discussed under Criterion B through the creation of an independent State education agency dedicated to early childhood education, Georgia has been able to provide a seamless alignment of its many programs that serve the needs of young children.   Georgia will build upon this infrastructure and devote additional resources that will support continuous improvement for each Subgrantee.  DECAL, the States dedicated agency to early childhood education, has a robust monitoring system that will be continued with the GPP.  The system includes monitoring based on program guidelines, measuring teacher-child interactions, and engaging families for satisfaction measures.  The State also uses commissioned evaluations to inform program improvement at the state and local levels.  The State has provided a good description and evidence to support its plan provided in Appendices 8 and 16-25.

Weaknesses:

The State has provided insufficient information about why and how the specific slots for improvement have been chosen, therefore lessoning the effectiveness of its implementation plan.


	 
	Available
	Score

	(C)(3) Measure the outcomes of participating children
	12
	12


	(C)(3) Reviewer Comments: 

Strengths:

To ensure the adequate measurement of outcomes of participating children, Georgia will build upon its current infrastructure.  Georgia currently uses formative assessment to guide instruction in both Pre-K and Kindergarten although the assessment approaches do not provide reportable data within the first six weeks.   The Georgia Kindergarten Inventory of Developing Skills is aligned with the Georgia Early Learning and Developing Standards. Through the Race to the Top Early Learning Challenge Funding, Georgia will augment the Kindergarten assessment by creating a Kindergarten Entry Profile which will provide formative assessment during the first six weeks of kindergarten.  The profile will serve as a bridge between Georgia’s two education agencies: Department of Early Education and Learning (DECAL) and Georgia Department of Education (GADOE).  The process of developing the profile will support school readiness by: informing K-12 instruction; aligning early learning and kindergarten standards, programs and the practices of early learning professional and kindergarten teachers; involving families as decision makers in their children’s education; an providing data to support state and local policies.  That State has proposed an ambitious and achievable plan which includes a timeline and the milestones for each key activity to ensure the timely completion and implantation of each activity.

Weaknesses:

None noted by the reviewer.


D. Expanding High-Quality Preschool Programs in Each High-Need Community
	 
	Available
	Score

	(D)(1) How the State has selected each Subgrantee and each High-Need Community 

Note: Applicants with federally designated Promise Zones must propose to serve and coordinate with a High-Need Community in that Promise Zone in order to be eligible for up to the full 8 points. If they do not, they are eligible for up to 6 points.  Applicants that do not have federally designated Promise Zones in their State are eligible for up to the full 8 points.
	8
	8


	(D)(1) Reviewer Comments: 

Strengths:

Georgia’s plan for expanding high-quality Pre-K programs for children and families in communities with high needs includes the expansion n regions with high needs, reducing class ratios and lowering class size and creating “regional hubs” to coordinate resources and help programs implement processes to ensure sustainability.   Georgia’ s GPP will build on the strength of the current Pre-K while raising quality and increasing comprehensive services provided to children and families. Georgia has selected five regions to include GPP to expand access to high-quality preschool programs.  Each region succeeds the statewide child poverty level and varies in terms of high needs and underserved.  Each region has unique challenges as well as unique resources. Georgia will support each region depending on its needs in order to creating a sustainable GPP in the region.  The State has provided a comprehensive description of its selection process for each region using Census data to portray the demographics of the communities.

Weaknesses:

None noted by the reviewer.


	 
	Available
	Score

	(D)(2) How each High-Need Community is currently underserved
	8
	6


	(D)(2) Reviewer Comments: 

Strengths:

In identifying the five regions for GPP implementation, the two primary indicators of underserved were Georgia’s Pre-K saturation rate and the Pre-K waiting list.  The Pre-K saturation rate is a county level indicator that measures the percentage of children served in Georgia’s Pre-K out of the estimated number of four year olds.  It should be noted that the estimation of the current number of four year olds the county level may be underestimated due to the current mobility of families within the State.   The State has provided detailed tables describing the percentage of four-year- olds being served and those who are on waiting lists within each region. The State’s response provides clear evidence of who is being currently underserved.

Weaknesses:

The State has failed to provide disaggregated data for Head Start. The partnership with Head Start is integral to the success of the State providing High-Quality preschool education for all four-year- old children.  Failure to provide such information will limit access to High-Quality preschool for all children.


	 
	Available
	Score

	(D)(3) How the State will conduct outreach to potential Subgrantees
	4
	4


	(D)(3) Reviewer Comments: 

Strengths:

After the regions were selected the State reached out to the local school systems in each county within the region and began an intense recruitment process. The review process included: (1) selecting high need communities; (2) inviting the local schools system in those communities, which were all current Georgia Pre-K Subgrantees, to participate; (3) identifying specific schools and collecting data and (4) receiving preliminary memoranda of understanding.  The State proposes to solicit applications from qualified providers in later years from qualified providers within these communities for GPP expansion.  The State has included copies of the preliminary MOU’s demonstrating the commitment of the Subgrantees to fully engage in the expansion of High-Quality Preschool for eligible children.  The State has provided a reasonable outreach and sampling plan in the view of the population of children and families to be served.

Weaknesses:

None noted by the reviewer.


	 
	Available
	Score

	(D)(4) How the State will subgrant at least 95% of its Federal grant award to its Subgrantee or Subgrantees to implement and sustain voluntary, High-Quality Preschool Programs in two or more High-Need Communities, and—
(a) Set ambitious and achievable targets; and
	16
	16


	(D)(4)(a) Reviewer Comments: 

Strengths:

In order for the State to increase access to high-quality programs, it proposes: (1) to offer additional school year Pre-K  and additional Summer Transition Program slots; (2) raise the quality by reducing child to teacher ratio and class sizes; (3) improve school readiness scores for children with high needs by offering comprehensive services to children from families with incomes at or below 200 of the FPL;  and (4) improve school readiness scores for English learners and children with disabilities from income eligible families by offering Subgrantees additional professional development opportunities for recruiting and serving the needs of these children and families. To implement this ambitious plan the State will subgrant more than 95 percent of the total award to Subgrantees who will be tasked with implementing high-quality preschool.  Currently 96 percent of funds are awarded to the State Pre-K Subgrantees.  The State has outlined its targets in Table A of the documents and has provided a set of clear and ambitious annual targets.   The State will add 1000 new Pre-K slots over the course of the grant.   In addition, the State will add 1,650 new Summer Transition Program slots, divided between Rising Pre-k and Rising K.  The plan outlined by the State is thorough and comprehensive.

Weaknesses:

None noted by the reviewer.


	 
	Available
	Score

	(D)(4)(b) Incorporate in their plan—
(i) Expansion of the number of new high-quality State Preschool Program slots; and
(ii) Improvement of existing State Preschool Program slots 

Note:  Applicants may receive up to the full 12 points if they address only (D)(4)(b)(i) or (b)(ii) or if they address both (D)(4)(b)(i) and (b)(ii);
	12
	12


	(D)(4)(b) Reviewer Comments: 

Strengths:

Dbi. To increase access for children from families at or below the 200 percent FPL to high quality Pre-K programs, the State proposes to add additional slots in identified regions while also raising quality.  The State has outlined its ambitious targets in Table A and met the criteria for this section.

D4bii.  The State proposes to raise the quality of current Pre-K slots which involve reducing ratios and class while adding additional comprehensive services.  Through the improved slots, 40 percent of existing classrooms in five regions will be improved to meet the high quality definition. As described under criterion E7, the State will maintain its delivery model of providing Pre-K education to children served in economically diverse classrooms.  In the 2013 evaluation of the program, the Georgia’s Pre-K program was found to have a significant impact across key domains of learning, however no significant differences in impact by socioeconomic characteristics suggesting that the program was beneficial for all children.  The model will ensure the mixed-model approach remains unchanged.  The State has proposed a solid plan to ensure that income eligible children will receive comprehensive services while those not income eligible will benefit from reduced class sizes and additional family engagement.

Weaknesses:

None noted by the reviewer.


	 
	Available
	Score

	(D)(5) How the State, in coordination with the Subgrantees, plans to sustain High-Quality Preschool Programs after the grant period
	12
	8


	(D)(5) Reviewer Comments: 

Strengths:

Georgia’s Pre-K currently meets nine of the twelve characteristics in the grant definition of High- Quality preschool program. The three not met are (1) child-to teacher-ratios of 10 to 1; class sizes of no more than 20; and (3) comprehensive services. The State is committed to decreasing class sizes and reducing ratios for all of its Pre-K providers. DECAL has been working closely with the Governor’s staff and the Governor’s Office of Planning Budget to reduce ratios and decrease class sizes.

To address the provision of additional comprehensive services, the State has to provide a staff person located at the hub to oversee this component.  This person will help programs develop processes for identifying gaps in services and obtaining resources to provide those services.  This approach seems reasonable and is likely to expand access to comprehensive services for children and families.

Finally, the State is committed to establishing Summer Transition Programs as a permanent component in Georgia’ s Pre-K program.  To do so, the State will continue to allocate monies from CCDF to summer program and establish a formula for using State funds to continue supporting and expanding the program to ensure that the new slots added through the grant will be maintained.  The approach is reasonable and is likely to ensure the sustainability of new slots added to the summer program.

Weaknesses:

It is unclear from the application how the State will actually go about decreasing class size and reducing ratios as no concrete plans have been provided.  Moreover, since local funding has been declining over each year it does seem likely that decreasing class size or will occur or can be sustained.  Furthermore, it is unclear from the application how one hub coordinator will be able to effectively coordinate additional comprehensive services. Limited information has been provided about access to additional resources to support the work of the coordinator.


E. Collaborating with Each Subgrantee and Ensuring Strong Partnerships
	 
	Available
	Score

	(E)(1) Roles and responsibilities of the State and Subgrantee in implementing the project plan
	2
	2


	(E)(1) Reviewer Comments: 

Strengths:

The State has provided an ambitious and achievable plan to ensure that each Subgrantee is effectively implementing High-Quality Preschool programs.

Georgia’s Pre-K program had existed for over 20 years with a delivery model built on a strong State-to-Subgrantee partnership.  DECAL currently provides a grant to each Subgrantee to administer and meet high quality standards. The State has provided sufficient evidence in its application to support the successful use of the current model and therefore the same delivery model will be used by Georgia’s Pre-K Plus program.  The State will contract directly with each Subgrantee who will agree to meet all of the standards for high quality preschool.  Georgia’s Pre-K program currently meets nine of the 12 high quality standards identified in the Preschool Development Grant application.

Weaknesses:

None noted by the reviewer.


	 
	Available
	Score

	(E)(2) How High-Quality Preschool Programs will be implemented
	6
	6


	(E)(2) Reviewer Comments: 

Strengths:

Georgia has created the infrastructure and organizational capacity necessary to offer a scalable statewide high quality program.  The Georgia Pre-K Plus (GPP) implementation model will build upon the existing delivery model which includes monitoring, payment, data collection and high quality standards.  The model will be used to implement GPP by contracting directly with current Pre-K providers.  These Pre-K providers have agreed to increase the quality of their programs by using the grant funding to decrease the class size, offer comprehensive services and implement family engagement activities. The State has provided an extensive overview of the organizational capacity of the Subgrantees to deliver high quality preschool education.  In addition, the State has provided a detailed plan outlining the comprehensive services children and families will receive and also who will held accountable for the delivery of the services.  The State has provided a high quality response demonstrating its capacity to deliver high quality preschool education to eligible children.

Weaknesses:

None noted by the reviewer.


	 
	Available
	Score

	(E)(3) How the Subgrantee will minimize local administrative costs
	2
	2


	(E)(3) Reviewer Comments: 

Strengths:

The State will build upon its previous administrative infrastructure of early learning providers such as Head Start, school systems and child care programs.  This will allow administrative costs to be minimized due to additional work load and overhead costs.   DECAL will monitor financial compliance for all federal and state programs in order to ensure fiscal quality control.  The State has provided a clear response demonstrating how it will ensure each Subgrantee minimizes local and administrative costs.

Weaknesses:

None noted by the reviewer.


	 
	Available
	Score

	(E)(4) How the State and Subgrantee will monitor Early Learning Providers
	4
	2


	(E)(4) Reviewer Comments: 

Strengths:

The GPP will use Georgia’s robust monitoring and support system to ensure high quality and provide continuous improvement.  The monitoring and support are structured at the state and local levels.  At the State level DECAL will continue to support Subgrantees.  At the regional level, each Subgrantee will be supported through a regional Pre-K consultant.  Compliance monitoring will also be conducted with Subgrantees who are struggling being provided with additional support through the Quality Improvement Program. The State has demonstrated the success of this model and therefore it is highly likely to succeed in this context.

Weaknesses:

The State does not provide adequate evidences demonstrating who will conduct the monitoring and how often it will occur.

In addition, the State does not address how it will go about changing the parameters of its current TQIRS as the overall system continues to change.


	 
	Available
	Score

	(E)(5) How the State and the Subgrantee will coordinate plans
	4
	3


	(E)(5) Reviewer Comments: 

Strengths:

The State has provided a detailed plan demonstrating how Subgrantees will coordinate specific areas that will be needed and how it will be achieved in the GPP.  The State will use the existing infrastructure embedded in its current Pre-K to ensure appropriate coordination of assessment, data sharing, and professional development.  The regional hubs will be used to facilitate coordination of family engagement and comprehensive services.   The State has ensured that the regions selected align with the Georgia Department of Public Health, the Georgia Department of Human Services, and the Georgia Department of Education's Regional Education Services Areas so that cross sector resources can be better coordinated.  The State has provided a well-defined plan and is likely to accomplish this goal because of its previous track record.
Weaknesses:

It is unclear from the application how the structured and effective communication the State will have between the Subgrantee, the hub and the State will actually occur and be used to ensure families are actually engaged and have the resources they need to support school success.


	 
	Available
	Score

	(E)(6) How the State and the Subgrantee will coordinate, but not supplant, the delivery of High-Quality Preschool Programs funded under this grant with existing services for preschool-aged children
	6
	4


	(E)(6) Reviewer Comments: 

Strengths:

All of the Georgia’s federally funded early education and child care licensing programs are housed in a single education department that focuses on young children.  DECAL oversees Georgia’s Pre-K and Quality Rating and Improvement System.  It also serves as the lead agency for the Early Learning Challenge Grant and the federal Child Care Development Fund.  In addition, it houses the Head Start Collaboration office and coordinates the braiding of funding between Pre-K and Head Start funding for eligible children.  Having the program in one department allows DECAL to align its resources and positions it to leverage partnerships and form agreements with other state agencies and other federal programs.  In addition, it works with the Georgia Department Education which administers Title 1 of the ESEA, Section 619 of part B of IDEA and subtitle VII of the McKinney-Vento Act. DECAL also coordinates with the Georgia Department of Public Health, which administers Part C.  Due to its existing structure the State makes a compelling argument for why the DECAL structure will allow it to coordinate but not supplant the delivery of High Quality Preschool programs to eligible children.

Weaknesses:

The State has not supplied sufficient evidence as to how it will address the coordination of funding in rural communities working with Head Start programs.  Failure to provide such evidence will lead to a lack of access to High Quality Preschool for children with high needs.


	 
	Available
	Score

	(E)(7) How the Subgrantees will integrate High-Quality Preschool Programs for Eligible Children within economically diverse, inclusive settings
	6
	6


	(E)(7) Reviewer Comments: 

Strengths:

Georgia Pre-K is currently delivered to children from mixed incomes.  The program is universal and open to all children of all incomes and ability levels. The current program serves a significant number of children whose family income is at or below 200 percent of the FPL.   GPP providers will be selected from current Pre-K providers in the five high needs category identified in Criterion D.  These providers will receive new slots to expand their current and provide comprehensive services.  In addition, a specific number of slots will be identified for improvement. Improvement slots will be funded with a blend of State and federal funding.  Children served in the expansion and improvement slots will be from families with incomes at the 200 percent FPL or lower.  In addition, an estimated 40 percent of the children will come from families with incomes 200 percent above the FPL. The applicant has provided a detailed response which will ensure an economically and diverse classroom will remain intact.

