PR/Award # S413B150031

U.S. Department of Education
Washington, D.C. 20202-5335

APPLICATION FOR GRANTS
| UNDER THE

Preschool Development Grants - Expansion
CFDA # 84.419B8
PR/Award # S419B150031

Ceramits,pov Tracking#: GRANT11762937

OMB Mo. 1810-0718, Expiration Date; 0:2/28/2015

loging. s Qet 15,2014



**Table of _Contents**

Form Page
1. Application for Federal Assistance SF-424 e3
2. Assurances Non-Construction Programs (SF 4248} ef
3. Disciosure Of Lobbying Activities (SF-LLL) )
4. ED GEPA427 Form ad
8. Grants.gov Lobbying Form el
8. ED Abstract Narrative Farm at1
Attachment - 1 (1234-ProfectAbstract) e12
7. Project Narrative Form _ el3
Attachment - 1 (1255-FinalPEGNarrative) el14
Aitachment - 2 (1256-FULLAPPENDIX3ReadOniy) el5
& Qther Narrative Form : el
Attachment - 1 (1237-PEGFart5} el? i
Attachment - 2 (1238-AlamoCollegesReadOnly) el8
Attachiment - 3 {1239-ClSSanAntonioReadOniy) eld
Attachment - 4 (1240-ESC17ReadOnly) e20 _
Attachment - 5 (1241-JudsoniSDReadOnly) 621
Attachment - § {1242-P16BexarCountyReadOniy) e22 ;
Attachment - 7 {1243-PKExpansionPublicneccReadOnly) 23
Attachment - 8 (1244-SAISD LOS_PreK Expansion Grant) a24
Attachment - 9 (1245-TPSAReadOnly) e25
Attachment - 10 {1246-2014PreKExpanExcelSpreadsheet) e26
Attachment - 11 (1247-City of S4) e27
Attachment - 12 (1248-CLIsupgortReadOniy} ' €28
Attachment - 13 (1249-ESC1ReadOnly) 29
Attachment - 14 {1250-ESC2ReadOnly) &30
Attachment - 15 (12571-ESC4ReadOnly) _ e31 E
Attachment - 16 {1252-ESC7ReadOnly) 32
Aftachment - 17 (1253-E5C10ReadOniy) =icx)
Attachment - 18 (1254-ESC13ReadOniy) edd
8. Budget Narrative Form e3b
Attachment - 1 {(1235-BudgetMarrativeTEA) ed6
Attachment - 2 (1236-2014FreKExpanExcelSpreadsheet} e37
10 Form ED 524 _Budget 1 2-V1.2.pdf e38
11. Formn ED_SF424_Supplement_1_2.V1.2.pdf . e4d

Page g2



Thig application was generated using the POF funztionaiity, The POF fundliorality sutomatically numbers the pages in his applicat on, Some pagesisections of this application may contain 2
sels of paga numbers. one set created by Ihe applican: and the ather sat erseted by e-Application's PDF functionalily, Page numbers craated &y the e-Application 20F functicnalily will be
precedad by tha leller e {for example, &1, 82, 83, alc.).

Non Responsive

Page ed ]



OMB Number: 4040-0004
Expiration Date: 8/31/2018

Application for Federal Assistance SF-424

* 1, Type of Submission: * 2. Type of Application: * If Revision, select appropriate letter(s):
[} Preapplication D New | !
BX] Application [[] cantinuation * Other {Specify):

[[] ChangediCorrecied Application | [ ] Revision [ : |

* 3. Date Received: 4. Applicant Identifier.
Lwns;zom | I |

5a. Federal Entity |dentifier: Bb. Federal Award Identifier:

State Use Only:

6. Dale Received by State: [: 7. State Application tdertifer. | |

8. APPLICANT INFORMATION:

" a. Legal Name: |Texas Education Agency |

* b. EmployerTaxpayer |dentification Mumber {EINFTIN): * ¢ Qrganizational DUNS:

74-60CG3073 | |'_'?92608560000

d. Address:

* Streeti: |1701 N. Congress Avenue |

Street2: | |

" City: ’Austin |

County/Parish: | i

* State: | ) . T¥: Texas |

Frovince: | |

i
* Country: | USA: UNITED STATES | i

* Zip f Postal Code: ]?37014494 |

e. Organizational Unit:

Cepartmeni Name: Bivision Name:

gzandards and Programs | |Cu1‘riculum Division

f. Name and contact information of person to be contacted on matters involving this application:

Prefix: e | | CFistName:  Howard |
Middle Name: I - |

* Last Name: [Morrison : ]
Suffix: [ |

Title: |

Organizational Affiliation;

* Telephone Number. |c12-463-5581 Fax Number: |

* Email. |howard.morrison@tea .state.tx.us |

PRfAward # 54198150031
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Application for Federal Assistance SF-424

* 9. Type of Applicant 1: Select Applicant Type:

|§!: State Governmen: ‘

Type of Applicant 2; Select Applicant Type:
Type of Applicant 3: Select Applicant Type:

| |

* Other (specifyy:

*10. Name of Federal Agency:

]U‘S. Department of Education

11. Catalog of Federal Domestic Assistance Number;

[84 .41%

CFDA Title:

Preschoel Development Grants

*12. Funding Qpportunity Number:

ED-GRANTS-081814-002

* Title:

Gffice of Elementary and Secondary Education (OFESE): Preschool Development Srants: Expansion
GCrante CFDA Numier 84.41%H

13. Competition Jdentification Number:

84-415B2015-1

Title:

14. Areas Affected by Project {Cities, Counties, States, ete.):

* 15, Descriptive Title of Applicant's Project:

Preschool Expansion Grant -- Development I

Attach supporting documents as specified in agency instructions.

PRiAward # S419B150031
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Application for Federal Assistance SF-424

16. Congressional Districts Of:

“a Agphcant b, ProgramiPrsoc

Attach an additional list of Program/Project Congressional Disincts if needed.
. Add Attachme;

17. Proposed Project:

*a Stert Date: |01/0L/2015 *b End Date: }12/31/2018

18. Estimated Funding {$}:

* a. Federal 30,600,000.00
" b. Applicant (b)(4)

* o Sfale

*d Local
* e Cther
*f. Program Income

*g TOTAL

*19. Is Application Subject to Review By State Under Executive Order 12372 Process?

D a. This application was made available to the State under the Executive Order 12372 Process for review on I:] :
E b. Program is subject to E.O. 12372 buf has not been selected by the State for review.

[] c. Program s not covered by E.O. 12372.

* 20. Is ihe Applicant Delinguent On Any Federal Debt? {If "Yes," provide explanation in attachment.)

[]es DG No

Iif "vYes", provide explanation and attach

g Atiachmet | - Deélete Atachment | “View Alachmient

21. "By slgning this application, 1 certify {1) to the statements contained in tha list of certifications* and (2} that the statements
herein are true, complete and accurate to the best of my knowledge. i alse provide the required assurances* and agree to
comply with any resulting terms if | accept an award. | am aware that any false, fictitious, or fraudulent statements or claims may
subject me te criminal, civil, or administrative penalties. (U.S. Code, Title 218, Section 1001)

X ** | AGREE

** The list of certifications and assurances, or an internet site where you may obtain this list. is contained in the announcement ar agency
specliic Instructions.

Authorized Representative:

Prefix: | | * First Mame: |Snirley |

Middle Name: | ]

* Last Name: |Beaulieu ) |

Suffix; | |
* Title: [chies Financial officer |
* Telephone Number: ]512_47 5-3773 | Fax Number: |

* Email: ]Ehirlay.beaulieu@tea .state.tx®.us l

* Signature of Authorlzed Representative: Shirley Beauliau | * Date Signed: |1cr1 52014 |

PR{Award # 54198150031
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ASSURANCES - NON-CONSTRUCTION PROGRAMS

OMB Number: 4040-0007
Expiralion Dale: D8/30f2014

Public reparting burden for this collection of information is estimated to average 15 minutes per response, including time for reviewing
instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the collection of
information. Send comments regarding the burden estimate or any other aspect of this collection of information, including suggestions for
reducing this burden, to the Cffice of Management and Budget, Paperwork Reduction Project (0348-0040), Washington, DG 20603.

PLEASE DO NOT RETURN YQOUR COMPLETED FORM TO. THE OFFICE OF MANAGEMENT AND BUDGET. SEND
IT TC THE ABDRESS PROVIDED BY THE SPONSORING AGENCY.

NOTE:

As the duly authorized representative of the applicant, | certify that the applicant:

1.

Certain of these assurances may not be applicable to your project or program. If you have questions, please contact the
awarding agency. Further, certain Federal awarding agencies may require applicants to cerlify to additional assurances.

If such is the case, you will be notified.

Has the legal authority to apply for Federal assistance
and the jnstitutional, managerial and financial capability -
{including funds sufficient to pay the non-Federal share
of project cost} fc ensure proper planning, management
and completion of the project described in this
application.

Will give the awarding agency, the Comptroller General
of the United States and, if appropriate, the State,
through any authorized representative, access to and
the right to examine all records, books, papers, or
documents related to the award; and will establish a
proper accounting system in accordance with generally
accepted accounting standards or agency directives.

Wil establish safequards to prohibit employees from
using their positions for a2 purpose that constitutes or
presents the appearance of personal or organizational
conflict of interest, or personal gain.

Wilt initiate and complete the work within the applicable
time frame after receipt of approval of the awarding
agency.

Wil comply with the Intergovernmental Personnel Act of
1970 (42 U.5.C. §8§4728-4763) relating to prescribed
standards for merit systems for programs funded under
cne of the 19 statutes or reguiations specified In
Appendix A of OPM's Standards for a Merit System of
Persannet Administration (5 C.F.R. 800, Subpart F).

Will comply with all Federal statutes relating to

nondiscrimination. These include but are not limited te:

{a) Title VI of the Civil Rights Act of 1964 (P.L. 88-352)

which prohibits discrimination on the basis of race, color 8
or national origin; (b) Tide IX of the Education

Amendmenis of 1872, as amended (20 U, 3.C.§51681-

1683, and 1685-1688), which prehibits discrimination on

the basis of sex; (¢} Section 504 of the Rehabilitation

Previous Edition Usable

Tracking Number:GRANT 11752937

Authorized for Local Repreduction

PR/Award # S4128150031
Page ev?

Act of 1973, as amended (28 U.5.C. §794}, which
prohibits discrimination on the basis of handicaps; (d)
the Age Discrimination Act of 1975, as amended (42 U. -
$.C. §§6101-6107), which prohibits discrimination on
the basis of age; {e) the Drug Abuse Office and
Treatment Act of 1972 {P.L. 92-255), as amended,
relating to nondiscrimination on the basis of drug
abuse; {f) the Comprehensive Alcohol Abuse and
Alcoholism Prevention, Treatment and Rehahititation
Act of 1870 (P.L. 91-816), as amended, relating to
nendiscrimination on the basis of alcohol abuse or
alcoholism; (g) §§523 and 527 of the Public Health
Service Act of 1912 (42 U.S5.C. §§290 dd-3 and 280
ee- 3), as amended, relating to confidentiality of alcohol
and drug abuse patient records; (h} Title VIl of the Civil
Rights Act of 1968 {42 U.5.C. §§3601 et seq.}, as
amended, relating to nondiscrimination in the sale,
rental or financing of housing; {i} any other
nondiscriminaticn provisions in the specific statute(s)
under which application for Federal assistance is being
made; and, {j) the requirements of any other
nondiscrimination statute{s) which may apply to the
application.

Will comply, or has already complied, with the
requirements of Titles |l and 11l of the Uniform
Relocation Assistance and Real Proparty Acquisition
Policies Act of 1970 (P.L. 91-648) which provide for
fair and equitable treatment of persons displaced or
whose properly is acquired as a result of Federal or
federally-assisted programs. These requirements
apply to all interests in real propertty acquired for
project purposes regardless of Federal participation in
purchases. :

Will comply, as applicable, with provisions of the
Hatch Act (5 U.S.C. §§1501-1508 and 7324-7328)
which limit the political activities of employees whose
principal employment activities are funded in whole
or in part with Federal funds.

Standard Form 4248 (Rev. 7-37)
Prescribed by QMA Circular A-102

Funding Opportunity Nunber:ED-GRANTS-081814-002 Received Date:2014-10-15T17:10:42-04:00 '



9 Will comply, as applicable, with the provisions of the Davis-
Bacon Act (40 U.8.C. §§278a to 276a-7), the Copeland Act
(40 U.5.C. §276c and 18 LJ.5.C. §874), and the Contract
Wark Hours and Safety Standards Act (40 UL.S.C. §§327-
333), regarding labor standards for federally-assisted
construction subagreements.

10, Will comply, if applicable, with flood insurance purchase
requirements of Section 102(z) of the Flood Disaster
Protection Act of 1973 (P.L. §3-234) which requires
recipients n a special flood hazard area to participate in the
program and to purchase flood insurance if the total cost of
insurable construction and acquisition is $10,000 or more.

11. Wil comply with environmental standards which may be
prescribed pursuant to the following: {a) institution of
environmental quality control measures under the National
Environmental Palicy Act of 1969 {(P.L. 91-190) and
Executive Order (EO} 11514, (b} natification of viclating
facilities pursuant to EO 11738; (c) protection of wetlands
pursuant to EQ 11890, (d) evaluation of flood hazards in
floodplains in accordance with EQO 11988; (e) assurance of
project caonsistency with the approved State management
pregram developed under the Coastal Zone Management
Act of 1972 (16 U.S.C. §§1451 et seq.); (f) conformity of
Federal actions to State {Clean Air} Implementation Plans
under Section 176(c) of the Clean Air Act of 1955, as
amended (42 U.S.C. §§7401 et seq.); (g) protection of
underground saources of drinking water under the Safe
Prinking Water Act of 1974, as amended (P.L. 93-523);
and, (h) protection of endangered species under the
Endangered Species Act of 1973, as amended {(P.L. 93-
208).

12, Wil comply with the Wild and Scenic Rivers Act of
1868 (16 U.S.C. §§1271 et seq.) related to protecting
components or potential components of the national
wild and scenic rivers system.

13. Wil assist the awarding agency in assuring compliance
with Section 106 of the National Historic Preservation
Act of 1986, as amended (18 U.S.C. §470}, EC 11553
{(identification and protection of historic properties), and
the Archaeclogical and Historic Preservation Act of
1974 (16 U.5.C. §§469a-1 et seq.).

14, Will comply with P_L. 83-348 regarding the protection of
human subjects involved in research, development, and
related activities supported by this award of assistance.

15. Will comply with the Laboratory Animal Welfare Act of
1966 (P.L. 89-544, as amended, 7 .5.C. §52131 st
seq.) pertaining fo the care, handling, and treatment of
warm blooded animais held for research, teaching, or
other activities supported by this award of assistance.

16, Will comply with the Lead-Based Paint Poisoning
Prevention Act (42 U.3.C. 84801 et seq.) which
prohibits the use of lead-based paint in construction or
rehabilitation of residence structures.

17. Wi cause to be performed the required financial and
compliance audits in accordance with the Single Audit
Act Amendments of 1896 and OMB Circular No. A-133,
"Audits of States, Local Governments, and Non-Profit
Organizations."

18. WIll comply with all applicable requirements of all ather
Federal laws, executive orders, regulations, and policies
govering this program.

18, Will comply with the requirements of Section 106(g) of
the Trafficking Victims Protection Act (TVPA) of 2000, zs
amended {22 U.8.C. 7104) which prohibits grant award
recipients or a sub-recipient from (1} Engaging in severe
forms of trafficking in persons during the period of time
that the award is in effect (2) Procuring a commercial
sex act during the period of time that the award is in
effect or (3) Using forced |abar in the performance of the
award of subawards under the award.

SIGNATURE OF AUTHORIZED CERTIFYING OFFICIAL

TITLE

[Sh:i_rley ‘Baaullian

|Chief Finarcial officer |

APPLICANT ORGANIZATION

DATE SUBMITTED
JTexas Educaticn Agency l '10!15/2 014 |
Standard Form 424B {Rev, 7-97] Back
PR/Award # S419B150031
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DISCLOSURE OF LOBBYING ACTIVITIES

Approved by CMB

Camplete this form to disclose lohbying activities pursuant to 31 1.5.C.1352 0348-0046
1. * Type of Federal Action: 2. * Status of Federal Action: 3. * Report Type: _
[ a coniract [] = viotterappicancn X a iritiat fiing :
g b. grant g b initial award I:] b. material change |
D ¢. cocperative agraement D ¢ postaward I

[] 4 10an
|:] &. Toan guarantee
l:] t. loan insurance

4. Name and Address of Reporting Entity:

g Frime |:|Subﬁwarde=

* Name T
Taxas Bducation Agercy

* Street 1 Street 2
1731 M. Congress Avenus

*City B Slate Zip
[AuSEIn TH: TEXAD . 78701

Congressional District, if known: |

5. If Reporting Entity in No.4 is Subawardee, Enter Name and Address of Prime:

6. * Federal Department/Agency: 7. " Federal Program Name/Description:

|TJ‘S, Department of BEducaticn l Preschool Development Granss

CFDA Number, if apalicatio: IM .al%

8. Federal Action Number, if known. 9. Award Amount, if known:
$ | |

10. a. Name and Address of Lobbying Registrant:

Prefix |:| * First Name [ I Pictite Marne [ |
e | ]
wA |

- Street 1 | ] Street2
| I |

* City I | Stals I | Zip [ |

b. Individual Performing Services yncuting address if diterent from No. 102)

Prefix :'Ffm Mama me |Mr'da?c Naine | |

* Streat 1 | J Slreet 2 | |

“city l |Sfata l lpr | |

14, Information requested through this form is autnorized by lille 31 U.S.C. sectien 1352, This disclosure of lobbying aclivities is a matarial represaatation af fact upon which
reliance was placed by the lier above whan e ransaction was made or entarad irto. This disclosure 15 requited pursuant 1 31 U.S.C. 1352, This information will he reperted o
the Congress serri-annually ardd will be availabls for public inspection  Any person who il 1o file the raguired disclosure shall be subject tv 3 civil penalty of nol less than
$10.00C ana rot more Whan $103,000 for each such faifure.

* Signhature: |Shi1'ley Beauligu |

*Name: Fred I:l 'Firsmamel . | Middle Narg l
Shirley .

R fpeauns | =]

Beaulieu H

Title: | Telephone No.: |Dat_e: |1o!15;20u ‘ . J

Autherized lor Local Reproductisn
Standard Form - LLL {Rav. 7-07)

Page e
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Tracking Number:GRANT11762%37

OMB Number: 1894-0005
Expiration Date: 03/31/2017

NOTICE TO ALL APPLICANTS

The purpese of this enclosure is to inform you about a new
provigion in the Departrment of Education's General
Education Pravisions Act (GEPA} that applies to applicants
for new grant awards under Department programs. This
provislon is Seclion 427 of GEPA, enacted as part of the
'mproving America’s Schools Act of 1894 (Public Law (P.L,)
103-382}.

To Whom Does This Provislon Apply?

Section 427 of GEPA affects applicants for new grant
awards under this program, ALL APPLICANTS FOR
NEW AWARDS MUST INCLUDE INFORMATION IN
THEIR APPLICATIONS TO ADDRESS THIS NEW
PROVISION IN ORDER TO RECEIVE FUNDING UNDER
THIS PROGRAM,

(if this program is a State-formula grant program, a Staie
needs to provide this deseription only for projects or
aclivities that it carries out with funds reserved for State-level
uses. [n addilion, local school districts or other eligible
applicants that apply to ihe State for funding need to provide
this desaription in their applications to the State for funding,
The State would be responsible for ensuring thal ihe school
district or other local enlity has submitted a sufficient

section 427 statement as described below.)

What Does This Provision Require?

Secilon 427 requires each applicant for funds (other than an
individual person) to include in its application a description
of the steps the applicant proposes to take to ensure
enuitable access to, and participation in, its
Federally-assisted program for students, teachers, and
other program benaficiaries with special needs. This
provision allows applicants discretion in developing the
required description. The statute highlights slx types of
harriers that can impede equitable access or participation:
gender, race, national origin, color, disability, or age.

Based on local clreumstances, you should determine
whether {hese or other barricrs may prevent your students,
feachers, elc. from such access or participation in, the
Federally-funded project or activity. The description in your
application of steps 1o be taken to overcome these barriers
need not be langthy; you may provide a clear and succinet

description of how you plan to address those barriers that are
applicable to your circumstances. In addition, the infarmation
may be provided in a single namrative, or, if appropriate, may
he discussed in connection with related topics in the
applicatian,

Section 427 is not intended 1o duplicate the requirements of
civil righls statutes, but rather to ensure that, in designing
their projects, applicants for Federal funds address equity
concems lhat may affect the ability of cerain potential
beneficiaries to fully participate in the project and to achieve
to high slandards. Consistent with program requirernents and
its approved apphication, an applicant may use the Federal
funds awarded to it to eliminate barriers it identifizs.

What are Examples of How an Applicant Might Satisfy the
Requirement of This Provision?

The following examples may help illustrate how an applicant
may comply with Section 427.

{1} An applicant that proposes to carry out an adult literacy
project serving, among others, adults with limited English
proficiency, might describe in its application how it intends 1o
distribute a brochure about the proposed project 1o such
potential parficipants in their native language.

(2} An applicant that proposes to develop instructional
malerials for classroom use might describe how it will make
the matenals available on audio tape or in braille for students
who are blind.

{3} An applicanl that proposeas to carry out a model science
program for secondary studenis and is concerned that girls
may be less likely than boys to enroll in the course, might
indicate how it intends to conduct "outreach” efforts to girls,
to encourage their enrolliment.

We recognize that many applicants may already be
implementing effective steps to ensure agully of
access and participation in their grant programs, and
we appreciate your cooperation in responding to the
requirerments of this provision.

Estimated Burden Statement for GEPA Requiremeants

Accordlng to the Paperwork Reduction Act of 1995, no persons afe required to respond to a eollection of information unless such
collection disptays a valid OMB control number. Public reporting burden for this collection of information is eslimalad to average
1.5 hours per response, including time for reviewing instructions, searching existing data sources, gathering and maintaining the
data needed, and completing and reviewing the collection of information. The obligation to respond (o this collection is required o
oblain or retain benefit (Public Law 103-382). Send comments regarding the burden estimate or any other aspect of this collection
of information, including suggestions for reducing this burden, to the U.S. Department of Education, 400 Maryland Ave,, SW,
Washington, DC 20210-4537 or email ICDocketMgr@ed.gov and reference the OMB Contral Number 1854-0005.

Optional - You may attach 1 file to this page.

PR/Award # 54198150031
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CERTIFICATION REGARDING LOBBYING

Certification for Condracts, Grants, Loans, and Cooperative Agreements i

The undersigned certifies, to the best of his or her knowledge and belief, that:

(1) No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any
person for influencing or atternpling to influence an officer or employee of an agency, a Member of
Congress, an officer or employee of Congress, or an employee of a Member of Congress in connection with
the awarding of any Federal contract, the making of any Federal grant, ihe making of any Federal loan, the
entering inte of any cooperative agreement, and the extension, continuation, renewal, amendment, or
medification of any Federal contract, grant, loan, or cooperative agreement,

{2} If any funds other than Federal appropriated funds bave been paid or will be paid to any person for
influencing or attempting to influence an officer or employee of any agency, a Member of Congress, an
officer or employee of Congress, or an employee of a Member of Congress in conngction with this Federal
contract, grant, lean, or cooperativa agreement, the undersigned shall complete and sulmit Standard
FormrLLL, "Disclosure of Lobbying Activities,” in accordance with its instructions.

{3) The undersigned shall require that the language of this cerlificafion be included in the award documents
for all subawards af all tiers {including subgoniracts, subgrants, and contracts under grants, loans, and
cooperalive agreements) and that all subrecipients shal! certify and disclose accordingly. This certification
is a material representation of fact upon which reliance was placed when this transaction was made or
entered into. Submission of this cedification is a prerequisite for making or endering into this transaction
imposed by section 1352, title 21, U.S. Code. Any person who fails to file the required certification shall be
subject to a civil pepalty of net less than $10,00 0 and not more than $100,000 for each such failure, i

Statement for Loan Guarantees and Loan Insurance

The undersigned stales, to the best of his or her knawledge and belief, that:

If any funds have been paid or will be paid to any person for influencing or attempting o influence an officer
or employee of any agency, a Member of Congress, an officer or employee of Congress, or an employee of
a Member of Congress in connection with this commiiment providing for the United States (o insure or
guarantee a loan, the undersigned shall complete and submit Standard Form-LLL, "Disclosure of Lobbying
Activities," in accordance with its instructions. Submission of this statemenl is a prerequisite for making or
entering into this transaction imposed by section 1352, fitle 31, U.S. Code. Any parson who fails to file the
required statement shall be subjec t to a civil penalty of not less than $10,000 and nat more than $100,000
for each such failure.

* APPLICANT'S ORGANIZATION

|':‘exas Educaticn Agency

* PRINTED NAME AND TITLE OF AUTHORIZED REPRESENTATIVE

Prefix: I:l * Firsl Name: |Shirley | Widdle Name: |
* Last Name: |Hcaul.".cu | Sufﬁx:l:l

* Title: |Chief Finarcial Officer

* SIGNATURE: [shizley Beaulieu | *DATE:[1c/13/2014

PRfAward # S419B150031
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Abstract

The abstract narrative must not exceed one page and should use language that will be understood by a range of audiences.
Far all projects, include the project title {if applicable}, goals, expecled cutcomes and contributions far research, policy,
praclice, etc. Include population to be served, as apprapriate. For research applications, also include the following.

= Theoretical and conceplual background of the study (i.e., prior research that this investigation builds upan and ihat
provides a compelling rationale for this sfudy)

= Research issues, hypotheses and questions being addressed

= Study design including a brief description of the sample including sample size. metheds, principals dependent,
independent, and confrol variables, and the approach to data analysis.

[Note: For a noen-electronic submission, include the name and address of your organization and the name, phone number and
e-mail address of the contact person for this project.]

You may now Close the Form

You have attached 1 file to this page, no more files may be added. To add a different file,
you must first delete the existing file.

* Attachment. |ProjectAbstract.pdf
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: OMB Number: 1894-0007
U.S. DEPARTMENT OF EDUCATION Expiration Date: 07/31/2014

SUPPLEMENTAL INFORMATION
FOR THE SF-424
1. E_rojéct Director:
Prefix: First Name: Middle Name: Last Name: ' Suffix:

|Mr‘ Howard Arthur Morrison 1 I

Address:

Streed: |1701 Morth Congress Avenue

Street2:

City: [austin

County. |

State: |Tx: Texas

M | S | S | S ) _—

- Zip Code: j7evcl J

Country: |USA: UNZTED STATES J

Phone Number (give area code} Fax Number (give area cade)

|512—463—9581 | |512-463-805? J

Email Address:

|howa rd.morrison@tea. state. tx.us

2, Novice Applicant:
Are you a novice applicant as defined in the regulations in 34 CFR 75.225 tand included in the definitians page in the attached instructions)?
D Yes |:| No Not applicable to this program

3. Human Subjects Research:

a. Are any research activities invalving human subjects planned at any time during the proposed project Period? -

[]yes DG Mo

b. Are ALL the research activities proposed designated to be exempt from the regulations?

[} ves Provide Exemption(s) #:

D No  Provide Assurance #, if available:

c. If applicable, please attach your "Exempt Research" or "Nonexempt Research” narrative to this form as
indicated in the definitions page in the attached instructions.

PRfAward # 54198150031
Page a4t

Track.ing Kumber-GRANT11762937 Funding Upportunity Number.ED-GRANTS-081814-002 Received Date:2014-10-15T17:10:42-04:00



Texas Prekindergarten Expansion Grant (PEG)
Proposed by the Texas Education Agency

The Texas Education Agency {TEA) in collaboration with the Children’s Learing
Institute (CLT), sefected Regional Education Services Centers (ESC) - and tupported by the
National Child Care Coalition (NCCC), P16pius Council of Greater Bexar County, Communities
In Schoals (CIS) of San Anioﬁo, Alamo Colleges, and Texas Privare Schools Association
(TPSA) — proposes to build on the state’s progress to date by providing high-quality praschool
PIOZrams in two or more high-need comniaities though two expaision models and tvo
enhancement models. Through the four models, we plan to increase the aumber and percentage
of eligible students served in high-guality preschool programs as well as improving existing
preschool programs. Regardiess of the implementation maodel, all programs wilf be implementing
the high-euality compenents defined in the application.

The TEA, thronghout the proposal, has set goals for all children that are engaged ina
prelindergarten programs to have a multitude of positive leaming experiences. Children are
“ready” for school when families, schocls, and communities work: together to ensure their
developmentally-appropriate, age-level success across a variety of domains. These goals are
addsessed in the U.5. Departinent of Edncation’s Absolute Priorities and Competitive Priorities.
Through the activities defined in the PEG program, the goals, and support from 3 broad group of
stakeholders, Texas witl adopt a common framework for providing high quality in-service

. training and coaching, and delivering comprehensive services across its high-need commuuasties.

Effective implementation, paticulariy of large-scale programs or policies, is an sterative
process that progresses in overlapping stages. The guality of the finlly implemmented program is
closely related to the quality of planoing, evaluation, and feedback that nust occur at each stage
it order to refine and improve the folly implemented program. Attention fo these stages help
build shared understandings and commitment across the broad range of stakeholders and
program personnel with the capacity to sustain and scale-up programs. The stages, activities and
milestones, wilf lead to effective implementation.

TEA has assembled an experienced team with a full array of expertise and experience
required to implement the PEG successfully. Building on the reputation for high-quality early
childhood education — as evidenced by the success of the Texas School Ready! projeet.

[




combined with the selected Regional Education Service Centers, TEA is poised to proniote

school readiness and support the ability of teachers, admindstrators, and parents across the state.




Budget Narrative
Texas Education Agency

Your Year Project Period: 1/1/2015 to 12/31/2013

ﬂg'ﬁ!_‘.:gﬂé_:_{_q_uisop B
Budzet Cnfepories Crant Year! | Grent Year? | Gragt Yeard | Grout Year 4 Tota)
Persomel % 1631221% 16,122 [ % 16122 5 16,132 | § 64,488
Frnz Berefis £ 4,250 | § 4230 | § 42350 % 4250 | § 17,080
Tranel 5 2,000 |8 2000 |3 200015 2000 | § 8,060
Comsmmbk Supplies $ 100 | % 100 | § {e] 100 15 400
Orthar Cpamimz $ 00 |8 200 1% o] B3 W00 15 S0
El Diect o ST e 7 orsT I
Budget Categories Grant Year L | Gronf Year 2 | Grant Yeard | Giaut Year d Total
Parsomnzl § 38000 | $ 38,000 | 5 3800018 SE000 |5 ¥ALO0E
Friege Bewefit: $ 10,000 | 10000 | & 10,0601 % 10,000 | § 40,006
[Travel ¥ 2000 [§ 20005 2000 3 2,000 |8 8,000
Cormmunble Supples 3 pleall B+ nols 00| 8 200 1% o
(Hher Opesating 3 00| 0078 300§ s 1,000
Total Direct Costs T 0[S L T0,700: S ' SN ES 800
Budzet Categories Grant Yearl | GrmtYear ) | Gramt Yeard | Granr Year d Total
Persommel b 23.76L | 3 23,761 | § 237618 el |5 95,043
Frrge Benefits 5 6679 |3 XY N B 8679318 6679 |5 26,717
Travel $ 4515 43 (s 4518 45 |35 130
Conmuuble Suphes $ 63 1% 1§ 15
Citer Opematirg i $ 8 $ 33418
Totid Divect Cosks g HES B R T s B [ gt b

CT1EMTS 1518 1&MT 8

$0.985

oSS 1MUY 1 s

Toral Adwin Costs: 5 assdn

Personuel:

Personnel effort and expenses chasted to his project will be for services specific to the project.
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Prooram Specialist VII (2306} Howard Morrison, will serve as the project director
tesponsible for the oversight of the coordination between the Texas Education Agency (LEA)
leadership and departments at the Children’s Learning Iustitute {CLT) and Education Service
Center (ESC) Regions 1,2, 4,7, 10,13, 17 and 20.

Program Speciatist IV (100%0) To Be Named (TBX}. will be respousible for the coordination
between the Texas Education Agency (TEA) feadership and depariments at the Children’s
Learning Institute (CLI) and ESC Regions 1, 2.4, 7, 10,13, 17 and 20.

Grant Administration Specialist TBD {5%6). will be responsible for handling the seb-granting

process o include negotiations, cash management, and fiscal compliance. reporting and
menitoring with CII and ESC Regions 1, 2, 4,7, 10, 13, 17 and 20,

Project personuef will travel to Houston and San Antowmo to meet with subgrantee teadership.
Travel costs are estimated at $500/1rip, and include mileage, meals and lodging, per diem and
parking for two daysitnp:

Year 1: 8 trips x $505.62 = $4,045

Year 2: § trips x $505.62 = $4.045

Year 3: § uipe x §305.62 = 54,045

Year 4: 8 trips x $505.62 = $4,045
Censumzble Supplies:

Fuuds {$306/year) are requested to cover the cost of project-specific supplies, including
paperiink, data organtzation and storage.

Other Operating!
Funds ($793/year]) are requested to cover the cost of project-specific conference ¢alls, webinars

and shippingipostage.

Total Direct Costs:

Funds ($123,956/vear) are requested to cover direct cost.

2




Indirect Costs:
Funds requested to cover the indirect cost rate are 12.3%.

Funds to be distribuied to subgrantees:

Funds will be distributed via a non-conipatitive grant process to the following 9 subgrantees to
tmplement the PEG program Models t-4.

¢ Children’s Learning Institute will implement mode! 1 and 4: expansion in year 1-4 with
funds allocafed at $13,000,000 per year. _

e Education Service Center (ESC) Region 20 will implement model 2 and 3 enhancetent
in years 1 and 2 with funds allocated at $3.000,000 and years 3 and 4 with fiwnds
allocated at $2,700,000.

¢ ESC Region ! will implement modet 2 enhancenient in years 1-4 with funds allocated at
$3,000.000 per year.

+ ESC Region 2 will implement model 2 entiancerent in years 1 and 2 with fuads
allocated at $1,300,000 per year.

» ESC Regien 4 will implement model 2 eahancement in years 1 with funds allecated at
$5,000.000, year 2 with funds allocated at $2,000,000, and vears 3 and 4 with funds
allocated at §300.000 per year. '

« ESC Region 7 will implement model 2 enhancement in years 3 and 4 wiih funds
allocared at §1,000,600 pey year.

« ESC Region 10 wilt implement medel 2 enhancement in years 3 and 4 with fonds
allocated at $3,000,000 per vear,

¢ ESCRegion 13 will implement model 2 enhancement in year 2 with funds sllocated at
$3,000,000 and in year 3 and 4 with funds allocated at $2,000,000 per year.

¢ ESC Region 17 will implenent mode] 2 in years | and 2 with fonds allocated at
$1,500,000 per vear, and years 3 and 4 with fands allocated of at300,000 per year.

Funds set aside for technical nzsistance

The state hias set aside $25.000 in fonds to attend technical assistance facilitated by ED or HHS.

Total Funds Bequested




The fotal fonds requestad by the state are $

Total Budget:

The total budget request for each year is 3 (b)(4)




Part 5: Other Attachments Form
These forms reguire basic identifying information sbout the applicant and the application. Please
provide all requested applicant informatian (including aame, address, e-mail address and DUNS

nember), APPLICATION ASSURANCES AND CERTIFICATIONS
Preschool Development Grants —-Development Grants Competition

{CFDA No. 84.4198)
| Legal Namez of Applicant | ' Applicant’s Maiing Address:
(OFﬁcc of the Governor): Do. Box (2498

M&éf%ﬁa%ﬂwl&ﬂ\# AusTid TX 7 871

Employer Idefitification Nukber: 74-6003079 Organizational DUNS: 1792608560000

Lead Agency: Texas Education Agency Lead Agency Contuct Phone: 51 3-163-9581

Contact Name: Howard Morrison Lead Agency Contact Emanil Address:
3 . o wrd.morr teg, state,ix.
{(Single point of contact for commmutication} howard mormison@lea state.tx.us

Required Applicant Signatures {Must include signaiures from an authorized representative of each Subgrantee.
Insert additional signature blocks as needed below. To simplify the process, signatories may sign on seporaie

Application Assurance forms ):
1 To the best of my ksiowledge and belief, ail of the information and data in this application are true ard correct.

I further centify that ] have read the application, am fully committed to it, and will support its implemematioﬂ:

C{;’y"é'_ _ nr_.t}r-Auihoriz:i:d_:_f_'_{" sresentative of the Governor {Printed Name): Teleplwnc

A 4 fison - . 5‘{2”%3"&%?7
Stgnature. ofg'évmor or- A#thonzed Represeniatwe of the Goveror: ! Date:
L /.f/f,f//
‘ Ag.cn{: ame; .
?»t-t ﬁms QQMm\sswurﬁ_i_ rmmﬁm
Dute ﬂ{'::EMCj

,o’a (Y A




FPart 5; Other Aftachments Form
Accsuntability, Trassparency, and Reporting Assurances

The Governor or his/her authorized representative assures that the State will comply with all
applicable rssurances in OMB Standard Forms 4248 and D (Assurances for Non-Construction
and Construction Programs), including the assurances relating to the legal authority to apply for
assistance; access (o records; conflict of interest; merit systems; rondiscrimination; Hatch Act
provisions; laber standards, including Davis-Bacon prevailing wages; flood hazards; histori¢
preservation; protection of human subjects; animal welfire; Jend-based paint; Single Audit Act;
and the general agreement to comply with all applicable Federal laws, executive orders, and

reguiations.

» With respeet to the certification regarding lobbying in Department Form 80-0013, no
Federal appropriated funds have been paid or will be paid to any person for influcncing
or attempting (o influence an officer or employee of any agency, a Member of Congress,
an officer or employee of Congress, or an employee of a Member of Congress in
connection with the making or renewal of Federal grants under this program; the State
will complele and submit Standard Form-LLL, “Disclosure Form to Report Lobbying,”
when required (3¢ C.F.R. Part 82, Appendix B); and the State will require the full
certification, ag set forth in 34 C.F.R. Part §2, Appendix A, in the award documents for
all subawards at all tiers.

» The State and other entities will comply with the following provisions of the Education
Depariment General Administrative Regulations (EDGAR), as applicable: 34 CFR
Part 74 - Administration of Grants and Agreements with Institutions of Higher
Education, Hospilals, and Other Non-Profit Organizations; 34 CFR Part 76 -- State-
Administered Programs, including the construction requirements in section 75.600
through 75.617 that are incorporated by reference in section 76.604; 34 CFR Pan 77 -
Definitions that Apply fo Department Regulations; 34 CFR Part 80 -- Uniform
Administrative Requirements for Grants and Cooperative Agreements to State and Local
Govemnments, including the procurement provisions; 34 CFR Part 81 - Genersl
Hducation Provisions Act—Enforcement; 34 CFR Part 82 «- New Restrictions on
Lobbying; and with the debarment and suspension regulations found at 2 CFR Part 3483,

Governor or Authorized Representative of the Governor (Printed Name):

Sfff/wm&ﬁf |

Date:

] ;9//;"5/




201 W, Shetidan | Son Antordc. TX J8204-1426 { [210f 4850020 | wiming.sdy

Dffice of the Chancefiar

Qctober 6, 2014

Commissionar Michael Williams
Texas £ducation Agency

1701 North Congress Avenug
Austin, Texas 78701

Dear Commissioner Williams;

The Alamo Colieges, including San Antanio College, St. Philip's College, Palo Alto
College, Northwest Vista College and Northeast Lakeview College is pleased to provids
this letter of support to the Texas Education Agency (TEA). The Preschool
Development Expansion Grant will focus on providing support to states in the
implementation and sustainability efforts o provide high-quality comprehensive
preschool programs, as well as professional development across the State of Texas; a
pricrity for the state, our region, and our city.

Tha Alano Collages supports the efforts of the TEA as thay apply for the 2014
Presnhnnl Davalopmeant Fxpansinn Grant. We commend and support TEA's
sommitment to providing high-quallty preschocls across the state and within the
EastPoint Promise Zone (EPZ). These efforts will bring additional support and
resourcas to bepefit the children and schaols in the EastPeint Promisa Zone of Bexar
County and across the stats, We believa that this additional support has the potantial to
provide a high quality eary childhood education experience to more students [n our city
and we are committed to ensuring the success of this program.

Sincerely, .- (b)}(6)
(b)(®)

x
Bruce Leslie, Ph.B.
Chancellor
Alamo Colleges
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Communities
InSchools

San Amtona

October 7, 2014

Cominissioner Michael Willlams
Texas Education Agency

1701 North Congress Avenug
Anstin, Texas 78701

Dear Commissioner Williams:

Communities In Schools of San Antonio (C15-5A) is pleased to provide this Jetter of
suppor to the Texas Bdueation Agency (TEA). The Preschool Development
Expunsion Grant will fucus on providing support te siates in the huplementation and
sustainabilily efforts to provide high-quality comprehensive preschool programs, as
well as professional development aeross the State of Texas; & priosity for the state, our
region, and our city,

CIS-8A supports the efforts of thie TEA as they apply for the 20143 Preschool
Development Expunsion Grasit. We commend and support TEA's commitment fo
providing high-quality presehools across Lhe stale and within the EustPoint Promise
Zone (EPZ). These effons will bring additional support and resources 1o benefit the
clildren and schools in the EastPeint Promise Zone of Bexar County and acrossthe
state. We befieve that this additional support has the poteéntial fo provide a high quality
carty childhood education experience to more studenis in owr city and we are
conunitted 10 ensudng the success of this program,

Sincerely,

(b)(6)

Jessicd Weaver
fmerim CEO

WriT Wi O ey PTaR Y e ram A
ot Bzt Lo '




- October 8, 2014

The Honorable Ame Duncan The Honorable Sylvia Matthews Burwell !
Secretary of Education Secretary.of Health and Human Sepvices ?
U.8. Depariment of Education U.S. Dapartment of Health and Human Services

-LBJ Education Bullding Hubert H. Humphrey Building

400 Maryland Ave, S8W 200 Independaencs Ave SW

Washington DC 20202 Washington, DC 20201

Dear Secretaries Duncan and Burwell:

} write to you today in support of the application submitted by the State of Texas for the 2014 Preschool
Davelopment Grants program. Reglon 17 Education Service Center {ESC 17) Is excited at the prospect
of partnering with the Texas Education Agency (TEA) in the implemsantation of the Preschool
Davelopment—Expansion Grant administered by the U.S. Depariment of Educatlon and the U.S.
Department of Health and Human Services.

As the executiva director of ESC 17, | am keenly aware of the challenges facing economically
disadvantaged children who enter kindergarten hehind their more advantaged peers. improving the
guality of prekindergarten programs across the state will benefit all students, but most importantly it witl
have positive banefits for studants from low-income familiae to succsad in school and in life.

