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OMB Number: 4040-0004
Expiration Date: 8/31,2016

Application for Federal Assistance SF-424

" 1. Type of Submission: * 2. Type of Application: " If Revision, select appropriate letter{s):
[] Preapplication [<] New ‘ ‘
X Application [ ] Continuation * Other {Speify}:

[ ] Changed/Corrected Application | [ ] Revision | |

- 3. Date Received: 4. Applicant |dentifier:
l10.-'15.-‘2014 ‘ ‘ ‘

5a. Federal Entity Identifier: 5b, Federal Award |dentifier;

| i

State Use Only:

6. Date Received by State: I:l 7. State Application ldentifier: | |

8. APPLICANT INFORMATION:

" a. Legal Name: |Te:messee Nepertrent of Zducstion ]

~ b. EmplayerTaxpayer [dentification Mumber (EIN/TINY: - ¢. Organizational DUNS:

grInlazzlonnn

GZ2-500°711% |

d. Address:

" Street1: "a‘ll& Jaros Roborisorn Parsway ‘

Street2: | |

* City: Hastville |

County/Parish; ‘]’)av._;i daar ‘

" State: | IN: lzrrnesses |

" Country: | Ush: UMTTED STATES |

Province:

" Zip/ Postal Code: |37243-1213% ‘

e. Organizational Unit:

Department Name: Division Mame:

f. Name and contact information of person to be contacted on matters invelving this application:

Prefix:

l “ First Name: ‘._TO%.'V ‘

¥r.
" Last Name: |l:a55ell |

l

Middle Name:

Sufix;

Title: ‘3\:—;:—;1:—;;:1[':; Corrdissioner, Special Populations

Organizational Affiliation:

" Telephone Mumber: |s1--v-2_2112 Fax Mumber: ]

* Email: ‘-.Too.y.ﬁ-]c—; sl 12, goy ‘

PR/Award & 54138150026
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Application for Federal Assistance SF-424

* 9. Type of Applicant 1: Select Applicant Type:

[A: State Covernment ‘

Type of Applicant 2: Select Applicant Type:

Type of Applicant 3: Select Applicant Type:

| |

* Other (specify):

|

*10. Name of Federal Agency:

l[J,S, Tepartment of Fducation

11. Catalog of Federal Domestic Assistance Number:

|S4.419

CFDA Title:

Preschoeol Zoveloomenl, Granls

*12. Funding Opportunity Number:

Lo-ERANTS-051514-002

* Title:

Olilce ol ElemenLary and Scooendary Educallicn (QGESEY @ Preschool Zeveleomenl Granls: Expansion
Granls CEDA Numizer 24.419B

13. Competition Identification Number:

29 419B2015 1

Title:

14. Areas Affected by Project (Cities, Counties, States, etc.):

Add Attachment

* 15. Descriptive Title of Applicant's Project:

Investing in ligh-Quslity Pre-K IZor lennesses's llighest-Neesd Communities: An amoiticus »lsn to
shville

expand ligh-Juslity Pre-K in Memshis and N:

Attach supporting documents as specified in agency instructions.

Add Attachments

PR/Award & 54138150026
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Application for Federal Assistance SF-424

16. Congressional Districts Of:

" a. Applicant TH-al11 " b. ProgramProject |Ty-z11

Attach an additional list of Program¢Project Congressional Districts if needed.

Add Attachment ‘ ‘

17. Proposed Project:

a. Start Date: " b. End Date:

18. Estimated Funding ($):

a. Federal | 63,787, 45600

* b. Applicant [ R

*c. State )}
*d. Lacal I:
e. Other :
*f. Program. Income I:
g. TOTAL

*19. Is Application Subject to Review By State Under Executive Order 12372 Pracess?

D a. This application was made available to the. State under the Executive Crder 12372 Process for review on I:l
D b. Program is subject to E.Q. 12372 but has not been selected by the State for review.

[X] . Program is not cavered by E.O. 12372,

* 20. Is the Applicant Delinquent On Any Federal Debt? {If "Yes,” provide explanation in attachment.)
[]ves No

If "Yes", pravide explanation and attach.

21. *By signing this application, | certify {1} to the statements contained in the list of certifications** and (2) that the statements
herein are true, complete and accurate to the best of my knowledge. | also provide the required assurances™ and agree to
comply with any resulting terms if | accept an award. | am aware that any false, fictitious, or fraudulent statements or claims may
subject me to criminal, civil, or administrative penalties. (U.S. Code, Title 218, Section 1001)

| AGREE

** The list of certifications and assurances, or an internet site where you may obtain this list, is contained in the announcemant or agency
specific.instructions.

Authorized Representative:

Prefix; lr-»]r . ‘ * First Name; ‘Hevi n ]

Middle Name: | |

* Last Mame: |Hu:’fman |

Suffix: [ ‘

‘ Title:

Corrissicner |

* Telephone Number: |51 F_Tdl-54R7F | Fax Number: |4

* Email: ch'_‘-u-’_rl LS Hullman®in . gow |

* Signature of Authorized Representative: Amy Owen

* Date Signed: |m_.-15.-'2m4 ]

PR/Award & 54138150026
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OMB Number: 4040-0007
Expiration Date: 06/30/2014

ASSURANCES - NON-CONSTRUCTION PROGRAMS

Public reporting burden for this collection of information is estimated tc average 15 minutes per response, including time for reviewing
instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the collection of
information. Send comments regarding the burden estimate or any other aspect of this collection of information, including suggestions for
reducing this burden, to the Office of Management and Budget, Paperwaork Reduction Project (0348-0040), Washington, DC 20503.

PLEASE DO NOT RETURN YOUR COMPLETED FORM TO THE OFFICE OF MANAGEMENT AND BUDGET. SEND
IT TO THE ADDRESS PROVIDED BY THE SPONSORING AGENCY.

NOTE:  Certain of these assurances may not be applicable to your project or program. If you have questions, please contact the

awarding agency. Further, certain Federal awarding agencies may require applicants to certify to additional assurances.
If such is the case, you will be notified.

As the duly authecrized representative of the applicant, | certify that the applicant:

1.

Has the legal authority to apply for Federal assisiance
and the institutional, managerial and financial capability
{including funds sufficient to pay the non-Federal share
of project cost) to ensure proper planning, management
and completion of the project described in this
application.

Act of 1973, as amended (28 U.5.C. §794}, which
prohibits discrimination on the basis of handicaps; (d)
the Age Discrimination Act of 1975, as amended {42 L.
5.C. §86101-6107), which prohibits discrimination on
the basis of age; (e} the Brug Abuse Office and
Treatment Act of 1972 (P.L. 92-255), as amended,
relating to nondiscrimination on the basis of drug

2. Wil give the awarding agency, the Comptroller General abuse; {f) the Comprehensive Alcohol Abuse and
of the United States and, if appropriate, the State, Alcoholism Prevention, Treatment and Rehabilitation
through any authorized representative, access to and Act of 1970 (P.L. 91-618}, as amended, relating to
the right to examine all records, bocks, papers, or nandiscrimination on the basis of alcohol abuse or
documents related to the award; and will establish a aleoholism; (g) §§523 and 527 of the Public Health
proper accounting system in accordance with generally Service Act of 1912 (42 U.5.C. §§290 dd-3 and 290
accepted accounting standards or agency directives. ae- 3), as amended, relating to confidentiality of alcohol

and drug abuse patient records; (h} Title VIII of the Civil

3. Wil establish safeguards to prohibit employees from Rights Act of 1968 (42 U.5.C. §83601 etseq.}, as
using their positions for a purpose that constitutes or amended, relating te nendiscrimination in the sale.
presents the appearance of personal or organizational rental or financing of housing; (i) any other
conflict of interest, or personal gain. nandiscrimination provisions in the specific statute(s)

under which application for Federal assistance is being

4. Willinitiate and complete the work within the applicable made; and. (j) the requirements of any other
time frame after receipt of approval of the awarding nondiscrimination statute(s) which may apply to the
agency. application.

5.  Will comply with the Intergovernmental Personnel Act of :{:gll.u(i:r%r:wpeliiso;fh$;|:;ria;deCﬁlrnoglltig,ljvr:ti?otrr;r?
197042 U.5.C. §§4728-4763) refating to prescribed Relocation Assistance and Real Property Acquisition
standards for merit systems for programs funded under Policies Act of 1970 (P.L. 91-548) which provide for
i;?)éjrzcti?xe }: ifsglguhfq?: g{arsg;:ggc;gf asir‘leg:if{esdylsntem of fair and equitablg treatment of persons displaced or
Personnel Administration (5 C.F.R. 800, Subpart F). whose property is acquired as a result Of. Federal or

' ’ federally-assisted programs. These requirements
. . . apply to all interests in real property acquired for
6. Will comply with all Federal statutes relating to project purposes regardless of Federal participation in

nondiscrimination. These include but are not limited to:
(a} Title V1 of the Civil Rights Act of 1964 {P.L. 88-352)
which prohibits discrimination on the basis of race, color
or national origin; (b} Title IX of the Education
Amendments of 1972, as amended (20 U.5.C.§§1681-
1683, and 1685-1686), which prohibits discrimination on
the basis of sex; {c) Section 504 of the Rehabilitation

Previous Edition Usable

Authorized for Laocal Repraoduction

purchases.

Will comply, as applicable, with provisions of the
Hatch Act (5 U.S.C. §§1501-1508 and 7324-7328)
which limit the political activities of employses whose
principal employment activities are funded in whole
or in part with Federal funds.

Standard Form 424B (Rev. 7-97)
Prescribed by CMB Circular A-102

PR/Award & 54138150026
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9. Will comply, as applicable, with the provisions of the Davis-
Bacon Act (40 U.S.C. §§276a to 276a-7), the Copeland Act
{40 U.5.C. §276¢ and 18 U.5.C. §874}, and the Contract
Work Hours and Safety Standards Act {40 U.5.C. §§327-
333}, regarding labor standards for federally-assisted
construction subagresments.

10. Will comply, if applicable, with flood insurance purchase
requirements of Section 102{a} of the Flood Disaster
Protsction Act of 1973 (P.L. 93-234) which requires
recipients in a special flood hazard area to participate in the
program and to purchase flood insurance if the total cost of
insurable construction and acguisition is $10,000 or more.

11. Will comply with environmental standards which may be
prescribed pursuant to the following: (aj institution of
environmental quality control measures under the National
Environmental Policy Act of 1969 {(P.L. 91-190) and
Executive Order {(EQ) 11514; (b). notification of viclating
facilities pursuant to EQ 11738; (c} protection of wetlands
pursuant to EQ 11980; (d) evaluation of flood hazards in
floodplains in accordance with EQ 11988; (e) assurance of
project consistency with the approved State management
program developed under the Coastal Zone Management
Actof 1872 (16 U.S.C. §§1451 et seq.); {f) conformity of
Federal actions ta State (Clean Air) Implementation Plans
under Section 176(¢c) of the Clean Air Act of 1855, as
amended (42 U.5.C. §§7401 et seq.); (g) protection of
underground sources of drinking water under the Safe
Drinking Water Act of 1974, as amended (P.L. 93-523};
and, (h} protection of endangered species under the
Endangered Species Act of 1973, as amended (P.L. 93-
205}).

12, Will comply with the Wild and Scenic Rivers Act of
1868 (16 U.5.C. §81271 ef seq.) related to protecting
components or potential components of the national
wild and scenic rivers system.

13. Will assist the awarding agency in assuring compliance
with Section 106 of the National Historic Preservation
Act of 1966, as amended (16 U.5.C. §470), EO 11593
{identification and protection of historic properties), and
the Archaeological and Histaric Preservation Act of
1974 (16 U.S.C. §§46%a-1 et seq.).

14. Will comply with P.L. 83-348 regarding the protection of
human subjects involved in research, development, and
related activities suppored by this award of assistance.

15. Will comply with the Laboratory Animal Welfare Act of
1966 {P.L. 89-544, as amended, 7 U.5.C. §§2131 st
seq.) pertaining to the care, handling, and treatiment of
warm blooded animals held for research, teaching, or
other activilies supported by this award of assistance.

16. Will comply with the Lead-Based Paint Poisoning
Prevention Act {42 U.S.C. §§4801 et seq.} which
prohibits the use of lead-based paint in construction or
rehabilitation of residence structures.

17. Will cause to be performed the required financial and
compliance audits in accordance with the Single Audit
Act Amendments of 1896 and OMB Circular No. A-133,
"Audits of States, Local Governments, and Non-Profit
Qrganizations.”

18. Will comply with all applicable requirements of all other
Federal laws, executive orders, regulations, and paolicies
governing this program.

19. Will comply with the requirements of Seclion 106(g} of
the Trafficking Victims Protection Act {TVPA) of 2000, as
amended (22 U.8.C. 7104} which prohibits grant award
recipients or a sub-recipient from {1} Engaging in severe
forms of trafficking in persons during the period of time
that the award is in effect (2) Procuring a commercial
sex act during the period of time that the award is in
effect or {3) Using forced labor in the performance of the
award or subawards under the award.

SIGNATURE OF AUTHORIZED CERTIFYING OFFICIAL

TITLE

Aoy TDwen

|C-;'.-r_|r_|’_55’_-:-1'1(_‘1: |

APPLICANT ORGANIZATION

DATE SUBMITTED

|T-::-m'1-::- sgor Dopariment ol Bduosation

1071572014 |

Standard Form 4248 (Rev. 7-97) Back

PR/Award # 541838150026
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DISCLOSURE OF LOBBYING ACTIVITIES

Approved by OMB
Complete this form to disclose lobbying activities pursuant to 31 U.5.C.1352

0348-0046
1. " Type of Federal Action: 2. * Status of Federal Action: 3. " Report Type:
l:‘ a. centract |:| a. bid'elfer/apphcation & a. initial filing
g b grant b. initial award El b. matetial change
l:‘ C. cooperative agraement |:| ¢ post-award
I:] d. loan
D e |oan guarantes
I:] f. loan insurance
4. Name and Address of Reporting Entity:
[E Frime l:l SubAwardes
* Name |
Tennsives Druarimeant ol Frpostan
* Street T | ] ] | Sirest 2 [ |
L0 Cumers Beliocrlion Poarkaosy
. ; Zi
City | State |1:-J: Lonze | w0 |.“_‘ 13 2212
Congressional District, f known: |
6. * Federal Department/Agency: 7. * Federal Program Name/Description:
Unizbwsl D [RETRPHES W R N | NPT BT Precoho.l Dmvslowaenl Grent;
CFDA Number, if applicable |v| A
8. Federal Action Number, if known. 9. Award Amount, /f known:
$| l
10. a. Name and Address of Lobbying Registrant:
Prefix I:l * First Name e | Midthe Name l ‘
“ Lasl Name |r . ] Suffix I:l
* Street 1 | l Streat 2 | ]
~ ity [ | State | | Zip | ]
b. Individual Periorming Services (incuding address if ditferent from No. 10a
Prefix I:l " First Name [, |Mrd|:r’|'e Narma | |
* Last Name ||- . | Suiffix I:l
* Street 1 | l Street 2 | |
' City | | State | | Zip | |
{11. Informatian requested through this karm is authorized by title 31 U.5.C. section 1352, This disclosura of lobbying actwties is a material representation of tact upon which
reliance was placed by the tier above whan the transaction was made or entered into. This disclasure 15 reguired pursuant to 21 US.C. 1352, This information will be reported to
the Congress semi-annually and will be avallable for public inspection. Any person who fails to file the required disclosure shall be subjact to a civil penalty of not less than
$10,000 and not rmove than $100,000 tor each such failure.
* Signature: |-, l
*Name: Prafix * First Name ||'- — | Middie Marite |
VL
* L ast Name - | Settix I:l
Lullearn
Title: Simnay | Telephone No.: |~ - a1 -=404 |Dale: |:u..-'|r._.-'zu:.-|
Authorized lor Lacal Reproduction
Federal Use Only: Standard Form - LLL (Rev. 7-87)

N PN
PRAwrd ¥ S4188 150026
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Tracking Number:GRANT11762426

OMB Number: 1894-0005
Expiration Date: 33/31/2017

NOTICE TO ALL APPLICANTS

The purpose of this enclosure is to inform you about a new .
provision in the Department of Education's General
Education Provisions Act (GERA) that applies to applicants
for new grant awards under Department programs.. This
provision is. Section 427 of GEPA, enacted as part of the
Improving America's Schools Act of 1994 (Public Law (P.L.}
103-382).

To Whom Does This Provision Apply?

Section 427 of GEPA affects applicants for new grant
awards under this program. ALL APPLICANTS FOR
NEW AWARDS MUST INCLUDE INFORMATION IN
THEIR APFPLICATIONS TO ADDRESS THIS NEW
PROVISION IN ORDER TO RECEIVE FUNDING UNDER
THIS PROGRAM.

{If this program is a State-formula grant program, a State
needs to provide this description only for projects or
activities that it carries out with funds reserved for State-level
uses. In addition, local school districts or other eligible
applicants that apply to the State for tunding need to provide
this description in their applications to the State for funding.
The State would be responsible for ensuring that the school
district or other local entity has submitted a sufficient

section 427 statement as described below.)

What Does This Provision Require?

Section 427 requires. each applicant for funds {other than an.
individual person) to include in its application a description
of the steps the. applicant proposes to take tc ensure
equitable access to, and participation in, its
Federally-assisted program for students, teachers, and.
other program beneficiaries with special needs. . This
pravision allows applicants discretion in developing the.
required description.. The. statute highlights six types of
parriers that can impede equitable access or. participation:
gender, race, national arigin, color, disability, or age. .
Based on local circumstances, you should determine
whether these or other barriers. may prevent your students,
teachers, etc. fram such access or participation in, the
Federally-funded project or activity. The description in your .
application of steps to be taken to overcome these barriers
need not be lengthy; you may provide. a clear and succinct

description of how you plan to address those barriers that are
applicable to your circumstances. In addition. the information
may be provided in a single narrative, or, if appropriate, may
be discussed in connection with related topics in the
application.

Section 427 is not intended to duplicate the requirements of
civil rights statutes, but rather to ensure that, in designing
their projects, applicants for Federal funds address equity
concerns that may affect the ability of certain potential
beneficiaries to fully participate in the project and to achieve
to high standards. Consistent with program requirements and
its approved application, an applicant may use the Federal
funds awarded to it to eliminate barriers it identifies.

What are Examples of How an Applicant Might Satisfy the
Requirement of This Provision?

The following examples may help illustrate how an applicant
may comply with Section 427.

{1} An applicant that proposes to carry out an adult literacy
project serving, among others, adults with limited English
proficiency, might describe in its application how it intends to
distribute a brochure about the proposed project to such
potential participants in their native language.

{2} An applicant that proposes to develop instructional
materials for classroom use might describe how it will make
the materials available on audio tape or in braille for students
who are blind.

{3} An applicant that proposes to carry out a model science
program for secondary students and is concerned that girls
may be less likely than boys to enroll in the course, might
indicate how it intends to conduct "outreach” efforts to girls,
to encourage their enroliment.

We racognize that many applicants may already be
implementing effective steps to ensure equity of
access and participation in their grant programs, and
we appreciate your cooperation in responding to the
requirements of this provision.

Estimated Burden Statement for GEPA Requirements

According to the Paperwork Reduction Act of 1985, no persons are required to respond to a collection of information unless such
collection displays a valid OMB control number. Public reporting burden for this collection of informaticn is estimated to average
1.5 hours per response, including time for reviewing instructions, searching existing data sources, gathering and maintaining the
data needed, and completing and reviewing the collection of information. The obligation to respond to this collection is required to
obtain or retain benefit {(Public Law 103-382). Sand comments regarding the burden estimate or any other aspect of this collection
of information, including suggestions for reducing this burden, to the U.S. Department of Education, 403 Maryland Ave., SW,
Washingten, DC  20210-4537 or email ICDocketMgr@ed.gov and reference the QMB Control Number 1894-0005.

Optional - You may attach 1 file to this page.

THERZEZR A2 T err, padf

‘ Delete.Attachmentl View Attachment

PR/Award # 541838150026
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STATE OF TENNESSEE
General Education Provisions Act (GEPA) Section 427 Statement
The State of Tennessee is committed to extending High-Quality Pre-K programs,
including those funded through Federal funding or matching funds indicated in this grant, to all
high-need four-year-olds in the Subgrantees' communities, regardless of gender, race. national
origin, color, or disability status. The two selected Subgrantees comprise Memphis and
Nashville, two of the most culturally and socio-cconomically diverse communitics within our
statc, and the Preschool Expansion Program will build on cxisting state and local cfforts in both
communities to build a diverse and inclusive network of services and support.

The primary avenue through which Tennessee will integrate the requirements of GEPA
Section 427 is through the tiered preschool entry requirements established by our state preschool
program. Tennessee's three-tier enrollment priorities for Voluntary Pre-Kindergarten {VPK)
specify the enrollment of children from the categories specified in GEPA Section 427, and these
enrollment priorities will govern all new and improved site-based seats funded through this grant
program.

e Tier |: Pursuant to state law T.C.A. § 49-6-101, students identified as economically
disadvantaged are prioritized for enrollment in VPK classrooms. This identification is
based on income levels set by the U.S. Department of Health and Human Services and
used during the application process to determine income eligibility for enrollment. As
stated and passed in legislation in 2014, the highest enrollment priority in pre-K is given
to children who meet the income guidelines and have had a military parent killed in
action, declared missing in action, or declared a prisoner of war.

o Tier 2: Students with disabilities, students identified as English Learners, in state custody,
or thosc identificd as educationally at-risk for failure duc to circumstances of abusc or
ncglect, are next in line for enrollment. Note that students who meet both income
requircments and the Tier 2 criteria are considered high-priority Tier | applicants. Tier 2
is reserved for students who are above the income threshold but meet one of the
requirements listed.

e Tier 3: If an insufficient number of children meeting the above enrollment requirements
are enrolled to [ill a specific classroom, the Local Education Agency (LEA) may enroll

any child that meets the age requirement and the requirements set forth by the

TN ED GEPA 427 Form 1

PR/Award & 54138150026
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Community Pre-K Advisory Council (C-PAC). These students are considered unserved

or underserved and may be enrolled by the process established by the C-PAC.

The Tennessee Department of Education's Division of Special Populations, of which the
Office of Early Learning—the Primary Agency for this application—is a part, manages all
programs for children including the VPK program as well as children who have disabilities or
who are homeless, migrant, neglected, delinquent, and English Learners (EL), among other
populations. The staff members who work on these programs have worked with those
populations for a number of years, have in-depth knowledge of the types of supports those
students need, and regularly participate in both state and national conferences to share and learn
best practices. For example, at the 2014 ESEA Director’s Institute in Tennessee, the EL
Program Director presenied methods of incorporating English Learners into our state’s
Response-to-Intervention (RTI) framework, and the Homeless Program Coordinator explained
the requirements of the McKinney-Vento Act to ensure that all LEAs understand and comply
with the services that Act sets out for homeless students. Pre-K teachers and leaders in
Tennessee have the opportunity to work with the state personnel to identify and promote services
and strategies that best support students with specific needs. In addition to these resources for
pre-K-12 students there are several services in place which specifically address the needs of the
pre-K child. In 2014, the State Board of Education adopted Early English Language Standards
that supplement the TN-Early Learning Developmental Standards for dual language learners;
there is ongoing coordination between the Migrant Head Start programs and the LEAs serving
children in these areas ol the state; and the current eligibility priority includes children who meet
income eligibility which encompasses migrant, homeless, state custody, military families and
other at risk populations as defined by the Local Education Agency.

In Metro Nashville Public Schools (MNPS), some schools, including the new Modcl
Early Lcarning Center proposed in this application, will be open enrollment, but MNPS has
policies and procedures of its own to ensure compliance with GEPA Section 427. MNPS has
strategically placed pre-K programs in areas within the county in which there is a large
population of economically disadvantage and EL students. Furthermore, through MNPS’ Child
Find Department, a family who suspects their child has a developmental delay can be assessed
and evaluated as early as age 3. Children who receive an Individualized Education Plan (IEP)
through the Child Find process are guaranteed placement within a Metro pre-K program. MNPS

TN ED GEPA 427 Form 2

PR/Award & 54138150026
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supports an inclusive model for students with developmental delays by providing placement in
blended classrooms that consist of eight children with IEPs and eight children without IEPs.
Additional inclusive services can be provided within classrooms with the least restrictive
environment consisting of 18 children without IEPs and two students with IEPs. MNPS also
provides self-contained classrooms for students who need additional supports beyond the
blended and least restrictive classroom setting.

Tennessce will ensurc that all faculty and staff members employed in agencies and carly
learning providers, as well as the familics of those whose children are serviced by the grant, arc
provided an environment [ree [rom discrimination and harassment based upon gender, race,

national origin, color, disability, or age.
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CERTIFICATION REGARDING LOBBYING

Certification for Cantracts, Grants, Loans, and Cooperative Agreements

The undersigned certifies, to the best of his or her knowledge and belief, that:

(1) No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, tc any
persen for influencing or attempting to influence an officer or employee of an agency, a Member of
Congress, an officer ar employee of Cangress, or an employee of a Member of Congress in connection with
the awarding of any Federal contract, the making of any Federal grant, the making of any Federal loan, the
entering into of any cooperative agreement, and the extension, continuation, renewal, amendment, or
modification of any Federal contract, grant, lean, or cooperative agreement.

(2) if any funds other than Federal appropriated funds have been paid or will be paid to any person for
influgncing or attempting to influence an officer or employee of any agency, a Member of Congress, an
officer or emplayee of Congress, or an employee of a Member of Cangress in connecticn with this Federal
contract, grant, loan, or cooperative agreement, the undersigned shall complete and submit Standard
Form-LLL, "Disclosure of Lobbying Activities," in accordance with its instructions.

(3) The undersigned shall require that the language of this certification be included in the award documents
for all subawards at all tiers {including subcontracts, subgrants, and contracts under grants, leans, and
cooperative agreements) and that all subrecipients shall certify and disclose accordingly. This certification
is a material representation of fact upon which reliance was placed when this transaction was made or
entered into. Submission of this certification is a prerequisite for making or entering into this transaction
impased by section 1352, title 31, U.S. Code. Any person who fails to file the required certification shall be
subject to a civil penalty of not less than $10,00 0 and not more than $100,000 for each such failure.

Statement for Loan Guarantees and Loan Insurance
The undersigned states, to the best of his or her knowledge and belief, that:

It any funds have been paid or will be paid to any persen for influencing or attempting to influence an officer
or employee of any agency, a Member of Congress. an cfficer or employee of Congress, or an employee of
a Member of Congress in connection with this commitment providing for the United States to insure or
guarantee a lean, the undersigned shall complete and submit Standard Ferm-LLL, "Disclosure of Lobbying
Activities,"” in accordance with its instructions. Submission of this statement is a prerequisite for making or
entering into this transaction imposed by section 1352, title 31, U.S. Code. Any person who fails to file the
required statement shall be subjec t to a civil penalty of not less than $10,000 and not more than $100,000
for each such failure.
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The abstract narrative must not exceed cne page and should use language that will be understood by a range of audiences.
Far all projects, include the project title {if applicable}, goals, expected outcomes and contributions for research, policy,
practice, etc. Include population to be served, as appropriate. For research applications, also include the following:

= Theoretical and conceptual background of the study {i.e., prior research that this investigation builds upon and that
provides a compelling rationale for this study)

« Research issues, hypotheses and questions being addressed

= Study design including a brief description of the sample including sample size, methads, principals dependent,
independent, and control variables, and the approach to data analysis.
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Investing in High-Quality Pre-K for Tennessee's Highest-Need Communities
An ambitious plan to expand High-Quality Pre-K in Memphis and Nashville

Applicant: The State of Tennessee

Overview: The State of Tennessee here details an ambitious and achievable goal to partner with a
Consortium of Local Educational Agencies in Shelby County, including the districts responsible
for all schools in the City of Memphis, and Mctropolitan Nashville Public Schools (MNPS), to

expand High-Quality Pre-Kindergarten in their communities.

Project objectives and activities: The primary objectives are to substantially expand access to
pre-K in these communities and to ensure 100 percent of state preschool programs in these

communities meet the definition of High Quality Preschool Programs put forth in the grant. In
addition to opening new seats, we will invest in quality, including professional development at

the state level and an innovative coaching program in Nashville.

Proposed project outcomes: Federal funds will pay for 1,400 new high-quality pre-K seats and
improvements to 3,478 more new and existing seats. By the end of the grant period, when these
funds are combined with local matching funds, more than 5,000 children every year, representing
more than 10 percent of our Eligible Child population statewide. will be in seats funded through
this program. In addition, we have ambitious goals for quality, including that 75 percent of

students 1n participating classrooms will enter Kindergarten ready to learn.

Our Partners: Metro Nashville Public Schools (Subgrantee): The Shelby County Consortium
(Subgrantece}, representing four school districts in the county—Shelby County Schools,
Millington, Bartlett, and the Achievement School District; Vanderbilt University's Peabody

Research Institute {(monitoring and evaluation)

Our two Subgrantees are the largest and highest-need communities in our state, but both
have made extending and expanding high-quality pre-K a major priority and have built the
requisite local stakeholder networks to sustain this effort after the grant period. During the grant

period alone, matching investments and commitments from the local networks in both

TN Abstract 1
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communities—local government, philanthropy, and the private sector—this program will

(b)(4)

comimit a total of more than § in federal, state, local, and private funds and in-Kind

support to a target of opening 2,230 new high-quality preschool programs, and improving a total
of 2,958 existing seats.

This project is building on a strong base of investment in both delivering pre-K and
improving quality here in Tennessee; we are working not only to get more four-year-olds into the
classroom, but also to cnsurc they arc moving towards sustained gains in school readiness and
achicvement in clementary school. This work has been underway since the passage of the

Voluntary Pre-K [or Tennessee Act in 2005 that today serves more than 18,000 children in our
{b)4)

state with more than $

in state funding. In addition, the Peabody Research Institute

(PRI) at Vanderbilt University in Nashville, one of the leading early-childhood education
research centers in the United States, has been engaged in a comprehensive assessment of the
quality and effectiveness of our VPK program, work that continues today. PRI also partners with
MNPS in an innovative learning center-based research project that is examining what teaching
and administrative techniques actually lead to the best outcomes for children. PRI is a partner in
this application and will extend their expertise in evaluating pre-K programs to evaluating the
effect of these new and improved seats on our state's most high-need children.

Thanks to existing state VPK framework, we are conlident that we can distribute funds to
the Shelby and MNPS with a minimum of administrative costs, and that each Subgrantee will
efficiently and conscientiously direct the sub-granted funds towards bringing a rich, effective

pre-K experience to the Tennesseans and their families who will benefit from it most.
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PLAN A (EXECUTIVE SUMMARY): .

TENNESSEE'S AMBITIOUS AND ACHIEVABLE PLAN FOR EXPANDING ACCESS TO HIGH-QUALITY PRESCHOOL PROGRAMS
Key Goals

*  Tosignificantly increase pre-K access among Eligible Children in High-Need Communities in. Shelby County and Nashville

To strengthen quality through upgrading existing pre-K scats in both communities to include all elements of [Tigh-Quality Preschool Programs. In
particular, to add Comprehensive Services o existing classrooms thal already address all other elements of High-Quality programs
* Tostrengthen alignment of the birth-to-third grade continuum
To build Tennessee's pre-K infrastructure, particularly in the arca of evaluating and ensuring program quality
*  To measure the impact of several different models of High-Quality Preschool Programs

Key Activities Rationale Geography Tlmﬁ;ﬂ; ::] I:lSKey Resg;):']t_;lble Financial Resources

1. Create Shelby County has a need that significantly Shelby New scats (vs 2014 Shelby County 2015: {(b)(4)
additional cxeeeds its current number of High-Quality, County bascline): Consortium 2016:
site-hased Preschool seats: it has 4,422 seats to serve 2015: 660 (SCC) and 2017:
High-Quality | 14,420 four-year-olds. A Consortium of four 2016: 920, member LEAs 2018:
Preschool LEAs in Shelby County (Shelby County 2017: 1,000
sCuts Schools, Bartletl, Millington, and the 2018: 1,000

Achievement School District) plans 1o use
this grant Lo build on the districts' 2014
expansion of 400 seats by adding 1,000
additional seats in programs operated by both
LEAs and community partners.

2. Create Similarly, Nashville has great need that Nashville New seats (vs 2014 Metro Nashville 2015 [iby(4)
additional exceeds its current pre-K capacity: 5,197 of baseline): Public Schools 2016:
center-based | Metro Nashville's 9,349 four-year-olds are 2015: 400 (MNPS) 2017:
and site- not in public pre-school, and more than half 2016: 400 2018:
based High- | of those that are enrolled are in programs that 2017: 400
Quality don't offer Comprehensive Services. In 2014, 2018: 400
Preschool Nashville opened three new pre-K centers
seats, serving 320 students. The center model

provides capacity and serves as a hub of
innovation for the development ot best
practices in early childhood education. The
district is partnering with the Peabody
Research Institute (PRI} at Vanderhilt
University to implement data-driven
continuous improvement practices. This grant
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provides an opportunity for Nashville to add
an additional center, as well as expand site-
based classroons, to serve 400 additional
children.

3. Improve
existing
state-funded
scats to
High-Quality
stalus by
adding
Comprehensi
ve Services

Shelby County Schools, the largest member
ol the Shelby County Consortium, has been a
leader in recognizing the importance of
Comprehensive Services in pre-K. The
district has significantly expanded
Comprehensive Services in recent years, st
through an innovative strategy to align Head
Start and state resources, and more recently
through providing Comprehensive Services
to all 20 classrooms in its 2014 expansion.
This grant allows Shelby County to add
Comprehensive Services (o 32 classrooms
served by community partners, meaning 100
percent of state-funded pre-K classrooms in
the county will have Comprehensive Services
and meet the High-Quality Preschool
definition. .

Nashville, meanwhile, has made signiticant
investments in Comprehensive Services in K-
12 schools and will use this grant to provide
critical Comprehensive Services for all pre-K
students served. With this grant funding,
Nashville will significantly expand
Comprehensive Services in their pre-cxisting
site-und-center-based classrooms and
improve 2.838 scats w meel Iligh-Quality
stalus.

Shelby

Improved seats (vs. 2014

County and bascline):
Nashville 2015:3.478

2016: 3 478
2017: 3,478
2018: 3,478

SCC and member
LEAs; MNPS

2015:
2016:
2017:
2018:

(b)(4)

4. Inmplement
teacher
coaching
model

Nashville has dedicated signilicant resources
to provide job-embedded, evidence-based
professional development to teachers in its
new centers. This grant will provide funding
to provide similar support for pre-K teachers
in site-based classrooms through a job-
embedded coaching model. This model will
provide support tor 136 pre-K teachers, in

Nashville

Teachers reached by
coaching model:
2015: 146

2016: 161

2017: 181

2018: 206

MNPS

2015:
2016:
2017
2018:

(b)(4)
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addition to all teachers in newly-expanded
site-based classrooms funded by this grant
cxpansion.

5. Evaluate The state and both communities are deeply Evaluation Data collection begins: TIDOE, Peabody 2015:|(b)4)
effectiveness | committed to better understanding not just in Shelby Sept 2015 Research 2016:
ot new and whether pre-K is better preparing children for | County and PK gains analysis Institute, 2017:
improved Kindergarten, but when, where, how, and for | Nashville: results: swmmer 2016, Vanderbile L. 2018:
scats and whom it is. We propose to partner with PRI entire state 2017, 2018 (PRT)
build state in a study of the effectiveness of this pre-K to henetit K readiness analysis
capacity cxpansion. PRI rescarchers will measure from results: Dee 2016, 2017,

child learning in pre-K and the impact of increased 2018
participation in these new and improved cupacity
classrooms on Kindergarten readiness. In

addition, PRI will conduct classtoom

observations, cnabling analysis of how

Lleacher practices correlate with student

learning.

Two new TDOE staff members will be

trained by and work alongside PRI statt in

conducting observations. This will enable

this work not only to serve as an evaluation,

but also to build the state’s ongoing capacity

for monitoring pre-K classroom quality. This

effort will serve as a pilot and will intform the

state’s ongoing approach.

6. Increase Both the Shelby County Consortium and | Shelby Ongoing and beyond the | TDOE, SCC, Funds allocated separate
alignment MNPS are committed to fostering a | County and | grant period MNPS trom this grant
along the continuum of learning, birth through third | Nashville
hirth to third | grade. The Subgrantees will partner with
grade Early Head Start and other local providers to
continuum at | co-locate services with pilot classrooms as a
the state and | first step in providing seamless transitions for
local levels children in need from hirth to age five. They

will  focus  resources  and  existing
infrastructure to ensure successful transitions
7
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from pre-K to Kindergarten for all families
served, while also aligning Kindergarten to
third grade instruction with the foundations
ot pre-K.

7. Continuc to | This application is particularly distinguished | Statewide, Ongoing through and Shelby County No funds specifically
mvolve by the commitment and contributions ot local | Nashville, bevond the grant period Consortium allocated for this purposc
broad group | stakcholders in both Shelby County and Shelby Governing
ol Nashville, as evidenced by the fact that both Counlty. Council, Metro

stakcholders
in advancing
High-Quality
Preschool
Programs

were able to grow their pre-K foolprint via
new local funding in 2014, This elfort has
been structured Lo sustain the involvement of
stakcholders through councils (the Governing
Council of the Shelby County. Consortium
and the Early Childhood Education
Commission in Nashville) that oversee
implementation and make resource allocation
decisions. The Children’s Cabinet, TN
Young Child Wellness Council and the
coordinated efforts of the Office of Early
Learning at the state level also support
continued coordination and alignment across
stakeholder groups.

Nashville ECE
Commission

Required Evidence

&  Eligible Children to be served cach year (Table A, Row 48)—Year 1: 4,808; Year 2: 5,088; Year 3: 5,188; Year 4: 5,188

& Number and percent of new SPP Scats (Table A, Rows 37 & 38)—VYear 1: 1,850 {3.89 percent); Year 2: 2,130 (4.43 percent): Year 3: 2,230 (4.59
percent); Year 4: 2,230 (4.55 percent)

¢ Documentation of the structure of Tennessee's existing standards for Preschool Programs can be found in Appendix E-1, the Scope of Services
governing all VPK ¢lassrooms

e Expectations for School Readiness can be found in Appendix B-12, Tennessee's School Readiness Model

*  Letters of Support from all required and many additional stakeholders are included in Appendix A-I, Letters of Support

Information requested in performance measures

Year 1 Year 2 Year3 Year 4
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Number Number Number Number

pereent pereent pereent pereent

Number and  pereent of Eligible Children served in grant-funded HQPPs | 860 1.8 1.420 30 1,440 3.0 1.440 3.0
(NEW): percent pereent pereent percent

Number and percent of ECs served in grant-funded ITIQPPs (IMPROVED): | 2.95% 7.0 2,958 7.0 2,958 7.0 2,958 7.0
pereent pereent percent pereent

Number and percent ECs served in the SPP: 20459 | 43 21,019 | 44 21,039 | 44 21,039 | 44
pereent pereent percent pereent
Goal: 75 percent

Number and . percent of children in Shelby County and Nashville that are K-
ready:

Addressing the needs of all Eligible Children

Set baseline

Clase ¥ of gap ro
goal

Close 2 of gap to
goal

ol the Eligible
Children in new/
improved seats
(3,299 children)

The state gives income-gligible children Tier | priority for seats in VPK, the State Preschool Program. Many children in need of additional supports (those with
developmental delays, English learners, and those in other groups identified in the NIA) are included in this priority group because they are also income-eligible.
If not income-eligible, children in these groups have Tier 2 priority ahead of all other children. All expansion and improvement seats described in this application
follow VPK priority except the Nashville center-based programs, which are open enrollment without regard to income, but today serve approximately 75 percent

Eligible Children in mixed-income classrooms.

Various programs and activities support the specific needs of Eligible Children in need ot additional supports; these are described turther in the sections below,

PR/Award # 54198150026

Page e26




A. Executive Summary
The extent to which the Stwte includes an ambitions and achitevable plan for expanding aceess to High-Quality
Preschoal Programys that clearly articulates frow the plans praposed under each criterion in this section, when
taken ingether, wifl--
1) Build on the State’s progress to date as demonstrated in sefection criterion (B);
Tennessee 1s a national leader in bringing high-quality preschool to those who need it most

and especially in bringing together strong, diverse, local groups of stakeholders to work together
to make it happen. In 2005, Governor Bredesen signed the Voluntary Pre-K for Tennessee Act, a

program that today has grown to serve more than 18,000 children in the state with a commitment

of more than {(b)(4) per year from the state and a mandatory local match. Children in VPK

classrooms benetit from a rigorous model that requires all of the characteristics of a High-
Quality Preschool Program as defined in the NIA, except one (Comprehensive Services, a focus
of this grant application).

At the same time we have been expanding pre-K, we have been committed to ensuring
quality. As a part of this effort, we recently introduced new Early Learning and Development
Standards for pre-K, aligned with our college- and career-ready state standards and expectations
for successful Kindergarten entry. The tiered enrollment requirements for VPK classrooms,
outlined in Section B, ensure that students who are truly high-need get the best chance of
enrolling in one of our classrooms.

In addition to being the largest participants in VPK in terms of funded seats, the two
Subgrantees named in this application—Metro Nashville Public Schools and a consortium of
Shelby County school districts—stand apart for their strong local commitment to high-quality
pre-K. In Shelby County, the County Board of Commissioners has committed Si(b)(d') per

year in new funding to high-quality pre-K classrooms in the county and an attached letter of

support shows County Mayor Mark Luttrell's commitment to continue to seek this funding as
matching funds should the grant be awarded. Shelby County Schools, the largest district in the
Shelby County Consortium, has also recently been awarded the Head Start grant for the entire
community to cnsurc a scamless integration of Head Start and Early Head Start programming
and policics with other publicly-funded preschool programs. This gives Shelby County Schools a
unique platform from which to ensure alignment and integration across the early childhood
continuum, from Early Head Start, through Head Start or other public pre-K, into Kindergarten

and beyond.
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In Nashville, the Metropolitan Council approved §(b)(4) |per year to fund new model

pre-K centers serving 520 children, beginning in 2014. These Centers provide capacity and serve
as hubs of innovation for the development of best practices in early childhood education. The
Centers are closely monitored by researchers from the Peabody Research Institute at Vanderbilt
University, one of the country's leading research institutes on early childhood education, to aid
the district and its educators in knowledge sharing and continuous improvement.

This grant provides an opportunity for Tennessee to build on its foundation of an cstablished
statc program; rigorous, devclopmentally appropriate, and aligned standards; and strong local
ownership. Expansion of high-quality seats in Shelby County and Nashville will help meet more
of the significant need in the state's two largest communities. The addition of Comprehensive
Services will help 4 large number of classrooms that lack only those supports to meet the High-
Quality Preschool Program definition. A rigorous, multi-faceted program evaluation in
partnership with Vanderbilt's Peabody Research Institute will not only support direct learning
and continuous improvement but will also support building the state's Quality Assurance

capacity.

(2) Provide voluntary, High-Quality Preschool Programs for Eligible Children through subgrants o each
Subgraniee in two or more High-Need Communities;

More than 522 percent of the funding we receive through this grant program will be

subgranted to the Shelby County Consortium and Metro Nashville Public Schools. Both

Subgrantees have carefully detailed the need and plans for expansion in their respective
communities, and together plan to add 1,400 new High-Quality Preschool Program seats with
these funds and improve an additional 3,478 seats.

As detailed in Section D of this application, Metro Nashville and the communities
represented by the Shelby County Consortium arc among the most high-need communitics in our
statc. Seventy-five percent of clementary school students in the consortium and 72.4 percent of
those in MNPS are eligible for free- or reduced-price lunch, and both communities are
dissatisfied with the educational outcomes of their third-graders. Both see high-quality pre-K as a
critical strategy to help prepare children 1o learn and smoothly integrate into a school system

where they will prepare for college and careers via rigorous standards, curricula, and instruction.
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(3) Increase the nuniber and percentage of Eligible Children served in High-Quality Preschool Programs during
each year of the grant period through the creation of new, and the improvement of existing State Preschool
Program seats, as applicable;

The plan detailed in this application will result in 1,400 new High-Quality Preschool

Program seats in Tennessee and 3,478 improved seats meaning that, following the two-year
ramp-up envisioned in this application, 4,778 students each year will benefit from these
programs. This represents approximately 10 percent of our state's population of Eligible Children
who, in the absence of the grant funding, would not have access to a High-Quality Preschool

Program.

f4) Have all the characteristics specified in the definition of High-Quality Preschool Programs;
Existing state standards for VPK classrooms already demand all but one of the characteristics

defined as comprising a High-Quality Preschool Program by this grant announcement; a copy of
the Scope of Services for VPK classrooms is attached to this application as Appendix E-1. The
only standard that current VPK classrooms are not required 1o meet is the one describing
Comprehensive Services. As a result, nearly all funds going into improvement in this grant will
be used to provide Comprehensive Services in state-funded classrooms that currently lack them.
This grant will enable all state-funded preschool seats in Shelby County and Nashville to meet
the definition of a High-Quality Preschool Program, an achievement that we believe will have

significant positive effects for children.

({5} Set expectations for the school readiness of children upon kindergarten entry;.

Tennessee's School Readiness Model, developed by the state's cross-agency Children's
Cabinet, which the Governor and First Lady co-chair, spells out four specific goals for what 1t
means (o be school-ready in Tennessee. These goals emphasize the key role that communities,
families, and the school environment play in defining, promoting, and ensuring school readiness
for every Tennessean. More details on the School Readiness Model can be found in Appendix B-
12,

¢ Ready Communities hold high expectations for the agencies and organizations that

provide resources, services, and supports for familics with young children to protect their

health and well-being.

PR/Award & 54138150026
Page 23



e Ready Schools wclcome all children, arc led by skilled teachers, and have policics and
practices to provide rich, age appropriate learning opportunities and to build children’s
contidence in their knowledge and abilities.

¢ Ready Families interact with their children positively and frequently and take strong
interest in all aspects of their welfare, ensuring safe and consistent environments,
promoting good health, and fostering self-esteem, confidence and self-control.

¢ Ready Children are prepared intellectually, socially, emotionally and physically within
the five developmental domains addressed in the Tennessee Early Childhood Early
Learning Developmental Standards (TN-ELDS) that reflect what research says about the
pathway of development and learning from birth through age 5.

Our expectations for school readiness are reinforced by our comprehensive Early Learning
Development Standards, both for zero-to-48-months and for four-year-olds. These Standards,
which can be found in Appendices B-1 and B-2, formalize expectations for cognitive, social, and
emotional development, and are synchronized both with one another and our strong state
standards for K-12 learning.

(6] Be supported by a broad group of stakeholders, including Early Learning Intermediary Organizations and, if
applicable, State and local early learning councils; and

This application 1s particularly distinguished by the commitment and contributions of local
stakeholders in both Memphis/Shelby County and Nashville, as evidenced by the letters of
support in the appendix, and the fact that both were able to grow their pre-K footprint behind
new local funding in 2014.

This effort has been structured to sustain the involvement of stakeholders through councils—
the Governing Council of the Shelby County Consortium and the Early Childhood Education
Commission in Nashville—that oversee implementation and make resource allocation decisions.
Al the state level, the Tennessee Children’s Cabinet, the Tennessee Young Child Wellness
Council and the coordinated etforts ol the Office of Early Learning will also support continued

coordination and alignment across stakeholder groups.

(7} Allocate funds between—
{a) Activities to build or enhance State Preschoo! Program infrastructure using no maore than five percent of

its Federal grant funds received over the grant period on State-level infrastructure including. but not limited
to, mondtoring and evaluation and other quality-enhancing activities that improve the delivery of High-

Quality Preschool Programs to Eligible Children; and
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Our plans for state infrastructure spending under this grant are focused on three key areas
that will benetit all of our pre-K classrooms: Student Assessment, Quality Assurance, and
Professional Development; and two areas directly related to the funding and the program itself;
Program Evaluation and Grant Support. The funding requested for all five of these areas,

including the mandatory JP)4) |set-aside for technical assistance, is 44 per year, less

tha E?? percent ({(b)|percent) of our annual request in each year of the grant period.

A highlight of our statc-level infrastructure investments is a partnership with the Peabody
Rescarch Institute at Vandcerbilt University. This partnership will enable us not only to rigorously
evaluate the success of this program, but also to test tools and approaches in at least two
important areas: a kindergarten readiness measure that encompasses the five domains of school
readiness, and a rigorous classroom observation protocol. We have structured the work with PRI
to build state knowledge and capacity in these areas, informing approaches that could be used

more broadly in Tennessee in the future.

(b} Subgrants to Early Learning Providers jo implement voluntary, High-Ouality Preschool Programs for
Eligible Children in one or more High-Need Communities, including how it will--
(i) Provide High-Quality Preschool Programs to Eligible Children no later than the end of year one of the
grant period

Both Subgrantees have outlined specific plans on how, in the beginning of Year 1 of the
grant period, they will identify specific sites for new and improved classrooms. Each Subgrantee
has well-defined procedures for identifying sites and ensuring compliance with the terms of the
grant program. The state will begin releasing funds to school districts no later than the beginning
of the 2015-16 school year to ensure that both the Shelby County Consortium and MNPS can
meet their targets of opening 33 and 20 new high-quality pre-K classrooms, respectively, in that

school year.

(ii) Subgrant at least 95 percent of its Federal grant funds to ifts Subgrantee or Subgrantees over the grant
period; and

Annual grant awards arc planned to be in the amount of roughly {&14 for cach of the

two Subgrantccs,pcrccnt of the funding available through the grant program. The budgets and
targets included in this proposal will be the basis for annual recommendations and awards and
will be finalized upon the announcement of an award, once both Subgrantees sign a final MOU

in the [irst quarter ol 2015.
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As described above and below, subgrant awards will support both expansion and
improvement of pre-K seats in both Nashville and Shelby County. The proposed approaches in
the two communities represent many common elements but also provide the opportunity for the
state to evaluate and learn from different pre-K delivery models (e.g., center-based vs. site-
based).

{(iii} Support each Subgraniee in culinrally and linguistically appropriate outreach and communication
efforts in order to ensure that all families, including those who are isolated or atherwise hard 1o reach. are
informed of the opportunity and encouraged to enroll their children in available programs.