Weaknesses:

None noted by the reviewer.


	 
	Available
	Score

	(E)(8) How the Subgrantees will deliver High-Quality Preschool Programs to Eligible Children who may be in need of additional supports
	6
	5


	(E)(8) Reviewer Comments: 

Strengths:

As discussed in E6 GPP has been designed to support a wide variety of children and families especially those who require additional supports.   The children and families included within this group are those children with disabilities, English language learners who have been a major focus throughout the entire grant, migrant children and families who because of their situation would be actively recruited for the Summer Transition Programs and the GPP.  In addition, the GPP is designed for children identified who are homeless, which is a growing problem in the State, for children in the welfare system, for rural children and families for which travel is often a barrier, and for military children and families who have a large presence in the Southeast region due to its proximity to the military base. The State provides a detailed description as to how the needs of all groups of children and families would be addressed and how the best practices related to serving these children and families would be developed an provided to all GPP Subgrantees.

Weaknesses:

While the State provides evidence as to how they will deliver High-Quality preschool for children who require additional support, in its application the State has identified the continued growth of homeless children and families who require additional supports and resources as well as its large numbers of military families.  These children and families are in addition to those children with disabilities and English language learners.  All of these children require specialized supports. It is unclear from the application, given the complexity of the groups of children the State wishes to serve that it has the resources to provide High-Quality preschool to all children.


	 
	Available
	Score

	(E)(9) How the State will ensure outreach to enroll isolated or hard-to-reach families; help families build protective factors; and engage parents and families
	4
	4


	(E)(9) Reviewer Comments: 

Strengths:

In GPP, DECAL will provide support to Subgrantees in their efforts to recruit, enroll and serve children most at risk rather than on a first-come first serve basis.  The regions chosen to participate have a large percentage of their families who are often isolated or difficult to engage.  Subgrantees will be required to develop proactive community specific measures to recruit and engage families for GPP.  Subgrantees will conduct assessments of their communities to ensure they are meeting the needs of families with the greatest needs and develop targeted strategies to engage them.  The early learning hubs will support programs efforts by hosting enrollment fairs and implementing a shared waiting list system between Georgia’s Pre-K and other providers of high quality early learning programs.   In addition, Georgia will draw upon its Strengthening Families Framework which is a partnership that includes national, state, local and public/private organizations who are dedicated to supporting and engaging families.   The applicant has proposed an ambitious and achievable plan that has the potential to provide high quality Preschool programs for eligible children.

Weaknesses:

None noted by the reviewer.


	 
	Available
	Score

	(E)(10) How the State will ensure strong partnerships between each Subgrantee and LEAs or other Early Learning Providers
	10
	6


	(E)(10) Reviewer Comments: 

Strengths:

Georgia’s existing infrastructure requires collaboration as a part of its operating guidelines in addition to creating policies and procedures and an infrastructure to ensure that collaboration occurs.  Moreover, to ensure continuity Georgia’s Pre-K institutionalizes coordination between local school systems and private child care providers by providing them with the same Pre-K consultant.   To provide children and their families with successful transitions the provider are encouraged to incorporate transitions into their schedules as well as within their parent engagement activities.  A table has been provided detailing activities that Subgrantees will engage in to ensure the needs of children and families have been met.   Subgrantees will submit a yearly transition plan documenting how the strategies have met the needs of children and families.

E10b. The applicant has provided a comprehensive response which addresses how the Subgrantees will coordinate and collaborate with LEA’s and other early learning providers.  10bi. The State has outlined how it will provide opportunities for early educators to participate in professional development.   It has describe a partnership that it has established with Georgia State University to design and deliver training in a hands on format with activities for practical applications for teachers.

The State has also introduced training for all Pre-K and GPP teachers and administrative staff that will incorporate the redesigned Georgia Kindergarten Entry profile which is currently under development with Early Learning Challenge grant funding to further build an understanding of the birth to eight assessment continuum.  Training is scheduled to begin Spring 2015. Georgia has also required GPP Subgrantees working with English Language learners to participate in WIDA enhanced professional development. In addition, Georgia has contracted with two institutes of higher education to create a series of intermediate and advancing level training modules on topics appropriate for teachers and leaders with a focus on supporting programs in developing policy and improving practices.

10bii. To ensure a strong partnership between the State and other early learning providers the State through the GPP will provide children and families access to comprehensive services.  The comprehensive services will be provided through a comprehensive services hub created in each region.   The hub will be led by a high performing current Georgia Pre-K provider in each region. Preschool expansion funding will be used to hire a community based coordinator of early learning services in each hub.  The applicant has provided a detailed description in section E2 of family engagement activities to be supported by GPP.

10biii.   The GPP will support full inclusion of eligible children with disabilities in high-quality Preschool classrooms. DECAL currently supports a model that braids Pre-K funding with 619 to increase instructional support provided to children with disabilities in order to ensure that have full access to the Pre-K program.   The applicant has proposed to expand the GPP inclusion model in the five regions by adding additional classrooms under the model. The applicant has provided additional evidence under section C2a, the Inclusive Classroom Profile that will ensure high quality inclusive classrooms.

10biv-vii. To address the inclusion of children who may need additional supports (iv), ensure that high-quality programs have age appropriate facilities to meet the needs of eligible children (v), ensure that a systematic procedure for sharing data and other records consistent with federal and state law exists and is implemented (vi) and finally that community based resources are utilized (vii) the State has provided a detailed set of procedures to address each criteria. To ensure the inclusion of children who may need additional supports, Georgia chose LEAs as Subgrantees for the first year of the grant that already have existing partnerships and supports to serve identified children and families who require additional support. To ensure high quality preschool programs have age appropriate facilities in order to receive the Georgia’s Pre-K grant, providers will need to meet the guidelines related to set up maintenance and facilities. The State has provided a detailed checklist as part of its application that is composed of items categorized by key age appropriate domains.   To ensure the implementation of a systematic procedure of data sharing as part of Georgia’s State Longitudinal Data System, all educational agencies in the State have signed a five-year data sharing agreement with a formalized Data Use Policy.   In addition, several non-educational agencies, departments involved in the health and safety of children have signed the Race to the Top Early Learning Challenge grant which supports appropriate data sharing.   All GPP Subgrantees will be required to comply with the data sharing agreement guidelines and will be required to follow federal and state regulations.   And finally, to ensure that GPP is using community based learning resources the State will continue to build on its current work of engaging with community members to enhance the Pre-K curriculum.  For example, DECAL has partnered with the Alliance Theatre Education Group for Summer Transition Programs and will continue this partnership. As partners, teachers engage in professional development focused on creating lesson plans based on the workshops and productions offered prior to the actual lessons.  The State has provided a sufficient description demonstrating how it intends to coordinate and collaborate with other Early Learning Providers.

In short, Georgia has provided a medium/high quality response to ensure that eligible children have access to High-Quality preschool education.

Weaknesses:

The State has failed to include a letter of support from Georgia State University Best Practices training program with whom it has a contract leading to the perception of possible lack of commitment on the part of the University.

In addition, the State has included only one letter of support from the South Georgia Technical College but has contracted with two institutions of higher education to create a series of intermediate and advanced level training models leading to a perception of a lack of commitment on the part of all partnering institutions.

In addition, the State has provided insufficient detail throughout the application concerning the role of the University in delivering the outcomes critical to the success of High Quality Preschool in the State. 

Finally, the State provides limited evidence to demonstrate how the proposed partnerships which have worked on the State level will translate at the local level making it difficult to ensure the strong partnerships between the Subgrantees and the State.


F. Alignment within a Birth Through Third Grade Continuum
	 
	Available
	Score

	(F)(1) Birth through age-five programs

(F)(2) Kindergarten through third grade
	20
	15


	(F) Reviewer Comments: 

Strengths:

Georgia has developed an ambitious and achievable plan to align high-quality preschool programs with systems that serve birth through third grade by providing professional development opportunities to educators along the birth through third grade continuum, educating families on the importance of birth through third grade continuum and the transitions between grades, building upon its previous infrastructure to coordinate services across all sectors to build a strong continuum of learning for children from birth through age five and their families, and finally building upon the strengths of their previous work to continue to integrate data that supports a birth through the third grade continuum. The State has provided a clear timeline, key activities, rationales and scale up plans to support its proposed plan.

F1a.  As part of the GPP’s plan to build a strong continuum of learning the hub subgrantee will work with the Birth to Eight teams to identify and implement community level strategies to increase enrollment of children from isolated or hard to reach families, expand choices for high quality early care and education options, support smooth transitions between programs and access to services to meet needs identified for individual families.  The State has proposed a targeted set of activities to ensure that the plan is implemented.  It has included a table with detailed information concerning the activities and implementation strategies.

F1b.  To ensure that access to high quality preschool programs will not lead to the diminution of other services ore increased cost to families the State will build upon the previous infrastructure of DECAL.   The State was strategic in selecting the regions that will offer GPP in order to ensure that there would be existing space to house additional slots in the first year so that other services would not diminish.   Through the States Quality Rating system, the capacity for new slots in years two, three, and fours of the grant will be increased through support and incentives in the rating system.

F2a.   In order to sustain improved early learning outcomes and gains made in Pre-K and ensure that every child enters Kindergarten ready to learn the connections proposes based on research that it is important to begin at birth.  The goal therefore for the State is to strengthen support systems across the birth through third grade continuum.   To accomplish this goal the State has proposed an innovative plan to build upon already established initiatives that would help to sustain the early outcomes through the early grades.  The State has several programs that it will build upon: (1) the Georgia Campaign for Grade-Level Reading which draws upon the resources of public and private stakeholders; (2) the creation of the new Vision of Public Education in the State a major component of the vision focusing on early learning and student success; (3) the States participation in Frontiers for Innovation project which is part of the Harvard Center the Developing Child which has as its goal to bring about sustainable greater impacts for vulnerable children; and (4) Georgia’s College and Career Ready Performance Index which provides parent with more detailed information about the how schools in the State are performing.   The work of these programs will be used to ensure that the State can sustain early learning outcomes through the early learning through elementary school continuum.   F2bi. In addition to providing a strong foundation of high quality early learning Georgia also proposes to facilitate key connections between the States early learning providers and elementary grades. As part of its education planning the State has developed a data system that will ensure Pre-K assessment data can be integrated into the K-12 longitudinal data system.  In addition, the State has developed joint professional development and instructional planning across Pre-K and Kindergarten teachers to promote collaboration.  This plan will help to sustain educational and developmental gains in children. F2bii. Furthermore, in 1980 Georgia began implementing access full-day Kindergarten which is offered in 180 schools across the State. F2biii. In order to sustain learning outcomes and increase the percentage of children who are able to read and do math at grade level by the end of third grade Georgia is proposing innovative professional development opportunities to support and sustain strengthen the birth through third grade connection.  The regions will use child data and community needs to determine the topics for professional development.

 F2di. Building upon their existing infrastructure the State will take the needed steps to align standards, teacher preparation, assessment systems, data systems and family strategies.   To State will build upon the evaluation conduction by Scott-Little and Lynn Kagan to align their standards.

The applicant has provided a high quality and detailed response.  F2dii.  Teacher preparation, credentials and workforce competencies have been aligned with the Workforce Framework. In addition, teacher preparation credentials are consistent across Georgia’s Pre-K and K-12 system with all lead teachers having a bachelor degree and all assistants holding a Child Development Associate (CDA) of higher.   Moreover, the lead Pre-K teacher’s salary is comparable to that the K-12 teacher.   F2diii. Georgia has access to a large of corpus of child assessment data. With funding from the Early Learning Challenge grant Georgia implanted a Comprehensive Assessment Task Force. The work do the Task Force will be inform statewide policy, coordinate child assessment efforts, and support effective professional development.  In addition, the Task Force will help to create resources for family engagement and public awareness with the end goal being to coordinate and build on the work that was already begun and supported with previous federal funding to support services for children and families. F2div.  The State will build upon one of its strengths to link data from its early learning programs (Pre-K) to the K-12 system.  The Birth through Eight teams will use this from the State Longitudinal Data System and Cross Agency Child Data System to help identify additional opportunities that can help strengthen outcomes for children and families.  F2dv. To help sustain high level family engagement as children move from preschool  to elementary school Georgia has proposed the use of several family engagement strategies such the use of posters pointing families to the  GELDS website for more information and the use of Public TV drawing parents attention to the importance of learning and development. That said the State has provided a medium/high-quality response for this section.

Weaknesses:

While the State has proposed strategies to engage families that are interesting it has not pointed to any evidence that the strategies have worked in the past and therefore their use as part of engaging families is somewhat questionable.

The State has failed to mention how the standards will be aligned between Pre-K, Kindergarten and elementary schools.


G. Budget and Sustainability
	 
	Available
	Score

	(G)(1) Use the funds from this grant and any matching contributions to serve the number of Eligible Children described in its ambitious and achievable plan each year

(G)(2) Coordinate the uses of existing funds from Federal sources that support early learning and development 

(G)(3) Sustain the High-Quality Preschool Programs provided by this grant after the grant period ends
	10
	10


	(G) Reviewer Comments: 

Strengths:

G1. DECAL is requesting Preschool Expansion grant funds to add expansion slots and improve existing slots so as to serve more children in high-quality preschool as is described in subcriterion D(4) and in the Table A of the budget.  The grant will expand and improve 3642 slot by year four.  The State proposes 1992 slots to be in Georgia’s pre-K Plus program for 6.5 hours per day, for 180 school days per year.  Moreover, it will expand the number of new slots to 1044 and improve 948 slots to provide high quality preschool for eligible children.  Georgia has provided a comprehensive plan describing what the average cost per slot will be over the four year period.  The cost of each slot will include all the components required to meet the definition of high quality preschool programs, which include the provision of comprehensive services.  Of the total number of slots proposed 1650 will be in Georgia’s Summer Transition Programs for Rising K(880 slots) and Rising Pre-K (770 slots) The Summer program will operate for 6.5 hours per day for six weeks during the summer. The cost will differ per slot per child between the Rising K and Pre-K Summer Transition programs due to the difference in group size and the instructional staff to child ratio with the Pre-K program costing more. Georgia’s Pre-K current meets nine of the characteristics necessary for being a high quality preschool.  The State will use the Preschool Expansion funds to raise the standards to meet all 12 required characteristics specified in the definition of a high quality preschool.  The State has included a table demonstrating how slots would increase of the four year period of the grant across each high need region.

G2.  In Georgia, state and federal early education programs and child care licensing are housed in DECAL, a single education department that focuses on young children.  DECAL oversees the States Quality Rating and Improvement System, and serves as the lead agency for the Early Learning Grant awarded 2013 and the federal Child care Development Fund. Moreover, it houses the Head Start State Collaboration Office and coordinates with Head Start grantees to braid funding with Georgia’s Pre-K to provide comprehensive services for eligible families.  Because the programs are in one department it provides the department the opportunity to leverage partnerships and execute formal agreements with State agencies administering other federal programs.  Due to established formal agreements between the departments services and data can be coordinated.  In addition, DECAL works with the Georgia Department of Education which administers Title 1 of ESEA, Section 619 of Part B of IDEA and subtitle VII-B of the McKinney-Vento Act. The USDA School Lunch and Breakfast Program is also administered by the Georgia Department of Education and subsidizes meals and snacks for eligible children.  The USDA Child and Adult Care Food Program is administered by DECAL and subsidizes meals and snacks for eligible children who are enrolled in private early education settings.  In addition, Georgia has received Race to the Top and Early Learning Challenge federal grant funding as well as funding from private funders, corporations, and foundations as is provided within its application.  The State has provided a high quality response demonstrating how all of these sources funding will be used expand high quality preschool programs for eligible children.