Education Service Centers (ESCs} were esfablished by the Texas Legistature to implement state
education initiatives and provide suppartto local schoo! districts and charter schools in improving student
performanca. As a result, ESCs are uniquely qualified to suppert the TEA in the implementation of the
Texas Prekindergarten Expansion Model. Our experience providing high-quality, effective professional
development and supporting and:collaborating with teachers, administrators, and district leaders makes
the ESC well-suited to partner with TEA in improving these programs,

As a subgranfee, ESC 17 would cammit to implementing the Texas Prekindergarten tExpansion Model,

which is explained in detailin Attachment | of the state application. We will ensure the deveiopment of :

strategic parinerships with key stakeholders in our community to identify the campuses and classrooms i

 where the expansion model would have the greatest impact, Additionally, ESC 17 would play an integral
role in providing technical asslstance, -professional development, resources, and other support to focal

_edycation agencies as they 1mplernent the Texas Prekindergarien Exparts:on Model. I

We Took forward to supporting the TEA and local education agencies an this important and much-needed -
program. Making high-qualily prekindergarten programs available in our region and across the state is a
ctitical step in ensuring the prosperous future of Texas and all of its citizens.

Sincerely,

(b)(6)

Kyle Wargo ™

I actor
Exeoutive DItBRIOr 1 (uis Loop 269 & Lubbrek, Toxas 79416 0 (806) 792-4000

W asel 7 net



JUERSON INDEPENIDEN | SCHOOL DISTRICT
Office of Curdeuiurn and instraction
Mancy Robinson, Associate Superintendent

October 9, 2014

Conunissioner Michiae] Williams
Texis Education Agency

1701 North Congress Avenne
Austin, Texas T§701

Dear Commissioner Willizns:

Judson 1SD is pleased to provide this letter of support to the Texas Education Agency (TEA). The Preschool 3
Development Expansion Grant will focus-on providing support to states in the implementation and '
sustainability efforts to provide high-quality comprehensive preschool) programes, as welt as profissionat

developrent scross the State of Texas; & priorty for the state, our region, and our district.

Judson ISD supports the efforts of the TEA vz they apply for the 2014 Preschos] Development Expansion
Grant. We cummend and support TEA"s conunitment 1o providing high-quality preschuools ueross the state and
within ike EastPoiat Promise Zone (EPZ), These efforts wil) bring additional suppert and resources 10 bonefit
the children and schools in the EastPoinl Promisc Zone of Bexar County snd across the state. We believe that
this additional support has the potential 16 provide a high quality early childhood education experience to more
students in our district and we are commiticd to cnsuring the success of this program,

Sincerely,

Nancy Robinhson
Associate Superintendent of Curriculum & Instruction

1L 1= the palicy of Jodsan [ndeoenud et Scnaal Distret ot 1o daurlvingle o 3 buis of age, race, feigion, eolar, naLangl ang, e, madtal or ecteran $alus, SRty jor
itatlenshép o awsodation with an incaddust with o clsabiliy), genetic Inkzrmation or eeher lepally pratected stetes n 1S PreUrame, zenvces o1 aoivitied 35 oonrad by Tie W] o e
Q] FUgHms & of 1964, a5 aonded; Tile JX of the Edetatian ATansments of LF73; 2l Foutia) 505 of Bac Rehakliltancn Aot of 1073, 33 dnhended. o wdoitlar, the Bstact alus
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Cictoher &, 2014 -

Commissioner Michael Williams
Texas Education Agency

1701 North Cengress Avenue
Austin, Texas 78701

Dear Commissioner Williams:

The P16plus Council of Greater Bexar County is pleased to pravide this [etter of support 10 the Texas Education
Agency [TEA). The Preschool Development Expansion Grant will Tocus on providing suppori to states in the
implementation and sustainability efforts to provide high-guality comgrehensive preschool programs, s well
as professional develnpment acrass the State of Texas; a priarity for the state, our region, and our city,

P16Plus supports tha efforts of the TEA as they apply for the 2014 preschool Development Expansion
Grant, We commend and support TEA's commitment to providing high-quality preschools acress the state
and within the EastPoint Promise Zone (EPZ). These efforts will bring additional support and resources to
benefit the children and schaols in the EPZ of Baxar County and across the state. We belisve that this
additional suppart has the potential to provide a high guality early childhood education experience Lo more
students In our city and we are committed to ensuring the suceess of this program.

(b)(6)

Sipcpraby |
(b)(6)

fe ¥ AteCormick

Executive Director

P2 L Compuacs, Suite 100 - San finlzaa, TE MG - RTINS = BiLPiuserg



National Child Care Coalition

Pre K Expansion Through Public/Private Partnership

A group of Superintendents from several Independent Schoo] Districts from across the Houston, TX
area are aurrently in discussions with representatives of licenzed childeare with a goal of ereating a
public/private partnership in delivery of pre k services. Across Texas, many [SD's do not have
sufficient facilities to cover all the eligible Pre K cldldren in the state, The intent of these discussions
is to create a model where high quality licensed child facilities can participate in the delivery of
publicly funded Pre K services. A number of requirements will have to be met inorder for the
childcare center to be partered with their local ISD. Areas such as teacher to child ratios of 2120,
educational and professional development minimums, authorized curriculun, appropriate child
assessments for achievemnent and proper classroom envivonment,

The belief is that with this partnership in place, 4 significant number of additional childrern will be
enrolted in high guality Pre K If fully implemented across the state, any parent that chooses to have
their child in a high quality Pre K environment shouwld be capable of-achieving that goal.

Should Texas be awarded the federal pre-k expansion grant, the superintendents in the greater
Houston area will work with leaders of quality childcare centers to expand access to state pre-k
for more eligible children that are currently not being served.

Nationa! Child Cave Coglition, on belialf of the member private early chitd care and education
centers, supports the effort to ebtain and utilize these grant funds in public/private
partnership for the benefit of eligible Pre X children of Texas.

Sincerely,
David Fincher

President, NCCC

Mobile: 214.255.7376




San Antonio Independent School District
141 Lavaca Sireel = San Anlonis, Texas 18216-1095
Telephene (210} 554-2200

Office of tre Superintendent
BOARD OF EDLCATIN
BN GARTA
Presideal
GLEA M. UERNANDREL
Wiee Preidest
ARTHUR V.OVALDES
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DEERA GURRRERD
Qelober 13, 2014 letiher
STEVE LLCHLOP
wnber
PATTIRADLE
Memher
PR SYLVESTER PERER
. - - Sopminiendedt
Commissioner Michael Williams aprrREn

Texas Edveation Agency
{701 North Congress Avemie
Austin, Texas 7870]

Dear Comnissioner Williams

The San Antovlo Independent School Distriet (SAISD) is pleased to provide this letler of support 1o the Tuxas
Education Agenrcy (TEA). The Preschool Development Expansion Grang will focus on providing suppoit to
states in the intplementation wnd sustoinability ¢forls 10 provide hipl-guality sonprehensive preschoo)
programs, as well az profossional dovelopment across the State of Texas; a prionty for the state, our region, and
our district.

The SAISD supporis the efforts of the TEA as they apply for the 2014 Preschool Development Expansion
Grant. We commend and support TEA’s commitment to providing Ligh-quality preschools neross the state and
within the BasiPoint Promise Zone (EPZ). Thess efforts will bring additionsl support and rescurces to benefit
ihic children and scliools in the EastPoint Promice Zone of Bexar County and across the state, We believe that
this additional support hes the potential 1o provide a high quality cacly chitdhood education experience to more
students i ot distrizt and we are commitied to ensuring the suovess of this program.

;

ia;,._,_a-—

Sincerely,

N
o

e

: - e
—

e N (
o,
Sylvester Ferez, Bl



TEXAS PRIVATE SCHOOLS
ASSOCIATION

The Honorable Amne Dunscan The Honorable Sylvia Matthews Burwelt
Secratary of Education Secretary of Health and Human Services

{.8. Depaniment of Education L} S. Department of Heaith and Human Services
1.BJ Education Building Hubgrt W, Humphrey Building

400 Maryfand Ave. SW 200 independence Ave SW

Washingten DC 20202 Washington, DC 20201

Dear Secretaries Duncan and Burwell.

I write {6 you today in support of the application submilted by the Stale of Texas for the 2014 Preschool
Development Grants program. The Tekas Private Schools Assoctation is excited at the praspect of the
Texas Educalivn Agency participating m the Preschodt Developmeni—Expansion Grant administered by
the U.S. Department of Education and the U.8. Deparimant of Heatlth and Human Services.

As the executive director of The Texas Private Schools Association, | am keenly aware of the challenges
facing econcmically disadvaniaged children who anter kindergarten behind their mare advantaged peers.
Improving the quaiity of prekindergarign programs across the state wall benefit all tudents, but most
importanty it wil have pesitive banefits for students from low-income families to succeed n schoot and in
life. : :

Private schogls have servad low-income families in quality early childnood education setlings for
generations, and our pasticipation in this grant will allow that accass to continue. Our participation in this
grami wilf aiso zllow for the divarsily of preschoo! options that sxist today to continue, monifored by stata
ficensing or our state private school accreditation system (TEPSAC). When private and pubiic preschools
are ghie to work together, Texas families banefit with this increased access and choice in programming
that fits the needs of each family.

We [ook forvard to suppording the Texas Education Agency. focal education agencies and private schoc!
providers on this important and much-neaded program. Making high-quality prekindergarten programs
available across the slate is a critical step in ensuring the prosperous future of Texas and all of it
citizens.

Sinceraly,

(b)(6)

Executive Director
Taxas Private Schools Association

{(512) GUS.EQER ¥ wens ToxesbriveleSinooivmg
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OVERAIL STATEWIDE BUDGET
Bnadge: Table I-1: Budget Summary by Bedget Category
(Evidence for selection crifenion (G))

Grant Year I | Grant Year 2 | GragiYeard | Grant Yesr 4 TFotal
Budper Categories {a} by (3] (d) : te)
1. Gersomnel S 67,583 |3 97563 |5 GTEES |3 97 883
T Tringe Denehts 5 30,920 |3 20,875 |5 0,570 5 20,529
3. Travel 3 ¥z LA 0513 TS o5
4. Equipmant H K] B3 -15 -
S Supplies 5 306 | 5 306 135 306 |5 505
6. Conmacinal 5 LS00000 |§  1.S00000 5 1500500 |5 1500000
7. Tratniog 5tpends 5 B N -5 .
3. QDther 5 793 | § T3S HERE rEE]
9 Towl Didelt Cosps:(add. §- 15 956 |:§. 11,623,956
1%, Inditect Cozts* H 15247
11. Fuads to be disribated to
SubeTamtees § 27000000 |5 27000000 |5 DTO00000 (S 27000000 5 28,500,000
13. Tunds ses atide for pamidpation in
grantee fechnica] assjstence IZ000 |3 3 250 |3 25000
13, Tota Grant Finds Requested

= =

14, Funds Folt ofhar squrces Used 10 (b)(4)
support the States plan
15 Totil Stalénid

(Columus (a} through (d). Fer each grang year for wRICH TUDAME 15 TeqUesied, SNOW 102 folR] AA10URT fequesied J01 €3Ck APPIICATlE |
budget caregory.
Colupin (e} Show the total amornt Tequested for sil zrant years.

Line & Show the amaomm of fonds alleczied dhroush contracts with vendors for products to be acquired andsor professional semvices
19 be provided. A State pisy spply i fndirect cost rate oaly sgainst the first 323,000 of each contrect rludad in lne 6.

Line §0: If the Siatc plans bo requect reiwibursement for indinect costs, complete the Tndirect Cost formaron fome at the end of
tis Audeet section. Mote that indirect costs are not allocated to tine 11.

Line I't: Show ihe ameunt of fands 1o be distriouted 1o Subgrantess, At the dme of application, States are not required o provide
tudgets for bow the Subezrantees will use these fisnds. Eowerer, as stated in Program Requiterent (o), granfees must subosft
scopes of work for the Stte and for each Subgraniee within 90 days of meceipt of an award, and these scopes o work mMost conmin,
among other ftems, detailed budpets. Additionslly, the Deparmments expect that, s part of the adninistration apd eversigiy of the
zrant, Siates will monitor and track all expenditures to ennure thar Saberantees spend tiese Amds m arcozdaace With fhe Stare plaa

Liza 12 The State must set aside $25 000 snsusily frome ¥s srem funds for thie purpose of pardcipating io Preschool Development
Grent technical assistance acdnites facflitared Ty D or HETS. This [s primanily fo be used for mave] and may be allocated to
Suberaniess evenly aczoss the four yexrs of the prant.

Lina 13. This is the tozal fupdisg requested under dis graar
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October 10,2013 oo

Commissioner Michaet Williasos
Texas Edueation Apency

1761 North Congress Avenue
Austin, TX 78251

Deaar Commissioner Williams:

The City of San Antonfo is pleased to provide this letter of support 1o the Texas Education
Agency (TEA). The U8, Department of Education’s Preschool Development Grants Program
will provide assistance to the state's implementation, sustainability. and improvement efforls o
pravide high-quality comprehensive preschool programs, as well g3 professional development
across the State of Texas — 4 priority of special imponance for our community.

In 2012, San Antonio voters approved @ sales tex initiative to provide high-guality preschool
services 1o more than 3.700 low and moderate-incame children annuatly, The City works closely
with local edacation stakcholders to increase the rumber of students participating in the type ol
high-quatity preschool programs that lead to improved educational cafcomes and & batter quality
of iife. However, despite current state and local investwents, the need for high-quality cacly
edacation opportunities remging great. In San Antonio alone, approximately 3,700 children sre
eligible for state funded proschoo! but are not currently enrolted in a full day program.,

The City supports the TEA's application for the 2014 Preschool Development Expansion Granl
and commends you dedication 1o providing high-quality preschool programs across 1he city and
within the HastPoint Promise Zone (EPZ). We believe that Expansion Grant support will increase
the state’s ability to provide high guality early childhood education in our city and we wre
commifted to ensuring the suceess of this program,

Sinceraly,

(b)(6)

Jeff Covle, Director
Intergavernmentat Relations
City of San Antonio



UTHS

The University of Taxas
Hastth Solarice Contar ot Housion

Sponsored Projects Administration

Octoaber 3, 2014

Shirdey feaulien

CFO/ Associate Commissionet
Texas Bducaton Agency

171 North Congress Avenuc
Mustiry, Texag TRTOH

Rl Proposal Kntitded “Texas Preschiool Development Grants - Expansion Graa ts”
Funding Agency: Deparunene of Bducation and Department of Health and Human Services
UFHSCH P D, Susan Landry

Pear Ma, Heaubeu,

"T'his letrer indicates the willingness of The University of Texas Health Science Center at | fouston
{UTHSCH) to participate with the Texas Education Agency (TEA) in the reseazch project referenced
abave, 11 Texas is awarded, The University of Texas Health Scicace Ceater st Houston throigh the
Children’s Leaening nstitute will partner with T1A 1o expand and enhance preschon] program quality
geross Texas, including the arcas of Greater Houston, Grearer Dallas, Grearer Austin, Lower R Grande
Valley, Nucees Caunry, Brazos County, and Lubbock County. Theeaclosed budger and budger narrantve
outlines our cost csimate in the sum of 5 sncluding| 0% indireet costs, for the penod
Januasy 1, 2015 (wough December 31, 2018

; : inns or need additional information, please c(mmc:l(b)(e)’ (bX)7(C)
I(b)(ﬁ) Inr the Sponsored Projects Admunisteation Presward mum kne at 713-500-
3949, Preswardiduh tmeedu, As 20 suthonized instirunonal signing official, L am empowered to
conttactualty commit the institution if an award should be fortheoming.

SN ‘h‘

(b)(6)

Fathrvn Bradicy
Asmstant Director, Coatracts
Sponsored Projeers Adminstrziion

Englnsums
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Region One Education Service Center

1500 W, Schnalor « Edinbutry, TX 78541 « Phone (956) 984-6000 Fox (956} 9547655

Cornelin Gonzaier, PhuiL
Exegutive Director

Ovtober T, 2014

The Honarablz Arme Dunpan
Secrctary of Bducation

U.5, Bepurtment of Eduostion
LB1 Education Building

400 Maryland Ave. SW
Washington BC 20202

The Honerable Sylvia Matthews Burwell
Seeretary of Health and Mumen Servives

U.5. Department of Health and Tfurnan Services
Hubert H. Humplrey Building

200 Independence Ave SW

Wushington, DC 20201

Fizar Socrotaties Duncan and Burwell:

T write to you today in support of the application submitted by the Staie of Texas for the 2014 Preschaol
Development Grants program. Region Cne Education Service Center is excited at the prospect of partnering
with the Texas Edacation Agency in the implementation of the Preschoo! Developmcnt—Expansion Grant
administered by ihe ULS, Dapartmant of Education and the U.S, Department of Hezith and Human Services,

Ad the execotive dicector of Region One ESC, | am keenly aware of the challenges facing econom ically
disadvantaged childrea who enler kindergarten behind theic more advantaped peers. Improving the quality af
prekindergarten programs aeross the stte will beaefit all studenty, bul most importantly it will tave positive
henefits for students from low-incame fmilies i suceeed in school #nd in life,

Regional educstion servies centers (11803} were established by the Texas Legislature to implement stale
aducation inftiatives and provide support to lorad school districts and charter schools in improving studeat
performance, As a result, ESCs are uniquely qualified te suppurt the Texas Education Agency in the
implementation of the Texas Prekindergarten Expansion Model, Onr expericnce providing high-quality,
effective professional development and supporting and colaborating with teachcrs, agministrators, and
district leaders makes the BESC welt-suited 1o partner with TEA in improving thosg progmms,

As 4 subgrantee, Region Gne ESC would conyimit to implementing the Texas Prekindergarten Expansion
Model, which is explained in delall in Atachment Fof the state gpplication. We will ensure e develapoent
of straiepic partnerships willy key stakeholders in oue eommuniry to identify the canpuases and chissrooms
where the expangion mode] would have the preatest impact. Additionally, Region One ESC would play an
integral role in providing keehnical assistance, professionat developent, resowvees, and othee support 1o
tocal education sgencies as they implement the Texas Prekinderganten Cxpansion Medel

We look forward to supporting the Fexas Edueation Ageney and local education agencies on this imponant
and much-necded program, Making high-quality prekindergarien programs availuhic in our repgion and across
the state i a critical stzp in ensuring the prosperous fulure of Texas and all of its citizens.

|(b)(6)
Ur, Comelio Gonzalex ¢ 7
Execniive Director

Region One Bdueation Service Center does Bot discriminate on Hee basis of age, race, color, natitnal origlu, gender, or disabiiiy.




n Education Service Conter, Reglon 2 Richard Alvargds, PA.D,

209 Nerth Wabsr Steat Corpus Snalsll, Toxss 76401-2524 EXECUTAVE DIRRCTOR
The Honorable Arne Duncan The Honorable Sylvla Malhows Bunwell
Secrelary of REducation Secretary of Health and Human Services
L8, Depariment of Education 11,8, Depariment of Heallh and Human Sarvices
LBJ Educallon Buldtng Hubert H. Humphrey Buliding
400 Maryland Ave. SW 200 Indepeandancs Ave SW
Washingten DG 20202 Washington, DG 20201

Dear Secretarias Duncan and Burwall;

The purpese of ihis Telter Is to express suppori of the applicadion submilted by the State of Texas for the 2044
Preschool Development Grante program, The Education Service Cenler, Region Z{ESC-2) I axclied at the potential
of partnating with the Texas Education Agency {TEA} in the implemantation of the Preschool Development—
Expansion Grant administered by the U.S. Department of Edseation and the 1.5, Depariment of Health and Human
Sarvicos.

As the exacutive director of the ESC-2, | am censtantly aware of the challsnges fasing economicatly disadvantaged
chiltiren who enlee kindergarten behind thair mare advantaged paers. Improving the quably of prekindergarian
programs across the state will benefii all students, but mast inporiantiy it will have positive benellls for studants from
low-income famites lo succeed o schaod and in Bfe. The ESC-2 believes thal college and career readiness and
success beging at the sarlisst ages, and we have made this a priority focus.

Reglonal education service cantors (ESCs) were established by the Texas Legisiatuee Lo implement state education
initiatives and provide support to local sciool districta and charter sclteols in improving student performance. As &
result, ESCs are uniquaty gualiied o suppert the Texas Educalion Agency in the fmplementation of the Texes
Prelindergasion Expansion Model. Our expedence providing hign-quality, effective piofessiohal development and
sipporling and coliborating with teachers, adminisicators, and distriot leadars makes lha E8C-2 well-suited to
parbier with TEA in improving these programs. The ESC-2 has Implemanisd and managed numezous fmportant early
chifdhood programs, Inchuding Texas Soiooi Readyl, tha HIPPY haome vizitaticn program {Home Instruetion for
Paremis of Ereschoot Youngsters), the Early Scholars Acadsity Early Learplag and Discovery Center, and the Toxas
Liiaracy Early Childhnod Incenlive, n addition, we have provided extensive training and techiical support @5 a
compeditive contractor for the Texes Workforon Qually Child Care Providers Services Program. Ouwr early ehildhood
staff is highly qualitied and Inctudes staff members with CLASS and GIRCLE Tralner carlifications.

At & subgrantes, the ESC-2 would cornmit fo implementing the Texas Prekindergarion Expansion Medel, which is
explained [n detail in Allachment [ of the state spplication. We vill ehisure the development ol sirategie partnerships
wilh key stakeholders In our commiinlly to identify the campuses and classrooms where the expansion model would
have the greatest impact. Additionally, the ESC-2 would play an integral rols in providing technicat assistance,
professional development, resaurces, and othvar support fo local sducafion agencies as they imptement the Texas
Prekindergarion Expansicn Model

We ook forward to supparting the Texas Education Agency and local education agencias on fhis important and much-
neaded pragrane. Making high-qualily prekindergasten programs avatiable in our region and across the state ks a
critical step in ensuring the prosperaus flure of Texas and all of s cllizans,

Sinceraly,

(b)(6)

Rick Alvarado, Ph.D.
Exacutive Dirachor

Board of Diretlars Chaiperson: LeoVinweat Vice Chaimemon: Nulda Saliz Secrofary; Ruban Essabar
fterubers: Ricarda B Barinez, Gornl J. Acamie, Pativss Wale Greg Yoars

voanw.ascznol [ 3GT.601 6400 F: 361.853.0442
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Qctober 3, 2014

The Honorable Armne Duncan The Honorable Sylvia Matthews Burwell
Secretary of Education Secretary of Health and Human Services

U.S. Department of Education 1.S. Depantment of Health and Human Services
L8J Education Building Hubert H. Mumphrey Building

400 Maryland Ave, S\W 200 independence Ave. SW

Washington, DC 20202 Washington, OC 20201

Dear Secretaries Duncan and Burwell:

{ write to you teday in support of the application submitted by the State of Texas for the
2014 Preschoo) Development Grants program. Region 4 Education Senvice Center
(Region 4) is pleased about the prospect of parinerifig with the Texas Education Agency
in the implementation of the Preschoo! Development—Expansion Grant adminisiered by
the U.S. Department of Education and the U.S. Department of Health and Human
Services. '

As the executive director of Region 4, f am kesnly aware of the challenges facing
econcmically disadvantaged children who enter kindergarten behind ibeir more
advantaged peers. Improving the qualily of prekindergarten programs across the state
will benefil all students, but most importantly it will have pasilive benefits for studenis
from low-income families to stucceed in schoal and in fife. The business and education
comminities in Houston are in agreement that this is a significant prionty.

Regional education service centers (ESCs) were established by the Texas Legislature
to implemant state education initiatives and provide support to local school districts and
charter schools in improving student performance. As a resuit, ESCs are uniquely
qualified to support the Texas Education Agency in the implementation of the Texas
Prekindergarten Expansion Model. Qur experignce providing high-quality, effective
professional development and supporting and colfaborating with tzachers,
administratorg, and digtrict lzaders makes the ESC well-suited {o parther with TEA in
improving these programs.

As a subgrantee, Region 4 would commit to implementing the Texas Prekindergarten
Expansion Modei, which ig explained in gatail in Attachment | of the state applicalion.
We will ensure the development of strategic parinerships with key stakeholders in our
community to identify the campuses and classrooms where the expansion model would
have the greatest impact. Additienally, Region 4 would play an integral role in providing
technical assisiance, professional development, resources, and other support o lecal
education agancies as they implement the Texas Prekindergarten Expansion Model.

Region 4 Bdocation Service Centar » 21435 West Tidwell Ruat « Hensston, Texas 770152- 286
Phone 7134627768 « [Fax: PIL244 8514 » wwwiescd el
tam Wells, Ed D)., Faeewtive Dirccior



We look forward to supporting the Texas Education Agency and local education
agencies on this imporiant and much-needed program. Making high-guality
nrekindergarten programs available in our region and across the state is a critical step
in ensuring the prosperous future of Texas and all of its sitizens.

Sinceraly,

(b)(6)

Parm, Wealls, Ed.D.
Executive Diractor



Fhe FPhiinne Eclwcolionat Sobdion

stober 8, 2014

“The Honorable Ame Duncan The Honorable Syivis Matthews Burwel
Sscratary of Egucation Secratary of Health and Human Services

U.S. Depariment of Education U.S. Depanment of Health and Human Setvices
LBJ Education Building Hubert H. Humphrey Building

400 Maryland Ave. BW 200 independance Ave SW

Washington BC 20202 Washington, DC 20201

Dear Secretaries Duncan and Burwetl:

1 write to you today in supgort of the application submitted by the State of Texas for the 2014 Preschoo!
Devslopment Grants program. Region 7 Education Service Center {ESC] i excited at tha praspact of
parnering with the Texas Education Agency in tha imglementation of the Preschool Bevelopment—Expansion
Grant administered by the U.S. Department of Education ard the LS. Department of Health and Human
Senices.

As the Executiva Director of Region 7 ESC, [ am keenly aware of the challenges facing ecanomically
disadvantaged children who enter kindergarten behind their more advantaged peers. In fact, Region 7 ESC
has had 3 large Head Start program for many years, currently serving Head Start children in 43 of gur digtricts.
improving the quality of prekindergartan programs across the state will benefit il students. but most
Ienpontantly it will have positive benefits for students. from low-income families to succead in schaol and in life.

Regional education service canters (ESCs) were ectablished by the Texas Legistature to implarment stats
education initiativee and provide support to local schoo! districts and charter schools in improving student
performancs. As a result, ESCs are uniquely qualified to suppor the Texas Education Agency in the
implementation of the Texas Prekinderganen Expansion Model. Our expedence providing high-quality,
sffective professional development and supporiing and coliaborating with leachers, administrators, and district
leaders. makes the ESC well-suited to pariner with TEA in improving ihese programs.

As-a subgraniee, Region 7 ESC would commit to implementing the Texas Prekindergarien Expansion Modet,
vwhich is explaingd in detail in Attachment 1 of the state application. Wi will ensure the development of strategic
partnerships with key stakehelders in cur community 1o identify the campuses and classrooms where the
expansion model would have the greatest impact. Additienally, Region 7 ESC would play an integral role in
providing technical assistance, professional develapmant, resources, and other support 1o locat education
agencies o6 thoy implement the Texas Prekindorgartan Expongion Moedet.

We lock forward to supporting the Texas Education Agency and local education agencies On fhis simporiant and
much-needed program. Making high-quality prekindargarten programs avaiiabie in our region and across tie
state ie a critical step in ensuring the prosperous future of Texas and ali of its citizens,

Sincerely,

(b)(6)

Elizabath Abernethy
Executive Director

1906 MNorth Longview Siruet, Kilgore, Texaes 75862
Tel 903.988.6700 Fox: P03.988.6708 www.esc/.nal
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EDUCATION SERVICE CENTER

The Honarable Arne Duncan
Secretary of Education

U.S. Depariment of Education
LBJ Education Euilding

Tha Honorable Sylvia Matthews Bunwell
Segretary of Health and Human 3ervices

.S, Depariment of Healih and Human Servicas
Hubert H. Humphrey Building

200 [ndependence Ave SWY
Washington, DC 20201

400 Maryland Ave. SW
Waghingtan DC 20202

Dear Secrelarias Duncan angd Burwel;

Please accept this lettar expressing my suppor of the application submitted by the State of Texas for the
2014 Preschonl Devetopment Grarnits program. Region 10 Education Servige Center ls open lo the
prospect of partnering with the Texas Education Agency in the implementation of the Preschoal
Development—Expansion Grant administered by the U.5. Department of Education and the U.S.
Depariment of Health and Human Services.

As the executive director of Region 10 Education Service Center, | am very conscience of the
educational challenges facing economically disadvantaged children. Since they are lilcely to enter
Kindergarten behind their more advantaged peers any apportunity ta provide early learming should be
taken. Improving the quality of prekindergarten programs across Texas will benofit alt students, but most
impaortantly & will have positive benefits for sludents from low-income famiiss 1o sucgeed in school and in
life.

Regional educalion service centers (ESCs) were established by the Texas Legislature to implement state
education initiatives and provide support 10 lotat school districls and ebarler sthools in improving shudent
performance. As a result, ESCs are uniquely qualified toa support the Texas Educalion Agency in the
implementation of the Texas Prekindergarten Expansion Model, Our experience providing high-guality,
sfiective professional development and supporling and colfaborating with teachers, agministralors, and
district leaders makes the ESC well-guited to partner with TEA in improving these pragrams.

As & sub-granlee, Region 10 Education Service Center wil carmmit to implementing the Texas
Prekintergarlen Expansion Madel as axplained in the state application. Wae will work to develop strategic
paninerships with key staksholders in our community, specifically in Dallas Caunty, loidentify the
campuses and classrooms where the expansion model would have the greatest impact. Additionally,
Region 10 Education Service Center will provide technical assistance, professional development,
resources, and other support 1o local education agencies as they implement the Texas Prekindergarien
Expansion Modal.

Supporting the Texas Ecucation Agency and local education agencies on this imporiatit and much-
needed program fits perfectly into cur misston. Making high-quality prekindergarten programs available in
our region and across the state is a critical step in €nsuring the successful future of Texas students.

Sinceraly, i
(b)(6) ]

= (b)8B)
Gordon D. Taylar, Ed.D.
Executive Director




REGION 13

EDRECATION SERVICE CENTER

QOctober 8, 2014

The Honorable Are Duncan The Honcrable Sytvia Matthews Bunwell
Secretary of Education Secretary of Health and Human Services

U.S. Pepartment of Education 8. Departwent of Health and Human Services
LBJ Education Building Hubert H. Humphiey Building

400 Maryland Ave SW 200 Independence Ave. SW

Washingten, DT 20202 Waslungton, DC 20201

Dear Secrataries Duncan and Burwell:

Education Service Center, Region 13 suppotts the application stbmitted by the State of Texas for the 2014
Preschool Development Grants prograny. We are excited at the prospect of partuening with the Texas Education
Apgency in the implementation of the Preschiool Developuent — Expansion Grant administered by the 115
Department of Education and the U.S. Deparment of Health and Huinan Services.

As the execntive director of Education Service Center, Region 13, I undetstand the challenges facing
economically disadvantaged children whe in regard to early education opportuaities euter tindergarten
significantly beltind their peers. Fmproving the quality of prekindergarten pragranys across the state will benefit
all studeats, but most impertantly it will have positive benefits for shadents from dow-income families to succead
in school and ia Life.

Repional education service centers (ESCs) were established by the Texas Legislahure to tmplement state
education initiatives and provide support t¢ local sckool districts and charter schools fn improving student
performance. As a resutt, ESCs are wniquely qualified to support the Texas Education Agency in the
implementation of the Texas Prekindergarten Expancion Model COh experience providing high-quality.
effective professional development and suppanting nnd collaborating with teachess, administiators, and district
leaders makes the ESC well-svited to pariper with TEA in improving these programs.

As 2 sub grantee, ESC- 13 would connit to implementing the Texas Prekindergarten, Expaasion Model, as
detatled in Attachment 1 of the siate apptication. We will ensure the development of partnerships with key
staloshalders in our comnmaity to identify the camypuses and classroons where the expansion model would have
the greatest impact. Additionally, Edncation Service Center, Region 13 would play an infegral role in providing
technical assistance, professional development, resources, and other suppert to local education agenvies as they
implemeant the Texas Prekindergarten Expansion Modsl

We lock forward to supporting the Texas Education Agency and enhancing ewr suppert of local education
agencies on this essential program  Maling high-quality prelindergacien programs available 11 our region and
across the state is a critical step in ensuring the prosperous future of Texas children

Sincerely,

(b)(6)

Teuy W. Skt
Executive Birector

5701 Springdata Road | Austin, Texes 78723-3675 | 512.918.5313 | W escl3.net



TEXAS APPLICATION TO THE PRESCHOOL DEVELOPMENT
GRANTS — EXPANSION GRANTS

A. EXECUTIVE SUMMARY

PRINCIPLE 1: BUILD ON THE STATE’S PROGRESS TO DATE AS DEMONSTRATED IN SELECTION

CRITERIA

Texas is highly committed to supporting the expansion of high-quality preschool
opportunities, particularly among our highest need children and families. During the 2013-2014
school year, 226,682 children were enrolled in state-funded preschool. These children met state
eligibility requirements outlined in section B of this application and may aticnd a balf-day
program (funded by the state) or full-day program (which utilizes another source of local funds
in addition to state funds). An additional 64,482 Texas children were enrolled in federally-
funded Head Start programs.

Since 2003, the Texas Education Agency (TEA) and the Texas Workforce Commission
(TWC) have provided funding for the Texas School Ready! project (TSR), a cross-sector,
research-proven program aimed at building preschool partnerships and improving instructional
quality in state-funded pre-kindergarten, Head Start, and private childcare classrooms; 35,000
children attended TSR classrooms during the 2013-2014 school year, totaling more than 380,000

children since {he program started.

Texas® overall financial commitment to pre-kindergarten is unrivaled. For over a decade,
Texas has spent more money annually for state-funded pre-kindergarten than any other state

(| during the 2013-14 academic year).

PRINCIPLE 2: PROVIDE HIGH-QUALITY PRESCHOOL PROGRAMS IN HIGH-NEED COMMUNITIES

Texas proposes to both expand and enhance state-funded preschool programs in high-
need communities through four implementation models. Expansion Model 1 would partner local

education agencies (LEAs) with lacal childcare providers to increase the number of state-funded



slots available to Texas families in targeted communities. Expansion Model 4 would increase
the number of high-quality pre-kindergarten slots and maximizc preschool options for parcnts.
The two enhancement models (Models 2 and 3) would improve quality in existing preschool
classrooms, helping them achieve the High-quality Preschool Program detailed in the grant

application. ,

Texas public schools universally meet the High-Quality Preschool Program
characteristics (Section D) for employing teachers with bachelor’s degrees and providing
compensation comparable to K-12 teachers. Additionally, Texas schools are increasingly
offering full-day pre-kindergarten programs, with 54% of 1,115 LEAs surpassing the 5-hour
minimum standard for full-day services with teacher having eamed bachelor’s degrees. TEA
recommends maximum class sizes of 22 and actively supports LEAs in building partnerships
with local childcare providers fo increase the number of carcgivers in classrooms. Childcare
partnerships are a key strategy for expanding quality through improved ratios and class size.
Texas does not statutorily regulate public preschool classroom sizes nor the delivery of
comprehensive services for children enrolled in public preschool programs. We propose to
cxpand these services through increased access to comprehensive health and dental screenings at

schools as well as community health fairs that partner schools with local health providers.

In addition to our service plan for the EastPeint Promise Zone in San Antonio, we
selected 14 high-need communities (listed below) for participation in the grant over the coursc of
four years. [Please note: Communities are listed by the implementation model in which they

would participate. Based on the unique characteristics of each community, some communities

would parficipate in more than one implementation model. One sub-grantee, the State Center for
Barly Childhood Development (SCECD) would implement the expansion models; the other eight
grantees would implement the cnhancerment models. Implementation of services in each high-

need community is further explained in section D.4.a of the application. ]




The following communities were identified for participation in the grant:

Brazoria County Brazoria County EastPoint Promise Brazoria County
Brazos County Cameron County Zaone (Bexar County) | Fort Bend County
Collin County Dallas County Harris County
Dallas County EastPoint Promise
Fort Bend County Zome {Bexar County)
Harris County Fort Bend County
Lubbock Counly Harris County
Nucees County Hidalgo County
Tarrant County Lubbock County

Nacogdoches County

Nueces County

Travis County

Williamson County

Given the size and diversity of the Texas population, we constructed an index of four
indicators to assist in our community prioritization and selection cfforts. These indicators
include statewide measurcs of third grade reading and math achievement; the percent of children
receiving [rec and reduced lunch; and estimated gaps in community access to preschool, The
index first takes into account the percent of children in a school receiving an “Unsatisfactory”
score on the state’s third gradc reading and math assessments. LEAs were then sorted based on
percentage of children receiving free and reduced-price lunch and aggregated by county to allow
comparisons with counties estimated to have the largest gaps in service for eligible children.
Finally, we matched our models with communities based on structural features of quality
currently in place — full-day pre-kindergarten; half-day pre-kindergartcn; Head Start; and
childcare partnerships -- that could be built upon utilizing grant funds.




. PRINCIPLE 3: INCREASE THE NUMBER AND PERCENTAGE OF ELIGIBLE CHIL.DREN SERVED IN HIGH-

QUALITY PRESCHOOL PROGRAMS

_ Currently, 226,682 children attend state-funded preschool programs in Texas. Through
this grant, Texas would increase the number of cligible children served in high-quality preschool
programs by improving existing slots and creating new high-quality public school slots in the

selected high-need communities. Based on Texas® four models and by the conclusion of the

grant, the total number of new slots would be (B)4)  the total number of enhanced slots would
be [P | This would be a EE% 9% increase --|L)8) | children — of eligible children served in
high-quality preschool programs compared with the 2013-14 state enroliment., Regardless of

implementation model, children in classrooms receiving grant funds will have access to the

comprehensive services outlined in section E.2.e of the application.

Model Full- | 2:20 | BA Professi})nal Comprehengwém
day Ratio | Teacher | Development | Services
1 — Expansion v v v v v
2 — Enhancement | Tn place v In place | v v |
3 — Enhancement In place In place In place v v
4 — Expansion In place In place In place v v

PRINCIPLE 4: CHARACTERISTICS OF HIGH-QUALITY PRESCHOOL PROGRAMS

Texas proposes to utilize grant funds to build upon existing state resources and provide
preschool programs in high-need communities that meet the definition outlined in the grant. The
characteristics of state-funded preschool programs in each community determined their

placement within the implerentation models, such as a currént full-day program and 1:10

staff-child ratio. A detailed comparison of the grant definition of a high-quality preschool
program to state-funded preschool programs in Texas is provided in section B of the application. ' |
Additionally, the Texas application provides for expansion of the state-funded Texas School

Ready! model that combines a research-based, state-adopted curriculum with ongoing

professional development and child progress menitoring tools. All teachers and assistant



teachers in grant-funded classrooms will receive access to online professional development;
child progress monitoring tools; and individualized coaching to build their content knowledge in
child development. Additionally, teachers and assistant teachers will analyze the specific

‘ instructional needs of the children in their classrooms and how to support them through engaging
lessons and activities. These resources will be available on the TEA-funded Engage platform,

currently being developed by the SCECD for a Fall, 2015, launch.
PRINCIPLE 5: STAKEHOLDER SUFPORT

In developing this application, TEA sought support from local, regional, and statewide
organizations that impact the early care and education system in Texas. Letters of support from
these organizations are included, including a letter of support from the United Way of San
Antonio and Bexar County -- the grantee for the EastPoint Promise Zone in San Antonio. The
United Way is cxcited about the opportunity to expand high-quality preschool services in the
Promise Zone. Members of the Texas Early Learning Council — Texas’ state advisery council on
early childhood education and care -- are committed to supporting the project plan outlined in the
grant and leveraging their networks to see the project through successful implementation.

Should Tcxas be awarded funding, TEA and the sub-grantees will partuer with ILEAs,
childcare providers, and local health, dental, nutrition, and wellness providers to support the
- successful implementation of the project plan. In collecting letters of support from these
organizations, we targeted those with a commitment to child development and activity in the
early childhood field. These sub-grantees will also provide information to parents and families,
our most important s{akcholders, about this ncw opportunity to provide high-quality preschool

for the most at-risk children in our state.



PRINCIPLE 6: ALLOCATION OF FUNDS:

(a) Activities to build or enhance infrastructure using no more than fiver percent of

funds

Texas will allocate no more than five percent of grant funds towards activities to build or
enhance infrastructure; our plan is designed to provide a benefit to the entire state. For
example, some funding will be uscd to rewrite the Texas Pre-kindergarten Guidelines,
last updated in 2008. Refer to the table in section C.1 for information on our proposals

for the five percent.
(b} Subgrants to Early Learning Providers:

Provide high-qualily preschool programs by the end of grant year #1
Sub-grantees will begin implementation in Spring, 2015, or Fall, 2015, depending on
implementation model. Several communities have been selected 1o participatc in the
initial cohorts of implementation for Models One and Two, beginning in Spring,
2015. Implementation of Model 3 in the EastPoint Promise Zone will begin in Fall,
2015. Additional cohorts of communities were selected in an attempt to serve as
many classrooms in as many communities as possible during the four-ycar course of
the grant period. Some communities will receive scrvices in multiple cohorts. An
implementation timeline for all four models and participating communities 18

provided in section D.4.a.

Subgrant at least 95% of funds

TEA will subgrant at least 95% of . funds to provide services to preschool classrooms
in Texas to meet the high-quality preschool program definition provided in the grant.
These subgrants will be awarded to nine sub-grantees who will deliver services
rogionally or statewide, depending on the implementation model. TEA will work
with sub-grantees to minimize administrative costs and maximize bencfits to Texas

children and families.



et

Support sub-grantees with culturally and linguistically appropriate outreach
TEA will support sub-grantecs in providing culturally and linguistically appropriate
outreach and communication efforts for parents. In addition to leveraging and
improving current resources, including the Pre-Kindergarten Prepares website, new

matcrials will be created.

SCECD will play a lcadership role in the creation and distribution of outreach
malerials for LEAs participating in the expansion models so that parents are aware of

new, state-funded slots available in childcare centers.