In addition to supporting the outreach of the subgrantees’ strong local coalitions of
stakeholders and service providers, the state will use its own outreach and communication
strategies, as appropriate, to reach all families in Tennessee that might be eligible for these new
and improved seats. These strategies include existing VPK outreach procedures, including
community pre-K Advisory Councils representing parents, leachers, non-school providers, Head
Start, the business community, and local government leaders. The state will reach out to its
partner organizations and other state, child-serving agencies, to support efforts to reach out to the
communities of the subgrantees. Examples of outreach include public announcements,
community fairs and distribution of information about participating in this new preschool
program through local businesses and organizations. The state website Kidcentraltn.com
provides a portal for sharing information specific to the communities served by the subgrantees.

Recently, The Center for the Study of Social Policy (CSSP) announced that its Strengthening
Families 1nitiative has named Tennessee as one of four states Lo participate in its Action,
Implementation, and Momentum (AIM) Community, designed (o expand implementation of its
Strengthening Families approach. The partners were chosen from members of the Strengthening
Families National Network made up of more than 30 states using the protective factors in their
statc and local work. Tenncssce and the other states chosen for the AIM Community have led the
way in pioncering creative ways to adapt Strengthening Familics to their own state systems of

early care and education, child welfare, and public health.

A
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B. Commitment to State Preschaool Programs (20 paints).

The extent to which the State has demonstrated its commitment 1o develop or enhance the Stite Preschool
Program infrastructure and its capacity 1o both deliver and increase access to High-Quality Preschool
Programs for Efigible Children, as evidenced by--

(1) State Early Learning and Development Standards (2 points);

In 2012, the Tennessce State Board of Education adopted an updated sct of Early Learning
Developmental Standards (TN-ELDS) for four year olds to better align with the Tennessee
state standards for Kindergarten. The revised TN-ELDS pulled from several key sources
including:

¢ Tennessee Early Learning Developmental Standards (2004),

e Early learning standards {rom states nationally recognized for their standards,

¢ Head Start Child Development and Early Learning Framework (2011),

¢ National Association for the Education of Young Children, and the

¢ Tennessee State Standards for Kindergarten.

In 2014, the State Board of Education augmented the existing standards for four-year-olds
with a revised set of standards for birth through 48 months. Both sets of standards provide
information on the knowledge, skills, and experiences children from birth to age {ive should
engage in to provide the foundation for continued success in all developmental as well as content
areas of learning. The TN-ELDS outline learning standards across the areas listed below.

s  Approaches to Learning

¢ Social Emotional Development

e Language and Early Literacy (including reading, writing, speaking , listening, and

language)

¢ Math (including counting and cardinality, operations and algebraic thinking,

measurement and data, and geometry)

e Science

¢ Social Studies

¢ Creative Arts

¢ Physical Development
(Both the TN Early Learning Developmental Standards for Four-Year-Olds and the TN Early
Learning Developmental Standards for birth to 48 months can be found in Appendix B-1 & B-2).

In addition to the TN-ELDS, both Subgrantees (Shelby County and Metro Nashville

Public Schoels) have uscd the Head Start Performance Standards as a guideline for the
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Comprehensive Services they have added to the state’s Voluntary Pre-K program. These
standards provide a useful addendum to the TN-ELDS academic standards and help define
performance in the administration of Comprehensive Services. The Head Start Performance
Standards (Part 1304) specifically outline standards around Early Childhood Development and
Health Services including child health and development services, child health and safety, child
nutrition, child mental health, and Family and Community Partnerships.

Both scts of standards continuc to scrve as valuable resources for cducators, child care
providers, and familics who work with children in the respective age ranges. There are various
professional development opportunities available in Tennessee (o provide ongoing training on
what the standards are and how to implement them appropriately within the classroom including
conferences as well as online training modules. The TN-ELDS are also an integral part of the
introductory. early childhood courses offered through the state’s colleges and universities. The
TN-ELDS are foundational to Individual Education Plan (IEP) meetings as they are used as a
guide for writing long-term goals for students served through the Tennessee Early Intervention
System (TEIS) that works with children from birth to age three and the IDEA 619 preschool

programs that work with children ages three through five.

{2} The State’s financial investment, if any, and the estimated number and percentage of children, including if
krnown, the estimated number and percentage of Eligible Children, served in State Preschool Programs aver the.
fast four years (6. poinis); .

The principal mechanism for funding Tennessee State Preschool Programs is the Voluntary

Pre-K for Tennessee Act of 2005 that the Tennessee General Assembly passed with strong
bipartisan support to increase the state’s investment in Early Childhood Education and access for
students. FY 2014 program highlights include:
. $ of state funding across 136 Tennessee Local Education agencies {LEAs) and
all 95 Tennessee counties

b)(4
. 4( X4 of local match [unding

e 935 state-funded preschool classrooms and 18,600 students (23 percent of Tennessee

four-year olds)
e 15,828 ol the state-funded preschool students were from families with income below 185
percent of the poverty line (the states measure for Free and Reduced Price Lunch). The

state served 33 percent of total four-year-olds below 185 percent of the poverty line.
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e In addition, in the 2014-15 school ycar, approximatcly BX4) bf local funding in

Subgrantee communities {Nashville and Shelby County) augmented the funding to
provide an additional 47 classrooms and serve 920 additional children.

o Shelby County: 4(b)(4) funding from Shelby County Governiment serving 20

classrooms and 400 students.

o Nashville: ${()4) funding from Davidson County serving 27 classrooms and

520 students.
Bclow is an excerpt from Table B in that summarizes the state’s financial contributions to
preschool over the last four years, as well as the mandatory local match as part of the program.

Note: In 2014, both Nashville's Metro Council and the Shelby County Commissioners approved

additional local funding for pre-K in their communities, an additional § (b)4) in local

funding in addition to the funding shown on this excerpt.

State
Fiscal 1: State Funding 2: Local Funding
Year
2014 (b)(4)
2013
2012
2011

3: Philanthropic / Private
Funding (if applicable)

(3} Enacted and pending legislation, policies, or practices that demonstrate the State's cwrvent and fititre
connnitment 1o increasing access te High-Quality. Preschool Programs for Eligible Children (4 paints):.

There are three critical elements of state legislation, policies, and practices that
demonstrate Tennessce’s commitment to increasing access to high-quality preschool for Eligible
Children in the state: the Voluntary Pre-K tor Tennessee Act of 2005, the Tennessee Board of
Education Policy on Early Childhood Education, and the Tennessee Code Annotated section on
Family Engagement.

The Tennessee House and Senate passed the legislation for the Voluntary Pre-K (VPK)
for Tennessee Act of 2005 in May 2005. VPK provides Tennessee's {our-year-old children, with
the first priority to those four-year-olds who are at risk, an opportunity to develop school
readiness skills including pre-academic and social skills. VPK classes promote a high-quality
acadcmic cnvironment that fosters the love and joy of Iearning and promotes success in

kindcrgarten and throughout the child's life. The program grew from its original pilot stage of
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serving 3,000 at-risk children in 2005 to serving over 18,000 children per year from 2008 to the

present. The basic principles of the program are:

Voluntary: Parents, communities, and school districts can decide locally whether they
want and need high-quality pre-K classrooms.

Working for Access for All: The goal of pre-K in Tennessee is accessibility for all four-

vear-olds with an emphasis on at-risk students and high-priority communities.

Maintain Existing High Standards: Keep the high-quality standards already in place

regarding small class size, curriculum requirements, and certified teachers.

Applying to Match State Dollars: The local school district serves as the applicant for

matching state funds. Local school districts are accountable for matching state dollars
based on the state K-12 funding formula. Local school districts have the ability to use
federal funds, private dollars, or in-kind resources as part of their local match.

Flexible Local Partnerships: Communities, through their local school districts, have the

ability to contract and partner with non-school providers, i.e., non—profit, for—profit and
local Head Start programs.

Community Coordination and Planning: Each school district creates and facilitates a

Community-Pre-K Advisory Council (C-PAC) that provides formal input into the
application and plan to sustain or expand pre-K classrooms. Representation must include,
but 1s not limited to, parents, teachers, non-school providers, Head Start, the business
community, and local government leaders.

Office of Early Learning: A strong centralized oflice monitors the programs for

accountability, oversees the application process, and consults with local providers.

VPK enrollment priorities specify that children from at-risk groups have priority access to

state-funded preschool programs. The priorities are detailed below:

Tier 1—Pursuant to state law T.C.A. § 49-6-101, students identified as economically
disadvantaged. This identification is based on income levels sct by Department of Health
and Human Services and usced during the application process to determine income
eligibility for enrollment. As stated and passed in legislation in 2014, priority enrollment
for pre-K is given to children who meet the income guidelines and have had a military
parent killed in action, declared missing in action, or declared a prisoner of war. Any

child meeting this criterion 1s moved to the top of the enrollment list.

PR/Award & 54138150026
Page 36



Tier 2—Studcents with disabilitics, students identificd as English learners, students in
state custody, or those identified as educationally at-risk for failure due to circumstances
of abuse or neglect.

Tier 3—If an insufficient number of children meeting the above enrollment requirements
are enrolled to fill a specific classroom, the LEA may enroll any child who meets the age
requirement and the requirements set forth by the C-PAC. These students are considered

unserved or underserved and may be enrolled by the process established by the C-PAC.

The Voluntary pre-K Act is supported by the Tennessee Board of Education Policy on
Early Childhood Education (Adopted: 07/21/2000, Revised: 10/21/2005). The policy

encourages local school systems to establish early childhood education programs with the

outlined principles including, but not limited to:

Finally, the Tennessce Code Annotated section on Family Engagement (2

Programs should first be directed to children who are at risk due to economic
disadvantages,

All programs established should reflect the principles of high quality programs,

School disiricts will be held accountable for performance and management, and

Local school systems will cooperate with other community agencies and new programs

will complement existing programs.

adds guidance on how schools and preschool centers should:

Improve parental involvement in children’s education,
Share information with parents, and

Assess and incentivize parental involvement

{4) The gquality of existing State Preschool Programs, as evidenced by policies and program data that
demonstrate the State's. commitment to the components of u High-Quality Preschool Program; compliance with
Program Standards; and support for program monitoring and improvement, which may. be accomplished
through the use of a TORIS (4 points);..

Tennessee uses multiple methods to ensure that existing State Preschool Programs are high

quality. The department’s current State Preschool Programs are committed 1o quality as

evidenced 1n state statue T.C.A. 49-6-101 — 110, the Tennessee State Board of Education’s early

childhood policy, and the Scope of Services that outlines the requirements the LEAs must meet

to continue funding for operation of State Preschool Programs. This quality 1s also demonstrated

in Tennessee’s record of consistently mecting nine of the ten characteristics recognized by the
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National Institute of Early Education Research (NIEER) for High-Quality Preschool Programs
since 2009. This ranks Tennessee tied for fifth in the nation on the NIEER metric. Tennessee
VPK already consistently fulfills all of the Department of Education’s criteria for a High-Quality
Preschool Program with the exception of universal Comprehensive Services. In recent years,
Tennessee has made strides towards increasing access to Comprehensive Services with both
Subgrantee communities leading the way.

The Tennessee Department of Education collects data annually from all 137 school districts
that operate onc or more state-funded preschool programs to ensure all programs mect the
criteria as outlined in the above mentioned laws, policies, and program requirements found in the
scope of services. Information about teacher credentials, student eligibility and attendance,
special education eligibility, home language, and other demographics are collected through the
state’s longitudinal data system. The department compiles an end-of-the-year report identifying
how school districts meet the required criteria. Districts complete a family satisfaction survey
each year; most questions are based on a five-point Likert scale. The 2013 family survey had a
return rate of 82 percent with over 90 percent of families saying they agreed or strongly agreed
with the questions asked, indicating positive rates of satisfaction. The information from these
two tools is shared with school districts each year and is available for public review upon
request..

The state encourages LEAs to enter into Memoranda of Understanding (MOUSs) to
subcontract with Head Start and community child care centers to provide state preschool
classrooms in non-school based settings. These non-school based organizations must be licensed
by the Department of Human Services and meet the department’s highest rating of child care
centers as defined by the Tennessce’s Child Care Evaluation and Report Card Program.
Centers are evaluated on the following seven areas:

1. Director. Qualifications,

2. Professional Development,
3. Developmental Learning,
4. Parent/Family Involvement,
5. Ratios and Group sizc,

6. Staff Compensation, and

7. Program Assessment.

21
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Additionally, programs can voluntarily opt-in to the STAR - Quality Child Care Program

Evaluation to demonstrate they are meeting higher standards. (See more information about the

Child Care Evaluation and Report Card Program in Appendices B-8 and B-9).

Further, in 2009, the Peabody Research Institute at Vanderbilt University (PRI) joined

forces with the Tennessee Department of Education to conduct the first scientifically rigorous

statewide cvaluation of the effectiveness of the state’s voluntary pre-K program, funded by a

grant from the Institute of Education Scicnces. The primary questions the study, which is still

undcrway, is trying to answer arc:

1.

Does participation in VPK improve children’s academic and behavioral skills when they
enter kindergarten?

Does participation in VPK improve children’s long-term academic and behavioral skills,
after pre-K?

What are the characteristics of the children who benefit the most from VPK?

What characteristics of VPK teachers, classrooms, and school/system organization are

associated with improvements in children’s school readiness?

PRI is addressing these questions with two methods:

Randomly Assigning Children to Attend VPK: 3,000 children are being tracked
through the state education database, and PRI is collecting information each year about
their grade placement, school attendance, and other trends. Over 1,000 of these children
are being direcuy assessed each year of the study by trained research stafl members using
assessments of academic skills. PRI is also collecting teacher ratings of their
soclal/behavior skills every year from Kindergarten until third grade. Both sets of
children, those who were in the VPK program and those who did not get in, are being
followed and assesscd. When these children reach third grade, PRI will collect their state
standardized assessment scores.

Studying Classrooms in a Representative Sample of VPK: This part of the cvaluation
looks at specific VPK classrooms for a two-year period, and examines only school
readiness for kindergarten, not long-term effects. The research design, utilizing a
regression discontinuity design (RDD), includes data collection from VPK classrooms
taught by the same teacher two years in a row, and will follow the children into

kindergarten. Kindergarten entry skills of children having just completed VPK will be
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compared to those of children having just enrolled in VPK. VPK classroom
characteristics are being observed as well. The goal is to determine the VPK classroom
features associated with children’s kindergarten readiness.

In an exciting recent development, PRI received funding this year from the National Institute
of Health (NIH) to continue the study and follow students through late elementary and middle
school years. Many participating students, who applied in 2010 and are now typically in third
grade, will continue to be involved in this follow-up. They will be individually interviewed and
asscssed, and their parents and teachers will be interviewed or surveyed cach year, All 3,000
students will continue 1o be tracked through the state data base.

Tennessee has also received a number of accolades for its VPK program:

e The VPK program is recognized as a national leader in pre-K quality, achieving nine out
of ten quality standard benchmarks set by the National Institute for Early Education
Research (NIEER). The VPK program is ranked 21* in terms of access to program for
four year olds while ranking 16" in terms of state funding.

o Tennessee is one of five states in the nation to receive a grant in 2008 to partner with the
Center on the Social and Emotional Foundations of Early Learning (CSEFEL) to build
the capacity of the state to increase the social and behavioral competence of young
children. This work continues today in 2014,

e VPK makes Tennessee one of six states nationwide offering full-day programs requiring
a minimum instructional day of 5¥2 hours per day, five days per week.

Finally, the former Memphis City Schools (now part of unified Shelby County Schools) also
performed its own assessment ol the effectiveness of its pre-K program. Memphis City Schools
was able 10 demonstrate the positive eflects of pre-K on students through second and third grade.
The Longitudinal Impact of Memphis City Schools pre-K and Shelby County Head Start by Dr.
Marie Sell, published in March 2013 clearly shows the gains that children demonstrated its pre-K
Program. Additionally, the study results suggest that Comprchensive Services for children and
familics provided an acadcmic benefit that in some cases only became evident in later years

evidenced by third grade Tennessee Comprehensive Assessment Program (TCAP) scores.

{3} The State s coordination of preschool programs and services, in partnership with its Earfv Learning Advisory
Council, with other State and Federal resources that may be used to serve preschool-aged children, including,
if applicable, programs and services supporied by title I of the ESEA, part C and section. 619 of part B of IDEA,.
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subtitte VII-B of the McKimmev-Vento Act, the Head Start Act (42 U.S.C. 9831 et seq.), and the Child Care and
Development Block Grant Act of 1990 (42 U/.5.C. 9858 et seq.) (2 points); and
The Tennessee Department of Education has undertaken several reorganizations over the past

three years that allow it to better work with other agencies that serve preschool-aged children.
The Division of Special Populations now houses the Office of Early Learning that includes
Voluntary pre-K, IDEA 619 Preschool, Head Start, and the Tennessee Early Intervention
Services (TEIS). The Division of Special Populations as a whole includes personnel that work on
program support and data services for special education, English learners, homeless/migrant
students, and neglected/delinquent students. The division’s assistant commissioner, Joey Hassell,
facilitates coordination among these programs in order to maximize the resources available to
serve the most at-risk students. Other leadership from the division also assists with coordinating
these various programs and offices.

In addition to the department’s efforts, the state has a number of cross-organizational groups
that work on behalf of preschool-aged children. Governor Haslam and First Lady Chrissy
Haslam chair the Children*s Cabinet that is designed. to coordinate, streamline, and enhance
initiatives across multiple departments to empower, educate, and engage Tennessee families. In
the last year, the Children’s Cabinet launched two major initiatives: the Tennessee School
Readiness Model and www.KidCentral TN.com. The Tennessee School Readiness Model
describes goals to help Tennessee students enter the classroom prepared to learn. It provides
indicators of what communities, schools, and families need to do to promote children’s early
learning and development. The Web site www. KidCentralTN.com is a one-stop shop for
Tennessee families to connect with important information and resources that various state
agencies provide. This new website organizes content from many departments making it easier
for families to find what they need. In addition to articles about valuable topics relating to health,
cducation and development, www kidcentraltn.com features a comprehensive directory of state
services for children and families. .

Additionally, the responsibilities of the Early Childhood Advisory Council has transitioned
t0 Tennessee Young Child Wellness Council (TNYCWC), a statewide early childhood entity
focused specifically on infants and voung children in order to promote young child health and
wellness as an important policy 1ssue. TNYCWC 18 coordinated by the Children’s Cabinet

Assistant Director and the Administrator of Early Childhood Initiatives in the Tennessee

24

PR/Award & 54138150026
Page edl



Department of Health and meets the membership requirements described in section 642B(b) of
the Head Start Act (42 U.S.C. 9837(b)) and in paragraph (1) of the Program Requirements..

The TNYCWC 1s a mechanism to assure a common understanding of the social ecological
model of wellness, Life Course theory, research on Protective Factors, and the role of primary
prevention that exists across all early childhood professionals, family providers, and topic-
specific interventionists such as substance abuse and mental health providers. This statewide
entity is tasked with raising public recognition of child development and wellness needs and
assuring that the statc can mect thosc nceds through carly intervention and prevention rather than
remediation. Over 80 statewide partners, agencies, and organizations have committed their
involvement and are enthusiastically participating in the TNYCWC. Members of the TNYCWC
will strengthen knowledge of one another's work, embrace a shared goal and agenda, and work to
implement collectively identified strategies. The TNYCWC will serve as a vehicle for proposing
infrastructure reforms, policy recommendations, and improved workforce coordination to the
Governor's Children's Cabinet and other decision-making bodies.

The four key focus areas that the TYCWC plans to address between 2013 and 2016 include:

e Promoting optimal early brain development by raising awareness of the importance of
healthy brain development during infancy and early childhood;

e Supporting optimal child growth and development through expansion of developmental
screening and increasing referrals to services for those children identified as needing
additional developmental support;

¢ Fostering safe and nurturing relationships by mitigating toxic siress and trauma and
expanding and coordinating a trauma inlormed system of care; and

¢ Providing safe and nurturing learning environments by improving the quality of infant

and toddler child care.

(6. The State’s role in promoting coordination of preschool programs and services at the State and local levels
with aother sectors that support the early learning and development of children, including child health, menial
health, family support, nutrition, child welfare, and adult education and training sectors (2 points). Section B..
Conunitment to State Preschool Programs.

As mentioned above, the Children’s Cabinet and the Tennessee Young Child Wellness
Council, are cross-departmental organizations that focus on health and family wellness in
addition to education. Specific accomplishments of and supports provided through this

collaboration includc:
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The School Readiness Model developed by the members of the Early Childhood
Advisory Council and adopted by the Children’s Cabinet (see above), .

Every Child Ready to Read training and distribution of computers and software to
libraries, child care and family child care homes, and

The 2013 Early Childhood Summit.

The TDOE is also an important and integral player to the development and implementation

of high-quality early childhood programs. Members of the Office of Early Leamning take on

active roles and hold leadership positions on various committees and organizations that engage

with other state, district, and local entities focused on supporting the early learning and

development of all young children from birth to age five. Examples are below.

Voting member in past years and recently-elected president of the Tennessee Association

for the Education of Young Children Board: department of education representative

shares updates on early childhood initiatives within the department and supports

collaboration among early childhood providers.

Facilitator of Team Tennessee: members include representatives of all state agencies

serving young children to educate and promote teachers understanding and utilization of

evidence-based pyramid practices to promote young children’s social and emotional well-

being. Team Tennessee’s work mncludes:

o. Working with Department of Mental Health and Substance Abuse Services to provide
Pyramid Model practices to teachers from pre-K to third grade;

o Cross-training across state and local entities;

o Implementing Strengthening Families resources;

o. Providing family training on meeting children’s social and emotional skills at home.

Department of Education representation on the following boards or councils:

o Tennessee Early Childhood Training Alliance

o Child Care Resource and Referral System

o Nashville State Community College early childhood advisory board .

o TN Young Child Wellness Council

o Local Chapters of the United Way

o Interagency Coordinating Council for Children with Exceptional Needs

o Mectro Nashville Early Childhood Task Force
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e (Collaboratc with othcr child serving state departments and Head Start to provide joint
training and technical services and development of projects in support for one another’s
work. Projects include development of:

o TN-ELDS and training on implementing the TN-ELDS
o Family resources to support understanding of the TN-ELDS.
o Tennessee Child Care Online Training System modules

o. ReadTennessee website

The contributions of other state agencies and state and local organizations working together
for the same cause — the well-being of our children, the future leaders ol our state — are equally

important to this etfort.
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PLANC:.

ENSURING QUALITY IN PRESCHOOL PROGRAMS
Key Goals

*  Ensure that preschool classrooms created or improved by this grant exhibit strong program quality.

e Rigorously evaluate grant-funded preschool elfectiveness 1o supporl continuous improvement of Subgrantees' programs. and simultancously o build the

state's Qualily Assurance capucity

(o]

Creale and administer enhanced program quality measurement process 1o supporl both goals

¢ Choose and administer Kindergarten readiness assessment during grant; build state infrastructure to continue post-grant
¢ Plan and exceute high-impact professional development for educators and school leaders 1o supporl program cllecliveness

‘e . Timeline and Key | Responsible Financial
Key Activities Rationale Geography. Milestones Party Resources
Conduct The state and Subgrantees believe in setting high and Nashville and Evaluation Tennessee $|(b)(4) I’ year for
preschool consistent standards for preschool programs in the state. Shelby County Developed:. Office of Early | PRL
program quality. During the grant period. the Subgrantees will develop and January 2015 Learning; :
assessments (via | pilot a tiered quality assessment and monitoring protocol Assessments. Subgrantees. \ year for
classroom that will enhance the state's ongoing Quality Assurance. conducted: 2015- state staff and
observation). capacity. The state and Subgrantees will partner with PRI 19 SUpPorting costs.
on the assessment process. {also shared across
Conduct State and Subgrantees believe that it’s critical to assess Nashville and Evaluation Tennessee activities. below)
Kindergarten- whether the state’s preschool programs are preparing Shelby County. Developed:. Office of Early
readiness Tennessee students. for Kindergarten. During the grant Janvary 2015 Learning ;
asscssments (via | period, the Subgrantees will select and pilot a Assessments Subgrantecs
student, Kindergarten-readiness assessment and share best conducted: 2015-
AKSCSSTNETE), practices with state and other LEAs. The state and 19
Subgrantces will partner with PRI to develop the
assessnient approach.
Evaluate the The state and Subgrantees are dedicated (o, ensuring that, Nushville and, Evaluation Tennessee
overall the state’s preschool expansion and improvenient is Shelby County Developed: Office of Early.
cffectiveness of clfective. As parl of this grant elfort, the state will work January 2015, Leurning
erant-funded with PRI 10 rigorously evaluale the effectiveness, of this, Assessmienls
expansion and expansion and improvement. This will conlinue conducted: 2016-
improvement, Tennessce’s strong tradition of working with Peabody 19
Research Institute {PRI) of Vanderbilt University to
evaluate its programs. .
Plan and execute | The state believes that high-quality preschool needs to be Nashville and Summer 2015: PD. | Tennessee $|(b)(4)|f. year for
high-impact fueled by high-quality professional development. The Shelby County Programs. Office of Early | PD specific activity.
professional state also believes that providing new. professional developed Learning
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development development tor its teachers and leaders will contribute to PD prograns il(b)(4) I year for

increasing the quality of its preschool programs. The state exceuted: 2015-19 state staft and

will allocate grant funding to support the development of supporting costs
ongoing training modules to use over the course of the {also sharcd across
four years. We will leverage technology o capture the activilics above)

training modules and sustain access (o them past the life
ol the grant.

Required Evidence of Success

o {C)2)a) Evidence of & monitoring protocol used to drive continuous program improvement (See plan to develop and pilot enhanced state quality measures
in Subgrantee communitics detailed in Seetion 2A)

s  {(O)2ic) Evidence of state targets with measurable cutcomes, including school readiness achieved by the program (See plan to baseline performance,
methods for measurement, and Subgrantee Kindergarten-readiness goals detailed in Section 20)

s Any other supporting evidence the state believes will be helpful to peer reviewers (Sce description of Peabody Rescarch Institutes historical and forward-
looking plans to support state in building its infrastructure to rigorously cvaluate preschool programs and assess Kindergarten readiness detailed throughout
Scction O).

Information requested in performance measures.

Sce Section A

Addressing the needs of all Eligible Children

General: The State prioritizes access for Eligible Children. including those in need of additional supports. in allocating VPK scals. See table at beginning of Section
A for additional detail.

Specitic to Plan C: Because this application prioritizes programs serving Eligible Children in Nashville and Shelby County, including those in need of additional
support, these children will benefit directly from the more rigorous classroom quality and Kindergarten-readiness measures we develop. Further, in employing these
measures, the state will collect disageregated data to understand the progress and readiness of specific student populations.
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C. Ensuring Quality in Preschaool Programs (30 points).
The extent to which the State has an ambitious and achievable plan 1o ensure program quality, including a
description of how the State witf (8 points)--
(1) Use no more than five percent of the funds received over the grant period for State Preschool Program
infrastructure and quality improvements at the State level through activities such as--

{a) Enhancing or expanding Early Learning and Development Standards;

{b) Implementing Program Standards consistent with a High-Quality Preschool Program;

{c} Supporting programs in meeting the needs of children with disabilities and English learners, including in
workforce development;

{d) Condiucting a needs assessment 1o determine the current availability of High-Quality Preschool Programs,
including private and faith-based providers and Head Start programs;

e} Establishing or upgrading preschool teacher education and licensure requirements;

(f) Improving teacher and administrator early education training programs and professional development;

{g) Implementing a Statewide Longitudinal Data System te link preschoel and elementary and secondary
school data;

(i) Implementing a Comprehensive Early Learning Assessiient Svstem;

(i} Building preschool programs’ capacity to engage parents in decisions about theiv children's education and
development, help families build protective factors, and help parents support their children’s learning at
home;

{j} Building State- and community-level support for High-Quality Preschool Programs through systentic
linkages to other early learning programs and resources fo support families, such as child health, mental
health, fumily support, nutrition, child welfure, and adult education and training sectors; and

(k} Other activities that would suppaort the delivery of High-Quality Preschool Programs to Eligible Children.

The TDOE’s Office of Early Learning views this grant as an opportunity to dramatically
improve the state’s early learning infrastructure and quality. The state’s strategy is to use this
grant as a catalyst to pilot new and rigorous program quality and student achievement
assessments that, if successful, could ultimately be scaled across Tennessee. Further, the state
will use this grant as an opportunity to deepen its partnership with the world-renowned Peabody
Research Institute (PRI) out of Vanderbilt University. In addition, to partnering with the state to
develop and implement program and student assessments for grant-funded preschool sites,
Peabody will share best practices and help train state employees. This will help build state
inlrastructure so that we can sustain our quality improvements after the life of the grant.

Specifically, Tennessee plans to focus funds for infrastructure and quality improvements on
points F, H, K outlined in the application question. Funds will be allocated for:

e Student assessment: Administering a Kindergarten-readiness assessment to

participating students in grant-funded programs. The state and Subgrantees will partner
with Pcabody Rescarch Institute (PRI) at Vanderbilt University to select and implement a
Kindergarten-rcadincss asscssment as part of the grant process. The state infrastructure

portion of the grant will fund PRI’s contract and fully fund two additional Child Care
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Program Evaluators (CCPE) and two Education Consultants at TDOE who will help with
training teachers and administering the assessment (more details in Section C-3).
e Quality assessment: Creating and administering a tiered quality measure for all grant-
funded preschool sites in each participating community. The state will again partmer with
PRI to augment its current quality assessments (described in Section B) to focus on the
components of eftective high-quality preschool. Each preschool site will be assessed
annually. As noted above, the grant will fund PRI’s contract and fully fund two additional
Child Carc Program Evaluators (CCPE) and two Education Consultants at TDOE who
will help with administering the assessment (more details in Section C-2).
¢ Program cvaluation: Partnering with the Peabody Research Institute to evaluate the
effectiveness of the new pre-K programs funded by the grant. Peabody will conduct a
rigorous evaluation of program effectiveness, detailed below:
o PRI will conduct an evaluation of the grant-funded preschool expansion classrooms
to focus on quality of preschool classroom and assessment of student learning
(including Kindergarten readiness and preschool growth). See detailed project plan in
Appendix C-2. The evaluation will have three major components:
= Pre- and post-assessments for the students in the pilot to measure the quality of
preschool programs and show growth in each developmental domain for children
the state plans to serve (examples of assessments to-be-used include the Peabody
Picture Vocabulary Test (PPVT), the Woodcock-Johnson Reading and
Mathematics Assessments);

®  Sampling of classrooms for observations using narrative record in site-based
preschools and centers for continuous program improvement efforts,

= Performance comparison of kindergarten-rcadiness assessment for students in
pilot pre-K programs and students not in program.

o The grant will fund PRI’s contract for this work. In addition, thc grant will fund an
additional Administrative Services Manager at TDOE to oversee data management.

e Professional development: Creating new opportunities for coaching and training for
teachers and administratorys involved in the programs funded by the grant. The grant will

fund specific professional development opportunities including:
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o Teacher and teacher assistant series of training modules focused on implementing a
high-quality preschool classroom.

o Administrator’s series of training modules for principals and directors focused on
ensuring understanding of high quality preschool classrooms and how to support as
well as evaluate the classroom teacher and other staff to ensure high quality
classrooms.

o Pyramid Modcl Consortium Mcmbership and support.

o An annual summit will be held in cach community for all the partners collaborating
on preschool 1o share progress and next steps.

o Grant support: Supporting Subgrantees in implementing the gramt. The Child Care
Program Evaluator and Education Consultant positions funded by the grant will also
oversee the implementation of the grant and support training and technical assistance.
A more detailed breakdown of estimated expenses can be found in Appendix B-1 and B-

3.Importantly, across all these funding areas, the state’s budget will not merely support short-
term grant facilitation, but rather serve as an investment in building state infrastructure that will

continue to support high-quality preschool after the term of the grant

(2) Implement @ system for monitoring. and supporting continuous improvement for each Subgrantee 1o ensure.
that eqch Subgrantee s providing High-Quality Preschool Programs (which may be accomplished through the
use of leveraging a TORIS and other existing monitoring systems), including the extent to which the state (10
points}—
fa} Has the capacity to measure preschool gquality, including parent satisfaction measures, and provide

performance feedback to inform and drive state and focal continuous program improvement efforts;
As part of the grant-funded preschool expansion, the state plans to build on its already strong

early childhood education support and evaluation system. As mentioned in section B, Tennessee
actively monitors the quality of all programs supporting young children through the Departments
of Education and Human Services. The performance evaluations leveraged are the Tennessee
Report Card and the Tennessee Star-Quality Program and Support System. Every program
serving young children is monitored regularly for compliance with all applicable rules in Chapter
0520-12-01 (TDOE) or Chapter 1240-04-03 (DHS) and encouraged to provide nurturing
activitics to promotc hcalthy physical and mental development as outlined in the statc Early
Childhood Policy. In addition to compliance with Chapter 0520-12-01, the public school-
administered pre-K programs (Voluntary Pre-K, Title I funded, and/or locally funded) must
provide educational programs in compliance with Chapter 0520-01-03-.05(5) and correlated with
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the Tennessee Early Learning Development Standards. These performance measures are reported

annually to the Oftice of School Based Support Services and additionally in an End of the Year

report submitted to Office of Early Learning.

As part of the grant-funded pilot, the state and Subgrantees plan to test 4 more robust process

for measuring preschool program quality. If the enhanced process, described below, proves

effective in the two Subgrantee communities, it could be scaled up across the state in the future.

The new quality measurcs and cvaluation process will occur via a partnership between the

Subgrantces and PRI The proposcd process 1s:

The state and Subgrantees, in partnership with PRI, will develop an enhanced observation

protocol that rellects expectations for high-quality preschool classrooms:

o Built to align with and improve upon the state’s existing Star-Quality tiered quality
rating system (currently used to evaluate community child care programs)

o Adding specific measures focused on high-quality preschool {e.g. professional
development, teacher qualification, use of standards, etc.)

o Adding measures of the use of wraparound services and the number of children
enrolled

Build on and expand the existing family satisfaction survey. All classrooms funded as

part of the program will be evaluated annually using this enhanced tier rating system.

As part of the pilot process, PRI will train state evaluators and consultants to conduct the

enhanced quality rating evaluation, thus building state infrastructure to conduct this more

rigorous evaluation in the future.

The measures used as part of this study will extend and enhance the current Tennessee state

QRS Assessment. They include:

Early Childhood Environment Rating Scale-Revised (ECERS-R): The ECERS-R is a
standardized global rating of classroom quality and environment based on the use of
space, materials, and experiences to enhance children’s development, the daily schedule,
and supervision (Harms, Clifford, and Cryer, 1998). PRI will collect data using six of its
subscalcs: Space and Furnishings, Personal Care Routincs, Language-Reasoning,
Activitics, Interaction, and Program Structure. The overall ECERS-R scorc is an average

of the scores from each subscale creating a range from one to seven.
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e Narrative Record: The Narrative Record Form (Farran & Bilbrey, 2004) uscs an open-
ended format and coding scheme to record continuous data about activities in the
classroom. It consists of observer notes and codes for every distinct “episode™ that occurs
(e.g., a small group activity). The data collected describe the timing of the episode (start
and stop times), the learning setting, the learning content focus, level of instruction, level
of student involvement, and tone of the teacher, among other variables. The Narrative
Record is continuous and thus captures the entire observational period with no breaks in
coding. It allows for summarics that might include the amount of time devoted to whole-
class instruction, the amount of time spent on mathematics, and the percentage of
episodes that a teacher used a high level of inference in his or her instruction.

¢ Pre-kindergarten Classroom Dynamics Rating Scale: Observers complete this
collection of behaviorally anchored ratings at the end of each of the full-day observations.
These questions include groups of items that fall under the headings of Overall
Impression, Classroom Management, Teacher Responsiveness, Community, and

Academic and Learning-related Behaviors.

(b} Is using a statewide Longitudinal Data System that is able to track student progress from preschool throngh
third grade
The Tennessee statewide longitudinal data system currently includes data on preschool

children served in school-administered preschool programs that follow students from entry into
the Education Information System (EIS) through high school. This system tracks student
demographics as well as enrollment, special education services, income eligibility for school
nutrition programs, advancement/retention, transfers, and graduation/dropout. In order to further
support the needs ol this grant, we will add an additional code 1o EIS to distinguish between

participants in expansion grant-funded seats and students funded through Tennessee VPK.

{c) Clearly specifies the measureable outcomes. including school readiness, ro be achieved by the program
The Subgrantees are committed to setting ambitious goals for both Preschool gains and

Kindergarten readiness improvement to be achicved by this program. The state and
Subgrantees acknowledge that it is critical to establish an accurate bascline for performance as
part of setting ambitious and achievable goals. As stated above, a key component of the state

strategy 1s to use this grant process to assess participating students for Kindergarten readiness
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and thus establish the baseline metric. That said, both subgrantees can pull from research from

their communities to set a directional baseline. Data collected this fall (2014) from one of the

Pre-K centers in MNPS serving children representative of the children that will be served in

expansion sites 1s presented below:

Quantirative
Letter Word Spelling Standard | Applied Problems Concepts PPVT Standard
Standard Score Score Standavd Score Standard Score Score
N Valid 163 165 165 163 166
Missing 5 3 3 5 2
Mean 97.73 84.60 G728 88.33 85.64
Median 98.00 84.00 897.00 87.00 85.00
Std. Deviation 12.50 13.18 11.52 12.29 14.74
Minimum 65 39 67 62 3l
Maximum 129 117 129 122 131

In this sample, 50 percent of the incoming children scored 85 or below on the Peabody
Picture Vocabulary Test (PPVT). A similar proportion scored well below average on Spelling
and the more complex math measure, Quantitative Concepts. These data indicate that MNPS
children are beginning kindergarten scoring in the bottom 15 percent of national samples.

Benchmarks for the expansion sites in Memphis and Nashville have been established on
this same battery of measures. Progress on reaching the benchmarks will be measured on the 10
children from each of the 200 classrooms each year. The subgrantees’ preschool measureable
outcome goals are:

1. By the end of the preschool year, 75 percent of the children will score above 85 on the

PPVT.

2. By the end of the preschool year, 75 percent of the children will score above 85 on

Spelling.

3. By the end of the preschool year, 75 percent of the children will score above 85 on

Quantitative Concepls.

4. For the simpler measures, Letter Word Identification and Applied Problems, 90 percent

of the preschool children will score above 83.

These benchmarks from the standardized and normed measures administered in preschool
will be linked to the kindergarten readiness assessment (KRA) instrument chosen by subgrantce

stakcholders in consultation with PRI. Our KRA will have to also have proficiency scores and
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norms that can be linked to our standard measures. The subgrantees’ Kindergarten readiness
measurable outcome goal will be to have 75 percent of participating preschool students score as

kindergarten ready on at least 3 of the 5 domains as measured by their kindergarten teachers.

(3} Measure the outcomes of participating children across the five Essential Domains of School Readiness during
the first few months of their admission into kindergarien using an assessment or assessments, such as a
Kindergarten Entry Assessment, to achieve the purposes for which the assessment was developed and that
conform with the recommendations of the National Research Council report on early childhood assessmients (12
POms)

TDOE supports research on Kindergarten Readiness Assessments as part of its role in

providing research, data support, best practices, and recommendations. Decisions about the type
of assessment to usc and when and how to administer it remain local decisions. Tennessee’s
strategy for assessment during the grant program is to use the Subgrantees to pilot rigorous
Kindergarten Readiness Assessments that, if effective, could potentially be used by Early
Learning Providers across the state. As part of the Nashville and Shelby County pilot, the
Subgrantees will partner with PRI (o create a robust assessment process that measures
Kindergarten readiness in addition to the pre- and post-assessments on selected children from
each of the expansion classrooms. The details of the Kindergarten readiness assessment process
are:

»  As part of the grant process, PRI, in partnership with both Subgrantees, will oversee the
administration of a Kindergarten readiness assessment to participating students to
compare performance of students in pilot pre-K programs to students not in program.

e The Kindergarten readiness assessment tool will be chosen through a collaborative
process invelving pre-K leadership and educators from both communities and PRI. The
choice will be informed by research on best practices from around the country.

e The decision process and the subscquent training process will help build infrastructure in
both Subgrantee communities so that, following the grant, the Subgrantees will be able to
sustainably administer a Kindergarten readiness assessment.

¢ The Kindergarten readiness assessment ultimately chosen will:

o Include measures of the five domains of development (Language & Literacy,
Cognitive Development, Social and Emotional Development, Physical Development

and Approaches (o Learning).
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o Omit some indicators that are not developmentally appropriate or best practice in
Early Childhood.
o Provide samples of guiding questions to use during the pre- and post-conference that
will guide teachers’ and principals’ focus on developmentally-appropriate practices
within the early childhood classroom.
o Include a rubric to be used within the classroom that consists of a planning rubric, an
cnvironment rubri¢, and an instruction rubric,
= Planning rubric indicators: Approaches to Learning, Instructional Plans, Student
Work, and Assessment

= Environment rubric indicators: Expectations, Social-Emotional Development,
Environment, Respectful Culture

® Instruction rubric indicators: TN-ELDS, Cognitive Development, Physical
Development, Motivating Students, Presenting Instructional Content, Lesson
Structure and Pacing, Activities and Materials, Questioning, Academic Feedback,
Language & Literacy, Teacher Content Knowledge and Teacher Knowledge of
Students

o Include scoring descriptors [or each indicator that consist of expectations that are
developmentally appropriate [or the early childhood learner.

o Provide examples of evidence seen in an early childhood classroom.

o Use the Observation Document for Early Childhood provided by the TDOE

Office of Early Learning as a guide for the outline of the rubric

Additionally, the Subgrantees have secured a philanthropic commitment (and thus will not need
to utilize grant funding} to continuc to work with PRI to study the long-term cffect of preschool
gains in the K-2 continuum. The study will build on the preschool gains and Kindergarten
readiness assessments that PRI will already be partnering with the Subgrantees to deliver. PRI
will follow students from Preschool to second grade to measure the persisience of the positive
effects of preschool. The state aspires Lo share these learnings outside of Tennessee so that our

efforts can help inform strong preschool instruction across the country.
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PLAND:.

EXPANDING HIGH-QUALITY PRESCHOOL PROGRAMS IN EACH HIGH-NEED COMMUNITY (See Sec. E for implementation plan)

Key Goals

=  Expand the total number ot high-quality preschool seats in the two Subgrantee communities.
e Improve the quality ol the existing preschool scats in the two Subgrantee communitics by expanding Comprehensive Scervices and professional

development

e  Sustain the expanded seats and quality improvements after the duration of the grant

e . . Timeline and Key | Responsible Financial
Key Activities Rationale Geography Milestones Party Resources
Expand the number of Today, in Subgrantee communitics, over 60 percent | Nashville and Expansion to begin | Subgrantces | Y1: [(B)(4)
high-quality preschool scats | of 4-year-olds are not in publicly-funded preschool. | Shelby County in 2015-16 school Y2
Both comnunities arc high-need (over 70 pereent year Y3:
tree and reduced lunch) and underperforming Y4:
{under 50 pereent proficiency on third grade tests).
Improve the quality of Today, in Subgrantee communitics, preschool Nashville and Improvements to Subgrantces | Y:
exisling preschool seats students arc inconsistently receiving Shclby County begin in 2015-16 Y2:
through expunsicn of Comprehensive Services as part of their school school year Y3:
Conmiprechensive Services experience. The state and Subgrantees believe (in Y4:
alignment with the definiton of a High Quality
Preschool Program for this grant) that
Comprehensive Services are critical W creating
high-quality preschool experiences.
Improve the quality of The Subgrantees, with support from the state, are Nashville Improvements to Subgrantees | Y1:
existing preschool seats dedicated to increasing the level and quality of begin in 2015-16 Y2:
through coaching-based PD | professional development available to their school year Y3:
preschool educators. In addition, Nashville will Y4:
will use part of its funding under this program to

pilot new methods of professional development
that could ultimately be rolled out to other
educators in the state if successful.

Sustain the expanded and
improved seats after the life
of the grant

Local governmental organizations, Subgrantee
school districts, the state, and the philanthropic
community have all expressed commitments to
continue to fund the expanded and improved
preschool seats after the life of the grant.

Nashville and
Shelby County

Funds beginning to
be secured; see
letters of support

State and
Subgrantee
communities
will
collaborate
on final
MOU;

Ta be tinalized
during grant
period.
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Subgrantces
commit to
cnsuring
sustainability

Required Evidence,

e A letter of support or preliminary binding agreement, such as a preliminary MOU, from each Subgrantee attesting to the Subgrantee’s participation. — see
the Required Attachments section of this application for the preliminary MQOUs signed by the state and both Subgrantees {including all 4 participating
LLEAs in Shelby County)

o Table (D)}4) and Table A (Sce Tables (D)(4) and A in the Excel spreadsheets). Refer to Table (D)(4) and Table (A) submitted as part of this application

Information requested in performance measures

s Sce the Plan in Scction A for all relevant performance measures

Addressing the needs of all Eligible Children

General: The State prioritizes access for Eligible Children. including those in need of additional supports. in allocating VPK scats. Sce table at beginning of Scection
A for additional detail.

Specific to Plan D: Both subgrantees are commilied to serving only Eligible Children with grant-funded resources. To ensure this occurs, the subgrantees will use a
prioritization process similar v VPK which also prioritizes Eligible Children, lor all seals exceptl center-based scats in Nashville. Center-based seats in Nashville
are open-cnrollment without regard o income, however, (o date they have served 75 pereent Eligible Children.
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D. Expanding High-Quality Preschool Programs in Each High-Need Community.

(1) The state has selected each Subgrantee and each High-Need Community that will be served, including o
description of each High-Need Community and its geographic diversity, such as whether the community s
focated in a ruraf or tribal area. and whether it is located in a federally designated Promise Zone 19 (8 or 6
points)

The statc of Tennessce has sclected Shelby County and Mctro Nashville as Subgrantees.

Memphis, which 18 in Shelby County, and Nashville are the two largest municipalities in the
state and also represent areas of the highest need for preschool services within Tennessee.

The school districts within the Shelby and Nashville coalitions are recognized as state leaders
and champions for supporting high quality early learning programs and for pursuing
opportunities to expand state preschool opportunities. These school districts have deeply engaged
their communitics to support expansion of the state’s VPK program. For example, in 2014-2015
the four districts in the Shelby County Consortium opened 20 new preschool classrooms funded
by the Shelby County Board of Commissioners and awarded through the Shelby County Schools
Education Foundation. Similarly, the director of Metro Nashville Public Schools worked with the
Nashville Mayor’s office throughout the 2013-14 school year 1o develop an ambitious yet
achievable plan for expansion of that community's preschool program. As result of their eflorts,
nearly five million dollars was added to the MNPS budget to open three early childhood centers
serving nearly 520 children in 27 classrooms. Of the 520 children enrolled in these early

childhood programs, approximately 75 percent (or 390 children) are Eligible Children.

Shelby County (Memphis)

e Shelby County is the largest county in the state of Tennessee with a population of
927,644 (2010).

¢ Shelby County is geographically mixed including Memphis, a large urban center, six
surrounding suburban municipalities, and rural unincorporated areas.

¢ According to the 2010 Census, the racial breakdown of Shelby County is 52 percent
Black, 41 percent White, two percent Asian, five percent of some other race or two or
more races. The percentage ol Hispanic or Latino people (of any race) was approximately

six percent.

(b)(4)

and a

e Memphis is a high-need community with a median household income of S

poverty rate of 16 percent (based on 2010 Census data).
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¢ Shclby County now has cight school districts scrving its students: Shelby County
Schools, which serves Memphis students and students living in unincorporated areas; six
municipal school districts; and the Achievement School District, which 1s responsible for
turnaround of schools that are among the state's bottom five percent in terms of
achievement. The statistics below are from the 2013-14 school year for the four districts
that will together represent the Shelby County Consortium for the purpose of this grant:
o Enrollment (2013-14): 136,209 students
o Free and Reduced Lunch Rate (2013-14): 75 percent

Memphis and Shelby County: Immense need and immense potential

Memphis has a child poverty rate of 40 percent, and most of the neighborhoods in the

western half of Memphis, those closest to the Mississippi River, are among the poorest 5 percent

of neighborhoods in America. A recent study by researchers from Harvard and the University of

Califormia found Memphians to have the lowest income mobility among the 100 largest cities in
the US, with fewer than three percent of residents in the bottom quintile in income expected to
reach the top quintile within their lifetime.

Over the past decade, a committed coalition of public sector, business, community, and
philanthropic leaders have come together to change these grim statistics; this coalition has placed
a particular emphasis on education. In 2008, when the Bill & Melinda Gates Foundation invited
the Memphis City Schools to compete for a grant o enhance teacher elfectiveness,
the philanthropic and business community took on renewed enthusiasm. In a few months,

(b)(4)

commitments for a match of were made not only from the usual foundations and

corporations but from several new contributors. The district won that grant and formed an
advisory committec consisting of community lcaders from business, government and
philanthropy that has remained active and supports the work of this grant by providing guidance,
thought leadership, and accountability. This commitment to Memphis from the Gates Foundation
served o raise awareness in the entire community around education reform that dove-tailed with
the state of Tennessee's reform elforts in areas such as the adoption of more rigorous state
standards, new legislation around teacher evaluation and tenure, and an emphasis on data and
student outcomes that resulted in the state becoming one of the first two states to win a Race to

the Top grant. Locally, organizations such as Memphis Tomorrow and Stand supported these
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reform efforts through advocacy, community awareness, and resource development. In the past
four years, this coalition has only strengthened as the county's public schools have undergone a
series of governance transitions: evolving from two school districts, to one, to seven, all in
parallel to the Memphis launch of the state's Achievement School District. The Shelby County
Consortium participating in this application, which includes four districts that did not exist in
their current form three years ago, is a testament to a community that, by and large, has kept its
focus on children through this challenging period.