G3.   Georgia has a long history and strong track record for providing and building a strong infrastructure for delivering high quality early education.  Over the course of its 22 year history it has allocated over 5.5 million dollars in lottery funding for its Pre-K program.  Georgina will build on its proven success to ensure the sustainability of high quality preschool education for eligible children.  With the creation of a separate agency dedicated to early childhood education the State has been able to coordinate and leverage multiples sources of state and federal funding which has allowed it to expand access and improve the quality of early education. Georgia has strategically planned for sustainability to ensure that children with high needs will continued to be serve at the end of four years by (1) continuing to cultivate and maintain local partnerships developed during the grant period for providing comprehensive services so that the services will continue at the end of the grant; (2) by having DECAL work with the governor’s budget office to maintain the Summer Transition Program; and (3) DECAL will continue to provide small class sizes and ratios in the Summer Transition program to students who need additional instruction before entering Pre-K or Kindergarten.

The State has provided a high quality response and has met the criteria for this section.  All points have been awarded.

Weaknesses:

None noted by the reviewer.


Competitive Preference Priorities
	 
	Available
	Score

	Competitive Priority 1: Contributing Matching Funds
	10
	0


	Competitive Priority 1 Comments: 

The applicant has not proposed matching funding


	 
	Available
	Score

	Competitive Priority 2: Supporting a Continuum of Early Learning and Development
	10
	8


	Competitive Priority 2 Reviewer Comments: 

Georgia has developed, implemented and continued to build upon its early education system by providing a foundation for a birth through third grade continuum where high quality preschool experiences can seamlessly align to K-3.  The system includes: (1) developmentally appropriate early learning standards that are aligned with the K-3 standards; (2) high instructional standards for programs and professional; (3) adequate resources to support the implementation of the child development and instructional standards and (4) strong community and family engagement initiatives.  Georgia will use the Preschool Expansion grant to build upon its already comprehensive system to align state initiatives and programs in five high need region. The State has provided an ambitious and achievable plan to create a more seamless progression of services for eligible children and their families within the five targeted regions.  Its first goal will be to identify gaps and resources for the birth through third grade continuum.  In addition, to ensure the success of the eligible children being recruited, enrolled and appropriately transitioned across the educational pathway it will work with educational communities and local Subgrantees to establish policies. Finally the State will work with each region to develop an educational pathway that is tailored to their specific needs.   The State has provided a detailed outline of activities to be completed, key personal and parties responsible to ensure successful completion of each activity, and the financial resources from both the State as well as local and federal funding that will be used to support the successful implementation of the of high quality preschool education. One weakness however, is that the applicant has not specifically addressed the birth through three continuum throughout the application.  The State has addressed the criteria for Competitive Preference Priority 2 and the majority of points have been awarded.


	 
	Available
	Score

	Competitive Priority 3:  Creating New High-Quality State Preschool Program Slots
	0 or 10
	10


	Competitive Priority 3 Reviewer Comments: 

As is evidenced in Table A and throughout the application the Georgia has demonstrated that it will be using more than 50 percent of its federal funding to create new slots. These new slots will include new school year Pre-K slots for GPP and the new Summer Transition Program slots.  The Summer Transition program meets all of the 12 characteristic of a high quality preschool, the new slots for GPP will be based on the Georgia’s current Pre-K which currently meets nine of the 12 characteristics of high quality preschool. The State has met the criteria for Competitive Preference Priority 3 and all points have been awarded.


Absolute Priority

	 
	Available
	Score

	Absolute Priority 1: Increasing Access to High-Quality Preschool Programs in High-Need Communities
	 
	Met


Grand Total
	Grand Total
	230
	192


Top of Form

Top of Form
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Preschool Development Grants

Expansion Grants
Technical Review Form for Georgia
Reviewer 2
A. Executive Summary
	 
	Available
	Score

	(A)(1) The State’s progress to date 

(A)(2) Provide High-Quality Preschool Programs in two or more High-Need Communities

(A)(3) Increase the number and percentage of Eligible Children served in High-Quality Preschool Programs

(A)(4) Characteristics of High-Quality Preschool Programs

(A)(5) Set expectations for school readiness 

(A)(6) Supported by a broad group of stakeholders

(A)(7) Allocate funds between–
(a) Activities to build or enhance infrastructure using no more than 5% of funds; and
(b) Subgrants using at least 95% of funds
	10
	10


	(A) Reviewer Comments: 

Strengths:

The State articulates a well-conceptualized ambitious and achievable plan for expanding access to High-Quality Preschool Programs including:

A 1.) a thorough description of how the State intends to build on its past efforts, particularly as they relate to the creation of a high-quality summer transition program for rising kindergarten and preschool students who are from low-income families or are English language learners and the formation of a separate state agency dedicated to early education, Department of Early Care and Learning (DECAL).

A 2.) a comprehensive description in the narrative and in a table  of how they will expand access to High-Quality Preschool programs during each year of the grant period  in five identified regions of the State.

A3.) a clear explanation of how they will increase the numbers and percentages of children served in High-Quality Preschool Programs by increasing the number of new and improved slots both in their nine-month school pre-k program and the Summer Transition Program.

A4.) a well-articulated explanation of how the State currently meets the definition of nine of the 12 characteristics of a High-Quality Preschool program and how they will use grant funding to build capacity to address the remaining three characteristics.

A5.) A thorough description of how the State defines and describes school readiness for children upon kindergarten entry based on their Work Sampling System.

A6.) a set of letters of support from critical key stakeholders in early childhood care and education and a clear explanation of how the various organizations work together to make progress toward project goals.

A7.) a clear description of how the State will allocate funds to sub grantees who will implement voluntary, High-Quality Preschool programs for eligible children in five regions of the State with  High-Quality preschool services provided no later than June 2015 (the first year of the grant funding). The applicant also explains clearly how the State will use current capacity and infrastructure so that no more than five percent of the finds will be used at the State level with 95 percent provided to sub grantees. Finally, the applicant describes how the State will support subgrantees in recruiting, enrolling and serving children most at-risk by using existing State infrastructure and current initiatives through regional “hubs” (supported in part by grant funding).

Weaknesses: 
None.


B. Commitment to State Preschool Programs
	 
	Available
	Score

	(B)(1) Early Learning and Development Standards
	2
	2


	(B)(1) Reviewer Comments: 

Strengths:

 The applicant provides a thorough description of the ongoing process the State has engaged in to develop Early Learning and Development Standards and provides compelling evidence that a revision of the standards completed in 2013 has led to a valid and reliable set of standards that guides professional development, the State’s TQRIS and classroom instruction and assessment.

Weaknesses:

None


	 
	Available
	Score

	(B)(2) State’s financial investment
	6
	6


	(B)(2) Reviewer Comments: 

Strengths:

 The applicant provides a thorough description of the State’s financial investment and number of children served in State Preschool Programs including an explanation of how the figures in Table B were obtained.

Weaknesses:

None


	 
	Available
	Score

	(B)(3) Enacted and pending legislation, policies, and/or practices
	4
	2


	(B)(3) Reviewer Comments: 

Strengths:

The applicant provides a clear description of enacted legislation and State policies that demonstrate  the State’s commitment to increasing access to High-Quality Preschool Programs, describing the benefits associated with the Department of Early Care and Learning (DECAL), a State agency solely dedicated to early learning as well as the State’s Pre-K week when legislators visit Pre-K programs reading a story in at least one classroom.

Weaknesses:

The applicant does not provide details in the narrative that demonstrate how the State's practices to coordinate education services with early childhood programs other than education are likely to increase access for hard to reach children and families.


	 
	Available
	Score

	(B)(4) Quality of existing State Preschool Programs
	4
	2


	(B)(4) Reviewer Comments: 

Strengths:

The applicant describes how the State meets nine of the 12 quality indicators of High-Quality Preschool Programs and describes clearly how the proposed grant funding will assist the State in addressing the other three indicators (smaller adult-child ratios, reduced class sizes and comprehensive services.)

Weaknesses:

Although the State has undertaken a number of evaluation studies of various components of its Pre-k programs, the applicant does not present clear explanation of how some of the findings from these studies is to be used to improve its programs. For example, evaluation data indicated that the instructional quality overall in the program was low. In addition, details about how DECAL consultants work to improve quality is not clear as important details are missing (i.e., the number or frequency of visits). Finally the applicant is not clear why statistically significant gains for children participating in the evaluation study of the summer transition program can be considered an enormous impact in a study that does not employ a randomized control group design or another design that controls for maturation.


	 
	Available
	Score

	(B)(5) Coordination of preschool programs and services
	2
	2


	(B)(5) Reviewer Comments: 

Strengths:

The applicant provides compelling evidence that the State has successfully created strategic alignments between all of the State agencies that serve children and families, illustrated by the clear explanation of the roles and responsibilities of the Alliance of Education Agency Heads, the Georgia’s Children Cabinet and ongoing State initiatives.

Weaknesses:

None


	 
	Available
	Score

	(B)(6) Role in promoting coordination of preschool programs with other sectors
	2
	1


	(B)(6) Reviewer Comments: 

Strengths:

The applicant provides detail about how the State has promoted coordination of preschool programs and services at the State and local level by describing State efforts to coordinate via the housing of many programs in the Department of Early Care and Learning (DECAL),  the state agency for early childhood development and learning. The applicant also describes three examples of how the State coordinates with other sectors in creating a comprehensive assessment system, family engagement strategies and data sharing.

Weaknesses:

The applicant fails to provide specific detail about how cross-sector collaboration occurs. For example, the applicant does not explain how often the Children’s Cabinet meets nor how the described partnership with the technical college system go about doing their business as it relates to their joint work.


C. Ensuring Quality in Preschool Programs
	 
	Available
	Score

	(C)(1) Use no more than 5% of funds for infrastructure and quality improvements
	8
	6


	(C)(1) Reviewer Comments: 

Strengths:

The applicant describes how it will use no more than five percent of its funds to address four specific initiatives to provide resources, professional development and coaching in two priority areas: 1.) supporting English language learners and 2.) children with disabilities. The plan describes a well-considered plan funded through previous grants for supporting the needs of English language learners by cross-walking the World Class Instructional Design and Assessment Early English Language development standards with the State’s Early Learning and Development Standards. The applicant describes clearly how they will expand upon these efforts in the high-need communities in each region working through a “hub” and community coordinator to  provide  High-Quality professional development for all staff based on a needs assessment in each community to build infrastructure and quality improvements for English language learners. These plans are well-developed and comprehensive and include focus on family engagement efforts that will be assessed for efficacy including data related to training, fidelity of implementation and child outcomes.

The applicant describes a well-considered plan to expand the capacity of their statewide data system to allow for additional enrollment, monitoring and payment information and to facilitate connections and alignment with other data systems.

C (1) (J) The applicant describes hiring a state-level coordinator of Early Learning Services to provide oversight and leadership to regional community-based coordinators of early learning services.

C (1) (k) The applicant clearly describes using grant funds to hire a state level manager to be responsible for managing the implementation of the grant. This appears important since the applicant also explains that the grantee sub contracts directly with each early learning provider.

Weaknesses:

The implementation plan lacks important details including how children with challenging behaviors in Tier 3 will receive additional support. For example, the applicant provides little detail about the needed qualifications of the state-level coordinator of Early Learning Services who will assume a critical role in identifying existing resources and cross-sector services to fill gaps and target recruitment to children and families who are English language learners or have disabilities or other complex needs.


	 
	Available
	Score

	(C)(2) Implement a system for monitoring
	10
	8


	(C)(2) Reviewer Comments: 

Strengths:

 The applicant describes a strong monitoring and support system to ensure High-Quality and provide continuous improvement. Grant Requirement Checklists and Instructional Quality Guides are used as communication tools after annual visits and these support continuous program improvement. The applicant describes a well-considered plan to improve services to children with disabilities in inclusive settings through an observation scale that supports the provision of effective daily practices to support the learning of children with disabilities in inclusive classrooms.

C (2) (b)The applicant clearly describes how it uses its statewide longitudinal data system to monitor child progress from preschool through third grade. The use of this system is likely to increase after its plan to include a kindergarten entry assessment data is implemented.

C (2) © The applicant clearly explains how the State uses its Work Sampling System which is an online system to assess child development that supports the State's progress towards clearly articulated school readiness goals.

Weaknesses:

The applicant does not provide data on how many programs are in need of specific support, the types of support provided or how successful the Quality Improvement Plans have been in supporting High-Quality Preschool Programs. Although professional development opportunities are described, it is not clear that these are linked in specific to programs that need improvement. Further, it is not clear how Quality Rated, the States' tiered quality rating and improvement system, leads to specific technical support for programs that need it.


	 
	Available
	Score

	(C)(3) Measure the outcomes of participating children
	12
	12


	(C)(3) Reviewer Comments: 

Strengths:

The applicant provides a thorough explanation of how the State uses a Formative assessment in all public kindergarten classes across the State. Through its participation in previously funded grant projects, the state has already begun to augment this work by creating a Kindergarten entry profile that will be ultimately included in the State’s longitudinal data system will help coordinate transitions between preschool and kindergarten for children and teachers. The to-be-created  thorough assessment will include the domains of language and literacy, cognition, general knowledge of early mathematics and science, approaches to learning, physical well-being and motor development and social and emotional development, conforming to the recommendations of the National Research Council.

Weaknesses:

None


D. Expanding High-Quality Preschool Programs in Each High-Need Community
	 
	Available
	Score

	(D)(1) How the State has selected each Subgrantee and each High-Need Community 

Note: Applicants with federally designated Promise Zones must propose to serve and coordinate with a High-Need Community in that Promise Zone in order to be eligible for up to the full 8 points. If they do not, they are eligible for up to 6 points.  Applicants that do not have federally designated Promise Zones in their State are eligible for up to the full 8 points.
	8
	8


	(D)(1) Reviewer Comments: 

Strengths:

The applicant provides a through description of the subgrantees and the High-Need Communities that will be served. The selection process is well-articulated and thoughtful and ensures that geographic diversity is achieved among the selected sub grantees.  The applicant provides letters of support and preliminary memoranda of understanding from each identified Subgrantee, attesting to the Subgrantee’s willingness to participate in the project.

Weaknesses:

None


	 
	Available
	Score

	(D)(2) How each High-Need Community is currently underserved
	8
	4


	(D)(2) Reviewer Comments: 

Strengths:

The applicant provides data that indicates how the High-Need Communities in each region is underserved.

Weaknesses:

The description of the potential enrollment from each designated region of the State is not sufficiently detailed. The applicant does not provide disaggregated data from Head Start identifying the number of four-year-olds who may participate in the State preschool program, suggesting that insufficient attention has been paid to an important partnership.


	 
	Available
	Score

	(D)(3) How the State will conduct outreach to potential Subgrantees
	4
	4


	(D)(3) Reviewer Comments: 

Strengths:

The applicant thoroughly describes the process through which the State conducted outreach to potential subgrantees and the process used in selecting each subgrantee.

Weaknesses:

None


	 
	Available
	Score

	(D)(4) How the State will subgrant at least 95% of its Federal grant award to its Subgrantee or Subgrantees to implement and sustain voluntary, High-Quality Preschool Programs in two or more High-Need Communities, and—
(a) Set ambitious and achievable targets; and
	16
	16


	(D)(4)(a) Reviewer Comments: 

Strengths:

The applicant provides detail about how they will spend at least 95 percent of their funds to subgrantees to implement and sustain voluntary, High-Quality Programs in five regions of the State. The applicant describes how the subgrantees will help achieve the State’s aims to increase the numbers and percentages of eligible children to be served in each High-Need community. The proposed grant funding will help increase the numbers of new and improved enrollment slots in each targeted region and the applicant explains how the project will ensure that the Pre-K program will improve programs by reducing class size, improving child-adult ratios and adding comprehensive services.

Weaknesses:

 None


	 
	Available
	Score

	(D)(4)(b) Incorporate in their plan—
(i) Expansion of the number of new high-quality State Preschool Program slots; and
(ii) Improvement of existing State Preschool Program slots 

Note:  Applicants may receive up to the full 12 points if they address only (D)(4)(b)(i) or (b)(ii) or if they address both (D)(4)(b)(i) and (b)(ii);
	12
	12


	(D)(4)(b) Reviewer Comments: 

Strengths:

In the plan, the applicant incorporates an ambitious expansion of the number of new slots in State Preschool Programs that meet the High-Quality Preschool definition. The applicant also describes ambitious improvements of existing State Preschool program slots by limiting class size and providing evidence-based professional development to inservice teachers.