Proposed Grant Models for Texas

Model 1: New High-Quality Slots. The primary goal of the grant is to increase the
number of high-quality public preschool slots available to families in local communities. For the
grant, the SCECD will facilitate partnerships between LEAs and local childcare providers in
select communities where population growth has outpaced public school construction. This
partnership will create additional capacity to serve more students by leveraging pre-cxisting
childeare facilities. Under this modcl, these partnerships will enable public schools to serve
more eligible children in high-quality pre-kindergarten programs. Eligible children would attend
a public school pre-kindergarten program taught by a degreed teacher; the difference is the
location of the program. Partner childcarc centers would hire highly qualified staff and house a
full-day preschool program within their private childcare center, whilc thc LEAs would provide a
percentage of Average Daily Attendance (ADA) to the childcare center to pay the cost of the
facility and staff salaries. The grant will provide the additional funding to allow these programs
to operate full-day programs. Participating partnership programs must sign an MOU which
requires PEG classrooms to maintain a maximum class size of 20 and child:sta{f ratios of no

more than 10:1. The program operated at the childcare center will be the same as the program

offered at the public school. This model will cost approximatcly $ SE’Q per child receiving a full

year of PEG services. Additionally, the teachers in these new classrooms will have access to the

same services available to other public pre-kindergarten teachers through the Engage platform.

The Engage plaiform provides child progress monitoring tools, face-to-{acc training, online g

professional development courses, and online coaching support.



Model 2: Enhanced High-Quality Slots. The sub-grantees will build upon existing
state resources to implement continued quality improvement in pre-kindergarten classrooms in
the selected communitics. To meet the grant definition of a high-quality preschool program,
only programs who are already implementing a full-day pre-kindergarten program will be
considered for participation in the grant under this model. For this model, the SCECD will
provide several resources to enhance quality. First, LEAs who choose to participate within the
selected communities will receive a reimbursement to pay for the additional expense of a
teaching assistant or highly-trained teaching assistant for each pre-kindergarten classroom.

LEAs participating will have maximum class sizes of 20 students to meet the requirements of the
grant. This will allow these classrooms to meet the maximum 10:1 child:staff ratio in the grant.
Second, the pre-kindergarten teachers and the new assistant teachers will receive access to the
Engage platform and its rcsources, as well as coaching support and specialized training in small
group instruction. All assistant teachers will have access to the new eCDA program, which will
also be included on the Engage platform. Before the end of the two-year implementation in their
community, the assistant teachers will have the requisite training hours and classroom experience
to earn a CDA. This model will cost approximately per child receiving a full year of
grant-funded services,

Model 3: Enhanced High-Quality Slots. The sub-grantees will build upon existing
state resources to implement continued quality improvement in preschool classrooms in the
selected communitics. To meet the grant definition of a high-quality preschool program, only
programs who are already implementing a full-day pre-kindergarten program with the required
10:1 child:staff ratio will be considered for participation in the grant under this model. For this
model, the sub-grantces will provide several resources to enhance quality. These pre-
kindergarten teachers and assistant teachers will receive access to the Engage platform and its
resources, as well as an initial inservice training followed by coaching support. Additionally, all
assistant teachers will have access to the new eCDA program, which will also be included on the
Engage platform. Before the cnd of the two-year implementation in their community, the

assistant teachers will have the requisite training hours and classroom expetience to earn a CDA.

This model will cost approximately 552 per child receiving a full year of PEG services.



Model 4: Expansion of High-Quality Slots for Pre-kindergarten Program Choice
Model 4 would provide opportunilies for parents to send their children to the high-quality pre-
kindergarten program of their choicc. Establishing both public and private program options for
parents is a key component of this model. To this end, the state proposes making available a
number of pre-kindergarten program options that would give parents a choice in sclecting a pre-
kindergarten program. To meet the grant definition of a high-quality preschool program, only
public or private programs who are already implementing a full-day pre-k program will be
considered for participation in this model. A participating sub-grantee will guarantee that all
teachers and teaching assistants have access to the Engage platform. While all LEAsin a
selected high-need community will be eligible to participate, private preschool programs meeting
specific criteria will also be allowed to participate. In the parent application process, parents will
apply to the sub-grantee through a lottery system. Priority points will be given to parents who
choose to send their child to a high-quality pre-kindergarten program. This model will cost
approximatcly $ per child. If the program selected by a parent is a public school program
or private program that has partnered with an LEA, this cost will be reduced, as the state will be

providing the allowable half-day ADA.



B. COMMITMENT TO STATE PRESCHOOL PROGRAMS

In 1984, the Texas Legislaturc passed legislation that required local education agencies (LEAs)
1o provide a half-day pre-kindergarten program if at least |5 children within the LEA boundaries
meot certain eligibility criteria. Under current state law, a child is eli gible for state-funded

preschool enrollment if he or she is at least three years old and:

1. is unable 1o speak and comprchend the English language;

2. is educationally disadvantaged (eligible to participate in the national {ree or reduced-
price lunch program);

3. is homeless;

4. is the child of an active duty member of the U.8. armed forces who is ordered to active
duty,

5. is the child of a member of the U.S. armed forces who was killed or injurcd while
scrving on active duty; or

6. is or ever has been in the conservatorship of the Department of Family and Protective
Services

During the 2013-2014 school year, 226,682 children were enrolled in pre-kindergarten
programs offered by 1,070 LEAs in Texas. Of these, 395 LEAs offered half-day programs and
675 offered full-day programs on one or more campuscs. Although the state requires LEAs to
offer half-day programs, many LEAs provide full-day programs. The state provides a hali-day’s
funding for each child enrolied in pre-kindergarten. LEAs offering full-day programs
supplement funding locally or charge tuition. LEAs may charge tuition to familics of children
who do not meet the eligibility requirements to be enrolled in public school pre-kindergarten

programs or to provide an additional half-day to cligible children,

According to the grant, the definition of a high-quality preschool pro gram is one that
includes structural elements that are ¢vidence-based and nationally recognized as important for
ensuring program quality, including the below elements. Texas already meets many of these

_requirements, as noted in th_e_tabl_e. The PEG will focus on improving quality around the

glements that are not standard across all Texas public school pre-kindergarten programs.
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High staff
qualifications,
including a bachelor's
degree

Texas requires all public school teachers, regardless of the grade they teach, to hold a
bachelor’s degree and state certification appropriate to the assignment.

Texas requires all public school aides to be a high school graduate or hold a General
Education Development (GED) and have expericnce working with students or parents as
approved by the superintendent, '

High-quality
professional
development for all
staff

In Fall 2015, Texas will provide high-yuality, research-based professional development to
all public school pre-kindergarten teachers through the Engage platform. Through the
established regional cducation service centers, professional development and technical
assistance in a variety of areas are provided statewide.

A child-to-
instructional stafl
ratio of no more than
10tc 1

Texas docs not have a mandated child:staff ratio for public school pre-kindergarten
classrooms. However, Texas Education Code 25.111 requires all LEAs to meet 2 20:]
student:teacher ratio, on average.

A class size of no
more than 20

The recommended maximum class size in Texas pre-kindergarten classrooms is 22
children, bul this is not mandated.

A full-day program

Texas state law requires LEAs to provide a half-day program to children who meet
eligibility criteria, but many LEAs voluntarily expand their programs to full-day.

Inclusion of children
with disabilities

Children with spccial needs are eligible to receive services through the Preschool Program
for Children with Disabilities - PPCID. '

Developmentally
appropriate, culturally
and linguistically
responsive instruction
and evidence-based
curricula, and
lcaming
environmnents that are
aligned with the State
Early Learning and
Development
Standards

All public school pre-kinderganien classrooms use a curriculum that may be selected from
a list provided by the TEAand aligned to the Texas Pre-kindergarten Guidelines.
Materials on the list have been through an official and rigorous review and approval cycle
process by the Statc Board of Education (SBOL). The state-required K-12 English
Language Proficiency Standards (ELPS) are included as an essential element of the state
required K-12 curriculum for English language lcarners, Teachers in Pre-kindergarten
classrooins also receive support in making connections to the existing Pre-kindergarten
Guidelines and the ELPS.

Individualized
accommodations and
SUPpOTIS

In Texas, the Preschool Programs for Children with Disabilities {PPCD} provide special
education and related services for eligible children with disabilities ages three through
five. In accordance with the Individuals with Disabilities Education Act of 2004, schools
are responsible for providing students who arc receiving special education services the
opportunity to participate in school through the least restrictive environment.

Early Childhood Qutcomes & Pre-kindergarten Guidclines Alignment is designed to align
each Pre-kindergarten Guideline to onc or more of the three Early Childhood Outcomes,
and provide educators and familics with discussion prompts to explain how each outcome
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relates to the Guidelines providing modilications and adaptations for children with special
needs.

Children needing individualized accommodations and supperts in the arcas of language
receive support through instruction that is linguistically accommodated based on language
proficiency levels. The state-required ELPS provide the scaffolding and suppost for
teachers to provide individualized support to students.

Instructional staff
salaries that are
comparable to the
salaries of local K-12
instructional stall

All Texas public school teachers, regardless of the grade level that they teach, arc on the
same local salary scale determined by the LEA.

Program evaluation to
ensure continuous
improveinent

Beginning Fall 2015, all public school pre-kindergarten teachers and administrators will
have access to the CIRCLE Progress Monitoring System child progress monitoring tools
and CIRCLE Classroom Observation Toels available on the Engage platform.

On-site or accessible
Comprehensive
Services for children
and community
partnerships that
promote families’
access 1o services

The Llementary and Secondary Education Act scction 1115(e) (2) allows Texas public
schools to utilize a portion of Title 1 funds to provide preschool children with
comprehensive services, this includes health, nutrition, and other services, Texas LEAs
offer health services that appraise, protect and promote health ameng their students.
These services are designed to ensure access or referral to primary health care services or
both, foster appropriate use of primary health care services, prevent and control
communicable discase and other health problems, provide emergency care for iliness or
injury, promote and provide optimum sanitary conditions for a safe school facility and
schoel environment, and provide educational and counseling oppertunitics for promeling
and mainfaining individual, family, and community health. Qualificd professionals such
as physicians, nurses, dentists, health educators, and other allied health personnel provide
ihese services.

Evidence-based
health and safety
standards

Texas public school uses a systematic approach to ensuring the health and safety of all
children enrolled. Children are required to have 30 minutes of moderate 1o rigorous
physical activity each day. The Coordinated School Health Requirements and Approved
Programs have 8 components which include: Health Education, Health and Safe School
Environment, Counseling and Mental Health Services, Parent and Community
Involvement, Staff Wellness Promotion, Health Services, Physical Education, and
Nutrition Services. A school health program that effectively addresses students® health,
and thus improves their ability to leam, consists of many different components.

Child Abuse- All Texas public school teachers and other school staft are mandated
reporters, and must remain informed on the topic of child abuse.

Health Records - A student is required to be fully immunized against certain diseases and
provide documentation of such, unless they are eligible for an exception.

Health Screenings - The State of Texas mandates hearing and vision screenings of
children in pre-kindergarten, kindergarten, first, third, fifth, and seventh grades for vision
and hearing difficulties. '

12




The Texas Legislature passed the Safe Schools Act in 1995, and it ¢stablished a
comprehensive school safety requirement for Public Schools. The TEA has outlined the
Texas Unified School Safety Standards which are as follows:

¢ The LEA should demonstrate a commitment to safety through coordination of efforts
and clear communication with local, regional, state, and federal-level stakeholders in all
efforts for mitigating and prevention, preparedness; response, and recovery.

o The LEA should assess the school climate and implement relevant scientifically
research-based curricula and programs at each campus to create a positive, safe, and
disciplined environment conductve to learning.

¢ The LEA should have processes in place to identify and appropriately assist/address
individuals who exhibit carly warning signs of vielence, risky behaviors, or a potential
threat of criminal activity.

¢ Schools must develop and implement a multi-hazard operations plan.

o The plan must address mitigation, preparedness, response and recovery as defined by
the commissioner in conjunction with the Governor’s office of homeland security.

1. EBEARLY LEARNING AND DEVELOPMENT STANDARDS

Texas has two sets of early learning and development guidelines for young children, the
Texas Pre-kindergarlen Guidclines and the Texas Infant, Toddler, and Three-Year-Old Early
Learning Guidclincs, as well as an alignment of these two documents, known as Texas” Early
Learning Pathways. Additionally, the state has the Texas Corc Competencies for Early
Childhood Practitioners and Administrators that details the skills and knowledge that early
childhoed teachers should possess to be successful in their careers. All of these resources have
web-bascd trainings for early childhood teachers, developed by the Siatc Center for Early
Childhood Development (SCECD) and the Texas School Ready! Project.

The Texas Pre-kindergarten Guidclines offer detailed descriptions of expected behaviors
across multiple skill domains that should be observed in four- to five-year-old children by the
end of their pre-kindergarten expericnce. The guidelines are developed to be useful to a broad
audience including LEAs, Head Start programs, childeare providers, and most importantly
children’s families. The guidelines delineate the behaviors and skills that children are to exhibit
and achieve, as well as instructional strategies for the icachers. Finally, the guidelines provide a

means to align pre-kindergarten programs with the Texas Essential Knowledge and Skills
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(TEKS), the state curriculum standards for K-12. The guidelines offer suggestions on ways to
deliver developmentally appropriate expeﬁenccs for the learning needs of all children to help
ensure an effective, efficient pre-kindergarten year. The guidelines provide information on
responsive teaching practices, the physical arrangement of a pre-kindergarten classroom,
profcssional devclopment as the key to high-quality preschool programs, the involvement of
familics for betier readiness of children for school, and methods of monitering children’s
progress. Specific attention is given to a discussion of the importance of adopting a

- developmental approach in order to effectively promeote school readincss for three- and
four-year-old children. The guidelines ¢an and should be vsed to support learning in a broad
range of skills for children who are English languége learners (ELLs), including those children
receiving instruction in their native language. Alignment between the guidelines and the
linguistic accommodations and supports via the English Language Proficiency Standards (ELP'S)
also providc the additional scaffolding needed for student success. The Texas Pre-kindergarten
Guidelines are available in English and Spanish. View the domain listing and a sample domain

listing from the Texas Pre-kindergarten Guidclines in Appendices A-1 and A-2.

The Texas Early Learning Council, the designated State Advisory Council for Barly
Childhood Education and Care, included the development of new early learning guidelines for
infants and todd!lers in Texas in its application for funding from the federal government. The
State Center for Early Childhood Development (SCECD) wrote the Infant, Toddler, and Three-
Year-Old Early Learning Guidelines (ITELG}), with the assistance of a diverse group of

‘stakeholders and input from the public. Although no two children are expected to follow the
exact same pattern of growth, the ITELG are meant to provide an outline of the devclopmental
skills young children are working on at a given stage. The ITELG were created to move Texas
forward in ensuring that all children have the high-quality early experiences needed for optimal
brain devclopment, There are approximately 1900 days between the day a child is born and the
day he or she enters kindergarten. Every day is a critical opportunity to support the healthy
development of each child. The ITELG are designed 1o assist carcgivers in understanding early
childhood development and in making the most of each day during the early years of growth.
The ITELG describe expectations about what children should know (understand) and be able to

do (competencies and skills) across domains of learning during specific age ranges, as well as
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what steps carcgivers should take to support healthy development. The ITELG are iniended to
positively influence the design of professional development straiegies, parcnt cngagement,
administrative planning, key class materials, and curricula. Above all else, the ITELG are a
learning tool for caregivers. When equipped with the 1ITELG, caregivers can support a child’s
growth, development, and learning for success in school and life. The ITELG include strategies
for addressing children with special needs and those who are English language leamers and
feature developmental information in the following domains: physical health and motor
development, social and emotional development, language and communication, and cognitive
development. The ITELG are available in English, Spanish, and Vietnamese. View a sample
domain listing from the Texas Infant, Toddler, and Three-Year-Old Early Learning Guidelines m
Appendix A-6.

The Texas Farly Learning Council also created an alignment of the ITTELG and the Texas
Pre-kindergarten Guidelines, known as Texas’ Early Lcaming Pathways. The document creates
a continuum of early learning and developmental information across key school readiness
domains for children from birth to kindergarten entry. View the organization of this document

and a sample in Appendices A-8 and A-9.

In addition to these guidelines that provide developmental information for children,
Texas also has Core Competencies for the teachers, early childhood providers, and
administrators who care for and educate young children. The Core Competencies for Early
Childhood Practitioners and Administrators clcarly articulate the knowledge and skills that all
types of early childhood practitioners and administrators should possess in order to provide
responsive, rich experiences. This document was designed fof use by a broad range of early
childhood professionals, as well as state and local agencics working to improve the quality of
care and education young children reccive, The content and structure of the competencies can be
thought of as a framework for assessing knowledge and skills, guiding training and professional
development opportunities, and monitoring progress. These Core Competencics can play an
instrumental role in the evaluation and improvement plans of local programs by helping
decision-makers identify the strengths and professional development needs of their staff, and
-providing a structure for tracking program improvement. These Core Competencies also support

change by guiding the development of high-quality training and coursework that is grounded in
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evidence-based practices and adapted to the needs of leamners with diffcrent levels of knowledge
and mastery. The Core Competencies include the following skill areas for practitioners: child
growth and development; responsive interactions and guidance; learning environments, planning
framework, curriculum, and standards; supporting skill development; observation and progress
monitoring; diversity and dual language learners; families and commugity rclationships; health,
safety, and nutrition; and professionalism and ethics. The Corc Competencies are available in
English and Spanish. View the organization of this document and a sample of one core

compeliency area in Appendices A-11 and A-12.

2. STATE’S FINANCIAL INVESTMENT

The agency supports high-quality early learning that promotes kindergarten school
readiness for Texas children. The State of Texas is invested in the identification and
dissemination of well researched early childhood education instructional strategies. Supported
through key partnerships with the regional education service centers (CSC), the State Center for
Early Childhood Development (SCECD), the Texas Early Leaming Council (TELC), and
numerous licensed childcare programs, including Head Start, Texas continues to raise the bar for
quality early leamning. This includes laying the foundation for all investments through the
adoption of the Texas Pre-kindergarten Guidelines, which emphasize research-based
instructional strategies that are developmentally appropriate. Intended to support all students,
these guidelines also work to inform teachers in addressing the specific needs of English

language learners and students with disabilitics.

The primary source of state funding for Texas LEAs is the Foundation School Program
(FSP). This program ensures that all LEAs, regardless of property wealth, receive "substantially
equal access 1o similar revenue per student at similar tax cffort." Texas pre-kindergarten
programs have generated the funds below, which indicate how much the state has spent on half-

day cligible pre-kindergarten students.

2010-2011 ‘Foundation School-Program -[(b)(4)
2011-2012 Foundation School Program

16



2012-2013 Foundation School Program |(b)}(4)
2013-2014 Foundation School Program

In 2013, the 83rd Legislature appropriated $ for each fiscal year of the 2014-
2015 biennium for the purpose of providing supplemental funds for eligible pre-kindergarten
students. TEA requested the same amount of supplemental funding for the 2016-2017 budget
though a Legislative Appropriation Request (LAR). Additionally, TCA has requested an
exceptional item to fund literacy academies for pre-kindergarten through eighth grade tcachers.
The academies will provide teachers with support in the teaching of reading and language
development. Where applicable, the academies will provide training on the use of diagnostic
instruments, integration of writing support, and a focus on building academic vocabulary.
Additionally, these funds will provide targeted English .ian guage acquisition and reading support
for English language learncrs. The total amount requested for the 2016-2017 biennium 1s

®)4)  |with S[E)@) set aside specifically for pre-kindergarten.

TEA and the Texas Workforce Commission (TWC) have supported funding the Texas
School Ready! (TSR) program sincc 2003. Currently, TWC funds $ (b)(4) and TEA funds
(B)4) | This funding has been requested of the Texas Legislature for the 2016-2017

biennium. TSR! is a high-quality early childhood model, based on proven school readiness
components, This model includes:

« High-quality, dcvclopméntally appropriate and rigorous curriculum;

« Continuous student progress monitoring;

» Professional development for teachers; and

« Creating and implementing a School Readiness Integration Partnership to coordinate

services among LEAs, childcare providers, and Head Start programs.
3. Enacted and pending legislation, policies, and/or practices

Texas has provided a pre-kindergarten program to eligible children for 30 years, and the
preschool landscape is constantly evolving. LEAs in Texas must offer pre-kindergarten classes
if the LEA identifies I35 or more children who are ¢ligiblc and are at least four years of age. A

LEA may offer pre-kindergarten classcs if the LEA identifies 15 or more eligible children who
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are al least three years of age. A LEA may charge tuition for a pre-kindergarten classes for

certain students under certain circumstances.

A child is eligible for enrollment in fice half-day pre-kindergarten if he or she is at least
three years of age and is unable to spcak and comprehend the English language, educationally
disadvantaged, homeless, the child of an active duty member of the armed forces of the United
States, the child of a member of the armed forces who was injurcd or killed while on active duty,

or ever has been in foster care. See complete eligibility requirements above.

A LEA may charge tuition to provide an additional half day of pre-kindergarten classes to
those children who are eligible for free pre-kindergarten classes, and half-day and full-day pre-
kindergarten classcs to children who are ineligible for free pre-kindcrgarten classes. If a LEA
charges tuition, the tuition may not be higher than is necessary to cover the added costs of
providing the additional pre-kindergarten classes, including any costs associated with data
collection and reporting requirements, and the LEA must submit a proposed Luition rate to the

commissioner of education for approval annually.

LEAs are required to provide notification of available pre-kindergarten programs. Pre-
kindergarten program includes pre-kindergarten programs provided by a private entity through a
partnership with the LEA. TEA has devcloped joint strategies with other siate agencics regarding
methods to increase community awareness of pre-kindergarten programs through programs that
provide information relating to public assistance programs. TEA developed outreach materials
for use by LEAS to increase community awarencss of pre-kindergarten programs, known as “Pre-

kindergarten Prepares.”

The Early Childhood Data System (ECDS) is a new state reporting feature in the Texas
Student Data System (TSIDS). The ECDS is the platform used to collect early childhood data to
inform LEAs, communities, and early childhood programs about the effectiveness of pre-
kindergarten programs in preparing children for success in kindergarten. ECDS is the collection
of both pre-kindergarten and kindergarten student data, which includes both student demographic

- and kindergarten progress monitoring data.
4, Quality of existing State Preschool Programs
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Although there is great variability in the quality of state-funded preschool programs in Texas, the
state has a quality improvement program that has been proven to improve instructional practices
and positively impact the school readiness of at-risk children. Texas Scheol Réady! isa
comprehensive preschool teacher training program that combincs a research-based, state-adopted
curriculum with ongoing professional development and progress monitoring tools. Teachers
from childcare centers, IIead Start programs, and public school pre-kindergarten participate in
TSR to improve knowledge and skills in language, literacy, STEM, social and emotional
development, and strategies to support English language learners and children with special
necds. Throughout the school year, teachers enrolled in TSR are provided tools to help them
learn more about the specific instructional needs of the children in their classrooms and how to
support children using engaging lessons and activities. Through TSR, teachers improve their
teaching skills by getting feedback from dedicated TSR coaches using video recordings of
lessons, activities, and on-site coaching. The new skills and techniques that teachers learn
through TSR positively affect the classroom cxperience for children. Since 2003, TSR has
‘positively impacted the school readiness of 400,000 children and the classroom instruction of
20,000 early childhood teachers in Texas. The SCECD receives significant funding from the
TEA and the Texas Workforce Commission to provide TSR to approximafely 2,000 public
school pre-kindergarten, Head Start, and private childcarc classrooms each year. Further details

regarding Texas School Ready! can be found in Appendix A-15.

TSR Summary of Research Results. TSR is the product of ongoing, high-quality research that
directly informs the program’s implementation. Through multiple US Department of Education-
Institute of Education Sciences funded studics, The Children’s Learning Institute (CLI), at the
University of Texas Health Scicnee Center at Houston, also known as the State Center for Early
Childhood Development (SCECD), has demonstrated the nced for each component of TSR,
including high-quality curriculum, the optimal levcls of professional development, and thé
efficacy of child progress monitoring. This research is continually applied to strengthen on-the-
ground components of the TSR program. Below are some of the findings that highlight the
effcctiveness of the TSR model that we are proposing be [urther scaled-up to improve pre-
kindergarten quality across the state. Learn more about the research validating the effectiveness

of TSR in Appendices A-17 and A-19. -
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« TSR teachers are incorporating evidence-based practices. Teachers in TSR show
increases in their uses of language-building strategies, including the quality of their book
reading, general conversations with children, and the use of oral language instruction to
build thesc skills. Even greater gains have been found in emergent literacy instructional
practices including activities that build phonological processing and print knowledge.

» TSR prepares teachers of all backgrounds. The effectiveness of TSR was found to be
comparable for teachers in public schools, Head Start, and subsidized childcare despite
notable differences in tcachers' education and resources across thesc service delivery
settings.

+ Teachers are embracing TSR. TSR makes tcachers feel empowered by helping align
their personal beliefs and experiences with evidence-based practice—which is why
studies show TSR has high fidelity of program implementation among tcachers.

« TSR is narrowing the achievement gap. Students of TSR tcachcrs start kindergarten
with better language comprehension, more advanced phonological awareness, larger
breadth of expressive vocabulary, and more print and letter knowledge than other
children. Research concludes that students who begin the program with the least
developed language and literacy skills experience the most dramatic gains. English
language learners particularly benefit, as they tend to test below average development
initially but have higher rates of improvement.

+ TSR cultivates both academic and socio-emotional skills. In addition Lo academic
gains, 85% of teachers report increases in a variety of their students’ social-emotional
domains, such as the development of behavioral control and caring for the feelings of
others.

« The younger the student, the greater the impact. TSR studies demonstrate that

~ younger students in the program generally show greater gains than older students—

especially in the areas of vocabulary, complex language, and phonological awareness.

Next year, the SCECD will launch the TEA-funded Engage system, an onlinc platform
that hosts the rescarch-validated professional development and progress monitoring tools that
were developed by the Children’s Learning Institute for usc in TSR classrooms. Currently in a
pilot phase with pre-kindergarten and kindergarten teachers in three LEAs (Ilouston ISD, Dallas
1SD, and Fort Worth ISD), the Engage platform will be available to all public school pre-
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kindergarten tcachers beginning in Fall, 2015. After the platform launches, SCECD will begin
folding additional tools and resources into the platform, including additional professional
development coursework, additional progress monitoring tools, the Texas Kindergarten Entry
Assessment (TX-KEA), and the Texas Earlly Childhood Professional Development System
(TECPDS). Intcgrating Engage into the project plan for the PEG allows TEA to dramaticaily
scale-up professional development and child progress monitoring initiatives in carly childhood
classrooms using already-invested resources. Learn more about the Engage platform in

Appendix A-22.

The Engage platform includes:

«  CIRCLE Progress Monitoring System progress monitoring tools (formerly C-PALLSH)
in English and Spanish covering Language, Literacy, STEM, and Social and Emotional
Development. Learn more and view screenshots of the CIRCLE Progress Monitoring |

System in Appendix A-24.

+  ¢CIRCLE professional development courses across a broad range of topics including
Language, Literacy, STEM, Social and Emotional Development, Supporting ELL,
working with Special Needs children, RTI-framework, Leading School-wide

Improvement, and Effective Mentoring Practices. Learn more and view screenshots of

the “Read Aloud” eCIRCLE course in Appendix A-26.

. Online CIRCLE Manual, including child development information and hundreds of
classroom activities with video exemplars, many of which have been linked to CIRCLE
Progress Monitoring System. Learn more and view screenshots of the Online CIRCLE

Manual in Appendix A-27 and A-37.

«  Remote Coaching from specially-trained coaches at the SCECD to help teachers
implement what they are lcarning through Engage. Leam more about Remote Coaching |

in Appendix A-29.

5. COORDINATION OF PRESCHOQOL PROGRAMS AND SERVICES
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The Texas Early Leaming Council (TELC), a key partner for the PEG implementation in
Texas, is designed to bring together top decision makers for collective discussion about how to
better Coordinaie services so that young children have the supports in place that they need. In
2009, TELC was formed and continued to build upon many previous state efforts and lead the
development of a parent and child focuscd, high-quality, integrated system of early childhood
education and care, with a focus on collaboration and school readiness. The TELC strengthens
the early care and education system in Texas, providing infrastructurc and resources to ensure
~ that more young Texans will be prepared to succeed in kindergarten and beyond. One of the
overarching objectivés of the TELC was to devclop a Comprehensive Early Learning Cross-
System/Guidelines to Improve Collaboration and Coordination across Early Childhood
Education and Care Programs. This was achieved by creating the Texas Early Childhood
Program Standards Comparison Tool which is a searchable database of carly childhood program
standards, catcgorized by topic. Federal programs standards such as the Head Start/Early Head
Start Performance Standards, the DOD Military Childcare and Effectiveness Rating and
Improvement System (ERIS) Standards and state program standards such as Texas Childcare
Licensiﬁg Minimum Standards and Texas Pre-kindergarten Laws, as well as other national and
state program accreditations, are included in the tool. The goal of the tool is to provide
information about various program standards and accreditations to support increased
collaboration among early childhood programs. This resource helps programs identity

opportunities for and barriers to collaberation and coordination.
6. ROLE IN PROMOTING COORDINATION OF PRESCHOOL PROGRAMS WITH OTHER SECTORS

According to guidance documents provided by the US Department of Education to the
TEA, all LEAs receiving Title I funding for preschool programs must describe a plan for how the
LEA will coordinate and integrate services it provides under Title I with other educational
services, such as Head Start and other preschool programs (e.g., IDEA-funded preschool
programs), including its plans for the transition of children in those programs to elementary
school programs (ESEA section 1112(b)(1)(E){i)). This plan must also address coordination
between any Title I preschool programs that it or its campuses operate and other preschool !
programs that serve children who will attend the LEA’s elementary schools upon rcaching |

school age.
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In addition, Texas Education Code § 29.158 Coordination of Services requires LEAs,
Head Start and Early Head Start program providers, and providers of an after-school child-care
program provided at a school to coordinate with the agency, the Texas Workforce Commission,
and local workforce development boards regarding subsidized child-care services. The
coordination must include providing to an applicant for a child-care service information
regarding child-care resource and referral agencies serving the applicant's community,
information and rcferral providers serving the applicant's community, or the pre-kindergarten
program, local child-care and development fund contractor, or Head Start program administrator
serving the applicant's community, and coordinating to ensure, to the extent practicable, that full-
day, full-year child-care scrvices are available to meet the needs of low-income parents who are
‘working or participating in workforce training or werkforce cducation.

Additionally, there are several councils and organizations that work in promoting
coordination of preschool programs and services in Texas, including early learning and
development of children, child health, mental health, family support, nutrition, child welfare, and
adult education and training. '

The rolc of the Texas Head Start State Collaboration Office (THSSCO) in the state is to
1) Help build early childhood systems and access to comprehensive services for all low-income
children 2) Encourage widespread collaboration between Head Start and other appropriate
programs, services, initiatives, and augment Head Start’s capacity to be a partner in state
initiatives on behalf of children and families; 3) coordinate activities with the State agency
responsible for administering the State program carried out under the Childcare and
Development Block Grant Act of 1990 (42 U.S.C. 9858 et seq.} and entities providing resource
and referral services in the State; 4) Promote better linkages between Head Start agencies and
other child and family agencies, including agencies that provide health, mental health, or family
scrvices, or other child or family supportive services, such as services provided under section
619 or part C of the Individuals with Disabilities Education Act (20 U.S.C, 1419, 1431 et seq.)

' The Texas Early Childhood Professional Development System (TECPDS), a project of
TIISSCO, is statewide professional development system for early childhood providers and

supporls cducation and training of early childhood professionals in Texas. They are responsible

_ for the following activities, a) developing the profcssional development standards for early

childhood providers (Texas Core Competencies for Early Childhood Practitioners and
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Administrators), b) maintaining the statc-approved Trainer and Training Approval System in
Texas, and ¢) maintaining the Texas Early Childhood Workforce Registry, the personnel registry
for all early childhood professionals. View screenshots of TECPDS in Appendix A-30.

The Council on Children and Families was established in 2009 to help improve the
coordination of state services for children and their mission is to collaborate and leverage
resources in the pursuit of efficient delivery of services to children, youth, and their families.
The areas of emphasis include education, healtheare, long-term community based services and
support, mental health, juvenilc justice, transition, crisis prevention and intervention, and other

core services to children,
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C. Ensuring Quality in Preschool Programs

1.  USE NO MORE THAN 5% OF FUNDS FOR INFRASTRUCTURE AND QUALITY IMPROVEMENTS

Texas would like to use five percent of the potential grant award to improve state infrastructure

and make quality improvements that will benefit the whole state, not just the communities

selected to participatc in the grant. The following table shows the grant criteria for quality

improvements, tools, and resources that are currently in place in Texas, and proposed objectives

in guality improvements that the state would like to achieve over the course of the four-year

grant.

Proposed quality improvements:

Enhancing or

» Texas Pre-kindergaricn Guidelines

» Updated Pre-kindergarten

Consistent with
a High-Quality

expanding Early | (PKG) (2008) Guidelines
Learning and « Texas Core Competencies for Early + New alignment of early learning
Development Childhood Practitioncrs and guidelines from birth to third grade
Standards .
‘Administrators {2012)
+ Infant, Toddler, and Three-Year-Old
Early Learning Guidetines (ITELG)
(2013)
« Early Learning Alignment from birth to
pre-kindergarten (2013)
Implementing « Texas School Ready! (2003-present) » TSR expansion into additional
Program cominunities not currently scrved
Standards

» Alignment of revised Pre-
kindergarten Guidelines with
CIRCLE Progress Monitoring

Preschool

Program Reports

Supporting » Preschool Programs for Children with « Expand modules and provide

Pr ograms in Disabilities (ongoing) resources to support trainings for
Meeting the « Parentcompanion.org website (2014) statewide deployment

Needs of . , -

Children with (View a screenshot of the website In » Targeted outreach to share current
Disabilities and Appendix A-33.) ‘ rcsou.rce.s with families

English Leaners | ° Actearlytexas.org website and « Muiti-Tiered System of Support —

practitioner training modules (Coming

2015) (View a screenshot of the website

in development in Appendix A-36.)

Supplemental Language Intervention
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* Established English Language
Proficiency Standards (ELPS) in support
of English language leaners

Conducting a
Needs

* Texas Early Childhood Education Needs
Assessment (2012} on program supply,

+ Statewide surveys of childcare, Head
Start, and public school pre-

Assessment demand, and quality kindergarten programs to collect
information on program quality
Establishing or | = Texas rcquires all public school teachers, | » Support certification efforts in the
upgrading regardless of the grade they teach, to hold | area of bilingual/ESL preschool
preschool a bachelor’s degree and state teacher cducation and licensure
teache{ certification. programs
education and
licensure
Improving +Professional development in Engage *» Provide administrators with
Teacher and platform (Coming 2015) professional development through
Administrator |, Texas Early Childhood Professional the “Leading School-wide
E?ar‘gjggucatmn Developiment System (TECPDS) (2003- Improvement” course and lrainirig
Programs and present) and access to the Administrator
Professional *BEECI] professional development for Classroom Observation Tool (A-
Development home-bascd providers (for pre- COT) on Engage

kindergarten quality, rcaching underserved
populations, linguistically supportive
Interventions, and supporting continuum
of early learning) (2013-present) (View a
screenshot of the website in Appendix A-
34)

*ITELG Training for providers {2013~
present)

Provide early learning specialists
(literacy coach, curriculum
gpecialist, etc.} with professional
development through “Effective
Coaching Practices” course and
“Leading School-wide
Improvement” course, and training
and access to the Classroom
Observation Tool (COT) and goal-
setting system on Engage :
Providing ITELG, Texas Pre-
kindergarten Guidelines, and Core
Competencies trainings to
administrators and practitioners in
local communities
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Linking
Preschool and
Elementary and
Secondary Data
to Link
Preschool and
Elcmentary and
Secondary
School Data

«Texas Student Data System (TSDS),
longitudinal student data system (Coming
2017)

«Link data from Engage to TSDS after
rollout is complete in 2016-2017

» Provide technical assistance in the
area of data disaggregation and
action planning to improve student
achievement district-wide

» Support administrators with creating
action plans and processes for
campus-wide planning

Implementing a
Comprehensive
Early Learning
Progress
Monitering
System

«CIRCLE Progress Moniloring System
(child progress monitoring) availabie to all
LEAs through Engage (Coming 2015)

«Classroom Environment Checklist and
Classroom Observation Tool available to
all LEAs through Engage (Coming 2015)

« Build statewide understanding by
developing introductory training
module for programs based on
National Research Council Report-
“Early Childhood Assessment: Why,
What, and How"

Building
Preschool
Prograims
Capacity to
Engage Parcnis

+Littletexans.org website and marketing
campaign (2013)

«ITEL( and parent guides (2013)

+Pre-kindergartenprepares.org pre-
kindergarten marketing campaign (2012-
present) (View a screenshot of the website
in Appendix A-35.)

Provide ITELG guides and posters

to community centers, medical

provides, and libraries in Texas

« Intcgrate Play and Learning
Strategies {PALS) into Engage

» Provide PALS in Promise Zone

Building State-
and community-
level support for
High-Quality

+Texas Early Leaming Council
(Established 2009)

« Develop a collaboration toolkit to
help schools implement parent
support programs and resources in
their local communitics

Preschool

Programs + Create modules/training for
counselers/social workers/parent
liaisons on various aspects of
comprehensive health services

Other Activities « Build capacity of regional

that would education service centers (ESCs)

cnable the through training and collaboration

delivery of a

High-quality + Ensure deployment of available

Preschool resources to ESCs in an effort to

Programs 1o Tl kindergarten

Eligible Children support pre-xindergatte

classrooms statewide
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2. IMPLEMENT A SYSTEM FOR MONTTORING AND SUPPORTING CONTINUOUS IMPROVEMENT

Texas will utilize systems currently in place and those that will be available statewide

soon to monitor improvement and support sustained growth during the term of the grant.

(a) Capacity to Measure Quality

Texas has a strong commitment to assessing quality and using data for continuous
improvement in pre-kindergarten through its TSR Engage tools, and there are two ncw tools
currently in development. The table below is used to provide a high-level overview of the Early
Learning Progress Monitoring System components; additional details and samples of the tools
can be found in the appendix. Data pathered through these tools are used to identify strengths
and weaknesses across all levels of the system, Nearly all of the measures used are facilitated by
technology allowing users to: a) generate easily interpretable charts and summaries, and show
suggested activities and goals based on performance, and b) show users how o implement
recommendations by automatically linking them to video demonstrations, downloadable

activitics, and references to state guidclines.

Comprehensive Early Learning Progress Monitoring System

Screening Act Early Texas! (AET), offering web-based developmental screening using the
Measures ASQ and M-CHAT, is in development and scheduled to launch Spring 2015,
View a screenshot of the website in development in Appendix A-36.

Formative CIRCLE Progress Monitoring System (Engage)- is a validated child progress

Asscssments | monitoring tool that:

. covers all domains of the Head Start Assessment Framework (i.e., topics
including language, literacy, math, approaches to learning, scicnce, social
studies) '

« uses dircct and observational tools

« is psychometrically well-validated, and research supported as an
intervention tool

» provides immediate feedback about child or class performance compared to
age-related bench marks

+ suggests small groups based on benchmarks, by skill areas
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- provides recommendations for instructional activities based on child
performance

. offers recommended activitics that teachers can downloaded as scripted
lessons {View a sample CIRCLE activity in Appendix A-37.)

« allows authorized users to vicw progress across the beginning, middle, and
end of the vear by child, class, school, and LEA

Surveys are routinely uscd across the state, and by various agencics and early
lcarning programs, to determine the needs of communities, LEAs, schools, and
families. SCECD conducts annual surveys of TSR administrators, coaches, and
teachers to gauge satisfaction with each program component (e.g., professional
development, coaching, child progress monitoring tools, curriculum, content
focus). Survey findings are summarized, shared, and uscd to revise protocols for
immediate or future implementation. Learn more about the CIRCLE Pregress
Monitoring System in Appendices A-24 and A-26. '

Measures of
Environmenta
1 Quality

(lassroom Environment Checklist (Engage)- was developed to work with the
Texas School Ready project and is used by teachers, coaches, and administrators
ton _
» document print rich materials, well organized spaces thal support sclf-
regulation, and presence of leaming materials that support school readiness
« track data onlinc through Engage which can be reported and graphced across
the beginning, middle and end of the school year
» support improvement by showing teachers high-quality videos and images
linked to each item
View samples of the CEC in Appendix A-38.

Mecasures of
the Quality of
Adult-Child
Interactions

Teacher Behavior Rating Scale is a well validated preschool teacher observation
measure that:

» captures the quantity and quality of key instructional behaviors and teacher
responsiveness across language, literacy, math, sensitivity, classroom
management, lesson planning, and progress monitoring practices

+ is sensitive to growth in instructional practices over time and in responsc to
professional development programs

« is predictive of child ouicomes

View sample TBRS subscales in Appendix A-41.

Classroom Observation Tool (Engage) is a recently developed, initially
validated, tool that:
« is used by coaches to identify gaps in instructional practices across
language, literacy, math, sensitivity, classroom management, and lesson
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planning,
* helps coaches prioritize efforts by building a progression of teaching skills
» based on goals sct- provides teachers with recommended activilies, and links
to Pre-kindergarten guideline cxpcclations
+ provides teachers and coaches with hundreds of video demonstrations of the
specific behaviors captured by the observation taol
+ allows teachers, coaches, schools, LEAs, and statewide users to examinc
trends in instructional quality and inform decisions aboul targeted
professional development and school capacity
Learn morc about the COT and view a sample report in Appendices A-44 and
A-45,

A
Kindergarten
Entry
Assessment

CIRCLE Progress Monitoring System (available through Engage) — In use by
some Texas schools, until TX-KEA development is complete Fali 2017, for
students not meeting reading screen benchmarks in kindergarten, See expanded
description in section C.3. LEAs are also using other accepted kindcrgarten-
entry asscssments including Texas Primary Reading Inventory (TPRI), Dynamic
Indicators of Basic Early Litcracy Skills (DIBELS), and Istation’s Indicalors of
Progress (ISIP). Learn more about the CIRCLE Progress Monitroing System in
Appendix A-24 and TX-KEA in Appendix A-91. View statewide student gains
among children participating in Texas School Ready! as measured by the
CIRCLE Progress Monitoring System in Appendix A-46.

(b) Use of a Statewide Longitudinal Data System

Texas 1s currently developing a new statewide longitudinal data system, known as the

Texas Student Data System (TSDS), for collecting and reporting cducation data for publicly

funded schools in the State of Texas. Replacing and expanding on the existing legacy system,

TSDS offcrs an easier way to collect and manage data — saving schools time and money, while

empowering educators with valuable data to provide students a brighter future. The devclopment

of this new system is funded from federal grants and the Michacl and Susan Dell Foundation.

With help from the Education Service Centers (ESCs), TEA has created a "multi-stage rollout

plan" for implementing TSDS across Texas. This phased approach allows LEAs to implement

TSDS in an orderly fashion without overtaxing the system or its support infrastructure. Each

LEA (including Texas school districts or charter schools) has been assi gned to one of three
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TSDS implementation years between 2014/15 - 2016/17 with all Texas LEAs implementing by
the 2016-2017 school year. [View the TSDS Rollout Plan in Appendix A-47.]