Early childhood education has been central to the community's commitment. For the past
decade, The Urban Child Institute has raised the community's awareness and understanding ol
the significance of brain development from birth to age three through research and community
education. Organizations such as the Early Success Coalition, a collaborative network of non-
profits, education and government entities working in the early childhood arena aligned their
efforts around early child development from birth to age eight. The school districts recognized
the importance of pre-K education, and Shelby County Schools and its community partners are
the largest operator of Voluntary Pre-K Classrooms in the state. In recent years, however, the
community has banded together in recognition that the area requires more than the current VPK
opportunities. The Transition Planning Commission guiding the merger of Memphis City
Schools and Shelby County Schools named early childhood education one of its instructional
priorities and recommended an increase in funding to support expansion. As one strategy to put
that recommendation into action, two key City Council members, with the support of the Mayor
and ultimately the full Council, were successful in sponsoring a ballot measure in 2013 to create
a pre-K funding stream in the City of Memphis. This referendum attracted key community
leaders and organizations. The Greater Memphis Chamber became increasingly involved in the
community by forming the Chairman's Circle that consists of the CEOs of about 100 local
companies; early education was one ol five areas of focus. They formed a strong partnership
with PeopleFirst, an organization consisting of the highest level of leadership in the education,
government, non-profit and faith sectors that stewards the community’s “cradle to carcer”
agenda and had been a long-time advocate for quality preschool. The Chamber and People’s
First took a lcadership role in the campaign and were joined by Memphis Tomorrow, Stand for
Children, the NAACP, the Early Success Coalition, MAEYC (the Memphis Chapter of
NAEYC), key philanthropic leaders and others. In 2014, the Shelby County government, with
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leadership from the County Mayor and key Commission members, stepped forward with an

incremental 5]§|{b){4) in funding earmarked specifically for pre-K in Shelby County. As

described below, this infusion of funding has supported an expansion of high-quality seats that
include Comprehensive Services; the County Mayor has committed to sustain these seats (see
letters of support in Appendix A-1). The new funding from the County Commission was directed
to the four districts in Shelby County that qualified for VPK funding. and now make up the
Shelby County Consortium. This grant now provides the opportunity for Shelby County to build
on this recent momentum.

The districts joining Shelby County Schools—Bartlett, Millington and the Achievement
School District—also recognize the need for quality pre-K for their students. The Achievement
School District, which 1s the state-run district formed to serve the schools in the state’s bottom 5
percent in academic achievement, is keenly aware that the students it serves often are not ready
to enter school in kindergarten. Their goal is to have pre-K classrooms in all of their schools,
and they have already formed critical partnerships in the community with Porter Leath and

Agape Child and Family Services to provide needed comprehensive services.

Organizational Capacity

The Shelby County Consortium subgrantee will incorporate four school districts and thus the
coordinating organizational structure for the consortium will be formed as a result of the grant
award. However, the largest of the districts, Shelby County Schools, has tauken a leadership role
in the development of the Shelby County model for the consortium and has identified several
resources within the district that will strengthen the consortium’s organizational capacity. For
example, as the Head Start agency for the county, SCS is strongly positioned to ensure that grant
activities are organizationally consistent with other early childhood education initiatives in the
county. the distriet’s researcher who has performed a longitudinal study and other
studies of elementary education in the county at the behest ol local government, works within the
district’s office of Early Childhood Programs and will be able to provide valuable insight for the
evaluation team examining implementation in Shelby County. Alse, SCS has been instrumental
in collaborative planning among Shelby school districts in the sclection of RTI asscssment tools
to facilitate county-wide analysis of children’s school readiness and academic progress in the

years prior to state assessment. SCS’s Early Childhood Programs office will be able to draw on
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expertise from other SCS departments with which they work closely — for example, Human
Capital, Curriculum and Instruction, Federal Programs, and Exceptional Children.

Metro Nashville

¢ Nashville is the second largest city in Tennessee with a population of 626,681 (2010).

¢ Nashville is geographically urban and suburban.

¢ According to the 2010 Census, the racial breakdown of Nashville is 61 percent White, 28
percent Black, three percent Asian, and eight percent other races or from two or more
races. Ten percent of residents are Hispanic or Latino

e Nashville is a high-need community with a median household income of $ and a
poverty rate of 18 percent.

» Nashville students are served by Metropolitan Nashville Public Schools:
o Enrollment (2014-15): 82,235
o Free and Reduced Lunch Rate (2014-15): 72.4 percent

History of Strong Education Reform Successes

In 2009, MNPS embarked on an innovative and aggressive reform effort, MNPS Achieves,
based on a 10-year meta-review of school system evaluations. MNPS Achieves engaged district
and community leaders to collaboratively develop, recommend and implement strategic
initiatives to transform district operations, and dramatically improve schools. Low student
performance outcomes necessitated the introduction of significantly higher academic standards,
and negative public perception of the school system necessitated the urgency of the reform
effort.

MNPS Achieves was accelerated by an unprecedented Sin Race to the Top
funding that enabled the district to apply significant support and resources to reform inifiatives
targeted to improve the district’s collaborative culture and increase student achievement across
all subgroups ol students. The results have been significant. Since 2009:

e All student subgroups have experienced academic gains, year-over-year;

e |8 percent of MNPS students have advanced at least one achievement level on annual

stale assessments;

¢ Proficiency rates on TCAP have improved six percentage points for Reading, 18 for

Math, and 12 for Science;
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e ACT rcsults have continually improved;

e District culturc has dramatically improved to become more collaborative;

e Internal systems and operations have been successfully restructured.

MNPS Achicves moved the district in the right dircction. Despite the gains, student
achicvement gaps remained persistent, so the district lcadership, under the direction of Dr. Jesse
Register, Director of Schools, began a strategic planning process in 2013 with the goal to be the
highest performing urban school district in the nation by 2018. The strategic plan, Education
2018: Excellence for Every Student, aims for accelerated student achievement, in all classrooms,
and 1n all schools. The goal is to ensure every student starts with a strong foundation for learning
in pre-K and builds on that foundation to develop the knowledge, skills, and character to excel in

grades K-12 and eventually in college and career.

Strong Connnunity Support

Metropolitan Nashville has fared better than most urban areas during the recession years.
Furthermore, local government has been comnutied to fully funding education, and the district’s
generdl operating revenues have increased significantly over the past four years. This on-going
financial support from local government will ensure continued funding of the proposed project’s
initiatives.

Mayor Dean has consistently prioritized three goals since becoming Mayor of Nashville:
improving schools, making neighborhoods safer, and bringing more and better jobs to Nashville.
Pre-K is critical to achieving these goals. In Mayor Dean’s words, “Expanding early childhood
learning opportunities for Nashville’s children is an untapped well of opportunity for improving
educational outcomes [or our students, because if a child enters Kindergarten unprepared o learn
to read and write, they have an uphill battle to climb from that day on. I applaud Dr. Register and

his team for making pre-K a priority.”

Organizational Capacity

MNPS has the organizational capacity to provide and coordinate resources and supports to
successfully implement this grant proposal. As a part of the district’s five-year strategic plan,
MNPS restructured the central office to more efficiently and eflectively manage the school

system that 1s comprised of over 150 schools. The central office has five primary divisions that
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reflect the major functions of the system: Academics, Human Capital, Student Services,
Operations and Data Management, and Finance & Business Services. All five divisions will
support the pre-K initiative funded by this grant to ensure success and internal capacity building
to sustain the efforts. One example of this support 1s the district’s student data warehouse, one of
the most sophisticated public school data warehouses in the nation. The data warehouse provides
a single interface for the many data sources available to school and district personnel. Pulling
data from multiple sourccs, it provides school, grade, and student level reports that enable
teachers, principals, counsclors and administrators to access data quickly and casily to inform
school improvement planning. The data warehouse is continuously being enhanced to house and
align new data sources, including the district’s pre-K expansion with the addition of data
tracking of pre-K students.

Additionally, MNPS is supported by foundations and organizations. that link community
resources to district needs, including: the Nashville Public Education Foundation (NPEF), the
PENCIL Foundation, the United Way of Middle Tennessee and Alignment Nashville, an
organization that coordinates resources to support public school success, and the health and well-
being of all children in the community. MNPS currently has more than 160 business and
community parmerships that range from multi-billion dollar companies such as HCA Healthcare
and Dollar General to local, community-based organizations such as Belcourt Theatre and
Rocketown. MNPS partners provide a variety of services to the students and faculty of the
schools they support including mentoring and job shadowing as well as internships, financial

resources, volunteers and instructional support for project-based learning.

The Need for Better Preschool Opportunities

Currently, the Metro Nashville community is not able to serve all families who want and
need an affordable, high-quality pre-K program. Of approximately 8,680 four-year-olds in
Davidson County (as of 2013), approximately 4,000 are served in a publicly-funded preschool
program. A small number of children not served by a public program can afford private
preschool or group care where the quality of service is inconsistent. Only 12 preschool programs
in the county arc NAEYC accredited and fewer than half of the programs cvaluated by the Star
Quality Rating System meet the quality standards of the state. In 2013-14, there were more than

1,000 families on the waitlist to attend MINPS pre-K due to limited availability.
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Consequently, too many of Metro Nashville’s incoming Kindergarten students are not
adequately prepared for their school experience in kindergarten. Approximately 72 percent of
students qualify for free- or reduced-price lunch, and the fastest-growing population of English

learners in Nashville is under age five and growing each year.

(2} Each High-Need Community is currenily underserved, including the number and perceniage of four-vear-olds
in State Preschool Programs and ather publicly funded preschool programs {8 painis)

Shelby County and Nashville are both high-need communities with significant unmet
demand for high-quality, publicly-funded preschool seats. The table below summarizes the key

statistics for Metro Nashville and Shelby counties:

4-Year-Olds Metro Nashville Shelby County

percent percent

Total 9,349 100 14,420 100
percent percent

VPK 1,059 t 2,540 I8
percent percent

. - 16 12

Head Start 1,485 1,720

percent percent

Other public preschool 1,608 17 302 6
percent percent

Not in public preschool 5,197 o6 9,358 63
percent percent

Source: American Community Survey 2013
Additionally, 560 4-year-olds (28 classrooms) will be losing service in 2015 with the drawing
down of Tennessee's Race to the Top [unding.

The need in both Shelby County and Nashville for high-quality preschool extends beyond the
number of un-served students. By third grade, the majority of students in both counties are not

achieving proficiency on state-level assessments.

Third Grade Proficiency Metro Nashville Shelby County
Math 47 pereent 44 pereent
El.A 36 percent 32 percent

Thesc data highlight the need to expand and improve preschool in Shelby County and Nashville

in order to serve more students and raisc achicvement scorcs.

(3) The state conducted outreach, including consultarion with tribes, if applicable, 10 potential Subgrantees and
the process used in selecting each Subgramtee (4 points)
Representatives of both Shelby County and MNPS began conversations with Tennessee

Department of Education staff regarding this funding opportunity during the initial comment
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period for the opportunity. Since that time, both communities have assembled strong local
coalitions including private, public, and nonprofit supporters of early childhood education that
are committed to both matching and sustaining the potential funds awarded as part of this grant
process. Throughout the grant process, both coalitions have been actively engaged in the
application process and have led development of a unified vision for improving preschool in
their respective communities.

As noted in Section D1, Shelby County and Nashville were sclected as Tennessee’s

Subgrantces for the following rcasons:

o Memphis (within Shelby County) and Nashville are the two largest municipalities in the
state ol Tennessee.

o They are both very high-need: 75 percent of Shelby County Consortium and 72 percent
of Metro Nashville Public School students are economically disadvantaged, respectively.

» Both communities are reform-minded and have made large strides over the years to
improve the quality ol their public education systems.

» Both communities have built strong local coalitions supporting public education in
general and high quality pre-K in particular. Local governments in both communities
have responded to and reflected this support by increasing local investment in high
quality pre-K in 2014.

¢ Both communities had the capacity to generate matching and sustaining {inancial

commitments.

(4) The state will subgrant at least 95 percent of its Federal grant award over the grant period to its Subgrantee
ar Subgrantees to implement and sustain voluntary, High-Quality Preschool Programs in two or more High-
Need Communities, and—

{a} Ser ambitious and achievable annual fargets for the number and percentage of additional Eligible Children
te be served during each yvear of the grant period through, as applicable, {16 points)

Working in close consultation with the Subgrantees, we have set ambitious and achievable
targets for the usc of Federal funds in adding High-Quality Preschool Program scats in our state.
The Subgrantees have developed these targets based on local needs, infrastructure, prioritics, and
the cost of implementation. The table below details the targets we have set for this grant

program.

Year 1 Year 2 Year 3 Year 4

# # # #
percent percent percent percent
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Eligible Children in wnew grant- | 1060 | 1.8 1,340 | 3.0 1,440 | 3.0 1,440 | 3.0
funded HQPPx percent percent percent percent
Eligible  Children in  gront- | 3,348 | 7.3 3348 | 7.3 3348 | 7.3 3348 | 7.3
improved seats percent percent percent percent
Eligible Children in new maich- | 790 1.6 790 1.6 790 1.6 790 1.6
funded HQPPx percent percent percent percent
Improvementy o new match-funded | 390 390 390 390
seats
Total new HQPP Seats 1,850 | 39 2,130 | 4.5 2,230 | 47 2,230 | 47
{row ! plus row 3} percent percent percent percent
TOTAL improved HQPP seats 2058 | 6.2 2058 | 6.2 2058 | 6.2 2,958 | 6.2
{row 2 minus row 4) percent percent percent percent
TOTAIL CHILIDREN SERVEIDD 4,808 | 10.1 5,108 | 10.6 5,188 | 10,7 5,188 | 10.6
percent percent percent percent

Nete: Extimates of percentape of children served in the fast rew are Bosed o fotl poprdation extbmates that wse o F percentt expected popualation
grenvth Estimated Efigible Children popoledtion gronvth rade i the past theee years fas been -2 pervent, +2 percend, +1 percent

As the above table of our targets shows, we have developed a strong network of local
matching commitments and support of this expansion effort, meaning that we can substantially
leverage Federal dollars into even more ambitious targets. By the end of the grant period, all
state- and local-funded pre-K programs in the Shelby County Consortium and MNPS will meet

the definition of High-Quality Preschool Programs set tforth by this grant. The total committed

matching funds, which include increased State funding of (b)(4) in 2014, and local

commitments [rom the Shelby County Commission and Nashville's Metro Council in the
amounts of nd $[®)4___ Jper year, respectively, bring the total investment represented in
this grant up to nearly for Eligible Children in Tennessee's most high-need
communities. Because of matching funds committed to new classrooms that don't yet meet the
definition of high-quality, grant funds will be used to pay for improvements to 390 classrooms
that are considered ‘new match-funded classrooms’ throughout the application. As a result, our
target for the grant funds is funding improvements for 3,348 seats, but, since 390 of those seats
are new and funded by a matching investment, the total number of seats receiving onfy
improvements through this grant program is 2,958.

We believe these targets are extremely ambitious, but well within reach, for both Shelby
County and MNPS. Achieving these goals would:

» Expand the total number of state-funded preschool seats in these two communities by 51

percent. Today, there are 3,599 State Preschool Program seats between the two

communities. By year three of the grant, that would rise to 5,439,
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e Ensurc 100 percent of the publicly-funded preschool classrooms in these communitics

meet the definition of a High Quality Preschool Program.

(b} Incorporate in their plan (12 points):

(1) Ambitious expansion of the number of new sedls in State Preschool Programs that nieel the definition of
High-Quality Preschool Program; and

In terms of serving additional Eligible Children in new seats, we plan to support the

Subgrantees’ use funds from this grant to open 72 new pre-K classrooms by the end of the grant
period, resulting in 1,440 new seats 1,000 in Shelby County Consortium schools and 440 in
MNPS. Our targeted ramp-up involves opening 1,(36() new seats in year one, and then adding 280
in Year 2 and 100 more in Year 3, for our total of 1,440. All seats funded by the grant will be
reserved for Eligible Children, and this priority will be sustained along with the seats after the
end of the grant period.

Between local funding and grant funding, we have set a target of 2,230 new high-quality pre-
K seats for Eligible Children by the end ol the third year of the grant. This target 1s composed of

790 new seats funded by local investments and 1,440 new seats {funded by the grant.

(i) Ambitious improvement of existing State Preschool Program seats to bring them to the level of a High-
Quiality Preschool Program by extending programs from half-day o Full-Day; limiting class size and
decreasing child to staff ratios; employing and compensating a teacher with a bachelor's degree; providing
in-service, evidence-based professional development such as coacling; or providing Comprehensive Services

Today, all state-funded preschool programs in Tennessee already deliver four of the five

improvements identified in the grant for becoming a High Quality Preschool Program. Thus,
both communities will use grant funding to improve their existing seats by adding
Comprehensive Services to all existing state-funded preschool classrooms in their respective
communities. Similarly, both plans focus on using the bulk of their remaining funds to create
new cxpansion high-quality preschool seats in their respective communities.

In terms of improvement, our aspiration is to offer a High Quality Preschool Program to all
Eligible Children enrolled in a state funded program. To achieve that goal, we will deploy grant
funding to offer Comprehensive Services to all Eligible Children in both communities and to
enhance the professional development available to pre-K teachers in MNPS. As a result of these
investments the total number of Eligible Children Served in improved preschool scats will

increasc by 2,958 (2,318 for MNPS and 640 for SCS).
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As described above, the grant will fund improvements in an additional 390 seats in
Nashville's Early Learning Model Centers (which Nashville has already committed to funding
throughout the grant period as part of its match). Grant funding will only go to thc percent of
locally-funded center seats that serve Eligible Children. For the purposes of this application,
because the entire seat is funded by investments that are a part of this application, these 390 seats
are treated as new. However, 3,348 seats are receiving grant funds for improvements.

Both MNPS and the Shelby County Consortium arc committed to cxpanding and improving
preschool opportunitics for Eligible Children and have differcent targets that arc based on their

local needs and starting positions.

Metro Nashville Public Schools Plan

In total, MNPS plans to improve quality of 2,378 seats currently offered in state funded
programs in two ways:

1. Offer Comprehensive Services in classrooms where not available today

2. Introduce an innovative coaching model available to all preschool teachers (See appendix

D-7 for a description of a needs assessment that resulted in the proposed plan for
additional coaching).
Today very [ew state [unded pre-school programs have Comprehensive Services, and we aspire
to invest significantly in this ared in order to have all state-funded programs in Nashville meet
the definition of 4 High Quality Preschool Program.

Beyond adding Comprehensive Services to the majority of state-funded preschool seats in the
district, MNPS will invest in evidence-based professional development. As a part of its pre-K
expansion plan, MNPS has conducted a thorough needs analysis of its existing pre-K programs.
Based on extensive feedback from teachers across the district, MNPS has developed a coaching
model 10 meet the needs of pre-K teachers who are ollen isolated in site-based programs with
little 1o no systemic support 1o improve instruction. MNPS believes teachers improve when they
have the support of other teachers and coaches in well-organized and meaningful professional
learning communities.

In terms of cxpansion, MNPS will build on its ¢xisting managerial infrastructure and
organizational capacity to add 22 ncw High Quality Preschool Program classrooms of its own

following two distinct strategies based on innovative work already underway in the school
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district: 12 through a site-based expansion, 10 through the Early Learning Model Center model
similar to those already active in three locations in Nashville. These classrooms will add 440 new
High Quality Preschool Programs seats for Eligible Children in addition to 390 new seats funded

through local matching funds for a total of 830 new seats.

The total annual investment required by the MNPS plan is approximately $(b)(4) of
which b)) represents local matching tunds supporting 390 new seats that currently are
(b)(4)

offered 1n the Early Learning Model Centers,

(b)(4)

arc grant funds supporting 440 ncw

scats and §

arc grant funds supporting thc improvement of 2,318 existing preschool

seats. Sections E and G of this application have additional details on implementation plans and
cosl eslimates use Lo arrive at these ambitious and achievable targets.

The table below provides annual targets for MNPS in terms of new and improved seats.

MNPS PLAN

Year 1 Year 2 Year 3 Year 4
New HQPP scats funded by 360 360 360 360
local match
New HQPP scats funded by 400 420 440 440
grant
Total new HQPP scats 790 810 830 830
Eligible Children Served in 2,318 2,318 2,318 2,318
Improved Preschool Scats
Number of additional Eligible 3,108 3,128 3,148 3,148
Children served

Shelby County Consortium Plan

The Shelby County Consortium plans to invest the bulk of its grant funds in expanding the
availability of High Quality Preschool Program seats because most existing classrooms already
meet the definition of High-Quality Preschool Program. Their plan consists of two main targets:

1. Open 50 new classroom that meet the definition ol High Quality Preschool Program;

2. Offer Comprehensive Services for the 32 existing classrooms that do not offer those

services.

According to the plan, 33 new classrooms will be started in the first year of the grant, 13 in
the sccond ycear, and four in the third year, for a total of 50 new classrooms that will be sustained
in the last year of the grant and beyond. In addition to those new seats funded through the grant,

Shelby County Government has invested $3 million to open 20 new classrooms in 2014 for a
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total of 400 seats, so by the third year of the grant there will be in total 1,400 new seats available

for Eligible Children.

The total annual investment required by the Shelby County Consortium plan is $|(b)}4)

of which §(b)(4)

matching contribution in-kind valucd at approximatcly L‘El(b)(d')

represent local matching funds supporting 400 new seats, §

grant funds supporting 1.000) new seats and fui(b)(4)

improvement of 640 existing preschool seats. In addition to those investments, there will be a

(b)(4)

[ire

are grant funds supporting the

per year. Scctions E and G

have morc information on the implementation plan and cost cstimates used to arrive at the targets

articulated here.

The table below provides annual targets for the Shelby County Consortium in terms of new

and 1mproved seats.

SHELBY COUNTY CONSORTIUM PLAN

. Year 1 Year 2 Year 3 Year 4
New HQPP scats funded by 400 400 400 400
local match
New HQPP scats funded by 660 920 1,000 1,000
grant,
Total new HQPP scats 1,060 1,320 1,400 1,400
Eligible Children Served in 640 640 640 640
Improved Preschool Scats
Number of additional Eligible 1,300 1,560 1,640 1,640
Children served

The mechanism for allocating the new seats across the four LEAs in the Consortium is

described in Section (E)(2) of this application.

(5) The state, in coordination with each Subgrantee, iniends to sustain High-Quality Preschool Programs after
the grant period, including any non-Federal support that the state or each Subgrantee commils o contribute
(12 paints)

We are committed to supporting the Subgrantees in their efforts to sustain both the expansion
of High-Quality Preschool Programs and quality improvements that will be funded by this grant.
The state and Subgrantees have outlined multiple avenues to achieve sustainability. Each ol these
options has not only been identified and researched but most have been supported by a letter
from a key stakeholder pledging their support of the sustainability efforts (see letters of support
in the Appendices). The sources of sustainability are listed below:

» Local government: The Subgrantee communities have already demonstrated strong

support for preschool as evidenced by recent increases in local funding for seat expansion
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Shelby County has committed §(B)4)  |specifically carmarked for new

classrooms and Mayor Mark Luttrell has expressed the County’s intention via a
letter of support to continue to sustain the funding increase in perpetuity.

The Memphis City government has also expressed interest in contributing to the
sustainability of preschool seats that will be funded by the grant.

In Nashville/Davidson County, the County Commission and the Mayor’s Office

have allocated an incremental S|{(b)(4) for fiscal year 2014 to support the

creation of three Preschool Centers in Nashville. Similarly, Davidson County
leadership has expressed its intention to continue this funding increase in

perpetuity.

Local school districts: In addition to the County governments, school districts in both

communities have expressed a commitment to expand their efforts to fund preschool

through the traditional K-12 system:

The Superintendent of Shelby County Schools has committed to support the pre-
K expansion through in-kind services needed to maintain all the new classrooms
added during the years of the grant and afterward, as indicated in his letter of

support in the appendices. The total value of the in-kind contribution is estimated

to be more than {PX4)  |per year. Additionally, Superintendent Hopson has

committed to pursue reallocation of funds over the coming years in order to
support continuation of the pre-K expansion after the grant period.

Metro Nashville Public Schools has also laid out a long-term plan to allocate
funding to support the vision of a pre-K-12 school system, with a strong, unified
pre-K to third grade continuum of lcarning, providing opportunities to all

students, irrespective of family income,

State Government: Tennessce has historically been a strong supporter of state-tfunded

preschool as evidenced by the laws and policies focused on providing high quality that

were in place with the creation and growth of its Voluntary Pre-K Program. The state has

held spending steady while the program is being evaluated by Peabody Research Institute

(b)(4)

(though it continues 10 spend over annually to {fund nearly 19,000 seats). The

Tennessee Department of Education 1s currently stalfed to sustain support of the existing

VPK program and to offering high-quality programming. The state’s FY 2015 budget
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incorporates the investment in this program through the continuation of funding.

Following the release in 2015 of the latest results on the research that PRI conducted on

the long-term effectiveness of the Voluntary Pre-K program, the governor will make

recommendations to the General Assembly regarding future investments in pre-K.

Philanthropy: Tennessee has a strong history for supporting public education through its

philanthropic community. Examples of major donors and recent philanthropic activity

include:

United Way of Tennessee raised S[PX4) o support the operation of 46 state

preschool programs over a three-year period (2003-2008). Local branches of
United Way continue to raise the quality of local child care programs through

funding educational and family initiatives

Niswonger Foundation provided LS T support for a preschool classroom in

a rural East Tennessee school district for three years, 2008-2010. The LEA
provided matching funds of a total of $I(b)(4) over the same time period in order

1o sustain this classroom.

Promethean Foundation of Union City, TN supports young children and early
learning programs by meeting the [ollowing objecuives:

To provide daycare scholarships for qualified at-risk pre-school children

To increase the quality of education and care at all participating daycares in
Obion County

To ensure an environment in the daycares that teaches using a wide variety of
developmentally appropriate curriculum activities for academic and character
development

To ensure an environment in the daycares that models responsibility, courage,
empathy, kindness, and respect

To continually measure and evaluate the progress of the scholarship recipients
and the participating daycares

The Tennessee Alliance for Early Education was established in 2005 and is a
bipartisan coalition of more than 1,000 individuals and groups who believe the
cxpansion of pre-K opportunitics across the state is critical to the futurc success of

our children.
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(b)(4)

Prc-K Now awarded a grant in the amount of § to the Tennessce Alliance

for Early Education, a project of the Tennessee Association for the Education of
Young Children and Tennessee Stand for Children (2008). Pre-K Now is a
national nonprofit public education and advocacy organization created by the Pew
Charitable Trusts and other foundations. These funds were used to support two
statewide Early Childhood Summits as well as a business leaders luncheon over a
three year time period.

Fight Crime Invest in Kids Tennessee president Mark Rogers advocates for pre-K
and offered several presentations and support for pre-K across Tennessee showing
the value of investment in children rather than expenditure for prisons.

There is tremendous philanthropic support for Education in Memphis

For over the last ten years, the Memphis philanthropic community has made

important philanthropic investments to attract a set of emerging entrepreneurs

and high-performing organizations to begin work. These organizations,
including KIPP, New Leaders for New Schools (NLNS), The New Teacher

Project (TNTP), Teach for America (TFA}), and others, have established a strong

presence in the city.

The Memphis coalition has also worked closely with the state to develop

foundational policies that have helped Tennessee remove some of the barriers

hampering effective changes within K-12.

For example, many were part of Tennessee’s “First to the Top” plan, which

endbled the state to win the first federal Race to the Top award, given to states

that spur innovation and reforms in K-12 education.

" This big win laid the foundation for Mcmphis to cstablish itsclf as a city
focused on strong human capital development and thus, attract a
significant commitment from the Bill and Melinda Gates Foundation to
expand the Teacher Effectiveness Initiative {TEI) work.

. The Memphis philanthropic community was able to secure approximately

(b)

4y |match for the Gates Foundation Teacher Effectiveness Initiative.
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e  Through the TEI work, Shelby County Schools has crcated a commen tcacher
evaluation framework and deployed high-impact coaching and evaluation teams
into its schools.

. The Memphis philanthropic community has made a significant multi-year
investment in Teacher Town USA. Teacher Town USA is a public-private
collaborative created to build a pipeline of talented professionals utilizing three
strategies: recruiting talented, experienced teachers/school leaders nationally,
training new teachers in the best practices of their profession, and retaining
great teachers/leaders who already work in Memphis. Local philanthropic
partners have come together to anchor a larger national fund-raising effort that
will see support for retaining, training and hiring great teachers who can raise
student outcomes in priority schools.

. Finally, The University of Memphis is the largest university in the region and
recognizes the opportunity to contribute significantly to the success of this
transformation ol the local education systenm. Specifically, the University and
two of the nation’s leading teacher development program providers, TNTP
(formerly known as The New Teacher Project) and the Relay Graduate School
of Education, are partnering to create a new undergraduate teacher preparation
program, one designed to prepare large numbers of new teachers (targeting an
eventual scale of 200 graduates per year) to be etfective in urban turnaround
schools.

Alternative financing structures: Shelby County leadership is actively exploring using
Social Impact Bonds (51Bs) as a means to sustain its preschool programs over the long
term. Though these financing models are still being fully developed, successful pre-K
SIBs have been launched in both Utah and recently in Chicago. Donors in Tennessee
have already expressed interest in backing a SIB package that could be accessible to the
Subgrantee. For example, the Pyramid Peak Foundation has funded a landscape study in
Shclby County that will detail how social impact bonds could be structured to support the
sustainability of the classrooms added through the grant as well as continued pre-K
expansion over the coming years (please refer to the relevant letter of support in appendix

for additional details about the study commissioned by the Pyramid Peak Foundation)
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Beyond any one funding source, we think the strongest argument for sustainability in
Nashville and Shelby County is the strength and diversity of the communities' respective
coalitions supporting high-quality pre-K. The plans contained in this application truly have local
community ownership that goes beyond the support of the state and even of local school districts.
In both communities, the coalitions include LEAs, other pre-K providers, community
organizations, local governments, and the business and philanthropic communities. With recent
increases in local funding for pre-K, the cealitions in both communities have demonstrated the
ability to rally additional local resources. We believe this support, which is not dependent on the
tenure of any particular leader or administration, 15 more sustainable than any [unding source,
and 1t gives us confidence in our ability 1o sustain and grow the investments described in this

application.
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PLANE:

ENSURING THE EFFECTIVE IMPLEMENTATION OF NEW AND IMPROVED HIGH-QUALITY PRESCHOOL PROGRAMS
Key Goals

o Tosupport and ensure eftective implementation of High-Quality Preschool Programs in the identified high-need communities (Nashville and Shelby

County)

e  To ensure the Department of Education's and all malching funds dedicated Lo this expansion are used responsibly and in line with Tennessee's standards on
responsible fiscal stewardship
e To ensure the lessons learned and new knowledge and infrastructure generated from this program benefit all of Tennessee's communities, not only the
programs that receive direct funding
¢  To build an effective network of early learning and early childcare providers, strengthen linkages and build partnerships among them, and between them
and the public education system. especially in high-need communities where informal support networks for children are often lacking

. . Timeline and Key Responsible Financial
Key Activities Rationale Geography Milestones Party Resources
Finalize Subgrantee Upon the announcement of a successtul award, TDOE Nashville and January 1- Tennessee None
budgets and sign tas Lead Agency) will work with Shelby County and Shelby County March 31, 2015 Office of Early
final MOU Nashville to finalize their plans and formalize the Learning
proposed structure of the program outlined here
Convene local In both Shelby County and Nashville. a Council will Nashville and lanuary 2015: Subgrantees None
Councils and oversee the process of determining exact locations for Shelby County Initial meetings
determine specific expansion sites, reviewing expansion plans, and Spring 2015:
need evaluating potential providers Expansion sites for
2015-16 selected
Release state funds The state will solicit recommendations on tunding from | Nashville and Summer 2015: Tennessee
according to cach local Council, ensuring broad-based local Shelby County Recommendations Oftice of Early (b)(4)
Subgrantec cngagement on proposed plans. The state will release received Learning per
recommendations funds dircetly to LEAs in accordance with those Late Sunumer 2015: Subgrantce
recommendations (provided plans are strong and all Funds released per year
relevant laws and regulations are followed) districts
Process repeals
annually for the lile
ol the grant
Develop quality Asx a condition of the grant, the state will work with State Tanuary 1- Tennessee Portion of sct-
monitoring plan both Subgrantees and partners at Vanderbilt's Peabody March 31, 2015 Office of Early | aside state
Research Institute to develop a sound, cost-effective Learning funds tor
plan for ensuring tfunds are being spent appropriately program
and the target numbers of children are being served in evaluation

truly high-quality classrooms
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Monitor Subgrantees | In addition to all required state oversight of health, Subgrantec Ongoing annual Tennessee Nao specific

tor compliance with | safety, and other inspections of State Preschool locations inspeetions as long as | Otfice of Early | request at this
grant terms Programs, Subgrantees will be monitored to ensure they facilitics are Learning time
are complying with the terms ot the grant application operational

and the final MOU signed after the grant award,
including budgets. allocation of maltching funds. and
inclusion of special populations.

Required Evidence

¢ Appendix E-1 through E-4 contain the detailed requirements of Tennessee's VPK program, including the health, safety, educational and other standards
that all State Preschool Program providers are expected to mecet

¢ Appendix E-5 contains the MNPS budget for its Early Learning Model Centers program, which was used as a basis tor budgeting the Center-based seats
which will be used as a basis for this application

Information requested in performance measures

See the plan at the beginning of Section A for all relevant performance measures.
Addressing the needs of all Eligible Children

General: The State prioritizes access for Eligible Children, including those in need of additional supports, in allocating VPK seats. See table at beginning of Section
A for additional detail.

Specific to Plan E: Because this application prioritizes programs serving Eligible Children in Nashville and Shelby County, including those in need of additional
suppaort, these children will benefit directly from the expanded and improved seats to be located in their communities. As a condition of having funds allocated to a
specific LEA, Subgrantees will be required to show the State that their plan will reach special populations in at least the same proportion as the Subgrantee
community as a4 whole.
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E. Collaborating with Each Subgramtee and Ensuring Strong Pavtnerships
(1) The roles and responsibilities of the state and Subgraniee in implementing the project plan (2 poinis).
In order to maximize efficiency and integration of the expansion program with existing

state and local preschool programs, the roles and responsibilities associated with the
implementation of the project plan will closely follow those associated with implementation of
the statewide Voluntary Pre-K program (VPK). Through the VPK roles and responsibilities,
Tennessee has made clear its preference for local control and local accountability in carrying out
the state's vision for early childhood education. Because of that preference, local communities
have been able to develop their own priorities around early childhood education, build coalitions,
and engage stakeholders to ensure local priorities are met. In the process, many of Tennessee's
communities, particularly Shelby County and Metro Nashville, have developed and begun
moving toward ambitious goals of their own, taking a leading role in moving towards high-
quality preschool for every child in their communities. .

The table below outlines anticipated roles and responsibilities associated with the pre-K
expansion program described in this application. Because both Subgrantees already have
significant experience administering VPK programs and both recently committed and allocated
new funding to their preschool programs, the state has elected to delegate the allocation of new
preschool classrooms and slots to local decision makers. Both Subgrantees will establish their
own committees to review applications for funding and will allocate classrooms according to
agreed-upon criteria. The state will continue 1o provide program administration, monitoring,

oversight, and technical assistance.

Major Responsibility Responsible Party
Program administration & coordination
Primary oversighl of grant funds TDQE Office of Early Learning
Implementation of infrastructure specified in grant TDQE Office of Early Learning
Oversight of coordination between Subgrantees TDOL Oftice of Early Learning
Fund Disbursement
Initial allocation of funds to Subgrantees TDOE Office of Early Learning
Outreach to eligible ELPs in each high-need community Subgrantees
Review of applications from ELPs using VPK criteria Subgrantees
Disbursement of funds to approved applicants Subgrantees
Execution of outreach plans to parents and tfamilies eligible for new slots Subgrantees, in partnership with ELPs

receiving funding

Knowledge sharing and quality monitoring

Development and implementation of monitoring plan TDOE Office of Early Learning
Individual monitoring of grant recipients Subgrantees
Submit student and classroom data to State Data Svstems Subgrantees
Aggregation and reporting of student and classroom data TDOE Oftice of Early Learning
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(2) How the State plans 1o implement High-Quality Preschool Programs, including the organizational capacity
and existing infrastructure of the Subgrantee 1o provide High-Quality Preschool Programs, either directly or
indirecily through an Early Learning Provider or Providers, and coordinate the delivery of High-Quality
Preschool Programs {6 poinis).

Tennessee has had a statewide Voluntary Pre-K program (VPK) program since 2005 that

today funds 935 classrooms and serves more than 18,000 children across the state. VPK has
historically focused on high quality as described in the State Board of Education’s Early
Childhood Policy and the Scope of Services that defines the requirements for continued funding
for school districts from one year to the next. Both of these policies can be found in the
Appendix, as Appendices E-1 and E-7. As a result of the strong standards, capacity, and
infrastructure developed through the decade of the state VPK program, Tennessee is one of only
12 states to meet at least nine of 10 of the benchmarks that the National Institute for Early
Education Research identilies as indicators of a High Quality Preschool Program.

Tennessee's Office ol Early Learning (OEL), established in 2005, administers the VPK
program. Its responsibilities include reviewing applications and overseeing the application
process, program administration, monitoring, data collection, technical assistance, training, and
family literacy and health consultations. OEL is responsible for data collection and filing of all
state and federal progress reports regarding all programs administered through this otfice. The
various entities within the OEL collaborate, coordinate, and partner with intra-state agencies,
local education agencies (LEAs), institutions of higher education and community providers, and
agencies (o assist the children and lamilies of Tennessee. In addition to VPK, OEL also includes
the Head Start State Collaboration Office, IDEA 619 Preschool, TEIS, the School Adnministered
Child Care Program Evaluation Office, and Family Resource Centers.

In the spirit of local ownership, both Shelby County and MNPS will carry out the
anticipated expansion program through slightly different methods. The differentiated strategies
will take into account their existing cducation and carly childhood infrastructurcs, the different
stakcholders in cach community, and the local investments in quality alrcady underway in those
communities. The sections below outline the specific implementation plans for Shelby County
and MNPS; in both cases, the role of the state will remain the same. The state, through the Oftice
of Early Learning at TDOE, will oversee all grant funds; distribute expansion funds to Early
Learning Providers according to the recommendations of each Subgrantee; collect and compile

all required student and classroom data to fulfill state, federal, and grant requirements; establish
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standards for the responsible use of grant funds; and ensure that all ELPs receiving expansion

funding are meeting those standards.

Pre-K in Shelby County and Metro Nashville: A track record of sound management,
innovation, and local investment

The Shelby County Consortium and Metropolitan Nashville Public Schools together
represent 182 of the 935 State Preschool Program classrooms funded under VPK, and both arcas
have consistently met the strict requirements for new and continuing VPK funding requircments,
Shelby County's recently formed school districts — Bartlett, Millington, and the Achievement
School District — represent 13 of these classrooms, and all three qualified for VPK awards for the
2014-15 school year.

Even more important than their continued demonstration of competence and cost-
effectiveness in delivering pre-K services, however, is these communities’ shared dedication to
high-quality pre-K, as evidenced through their ability to build strong local coalitions, secure
significant local investment, and launch their own innovative efforts to improve and streamline
the delivery of pre-K services. In Shelby County, representatives of the local public, private, and
philanthropic sectors have been pivotal in developing plans and securing resources [or preschool
expansion and improvement. At the same ume, Shelby County Schools, by [ar the largest public
school district in the county, has become the Head Start administrator in Shelby County, thereby
ensuring integration between programs supported by a diverse range of funds. This commitment
from the public and private sectors has led to a $3 million per year annual investment from the
County Commission devoted to expanding pre-K in Shelby County. The County Commission
has affirmed this commitment for the life of this grant period, bringing a total of $12 million in
local matching funds, and an additional locally-funded 20 classrooms, to this ambitious
gxpansion project.

At the same time, Metropolitan Nashville Public Schools has developed a strong local
coalition of its own, and has intensified its focus on quality. MNPS developed a five-year
strategic plan, Education 2018: Excellence for Every Child, targeting ambitious student
achicvement goals for 2018. To ensure future cohorts of students mect these targets, the district
prioritized carly Icarning as an cssential strategy to close achicvement gaps and cnsure a strong

foundation for academic and social-emotional learning for all students, irrespective of
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background and family income (see Appendix E-6 for a Summary of MNPS's strategic plan).

The Director of Schools and Nashville’s Mayor came together in 2014 to embrace pre-K

expansion as a critical strategy for Nashville and together secured a J(e)X4) per-year

investment from the Metro Council focused on building and sustaining new Early Learning
Model Centers that serve as hubs of best practice in Early Childhood Education. The Centers
were created to increase seat capacity and to serve as benchmarks for quality in early childhood
cducation. Rescarchers from the Pcabody Research Institute at Vanderbilt University, onc of the

most highly-regarded centers of rescarch on carly childheod education in the nation, arc working

to evaluate the Centers’ oulcomes. As a part of this grant application, this {)4) annual

commitment has been committed (o be sustained and relled into the expansion program, {unding
520 new Pre-K seats. More than 75 percent of the children served in these centers meet the

requirements to receive free- or reduced-price lunch, so the state has conservatively estimated

(b)(4)

this sustained local commitment as § in total matching funds from local partners.

Metropolitan Nashville Public Schools has created a coalition of support tor pre-K expansion
through partnerships with the United Way, the Mayor’s Office of Children & Youth, Metro
Action Commission, including Head Start and Early Head Start, the Nashville Area Chamber of
Commerce, the Nashville Public Education Foundation, Stand for Children, and the Nashville

Area Association for the Education of Young Children.

The plans for managing expansion

In both Shelby County and MNPS, Subgrantees will follow a focused, agreed-upon process
for identification of sites for new slots. For site-based expansion in existing VPK sites, this
framework consists of a comprehensive application and set of criteria that combine local need,
applicant quality, and financial requirements and is already familiar to eligible Early Learning
Providers in both Shelby County and Nashville. The state will be able to move quickly, save
money, and maximize integration of new classrooms into the existing State Preschool Program
by leveraging an existing application and process. For the new Center-based expansion proposed
by Nashville, the creation of a mixed learning environment and promotion of economic diversity
is a key part of the classroom expericnce, so the Center will remain open enrollment. However,
the decision on placement of the new Center will be guided by the desire to reach underserved

Eligible Children, and no federal funds will be used on any slots not filled by Eligible Children.
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Shelby County: 50 new classrooms and high quality in every public preschool classroom

The consortium of school districts representing Shelby County will, by the end of the grant
period, have added 50 new high-quality preschool classrooms serving 1,000 students and added
comprehensive services to 32 existing classrooms. Once those services are added to the 32
existing classrooms, 100 percent of Shelby County's state-funded preschool programs, as well as
all federally-tunded Head Start ¢lassrooms, will mect the definition of High-Quality Preschool
Programs sct forth in the grant.

To achieve this goal, the Consortium will follow a procedure close to the one it followed in

2013-14 when the County Commission approved $|(B)4)  |in local funding for expansion—the

new funding that has been earmarked as a matching commitment from the county under this
grant. Under the proposed plan, Early Leaming Providers within the boundaries of the districts
that the Consortium represents will be eligible to apply for allocations of grant funding using the
VPK application that can be found in Appendices E-1 through E-4. The Governing Council of
the Shelby County Pre-K Consortium formed to administer this grant will consist of: the four
superintendents or designees of the Shelby County pre-K Consortium districts; the county mayor
or designee; a representative of the community organizations serving on the steering comniitiee
involved in moving this grant application forward; the Greater Memphis Chamber; Memphis
Tomorrow and PeopleFirst Partnership; the Chair of MAEYC; a philanthropic partner; and other
community stakeholders as determined appropriate by the Governing Council. This Council will
have among its responsibilities determining and overseeing a process for allocating tunds sub-
granted by TDOE across the LEAs in the Consortium. Once the Council approves an application
for funding, it will notify the state Office of Early Learning to release funds in the amount

specified in the application to the district of each successtul applicant. The budgeted per-

classroom amount is approximately ${(PX4)  lin the first year with continuation per-classroom

(b)(4)

amounts of approximately $ in each of the following three years of the grant, subject to

the ELP's adherence to standards, evidence of continued demand, and ability to satisfy the

budgetary and other conditions of the initial award. In the first year of the grant, in order to build

intcrnal capacity inside the school district for this cxpansion, an additional g®)) will be

granted to the Consortium, increasing the cffective per-pupil expenditure in year onc of the grant
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(b)(4)

o Per-pupil expenditure in Shelby County in the final year of the grant is estimated to

be inclusive of all annual fixed costs.

An additional use of funding in Shelby County will be the improvement of 32 existing
preschool classrooms in order to align them with the definition of High-Quality Preschool
Programs set out in the grant. These classrooms, all operated by community partners, are the
only publicly-funded classrooms in the community that do not currently meet the definition of
high quality; the addition of comprchensive services will enable them to mect that standard. In

(b)(4)

order to provide for these improvements, the state has budgeted § pcr ycar,

(b)(4)

corresponding to 32 times § the estimated average contracted rate for such services in the

state, based on a 4®X4) lcontracted fi gure. The Consortium will work with the community

partners operating these classrooms to ensure capacity to manage the addition of these
comprehensive services and sign Memoranda of Understanding containing assurances and
agreements to comply with all the standards and requirements set forth in the grant. Because
these partners have already qualified to operate VPK classrooms, they have already
demonstrated ability to meet the highest state standards in administering Pre-K programming. As
a result, a comprehensive MOU with the Consortium will be the primary requirement for

recommending that the state release the funding for Comprehensive Services 1o these ELPs.

In Nashville: A New Model Center of Early Childhood Learning and High Quality Everywhere

Metropolitan Nashville Public Schools will build on its existing managerial infrastructure
and organizational capacity to add 50 new High Quality Preschool Program classrooms of its
own following two distinct strategies based on innovative work already underway in the school
district. It also plans to add comprehensive services to every classroom that currently lacks them
meaning that, like Shelby County, 100 percent of State Preschool Program slots in Nashville will
meet the definition of a High-Quality Preschool Program set forth in the grant by the end of the
grant period.

First, MNPS, like Shelby County, will create a local Early Childhood Education (ECE)
Commission responsible for identifying and prioritizing specific locations for opening new
cxpansion classrooms in Nashville. Also like Shelby County, for site-based expansion,
Nashville's ECE Commission will use the statc VPK methodology to determing sites most in

need of funding and most capable of meeting the high standards of the state and the terms of the
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grant program. The Commission will notify the state Office of Early Learning to release funds to

MNPS in the amount specified to open all classrooms identified i1 ( g)’zzgl vear's recommendation.

For site-based expansion, the budgeted per-classroom amount is § in the first year with

recipient classrooms eligible for continuation awards of § ®)4)  [in each of the following three

years of the grant, subject to the ELP's adherence to standards, evidence of continued demand,
and ability to satisty the budgetary and other conditions of the initial award.

Nashville is committed to a deeper understanding of quality in its preschool classrooms and
has alrcady made significant investments in understanding and improving quality for the most
high-priority children in its community. MNPS will therelore earmark a substiantial portion of its
subgrant for expansion of the innovauve Early Learning Model Center program. This program
began in 2014 as a way to create a structured early learning environment that adheres to globally
recognized best practices, allows close monitoring of student outcomes and responses to
strategies inside the classroom, and is funded locally for at least the next four years as a matching
investment for the purposes of the Preschool Expansion Grant program. Because of the
standalone nature of the Model Centers and the on-site services these centers offer (see Appendix
E-5 for a description of the model centers and budgets for each of the Centers opened in 2014-

15), the per-student cost is higher than for traditional site-based expansion. For center-based

(b)(4)

expansion the budgeted per-classroom amount 1s § per vear to account [or the [ull

infrastructure required to provide the innovative learmning experience that Centers are designed to
deliver. Due to the state's commitment to both local ownership and rigorous experimentation to
build a better understanding of quality in early childhood education, the state considers the
additional per-pupil expenditure in the Model Center classrooms to be an appropriate cost in this
case.

MNPS will put aside some of its allocation from the state for improvement of existing
classrooms as well. In Nashville, there are 163 classrooms that currently meet all of the

requirements of a High Quality Preschool Program with the exception ol comprehensive

services. Adding those services to the classrooms will cost $ (b)4) per year. MNPS will

ensure the improved sites have the capacity to manage the addition of comprehensive services by
dedicating staff, including a new position of Pre-K Family Engagement Coordinator, to
collaboratc with the Pre-K Advisory Council, compriscd of district and community lcaders and

stakeholders, to lead, manage and oversee the implementation of comprehensive services at each
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pre-K site based on a needs assessment of the community. This combined group will collaborate
with the Department of Student Services to leverage the district’s existing platform for
developing community schools in Nashville, Community Achieves. Depending on the needs of
the site and existing infrastructure, MNPS may contract with service providers, add staff
positions, and/or augment existing programs, such as Family Resource Centers, to provide these
additional services. The United Way of Metropolitan Nashville will partner with MNPS to
structurc cxisting programs with new resources to maximize impact for the students and familics
in cach Pre-K program. Additionally, MNPS will ensurc each sitc complics, and will comply

with all the standards and requirements set forth 1n the grant.

At the State: Ensuring compliance, safety, and fiscal responsibility

The current application process for operating a State Preschool Program provides funding
directly to a Local Education Agency or school district. The school district may in turn
subcontract with a non-school-based program to provide a state preschool classroom in their
facility. The requirements remain the same for the daily operation of the program. The
oversight of the subcontracts is primarily the responsibility of the school district. However, the
state collects and maintains information about these subcontracts and ensures the LEA continues
to meet the requirements ol the State Preschool Program regardless of its location. This system
would work well with the expansion of State Preschool Programs in these two districts. The
state would require each LEA to submit the same information it currently collects on existing
state preschool classrooms. The Subgrantees would develop additional contracts with providers
in their communities and be responsible for making sure these providers met the requirements of
the program. The Office of Early Learning at TDOE is a clearinghouse for responding to
questions about the existing program as well as providing information on the latest research and
resources available 1o support high quality preschool programs. The addition of two education

consultants will support this work.