Weaknesses:

None


	 
	Available
	Score

	(D)(5) How the State, in coordination with the Subgrantees, plans to sustain High-Quality Preschool Programs after the grant period
	12
	8


	(D)(5) Reviewer Comments: 

Strengths:

The applicant provides convincing explanation of how the State plans to sustain the High-Quality Preschool Programs after the grant period. Reducing child-adult ratio and class size is described as a commitment of the State. The applicant also is clear about how the State will sustain their Summer Transition program.

Weaknesses:

It is not clear how the State will sustain the development of Comprehensive Services which is an essential feature of High-Quality Preschool Programs. For example, the applicant does not explain how the coordination that the hub coordinator is providing will be maintained after the grant period expires.


E. Collaborating with Each Subgrantee and Ensuring Strong Partnerships
	 
	Available
	Score

	(E)(1) Roles and responsibilities of the State and Subgrantee in implementing the project plan
	2
	2


	(E)(1) Reviewer Comments: 

Strengths:

The applicant provides a well-detailed table and a clear narrative that explains the roles and responsibilities of the State and Subgrantees in implementing the project plan.

Weaknesses:

None


	 
	Available
	Score

	(E)(2) How High-Quality Preschool Programs will be implemented
	6
	2


	(E)(2) Reviewer Comments: 

Strengths:

The applicant provides a description of the providers currently participating in the State’s p-K programs as having the infrastructure needed to administer pre-k programs including: 1.) an administrative staff 2.) demonstration of financial viability and fiscal integrity 3.) the ability to receive payments electronically and reconcile budgets to meet program requirements 4.) qualified educational staff 5.) appropriate implementation of instructional practices 6.) technological systems allowing for electronic submission of payments, rosters and classroom support and, 7.) licensure or accreditation demonstrating program's ability to meet basic health and safety requirements.

Weaknesses:

The applicant provides insufficient detail about how the proposed plans will build on the current delivery mode, particularly those related to Comprehensive Services.  For example, making a minimum of one home visit per year and using a research-based family leadership curriculum is an inadequate description of culturally and linguistically responsive family engagement. Little detail is provided about how programs will recruit hard-to-reach families or how Comprehensive Services may be delivered.


	 
	Available
	Score

	(E)(3) How the Subgrantee will minimize local administrative costs
	2
	2


	(E)(3) Reviewer Comments: 

Strengths:

 The applicant provides a complete description of how the sub grantees will minimize local administrative costs by building on existing administrative infrastructures.

Weaknesses:

None


	 
	Available
	Score

	(E)(4) How the State and Subgrantee will monitor Early Learning Providers
	4
	2


	(E)(4) Reviewer Comments: 

Strengths:

The applicant provides descriptions of how the robust monitoring and support system previously developed will be used to monitor the Early Learning Providers to ensure they are delivering High-quality Preschool Programs. A regional Pre-K consultant provides technical assistance including professional development and coaching and also monitors for compliance.  The Classroom Assessment Scoring System (CLASS) is also used to inform teacher professional development and program improvement. Additional support is provided as needed through a Quality Improvement Program with the goal of building a subgrantee’s internal systems for monitoring compliance and improving quality.

Weaknesses:

Little detail is provided about how often site visits occur. In addition, it is not clear who makes the announced and unannounced site visits that are described.


	 
	Available
	Score

	(E)(5) How the State and the Subgrantee will coordinate plans
	4
	2


	(E)(5) Reviewer Comments: 

Strengths:

The applicant provides a description of how it will use the existing infrastructure of the State’s Pre-k system to ensure appropriate coordination of assessment, data and professional development. Both the work sampling assessment system and the data sharing system are already in place and are described as effective in helping support coordination of plans.  The early learning standards are described as forming the foundation for Pre-K instruction. The applicant also describes how the State will build on previous professional development and workforce/leadership development efforts.

Weaknesses:

The applicant provides little detail about how it will build on previous efforts. Few examples are given to explain what is meant by resources to support family engagement or Comprehensive Services.


	 
	Available
	Score

	(E)(6) How the State and the Subgrantee will coordinate, but not supplant, the delivery of High-Quality Preschool Programs funded under this grant with existing services for preschool-aged children
	6
	3


	(E)(6) Reviewer Comments: 

Strengths:

The applicant describes how having State and Federal early education programs and child care licensing housed in a single education department focused on young children encourages collaboration that will coordinate  the delivery of High-Quality Preschool Programs. The applicant also describes the formal agreements it has with the Department of Education (which administers Title 1 of ESEA, section 619 of Part B of IDEA and subtitle VII of the McKinney Act) as well as the Department of Public health which administers Part C of IDEA.

Weaknesses:

Little detail is provided about how local Early Learning Providers will coordinate the delivery of High-Quality Preschool Programs with Head Start. This is particularly problematic in rural High-Need Communities where the programs may compete for eligible children.


	 
	Available
	Score

	(E)(7) How the Subgrantees will integrate High-Quality Preschool Programs for Eligible Children within economically diverse, inclusive settings
	6
	6


	(E)(7) Reviewer Comments: 

Strengths:

The applicant describes how the State’s Pre-K programs already have a system in place to ensure that the classrooms serve children within economically diverse, inclusive settings with 40 percent of the children currently enrolled over income eligibility.

Weaknesses:

None


	 
	Available
	Score

	(E)(8) How the Subgrantees will deliver High-Quality Preschool Programs to Eligible Children who may be in need of additional supports
	6
	4


	(E)(8) Reviewer Comments: 

Strengths:

The applicant describes how the State’s Pre-K program already has systems in place to address the needs of the children and families who may be in need of additional supports including children with disabilities, those who are English language learners, are migrant, homeless, in the child welfare system, live in rural areas or are members of military families. The applicant suggests that the regional coordinators will receive flexible funding to address each of these special populations.

Weaknesses:

The applicant provides insufficent evidence that the current practices are effective and it is not clear how flexible funding may be used to to serve hard to reach children and their families who are migrant, homeless or participating in the child welfare system.


	 
	Available
	Score

	(E)(9) How the State will ensure outreach to enroll isolated or hard-to-reach families; help families build protective factors; and engage parents and families
	4
	3


	(E)(9) Reviewer Comments: 

Strengths:

The applicant clearly describes how the State’s Pre-K program currently enrolls children on a first-come, first served basis or a lottery enrollment. In order to ensure that Pre-K programs will conduct outreach to isolated or hard-to-reach children and families, help families build protective factors and engage parents and families, the early learning providers participating in the pre-k program will be provided with a toolkit of multilingual communication materials currently in construction that is intended to help providers identify, recruit and engage families who are at-risk. The applicant details that Pre-K programs will be required to develop community-specific measures to recruit and enroll families that are difficult to reach receiving extra support and resources to do so from the State through the regional hubs. The applicant also describes how the State is participating in a Strengthening Families initiative that addresses what are recognized nationally as indicators of cultural and linguistic appropriateness in practices.

Weaknesses:

The applicant provides little data on how many children and families who are hard to reach in the State are currently served. Little evidence that the current practices are effective is provided and it is not clear how new grant funds may be used to serve hard to reach children and their families. No details about how the family engagement curriculum will be used are provided.


	 
	Available
	Score

	(E)(10) How the State will ensure strong partnerships between each Subgrantee and LEAs or other Early Learning Providers
	10
	4


	(E)(10) Reviewer Comments: 

Strengths:

The applicant describes how the State currently has created policies, procedures and an infrastructure to ensure strong partnerships between each sub grantee and LEAs and other Early Learning Providers that it will use to build on in the current project.

E(10) (a) the applicant describes how local providers incorporate transition activities into their schedule and their parent engagement activities. They will now be required to submit a yearly transition activity plan.

E (10) b (i) The applicant describes how early educators in pre-k programs participate in professional development with other LEAs and other Early Learning Providers,including training on the State early learning standards, the work sampling system, family engagement , children with disabilities and those who are English language learners. 
E (10) b ii. The applicant explains how the hub will be responsible for determining existing resources to coordinate cross-sector strategies, integrate local supports to create a birth-third grade alignment, link efforts across health, early learning and other resources, identify and utilize targeted recruitment strategies and coordinate services across multiple service providers.

E (10) (b) (iii) The applicant clearly explains how the State currently supports the full inclusion of children with disabilities in Pre-K programs .

E (10) (b) (iv)The applicant clearly describes how the State has established state-level partnerships on behalf of children with disabilities who have complex needs and provides assurances that the State will work with local programs to ensure that the needs of children and families with disabilities are met.

E(10) (b) (v) The applicant describes the State’s current procedures for ensuring that local programs have appropriate materials to “set up” classrooms. Checklists are designed and the plan is in place to revise them in 2015.

E (10) (b) (vi) The applicant describes how the State has a systematic procedure in place for sharing data and provides assurances that local early learning providers will be required to follow data sharing procedures. 
E (10) (b) (vii) The applicant describes previous work that the State and local Pre-K programs have begun to encourage teachers in their Pre-K classrooms to work with community-based learning resources including theatre groups and museums and libraries.

Weaknesses:

While the applicant makes it clear that the proposed program has a strong foundation of previous work to build its expansion work around, there is scant evidence that the applicant intends to build on previous efforts to address specific needs that would strengthen partnerships at the local level. Few details are provided about how local programs might adapt strategies that are described as occurring on the State level.


F. Alignment within a Birth Through Third Grade Continuum
	 
	Available
	Score

	(F)(1) Birth through age-five programs

(F)(2) Kindergarten through third grade
	20
	14


	(F) Reviewer Comments: 

Strengths:

(F) (1) (a) 10

The applicant provides detail about the State’s current efforts to align programs and services on a birth through age five level which will provide the foundation upon which the proposed project will build. The applicant describes how the regional subgrantees will work with Birth to Eight teams to identify and implement community-level strategies to increase enrollment of hard-to-reach children and families including conducting a needs assessment.

(F) (1) (b)

The applicant describes how the State will work with other Pre-K providers at the State level which will be facilitated by their common oversight by the Department of Early Care and Learning, the State’s early care and education Office. The applicant provides assurances that the regional sites were carefully chosen to select sites where there were existing spaces to accommodate added enrollment.

(F) (2) The applicant describes how current initiatives will be employed to ensure that the alignment between birth-five and the early grades is well-considered. These include Get Georgia Reading, A Vision for Public Education, Frontiers of Innovation  and Georgia’ College and Career Ready Performance Index all of which appear to be well-considered projects.

(F) (2) (b) (i) The applicant describes how the State currently promotes collaboration between kindergarten and Pre-K teachers through joint professional development and instructional planning. The applicant describes a plan to use Birth to Eight teams to offer more joint professional development, particularly related to family engagement and the Kindergarten Entry Profile.

(F) (2) (b) (ii) The applicant explains that the State already has full-day kindergarten.

(F) (2) (b) (iii) The applicant explains that each region in the proposed project will offer two additional professional development opportunities for the birth to third grade educators in the region related to increasing the percentage of children who are able to read and do math at grade level by the end of third grade. This will include a menu of topics such as a focus on language or literacy, social emotional learning or work with English language learners or children with disabilities.

(F) (2) (d)

(F) (2) (d) (i- v) the applicant explains the State’s current progress in aligning standards, teacher preparation, assessment systems, data systems and family engagement strategies. This work is founded on their revision of their early learning standards, connected to their system to guide teacher preparation, credentials and workforce competencies, their comprehensive early learning assessment systems, data systems and family engagement strategies. The applicant proposes to establish birth to eight teams in each region which will continue the work.

Weaknesses:

Little detail is given about how the Birth to Eight teams in each region will be comprised or how they will understand their responsibilities. The applicant does not clearly explain how the work that has been accomplished on the State level will be understood and applied in local communities. In particular, the applicant fails to demonstrate that reciprocal partnerships with families are the goal of family engagement. Little detail is provided about how the standards will be aligned between birth-three programs and pre-k.


G. Budget and Sustainability
	 
	Available
	Score

	(G)(1) Use the funds from this grant and any matching contributions to serve the number of Eligible Children described in its ambitious and achievable plan each year

(G)(2) Coordinate the uses of existing funds from Federal sources that support early learning and development 

(G)(3) Sustain the High-Quality Preschool Programs provided by this grant after the grant period ends
	10
	10


	(G) Reviewer Comments: 

Strengths:

(G) (1) The applicant provides clear explanation of how the funds from this grant and matching funds will be used to serve the number of children described in its ambitious and achievable plan for each year.

(G) (2) The applicant explains how the State will coordinate the funds from the proposed project with existing Federal funds that support early learning and development .

(G) (3) The applicant explains how the State will sustain the High-Quality Preschool Programs supported by the grant funding after the grant period expires.

Weaknesses:

None


Competitive Preference Priorities
	 
	Available
	Score

	Competitive Priority 1: Contributing Matching Funds
	10
	0

	Competitive Priority 1 Comments: 

The applicant is not proposing matching funding.


	 
	Available
	Score

	Competitive Priority 2: Supporting a Continuum of Early Learning and Development
	10
	8


	Competitive Priority 2 Reviewer Comments: 

The applicant describes procedures for identifying gaps and resources in each High-Need Community. The plan to create a task force and community-specific plan to support the continuum of Early Learning and Development and a more seamless progression of supports in each community is well-considered.

The applicant provides little evidence that cross-sector supports will be considered in the plan which is focused largely on Pre-K and K-12 alignment.


	 
	Available
	Score

	Competitive Priority 3:  Creating New High-Quality State Preschool Program Slots
	0 or 10
	10


	Competitive Priority 3 Reviewer Comments: 

The applicant demonstrates how it will use 61 percent of the grant funds for new slots in its Pre-K program and how other activities will address the characteristics of High-Quality Preschool Programs that the State’s current Pre-K program does not now address.


Absolute Priority

	 
	Available
	Score

	Absolute Priority 1: Increasing Access to High-Quality Preschool Programs in High-Need Communities
	 
	Met


Grand Total

	Grand Total
	230
	175
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A. Executive Summary
	 
	Available
	Score

	(A)(1) The State’s progress to date 

(A)(2) Provide High-Quality Preschool Programs in two or more High-Need Communities

(A)(3) Increase the number and percentage of Eligible Children served in High-Quality Preschool Programs

(A)(4) Characteristics of High-Quality Preschool Programs

(A)(5) Set expectations for school readiness 

(A)(6) Supported by a broad group of stakeholders

(A)(7) Allocate funds between–
(a) Activities to build or enhance infrastructure using no more than 5% of funds; and
(b) Subgrants using at least 95% of funds
	10
	10


	(A) Reviewer Comments: 

Strengths:

Strengths

(A)(1) The State has provided evidence that they have developed a solid foundation on which to build progress to date as demonstrated by the development of the GELDS, the State’s previous contribution to early childhood education – over 355 million dollars, previously enacted and pending legislation, the quality of existing programs, the foundation of coordinating groups involved in preschool programs, and the established roles of these groups within the other sectors of the State’s stakeholders.

(A)(2) Georgia has shown that it is working toward providing voluntary, High-Quality Preschool Programs for Eligible Children.  Currently the State’s programs meet nine of the standards that define High-Quality.  The State provided letters of agreement from ten Subgrantees in five  High-Need Communities.

(A)(3) The State plans to increase the number and percentage of Eligible Children served in High-Quality Preschool Programs during each year of the grant period through the creation of new program slots.  The key goal is to increase the percentage of four-year-olds served in the school year program by 10 or more percentage points, and in the summer transition programs, adding 1044 new slots from the school year programs and 1650 new summer slots.  The State plans to increase the number of target population children by 14 to 21 percentage points.  They plan a “mixed delivery” or blended socio-economically diversified model.