Data security is the number onc priority of TEA. Unique ID is required for all students
and staff members n order to foad information into the Texas Student Data System Education
Data Warchouse (EDW). The TSDS Unique ID system is designed for Texas educational
agencies lo assign and maintain unique identifiers for student and staff members. Data from the
Engage system will link to TSDS when it is fully deployed in 2017 and have the ability to track
student progress using the TSDS Unique ID.

(¢} Clearly Specified Measurable Qutcomes

Th¢ CIRCLE Progress Menitoring tools are well-validated with age-related benchmarks for
tasks, including rapid letter naming, rapid vocabulary naming, phonological awareness, math,
science, and social and emotional development, Classroom Observation Tools target scores are
established and teachers work toward achieving improved instructional practices aligned with the
Texas Pre-kindergarten Guidelines. [Please refer to the table in C.2.a, “Comprehensive Early

Learning Progress Monitoring.”)
3. MEASURE THE OUTCOMES OF PARTICIPATING CHILDREN

The TEA, in collaboration with the State Center for Early Childhood Development,
received an award from the U.8S Department of Education to develop the Texas Kindergarten |
Entry Asscssment System (TX-KEA). TX-KEA is currently being developed for use by
educators to screen children’s school readiness skills upon their entry into kindergarten. TX-
KEA will help schools determine whether students have mastered developmental benchmarks as
described in the Texas Pre-kindergarten Guidelines and the Texas Essential Knowledge and
Skills Standards (TEKS). This point-in-time snapshot of each student’s competencies will inform
instruction and identify whether additional diagnostic tools are needed.

This project promiscs to enhance the quality and variety of progress monitoring
instruments and systems available for use by Texas’ 1,227 LEAs, which serve up to 400,000 new
kindergarten students each year. The project will result in a comprehensive screening tool which

can be rcliably administered by kindergarten teachers, is a valid predictor of later academic
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success, and is integrated into TEA’s longitudinal data system. Scparate English and Spanish
versions of TX-KEA will be developed.

TX-KEA will be “comprehensive™ in that it will evaluate many learning domains critical
for academic success: Vocabulary; Listening comprehension; Letter knowledge; Phonologicat
awarcness; Early writing; Mathematics; Science and engineering; Initiative; Gross and fine
motor; Physical health status; Social competence; Self-regulation; and Emotion understanding.
TX-KEA is scheduled to be launched statewide in Fall 2017, Until then, TEA and the sub-
grantees will be aggregating and analyzing data collected through the multiple progress
monitoring systems currently used in Texas (e.g., CIRCLE Progress Monitoring System, TPRI,
DIBELS, Istation).
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D. ExPANDING HIGH-QUALITY PRESCHOOL PROGRAMS IN EACH HIGH-NEED
COMMUNITY

In 2012, the Texas Early Learning Council, the designated State Advisory Council for
Early Childhood Education and Care in Texas, published final reports from the Texas Early
Childhood Education Needs Asscssment, the first statewide needs assessment conducted in
Texas in more than 40 years. The comprehensive needs assessment included population
projections to 2015 and 2040 as well as a supply and demand analysis of early care and
education programs and school age programs in Texas, including publiciy-funded preschool,
Hcad Siart, and childcare. Steve Murdock, who previously served as the director of the US
Census Bureau, led the tcam that completed the population projections. Data collected by this

needs assessment was used to determine the high-need communities for this grant.

Texas has one of the fastest growing child populations in the country. Between 2000 and
2010, more than 50% of total growth in the child population in the United States occurred in
Texas. In 2010, more than 1.9 million children from birth to age 4 lived in Texas, and this
number is expected to grow to 3.2 million by 2040. The majority of growth in the child
population occurred in urban and suburban areas in Texas, with more than 95% of the child
population living in these arcas. The metropolitan areas of Houston, Dallas, San Antonio,

Austin, McAllen, and El Paso are projected to show the most rapid growth into 2015 and 2040,

The demographics of the child population in Texas have experienced dramatic change in
the past 50 years in racial and ethnic characteristics. The Ilispanic population continues to grow,
as the White population continucs to decline. In 2010, Hispanics accounted for 49.3% of the
carly childhood population (birth to age 4); by 2015, the majority of the carly childhood
population 1s projected to be Ilispanic. Among other ethnic groups, the population of African
American children experienced a growth rate slightly faster than Whites, while the Asian and
Pacific Islander populations experienced the fastest growth rate in state, although this population

is significantly smaller than the Hispanic, White, and African Amecrican populations.

In addition to the population change and demographic change of the child population in
Texas, the socio-economic characteristics of the child population are changing in Texas. In
2011, more than 1.2 million children, or 24.9% of the total child population, lived in houscholds

below the 100% poverty level, a percentage that is expected to remain constant into 20135,
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Additionally, an estimated 13.3% of children lived in a linguistically isolatcd houschold, one in
which no one over the age of 14 speaks English at least “very well.” These children are
concentrated in counties along the Texas-Mexico border and in the metropolitan areas of
Houston, Dallas, and Austin. Texas has experienced a dramatic population increase and
population change in recent years, trends that are expecled to continue info the next few years
and dccades. These demographic changes present an opportunity to make a significant impact
with children in high-need communities across cur state. See tables in Appendix A-48 on Texas

population and demographics.

1. SELECTION OF EACH SUB-GRANTEE AND EACH HIGH-NEED COMMUNITY

The TEA sclected ninc sub-grantees to implement the Preschool Expansion Grant: the
State Center for Early Childhood Development and Education Service Center, Region 20. The
sub-grantees will partner with TEA to accomplish the goals.of the grant.

The Children’s Learning Institute at the University of Texas Health Science Center at
Houston was designated the State Center for Early Childhood Development (SCECD}) in 2003 by
- Texas Governor Rick Perry. The SCECD has implemented the Texas School Ready! I'roject
(TSR) since 2003, parinering with LEAs and local community organizations across Tcxas to
positively impact the school readiness of children in preschool programs. (See full list of TSR
partners in Appendix X.} Each year, the SCECD partners with over 30 local education agencies
(LEAs) and community organizations to implement TSR. The SCECD has a long history of
partnering with the TEA to accomplish large-scale projects, including the TSR (2003 -present),
the development of the Texas Pre-kindergarten Guidclines (published in 2008), the Texas
Kindergarten Entry Assessment (2013-present), and the development of the Engage professional
- development and child progress monitoring platform for all pre-kindergarten teachers in Texas
{2013-present). If Texas is awarded, the SCECD will implement the grant objectives across
Texas, including the following areas: Greater Houslon, Greater Dallas, Greater Austin, Lowcer

Rio Grande Valley, Nucces County, Brazos County, and Lubbock County.

The TEA utilizes regional education service centers that serve as haisons between TEA
and thc morg than 1,200 LEAs in Texas. In 1967 the Texas Legislature dirccted that the State

Board of Education provide, by rules and regulations, for the establishment and operation of
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regional Education Service Centers (ESCs). Twenty Regional Service Centers were established
to provide services to LEAs throughout the state. The Centers are scrvice organizations, not
regulatory arms of the TEA, and participation by schools in scrvices of the centers is voluntary.
Chapter 8 of the Texas Education Code, cnacted by the 75th Texas Legislature in 1997, specified
the following purposes of ESCs:
1. Assist school districts in improving student performance in each region of the system;
2. Enable school districts to operate more efficiently and cconomically; and

3. Implement initiatives assigned by the legislature or the commissioner.

_ The Education Service Centers provide additional support for LEAs in their regions,
including professional development and technical assistance. The TEA will partner with several
regional Education Service Centers (ESCs}) to provide services to preschool classrooms in the
targeted high-need communities described in the application. The counties served by each ESC
are indicated on the map on the following page, as well as the target communities in each service

area. The ESCs identified as sub-grantees for this grant are:
¢ Education Service Center Region 1
s Education Service Center Region 2
¢ Education Service Center Region 4
s Education Service Center Region 7
+ Education Service Center Region 10
¢ Education Service Center Region 13
» Education Service Center Region 17
¢ Education Service Center Region 20

Note: some countics highlighted on the map on the following page are not within the boundaries
of one of the ESCs. For the grant implementation, these countics will receive services from the

SCECD.
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Through the grant, Texas will expand and enhance preschool programs statewide. These
communities are spread across the state, in an attempt to expand and enhance preschool program
quality in as many areas in the state as possible to maximize benefits to schools and communitics
and provide opportunities for children and families across a state as large and populous as Texas.
For the grant, the targeted communities are the EastPoint Promise Zone and several Texas
counties, selected by an analysis of several datascts from the TEA, 2010 Census, and Texas
Early Childhood Education Needs Assessment. The targeted communities are listed in the table
below with their population in 2010 and percentage of the urban areas in each county; the

communities range from large urban areas to rural areas.
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Harris County
Greater Houston Area

Population: 4,092 459
% Urban Population: 98.79%

Fort Bend County
Greater Houston Area

Population: 585,375
% Urban Population: 94.46%

Brazoria County
Greater Houston Arca

Population: 313,166
% Urban Population: 77.47%

Dallas County
Greater Dallas Area

Population: 2,368,139
9% Urban Population: 99.31%

Collin County
Greater Dallas Area

Population: 782,341
% Urban Population: 94.76%

Nacogdeches County

Population: 64,524
% Urban Population; 53.54%

Williamson County
Grealer Austin Area

Population: 422,679
% Urban Population: 88.01%

Nueces County

Population: 340,223
% Urban Population; 93.55%

Travis County
Greater Austin Area’

Population: 1,024,266
% Urban Population: 4.54%

Lubbock County

Population: 278,831
% Urban: Population: 88.66%

Brazos County

Population: 194,851
% Urban Population; 87.94%

Cameron County

Population: 466,220

Rio Grande Valley % Urban Population: 91.58%
Hidalge County Population: 774,769

Rio Grande Valley % Urban Population: 94.86%
Tarrant County Population: 1,809,034

% Urban Population: 98.71%

Bexar County**
EastPoint Promise Zone

Population: 1,714,773
% Urban Population: 35.46%

**This data represents the cntirc county, not just the EastPoint Promise Zone.

The sub-grantees will expand and enhance preschool program quality through four

implementation models. The sub-grantees will partner with local LEAs in each county for the

expansion and enhancement of Tcxas preschool programs. Although 226,682 children attended

state-funded preschool programs in Texas during the 2013-14 school'ycar, not all LEAs provide

a preschool program. In Texas, LEAs are required to provide a half-day preschool program if at

lcast 15 children live within the LEA boundaries that meet state-mandated eligibility criteria.
(See state eligibility criteria in Section B.) Therefore, the sub-grantees will target LEAs based

on the current status and participation levels of local preschool programs in cach community.

Community Selection. The following table details which high-need communities will be

targeted to participate in the expansion mode! or one of two enhancement models. The
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implementation timeline in section D.4.a details which mode! will be used to serve each high-

need community across the four ycars of the grant.

Fort Bend County
Nueces County
Collin County

" Dallas County
Tarrant County
Harris County
Brazoria County
Lubbock County
Brazos County

Fort Bend County
Harris County
Nueces County
Dallas County

-Cameron County

Brazoria County
Lubbock County
Williamson County
Hidalgo County

Travis County
Nacogdoches Couaty
EastPoint Promise Zone
(Bexar County)

EastPoint Promise Zone
(Bexar County)

Harris County
Fort Bend County
Brazoria County

For this grant, the high-need communitics were selected using data from the gap analysis

of the Texas Early Childhood Education Needs Assessment, student counts from the TEA, and

LEA-level 3™ grade reading and math scores from the State of Texas Assessment of Academic

Readiness (STAAR) assessments. Based on this analysis, high-nced communities were

identified to participate in either the expansion or enhancement models. There is significant

variability in the characteristics of preschool programs in Texas; for example, some LEAs

operatc full-day programs, despite the fact that the state only provides funding for half-day

programs. There is also variability in preschool programs within countics, as many counties

have multiple LEA that offer different preschool programs and services to families. This data

provides an opportunity to prioritize communities for at least one implementation model,

depending on their unique characteristics. For each model, there was an effort to sprcad

participation in the grant to communities across Texas® diverse regions, taking into consideration

current population, projected population growth, geographic characteristics, and cultural

distinctions.

Community Selection for Model 1: Expansion of High-quality Slots. The Tcxas Early

Childheod Education Needs Assessment included a gap analysis of the estimated number of
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children eligible for public school pre-kindergarten who are not currently being served in each of
the 254 Texas counties. Fort Bend County, Dallas County, Collin County, Nueces County, and
Lubbock County all haves service gaps over 30%, meaning that at least 30% of the children in
these counties that are eligible for state-funded pre-kindergarten are not being served. (Some
counties were excluded from this analysis because of robust Head Start programs that are serving
eligible children in place of public school pre-kindergarten in these communities.) This needs
assessment also includes data on the supply of early care and education programs by county.
Using this data, nine counties were targeted to participate in an expansion of high-quality
preschool programs through the LEA-childcare partnership model. Each county was selected
based on a high state-funded pre-kindergarten service delivery gap and the supply of childcare
programs that would be able to partner with local LEAs.

Community Selection for Model 2: Enhancement of High-quality Slots. To select
communities to participate in the first cnhancement model, several datasets were combined to
compare communitics and LEAs and prioritize the highest need communities. Thesc datasets
include school and LEA data from TEA on pre-kindergarten cnroliment and program status (full
day or half day), social economic data on children who receive free or reduced price lunch, and
3" grade reading and math scores for thc STAAR assessments. For this model, only countics
with LEAs that provide full-day programs were considered for participation in order o mect the
high-quality preschool program definition provided in the grant; most half-day preschool
programs in Texas would not be able to expand their programs to full-day without significant
prior planning, as they often provide both AM and PM preschool classes in the same classroom
space each day. Among full-day preschool programs, LEAs with high percentages of children
eligible for free or reduced price lunch and those with high percentages of “Unsatisfactory”

scores on both reading and math STAAR assessments were prioritized over others.

Community Selection for Model 3: Enhancement of High-quality Slots, The second
enhancement model will be implemented in the EastPoint Promise Zone in San Antonio through
LEAs. The implementation area is smaller than the other two models; the sub-grantee will
capitalize on the unique opportunity to enhance the quality of preschool programs through
schools, as well as providing additional supports to parents and families to positively impact

school readiness. ESC-20, by definition, has strong partnerships with the LEAs within their
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service areas. For this model, ESC-20 will provide high-quality professional development in

classrooms that are already full-day and have a 2:20 staff:child ratio in the EastPoint Promise

Zone.

Community Selection for Model 4; Enhancement of High-Quality Slots for Pre-
kindergarten Program Choice. To select communities to participate in the (ourth cnhancement
modcl, several datasets were combined to compare communities and LEAs and prioritize the

hi ghest need communities. These datasets include school and LEA data from TEA on pre-
kindergarten enrollment and program status (full day or half day), socioeconomic data cn
children who receive free or reduced price lunch, and third grade reading and math scores for the
STAAR assessments. For this model, only counties with LEAs and licensed or accredited Texas
Privatc School Accreditation Commission (TEPSAC) that provide full-day programs were
considered for participation in order to meet the high-quality preschool program definition
provided in the grant; most half-day preschool programs in Texas would not be able to expand
their programs to full-day without significant prior planning, as they often provide both AM and
PM preschool classes in the same classroom space each day. Among full-day preschool
programs, LEAs with high percentages of children eligible for free or reduced price lunch and
those with high percentages of “Unsatisfactory” scorcs on both reading and math STAAR

assessments were prioritized over others.

Model Full-day | 2:20 Ratio BA Professional Compre!lenswe
Teacher | Development Services
1 - Expansion v v 4 v v
2 — Enhancement In place v In place v v
3 — Enhancement In place In place In place v v
{ 4 — Expansion In place In place v v v

2. How gacH HiGH-NEED COMMUNITY 1S CURRENTLY UNDERSERVED

The following communities were selected to participate in the grant based on a variety of

factors, detailed in the previous section. Each community represents a unique opportunity to
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have a positive impact on the quality of preschool programs that educate young children. Many

children are eligible for and attend publicly funded preschool programs in the targeted
communities, but the grant provides the opportunity to raise the quality of these programs to
meet the definition of a High-quality Preschool Program detailed in the grant application. The
following table includes data on the number of children served in state-funded preschool
programs and Head Start programs in each high-nced community during the 2013-14 school
year, and the percentage of children served in these counties as part of the statewide total of
297,019 for the same period. The statewide total of 297,019 includes 226,682 in state-funded
pre-kindcrgarten and 70,337 in Head Start.

Harris County
Greater Houston Area
Fart Bend County
Greater Houston Area
Brazoria County
Greater Houston Area
Ballas County
Grealer Dallas Area
Collin County
Greater Dallas Area
Nacogdoches County
Nueces County
Williamson County
Greater Austin Area
Travis County
Greater Austin Area
Lubbock County
Brazos County
Cameron County
Rio Grande Valley
Hidalgo County

Rio Grande Valley
Tarrant County
Bexar County**

6@

EastPoint Promise Zone r

1 1
**This data represents service in the entire county, not just the EastPoint Promise Zone.

In several of these largeted communities, the variability in the preschool programs allows

for their participation in more than one of the grant’s implementation medels. In cach

community, specific LEAs will be targeted for participation in the cxpansion model, if they have
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a large service, or one of the enhancement models, if they already offer full-day a preschool
program or are partnered with a Head Start program housed within the LEA. The following
community profiles detail the specific characteristics of each high-need community and what
goals can be achicved during the term of the grant. Not all communities will participate in the
grant for all four implementation years. The timeline in the following section displays the
planned implementation for each model and the different cohorts of communities that will be

targeted by school year. The implementation models are:

e Model I: Expansion of High-quality Slots (beginning Spring 2015)

¢ Model 2: Enhancement of High-quality Slots (beginning Spring 2015)
» Modcl 3: Enhancement of High-quality Slots (beginning Fall 2015)

s Model 4: Expansion of High-Quality Slots (beginning Fall 2015}

Urban Areas. Morc than 70% of the Texas population, more than 17.8 million people, live
within the “Texas Triangle,” a region defined by Houston, Dallas/Fort Worth, and San
Antonio/Austin. More than 70% of the population of Texas lives within this arca, including
large and fast-growing child populations in the major cities. Each of the five largest cities in
Texas will be included in the PEG participation for expansion, enhancement, or both, depending
on their unique characteristics. See Appendix A-50 for detailed descriptions of the urban

communities,

Suburban Areas. The metropolitan areas of Houston, Dallas, and Austin also experienced
significant population growth in their surrounding suburban counties. The suburban counties
sclected for participation in this grant expericnced significantly higher population growth rates
from 2000-2010 than their neighboring urban counties. These suburban arcas are expected to
continue growing rapidly, and data from the statewide needs asscssment shows that LEAs in
these countics have large service gaps in state funded pre-kindergarten programs already.
Participation in the PEG will provide an opportunity to improve quality and to put LEA-
childcare partnerships in place io mect service gaps. See Appendix A-52 for detailed

descriptions of the suburban communities.

South Texas. Although there are concenirations of English language learners in preschool

programs across Texas, there are significant populations of ELL students in South Texas. The
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following counties will be targeted through the grant: Cameron County, Hidalgo County, and
Nucces County. These counties also have significantly higher levels of poverty than the rest of
the state, presenting a unique opportunity to provide high-quality preschool programs for
children and additional comprehensive services to high-need families. Outside of the “Texas
Triangle” of Houston, Dallas/Fort Worth, and San Antonio/Austin, the most rapid population
growth occurred in the Rio Grande Valley from 2000 to 2010, a trend that is projected to

contimue. See Appendix A-54 for detailed descriptions of the South Texas communities.

Rural Areas. Texas is the second largest state in the country by land arca, but 70% of the
population is concentrated in an area one-quarter the sizc of the whole state, leaving vast
expanses of land where the population is significantly less concentrated. The SCECD has
experience implementing the Texas School Ready! Project in rurél areas, and developed an
online model to deliver service to these areas. See Appendix A-56 for detailed deseriptions of

the rural communities.
3. How THE STATE WILL CONDUCT OUTREACH TO POTENTIAL SUB-GRANTEES

The TEAselected nine sub-grantecs to implement the Preschool Expansion Grant based
on their experience implementing large-scale projects in ldcal communitics statewide, regionally,
and specifically in the region that includes the EastPoint Promisc Zone in Bexar County
(Education Service Center, Region 20). TEA has a history of working with these sub-grantees
for the successful implementation of projects with LEAs and early childhood providers. The
sub-grantees participated in the grant writing process for the PEG to ensurc ambitious yet

achievable targets were selected for each community’s participation in the grant.
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following counties will be targeted through the grant: Cameron County, Iidalgo County, and
Nueces County. These counties also have significantly higher levels of poverty than the rest of
the state, presenting a unique opportunity to provide high-quality preschool programs for
children and additional comprehensive services to high-need families. Qutside of the “Texas

- Triangle” of Houston, Dallas/Fort Worth, and San Antlonio/Austin, the most rapid population
growth occurred in the Rio Grande Valley from 2000 to 2010, a trend that is projected to

continue. Sec Appendix A-54 for detailed descriptions of the South Texas comimunities.

Rural Areas. Texas is the second largest state in the couniry by land area, but 70% of the
population is concentraied in an area one-quarter the size of the whole state, leaving vast
expanses of land where the population is significantly less concentrated. The SCECD has
experience implementing the Texas School Ready! Project in rural areas, and developed an
online model to deliver service to these arcas. See Appendix A-56 for detailed descriptions of

the rural communities.
3. HOW THE STATE WILL CONDUCT OUTREACH TO POTENTIAL SUB-GRANTREES

The TEAselected nine sub-grantees to implement the Preschool Expansion Grant based
on their expericnce implementing large-scale projects in local communitics statewide, regionally,
and specifically in the region that includes the EastPoint Promise Zone in Bexar County
(Education Service Center, Region 20). TEA has a history of working with these sub-granices
for the successful implementation of projects with LEAs and early childhood providers. The
sub-grantees participated in the grant writing process for the PEG to ensure ambitious yet

achievablec targets were selected for each community’s participation in the grant.
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4. 11oW THE STATE WILL SUBGRANT AT LEAST 95% OF 1TS FEDERAL GRANT AWARD TO SUB-
GRANTEE(S)

(a) Setting ambitious ond achievable largefs:

The sub-grantecs will implement the PEG through four implementation models that were
developed to expand and enhance high-quality preschool programs in Texas. The models,
targeted communities, and targets for classroom participation were sclected based on the sub-
granices’ experience implementing large-scale projects in communities across the state and their
knowledge of statewide capacity and potential to scale-up programs already in existence to new
communities, and to additional classrooms in communities with existing infrastructure. See table

D4 for more information on the implementation plan,

Timeline of Implementation. The following pages show a visual timeline of PCG
implementation across the four years of the grant and the communities that will be targeted in
each cohort of each modcl, as well as key milestones for each phase of implementation. The
current division of communities within the cohorts was determined bascd on the number of

eligible children and the expected classrooms that can be targeted in each community.
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PrRescHOOL ExpansioN GRANT
IMPLEMENTATION MILESTONES

Phase { (10%): Exploration

"+ Launch needs assessmert survey in high need communities
+  Conduct stakeholder meeting with TEA, SCECD, ESC-20, and TELC
«  Announce the selection of PEG High Need Commurities and disfricts

': Phase Il (20%): Installation

PEG Professional Development Staff Irairning

Sigred MOUs with Early Learning Providers in High Meed Communities {class of maximum of 20 children)
Comprehensive Services agreements established in each community

Cornmunity Outreach {begin parent engagement strategy)

+ v & &

Phase Il (50%): Initial Implementation

«  1-10 teacher-child ratios established (hiring/placement of Lead and Assistant teachers carmpleta)

» Classoom rosters Upkoaded to TOM/Engage data system

+  Comnplete Professional Cevelopment (2-day GIRGLE) for Leac and Assistan? teachers

+ Baseline classronm observation dala in Engage data system (coaching bagins)

+  Baseline CIRCLE child progress monitoring entered in Engage by teachers

« Educational materials and supplemental curriculum distributed

+  Hold Community Health Fair in each High Need Community

+  Middle of year CIRCLE child progress menitaring entered in Engage by teachers

+  Middle of yoar classroom abservation data in Engage data system

«  Hold Community Health Fair in each High Need Community

+ Reporis on insiructional gains from basgline to middle of year {statewide, community, school, teacher)

+  Reports on gains in child skill from basaline, to middle of year (statewide, community, school, teacher, parents)
« End of Year CIRCLE child progress moritoring entered in Engage by teachers

+  Reports on gains in chifd skilt from baseline, inicdle, end of year (statewide, compmunity, school, teacher, parents)
- End of year cvaluation (statewide, community, PO specialists, school, teachers, and parents)

+  Community Outreach {progress and engagement strateqy)

+  Adjusted implemcntation protocols distributed

. Phase IV {20%): Full impiementation

Cammunity and Early Learning Program Sustainability Plan submitted

Kindergarten transition plans complete

Classroomn rosters uploaded to TOM/Engage data sysiem

Baseline classroom observation data in Engage data syslern {coaching begins)

Baseline CIRCLE child progress manitoring entered in Ergage by feachers

Educational materials and supplemental curriculum distributed

Hold Community Health Fair in @ach High Need Community _

Middle of year CIRCLE child pragress monitoring entered in Zngage by teachers

Middle of year classroom observation data in Engage data system

Hold Cammunity Health Fair in each High Need Community

Reports on instructional gains from baseline to middle of year (statewide, communily, school, teacher}

Reparts on gains in child skill from baseling, to middle of year (statewice, community, school, teacher, perents)
End of Year CIRCLE child progress monitoring entered in Engage by teachers

Reports an gains in child skill frem basefine, middle, end of year (statewide, community, school, teacher, parents)
End of year evaluation (statewide, community, PD specialists, school, teachers, and parents)

Cornmunity Outrsach (progress and engagement strategy)

Adjusted implementation protocols distributed

LI T T I A
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(b) Incorporating in plan:

We propose the following approach to ensure PEG supported classrooms meet the definition
of High-quality Preschool Programs. Texas will adopt a common framework for providing high-
quality in-service training and coaching, and delivering comprehensive services across its high-
need communities. As this set of quality improvement goals are shared across all PEG
communitics they are described in a single scction following our description of differentiating
features for Models 1, 2, and 3 below. Differences among the models relate to improvement of
structural features (i.e. child:staff ratio, full-day programs). We then describe key activities and
milestones associated with each within the context of a Stages of Implementation Framework,
adapted from The National Impiementation Research Network, and presented with an emphasis
on Early Childhood System in Halle, Metz, Martinez-Beck, (2013). Effective implementation,
particularly of large-scale programs or policies, is an iterative process that progresses in
overlapping stages. The quality of the fully implemented program is closely related to the
quality of planning, cvaluation, and feedback that must occur at each stage in order to refine and
improve the fully implemented program. Attention to these stages can help build shared .
understandings and commitment across the broad range of stakcholders and program personncl
with the capacity to sustain and scale-up programs. The stages, along with our PEG activities and
milestones, are listed within the following phases: cxploration, installation, initial

implementation, and full implementation.

Model 1: New High-quality Slots. The primary goal of the PEG is to increase the number of

high-quality public school preschool slots available to familics in local communities. Providing

funding to LEAs to increase the number of classrooms on public school campuses is not feasible
for the following reasons: 1) most schools in regions with gaps in the number of eligible children
being served do not have available phyéical space to open new classrooms, and 2) most LEAs

are already serving high percentages of at-risk children, for cxample our largest LEA Houston

ISD already serves 97% of eligible children according to our most recent statewide needs ‘
assessment. Additionally, many public schools operate half-day programs that allow teachers to !'
icach two pre-kindergarten classes per day, one in the moming and one in the afternoon in the

same classroom space, which precludes enhancing these programs by moving them from half- ‘
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day to full-day. Howcver, many communities have high-quality, private childcare programs that
provide services to children; some of these private programs have the physical space to open new
classrooms or are simply motivated to enhance the quality of their existing preschool classrooms

by partnering with LEAs.

Encouraging partnerships between LEAs and community-based childcare increases
access to educational programming received in public preschool, while offering choice for
parents. For example, parents will have an opportunity to provide continuity in their children’s
care and education in a familiar cnvironment and delaying school entry before the age of five,
while still receiving a public school education. Parents will also have the option to choose an
educational program that supports their cultural background and/or religious beliefs.
Additionally, many parents require full day carc that accommodates their work schedules,
something that is easily provided at a childcare program. LEAs who implement this model will
be encouraged to create an opcn' cormpetition program in their communities to recruit childcare

programs to participatc.

For the PEG, the SCECD will provide resources and help LEAs in the selected
communities, those wherc dramatic population growth has outpaced public school construction,
to partner with local childeare programs. Advantages of establishing these public-private

partncrships include:

a) leveraging physical space already available at a local childcare centers reduces costs

(c.g., construction) for LEAs, and allows for immediate enrollment of children

b) cost-sharing of teaching staff, with public school dollars funding bachelor degreed Lead
Teacher, and childcare program funding Teaching Assistant

¢) greater flexibility for parents- reduces the patchwork of care often required to cover a full

work-day, fewer transitions between school year and summer care

This model is already being successfully implemented in several communitics in Texas.
Fort Worth ISD is an excellent example, while six Houston-area superintendents recently
committed to implementing this model in their LEAs in the near future. The application includes

a letter of support from these Houston-area superintendents.
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This model will provide opportunities for both public schools and private childcare
centers in our sclected communities. Under this model, these partmerships will cnable public
schools to serve more eligible children in high-quality pre-kindergarten programs. Children
would attend a public school pre-kindergarten program taught by a degreed teacher; the
difference is in the location of the program. Partner childcare centers would hire highly qualified
staff and house a full-day pre-kindergarten program within their private childcare center, while
the LEAs would provide a percentage of Average Daily Attendance (ADA} to thé childcare
center to pay for the cost of the facility and staff salarics. The PEG will provide the additional
funding to allow these programs to operate full-day programs. Participating partnership
programs must sign an MOU which requires PEG classtooms to maintain 2 maximum class size
of 20 and child:staff ratios of no more than 10:1. The program operated at the childcarc center
will offer the same scrvices to children enrolled in the pre-kindergaricn program that the children
who receive if they attended a pre-kindergarten program houscd within a public school. Any |
childcare centers who participate in the program will be required to meet all public school pre-
kindergarten standards, as well as grant requirements for high-quality preschool programs,
including class size and child:staff ratio requirements. Only children cligiblc for public school
pre-kindergarten in Texas will be eligible to attend these publicly funded programs housed in the

childcare centers.

Thesc new tcachers will receive the same services available to other public school pre-
kindergarten teachers through the Engage platform, including child progress monitoring {ools,
face-to-face training, and online professional development courses. Teaching assistants will
receive four remote/online coaching sessions, Lead Teachers will receive onc ycar of online
coaching that will be tailored to the teachers” instructional needs. Tcachers will also receive
training in intensive small group instruction, which allows teachers to provide additional support
to children who are most at-risk according to child progress monitoring conducted with each
child at the beginning, middle, and end of the school year. Families in these pregrams will

receive access to comprechensive services.

The SCECD will provide consumer education resources to help inform local

communities about the new pre-kindergarten programs available through the childcarc centers,

helping parents undersiand their options and the benefits of the program if their children are
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~ cligible. A currently available online ouireach tool for LEAs and parents developed by TEA,
Pre-kindergarten Prepares, will be enhanced to include information on the benefits of preschool,
as well as these new LEA-childcarc partnership stats, and parental choice about state-funded
preschool options. From a sustainability standpoint, this model is completely sustainable after
the term of the PEG. LLEAs that choose to continue the partnerships with childcare centers can
continue half day programs without any additional funding, or choose to continue full-day

programs by committing additional resources.

The communities selected to implement this modcl have bigh pre-kindergarten service
gaps, based on data from the Texas Early Childhood Education Needs Assessment. In these
communities, the number of children cligible for pubﬁc school pre-kindergarlen greatly
outnumber the number of cligible children being served, These communities also have a large
supply of childcare facilitics, and an opportunity to partner with local private childcare to

provide services to more eligible children, helping them be more prepared for school. This

modcl will cost approximately § (b)) per child receiving a full year of PEG services. For

variations in the cost models for years one through four, see the attached budget worksheets.

Model 2: Enhanced High-quality Slots. The sub-grantees will build upon existing state
resources to implement continued quality improvement in pre-kindergarten classrooms in the
selected communities. To meet the grant definition of a high-quality preschool program, only
programs who are alrcady implementing a full-day pre-kindergarten program will be considered
for participation in the PEG under this model. Although the state funds half-day programs for
cligible children, many Texas LEAs choosc to provide full-day programs with 1,647 campuses
having provided full-day programs in the 2013-14 school year. These campuses represent

approximately 36% of public school campuses with a preschool program.

For this model, the SCECD will provide several resources to enhance quality. First,
LEAs who choose to participate within the selected communities will reccive a reimbursement to
pay for the additional cxpense of a teaching assistant for each pre-kindergarten classroom, or to
allow placement of a highly-trained Teaching Assistant. LEAs will be required to commit to a
maximum class size of 20 students to meet the requirements of the grant. This will allow these
classrooms to meet the maximum 10:1 child:staff ratio in the grant. Second, the pre-kindergarten

teachers and the new assistant teachers will receive access to the Engage platform and its
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resources. These staff members will also receive an initial in-scrvice training followed by
coaching support. Teaching assistants will receive four remote/online coaching sessions, Lead
Teachers will receive one year of online coaching that will be tailored to the teachers’
instructional needs. Teachers will also receive training in intensive small group instruction,
which allows teachers to provide additional support to children who are most at-risk according to
the child progress monitoring conducted with each child at the beginning, middle, and end of the
school year. Additionally, all assistant teachers will have access to the new eCDA program,
which will also be included on the Engage platform. {Leamn more about the new eCDA program
in Appendix A-57.) Before the end of the two-year implementation in their community, the
assistant teachers will have the requisite training hours and classroom experience to earn a CDA.
The CDA will provide a career path and nationally-recognized credential to support their careers.

Familics in these programs will receive access to comprehensive services.

For LEAs that arc intcrested in maintaining this model past their participation in the

grant, the sub-grantces wili assist LEAS in creating a sustainability plan to encourage continucd

implementation of this model. This model will cost approximately § SE’Q per child receiving a

full year of PEG services. For variations in the cost models for years one through four, see the

attached budget worksheets.

Model 3;: Enhanced Slots in the EastPoint Promise Zone. In communiﬁes where there are
full-day classrooms, we propose to provide additional professional development to improve the
quality of instruction, These classrooms already meet the expectations for degreed staff and
staff:child ratio. Many classrooms are also Head Start and inclnde the comprehensive services,
therefore, this model proposes to fill the gaps of professional development and comprehensive
services where needed. ESC-20 will provide services to classrooms in the EastPeint Promise

Zone.,

Teachers participating in the PEG will receive access to the CLI Engage onlinc platform,
including child progress monitering tools and online professional devclopment coursework
described above. This Model will only be implemented by ESC-20 to further enhance services

in the Bexar County Fastside Promise Neighborhood. A high percentage of children in this
region are already enrolled in programs that mect the structural requirements of the High-quality

Preschool Programs definition. Offcring high-quality in-service professional development and
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coaching will ensure consislency in instructional quality and teacher-child interactions across all
Texas PEG classrooms. For EEAg that are interested in maintaining this Model past their

participation in the grant, ESC-20 will assist LEAs in creating a sustainability plan to encourage

continued implementation. This model will cost approximately § Slﬂ per child receiving a full

year of PEG services. For variations in the cost models for years one through fouf, sec the

attached budget worksheets.

Model 4: Expansion of High-Quality Slots for Pre-kindergarten Program Choice

While increasing the quality of pre-kindergarten programs is the first goal of the state, PEG also
aims to provide opportunities for parents to send their children to the high-quality program of
their choice. Establishing both public and privatc program options for parents is a key
component of this model. To this end, the state proposes giving parents a choice in selecting the

pre-kindergarten program for their child,

In the parent application process, parents will apply to the sub-grantee though a lottery system.
Priority points will be given to those parents who choose to send their child to a program that
meets the definition of a high-quality pre-kindergarten program. The sub-grantcc will be
provided an allotment to implement continued qualily improvement in pré-k classrooms in the
selected communities. To meet the grant definition of a high-quality preschool program, only
public or privatc programs who are already implementing a full-day pre-k program will be
considered for participation in the PEG under this model. Although the state funds hall-day
programs for eligible children in public schools, many Texas LEAs and privale schools choose to

provide full-day programs.

For this model, the sub-grantee will provide several resources to enhance quality, First, LEAs
and Private schools must have the capacity to accept transfers and choose lo participate within
the selected communities. For private schools, an allotment wil! be provided to the school of
choice. LEAs and private schools that provide a maximum class size of 20 students to meet the
requirements of the grant will be prioritized. Second, the pre-k teachers and assistant leachers
will receive access to the CLI Engage platform and its resources. An initial in-scrvice training
follewed by coaching support will be available to these staff members, Teachers will also receive
training in intensive small group instruction, which allows teachers to provide additional support

to children who are identified by the child progress monitoring conducted with each child at the
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beginning, middle, and end of the school year of being most at risk. Additionally, any assistant
teachers will have aceess 1o the new cCDA program, which will also be¢ included on the CLI
Engage platform. Families in these programs will receive access to comprehensive services

through the same mechanisms outlined in models | through 3.

Subcontractors will establish a screening tool for carly learning programs that want to participate
in this model. While all LEAs in the high-need community will be eligible to participate, private
preschoel programs that meet specific criteria will also be encouraged to participate. Interested
private programs must be accredited by the Texas Private School Accreditation Commission
(TEPSAC), a body of accrediting associations whose primary purpose is to maintain standards of
accreditation among its membership. These standards of accreditation are comparable lo TEA
standards and prescrve the integrity of the member organizations and the schools they accredit.
Individual schools may seck accreditation from a THPSAC association member. TEPSAC is an
accrediting organization that requires its schools to uphold standards comparable to state
standards. These standards include, but are not limited to, consideration of the schools’ goals and
objectives; compliance with applicable statc and federal statutes; effective administration and
governance; the teaching of a balanced curriculum; implementation of personnel practices that
ensure hiring qualified instructional leaders with college degrees; student achievement; and
indicator-based quality of learning., Subcontractors will assess public preschool and qualifying
private programs 1o determine the extent to which programs meet structural requirements of
high-quality preschool programs and identify gaps in professional development and
comprehensive services that could be improved through the PEG. To support parent decision
making, information gathered with this tool will be used by the subcontractor to create parent
consumer education materials which will be disseminated through SCECD websiics, carly

learning programs, and other nctworks accessed by parents in the high-need communities,

This model will cost approximately $8,000 per child receiving a full year of PEG
services, however, if the program selected by a parent is a public school program or a privaic
program that has partnered with an LEA this cost will be reduced as the state will provide the
allowable half-day ADA.




PEG STAGES OF IMPLEMENTATION ACTIVITIES AND MILESTONES

LOR:

ds N

o Data used for the selection of Iligh-need Communities, for the purposes of this grant

application, will be verified and updated through reports and surveys of target communitics

and LEAs.

« Additional information will be collecicd about Texas non-required fields that were

previously unreported or under reported to the TEA, such as: class size, teacher-child ratio,

Teaching Assistant training and credentials, current child progress monitoring system, LEA

kindergarten eniry asscssment, and any additional services thal might satisfy the

comprehensive services requirement.

o To further refine our list of possible PEG recipients we will create a new statewide data set

that at a minimum consists of information on the following charactceristics:

o LEA and Campus data

Pre-kindergarten enrollment

Program day (half 6r full)

Percent of children in poverty by campus

Percent of children receiving unsatisfactory score on 3" grade Reading —
STAAR

Percent of children receiving unsatisfactory score on 3 prade Math —

STAAR

o Childcare Program data

Examine Fit and Feasibility

1. Assess “goodness-of-fit” for public school campuses and childcare partners that have been

Include only programs in good standing with Department of Family and
Protective Services (i.c., meets minimum licensing standards)
TQRS rating leve! for Texas Rising Star Providers

Previous or current Texas School Program participant
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identified as High-need Communitics. For Model 4, a screening tool will be established to
assist in the selection of high-quality preschool programs. This process involves surveying
and interviewing school leadership to ensure commitment model goals, adcquate

infrastructure to carry out requirements, and willingness to develop a sustainability plan in

year 2 of PEG participation.

2. Create summary of barriers or challenges to implementation for each community to guide
development of MOU and site specific project plan (e.g., inadequate supply of childcare
programs with infrastructure needed for Model I- Expansion; LEA is unwilling to adopt PEG
child progress monitoring system; LEA or childcare program is unable to meet data sysiem

requirements).

Operationalize Model

1. Collzboraic with Sub-grantees, Texas Early Leaming Council, and members of Linked
Tcaming Structure to clearly outline the goals and objectives for each PEG Model.

2. Develop project charters, MOU template, Letter of Commitment Template, and outreach

documents that will be used to invite and formalize participation in High-nced Communities.

Involve Stakeholders
1. Begin development of Linked Teaming Structure (Metz, Bartley, 2012; Zero to Threc) that
brings together stakeholders, to support program planning and diffusion, across the following
contexts:
o Policy Representatives (e.g., policy makers, Texas Barly Learning Council)
- o Oversight and Administration Representatives (e.g., TEA, Texas Workforce
Commission, University of Texas College of Education)
o Support for Professional Development Providers Representatives (e.g., professional
development agencies, State Center for Early Childhood Development; Education
Service Centers, CDA council, Head Start State Collaboration Office Direclor-Texas;
childcare administrators involved in public-private partnerships, principals in high-
need regions)
o Supporting Practices with Children and Family Representatives (e.g., ELL certified

educator, Special Needs certified educalor, teacher working in public-private
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partnership classroom, counsclors, social workers, parent liaisons)
2. The formation of these teams and proceedings will be facilitated by the Texas Early Council,

as several of the requircd representatives are part of the current council structure.

Make a Decision

1. Based on the results of these exploratory needs assessments and the recommendations of our
stakeholder teams, Texas will finalizc sclection of High-need Communities and LEAs, and
release this information along with detailed Model Requirements.

2. Refine list of providers and LEAs suitable for Model 1and Modcl 4 - Expansion through
public-private partnerships based on findings from Exploration phase and guidance from

Superintendents and Childcare Operators having supplied Letters of Commitment (sce

Appendices A-88, A-89, and A-90 for letters of commitments currently used in Texas School

Ready!).