(3} How the State will ensure that each Subgrantee minimizes local administrative costs {2, poinis).
Each subgrantee will submit a budget to the state itemizing costs, including administrative

costs. The budget will also include a linc item for identified “matching funds”.
Within Shelby County Schools, ten percent of the time of the Director of Early Childhood

Programs will be devoted to this project as an in-kind match to ensure that all project activitics

68

PR/Award & 54138150026
Page e85



occurring within SCS-managed classrooms are fully integrated with the district’s other pre-K and
Head Start programming as well as its pre-K to Grade 2 continuum planning. The small
centralized SCS staff hired through grant funding to support the expansion classrooms will focus
exclusively on grant-related services and will have a work load and classroom supervision
assignment comparable to other SCS staff hired to support current VPK and Head Start
operations. The grant-funded fiscal clerk will work closely with the district’s fiscal office, whose
suppert of the project will be reflected within the district’s low indirect cost rate of 3.2 percent.
At this time, the cxact location of expansion classrooms across SCS and the other three districts
in the Shelby County Consortium 1s unknown. However, the number of classrooms anticipated
for the other three districts in the Consortium is expected 1o be low due to much smaller
enrollment numbers and centralized staff has not been budgeted by those districts to support

those classrooms. Indirect cost rates for those districts are comparable to SCS’s, and the indirect

(b)(4)

cost rate, in accordance with the terms of the grant, will only be charged against the first §

of the anticipated annual subaward. If the Consortium determines that additional central support
is needed for expansion classrooms within the ASD, Bartlett City Schools, or Millington
Municipal Schools, terms will be negotiated as part of the Shelby County Consortium’s Final

Memorandum of Understanding.

(4} How the State and Subgrantee will monitor the Early Learning Providers to enstre they are delivering High-
Quality Preschool Programs (4 points).

The Tennessee Department of Education will monitor preschool programs through existing
measures and will continue to work with the Department of Human Services and the Subgrantees
to ensure classrooms located in DHS facilities meet the highest rating for quality as defined by
the Stars Quality Rating and State Report Card. Monitors and providers are already well-versed
in these quality metrics and that familiarity will casc program implementation in that all
stakeholders will have a clear set of expectations. In addition, researchers from PRI, together
with the new statf members budgeted in the state portion of the grant, will conduct additional
observations of these classrooms as part of the program evaluation and as a quality assurance
pilot for the state.

All preschool providers in Tennessee are already required to submit to the series of
mandatory evaluations spelled out in the Scope of Services agreement which is attached to this

application as Appendix E-1. With statutory monitoring complcted by the state, as well as the
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detailed evaluation to be completed by PRI with assistance from state staff, this plan will not
only ensure the requirements of the grant are met but will help build a detailed picture of what
quality instruction looks like, and tie actual instructor behavior in the classroom to medium-term

educational outcomes from pre-K to third grade.

(5} How the State and the Subgrantee will coordinate plans related to assessments, data sharing, instructional
tools, family engagemeni, cross-sector and comprehensive services efforts, professional development, and
workforce and leadership development (4 points).

TDOE will facilitate meetings of a Coordination Team of stakeholders: each Subgrantee will
select two members to serve on the team with additional members coming from the department.
Through quarterly meetings either in person or via teleconference, the Coordination Team will
align plans for coordinated assessments, data use and sharing and instructional tools. The
Coordination Team will also discuss best practices for family engagement and share strategies
and resources for prolessional development as well as workforce and leadership development.
The Coordination Team may also choose to invite members from other relevant agencies or from
the community to speak or present on various topics as needed. The Office of Early Learning at
TDOE will act as the primary support for this team; other personnel in the Division of Special
Populations, including the Data Services Team and Instructional Programming Team, will assist
in their areas of expertise.

Specifically, the Coordination Team will be tasked with the following responsibilities, at a
minimum:

¢ Based on input from each Subgrantee's Office of Research, Assessment & Evaluation and

the state and local Data Management Offices, set forth terms regarding data sharing and
tackle roadblocks to enhance the interoperability of data systems

e Structure data sharing agreements with comprehensive community service providers to

assess the quality of services and impact on student learning

e Share dashboards that highlight each Subgrantee's progress, challenges, and learning,

including details on instruction and overall quality of programs

e Collaboratively design summer professional development and trainings to be offered by

the state, based on input from each Subgrantee

e Aggregate, review, and provide input on family engagement strategies based on [indings

from the annual family satisfaction survey
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¢ Coordinate among cross-scctor service providers, including the Department of Human
Services, relevant municipal government agencies and non-profits across the spectrum of
early childhood—housing, urban development, social service agencies, local chambers of
commerce, et ceterd.

¢ Lead partnerships with other agencies to provide job training for low-income tamilies

with children in pilot programs

(6} How the State and Subgraniee will coordinate, but not supplani, the defivery of High-Qualiny Preschool
Programs funded under this grant with existing services for preschool-aged children including, if applicable,
State Preschool Programs and programs and services supported through title I of the ESEA, part C and section
619 of part B of IDEA, subtitle VII-B of the McKinney-Vento Act, the Head Start Act, and the Child Care and
Development Block Grant Act (6 points).

The State Preschool Program is only one of the suite of services Tennessee offers for
preschool-aged children and their families. Funds from this grant will supplement the existing
state program to increase the number of children and families served, and the State Office of
Early Learning will work to ensure the new slots and new comprehensive services are additive to
existing programs for child and family welfare. Specifically, TDOE will conduct a review of
currently-offered services and survey service providers to identity areas where funds can be
better used to strengthen or coordinate with existing services. The division ol Consolidated
Planning and Monitoring at TDOE conducts desktop and on-site school monitoring annually;
thus, Tennessee LEAs are well-versed in federal requirements surrounding “supplement, not

supplant” requirements and are accustomed to meeting this criteria for other federal programs.

(7} How the Subgrantee will integrate, 1o the extent practicable, High-Quality Preschool Programs for Eligible
Children within economically diverse, inclusive settings, including those that serve children from families with
incontes above 200 percent of the Federal Poverty Line (6 points).

In both Shclby County and Nashville, the need for High Quality Preschool Program slots for
Eligible Children far outstrips the demand; as a result, the statc and the Subgrantees have
continued to prioritize expanding access to children most at risk over the real advantage of
having learning take place in economically diverse settings. As a result, few existing State
Preschool Program classrooms in either county contain children from families with incomes over
the income threshold; the new slots are unlikely to result an increase in enrollment of non-
Eligible Children in public pre-K in the Subgrantee communities. Two important exceptions to

this prioritization are outlined below.

71

PR/Award & 54138150026
Page 88



Shelby County: Community Partners can promote inclusion

Several Community Partner ELPs in Shelby County administer both publicly- and privately-
funded classrooms inside the same building. When evaluating community partners for potential
expansion slots under this grant program, the Shelby County Consortium will seek to prioritize
those partners that demonstrate a good-faith effort to integrate their classrooms and bring paying
and publicly-supported students together. In these cases, the partners must carefully document
that Eligible Children arc benefitting from economic diversity inside their pre-K classroom in

order to continue to maintain cligibility under this special consideration.

Metro Nashville: Model Learning Centers are committed to economic diversity

One of the key learning strategies being employed in Nashville's Model Early Learning
Centers 1s the promotion of economic diversity in the classroom; this kind of economic inclusion
is one of several innovations in early learning that the Centers are modeling. As a result, these
new Centers practice an open enrollment policy that has resulted in about one-fourth of students
enrolled at existing centers being above the income threshold for free- and reduced-price lunch.
This practice will continue in the new Centers that Nashville plans to open under this grant, and
while income status of students will be closely monitored and accounting procedures carefully
audited to ensure federal funds are used only on Eligible Children, the principle of economic

diversity and inclusion will remain at the heart of the Centers' operating plans.

(8) How the Subgrantee will deliver High-Quality Preschaol Programs to Eligible Children, including Eligible
Children whe may be in need of additional supporis, such as those who have disabilities or developmental
delavs; who are English learners; who reside on "Indian lands” as that term is defined by section 8013(7) of the
ESEA; who are migrant, who are “homeless, " as defined in subtitle VII-B of the McKinnev-Vento Act; whe are
in the child welfare system; whe reside in rural or tribal areas; who are from military families; and other
children as identified by the Siate (6 points).

Tennessee's three-tier enrollment priorities for VPK specify the enrollment of children from
the categories specified in this sub-criterion, and these enrollment priorities will govern all new
and improved scats funded through this grant program, with the cxception of Nashville's Center-
bascd classrooms described in (EX7) and clsewhere throughout the application. As described in
Section (B), the three-tier system is designed to ensure enrollment for Eligible Children meeting
the special considerations outlined in this sub-criterion by placing them ahead in line of children

with either higher income or lack of special status.
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Metro Nashville Public Schools (MNPS) follows the Tennessee three-tier enrollment
priorities to specify the enrollment of Eligible Children into VPK. It is the district’s desire to
provide high-quality programs for all eligible pre-K children. MNPS requires all families of pre-
K students to complete Tennessee’s Voluntary Pre-K Income Verification form along with
submitting proof of income. Using the Income Verification form as part of the application
process allows the school system to capture data on the economic income levels of families
applying for prc-K. The form will be revised to ensure it is capturing the appropriate threshold
for this program, 200 percent of the poverty level.

In Metro schools, the district’s demographic data show the at-risk pre-K through 12th grade
population consisting of 66 percent economically disadvantaged students, 27 percent English
Learners (EL), and 14 percent students with disabilities. To meet the needs of the growing
population within Nashville of at-risk students, MNPS has strategically placed pre-K programs
in areas within the county where there is a large population of economically disadvantage and
EL students. Given the number ot students who meet eligibilities for enrollment and the current
number of pre-K available seats, the district has chosen to implement an electronic enrollment
process for eligible students. By using an electronic process to record applications and qualifying
factors of applicants, Nashville can ensure that parents of children in special populations have
access 1o information on all the programs and program sites in which their child 1s eligible 1o
enroll, so that they can make an informed decision about the site that will best fit their specific
needs.

Through MNPS’ Child Find Department, a family who suspects their child has a
developmental delay can be assessed and evaluated as early as age three. Children who receive
an Individualized Education Plan (IEP) through the Child Find process are guaranteed placement
within a Metro pre-K program. MNPS supports an inclusive model for students with
developmental delays by providing placement in blended classrooms that consist of eight
children with IEPs and eight children without IEPs. Additional inclusive services can be
provided within classrooms with the least restrictive environment consisting of 18 children
without [EPs and two students with IEPs. MNPS also provides self-contained classrooms for

students who need additional supports beyond the blended and lcast restrictive classroom sctting.

(%) How the Stare will ensure the Subgrantee implements culturafly and linguistically responsive outreach and
communication efforis to enrolf children from famifies with Eligible Children, including isolated or hard-to-
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reach families; helps famifies build protective factors; and engages parenis and families {e.g., builds capacity
i0 support children's learning ond development) as decision-makers. in thelr. children's education (4 poinis). .
Enrollment guidelines and requirements are already in place as described in section B for

existing state funded preschool classrooms of which both Subgrantees are already familiar. The

Subgrantees will be required to continue these practices with their proposed expansion.s Through

on-site visits to participating classrooms, the education consultants will document appropriate

practices. The Subgrantees will document their process for enrollment and registration as well as

provide documentation of family engagement activities and opportunities.

As an example, MINPS currently offers the following services to children and families who

fall within the categories listed in this subcriterion:

Translation services for the top five languages spoken offered by MNPS English Learners
department for all parent communications

Every pre-K classroom is served by a family engagement specialist that serves a cluster
of schools; they conduct workshops and formal outreach programs onsite in community
centers, apartment conmplexes, shelters, and other places where hard-to-reach families live
The Parents-as-Partners program provides families with a pre-K curriculum about child
development, language development, math skills, kindergarten expectations, and
kindergarten preparation. Nashville will continue to build on this program, expanding it
where needed and using it as a resource to offer this for all pre-K families

Parent University, a district-wide event oflering parents information, resources, and
classes, has been extended to include pre-K families

The Parent Ambassador Program, started by the Mayor’s office and Metro Schools, pairs
immigrant families with host families in Nashville to ease their integration into the

community and help navigate school system.

(10} How the State will ensure strong parerships between each Subgrantece and LEAs or other Early Learning
Providers. as appropriate, including a description of how the State will ensure that ecach Subgraniee (10
poinis)—

Partuers with LEAs or other Early Learning Providers, as appropriate. to carry out activities that provide

children and their fomilies with successful transitions from preschool into kindergarten,

Collaboration with community partners is an integral part of providing quality early

childhood programs in a varicty of scttings, especially in high-nced communitics throughout the

statc; both Subgrantces in this application have been leaders in this regard. In Shelby County

and MNPS, VPK awardees have contracted with Head Start providers, community-based child
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care centers, and faith-based centers to provide High-Quality Preschool Programs in their

comimunities,

Coordinates and collaborates with LEAs or other Early Learning Providers, as appropriate, in

i. Providing opportunities for early educators to participate in professional development on early learning and
kindergarten standards, assessiments, curricila, and culturally and linguistically responsive strategies to help
Jamilies build protective factors, build parents” capacity to support their children s learning and
development, and engage parents as decision-makers in their children's education;

A portion of the infrastructure budget outlined in this grant is targeted at two kinds of

professional development for participants in this program: training for teachers and training for
administrators and principals. For teachers, the state will develop a year-long series of training
maodules for teachers and teacher assistants focused on implementing a high quality preschool
classroom. The training modules for administrators will focus on overseeing a High-Quality
Preschool Program and the role that administrators play in ensuring a high-quality environment.
The modules will have a special emphasis for site-based pre-K classrooms where K-12 principals
will be taking on new responsibilities for overseeing pre-K. For both trainings, funding in year
one will be allocated to developing the training modules to share with teachers and teacher
assistants for ensuring implementation of high quality classrooms. The training will incorporate
the use of technology for sustaining use of training modules over time.

TDOE also plans to use a portion of the grant funds to begin a partnership with the Pyramid
Model Consortium. Membership in the Consortium will guaranteed access to the National
Training Institute on Challenging Behavior including participation in the state systems-building
session. The Partnership also gives the state access to several networks of trainers, coaches, and
community- and state-level systems builders who are engaged in finding similar solutions to
common challenges. Beyond these prolessional development opportunities specifically enabled
by the grant, there are myriad opportunities for professional development for a variety of
audiences in Tennessee and the Office of Early Learning will work closely with Subgrantees to
ensurc tcachers and administrators participating in this program arc able to take advantage of

these opportunitics.

Opportunities for ECE professional development in Tennessee
¢ The Tennessee Early Childhood Training Alliance offers scholarships for staff working

in early childhood settings to advance their degree and deepen their understanding of the
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development and education of young children. Scholarship funding supports students
working towards an inifial credential, Child Development Associate certification, through
those seeking a doctorate.

¢ Tennessee Child Care Resource and Referral provides training and technical assistance
for child care providers.

o The state and local chapters of the National Association for the Education of Young
Children offer training throughout the year that is open to all the public.

o TDOE has offered year round training for pre-K through second grade teachers on the
state standards spanning these grade levels the past three years to encourage the vertical
alignment of the educational needs of young children.

» The Governor’s Children’s Cabinet developed a training tool for supporting the transition
from preschool to kindergarten that promotes collaboration between the LEA and all
entities serving children prior to the kindergarten year. This tool is used to bring together
schools and the entities, as well as families, serving children prior to entering

kindergarten.

i, Providing family engagement, support, nutrition, and other Comprehensive Sevvices and coordinating with
other community pariners to ensure families’ access to needed supports;
New classrooms will [ollow VPK guidelines for community and family outreach and provide

comprehensive services for every slot. Under VPK, each school district creates a Community
Pre-K Advisory Council that provides formal input into the current operation of and any
expansion plans for pre-K classrooms. Representation must include, but is not be limited to,
parents, teachers, non-school providers, Head Start, the business community, and local
government leaders.

The state will reach out to its partner organizations and other state, child serving agencies, to
support our efforts Lo reach out to the communities of the subgrantees. Examples of outreach
include public announcements, community fairs and distribution of information about
participauing in this new preschool program through local businesses and organizations. The state
website Kidcentraltn.com provides a portal for sharing information specific to the communities
served by the Subgrantees.

Recently, The Center for the Study of Social Policy (CSSP) announced that its

Strengthening Familics initiative has named Tenncssce as onc of four states to participate in its
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Action, Implementation, and Momentum (AIM) Community, designed to expand
implementation of its Strengthening Families approach. The pariners were chosen from members
of the Strengthening Families National Network made up of more than 30 states using the
protective factors in their state and local work. Tennessee and the other states chosen for the
AIM Community have led the way in pioneering creative ways to adapt Strengthening Families
to their own state systems of early care and education, child welfare, public health and even
probation. Shelby County Schools currently receives services of AmeriCorps VISTA volunteers,
onc of whom has been charged with building capacity for family outreach activitics. The SCS
office managing the work of the AmeriCorps VISTAs, the Office ol Parent and Community
Engagement (PACE), 1s aware of SCS’s involvement 1n this grant application and will work with
the Shelby County Consortium to integrate VISTA position descriptions with the emerging work
of the Consortium. Barbara Wall, past Director of Child Care for the Tennessee Department of
Human Secrvices, noted that “Strengthening Familics is not a curriculum or a program; it is an
approach that is consistent with what many early care and education providers are already doing.
The tools and protective factors framework help child care providers build on their strengths and
implement changes in a way that makes sense...It is exciting to see the Tennessee Strengthening
Families partnership that is built on mutual respect between child care providers, families and

child serving agencies acknowledged on the national level."

iil. Supporting full inclusion of Eligible Children with disabilities and developmental delays to ensure access to
and full participation in the High-Quality Preschivol Program;

Approximately 10 percent of students served in State Preschool Programs are children with
IEPs. Eligible Children with IEPs are first in line for enrollment in State Preschool Programs if
their income status qualifies them for Tier | enrollment. Even IEP students who don't meet the
income requirement still qualify for the sccond tier for priority enrollment in state-funded
preschools. The VPK Scope of Services lays out the specific requirements for inclusion of
children with disabilities and developmental delays for any preschool program accepting state
funds or adhering o state standards.

iv. Suppaorting the inclusion of children who may be in need of additional supports, such as children who are
English learners; who reside on "Indian lands™ as that term is defined by section 80413(7) of the ESEA; who
are migrant; who are "homeless," as defined in subtitle VII-B of the McKinnev-Vento Act; who are in the
child welfure system; who reside in rural areas; who are from military families; and other children as
identified by the State;
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The state recognizes the additional needs of children who are in certain circumstances that
place them at risk for academic or other difficulties, and TDOE's Division of Special
Populations, of which the Office of Early Learning is a part, manages all programs for children
who are homeless, migrant, neglected, delinquent, and English Learners, among other
populations. The staff members who work on these programs have worked with those
populations for a number of years, have in-depth knowledge of the types of supports those
students nced, and regularly participate in both statc and national conferences to share and Icarn
best practices. For example, at the 2014 ESEA Director’s Institute in Tennessce, the ESL
Program Director presented methods of incorporating English learners into the state’s Response-
to-Intervention (RTI) framework, and the Homeless Program Coordinator explained the
requirements of the McKinney-Vento Act to ensure that all LEAs understand and comply with
the services that act sets out for homeless students. Pre-K teachers and leaders in Tennessee
have the opportunity to work with the state personnel to identify and promote services and
strategies that best support students with specific needs. In addition to these resources for pre-K-
12 students there are several services in place which specifically address the needs of the pre-K
child. In 2014, the State Board of Education adopted Early English Language Standards that
supplement the TN-ELDS for dual language learners; there is ongoing coordination between the
Migrant Head Start programs and the LEAs serving children in these areas of the state; and the
current eligibility priority includes children who meet income eligibility which encompasses
migrant, homeless, state custody, military families and other at risk populations as defined by the

Local Education Agency.

v. Ensuring that High-Quality Preschoo! Programs have age-appropriate facilities 1o meet the needs of Eligible
Children;
All carly childhood classrooms arc currently monitored by cither the Department of

Education or Department of Human Services to ensure the facilities meet the child care rules and
regulations as defined by the respective departments. The facilities must also meet fire codes for
educational occupancy as well as environmental codes, compliance with which is monitored
through annual inspections for meeting health and safety codes. All facilities will meet
Tennessee's existing standards for state-funded VPK classrooms. A full list of the terms
governing VPK facilities, compliance with which will be a requirement for all facilities operating

preschool programs undcr this grant, can be found in Appendices E-1 through E-4,
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vi. Developing and implementing a systematic procedure for sharing data and other
records consistent with Federal and State law;
Students who participate in VPK are enrolled in the state Student Management System and

arc rcadily identificd by a classification code specific to the program. The statc would add a ncw
classification code to identify students in the new classrooms resulting from this grant to cnable
specific monitoring of outcomes directly attributable to the Preschool Expansion Grant program.
One of the state infrastructure requests included in this application is the hiring of a
Administrative Services Manager who will monitor the input of student information and develop
appropriate reports as needed to share with the Subgrantees, the state Office of Early Learning,
and the federal government as required or requested throughout the grant period, in accordance
with all applicable local, state, and federal data privacy laws. In addition, the coordination team
describe in (E}5) will be tasked with the creation of a records- and data-sharing framework the
will smoothly integrate with the current processes and systems of both Subgrantees and relevant

ELPs in each community.

vii. Utilizing community-based learning resources, such as lbraries, arts and arts education programs, and
femiily literacy programs. While the State will be providing primary oversight of the grant funds and ensiring
that all funded Early Learning Providers adhere to quality standards and incorporate the monitoring and
evaluation plan into their activities, each compunity will differ on the specific according to their existing
Preschool infrastructure, needs, and specific priorities.

TDOE reaches oul to the libraries, arts and arts education programs and family literacy

programs in a variety of ways. In 2013, the department collaborated with public libraries to
deliver training on a curriculum implemented by child care programs, families, and libraries,
called Every Child Ready to Read. Regional training was offered to librarians and child and
family care providers on how to implement this program within their organizations.
Approximately 150 participants attended this training. In addition, 137 computer systcms with
loaded software including learning activities and games to support young children’s learning
were distributed to public libraries and family child care homes (59 and 61 respectively with
some libraries receiving two computers). The State Preschool Program partners with The
Governor’s Books from Birth Foundation (GBBF), in collaboration with Dolly Parton’s
Imagination Library, which delivers one new, high-quality, age-appropriate book to the home of
registered Tennessee preschoolers (from birth to age 5) statewide at no cost to the family. The

department tracks the pereentage of familics who participate in this program through a question

79

PR/Award & 54138150026
Page 96



on the family satistaction survey. Eighty-two percent of families indicated that they participated

in this program in 2013-14.
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PLANF-1:.
ALIGNING TENNESSEE'S HIGH-QUALITY PRESCHOOL PROGRAMS WITH THE BIRTH-THROUGH-THIRD-GRADE CONTINUUM, IN

ORDER TO SMOOTH TRANSITIONS AND ENSURE SCHOOL READINESS

Key Goals

* Toensure a continuum of services and support for Eligible Children in Shelby County and Nashville from birth through age five, especially at the point of
transition from young childhood into pre-Kindergarten, and from pre-K into Kindergarten
o To sustain the academic and social-emotional gains of students in High-Quality Preschool Programs through the third grade year
#  To build the capacity ol educators and adninistrators in Shelby Countly and Nashville to smooth the transition both into & classroom setling for new pre-K
students and into Kindergarien lor graduating pre-K students

Key Activities Rationale Geography Timeline Resllg onsible Finanical
arty Resources
Develop two The best way to ensure a smooth continuum into pre-K for | Statewide, with Spring 2015: Tennessee 3 (B)4) per
year-long Tennessee's  children 1s by maximizing professional | initial training to Development of Oftice of Early | training
training series — | development opportunities for the staff working with | take place in training modules Learning module in
one for teachers | children from birth to age five. The development of these | Memphis and Fall 2015: First Year |, annual
/ TAs, one for raining modules will provide resources for future use | Nashville as the trainings held decreases
administrators beyond the timeframe of the grant. Use of technelogy will | largest communities
of birth-to-five ensure ongoing opportunities for training through various | with the largest
programs delivery modes. Modules will cover topics including | pepulations of
developmentally-appropriate  practices,  evidence-based | Eligible Children and
curriculum, classroom practices, teacher evaluation, and | largest networks ot
social and emotional development. providers
Join the The Pyramid Model Consortium is a 501(¢){3) nonprofit that | Statewide Immediate, with Tennessee 1(b)(4) |)cr
Pyramid Model | was created to continue the Pyramid Model work after training and Office of Carly | year tor
Consortium tunding for the Technical Assistance Center on Social professional Learning membership;
Emotional Intervention for Young Children (TACSEI) and development rolled tuture fees to
the Center on the Social and Emotional Foundations for oul in proporlion o be paid from
Early Learning (CSEFEL) cnded. The Consortium provides opening of proflessional
technical assistance and training on just the issues Tennessee classrooms development
is sceking 10 build into this grant: Making sure children are budgcet
enlering pre-K ready o learn and making the most of their
time there in terms ot social and emotional development
Foster As a part of this plan, state preschool programs must go Shelby County and Ongoing Primary: 1(b)(4) Iper
collaboration beyond the scheduled opportunities for formal partnerships Nashville Subgrantees; year to host
among state and engage in ongoing collaboration with the service Secondary: annual summit
preschool, early | providers in their local community. The only way to ensure a Tennessee to discuss the

childhood

seamless transition between childcare and the pre-K

Oftice of Early

successes and
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providers, local | classroom is to make sure that providers know one another Learning progress of the
businesses and and parents know where their children are headed once they program in the
other partics turn four. Engagement of the community as & whole is Subgrantec
with intcrest in crucial to support and sustainability of this plan. communitics
this continuum
Begin o hold Historically, because Grade 3 is the first tested grade in Shelby County and Initial planning Subgrantces Nonc.
principals Tennessee, relatively litle attention has been paid o Nashville beginning (2014);
accountable for | measuring academic and cmotional outcomes prior to this rollout of specific
pre-K outcomes | bascline year. Tennessee's stale standards Tor pre-K were accounlability

developed to align with the college- and career-ready measures TBD

standards being implemented statewide; ensuring students in

pre-K are Kindergarten- and primary-school-ready was at

the heart of the effort in making standards clearer and more

rigorous. Both the Shelby County Consortium and Metro

Nashville are committed to ensuring that principals have the

incentive to support student success not just tn third grade

but alse in the earlier grades.
Conduct The pre-K to K transition 1s a key juncture tor a child. both Statewide, with Ongoing Training Portion of
training and n terms of social/emotional growth and the ability to sustain | initial training and delivery: resources
professional the cognitive gains she has developed during her time in professional Subgrantees; allocated to
development preschool. Many of the specitic protessional development development to be module protessional
focused on the opportunitics made available by this grant. both through the focused on grant- development: development
pre-K to K Pyramid Model Consortium and planned state trainings for funded classrooms in Office of Carly | in grant
transition teachers and administrators (described above), will have Shelby County and Learning

specific modules on the pre-K to K transition. Nashville
Measure Both Shelby County and Nashville expressed interest in Shelby County and Starting Office of Carly | Specified in
outcomes ot expanding and improving their pre-K programs due to Nashville (follow-up | immediately Learning., preliminary
parlicipaling dissalisfuclion with current third-grade achievement levels. with sampling of PK | through three years Peabody PRI proposal
children The ability to monitor outcomes through third grade, and tic | participants in grades | aller the last year of | Rescarch
through third them back to pre-K experiences. is essential to informing K-2} the grant period Institute

grade

continuous improvement in pre-K and in the carly
clementary grades.

Required Evidence

(2022)

*  Guiding principles for family engagement strategies are cutlines in Appendix CPP-1 and CPP-2

many subgrantee family engagement strategies
¢ The Tennessee ELDS in Appendix B-1 and B-2 formalize the expectation of progress along a zero-to-third-grade continuum, and show the work our State
has done in ensuring expectations, curricula, and support are aligned for teachers to be able to help children meet those expectations.

. describing the protective factors model at the base of
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Addressing the needs of all Eligible Children

General: The State prioritizes access for Eligible Children, including those in nced of additional supports, in allocating VPK scats. Sce table at beginning ot Scetion
A for additional detail.

Specitic to Plan F: The coordinalion across the network of service providers for young children and their families that is described in this section will make a
special effort o ensure that providers who work specifically with the populations described as priorities in Section A and in the grant crileria arc a parl ol these
collaborations, and thal access 1o services s equal lor all.
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F. Alignment within a Birth Through Third Grade Contimaum
(1) Birth through age-five programs
fa}) Coordinating with other early education and care programs and child care family service providers
supported through Federal, State, and local resources to build a strong conmtinnum of tearning for children
from birth through age five and their families that expands families ' choices, facilitates or improves their
gccess (o programs and supports in their own communities. and engages alf families with Eligible Children,
including isolated or hard-to-reach families that might not otherwise participate

Tennessee 1s a leader 1in developing a comprehensive approach and sct of standards for child
development, school readiness and lcarning from birth to third grade. In 2013, after a
comprehensive review of its Early Learning Development Standards for four-year-olds that
brought them into direct alignment with state standards for Kindergarten, the state reviewed and
edited its birth-to-48-months developmental standards to ensure alignment with the new
standards. While ensuring alignment across the birth-through-third-grade continuum was at the
heart of the review eftort, the committee also focused on ensuring standards are developmentally
appropriate.

In addition to the TDOE’s etforts, the state has a number of cross-organizational groups that
work on behalf of preschool-aged and younger children.

¢ TN Young Child's Wellness Council

e Team Tennessee, promoting social and emotional well-being for all children ages birth

through second grade.

e Tennessee Commission for Children and Youth

e TN Association for the Education of Young Children

e United Way

o Eurly Connections Network

» Home Visitation Program

e Tennessee Child Care Resource and Referral Network

¢ Tennessee Early Childhood Mental Health

¢ Interagency Coordination Council

¢ Community Pre-K Advisory Councils

¢ Strengthening Families

The Children’s Cabinet is chaired by the Governor and first lady and is designed to
coordinate, streamline and enhance initiatives across multiple departments to empower, educate,
and engage Tennessee families. Members of the Council are representatives from the state
departments of Education, 1luman Scrvices, Children’s Scrvices, Health, Mental Health and
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Substance Abuse Services, and TennCare. In the last year, the Children’s Cabinet launched two
major initiatives: the Tennessee School Readiness Model and www kidcentraltn.com. The
Tennessee School Readiness Model describes goals to help Tennessee students enter the
classroom prepared to learn. It provides indicators of what communities, schools and families
need to do to promote children’s early learning and development. The website

www kidcentraltn.com is a one-stop shop for Tennessee families to connect with important
information and resources provided by state departments. This new website organizes content
from across departments, making it casicr for familics to find what they need. In addition to
articles about valuable topics relating to health, education and development,

www kidcentralin.com features a comprehensive directory ol state services for children and
families.

In addition, the Early Childhood Advisory Council has transitioned to Tennessee Young
Child Wellness Council, a statewide early childhood entity focused specifically on infants and
young children in order to assure a common understanding that promoting young child health
and wellness 1s an important issue. The TNYCWC is a mechanism to assure a common
understanding of the social ecological model of wellness, Life Course theory, research on
Protective Factors, and the role of primary prevention that exists across all early childhood
professionals, family providers, and topic specific interventionists such as substance abuse and
mental health providers. This statewide entity is tasked with assuring recognition and
understanding that child development and wellness needs to be influenced in a positive way by
focusing on prevention rather than remediation; starting prevention efforts early; and supporting
nurturing relationships through comprehensive multi-level approaches. Over 80 statewide
partners, agencies and organizations have committed their involvement and are enthusiastically
participating in the TNYCWC. Members of the TNYCWC will strengthen knowledge of one
another's work, embrace a shared goal and agenda;, and work 1o implement collectively
identified strategies. The TNYCWC will serve as a vehicle for proposing inlrastructure reforms,
policy recommendations, and improved workforce coordination to the Governor's Children's
Cabinet and other decision-making bodies.

The four key focus arcas to be addressed by the TYCWC from 2013-2016 include:

1. Promoting optimal carly brain dcvelopment by raising awarcness of the importance of

healthy brain development during infancy and early childhood,
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2. Supporting optimal child growth and development through expansion of developmental
screening and increasing referrals to services for those children identified as needing
additional developmental support;

3. Fostering safe and nurturing relationships by mitigating toxic stress and trauma and
expanding and coordinating a trauma informed system of care; and

4. Providing safe and nurturing learning environments by improving the quality of infant
and toddler child care.

As a result of this cffort, the state is in a strong position to guide and oversce cfforts to

deepen the integration of pre-K in Memphis and Nashville into such a continuum,
complementing independent efflorts already underway in both communities, through the

ambitious and achievable plan outlined below.

{b) Ensuring that the provision of High-Quality Preschool Programs will not lead 1o a diminution of other
services or increased cost to families for programs serving children from birth through age five

As the program budget shows, our plans for providing new High Quality Preschool seats and
improvements such as Comprehensive Services for existing seats are entirely funded with newly
committed resources. No state or local budget for similar services in these communities will be
cut, and all service providers along the continuum in both Shelby County and Nashville will be
welcome to participate in the information sharing and other common resources developed as a

result of this grant.

(2} For kindergarten through thivd grade
{a) Ensuring that Eligible Children are well-prepared for kindergarten;

Ensuring Kindergarten readiness is at the heart of Tennessee's investment in Voluntary Pre-K,
and 18 4 continuing ared of emphasis for the state. The plans described above in Sections C-E
represent a concrete strategy for improving access to and quality of pre-K, which is a central
building block in preparing Eligible Children for kindergarten. The age 0-5 coordination

described above in Scction (F)(1) is another important component.

We see these plans in a broader context where kindergarten readiness is not a condition within a
child, but a nurturing environment that starts at birth. Accordingly, the Children's Cabinet has
created the Tennessee School Readiness Model (o inform all stakeholders including families,

schools, early childhood professionals, business and religious leaders, and the general public,
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about what it means for schools, parents and communities to be effective and active in

supporting all young children’s “readiness to learn.” This model includes four sets of goals:

Ready Communities hold high expectations for the agencies and organizations that
provide resources, services, and supports for families with young children to protect their
health and well-being.

Ready Schools welcome all children, are led by skilled teachers, and have policies and
practices to provide rich, age appropriate learning opportunities and to build children’s
confidence in their knowledge and abilities.

Ready Families interact with their children positively and frequently and take strong
interest in all aspects of their welfare, ensuring safe and consistent environments,
promoting good health, and fostering self-esteem, confidence and self-control.

Ready Children are prepared intellectually, socially, emotionally and physically within
the five developmental domains addressed in the Tennessee Early Childhood Early
Learning Developmental Standards (TN-ELDS) that reflect what research says about the

pathway of development and learning from birth through age 5.

{b) Sustaining the educational and developmental gains of Eligible Children by—

(i) Promoting collaboration between preschool and kindergarten teachers;

(it) Expanding accesy to Full-Day kindergarten;

(itf} Increasing the percentage of children who are able to vread and do math at grade level by the end of thivd

grade;

Early, first-of-its-kind research on Tennessee's Voluntary Pre-K program shows that

sustaining the social, emotional and cognitive gains of pre-K students through third grade

remains 4 major challenge in many classrooms across the state.

Promoting Collaboration

The Early Childhood Advisory Council developed and distributed the Kindergarten Here We

Come Video that features representatives from child care, Head Start, LEASs, and families

discussing the need for developing a plan to support the transition of children from a preschool

sefting (of any type) or home environment into kindergarten. The need for ongoing dialogue

between the preschool programs and kindergarten teachers is highlighted and identified as a

necessity in order 1o build support needed for children, as well as families, to make this transition

as smooth and successful as possible. A copy of the video and a discussion guide were
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distributed to all LEAs, the various organizations working with childhood agencies, Head Start
grantees, and Institutes of Higher Education to be a conversation-starter between preschool
program staff and Kindergarten teachers.

Professional development funded through this grant program is specifically targeted at
training principals to be effective leaders across the pre-K to third grade continuum, including
programs on identifying and hiring effective pre-K staff, understanding the difference between
the pre-K environment and other classrooms, and fostering collaboration between pre-K teachers
and teachers in the carly grades. The Subgrantees also cnvision ways of using this program to
explore the potential for stronger principal accountability in the early grades, moving towards a

seamless continuum {rom pre-K to third grade.

Expanding access to Full-Day kindergarten
Tennessee is one of |2 states to mandate access to full-day kindergarten for all students, in

all districts.

Increasing third-grade outcomes

One of the primary reasons Memphis and Nashville were selected [or this grant, in addition
to the large need and substantial local investment in both comnunities, is that both Subgrantees
are dissatisfied with their third grade achievement levels and see improving school readiness as a
key lever to pull to help improve achievement. For that reason, third-grade literacy and numeracy
are positioned as the ultimate goal in both communities,’ and the state's, ongoing efforts to

improve the quality of pre-K delivery in Tennessee.

fc} Sustaining a high level of parent and family engagement as children move from High-Quality Preschool
Programs into the early efementary school yedrs, .
The Subgrantees have specific ideas about how to sustain parent and family engagement

across the transition from pre-K into elementary school. This application contains concrete

proposals for partnering with appropriate community agencies in implementing this engagement.

{d) Taking steps, or building upon tle steps it has taken, fo align, ar a minimum--
i} Child learning standards and expectations;

Tennessee's state standards for pre-K were developed 1o align with Tennessee state

standards to ensure that children participating in pre-K are Kindergarten- and primary school-
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ready. The new pre-K standards are clearer and more rigorous and create a structure for
collaboration between pre-K and Kindergarten teachers in curriculum development and social

and emotional monitoring.

(it} Teacher preparation, credentials, and workforce competencies;
Teachers in state preschool program classrooms, including VPK, existing locally-funded

classrooms, and all new classrooms described in this application, already are required to have
high qualifications (including bachelor's degrees) as defined in the definition of High Quality
Preschool Programs in the NIA.

The subgrantees’ next human capital-related focus in further improving alignment between
early childhood and subsequent grades is building-level leadership accountability. The
Subgrantees are exploring the opportunity to hold principals accountable by building pre-K-
Grade 2 student outcome scores into their evaluations. This strategy, while not a state- or even
district-wide policy, 1s being developed and may be implemented at some ol the grant-funded
sites. Any final strategy and implementation plan would involve significant engagement of
participating principals and other educators. One central goal of principal accountability reaching
into PK-2 is to encourage strategic teacher placement across the early grades, so that principals
have the incentive to put the best or most age-appropriate teachers in each classroom from pre-K
to third grade.

Once student outcome data have been collected over the grant period and this practice is
established as the norm, there will be an opportunity to discuss extending accountability for
student outcomes to PK-2 teachers, as in later tested grades and subjects. Any such move would
be informed by extensive engagement with PK-2 teachers and administrators, and would be

accompanied by robust training and professional development for administrators and teachers.

(ii) Comprehensive Early Learning Assessment Systems;
Historically, because Grade 3 is the first tested grade in Tennessce, relatively little attention

has been paid to measuring academic and social and emotional outcomes prior to this baseline
year. Both Subgrantees plan to work with the state to establish a student outcome evaluation
process utilizing appropriate assessment for pre-K to second grade to inform instruction leading

up to third grade as well as [or building level leadership accountability. This will effectively

89

PR/Award & 54138150026
Page e136



make the data available on pre-K-Grade 2 as rigorous as in the later tested grade and will result
in a stronger focus on quality.
¢ Pre-K students will be evaluated with the Istation ISIP Early Reading Assessment in
December of the school year and again in April/May at the conclusion of the pre-K yeuar
to obtain growth measurements;
o K-2 students achievement would be assessed utilizing the Istation three times yearly and
would also be assessed with Stanford Achievement Test 10 {(SAT10) to determine student

growth and actual achievement.

fiv) Dara systems
The Tennessee statewide longitudinal data system currently includes data on preschool

children served in school-administered preschool programs that follow students from entry into
the Education Information System (EIS) through high school. This system tracks student
demographics as well as enrollment, special education services, income eligibility for school
nutrition programs, advancement/retention, transfers, and graduation/dropout. In order to turther
support the needs of this grant, we will add an additional code to EIS to distinguish between

participants in expansion grant-funded seats and students funded through Tennessee VPK.

fv) Familv engagemeni strategies

Both the Shelby County Consortium and MNPS have a close relationship with Early Head
Start and Head Start in their communities—in Shelby County, SCS is the administrator of the
Head Start, ensuring a tight integration of programs and services—and both are committed to the
principles of parent and family engagement laid out by EHS and HS as outlined here:

e The first five years of life are critical to a child’s lifelong development of self-regulation,

ability to communicate effectively, and build lasting positive relationships.

¢ Young children’s earliest experiences and environments set the stage for future

development and success in school and life.

e Families play a critical roles in helping children become school-ready.

¢ School readiness is acquired through the participation of families, schools and

communities providing environments and experiences that support the physical, social,
emotional, language, literacy, and cognitive development of children.

e Early experiences influence brain development, establishing the neural connections that
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provide the foundation for language, reasoning, problem solving, social skills, behavior

and emotional development.

Below are some examples of current activities in each community that that show the

alignment in family engagement across the span of young childhood.

EHS and MNPS’ Early Childhood programs operate full day programs with extended
before and after care available in all EHS programs and in |8 MNPS program sites to
meet the needs of this population.

School readiness goals are coupled with parent and family engagement strategies in order
to strengthen the child’s success in kindergarten and the parent’s expertisc in advocacy
that will last throughout the formal years of education and benetit the entire family.

In Nashville Twice annual home visits allow both the caregivers and the parents to
establish an early bond and atmosphere of mutual respect for families participating in
EHS programs.

The SCS office of Early Childhood Programs is working to create a coordinated and
cohesive Pre-K through 2nd grade continuum that aligns standards, curriculum,
instruction, assessments, family engagement and professional development and creates a
seamless and elfective pathway of learning for all children. Literacy-focused programs
promote school readiness with the alignment of the TN Early Learning Developmental
Standards.

SCS’s contracting partner for Head Start, Porter Leath, provides comprehensive services

to students and their families.
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G. Budget and Sustainability (10 points}.
The extent to which the budget narrative and budge! tables demonstrate that the State wifl--

(1) Use the funds from this grant and any maiching contributions to serve the number of children described in its.
ambitious and achievable plan for each vear, including using the funds for the projected per child costs for new
and improved StateStare Preschool Program seais thar are reasonable and sufficient, and that the projected per
child cosis for new and improved StateState Preschool Program sears are reasonable and sufficient to ensure
High-Quality Preschool Programs;

As the quantitative information supplicd in the Exccl spreadsheets that accompany this
application show, wc plan to usc $17.5 million in annual federal funding to open 1,400 new
High-Quality Preschool Program seats across the state by the end of the grant period. In addition,
we will use the federal funding to improve 2,958 existing State Preschool Program seats so that
they meet the definition of High-Quality Preschool Programs, primarily through the expansion of
Comprehensive Services to the children in these programs. The grant will also fund
improvements in an additional 390 seats in Nashville's Model Early Learning Centers that have
been committed to be funded through the grant period by the Metro Council as part of its match.
These seats are the percent of locally funded Center seats that contain Eligible Children. On
the Excel spreadsheet accompanying this application, these 390 seats are treated as 'new,' as the
seats are new and paid for by matching funds, and the Comprehensive Services are funded by the
grant.

Combined with our substantial local commitment of matching funds, our plan will reach
more than 5,188 Eligible Children once it is fully rolled out, with an estimated annual investment

of Si(b)(d') including funds from all sources. At the end of the grant period, 2,230new

High-Quality Preschool Program seats for Eligible Children willhave been added in these two

communities since the beginning of the 2014-15 school year. This is a meaningful step towards
meeting both Subgrantees’ local vision of Pre-K for all high-need members of their communities.
Our determination of projected per child seats for both new and improved seats are outlined

below.

Projected per child costs—New classrooms
To come up with the projected per-child costs in new classrooms, we relied on data from the

recent locally driven expansion of preschool in cach Subgrantec's community. For Shelby

(b)(4)

County, the budget reflects estimated grant expenditure for child of §

(b)(4)

in the first ycar of

the grant period, rapidly scaling down to § in year 4. This large decrease is due to large

one-time fixed costs in Year 1, including new curriculum development materials and other local
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infrastructure requirements that future grant years will be able to leverage. The Year 4 per-child
expenditure 1s the best estimate of annual costs to sustain the classrooms beyond the grant
period, 4s no new classrooms are predicted to be added that year.

Because Memphis will be focused on expanding pre-K in existing school sites, they have
also budgeted a commitment to an in-kind match to accompany this expansion, based on the
additional burden these new classrooms will incur on commeon resources in the existing school
sitcs. This matching commitment, which is spelled out in detail in a commitment letter from
Shelby County Schools Superintendent Hopson, is expected to total morc than §{(b)(4)  |per
year by the end of the grant period, and is based on similar in-kind calculations that have been
completed and accepted by our Oflice as part of the match lor receipt of VPK funds. The
detailed tables on Shelby County Schools' anticipated commitment can be found in Appendix G-
L.

In Nashville, the projected per-child costs are based on two sources: For the Center-based
expansion, estimates were based on the recent commitment of the Nashville Metropolitan
Council to opening new Model Early Learning Centers in high-need communities in the
community. Because Nashville's expansion model includes the opening of a new center, the

estimated cost structure used 1s the same as [rom that proposal, which is attached as an appendix

to this application. Average per-pupil expenditure requested [rom the grant is §(b)4) [per child,

reflecting the classroom cost as well as the fixed costs of running a standalone center, plus

S:gg; per child to add Comprehensive Services and §B)(Jper child to add teacher coaching

services in Year |—coaching expenses are anticipated to increase atperccnt per year over the
course of the grant period. In order to ensure consistent and conservative estimates of cost, we
are using the estimated statewide cost for Head Start Comprehensive Services to build the
estimates here, but it is likely that, because many services on site at the Centers may be
duplicative 1o what is provided in the standard contract, this will be a source of savings.

(b)(4)

Finally lor Nashville, there is an additional § per year, corresponding to the grant-

funded portion of the new seats funded by the Metro Council, being used to add Comprehensive
Services to those new seats.

As the budget spreadsheet reflects, taking these estimates together, as well as the matching

tunds and additional scats they fund, we arrive at a blended cstimate cost of $ (®)(4) per child in

Year 1, ramping down to 5 522 per child by the end of the grant period.
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q

Tuotal grant fi

ing for new High-CQuality Preschool Program seats

Year | Year 2 Year 3 Year 4

Cost/ Seats Total Cosf Seats Total Cost/ Towal Tatal Cost/ Total Total

Seul e Caost Sl T Cusit Slot Seuts Cost Slot Seats Cust
Shelby County 11428 | 660 [i)(d) 8242 | 920 J(b)4) 7622 | Lo [{bY4) 7532 | rwoo [(bY4)
Nashville—Centers | 11015 [ 200 1023 [ 200 11631 200 ey | 2w
Nashuille—Site- 11695 | 200 BSI17 | 200 7005 | 200 7423 | 200
hased
Nashville— 1515 | 3w 1523 | 390 1531 | 1539 |
Comprehensive
TOTAL
Federul Request [ 12.373.718 §12.254.740 S12.322 564 3 e IR T

Projected per child costs

Improved classrooms

Since our state standards already require all but one of the criteria for a High-Quality

Preschool Program as defined in the grant announcement, calculating predicted costs for

improved seats is a matter of estimating costs for providing Comprehensive Services to children

that currently lack them. In Shelby County, this rate is §

(b)(4)

per slot, and combined with a

planned 640 seats to be improved, the estimated annual budget for improvement for the Shelby

County Consortium is $

(b)(4)

In Metro Nashville, due to the addition of coaches as a

commitment to going above and beyond existing state and federal standards for evidence-based

professional development, the cost per slot is higher than in Shelby County. Namely, it begins at

1,515 (1,248 plus the cost of coaching) and escalates by 3 percent per year. Multiplied by 2,318

(b)4)
seats to be improved in Nashville, this comes to a Year | cost of L rising gradually to a
N
Year 4 cost of ®)4)
Total grant funding for Improved High-Quality Preschool Program seats
Year L. Your 2. Yoar 3 Yoar 4

Costd | Towl ) Costd | Tolal I Costd | Towl e Costd | Total e

Slot | Seats Total Cost Slot Seats Tolal Cosl Slot Seals, Tolal Cosl Slot Seals, Tolal Cosl
gt"‘ulﬁ’i 1248 | ean [N 1248 | ean |(BX4) 1248 | sa0 [(B)(4) 1248 | o0 |PH4)
Nushville 1515 | 200 1523 | 200 1530 | 200 1530 | 200
Cunters
TOTAL
Federal S3308.725 4328269 347360 $4.367.026
Request,

(2). Coordinate the use of existing funds from Federal sources that support eariv leaming and development, such
as. ttle Lof the ESEA, part C and section 619 of part B of IDEA, subtitle VII-B of the McKinney-Vento Aci, the.
Head Start Act, and the Child Care and Developmert Block Gront Act of 1990, and state, private, local,
SJoundation, or. other private funding sources for activities and services that help expand High-QOuality

Preschool Programs,.

Tennessee has pioncered consolidated planning, budgeting, and monitoring for multiple

federal and state funding streams into a one-stop hub for LEAs via a tool call ePlan. Through the

secure ePlan website, LEAs submit budgets for grant programs including: Consolidated Title I,
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CTE Perkins, VPK, Safe Schools, Title III Immigrant, 21st Century Learning, Title X
McKinney-Vento, IDEA Discretionary, and many others. The CPM division plans to add all
federal and state money, including state BEP allocations, into this tool within the next few vears.
The advantages to this system are: enhanced district ability to utilize multiple funds for necessary
programs as appropriate, streamlined process to reduce burden, ease of desktop monitoring for
state personnel, and increased ability for state monitors and LEA leaders to identify and solve
budgct issues as they arise rather than wading through dozens of separate budgets for cach grant
and identifying problems far down the line. Onc kcy benefit of ¢Plan is that state monitors have
quick access to district budgets and can alert LEAs if they are in danger of failing to meet

supplement, not supplant requirements or other federal and state regulations.

{3) Sustain the High-Quality Preschool Programs supported by this grant after the grant period ends to ensure,
that the number. and percentage of Eligible Children with access to High-Quality Preschool Programs. in the.
state will be maintained or expanded, including to additional High-Need Conmmunities.