Table A, part III shows that twenty-two percent of children in target group will be served in new slots in year one, twenty-four percent in year two, twenty-eight percent in year three, and thirty-two percent in year four.  Eligible children in improved slots will jump from eight percent in year one to twenty-seven percent in year four.  By the end of the grant the total eligible children served in new and improved slots will nearly double – from 2231 to 4414.

(A)(4) The State presents a chart listing the characteristics specified in the definition of High-Quality Preschool Programs. Georgia states that class sizes are currently at 22 children, but that participating programs will receive additional funds from the grant to lower class sizes.  Ratios will be adjusted accordingly.  The State will blend funds from IDEA Part B to cover the cost of an additional staff person for inclusion.

Further, the State plans to use quality improvement funds to equalize teacher pay.  This funding is shown as 360,000 dollars in year one, increasing incrementally to 5,200,000 dollars in year four.

(A)(5) The State monitors school readiness through its use of a formative assessment – the online Work Sampling System.  The state has set specific expectations for school readiness through the Georgia Early Learning and Development Standards (GELDS).  Eight domains are referenced – physical health, mental health, dispositions (approaches to learning), social, interpersonal, communication, literacy, general knowledge.

The State displays a correlation chart comparing the GELDS with the skills the State has outlined for Kindergarten.  There appears to be no correlation in Kindergarten for approaches to learning.  The Kindergarten Entry Assessment will be fully implemented by 2017 according to the timeline provided.  More information will be discussed in Section C.

(A)(6) The State has introduced evidence that the Pre-Kindergarten program is supported by a broad group of stakeholders, including Alliance of Education Agency Heads (AEAH) and the Georgia Children’s Cabinet.  The Georgia Department of Early Care and Learning (DECAL) that houses Georgia’s Pre-K, child care licensing, child care subsidy, a tiered quality rating and improvement system (Quality Rated), the Head Start State Collaboration Office, the Child and Adult Care Food Program (CACFP), and other programs (statewide family engagement and inclusion services) that support young children and families statewide. It actively participates in AEAH.  The Children’s Cabinet, chaired by the Governor’s wife, also comprises philanthropic, education, and business stakeholders.  DECAL houses the Georgia Head Start Collaboration Office.

The State has provided letters of support from many stakeholders who will serve on Georgia Pre-K Plus (GPP) advisory board.

(A)(7)(a) The State maintains that it will build on the current infrastructure  to administer the program, so only costs associated with a grant manager, a comprehensive services coordinator, and technological upgrades to the current data system will be requested. Georgia will use no more than five percent of the federal grant funds to cover these expenses and to implement additional professional development related to working with English learners and children with disabilities.

(A)(7)(b) The State maintains that subgrants to Early Learning Providers to implement voluntary, High-Quality Preschool Programs for Eligible Children in two or more High-Need Communities will-

(i)
begin High-Quality Preschool Programs to Eligible Children during the summer transition programs and continue during the school year of year one of the grant period;

(ii)
As shown in Table A, part I, the State will Subgrant 97 percent of its Federal grant funds to its Subgrantees over the grant period; and

(iii)
Even though the State maintains that Subgrantees will be responsible for ensuring that culturally and linguistically appropriate outreach and communication efforts, support for each Subgrantee has already placed infrastructure and capacity to assist them in doing so. To ensure that all families, including those who are isolated or otherwise hard to reach, are informed of the opportunity and encouraged to enroll their children in available programs, Georgia will utilize the statewide family engagement coordinator in working directly with regions and subgrantees. The statewide family engagement coordinator will work directly with each regional “hub” coordinator.  Georgia is in the process of developing a toolkit for programs to use in recruiting and engaging families that are at risk. The State plans that the toolkit will include information to use in identifying community needs and developing strategies for engaging hard-to-reach families.  The State has provided a timeline and selection criteria as evidence that the plan is ambitious and achievable.

Weaknesses:

(A)(4) The State tells us that the current program achieves nine of the 12 standards of High-Quality, but does not specify which and where the improvement of existing State Preschool Program slots will occur.

Program Evaluations are not yet described as TQRIS.

(A)(5) The State does not say that it will coordinate all domains for Kindergarten and the Pre-K program.


B. Commitment to State Preschool Programs
	 
	Available
	Score

	(B)(1) Early Learning and Development Standards
	2
	2


	(B)(1) Reviewer Comments: 

Strengths:

The State has provided evidence that it has demonstrated its commitment to develop or enhance the State Preschool Program infrastructure and its capacity to both deliver and increase access to High-Quality Preschool Programs for Eligible Children evidenced by commissioning  experts Kagan and Scott-Little to analyze and lead in the revision of the Georgia Early Learning and Development Standards.  The State has embedded the GELDS into the TQRIS, curricula and assessments, the Workforce Knowledge and Competency Framework, and in all professional development activities.  With funding from Georgia State Advisory Council on Early Childhood Education and Care and the Child Care Development Fund (CCDF), DECAL launched a GELDS website, created and distributed print and digital resource guides, and distributed a series of stakeholder-specific training videos to over 3800 Pre-K classes.  By 2017, the State plans to have all early learning teachers (including family home providers) and directors trained in the GELDS.

Weaknesses:

No weaknesses have been determined.


	 
	Available
	Score

	(B)(2) State’s financial investment
	6
	6


	(B)(2) Reviewer Comments: 

Strengths:

Table B shows that State funding has wavered during the last four years:

2011
- 355,016,059 dollars,

2012
- 300,691,000 dollars,

2013
– 299,232,510 dollars,
2014 – 312,173,630 dollars.

Local and philanthropic funding has gone up and down in response to this, showing that the State has resources to cover the costs of serving the eligible children in State preschool programs.

The number of four-year-old children has also wavered – between a low of 135,236 dollars in 2014 to a high of 140988 dollars in 2012.  The highest number of four-year-olds at or below 200 percent FPL was at its highest in 2013.  The State is serving over 60 percent of the target population.

Weaknesses:

No weaknesses in past funding methodology have been determined


	 
	Available
	Score

	(B)(3) Enacted and pending legislation, policies, and/or practices
	4
	4


	(B)(3) Reviewer Comments: 

Strengths:

The State provides evidence of enacted and pending legislation, policies, or practices that demonstrate the State’s current and future commitment to increasing access to High-Quality Preschool Programs for Eligible Children.

Legislation began in 1992, and in 1993 lottery funds were dedicated to pre-kindergarten programs.

Two legislative actions that demonstrate the state’s commitment to providing high-quality preschool services to eligible children relate specifically to administration and governance. In 1996, the Georgia General Assembly passed legislation that created the Office of School Readiness (OSR) to administer Georgia’s Pre-K and moved the program from the Georgia Department of Education. One of the reasons for creating OSR was because Georgia’s Pre-K was being implemented through a public-private partnership.  Private for profit and not for profit child care centers (not just public school systems) were allowed to provide Pre-K services. Georgia’s leaders at the time recognized that the only way to ensure access to preschool services was to partner with child care providers; public elementary school systems did not have the capacity to serve all the children and families who wanted to participate.

Then in 2004 the Georgia General Assembly created an early care and education system by passing legislation creating the Georgia Department of Early Care and Learning (DECAL). DECAL was created by merging OSR; the child care licensing unit from the Department of Human Resources; and the Georgia Child Care Council. Today Georgia is one of three states with a state education agency dedicated solely to early childhood education. The TQRIS was legislated in 2011 with DECAL as the Lead Agency for the Child Care and Development Fund for Georgia.  The State continues to apply for Federal grants to enhance services for the target group.

Weaknesses:

No weaknesses were found.


	 
	Available
	Score

	(B)(4) Quality of existing State Preschool Programs
	4
	3


	(B)(4) Reviewer Comments: 

Strengths:

The State has given evidence that existing State Preschool Programs meet nine of twelve criteria of the definition of High-Quality. Policies and program data from recent studies commissioned by DECAL demonstrate the State’s commitment to the components of a High-Quality Preschool Program. The State reports that all classrooms use the formative assessment to document what children are learning and beginning to master; thus they are showing compliance with Program Standards.

Since 2009, the State has used CLASS for support for program monitoring and improvement. Secondly, each program administered by DECAL has a set of standards governing how the program should be operated.  They are monitored regularly.  The State offers evidence that pre-k classrooms score higher on quality scores than non-pre-k classrooms.  Thirdly, DECAL’s Audits and Compliance unit provides an additional safeguard to ensure fiscal integrity. Finally, Georgia’s TQRIS, called Quality Rated, provides the framework.  It is available to all licensed, monitored, and other programs that receive public funds. The state provides incentives, including tiered reimbursement for children receiving subsidies, and monitors programs’ progression through five key standards related to workforce, health and nutrition, family partnerships, intentional teaching practices, and teacher/student ratios.

Weaknesses:

It is not clear what is meant by pre-k classrooms vs. non pre-k classrooms in the discussion of DECAL standards.

While hiring experts to evaluate the state's data demonstrates commitment, the State did not respond to all findings.


	 
	Available
	Score

	(B)(5) Coordination of preschool programs and services
	2
	2


	(B)(5) Reviewer Comments: 

Strengths:

The State provides evidence that it has successfully created strategic alignments between all of the state agencies that serve children and families. This is illustrated in the creation of the Alliance of Education Agency Heads (AEAH) and the Georgia Children’s Cabinet.  DECAL, the administrator for the Child Care and Development Block Grant Act of 1990 (42 U.S.C. 9858 et seq.) is an active member of this group as is Head Start.

Weaknesses:

The State provides no evidence that programs and services supporting homeless families and children are included.


	 
	Available
	Score

	(B)(6) Role in promoting coordination of preschool programs with other sectors
	2
	1


	(B)(6) Reviewer Comments: 

Strengths:

The State provides evidence that cross-sector alignment among State organizations including the Department of Public Health, the Department of Human Services, and DECAL promotes coordination of preschool programs and services.

Weaknesses:

The State provides no evidence of promoting coordination of preschool programs and services at the local level with other sectors that support the early learning and development of children.


C. Ensuring Quality in Preschool Programs
	 
	Available
	Score

	(C)(1) Use no more than 5% of funds for infrastructure and quality improvements
	8
	8


	(C)(1) Reviewer Comments: 

Strengths:

(C)(1)(a) The State will fully adopt the Early English Language Development Standards Framework to supporting the needs of English learners, including in workforce development.  The State began using the World Class Instructional Design and Assessment (WIDA) to build workforce knowledge and skills related to language development with funds from the successful Early Learning Challenge Grant. They will continue in the following ways:

1) Development of a correspondence document that cross-walks the WIDA E-ELD Standards with the Georgia Early Learning and Development Standards (GELDS). 
2) Establishment of a project steering committee that encompasses project partners from all early care and education sectors and family services.

3)
Training and technical assistance to statewide early education and care trainers on supporting English learners and their families.

4)
Program leadership coaching to early care and education providers on collecting and exploring program data, reflecting and mediating learning, and planning and adjusting action.

5)
Development and dissemination of resources to be used by practitioners to engage families in language development as it relates to school readiness.

Four elements of a High-Quality preschool program will be supported by the continued WIDA partnership:

•
High-quality professional development for all staff.

•
Developmentally appropriate, culturally and linguistically responsive instruction and evidence-based curricula, and learning environments that are aligned with Georgia Early Learning and Development Standards (GELDS).

•
Individualized accommodations and supports so that all children can access and participate fully in learning activities.

•
On-site or accessible comprehensive services for children and community partnerships that promote families’ access to services that support their children’s learning and development.

The State will utilize a community-based coordinator of early learning services at each hub in the five high-need regions to work with GPP regional partners to develop individualized professional development.  Community-wide training and support on evidence-based practices to support, instruct, and assess young English learners, such as the Standards Framework and Standards Implementation for all early care and education programs; provide training on implementing community-wide trainings and support to practitioners and administrators across early childhood sectors and support parents in learning and implementing the E-ELD Standards Framework; participate in program leadership training (selected members of the high-need communities);  participate in instructional coaches training; observe and provide ongoing technical assistance and support for early learning providers on evidence-based practices; and collect data to assess the efficacy of the training model and fidelity of implementation.

The State further plans that each community-based coordinator of early learning services will work with their regional hub to create a comprehensive family engagement action plan for each GPP provider related to supporting English learners and their families. Components of each family engagement plan will include determining culturally and linguistically responsive strategies that are successfully used to engage families; determining ways to strengthen families’ capacity to support their children’s language, development, and learning; an intentional focus on transition from Part C to Part B, Section 619, and from preschool programs to Kindergarten; and linkages to community supports.

Each region will implement the family engagement action plan by:

•
Utilizing information from the needs assessment to determine specific activities;

•
Hosting family workshops across each community;

•
Creating resources to promote family engagement within each community; and

•
Providing networking opportunities to share experiences on the connection between home language and language development as related to school readiness.

The state will collect data from each region that will assess the efficacy of the training model, fidelity of implementation, and language growth/child outcomes.  The state will create a sustainability plan focusing on professional development, developmentally and linguistically appropriate instructional and assessment strategies, and family engagement.

(C)(1)  Georgia notes that classroom management and supporting children with challenging behaviors are two issues frequently identified as areas in need for additional support and professional development.  The State will use a portion of the five percent quality improvement funds to implement the Pyramid Model for Supporting Social Emotional Competence in Infants and Young Children.

(C)(1)(g) Beginning in 2004, Georgia began the Pre-K Application and Data Base Access System (PANDA).  With the funds from the Early Learning Challenge grant the State implemented a Statewide Longitudinal Data System to link preschool and elementary and secondary school (P-20) data – CACDS and Georgia AWARDS.  The systems will be linked through a developer with funding from this grant over a six-month period and will cover the requirements, design, coding, testing, and deployment of the necessary enhancements;

(C)(1)(j) In order to build State- and community-level communication and support for High-Quality Preschool Programs through systemic linkages to other early learning programs and resources to support families, such as child health, mental health, family support, nutrition, child welfare, and adult education and training sectors, the State plans to use part of the five percent funding from this grant to hire a state-level Coordinator of Early Learning

Services.  ;

(k) Finally, the State will hire a state-level Grant Manager who will support the delivery of High-Quality Preschool Programs to Eligible Children by being responsible for managing the implementation of the grant.  The position will be responsible for maintaining the status of each grant initiative and reporting to DECAL leadership; facilitating decision-making and conflict resolution; maintaining fiscal awareness of the budget to ensure that vendors and contractors are expending funds in a responsible and timely manner; and fulfilling federal reporting requirements.

Weaknesses:

No weaknesses have been encountered.


	 
	Available
	Score

	(C)(2) Implement a system for monitoring
	10
	8


	(C)(2) Reviewer Comments: 

Strengths:

(C)(2)(a)  Georgia has provided evidence that it is improving on their system for monitoring and supporting continuous improvement for each Subgrantee to ensure that each Subgrantee is providing High-Quality Preschool Programs.  They measure teacher/child interaction, inclusion methods, and others using Child Care Licensing and Quality Rated (TQRIS).  The State is also using independent evaluations to inform program improvement.  The State has provided evidence that it has the capacity to measure preschool quality, including parent satisfaction measures in English and Spanish, and provide performance feedback to inform and drive State and local continuous program improvement efforts;

(C)(2)(b) The State has provided evidence that it is using a multifaceted Statewide Longitudinal Data System.  They are developing a KEA that will fit into the framework, CACDS and Statewide Longitudinal Data System (SLDS). Together with the PANDA, these will form GA AWARDS, the P-20 longitudinal data system that is planned to be able to track student progress from preschool through third grade and beyond;

(C)(2)(c) Currently the children’s progress is measured by the Work Sampling System which assesses 69 indicators in seven domains.  They have specified the measureable outcomes of school readiness to be achieved by the program.

Weaknesses:

Even though the State has provided evidence that their system for monitoring and supporting continuous improvement by and for each Subgrantee, they have not addressed the definition of High-Quality in their description.

The State does not specify which children in their program have IEP’s.