IMTALL\TION STACE :

Acquire Resources

1. To prepare for newly adopted Model practices, aclors across all settings (e.g., PD providers,
school administrators, teachers) will assess existing resources (e.g., Teacher Assistant
budget, wrap-around care for children enrolled in full-day pre-kindergarten program, rich
classroom materials that support instruction), and coordinate resource nceds with sub-
grantees,

2. Sub-grantees will establish MOUs with LEAs and childcares that will receive PEG funds.

3, Sub-grantees will work through their agency procurement teams to obtain SCECD selected
school readiness kits, classroom start-up kits, and supplemental curriculum to support

language and literacy development to be allocated to PEG programs with identified need.

Make necessary structural and instrumental changes
e Structural changes associated with Model 1-Expansion through public-private partnerships
that bring half-day programs o full-day include:
o Develop Childcare Partncr Capacity Checklist that will assist childcare programs in
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identifying gaps in their program that will need to be addressed before initial
implementation of PEG in the classroom, which may include:
= [Evaluate the merit of curriculum in use |
*  Access fo liferacy and math manipulatives
» Routincs for developing lesson plans aligned with Texas Pre-kindergarten
Guidclines
»  Use of parent outreach tools such as resource and referral boards, school

website, or phone/text messaging service

o Development of full-day supplemcntation protocols, including the requirements and

procedures childcarc programs must adhere to in order to receive reimbursement {rom
sub-grantecs.

Guidance and requirement documents outlining instructional and caregiving practices
that are expected to occur during the cxtended portion of the pre-kindergarten day.
Development of parcnt consumer education materials outhning public school
altendance requirements associate with the partnership class; development of

consumer education materials to support parents in Model 4.

Structural changes associated with Model 2-Enhancement by bringing child:staff ratio to
10:1 in cxisting full-day programs include:

o Draft key qualifications for Teachers Assistants.

o Draft a training plan for Teacher Assistants that includes initial training in pre-
kindergarten guidelines, small group instruction (e.g., adhering to lesson cycles),
child progress monitoring.

Establish protocol for assisting Teacher Assistants without a CDA to earn the
credential before the end PEG support. SCECD offers CDA planning tools for
completing competency statcments through engage. Engage also offers, at no-cost to

PEG participants, approximately 90 of the 120 hours required to qualify for the CDA.

Changes associated with delivery of High-quality In-service Professional Development and
Coaching include:

o Professional Development Specialists begin routinc supervision and collaboration

meetings to coordinate professional development schedules, discuss supervision and

fidelity protocols, and reecive feedback and support from project leadership and
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peers.

o Materials are ordered based on the needs of programs, and support staff coordinate

shipping and tracking of inventory with early learning provider staff.
» Changes associated with ¢stablishing Comprehensive Services include:

o Development referral pathways (e.g., purchase screens for ACT Early Texas
screcning and referral tool; partnering with local resource and referral agencics in
cach High-need Community).

o Training and outreach to school leaders, school nurses, and counsclors. Trainings
build understanding of comprehensive services protocols and responsibilities of
school staff and resource and referral partners

o Drafl key qualifications Comprehensive Services managers and write protocol for
direct scrvices and referral.

o Coordinate with the Texas Early Learning Council and representatives from Linked
Teaming Structure to design Community Hezlth Fair objectives, activities, and

timeline,

Develop Implementation Supports
1. Develop data systems requirements to ensure integration of information with TOMS-Engage
System, and eventual integration with state longitudinal data system, known as the Texas
Student Data System (TSDS) in 2016,
2. Establish protocols for the collection of child progress monitoring data, classroom
observation data, and implementation feedback surveys.
o Develop Sustainability Planning Template for LEA review and feedback.
o Devclopment of the Training and Implementation Fidelity Framework that will
include: _
a. Training and intervention protocols that guide how tcachers and professional
development staff will be trained.
b. Supervision protocols that will detail the responsibilities and monitoring schedule
for program managers and coordinators (e.g., document review periods and
scoring procedures, sitc visit abservation tools and windows).

¢. Maintenance protocols for school administrators, teachers, management staff, and

58




coaches to supporl smooth implementation (e.g., escalation guidance, requesting

technical support, and protocols).

Prepare Staff

1.

Conduct webinars and create collateral materials thal oricnt school leaders, and the Lead and
Assistant Teacher teams to the goals of the PEG. Encourage collaboration between the
teaching teams to support good working relationships that are centered around positive
teacher-child intcractions and good instructional support.

SCECD and the ESCs employ a strong core of professional devclopment specialists that
conduct training, facilitate courses, and provide individualized coaching. Should additional
coaching staff be required for the implementation of the PEG, these staff would be hired and
trained during this phase.

Ilold 5-day professional development and coaching PEG training at SCECD to ensurc the
following for PD staff: a) clearly understand that goals and activilies associated with the
cxpansion and enhancemnent models, b) able to access and use Engage professional
development content and child progress monitoring tools, ¢) demonstrate good agreement
against master coders using the Classroom Observation Tool and Classtoom Environment

ChecKlist, and d) develop strong coaching skills.

INITIAL IMPLEMENTATION STAGE =
Initiate New Services

Childcare programs identify or hirc highly qualified Lead Teachers with a bachelor degree
using their share of the Avcrage Daily Attendance (ADA) received from the partnering LEA.
Childcare programs identify or hire qualified Tcacher Assistants,
Teachcers in need of a CDA will receive assistance to create a CDA plan using no-cost PD
courses and competency statement tools offered through Engage.
Initiation of professional development and coaching support begins with the following
actions:

o Establish Professional Development and Coaching loads, and assign PD specialists to

Lead Teachers and Tcacher Assistants.

o Coaches conduct introductory meeting with school leaders and teaching staff to orient

59




all parties to expectations for coaching, child progress monitoring, and instructional
improvement.

Support staff begin tracking order and receipt of classroom materials and intervention
equipment.

Support staff send electronic invitation for Engage enrollment, provide technical
support for new users, and post training modulcs, as well as reference guides for
teachers and coaches that will cnter student information, conduct progress
monitoring, exchange remote coaching videos, or view professional development

COUrses,

SCECT conducts outreach to register ncw Engage users for a series of webinars on

the following topics:
. Accessing and navigating Engage platform
»  Setting up you school and classroom data
*  Accessing eCIRCLE professional development courses and activity library
» Using the CIRCLE child progress moniioring system
» Interpreting and utilizing child progress monitoring data to drive instruction
= Using the Classroom Observation Tools for teachers and administrators
Coaches will cstablish monthly coaching session calendars in preparation for the start
of on-sitc or remote coaching sessions.
Teachers attend the 2-day CIRCLE to receive foundational in-service training in
language, literacy, math, and responsive early childhood practices.
Coachcs conduct baseline observations of the early childhood environment and
teaching behaviors using validated tools. These observations will guide teacher-

coach goal setting practices.

Manage Change

L]

Establish feedback pathways and routines for school leaders, teachers, parents, and PD
specialists to encourage stakeholders and participants to share concerns, submit requests for
improvement or support, or make recommendations for smoother implementation. This can
be accomplished in part through brief surveys, open comment opportunities, and synthesis of
information submitted through the online “Help Ticket” feature for Engage, and routine

contact with early leaming providers.
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Data Systems

1. Begin monitoring compliance through data entry and tracking requirements including
program, classroom, teacher, and child relatcd data that will be collected and used for
reporting and program improvements (¢.g. demographic information, professional
development history, program characteristics, classroom curriculum and resources).

2. In PEG year 2, undertake necessary development work to integratc Engage data with the
Texas Student Data System (TSDS). Additionally, in 2017 the federally funded Texas
Kindergarten Entry Assessment (TX-KEA) will be available to all Texas LEAs through the
TSDS. Once this oceurs, Texas will be able to link CIRCLE child pregress monitoring in
Pre-kindergarten with Kindergarten data and make information available in TSDS.

3. Conduct outreach to inform programs about Engage “Help Ticket” to encourage users to seek
support when difficulties with program modcl implementation or technical challenges arisc.
Tickets are assigned to appropriate specialists, and used to examine a range of program
activity including issue resolution rates, wait times, and frequently occurring issues.

4. Program management and coordinators routinely check-in with programs to ensure that data
has been appropriately entered, teachers have completed required progress monitoring, and

teachers are accessing reports needed to guide instruction.

Improvement Cycles
1. This staic of implementation is marked by repeated cycles of analysis and problem solving
which is accomplished by initiating thc following performance measures and protocols for
continuous improvement:
| o CIRCLE-Child Progress Monitoring System data is uscd by teachers to guide
instruction at the beginning, middle, and ¢nd of the school year. Analysis of child
performance and gains across these school readiness domains support evaluation of
instructional fidelity and child receipt of the program.
» These formative data are also analyzed by SCECD to determine whether or
not difference in children’s scores across regions and scorés indicate the need
for a more specialized approach in a given area (see Appendix A-62 for

examples of benchmark based small group reports, recommended activitics,
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and statewide versus regional comparison charts).

o Classroom Environment Checklist (CEC) data is collccted at the beginning, middle,
and end of the school year, Teachers receive feedback on their scores and are
provided access to an onlinc resource library with photos and video examples linked
to each item on the checklist. Coaches use this data to set improvement goals with
teachers (sce Appendices A-38 for samples of CEC items and reports).

o Classroom Observation Tool (COT) and Short-Term Goal Sctting System allows
coaches to document teacher’s progress as they gain new instructional skills, and
provides goal setting resources to support collaboration between teacher and coach.
Teachers reecive a Short Term Goals Report at the conclusion of each coaching
scssion that provides a summary of personalized goals, an aciion plan detailing the
responsibilities of coach and teacher leading into the next coaching session, video
links to demonstrations of each goal behavior, specific end of year outcomes from the
Texas Pre-kindergarten Guidelines that are associated with goals, and suggested
instructional activities (see Appendix A-45 for sample reporis and resources).

» These formative data are further analyzed by SCECD program staff to
determine coaching fidelity, intervention receipt by teachers, gaps in
knowledge and skills indicating the need for more intensive professional
development in a particular area

2. School lcaders (i.e., principals and administrators) receive training in the following:

o Use of the Administrator’s Classroom Obscrvation Tool (A-COT), a web-based
data collection tool connected to an online training course in effective early
childhood practices. Administrators have access to reports that support data-
bascd decisions (e.g., identify instructional strengths and weaknesses to better
target training or balance instructional quality across classrooms).

= Use of the CIRCLE progress monitoring system reports, allowing
fcadership to look at trends in child skill development across the program,
within groups of children, or for a particular child enrolled in the school.
3, Monitoring teacher exposure and receipt of training and course material is captured through
the Engage system analylics tools, PD specialists and program management staff will

receive routine reports on teacher usage including courses or topics accessed, lime spent in
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sessions, and results of end of course assessments.

4. Coaching is an increasingly content and data-driven approach being used in school-based
settings. Fidclity is asscssed through a series of performance and compliance reports that arc
generated according to a schedule. These reports allow managers, coordinators, coaches, and
teachers to examine patterns of instructional behavier, arcas in which goals for improvement i
have been set, and the extent to which coaches report goals having been met. In addition to |
these data, coaching fidelity is monitored by program managers at SCECD through monthly
collaborative web-based mectings in which coaches share clips of their own coaching
praclice fdr analysis and feedback from péers and program managers.

5. If issues with model fidelity (delivery, uptake, or effectivencss) are indicated by any of these
data, sub-grantees will coordinate with representatives of the Linked Teaming Structure to
quickly make decisions to improve implementation. Changes at this stage often involve
further clarification in objcctives and activities, improvements to communication and

coordination of plans acrass the system, and less often changes in core model content.

FULL IMPLEMENTATION STAGE ST
Skillful Implementation
1. Sustainability plans are drafted by PEG recipients in accordance with the established MOU.

For example, at this stage schoel leaders and teaching staff have adopted consistent routines
for utilizing CIRCLE progress monitoring, using Engage online training materials and
activities, and using Lead and Assistant teaching teams to deliver targeted small group
instruction. Sub-grantces will support the school administrators in the development of a plan

{o continue these activities in the year(s) following participation.

Implementation Quicomes

1. Once routines for collecting CIRCLE progress monitoring data have been well cstablished

decision makers, program leadership, and school personncl can begin to think critically about

trends in child skills apparent within or across schools, LLEAs, and regions.
2. End of Course Assessments yicld valuable information about teacher knowledge across

school readiness domains. When analyzed in conjunction with course fidelity (e.g., video and
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activities viewed in course) these data can guide decisions about staff teaming and further
training or hiring needs.

Routine performance measurement of instructional quality 1s achieved through established
Texas School Ready! protocols for collecting briet teacher-recorded lessons (e.g., 5-10
minute small group letter knowledge) and scoring, by reliable raters, using the well-validated
Teacher Behavior Rating Scales. Teachers are randomly selected to participate m
performance measurcment and submit video-recorded lessons 3 times per year (see
Appendices A-64 and A-65 for samples of secure vidco-upload site, and performance
measurc), These data are used to assess gains in instructional skills within and across
communities, schools, and classrooms. _

Once the program is firmly in place child performance on the Texas Kindergarten Entry
Assessment (TX-KEA) will be used to compare the readiness skills of children enrolled in a
PEG classroom and those that were not enrolled. These comparisons can be further refined
based on enrollment in non-PEG preschool classrooms and those children not having been
cnrolled in state preschool at all prior to kindergarten entry.

Additional summative evaluation of PEG impact will occur when children from PEG cohorts
1, 2, and 3 take the 3% grade STAAR test. We will cxamine the percentage of PEG children
within a specific cohort having achieved satisfactory scores in Reading and Math, compared
to other children in that year that were not enrolled in a PEG classroom, or that were not

enrolled in any state preschool program.

Innovation Ouicomes

1.

In the.fall of each PEG supported school year, SCECD will conduct statewide outreach to
provide development updates, training information, and tips for the effective utilization of
Statewide Quality Improvement Projects resources, detailed in Section C. At the end of each
PEG supported school year, SCECD will conduct a statewidc survey to gauge the reach and

utility of these resources.

Standard Practice

2.

Tn order to maximize the reach of PEG funds in Texas, participating programs will be
evaluated using a standardized pratocol at the end of the first full ycar of participation;
should the program be deemed as having achieved high levels of instructional growth and

should program Ieaders indicate the ability to sustain efforts without PEG support in the
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second year, PEG support will be reduced and allocated to another priority classroom in the

same community.

5. HOW THE STATFR, IN COORDINATION WITH THE SUB-GRANTEES, PLANS TO SUSTAIN HIGH-
QUALITY PRESCHOOL PROGRAMS AFTER THE GRANT PERIOD

Since 2009, TEA has invested in scveral statewide initiatives in an ctfort to build
capacity in areas such as curriculum alignment, curriculum support, as well as programmatic
support (i.e., TEKS PD, STEM, ELPS). These fforts have supported LEAs in ensuring quality
programs that will impact student achievement in Texas schools. The sub-grantees are familiar
with thesc efforts and will continue to support thc TEA and LEAs across the state in their
sustainability efforts to ensure student success via accountability and monitoring efforts that are

established for the PEG.

Each of the proposed implementation modcls is sustainable afier the grant period ends.
For LEAs that are interested in maintaining this model past their participation in the grant, the
sub-grantees will assist LEAs in creating a sustainability plan to encourage continued
implementation of the enhancement models (Model 2 and Model 3). Model 1, the expansion
model, is the only implementation model that provides funding to expand half-day programs to
full-day, through the childcare-LEA partnerships. From a susfainability standpoint, this model is
completely sustainable afler the term of the PEG. LEAs that choose to continue the partnerships
with childcare centers can continue half day programs without providing any additional funding,

or choose to continue full-day programs in thesc communities by committing local additional

resources to provide a full-day program.
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E. Collaborating with Each Sub-grantee and Ensuring Strong Partnerships

1. ROLES AND RESPONSIBILITIES OF THE STATE AND SUB-GRANTEE IN IMPLEMENTING THE
PROJECT PLAN

In implementing the project plan, the TEAwill host an initial kick-off meeting with the
sub-grantees to discuss the goals of the grant and the implementation of the four models within
the target communities for cach sub-grantée. TEA will maintain regular communication with
sub-grantees through written reports and phone calls. This communication will include routine
dala-sharing procedures on performance measures (e.g., academic progress of students within
communities based on child progress monitoring data, charts and repots on teacher gains in
instructional practices based on Classroom Observation Tool). Additionally, all sub-grantees
will submit annual summary reports and attend a bi-annual face-to-face meeting with TEA to

discuss progress and best practices, and maintain fidelity to the implementation models.

The sub-grantees will be responsible for implementing the project plan and ensuring
tidelity to the models, as defined in section D of the application. Fach sub-grantee will sign an
MOU with TEA that dctails their contributions to the implementation of the project plan. Each
sub-grantee will be responsible for implementation within the target compminities outlined in the
this application, as well as meeting the reporting requirements defined by TBA. Any change to
the implementation of the project plan must adhere 10 a strict change management plan that will
be outlined in the MOU between TEA and each sub-grantce. The sub-grantees will be required
to attend monthly meetings or conference calls, as determined by TEA, and provide regular
project status updates. The sub-grantees will maintain regular communication with TEA and
with fellow sub-grantees to mitigate risks and share best practices during the implementation

period.

2. How HIGH-QUALITY PRESCHOOL PROGRAMS WILL BE IMPLEMENTED

In this section we describe the specific implementation strategy for each of the 5 required High-

Quality Preschool Program components:

a) Moving programs from half-day to full-day
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Texas funds half day pre-kindergarten programs. In order to maximize the reach of the
PEG, we will primarily target communities and carly learning providers already offering full-day

programs through local revenue or other grant funds.

b} Limiting class size and decreasing child to staff ratios

Texas has not adopted minimum standards for class size or ratio within public preschool
programs, although TEA recommends a maximum class size of 22. For classrooms supported by
the PEG, élass size will be capped at 20 children, and a ratio of 1:10 will be maintained during
the grant supported portion of the day. For example, when public school teachers deliver the
educational component to students serviced at a childcare facility, PEG requirements will be
adhered to during the public school portion of the day, while childcare licensing requirements

will be adhered to during wrap-around-care hours.

¢) Employing and compensating teachers with a bachelor’s degree

Texas already meets this standard. All public school teachers, regardless of the subject or
grade level they teach, are required to hold at least a bachelor’s degree and a state certification.
Teachers are on the same local pay scale determined by the LEA; pay is determined by years _of

experience and additional higher education degrees on this local pay scale.

d) Providing, in-service, evidence-based professional development such as coaching

Professional development is the comerstone of the TSR model. Iligh-quality, accessible
PD is currently delivered through sclf-paced, online coursework known as ¢CIRCLE and
through personalized coaching. The delivery system for many of TSR's professional
development components has recently shifted to the Engage e-learning platform, and in the very
near future, Engage will be openly accessed by all public school teachers at ne charge to LEAs.

¢CIRCLE Professional Devclopment, hosted through Engage, is a series of facilitated
web-based courses designed to provide teachers with foundational and advanced knowledge in
areas linked to children’s school readiness (e.g., language, literacy, math, social and emotional
development). These courses ensure all preschool classroom participants receive the same
exposure to high-quality content, shared learning experiences, and opportunitics for collaboration
with peers in their ficld, The 2-hour sessions are focused on specific content areas and are

designed to translate directly to improved teacher practices. Teachers are increasingly
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participating in cCIRCLE as access to technology expands in rural regions and as our ability to
cngage participants remotely is honed. _

A schedule for Year | and Year 2 tcachers is provided in Appendix A-70. Additional ' |
courses are made available when time permits or as a follow-up for participants after year 2.
Note: This professional development program is a core component of the cvidence-based TSR
model, which has been found in multiple random assignment studies to result in substantial gains
in instructional quality and child cutcomes in school readiness domains. See efficacy studies in -
Appendices A-17 and A-19.

Teacher coaching, another key component to the research-driven TSR model, is currently

employed to project participants through two mediums: 1) face-to-face, in-class coaching and 2)
remote, video-based coaching. TSR coaching, regardless of whether it is delivered face-to-face
or remotely, includes the same core components:

+  Supporting implementation of guidclines and eCIRCLE content

» Learning to use child progress monitoring results to provide larg.ctcd instruction to

children falling below benchmarks in language, literacy, and math skills
»  Observation and goal setting using the Classroom Observation Tool and goal sctting
system in TOMS
+  Encouraging critical reflection and demonstrating effective instructional practices
«  Learmning to cffectively use curriculum and develop lesson plans
Facc-to-face coaches provide in-class demonstration of new instructional strategies, work

side-by-side with teachers to help them fine tunc their practices in-the-moment, help with reom
arrangement to support classroom management and learning opportunities, and are available to
sit down with a teacher’s resources (curriculum guide, materials, progress fnonitorin g data) and
help teachers create lesson plans. Year 1 teachers receive 4 hours of coaching support, followed
by 3 hours for Year 2 teachers and | hour for Year 3 tcachers. Prior to beginning coaching, all
participants attend a face-to-face, 2-day CIRCLE and progress monitoring training to orient them
to the technical componcnts of the project.

Remote coaches use video editing software to provide annotated feedback on a teacher’s
own instructional videos. Annotation draws a teacher’s attention to positive strategies already in
place, and calls out missed opportunities for interaction or instruction. Annotated feedback is

aligned with the Classroom Observation Tool, ensuring teachers in both face-to-face and remote
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coaching are working toward the same quality improvement goals. Once a teacher has received a
feedback vidco, a 30-minute to 1-hour call is conducted by the coach to reflect on the video,
establish and document new COT goals, and check in with the teacher regarding child progress
monitoring and the completion of eCIRCLE coursework. Remote coaches have access to an
extensive library of high-quality teaching clips aligned with the COT. These demonstration
videos are sent to teachers to provide a model of goal behaviors in lieu of in-class demonstration.
Tn betwecn coaching feedback calls, coaches cngage teachers routinely through email and course
]ﬁostings. When geographically feasible, remotely coached teachers arc invited to attend a face-
to-face 2-day CIRCLE and progress monitoring training.

Teachers and assistant teachers participating in the PEG will also receive access to the
new eCDA program, offcred through Texas School Ready! These teachers will has access to a
series of online training modules that complement the eCIRCLE online courscs o provide 120
hours of professional development in required domains to eam a Child Development Associate
(CDA) credential. This coursework increases the 'e.arly Ichildhood content knowledge and allows
these teachers to eam a nationally-recognized credential. This increased content knowledge
allows the teachers to provide better instruction to the children in their classrooms, as well as

provide additional career opportunitics.

e) Providing comprehensive services

The sub-grantees will providé comprehensive services to children enrolled in the PEG-
funded classrooms. These comprehensive services will include medical and dental screenings
available to the childré-n, provided by local health providers. Additionally, we will coordinate
health fairs in local communities to include health and dental providers, nutrition information,
and materials for parents. The sub-grantees will create outreach materials for parents based on
PALS, a nationally recognized parenting program, and CATCH, a nationally reco gnized

nutrition and obesity prevention program. These comprehensive services include:

«  Coordinating screenings for hearing, vision, dental, health (including mental health), and
development provided by local health providers, as well as referrals and assistance
obtaining services, when appropriate.

o Hearing and Vision screenings arc currently provided by all LEAs
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o Connecting familics with early childhood mental health consultants to provide
support mental health support.
o Provide information about resources and community partners available to provide

screenings, immunizations, and basic preventative care.

»  Supporting Parent Engagement,

o Sub-grantees will create outreach materials for parents based on PALS, a
nationally recognized parenting program, More information about PALS is below.

o Sub-grantees will also utilize cxisting resources previously made available by the
TEA in the area of parcntal involvement and engagement. A variety of resources
have been created to support statewide efforts for parental engagement. Sub-
grantees will review the existing resourceé and dctermine their alignment to the
goals of PEG.

o Encourage parents (o participatc in parent teacher conferences.

o In collaboration with the TEA, Education Service Center Region 16 hosts a
statewide Parental Involvement Conference. This annual conference is made
available statewide and parents are encouraged to participate. Parents of students

participating in PEG will be encouraged to attend this annual event.

»  Nutrition Services children in the PEG funded classrooms will have access to nutritious
meals as provided by the LEA that is in accordance with the CACFP guidelines and
Department of Agriculture for the recommended Child and Adult Care Food Program
guidclines promulgated by the Department of Agriculture,

. Services coordinated with LEAs and early intervention service providers and other

entities providing services under part C and section 619 of part B of IDEA;

»  Physical activity services CATCH, a nationally recognizéd nuirition and obesity
prevention program. CATCH Early Childhood (CEC) is designed to nurture a love of
physical activity, provide an introduction to classroom-based gardening and nutrition, and
encourage healthy eating in children ages 3-5. Modeled after the nationally recognized
CATCH Program, CEC provides an environment where physical activity, hcalth
cducation, gardening and healthy eating behaviors are valucd and taught. Little ones are

motivated to walk, run, jump, dance and movc their whole bodies while playing and
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having fun! The CEC program includes lessons with hands-on activitics designed to
teach and encourage healthy eating habits and a physical education component including
PE activities aimed at increasing their moderatc—to-\«;i gorous activity while they are at
pre-school.

« Supporting community linkages to community services by coordinating health and
community services fair with the following organizations (Children’s Health Insurance
Program providers, Medicaid providers, Mental I1ealth America of Texas, the Texas
Association for Infant Mental Health, the Texas Pcdiatric Society, the Texas Dental
Association, local food banks, and RAISE Texas, and other State and local partners) to
access the following types of services or supports: health, mental health and dental
providers; nutrition information for children, and materials for parcnis; domestic
violence; substance abuse; adult literacy, education and training; and, financial asset

puilding programs.

In the EastPoint Promisc Zone, the sub-grantees with provide Play and Learning
Strategies (PALS) (o parcats in the community. (Leamn morc about PALS in Appendix A-72.)
PALS is a research-bascd parenting program that helps parents support their young children’s
social-cmotional, cognitive, and language development. The PALS medel includes three
features: research-based parenting curriculum videos, active parent involvement during and in-
between PALS sessions, and competent and experienced stalf that build trusting relationships
with families. Through 10-week (infant program) and 12-weck (toddler/preschooler program)
curricula, parents learn specific behaviors that help them tune in 1o their young children, respond
in a sensitive and contingent manner, and provide appropriate cognitive and language
stimulation.

PALS has been reviewed and accepted into three national What Works Clearinghouses as
an cffective parenting program: 1) Department of Health and Human Services Maternal, Infant,
and Early Childhood Home Visiting, Home Visiting Evidence of Effectiveness; 2) Promise
Neighborhoods Research Consortium; and 3) Early Intervention Program Archive to Reduce
Developmental Disability. Randomized control trials demonstrated the effectiveness of the
PALS intcrvention programs for both premature and full-term infants and toddlers/preschoolers.

Below is a sample of the major findings in comparison with a control group.
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Parent outcomes include: 71% used richer vocabulary with their children; 64% provided
richer verbal explanations to their children; 68% spent more time maintaining their child’s focus
of attention and interest; 69% showed greater warmth and sensitivity to their children; and, 69%
were mote contingently responsive to their children (i.e., parent’s respense was well matched to

“the child’s signals). Child outcomes include: 64% achieved higher coguitive test scores; 72%
achieved higher motor skills scores; 64% showed greater expressive language skills; 39%
showed larger receptive vocabularies; 55% uscd more words during interactions with their
parents; 59% initiated conversation with their parents more often; 66% provided a verbal
response in response to a parent request more often; and, 67% showed greater cooperation in

providing a responsc to parents’ requests.
3. HOW THE SUB-GRANTEE WILL MINIMIZE LOCAL ADMINISTRATIVE COSTS

TEA will monitor the activities of all sub-grantees to ensure the efficient usc of funds. |
The sub-grantees will minimize local administrative costs by utilizing resources that are already
available to LEAs in Texas, including the online professional devclopment, child progress
monitoring tools, and data reporting system available through the Engage platform.
Additionally, the sub-grantees have a history of implementing large-scale projects throughout

Texas’ regions and statewide cost-effectively.

4. HOW THE STATE AND SUB-GRANTEE WILL MONITOR EARLY LEARNING PROVIDERS

TEA will maintain regular communication with sub-grantees through wrilten rcports and
phone calls. This communication will include routine data-sharing procedures on performance
measures (e.g., academic progress of students within communitics based on child progress
monitoring data, charts and repots on teacher gains in instructional practices based on Classroom
Observation Tool). Additionally, all sub-grantces will submit annual summary reports and
attend a bi-annual face-to-face mecting with TEA to discuss progress and best practices, and

maintain fidelity to the implementation models.

The sub-grantees will utilize the data system cmbedded into the Engage platform, known
as the Texas School Ready! Online Monitoring System (TOMS) which tracks early childhood

provider participation in TEA-funded grants. This system allows communitics to manage their
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own information (c.g., upload student rosters, update program/facility characteristics, submit
routine reports, complete online surveys, and submit obscrvational data and child progress
monitoring data). Directors, managers, community coordinators and mentors receive reports,
notifications, and support when expected compliance or performance measurement data is past

due or outside expected parameters.

Monitoring of carly learning providers is also assured through a strong project
management approach consisting of routine and unannounced sitc visits; conference call/web-
based meetings; and surveys. Adequate intervention monitoring across large numbets of
pmgrams. and regions is carried out through a tiered management structure which includes
Subcontractor Director, Subcontractor Community Manager, Local Community-based Project
Coordinators, and Local Community-based Project Coaches. This structurc allows for
monitoring of fidelity across all levels of the program. Each community will house a project
coordinator to manage the activities in LEAs who will provide information on the

implementation of the PEG to the sub-grantees regularly.

5. HoOW THE STATE AND THE SUB-GRANTEE WILL COCRDINATE PLANS

_ The sub-grantees participated in the grant writing process and worked together to develop
the four implementation models. Consideration of the local communities and the sub-grantees’
capacity to provide services was an integral part of the planning process. All sub-grantees will
utilize the same resources across the state to implement the four models in local communities,
inctuding child progress monitoring tools and online professional development coursework
through Engage. This will cnsurc fidelity to the implementation models and allow the sub-

grantees to provide similar services to LEAs across the state.

6. Iow THE STATE AND THE SUB-GRANTEE WILL COCRDINATE, BUT NOT SUPPLANT, THE
DELIVERY OF HIGH-QUALITY PRESCHOOL PROGRAMS FUNDED UNDER THIS GRANT WITH
EXISTING SERVICES FOR PRESCHOOL-AGED CHILDREN '

Texas will not use PEG funds to pay for services the state or local funds alrcady cover.
Our approach is to use these funds to specifically meet the definition of high-quality preschool
programs, as defined by the PEG. For example, only LEAs who are currently operating full day
programs will be eligible to participate in Models 2 and 3, and only those who are full day and
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have an aide in place will be eligible to participate in Model 3. Our implementation models will
not supplant state funding for existing services, and is inspiring LEAs to improve quality. For
cxample, at least one LEA, Judson ISD in the EastPoint Promise Zone, will provide additional
local funding to bring their currcnt half-day program to full-day in order to qualify for
participation in the PEG.

Our plan includes an agreement with LEAs to build into future budgets funds to sustain
the quality improvements that have been initially covered by PEG funds. The sub-grantees have
a long history working with LEAs and early learning providers in other settings. For cxample,
the SCECD has partnered with Houston ISD to deliver research-proven Tier Il and 11 services for
struggling readers initially through private foundation funds, which HISD has matched and over
time phased in a sustainable plan to continue and expand these services. The program is now
sustained fully by local schools. Additionally, processes and structures have been established
that will allow ESC-20 to work with both the statewide system of ESCs and LEAs 10 cnsure the

coordination of efforts and exccution of services will not supplant existing structures.

7. How THE SUB-GRANTEES WILL INTEGRATE HIGH-QUALITY PRESCHOOL PROGRAMS FOR
ELIGIBLE CHILDREN WITHIN ECONOMICALLY DIVERSE, INCLUSIVE SETTINGS

Integration of programs and activitics is inherent in the TSR program. All providers
within a community, including childcare, Head Start and ISD Pre-kindergarten programs come
together to solve problems of access to services, resources, and (raining for a broad range of
teachers and families within the community under the grant. A key advantage of the Texas
School Ready! approach, which will be utilized through all four implementation models to
improve quality in preschool programs, is that teachers, regardless of sector or setling, receive |
the same high-quality materials, training, and assistance in the skill areas most closely linked to |
child outcomes, which helps promote continuity in quality for children across the state. Though |
a reduction in the number of School Readiness Integration (SRI) partnerships may have
diminished as a result of funding shortfalls in recent years, partners are still conscientious to
integrate and coordinate services for children and families including: transportation to and from

school or childcare sctting; meals during school hours; classroom space within a childcare
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setting; instructional matcrials through access to school resource centers; before and after-school

care; participatc in professional development opportunities; and, share resources and supplics.

The key principles driving SRI are to ensurc: preparedness of all children to enter
kindergarten on or above grade levcl; that children benefit from the full array of public education
services; and, that solutions are community-based and individualized. Potential partners could
include: Public Pre-kindergarten Programs/Charter schools; Local Workforce Commission
Boards; Head Start Providers; Community-bascd non-profit organizations; Cellege or Untversity
Early Childhood programs; Private for-profit licensed childcare providers; Nonprofit licensed

child-care providers; and, Family childcare providers.

Given the high number of children attending state-funded preschool programs that do not
meet the PEG definition of high-quality, we propose to dedicate these resources to improving
quality for our most at-risk children, or those who may be in need of additional supports. Texas
only provides funding for eligible children for half-day preschool programs to LEAs. However,
1,225 LEAs serve non-eligible children, whether it be through a tuition-based program or local
funds. In 2013-2014, 38 LEAs have received approval from the TEA Commissioner to provide a
tuition-based program for children who do not meet the eligibility criteria, but whose families
would like them to attend a school-based preschool program. If non-cligible children
participating in the preschool programs are in the same classrooms as the state eligible children,

they will also benefit from the higher quality programs offered through the PEG.

8. How TIIE SUB-GRANTEES WILL DELIVER HIGH-QUALITY PRESCHOOL PROGRAMS TO
ELIGIBLE CHILDREN WHO MAY BE IN NEED OF ADDITIONAL SUPPORTS

Given the high number of children attending state-funded preschool programs that do not ,
meet the PEG definition of high-quality, we propose to dedicate these resources lo improving
quality for our most at-risk children, or those who may be in need of additional supports. In
Texas, a child is eligible to attend state-funded preschool if he or she: is unable fo speak and
comprehend the English language; is educationally disadvantaged (eligible to participate in.the
national free or reduced-price lunch program); is homeless; is the child of an active duty member

of the U.S. anmed forces who is ordered to active duty; is the child of a member of the U.S.
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armed forces who was killed or injured while serving on active duty; or, is or ever has been in

the conservatorship of the Department of Family and Protective Services.

In Texas, children with special needs are entitled to receive a free and appropriate public
education (FAPE) under the Individuals with Disabilifics Act (IDEA). In Texas, LEA Preschool
Programs for Children with Disabilitics (PPCD) provide special education and related services
for cligible children with disabilities ages three through five. PPCD refers to the services
provided by the LEA, not to the place where they are provided. Eligible children may receive
PPCD services in variety settings such as pre-kindergarten, resource, and sclf-contained

classrooms or in community settings such as Head Start and pre-school.

Two websites will provide resources to parents with children who may have a
developmental delay or special need, or have been formally diagnosed with a delay or special
need. In 2015, the Act Barly Texas! Project will provide free, online trainings to childcare
providers about recognizing signs of a suspected developmental delay, speaking to parents, and
referring families to additional services. The website will also provide an opportunity for parents
and childcarc providers to assess children using the Ages and Stages Questtonnaire (ASQ).
Another website developed for parents is parentcompanion.org, a resource for parents of children
from birth to age 5 who may have developmental delays or spccial nceds. The website offers
resources to guide parents through the diagnosis, referral, and support system available to

[amilics with young children who have a suspected or diagnosed developmental delay.

9. How THE STATE WILL ENSURE OUTREACH TO ENROLL ISOLATED OR HARD-TO-REACH
FAMILIES; BELP TAMILIES BUILD PROTECTIVE FACTORS; AND ENGAGE PARENTS AND
FAMILIES

Texas, along with our sub-grantees, have strong track records for adapting education and
outreach material into easily accessible formats for disscmination to parents and children that are
often hard to reach. As refcrenced in criteria selection section E-7, strong outreach efforts are
coordinated through numerous partnerships with community-based organizations, professional
associations, the Head Start State Collaborative Office, Institutions of Iligher Education, LEAs,
childcare and Head Start programs. This network of Texas partners conducts outreach to under-

served, hard-reach-families, through local events (c.g., health and screening fairs, training
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workshops; home-visiting and parent intervention enrollment (e.g., Playing and Learning
Strategics —PALS enrollment); routine communication through placement of educational
materials in community/patient service settings (e.g., health clinics); and public awareness efforts

to increase sign-ups for TSR newsletters and wcbsite resources.

Pre-kindergarten Prepares is a website with resources for parents and educators. The
parent sitc includes: benefits, eligibility, a healthy child and find a school. The educator
site inchudes: a toolkit to provide outreach materials for schools and communities, best practices,
advice, and the pre-kindergarten guidelines. The goal of this website is to share information with
parents about public school pre-kindergarten as an option for eligible children, and provide LEAs
with outreach lools to sharc with information with parents in lecal communitics. Another
website developed for parents.is parentcompanion.org, a resource for parents of children from
birth to age 5 who may have developmental dclays or special needs. Funding for this project was
provided by the TEA under the authority of Public Law 108-446, Individuals with Disabilities
Education Improvement Act (IDEA) of 2004, Séction 611, CFR 300.704 to address the need for
Preschool Transition Education Training. Additionally, the Texas Early Learning Council
launched a public awareness campaign to inform parents about the importance of high-quality
early learning experiences for children from birth to age 4, as well the importance ol selecting a
high-quality early childhood program. The campaign, known as Little Texans. Big Futures., is

available al www litiletexans.org and includes information based on the Texas Infant, Teddler,

and Three-Year-Old Barly Learning Guidelines and tools to help parents select a high-quality
program for their children. View a screenshot of the website in Appendix A-77.

10. HOW THE STATE WILL ENSURE STRONG PARTNERSHIPS BETWEEN EACH SUB-GRANTEE AND
LEAS OR OTHER EARLY LEARNING PROVIDERS

(a) Sub-grantee Partnerships with LEAs and Early Learning Providers to Ensure
Successful Transitions from Preschool to Kindergarten
Smooth transitions from pre-kindergarten to kindergarten are a result of connections

between schools and families, and between pre-kindergarten and kindergarten teachers and
classrooms. Purposeful coordination between the pre-kindergarten and elementary settings can
maintain and potentially maximize gains that children achieved in pre-kindergarten. Transition

teams are in place to help support this important milestone in a young child’s life. The
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Transition team has 3 major goals: 1)} Identify potential incoming kindergarteners in the
community; 2) register children for kindergarten; and, 3) plan a series of activities bringing

children, parents, and teachers together.

According to guidance documents provided by the US Department of Education to the

TEA, all LEAs receiving Title I funding for preschool programs must describe a plan for how the
LEA will coordinate and integrate services it provides under Title I with other educational
services, such as Head Start and other preschool programs (e.g., IDEA-funded preschool
programs), including its plans for the transition of children in those programs to elementary
school programs (ESEA section 1112(b)(1){E)(1)). Additionally, the Tcxas Head Start State
Collaboration Office is currently developing recommendations and a transition plan from
preschoal to kindergarten for the state. This transition plan will be based upon transition plans
developed for Head Start by the National Center on Quality Teaching and Learning and will be
available 1o all carly learning providers in the state, regardless of setiing. Vicw a sample ;

transition plan that will be used to develop a transition plan for the grant in Appendix A-78.

(b) Coordination and Collaboration with LEAs and Early Learning Providers
Should Texas be awarded a PEG, sub-grantees will obtain MOUs from participating Early

Learning Programs to ensure program leadership_ has been fully informed and understands the
commitment (¢.g., responsibilities, key activities, monitoring requircments) made to increasing
access to High-Quality Preschool programs (see Appendix A-90 for a sample letter of
commitment and Appendix A-83 for a sample MOU from Texas School Ready!). We will also
obtain a Letter of Commitment from teachers that will be receiving professional development
services .(c.g., training, course participation, coaching) or conducting child progress monitoring
using the CIRCLE program (see Appendix A-88 for a sample letier of commitment from Texas
School Ready!). These documents are used through the Texas School Ready! Project each year
with the teachers and administrators participating in the program. These forms are updated
annually to reflect lessons learned from the previous year’s implementation and any updates to

technology resources that early learning programs will have access to for the upcoming

implementation year.

f. Providing Professional Development Opportunities
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Through the PEG, the sub-grantees will provide extensive high-quality profcssional
development opportunities to teachers. Reler to scction E.2.d. for more information.

ii. Providing Family Support and Comprehensive Services

The sub-grantees will provide family support and comprehensive services to children and
familics through the PEG. Refer to section E.2.¢ for more information.

i, Supporting Full Inclusion of Eligible Children with Disabilities

In Texas, children with special needs are eligible to receive services through the
Preschool Program for Children with Disabilities (PPCD).
iv. Supporting Inclusion of Children Who May Need Additional Supports

In Texas, children with special needs are eligible to receive services through the
Preschool Program for Children with Disabilities (PPCD). Additionally, the CIRCLE Progress
Monitoring System provides information that allows teachers to group children who need
additional supports and offers instructional activities to support these children.

v, Ensuring High-quality Preschool Programs Have Age-Appropriate Facilities

For new preschool classrooms that will be added in Texas through our LEA-childcare
partnership model, sub-grantees will work with the LEAs to ensure that the classrooms meet the
standards of existing preschool classrooms. Additionally, the childcare programs partnering with
LEAs in the expansion classrooms are required to meet statc Childcare Licensing standards from

the Texas Department of Family and Protective Services.

vi. Developing and Implementing a Systematic Procedure for Sharing Data

The sub-grantees will utilize the TSR Online Monitoring System (TOMS) to collect data
and create reports for LEAs, schools, and the state. Refer to section E.4 for more information.

vii.  Utilizing Community-Based Learning Resources

The sub-grantecs will provide family support and comprehensive services to children and

families through the PEG. Refer to section E.2.e for more information.
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F. Alignmeﬁt within a Birth throngh Third Grade Continuum

1. BIRTH THROUGH AGE-FIVE PROGRAMS

{a) Coordinating with Other Providers to Create a Continuum of Learning for Children
Jrom Birth to Age Five and Facilitates or Improves Their Access lo Programs and
Resources
In recent ycars, Tcxas has crcatcd many tools and resources begin to create a continuum

of learning for children from birth to age 5. The Texas Early Learning Council and the SCECD
developed the Texas Infant, Toddler, and Three-Year-Old Early Learning Guidelines (ITELG) to
help teachers, childcare providers, and parents track early developmental milestones and provide
carcgivers wilh activities that can be used to support healthy and timely development. Training
modules were developed to familiarize early childhood professionals with the concepts presented
in the Guidelines, as well as to help implement recommended activities. More than 2,000
caregivers have been trained in the ITELGs through the Texas School Ready! Project, and they
continue to be a free resource for all caregivers and teachers available online.