The stakeholders in this grant are committed to sustaining both the expansion of high-quality
preschool seats and quality improvements that will be funded by this grant. The state and
Subgrantees have outlined multiple avenues to achieve sustainability. Each of these options has
not only been identified and researched but most have been supported by a letter from a key
stakeholder pledging their support of the sustainability etforts. The options for sustainability are
listed below:

¢ Local government: The subgrantee communities have already demonstrated strong

support for preschool as evidenced by recent increases in local funding to for seat

gxpansion

o Shelby County has already committed S ‘(m}. specifically earmarked [or new

classrooms and Mayor Mark Luttrell has expressed the County’s intention via a
letter of support to continue to sustain the funding increase in perpetuity.

o The Mcemphis City government has also cxpressed interest in contributing to the
sustainability of preschool seats that will be funded by the grant

o In Nashville, the County Commission and the Mayor’s Office have allocated an

(b)(4)

incremental §

for fiscal year 2014 to support the creation of three Preschool

Centers in Nashville. Similarly, Davidson County leadership has expressed its

intention to continue this [unding increase in perpetuily.
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¢ Local school districts: In addition to the County governments, school districts in both
communities have expressed a commitment to expand their efforts to fund preschool
through the traditional K-12 system
o The Superintendent of Shelby County Schools has committed to support the pre-k
expansion through in-kind services needed to maintain all the new classrooms
added during the years of the grant, and afterwards, as indicated in his letter of
support in appendix. The total value of the in-kind contribution is estimated to be

more than §|(PX4)

¢ Metro Nashville Public Schools has also laid out a long-term plan to transition the
city’s Preschool program to entirely district-operated and plans to allocate funding
to support this vision
e State Government: Tennessee has historically been a strong supporter of state-funded
preschool as evidenced by the laws and policies focused on providing high quality that
were in place with the creation and growth of its Voluntary Pre-K Program. The state has

held spending steady while the program is being evaluated by Peabody Research Institute

(though it continues to spend over § (b)4) annually to fund nearly 19,000 seats). The

Tennessee Department of Education is currently statfed to sustain support of the existing

VPK program and to offering high-quality programming. The state’s FY 2015 budget

incorporates the investment in this program through the continuation of funding.

Following the release in 2015 of the latest results on the research that PRI conducted on

the long-term elfectiveness of the Voluntary Pre-K program, the governor will make

recommendations to the General Assembly regarding future investments in pre-K.
Philanthropy:.

e Alternative financing structures: Shelby County leadership is actively exploring using
Social Impact Bonds as a means to sustain its Preschool programs over the long-term.
Though these financing modecls are still being fully developed, successful pre-K SIBs
have been launched in both Utah and recently in Chicago. There is strong momentum
behind this funding mechanism and donors in Tennessee have already expressed
interested in backing such a package should be in be structured for the Subgrantees. For
example, the Pyramid Peak Foundation has funded a landscape study in Shelby County

that will detail how social impact bonds could be structured to support the sustainability
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of the classroom added through the grant as well as continued pre-K expansion over the
coming years {please refer to the relevant letter of support in appendix for additional
details about Pyramid Peak Foundation)

Given broad support from public and private institutions, we are confident it will be possible

to sustain our high-quality preschool seats after the grant is over. .
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OPTIONAL: Competitive Preference Priorities

Competitive Preference Prioritv I: Contributing Matching Funds fup 1o 10 poinis).

Priority: To receive a competitive preference under this priovity, the state must describe and submit
appropriate evidence of o credible plan for obraining and using non-Federal marching funds to support the
implemeniation of its ambitious and achievable plan during the grant period. Matching funds may be

comprised of stare, local, and phitanthropic funds and may also include increased siate funding appropriated

beginning in the state fiscal year prior to the first year of the grand period. Points will be awarded based on
the following scale if the plan is determined to be credible:

Percentage non-Federal match of the staie’s
Jfour-year total award

Competitive preference points

30% or more 1)
40-49% 8
30-39% 4]
20-29% 4
10-19% 2
0-9% ¥

As the Excel spreadsheets submitted as a requirement of this application show, our match,

including an increase of § (b)4) from the state in 2014, local funding of ﬂi(b)(d') per year,
b)(4)

and an estimated in-kind match from site-based expansion in Shelby County of §

year, represents an overall state and local matching commitment ol §

(b)(4)

per

our total grant request. This figure substantially exceeds the 50 percent hurdle required (o obtain

full competitive preference.

We are proud of the commitment from every sector of our state that this match represents,

and shows our shared belief in the importance of continuing to reach more of Tennessee's most

high-need children with effective early childhood education.

PR/Award # 541838150026
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Competitive Preference Priovity 2: Supporting a Continuum of Early Learning and Development
Priority: To receive a compelilive preference under this priovity, the state must describe an ambitious and
achievable plan that addresses the creation of a more seamiess progression of supports and interventions
from birth through third grade, such as high-qualiry infant and toddler care, home visitation, Full-Day
kindergarten, and before- and after-care services for. ar @ minimum, a defined cohort of Eligible Children
and their families within each High-Need Community served by each Subgrantee.
Both Subgrantccs in this proposal have their own ambitious and achievcable plans for

creating a truly scamless birth-to-third-grade continuum for the Eligible Children in their

community. Those plans are cutlined below.

Innovation on the Continuum in Nashville—The Early Education Task Force

The city of Nashville’s Early Education Task Force is implementing strategic systems
improvements and expansions of care and education for children ages 0-8. This task force, which
includes MAC, the local Early Head Start (EHS) and Head Start (HS) provider, our LEA -
Metropolitan Nashville Public Schools, the Tennessee Department of Education, community
childcare providers, and researchers from PRI, is focused on improved quality and expanded
resources lor children and [amilies. Using the Head start model of parent and community.
engagement, health, and social services, the partnership 1s a key element 1n reaching the city’s
shared goal of increasing access to high-quality early care and education for children across our
city and county. This increase will only enhance our ability to create seamless systems of care, in
partnership with schools and other community programs, for children ages (}-8 in our most
vulnerable communities. We anticipate that this shared approach will provide a foothold for
gains in kindergarten readiness, improved child health outcomes, family stability, and, over time,
graduation rates, and community health and employment statistics using the following. Through
a co-located center that includes EHS, HS and pre-K at the following services (o pregnant moms
and children birth to three become part of a seamless transition for children and families while
providing much needed wrap around services to the pre-k environment as listed below. A list of
these Comprehensive Services follows.

MNPS rccognizes that schools are an integral part of the community. Reinforcing the link
between parents, the community and schools will foster student success. Through a program
called Community Achieves pre-K students attending 3 elementary schools can participate in
Community schools. These schools offer needed resources and support for parents, students, and
the community. Some of the resources available include a Family Resource Center, health
clinics, after school programs, recreation, and classes for adults. High performing Community

99
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schools can foster student achievement, reduce mobility, foster stronger relationships, improve
family stability, increase teacher satisfaction, create a more positive school environment and
boost community pride. Through Community Achieves MNPS can align the assets of students,
families, teachers, and the community around a common goal- improving the success of our
students. Community Achieves Team and oversight committee consist of representatives
throughout the community such as United Way, Nashville Career Advancement Center,
Alignment Nashville, Mctro Health Department, Metro Social Services, Chamber of Commerce,
Concxion, Hands on Nashville, PENCIL Foundation working with MNPS staff to implement a

successtul program.

Shelby County—A Pilet within the Pilot

As part of continuing the state spirit of local ownership, innovation, and getting a deeper
understanding of quality, the Shelby County Consortium is developing plans in partnership with
local philanthropy to follow a cohort of 30 children and their families along the birth-to-third-
grade continuum. This cohort will work closely with a Case Manager / "Strengthening Families”
specialist throughout the early life of the child. Using the Strengthening Families framework
{(Appendix CPP-1), the Case Manager will continually assess participant families' strengths and
challenges, and connect them with needed resources, including establishing a medical home [or
children.

The Case Manager will ensure children and their families are closely connected to service
providers and will caretully coordinate case planning and communication across the network of
supporters. S/he will ensure developmental screenings—Ilikely Ages and Stages Questions and
Ages and Stages—Emotional/Social, and cultivate the development of parent leaders in the peer
group. Along the way, the Case Manager will ensure program evaluators will assist in gathering
needed data for evaluation, and work with research partners to ensure appropriate data and
knowledge are being captured and shared.

Because this program would extend far beyond the pre-K year for participating children and
their families, the funding for this pilot will be raised entirely from private funds, primarily from

the Memphis and Shelby County philanthropic community.

106}
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Competitive Preference Priority 3: Creating New High-Quality State Preschool Program Sedis
To receive a competitive preference under this priority, the state wust demonstrate how it witl use ot least 50
percent of its Federal grant award 1o create new State Preschool Program seats that will increase the overall
aumber of new sears in Stare Preschool Programs thar meet the definition of High-Quality Preschool

Programs.

As the Excel spreadsheets submitted as a requirecment of this application show, overall, |(4)

percent of our total grant request (§

(b)(4) of §®}4)

Preschool Program seats.

(b)

will go to creating new State

Even in the midst of a dedicated pursuit for greater quality and sustained outcomes, it 1s clear

that, in both Shelby County and Metro Nashville, the demand for High-Quality Preschool

Programs still far outstrips supply. As a result, we have focused the bulk of this funding request

on the ability to build new, evidence-based, high-quality classrooms and programs that will

extend the best of our current thinking to as many new children as possible.
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APPLICATION ASSURANCES AND CERTIFICATIONS
Preschool Development Grants --Development Grants Competition

(CFDA No. 84.419B)

Legal Name of Applicant Appllcant s Mailing Address:

(Office of the Governor):
Office of the Governor
William Edward aslam 1st Floor, State Capitol
Nashville, TN 37243

Employer Identilication Number: Orgarlixaliaal DUNS:

62-6001445 8790162510000

| .ead Agency: Tennessee Department of Lead Agency Contact Phone: 615-253-2112
Lducation

Lead Agency Contact Email Address:
Contact Name: Mr. Joey Hassell Joey. Hasscll@tn. gov

(Singie point of contact for communication)

Required Applicant Signatures (Must include signatures from an authorized representative of each
Subgrantee. Insert additional signature blocks as needed helow. To simplify the process, signatories
may sign on separate Application Assurance forms.):

To the best of my knowledge and belict, all of the infermation and data in this application arc true and
correct.

I further certify that | have read the application, am fully committed to it, and will support its
implementation:

Governor or Authorized Representative of the Governor (Printed Telephone:

Name):
(615) 741-2001
Governor Bill Haslam

Slgnatule of Governor or Authorized Representative of the Dale:

(JUVL‘“
o /13 /1

Lead Agcnc,y Aul mlm,d Representative (Printed Name): Agency Name:
Commisstoner Kevin Huffman Tennessee Department of
Liducation
Signature of Lead Agency Authorized Representative: Date:
(b)(6)
10/9/14
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Accountability, Transparency, and Reporting Assurances

The Governor or his/her authorized representative assures that the State will comply with all
applicable assurances in OMB Standard Forms 424B and D (Assurances for Non-Construction
and Censtruction Programs), including the assurances relating to the legal authority to apply for
assistance; access to records; conflict of interest; merit systems; nondiscrimination; Hatch Act
provisions; labor standards, including Davis-Bacon prevailing wages; [lood hazards; historic
preservation; protection of human subjects; animal welfare; lead-based paint; Single Audit Act;
and the general agreement to comply with all applicable Federal laws, executive orders, and
regulations.

With respect to the certification regarding lobbying in Department Form 80-0013, no
Federal appropriated funds have been paid or will be paid to any person for influencing
or attempting to influence an officer or employee of any agency, a Member of Congress,
an officer or employee of Congress, or an employee of a Member of Congress in
connection with the making or renewal of Federal grants under this program; the State
will complete and submit Standard Form-LLL, "Disclosure Form to Report Lobbying,"
when required (34 C.F.R. Part 82, Appendix B); and the State will require the full
certification, as sct forth in 34 C.F.R. Part 82, Appendix A, in the award documents for
all subawards at all ticrs.

The State and other entitics will comply with the following provisions of the Education
Department General Administrative Regulations (EDGAR), as applicable: 34 CI'R

Part 74 -- Administration of Grants and Agreements with Institutions of Higher
Education, Hospitals, and Other Non-Profit Organizations; 34 CFR Part 76 -- State-
Administered Programs, including the construction requirements in section 75.600
through 75.617 that are incorporated by reference in section 76.600: 34 CFR Part 77 --
Definitions that Apply to Department Regulations; 34 CFR Part 80 -- Uniform
Administrative Requirements for Grants and Cooperative Agreements to State and Local
Governments, including the procurement provisions; 34 CFR Part 81 -- General
Education Provisions Act—Enforcement; 34 CFR Part 82 -- New Restrictions on
Lobbying; and with the debarment and suspension regulations found at 2 CFR Part 3485.

Governor or Authorized Representative of the Governor (Printed Name):

Governor Bill Haslam

qIu,;,nd(u Date:
g; Qw/(“"/ \0/13 /14
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APPLICATION ASSURANCES AND CERTIFICATIONS
Preschool Development Grants --Development Grants Competition

(CFDA No, 84.419B)

Required Applican Signalurcs (Musi include signatures from an authorized representative of each
Subgrantee. Insert additional signature biocks as needed below. To simplify the process, signatories
may sign on separate Application dssurance forms.):

To the best of my knowledge and belief, all of the information and data in this application are true and
corect,

1 further certify that I have read the application, am fully commilted to it, and will support its
implementation:

Subgrantee Authorized Representative: Telephone:
I ;o oL .
115‘ : f} . Jl’; _"‘II:I,"I-' r. Toer I Ifrl_‘.'l.__:. , -. J;"{;",f ; ,_/‘t _‘.‘ ) ,i“;"__/ :_‘J
Signature of Subgrantee Authurized Kepresenlaive; £ Date:
(b)(6) ]'
. S
| 2 s
1 a0
PR/Award # 54198150026
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APPLICATION ASSURANCES AND CERTIFICATIONS
Preschool Development Grants --Development Grants Competition

(CFDA No. 84.419B)

Required Applicant Signatures (Must include signatures from an authorized representative of each
Subgrantee. Insert additional signature blocis as needed below. To simplify the process, signatories
may sign on separate Application Assurance forms.):

To the best of my knowledge and belict, all of the information and data in this application are true
and correct.

[ further certify that 1 have read the application, am fully committed to it, and will support its
implementation:

Subgrantee Authorized Representative: Chris Barbic Telephone: 615-509-4956
Signature of Subgrantee Authorized Representative: Date: Octaber 13,2014
(b)(8)

PR/Award # 54158150026
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APPLICATION ASSURANCES AND CERTIFICATIONS
Prischool Development Grants --Development Grants Competition

(CFDA No. 84.419B)

Required Applicant Signatures (Must include signatures from an authorized representative of each
Subgrantee. msert additional signature-blocks as needed below. To simplify the procéss, signatories

may sign on separate Application dsstrance forms.):

To thie best of iny knowledge and belicf, all of'thie information and data in this gpplication are-true and
correct,

I furthei-ceftifythat-L havie réad the application, am fully. committed to it, and will suppart its
implementation:

Subgraniee Authorized Representafive: . Telephane:
Dorsey.E. Hopson, II | 901 -4 1G-5444

B)6) — b
Date;

Ociober 13, 2014
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APPLICATION ASSURANCES AND CERTIFICATIONS
Preschool Development Grants ~-Development Grants Competition

(CFDA No. 84.419B)

Rcé;_l:ﬁ red "A_p_;'i]"icant $i g?mi‘u res (Must include signatures from an authorized representative of each
Subgrantee. Insert additional signature blocks as needed below. To simplify the process, signatories
may sign on separate Application Assurance forms. }):

To the best of my knowledge and belief, all of the information and data in this application are true and
correct,

I further certify that I have read the application, am fully committed to it, and will support its
implementation:

Subgrantee Authorized Represenlative: | - | Telephone:
Davicl 4 ey o C]-873-SLg6
) ;
.. 013y
Sign - o eprescntatve: _ ~Date:
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APPLICATION ASSURANCES AND CERTIFICATIONS
Preschool Development Grants --Development Grants Competition

(CFDA No. 84.419B)

Required Applicant Signatures (Must include signatures from an authorized representative of cach
Subgrantee. Insert additional signaiure blocks as needed below. To simplify the process, signafories
may sign on separate Application Assurance forms.):

T'o the best of my knowledge and beliel, all of the information and data in this application are true and
correct.

1 further certify that 1 have read the application, am fully committed to it, and will support its
implementation:

Subgranter Anthorized Renresantalive: .j-es.s ¢ ®. \fz_eﬂ{s&(r Telephone:

(b)}(6)
. 1€ )89 H636

Signattre of Subgrantee Authorized Representalve: L Date:
|

VO -
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UNITED STATES DEPARTMENT OF EDUCATION
UNITED STATES DEPARTMENT OF HEALTH AND HUMAN SERVICES

FY2014

Preschool Development Grants —Expansion Grants
Application for Initial Funding

TENNESSEE STATE SUBMISSION
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CFDA Number: 84.419B

U.S. Department of Education
Washington, DC 20202
Approved OMB Number: 1810-0718
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Appendix
¢ Section 1: Appendix A (Letters of Support)
e Section 2: Appendix B
e Section 3: Appendix C
¢ Section 4: Appendix D
e Scction 5: Appendix E
e Scction 6: Appendix F (NONE)
e Scction 7; Appendix G
e Scction 8: CPP Appendix

PR/Award & 54138150026
Page 130



Section A Appendix

e Appendix 1: Young Child Wellness Council
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)

TNYCWC

Tennessee Young Child Wellness Council
Qctober 10, 2014

Governor Bill Haslam
1st Floor, State Capitol
Nashville, TN 37243

Dear Governor Haslam;

As leaders of the Tennessee Young Child Wellness Council, we strongly support Tennessee's
application for a Federal Preschool Development — Expansion Grant that will increase access to high-
quality preschool classrooms for children in high-need communities. Research tells us the importance
of providing high-gquality learning environments to ensure young children's success throughout life.
This grant will contribute to the knowledge of how high-quality preschool classrooms affect children’s
continued success in the early grades while also increasing access to high-quality preschool
classrooms for children who currently do not have this option available to them.

We support the decision to work with the high-need communities that Metro Nashville Public Schools
(MNPS) and Shelby County serve. The schoal districts, Head Start, public and private child care, and
family child care serving children in these communities strive to provide the best learning opportunities
for four-year-olds in their programs; however, the capacity is limited and continued opportunity for
improved collaboration exists. MNPS and Shelby County both have support from local and
philanthropic organizations to support the provision of high-quality preschool classrooms. The
commitment of these entities is strong, ensuring that the possibilities of this grant opportunity will
become a reality.

The Tennessee Young Child Wellness Council has universally supported the promotion of schoal
readiness by enhancing the social and cognitive development of low-income children through the
provision of health, educational, nutritional, social, and other services that are deemed necessary.
We have been in communication with the State Department of Education since the announcement
regarding the proposed RFG and are eager to offer any support necessary for Tennessee to embrace
this opportunity. Please keep us apprised of the status and we look forward to hearing of its funding
and the opportunity to work together in the near future.

(b)(6)
Sincerely,
(b)(6)
Loraine Lucinski Tawny Spinelli
Administrator of Early Chitldhood Initiatives Assistant Director of Children’s Cabinet/
Tennessee Department of Health Young Child Wellness Coordinator
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STATE OF.T-ENNESSEE
DEPARTMENT OF EDUCATION

BILL HASLAM NINTH FLOOR, ANDREW JOHNSON TOWER KEVIN HUFFMAN
GOVERNOR 710 JAMES ROBERTSON PARKWAY COMMISSIONER
NASHVILLE, TN 37243-0375

Octoher 15, 2014

The Honorahle Arne Duncan
U.S. Department of Education
400 Maryland Ave, SW
Washington, DC 20202

Dear Secretary Duncan:

The Tennessee Department of Education (TDOE) is pleased to submit the Preschoc! Development - Expansion
Grant that the department developed in partnership with Metro Nashville Public Schools (MNPS) and Shelby
County {including Shelby County Schools, Bartlett City Schools, Millingtan Municipal Schools, and the
Achievement School District). These entities have a number of high-need communities that will benefit from
expanded access to high-quality preschool programs for four-year-old students. The department currently
supparts the administration of several programs for young children in these two districts including Voluntary
Pre-K, IDEA 619 preschool, and Head Start and is ready to support MNPS and the Shelby County consortium
should they receive this grant.

If funded, the Department of Educaticn will support this grant by providing: primary oversight of funds,
including allocating funding between MNPS and Shelby County according to an agreed-upon mechanism, and
coordinating organizations that receive funds. The department alsc will play a leading role to ensure
integration of best practices into statewide curricula and standards and providing data analysis.

TDOE stands ready to support MNPS and Shelby County should they receive an Expansion Grant for preschool.
The students in high-need communities in those areas will benefit directly from access to preschool, and the
state as a whole will value knowledge gleaned from research on those programs. We appreciate this
opportunity to serve more students.

Jns 1

(b)(6)

Kevin Huffman
Commissioner
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Tom Cigarran, Chairman
Healthways, Inc.

Beth Curley, President
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The Honarable Karl Dean, Mayor
Mealrapelilan Mashille

Eric Dewey, President and CEC
United Way of Metrapelitan Mashville

Reverend Sonnye Dixan
Hestasaan United Melhodist Choreh

Margarat Dolan, VP Communiy Relations
Ingram Industries

Vince Durnan, Direcior
University School of Mashville

Kent Fourman, CI0
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Howard Sentry, Criminal Court, Clork
Mashwilla Fvidsan Couny

Jaey Hatch, Co-COG
Skancka USA Bunlding Inc.

Paul Haynas, Fxuoulive Director
Mashville Career Advancement Conter,

Orrin H. Ingram, Prosident and CEQ
Ingram Industries

Aileen Katcher, Founding Fartner
Katcher Stratege Communicalions

Kurmar Kalin, Managing Principal
Daleitta ervicas LLP

Drew Lawis, Baard Infern
Recommind

Lonnell Matthews, Ir., Metro Counel Member
District 1

Bert Mathews, President
The Wathews Campany

Cheryl D. Mayes, Chair
Mealra Nashuille Board of Fducatan

Kathy Nevill, CFO
EFT Saurce

William Paul, MD, Direcfor
Metropelitan Public Health Department

loanne Fulles, Prosident
HCA Foundation

lasse Register, Director of Schools
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Ralph Schulz, Fresident
Nashville Area Chamber of Commerce

George Van Allen, President
Mashuvilla 3ate Community Callegs

Sydney Rogers, Fxecubive Direciar
Alignrment Mashuilla

QOctober 10, 2014

Governor Bill Haslam
1st Floor, State Capitol
Nashville, TN 37243

Dear Governor Haslam:

As Executive Director of Alignment Nashville, I strongly support Tennessee’s
application for a federal Preschool Development — Expansion Grant that will
increase access to high-quality preschool classrooms for children in high-need
communities. We are ready to offer any support necessary for Tennessee to
embrace this opportunity.

I support the decision to work with the high-need communities that Metro
Nashville Public Schools (MNPS) and Shelby County serve. The school districts,
Head Start, public and private childcare, and family child care serving children
in these communities strive to provide the best learning opportunities for four-
year-olds in their programs. MNPS and Shelby County both have support from
local and philanthropic organizations to support the provision of high-quality
preschool classrooms. The commitment of these entities is strong, ensuring
that the possibilities of this grant opportunity will become a reality.

Alignment Nashville has been working since 2004 to aligh resources to support
school readiness by enhancing the social and cognitive development of low-
income children through the provision of health, educational, nutritional, social,
and other services that are deemed necessary. Our Pre-K Alignment Team,
which is tasked specifically with aligning resources to support high-quality
early childhood education, has developed several collaborative initiatives that
have improved access to high-quality early childhood resources and services
for the students in our community that need it most. We will leverage these
successful initiatives to support the implementation of this grant.

I am eager to work in support of this grant and bring this exciting opportunity
to fruition. Please keep me apprised of the status, and [ look forward to
hearing of its funding and the opportunity to work together in the near future.

Sincerely,

(b)(6)

Sydney Rogers
Executive Director
PR/Award # 541981500286
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KARL F.DEAN. MAYOR

METROPOLITAN GOVERNMENT BASIMLLE AND DAVIDSON COUNTY

METROPOLITAN ACTION COMMISSION
200 2nd Avenue North
Nashwillg, TN 37201
October 10, 2014 Mailing Address: Post Office Box 196300
Mashville, Tennessee 372196300
Phone (615) 862-3860

The Honorable Bill Haslam liax {615) 862-88R1
Office of the Governar www nashville gov mac
State Capitol, 1% Floor

Nashville, Tennessee 37243

Cynthia L, Croom
Executive Director

Dear Governor Haslam:

As executive director of the Metropolitan Action Commission, | strongly support Tennessee’s application
for a federal Preschool Development — Expansion Grant that will increase access to high-quality
preschool classrooms for children in high-need communities. | have been in communication with the
state Department of Education since the announcement regarding the proposed RFG and am ready to
offer any support necessary for Tennessee to embrace this opportunity.

| support the decision to work with the high needs communities that Metro Nashville Public Schools
(MNPS) and Shelby County serve. The school districts, Head Start, and public, private, and family
childcare providers serving children in these communities strive to provide the best learning
opportunities for four-year-old children in their programs. MNPS and Shelby County both have support
from local and philanthropic organizations to support the provision of high-quality preschool
classrooms. The commitment of these entities is strong, ensuring that the possibilities of this grant
apportunity will become a reality.

The Metropolitan Action Commission through its Head Start and Early Head Start programs has
universally supported the promotion of school readiness by enhancing the social and cognitive
development of low-income children through the provision of health, educational, nutritional, social,
disability, and other services that are deemed necessary. Research tells us the importance of the early
years for young children’s success throughout life. This grant will contribute to the knowledge of how
high-quality preschool classrooms affect children’s continued success in the early grades while also
increasing access to high-quality preschool classrooms for children who currently do not have this
option available to them.

| am eager to work in support of this grant and bring this exciting opportunity to fruition. Please keep
me apprised of the status and 1look forward to hearing of its funding and the opportunity to work
together in the near future.

Sincerely, e

(b)(6)

/Cynthia Croom

The community action agency for Nashville and Davidson County E

Community Action changes people’s lives. embodies the spint of hope, improves communines, and makes America a better place 1o Ine.
We care about the entire commuPiy Atchpac#lgdgopd Bobdping people help themselves and cach other.
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One Public Square, Suite 204
Nashvilte, Tennessee 37219
Office: (615) 291-6701

Fax: (615) 862-6784

METROPOLITAN GOVERNMF LE AND DAVIDSON COUNTY

LONNELL MATTHEWS, JR.

Councilman, District 1

Qctober 9, 2014

Governor Bill Baslam
1st Floor, State Capitol
Nashville, TN 37243

Dear Governor Haslam:

As the Metro Davidson County Council Member for District 1, 1 strongly support Tennessee's
application for a federal Preschool Development — Expansion Grant that will increase access to high-
quality preschoal classrooms for children in high-need communities. | am ready to offer any support
necessary for Tennessee and Nashville to embrace this cpportunity.

| support the decision to work with the high needs communities that Metro Nashville Public Schools
(MNPS) serves. The school districts, Head Start, public and private childcare, and family child care
serving children in these communities strive to provide the best learning opportunities for four-year-
olds in their programs. MNPS and Shelby County both have support from local and philanthropic
organizations to support the provision of high-quality preschool classrooms. The commifment of
these entities is strong, ensuring that the possibilities of this grant opportunity will become a reality.

Qur city has universally supported the promotion of school readiness by enhancing the social and
cognitive development of low-incame children through the provision of heaith, educational, nutritional,
social, and other services that are deemed necessary. Research tells us the importance of the early
years for young children’s success throughout life. This grant will contribute to the high-quality
preschoo! classrooms that will affect children's continued success in the early grades while also
increasing access for children who currently do not have options available to them.

| am eager to work in support of this grant and bring this exciting opportunity to fruition. Please keep
me apprised of the status and | look forward to hearing of its funding and the opportunity to work
together in the near future.

Sincerely,
(b)(6)

Lonnell Matthews
Councilmember, District 1

LiM/rh
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One Public Square, Suite 204
P.O. Box 196300
Nashville, Tennessee 37219

METROPOLITAN GOVERNMENE 0 IVTELE AND DAVIDSON COUNTY

FRANK HARRISON

Councilman, District 2

Qctober 9, 2014

Governor Bill Haslam
1st Floor, State Capitol
Nashville, TN 37243

Dear Gavernar Haslam:

As the Metro Davidson County Council Member for District 1, | strongly support Tennessee’s
application for a federal Preschool Development — Expansion Grant that will increase access to high-
quality preschool classrooms for children in high-need communities. | am ready to offer any support
necessary for Tennessee and Nashville to embrace this opportunity.

| support the decision to work with the high needs communities that Metro Nashville Public Schools
(MNPS) serves. The school districts, Head Start, public and private childcare, and family child care
serving children in these communities strive to provide the best learning opportunities for four-year-
olds in their programs. MNPS and Shelby County beoth have support from local and philanthropic
organizations to support the provision of high-quality preschool classrooms. The commitment of
these entities is strong, ensuring that the possibilities of this grant opportunity will become a reality.

Qur city has universally supported the promotion of school readiness by enhancing the social and
cognitive development of low-income children through the provision of health, educational, nutritional,
social, and other services that are deemed necessary. Research tells us the importance of the early
years for young children’s success throughout fife. This grant will contribute to the high-quality
preschool classrooms that will affect children’s continued success in the early grades while also
increasing access for children who currently do not have options available to them.

| am eager to work in support of this grant and bring this exciting opportunity to fruition. Please keep
me apprised of the status and | look forward to hearing of its funding and the opportunity to work
together in the near future.

Sincersly,
(b)(6)

Frank Harrison
Councilmember, District 2

FH/rh
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METROPOLITAN GOVERNME?&@‘V ' ;ﬁE.LE AND DAVIDSON COUNTY

One Public Square, Suite 204 ' 5845 Brentwood Trace
Nashville, Tennessee 37201 ,- R Brentwood, Tennessee 37027
Office: (615) 862-6780 ' Home: (615) 739-6825

BRADY BANKS

Councilman, District 4
www.nashvilie.gov/council
Email: brady.banks @nashville.gov

October 9, 2014

Governer Bill Haslam
1st Floor, State Capitol
Nashville, TN 37243

Dear Governer Haslam:

As the Metro Davidson County Council Member for District 1, | strongly support Tennessee’s
application for a federal Preschoo! Development — Expansion Grant that will increase access to high-
quality preschool classraoms for children in high-need communities. | am ready to offer any support
necessary for Tennessee and Nashville to embrace this opportunity.

| support the decision to wark with the high needs communities that Metro Nashville Public Schools
{MNPS) serves. The school districts, Head Start, public and private childcare, and family child care
serving children in these communities strive to provide the best learning opportunities for four-year-
olds in their programs. MNPS and Shelby County beth have support from local and philanthropic
organizations to support the provision of high-quality preschool classrooms. The commitment of
these entities is strong, ensuring that the possibilities of this grant cpporiunity will become a reality.

Our city has universally supported the prometion of school readiness by enhancing the social and
cognitive development of low-income children through the provision of health, educational, nutritional,
social, and other services that are deemed necessary. Research tells us the importance of the early
years for young children’s success throughout life. This grant will contribute to the high-guality
preschool classrooms that will affect children’s continued success in the early grades while also
increasing access for children who currently do not have options available to them,

1 am eager to work in support of this grant and bring this exciting opportunity to fruition. Please keep
me apprised of the status and 1 ook forward to hearing of its funding and the opportunity to work
together in the near future.

Sincerely,
(b)(6)

Brady Banks
Councilmember, District 4

BB/rh PR/Award # 541981500286
Page £138




Peter Westerholm
Councilman, Diséricl 6
peter.westerholmé@nashville.goy

1502 Long Avcnue
Nashville, Tennessee 37206
Cell: 615 429-4042

Qctober 9, 2014

Governor Bill Haslam
1st Floor, State Capitol
Nashville, TN 37243

Dear Governor Haslam:

As the Metro Davidson County Council Member for District 1, | strongly support Tennessee's
application for a federal Preschool Development — Expansion Grant that will increase access to high-
quality preschoo! classrooms for children in high-need communities. [ am ready to offer any support
necessary for Tennessee and Nashville to embrace this apportunity.

| support the decision to work with the high needs communities that Metro Nashville Public Schools
(MNPS) serves. The school districts, Head Start, public and private childcare, and family child care
serving children in these communities strive to provide the best learning opporiunities for four-year-
olds in their programs. MNPS and Shelby County both have support from local and philanthropic
organizations to support the provision of high-quality preschoot classrooms. The commitment of
these entities is strong, ensuring that the possibilities of this grant opportunity will become a reality.

Our city has universally supported the promotion of school readiness by enhancing the sociat and
cognitive development of low-income children through the provision of health, educational, nutritional,
social, and other services that are deemed necessary. Research tells us the importance of the early
years for young children's success throughout life. This grant will contribute to the high-quality
preschool classrooms that will affect children's continued success in the early grades while also
increasing access for children who currently do not have options available to them.

| am eager to work in support of this grant and bring this exciting opportunity to fruition. Please keep
me apprised of the status and | look forward to hearing of its funding and the opportunity to work
together in the near future.

Sincerely,
(b)(6)

Peter Westerholm
Counciimember, District 8

PWirh
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METROPOLITAN COUNCIL

Metro Council Of!ice

BURKLEY ALLEN
Metro Council 18t District
3521 Byron Avenue e Nashville, TN 37205
Telephone 615-383-6604

October 9, 2014

Governor Bill Haslam
1st Floor, State Capitol
Nashville, TN 37243

Dear Governor Haslam:

As the Metro Davidson County Council Member for District 1, | strongly support Tennessee's
application for a federal Preschool Development — Expansion Grant that will increase access to high-
quality preschool classreoms for children in high-need communities. | am ready to offer any support
necessary for Tennessee and Nashville to embrace this opportunity.

| support the decision to work with the high needs communities that Metro Nashville Public Schools
(MNPS) serves. The school districts, Head Start, public and private childeare, and family child care
serving children in these communities strive to provide the best learning opportunities for four-year-
olds in their programs. MNPS and Shelby County both have support from local and philanthropic
organizations to support the provision of high-quality preschool classrooms. The commitment of
these entities is strong, ensuring that the possibilities of this grant opportunity will become a reality.

Our city has universally supported the promotion of school readiness by enhancing the social and
cognitive development of low-income children through the provision of health, educational, nutritional,
social, and other services that are deemed necessary. Research tells us the importance of the early
years for young children’s success throughout life. This grant will contribute to the high-quality
preschool classrooms that will affect children’s continued success in the early grades while also
increasing access for children who currently do not have options available to them.

| am eager to work in support of this grant and bring this exciting opportunity to fruition. Please keep
me apprised of the status and | look forward to hearing of its funding and the opportunity to work
together in the near future.

Sinceraly,
(b)(6)

—

L=

Burkley Allen
Councilmember, District 18

BA/rh
PR/Award # 54198150026
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METROPOLITAN GOVERNME

One Public Square, Suite 204
Nashville, Tennessee 37201

Office: 815 862-6780

Email: karen.johnson@nashville.gov

£ " 2928 Moss Spring Drive
: Antioch, Tennessee 37013
Home: 615 977-6721

www. district29community.blogspot.com

KAREN Y. JOHNSON
Councilwoman, District 29
www.karenjohnson.org

QOctober 9, 2014

Governor Bill Haslam
1st Floor, State Capitol
Nashville, TN 37243

Dear Governor Haslam:

As the Metro Davidson County Council Member for District 1, | strongly support Tennessee's
application for a federal Preschool Development — Expansion Grant that will increase access to high-
quality preschool classrooms for children in high-need communities. | am ready to offer any support
necessary for Tennessee and Nashville to embrace this opportunity.

| support the decision to work with the high needs communities that Metra Nashville Public Schools
(MNPS) serves. The school districts, Head Start, public and private childcare, and family child care
serving children in these communities strive to provide the best learning opportunities for four-year-
olds in their programs. MNPS and Shelby County bath have support from local and philanthropic
organizations to support the provision of high-quality preschool classrooms. The commitment of
these entities is strong, ensuring that the possibilities of this grant opportunity wili become a reality.

Our city has universally supported the promotion of schoo!l readiness by enhancing the social and
cognitive development of low-income children through the provision of health, educational, nutritional,
social, and other services that are deemed necessary. Research fells us the importance of the early
years for young children's success throughout life. This grant will contribute to the high-quality
preschool classrooms that will affect children’'s continued success in the early grades while also
increasing access for children who currently do not have options available to them.,

| am eager to work in support of this grant and bring this exciting opportunity to fruition. Please keep
me apprised of the status and | look forward to hearing of its funding and the opportunity to work
fogether in the near future.

Cinooraly

QI

Karen Y. Johnson
Councilmember, District 29

KYJirh

Antioch o Edge-O-Lake  RYAYIRRGAIURE® o Priest Lake . Una
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METROPOLITAN COUNCIL

Member of Council

FABIAN BEDNE

Metro Council 315t District
[listoric Metro Courthouse e One Public Square, Suite 204 ®Nashville, TN 37219
Tclephone 615-829-6226

October 9, 2014

Governor Bill Haslam
1st Fioor, State Capitol
Nashville, TN 37243

Dear Governor Haslam:

As the Metro Davidson County Council Member for District 1, | strongly support Tennessee’s
application for a federal Preschool Development — Expansion Grant that will increase access to high-
quality preschool classrooms for children in high-need communities. | am ready to offer any support
necessary for Tennessee and Nashville to embrace this opportunity.

| support the decision to work with the high needs communities that Metro Nashville Public Schools
(MNPS) serves. The school districts, Head Start, public and private childcare, and family child care
serving children in these communities strive to provide the best learning opportunities for four-year-
olds in their programs. MNPS and Shelby County both have support from local and philanthropic
organizations to support the provision of high-quality preschool classrooms. The commitment of
these entities is strong, ensuring that the possibilities of this grant opportunity will become a reality.

Our city has universally supported the promotion of school readiness by enhancing the social and
coghitive development of low-income children through the provision of health, educational, nutritional,
social, and other services that are deemed necessary. Research tells us the importance of the early
years for young children’s success throughout life. This grant will contribute to the high-quality
preschool classrooms that will affect children’s continued success in the early grades while also
increasing access for children who currently do not have options available to them.

| am eager to work in support of this grant and bring this exciting opportunity to fruition. Please keep
me apprised of the status and | look forward to hearing of its funding and the opportunity to work
together in the near future.

Sincerely,

(b)(6)

1 1}
Fabian Bedne
Councilimember, District 31

FB/rh
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Metropolitan Nashville Education Association
531 Fairground Court | Nashville, TN 37211 | 615-726-1499

Qctober 9, 2014

Governor Biill Haslam
1st Floor, State Capitol
Nashville, TN 37243

Dear Governor Haslam:

As president of the Metropolitan Nashville Education Association (MNEA), |
strongly support Tennessee's application for a federal Praschool
Development — Expansion Grant that will increase access to high-quality
preschool classrooms for children in high-need communities. [ have been in
communication with the state Department of Education since the
announcement regarding the proposed RFG and am ready to offer any
support necessary for Tennessee to embrace this opportunity.

[ support the decision tc work with the high needs communities that Metro
Nashville Public Schools (MNPS) and Shelby County serve. The school
districts, Head Start, public and private childcare, and family child care
serving children in these communities strive to provide the best learning
opportunities for four-year-olds in their programs. MNPS$ and Shelby County
both have support from local and philanthropic organizations to support the
provision of high-quality preschool classrooms. The commitment of these
entities is strong, ensuring that the possibilities of this grant opportunity will
become a reality.

MNEA, along with the Tennessee Education Association {TEA) our state
affiliate, has universally supported the promotion of school readiness by
enhancing the social and cognitive development of low-income children
through the provision of health, educational, nutritional, social, and other
services that are deemed necessary. Research telis us the importance of
the early years for young children’s success throughout life. This grant will
centribute to the knowledge of how high-quality preschool classrooms affect
children’s continued success in the early grades, while also increasing
access to high-quality preschool classrooms for children who cutrently do
not have this option available to them.

| am eager to work in support of this grant and bring this exciting opportunity
to fruition. Please keep me apprised of the grant's status. | look forward to
hearing of its funding and the opportunity to work together in the near future.

Sinceraly

(b)(6)

Stephen C. Henry
President
Metropolitan Nashville Education Association

PR/Award & 54138150026
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STATE OF TENNESSEE
DEPARTMENT OF EDUCATION

BILL HASLAM NINTH FLOOR, ANDREW JOHNSON TOWER KEVIN HUFFMAN
GOVERNOR 710 JAMES ROBERTSON PARKWAY COMMISSIONER
NASHVILLE, TN 37243-0375

October 13, 2014

Governor Bill Haslam
1st Floor, State Capitol
Nashville, TN 37243

Dear Governor Haslam:

As Chair of the Metropolitan Nashville Public Schools Board of Education, | strongly support
Tennessee’s application for a federal Preschool Development — Expansion Grant that will increase
access to high-quality preschool classrooms for children in high-need communities. | have been in
communication with the state Department of Education since the announcement regarding the
proposed RFG and am ready to offer any support necessary for Tennessee to embrace this
opportunity.

| support the decision to work with the high needs communities that Metro Nashville Public Schools
{MNPS) and Shelby County serve. The school districts, Head Start, public and private childcare, and
family child care serving children in these communities strive to provide the best learning opportunities
for four-year-olds in their programs. MNPS and Shelby County both have support from local and
philanthropic organizations to support the provision of high-quality preschool classrooms. The
commitment of these entities is strong, ensuring that the possibilities of this grant opportunity will
become a reality. .

Metro Nashville Public Schools has universally supported the promotion of school readiness by
enhancing the social and cognitive development of low-inceme children through the provision of
health, educational, nutritional, social, and other services that are deemed necessary. Research tells
us the importance of the early years for young children’s success throughout life. This grant will
contribute to the knowledge of how high-quality preschool classrooms affect children’s continued
success in the early grades while also increasing access to high-quality preschool classrooms for
children who currently do not have this option available to them.

| am eager to work in support of this grant and bring this exciting opportunity to fruition. Please keep
me apprised of the status and I lock forward to hearing of its funding and the opportunity to work
together in the near future.

Sincerely,
(b)}(6)

!
Sharon Dixon Gentry, Ed. D
Chair
Metropolitan Nashville Public Schools Board of Education

PR/Award & 54138150026
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October 9, 2014

Governor Bill Haslam
1st Floor, State Capitol
Nashville, TN 37243

Re: Letter of Support for Preschool Expansion Grant.
Dear Governor Haslam:

On behalf of the Nashville Area Chamber of Commerce, we are writing to express our support
of Tennessee’s application for a federal Preschool Development Expansion Grant.

We appreciate the state's decision to focus this effort within Metro Nashville Public Schools
(MNPS) and Shelby County. We believe the providers serving the four-year-olds in our
community including MNPS, Head Start, and private childcare operators will work together to
continue to provide high quality Pre-K classrooms.

The Nashville Area Chamber of Commerce believes that improvement of our education system
is essential in assuring the future prosperity of our city and the Middle Tennessee region. The
level of school readiness for our community'’s children is important to their future success. This
grant will contribute to the knowledge of how high-quality preschool classrooms affect children’s
continued success in the early grades and will also increase access to high-quality preschool
classrooms for children who currently do not have this option available.

Sincerely,

(b)(6)

Ralph Schulz
President & CEQ

211 Commerce Street, Suite 100
MNashville, Tennessea 37201

phorne - 615.743.3000
fax - 615.256.3074
online -~ nashwillechamber.com




Nashville
Public Education

[ OaLEM A T

Octoher12, 2014

Governor Bill Haslam
1st Floor, State Capitol
Nashville, TN 37243

Dear Governor Haslam:

On behalf of the entire Board of Directors and senior leadership of the Nashville Public Education
Foundation, we wish to convey our strong support for Tennessee’s application for a federal
Preschool Development — Expansion Grant. We see investments in high quality preschoof
programming as an esscntial part of a farger effort to transform public education opportunities for
high need populations across the state, Nashville in particular. While there is decp public and
private sector suppoit for these efforts locally, the federal funding is crucial to our efforts to
accelerate expansion and further enhance the quality of preschool programming. We have been
in communication with the Tennessee Department of Education since the announcement
regarding the proposed RFG and stand ready to offer any support nccessary for Tennessee to
embrace this opportunity.

In particular, we support the decision to work with the high needs communities served by Metro
Nashville and Shelby County public schools. These communities, in particular, face particularly
acute needs. But perhaps more significantly, both Nashville and Shelby County have made
quality preschool a top priority locally, with deep support and leadership not only within the
school district, but alsc from a host of private and philanthropic organizations across their
respective communities, In so many communities, you have only tangential support from the
private sector for these programs, but in both Nashviile and Memphis, you have a deep,
collective commitment on the part of many private and philanthropic interests, Commitment from
organizations like the Nashville Public Education Foundation and others will help ensure the
possibilities that this grant opportunity will become a reality.

Research tells us the importance of the early years for young children’s success throughout life.
This grant will contribute to the knowledge of how high-quality preschool classrooms affect
children’s continued success in the early grades while simultaneously expanding access to high-
quality preschool classrooms for children who currently do not have this optien available to them.
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We are eager to support this grant and stand ready to do whatever is necessary to ensure
Tennessee's application is seen in the very strongest light possible. Please keep us apprised of
the status of the state’s application for federal grant funding and any further support we can lend.

Sincerely,

(b)(6) 8

Shannon Hunt
President & CEC

PR/Award & 54138150026
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October 14, 2014

Governor Bill Haslam
1st Floor, State Capitol
Nashville, TN 37243

Dear Governor Haslam:

As president of PENCIL Foundation, a nonprofit that manages business-schoc! partnerships
for Metro Nashville Public Schools, | strongly support Tennessee’s application for a federal
Preschool Development — Expansian Grant that will increase access to high quality
preschool classrooms far children in high-need communities.

PENCIL is committed to working with the high need communities that Metro Nashville
Public Schools (MNPS) serves. The school district, Head Start, public and private childcare,
and family childcare serving children in these communities strive to provide the best
learning opportunities for four-year-oids. Our community partners and PENCIL staff have
seen firsthand the progress that at-risk children make when provided with high quality
preschool programs. MNPS and Shelby County both have support from local and
philanthropic organizations to support the provision of high-quality preschool classrooms.
The commitment of these entities is strong, ensuring that the passibilities of this grant
oppartunity will became a reality,

PENCIL Foundation believes in supporting school readiness by enhancing the social and
cognitive development of low-income children through the provision of health,
educational, social, and other services. As part of that support, we will be active in
recruiting PENCIL Partner businesses and nonprofits that can team with educators to help
low-income children succeed. This grant will contribute to the knowledge of how high-
guality preschool classrooms affect children’s continued success in the early grades, while
also increasing access to high-quality preschool classraoms for children who currently de
not have this option available.

PENCIL board and staff are eager to work in support of this grant and bring this opportunity
to fruition. We look forward to hearing the good news that pre-K children in Nashville and
Memphis are getting a needed boost through this grant.

Sincerely,

(b)(6)

Connte Williams
President & CEQ
PENCIL Foundation

PR/Award & 54138150026
Page e148



fennifer N. Q. Littlejohn

Tennessee State Director.
ae O 111 South Highland Street
Memphis, TN 38111

Bleck Alliance for Educational Optiens P. (800} 378-4065
October 10, 2014

The Honorable Bill Haslam
Governor of Tennessee
1% Floor, State Capitol
Nashville, TN 37243

Dear Governor Haslam:

On behalf of the Black Alliance for Educational Options (BAEQ), we are writing to lend our support to the State’s
application for the U.S. Department of Education Preschool Development Expansion Grant.

Tennessee BAEQ is pleased that two of our largest counties—Davidson and Shelby—have been designated as
sub-grantees and believe that, if successful, the grant will provide an opportunity to serve more children across
our great state.

As you may know, BAEO has been fighting for nearly 15 years to increase access to high-quality educational
options for Black children by actively supporting transformational education reform initiatives and parental
choice policies that empower low-income and working class Black families.

We support a wide array of parent choice, including, charter schools, means-tested vouchers, private school
scholarships, home school, public-private partnerships, and effective innovations in traditional public schools.
We also support issues such as Common Core, school accountability, teacher effectiveness, and school
governance in order to support a well-functioning educational choice eco-system and improved outcomes for
Black children who remain in district-run schools.

We believe a coordinated early childhood development structure in Tennessee will help provide children from
low-income and working class families with a foundation for learning that will ensure a smooth transition into

formal schooling and enable them to reach their full potential.

Qur ultimate vision is that low-income and working class Black families are empowered to choose high-quality
primary and secondary educational options that enable their children to pursue the college or career path of
their choice, become economically independent adults, and engage in the practice of freedom.

We thank you in advance for your leadership and consideration of this request.

For the children,

(b)8B)

(b)8B)
Jennifer N. O. Littlejchn Ken Camphell
Tennessee State Director President

Mission:
To increase access to high-quality educational options for Black children by actively supporting parental choice policies and

programs that empoWdHBWAID SAIER Ai8ng -class Black families.
wiRagmeddthrg
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QOctober 13, 2014

The Honorable Bill Haslam
Governor of the State of Tennessee
First Floor, State Capital

Nashville, TN 37243

Dear Governor Haslam:

Please accept this letter of support on behalf of the Achievement School District {ASD) for the Pre-Kindergarten
(Pre-K) Grant being submitted by the Tennessee Department of Education.

The ASD exists to transform the Priority Schools in the bottom 5% in academic performance in the State —three-
quarters of which are in Memphis —to the top 25% in five years. Our schools serve predominantly impoverished
neighborhoods with the vast majority of our students coming from low-income households. Despite these
obstacles, we know our students can achieve at the same level as their more affluent peers when they are given
access to the same opportunities and resources. .

An important aspect of this is access to quality Pre-K programs. We are committed to partnering with Shelby
County Schools as a part of a Pre-K consortium in order to set our students up for success prior to entering
elementary school. The transformative potential of quality early childhood education combined with a quality
K —12 education is immense. Based on this fact and the body of evidence that supports it, the ASD included 11
Pre-K classrooms at our schools last year serving 220 children. This year we increased our number of Pre-K
classes to have 15 classes with approximately 300 children.

Based on a positive outcome of this grant submission, we hope to substantially expand the Pre-K opportunities
for students in some of Tennessee's most disadvantaged communities. Thank you for considering our
application and for your continued support of our wark across the state to ensure every student in Tennessee
is given access to a quality education.