The State commissioned a study to determine vertical and horizontal alignment.

The following information will impend and possibly negatively effect assessment data across development from birth to grade three:

It was determined that the GELS (three-year-old) reflect a clear developmental orientation while the standards for Pre-K are more focused on learning in the content areas. Evening out the content across the domains and adding an Approaches toward Learning domain to the Pre-K standards would address both the developmental and disciplinary orientations more comprehensively, and create better alignment with the GELS.

With regard to alignment with the Kindergarten standards, the study determined that the State should consider aligning developmental and disciplinary orientations more closely; consider developing common domains across the standards; consider adding a domain that addresses approaches toward learning in the Pre-K standards, consider the Head Start Child Development and Early Learning Framework (HSCDELF) and the Work Sampling System (WSS) and the degree to which revised standards should comport with them; consider adding standards and indicators to address English language development and cognitive processes across the GELS and Pre-K standards; consider the Common Core Standards and the degree to which revised Georgia standards should comport with them; and focus on alignment across the ages, so that all indicators build on those that have preceded them and build toward those that follow.


	 
	Available
	Score

	(C)(3) Measure the outcomes of participating children
	12
	12


	(C)(3) Reviewer Comments: 

Strengths:

C)(3) The State maintains that it currently uses a formative assessment – the Georgia Kindergarten Inventory of Developing Skills (GKIDS).  They are creating a Kindergarten Entry Profile which will provide formative assessment information during the first six weeks of Kindergarten. Field testing for the Kindergarten Entry Profile will begin in spring, 2015, and the full implementation is scheduled for school year 2017-2018.  The augmentation process will be grounded in the National Research Council’s report on early childhood assessment (National Research Council, 2008) and will ensure that data from the Kindergarten Entry Profile is valid, reliable, and appropriate for all populations.  They plan that the KEA will lead to further cooperation between DECAL and the Georgia Department of Education.

The State has provided a timeline for achieving High-Quality.  They estimate that the total amount needed to support quality improvement to be 1,707,792 dollars .

Weaknesses:

The weaknesses in the alignment structure are not addressed by the State.


D. Expanding High-Quality Preschool Programs in Each High-Need Community
	 
	Available
	Score

	(D)(1) How the State has selected each Subgrantee and each High-Need Community 

Note: Applicants with federally designated Promise Zones must propose to serve and coordinate with a High-Need Community in that Promise Zone in order to be eligible for up to the full 8 points. If they do not, they are eligible for up to 6 points.  Applicants that do not have federally designated Promise Zones in their State are eligible for up to the full 8 points.
	8
	8


	(D)(1) Reviewer Comments: 

Strengths:

(D)(1) The State has selected five regions in the state. One is an Early Education Empowerment Zone (E³Z), an initiative of Georgia’s Early Learning Challenge agenda to increase high-quality capacity in subsequent years. Local school systems are the Subgrantees in year one of the grant.  In subsequent years, existing Georgia Pre-K providers in other settings will be selected.  The presently selected regions are:

1)
Central, Bibb County School District, Urban;

2)
Metro, DeKalb County School District, Urban;

3)
North, Hall County Schools and Gainesville City School System, Urban with some rural pockets;

4)
Southwest, Liberty County School System, Long County Board of Education, McIntosh County Schools, Rural with a large military population;

5)
Southeast, Crisp County Board of Education, Macon County Schools, Sumter County Schools, Rural.

Georgia reports that the State contains no tribal areas or federally designated Promise Zones.

Weaknesses:

No weaknesses noted.


	 
	Available
	Score

	(D)(2) How each High-Need Community is currently underserved
	8
	5


	(D)(2) Reviewer Comments: 

Strengths:

(D)(2)  The State provides evidence of how they determined potential regions to be High-Need Communities.  The State selected five regions with a total of ten Subgrantees for year one.  Each High-Need Community is said to be currently underserved. The charts provided by the State do not show how each High-Need Community is currently underserved.  The charts show that Region 1 has a child poverty rate of 41.4 percent, ELL students 5.6 percent, and no children with disabilities served in segregated settings.  Further, in the narrative, the State maintains that of the four elementary schools currently offering Georgia’s Pre-K in the four zip codes, all 110 current Georgia’s Pre-K students are eligible for free or reduced lunch. In these zip codes, 51 children are defined as homeless, 40 children are in foster care, and 18 children are from military families. The school system reports that it serves a large transient population due to the high poverty rates and has seen an increase in the proportion of English learners. Region 2 is DeKalb County.  The State maintains that DeKalb County has a child poverty rate that exceeds the state average, while also serving a larger percentage of children with a home language other than English and a larger percentage of children with disabilities served in a segregated setting. DeKalb County School District is the largest Georgia’s Pre-K provider in the state, serving over 1,800 four year olds and having a waiting list over 1,000. A key focal point in this region will be to utilize the resources in Quality Rated and raise the quality of private child care to meet Georgia’s Pre-K standards. DeKalb County School District identified these zip codes as specific schools that will benefit from increased summer slots and that have schools that have capacity to expand the number of Georgia’s Pre-K classes offered.  Region 3 reports that three schools have percentages of eligibility for free-or-reduced lunch over 90 percent, and the percentage of children with a home language other than English continues to rise.  Region 4 serves a large number of military families, as the Fort Stewart military base is located in Liberty County. All three counties report an increase in the number of children with a home language other than English. In Long County, 4.2 percent of K-5 children were migrant in 2013-2014.  Of the 522 children, 147 are from military families. Liberty County reports that serving a county with a large military installation increases the transience of students, with a 15 percent turnover in students during the 2013-2014 school year. The county also reports that 25 percent of students are being served in a non-traditional setting (e.g., by grandparents). The Pre-K facility provides on-site health screening and immunizations, resources that will help the program serve as a hub. Long County Board of Education also serves a high percentage of children from military families. Of the 144 Pre-K children, 44 are from military families.  The county also reports an increase in their students with disabilities population.

McIntosh County has the highest child poverty rate. The final region, Southwest, has incurred industry loss, very high poverty rates, increases in migrant populations, and needs for services related to English learners. One of the counties, Crisp, has a stand-alone Pre-K center.  It is not known whether this center meets the definition of High-Quality.

The State maintains that 57 percent of four-year-olds in the five regions are served.  The regions selected are those that are underserved.  The number of eligible four-year-olds is shown to be 5,557 with 4,228 served.  The region with the largest waiting list is Metro with a waiting list of 1,345.  This represents 76 percent of eligible children being served in the five regions.  The State reports the need to recruit additional income-eligible children in the Southeast and Southwest regions.

Weaknesses:

The State maintains that Bibb County, an (E³Z), “aims to increase high-quality capacity in subsequent years,” but does not give specific information.

It is not clear how many slots referenced meet the criteria for the federal definition of High-Quality.

The State has not retrieved disaggregated data from Head Start.


	 
	Available
	Score

	(D)(3) How the State will conduct outreach to potential Subgrantees
	4
	4


	(D)(3) Reviewer Comments: 

Strengths:

(D)(3)  The State reports that it has begun conducting outreach to potential Subgrantees.   The process used in selecting each High-Need Community is outlined in section (D)(2).  The State reports that each local school system superintendent received an invitation to participate from the DECAL commissioner followed up with a conference call between the superintendent and their respective Georgia Pre-K project director.

After the school system agreed to participate, they were asked to complete and submit a questionnaire with additional quantitative and qualitative factors that will be used to discern additional community needs and factored into subcriterion (D)(1).  Schools within each district were selected according to need and capacity.  The State maintains that recruitment for year two will begin during the first year of the grant.  They will develop and solicit applications from current Georgia Pre-K participants and private centers and Head Starts.

Weaknesses:

No weaknesses determined.


	 
	Available
	Score

	(D)(4) How the State will subgrant at least 95% of its Federal grant award to its Subgrantee or Subgrantees to implement and sustain voluntary, High-Quality Preschool Programs in two or more High-Need Communities, and—
(a) Set ambitious and achievable targets; and
	16
	16


	(D)(4)(a) Reviewer Comments: 

Strengths:

(D)(4)(a) Table A, Part III shows that the State will subgrant between 13,995,000 dollars during the first year of the grant to 20,102,500 dollars in the final year of the grant for a total of 66,972,500 dollars over the life of the grant for new preschool slots.

The State has provided evidence that it plans to subgrant at least 95 percent of its Federal grant award over the grant period to its Subgrantee or Subgrantees to implement and sustain voluntary, High-Quality Preschool Programs in the five selected High-Need Communities, and--

The State has set the ambitious and achievable annual targets for the number and percentage of additional Eligible Children to be served during each year of the grant period.  The State presents Tables showing that they will create 356 new slots in year one, 296 new slots in year two, 226 new slots in year three, and 166 new slots in year four for a total of 1,044 new slots in the five regions selected.  They also plan to increase availability of Summer Transition slots by 1,650 slots.

(D)(4)(b)  (i) The State plans ambitious expansion of the number of added slots in State Preschool Programs that meet the definition of High-Quality Preschool Programs.  Additionally, the programs will receive funds to incorporate the three characteristics not currently in Georgia’s statewide Pre-K model to meet the definition of High-Quality Preschool Programs.

The state has not been able to offer a large number of slots in the Summer Transition Program. In 2014, there were 992 slots in 62 classrooms in the Rising K summer program.  For the Rising in Pre-K program, there were 280 slots in 20 classrooms.  The State maintains that adding GPP funding with current funds from the Child Care Development Fund (CCDF) will greatly expand these programs, with an 89 percent increase in Rising K slots and a 275 percent increase in Rising Pre-K slots statewide. As the evaluation from section (B)(4) demonstrate, expanding access to the Summer Transition Programs is expanding access to high-quality Pre-K.  Incorporating these slots in the state’s plan to increase the school year saturation rate will help Georgia meet its school readiness goals.

Weaknesses:

No weaknesses were determined


	 
	Available
	Score

	(D)(4)(b) Incorporate in their plan—
(i) Expansion of the number of new high-quality State Preschool Program slots; and
(ii) Improvement of existing State Preschool Program slots 

Note:  Applicants may receive up to the full 12 points if they address only (D)(4)(b)(i) or (b)(ii) or if they address both (D)(4)(b)(i) and (b)(ii);
	12
	12


	(D)(4)(b) Reviewer Comments: 

Strengths:

 (D)(4)(b)  (ii) In order to create GPP, the State plans Ambitious improvement of existing State Preschool Program slots to bring them to the level of a High-Quality Preschool Program by limiting class size and decreasing child to staff ratios; and providing Comprehensive Services.

The State feels that it was important to implement GPP and maintain the economically diverse characteristics of the current program.  In each Georgia’s Pre-K classroom, there will be federally funded “new” slots, federally funded “improvement” slots, and state funded Pre-K slots. Children served in expansion and improvement slots will be at or below 200 percent of the Federal Poverty Line. For each classroom, it is estimated that 40 percent of the children are above 200 percent of the Federal Poverty Line and thus would remain in an existing state-funded slot. This model of 60 percent income eligible and 40 percent non-income eligible ensures that the successful mixed-income delivery model of Georgia’s Pre-K remains intact. Income-eligible children will receive all comprehensive services while those who are not income eligible will nevertheless benefit from reduced class sizes and additional family engagement.

Weaknesses:

No weaknesses cited.


	 
	Available
	Score

	(D)(5) How the State, in coordination with the Subgrantees, plans to sustain High-Quality Preschool Programs after the grant period
	12
	8


	(D)(5) Reviewer Comments: 

Strengths:

(D)(5)  The State is committed to sustain High-Quality Preschool Programs after the grant period.  The State has proposed an ambitious and achievable plan that will facilitate sustainability of the high-quality characteristics implemented through GPP.  The State provides a timeline detailing how the changes will take place within the GPP.

The outlined milestones are:

1)
Expand the number of High-Quality Pre-K school year slots in the five high-need regions

2)
Expand Summer Transition Program slots in the five regions

3)
Implement a financial model and process to administer High-Quality in the five regions

4)
Raise quality in current GPP classrooms

5)
Offer additional comprehensive services to GPP participants

The State realistically maintains that moving all classes to reduced and smaller class sizes is not something that can take place in one year. The State is further committed to adding comprehensive services to the package of services offered to eligible children by placing a staff person at each hub for each of the five regions in the GPP plan.  The State is supporting this effort by providing resources through the statewide family engagement specialist and the statewide inclusion specialists.  Finally, the State plans to add the Summer Transition Programs as permanent fixtures in the Georgia Pre-K Program.  Therefore, the State will continue to allocate monies from CCDF to the summer program and establish a formula for using state funds to continue supporting and expanding this program ensuring the new slots added through this grant remain in place.

Weaknesses:

Specifics of non-Federal support that the State or each Subgrantee plans to commit after the grant period are not given.

In the timeline, activities four and five are redundant since reducing class size, lowering ratios, and offering comprehensive services are all equally important parts of creating High-Quality Preschool Programs.  Further, the timeline shows that implementing comprehensive services will be enacted by July, 2015, while reductions in ratios and class size will be enacted within six months of receiving funds.  The State previously maintained that these steps could not be accomplished in one year.  Additionally, the State plans to utilize one coordinator at the hub of each region to coordinate additional comprehensive services within the region.  It is not stated what kind of funding this individual will have at his disposal to accomplish this task.


E. Collaborating with Each Subgrantee and Ensuring Strong Partnerships
	 
	Available
	Score

	(E)(1) Roles and responsibilities of the State and Subgrantee in implementing the project plan
	2
	2


	(E)(1) Reviewer Comments: 

Strengths:

(E)(1)  The State has outlined the roles and responsibilities of the State and Subgrantee in implementing the project plan. The State will develop GPP policies and guidelines; select and monitor program and hub Subgrantees; create Professional Learning Communities and provide other professional learning;  provide on-site technical assistance through existing Georgia’s Pre-K consultants; provide Subgrantees additional supports through other early education state programs (Quality Rated, subsidy, inclusion specialists, etc.); collect data and conduct additional evaluation activities; convene existing Georgia’s Pre-K Advisory Groups; and, finally,  ensure alignment of GPP to support the state’s birth to third grade continuum at the state and community level (i.e., Georgia Program for Infant and Toddler Care, Quality Rated [Georgia’s quality rating and improvement system], local education agencies, after school care, IDEA Parts C & B, etc.).

The Hub will fulfill responsibilities as a program Subgrantee for its own sites; hire and supervise a coordinator of early learning services to work with each GPP Subgrantee; develop and support other Subgrantees in delivering family engagement activities for the region; monitor the availability and delivery of comprehensive services for children enrolled in each Subgrantee in the region; assist program Subgrantees in recruiting and enrolling eligible children and families; collaborate with DECAL to identify where state-level resources are needed; identify and partner with local entities, such as technical colleges and health care providers, to provide key services; identify existing resources and address gaps by coordinating efforts across early learning, health, child welfare, and family support services; map and coordinate funding and resource allocation to maximize efficiency and effectiveness; and conduct outreach activities to local child care providers.

The Program Subgrantee will implement GPP (school year program) and the Summer Transition Program which meet the twelve quality benchmarks; hire and supervise qualified staff; recruit eligible children and hard-to-reach families (homeless, migrant, in child welfare system, military families, etc.); ensure children with disabilities are served in the least restrictive environment; implement a Georgia’s Pre-K inclusion classrooms with braided part B funding; offer transportation services to meet  community needs; implement appropriate child instruction and assessment practices based on existing Pre-K policies including the use of an approved curriculum and Work Sampling System Online Child Assessment; ensure staff participate in all required professional learning activities; ensure comprehensive services are delivered; implement evidence based parent leadership program; develop and implement parent satisfaction measures; and participate in statewide evaluation activities.

Weaknesses:

No weaknesses noted.