The Texas Workforce Commission, the state agency that allocates the state’s Childcare
Development Block Grant funding, operates the Texas Rising Star Certification Program, a
voluntary quality rating and improvement system (QRIS) for childcare providers in Texas. This
program was recently revised, including revisions to transition the previous system into a
voluntary QRIS, and aligned to the developmental domains in the ITELG.

Childcare providers, Head Start grantees, and LEAs participating in the grant, or Texas
Rising Star, will have access to many critical resources through the Engage platform, supporting
continuity in quality across sectors. Also funded by the Texas Early Learning Council,
Beginning Education: Early Childcare at Home (BEECH} was developed as a web-based
professional development community specific to home childcare providefs, a significant service
delivery model in Texas. BEECH was rigorously tested, in English and Spanish, in a large
random assignment study that demonstrated significant impacts on caregiver behaviors and child
outcomes. BEECH’s twenty sessions focus on supporting young children’s socio-emaotional,
cognitive, language and literacy, and mathematics development. The courses use documentary-
style video of caregivers and children, from infancy to school-age, interacting to illustrate quality

early childhood practices. BEECH will be integrated into the professional development platform,
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Engage. This systcm is currently being utilized by Texas School Ready! for home-based
childcare providers and infant and toddler teachers.

The SCECD is currently awaiting a funding decision to support expanding its online
professional development coursework on Engage, to span the birth to age [ive development
window. Five web-based training modules (approximately 90 minutes each) will be available to
infant and toddler tcachers with the aim to increase the use of contingent responsiveness,
language facilitation, and rich language stimulation strategies. The course content will consist of
expert commentary, video recorded demonstrations of caregivers using supportive stratcgices,
informational text, interactive learning content, application problems, and progress monitoring
tools to gauge learning and provide corrective feedback. All content will be aligned with the
Texas Rising Star Certification Guidelines and will be hosted and widely disseminated through

Engage.

(b} Ensuring that the Provision oingh-quafitjz Preschool ngrams Will Neot Lead to a

Diminution of Other Services and Increased Cost to Families

This grant proposes four implementation models that were developed to allow Texas to
provide more high-quality preschool slots to children who are currently cligible for state-funded
services. The proposed models will not diminish the current system of early learning providers
in the state or increase costs for familics. The two enhancement models will be improving the
quality of preschool programs in Texas, helping to elevate their current services (o the high-
quality definition provided in the grant. The expansion model dees provide for additional
classrooms to be created in the targeted high-nced communities, but these expansion classrooms
will be through childcare parinerships. These partnerships will offer a new educational
~ opportunity to families in local communities while increasing the quality of services in childcare

centers, at no additional cost to families.
2. KINDERGARTEN THROUGH THIRD GRADE

{a) Ensuring Eligible Children Are Well-Prepared for Kindergarten
Texas will build upon the existing resources and infrastructure 1o suppori children from

PEG-funded classrooms as they advance into early elementary grades, The Texas Literacy
Initiative (TLI) improves school readiness and success in the language and literacy of

disadvantaged students in targeted local education agencies and their associated early childhood
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education providers through coordinated implementation of the Texas State Literacy Plan
(TSLP). The TSLP is a guide for creating comprehensive site/campus-based literacy programs
and is customized for three age/grade-level groupings: Age 0 to School Entry, Kindergarten to
Grade 5, and Grade 6 to Grade 12. The TSLP is organized into a LASERS framework of six
essential components: Leadership, Assessment, Standards-Based Instruction, Effective
Instructional Framework, Reporting and Accountability, and Sustainability. Each component of
the LASERS framework contains a set of key action steps at cach age/grade level.
Implementation Ratings allow sites and campuses to assess their progress toward Sustainability
as shown on the TSLP Resource Website.

The TLI grant goals are to do the following: Increase the oral language and pre-litcracy
skills of participating preschool children; Improve the performance of participating students in
kindergarten through gradc 2 on carly reading assessments; Increase the percentage of
participating students who meet or exceed proficiency on the state English language arts
assessments in grades 3 through 12; Increase the use of data and data analysis to inform all
decision making in participating LEAs, campuses, classrooms, and carly learning settings; and,

Increase the implementation of effective literacy instruction through "Literacy Lines."

A Literacy Line is a vertical collaborative among feeder-pattern campuses within a local
education agency and early childhood ¢ducation providers, which may include Early Head Start;
Hcad Start; public, private, or nonprofit licensed childcare providers; and public pre-kindergarten
programs. The TEA—in conjunction with the TLI Leadership Team, which includes 20 regional
education service centers, the Institute for Public School Initiatives at The University of Texas at
Austin, The University of Texas Health Science Center at Houston, and the Vaughn Gross
Center for Reading and Langnage Arts at The University of Texas at Austin—collaborate with

Literacy Lines to meet the goals of TLL

Additionally, sub-grantees in one high-need community will implement the Multi-Tiered
System of Supports Project to provide intensive support for struggling readers. There isa
persistent national achievement gap in vocabulary and rcading comprehension skills between
students {rom ethnically and culturally diverse backgrounds and their peers. This gap exists in

Texas as it does elsewhere. As a child ages, it becomes more difficult to correct a poor
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foundation for reading. Children who do not achieve basic reading skills by the end of first grade

are highly likely to continue to struggle with reading for years to come.

Even though the same children often progress within a single school from pre-
kindergarten through 2“‘1‘ grade, educators of these children (and program developers) tend to
work in isolated silos, Currently, there is no scamless system of instruction and supplemental
tutoring in Texas that can support children as they transition from one grade to another. What is
needed is a comprehensive, seamless Multi-Tiered System of Supports that provides a safcty net
for children who are at-risk for reading failure in pre-kindergarten through 2™ grade with
individualized plans to support student progress. Experts at CLI are building a seamless system
of supports that will span from pre-kindergarten through the end of 2nd grade, consisting of both

whole-class instruction and cxira lessons for concentrated small-group instruction for children

who assess at lower skill levels. A key component of the project is intensive leacher profcssional

development to support excellent instruction. This kind of scamlcss suite of programs is highly
innovative, particularly in that it bridges from pre-kindergarten into the higher grades. The
development and lesting of this pre-kindergarten-2" grade initiative is funded by a Texas
foundation; PEG will leverage these already developed resources in a high-need community to
cxamine the sustained impact of PEG on children that receive high-quality insiruction through

2™ grade (e.g., 3" grade- STAAR achievement; k-2 special educational referrals).
(b) Sustaining Educational and Developmentdf Gains of Children

i. Promoting Collaboration Between Preschool and Kindergarten Teachers

As a part of the PEG, sub-grantees will develop and implement an online transition and
collaboration toolkit which will include tools and materials that will help LEAs implement
strategies to facilitate the transition process as well as the alignment process to enhance a child’s
transition to kindergarten. School administrators, early childhood professionals, childcarc
providers, and K-3 teachers will have practical and easy-to-usc tools and materials to ensure a
seamless approach to data sharing and collection, planning tools, and common areas of
collaboration. |

Support will be provided to campus principals in creating structurcs for collaboration
among preschool and kindergarten teachers. Teaming of tcachers will ensure vertical alignment

and transition of skillsets and strategies.
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The ongoing use of the Engage platform in pre-kindergarten programs will be encouraged
in order to maintain fidelity of program implementation and ensure consistency statewide with
data collection efforts. Data sharing and collaborative data reviews will support instructional
decisions most aligned to student levels and student need. Ongoing updates will be deployed
through ESCs statewide to ensure a consistent deployment of current training, resources, and
materials. The Texas Student Data System, launching in 2016, and the Texas Kindergarten Entry
Assessment (TX-KEA), launching in 2017, will be linked to the data in Engage. Student data,
inchiding child progress monitoring data, will be linked through the student’s TSDS Unique ID
into TX-KEA and TSDS as the student advances through pre-kindergarten and inte kindergarten
and later grades. Pre-kindergarten and kindergarten tcachers will have oppertunities to

collaborate through the use of these resources.

ii. Expanding Accesslto Full-Day Kindergarten

The state of Texas allows for Kindergarten modcls to be half-day for three hours or full-
day for 7 hours. TEA data indicates that the majority of kinder program throughout the state of
Texas are full day programs. As part-of this grant application, we will ensure that LEA pariners
who participate in the PEG are implementing full-day kindergarten programs. In Texas, most

LEAs offer full day kindergarten programs.

i, Increasing the Percentage of Children Who Are Able to Read and Do Math
at Grade Level By the End of Third Grade
The Texas Essential Knowledge and Skills (TEKS) have been created by the state of
Texas in grades Kindergarten through grade twelve. The TEKS provide statewide requirements
for curriculum implementation. The Pre-kindergarten Guidelines define the behaviors and skills
that children are to achieve, as well as to provide teachers with information on research-based
instructional strategies to ensure student academic growth. Both are part of the statc required

curriculum and are provided in an effort to align pre-kindergarten classrooms with the TEKS.

The implementation of these guidelines and the careful monitoring and evaluation of
student data will be paramount to student success. Consistent data review and the cvaluation and
analysis of student performance is normal practice for LEAs across the state to ensure

achievement targets are being met. The establishment of resources and tools within various state
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initiatives have been on the forefront of our planning and sustainability efforts. Methods of
gathering data and tracking longitudinal performance of coborts in the PEG will be established
through the use of slatcwide data tools, such as the Texas Student Data System (TSDS).

The STAAR assessment program was established in 2012 to assess student readiness in
academic areas for students in gradces 3-8 and to students in high school taking enrolled in
Algebra 1, English I and 11, U.S. History, and Biology. State standards are created to provide

guidance and focus for students in academics.

The quality improvement cftforts of the PEG will allow Texas to continue to providc
students with access (o high-quality instruction in preschool and will support the building the
foundational skills needed to prepare them for success in kindergarten and beyond. Texas
proposes to use a portion of the PEG quality improvement set-asidc to align the Pre-kindergarten
Guidelines to K-3 Texas Essential Knowledge and ékills (TEKS) to support skill development
from pre-kindergarten to 3™ grade. Texas will cxamine Reading and Math achievement scores
on the state-wide STAAR test conducted in 3™ grade. Our state unique TDs and longitudinal data.
system will allow us to examine trends in PEG and non-PEG children’s 3 grade performance.
As referenced in Section F.2.(a), above, we will also cvaluate whether or not 3™ grade reading
and math achievement differs for children that were enrolled in PEG-MTSS (pre-kindergarten)
and MTSS (k-2) classrooms from pre-kindergarten to 2™, These data directly address questions

concerning the sustained impact of preschool exposure on later school achicvement.

(c) Sustaining a High Level of Parent and Family Engagement Into Early Elementary
School Years

In order to sustain a high level of parent and family cngagement in the early childhood
years the LEA’s will be provided the following resources and supports in alignment with the
Naticnal Standards for Parent/Family Involvement program:

e Communily health fairs; resource and family fun fairs

» School Readiness Bags or TSR! Parent Bags ‘

e Parent iraining modules for engaging parents in their child’s learning by teaching
them the basics of early language and literacy

s Models for student led conferences and home visits
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Additionally, parent and family engagement training will be integrated into staff
professional development to ensure a holistic approach to increasing parent cngagement and
parent volunteers. Schools will bencfit from the additional resources and these efforts will get
parents aware and involved in their child’s education, especially in cases where children have
learning disabilities or challenging behaviors. It will be emphasized that regular meetings and
communication is vital to involving parents in the school's decision-making process and can give
parents "ownership" and help reduce negative attitudes. Improved communication also
cncourages parents to discuss problems, such as bullying or health and family situations, at an
early stage. It is through these partnerships and engagements that families will begin to sce the

value and importance of sustaining their involvement in elementary school and beyond.

The transition from High-quality Preschool Programs to Kindergarten will also be

supported through PEG to Kindergarten Transition Plans established by TEA subcontractors

with each PEG LEA. Included in the pian is a process for providing Kindergarten teachers with
CIRCLE progress moniforing growth summaries for PEG children to support carly Kindergarten
instructional planning,
(d) Taking Steps, or Building Upon Steps to Align: Most of our info will be building
uporn current systems and resources

i Child Learning and Standards and Expectations

In Texas, there are three sets of program standards that are used by carly childhood and
Kindergarten programs to influence their carc and cducation of young children.

The Texas Infant, Toddler, and Three-Year-Old Early Learning Guidelines were
designed to help parents and caregivers understand and identify what can be expected from
children birth to three years old, and to ensure that all children have the high-quality carly
experiences needed for optimal brain development.

The Texas Pre-kindergarten Guidelines provide for teacher’s detailed descriptions of
expected behaviors across multiple skill domains for four and five year olds. The guidelines offer
suggestions on ways to deliver developmentally appropriate experiences for the learning nceds of
all children to help ensure an effective, efficicnt pre-kindergarten year. The guidelines also
provide information on responsive teaching practices, the physical arrangement of a pre-

kindergarten classroom, professional development as the key to high-quality preschool programs,
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the involvement of families for better readiness of children for school, and methods of
monitoring children’s progress. Teachers should utilize the guidelines to support leaming in a
broad range of skills for children who are English language learners (ELL), including those
children receiving instruction in their home language.

Additionally, the Early Childhood Outcomes and Pre-kindergartcen Guidelines
Alignment document aligns each Pre-kindergarten guideline to one or more of the three Harly
Childhood Outcomes, and provide educators and families with discussion prompts to explain
how each outcome relates to the guidcline. The document also provides modifications and
adaptations for children with special needs and extends to include a devclopmental continuum
for teachers to use in developing appropriate goals for children.

Finally, the Texas Essential Knowledge and Skills or TEKS are the state standards
for Texas public schools from kindergarten through grade 12. They provide detail and the

curriculum requirements for each course and grade level.

ii. Teacher Preparation, Credentials, and Workforce Competencies

Texas has developed core competencies for early childhood for the following groups:
Practitioners, Administrators, trainers, and coaches/mentors, with the intent of providing
guidance to professionals seeking training and for trainers secking training topics. The Core
Competencies for early childhood professionals describe the knowledge and skills that
practitioners should possess. The competencies serve as an ideal starting point for cvaluation and
developing and implementing improvement plans and tracking program and individual goals for
developmenl. The competencies also provide a structure for guiding a program through the
development of high-quality training, coursework and/or professional development that is
grounded in evidence-based practices and adapted to the needs of learners with different levels of
knowledge and understanding.

I addition to the core competencies, Texas has developed a career development system
for carly care and education professionals, the Texas Early Childhood Professional Development
System (TECPDS). This new professional development system includes a workforce registry,
access to trainings, and features to support career advancement.

‘State Board for Educator Certification in Texas has cstablished standardized expectations

for teacher credentialing. THEs and Alternative Education Programs across the state provide
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programs that prepare teachers with the standardized requirements in order for certification in

Early Childhood education and other curricular areas

iif. Comprehensive Early Learning Progress Monitoring Systems

Texas uses the ECDS to evaluate the effectiveness of pre-kindergarten, Head Stasrt, and
community-based Iicensed-childcarc programs in preparing children for kindergarten. The ECDS
analyzes data from participating pre-kindergarten programs and from each student's Xindergarten
reading diagnostic instrument adm'mistered at the beginning of the child's kindergarten year. The
analysis results in a percentage of pre-kindergarten students and programs that are successful in
preparing students for kindergarten school entry. Pre-kindergarten, licensed; childcare (for-profit
and nonprofit), and Head Start programs are strongly encouraged to participate at no cost to the
provider.

CIRCLE Progress Monitoring tool and the Texas Primary Reading Inventory (TPRI) are
used to provide teachers with immediate fecdback to guide instructional planning and to show
children’s progress in the areas of rapid vocabulary naming, rapid letter naming, phonological
awareness, mathematics, social and emotional development, writing, and book and print
knowlcdge. Teachers utilize the ongoing progress monitoring system to ensure they are
individualizing and providing instruction at each child’s developmental level. Reports and data
summaries b)lz classroom and by individual child are also used by program directors Lo plan
effective professional development and leaming.

iv. Data Systems

The Texas Student Data System (TSDS) will link student data from kindergasten through
12" grade with the use of a Unique ID for all users. Preschool data from the Engage platform
will be linked to TSDS after both systems are fully deployed to the state in 2016. Refer to

section C.2.b for more information on TSDS.

v. Family Engagement Strategies

Families play a critical role in helping their children be ready for school and for a Lifetime
of academic success. When parents and families are engaged with the whole child, outcomes are
achicved, resulting in children who are healthy and ready for school. Parcnt and family

engagement activities are grounded in positive, ongoing, and goal-oriented relationships with
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familics. It is critical to view each family as an individual in order to work with them in a
manner that is family centered.

Families drive the decisions about what they are interesied in learning so their outcomes
will be different from another family. It is vital thal familics see their parent role as unique to the
culture of their family, their own interests, needs and goals. Programs work towards building
rclationships with families that support family growth, learning and well-being.

The Head Start Parent, Family, and Community Engagement Framework outlines
engagement outcomes that include:

» Family Well-Being

¢ Positive Parent-Child relationships\

« Families as Lifelong educators

o Familics as Learners

e Family Engagement in Transitions

« Family Connections to Peers and Community
e Familics as Advocates and Leaders

All of these outcomes will lead to children who are ready for school and sustain
development and learning gains through third grade. By considering the whole-child, programs
will address a multitude of child development topics so families learn how their focus in these
areas will benefit their child. Some of the important areas for families to become more aware of
include: health, nutrition, dental carc, social emotional, mental health, cognitive development as
well as the uniqueness of the child’s personality. | {
Health Fairs

Local Health fairs will be organized twice a ycar and include a comprehensive approach
to addressing family engagement. The Texas A&M University Agrilife Extension has a Health
Fair Planning Guide that would be uscd to ensure successful Health Fair cvents. Objectives for

the Health Fairs are to:

» increase health awareness by providing health screenings, activitics, materials,

demonstrations, and information;
» increase awarcness of focal, state, and national health services and resources;

» motivate participants to make positive health behavior changes;
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» provide immunizations for children and adults; and

» icach self-care practices.

By reaching out to community resource agencies who share a common goal for families,

the program will maximize cfforts. It is critical that resource agencics that are local to the areas
being served be included in these ITealth Fairs in order to build capacity in families to use
available resources that they are familiar with and that are in proximity of their neighborhoods.
Collaborative partners in the Health Fairs will be local medical and dental clinics, Food Banks
and Food Pantries, WIC, Medicaid and CHIP, immunization clinics, nutrition focused busmess,
such as chain grocéry stores that support community outreach, hospitals, doctors, dentists,

nurses, medical and dental students, Texas Extension Agency, etc.
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G. BUDGET AND SUSTAINABILITY

1. USE THE FUNDS FROM THIS GRANT AND ANY MATCHING CONTRIBUfIONS TO SERVE THE
NUMBER OF ELIGIBLE CHILDREN DESCRIBED IN I'TS AMBITIOUS AND ACHIEVABLE PLAN
EACH YEAR

Texas will use any funds provided by this grant to serve an increased number of eligible
children in high-quality preschool programs. Each of the four proposed models is associated
with a cost model that assumes a conservative estimatc of the number of children that can be
served in each ycar, When implementation begins in Spring 2015, the sub-grantees will conduct
a needs asscssment that may enable them to serve additional children if structural characteristics
of the high-quality preschool program definition are already in place. During the exploration
phase of each cohort, sub-grantees will refine their implementation targets to ensurc cificient use

of funds.

For cxample, if a program was budgeted to receive Model 2, including the additional cosl
of the salary for an assistant teacher, but the program already supports an assistant teacher, this
program will be served using the less expensive Model 3, which provides high-quality
professional development and comprehensive services. Also, if a program has an cstablished
class size less than 20 children, additional classrooms will be identified within the high-need

community to receive grant support.

In the 83™ legislative scssion, Texas appropriated § (B)4) in general revenuc for

each fiscal year of the 2014-2015 biennium, This was an increase of state funding for fiscal year
2014. The funding appropriated for 2015 will be available as a match for only those students

served in the PEG program.,

7 COORDINATE THE USES OF EXISTING FUNDS FROM FEDERAL SOURCES THAT SUPPORT FARLY
LEARNING AND DEVELOPMENT

The Striving Readers Comprehensive Literacy (SRCL) Progam, Texas Litcracy Initiative
(TLI)began in 2011 with a goal is to ensure that cvery child is strategically prepared for college
and carcer literacy demands for high school graduation. The TLI piece aligns with the PEG in
that they both are aligning early language and preliteracy skills from enfancy to school entry.

91



Title I, Part A — Improving Basic Program (1) assists schools with high concentrations of
students from low-income families. The program provides resources that align with the PEG
goals which improve education quality and help ensurc all children in low-income contexts meet
the state's student performance standards. Title 1, Part A provides support (o schools in
implementing either a school-wide program or a targeted assistance program. Title I, Part A
programs use effective methods and instructional strategies that arc grounded in scientific

research.

3. SUSTAIN TiiE HIGH-QUALITY PRESCHOOL PROGRAMS PROVIDED BY THIS GRANT AFTER THE
GRANT PERIOD ENDS

The models proposed in this application support sustainability in the following ways:

First, a unifying [eaturc of the sustainability is ongoing access to high-quality
professional development and child progress monitoring tools, instructional activilics and
resources provided through the Engage platform. While teachers in their first ycar of
participation in the grant will receive intense support to learn how Lo usc these resources, all
teachers will have continued access to the system beginning in Fall 2015 and extending past the
term of the grant. By training more than 7,000 preschool tcachers and assistant teachers, we
dramatically strengthen our early childhood workforce which will have a sustained impact on the
quality of instruction that Texas preschool children will receive for many ycars after the grant
period. Second, the PEG affords Texas & unique opportunity to expand public-private
partnerships. While there arc many barriers to establishing these partnerships, once they are in
place the partnerships arc often sustained. Prior Texas cftorts, such as Texas School Ready! and
School Readiness Integration partnerships, have had great success at building and sustaining
long-lasting partmerships. Third, we hope to encourage sustainability by offering early learning
programs more than one year of services. With the grant, programs will receive 18 months to
two and a hall years of support. An extended period of support will afford early learning
programs an opportunity to realize the benefits of these enhancements, increasing motivation to

develop cost-sharing plans and sustain the high-quality characteristics beyond the grant period.

92



TEXAS PRE-K GUIDELINES DOMAINS
Organization of the Guidelines

There are 10 Domains;
1. Social and Emotional Development

1n. Language and Communication
1. Emergent Literacy Reading

IV, Emergent Literacy Writing
V. Mathematics

VI, Science

VI, Sacial Studies

VIll.  Fine Arts

X Physical Development

X. Technology

Each Domain inciudes Skill Areas.
Six Domain Areas include these columns;

s« By around 48 Months of Age,

s End of Prekindergarten Year Outcomes,
e Examples of Child Behaviors, and

s Examples of Instructional Strategies.

Four Skill Domain Areas do not include the column of “By around 48 Months of Age” as there is no research 10
guide the inclusion of this in those four areas.

Within the document, child and teacher are referred ta by his or her and he or she interchangeably. This is for
ease of reading, not as a specific gender reference.

Outcomes are numkbered in the following manner:
¢ Domains are indicated with Roman numerals.

»  Within each domain, separate skilis are listed with an alphabetic indicator.
e Under each skill, the outcomes are then numbered sequentially.
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SAMPLE TEXAS PRE-K GUIDELINES DOMAIN
H. LANGUAGE AND COMMUNICATION DOMAIN

During the prekindergarten years, children’s experiences with language begin to form the basis for their later
school success. Explaining words and sounds, talking to children about-objects and their names (labeling), and
using expanded vocabutary are all ways in which teachers can help to build children’s oral language skills. Given
adequate opportunities to interact with responsive adults in language rich classrooms, young children’s
language skills usually expand rapidly during these years. For children whose first language is other than English,
the native language serves as the foundation for communication among family and community members, and
building concepts and understanding of the world around them, This proficiency also assists in English language
acquisition. Many children wha are English language learners (ELL) enter our schools with a remarkable
knowledge of their native language, a “linguistic knowing” that they utilize instinctively in their daily
communications. The process of transfer {with literacy-based ESL and oral language beginning in
prekindergarten, requires that we take what students atready know and understand about literacy in their home
language and ensure that this knowledge is used to help them gain literacy skills in a second language. The
language skills include listening and speaking, expanding both children’s understanding of what they hear, as
weil as their ability to communicate their own ideas and experiences. These language skills in turn have a
tremendous impact upon reading and writing as children progress through school. Language is optimally
supported by providing a large amount of time throughout the day for oral language communication including
time for authentic, purposeful child-initiated oral language opportunities. Prekindergarten educators should
provide opportunities ta promote language learning in children who speak a language other than English.
Children who are English language learners may have difficulties with the pragmatics (the appropriate use of
language to communicate effectively in many different situations and for many different purposes} of English.
These include rules of politeness, conversational skills, and extended discourse (telling story and giving an
explanation). Pragmatic skills are important for children who are English language learners to understand what
teachers say in the classroom. Scaffolding is effective for building young children’s language and literacy; this is
also true for the English Language Learner. Except where specified, the following guidelines outline language
accomplishiments for 4-year-old children in their native language. The stated outcomes should be used as a
guide for children who have limited English proficiercy and are appropriate for all children who are English
language learners, providing guldance for teachers’ instruction. Additionat specific guidelines for the support of
language development of prekindergarten children whose home language is not English in English-only settings

appear below and are indicated by this icon. @ (LEER MAS, 2001}
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A. Listening Comprehension Skills

From birth, children begin learning by listening to the world around them. As their exposure increases, so does
their understanding. Prekindergarten-age children are oble te comprehend with increasing cccuracy what they
hear in conversations and in stories read afoud. Children demonstrate understanding through their questions,

comments, and actions. According to state law, prekindergarten children who are English language learners can
be in a classroom environment that is either English us a Second Language instruction or Bilingual, Children who

are English language learners arrive at school with fistening comprehension skills in their home lunguage, These
skills can be used to support the child’s development in English. Children who are English language learners listen
purposefully to both English-speaking and Spanish-speaking teachers and peers to gother information about
both their home language and their new language (English). {LEER MAS, 2001)

Examples of Child
Behaviors

Examples of Instructional Stratepies

The child:

has a multiple-turn
conversatien with
another person,
listening in order to
extend or connect to an
idea expressed by the
ather person.

respends to stories by
asking and answering
questions.

makes comments
related to the topic
being discussed.
responds before,
during, and after stories
read to the whole class,
as well as responding
when read 1o in a small
group.

follows a change in the
marning activity
schedule as described
by the teacher,

follows verbal
directions.

listens to audio-taped
stories and shows
understanding through
body language, peointing
o the appropriate
pictures, or retelling
what she heard.

The teachar:

engages children daily in
conversations related to themes or
content where children take
multiple turns listening and
respanding, either orally or
physically,

provides feedback when
conversing with a child to moded
listening and encourages
additional comments from that
child.

asks children to recall and add
details to expand their responses
while engaged in group activities,
such as read aloud time, show and
tell, author’s chair.

asks children who, what, where,
and why questicns to engage
children in the read aloud
experience.

provides multicultural, culturatly
relevant books for children.

A3
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Byaround48 . [Endoft. . Examples of Child Examples of Instructional Strategies
‘Months of Age. -~ | Prekindergarten ;| Behaviors

5. o | Year Oltcomes

d follows simple. [11L.A.2 - | The child: The teacher:

ves-no cards; thumbs-
up thumnbs-down;
beanbag; beach ball.

“single step - » follows directions given { ®  instructs children in daily routines,
.ﬁ":req_ue:étg.: AT by the teacher to such as setting the table, going to
PR “Please put your things centers, going outside and to the
away, and then sit restroom, by giving two- and
down on the carpet.” three-step directions,

s responds to » provides two- and three-step
instructions given to directions for children to complete
the whole class {“Please specific tasks during transitions
get your jackets, put such as cleaning up and getting in
them on, and get in line.
ling.”}. » plays or sings songs requiring

« repeats an instruction children to act out multiple
to a friend. behaviors and multi-step directions

e follows directions on 2 {“Hokey, Pokey”: “if You're Happy
tape or CB to perform and ¥ou Know It™).
various movements, or
gestures,

s participates in games
such as “Follow the

s Leader.”
-Child demonstrates The child: The teacher:

‘basic R ¢ follows aset of routines | »  provides scaffolds in how to use
_-ur_zderstanding-bf uf for activities and can strategies, skills, and concepts.
Following classroom |.the make sense of what is s adjusts own use of English to make
."_routi_nes. ' happening. cancepts comprehensible.

T s responds to consistent | »  accepts responses in child’s native
and simplified language language. '
when instructed In ¢ selects and incorporates children's
literacy activities and responses, ideas, examples, and
assignments. experiences into lesson.

» turnsto a partner and * always gives children think time
repeats instructions — before asking for a response,
Think, Turn and Talk. » ensures quelity of independent

» responds to guestions practice.
by using the following | ¢  asks questions to ensure
to reprasent answers: comprehension.
popsicle sticks {with ¢ provides extra instruction,
green/red ends); white practice, and review.
socks vs. colored socks; | & maintains close proximity to

children.

uses the child’'s home language as
base to support the development
af English oral language {in
Bilingual and ESL programs).
allows children to respond in their
home language (in Bitingual/ESL
instructional seftings).

A4
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Texas Infant, Toddler, and Three-Ysar-Old
Early Learning Guidelines Organization

The Deve]opmenlal
Domain is a broad area

of development, such as
Physlcal Health and Motor
Development,

Each Domain has multiple
Components and a set

of Indicators for each
‘Component.

" Each Component contains
a list of Child Behaviors
and Caregiver Strategies .
that are organtzed hy
differcnt age groups.

The Caregiver Strategies:
correspond to the Child

- Behaviors.
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SAMPLE ITELG DOMAIN

Health and Well-being

0-&months | infants might

As a caregiver, you catt

+ Gaze at object, person, or 1oy

+ Turn towards sounds and ncises

» Cry when hungry and quiet down when
picked up for breastfeading or when
they see caregiver with bottie

« Begin te calm during bathlime

+ Babble or coo with caregivers dunng
digper-changing time

+ Bring attention to a mobile or picture, or show infants things they can
follow with thair eyes

+ Raspond quickly when infants are hungry by feeding, holding, and
cuddling thetn

+ Provide infants with both calming and stimutating experiences

« Listen and respond to the different types of cries, sounds, facial
expressions, and infants' bedy language

+ Respond pramptly when infants have a wet or soiled diaper

+ Pravide infants with healthy and nutritious foods {breast milk or
formula, soft or pureed fruits and vegetables)

+ Talk with infants about what is happening when bathing, diapering.
and dressing ("Now | am washing your arms.”)

» Follow infants' feeding signals (turns head or pushes away food
when full; reaches out or cries when hungry)

&-18 months | older infants might

Ag a caregiver, ypu can

« Fead themselvas with some assisiance
* Ask, point, or sign for “more”
when eating
= Play during bathtims
+ Listen to safety warnings and
accept redirection
» Show interest in dressing themselves

+ Begin to offer nutritious finger foods and utensils to older infants and
allow thern to feed themselves

» Encourage older infants to use body language, signs, or words to tell
you their wants or needs regarding food and fullness

« Ensure that bathiime is fun, safe, and always supervised for older
infants

+ Use caution words and a firm, but warm, tone of voice to wam older
infants of dangerous items or situations, and redirect their atiention

+ Allow ard encourage older infants to assist with dressing themselves
fo the best of thelr abilities
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18-36 months | toddlers might

As a caregiver, you can

» Participate in healthy care activities like
washing hands and brushing teeth

-+ Use body language, sign, or say “wet!"
to indicate wat or soiled pants

» Make personal food cheices amang
several healthy options ("Want appis.”)

+ Eat with a spooh and fork and drink fram
a cup with some assistance

+ Dress themselves with help

+ Begin to respond to verbat safety
warnings {("Danger. Hot.™)

+ Help and support toddlers by cstabliishing healthy self-care activilios
like hand washing and brushing teeth

+ Respond promplly lo toddlers’ awareness of being wet or-soiled

» Allow toddlers to use body language or words to express wants or
needs regarding food

+ Provide plenty of heatthy food options, including foods from various
cultures .

* Provide foods that toddlers can easily scoop or stab {oatmeal,
pudding, fruit, and beans)

» Support and encourage toddlers when they make efforls to help
dress thamselves

+ Talk to toddlers about using safe behaviors and remind them to be
aware of possibly dangerous situations

36-48 months | three-year-olds might

As a caregiver, you can

+ Feed themselves with fork and
spoon without assistance

+ Choose their own ciothes to wear
and dress themselves

* Parlicipate in healthy care routines, such
as using a tissue to wipe own nose,
covering mouth when coughing, and
brushing teeth

» Alert a caregiver when another

child is in an unsafe situation or
try to stop an unsafe behavior

- infants will turn
towards sounds
“and noises

* Provide forks and spoons during mealtime and allow three-year-olds
to choose types and amounts of foods to eat

+ Give three-year-olds a few choices for clothing and provide anough
time for them to dress themselves

+ Find opportunities to demonstrate good health behaviors and teach
about personal hygiene {"Please cover your mouth with your elbow
wharn you cough.”)

+ Talk to three-year-olds about using safe behaviors and identify who
and where they can go fo if they need assistance




ORGANIZATION OF THE TEXAS EARLY LEARNING PATHWAYS
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SAMPLE TEXAS EARLY LEARNING PATHWAY
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ORGANIZATION OF THE TEXAS CORE COMPETENCIES

Tips for Using this Document

Observable competencies have been categorized across competency areas
" according to their leve! of practice (beginner, infermediate, advanced.)
- Step 1 - Use the check boxes to document your assessment of demonstrated
observable competencies.
» Step 2 - Use the checklist to determine which level of practice best describes
your performance in a given area.
« Step 3 - Select new learning opportunities {courses, training, mentoring, peer
coflaboration) within those areas and levels of practice.
- Step 4 — Continue to use the check boxes fo monitor your progress over time.

w

f‘

e mr—— Emr——

Observable Competencies

Beginner Competencies

Intermediate Competencies
{alt of the Beginnear
Campetencies, plus)

Advanced Competencies ]

{alt of the Beginner and
Intermedlate Competencles, pius)

E] 1. States the names of
children with identified
special needs and
discusses plans far
anppropriate care and
learning opportunities.

D 2. Consistentty follows
specific requirements
for children in their care
{individual Education
Plans, Individual
Family Service Plans,
medical and nutritional
reguiremnents .}

D 3, Articulates basic
understanding of special
needs, disability laws, and
the righls of children and
families to services,

[] 4. Effectively incorporates
assistive technology for
children with special
needs.

[T] 5. implements with high
fidelity activities designed
for children with special
neads.

I:] 6. Brings aftention to
limitations In current
adaptations for children
with special needs and
makes recommendations
for alternative
approaches.

]:] 7. Parlicipales in planning
teams for children witk

special needs.

[ ] &. Articulates knowledge <=

and rationales associated
with Ihe inclusion
philosophy.

[] 9. Develops specific
activities to support the
development of chifdren
with special needs.

[] 10. Supports other
ractifionets and parents
odeling appropriate
jes and praclices

Texas Core Competencies for Early Childhood Practitioners and Administrators
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SAMPLE TEXAS CORE COMPETENCY

Core Competencies for Practitioners

Core Concepts:

A practitioner’s primary responsibility to children is to provide an
environment free from emotional and physical harm

+ Caregivers understand strategies that promote learning, such as
stimulating curiosity, encouraging exploration, learning through play,
and challenging children to work just beyond their current knowledge

level

« Responsive interactions are individualized and require practitioners
to work with a child where they are, adjusting their approach upward
or downward to ensure that children are growing socially and
cognitively

« Caregivers should provide rich language input and frequent
opportunities for children to tatk with caregivers

Texas Core Cornpetencies for Early Childhood Practitioners and Administrators
A-12
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Core Competencies for Practitioners

cies

Beginner Competencies

Intermediate Competencies
(all of the Baginnar Competencies, plus)

Advanced Competencies
(=il of the Beginner and Intermediate
Competencies, plus)

1 1. Initiates conversations about
a child’s own interesis and
uses open-ended questions (if
age-appropriate) to elicit more
elaborate responses.

[] 2. Clearly identifies play as
the optimal mode for fearning
and supporting children's
development.

m 3. Provides examples
of playfu activities that
suppart development within
each domain (playing with
balls supports gross motor
development, puzzles and fine
moter, books and language,
stacking cups cognitive, etc.)

[C] 4 Participates in ¢hild-initiated
play with all children,

{71 5. Engagss in playfui activities
throughout the day (songs,
books, games, pretending.)

D 6. Ensures children have
access to ample play materials
throughout the day.

[[] 7 Utiizes learning centers,
stations, or interest areas to
encourage play.

|____| 8. Shares information with
parents about the role of play
in thefr child's development
and reports on their child’s
interests in the classroom.

0

O 0

9. Describes distinctions
between aduli-directed or
controlled activities {safety
practices, hygiene routings)
and opportunities for playful
activity.

19. Designs, rafreshes, and
adapts centérs to meet current
objectives or expand on
chitdren’s intarests.

11. Expands on play initiated
by children to reinforce
fanguage, ideas, and social
development.

12. Models problem-solving
skills during play.

13. Balances the need for
adult-guided and child-directed
learning opportunities.

14, Supports & playful attitude
on an angoing basis by
creating opportunities for
children to make-believe,
make choices, and adjust
activities to their own interests.

15. Models for families
ways that children learn and
prograss through play.

16. Helps cther practitioners
learn to recognize child-
initiated play among very
young children (gazing at
toy, gesturing, joint attention,
vacalizing.)

17. Models for ather
practitioners ways {o engage
children in age-appropriate
piay,

[] 18. Recognizes that families
vary in their beliefs and
awareness of play as the
optimal means of supporting
learning and development
and uses this knowledge to
provide guidance to families
on appropriate play strategies
for children according to their
level of development.

{71 19. Ensures that curriculum,
lesson plans, and daily
schedules provide ample
opporiunities for both child-
initiated and adult-guided ptay
based on children's interests.

Texas Core Competencies faor Early Childhood Practitioners and Administrators
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Core Competencies for Practitioners

Observable Competencies

Beginner Competencies

Intermediate Competencies
{all of tha Baginner Gompetencies, plis}

Advanced Competencies
{all of the Beginner and Intermediate
Competancies, plus)

1 1. Articulates that children
differ in their receptive
{understands what is said)
and expressive (uses speach
to communicate thoughts)
fanguage abilities.

{71 2. Listens attentivety to
children’s communications
{language, vocalizations, nen-
verbal cues) and responds
promptly (does not ignore
children's vocalizations,
questions, comments.)

[] 3. Uses a variety of questions
{open, ¢losed, nferential) to
encourage child engagement
in lessons and activities.

[ 4. Atows children time to
respond to questions before
providing the answer or asking
another question.

] 5 Seeks guidance and
support from others to adjust
guestioning style for chitdren
that are consistently unabls to
respond,

[ 8. Provides children with
frequent oppartunities to talk
with caregivers throughout the
day (small group, whole group,
outdoor play, mealtimes.)

O

] 7. Describes the purpose

and sfrategies for seaffolding
learning.

8. Expands on chiidren’s
understanding and interests by
elaborating on what children
say (child says; ‘1 went to the
z00.” Depending on level of
child, teacher adds, "Did you
see an slephant or a lion?" or
*Can you tell me about some of
the animals you saw?"}

9, Scaffolds downward when
children's responses (or non-
response) shows a lack of
understanding (asks folfow-up
questions that guide a child
toward a meaningful response,
for exampie, if the teacher
asks, “What do you think is
happening in this picture?” and
the child is unable to provide a
description, the teacher asks
“What is the wolf trying to do to
the pig's house?", finally, “is the
wolf teying to blow it down?”)

10. Scaffolds upward when
respaonses indicate a question
of inquiry is too easy for a child
{asks follow-up questions thal
pull for desper understanding;
for example, if child responds,
“The wolf wants to blow down
the housa." The teacher
queries, “Why does he want
the house tofall down?” or
“Why is he having a harder
time blowing down this -
house?")

11. Uses quoestions throughout
the day o assess what children
know and plan new learning
opportunities.

[ 12. Discusses deveiopmentat
learning theories in connection
with concrete examples of
scaffolding and individualized
support strategies.

[] 13. Modeis, discusses, and
trains others in the use
of downward and upward
staffolding techniques.

] 14. Integrates scaffolding
supports into curriculurm
and activities (adds leveled
prompts and guiding questions
to activity guides and books
selected for read-alouds.)

Texas Core Competencies for Early Childhoed Practitioners and Administrators
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How Does TSR! Work?

Texas School Reody! (TSRY) is a comprehensive eatly childhood teacher training program that combines

a research-based, state-adopted curricuium with angoing professional development, coaching, and child
progress monitoring tools. Teachers from child care centers, Head Start programs, and public school pre-
kindergarten participate in TSR/ throughout the year. Teachers enrolled in TSR! are provided tools 1o help
them learn more about the specific instructional needs of the chitdren in their classrooms and how to
support their learning needs using engaging lessons and activities. Through TSR!, teachers improve their
skills by getting feedback from dedicated TSR! coaches using video recordings of lessons and activities
and on-site coaching. The new skills and techniques that teachers learn through TSR! posltively affects the

classroom experience for children - and heips them be more prepared for success in schooll

Texas School Readly!

Together, the components of TSR! are designed to help teachers provide responsive instruction to the
children in their classrooms through warm and sensitive responses to children’s needs.

TSR! helps early childhood teachers improve their teaching skills and provide a beatter environment for
children’s learning. When children attend high-quality early childhood programs and learn from well-trained
teachers, they are better prepared for success in kindergarten and beyond!

. A-15
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Texa ool Ready'

Reading Skills
How Early Childhood Education Helps Children Learning B
Math
Each year, many children arrive at kindergarten Learning §
without the skills and abilities that they need to be Lo
successful in school. High-quality early childhood
education programs can have a profound impact on

children’s ability to learn, grow, and succeed in school.

iéérﬁl ng g
Words

Highey Scores on
Assessments

Beginning of Enct of the
the school year school year

Some children are at-risk to be less successful in
school because of their family’s circumstances.
Children who are at-risk can receive even greater
benefits when they attend high-quallty early childhood
education programs - helping them to learn critical
skills and catch-up to children who are not at-risk.

TSR! is a high-quality early childhood education model
that has been proven to help children get ready for
school. Teachers who are enrolled in TSR! receive
specialized teacher training and materials to equip
them to be more responsive to the needs of the
children they serve.

TSR! Communities
2013.2015

The phllosophy of TSR' is to prowde tramlng
. and materials for early childhood teachers -
to help them create better classrooms and
lessons that are...

gy Planfu, o, -
Q* 9 Purposet®

37 Communities
2,500 Classrooms
43,000 Children

iz 4
= UTHealth CHILDRENS Texas School Ready! Praject | 7000 Fannin Street, Suite 1920 | Houston, Texas 77030
[L@ﬁTm% 1{800) 315-7204 | TexasSchocolReady@uthimc.edu | www.childrenslearfiritfinstitute.org

The University of Texos
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What sets TSR apart?