Sincerely,

(0)(6)

Chris Barbic
Superintendent
Achievement School District

(9013 4146.3119 A ACHEYRWAMESHDRISISIRICT.ORG
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MEMPHIS CITY COUNCIL
Jim Strickland

* 5 Chairman
- N William C. Boyd Bill Morrison
Tamas d Joe W, Brown Janis Fullilove
* Harold B. Cotllins Wanda M. Halbert
Kemp Conrad Reid Hedgepeth
George Shea Flinn, [T Myron Lowery
Lee Hatris Edmund H. Ford, Ir.
TENNESSEE
Qctober 9, 2014

The Honorable Bill Haslam
(Governor of the State of Tennessee
1* Floor, State Capitol

Nashville, TN 37243

Dear Governor Haslam:

As Chairman of the Mempbhis City Council, I am pleased to write this letter to express our strong
support for the State of Tennessee’s application for the U.S. Department of Education’s
Preschool Development grant, We are truly appreciative and grateful that Memphis/Shelby
County has been designated as one of the two communities along with Nashville that will recelve

funds.

This grant will affect a great number of children in our city. Memphis has grear need for
expansion of our pre-k program. Memphis includes some of the poorest census tracts in the
state, and many of these children begin school with little or no preparation in basic children’s
skills (without knowledge of address, phone number, birth date, colors, safety rules, and who are
never read to); or those who simply endure the ills of urban poverty and neglect which they have
not created nor have control over. These children are often born into a family and a world

unprepared for them.

As an elected leader, | am passionate about pre-k. We must provide a boost, an early head start,
to help these children develop the necessary skills to take care of themselves in the future. We
know that lifetime patterns are developed in children early. It is imperative that we provide the
most effective pre-k opportunities and create healthy, secure environments conducive to their
learning and growing and living out their full potential.

Last year | led the effort for additional pre-k funding by proposing a sales tax referendum
earmarked for pre-k funding. Sadly, the referendum did not pass, but I am not deterred. I will
continue to be a relentless advocate for pre-k and look for ways that the City can participate and
contribute in making quality pre-k accessible to all the children of Memphis.

Thank you for the work you do to create a positive and productive future for the children of

Tennessee and a special thank you ﬁo%}’klga(r:dhglgf%%%g Meemphis.
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Sincerely,

(b)(6)

Jim Strickland
City Council Chairman

/g
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The Honorable Bill Haslam
Governor of the State of Tennessee
™ Floor, State Capilol

Nashville, TN 37243

Deur Governor Haslam;

I am writing to express my strong and enthusiastic support for the State ol ‘Tennessee's
application for the Preschool Development Grant to the U.S. Department ol Fducation. The
federal government has made a commitment to increase access to quality preschool [or children
who are high risk and under resourced. I is gratifying that the state ol Tennessee will lake
advantage ol this commitment by submilling a competitive application for these funds.

Morcover, 1 am pleased that Shelby County is designated as one of the communitics that will
receive tunding from this grant if the State’s application is successful. As the largest county
within the Statc of Tennessee with a significant population below the poverty level and (he
continucd need to address the achicvement gap between those from economically disadvantaged
homes and those who are less disadvantaged, it is critical for this community to be included.
Access 10 quality carly educational experiences is a key way (o address this achievement gap by
ensuring that these children are ready to learn when they enter kindergarten.

It is noteworthy that Shelby County government has shown a commitment (o support pre-k with
monics allocated and designated specifically for new pre-k classroom for the 2014-15 school
year.  Additionally, there is strong support in the business, educational and philanthropic
community lor access to quality preschool for all students.

Again, } would like to express my support for Tennessee and specifically the Memphis/Shelby
County community in its application [or these federal [unds,

As always, I remain,

M{)sl sincerghy, /&
(b)(6)

/\ teve Cohen TN .
Member of Congress

PR/Award # 54138150026
sy DL WY CTED AR
péﬁen%ﬁ

.11



yelelal
&)}
EARLY SUCCESS COALITION

October 7, 2014

The Heoneorable Bill Haslam
Governor of the State of Tennessee
1*! Floor, State Capita!

Nashville, TN 37243

Dear Governor Haslam,

We are writing on behalf of The Early Success Coalition (ESC) to express our strong and enthusiastic
support for Tennessee's application for the US Department of Education’s Preschool Develcpment grant.
The ESC ts a broad-based collaborative with over 70 member agencies. ESC promotes and expands
effective outreach, education and direct services for families with young children, from pre-conception to
age eight, that together offer families an integrated, comprehensive set of resources to help them provide
their children with the strongest foundation for lifelong success. One of the community outcomes of the
ESC is to increase school readiness in Shelby County. Quality pre-k has been identified as one of the
strategies to ensure that our children receive a strong start in life. Children who receive a high-quality
early childhood experience are more likely to graduate from school, maintain a job, and contribute to
society.

High quality early childhood learning opportunities effectively help get children ready for and succeed in
school. An impertant component of high quality learning opportunities includes providing a nurturing
environment to the students and support to the parents. Most recently the ESC, in partnership with
People First, The Urban Child Institute and Shelby County Schools, has initiated a pilot project in six pre-k
classrooms. We have provided training to pre-k teachers in the Nurturing Parenting curriculum, an
evidence-based parenting program, and will provide technical assistance to the teachers and Shelby
County Schools throughout the coming year. We will assist the teachers in implementing the principles of
Nurturing Parenting in their classrooms and providing training in the Nurturing Parenting curriculum to the
parents of their students.

in 2013-2014, barely one-third of the children entering kindergarten in Shelby County entered schooi
ready to learn. Also this past year, only about one-third of our students were proficient in reading by third
grade. We understand that the program outline in the state's application is cne that focuses on building a
strong continuum from pre-k through third grade. The ESC has also established as one of our community
outcomes improved third grade academic achievement. We have partnered with Seeding Success to
participate in our community’s effort toward a collective impact on the “cradle to career” agenda. In this
partnership with Seeding Success, the ESC has formed a Community Action Network of providers in early
childhood to work toward a common goal and ensure continuous improvement in school readiness.

We applaud you for competing for this funding and pledge our fuli support for expanding quality pre-k in
Tennessee.

Sincerely,
(b)(6) (b)(6)
Sandra Allen Keisha Walker
Co-Chair, Early Success Coalition Co-Chair, Early Success Coalition

50 PEABODY PLACE, SUITE 400 » MEMRBRIS.WEW 383M2ee FH26901) 2874700 FAX (901) 287-4701
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Congress of the United States
PHouse of Pepresentatives
WWashington, DE 203154208

QOctober 10, 2014

The Honorable Bill Haslam
Governor of the State of Tennessee
1™ Floor, State Capitol

Nashville, TN 37243

Dear Governor Haslam:

I am writing to express my support for the State of Tennessee’s application for the Preschool
Development Grant to the U.S. Department of Education. It is very encouraging the state of
Tennessee will take advantage of a matching grant that will support local priorities.

The grant funds would be combined with existing funds from the Shelby County government to
support pre-k and to create new pre-k classrooms for the 2014-15 schoo! yecar, No one
understands what the educational needs are in West Tennessee better than West Tennessee
families and teachers. These matching grant funds will assist in supporting our local priorities.

Additionally, [ am pleased to see strong local support in the busingess, educational and
philanthropic community for access to quality preschool for all students with matching funds
from eight other organizations.

Furthermore as a parent, [ believe it is vital we take an active role in our children's cducation and
activitics to ensurc they have the same if not more opportunities than we enjoy today. Children
arc our future, and their education is an investment in strengthening our nation.

Should you have any further questions, please contact my Deputy Chief of Staft, Scott Golden in
my Jackson, Tennessee office at 731-423-4848,

Sincerely,

(b)(6)

Stephen Fincher="
Member of Congress
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CHAIRMAN'S CIRCLE

Muaking Memphis Great.

Friday, October 10, 2014

The Honorable Bill Haslam
Governor of the State of Tennessee
1¥ Floor, State Capitol

Nashville, TN 37243

Dear Governor Haslam:

As Co-Chairs of the Greater Memphis Chamber's Chairman’s Circle and Chair of the Chairman’s Circle “Moon
Mission” for Pre-K Education, we are writing to thank you for your leadership.in Education and let you know how
much we appreciate your willingness to advance the State of Tennessee’s application for the Preschoal
Development Expansion Grant to the U.S. Department of Education. As a newly formed leadership group
representing the Memphis Business Community, one of our “Moon Missions” is to ensure quality Pre-K
Education is available for all children in Memphis ages 0-K. On behalf of the 104 members {(attached) of the
Chairman’s Circle, we want you to know you have our full support in the pursuit of this grant and are available to
provide assistance in bringing these critical education dollars to. Memphis and Nashville.

This grant will allow Memphis te add 50 new classrooms providing Quality Pre-K to 4 year olds. The grant also.
provides for “wrap around” services so that these children have the support needed to be prepared for
kindergarten and beyond. In addition, the grant will allow wrap around services to be provided to our
community partners who provide 32 classrooms.

Thank you again for making education reform and improvement a priority for your administration. The
Chairman’s Circle shares your commitment and will continue to advance priorities to Make Memphis Better.

Sincerely,
(b)8B)

®)E) (B)(®) )
Kathy Buckman Gibson Calvin Andersen Duncan Williams, Leigh Shockey
President & COO Sr. VP, Corporate Affairs President CEO
Buckman International BlueCross BlueShield of TN Duncan-Williams, Inc.  Drexel Chemical
(G

o

Phil Trenary Richard Smith
President & CEC Vice President, Global Trade Services
Greater Memphis Chamber FedEx Corporation

PR/Award # 54198150026
CHAIRMAN'S CIRCLE 22 N. FRONT STREERa9SelTE 200 || MEMPHIS, TN || 38103 | 901.543.3520
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Octlober §, 2014

The Honorable Governor Bill Haslam
Crovernor of the State of Tennessce
Ist Floor, State Capitol

Nashville, TN 37243

Dear Governor Haslam:

Itis with great excitement that I share the Hyde Family Foundations whoiehearted support of the State of
Tennessee’s application to the U.S. Department of Education for the preschool development grant.

In 2013, a number of civic, philanthropic and public leaders came together on behulf of a baliot measure
to ereate a pre-K funding stream in the City of Memphis. Though the ballot measure {ailed. it solidified
Memphis’ commitment to expanding the number of high quality pre-K seats for low-income students.

Now, in 2014, those same stakeholders have helped position Memphis and Shelby County 1o leverape this
federal grant opportunity and accelerate academic opportunities for students. With m Shelby
County government funding already allocated to pre-K for the 2014-2015 schoo! year (and each ol the
next four years), 20 additional pre-K classrooms have opened. Such persistence is an undeniable
representation of the commitment our community has made 1o prioritizing and sustaininy high quaiity.
carly childhood education.

As you know, our Foundations” work is rooted in closing the achievement gap for k12 fow-income
students by increasing their access to high-quality education. So, we support this grant net only because
of its focus on increasing access, but also, because of its focus on inereasing the quality of education from
pre-K to second grade. With only 32% of third grade students proficient in Reading and 44% proficient in
Math, there is a clear need to clarity what it takes to create quality, carly childhood programming,

Thus, the Hyde Family Foundations would like this letter (o serve as a commitment o supplement and
help sustam newly added pre-K seats with a comprehensive student evaluation process. We believe
adding this component will be essentiat to informing the ercation of aligned instruction up 10 the 3" grade
and ensuring ecarly student growth. Indeed, we are committed to using this grant as an opportunity 1o
accelerate academic achicvement for the children of Shelby County and hopelully. create a blugprint for
national early childhood practices.

Thank you for this opportunity and please contact me directly if you have any questions.

Sincerely

(b)(6)

Teresa Sloyan
Executive Director

PR/Award & 54138150026
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October 9, 2014

Governor Bill Haslam
Office of the Governor
Tennessee State Capital
Nashville, TN 37243-0001

Dear Governor Haslam:

I write as the newly hired manager of Head Start services (118) for Shelby County Schools (SCS). providing continuity for the
services that { administered previously through Shelby County Government {SCG). On September 23, 2013, a resolution was
adopted by the Shelby County Commission o “encourage and urge™ SCS to apply 1 be the HS grantee for services in the
county. This resolution was a reflection of the strong and effective partnership forged between SCG’s Head Start program and
the school district during my tenure with SCG. As stated in the resolution. the Shelby County Commission’s consensus was
that “it is in the besl interest of the entire community for the Head Start Program to continue for at-risk children and be
administered by a publically funded educational organization in Shelby County.”

[ am pleased to report significant progress in the first several months of the HS program under SCS management.

*  We have entered into a contract for defivery of 118 services with Porter-Leath, the county’s Farly Head Starl agency.
thus erhancing opportunities to build a continuum of services for children aged 0 to 3 as they approach the age
served by HS.

*  We have begun the work of aligning HS with SCS practices in the Pre-K 1o Grade 2 continuum,

* W have strengthened SCSs connections to the Achievement School District (ASD} by offering HS wraparound
comprehensive services and/or HS base funding to 13 Pre-K classrooms in ASD schools.

*  Woc have identified new opportunities to strengthen the HS comprehensive services program through participation in
planning discussions with district offices that provide such services as vision and hearing screening.

*  Through our Advisory Council and other HS mechanisms, we are raising SCS awareness of county-wide initiatives
ta expand Pre-K access, especially for economically disadvantaged students.

I enthusiastically support SCS’s participation in the Shelby County Consortium formed as part of the Preschool Development
(irant — Expansion Grant application process. | look forward to Tennessee’s selection for funding through this program. |
firmly believe that the proposed expansion and quality enhancement activities are perfectly aligned with the HS vision for
comprehensive services, my staffs work 1o date to promote that vision, and my personal vision that all children should be
provided the supports thev need to succeed in learning, no matter their zip code.

Reuards, /

(b)(6)

s dolin L. Lovelace 7
()ggram imtiatives Manager
Shelby County School District
Early Childhood Division

{9013 416-3450

Shelby County Scheols offers educational and employment opportunities without regard to
race, colorn national origin, religion. sex, or disabifity.

PR/Award & 54138150026
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October 8, 2014

The Honorable Bill Haslam
Governor of the State of Tennessee
1% Floor, State Capital

Nashville, TN 37243

Dear Governor Haslam:

On behalf of the Memphis Association of the Education of Young Children (MAEYC) | am submitting this letter of
support for the U.S. Department of Education Preschaol Development Expansion Grant. We are very excited that

Memphis, along with Nashville has been designated as a sub-grantee and will receive funding if this application is
successful.

MAEYC is the local affiliate of the National Associatian for the Education for Young Children {NAEYC), the largest and
most influential advocate in early care and education in the United States. Approximately 300 early childhood
professionals are local members of MAEYC. Members and others take advantage of our professional development
trainings, conferences, learning institutes, and special events. We connect qualified professionals from a range of
disciplines and experiences to help solve practice problems, develop leaders, and assist staff to better serve children
and families. Many of our members work daily with children birth to age five in local childcare and pre-k environments.
No one understands better than us the ongoing needs of this population in cur community.

Thank you again for supporting the submission of this proposal. We are ready to stand together with you in support of
Tennessee’s youngest children.

Sincerely,

(b)(6)

Sandy Guntharp

LA T ol e 4

(b)(6)

T rga_rgbﬁ:ott
- MAEYC Preident




MARK

Shelby County Government

H. LUTTRELL, JR.
MAYOR

October 2, 2014

The Honorable Bill Haslam
Governor of the State of Tennessee
1% Floor, State Capitol

Nashviile, TN 37243

Dear Governor Haslam:

During my four years as Mayor of Shelby County, one of the greatest challenges
has been the need to prioritize government spending to further the greatest
needs of the community. 1 am convinced that one of the more serious
shortcomings in our county is the lack of opportunity for many families to
participate in Pre-Kindergarten (Pre-K} schooling for their children. My
Administration with support from the County Commission has shown a
commitment to Pre-K by allocating from prior year efficiency savings, $ (b)®) Iin
new money in 2014 specifically earmarked for new classrooms.

The purpose of this letter is to express my ungualified support for the State of
Tennessee’s application for a Pre School Development Expansion Grant. | am
particularly pleased that Shelby County is identified in the application as one of
the communities that will receive funding for a pilot project to both improve the
quality and increase the number of seats of voluntary Pre-K for Sheiby County
children.

In further support of this grant appiication, | assure you that | will seek o aliocate
at least §[(b)4)  |in each of the next four years throughout the life of the grant to
support thisexpansion of Pre-K services. This allocation will require County
Commission approval but | anticipate that it will be in agreement with the need.

Please feel free to contact me to discuss this matter further or if you have any
questions.

Sincoraiy s

(b)(6)

Mark H. Luttrell, Jr,
Mayor

VASCO A SMITH, 1R ADMINISTRATION BUILDING
160 Narth Main Street. Suite 850 + Memphis, TN 38103 + 901-222-2000 « Fax Q01-222-2605
WPRMASKIS S8 PE0026
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m A C WHARTON, JR.
MaAyoRr

TENNESSEE

October 10, 2014

The Honorable Bill Haslam
Governor of the Statc of Tennessee
First Floor, State Capital
Nashville, TN 37243

Dear Governor Haslam:

I'am writing to express my full support for the state of Tenncssee’s application for a federal Pre
School Development Expansion Grant, and to offer my commitment to pursue sustainability
funding following the four year grant period.

In my years serving as City of Mcmphis Mayor and before that as Shelby County Mayor, I have
been keenly aware of the critical role of high quality early learning in developing human capital,
and havc led initiatives to advance that end, including Books from Birth and the Ready Set Grow!
child care accreditation facilitation project at University of Memphis.

Inrecent polls, it has been made clear that the vast majority (/o) of Memphis and Shelby
County citizens support government funding for the expansion of a high quality early education,
I believe that a rigorously evaluated early leaming demonstration program, such as the one being
proposed in Memphis and Shelby County through this federal grant opportunity, will provide a
roadmap for how our community can sealc successful early learning outcomes, and ensure our
children are proficient in literacy, numeracy and social-emotional skills by that important
learning milestone of 3 grade.

Sincerely, 2
(b)}(6)

L

A C Wharton, W
Mayar

PR/Award # 54188150026
Suite 700 + 125 N. Main Street + Memphis, Tenngssee, 381032078 « (901) 576-6000 + FAX (901) 576-6018



memphis

October 14, 2014

The Honarable Bill Haslam
Governer of the State of Tennessee
First Flogr, State Capital

Nashville, TN 37243

Dear Governor Haslam:

| am writing on behalf of Memphis Tomorrow to express our full support for the state of Tennessee’s
application for a federal PreSchool Development Expansion Grant.

As an association of CEOs of Shelby County’s largest businesses, we joined our national colleagues at the
Business Roundtable in recognizing more than a decade ago that investing in high quality early
education makes good sense. Pay now, or pay more later. High-quality early learning programs build a
critical foundation for future educational achievement — with studies showing that children who attend
high-quality early childhcod education pregrams are mare likely to excel in school, graduate from high
school, stay out of trouble and earn higher wages than those who do not attend such programs.

That said, we know that program quality varies considerably, and with government budgets highly
constrained, it is essential that investments be made only in high quality programs. For that reason we
are very enthusiastic about this opportunity for Tennessee to pursue a rigorously evaluated high quality
early learning demonstration program that simultaneously expands learning opportunities to our state’s
children. .

We have consistently advocated for policy and invested in lacal programming to support high quality
early learning, have actively supported the development of this federal grant application and applaud
your support for the demonstration project that an award would fund. We understand and appreciate
that sustainability funding will be critical following a successful demonstration, and commit to actively
support future government and philanthrepic investments in sustaining and scaling the program.

Regards,

(b)(6)

Blair Taylor
President

Cc: Members of Memphis Temorrow Board of Directors (http://memphistomorrow.org/leadership )

PR/Award & 54138150026
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PEOPLE
FIRST

Cctober 7, 2014

The Hongrable 8ill Haslam
Governor of the State of Tennessee
1% Floor, State Capitol

Nashville, TN 37243

Dear Governor Haslam:

On behalf of PecpleFirst Partnership, | am writing to express strong and enthusiastic
support for the State of Tennessee’s application for the Preschool Development Grant
to the U. S. Department of Education. As the education and talent component of
Memphis Fast Forward, PeopleFirst advances a “cradle to career” agenda to improve
student academic outcomes and ultimately build a well-educated workforce. Quality
pre-k for all Shelby County chiidren is one of our top priorities and we have been
fnvolved over the past several years in advacacy for improved quality and access to
iocal pre-k classrooms. In fact, PeopleFirst has partnered with the Greater Memphis
Chamber to bring community stakeholders together to identify strategies to accomalish
this pressing goal.

We are particularly excited that Memphis/Shelby County has been designated as one of
the two communities, along with Nashviile, to receive funding if the state is successful
in its grant application. In 2013-14, barely one-third of our kindergarten students
entered school ready to learn. Similarly, this past year, roughly one-third of our
students were proficient in reading by third grade. We believe that there is a strong
correlation between school readiness and the ability to achieve reading proficiency by
this important benchmark year. We understand that the program outlined in the
State’s grant application is one that will focus heavily on building a strong continuum
from pre-k through third grade. This, we believe, is critical to success.

As the community's education leadership table, comprised of key leaders in the
education, government, business, faith and philanthropic sectors, PeopleFirst stands
ready to help in any way we can to build and maintain support for additional pre-k, so
that we will be able to sustain the effort beyond the period of the grant.

Again, we want to applaud you for competing for this funding and pledge our full
support for expanding quality pre-k in Tennessee.

Sincerely, —

(b)(6)

Barbara U Prescott, PhD

Executive Directopg » o4« s4198150026
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Qctober 7, 2014

The Honarable Bill Haslam
Governor of the State of Tennessee
1st Floor, State Capitol

Nashville, TN 37243

Dear Governor Haslam:

Porter-Leath, the leading provider of quality early childhood education in Memphis, currently serves
almaost 5,000 disadvantaged preschoaol children and families in Shelby County. | am writing to express
our strong and enthusiastic support for the State of Tennessee’s application for the Preschool
Development Grant to the U.S. Department of Education. Quality Pre-K for ali students in Shelby County
has been a priority of Porter-Leath and we have been involved in a number of local efforts over the past
several years to raise awareness and advocate for improved quality and access to pre-k classrooms. In
fact, Porter-Leath has partnéred with the Shelby County Schools and others to identify strategies to
accomplish this goal.

We are particularly excited that Memgphis/Shelby County will be one of the two communities, along with
Nashville, that are identified to receive funding if the state is successful in being awarded the grant.
Barely more than one-third of our kindergarten students entered kindergarten in the 2013-14 school
year ready to learn. Similarly, only roughly one-third of our students were proficient in reading by third
grade. We believe that there is a strang correlation with school readiness and being able to gain reading
proficiency by this important benchmark year. We understand that the program outlined for
Memphis/Shelby County is one that will focus heavily on 2 strong continuum from pre-k through third
grade. This, we believe, is critical for success. As an education leader networked with key leaders in the
education, government, business, faith and philanthropic sectors, we stand ready to help in any way we
can to build support for additional pre-k such that if we are fortunate to have a winning application, we
will be able to sustain the effort beyond the period of the grant.

Again, we want to applaud you for this effort and express our support for Tennessee and specifically for
the decision to narme Memphis and Shelby County as a sub-grantee in its application far these federal
funds.

Sincerely,

(b)(6)

Mike Warr
Executive Vice President for Development and New Business

P.S. We truly appreciate Crissy’s support of many wonderful projects in Shelby County!

PO RTE R LE ﬁ 'I‘H 868 N. Mangssas St MEMPHIS, TN 38107  ph: 901.577.2500 tx: 901.577.2506
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THE
Pyramid Peak

FOUNDATION

October 8, 2014

The Honorable Governor Haslam
Governor of the State of Tennessee
1" Floor, State Capitol

Nashville, TN 37243

Dear Governor Haslam

With much enthusiasm | want to share with you Pyramid Peak Foundation’s support of the State of
Tennessee’s application to the U.S. Department of Education for a preschool development grant.

As you know, Pyramid Peak Foundation has been a leading phifanthropic funder of expanded pre-K and
early education programs in Memphis. The foundation is committed to helping every low-income child
in our city find a quality pre-K classroom. We stand ready to continue our support of additional pre-K
classes and expansion of quality pre-K programs.

What we find most encouraging about this effort to gain a pre-scheool development grant is the fact the
grant application includes funding commitments not just from large foundations like Pyramid Peak, but
also funding commitments from Shelby County government. We believe that philanthropy must do its
part to stand up and support pre-K expansion, but we can’t do it alone. We welcome the support from
local government and consider their investment critical.

In addition to direct grants to pre-K operators in Shelby County, Pyramid Peak also has entered into a
detailed examination of social impact bonds as a way to sustain pre-K, The foundation has funded a
landscape study in Shelby County that will detail how socia! impact bonds could be structured to support
the sustainability of the classrooms added through this grant as well as continued pre-k expansion over
the coming years.

In summary, Pyramid Peak is prepared to make additional grants and commitments to expand pre-Kin
Memphis. We strangly support the state of Tennessee in its decision to compete for the DOE Preschool
Development Grant and hope our support can, and will, strengthen the state’s application.

Sinerfaly o
(b)8B)

£ Chrfs Peck 7 77 ™~

Associate Director
Pyramid Peak Foundation
Memphis

PR/Award & 54138150026
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October 7, 2014

The Honaorable Bill Haslam
Governar of the State of Tennessee
1* Floor, State Capital

Nashville, TN. 37243

Dear Governor Haslam,

We are excited to learn about the State of Tennessee’s Preschool Development Grant Application to the
U.S. Department of Education. As the Shelby County affiliate of the natienal cradle to career
organization, StriveTogether, Seeding Success is focused on supporting the continuous improvement of
education related cutcomes in Shelby County. We know from both national and local data that early
learning is the foundation of a successful cradle to career agenda.

We are also learning from local data that ‘quality’ early learning opportunities like Pre-k and Head Start,
help improve students’ kindergarten readiness. Access to quality classrooms, however, has remained a
barrier to many students. This is evidenced by the fact that only 33% of Shelby County public school
students in Sept. 2013 met our local kindergarten readiness benchmark. We helieve that if we can
provide seats in Pre-ks across Shelby County, by expanding access and suppaorting high-quality through
the Preschool Development Grant, we can build a better system of accountability and achieve
significantly greater results for Shelby County’s 4-5 year olds. This not only improves outcomes in Shelby
County, but will continue to bolster Tennessee’s gains in academic achievement.

As an organization we commit fully to align our continuous improvement technical assistance and our
network of partners to focus on improving Kindergarten Readiness in partnership with PeopleFirst,
Shelby County Schools, and the Achievement Scheol District. Through the strategic use of data, we
commit to monitoring the gquality of outcomes achieved by opening the door to mere Pre-k classrooms,
and to support the sharing and scaling of effective practices beyond the scope of the grant to all our
partners and those in other Tennessee cities who benefit from the grant.

Sincerely,

Mark Sturgis

(b)(6)

Executive Director

Strive
Suite 300 600 Jefferson Ave Memphis TN, B8 ARG # s41915dsmetwork member of h
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THE QFFICE OF THE SUPERINTENDENT

160 5. Hollywood Street « Meaiphis, TN 38112 » (901) 416-5444 » Fax (901) 416-5578 » www.scsk12.0rg

Dorsey E. Hopson, II Esq.
Superintendent

October 13, 2014

The Honorable Bill Haslam
Govemor of the State of Tennessee
1™ Floor, State Capitol

Nashville, Tennessee 37234-0001

Dear Governor Haglam:

As Superintendent for Shelby County Schools (SCS), I want to express my gratitude for the
unprecedented opportunity to participate in the state’s Federal Preschool Development Grants -
Expansion Grant program. In helping to prepare this grant application, our district has already
benefittcd from the task of working closcly with community pariners and other districts in
Tennessee’s two largest urban counties towards our common goal to expand and sustain high-
qualify Pre-K services in our comrmunities. I wholeheartedly support SC8’s participation in the
program and anticipate that as a district we will be able to support the program’s success through
the identified matching funds and sustainability strategies outlined within this letter. I am |
confident that through our collaborative work with the other members of the Shelby County
Consortium, Metro Nashville Public Schools, and the Tennessee Department of Education’s |
Early Childhood officc, we will be able to provide models of sustamable high-quality Pre-K
expansion that can be of value to commmumities throughout our state and that can support
Tennessee’s cutting-edge work in extending Pre-K services to low-income children.

A sobering fact is that only 30% of SCS’s Grade 3 students scored proficient on reading on the
statc’s 2014 standardized asscssment. This fact is compounded by others — for cxample, students
who don't read proficiently by Grade 3 are four times more likely to leave school without a
diploma when compared {o proficient readers, and this number rises even higher when children
come from poverty. Within SCS, over B0 percent of our elementary-aged students are |
economically disadvantaged. All of our district’s other goals — including our new 80-90-100 |
vision for college readiness and college enroliment — are precipitated on how well we do our job |
in preparing students in their first years of schooling. For these reasons, the Pre-K to 2

;

continuums has been a major focus of our stratcgic planning and budgeting discussions:

o At the request and recommendation of the Shelby County Comumission, SCS applied to
be and has now become the Head Start agency for Shelby County.

Shelby County Schogls offers educational and employment oppmtunitieg WF@Q%&@ %@é,@%ﬁreligion, sex, creed, age, disability, national origin, or genetic infermation.
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e One major goal of our Early Childhood office is to align all practices of Head Start with
SCS’s Pre-K to 2 conlinuums.

e All Pre-K and Ilead Start classrooms, including classrooms not operated within SCS
buildings, have begun using formative assessment tools that are part of SCS’s RTI2
system approved by the state for primary grades. One of these tools, I-station, is now
used as the district’s standard Kindergarten Readiness Indicator.

s Teachers for all classrooms funded through statc Pre-K. dollars, including classrooms not
operated within SCS buildings, are being evaluated according to the Teacher
LCffectiveness Measure 4.0, the district’s teacher evaluation systcm approved by the state
for Pre-K-12.

s Ambitious goals related to kindergarten readiness have been set to bring the current rate
{60%) into alignment with the 80-90-100 initiative within a four-year period.

o The disirict is actively partnering with others within the Shelby County community to
seek and obtain additional resources for the expansion of Pre-K — for example, the
recently approved allocation from the Shelby County Commission.

Matching Funds

Shelby County Schools estimates its match investment in this project to be $[B)4) ___ per year
in in-kind non-federal funds.

management ( per year, beginning in Year 1). Her posilion is budgeted through
non-federal {u

. -(b)(4) in in-ki investment per year will support the Shelby County
n’s $]®)N4) annual cash contribution to expand Pre-K in Shelby County,

¢ Tcn percent ) Farly Childhood Director’s time will be devoted to program
nirs:

including 15 classrooms within SCS.
o $|(b)B) n in-kind investment per year will support 28 additional new classrooms
funded through this projcct.

To estimate the monetary value of in-kind support provided for classrooms, we used the
following assumptions;

e Actual costs for school staff who support all classrooms within the school including Pre-

' K classrooms {the principal, the libratian, the counselor, clerical staff, in some cases the

assistant principal and other support stafl) were pro-rated based on the number of

tcachers anticipated in the school after the planned Pre-K classroom expansion. Because

of the wide range of school enrollments and grade configurations in the identificd

schools, thener-classroom cost for these shared staff varied across schools, The median
cost was {*® |

¢ Additionally, the in-kind value of space was calculat 6] i on 850 square feet per
classroom and a monthly rate of {(b)6 Jper square foot ( per classroom).

e Custodial services were calculated based on an annual rate of $ per square foot
($]L)4) [per classroom).

For the 15 anticipated SCS classrooms to be funded through the Shelby County Board of
Commissioner’s commitment, the following matching in-kind funds have been identified.

Shelby County Schools offers educalional and employment opporluni!ieg ﬁr{égvu?rrgg%%ﬂ ?chgz,SéJo?(?r?religion, sex, creed, age, disability, nalional origin, or genetic information.
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Shelby County Commission’s Classroum Sites

In-Kind

A B 1ill Elementary I

Alton Elementary

Bethel Grove Elementary 1

Brookmeade Elementary [

Caldwell-Guthric Elcmentary

Carnes Elcmentary

Dexter Elementary

Dunbar Elementary

Egypt Elementary [

Evans Elementary

Florida-Kansas Elementary [

Magnolia Elementary

Ridgeway Early Learning Center (administféiﬁon provided via Head Start)

Southwind Elementary

Winchester Clementary

SUBTOTAL — Match associated with Shelby Counly Commission
classrooms, per yvear beginning in Year 1

(b)(6)

As indicated in the preliminary Memorandum of Understanding, the Shelby Consortium will
work togcther to identify where need is greatest for expansion classrooms. However, the district
has prioritized need in 28 schools, based on high poverty among students, high academic need of
students, and demonstrated demand for Pre-K services (these classrooms will be losing funding
this year as part of the conclusion of Race to the Top funding). SCS anticipates that thesc

classroom sites will be among those sclected for Year 1 expansion.

Priority Classroom Sites for Expansion

In-Kind

A B Hill Blementary II

(b)(4)

Alcy Elementary

Bethel Grove Elementary 11

Brookmeade Elementary 11

Caldwell-Guthrie Elementary i

Charjean Elementary

Cherokee Elementary

Douglass Elemenlary/Middle

Egypt Elemenlary 11

Fairley Elcmentary

Florida-Kansas Elcmentary {1

Ford Road Elementary

(Goodlett Elementary

Hawkins Mill Elementary

Holmes Road Elementary School 1

Holmes Road Elementary School 11

1.arose Flementary
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Priority Classroom Sites for Expansion In-Kind |
Levi Elementary (b){4)
Lincoln Elementary
Manor Lake Elementary
QOakshire Flementary
Raleigh- Bartlett Meadows School
Ross Flementary
Sharpe Elementary
Sheffield Elementary
Vollentine Elementary
| Westside Elementary
Whitehaven Elementary STEM School
SUBTOTAL — Match associated with prioritized classrooms for
expansion, per year beginning in Ycar 1

Sustainability

Over the next four years, I will work to ensure that the Consortium documents the impact of
high-quality Pre-K on students’ learning in the primary grades and remains focused on building
multiple funding streams for Pre-K. As the district prioritizes our local, state and Title I funding,
I will seck opportunilies to identify ways to sustain the investments of the Pre-K Expansion
Grant program. A particular area of focus will be district investment in positions and structures
that support the Pre-K to Grade 2 continuum.

In Shelby County Schools, we have adopted the mission to prepare all students for success in
learning, Icadership and life. We arc committed to equitable distribution of quality resources and
supports for all our students. This grant program presents an exciting chance to put this mission
and this commitment 1o work.

Sincerely,

Dorsey E. Hopson, 1I Esq.
Superintendent
Shelby County Schools

Shelby Counly Schools offers educational and employment oppomnitiegaﬂﬁm‘}ggﬁ\r‘aﬂ ?ﬁé.%ﬁreligion, sex, creed, age, disability, national erigin, or genetic information.
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Family and Consumer Sciences

% %Xy THE UNIVERSITY OF 404 Manning Hall

\;* it ‘\l M E M pH l S Memphis, Tennessee 38152-3390
.\\l‘d' -

Office:  901.678.2301
Fax: 901.678.5324

(ctober 8, 2014

The Honorable Bill Haslam
Governor of the State of Tennessee
Ist Floar, State Capitol

Nashville, TN 37243

Dear Governor Haslam;

On behalf of the Early Care and Education Faculty of the University of Memphis. [ am writing to express my
enthusiastic support for Tennessee's application for the U.S. Department of Education Preschool Development
expansion grant. We are it the business of preparing knowledgeable and skilled individuals to create guality
early feaming experiences for young chiidren and their famities. Not only do we prepare students for the
workforce, but we conduct research on the necessary factors for children to be successful beyond the preschoot
vears. The research on the benefits of guafity early learning experiences is irrefutable in regards to components
necessary for success in kindergarten and beyond. One report on the lasting effects of PreK indicated.,

“Increasing public investment in effective preschool education programs for all children
can produce substantial cducational. social. and cconomic benefits. State and local pre-
K programs with high standards have been the most effective, and such programs need
nof be provided by public schools, Public schools. Head Start, and private child care
programs have produced sumilar results when operating with the same resources and
standards as part of the sanie state pre-K program”™ (Barnett, W.S., 2008. p. ).

When one considers the 2013-14 Memphis/Shelby County report indicating that fewer than one third of the
entering kindergarteners had the necessary readiness skills (seif-regulation, communication. cognitive. and
social and emotional) to succeed in kindergarten. it is exciting to know that Memphis/Sheiby County has been
designated. along with Nashville, as a community to receive funds Tor PreK expansion if the grant is funded!
Ensuring that more children enter kindergarten “ready to leam™ would go a long way in improving the rather
dismal rate of third grade proficient readers which is curvently reported to be less than 1/3 of third graders in
Memphis/Shetby County. The proposed continuum of services for PreK through third grade is critical for the
success of Memphis/Shelby specitically, but also Tennessee in general!

Please know that the faculty in Farly Care and Fducation at the niversity of Memphis strongly supports the
propaesal for expansion of gaality PreK and will work to ensure success of the children and their tamilies.

Sincerely,

B

Loretta Rudd, Phid m—
Assoctate Professor, Clinical

Child Development. Farly Care and Hducation
University of Memphis

A Te gg:ﬁml@zgut;un
An Equ Jppo:u.nlly .F. Teaive AcTion Liniversity

Page e172



THE
URBAN

CHILD
INSTITUTE

6O Jefferson Avenue, Suite 200, Memphis, TN 38105 » Telephone: 901-323-9109 « Fux: 9015232460 « wwwitheurbanchildinstine.org

October 8, 2014

The Honorable B3l Haslam
Gzovernor, State of Tennessee
1 Floor, State Capitol
Nashville, TN 37424

Dear Governor Haslam,

On behalf of the Urban Child Institute, ! am writing to express enthusiastic support for the State’s application for
tiie Preschool Development Grant proposal to the U.S. Department of Education. As you are aware, the Institute
has a facus on the importance of brain develepment in children from conception te three years of age. We
belicve the seience of brain development clearly demonstrates the importance of this perfod in order for
children to get off to the right start. If the right things arc done during this period the child has a great chance of
being prepared for pre-k programs and thus have a head start for being school ready. Pre-k itsclf can play a
powerful role in “catching up” for some deficient areas if they exist,

Data clearty reflects that being school ready is predictive of subsequent school performance, which in turn
predicts graduation rates and college entry. As important as these things are for the individual, in agpregate the
impact that school readiness has on society as a whole may be atleast as important. Studics have shown that the
enermous gconomic return on carly childhood investments accrue predominately o the community ar large.

We are pleased that Memphis/Shelby County and Nashville have beeu designated to receive funding for pre-k il
the State is successful with this application. Last year only a third of our kindergarten students entered schoaol
ready to learn. llowever, that figure was higler for those children who were fertunate enough to attend high
quality pre-k programs.

The development of the programs proposed in the grant will complement the Institute’s efforts to improve
parenting and childcare provider skills. The proposal will provide a nceded continuum from birth through the
third grade that should go along way to optimizing academic performance ol our community’s young children.

We applaud you for competing for this funding and are fully supportive of the expansion of quality pre-k in our

Shate.

Sincere]y

(b)(4)

Ty Ll TCpT O, W 1T
Senior Fellow, The Urban Child Lnstitute
Emeritus Professor and Dean, UTHSC COM
600 Jefterson Ave Suite 200

Memphis, ‘I'N 38105

I'h 901 385 4237

Fax 901 523 2460

PR/Award & 54138150026
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STATE OF TENNESSEE
DEPARTMENT OF EDUCATION

BILL HASLAM NINTH FLOOR, ANDREW JOHNSON TOWER KEVIN HUFFMAN
GOVERNOR 710 JAMES ROBERTSON PARKWAY COMMISSIONER
NASHVILLE, TN 37243-0375

October 8, 2014

Governor Bill Haslam
1st Floor, State Capitol
Nashville, TN 37243

Dear Governor Haslam:

As Assistant Commissioner for the Special Populations Division at the Tennessee Department of
Education, | strongly support Tennessee’s application for a federal Preschool Development Expansion
Grant that will increase access to high-quality preschool classrooms far children in high-need
communities. Special Populations recognizes the importance of intervening early in a student’s
academic career 1o provide targeted services and close areas of skills deficits.

The Special Populations division includes several major state stakeholders involved in preschool,
including: the Office of Early Learning (comprised of IDEA 619 Preschool, Voluntary Pre-K, Head
Start, and the Tennessee Early Intervention Services), Special Education, English Learners,
Homeless/Migrant, and Neglected/Delinquent. | ensure that leadership from Special Populations’
different teams coordinates efforts in order 1o serve all students in the state, and | look forward to the
opportunity to serve more four-year-olds in high-need communities through the Preschool
Development Expansion Grant.

| offer my sincere assurances that all the state personnel within my division will work together to utilize
the Praschool Development Expansion Grant funds to serve students who are the most high-need.
High-need students include those at risk due to socioeconomic status, particularly those who also
have a disability, who are English learners, or who are experiencing difficulties such as homelessness
or neglect. It is our mission to raise achievement for those students most at-risk and we as a division
look forward to the opportunity the Preschool Development Expansion Grant provides to reach even
more high-need students.

Sincerely, /

(b)(6)

Joéy Hassell
Assistant Commissioner for Special Populations
Tennessee Department of Education

PR/Award & 54138150026
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Qctober 13, 2014

Governor Bill Haslam
1st Fioor, State Capitol
Nashville. TN 37243

Dear Governor Haslam:

As director of the Child Care Resource and Referral Network, | strongly support Tennessee's
application for a federal Preschool Development — Expansion Grant that will increase access to
high-guality preschool classrooms for children in high-need communities. | have been in
communication with the state Department of £Education since the announcement regarding the
proposed RFG and am ready to offer any support possible for Tennessee to embrace this
opportunity.

| support the decision to work with the high needs communities that Metro Nashville Public
Schools (MNPS) and Shelby County serve. The school districts. Head Start. public and private
child care, and family child care serving children in these communities strive to provide the best
learning opportunities for four-year-olds in their programs. MNPS and Sheiby County both have
support from local and philanthropic organizations to support the provision of high-quality
preschool classrooms. The commitment of these entities is strong. ensuring that the
possibilities of this grant opportunity will become a reality.

The Child Care Resource and Referral Network has universally supported the promotion of
school readiness by enhancing the social and cognitive development of low-income children
through the provision of health, educational. nutritional. social, and other services that are
deemed necessary. Research tells us the importance of the early years for young children’s
success throughout life. This grant will contribute to the knowledge of how high-quality
preschool classrooms affect chiidren’s continued success in the early grades while also
increasing access to high-quality preschoo! ciassrooms for children who currently do not have
this option available to them

| am eager to work in support of this grant and bring this exciting opportunity to fruition. Please
keep me apprised of the status and | look forward to hearing of its funding and the opportunity to
work together in the near future,

Sincerely,

(b)(6)

JOFCE BIages
Director
Child Care Resource and Referral Network

PR/Award & 54138150026
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I COOPER PLeask Mail 7o BasHYN LE OFRIGE:

Congress of the Cniiey Htates
DHouge of Wepresentatives

TN R A S FU T R TSN IS LA

WHERORR
{Qashington, DEC 20315

October 10, 2014

The Honorable Aine Duncan
Secretary

U.S. Department of Education
400 Maryland Avenue SW
Washington, DC 20202-6200

Dear. Secretary 1uncan:

I am writing in support of Tennessee’s application for a federal Preschool Development — Expansion
Grant,

During your recent visit with the Blue Dog Coalition, you spoke about the importance of catly childhood
education and referenced your trip to Tennessee. I agtee with you. We nced more early childhood
education. If a student comes into kindergarten and doesn’t know her colors or numbers, it’s very hard for

her to catch up.

Metro Nashville Public Schools (MNPS) seeks to provide universal preschool for families that want it by
2018, and is alteady taking steps to increase access to high quality preschool by improving the quality of
classtooms already 1n place.

Just this year, MNPS established three model centers with the help of researchers at Vanderbilt Univetsity.
For one of the model centers, MNPS pattnered with Casa Azafran, a community center that provides
support to the city’s rapidly increasing immigrant population. This partnership will help provide quality
instruction and intervention for English Language Leatners, In addition, MNPS, Head Start and private
childcate providets are identifying and expanding best practices in early childhood programs.

These programs wotk and have touched the lives of countless children in Nashville. The expansion funded
through this grant will reach even more childten in an area of huge demand, while giving them the high-
quality tools they need to succeed.

Thank you for your consideration. I am happy to answer any questions you may have.

B)6)

Jim Cooper:
Member of Congress

e PRIAward § 54158150026
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STATE OF TENNESSEE

DEPARTMENT OF HEALTH

JOHUN L DREYZEHNER, MD, MPH

ARVNG BILL HASLAN

GO [Nk

October 13,2014

The Honorable Bill Haslam
Governor

[st IFloor. State Capitol
Nashuville, I'™N 37243

Dear Governor Haslam:

As Commissioner of the Department of Health. [ strongly support Tennessee’s application for a federal
Preschool Development Expansion Grant that will increase access to high-quality preschool ¢lassrooms
for children in high-nced communities. [ have been in communication with the state Department of
Education and am ready to offer any support necessary for Tennessce to embrace this opportunity,

I support the decision to work with the high needs communities that Metro Nashville Public Schools
(MNPS) and Shelby County serve. The school districts, lead Start. public and private childcare. and
family child care serving children in these communitics strive to provide the best learning opportunities
for four-vear-olds in their programs. MNPS and Shelby County both have support from local and
philanthropic organizations to support the provision of high-quality preschool classrooms. The
commitment of these entities is strong. ensuring that the possibilitics of this grant opportunity will
become a reality.

The Tennessee Department of Health is vitally concerned about preschool children getting healthy starts.
We now administer a range of health programs targeting this age group. Of particular interest is the Gold
Sneaker Program. a state-developed effort to influence and promote child care facilities to adopt policies
to eliminate second and third hand tobacco smoke exposure among children. include adequate exercise in
daily activitics. and assure healthy meals. snacks and menus in their facilities. County health departments
proactively encourage preventive behaviors among mothers and children, and age appropriate health
screening including Immunizations. Schools and child care facilities in vour selected counties are alrcady
partners in multiple community-based and involved Primary Prevention Initiative activitics. With the
¢lear understanding that active. heaithy children arc more successful learners. we commit our Department
to continue a high level of cooperation with your Department. We encourage vour direct involvement in
promoting the local educators in the full range of Health Department programs.

I am eager 10 work in support of this grant and bring this exciting opportunity to fruition. Please keep me
apprised of the status and 1 look forward to hearing of its funding and the opportunity to work together in
the near future,

Sincerely, -

(b)(6)

John L Dreyzehner MO MPH.FAMCOEM (-
Commissiongr :
S Floor, Andrew dohnson Tower
FIthIames Robertson Parkway = Nashyille, TN 37243
(OIS 7430 * wawoaan gos health
PR/Award # 54138150026
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STATE OF TENNESSEE

DEPARTMENT OF MENTAL HEALTH AND SUBSTANCE ABUSE SERVICES

6th FLOOR, ANDREW JACKSCN BUILDING
500 DEADERICK STREET
NASHVILLE, TENNESSEE 37243

BILL HASLAM E. DOUGLAS VARNEY
GOVERNOR CONMMISSIONER

(ketober 9, 2014

Crovernor Bill Haslam
[st Floor, State Capitol
Nashville, TN 37243

Dear Giovernor Taslan

As Commissioner of the Tennessee Department of Mental Hlealth and Substance Abuse Services
(FDMIISAS). | strongly support Tennessee™s application Tor a federal Preschiool Development —
Expansion Grant that will inerease aceess to high-guality preschool classrooms Tor children in high-need
comimunities, My stall has been in communication with the state Department ol Education sinee the
announcement regarding, the propesed REG and we are ready to offer any support necessary for
Tennessee 1o embrace this opportunity.

[ support the decision to work with the high needs communities that Metro Nashville Publie Schools
(MNDPS) and Shelby County serve. The school districts. Head Start. public and private ehildeare and
family child care serving children in these communities strive to provide the best learning opportunities
for four-year-olds in their programs. MNPS and Shelby County both have support from local and
philanthropic organizations 1o support the provision ol high-quality preschool classrooms. The
commitment of these entities 1s strong, ensuring that the possibilities of this grant opportunity will
become a reality,

TDMEISAS strongly supports the promotion of school readiness by enhancing the social, emotional and
cognitive development of low-income children. Our Department funds two programs. Project BLASLC.
and Child Care Consultation, which Tocus on the infusion of the evidence-based positive behavior
strategics in carly childhood settings to enhanee the social emotional development ol young children. We
have worked closely with the Department ol Lducation in these efforts, to develop a smooth transition in
social emotional teaching practices from preschool up through the second grade. Research tells us the
nnportance of the carly years for young children’s suceess thronghout life, This grant will contribute to
the knowledge of how high-guality preschool classrooms alfect children™s continued suceess in the carly
grades while aiso inereasing aceess to high-guality preschool elassrooms for children who currently do
not have this option available to them,

Lam cager 1o work in support of this grant and bring this exciting oppartunity 1o fraition. ook forward
to hearing of its Tunding and the opportunity to work together in te near Tuture,

Sineerely,
|

(b)(6)

I I)n#'ﬁ-ys Varey
Conuffissioner

PR/Award & 54138150026
Page e178



STATE OF""I'-ENNESSEE
DEPARTMENT OF EDUCATION

BILL HASLAM NINTH FLOOR, ANDREW JOHNSON TOWER KEVIN HUFFMAN
GOVERNOR 710 JAMES ROBERTSON PARKWAY COMMISSIONER
NASHVILLE, TN 37243.0375

Qctober 13, 2014

Governor Bill Haslam
1st Floor, State Capito!
Nashville, TN 37243

Dear Governor Haslam:

As director of the Tennessee Head Start State Collaboration Office, | strongly support Tennessee’s
application for a federal Preschool Development — Expansion Grant that will increase access to high-
quality preschool classrooms for children in high-need communities in Metro Nashville and Shelby
County, Memphis. | have been in communication with Joey Hassell, Assistant Commissioner,
Tennessee State Department of Education since the announcement regarding the proposed grant
came out.

Head Start, a federal comprehensive early childhood program has been operational in Tennessee
since 1965 and currently serves more than 20,000 children annually through 29 community agencies
throughout Tennessee. Many Head Start programs collaborate with the existing preK programs
across the state and have developed a seamless comprehensive early childhcod program by braiding
the funding of the two programs.