	 
	Available
	Score

	(E)(2) How High-Quality Preschool Programs will be implemented
	6
	3


	(E)(2) Reviewer Comments: 

Strengths: 
(E)(2)

The State reports that current providers of the Georgia Pre-K Program have agreed to increase the quality of their programs by using grant funds to reduce class size, offer comprehensive services and implement additional family engagement activities.  Further, the State maintains that providers have the infrastructure to deliver a high-quality preschool program for four-year-olds.  Relevant infrastructure required to administer Georgia’s Pre-K includes a designated administrative staff including a Project Director (system level) and a Site Director (school level); qualified instructional staff including a lead teacher with a minimum of a bachelor’s degree and an assistant teacher with a minimum of a Child Development Associate; appropriate implementation of curriculum and assessment; technological systems allowing for electronic submission of student rosters and classroom support, such as Work Sampling Online and other instructional planning; and previously established connections to the communities. Further, Subgrantees have demonstrated the ability to identify, recruit, and enroll children from hard-to-reach families by offering supports, such as before and after care, transportation, and other targeted outreach to underserved populations. GPP will provide additional strategies and support for recruiting and serving eligible families.  The State notes that a key component of the Georgia’s Pre-K application is the expansion of the Summer Transition Program.

The State reports that each Subgrantee will receive a quarterly supplement per class to help GPP providers meet all characteristics of High-Quality and to maximize services in their local communities.  This supplement can be used for attracting and retaining qualified teachers, providing additional comprehensive services to families based on unique community needs, overcoming transportation barriers to eligible children’s participation, and supporting professional learning.

Weaknesses:

The State says that Georgia has offered a full-day, high-quality Pre-K program for over 22 years. Since 2010, the state has offered a high-quality Summer Transition Program that targets families with lower incomes (85 percent of the state median income) and offers additional comprehensive services.  However, by the State’s admission the definition of “high-quality” falls short of the currently used definition for this grant.


	 
	Available
	Score

	(E)(3) How the Subgrantee will minimize local administrative costs
	2
	1


	(E)(3) Reviewer Comments: 

Strengths:

(E)(3)  The State will ensure that each Subgrantee minimizes local administrative costs through the audits and compliance unit. DECAL has lowered the fraud rate in all its programs through the implementation of an audits and compliance unit that monitors financial compliance for all federal and state programs.  Each year, ten percent of all GPP programs are selected to receive an agreed upon procedural review.

Weaknesses:

GPP is building on existing administrative infrastructure of early learning providers such as school systems. The State has provided no evidence that such infrastructure exists.  Georgia limits administrative costs to six percent per Subgrantee and requires each program to submit a budget reconciliation annually.

The State does not specify how programs are selected for procedural review.  At a rate of 10 percent annually, less than half of the programs will be reviewed throughout the grant period.


	 
	Available
	Score

	(E)(4) How the State and Subgrantee will monitor Early Learning Providers
	4
	3


	(E)(4) Reviewer Comments: 

Strengths: (E)(4)

Programs will be monitored by the Quality Improvement/Quality Support Program part of Georgia’s Quality Rated Program (TQRIS).

Weaknesses:

The parameters of the TQRIS - GA Rated - may need to be revisited in the light of the current definition of HighQuality Preschool Programs.


	 
	Available
	Score

	(E)(5) How the State and the Subgrantee will coordinate plans
	4
	2


	(E)(5) Reviewer Comments: 

Strengths:

(E)(5)  The State and the Subgrantee will coordinate plans related to:

Assessments will be accomplished through the Work Sampling Online database which is connected to the longitudinal data system.

Data sharing will be available when the GA AWARDS system has been connected to PANDA and Work Sampling.

The State maintains that a unique ID will be assigned to children during their pre-K year.

Instructional tools, such as curricula, have not been previously established.  Programs are required to choose a curriculum that is aligned with the GELDS and Work Sampling.  The State maintains that instructional tools and resources will be provided by the assigned Pre-K consultant.

The State admits that Family Engagement activities are not sufficient to meet the needs of many of the children and families who will be served by GPP.  DECAL proposes to fund a state-level coordinator of early learning services who will create a state plan for implementing comprehensive services to GPP providers and provide support and resources to each hub coordinator.  Together they will choose an evidence-based family engagement curriculum to be carried out by the Subgrantees.  The State upholds that structured and effective communication between the Subgrantee, the hub, and the state will ensure that families are engaged and have the resources they need to support their child’s school success.

Cross-sector and comprehensive services efforts will be carried out by the Hub Coordinator.   Hubs will support each Subgrantee in identifying and obtaining comprehensive services to meet the needs of the children and families in the program. Each regional hub coordinator will be familiar with local cross-sector services and will work with the Subgrantee project director to identify community level resources and supports to ensure that all comprehensive services are available. The hub coordinators will also have access to state-level resources.

Professional development will be supported at the state level.

Weaknesses:

The State has reported previously that the Work Sampling system is not yet connected to the longitudinal data system.  The State reports that plans are in progress.  The same is true for PANDA and GA AWARDS.

The State does not show evidence that new GPP teachers have been trained in the use of Work Sampling.

The State does not provide evidence that funds for instructional tools are available.

With regard to family engagement, the State plans that the state coordinator will coordinate with the hub coordinators who will coordinate with the rest of the Subgrantees who will conduct a family engagement curriculum. The State does not use the Strengthening Families Georgia program for family engagement.  Funds are already available to support this plan.

Further, the State reports that GPP Subgrantees will be required to conduct a minimum of one home visit and two parent conferences during the year.  The State does not specify who will perform the home visit.  Given the nature of the clientele in the area, more visits may be necessary. Workforce and leadership development is not addressed.


	 
	Available
	Score

	(E)(6) How the State and the Subgrantee will coordinate, but not supplant, the delivery of High-Quality Preschool Programs funded under this grant with existing services for preschool-aged children
	6
	4


	(E)(6) Reviewer Comments: 

Strengths:

(E)(6)  The State and Subgrantee will coordinate, but not supplant, the delivery of High-Quality Preschool Programs funded under this grant with existing services for preschool-aged children through DECAL.  The State has proven that having these programs in one department facilitates early education alignment and positions DECAL to leverage partnerships and execute formal agreements with state agencies administering other federal programs. DECAL works with the Georgia Department of Education, which administers Title I of the ESEA; Section 619 of Part B of IDEA, and subtitle VII-B of the McKinney-Vento Act. DECAL coordinates with the Georgia Department of Public Health, which administers Part C of IDEA (Babies Can’t Wait early intervention program).  Formal agreements between the departments allow for service and data coordination. These established links ensure that children with developmental needs are identified early and that programs communicate effectively to ensure seamless transition of children with disabilities into other services. Agreements address referrals, transitions, and the inclusion of teachers as active participants in developing and implementing the strategies in the child’s IFSP and in developing the IEP at transition. An active Part C State Interagency Coordinating Council provides overall structure to support effective, ongoing communication between agencies. The Council’s members include DECAL staff representing child care and representatives from IDEA Part B, the Georgia Head Start Association, the Division of Family and Children Services, Medicaid, and local early intervention providers.

Weaknesses:

The State does not supply sufficient detail with regard to how they will coordinate with Head Start in rural areas of the state.  The State has not provided evidence that they have acquired detailed disaggregated data from the Head Start in rural areas to provide High-Quality Preschools in this part of the State.


	 
	Available
	Score

	(E)(7) How the Subgrantees will integrate High-Quality Preschool Programs for Eligible Children within economically diverse, inclusive settings
	6
	6


	(E)(7) Reviewer Comments: 

Strengths:

(E)(7)  The State has provided evidence that it and the Subgrantees will integrate, to the extent practicable, High-Quality Preschool Programs for Eligible Children within economically diverse, inclusive settings, including those that serve children from families with incomes above 200 percent of the Federal Poverty Line.  The State will continue its blended, mixed-income approach with 60 percent of children coming from the target group.  Improvement slots will be funded with a blend of state and federal funds to maximize existing state funds.  Comprehensive services will be paid for by federal funds.

The State has designated children from the target population as “Category One.”  Category One is determined by the child’s or family’s participation in one of the following: free or reduced meals, SNAP, Supplemental Security Income, Medicaid, TANF, or CCDF child care subsidy.

Weaknesses:

No weaknesses in integrating inclusive settings, including those that serve children from families with incomes above 200 percent of the Federal Poverty Line have been determined.


	 
	Available
	Score

	(E)(8) How the Subgrantees will deliver High-Quality Preschool Programs to Eligible Children who may be in need of additional supports
	6
	4


	(E)(8) Reviewer Comments: 

Strengths:

(E)(8)  The State reports that the Subgrantee will deliver High-Quality Preschool Programs to Eligible Children using flexible GPP funding to address the individual needs to support the participation of underserved populations, including Eligible Children who may be in need of additional supports, such as those who have disabilities or developmental delays; who are English Language Learners; who are migrant; who are homeless – as defined in subtitle VII-B of the McKinney-Vento Act; who are in the child welfare system; who reside in rural areas; and who are from military families.  The Hub Coordinator will coordinate necessary services to all the aforementioned groups.  GPP Subgrantees will be required to offer inclusive setting for children with disabilities.

Weaknesses:

Given the complexities of the additional supports necessary for children in the target population, it is unlikely that the State will be able to adequately serve the individual needs to support the participation of underserved populations. For example, the Hub coordinator may not have the capacity to determine the needs of children and families with multiple needs.


	 
	Available
	Score

	(E)(9) How the State will ensure outreach to enroll isolated or hard-to-reach families; help families build protective factors; and engage parents and families
	4
	3


	(E)(9) Reviewer Comments: 

Strengths:

(E)(9)  The State will ensure the Subgrantee implements culturally and linguistically responsive outreach and communication efforts to enroll children from families with Eligible Children by, first, removing the first-come, first-served or lottery enrollment process.  The State further states that DECAL will support Subgrantees in recruiting, enrolling, and serving children most at risk rather than enrolling on a first-come, first-served basis. Georgia is developing a toolkit of multilingual communication materials, a best practices guide, and streamlined resources for programs to use to identify, recruit, and engage families who are at risk. Training will be provided on the toolkit through the early learning hubs.  The toolkit will include information to use in identifying community needs, developing strategies for engaging hard-to-reach families, and family support and involvement strategies.

The regions chosen to participate in GPP have high concentrations of families who are often isolated or difficult to engage. Subgrantees will be required to develop proactive, community-specific measures to recruit and engage families for GPP including isolated or hard-to-reach families. The early learning hubs, as described in E 10(b)(ii), will support programs’ efforts by hosting enrollment fairs, implementing a shared waiting list system between Georgia’s Pre-K and other providers of high-quality early learning programs such as Head Start. Subgrantees must provide the state with a written rationale for not meeting the enrollment requirements for children with disabilities including documentation of the specific strategies steps taken to recruit and enroll them.

The Strengthening Families Framework (SFG) forms the basis for Georgia’s work in supporting and engaging families and helps families build protective factors.  The State further notes that SFG engages parents and families (e.g., builds capacity to support children's learning and development) as decision-makers in their children's education.

Weaknesses:

The duties of the Hub Coordinator with relation how the family engagement program will be used are limited .


	 
	Available
	Score

	(E)(10) How the State will ensure strong partnerships between each Subgrantee and LEAs or other Early Learning Providers
	10
	4


	(E)(10) Reviewer Comments: 

Strengths:

(E)(10)  The State has already provided policies, procedures, and infrastructure to ensure strong partnerships between each Subgrantee and LEAs or other Early Learning Providers. The State will ensure that each Subgrantee will:

(a)
Partner with LEAs or other Early Learning Providers to carry out activities that provide children and their families with successful transitions from preschool into kindergarten. The State now maintains that approximately half of the children attending Georgia’s Pre-K are enrolled in a program housed in an elementary school, and many of these children will attend that same school in Kindergarten. For GPP, transition activities will be expanded and tailored for the served population.

(b)
Coordinate and collaborate with LEAs or other Early Learning Providers, by

(i)
Providing opportunities for early educators to participate in professional development on early learning and kindergarten standards (GELDS and the Kindergarten Georgia Performance Standards), assessments (WS online) , and culturally and linguistically responsive strategies to help families build protective factors (WIDA), build parents’ capacity to support their children’s learning and development (Strengthening Families), and engage parents as decision-makers in their children’s education through previously developed online strategies – “Watch me! Celebrating Milestones. . .,” “Learn the Signs. Act Early.”

(ii)
Providing family engagement, support, nutrition, and other Comprehensive Services and coordinating with other community partners to ensure families’ access to needed supports through the Hub Coordinator.

(iii)
Supporting full inclusion of Eligible Children with disabilities and developmental delays to ensure access to and full participation in the High-Quality Preschool Program through braided funding with 619 to increase the instructional support offered to children with disabilities and to ensure that they have full access to the Pre-K program. Each class has fulltime general education teachers and teaching assistants funded by Georgia’s Pre-K and full-time special education support funded by the LEA. Georgia’s Pre-K inclusion classrooms have a minimum of five and a maximum of eight students with individual education programs (IEPs).  Georgia has approximately 130 inclusion classrooms across the state. GPP will expand the inclusion classroom model in the five regions by adding additional classrooms under this model.  In addition, targeted supports will be offered to each region. These supports include additional professional development for teachers working with children with disabilities and an assigned inclusion specialist who will work through each of the hubs to support the full inclusion of students with disabilities.

(iv)
Supporting the inclusion of children who may be in need of additional supports, such as children who are English learners; who reside on "Indian lands" as that term is defined by section 8013(7) of the ESEA; who are migrant; who are "homeless," as defined in subtitle VII-B of the McKinney-Vento Act; who are in the child welfare system; who reside in rural areas; who are from military families.  DECAL has established state-level partnerships with programs and agencies serving children and families with complex needs. DECAL leadership serves on the boards of the English Language Learner Coalition, the Part C State Interagency Coordinating Council, the Georgia Children’s Cabinet, and the Get Georgia Reading! Georgia’s Campaign for Grade Level Reading steering committee. DECAL works closely with the Georgia Department of Human Services, Division of Family and Children Services; the Georgia Department of Education; the Georgia Department of Public Health; and the Georgia Department of Developmental Disabilities and Behavioral Health to ensure alignment and coordination of programs and services.  To ensure the inclusion of children who may be in need of additional support, Georgia chose LEAs as Subgrantees for the first year of the grant. These LEAs have existing partnerships and supports to serve the identified populations.

(v)
Ensuring that High-Quality Preschool Programs have age-appropriate facilities to meet the needs of Eligible Children by developing a checklist for each classroom in new providers’ facilities. Under each domain are lists of age-appropriate items that teachers must ensure are accessible to children.  In spring, 2015 the checklists will be reviewed for the Summer Transition Programs and GPP.

(vi)
Developing and implementing a systematic procedure for sharing data and other records consistent with Federal and State law through the GSLDS.  The State says that GPP subgrantees will be required to comply with data sharing agreement guidelines and will be required to follow all state federal and state regulations as outlined in their signed contract.

(vii)
Utilizing community-based learning resources, such as libraries, arts and arts education programs, and family literacy programs.

The State reports that school systems identified as Subgrantees for year one of the program have demonstrated their interest in building a birth to third grade continuum through participation in the “Get Georgia Reading!” and other system initiatives.  Further, the State has partnered with the Alliance Theatre Education Group for the Summer Transition Programs.

The State provides a timeline for activities to achieve the goals above denoting which area is responsible for each activity.

Weaknesses:

The applicant does not provide evidence for coordination with local providers to carry out activities that provide children and their families with successful transitions from preschool through Kindergarten.  There is no evidence of coordination at the local level. The State does not recognize other community-based learning resources.

The State has not provided evidence that programs that have coordinated well at the state level will coordinate well at the local level.

The Hub Coordinators are responsible for developing proactive, community-specific measures to recruit participants, choose family engagement curricula, and develop comprehensive services.  The State has provided very little evidence that the coordinators at the Subgrantee level can accomplish these tasks.