- gés Stﬁb'q}_'Rea_f_:'!:y! {TSR}is a comprehensive, research-based professional development program for early education
itéachers that ensures at-risk children receive targeted instruction in critical school readiness skills. Thousands of pre-K

- centers in Texas have implemented the program since 2003. As TSR has grown, researchers at the Children's Learning
Institute (CLI) at the University of Texas Health Science Center have been collecting incredible amounts of data to track
changes in teachers’ instructional practices and advancements in their students’ school readiness skills. The results of

this research speak to the innovation and effectiveness of TSR. So, what sets TSR apart from other early childhood

interventions?

TSR identifies and integrates the key
components proven to preduce rich
learning centers for at-risk children.

Teacher training alone does not resuit in significant
benefits to student learning. TSR combines research-based
curriculum, technology-driven child progress monitoring,
facilitated teacher professional development, ongoing
teacher coaching, and sustainable programming to buiid
effective preschool classrooms. In other words, TSR has all
facets of effective early education covered.

TSR is the product of ongoing, high quality
research that directly informs the program’s
implementation.

CL! has conducted extensive research that definitively
demonstrates the need for each component of TSR,
including high quality curriculum, the optimal fevels

of professional development, and the efficacy of child
progress monitoring. This research is continually applied to
strengthen on-the-ground components of the TSR program.

Research on TSR meets the highest
standards.

“Research on TSR is performed by a large team of expens
within the Children's Learning Institute. Their work uses
randomized controlied trials {RCTs) and is published in
peer-reviewed academic journals after undergoing rigorous
evaluation by independent experts in the field.

TSR matches what a child should master at
a certain age with how a c¢hild best learns
and assimilates information.

TSR strikes a balance between implementing teaching
strategies based on research about cognitive readiness (the
“what"} and what developmental research indicates abouwt
how three- and four-year-alds learn most effectively the
"how"}.

| TSR cultivates both academic and socio-
- emotional skills.
. In addition to academic gains, 85% of teachers report

increases in a variety of their students’ social-emotional
domains, such as the development of behavioral control and
caring for the feelings of cthers,

TSR’s real-time data collection makes
student assessment painless.

C-PALLS, TSR's child progress monitoring program, is a
user-friendly, technology-driven tool that allows the teacher
to assess a child's progress In a particular skill area almost
instantly, This reliable yet simplistic data collection prompts
teachers to focus on lessons that target their students’ least
developed skill areas.

TSR’s individualized coaching takes
professional development to a new fevel.

Simply providing teachers with informal feedback of their
performance won’t change their behavior. TSR cgaches

use the Classreom Cbservational Tool (COT) to track the

use of 231 specific teacher behaviors that are known to
advance children's school readiness. Coaches then set
highty targeted goals for improvemant with the teacher and
use technigues such as modeling to align instruction with
evidence-based practice. it works—COT scores have been
shown 1o be predictive of students’ skill development.

TSR is cost effective.

In addition 1o its proven track record in advancing child
learning autcomes, TSR is a smart public investment. A
study performed by Texas A&M University found that for
every $1.00 invested in early education, Texas saves $3.50
in reduced public costs, such as those that arise from
unempicyment or incarceration. Furthermore, analysis has
shown that the rates of return on investments for public
interventions dramatically decrease as individuals age—
making early childhood education one of the most cost
efficient public programs.




.. _HOW ARE THE TEACHERS DOING? .

Teachers learn most effectively when they are intellectually engaged in the program and learn
Teachers are  new instructional practices through authentic, on-the-job training. TSR makes teachers feel
embracing TSR. empowered by helping align thelr personal beliefs and experiences with evidence-based
practice—which is why studies show TSR has high fidelity of program implementation among
teachers. :

. Teachers In TSR show increases in their uses of language-building strategies, inciuding
TSR_ teachers are the quality of their book reading, general conversations with children, and the use of oral
incorporating  janquage instruction to build these skills. Even greater gains have been found in emergent
evidence-based literacy instructional practices including activities that build phanological processing and print
; knowledge. Finally, teachers show better responsive teaching practices, organization of thelr
practices.
centers, and the use of lesson plans.
TSR prepares  Access to quality professional development, rather than a teacher’s level of education, is a
teachers of all better predictor of student success. The effectiveness of TSR was found to be comparable for
teachers in public schools, Head Start, and subsidized childcare despite notable differences in
backgrounds. teachers' education and resources across these service delivery settings.

. Evidence shows that teachers wha have received two years of TSR training are far more Hkely
TSR equips teachers  yan tneir peers to engage in high quality teaching practices such as responsive interaction
to meet the needs of  and small-group instruction. These quality practices are linked to more significant gains for
at-risk students. children with the greatest need—for example, students from low income families and English
language learners.

Researchers have demonstrated that if early language difficulties are rescived by age three or
Pre-K years are  four, itis less likely academic challenges will emerge later In life. In fact, if foundational skills
critical to language  are properly taught during early childhood, as few as 5% of children will experience sericus
reading difficulty, compared to the current levels of 20-30%. Students of TSR teachers start
kindergarten with better language comprehension, more advanced phonological awareness,
development. larger breadth of expressive vocabulary, and more print and letter knowledge than other
children.

and literacy

The tool uses benchmarks that indicate what skill levels children should demonstrate based
Progress monitoring  on their individual ages. Digital progress monitoring enables teachers to use concrete data
maximizes pre-K rather than Informal cbservatlons that are incomplete or significantly less rellable. As a
result, students of TSR teachers are receiving highly focused instruction targeted at their
least developed skill areas—which means larger academic gains and no wasted time in the
classroom.

education.

TSR is ciosing the Research concludes that students who begin the program with the least developed language
and literacy skills experience the most dramatic gains, English language learners particularly

achievement gap. benefit, as they tend to test below average development initialty but have higher rates of
improvement. :

The younger the  Children of all ages should be immersed in language rich environments, TSR studies
student, the greater demanstrate that younger students in the program generally show greater gains than
; older students-~especially in the areas of vocabulary, complex language, and phonological
the impad' awareness. The earller siudents enrell in a TSR classreom, the more s¢hool ready they will be!

Texass School Ready! Project
CHILDRENS TG00 Fannin Street, Suite 1920
LEARNING  Houston, Texas 770301
INSTITUTE {800} 315-7204
S s WwwleNasschoolready.org A-18
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TEXAS SCHOOL READY! RESEARCH STUDIES ABSTRACTS

Readiirg and Writing (2007) 20:463-494 _ Springer 2006
DOI 10.1007/511145-006-9039-5

An evaluation of curriculum, setting, and mentoring on the performance of children
enroled in pre-kindergarten

MICHAEL ANDREW ASSEL, SUSAN H. LANDRY, PAUL R. SWANK, SUSAN
GUNNEWIG

Department of Pediatrics, University of Texas Healith Science Center-Houston, 7000
Fannin, Ste. 2300, Houston, TX 77030, USA

Abstract. An alarming number of American pre-school children lack sufficient language and
literacy skills to succeed in kindergarten. The type of curriculum that is available within pre-
kindergarten settings can impact children’s academic readiness. This work presents results from
an evaluation of two language and literacy curricula (i.e., Let’s Begin with the Letter People and
Doors to Discovery) from a random assignment study that occurred within three settings (ie.,
Head Start, Title 1, and universal pre-kindergarten) and included a control group. The design
included a mentoring and nonmentoring condition that was balanced across sites in either
curriculum condition. A pre and post-test design was utilized in the analyses, with children (n =
603) tested before the intervention and at the end of the year. Multilevel growth curve modeling,
where the child outcomes (dependent measures) are modeled as a function of the child’s level of
performance and rate of growth between pre and post-testing, was used for all analyses. Results
indicated that in many key language/literacy areas, the skills of children in classrooms using
either one of the target curricula grew at greater rates than children in control classrooms. This
was especially true in the Head Start programs. The findings from this study indicate that at-risk
children can benefit from a well-specified curricolum. Additionally, findings demonstrate that a
well-detailed curriculum appeared 1o be less important for children from higher income families.
The impact of mentoring was less clear and seemed dependent on the type of ski H being
measured and type of program.

Read Writ (2011) 24:971-1010
DOI10.1007/511145-010-9243-1

An experimental study evaluating professional development activities within a state funded
pre-kindergarten program

Susan H. Landry, Paul R, Swank, Jason L. Anthony, Michael A. Assel

Published online: 8 June 2010 Springer SciencetBusiness Media B.V. 2010

Abstract This paper describes the implementation and evaluation for scaling up acomprehensive
early childhood teacher professional development program into 11communities across 2 years
with funding through state legislative actions. The comprehensive program had four major
components based on results from a previous multi-condition random assignment study across
four states. The previous results demonstrated that the most optirmum approach for supporting
.children’s schoo] readiness included: (1) teacher on-line professional development with
facilitation, (2) classroom mentoring, (3) implementation of a research-based curriculum, and (4)
technology-driven progress monitoring that informed instruction. The comprehensive
professional development program was evaluated in a new state program designed to bring
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childcare, Head Start, and public school pre-kindergarten together into integrated partnerships. In
Year 1, 220 teachers serving 3834 children were randomly assigned to either receive the
comprehensive program or not. Teachers who served as controls in Year 1 received the program
in Year 2, and those who received the program in Year 1 participated for an additional year in
Year 2, allowing for examination of the effects of one versus 2 years of participation. The
program improved teachers instructional practices relative to controls, and a second year of
participation resulted in greater gains in children’s language and literacy. Results support the
need for well-integrated, comprehensive professional development for early childhood educators.

Early Education and Development, 24: 366-392
Copyright # 2013 Taylor & Francis Group, LLC
ISSN: 1040-9289 print/1556-6935 cnline

DOI: 10.1080/10409289.2012.664763

Effects of a Brief Tiered Langusage Interventivn for Prekindergartners at Risk
Tricia A. Zucker

Pediatrics, University of Texas Health Science Center at Houston

Emily J. Solari

School of Education at University of California Davis

Susan H. Landry and Paul R. Swank

Pediatrics, University of Texas Health Science Center at Houston

Research Findings: Multittered instructional frameworks are becoming a recommended approach
for cnhancing prevention and intervention efforts targeting early literacy and language skills.
However, few studies to date have studied the feasibility of tiered oral language interventions
before kindergarten; therefore, this pilot study explored the effectiveness of such an approach in
prekindergarten. Teachers in 39 classrooms were randomly assigned to an experimental or
comparison condition that contrasted the implementation of an intervention that had both Tier 1
{(whole group) and Tier 2 (small group for at-risk children) components. The pilot study included
only 4 weeks of teacher-administered intervention. Despite this short duration, a significant and
large effect size (d%.81) was observed for the experimental group on a receptive target
vocabulary assessment. No significant changes were found on measures of vocabulary fluency,
expressive target vocabulary, or listening comprehension. It is important to note that teachers’
fidelity in implementing the intervention as designed was a significant predictor of children’s
Jearning. Practice or Policy: These findings suggest the potential promise of the multi tiered
instructional framework, especially when teachers can be supported in ways that ensure adequate
fidelity of implementation.

School Psychology Quarterly © 2013 American Psychological Association
1045-3830/13/$12.00 DOTL: 10.1037/spq0000033

Initial Validation of the Prekindergarten Classroom Observation Tool and Goal Setting
System for Data-Based Coaching

A-20



Aprit D. Crawford, Tricia A. Zucker, Jeffrey M. Williams, Vibhuti Bhavsar, and Susan H.
‘Landry
University of Texas Health Science Center at Houston

Although coaching is a popular approach for enhancing the quality of Tier 1 instruction, limited
research has addressed observational measures specifically designed o focus coaching on
evidence-based practices. This study explains the development of the prekindergarten (pre-k)
Classroom Observation Tool (COT) designed for use in a data-based coaching model. We
examined psychometric characteristics of the COT and explored how coaches and teachers used
the COT goal-setting system. The study included 193 coaches working with 3,909 pre-k teachers
in a statewide professional development program. Classrooms served 3 and 4 year oids (77 _
56,390) enrolled mostly in Title I, Head Start, and other need-based pre-k programs. Coaches
used the COT during a 2-hr observation at the beginning of the academic year. Teachers
collected progress-monitoring data on children’s language, literacy, and math outcomes three
times during the year. Results indicated a theoretically supported eight-factor structure of the
COT across language, literacy, and math instructional domains. Overall interrater reliability
among coaches was good {.75). Although correlations with an established teacher observation
measure were small, significant positive relations between COT scores and children’s literacy
outcomes indicate promising predictive validity. Patterns of goal-setting behaviors indicate
teachers and coaches set an average of 43.17 goals during the academic year, and coaches
reported that 80.62% of goals were met. Both coaches and teachers reported the COT was a
helpful measure for enhancing quality of Tier ! instruction. Limitations of the current study and
implications for research and data-based coaching efforts are discussed.

In: Mentoring: Practices, Potential Chalienges and Benefits ISBN: 978-1-62808-574-7
Editor: Michael F. Shaughnessy © 2013 Nova Science Publishers, Inc.

Scaling Up Data-Based Mentoring In Pre-Kindergarten Classrooms
Tricia A. Zucker, April Crawford and Susan H. Landry
University of Texas Health Science Center at Houston

ABSTRACT

This chapter explains the conceptual framework and evidence base supporting a comprehensive
professional development and mentoring program. The program has been implemented at a large
scale over a 15 year period and sustained by investing key stakeholders at all levels of the
education system in the goal of ensuring children’s school readiness. We outline how the
program components are implemented together inchuding: data-based in-class mentoring, two
years of conrsework, a teacher-administered progress monitoring assessment to track children’s
learning, and provision of curriculum and learning resources. The data-based mentoring model is
described in this chapter to demonstrate how teacher- and child-level data are collected and
analyzed by the teacher and their mentor to prionitize goals for mentoring and instructional
improvement. Detailed information about the observational tools and goal-setting system
mentors use to monitor seacher’s progress are incfuded. Finally, we examine specific goals set by
teachers and mentors during a recent academic year to consider high-priority training targets for
early childhood mentors,
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| INSTITUTE - |- W eb based Professional Developmem &
L ke fom ke, Chzld ProgessM_“"t’rorlng_Sys’fe_m R

HISTORY OF ENGAGE ._CO’MPONE_NIS' _O'F'-_EEN;GAGE
For over ten years, the ' '

., Children's Learning Professional Development &

R u/ Institute (CLI) in Houston ‘Coursework (eCIRCLE) in a wide
" hos managed the array of foundational instructional -
Implementation and ongoing practices, as well as. spec;allzed B

enhancement of the Texas
School Ready! (TSR]
project—a data-driven, comprehensive
professional development (PD) program for S :
pre-K teachers across Texas aimed at : P;ogress'Momiormg of Chl|d
increasing school readiness. TSR's PD and oufcomes jn'lgngque qnd iﬁerqcy;
child progress monitoring components have .
been validated with mutfiple research
studies as proven solutions to improving child
outcomes. Through Texas Education Agency FRCAEN o
funding, this wealth of expertise will soonbe  © Qnline (Remote)} Coaching

available to Texas public school teachers for schools and teachers with
who may not have access o or be in need : greatest need.

of TSR’s more customized components, such ' o

as facilitated trainings and cne-on-one Supplemental curnculum (CIRCLE
coaching. . Manval Online) that provides

~targeted instruction fied to progress
monitoring results through scripted
lessons and video examples.

- Known as engage, CLI has begun
development of this integrated platform to
include a body of coursework representing
three years of professional development.
The innovation of this coursework is its deep
archive of video instruction—

from commentary on child development
theories by education researchers and
developmenial psychologists, to expert
andalysis of feacher instruction in redl
classrooms capiured on fifm.

Training in Evidence-based
Supplemental Curriculum
developed by the Children's.
Learning Institute, such as.
-Developing Talkers and the Early - ™
Learner Read Aloud Kit. '
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Additionaily, engage willinclude cutting-edge, user friendly progress monitoring fools
to mecsure child oufcomes in language and literacy, science and technology, math,
socidl studies, and social and emotional development that can be used to further
inform instruction. Finadlly, persondlized, video-based teacher coaching will be
provided for those teachers with the greatest need.

These three tools are infegral 1o the rationale behind TSR and engage—to increase the
use of specific instructional practices that are known to advance a significant range
of academic and socidl skills in young children, as well as targeting instruction o a
child’s least developed skill areas as measured by reliable progress monitoring data.

PILOT PROJECT AND RELEASE

The platform is currenily being plloted in the Dallas, Fort
Worth, and Houston 1SDs. Approximately 1,400 pre-K
teachers and 850 kindergarten teachers are parficipating.

2% . 2 The full platform is expected to be released to all Texas
enggge public school feachers by Fall 2015.

Enik X1y

PaNE MTERLTES  READ ALCLT RART]

Read Aloud Partl

1. Introduction
2, About Read Alouds

3. Reading the Story

4. Connactng with the
Canters

&, Putting LAl Together

Discover Read Aleuds

Resources

This qourse is divided inlo two parts, {n Read Aloyd Part |, you
will meet the leachers and speeialists feaiured in tha eourse. You
will be Tndroduced to the structure of effective reed atouds. Pant |
Tacusas an haw to arepare far a successiu read aloud and
stralegies to use before, dunng and altéer feading.

in Read Aloug Par |1, you will leam about research-based
techniquas for extending ihe benghits of read alouds throughout

A-23



 CHILDREN'S

' CEARNING

CLT’s child progress monitoring program, the CIRCLE Assessment System {formerly known as C-PALLS+),
is a user-friendly, technology-driven tool that allows the teacher to assess a child’s progress in a particular
skill area abmost instantly. This reliable yet simplistic data collection prompts teachers to focus on lessons

that target their students’ least developed skill areas.

The CIRCLE Assessment System includes:

DIRECT ASSESSMENTS

Book and Print Checklist '
Language & Literacy Screener (with vocabulary, letter
naming, letter-sound correspondence, and phonological
awareness subtests)

Mathematics Screener

Science, Engineering, & Technelogy Screener

Social Studies Screener

Story Retell & Comprehension Screener

OBSERVABLES

*

The CIRCLE Assessment System allows
teachers to:

v"  Measure critical skills for early

- gauge social and emotional

Approaches to Learning Checklist
Early Writing Checklist

AN

Physical Development & Health
Checklist
Social & Emotional Checklist

literacy, science, social studies, and
math with short, research-based
tasks

Observe and record behaviors to

develocpment

Identify areas of strength or concern
with detailed reports and analysis
Plan individual, group, or class
activities based on performance and progress

. Wiich ot (o holps 1y god From ono placs Lo anclhiee?
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Lo Hank's Bret 42y 3t his new 5choeh, e Srlrd atd criet, Hr cried even theugh s Tavid was nlce
‘anid bried to make b feel Bemar, -
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CIRCLE Assessment System Class Reporting

Assegsment - SehoolView  ClassView -« 3

Community { Distnet: AUCE 5D Schaol AH W2 tead fan Gy Glass: Alior's AW Class

Firs Narne: Enter Faw Mama : a5l NETE. B Laugt Hame

fear 115 v wave. 1 ¥

[3 somnisterthetest. [} Metestwaspauses 3 The testwas completed,

€3 Exclude e swudent from the lest for currenblanguags. 537 The shident was excluded from ihe test for current language:

o CemotNons. 4
Lemet Ao

Demad Mo

Damed Mans
Dema Co!‘.‘.:.
Dy Gall... .
Dem;:s:’ {.‘0!’...“,‘“ :

Gemcs WMins

o ¥ e page Firtt | Paevious

Heaw Last

Red indicates children who have Green indicates children who
not met the benchmark in a given have met the benchmark.
assessment.
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eCIRCLE represents more than 100 hours of online courses featuring extensive video-based
demonstrations of effective instructional practices and application-based assignments and
activities. The courses cover a broad range of topics aligned with the Texas Prekindergarten
Guidelines and include research-based key predictors of language and literacy development.
Courses are also offered in emerging areas of early childhood instruction including science,
technology, engineering, and math (STEM). eCIRCLE is designed specifically for teachers, school
leaders, and intervention specialists. Users receive technical assistance to identify an optimal suite
of courses and participate in online communities, and CLI tracks teacher usage and engagement in
courses.

Modules include:

FouNDATIONS FOR RESPONSIVE
INSTRUCTION

v
v

v
v

Classroom Management
Social and Emotional
Learning

Understanding Special
Needs

English Language Learnexs:
Culture, Language,
Instruction
Pre-kindergarten Response
to Intervention

SCHOOL-WIDE IMPROVEMENT

v
v

Leading School-wide Immprovement
Effective Coaching and Mentoring Practices

Farty LANGUAGE AND LITERACY INSTRUCTION

AN N N

Setting the Stage for Children’s Talk
Building Vocabulary
Phonological Awareness

Letter Knowledge

Effective Read Alouds

Written Expression

STEM INSTRUCTION

v
v

Early Childhood Mathematics
Discovering Early Childhood Science

This éourse & divided Into o parts, In Read Aloud Part 1, you will misel tha
teachets and spesialste featured @ the course, You will be intnadutad to the
struchure of effecive read 21oude. Pad I keouses an how 1o prepane for 2

sucoesaiut read afoud and shralegies to use beforg, during and after ceading.

In Read Alaug Parl It, you wilt l=am abou! research-basad techalques Tor
extending i benefits of read alouds throughoul e schon! day and week:.
Farl # prasents read alpuds a8 8 comentane of ehildren’s filcracy and
explaing the fundamental role of read slousds in Tostering patitive, lilelung
relationshups between chidren and ihe wrilten woid,

v' Discovering Barly Childhood Engineering and Technology
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whRIER 1118 nicehy with tha £1aas theme of summer.. Ehe gathers the
childran 3nd pioss 10 Dotk Gn S ELAS BAEIdS NEr £ Ehat thay
Resourey C3N 10k 1 Chrary. & Baiket of plattic Inmand siis on the floor alher
tenl Ong gt th dran iy apout haw LAEIS i
going 10 tquesia lemons to make lamonads,
What wolld YOUu recommend to (s weacher¥
BOr, SN MLCDE RRD ALl iR Eaknlbat,
Read Aloyd Part)

ar wer

B

Read Alouds QG
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&
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et vt ine Cla
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o
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S

CLI's distance-learning approach allows teachers
flexibility to participate in eCIRCLE professional
development coursework remotely and to receive
individualized feedback and coaching based on routine
video recordings of their own teaching. Communicating
with teachers via Skype, web-postings, and by phone,
trained coaches provide feedback on planned video-
recorded lessons, offer guidance, share videos of effective
teaching, and set goals for instructional improvement.

By eliminating the costs associated with travel to schools
in rural areas, remote coaching increases CLI's capacity to
serve additional classrooms in cormmunities with limited
access to quality iimprovement opportunities. CLI now

: operates one of the only large-scale, data-based coaching
The Dato-Based Coaching Cycle approaches for teachers in the nation.

In remote video coaching, field staff receive video cameras and training in the use of videc reflection and
feedback techniques to enhance mentoring efforts. Additionally, teachers in the program use a camera to
upload classroom video samples of instruction and interaction with children. These videos are used by the
remote coach to guide the teacher’s reflection and set goals for change.

Sample remote coaching feedback

Stk

d . C=ctits. . -, i &b ek N
. Awesome child-friendly defiilions in contex Your children are highy engaged. Take .
e Araside and clamhered)t is, withmore. w ) ... advantage of the oppartunily to summarize the
. o i: e : : slory and iet them share their thoughis. :
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TEXAS EARLY CHILDHOOD PROFESSIONAL DEVELOPMENT SYSTEM

L-FADC T CONTACTRS |

Texas Early Child

Professional Development System . S koo Prase Qtedin ]

TINAL TRAMNEARDGETRY

TENAS WORKPOROE RECETRY
SEASCH TRANERSTAANASS '

poatris m}wrz\v.:J

| CAENTAR OF EVENTE

Featured News

\,“é\;,-: Qur system has newfeatures. QurFacebook page is growing! 4 Qur Trainer Recepﬁbnwas a
St such asthe Workforee Like us on Facenosk and help hdl huge suCoess. Thaniyou to
Registry, Job Beard and lhe us ghtain 260 Friends. the 40 tralners who attended

and Gl GENETOLIS SpONSars,
Liakeshore & TAEYC.

updaled Core Compétencies.
" Check #em cut onthe left-
hand menu.

Qui_c_k_ _Links

INER REGISTRY
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PARENTCOMPANION.ORG

'-LANGUAGE DELAY

: G'et a host of links to resources

wMY GUIDE » Tips & Strategies > Resources to Heip a Child with 2 Language Delay
KEYWORDS: AgeiUpToAge3 Age3 Thaiigh5. FisiStep Home Newbom Up To Age 1. Tips And Strategies

FORMS OF COMMUNICATION

Communication is a critical skili that begins to develop at birth with your child's first cries. As your child

develops, her communication develops as well. Tor chifdren with impairments in understanding or expressing

language, early intervention is key. The resources here can give you tips and strategies to help build your child's
. communication siclls. Your child's speech-language pathologist can heip you find the method that works best for ;

vour child.

POPULAR LANGUAGE DEVELOPMENT PROGRAMS

Here are several of the many programs and frainings available to help

buitd children's communication skills or support their commenication

: systems. Thesa programs are commonly used by schools and ather
B facililes. (NOTE: These finks are for Informational purposes only.

Same of these sites offer their program materials for sale. This site

does not endorse or recommend any commercial products or

services. } ]

The Hanen Centre @ —Hanen's curriculum is designed 1o help build

~omng miratinn ceile iy vaama children with lannnane delave Aatiem ;
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Beginning Education: Early Childcare at Home (BEECH) is an online professional development system
specifically designed for home-based childcare providers by the Children’s Learning Institute at University of
Texas Health Science Center. The system includes 20 modules, each approximately one hour in length.

Professional Development Modules 13: Supporting Reading with Young Children

1: Setting Up the Environment for Learning 14: Building Early Math Skills

2: Reading Children’s Signals : 15: Supporting Young Children’s Behavior, Part II
3: Using a Wanm Response Style, Part I 16: Building Early Literacy Skills

4: Using a Wann Response Style, Part I 17: How to Monitor Children’s Learning Progress
5: Labeling Objects and Actions 18: Putting it all Together: Supporting the Whole
6: Maintaining Children’s Interest to Support Child _

Learning 19: Knowing Children: Developmental Red Flags
7: Introducing New Activities 20: Families as Partners

8: Supporting Young Children's Learning

Develop_m ent Mot by comes | DCEGHH | Mad.te 12 Ssion 1+ Waton b Vossr Mavae Luaning Erdonencht

~ 9; Building Children’s Knowledge about
Their World

“Watch ! ¥our Home Learning Enviranroent

10: Supporting Young Children’s - R i ion d TS o
Emotional Development . m':ﬁw ment inv't_tir'rs_.:
11: Supporting Young Children’s v Comsri coirse

Behavior, Part T . :h:lf.;,.

12: Using Responsive Behaviors > Repons

¥ Walcome: Crbiitaton 1

Throughout the Day

BT alon W o Haitie
| erarringy Envitatilag:Il

Beginning Education:
Early (hildeare at Home (REECH)

E'E:p:sri-‘i"houg'hts': An Inviting Envirosmant -

T

J Kegea wnmkmw;a ah v.,unued [EY 0] anignm M wm.u«u.n P-xmq reuiaﬁ I o urgdt il o i A n-can:lwu ehildron iuecuu-a;u
Jalpiuu i KR G4 Pl EFDA it i bl 1750 munwmm s Whar ehdd gy m.\mwl\gwwam by, i el mmm hmuud &pru.mq
RALpe At thrs n"‘ [ . aﬁmlsﬂwtmmmm&esﬂf i Py I .

< PREV
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PRE-K PREPARES Prekindergarten Marketing Campaign

sturt equv. For Paraids {on Epoio)] Far qucdtots
Benwhts Taalkil

Finish Strong' Eliggitaehity 3est Practices & Advice
Healttry Child TEA, Prekindargarten Guidelines
find Schoals

High quality

piekindergarten inspires
chiidren to become
lifelong learners and
prepares them for
Idndergarten and beyond by
" teaching them hmportant
skills needed for academic
and socicl success.

For Parenfs Benchts | Eligisility | Healthy Chid | Eind Schools  For Bducators Toolkit | Bast Proclices & Advice | TEA Prekindergaren Guidelines

Benefils COLLARSE &

Wny does preXindergarten metier?

Prekindergnﬂen mekes a hlg diflerence

for smell children.
Kids wha go te prekindergarten:

+ Are mare prepared for kindergarten
+ Have bakter reac[mg and wriling skills
+ Do betier in grades K= 12

« Have beller sarial skills, behavior and

conduct

+ Huve greater success n life

Eligibility EXPAND ¥
Haalihy Child EXParD ¥
Find Schools EXPAND ¥
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ACT EARLY TEXAS! DEVELOPMENTAL SCREENING WEBSITE

CI ‘Home  Aboul Us Why Serepn Tealndng  Screening  RAesaurcea

EARLY
TEXAS!

trevalopmestal sereening provides
perents and profasiionall with
infarmation on whether o {nild's.
drvetopmant I simdsr to othor thildren
al the seove age.

LEFRAL f anares mDbies T end s
mandardined ool boreentag ton] qaamicnt
e Baed v v S pinalad midpnte s sl
duyvipred tor aravms tha esdlon, Y ikis -
¢NIE"s davpia pranrt s Dthes dhidren ofne

- semne age T iaky azrecning o an owpoing

. HotesE el g repaat admibs i tion of 8
DNIE FDNE WA AN DU Joa iy
‘akzenratne matie by Mults famithr with tne ;
wiid. : :

Get Trained . ’ Atcess Resourtes

frartd fod Bamanr
[Beniznd wond Fraapnaon
N 3 CR

EARLY
TEXAS! Scres

NEOT ¥YET

1. Does your baby inike sounds ke "da,” "ga." "ka." aad “patd P i P
L 1F you eopy the sounds yuur baby makes, Goes youb buby copeat the same sound s
back te you?

3. Dous pour abyamake two sionilar sounds like “bu-na” Tdu-do,” o “ga-ga” ¥ (The
Avoads o rot aved to mean daything.)

1 you ask your baby b, does he ploy at least ang nussery game sven if you donlt

* gy hiim thi activity yourself {such as "bye-bye,” “Fegkabica,” “clap your hands” "Sa
BP?
%, Dpes your baby tallow gne simplke commtsnd, sych as "Come herg,
Pt 1 Back,” withai your i gesturest

Ghez il to mie,” ar

&, hons your haky say tieae sords, sieen a3 “Mama™ “Dada,” and "Haba™? (A "word is e
sound or salnds yair baby tops consistent i ta mean sameane of samething.j

Agee B bapbs Ot amonhanes T, TiReg CoRion (6311, €.2008- 2025 Jroskes Fublidiiag £

UTHealdh
Tt e

4
K S1ELTE
LArEE £ SRR
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A significant component of CLI's technical assistance services, the COT captures snapshots of a teacher’s
behavior and instruction during classroom observation.visits that can be used to develop improvement
plans and track a teacher’s progress over time. The system is well aligned with the Texas Prekindergarten

Guidelines and can be used by teachers, school leaders, and intervention
specialists to promote effective teaching.

How the COT Helps Improve Instructional Quality

o Ttem level indicators that are highly targeted and easy to
establish as goals for improvement _

s A focus on evidence-based teaching behaviors that research
has shown improve child ontcomes

e Clear procedures and training to ensure consistent
implementation, so that teachers do not perceive the data as
unfair or biased

e Appropriate design for the children to be obsexved,
ensuring age, linguistic, and cultural appropriateness (e.g., for
dual language learners)

e A clear system for tracking and monitoring teacher
performance and progress for improvement

Sample COT Report
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CIRCLE Assessment Average Statewide Child Gains
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CHILD DEMOGRAPHIC CHANGES IN TEXAS

Figure 1, Growth of Number of Children Ages 0-12, 2000-2010
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'Flg_ure 2. Changes in Composition of the Child Pa‘pulation (Ag_e§ 0-12] in Texas over Time:
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Figure 4: Percent Change in Early Childhood and Schoel Age Population,
2000-2G10
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PRE-K EXPANSION GRANT COMMUNITY INFORMATION

Urban Areas

RIEE
Harris

County

Harris

metropolitan area of Houston, the largest city in Texas. This area
experienced a child population increase of 16.2% from 2000-2010.
More than 25% of children in this county live in poverty. The total
population is 41.6% Hispanic, 19.5% Black, and 31.9% White.
Implementation Model 1 and Model 2

Hatris County, which includes Houston ISD, the largest LEA in the
state, will participate in both the expansion and enhancement models.
There are over 40 LEAs in the county that offer full day and half day

preschool programs.

Dallas

Dallas
County

Dallas County is the second most populous county is Texas and
includes the metropolitan area of Dallas, the third largest city in Texas.
This area experienced a child population increase of 5% from 2000-
2010. More than 28% of children in this county live in poverty. The
total population is 39% Hispanic, 23.1% Black, and 31.7% White.
Implementation Model 1 and Model 2

Dallas County will participate in both the expansion and enhancement
models. There are 35 LEAs in the county that offer full day and half
day preschool programs. The PEG will build off of local efforts to
expand state-funded pre-k programs in Dallas ISD.

Austin

Travis

County

Travis County includes the metropolitan area of Austin, the capital of
Texas and the fourth largest city. This area experienced a child
population increase of 28.9% from 2000-2010. More than 22.8% of
children in this county live in poverty. The total population 15 33.8%
Hispanic, 8.9% Black, and 50% White.

Implementation Model |
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Travis County will participate in both the expansion model. There are
10 LEAs in the county that offer full day and half day preschool

programs.

Fort
Worth

Tarrant

County

Tarrant County is the third most populous county in Texas and includes
the metropolitan area of Fort Worth, the fifth largest city in Texas.

This area experienced a child population increase of 24.2% from 2000-
2010. More than 20% of children in this county live in poverty. The
total population is 27.6% Hispanic, 15.9% Black, and 50.1% White.
Implementation Model |

Tartant County will participate in the expansion model. There are 19
LEAs that provide full and half day preschool programs in the county.
The PEG will enhance local efforts already m place to expand LEA-
child care partnerships in Fort Worth ISD.

San

Antonio

EastPoint
Promise
Zone
(EPZ)/Bexar
County

The EPZ is the traditional base for San Antonio‘s African American
community but today contains a Hispanic majority and an increasing
Mexican immigrant population. The 2010 census mdicates the
following demographic breakdown: 67.5% Hispanic, 24.9% Aftrican
American, and 7% Caucasian. Juxtaposing EPZ poverty with
employment rates indicate that many employed residents work less
than full time and/or work in low wage jobs.

Implementation Model 2 and Model 3

Two LEAs serve the EPZ, San Antonio ISD and Judson ISD. Judson
ISD wil] participate in enhancement model 2 while San Antonio ISD

will participate in enhancement model 3.
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Suburban Areas

Houston

Fort Bend

County

E ort'Bend County is the seventh most populous county in Texas and

includes suburban areas in the vicinity of the metropolitan area of
Houston, the largest city in Texas. This area experienced a child
population increase of 34.6% from 2000-2010, significantly higher
than the 16.2% child population increase in Harris County. More than
10% of children in this county live in poverty. The total population is
24% Hispanic, 21.2% Black, and 35.6% White.

Implementation Model 1 and Model 2

Fort Bend County, which has a state-funded pre-k service gap of 40%,
will participate in the expansion and enhancement models. There are 4

LEAs that provide full and half day preschool programs in the county.

Brazoria

County

Brazoria County includes suburban areas in the vicinity of the
metropolitan area of Houston, the largest city in Texas. This area
experienced a child population increase greater than the state average
of 17%. More than 11% of children in this county live in poverty. The
total population is 28.9% Hispanic, 13.3% Black, and 50.7% White.
Implememtation Model I and Model 2

Brazoria County, which has a state-funded pre-k service gap of 21%,
will participate in the expansion and enhancement models. There ar¢ 8

LEAs that provide full and half day preschool programs in the county.

Dallas

Collin
County

Collin County is the eighth most populous county in Texas and
includes suburban areas in the vicinity of the metropolitan area of
Dallas, the third largest city in Texas. This area experienced a child
population increase of 53.7% from 2000-2010, sigmficantly fligher

than the 5% child population increase in Dallas County. More than 8%

of children in this county live in poverty. The total population 15 15%
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Hispanic, 9.4% Black, and 61.2% White.

Implementation Model 2 |

Collin County, which has a state-funded pre-k service gap of 35%, will
participate in the enhancement model. There are 13 LEAs that provide

fuil and half day preschool programs in the county.

Austin

Williamson

County

Williamson County is the twelfth most populous county in Texas and
includes suburban areas in the vicinity of the metropolitan area of
Austin, the fourth largest city in Texas. This area experienced a child
population increase of 62.8% from 2000-2010, significantly higher
than the 28.9% child population increase in Travis County. More than
6.8% of children in this county live in poverty. The total population is
23.8% Hispanic, 6.7% Black, and 62.3% White.

Implementation Model 2

Willtamson County, which has a state-funded pre-k service gap of
20%, will participate in the enhancement model. There are 10 LEAs

that provide full and half day preschool programs in the county.
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South Texas

Nueces County is located on the Gulf Coast and includes the metropolitan area of

Corpus Christi. More than 29% of children in this area live in poverty. The total
population is 62% Hispanic, 4 4% Black, and 31.4% White. Additionally, an
estimated 41% of the population speaks a language other than English at home.
Implementation Model 1and Model 2

Nueces County will participate in the expansion and enhancement models. There
are 12 LEAs that provide full and half day preschool programs in the county.

There is an estimated 35% service gap in state-funded pre-k.

Carmeron

County

Cameron County is the eleventh most populous county in Texas, located on the
Texas-Mexico border in the Lower Rio Grande Valley region. More than 46% of
children in this county live in poverty. The total population is 88.5% Hispanic,
0.8% Black, and 10.1% White. Additionally, more than 73% of the population
speaks a language other than English at home.

Implementation Model 2

Cameron County, which has a state-funded pre-k service gap of 13%, will
participate in the enhancement model. There are 9 LEAs that provide full and

half day preschool programs in the county.

Hidalgo
County

Hidalgo County is the sixth most populous county in Texas, located on the Texas-
Mexico border in the Lower Rio Grande Valley region. This area experienced a
child population increase of 31.5% from 2000-2010. More than 46% of children
in this county live in poverty. The total population is 91% Hispanic, 0.8% Black,
and 7.3% White. Additionally, an estimated 85% of the population speaks a
langunage other than English at home.

Implementation Model 2

Hidalgo County, which has a state-funded pre-k service gap of 16%, will
participate in the enhancement medel. There are 19 LEAs that provide full and
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half day preschool programs n the county.
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Rural Areas

Lubbock
County

Lubbock County is one of the top twenty most populous counties in Texas and is.
located in West Texas. The county includes the metropolitan area of Lubbock.
More than 19% of population in this area lives in poverty, The total population
is 33.4% Hispanic, 7.8% Black, and 55.8% White.

Implementation Model 1 and Model 2

Lubbock County will participate in the expansion and enhancement models.
There are 9 LEAs that provide full and half day preschool programs in the

county.

Brazos
County

Brazos County is located in East Texas and inciudes the metropolitan area of
College Station-Bryan. More than 29% of children in this area live in poverty.
The total population is 24.5% Hispanic, 11.3% Black, and 57.7% White.
Additionally, an estimated 22% of the population speaks a language other than
English at home,

Tmpfememarfoﬁ Model |

Brazos County will participate in the expansion model. There are 3 LEAs that
pravide full day and half day preschool programs in the county, but the vast

majority of slots in the county are half day.

Nacogdoches
County

Nacogdoches County is located East Texas and includes the metropolitan area of
Nacogdoches. More than 24% of the population in this area live in poverty. The
total population is 18.5% Hispanic, 18.4% Black, and 60.4% White,
Implemeniation Model 2

Nacogdoches County will participate in the enhancement model. All 8 LEAs in
the county that provide pre-k provide full day preschool programs to eligible

children.
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CHILDREN'S
LEARNING
INSTITUTE.

eCDA Program

ClLPs New eCDA Program

Beginning in January 2015, CLI will offer Texas School Ready! (TSR) participants the option to obtain the training hours nesded fo
apply for the Child Development Associate (CDA) Credential™ for Center-Based Programs, This new program will allow TSR to
provide a new profassional development opportunity and career pathway to the early shildhood teachers already enrolled in TSR.
The 6CDA Program will build upon TSR's commitment to improving instructional practices in sarly childhood classrooms with this new
opportunity for teachers to further their knowledge and career opportunities.

The CDA™ requires 120 hours of training in various functional areas. Currently, TSR participants who serve preschool children
recaive up to 80 hours of eCIRCLE professional development. For the eCDA Program, CLI wili create new onfine training modutes to
ensure thal all of the content areas for the CDA™ are covered, providing 100% of the fraining hours needed for teachers to qualily for
the CDA™, This program will be offered for free to all TSR Participants, following the pilot,

What is a CDA Credential™

The Child Development Associate (CDA) Credential™ is the most widely recognized credenial in early childhood education and is a
key stepping stone on the path of career advancement in the early childnood field, The Child Development Associate (COA)
Credential™ is based on a core set of competency standards, which guide early care professicnals as they work toward becoming
qualified teachers of young children. Te qualify, early childhood teachers must have a strong knowledge base (education and
professional development) and demonstrated pracice (experience in the classroom). Eaming a CDA is a big commitment, but one
that creates confident practitioners with command of today's best practices for teaching young children.

New eCDA Online Courses for Teachers

Benefits of Tﬁe Child
Teachers participating in the eCDA Program will complete 80 hours of eCIRCLE online Development
professional development courses through their participation in TSR in the following . Associate (CDA)

areas, “Credential™
+ Foundations for Responsive Instruction :
+ School-wide Improvement
o FEarly Language and Literacy Instruction
«  STEM Instruction

» Career advancement

» Meet job requirements

» Reinforced commitment to
early childhood educaltion

Through the eCDA Program, CL} will create 40 hours of new online courses fo o Provide parents with peace of -
supplement sCIRCLE and prepars teachers for the CDA™ in the following areas: mind

» Quidance + Families « Understand devslopmentally

+ Health « Creative Arts appropriate practioe

o Safe e Professionalism + Increased confidence

o  Physical Development

eCDA Pilot Programs

January 2015 — eCDA for Center-Based Preschool Program with 200 prescheol teachers
_January 2018 — eCDA for Center-Based infan¥/Toddler Program for infant and toddler teachers
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VIDEO COLLABORATION WEBSITE & REPORTING EXAMPLES
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TSR Video Collaboration
and Feedback 2013-2014

Small Group Items

Wave
0 BOY
& Reliability O MOY __
0 Standard 00 EOY
School Name
Teacher First Name |
Teacher Last Name |
Coder's First Name
Coder's Last Name
Date of / / Group Duratien of /
Coding: Number small group
: Minutes Seconds
Language of Video: Content: Primary Foeus
0 Bilingual 0O Math of Lesson
O English [ Phonological Awareness - O Phonological Awareness
0 Other 0 Math

g Print and Letter Knowledge
& Early Reading

A |TIS|R|+|+|+|+|V|I|P|+|+|+|+|+[1{3|0[1|A|0(3|4(3] .. 4




g Small Group Items

Instructions:
1) For optimum accuracy, please print in capital letters and avoid contact with the edge of the box.