Head Start has universally supported the promotion of school readiness by enhancing the social and
cognitive development of low-income children through the provision of health, educational, nutritional,
social, and other services that are deemed necessary. The Head Start Performance Standards
details the specifics of these standards; Head Start programs are accountable for these standards
through on-site federal reviews. This grant will contribute to the knowledge of how high-quality
preschool classrooms, using effective standards will effect children’s continued success in the early
grades.

| work in support of this grant and hope this proposal comes to fruition. | look forward to hearing of its
funding and the opportunity to work together in the near future.

Qincproly =

(b)(6)

¥ Janet Coscarelli, Director
Tennessee Head Start State Collaboration Office
Tennessee Department of Education

PR/Award & 54138150026
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PIIPSCOMB

UNIVERSITY College of Education

October 14, 2014

Governor Bill Haslam
1st Fioor, State Capitol
Nashville, TN 37243

Dear Governor Haslam:

As Senior Vice President and Dean of the College of Education at Lipscomb University, |
strongly support Tennessee’s application for a federal Preschool Development —
Expansion Grant that will increase access to high-quality preschool classrooms for
children in high-need communities. | have been in communication with the state
Department of Education since the announcement regarding the proposed RFG and am
ready to offer any support necessary for Tennessee to embrace this opportunity.

| support the decision to work with the high needs communities that Metro Nashville
Public Schocols (MNPS) and Shelby County serve. The school districts, Head Star,
pubtic and private childcare, and family child care serving children in these communities
strive to provide the best learning opportunities for four-year-olds in their programs.
MNPS and Shelby County both have support from local and philanthropic organizations
to support the provision of high-quality preschool classrooms. The commitment of these
entities is strong, ensuring that the possibilities of this grant opportunity will become a
reality,

Lipscomb University has universally supported the promotion of school readiness by
enhancing the social and cognitive development of low-income children through the
provisicn of health, educational, nutritional, social, and other services that are deemed
necessary. Research tells us the importance of the early years for young children’s
success throughout life. This grant will contribute to the knowledge of how high-quality
preschool classrooms effect children’s continued success in the early grades while also
increasing access to high-quality preschool classrooms for children who currently do not
have this option available to them.

| am eager to work in support of this grant and bring this exciting opportunity to fruition.
Please keep me apprised of the status and | look forward to hearing of its funding and
the opportunity to work together in the near future.

Sincerely,
(b)5)

-andice Mclueen
Senior Vice President and Dean
Lipscomb Univerisity College of Education

Qe Unwersity Park Drive » Nashvillo, TN 37004-3581 7 WBSLE BA8YEARYES 7628 fax - 800.3334388 - cducation.lipscomb.odu
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PMETREOFPOLITAMN

PUBLIC SCHOOLS

SOT Breasfond A - Nushvifle, TN 37004

Jesse B, Rr"lai‘(jr Ed D,

Director of Nchools

October 10, 2014

Governor Bill Haslam
15t Floor, State Capitol
Nashville, TN 37243

Dear Governor Haslam:

As Director of Metropolitan Nashville Public: Schools, I strongly support Tennessee’s
application for a federal Preschool Development — Expansion Grant that will increase
access (o high-quality preschool classrooms for children in high-need communitics. |
have been in communication with the state Department of Education since the
announcement regarding the proposed RFG and am rcady to offer any support necessary
for Tennessee to embrace this opportunity.

[ support the decision to work with the high needs communities that Metro Nashville
Public Schools (MNPS) and Shelby County serve. The school districts, Head Start, public
and private childeare, and family child care serving children in these communities strive
to provide the best learning oppertunitics for four-year-olds in their programs. MNPS and
Shelby County both have support from local and philanthropic organizations to support
the provision of high-quality preschool classrooms. The commitment of these entities is
strong, ensuring that the possibilities of this grant opportunity will become a reality.

Metropolitan Nashville Public Schools has universally supported the promotion of school
readiness by enhancing the social and cognitive development of low-income children
through the provision of health, educational, nutritional, social, and other services that are
deemed necessary. Research tells us the importance of the early years for young
children’s success throughout life. This grant will contribute (o the knowledge of how
high-quality preschoo[ classrooms affect children's continued success in the early grades
while also increasing access to high-quality preschool classrooms fol chn]dren who
currenily do not have this option available to them. L

- [ am eager to work in support of this grant and bring this exciting oppbrtunity to fruition.
.+ Please keep me apprised of the status and I look forward to hearlng of i ltb funding and the
. opportunity to work togcther in the near future, T

B Sincerely,

(b)(6)

cssc B. Register, EA.D.

IBR/mrb

PR/Award & 54138150026
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October 10, 2014

Governor Bill Haslam
13t Floor, State Capitol
Nashville, TN 37243

Dear Governor Haslam:

On behalf of the Pyramid Model Consortium, please accept this letter to show our full
support for Tennessee's application for the federal Preschool Development — Expansion
Grant. This is an important grant that will provide the opportunity to enhance the access
to high-quality preschool classrcoms for children in high-need communities across
Tennessee. For many years, members of our team have worked along side staff from
the state Department of Education. The Pyramid Model Consortium sees this as a
tremendous opportunity and are eager to support Tennessee in these efforts.

Based on our previous work within the state, focusing on the Metro Nashville Public
Schools (MNPS) and Shelby County serve has many benefits. These communities have
school districts, Head Start, public and private childcare, and family child care serving
children who are providing some of the best learning opportunities for four-year-olds in
their programs in the state. | understand that MNPS and Shelby County both have
support from local and philanthropic organizations to support the provision of high-quality
preschool classrooms.

The Pyramid Model Consortium includes the same staff from the previously federally
funded Center on the Social and Emotional Foundations for Early Learning {CSEFEL).
CSEFEL has universally supported the promotion of school readiness by enhancing the
social emotional development of low-income children. Research tells us the impertance
of the early years for young children’s success throughout life. This grant will build on
the previous efforts of CSEFEL in Tennessee and contributes to the knowledge of how
high-quality preschool classrooms effect children’s continued success in the early
grades, while also increasing access to high-quality preschool classrooms for children
who currently do not have this option available to them.

On behalf of the Pyramid Model Consortium, please know you have our full support for
this grant. We wish you best of luck in this opportunity.

Sincerely,

(b)(6)

Robert M. Corso, PhD
Executive Director

PR/Award & 54138150026
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i STAND: . ...

October 10, 2014

Governor. Bill Haslam Commissioner Kevin Huffman
First Floor, State Capitol Andrew Johnson Tower, 9" Floor
Nashville, TN 37243 710 James Robertson Pkwy

Nashville, TN 37243-0375

Dear Governor Haslam and Commissioner Huffman:

Stand for Children Tennessee is excited about the possibility of expanding quality Pre-K programs for our
children in Memphis and Nashville. QOur organization has been a long-time advocate for early childhood

programs, and we continue our grassroots and grasstops efforts to make Pre-K available to all children.

Stand for Children’s mission is to see that all children graduate high school prepared for and with access
to a college education or career. We believe support for our Pre-K youngsters is a logical step to
reaching those goals by providing the solid social, emotional, and academic foundation necessary for
learning. This is especially true for children from our poorest families who arrive at kindergarten less

prepared in these foundational areas and begin their schooling already behind.

Metro Nashville Public Schools this year has increased the number of spaces available to four-year-olds
by converting schools into a series of Pre-K Centers. This innovative model was made possible through
the vision of Metro Schools Director Jesse Register, the support of Mayor Karl Dean, and the Metro
Council. This grant will enable an expansicn of this project that includes partnerships with Head Start,
private providers, and the philanthropic and political infrastructure of the City of Nashville. The goal is
not just more spaces for children, but high quality programs that provide a real chance for success as
these students enter elementary school. Stand for Children Nashville stands ready to bring parents,
teachers, and communities on board through outreach programs that insure all stakeholders are a part

of the early childhood agenda.

The Memphis/Shelby County community has a history of supporting and recognizing the value of Pre-K,
The partnerships in Memphis are unparalleled; philanthropic supporters, the business community, the

public education system, and education advocacy groups all come together offering universal support

John Seigenthaler Center, 1207 18th Ave 5, Nashville, FH/Zngnrd #6584 48B460026tninfo@stand.org  www standleadershipcenter.org
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and encouragement. Utilizing additional rescurces through Race to the Top funds, Head Start, and local
resources {most recently additional funds from Shelby County specifically for Pre-K}, Shelby County
Schools has warked hard to expand access to Pre-K and enhance the quality of the Pre-K programs it
provides. By supporting local ballot initiatives focused on Pre-K, successfully advocating to maintain Pre-
K seats in danger of being cut, and encouraging increases in local funding, Stand for Children Memphis
has a clear track record as a pivotal organization in the march towards expanding access to quality Pre-K

in Memphis.

Stand for Children as a national organization has been active in driving the agenda for quality Pre-K
expansion. Specifically, Stand Tennessee works with both Memphis and Nashville, as well as at the state
level, to insure our youngest and neediest gain access to programs that help insure their chances for

success throughout life.

Stand for Children is honored to support Tennessee’s application for a federal Preschool Development-
Expansion Grant. Further, we pledge our support and involvement in making sure parents, educators,
and.others in.the community understand and support the programs these federal dollars will help build

for Tennessee’s kids.

Respectfully, B)E)
b)(6
Betty Anderson . . . . .. . . Cardell Orrin . . . Ben Jordan
Stand for Children Stand for Children Stand for Children
Tennessee Memphis Nashville

John Seigenthaler Center, 1207 18th Ave 5, Nashville, PRasmard $£48B460026tninfo@stand.org. . www standleadershipcenter.org
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studentsfirst

October 9, 2014

Office of Governor Bill Haslam
1st Floor, State Capitol
Nashville, TN 37243

Governor Haslam,

StudentsFirst Tennessee would like to respectfully voice our support for the U.S.
Department of Education Preschool Development Grant application regarding the
enhancement of existing pregrams in Memphis/Shelby County and Nashville. The
Preschool Development Grant, an initiative provided by the U.S. Department of Education and
Department of Health and Human Services, will benefit the communities in Memphis/Shelby
County and Nashville. A combined effort will enhance the existing preschool (“pre-K") program
infrastructure already in place within these two areas. Strengthening the existing programs will
sustain existing high-quality pre-K programs for communities in need of early academic and
developmental support.

StudentsFirst Tennessee supports efforts to strengthen these existing programs through
efforts like the grant application. Cur support comes with the confidence that the existing
programs, if awarded the grant, can accelerate academic progress. Programs, like the ones that
exist in Memphis/Shelby County and Nashville, are a critical part of early intervention in areas
where student development and academic progress need te be set on a firm foundation. When
coupled with other reforms in education, pre-K can be a critically effective service. StudentsFirst
Tennessee’'s mission and core values build off of the concepts this program is based on. If pre-K
programs can create a solid base for early childhood students, our reform efforts in K-12 will be
more impactful.

As we await coming research about the impact and effectiveness of these programs on student
outcomes, endorsing this grant application can also help bring greater data as the program
matures. We appreciate your consideration and action to secure additional funding for the pre-K
programs in Memphis/Shelby County and Nashville.

Sincerely,

(b)(6)

StudentsFirst Tennessee .

CC: Commissioner Kevin Huffman

PR/Award & 54138150026
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NASHVILLE AREA ASSOCIATION FOR THE
EDUCATION OF YOUNG CHILDREN

P.C). Bux 218067, Nashville, TN 37221 ~ Phone: 615-3%3-6292, Fax: 615-383-6265

Email: naaeyc(ifcomeast.net ~ www.naacyc.org

October 13, 2014

Governor Bill Haslam
1st Floor, State Capitol
Nashville, TN 37243

Dear Governor Haslam:

As director of the Nashville Area Association for the Education of Young Children, | strongly support
Tennessee’s application for a federal Preschool Development — Expansion Grant that will increase
access to high-quality preschool classrooms for children in high-need communities. | have been in
cormmunication with the state Department of Education since the announcement regarding the pro-
posed RFG and am ready to offer any support necessary for Tennessee to embrace this opportunity.

| support the decision to work with the high needs communities that Metro Nashville Public Schools
(MNPS) and Shelby County serve. The school districts, Head Start, public and private childcare, and
family child care serving children in these communities strive to provide the best learning opportunities
for four-year-olds in their programs. MNPS and Shelby County both have support from local and phil-
anthropic organizations to support the provision of high-quality preschool classrooms. The commit-
ment of these entities is strong, ensuring that the possibilities of this grant opportunity will become a
reality.

Nashvilie Area Association for the Education of Young Children has universally supported the promo-
tion of school readiness by enhancing the social and cognitive development of low-income children
through the provision of health, educational, nutritional, social, and other services that are deemed
necessary. Research tells us the importance of the early years for young children’s success through-
out iife. This grant will contribute to the knowledge of how high-guality preschool classrooms effect
childrer’s continued success in the early grades while also increasing access to high-quality pre-
school classrooms for children who currently do not have this option available to them.

| am eager to work in support of this grant and bring this exciting opportunity to fruition. Please keep
me apprised of the status and | look forward to hearing of its funding and the opportunity to work to-
gether in the near future.

Sincerely, ‘
(b)(6)

Stacey Nieman
President
Nashville Area Association for the Education of Young Children
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STATE OF TENNESSEE

TENNESSEE COMMISSION ON CHILDREN AND YOUTH

Andrew Jackson Building, 9" Flour
502 Deaderick Sireet
Nashville, Tennessee 372430800
(6157 741-2633  (FAX) 741-5956
1-80(-264-0904

October 7. 2014

The Honorable Bill Haslam Governor
Tennessce State Capitol, 1™ Floor,
Nashville, TN 37243

Dear Governor Haslam:

The purpose of this letter is to express the strong support of the Tennessee Commission on
Children and Youth for Tennessee’s application for a federal Preschool Development —
Expansion Grant. Programs provided by these funds would increase access to high-quality
preschool classrooms for children in high-need communities. As you know, in its August 29,
2014 letter 1o you conveying recommendations for the state budget in Fiscal Year 2016, the
Commission expressed strong support [or continuation and expansion ol funding for pre-k
classrooms in Tennessee, and specifically expressed support for pursuing federal funding to
expand quality preschool programs. The Commission is commitied to providing any support
needed by the Tennessee Department of Education for the state to embrace this opportunity.

In its August 29t letter, the Commission wrote: “While there 18 a need for more Pre-K classes
statewide, the greatest need is in Shelby and Davidson counties, where the majority of
Tennessee’s at-risk students live.” The Commission supports the decision to work with the high
nceds communitics served by the Mctro Nashville Public Schools (MNPS) and Shelby County
Schools. The school districts, Head Start, public and private childcare, and family child carc
scrving children in these communitics strive to provide the best learning opportunitics for four-
year-olds in their programs. MNPS and Shelby County both have support from local and
philanthropic organizations for the provision of high-quality preschool classrooms. The
commitment of these entities is strong, ensuring the possibilities provided by this grant
opportunity will become a reality.

The Commission on Children and Youth is a long-time supporter of quality preschool programs
in Tennessee and has universally supported the promotion of school readiness by enhancing the
social and cognitive development of low-income children through the provision of necessary

PR/Award & 54138150026
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health, educational, nutritional, social and other services. We know the investments we make in
these children today pay tremendous dividends in their and the state’s future.

Research tells us the importance of the early years for young children’s success throughout life.
Providing funding to increase the number of guality preschool classes in Tennessee would be a
wise investment in the future of our state and compliment your Administration’s goals of
improving education and economic opportunities in Tennessee. Pre-k is an important strategy for
building a stronger, more competitive work force.

The Commission on Children and Youth members and staff are eager to work in support of this
grant and implementation of these exciting resources. We sincerely hope Tennessee receives this
funding and know it will make a substantial difference in providing opportunities for more
children to experience the state’s quality pre-k and be better prepared to succeed in school and in
life. As always, we value working together to improve outcomes for Tennessee children and
families

Sincergly

(b)(6)

Linda O [Neal
Executive Director
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One davoall children in dhis nation will have the opportunin 1o anain an exeellenc educadion.

TEACHFORAMERICA

Secretary Arne Duncan Sccrctary Sylvia Matthows Burwell

U.5. Department of Education U.S. Department of Health & Human Services
400 Maryland Avenue, SW 200 Independence Avenue, SW

Washington, DC 20202 Washington, DC 20201

Dear Secretary Duncan and Secretary Burwell:

We are writing today to express Teach For America - Tennessee’s strong support for the Tennessee
Preschool Expansion Grant application.

Teach For America - Tennessee recruits, trains, places, and supports high-quality educators.in schools
serving low-income children throughout Memphis and the Greater Nashville regions. Our goalis to
improve educational outcomes for students in our state’s low-income communities. We are thrilled to be
share that Teach For America program participants are consistently ranked as some of the top performing
teachers in Tennessee, and this school year we've placed 500 teachers across our two regions. We are
deeply invested in Tennessee’s Preschool expansion plan and application because we know Tennessee is
dedicated to providing access to high guality programs to improve cutcomes for young children.

We are inspired by Tennessee’s vision to expand pre-K for our state. Currently, our state is serving over
18,000 pre-K students and this funding will allew us to build upon. this success for more children and
farnilies, particularly the over 48,000 four-year olds in Tennessee who are living. in poverty. We know thisis
essential to creating an equitable landscape for all children to have access to a high quality teacher and
education

Teach for America - Tennessee is particularly supportive of this application and our early childhood
initiative includes tailored training for our ECE teachers. This specialized support focuses on building
strong academic foundations for our youngest learners as well as the oral language and social-emotional
skills that are imperative for success in life. We believe this award will enable Tennessee to dramatically
increase outcomes for our state’s children in kindergarten, in third grade, and far beyond. We license a
considerable number of pre-K educators each year in the state's two largest school districts (Shelby County
Schools and Metro Nashville Public Schools], and we are eager to help these systems access quality
educators, especially with the hope of expansion of pre-K services.

Teach for America - Tennessee is confident our state winning this grant will promote expanded schoaol
readiness, and Tennessee’s ambitious, while achievable, plan will expand equity and access to quality for
pre-K students and families. We appreciate your careful consideration of Tennessee’s Preschool Expansion
Grant application.

Sincerely, (b)(6)

(b)(8)

Athena Turner Lindsay Wright

Executive Director Executive Director

Teach For America - Memphis, Teach For America - Greater Nashville
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. e
Office of the President
Dan Boone, [2.Min.

October 10, 2014

Governor Bill Haslani
1st Floor, State Capitol
Nashville, TN 37243

Dear Governor Haslam:

As president of Trevecca Nazarene University, | strongly support Tennessee’s application for a federal
Preschool Development — Expansion Grant that will increase access to high-quality preschool classrooms
for children in high-need communities. | have been in communication with the state Department of
Education since the announcement regarding the proposed RFG and am ready to offer any support
necessary for Tennessee to embrace this opportunity.

I support the decision to work with the high needs communities that Metro Nashville Public Schools
(MNPS) and Shelby County serve. The school districts, Head Start, public and private childcare, and family
child care serving children in these communities strive to provide the best leaming opportunities for four-
year-olds in their programs. MNPS and Shelby County both have support from local and philanthropic
organizations to support the provision of high-quality preschool classraoms. The commitment of these
entities is strong, ensuring that the possibilities of this grant opportunity will become a reality.

Trevecca Nazarene University has universally supported the promotion of schoo! readiness by enhancing
the social and cognitive development of low-income children through the provision of health, educational,
nutritional, social, and other services that are deemed necessary. Research fells us the importance of the
early years for young children’s success throughout iife. This grant will contribute to the knowledge of how
high-guality preschool classrooms effect children’s continued success in the early grades while also
increasing access to high-quality preschool classrooms for children who currently do not have this option
avallable to them.,

| am eager to work in support of this grant and bring this exciting opportunity to fruition. Please keep me
apprised of the status and I look farward to hearing of its funding and the opportunity to work together in the
near future.

Sincerely,
(b)(6)

Dan Boone, President
Trevecca Nazarene University

PR/Award # 54198150026
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T Center of Excellence for Learning
P f Sciences

|' ';JI.-..-, Tennessea State Univarsi's

‘] - |'| 3500 John A_Marvitt Bivd Box 5500

Nashville, TN 37209-1561
1. (615) 277-1651

October 13, 2014

Governor Bill Haslam
1st Floor, State Capitol
Nashville, TN 37243

Dear Governor Haslam:

The Tennessee State University Center of Excellence for Learning Sciences is pleased
support Tennessee’s application for a federal Preschool Development — Expansion Grant
that will increase access to high-quality preschool classrooms for children in high-need
communities. We have been in communication with the state Department of Education
and are ready to offer any support necessary for Tennessee to embrace this opportunity.

As a grant recipient for Tennessee Early Childhood Training Alliance (TECTA) as well
as T'enncssee Child Care Online Training System (TCCOTS) housed in the Center of
Excellence, we are available to assist in the implementation of this grant through
prolessional development opportunitics for tcachers and assistants in TBR institutions as
well as online training across the state.

The COE welcomes the opportunity to partner with the Department of Education in
identifying tcachers and their assistants 1n order to raise current tcaching practices in
early childhood education so that children from high poverty enviromments will begin
kindergarten with skills that will enable them to be successful.

Sincerely.
(b)}(6)

Linda Venable, M.Ed.
Program Director, TECTA Statewide Management Office

(b)(6)

Valerie Williams, M.B.A.
Director, Center of Excellence for Learning Sciences

PR/Award # 5418B150026
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Qut for the Well-Being of Children

QOciober 7, 2014

Governor Bill Haslam
tst Floor, State Capitol
Nashville, TN 37243

Dear Governor Haslam:

As CEO of Tennessee Voices for Children (TVC), | strongly support Tennessee’s application
for a federal Preschool Development ~ Expansion Grant that will increase access to high-guaiity
preschool classrooms for children in high-need communities. TVC's Early Childhood department has
been in communication with the state Department of Education since the announcement regarding the
proposed RFG and | am happy to offer any support necessary for Tennessee to embrace this
opportunity.

| support the decision to work with the high needs communities that Metro Nashvilie Public
Schools (MNPS) and Shelby County serve. The school districts, Head Stari, public and private
childcare, and family child care serving children in these communities strive {o provide the best
learning opportunities for four-year-olds in their programs, The commitment of these entities is strong,
ensuring that the possibilities of this grant opportunity will become a reality. TVC has spoken out as
active advocates for the emotional and behavioral well-being of children and their families in the Metro
Nashville area and statewide - including specific community efforts in Shelby County - for nearly 25
years.

TVC has witnessed firsthand the positive cutcomes of High Quality Early Education and has
supported Statewide efforts, serving as the home for Team Tennessee, a statewide collaborative
associated with the Center for the Social Emotional Foundations for Early Learning (CSEFEL). This
program strives to promote the social and emotional development of children through a cross agency
collaborative professional development system, including community based training, continuing
education, and higher education. This collaborative includes representation from all state agencies
that serve young children and their families; TDOE, Head Start, TEIS, TDMHSAS, TDHS, TBCS,
Higher Education, TECTA, TDoH, and CCR&R.

Research tells us the importance of the early years for young children's success throughout
life. High quality Pre-K programs that support social and emotional development see fewer children
identified as having challenging behavior and mental heaith referrals are decreased, children
understand and follow directions, children are able to transition with less conflict, and adjust to the
classroom more quickly. These programs have also seen reduction in staff turnover, and improved
staff satisfaction, along with increased use of comprehensive strategies and team planning (DEC
Recommended Practices Program Assessment). This grant will contribute to the knowledge of how
high-quality preschool classrooms effect children's continued success in the early grades while also
increasing access to high-quality preschool classrooms for children who currently do not have this
option available to them. '

I'am eager to work in support of this grant and bring this exciting opportunity to fruition. | look
forward to hearing of its funding and the opportunity to work together in the near future.

\s

(b)(6)

RIKKI Harris

Chief Executive Officer

Tennessee Voices for Children PR/Award # S419B150026
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Section B Appendix

»  Appendix 1: Revised Tennessee Early Learning Developmental Standards for Four-Year-olds.
»  Appendix 2: Revised Tennessee Early Learning Developmental Standards for 0-48 months
»  Appendix 3: Table B

e Appendix 4: Voluntary Pre-K for Tennessee Act 2005

e Appendix 5: Voluntary Pre-K Fact Sheet

e Appendix 6: Tennessee State Board of Education Policy on Early Childhood Education

e Appendix 7: Tennessee Code Annotated 49-6-7001 - 7009 family cngagement (2)

e Appendix 8: Tennessee Childearc Evaluation and Report Card Program

e Appendix 9: Tennessee Star-Quality Child Care Program

e Appendix 10: Deseription of Peabody Evaluation of VPK Effectivencss

e Appendix 11: Tennessee 2013 NIEER Ycarbook Fact Sheet

e Appendix 12: Tennessee School Readiness Model Exceutive Summary

¢ Appendix 13: Tennessee VPK Fact Sheet
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o7

Revised Tennessee Early
Learning Developmental
Standards for Four-Year-Olds

Adopted by the Tennessee State Board of Education

August 2012

(b)(6)
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Opening Remarks

As Tennessee moves forward with the adoption of the Common Core State Standards for

Reading/English Language Arts and Mathematics, it is imperative to revise and align the TN

Early Learning Developmental Standards for four-year-clds with the Common Core

State Standards. These revised standards provide a framework to support the work Every child needs one persan
of teachers, caregivers and families who plan and provide |learning experiences for who is crazy about him {or her).
these children. When everyone is warking from the same framework, all children ~Uri Bronfenbrenner
have an opportunity to be successful and to enter school ready to learn for a

lifetime. The Tennessee Department of Education and others will continue to provide additional

information and professional development to best support the implementation of these standards.

Several key resources were considered in revising these standards
- Tennessee Early Learning Developmental Standards {2004)
+ Early learning standards from states nationally recognized for their standards
» Head Start Child Development and Early Learning Framework (2011)
+ National Association for the Education of Young Children

= Common Core State Standards for Kindergarten

Special thanks to:

Juanita Copely, Ph.D, Professor Emerita, University of Houston, for reviewing, recommending
changes and supporting final revisions 1o the Mathematical Standards for four-year-olds.

Barbara A. Wasik, Ph.D, PNC Endowed Chair in Early Childhood Education, Temple University,
for reviewing, recommending changes and supporting final revisions to the Language and Early
Literacy Standards for four-year-olds.
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Guiding Principles for the Revised Tennessee
Early Learning Developmental Standards

v" All children are capable of learning, achieving and making developmental
progress.

The Early Learning Standards are intended for all children regardiess of economic, linguistic,
and cultural differences and/or physical, learning, and emotional challenges.

v/ Children develop at different rates and each child is unique in his/her own
development, growth and acquisition of skills.

Individualized, appropriate and reasonable supports and accommodation must be provided
to close the achievement gap and promote school readiness for all children.

v’ Early experiences have both cumulative and delayed effects on individual
children’s development; optimal periods exist for certain types of development
and learning.

v/ Children are active and eager learners.
A primary approach to learning is through purposeful, meaningful play. Intentional planning
promotes rich learning experiences that invite participation, involve multiple contexts, and
engage the senses which help children explore their environment.

v Development advances when children have opportunities to practice newly
acquired skills and when they experience a challenge just beyond the level of

their present mastery (zone of proximal development}.

v/ Early learning and development are multi-dimensional.
Children’s learning is integrated and occurs simultaneously across all developmental
domains, which are interrelated and interactive with one another.

v' Children learn in the context of interactions and relationships with family
members, caregivers, teachers, other children and adults in their immediate

environment and greater community.

v" Executive Function (or self-regulation) is vital for children’s growth and
development and strongly correlates with positive academic outcomes.

High quality early childhood experiences enhance and expand optimal brain development.

v The family is the most significant contributor to children’s lifelong learning
and development.
Engaging families in the early education of their children is essential to continuing children's

success in the elementary classroom and |aterPlRasmingg 54158150026
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@ The Revised TN Early Learning Developmental Standards provide:

Aresource for guiding the design, selection and implementation of a high quality curriculum

A guide for planning meaningful experiences and instructional activities which enable
children to meet the standards

A guide for selecting assessment tools appropriate for children with differing abilities and
challenges

A framework of developmental milestones for all children regardless of language,
background, or diverse needs

A framework of learning expectations to develop and nurture the relationship between
early learning and K-12 so all schools are ready for children and children are ready for school

Afocus for discussions regarding the education of young children by educators, policy
makers, families and community members

Atemplate for planning professional development opportunities

The Revised TN Early Learning Developmental Standards are not:

Intended to be used as a checklist, but can inform the development or selection of screening
Intended to be used as an assessment tool

Intended to be used as a curriculum

Meant to exclude children from kindergarten

Meant to stifle the creativity of teachers, caregivers or parents

Intended to mandate specific teaching practices andfor materials

Alone we can do so little; together
we can do so much.
—Helen Keller

PR/Award # 54158
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Common Verbs and Intended Meanings

The following lists of verbs are found in the Four-Year-Old TN-ELDS, the Kindergarten Common
Core State Standards, or both. Understanding the meanings of these words will better support
understanding of the Standards. Definitions are from Wordsmyth.net children’s dictionary.

Bloom’s Taxonomy:
*» Low: Remember & Understand

+  Middle: Apply & Analyze
+ High: Evaluate & Create

List of Verbs & Intended Meanings Four-Year-Old Standards Only

* Associate: to connect with something else in one’s mind
* Aware or awareness of. knowing or careful

+ Begin: to do the first step in a process; start

= Create: to bring into being; to cause, produce

+ Develop: to bring out the potential of; advance to a more complete or more effective
condition; to gain strength

+ Display: to cause to be seen; show; to make known; disclose

- Expand: to make larger or wider; to become larger ar wider

+ Express: to show or make known; to tell the thoughts or feelings

» Initiate: to cause to begin; start; originate

+ Observe: to notice or see; to watch closely; make a careful observation
« Progress: forward movement toward an end; forward movement in time or space
+ React: to act, or feel a certain way, in response t¢ something

» Recall: to bring a past event into the mind; remember

+ Relate: to tell the story of; to see or find connections between; link

* Reproduce: to make a copy of; to make or produce again

* Respond: to answer or give a reply, in words or otherwise

+  Select: to choose; pick

+ Sustain: to keep {something) going or existing

PR/Award & 54138150026
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List of Verbs & Intended Meanings Four-Year-Old & Kindergarten Standards
- Categorize: to arrange by categories; to describe or understand by assigning to a category
= Classify: to group or order in ¢lasses

»  Compare: o note or describe the similarities or difference of; to bring together for the
purpose of discovering similarities and differences

- Contrast: to compare in order to make differences clear; to show or reveal differences
when compared

»  Count: fo list or name one by one in order

+ Define: to explain or state the meaning of; to describe the nature of .

- Demonstrate: to show evidence; to reveal; to show

= Describe: to tell or write about; create a picture of in words

» Distinguish: to tell apart by seeing differences; 10 see or hear in a clear way
+ Engage: to get or use the service of, committed and involved

- Explore: to understand by carefully examining

+ ldentify: to figure out or show who someone is or what something is; to connect or
associate

+ Participate: to take part; share (usually followed by “in™)

- Recognize: to identify from an earlier experience; to understand
- Retell: to tell again, e.g., a story of account

* Understand: to get the meaning, nature, or importance of

+ Use: to bring into service .

List of Verbs & Intended Meanings Kindergarten Standards Only
- Apply: to make use of or put to use
- Analyze: to separate into parts for close study; examine and explain
» Compose: to create or write
+  Confirm: to prove or show to be true; to make certain or definite
- Decompaose: to break down into compeonent elements

«  Determine: to conclude after studying or watching; to decide or settle finally and without
question

+ Produce: to bring into being: to make or manufacture.
- Record: to put in writing, or some other form as evidence
- Represent: to stand for or be a sign of; to show or picture in a work of art

»  Solve: to find or figure out an answer to
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Instructional Shifts

English Language Arts Instructional Shifts

Building knowledge
through content-
rich nonfiction and
informational texts

Reading and writing
grounded in evidence
from text

Regular practice with
complex text and its
academic vocabulary

The standards address reading and writing across-the-curriculum which complement the
content of the standards in history/social studies, science, and technical subjects, thus
offering new grounding in informational text and placing a premium on students building
knowledge from that reading. In K-5, fulfilling the standards requires a 50-50 halance
between informational and literary reading. The K-5 standards also strongly recommend
students build coherent general knowledge both within each year and across years. In
6-12, ELA classes place much greater attention to a specific category of informational
text—literary nonfiction—than has been traditional.

Part of the motivation behind the interdisciplinary approach to literacy in the standards
is the established need that most required reading in college and workforce training
programs is informational in structure and challenging in content.

Shifting away from today's emphasis on narrative writing (in response to decontextualized
prompts), the standards place a premium on students writing to sources, i.e., using
evidence from texts to present careful analyses, well-defended claims, and clear
information. Rather than asking students questions they can answer from their prior
knowledge or experience, the standards expect students to answer questions which
depend on their having actually read the text.

Likewise, the reading standards focus on students’ ability to read closely and grasp
information, arguments, ideas and details based on text evidence. Students should be
able to answer a range of text-dependent questions, questions in which the answers
require no information from outside the text, but instead require inferences based on
careful attention to the text.

Rather than focusing solely on the skills of reading and writing, the standards highlight
the growing complexity of the texts students must read ta be ready for the demands of
college and careers. The standards build a staircase of text complexity so all students
are ready for the demands of college- and career-level reading no later than the end of
high school. Closely related to text complexity—and inextricably connected to reading
comprehension—is a focus on academic vocabulary: words which appear in a variety of
cantent areas {such as ignite and commit).

Source: Student Achievement Partners
PR/Award # S419B150026
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Math Instructional Shifts

Focus strongly where

the Standards focus

Coherence: think
across grades, and
link to major topics
within grades

Rigor: require
conceptual
understanding,
procedural skill
and fluency, and
application with
intensity

Rather than racing to cover everything in today’s mile-wide, inch-deep curriculum,
teachers use the power of the eraser and significantly narrow and deepen the way time
and energy is spent in the math classroom. They focus deeply on anly those concepts
which are emphasized in the standards so that students can gain strong foundational
conceptual understanding, a high degree of procedural skill and fluency, and the ability to
apply the math they know to solve problems inside and outside the math classroom.

Thinking across grades: Instead of treating math in each grade as a series of
disconnected topics, principals and teachers carefully connect the learning within and
across grades so, for example, fractions or multiplication develop across grade levels and
students can build new understanding onto foundations built in previous years. Teachers
can begin to count on deep conceptual understanding of core content and build on it.
Each standard is not a new event, but an extension of previous learning.

Linking to major topics: Instead of allowing less important topics to detract from the focus
of the grade, these topics are taught in relatian to the grade level focus. For example,
data displays are not an end in and of themselves hut are always presented along with
grade-level word problems.

Conceptual understanding: Teachers teach more than “how to get the answer” and
support studentis’ ahility to access concepts from a nhumber of perspectives so that
students are able to see math as more than a set of mnemonics or discrete procedures.
Students demonstrate deep conceptual understanding of core math concepts by solving
short conceptual problems, applying math in new situations, and speaking about their
understanding.

Procedural skill and fluency: Students are expected to have speed and accuracy in
calculation. Teachers structure class time and/or homework time for students to practice
core functions such as multiplication facts so that students are able to understand and
manipulate more complex concepts.

Application: Students are expected to use math and choose the appropriate concept for
application even when they are not prompted to do so. Teachers provide opportunities at
all grade levels for students to apply math concepts in "real world” situations. Teachers
in cantent areas outside of math, particularly science, ensure that students are using
math—at all grade levels—to make meaning of and access content.

Source: Student Achievement Partners
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Unpacking the Standards

Steps toward Effective Implementation
1. Write the learning standard

2. ldentify what the children need to know—Knowledge/Concepts—List the nouns and noun
phrases

3. Identify what the children need to do—List the verbs and verb phrases

4. Connect each verb with Bloom’s taxonomy:
a. Low: Remember and Understand
b. Middle : Apply and Analyze
c. High: Evaluate and Create

5. Consider...
a. The sequencing of learning goals—what comes before or right after this skill?
b. Are there any vocabulary words which need tc be identified or clarified?
c. What prior knowledge and skills are needed to master this learning goal?

6. Determine the ‘| Can’ statements—one for each—Laying a foundation, Mastery, and Going
Beyond

7. ldeally, illustrate these statements for the learner

Teacher Visual Example

W.PK.2 With modeling and support, use a combination of drawing, dictating, and emergent
writing to express. a preference, opinion or idea about a specific topic or text.

(b)(6)

My Family
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Revised TN-ELDS Four-Year-Old
Developmental Standards

Approaches to Learning (AL.PK)

With eagerness and curiosity actively engage in play
as means of exploration and learning

AL.PK.1. Independently interact with a variety of materials through multiple play activities.

AL.PK.2. Self-select play activities to support own curiosity and to engage in pretend and imaginative play (e.g.,
testing theories, acting cut imagination).

AL.PK.3. Demonstrate an awareness of connection between prior and new knowledge.
Approach tasks and activities with flexibility and inventiveness

AL.PK.4. Choose materials/props and use novel ways to represent ideas, characters, and objects in a move
toward symbalic play.

AL.PK.5. Seek additicnal clarity to further own knowledge (e.g., asks what, how, why, when, where, and/or what if).
AL.PK.6. Demonstrate a willingness 1o engage in new experiences and aclivities.
Actively engage in problem solving
AL.PK.7. Identify a problem and attempt multiple ways to solve it, with or without assistance.
AL.PK.8. Demonstrate a willingness io collaborate with others to solve a problem.
Demonstrate persistence
AL.PK.9. Maintain focus appropriate to completing task and/or learning activity.

AL.PK.10. Seek assistance andfor information when needed to compleie a task.
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Social Emotional (SE.PK)

Self-Concept

SE.PK.1. Describe self using several different identifying characteristics and/or unique. qualities (e.g., abilities,
interests, gender, culture).

SE_PK.2. Develop a basic awareness of self as an individual, self within the cantext of family and self within the
context of community.

SE.PK.3. Display sense of accomplishment, contentment, and acknowledgement when completing a task or
solving a problem,

Relationship with Adults

SE.PK.4. Interact and develop positive relationships with significant adults (e.g., primary caregivers, teachers, and
other familiar adults).

SE.PK.5. Seek and accept guidance from primary caregivers, teachers, and other familiar adults.
Relationship with Peers - develop positive relationships with peers
SE.PK.6. Initiate play and interact positively with another child or children.

SE.PK.7. Develop friendship skills {e.g., help, share, take turns, give compliments) with increasing ease and
comfort to sustain interaction by cooperating, helping, and suggesting new ideas for play.

SE.PK.8. Show empathy and caring for others.
Regulate own response to needs, feelings, and events
SE.PK.9. Express feelings, needs, opinions, and desires in a way which is appropriate to the situation

SE.PK.10. Appropriately name types of emotions {(e.q., happy, sad, frustrated) and associate them with different
facial expressions, words, and behaviors.

SE.PK.11. Demonsirate ability to modify behavior in different situations using multiple problem solving sirategies
(e.g., trade, take turns, share, wait) with or without adult guidance and support.

Understand and follow rules and routines
SE_PK.12. Demanstrate an understanding of rules through actions and conversations.
SE.PK.13. Engage easily in routine activities (e.g., large group, small group, center time).

SE.PK.14. Use materials purposefully, safely, and respectfully as set by group rules.

The Tennessee Health Education Kindergarten Standards address Emotional, Sccial and Mental Health:

Standard 8: The student will understand the importance of positive self-concept and interpersonal
relationships for healthy living.
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English Language Arts Instructional Shifts

The standards address reading and writing across-the-curriculum which complement the
content of the standards in history/social studies, science, and technical subjects, thus
offering new grounding in informational text and placing a premium on students building
knowledge from that reading. In K-5, fulfilling the standards requires a 50-50 balance
between infarmational and literary reading. The K-5 standards also strongly recommend
students build coherent general knowledge both within each year and across years. In
6-12, ELA classes place much greater attention to a specific category of informational

Building knowledge
through content-
rich nonfiction and
informational texts

text—literary nonfiction—than has been traditional.

Part of the motivation behind the interdisciplinary approach to literacy in the standards
is the established need that most required reading in college and workforce training
programs is informational in structure and challenging in content.

Shifting away from today's emphasis on narrative writing (in response to decantextualized
prompts), the standards place a premium on students writing to sources, i.e., using
evidence from texts to present careful analyses, well-defended claims, and clear
information. Rather than asking students questions they can answer from their prior
knowledge or experience, the standards expect students to answer questions which
depend on their having actually read the text.

Reading and writing
grounded in evidence
from text

Likewise, the reading standards focus on students’ ability to read closely and grasp
information, argumenits, ideas and details based on text evidence. Students should be
able to answer a range of text-dependent questions, questions in which the answers
require no infarmation from cutside the text, but instead require inferences based on
careful attention to the text.

Rather than focusing salely on the skills of reading and writing, the standards highlight
the growing complexity of the texts students must read to be ready for the demands of
college and careers. The standards build a staircase of text complexity so all studenis
are ready for the demands of college- and career-level reading no later than the end of
high school. Closely related to text complexity—and inextricably connected to reading

Regular practice with
complex text and its
academic vocabulary

comprehension—is a focus on academic vocabulary: words which appear in a variety of
content areas {such as ignite and. commit).

Source: Student Achievement Partners
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Reading Informational Text
Revised TN-ELDS Four-Year-Old (RI.PK)
Key ldeas and Detail

RI.PK.1. With modeling and support, ask and answer,
questions about informational text.

RI.PK.2. With modeling and support, recall important
age appropriate facts from informational text by
engaging in meaningful discussions and activities.

RI.PK.3. With guidance and support, relate informational
text ta personal experience or ather text.

Craft and Structure

RI.PK.4. Develop new vocabulary by engaging.in,
meaningful discussions and activities to promote
learning of unfamiliar words found in informational text.

RI.PK.5. Identify that the title of the book is found on the
front cover.

RI.PK.6. With guidance and support, identify the role of
the authar and the illustrator.

RLPK.7. With guidance and support, discuss the use
of illustrations to support the descriptions of characters,
settings or to predict events in the text.

Integration of Knowledge and Ideas

RI.PK.8. (Begins in Kindergarten)

RI.PK.9. With guidance and support, explore and identify
the similarities and differences between books on the
same. topic.

Range of Reading and Text Complexity

RLPK.10. Actively listen and participate in small and
large group activities when informational text is read
aloud or discussed.

Common Core Kindergarten (RLK)
Key Ideas and Detail

RLK.1. With prompting and support, ask and answer
questions about key details in a text.

RLK.2. With prompting and support, identify the main
topic and retell key details of a text.

RLK.3. With prompting and support, describe the
connection between two individuals, events, ideas, or
pieces of information in a text.

Craft and Structure

RLK.4. With prompting and support, ask and answer
questions about unknown words in a text.

RLK.5. Identify the front cover, back cover, and title page
of a hook.

RILK.6. Name the author and illustrator of a text and
define the role of each in presenting the ideas or
information in a text.

RLK.7. With prompting and support, describe the
relationship between illustrations and the text in which
they appear (e.g., what person, place, thing, or idea in
the text an illustration depicts).

Integration of Knowledge and ldeas

RLK.8. With prompting and support, identify the reasons
an author gives to support points in a text.

RL.K.9. With prompting and support, identify basic
similarities in and differences between two texts on the same
topic (e.g.. in illustrations, descriptions, or procedures).

Range of Reading and Text Complexity

RI.K.10. Actively engage.in. group reading activities with
purpese and understanding.
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Reading Literature
Revised TN ELDS Four-Year-Old {(RL.PK)
Key ldeas and Detail

RL.PK.1. With modeling and support, ask, and answer
(respend to) questions about text read aloud.

RL.PK.2. With guidance and support, recall important
facts to retell a familiar story in sequence.

RL.PK.3. With guidance and support, identify major
characters, settings, and events from a familiar story or
nursery rhyme.

Craft and Structure

RL.PK.4. Develop new vocabulary by engaging in
meaningful discussions and activities to promote learning
of unfamiliar words related to text.

RL.PK.5. Participate in listening to common types of text
(e.g., storybooks, nursery rhymes, and poetry).

RL.PK.6. With guidance and support identify the role of
the author and the illustrator.

Integration of Knowledge and ldeas

RL.PK.7. With guidance and support, discuss the use
of illustrations to support the descriptions of characters,
settings, or predict events in the story.

RL.PK.8. (Not applicable to literature)

RL.PK.9. With guidance and support, relate the story to
previously read stories, ideas in the themes, or personal
life experiences.

Range of Reading and Text Complexity

RL.PK.10. Actively listen and participate in small and
large group activities when literature is read aloud or
discussed.

Common Core Kindergarten (RL.K)

Key ldeas and Details

RL.K.1. With prompting and support, ask and answer
questions about key details in a text.

RL.K.2. With guidance and support, retell familiar
stories, including key details.

RL.K.3. With prompting and support, identify characters,
settings, and major events in a story.

Craft and Structure

RL.K.4. Ask and answer questions about unknown
words in a text.

RL.K.5. Recognize common types of texts (e.q.,
storybooks, poems).

RL.K.6. With prompting and support, name the author
and illustrator of a story and define the role of each in
telling the story.

Integration of Knowledge and Ideas

RL.K.7. With prompting and support, describe the
relationship between illustrations and the story in which
they appear (e.g., what moment in a story an illustration
depicts).

RL.K.8. (Not applicable to literature)

RL.K.9. With prompting and support, compare and
contrast the adventures and experiences of characters
in familiar stories.

Range of Reading and Text Complexity

RL.K.10. Actively engage in group reading activities with
purpose and understanding.
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Reading Foundational Skills

Revised TN ELDS Four-Year-Old (RF.PK)

Print Concepts

RF.PK.1. Demonstrate understanding of basic features of
print; distinguish between words and pictures.

RF.PK.1a. Handle books respectfully and appropriately,
right-side-up and turning pages one at a time, front to back.

RF.PK.1b. Recognize spoken words can be written and
read.

RF.PK.1c. With guidance and support, understand

that words are made up of alphabet letters which have
individual names and are written in a specific sequence
in order to create words that can be read.

RF.PK.1d. Recognize frequently occurring uppercase
letters and some of the most frequently occurring
lowercase letters.

Phonological Awareness

RF.PK.2. Demonstrate increasing understanding of
spoken words, syllables, and sounds.

RF.PK.2a. Recognize and discriminate rhyming words in
spoken language.

RF.PK.2b. Participate in oral activities to introduce counting
syllables in familiar words and words in a sentence.

RF.PK.2c. {Begins in Kindergarten or when individual
child is ready)

RF.PK.2d. {Begins in Kindergarten or when individual
child is ready)

RF.PK.2e. With guidance and support, identify whether
or not two words begin with the same sound.

Common Core Kindergarten (RF.K)

Print Concepts

RF.K.1. Demonstrate understanding of the organization
and basic features of print.

RF.K.1a. Follow words from left to right, top to bottom,
and page by page.

RF.K.1b. Recognize that spoken words are represented
in written language by specific sequences of letters.

RF.K.1c. Understand that words are separated by
spaces in print.

RF.K.1d. Recognize and name all upper- and lowercase
letters of the alphabet.

Phonological Awareness

RF.K.2. Demonstrate understanding of spoken words,
syllables, and sounds {phonemes).

RF.K.2a. Recognize and produce rhyming words.

RF.K.2b. Count, pronounce, blend, and segment
syllables in spoken words.

RF.K.2c. Blend and segment onsets and rimes of single-
syllable spoken words.

RF.K.2d. Isolate and pronounce the initial, medial
vowel, and final sounds (phonemes) in three-phoneme
{conscnant-vowel-consonant, or CVC) words.1 (This
does not include CVCs ending with /IY, /r/, or ix/.)

RF.K.2e. Add or substitute individual sounds {phonemes)
in simple, cne-syllable words to make new words.
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Reading Foundational Skills continued

Revised TN ELDS Four-Year-Old (RF.PK)

Phonics and Word Recognition

RF.PK.3. Demonstrate word awareness by identifying
familiar words in books and the environment and begin
making connecticn that letters in words make sounds.

RF.PK.3a. Demonstrate developing basic knowledge of
letter-sound correspondence association by beginning
to match the name and initial sound of some consonant
letters such as in own name, classmates' names, or
common words.

RF.PK.3b. (Begins in Kindergarten or when individual
child is ready)

RF.PK.3c. Recognize own name. in print and some other
common symbols and words in the environment (e.q.,
universal symbols, classmates’ names, STOP, GO}

RF.PK.3d. With guidance and support, discriminate
between words with the same and different first letter
sounds.

Fluency

RF.PK.4. Demonstrate awareness that books carry a
message. Can retell the story events and overall theme
in familiar picture books, by using illustrations {observing
and discussing) to support “reading” the words in the text.

Common Core Kindergarten (RF.K)

Phonics and Word Recognition

RF.K.3. Know and apply grade-level phonics and word
analysis skills in decoding words.

RF.K.3a. Demonstrate basic knowledge of letter-sound
carrespandences by producing the primary or most
frequent sound for each consonant.

RF.K.3b. Associate the long and short sounds with the
common spellings (graphemes) for the five major vowels.

RF.K.3c. Read common high-frequency words. by sight
{e.q., the, of, to, you, she, my. is, are, do, does).

RF.K.3d. Distinguish between similarly spelled words by
identifying the sounds of the letters that differ.

Fluency

RF.K.4. Read emergent-reader texts with purpose and
understanding.
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Writing

Revised TN-ELDS Four-Year-Old (W.PK)

Text Types and Purposes

W.PK.1. With modeling and support, use a combination
of drawing, dictating, and emergent writing to express a
preference, opinion or idea about a specific topic or text.

W.PK.2. With modeling and support, use a combination
of drawing, dictating, and letters to explain information
about a familiar topic or informational text.

W.PK.3. With modeling and support, use a combination
of drawing, dictating, and emergent writing to tell a real
or imagined story indicating some order of the events.

Production and Distribution of Writing
W.PK.4. (Begins in Grade 3)

W.PK.5. (Begins in Kindergarten or when individual child
is ready).

W.PK.6. With guidance and support, explore a variety
of digital tools (e.g., computers, smart board and tables,
iPads, phones}, to convert oral messages and ideas into
words and/or pictures.

Research to Build and Present Knowledge

W.PK.7. With guidance and support, participate in
shared writing projects (e.g., explore several books by
one author and express opinions about them threugh
activities such as dictated writing or drawing).