F. Alignment within a Birth Through Third Grade Continuum
	 
	Available
	Score

	(F)(1) Birth through age-five programs

(F)(2) Kindergarten through third grade
	20
	15


	(F) Reviewer Comments: 

Strengths:

The extent to which the State has an ambitious and achievable plan to align High-Quality Preschool Programs supported by this grant with programs and systems that serve children from birth through third grade to improve transitions for children across this continuum is evidenced by the State’s prior commitment to early childhood education.  These alignments have been manifested in two groups: the Alliance of Education Agency Heads (AEAH) that serves as Georgia’ s P-20 Council, and the Georgia Children’s Cabinet that includes the Georgia State Advisory Council on Early Childhood Education and Care.  In 2010, the Georgia School Boards Association and Georgia School Superintendents Association sited the connection in the publication, “A Vision for Public Education.”  The goal of community transition plans is to ensure a seamless transition for young children and families from all settings into Kindergarten. Transition plans will include:

1)
The identification of key contacts at each setting

2)
Outreach efforts to families who are not in formal early education settings

3)
Community-based registration events that include family serving organizations, such as library and health/nutrition programs

4)
Opportunities for families to visit schools and learn how to navigate the new school environment

5)
Opportunities for families with children with disabilities to connect with other families already in the school system
6) Opportunities to align early childhood and K-3 practices, including strategies to ensure a welcoming environment for new and existing families

(F)(1) For birth through age-five programs, (a) The State reports that many programs across the state could benefit from more effective communication and Coordination with other early education and care programs and child care family service providers supported through Federal, State, and local resources to build a strong continuum of learning for children from birth through age five and their families that expands families’ choices, facilitates or improves their access to programs and supports in their own communities, and engages all families with Eligible Children, including isolated or hard-to-reach families that might not otherwise participate in GPP.  The plan is for the Hub Coordinator at the hub Subgrantee to work with the Birth to Eight teams to identify and implement community-level strategies to increase enrollment of children from isolated or hard-to-reach families, expand choices for high-quality early care and education options, support smooth transitions between programs, and ensure timely access to services that meet the individual needs of the families in the community. This will be accomplished through activities such as a community-wide needs assessment to identify the needs of families in the community and gaps in services, to identify resources to fill those gaps, and to create targeted enrollment drives to recruit and enroll all eligible children in the community.

(b) Since Pre-K and child care subsidies are both administered by DECAL and the Head Start State Collaboration Office is part of DECAL, the needs at a community level are able to be balanced.  Georgia selected the regions in which to offer GPP to ensure that there was existing space to house additional slots in the first year of the grant so that services for other aged children would not be diminished. Through Quality Rated, Georgia’s tiered quality rating and improvement system, capacity for new slots in Years Two, Three, and Four of the grant will be increased through the support and incentives in the rating system.

(F)(2) For kindergarten through third grade, (a) Ensuring that Eligible Children are well-prepared for kindergarten:  The evidence currently in place – Get Georgia Reading, A Vision for Public Education Project, Frontiers of Innovation and Georgia’s College and Carrer Ready Performance Index – will be used to leverage a statewide focus on preparing young children to enter Kindergarten and on sustaining early learning outcomes through the primary grades.

(b) The State’s plan for sustaining the educational and developmental gains of Eligible Children includes the following: 
(i) Promoting collaboration between preschool and kindergarten teachers by increasing joint professional development and instructional planning between Pre-K and Kindergarten at the community and state level.

(ii)
Full-Day kindergarten is already in practice in all 180 districts; and

(iii)
Increasing the percentage of children who are able to read and do math at grade level by the end of third grade: Each GPP region will identify and develop two professional development opportunities annually for birth to third grade educators. These opportunities will focus on areas to strengthen the birth through third grade connection. The regions will use child data and community needs to determine the topics for the professional development. The work will promote sustainability of learning outcomes through focused professional development.  Regions may choose to focus on language and literacy or social emotional learning through an extension of the WIDA or PBIS work already being done in their region or a region may select another one of the essential domains of school readiness on which to focus.

and

(d) Taking steps, or building upon the steps it has taken to align

(i)
Child learning standards and expectations.  The State references the alignment study from 2011 and notes that the study found that language/literacy, mathematics and communication were in alignment. The State further notes one skill that is observed through the natural progression of a skill.  The revision committee has worked towards alignment between birth and sixty months.  ;

(ii)
Teacher preparation, credentials, and workforce competencies.  Georgia has developed and fully implemented a common, statewide knowledge and competency framework to promote children’s learning and development and improve child outcomes.  Teacher preparation and credentials in Georgia are consistent across Georgia’s Pre-K and the K-12 system. Currently, 79 percent of Georgia’s Pre-K lead teachers hold a teaching certificate issued by the Georgia Professional Standards Commission. Although the Georgia’s Pre-K lead teacher salary is comparable to a K-12 teacher, GPP Subgrantees may choose to use their quality supplement funding to supplement the base salary.

(iii)
Comprehensive Early Learning Assessment Systems.  The State has developed a new task force for assessment. The task force will inform statewide policy, coordinate child assessment efforts, and support effective professional development. In addition, the task force will help identify and create resources for family engagement and public awareness. The task force’s work will result in a more closely aligned system of services for Georgia’s children and families to improve child outcomes by coordinating and building on the work already being done in the state. 
(iv) Data systems. The data systems discussed previously and currently in place provide important feedback about children’s progress from Pre-K to third grade.

(v) Family engagement strategies.  The State proposes that families should have the capacity to support learning and development and also see themselves as decision makers in their children’s education. Families’ participation in early learning sets the stage for their engagement throughout the education process. With CCDF funding, DECAL created a series of posters targeting families that were posted in all licensed early learning programs and Head Start statewide, including all Georgia’s Pre-K classrooms. The posters delivered the message, “Ask Me What I Learned Today!” and displayed skills outlined in the GELDS that families should see addressed in their child’s classroom. The posters were designed to inform families about the GELDS and drive them to the GELDS website for more information. Also, with ELC funding, DECAL developed a series of TV spots for families that are currently airing on Georgia Public Broadcasting Television (GPB-TV).

Weaknesses:

The State maintains that comprehensive birth to third grade approaches require intentional and systematic attention to the full continuum of learning that children experience. The State has shown no evidence for how they are working to develop a scalable and sustainable birth to third grade model in the targeted areas.  The counties selected for alignment work do not include areas in Georgia’s preschool expansion application. The State shows redundant efforts in that they have already established an aligned birth-to-eight system through expansion of the Birth to Eight teams established in the 2014 Race to the Top – Early Learning Challenge (ELC) grant. As part of the ELC grant, Georgia is developing Birth to Eight teams in the four Early Education Empowerment Zones (E³Zs) across the state. The goal of the Birth to Eight teams is to develop the same strategies – to strengthen the birth to third grade continuum.  They do not plan to expand the Birth to Eight teams to include the GPP regions until the third year of the grant.

The previous view of quality in the state included classrooms with 22 children and ratios of 1:11.  New descriptions of quality will need to be added to Quality Rated parameters.  Further, there is question as to the ability to create new High-Quality slots using the supports and financial incentives incorporated in the Quality Rated system.

(F)(2)(b)(i) The State includes no discussion of alignment of developmental standards between the GELDS and the Kindergarten standards.

(F)(2)(b)(iii) The State focuses on teacher professional development in the discussion on increasing the percentage of children who are able to read and do math at grade level by the end of third grade.  No mention is made of the standards being aligned with preschool, kindergarten, and the primary grades.

The State makes no mention of  (F)(2)(c) sustaining a high level of parent and family engagement as children move from High-Quality Preschool Programs into the early elementary school years.

(F)(2)(d)(i). The State does not reference reciprocal relationships with parents in the primary grades.  The State does not call attention to the important GELDS domains that have no correlation to the Kindergarten GPS.  The State DOE should reference these domains.


G. Budget and Sustainability
	 
	Available
	Score

	(G)(1) Use the funds from this grant and any matching contributions to serve the number of Eligible Children described in its ambitious and achievable plan each year

(G)(2) Coordinate the uses of existing funds from Federal sources that support early learning and development 

(G)(3) Sustain the High-Quality Preschool Programs provided by this grant after the grant period ends
	10
	10


	(G) Reviewer Comments: 

Strengths:

(G)(1) The State has given careful individualized fiscal consideration to its plan allowing 5,730 dollar per child for new slots.  Classrooms are funded at a minimum of 60,795 dollars to a maximum of 81,807 dollars.  The State maintains that differences in total class cost of 340 dollars is not necessarily a factor since more classes are needed to improve class size to meet High-Quality standards.   Of the 3,642 total slots, 1,992 slots will be in Georgia’s Pre-K Plus (GPP) for 6.5 hours per day, 180 school days per year. The number of expansion slots will be 1,044 and the number of improvement slots will be 948.  The difference is reflected in more classes to serve the same number of children.

It appears that the State is focusing on the Summer Transition Programs – Of the 3,642 slots proposed in this application for a Preschool Expansion grant, 1,650 slots will be in Georgia’s Summer Transition Programs for Rising K (880 slots) and Rising Pre-K (770 slots). The Summer Transition Program operates for 6.5 hours per day for six weeks during the summer. The average cost per slot is 1,500 dollars in the Rising K Summer Transition Program; the average cost per slot is 1,714 dollars in the Rising Pre-K Summer Transition Program. The difference in the cost per slot for Rising K and Rising Pre-K is due to the difference in the group size and instructional staff to child ratios. Rising K has a maximum group size of 16 with two teachers; Rising Pre-K has a maximum group size of 14 with two teachers. Expanding Georgia’s Summer Transition Program provides additional educational opportunities to children served in GPP and gives priority to children who did not participate in Georgia’s Pre-K or Head Start. The Summer Transition Program targets children from low income families; all children served in the Summer Transition Program expansion slots will come from families who meet the income eligibility requirements specified by the grant.

(G) (2) The State has given evidence that it has the ability to leverage, braid, and coordinate funding from many sources, including Federal sources that support early learning development.  DECAL houses several departments that can provide services to young children.  Having these programs in one department facilitates early education alignment and uniquely positions DECAL to leverage partnerships and execute formal agreements with state agencies administering other federal programs. Formal agreements between the departments allow for service and data coordination.   The Head Start State Collaboration office, housed at DECAL, promotes communication between the Office of Head Start, DECAL, state agencies, Head Start grantee agencies, local education agencies, private early childhood education programs, and other partners. Further, DECAL currently works with the Georgia Department of Education, which administers Title I of the ESEA; Section 619 of Part B of IDEA, and subtitle VII-B of the McKinney-Vento Act. VII-B of the McKinney-Vento Act supports coordinating services for children who are homeless, including referrals to and enrollment in Georgia’s Pre-K. They also coordinate with local school systems to braid Georgia’s Pre-K and Section 619, Part B funding to provide Georgia’s Pre-K full inclusion classes.

Georgia has successfully braided Head Start funding with Georgia’s Pre-K funding to deliver comprehensive services to four year olds in 120 classrooms. Georgia’s Pre-K funding supports the 6.5 hour instructional day; Head Start funding supports screening, health, nutrition, social services, parent education, and parent engagement. Head Start grantee agencies coordinate with DECAL to help predict the number of slots needed in geographic areas, so existing slots in both programs can be better targeted to meet the demand. DECAL also administers the Child Care Development Fund (CCDF) from the Child Care and Development Block Grant Act of 1990. CCDF is used to provide subsidies for before/after, holiday, and summer care for eligible children who attend Georgia’s Pre-K. The targeted Georgia’s Summer Transition Program is funded by CCDF. CCDF also supports resources and referrals for families, professional development and workforce incentives for teachers, and quality improvement supports for programs.

The USDA School Lunch and Breakfast Program, administered by the Georgia Department of Education, subsidizes meals and snacks for eligible children enrolled in public school settings. The USDA Child and Adult Care Food Program, administered by DECAL, subsidizes meals and snacks for eligible children enrolled in private early education settings. Since Georgia’s Pre-K and Summer Transition Program classrooms are in public schools and early education settings, eligible children attending Georgia’s Pre-K have access to healthy meals, snacks, and nutrition education. In like fashion, the State has effectively utilized Race to the Top funds from the public schools to help develop the longitudinal database, used private, foundation, and corporate funding, as well as using the Georgia Lottery to support professional development and procurement of qualified teachers.

(G) (3) The State has shown evidence of stakeholders’ commitment to early childhood education.  Related to this grant, the State has given three strategies to maintain funding support for the programs.  They are:

1.
Continue to cultivate and maintain local partnerships developed during the grant period for providing comprehensive services that will continue after the grant period ends. In addition, the data gathered over the grant period will help determine the impact of the comprehensive services on the eligible children and families in the identified regions.

This data will be essential in determining how Georgia can best support high-need communities.

2.
DECAL will sustain and expand the Summer Transition Programs using lottery and CCDF funds. Currently DECAL is working with the Governor’s Office of Planning and Budget on a sustainability plan for the Summer Transition Program.

3.
DECAL and state leaders recognize that class size and ratios are an important component in delivering high-quality pre-Kindergarten education. The Preschool Expansion Grant offers an opportunity to begin this process by focusing on high-need communities. The grant will provide DECAL with additional data to inform further conversation with state leaders on the impact that smaller class sizes have on student outcomes. Georgia’s Pre-K is funded through lottery revenues that are also shared with the HOPE Scholarship and Grant programs that provide college tuition to students who attend colleges and universities in the state. Improvements to either program must be balanced within these annual lottery revenues. DECAL will continue to provide small class sizes and ratios in the Summer Transition Program to students who need additional instruction before entering Pre-K or Kindergarten. These additional classes will be targeted to areas of the state where the need is greatest (high-need communities).

Weaknesses:

No weaknesses noted.


Competitive Preference Priorities
	 
	Available
	Score

	Competitive Priority 1: Contributing Matching Funds
	10
	0


	Competitive Priority 1 Comments: 

1) The State has provided evidence that it has either developed or is working to develop:

•
high instructional standards for programs and professionals;

•
sufficient resources to implement the child development and instructional standards; and

•
strong community and purposeful family engagement.

The State has provided evidence that some of the developmentally appropriate early learning standards have been aligned with K-3 standards.  The State commissioned a study that determined that in order to be fully useful for assessment and curriculum design, the remaining domains should be addressed.

The State has identified five regions that can realistically to the growth and development of the high-needs children and families in each uniquely identified region.   DECAL will provide support or resources to each region including:

Quality Rated technical assistance and incentive packages to support high-quality child care;

Program for Infant and Toddler Care technical assistance and Professional Development;

Regional inclusion specialist on-site technical assistance;

Coordination of child care subsidy funding to create incentives for selecting two or three star Quality Rated programs.

Evidence of matching funds is found in Table B showing past contributions from local, state, and philanthropic sources which appear to be quite generous.  However, the included Competitive Priority Table shows no evidence of matching funds for this grant.


	 
	Available
	Score

	Competitive Priority 2: Supporting a Continuum of Early Learning and Development
	10
	8


	Competitive Priority 2 Reviewer Comments: 

2)  These are the goals listed for creating a more seamless progression of services for eligible children and their families within each of the five regions

A)
Although the State plans to identify gaps and resources for birth to third grade continuum, they are not clear on how they will balance the period between birth and age three.

B)
Develop recruitment and enrollment policies within early learning providers within communities to ensure smooth transitions and continued enrollment in high-quality settings.

C)
Develop and Communicate Educational Pathway Tailored for Each Region.  The State plans to develop a document that is family friendly and community appropriate.  They have presented no evidence that they have the capability of doing so.

The State presents timelines and responsibilities associated with these goals, but the goals themselves have been emphasized along with others throughout the grant.


	 
	Available
	Score

	Competitive Priority 3:  Creating New High-Quality State Preschool Program Slots
	0 or 10
	10


	Competitive Priority 3 Reviewer Comments: 

3)  The State is using 61 percent of the amount requested to create new High-Quality slots.


Absolute Priority

	 
	Available
	Score

	Absolute Priority 1: Increasing Access to High-Quality Preschool Programs in High-Need Communities
	 
	Met


Grand Total

	Grand Total
	230
	184


_1479578528.unknown

_1479578529.unknown

_1479578527.unknown