2) Fill form out completely. Shade S Tike ¢hi
3) Use only black ink. ade Squares like this = [l
4) Please check spelling, . Not like this = [X] b

5) Do not make copies of forms, Use only original forms provided
by the University of Texas. [f you make a mistake, start over with a new form.

Quality of activity introduction:

Teacher provides an introduction to the small group activity/lesson by (a) explaining the objective in
child friendly terms, (b) modeling, and (c) checking for understanding before encouraging children to begin.

Possible combinations:

5.

1. Does not verbally introduce the objective/task (i.e., jumps right info to model or practice)

2. Teacher names the activity but does not talk about the objective

3.

4. Teacher provides a brief description of the objective and models what children will do, but does not

Teacher provides a brief description of the activity but does not model or check for understanding

check for understanding
Teachers provides a brief description of the objective, models what children will do, and checks for
understanding

Rating:

00 No introduction provided

01 Low quality (activity objective not clearly introduced)
12

3 Moderate quality (objective is somewhat clear)

a4

005 High Quality (objective is very clear)

Quality of Support during activity:

00 No support provided (i.e., teacher sets up the activity and leaves or engages in another task)

5408405422

01 Low guality (teacher talks to children while working but does not provide targeted feedback or assistance)

02

33 Moderate Quality (teacher provides some assistance but does not provide feedback that will help learner
understand what went wrong or how to improve outcome; may modify the task to make it easier or harder

with some success)
04
005  High Quality (teacher provides corrective feedback and scaffolding that help the leaner

understand what went wrong and how to improve the outcome; successfully modifies
the task to make it easier or harder)

TSR +|+|+|+{V|I|P|+|+|+{+|+]|1|3[0|1]|A[0|3]4 3] ace

4



v

Quality of Activity Summary:

3544405421 ‘

Teacher summarizes the small group activity/lesson by (a) restating the objective, (b) briefly stating the main

points, and (c) bringing the lesson to a close.

Rating:

000 No summary provided

01 Low quality summary provided

a2

3 Moderate quality summary provided

04

005 High quality summary provided

3| aeri2s
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Ratings should be based on a 2 hour visit, However, a second visit may be needed to observe a specific situation such as
book behavior or center time if not observed in the first visit.

General Teaching Behaviors
Sensitivity

Rating | Notes Quantity Quality

1. Uses sensitivity behaviors when
responding to children's signals and
needs (responds promptly and
sensitively to children's verbal and
nonverbal signals, values children's
interests and needs. (gets on child's eye
level)

o o 4
ML MH H

w0
w0
o
=0

2. Provides guidance that encourages
children to regulate their behavior in
learning and problem solving situations
vs. teacher "solving the problem" This
includes all behaviors (accepting child's
way of doing things vs. overly directive)
not just problem behaviors, e.g., "T don't
know how"," I can't."

o O g
ML MH H

= O
» 0
o0
s

o o o
ML MH H

3. Teacher uses non-specific praise and
encouragement that provides child(ren)
reinforcement or acknowledges positive
behavior. (ex. Great job, Good girl,
wonderful, I know you can do it).

=
w O
o O
(ol W

Flal = Neuiral = Warm

4. Teacher uses encouragement and

positive feedback that provides DR E IEI)
child(ren) specific information

regarding what they are doing well.

{You did a great job writing your name,

1like the way you helped your friend)

5. Teacher takes advantage of opportunities D oo|loo O O
to deepen children's understanding by R § O(L ML MH H
responding to their questions and Acknowledged -+ Expanded
comments. '

6. Teacher fails to respond to child(rens)

) jm
comments and questions. R S O

h TSR++++VIP+++++1301A0343mwsA
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Ratings should be based on a 2 hour visit, However, a second visit may be needed to observe a specific sitnation such as
bock behavior or center time if not ebserved in the first visit.

General Teaching Behaviors Cont...
Sensitivity

Rating

Notes

Quantity

Quality

7. Teacher responds to children's emotional
and affective signals {responds promptly
and sensitively, values children's needs;
shows acceptance of children's feelings,
acts on children's emotional signals
effectively).

8. Teacher's response style varies across
children; responses to some children
show acceptance while some children
experience a lack of acceptance.

9, Presence of language that is negative in
content of tone (any use of harsh tone or
condescending, demeaning, punitive
words should results in the lowest quality
rating).

10, Teacher uses positive non-verbal
behaviors; gets on child's eye level,
smiling, uses affectionate/reassuring
touch, allows children to move close to
or sit with the teacher when appropriate.

11. Teacher uses negative non-verbal
behaviors such as rough touching, harsh
physical control, frowning, or negative
affect.

12. Engages children in literacy, language,
and math activities using varied and
playful techniques that make cognitive
activities engaging (e.g., songs, books,
garnes),

= O
v
oo

= 0O
w
cD

= O
»
ot

=0
w0
ol

= O
w0
=N

w

O

O O

w}

L ML MH H

Flat = Neotral « Warm

O

D 1

O

L ML MH H

=0

Mild = Harsh

[ I
ML, MH

Mild - Harsh

d a
ML MH

O
H
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OVERVIEW

Play and Learning Strategies (PALS) is a research-based, parenting program that
helps parents support their young children’s {infants to preschoolers) social-emotional,
cognitive, and language development. Through 10 week (infant program) and 12 week
(toddler/preschooler program) curricula, parents learn specific behaviors that help
them tune in to their young children, respond in a sensitive and contingent manner,
and provide appropriate cognitive and language stimulation. Experimental research
provides evidence that families benefit from PALS, and lives are changed.

THE PALS MODEL

Each PALS sesslon includes a review of the previous session’s topic, introduction of a
new topic, viewing of a PALS curriculum video with examples of real parents and young
children demonstrating the behaviors, guided practice time in which the PALS coach
coaches and videotapes the parent using the new skills with her child, and a review of
the videotape to further highlight interaction sequences and allow the parent to
observe and critique herself. The PALS model includes three features: research-based
parenting curriculum videos, active parent involvement during and in-between PALS
sessions, and competent and experienced staff that build trusting relationships with
families.

Research- ¥ B . Active

Based ; Family
Curriculum Invalvement -

RESEARCH-BASED CURRICULUM: The PALS curriculum is a research-based and
documented effective intervention program designed to assist parents of infants,
toddlers, and preschoolers to use a responsive parenting approach in their daily
interactions with their young children, The infant and toddler/preschocler curricula are
available in English and Spanish to accommodate both English- and Spanish-speaking
parents. The curriculum sessions can be implemented individually with parents in their
home, or with a group of parents at a center.

Short educational videos including parents demonstrating parenting concepts with thelr
nfants, toddlers and preschoolers are used to demonstrate key PALS behaviors. There
are strategic pause paoints throughout the video to ask the parent to share their
observations of the demonstration clips and to relate the concepts to their own young
child. Also, handouts and magnets are given to parents to serve as reminders of
learned key PALS behaviors.
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ACTIVE FAMILY INVOLVEMENT: The parent is videced practicing the new concept
and blending it with previously learned concepts in & coached practice period lasting
ahout 15-20 minutes. The PALS coach and parent watch the parent-child practice video
together. This serves as an oppertunity for the parent to ocbserve herself and increase
her awareness of her behaviors,

Incorporation of other family members occurs explicitly in two PALS sessions
where family members are taught the new concepts by the parent and PALS coach.
Family members are encouraged to attend the sessions with the parents outside of the
two sessions to build a community of supportive, responsive adults around the child.

STAFF: A trained PALS coach has at least an associate degree or higher in early
childhood (or related field)} or work experience commensurate with education. PALS
coaches are supervised by a person with at least a bachelor’s degree in early childhood
education, or a related field and have 3-5 years experience in parent education. PALS
coaches can work with 12 to 15 families weekly.

PALS S N

PALS 1, or the infant curriculum, can be used with parents of infants as young as 5
months up to about 15 months of age. PALS 2, or the toddler/preschooler curriculum,
is appropriate for parents of young children aged 18 months through 4 years.

INFANT CURRICULUM: The PALS 1 (infant) curriculum consists of 10 sessions that
focus on teaching parents to support their infants’ social/emotional, cognitive, and
language development. The major concepts covered include:

% paying attention to and interpreting infants’ communicative signals;

% responding to signals using contingent and sensitive behaviors;

% supporting infants’ learning by maintaining their interest and attention rather
than redirecting or over-stimulating; | |

% having realistic expectations for what children of different ages are capable of
deoing, and what are “normal” behaviors;

4 stimulating language development through Jabeling objects and actions; and

% incorporating these strategies and supportive behaviors throughout the day and
during routine activities such as mealtime, dressing, and bathing, as well as at

play times.

TODDLER/PRESCHOOLER CURRICULUM: The PALS 2 (toddler) curriculum includes -
12 sessions that include and build on the concepts from PALS 1, but are adapted for
toddiers’ and preschoolers’ developmental level. For example, PALS 2 continues to
emphasize using warm responsiveness behaviors in response to chifdren’s
communicative signals, and maintaining the child’s focus of attention during play time
rather than interrupting/redirecting them unnecessarily. There are additlonal sessions
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related to supporting young children” autonomy-seeking and responding to limit-testing
behaviors, and the sessions on stimulating language development and thinking skills,
reflect toddlers’ and preschoolers’ increasing skills in these domains.

PALS RESEARCH FINDINGS

DEVELOPMENT OF PALS: The PALS curriculum was originally developed based on
longitudinal research conducted by Susan Landry, Ph.D., Karen Smith, Ph.D., and
colleagues regarding the development of premature and fuil term infants over time.

~ The premature infants were at risk for developmental delays due to their immature
nervous systems and the typical medical complications associated with premature
birth. Many of the babies studied by Dr. Landry’s group were ethnic minorities born
into families of poverty with low parental educational attainment, which further
compromised their babies’ likelihood of positive developmental outcomes. The families
were followed over 15 vears and through careful study of these families key parenting
behaviors were identifled that predicted better outcomes for the children. These key
skills (i.e. contingent responsiveness, emotional/affective support, support for
children’s focus of attention, and rich fanguage stimulation) fermed the basis for the
PALS curriculum, '

A randomized control trial tested on another group of families (diverse ethnlc and

econamic backgrounds) with former premature or full-term infants was carried out on

the PALS infant curriculum. A toddler version of the curriculum (PALS 2) was later
written and tested as well using a randomized controfled trial. These outcome studies
demonstrated the effectiveness of the PALS intervention programs for both premature
and full-term infants and toddlers/preschooiers,

PARENT OUTCOMES

In comparison to parents who were in the control group (received weekly home visits
but not PALS curriculum Intervention), parents who received PALS:

Rich Language Stimulation
% 71% used richer vocabulary with their children.
+ B4% provided richer verbal explanations to their children.
< 65% provided more demonstrations of toys to their children.

Support for Children’s Focus of Attention
+ 68% spent more time maintaining their child’s focus of attention and interest.

Emaotional/Affective Support
% 559% provided more praise to their children,
% 69% showed greater warmth and sensitivity to their children.

Contingent Responsiveness
<+ 69% were more contingently responsive to their children (i.e., parent’s
response was well matched to the child’s signals)
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CHILD OUTCOMES

In comparison to children who were in the control group, children whose parents had
received PALS:

Cognitive and Motor Skills
+ 64% achieved higher cognitive test scores.
& 72% achieved higher motor skills scores.

Language Skills :
¥* 64% showed greater expressive language skills.
% 59% showed larger receptive vocabularies.

Word Use
% 559% used more words during interactions with their parents.
%+ 599 initiated conversation with their parents more often.
& 66% provided a verbal response in response to a parent request more often.

Joint Attention

% 61% engaged in joint attention (i.e., children coordinate joint attention
between their parent and objects in combination with using words) while talking to
their parents

Cooperation
% 67% showed greater cooperation in providing a response to parents’ requests.

Positive Affect
+ 61% showed more positive affect during interaction with their parents.

r )
Key Components that Support

Intervention Effectiveness:

LA
3

Trusting coach-parent relationship

»
L¥ g

Video playback reflection

D

» Emphasis on active parent involvement

o

« Parent social support
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PALS IMPLEMENTATION SITES

PALS 1 and 2 have been implemented as part of intervention research studies, grant-
funded service programs, and private request at numerous sites across the United
States. i

Classroom Literacy Interventions and Outcomes (CLIO)

In the CLIQ project, PALS (along with other Chitdren’s Learning Institute programs) is
utilized as & responsive intervention for Even Start programs in a group-based format.
The CLIO project includes 48 programs throughout the United States. '

Early Head Start in Texas
Two executive directors of two large Head Start agencies in Texas sought out training |
on the PALS curriculum for their home-based Early Head Start (EHS) programs. Once .
staff was trained and certified, EHS teachers have worked with dozens of families

implementing the infant and toddler/preschooler curricula in families” homes.

Harlem Children’s Zone

Hariem Children’s Zone is an innovative community-based organization, offering

education, social service and community building programs. The PALS program is
folded into their birth through three interventions, and is a group-based program
interspersed with home visits.

Grand Rapids, Michigan

In the fall of 2011, four large low-income neighbeorhoeds in Grand Rapids, MI will
implement PALS 1 and 2 and other CLI early childhood interventions, The DeVos
Foundation is funding these community interventions.

CURRENT RESEARCH

Infant Net: First-Time Parent Interactive Parenting Intervention

This research study adapted the PALS infant curriculum for web-based use in rural
communities for families that cannot participate in a face-to-face format. The study is
being carried out by the Oregon Research Institute and Juniper Gardens Children’s
Project at the University of Kansas.

Parents and Teachers Together (PATT)

PATT is a three-year project investigating whether a combination of interventions, one
in the schoal and one in the home, has a greater effect on children’s school readiness
skills, Teachers in local Head Start programs participate in the Texas School Ready!
program, while parents of students in their classrooms receive training in the Play and
Learning Strategies (PALS) program. The study also investigates whether these
positive changes in children’s school readiness skills are sustained into kindergarten.

http:/ /www.childrenslearninginstitute.org/
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Learn about infant, toddier, and three -year-old
development!.
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Transition Plan - Example
Step 1: Assess your partnership - identify committee team members and their affiliation, Designate a leader.

Committee Members Affiliation

(b)(6) - schoois — principal

schools - kindergarten teacher

parent - volunieer coach

preschool teacher

Head Start — early childhood specialist

(b)(6)

Designated Leader:

Step 2: identify goals — Fill in goals for your transition team below.

1. Support children being ready for kindergarten

2. Help families know more ahout what they can do at home to help children be ready for school

3. Get community more involved with childr_en

4.

Step 3: Assess what's happening now - Complete matrix with current transition activities practiced in your commuriity,
deciding what type of connection it fosters and the focus of the activity. You may have some blank boxes.

FOR MORE INFORMATION, CONTACT US AT: NCQTL@UW.EDU
OR 877-731-0764
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Memorandum of Understanding

Between and

This agreement is made and effective on
by and between and

Witness:
Now therefore, inconsideration of the mutual covenants contained herein, the
parties do hereby agree as follows:
1. Purpose of Interagency Agreement
The purposc of this agreement is to establish the best possible cooperative method of
providing high quality services to lacal preschool children and their families. This

integrated preschool project will be known as the “Texas School Ready!” project.
It is the intent of this agreement to:

s Define the services to be provided by each agency.

+ Ensure that eligible children reccive high quality, appropriate preschool services.

» Ensure that each agency assumes the responsibility to communicate with the other
and shares leadership responsibilitics and by doing so ensures that available resources

are utilized in the most effective manner.

o Fnsure that these cooperative arrangements between __and are
developed, implemented, and reviewed annually.

IL. Description of Program

and will collaborate to provide students and their families a
comprehensive and cohesive early childhood program. The intent of this collaborative
project, called “Texas School Ready!”, is to scrve local four-year-old chiidren who meet
the cligibility requirements. Classroom teaching staff will be provided with mentoring
that will enhance school readiness skills for children. In addition to helping children
develop increased cognitive skills, participating staff will be supported to develop and
maintain an effective classroom cnvirenment for promoting increased social skills.
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I11. Agency Responsibilities

A,

Responsibilities of Lead Agency:

Provide office space for TSR! Coordinator/Mentor(s) to inciude necessary office
equipment (i.e., phone, internet access, copier, etc.) and space for staft training as
needed.

Ensure that ali information is submitted as requested by the Children’s Learning
Institute including data submission required by the School Readiness Certification
System { Fall 2010/Spring 201 1).Ensure that instruction based on the
prekindergarten guidelines is intentionally implemented cach day.

Ensure that the teachers are using a curriculum from the statc-adopted list and
documenting the use of curriculum on their lesson plans.

Inform teachers of progress monitoring windows and ensuring that progress
monitoring is complcted by the deadlines. (Fall 2010/Spring 2011)

Support e-CIRCLE professional development courses. (Fall 2010/Spring 2011}

Responsibilities of Partner Agency:

Serve eligible preschool children (four-year-olds) according to federal, state and

local regulations. Serving these children will include provision of state approved
prekindergarten curriculum materials, developmentally appropriate materials and
supplies, aud other components normally occurring in the preschool classroom.

Provide three hours of intentional daily cognitive instruction bascd on the Texas

Prekindergarten Guidclines for all enrolled students. The teacher will
bea ISD employee and will be funded by ISD. The teacher
will be supervised and evaluated by ISD,

Ensure that all information is submitted as requested by the Children’s Learning
Institute. Data submission required by the School Readiness Certification System
(SRCS) will be waived for the 09-10 school year, but will be required for the
2010-2011 school year.

Ensure completion of progress monitoring by the required deadtines for Fall 20{0
— Spring 2011. Progress monitoring requirements will be waived for the 09-10
school year. '

Support teachers in attending required e-CIRCLE professional development
classes during the Fall 2010-Spring 2011 school year. E-CIRCLE attendance
requirements will be waived for the 09-10 school year.
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C.

1v.

Responsibilities of CLI:
In the Spring of 2010, these matcrials and services will be provided:

Provide technical assistance and support through TSR! grant funded personnel.

Provide site visits as needed by CLI staff for the purpose of training and technical
assistance to support TSR! grant compliance.

Provide a School Readingss Kit for use in each TSR! funded classroom.
Provide a Classroom Start up Kit for use in each TSR! funded classroom.

Provide a Prekindergarten curriculum from the State Approved list for each non-
ISD classroom.

Provide 2 — 4 hours of mentoring per month through an established TSR!
Coordinator/Mentor.

In the Fall of 2010, these additional materials and services will be provided:
E-CIRCLE license/professional development classes

Progress Moniloring license/training/tool

Minimum 4 hours of mentoring per month

2 Dgy CIRCLE training and CIRCLE manual

Eligibility for Incentive Pay for TSR! funded teachers who mect requ.i rements.

Substitute reimbursement of up to 3 days for professional development training
for TSR! funded teachers upon submission of required documentation to CLI.

Miscellaneous Provisions:

This agreement shall not serve lo create a principal agent relationship, partnership
or joint venture. Each party shall retain control over its own employees and
agents.

Nothing herein shall be deemed to constitutc a waiver of any immunity or
affirmative defense, which may be assertcd by on as to any
claim of any third party, however, the parties do waive immunity to any claim of
the other party seeking enforcement of this agreement pursuant to law.
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» Nothing herein shall be construed in any manner, to create a cause for action for
the benefits of any person not a party to this agreement, or to create any rights for
the benefit of any pcrson not a party to this agreement not otherwise existing in
law.

e All notices required or permitted under this agreement may be given to a party’
personally or by mail, addressed to such party at the address stated below or to
such other address as one party may from time to time notify the other in writing.
-Any notice so given shall be deemed received when deposited in the United States
mail so0 addressed with postage prepaid.

e This agreement will be for a term of approximately two and one half ycars with
annual review by both parties. i

» Any supplemeni, modification or waiver of any provision of this agreement must
be in writing and signed by authorized representatives of both parties. : !

e The waiver by either party of any breach of this agreement by the other party in a
particular instance will not operate as a waiver of subsequent breaches of the
same or different kind. The failure of either party to cxercise any rights under this
agrcement in a particular instance will not operate as a waiver of the party’s right
to exercisc the same or different rights in subsequent instances.

» This agrcement will be construed in accordance with and governed by the laws of
the Statc of Texas. Venue of any legal action or proceeding will be
in , Texas or the United States District Court.

¢ Any legal action brought by one party against the other with respect to this
agreement must begin within the statutory time period after the course of such
legal action arises,

In Witness Where Of, the acting by its Director, as duly authorized,
and acling by its authovized representative, have set their
signatures as shown below.

Date

Date

Date
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STATE OF TEXAS
COUNTY OF

BEFORE ME, the undersigned authority, a Notary Public in and for the State of Texas, on this day
personelly appeared , known to me 10 be the person whose name is subscribed to
the foregoing instrument, and acknowledged to me that the same was the act of and that
they executed the same as the act of the said for the purposes and consideration
therein expressed and in the capacity herein stated.

GIVEN UNDER MY HAND AND SEAL OF QFFICE, this day of , 2010,

Notary Public in and for the State of Texas

STATE OF TEXAS
COUNTY OF

BEFORE ME, the undersigned authority, a Notary Public in and for the State of Texas, on this day

personally appeared ) , known to me to be the person whose name is subscribed to
the foregoing instrument, and acknowtedged to me that the same was the act of and that
they executed the same as the act of the said for the purposes and consideration

therein expressed and in the capacity herein stated.

GIVEN UNDER MY IHAND AND SEAL OF OFFICE, this day of -, 2010.

Notary Public in and for the State of Texas
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’ﬁglth Texas School Ready! Project - Remote

UTHe

The Yniversity of Texas
Haalth Scianto Gomtar 4t HowsTsh

CHILCRENS
LEARNING
P INSTITUTE.

Teacher Letter of Commitment, 2014-2015

Teacher Name: Center/School:

Community/Lcad Agency: Date:

1 am committed to support children’s school readiness and the TSR Project by (place a check next o each
item to indicate review and understanding):

1.
2.
3.

il

=N

8.
9.

10.
11.
12
13.

I35,
16,
7.
I8.
19.
20.
21.

22,

Making every effort to remain in the TSR classroom for the duration of the project.
Creating a positive climate that supports children’s social and emotional development.
Sctting up the classroom to reflect the requirements of the Classroom Environment

Checklist (CEC).

Providing a minimum of 3 hours of daily cognitive instruction.
Creating and implementing weekly lesson plans that incorporate TSR-supplicd matcrials,

such as curriculum, classroom startup kit, school readiness kit, Pre-K guidelines
and child progress monitoring results.

Attending all required trainings and meetings.
___Viewing assigned profcssional development training sessions (eCIRCLE) and completing

required assignments and assessments.

___Signing and submitting TSR required teacher video consent form by required deadline.

___ Collecting and submitting TSR required video consent forms from parents by required deadlines.
____Using the TSR issucd camera to videotape assigned lessons,

___Uploading and downloading vidcos according to required timeline.

___Viewing feedback videos from assigned coach according to required timeline.

__ Participating in calls with assigned coach to discuss videos and set goals.

14.
___Working to implement the goals set collaboratively with assigned coach based on the

Maintaining ongoing communication with assigned coach.

Classroom Observation Tool (COT)

Completing all required child progress monitoring by established deadlines.
Providing accurate and up to date classroom enrolhment information to TSR Staff.
Providing daily small group instruction based on progress monitoring web reports, work

samples and observations,

Participating in project evaluation activities (questionnaires, surveys, efc.).
Engaging parcnts in planned activities to promote children’s school rcadiness.
Allowing CLI project management team classroom access throughout the duration of the

project.

Checking my email at least 2 times per week to stay up-to-date with TSR news and

deadlines.

As a teacher participating in TSR, I understand:

23.
24.

___The CIRCLE Manual is my personal property. All other materials are the property of CLL

__Incentive pay at the end of the ycar and continuation in the TSR project next year is
dependent upon implementation of project requirements and will be issued based on my
current target status and/or previous participation in TSR.

Signature of Teacher Date

Signature of Project Staff Date

Revised 312014
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UTHe

The University of Texas

Health Science Center at Houston

L

|
alth
CHILDREN'S
LEARNING
INSTITUTE.

Texas School Ready! Project
Coach Letter of Commitment, 2014-2015

, as the TSR Project Coach for

community project, am commnitted to:

L

Attending all training/conference calls required by the Children’s Leamning Institute (CLI).

2. Working with CLI to support the management of project expenditures (e.g., timely submission of reccipts,
detailed record keeping of expenditures, following UT policy on project expenditures, ete.).

3. Facilitating communication between CLI and community partnerships and sites.

4,  Pacilitating communication and cooperation among ISDs, Head Starts, child care operators, faith-based
providers, and charter schools.

5. Setting up Community files (electronic and hardcopy) and maintaining accurate and up to date
iformation on all assigned sites within the community.

6. Overseeing and facilitating effective school readiness professional development experiences for teachers
including C-PALLS + training, 2 Day CIRCLE Early Language & Literacy training, and ¢CIRCLE sessions.

7. Supporting in the collection and input of data into TOMS.

8. Visiting cach assigned classroom as required by each teacher's target status.

9.  Conducting a reflective follow-up conference with tcachers following each classroom visit.

10. _ Using the Classroom Observation Tool to set collaborative goals with teachers after cach classroom visit.

11, Using the Texas School Ready! Technical Assistance Mentoring Guide to facilitate teacher growth.

12. _ Videotaping for the purpose of coaching, both while in the classroom and for vide? upload as required by the
project. '

13, Working to ensure that university-required consent forms are collected in a timely manner and are fully
and correctly completed before submitting to CLL

14.  Providing coaching support to teachers in implementing a minimum of 3 hours of cognitive instruction per day
using state adopted curriculum and CIRCLE framework (with specific references on the lesson plan and daily
schedule).

15.  Assisting teachers in planning instruction based on progress monitering results, work samples and observations.

16. _ Distributing materials and assisting teachers with implementation and inventory. '

17.  Facilitating the participation of partncrs, teachers, classes, classrooms, and schools in project evaluation activities
(questionnaires, surveys, etc.).

18. ___ Facilitating classroom observations by CLI representatives.

19, Collaborating with the Project Coordinator to cffectively implement the project and provide accurate and up to
date records as required for project implementation including menthly reports, calendars, revised calendars,
¢CIRCLE schedules.

20. __ Participating in all other duties as assigned by the Texas School Ready! Project Manager and Director.

Signature of TSR Project Coach Date

Signature of TSR Project Manager _ Date

Revised 8/2014
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I, _, as the Administrator at ,
T am committed to support the TSR Project by (place a check next to each item to indicate veview and
understanding):

1. Attending TSR Administrator meetings.

2. Making every consideration to keep the teacher in the targeted classroom for the duration of the
project.

3. Replacing the teacher in a timely manner (if she/he leaves) and communicating with the assigned
Coordinator/Coach about any teacher change.

4, Supporting teachers in implementing the TSR Project by requiring completion of all assignments

within established timelines and encouraging changes in instruction based on the Coach’s
recommendations,

5. Supporting teachers in sciting up their classrooms to reflect the requirements of the Classroom
Environment Checklist (CEC).

6. Ensuring that a minimum of 3 hours of cognitive instruction occurs daily that reflect the Texas
Pre-K Guidelines and use the state-adopted/CLI-approved curriculum, all provided materials and
the CTRCLE framework.

7. Supporting teachers in providing daily small group instruction based on progress menitoring
assessment web reports.

8. Supporting icachers in the use of TSR materials (Start Up Kit, School Readincss Kit, etc.)

9. Supporting teachers in completing progress menitoring assessments by established deadlines.

10. Allowing regular visits by the TSR staff and classroom obscrvations by CLI representatives.

11. Allowing teachers 1o be released from their classroom for 1-2 hours per month to speak with their
assigned remote coach over the phone or through a video conference.

12. Supporting lcachers in implementing the coach’s recommendations and fecdback.

13, Allowing teachers to be released from the classroom for approximately 2 hour per month to
complete professional development sessions and required assignments.

14. Collaborating and keeping in contact with the TSR coach as needed.

15. Being responsible for overseeing TSR materials and ensuring their care and replacement, as
necessary. :

16. Agreeing that if a teacher leaves the targeted classroom before the end of the second year and is
not replaced, all TSR materials will be returned to the TSR Project.

17. Understanding that if a teacher remains in the targeted classroom for the required 2 year period,

all TSR materials (except progress monitoring tools) become the property of the school and will
be absorbed into the school’s inventory.

18. Supporting videotaping for the purpose of teacher reflection/training.

19. Working to cnsurc that university-required consent forms are collected in a timely manner and
are fully and correctly completed before submitting to CLL

20. Providing accurate and up-to-date classroom enroliment information 1o TSR staff.

21, Participating in TSR program evaluation activities (questionnaires, surveys, €tc.)

22. Understanding that eligibility for teacher incentive pay at the end of the year and continuation in

the TSR Project next year is dependent upon the implementation of project requircments and is
based on current target status and/or previous participation in TSR,

Administrator’s Signature Date

Signature of TSR Project Staff Date
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TEXAS
Kindergarten
Entry Assessment

d B

The Texas Kindergarten Assessment System {TX-KEA) is a collaborative effort between the US Department of

Education, the Texas Education Agency, and the Children’s Learning Institute at UTHealth to develop and validate a
Kindergarten Entry Assessment for Texas children. It will encompass multiple aspects of child development and will
better inform kindergarten teachers about the children in their classes and help them to design more appropriate
learning opportunities. The overall goal of this project is to develop a comprehensive screening assessment which can
be reliably administered by kindergarten teachers and is a valid predictor of academic success. The assessment will be
available for free to all public schools throughout the state beginning in Fall 2017. TX-KEA will enhance the quality and
variety of screening instruments and systems available to the state's school districts, which serve more than 5 miilion
students—including up to 400,000 incoming kindergartén students each year.

TX-KEA Learning Domains

TX-KEA will be a comprehensive assessment, available in both English and
Spanish, that will be administered at the beginning of the kindergarten year.
TX-KEA will evaluate many learning domains critical for academic success:

s Vocabulary * Initiafive

» Listening comptehension s Gross and fine mator

» Letter knowledge s Physical heaith status

» Phonological awareness » Social competence

e Early writing » Self-regulation

s Mathematics ¢ Emotion understanding

¢ . Science and engineering

TX-KEA Research Study

Currently, researchers at the Children’s Learning Institute are completing the
research study to develop TX-KEA and validate the assessment with
approximately 2,275 Texas students between 2013-2017. The development
of TX-KEA also includes reporting features for schooi districts, schools,
teachers, and parents. TX-KEA will be hosted within the CLI Engage online
learning platform beginning in Fall 2017,

Below are two examples of science items from TX-KEA. For these items,
children will choose the animal that would be found in the habitat {left) and
what the insect wouid look like under a magnifying glass {right}.

2
UTHealth

Tha Bniversily of Tawns
br a1l Skl $oh AT 1 e 1138

TX-KEA is...

accommodation

Systern (TSDS]

tablets

ahout 45 minutes

TX-KEA is not...

. an intelligence test
& ahigh stakes test

children for kindergarten

TER

TEXAS EDUCATION AGENCY

¢ a3 camprehensive school readiness screcning
assessment to be given to children at the
beginning of kindergarten by teachers

L] being developed Lo be useful far all children,
including English language learners and
children with speclal needs or

»  designed to infarm instruction

. a systern that wilk provide web-basad
information and reports 1o help teachers
make effective use of the Information from
the assessment in the classroom

& asystem that will link data to the Texas
Education Agency’s Texas Student Data

*  being developed for use on a variety of
) platforms and devices, induding laptops and

*  atime-efficiant assessmant that will allow
teachers to get an accurate picture of each
child's abitities across broad damains in

& asystem that will pravide reparts to parents,
teachers, and school district personnel

®  being developed with an effective web-
Based training for teachers

L] an assessment to evaluate the performance
of kindergarten or pre-k teachers

® 3 system Lo determine certification of early
chlldhood programs that are preparing

- a systern to replace teacher progress
manitoring across the school year
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These instritctions referto this excel spreadshect, which includes ‘tabs for Table A, Table B 'Compeanve Prmmry ! Table, Table (D)(4),
und the Budget Table. Addivionally, there is an example of Table 4, Lo

Instructions for Table A — Prevchnnl Development Grants=--Expansiogn _{ﬁg_wnd Sheet)
(_xenera] [nstructlons

-.
). - -
. To reduce the burden oo Statcs , many of the cells wntdm formulas that caleulate additional mformatlo
These cells are locked, and you-¢annot cdit them. SRR
= You should only enter 1_n_l‘orma n into cells that are lxght red, and once you pud mformatmn nto Lhe«;c ccl]s,
orange. - . ) :
& Finally, lhlb table should scrveas:a planmng tool; thcrefore you shuu]d input your bc:;t estimates for fururc fundmg lew els “These
cstimates should be bupported wlth eﬁdencc in the narrative pomon of'your application. .

Part 1. Abselute Priority 1- :
1. Foryears 1-4, fill ouf the cxpccu.d amount of federal funds allocatod for lines 1A {Statc-chci Inifrastructuse), 1C (New Preschool
Slots) and 1D (Impeoved Preschool Slots). Statg-Level Infrastructure should account for no more than 5% of the cumulative funds for all
4 years. Nothing clsc should be filled out in this section. Some cells will self-populate bascd on prcwously Lmlered formulas and those
cclls should be laft alone: :

Part 11, Cnmpenme Pr]orltv 1

I. Forcach year, fill qut the expected Matchmg Funds aliocatcd for lines 2A (State Level Infrastructure), 2C {'N ew Preschool blots] and
2D (Improved Preschon] Slats). Comulative Statc-chcl I.nfrastructurc need s rw.r be 5% of the total Matching’ I‘ unds, as that limif applics
only 1o Federal funds. S
2; -For line 2E (State Matching Funds), fi l] out the mcrease d ‘\Ialv fluuls sp' on prc‘school durmg State Flscal Year 2014 only.
3. The grecn total section containing lines 2F-2F will self- populate usmg in rmatmn from parts 1 and Il and is there for your
reference.

Part TH, Selection Criteria (D) (4)
{. Intine 3A (Total Eligible Children), please fill out the total El1g1blc Chi or each year (these are based on estimates).

2. Next, fill out 3B (Children Served in New Preschool Slots) and 3C (PPE;’Slot) 3D (Estimated Cost) and 3E (% Eligible Children -
Served...) will be caleulated for you. The estimated cost should roughly correspoud to the amount ynur state has avallablc formew
prcsbhool slots, for cach year and in total (shown in 2H jn thc green tatal section.in Part If). :

3. “Next, fill out 3F (Children Served in Improved Preschaol Slots) and 3G (PPE!SIO{) These numbers should e based on averagcs
acrosé all the diffcrent ways you plan to irprove preschool slots. [n-addition, they should be bascd on the evidence presented in your
narratlvc 3H (bsnmatcd Cost) anid 31 (% Eligible Children Served.; il be calculated for you. The estimated cost should roughly
correspond fo the amount your state has available for improved pre slots, for cach year and in-totul (shown in line 21 in the green
total section in Part 1) : L -

‘..'_Pcrcentagcs md tolals).

thcy will tutn llght

Instructions for Table B (Third Sheet)

Note For each of the columns, fill out the required infermation.. for ysars 2010 203,

. For columns 1-3, fill out past funding sources for State Prescliool Programs.
2 For columns 4 and 5, fifl out the total tumber of four-year old children in the state and those who are at or below 200% 1~PL
rebpecnvcly
3. For columns 6 and 7, {ill out the total number of four-year old chlldren served in State Preschool Program snd lhe tolal number of
four~ycar old children at or below 200% FPL served in the State Preschool Program.  The pereentages will cul{.ulalc sulomatically.

Tnstructions for Competitive Priority 1 Table (Fourth Sheet
1.. For FY 2014 Investment, fill out the increased St ale, fLIltdb provided by the state in- F
“Phlhnﬂnﬂplc * or “Qther” in this columa.

2.. For years 1-4, fill out €he expected amount of matchmg Iunds coming from State, local, h]lanthmplc and athcr sources.’

3. The wotals for each year will self popu[atc you cannot edif the cells in'the Overall Mateh: ne.

4 Finally, the last ling serves to check that the numbers-in this table are the same as {hosc : tcrcd into lhc T.iblb ALTE they are thc
same, the ccll below the total will read “Correct”, it thcre is a pmb]cm it will read “Plcas " Before moving on, please
make sure ali of the cells are corrcot. : : Co B

()1’4; Do not'entef 'ﬁihds undcr.“l'.ocal,_"

Instructions for Table (DY{4) (Fifth Sheet) S e
1. Inconsultation with Subgrantees, Statcs shouid prowdc ml‘onmuun on the way thcy p!an to 1mprovc
associated with the improvemicnt. :
2. For each Subgranrcc fll cut how the slots w:ll be improved cach ycar how many ch:ldren will bc served and the total estimated
cost. :

3. Lcavc any unnceded Tows blan.k :
4. Add additional rows as needed. To do so, seleot lines 22-25, Right click on your selection and choose * opy,
beneath the last line of the previous Subgrantee entry. Right click on that selection and choose “Paste.” Change thc 5T in the

aﬁd_lhe cstimated c'(_)st

" Then, sclect four rows;

“Subgrantee 5" cell to the appropriate number, and fill oat the rest of the rows as appropriate.
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Ceolnol s OVERALL STATEWIDE BUDGET
Budget Table I-1: Budget Summary by Bodget Category
(Evidence for selection criterion (G))

- Grant Year !} | Grant Year 2 | Grant Year3 | Grant Yeard Total
Budget Categories (a) (b) (© ) (2)
1. Personnel $ 97883 | % 97883 1% 97883 1% 97 BR3
2. Fringe Benefits 3 20,020 | $ 20,929 1 5 70,929 | 5 70,029
3. Travel % 4045 |$ 4,045t % 4045 1% 4,043
4, Equipment $ -18% -t$ -5 -
5. Supplies 5 306 |8 306 | § 306 {% 306
6. Contractual s 1,500,000 | § 1,500,000 [ % 1,500,000 1 § 1,500,000
7. Training Stipends 3 -13 -1 8 -1 3 -
$ 793 | % 793 | § 793 | &

793

aEToHIPetCOsE idd Tines ) 23956,
190. Indirect Costs* $ 15,247 | § 15247 } § 15247 ¢ % 15,247
11. Funds to be distributed to
Subgrantees $ 27,000,000 |% 27,000,000 ;$ 27,000,000 j§ 27,000,000 }$ 28,500,000
12. Punds set aside for participation in
grantee technical assistance $ 25,000 | % 25,000 4% 25,000 | % 25,000
Al Gt P e

14. Funds from other sources used o [(b)(4)
support the State's plan

dE-Bilc

Colurns (a) through (d): For each grant ycar for which Tunding 1s requested, Show the fotal AIMCUTH 1equesied 107 each appncanie |
budget category.
Column {(€): Show the total amount requested for all grant vears.

Line 6: Show the amount of funds allocated through contracts with vendors for products to be acquired and/or professional services
to be provided. A State may apply its indirect cost rate only against the first $25,000 of cach contract included in line 6.

Line 10: If the State plans to request reimbursement for indirect costs, complete the Indircct Cost Information form at the end of
this Budget section. Note that indirect costs are not allocated to line 11.

Line 11: Show the amount of funds o be distributed to Subgrantees. At the time of application, States are not required to provide
budgets for how the Subgrantees will use these funds. However, as stated in Program Requirement (o), grantees must submit
scopes of work for the State and for each Subgrantee within 90 days of receipt of an award, and these scopes of work muyst contain,
among other items, detailed budgets. Additionally, the Departments expect that, as part of the administration and oversight of the
grant, States will monitor and track all expenditures to ensure that Subgrantees spend these funds in accordance with the State plan.

Line 12: The State must sct aside $25,000 annually from its grant funds for the purpose of participating in Preschool Developiment
Grant technical assistance activities facilitated by ED or HHS. This is primarily to be used for travel and may be allocated to
Subgrantees evenly across the Tour years of the grant.

Line 13: This is the total funding requested under this grant.




PART 1. Absolute Priocity 1

A

Instruztions: Far each vear, please Gl eul the ewg eclert Federal I .
this section. The ciher vells wi'l sell-populste with information: tese shnuld not be modifisd.

v Fundds for | &, IC

nd 113, Nodhirg «lse shoubd be hilled out in

Yuar2 Yrar} Year 4 Cumulallve §
ﬁhgalipl} of Federal Freschaul : . . i
bcionibent Crants Funds .5 4 Fuads H % Fuady % Fumds
A% State-Level Infrastruciure _ B900,000 6| s600,000 %) 8450000 3% $3.000.000
HighQiality Preschocl Progearas - 514100000 | - oa%f s14400000 { 96%f s14,550,000 | 97%|. $57.000.000
1C: New Preschool Slots sr1gss000] aow| si15200000 77 siogi2s00] 73| $46872.500
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For gach year, (il ous the expeceed Marcling Funds For 24, 20, 2D Alse, provade the morouca & e Dy
of 1his sechon. The otner eolls will self-pepulate with inlprmastion; these shooid aot be modifred.

RN

Year 2

Yeur

Yeur 4

Cumulative $

; _. M'af'ching Funds

-

['Ku Funds

]% Fards

I% Funds

] téli:‘,::]'..c\-'c[lnfmstucunt. :

2B High-Quslity Preschool Programs

* 2C: New Preschaol Slois

- 20 Inaproved l’iesphu:uI.SI'ols.'_

Talal Year 1-4 Matching Funds.

s Hierzad Shate
ype of State- | . i
. Fueelu- gt Fiseal Yzar
Match i
. A EHE)
-2E: State Matching ’
“Funds {if $2.000,000
‘applicable)

PART 1L Scleetion Criterion (D4}

34: Total Eligible Children
3BT Effgible Chilaren Served in Now
Preschaol Slots

3C: PPE/SIot

3D Estisuated Cost {Rounded)

3E; % Eligible Children Served in New
Preschos] Slots

3F: Eligible Children Served in
Jinnproved Preschonl Slots

... 3G TPLBlet

3H Estimated Cost (Reanded)

31:% Eligible Children Served m Improved
Preszhan] Slots

piat %% Fligible Children Serésd With
d Improved Slas -

e

tal.Chlldren Served

Yuat T 2t the boiem