W.PK.8. With guidance and support, recall information
from experiences or gather information from provided
sources {e.g., books, internet, classroom guests), to
answer a question.

W.PK.9. (Begins in grade 4)

W.PK.10. {Begins in grade 3)

Common Core Kindergarten (W.K)

Text Types and Purposes

W.K.1. Use a combination of drawing, dictating, and
writing to compose opinion pieces in which they tell a
reader the topic or the name of the book they are writing
about and state an opinion or preference about the topic
or book (e.g., My favorite book is...).

W.K.2. Use a combination of drawing, dictating, and
writing to compose informative/explanatory texts in
which they name what they are writing about and supply
some information about the topic.

W.K.3. Use a combination of drawing, dictating, and
writing to narrate a single event or several loosely linked
events, tell about the events in the order in which they
occurred, and provide a reaction to what happened.

Production and Distribution of Writing
W.K.4. (Begins in grade 3)

W.K.5. With guidance and support from adults, respond
to questions and suggestions from peers and add details
to strengthen writing as needed.

W.K.6. With guidance and support from adults, explore
a variety of digital tools to produce and publish writing,
including in collaboration with peers.

Research to Build and Present Knowledge

W.K.7. Participate in shared research and writing
projects (e.g., explore a number of books by a favorite
author and express opinions about them),

W.K.8. With guidance and support from adults, recall
information from experiences or gather information from
provided sources to answer a question.

W.K.9. (Begins in grade 4)

W.K.10. (Begins in grade 3)
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Speaking and Listening

Revised TN-ELDS Four-Year-Old (SL.PK)

Comprehension and Collaboration

SL.PK.1. Participate in collaborative conversations
which include book reading and theme-related
vocabulary, with adults and other children during
transitions and routine daily activities, including free play.

SL.PK.1a. Observe and use appropriate ways of
interacting in a group {e.g., taking turns in talking,
actively listening to peers, waiting to speak until another
persoen is finished talking, asking questions and waiting
for an answer).

SL.PK.1b. Engage in an extended conversation, striving
for five verhal exchanges between adult and child.

SL.PK.2. Demonstrate the ability to recall information
for short periods of time and retell, act out, or represent
information from a familiar text read aloud, a recording,
or a video (e.g., watch a video about birds and their
habitats and make drawings or constructions of birds
and their nests).

SL.PK.3. With modeling and guidance, ask and answer
questions in order to seek help, get information, or clarify
something which is not understood.

Presentation of Knowledge & ldeas

SL.PK.4. Actively participate in conversations to tell or
talk about familiar people, places, things and events,
and with prompting and support, add additional details
that help enrich and extend the conversation.

SL.PK.5. Create representations and extensions of
experiences or stories (e.q., drawings, dramatic play,
construction with blocks, clay or other materials) and
discuss them with others.

SL.PK.8. Speak clearly and audibly to express thoughts,
feelings, and ideas.

SL.PK.8a. English Learner students use home language as
well as English language through prompting and support.

Common Core Kindergarten (SL.K)

Comprehension and Collaboration

SL.K.1. Participate in collaborative conversations with
diverse partners about kindergarten topics and texts with
peers and adults in small and larger groups.

SL.K.1a. Follow agreed-upon rules for discussions (e.g.,
listening to others and taking turns speaking about the
topics and texts under discussion).

SL.K.1b. Continue a conversation through multiple
exchanges.

SL.K.2. Confirm understanding of a text read aloud or
information presented orally or thraugh other media by
asking and answering guestions about key details and
requesting clarification if something is not understood.

SL.K.3. Ask and answer questions in order to seek
help, get infermation, or clarify something that is not
understood.

Presentation of Knowledge & ldeas

SL.K.4. Describe familiar people, places, things, and
events and, with prompting and support, provide
additional detail.

SL.K.5. Add drawings or other visual displays to
descriptions as desired to provide additional detail.

SL.K.6. Speak audibly and express thoughts, feelings,
and ideas clearly.

No corresponding Common Core State Standard.
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Language
Revised TN-ELDS Four-Year-Old (L.PK})
Conventions of Standard English

L.PK.1. Through adult modeling, guidance and. support,.
use complete sentences to express a thought or idea.

L.PK.1a. With modeling and suppeort print some
upper- and lower-case letters (letters may not be of
conventional size or shape).

L.PK.1b. With modeling and support, use frequently
occurring {cften theme-based) vocabulary words.

L.PK.1c. With modeling and support, use the plural form
of regular nouns in gral communication.

L.PK.1d. With guidance and support, use question
words (e.q., who, whai, where, when, why, how)} to
gather information.

L.PK.1e. Appropriately use the most frequently occurring

prepositions (e.g., to, from, in, out, on, off, for, of, by, with).

L.PK.1f. With scaffolding and specific feedback from
adults, participate in shared language activities and use
increasingly complex and varied spoken vocabulary.

L.PK.2. Use some letters to represent ideas and
inconsistently use conventions of standard English
capitalization and punctuation.

L.PK.2a. Show awareness of the difference between
upper- and lower-case letters.

L.PK.2b. (Begins in Kindergarten)

L.PK.2c. Show awareness of conventional letter-sound
relationships through use of invented spelling in writing.

L.PK.2d. With modeling and support, demonstrate
awareness of sounds in words by identifying initial letter
of familiar words.

Knowledge of Language

L.PK.3. (Begins in grade 2)

Common Core Kindergarten (L.K)

Conventions of Standard English

L.K.1. Demonstrate command of the conventions of
standard English grammar and usage when writing or
speaking.

L.K.1a. Print many upper- and lower-case letters.

L.K.1b. Use frequently occurring nouns and verbs.

L.K.1¢c. Form regular plural nouns orally by adding /s/ or
fas/ (e.g., dog, dogs; wish, wishes).

L.K.1d. Understand and use question words
(interrogatives) (e.q., who, what, where, when, why,
how?.

L.K.1e. Use the most frequently occurring prepositions
{e.qg., to, from, in, owt, on, off, for, of, by, with).

L.K.1f. Produce and expand complete sentences in
shared language activities.

L.K.2. Demanstrate command of the conventions of
standard English capitalization, punctuation, and spelling
when writing.

L.K.2a. Capitalize the first word in a sentence and the
pronoun /.

L.K.2b. Recognize and name end punctuation.

L.K.2c. Write a letter or letters for most consonant and
short-vowel sounds (phonemes).

L.K.2d. Spell simple words phonetically, drawing on
knowledge of sound-letter relationships.

Knowledge of Language

L.K.3. (Begins. in grade 2}
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Language . continued

Revised TN-ELDS Four-Year-Old (L.PK)

Vocabulary Acquisition and Use

L.PK.4. With guidance and support, ask or answer
questions about the meaning of new and unfamiliar
words and phrases introduced through current themes
and related books, activities, and play.

L.PK.4a. Recognize that some words have mare than
one meaning as used in a conversation or as found in a
hook (i.e., bank, a pface fo keep money, and bank the
edge of a river).

L.PK.4h. (Begins in Kindergarten)

L.PK.5. With guidance and support, explore the
meaning of unfamiliar words found from themes, books
and conversations and incorporate them. into everyday
vocahulary.

L.PK.5a. Sort familiar objects into categories and
identify the "common” factor of the group (e.g. ldentify
reason {common factor} for grouping objects; categorize
animals by those who fly or walk; group cars by color or
number of daors).

L.PK.5b. Demonstrate understanding of the most
frequently occurring adjectives and oppesites {(e.g.,
meorefless, empty/full, happy/sad, stressed/relaxed).

L.PK.5c. Make meaningful connection between words
learned to describe similar objects found in different
settings {e.g., cubby/closet, desk/table and cot/bed).

L.PK.5d. With guidance and support, describe and
demonstrate the different meaning of similar verbs used
in daily conversations and across activities (e.g., talk/
chat, whisper/yell).

L.PK.6. Frequently use the vocabulary words and
phrases acquired through conversations and listening to
hooks read aloud.

Common Core Kindergarten (L.K)

Vocabulary Acquisition and Use

L.K.4. Determine or clarify the meaning of unknown
and multiple-meaning words and phrases based on
kindergarten reading and content.

L.K.4a. Identify new meanings for familiar words and
apply them accurately (e.g., knowing duck is a bird and
learning the verb to duck).

L.K.4b. Use the most frequently occurring inflections
and affixes (e.q., -ed, -s, re-, un-, pre-, -full, -less) as a
clue to the meaning of an unknown word.

L.K.5. With guidance and support from adults, explore
word relationships and nuances in word meanings.

L.K.5a. Sort commaon objects into categories (e.g.,
shapes, foods) to gain a sense of the concepts the
categories represent.

L.K.5b. Demonstrate understanding of frequently
occurring verbs and adjectives by relating them to their
oppesites {antonyms).

L.K.5c. ldentify real-life connections between words and
their use (e.g., note places at school that are colorful).

L.K.5d. Distinguish shades of meaning among verbs
describing the same general action (e.g., walk, march,
strut, prance) by acting out the meanings.

L.K.6. Use words and phrases acquired through
conversations, reading and being read to, and
responding to texts.
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Math Instructional Shifts

Focus strongly where

the Standards focus

Coherence: think
across grades, and
link to major topics
within grades

Rigor: require
conceptual
understanding,
procedural skill
and fluency, and
application with
intensity.

Rather than racing to cover everything in today’s mile-wide, inch-deep curriculum,
teachers use the power of the eraser and significantly narrow and deepen the way time
and energy is spent in the math classroom. They focus deeply on anly those concepts
which are emphasized in the standards so that students can gain strong foundational
conceptual understanding, a high degree of procedural skill and. fluency, and the ability to
apply the math they know to solve problems inside and outside the math classroom.

Thinking across grades: Instead of treating math in each grade as a series of
disconnected topics, principals and teachers carefully connect the learning within and
across grades so, for example, fractions or multiplication develop across grade levels and
students can build new understanding onto foundations built in previous years. Teachers
can begin to count on deep conceptual understanding of core content and build on it.
Each standard is not a new event, but an extension of previous learning.

Linking to major topics: Instead of allowing less important topics to detract from the focus
of the grade, these topics are taught in relatian to the grade level focus. For example,
data displays are not an end in and of themselves hut are always presented along with
grade-level word problems.

Conceptual understanding: Teachers teach more than “how to get the answer” and
support studentis’ ahility to access concepts from a nhumber of perspectives so that
students are able to see math as more than a set of mnemonics or discrete procedures.
Students demonstrate deep conceptual understanding of core math concepts by solving
short conceptual problems, applying math in new situations, and speaking about their
understanding.

Procedural skill and fluency: Students are expected to have speed and accuracy in
calculation. Teachers structure class time and/or homework time for students to practice
core functions such as multiplication facts so that students are able to understand and
manipulate more complex concepts.

Application: Students are expected to use math and choose the appropriate concept for
application even when they are not prompted to do so. Teachers provide opportunities at
all grade levels for students to apply math concepts in "real world” situations. Teachers in
cantent areas outside of math, particularly science, ensure that students are using math—
at all grade levels—to make meaning of and access content.

Source: Student Achievement Partners
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The Standards for Mathematical Practice

The Standards for Mathematical Practice describe the attributes. of mathematically proficient
students. These standards don't just describe how students should use mathematics: they also
provide a vehicle through which studenis engage with and learn mathematics.

As students move from elementary school threugh high school the Standards for Mathematical

Practice remain the same. What changes is the way these standards look as students engage

with and master new and more advanced mathematical ideas. The Standards for Mathematical
Practice must be taught as carefully and practiced as intentionally as the Standards for
Mathematical Content. Neither should be isolated from the other; impactful mathematics
instruction occurs when these two halves of the CCSSM come together in a powerful whole.

1.

e A

Make sense of problems and persevere in solving them.
Reason abstractly and quantitatively.

Construct viable arguments and critique the reasoning of others.
Model with mathematics.

Use appropriate tools strategically.

Attend to precision.

Look for and make use of structure.

Look for and express regularity in repeated reasoning.
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Mathematics: Counting and Cardinality

Revised TN-ELDS Four-Year-Old {PK.CC)

Know number names and the count sequence

PK.CC.1. Listen to and say the names of numbers in
many contexts.

PK.CC.2. Verbally count forward in sequence from 1-30.

PK.CC.3. Understand the relationships between
numerals, names of numbers and quantities up to 10
(includes subitizing—the ability to look at a quantity and
say the quantity [1-4] quickly, just by looking).

Count to tell the number of objects

PK.CC.4. Understand the relationship between numbers
and quantities with concrete objects up to 10.

PK.CC.4a. Use one-to-one correspondence to
accurately count up to 10 objects in a scattered
configuration.

PK.CC.4b. Understand that the last number name said
tells the number of objects counted, up to ten.

PK.CC.4¢. (Begins in Kindergarten or when individual
child is ready)

PK.CC.5. With guidance and support count to answer
“how many?” gquestions about as many as 10 things
arranged in a line or as many as 5 things in a scattered
configuration; given a number from 1-10, count out that
many objects.

Compare Numbers

PK.CC.6. Use comparative language, such as morefess
than or equal to, to compare and describe collections of
objects by matching.

PK.CC.7. {Begins in Kindergarten or when individual
child is ready)

Common Core Kindergarten (K.CC)

Know number names and the count sequence

K.CC.1. Count to 100 by ones and by tens.

K.CC.2. Count forward beginning from a given number
within the known sequence (instead of having to begin at 1).

K.CC.3. Write numbers from 0 to 20. Represent a
number of abjects with a written numeral 0-20 (with 0
representing a count of no objects).

Count to tell the number of objects

K.CC.4. Understand the relationship between numbers
and guantities; connect counting to cardinality.

K.CC.4a. When counting objects, say the number
names in the standard order, pairing each object with
one and only one number name and each number name
with one and only one object.

K.CC.4b._ Understand that the last number name said
tells the number of objects counted. The number of
objects is the same regardless of their arrangement or
the order in which they were counted.

K.CC.4c. Understand that each successive number
name refers to a quantity that is one larger.

K.CC.5. Count to answer “how many?” questions about
as many as 20 things arranged in a line, a rectangular
array, or a circle, or as many as 10 things in a scattered
canfiguration; given a number from 1-20, count out that
many chjects.

Compare Numbers

K.CC.6. [dentify whether the number of objects in one
group is greater than, less than, or equal to the number
of objects in another group e.g., by using matching and
counting strategies.

K.CC.7. Compare two numbers between 1 and 10
presented as written numerals.
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Mathematics: Operations and Algebraic Thinking

Revised TN-ELDS Four-Year-Old (PK.OA}

Understand addition as putting
together and adding to, and understand
subtraction as taking apart and taking from

PK.OA.1. Represent real-world addition {putting
together), and subtraction (taking from) problems up
through five with concrete objects or by acting out
situations.

PK.0A.2. Solve addition and subtraction problems using
objects for proablems up through five.

PK.OA.3. Compose and decompose numbers to five by
using objects or drawings {may be an extension activity
after reading a book).

PK.OA.4. (Begins in Kindergarten or when individual
child is ready)

PK.OA.5. (Begins in Kindergarten or when individual
child is ready)

Number and Operaticns in Base Ten
(Begins in Kindergarten)

Common Core Kindergarten (K.OA)

Understand addition as putting
together and adding to, and understand
subtraction as taking apart and taking from

K.OA.1. Represent addition and subtraction with objects,
fingers, mental images, drawings, sounds {e.qg., claps),
acting out situations, verbal explanations, expressions,
or equations.

K.0A. 2. Solve addition and subtraction word problems,
and add and subtract within 10, e.g., by using cbjects or
drawings to represent the problem.

K.OA.3. Decompose numbers less than or equal to 10
into pairs in more than one way, e.g., by using objects or
drawings, and record each decomposition by a drawing
orequation{e.g.,5=2+3and5=4 +1).

K.QA.4. For any number from 1 to @, find the number
that makes 10 when added 1o the given number, e.g., by
using objects or drawings, and record the answer with a
drawing or equation.

K.OA.5. Fluently add and subtract within 5.

Number and Operations in Base Ten
(Begins in Kindergarten)
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Mathematics: Measurements and Data
Revised TN-ELDS Four-Year-Old (PK.MD)
Describe and compare measureable attributes

PK.MD.1. Recognize the attributes of length, (how long,
tall, shart), area (how much it covers), weight (how
heavy or light}, and velume or capacity (how much it

holds) of everyday objects using appropriate vocabulary.

PK.MD.2. Explore the concept of measurement to
compare the attributes of two or more concrete objects
and use words to define attributes of the objects (i.e.
heavier/lighter, longer/shorter, covers more/covers less,
helds more/holds less).

Classify objects and count the
number of objects in each category

PK.MD.3. Sort, categorize, and classify objects by more
than one attribute.

Common Core Kindergarten (K.MD}

Describe and compare measureable attributes

K.MD.1. Describe measurable attributes of objects,
such as length or weight. Describe several measurable
attributes of a single aobject.

K.MD.2. Directly compare two objects with a measurable
attribute in common, to see which object has "more of /less
of’ the attribute, and describe the difference. For example,
directly compare the heights of two children and describe
one child as taller/shorter.

Classify objects and count the
number of objects in each category.

K.MD.3. Classify objects into given categories; count
the numbers of cbjects in each category and sort the
categories by count 3.
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Mathematics: Geometry

Revised TN-ELDS Four-Year-Old (PK.G}

Identify and describe shapes
(squares, circles, triangles, rectangles, hexagons,
cubes, cones, cylinders, and spheres)

PK.G.1. Identify relative positions of abjects in space,
and use appropriate language (e.q., beside, inside, next
to, close to, above, below, apart}.

PK.G.2. Identify several basic shapes.

PK.G.3. With guidance and support, explore the
attributes of two- and three- dimensicnal shapes.

Analyze, compare, create, and compose shapes

PK.G.4. With guidance and support, compare and
contrast the attributes of two- and three- dimensional
shapes of different sizes and orientations, identifying
shapes thatare  and shapesthatarenoct

PK.G.5. Identify shapes in the real world environment.

PK.G.6. With guidance and support, create and name
new shapes formed when putting two shapes together
(i.e. two right triangles of the same size put together
would make a rectangle).

Common Core Kindergarten (K.G)

Identify and describe shapes
{squares, circles, triangles, rectangles, hexagons,
cubes, cones, cylinders, and spheres).

K.G.1. Describe objects in the envirenment using names
of shapes, and describe the relative positions of these
objects using terms such as above, below, beside, in
front of, behind, and next to.

K.G.2. Correctly name shapes regardless of their
orientations or overall size.

K.G.3. ldentify shapes as two-dimensicnal (lying in a plane,
“flat™) or three dimensional (*solid”).

Analyze, compare, create, and compose shapes.

K.G 4. Analyze and compare two- and three-dimensional
shapes, in different sizes and orientations, using informal
language to describe their similarities, differences, parts
{e.g., number of sides and vertices/"corners”) and other
attributes {e.g., having sides of equal length).

K.G.5. Model shapes in the world by building shapes
from compaonents (e.g., sticks and clay balls) and
drawing shapes.

K.G.6. Compase simple shapes 1o form larger shapes.
For example, “Can you join these two triangles with full
sides touching to make a rectangle?”
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Science

Revised TN-ELDS Four-Year-Old (S.PK)

Scientific Thinking
Ask questions & make predictions based on
observations through aclive engagement with materials

S§.PK.1. Use senses to gather, explore, and interpret
information.

S.PK.2. Make predictions based on background
knowledge, previous scientific exploration, and
observations of objects and eventis in the world.

§.PK.3. Record and organize data using graphs, charts,
science journals, elc. to communicate conclusions
regarding experiments and explorations.

Tools & Technology

S.PK.4. Use simple tools for investigation of the home,
classroom and other familiar places.

Earth & Space
Observe and describe characteristics of earth and space

5.PK.5. Investigate and identify a variety of earth
materials by their observable properties (e.g., soil, rocks,
minerals).

5.PK.6. Make simple observations of the characteristics
and movements of the sun, meon, stars, and ¢louds.

S.PK.7. Observe and discuss changes in weather and
seasons using common weather related vocabulary.

TN State Standards Kindergarten {S.K)

Embedded Inquiry

Inquiry 1. Identify tools, skills, knowledge, and
dispositions needed to conduct scientific inquiry.

Inquiry 2. Ask questions, make logical predictions, plan
investigations, and represent data.

Inquiry 3. Explain the data from an investigation.

Embedded Technolegy & Engineering

Embedded Inquiry: Use senses and simple tools to
make observations.

Earth and Space Science

Standard 7 The Earth Identify non-living materials found
on the school site and discuss how these materials are
similar and different.

Standard 6 The Universe Observe, discuss, and draw
objects found in the day and night sky.

Standard 8 The Atmosphere Collect daily weather data
at different times of the year.
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Science continued

Revised TN-ELDS Four-Year-Old (S.PK)

Living Things
Observe and describe characteristics of living things

S5.PK.8. Describe and identify the similarities, categories,
and different structures of familiar plants and animals
(Plants have roots, stems, leaves; animals have eyes,
mouths, ears).

5.PK.9. Observe, describe and compare the habitats of
plants and animals.

Physical Properties
Acquire knowledge about the physical properties of the world

S$.PK.10. Describe and categorize objects based on their
observable properties.

$.PK.11. Demonstrate an awareness of changes that
occur in their environment {e.q., freezing/melting, color
mixing).

S.PK.12. Observe, predict and describe how objects
move and use common motion related vocabulary (e.q.,
straight, fast/slow, zigzag, up/down).

TN State Standards Kindergarten (S.K)

Life Science

Standard 3 Flow of Matter and Energy Observe
plants and animals and make records of their similarities
and differences.

Standard 5 Biodiversity and Change Match pictures
of animal and plant characteristics. needed for survival to
appropriate environments.

Physical Science

Standard 9 Matter Describe an object by its observahle
properties; identify objects and materials as solids or
liquids.

Standard 10 Energy Various forms of energy are
constantly being transformed into cther types without
any net loss of energy from the system.

Standard 11 Motion Objects move in ways that can be
observed, described, predicted, and measured.
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Social Studies

Revised TN-ELDS Four-Year-Old (SS.PK)
History

S$8.PK.1. Develop an understanding of how people and
things change over time.

$8.PK.2. Demonstrate awareness of different cultures
through exploration of customs and traditions, past and
present.

$5.PK.3. Demonstrate an interest in current events
which relate to family, culture, and community.

Civics, Citizenship, and Government

§5.PK.4. Recognize that all children and adults have
roles, rights, and respensibilities at home, scheaol, in the
classrcom and in the community.

$5.PK.5. Participate in the community or group life
of the class (e.g., making and following rules, doing
classroom jobs, expressing concern for others,
participating in decision making processes).

Economics

$8.PK.6. Demonstrate an understanding that money is
needed in exchange for some goods and services.

S$8.PK.7. Recognize that goods and services may be
purchased using different forms of payment (e.q., cains,
paper money, checks, electrenic payments, credit cards).

Career Develocpment

55.PK.8. Develop awareness about a wide variety of
careers and work environments.

TN State Standards Kindergarten (K)
Culture/History

History K.5.02. Understand the place of historical
events in the context of past, present, and future.

Culture K.1.01. Understand the diversity of human
cultures.

Culture K.1.02. Discuss cultures and human patterns of
places and regions of the world.

Civics, Citizenship, and Government

Individuals, Groups, and Interactions K.6.01.
Recognize the impact of individual and group decisions
on citizens and communities.

Individuals, Groups, and Interactions K.6.02.
Understand how groups can impact change at the local,
state, national and world levels.

Economics

Economics K.2.03. Understand fundamental economic
concepts.

Economics K.2.01. Describe potential costs and
benefits of persanal economic choices in a market
economy.

Career Development

Economics K.2.02. Give examples of the interaction of
businesses and governments in a market economy.
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Creative Arts

Revised TN-ELDS Four-Year-Old (CA.PK)

Visual Arts
Express seif and represent what he/she knows,
thinks, believes, and feels through visual arts

CA.PK.1. Experiment with a variety of mediums and art
materials for tactile experience and exploration.

CA.PK.2. Create artistic works with intent and purpose
using varying tools, texture, color, and technique.

CA.PK.3. Respond and react to visual arts created by
self and others.

Music
Express self by engaging in musical aclivities

CA.PK.4. Engage in music activities having different
moods, tempos, and rhythms by listening, singing or
performing.

CA.PK.5. Create sounds using voice, traditional

instruments and/or non-traditional instruments.
Creative Movement & Dance

CA.PK.6. Express feelings of what is felt and heard

through dance or creative movement.

CA.PK.7. Move in spontaneous and imaginative ways to
music, songs, rhythm and silence {e.g., sway, twist, use
of 'props’).

Theatre / Dramatic Play
CA.PK.8. Participate in a variety of dramatic play
activities (teacher guided or child initiated) 1o represent

fantasy and real life experiences.

CA . PK.3. Respond and react to theatre and drama
presentations.

Cultural Differences

CA.PK.10. Participate in artistic activities (music and
dance) representing different cultures.
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TN State Standards Kindergarten

Visual Arts
Express self and represent what he/she knows,
thinks, believes, and feels through visual arts

Standard 1 Understand and apply media, techniques,
and processes.

Standard 3 Choose and evaluate a range of subject
matter, symbols and ideas.

Standard 5 Reflect upon and assess the characteristics
and merits of their wark and the work of athers.

Music
Express self by engaging in musical activities

Standard 1 Singing Sing alone and with others a
varied repertoire of music; perform on instruments,
alone and with others, a varied repertoire of music.
Standard 6 Listening and Analyzing

Standard 3 Improvising Improvise melodies, variations,
and accompaniments.

Creative Movement & Dance

Standard 1 Elements and Skills |dentify and
demanstrate movement elements and skills in
performing dance.

Standard 2 Choreography Understand choreographic
principles, processes, and structures.

Theatre / Dramatic Play
Standard 2 Character Acting Develop basic acting

skills by assuming roles and interacting in improvisation.

Standard 5 Scene Comprehension Analyze and
explain personal preferences and construct meaning from
classroom dramatizations, theatre, film and/or television.

Cultural Differences

Standard 6 Understand cultural context by recagnizing
the role of theatre, film, television and electronic media
in daily life.
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Physical Development and Health

Revised TN-ELDS Four-Year-Old (PD.PK)

Sensorimotor
Use senses o assist & guide learning; using sensory
information to plan & carry out movements

PD.PK.1. Compare/contrast and describe different sights,
smells, sounds, tastes, and textures found in the environment.

PD.PK.2. Demonstrate awareness of spatial boundaries
and the ability to work and move within them.

Gross Motor
Demonstrate coordination and controf of large muscles

PD.PK.3. Develop body strength, balance, flexibility, and
stamina to move self through space in a variety of ways
(e.g., running, jumping, skipping).

PD.PK.4. Explore a variety of equipment and activities
which enhance gross motor development and coordinate
meovements with upper and/or lower body {e.g., balls,
slides, locomotive toys, and assistive technology}.

Fine Motor
Demonstrate eye-hand coordination and dexterity
needed to manipulate objects

PD.PK.5. Experiment with handheld tools to develop
strength, control, and dexterity of small muscles {e.g.,
paintbrushes, crayons, markers, and a variety of
technological tools).

PD.PK.6. Explore and engage in activities which enhance
hand-eye coordination {e.g., building with blocks, creating with
clay, putting puzzles together, and using other manipulatives).

Personal Health & Safety
Physical Health & Well-Being

PD.PK.7. Demonstrate personal care and hygiene skills.
PD.PK.8. Demonstrate awareness and understanding
of healthy habits {(e.g., sufficient rest, nutritious foods,

exercise).

PD.PK.9. Demonstrate awareness and understanding of
safety rules.

TN State Standards Kindergarten

Movement Forms/Motor Skills and
Movement Patterns

Not Addressed in Kindergarten standards.

Demonstrate understanding of movement concepts,
principals, strategies and tactics as they apply to the
learning and performance of physical activities.

Movement Forms/Motor Skills and
Movement Patterns

Demonstrates competency in motor skills and movement
patterns needed to perform a variety of physical activities.

Demonstrates competency in motor skills and movement
patterns needed to perform a variety of physical
activities.

Movement Forms/Motor Skills and
Movement Patterns

Level 1 Use eye-hand coordination to perform fine
motor tasks

Level 1 Use eye-hand coordination to perform fine
motor tasks

Health Education Standards

Personal Health and Wellness Standard 2.1
Demonstrate essential hygiene practices.

Nutrition Standard 5 Understand the relationship of
nutrition to healthy living

Injury Prevention and Safety Standard 12 Understand
the appropriate action to take when personal safety is
threatened.
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Introduction

As Tennessee moves forward with the adoption of the Commoen Core State
Standards for English language arts, and mathematics, the developmental
standards for 4-year-olds were revised in 2012 so that they aligned with

the Comman Core State Standards for kindergarten. Since Tennessee's,
previous early learning standards addressed development of children birth
through age 5, a decision was made to review and edit the birth 48 months
standards as well. While the purpose of the revision was to ensure alignment
with the revised 4-year-old standards. the review committee focused on the
development aspect of the standards for the younger children keeping in mind,
that learning and development looks much different for infants, toddlers and

preschoolers than it does for children in the primary grades.

The new standards for children birth 48 months provides a developmentally
appropriate framework for parents and caregivers to work together to provide
meaningful interactions and activities so that even the youngest children can
develop to their fullest potential. Generally. the examples given should be.
demonstrated by the end of the age range and indicate only a sample of the
ways developmental skills may be demaonstrated. When using these standards
to plan activities, special consideration should be given to children whose heme
language is not English, as well as to children with special needs. You will notice
that many of the standards can be observed during routines, play, and transitions.
You will also notice that many of the standards and examples mention children’s
development as it relates te their relationship with their caregiver.

Several key resources were considered in revising these standards:

Tennessee Early Learning Developmental Standards {2004}
Revised Tennessee Early Learning Standards for Four-year-olds

Early Learning Standards from states nationally recognized for their
standards

Head Start Child Development and Early Learning Framework,

National Association for the Education of Young Children's Positiorsglalements o
Page €234
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that helped in this endeavor:
East Tennessee State University
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+  Tennessee Department of Education
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Tennessee Early Childhood Training Alliance
Tennessee Early Intervention System
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+  Tennessee Voices for Children
Variocus Family. Group and Center child care providers

Walters State Community College
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Guiding Principles for the Revised Tennessee
Early Learning Developmental Standards

All children are capable of learning, achieving and making
developmental progress.

The Early Learning Standards are intended for all children regardless of
economic, linguistic, and cultural differences and/or physical, learning,
and emotional challenges.

Children develop at different rates and each child is unique in
his/her own development, growth and acquisition of skills.

Individualized, appropriate and reasonable supports and accommodation
must be provided to close the achievement gap and promote school
readiness for all children.

Early experiences have both cumulative and delayed effects
on individual children’s development; optimal periods exist for

certain types of development and learning.

Children are active and eager learners.

A primary approach to learning is through purposeful, meaningful play.
Intentional planning promotes rich learning experiences that invite
participation, involve multiple contexts, and engage the senses which help
children explore their environment.

Development advances when children have opportunities to
practice newly acquired skills and when they experience a
challenge just beyond the level of their present mastery {zone
of proximal development).

Early learning and development are multi-dimensional.
Children’s learning is integrated and occurs simultaneously across all
developmental domains, which are interrelated and interactive with one
another.

Children learn in the context of interactions and relationships
with family members, caregivers, teachers, other children
and adults in their immediate environment and greater

community.

Executive Function (or self-regulation) is vital for children’s
growth and development and strongly correlates with positive
academic outcomes.

High quality early childhood experiences enhance and expand optimal
brain development.

The family is the most significant contributor to children’s
lifelong learning and development.

Engaging families in the early education of their children is essential
1o continuing children’s success in the elementary classroom and later
learning.
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The Revised TN Early Learning Developmental
Standards provide:
Aresource for guiding the design, selection and implementation of a high
quality curriculum

A guide for planning meaningful experiences and instructional activities
which enable children to meet the standards

A guide for selecting assessment tools appropriate for children with
differing abilities and challenges

A framework of developmental milestones for all children regardless of
language, background, or diverse needs

A framework of learning expectations to develop and nurture the
relationship between early learning and K-12 so all schools are ready for
children and children are ready for schoal

Afocus for discussions regarding the education of young children by
educators, policy makers, families and community members

+  Atemplate for planning professional development opportunities

The Revised TN Early Learning Developmental
Standards are not:

Intended to be used as a checklist, but can inform the development or

selection of screening

Intended ta be used as an assessment tool

Intended to be used as a curriculum

Meant to exclude children from kindergarten

Meant to stifle the creativity of teachers, caregivers or parents

Intended to mandate specific teaching practices and/or materials

(b)(6)
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Commonly Used Terms

The following terms are found in the birth—48 months TN-ELDS. Understanding

the meaning of these words will better support understanding of the standards. .
The first use of these words in the standards is underlined to show that they are
included in the list of commonly used terms.

Adverb: A word that describes a verb e.g., happily, quickly, eagerly

Algebra: In early childhood, opportunities for children to explore.identify
and make patterns

+ Analyze: To separate into parts for close study, examine and explain .
AnxietyfAnxious: Fearful concern or interest

Babble: To utter sounds: making scunds in response to adult's "oh, ah"
immature, pre-linguistic vocalizations.

Cardinal/Cardinality: Numbers used in simple counting
Colloquial: Of or relating to conversation

+  Cooperation: To act or work with ancther or others (cooperate)
Creativity: The ahility to create something new through imaginative skill
Curiosity: Desire fo learn
Deliberate: On purpose
Descriptors: Words or. phrases used to identify a person, thing or feeling
Domain: area of development related to human growth

+  Emerge/emerging. To come into existence; developing
Engagelengagement: To hold the attention of
Expressive Language: Language that is spoken
Flexibility: The capability to adapt
Geometry: In early childhood, learning opportunities that introduce the
ideas of shape, size, space, position, direction and movement

+ Imagination/imaginative: The ability tc create an image or idea of .
something never before perceived in reality

Intentionalf/intentionality: To do on purpose or with purpose
Interacts: To act upon cne anocther

Inventiveness: Having the skill and imagination to create new things
Jabher: To talk rapidly, indistinctly or unintelligibly

Language: Communication of thoughts and feelings through a system of
signals, such as sounds, gestures, or written symbols

Manipulate: To manage or utilize skillfully
Melody: A sweet or agreeable succession or arrangement of sounds

Object Permanence: The understanding that objects continue 1o exist even
when they can't be cbserved

Operations: concepts of number quantity, order, ways of representing
numbers (ex: cne to one correspendence and counting)

Persistence: Continuing for a long time

Prompting: To move to action; to assist

Pronoun: Any words that replace nouns such as he. she, whom
Purposefully: Having a purpose. doing something on purpose

Receptive Language: Language that is understood
Recognize/Recognition: To identify from an earlier experience, to understand,
Self-Awareness: Awareness of one’'s own personality or individuality
Self-Concept: The mental image a person has of him or herself
Self-Regulation: To control one's thoughts, emotions and behaviors
Sensory awareness: Awareness of sights, sounds. tastes. touches and smells
Social Cenventions: Social norms

Spatial Sense: The ability to perceive relations of objects in space
Speech: The communication or expression of thoughts in spoken words
Verb: The part of speech that expresses an action or occurrence

Visually tracks: Follows an object with eves as it is moved side to side, up and down

Inflection: Change in pitch or loudness of the voice PRiAward # S4OB 1908285 to utter using vocal sounds.
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Explanation of Formatting

Domain, or area of development, There
are 8 Domains in the document.

v

Approaches to Learning (AL)

Strand, or developmental category

v

Age Groups
Engages and Interacts I

Birth — 12 months | 13 months - 24 menths 25 months — 36 months 37 months - 48 months <«
AL.0-12.1 Interact with caregiver in AL.13-24.1 ‘ract with familiar AL.25-36.1 Interact with other children | AL.37-48.1 | Demonstrate increasing
a playful manner. Loc« into caragivers _:...,.... ... J.ariety of materials in a in a playful manner.|Begin Lo olay near interest in interacticns within his
ayas oo 50 s durirg rout nes; towen playfuljmanner. Throw hall: sha<e rattls rither childran: imitate tha play of another environment.| M ahle 1o play alone
carogiver's faco as if cxamiring toe b keys] augh at mos cal or talkirg tay; chld: pay simpla interacive games li<e arwith otnars for lorger perisds of
foaluros; squoa whon haopy. P ay Popk-A-Boo or Pal-a-Cako with, wlling & ball Lz ane anclhor. tirre. erjoy prelerding: stow delight
Ariliar joaregjver. in comaleling & pusds or buiding g
slructura: enjay bu lding o arawing beside
a “amil ar adulz.
- Examples of how a Standards
Standard Code Domain | Standard Number child might demonstrate The developmental standards are
Age Group development of the standard located in the color-coded baoxes.

follgws each standard.
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Approaches to Learning (AL)

Children learn by doing. Hands on experiences provide children with sensory
input needed for healthy brain development. Young children regquire support
from a caregiver to feel comfortable in exploring their envircnment. Not all
children approach learning in the same way. Some children are more cautious
while some tend to “jump right in” t0 a new experience. Some children are
flexible while other children need support to try new things. Children. with
special needs and children whose home language is not English may need
additional support from an adult or from adaptive equipment in order to explore
their environment. Regardless of a child's learning style, a responsive adult can
suppeort children’'s interactions with the people and things in their environment
as well as help them learn how to sclve problems and persevere at a task. By
providing age appropriate toys, activities. and interactions; a caregiver can help
every child approach leaming with excitement and anticipation.

RTH
ay

-:.-.'
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Approaches to Learning (AL)

Engages and Interacts

Birth - 12 months

13 months - 24 months

25 months — 36 months

37 months — 48 months

AL.0-12.1 Interact with caregiver in
a playful manner. Look into caregivers
cyes: coo; smile during routines: touch
caregiver's [ace as if examining the
features: squeal when happy.

AL.13-24.1 Interact with familiar
people and a variety of materials in a
playful manner. Throw ball: shake rattle
or keys; laugh at musical ar talking toy;
play Peek-A-Boo or Pat-a-Cake with
familiar caregiver.

AL.25-36.1 Interact with other children
in a playful manner. Begin to play near
other children:; imitate the play of another
child; play simple intsractive games like
ralling & ball to ane anolher,

AL.37-48.1 Demonstrate increasing
interest in interactions within his
environment. Be able lo play alone or
with others for langer periods of ime: enjoy
pretending; show delight in compleling

a puszle or building a structure; enjoy
building or drawing beside a familiar adult,

AL.0-12.2 Show awareness of familiar
items in her environment. Kick feet
when placed beneath a floor gym; reach
for a rattle aor other toy, smile when
caregiver holds toy up; crawl or scoot
towards items of interest.

AL.13-24.2 Begin to self-select play
activities to support own curiosity and
to engage in pretend and imaginative
play. Growl or bark while playing with.
toy animal; imitate sounds of animals or
machines in the environment (make car,
sounds while playing with car).

AL.25-36.2 Self-select play activities to
support own curiosity and to engage
in pretend and imaginative play. Use
pots and pans to “cook”; pretend to be
‘mommy” or "daddy” in dramatic play;
enjoy wearing mom or dad’'s shoes or
carrying a purse.

AL.37-48.2 Demaonstrate ahility to

act out more complex pretend play.
scenarios. Act out scenarios and familiar
situations seen at home; begin 1o make
up complex scenarios in pretend play
{"vou be the mommy and | will be the
granny and we take care of the baby™).

AL.0-12.3 Demonstrate some
awareness of familiar people and
activities. May squeal and wiggle when
hearing familiar song; turn head or try to
reposition body after hearing caregiver's
voice; experiment to see if kicking or
arabbing at toy will cause a sound.

AL.13-24.3 Demonstrate an emerging
awareness of the connection between
prior and new knowledge. Place and
replace rings on nesting ring toy; pull
apart and pop together pap beads; feed a
baby doll a botlle.

AL.25-36.3 Demonstrate an increasing
awareness of the connection between
prior and new knowledge. Complete a
puzzle without assistance after receiving
help from an adult first or second

time; change position of a block when
tower falls initially; begin to declare
independence ("l dait,” "do it myself."}

AL.37-48.3 Demonstrate awareness

of connection hetween prior and new
knowledge. Recite nursery rhymes

and sing songs,; begqin to predict what

will happen next in a story or beok.,
understand a sequence of routines and
follow them easily without assistance from
caregiver,

Flexibility and Inventiveness

Birth — 12 months

13 months — 24 months

25 months — 36 months

36 months — 48 months

AL.0-12.4 Demonstrate emerging
ahility to transition from one thing

to another with little protest. Allow
caregiver to interrupt an activity to
perform a routine as long. as the caregiver
notifies in advance.

AL.13-24.4 Attempt new things with
adult support. Touch and experiment
with different textures; taste a new food;
climb up stairs.

AL.25-36.4 Attempt new things with
excitement and anticipation. Show
excitement when a new toy is presented,;
want to be “first” to try something new.

AL.37-48.4 Attempt more challenging
things. ask to try a more challenging
puzzle; experiment with different kinds of
writing and drawing tools.

AL.0-12.5 Begin to explore materials by
mouthing, touching and throwing. May
shake a rattle and then throw it; put blocks
in mouth; chew. on edges of board book,

AL.13-24.5 Beqgin to ask simple
questions. Use simple statements such
as "Doing?" "Going?" "What?",

AL.25-36.5 Demonstrate emerging
ability to ask questions for information
or clarification. What doing? . Where
going? Why?

AL.37-48.5 Continue to ask questions
for information or clarification. "Who's
that?", "What are you doing?", "My turn?"
“Me go?!
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Flexibility and Inventiveness

AL.0-12.6 Demonsirate emerging
awareness of the properties of
materials. Explore textures, sounds and
weight of items by banging. dropping and
throwing them.

AL.13-24.6 Use materials in ways
other than originally intended. Use toy
banana as a telephone: use spoon to
bang on table like a drum.

AL.25-36.6 Invent uses for materials
other than originally intended. Use
blocks as play food: use tub or container
as a baby bed; use clothes basket as a
house.

AL.37-48.6 Use materials in complex
ways, may use in ways other than
originally intended. Build a block
structure as a house for a doll; use blocks
as food in the housckeeping arca.

Problem

Solving

Birth — 12 months

13 months - 24 months

25 months — 36 months

37 months — 48 months

AL.0-12.7 With prompting and support
show awareness of people and things
in his environment. Show inleresl when
carggiver talks or sings to him; turn to
look at caregiver when caregiver s voice
is heard; turn lo find familiar naise fram
CD player or daor opening.

AL.13-24.7 Begin to identify a problem.
Cry or prolesl when caregiver slaps an
enjoyable aclivity; smile when caregiver
smiles; repeal an action lhal makes her
caregiver amile or l[augh.

AL. 25-36.7 ldentify a problem and try
to solve it. Try to push steps up 1o sink to
wash hands; change position of shape in
shape sorter to make it fil; push toy away
fram edge of shelf when sees il is about
Lo fall.

AL.37-48.7 Identify a problem and
sometimes solve it with the help of
others. Ask teacher where a puszle piece
fits afler several alternpls at trying to find
oul on her own,; ask another child to give
object or toy that she needs for huilding or
pretend play.

AL.0-12.8 Show emerging awareness
of hisfher effect on her environment.
Wocalizes to get the attention of caregiver:
show understanding that her facial
expressions are often imitated by caregiver
{smiles and expects a smile from an adult);
react fo caregivers facial expressions
{frowns when caregiver frowns).

AL.13-24.8 Show increasing
awareness of his effect on his
envirenment. Pull at caregiver's leg and
point to favorite nap item in cubby; say
"more” when cup is empty: may indicate
when diaper is wet or soiled.

AL.25-36.8 Begin to intentionally affect
his environment. Shake or bang toys to
hear the sound; push buttons or switch

on toy 10 see lights. mave chair to sit by
favorite person.

AL.37-48.8 Continue to make things
happen within his envircnment.
Experiment with cause and effect; may
provoke reactions from other children by
taking toy away.

Persistence

Birth — 12 months

13 months - 24 months

25 months — 36 months

37 months — 48 months

AL.0-12.9 Begin to pay attention to
familiar sounds, activities and people.
Look at lay for several seconds; watch
another person with inlerest; roll aver or
scool to reach for object: kick at toy gym
repeatedly.

AL.13-24.9 Recognize and respond

to farmniliar sounds, activities and
people. Shaw excilemen! when caregiver
announces a favarile activity; begin
dancing when a familiar song is played.

AL.25 -36.9 Demonstrate increasing
interest in familiar activities. Sil down
on flaor for "book ime”; lake seat at lable
when leacher puts oul art materials;

line up at door when outside time is
announced.

AL.37-48.9 Stay interested in an
activity for longer periods of time.
Look at pages of lavorile book for several
minutes; spend more time on an arl
aclivily or a favorite activity.

AL.0-12.10 Become involved in familiar
activities. Turn pages of book awlkwardly,
having difficulty. with separating pages but
succeeds after several fries; repeatedly
pull up to table to stand. even after falling
several times.

AL.13-24.10 Show increasing
involvement in familiar activities. Play
with favarite toy for loanger periods of time;
choose and look at pages of book.

AL.25-36.10 Play with favorite toy,
repeating actions over and over. Fill
container with blocks only to intentionally
dump it and refill; put together puzzle.
dump picces and put logether again.

AL.37-48.10 Work at a task or activity
for longer periods of time. Spend time
necessary to complele a puzzle; use all
the blocks in a set lo complele a slruclure:
sit and listen to a favorile book.
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Social Emotional Development (SE)

Children are naturally social beings. When children have caregivers who
make them feel safe and secure, they are able to explore their envirenment
and try new things. Young children must have adults who can help them
understand their feelings so that they can eventually learn to manage those
feelings (self-requlation). Even at a very young age, children begin to develop
an idea of who they are and how they fit into the world (self-concept). As
children grow they also begin to understand the importance of other pecple in
their lives. This happens through opportunities to interact with others through
play {cooperation). Healthy social and emotional development serves as a
foundation on which children can build future learning.
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10

Social Emotional Development (SE)

Self-Awareness (Self-Concept)

Birth — 12 months

13 months — 24 months

25 months — 36 months

37 months — 48 months

SE.0-12.1 Begin to express preferences
and interests. Show preference for
familiar adults {reaches for parent or
favorile caregiver): may have strong
feclings aboul what frightens him and
may beecome anxious more casily than
before.

SE.13-24.1 Show preferences, likes and
dislikes. Demonstrate egocenlrism (gets
upset when things dan't ga his way) and,
beqgin to develap sense of independence
(says ‘me” ‘ming” "me do” "'mea go”).

SE.25-36.1 Show an emerging sense of
self. Has growing sense of separateness;
seek and find pride in developing skills
lhal encourage independence (washing
own hands. pulling on own coat); realize
reflection in the mirror is his,

SE.37-48.1 Show positive self-esteem.
Recognize own special interests

and abiliies {child announces *l can

run really fast!™); expresses pride in
accomplishments.

SE.0-12.2 Express feelings. Make
responses 1o express how he feels about
what is happening and show awareness
of how others are feeling (cries when
another child cries, frowns when a
caregiver looks sad).

SE.13-24.2 Express wishes, worries,
and fears. Express definite preferences
for favorite clothing or toys; use "no”
frequently; respond to and show
preference for consistent routines and
familiar experiences: may express anxiety
when separating from parent or caregiver.

SE.25-36.2 Demonstrate increased
skill in identifying and expressing
feelings. Verbally state wants and needs
"l want that” "mine” "I'm thirsty™); begin
to understand behaviors that hurt self or
others {exclaims "no” when another child
attempts to hit or bite).

SE.37-48.2 Verbalize feelings, needs
and wants. Talk to self and others
{including dolls, puppets. imaginary
fricnds) about what he/she is thinking
aboul and how heishe leels: continue
lo use physical ways of expressing sell
when feelings are inlense.

SE.0-12.3 Pay attention and responds
te name and images of self. Pay
attention to own reflection in mirror and
respond to hearing name. called.

SE.13-24.3 Explore the environment

to find out who he is and what he can
do. Assert independence in wanting ta do
tasks on his own, yet often asks for help;
can make a choice between two options
(blue shirt orwhite shirt, milk or juice}.

SE.25-36.3 Begin to gain a sense of
mastery and achievement. Try new
experiences, repeat a newly gained
skill and seek positive response for
achievements from adult {locks at
caregiver after completion of task to see
respanse).

SE.37-48.3 Show greater comfort
with independence and increased
feelings of self- worth. Take pride in
accomplishments ('l did the puzzle by,
myselfl"}; develop a sense of humor;
can laugh at self and others when small
accidents happen.

Self- Regulation

(Self-Control)

Birth — 12 months

13 months - 24 months

25 months — 36 months

37 months — 48 months

SE.Q0-12.4 Demonstrate some ability to
self-regulate. Stop crying upon seeing

a familiar person; may be able to calm
self (e.g., sucks on hand while going

to sleep); look to a familiar person for
encouragement when encountering new
experiences (e.g., looks at caregiver for a
positive nod or encouraging word).

SE.13-24.4 Attempt to manage own
behavior with guidance and support.
Respond to verbal requests to. change
behavior and stop. unacceptable behavior
with a few reminders. Asks for or reaches
for and uses a favorite teddy bear or
blanket to calm self.

SE.25-36.4 Demonstrate emerging.
ability to manage own behavior. Show
beginning understanding of rules {draws
attention to another child who is breaking
a rule, waits turn to wash hands) but

still forgets social expectations; gain
more control over routines and personal
belongings.

SE.37-48.4 Manage own behavior with
increasing skill. Gain new understanding
about other people's feelings to guide the
way he manages his own behavior {(may
decide to share a toy after ancther child
begins to cry).
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Self- Regulation (Self-Control).

1"

SE.0-12.5 Begin to relate to other
children. Sit near another child while
playing: smile at ancther child and sgueal
or fuss when ancther child approaches,

SE.13-24.5 Begin to test social
boundaries. Experience feelings of power
and pride; test limits and expectations to
find out who is in charge (uses "no" often,
agets upset when he deesn’t get his way,
and has trouble “sharing™.

SE.25-36.5 Show willingness to follow
simple rules. Can follow basic group
rules and recognizes when a classmate
has not followed the rules.

SE.37-48.5 Begin to demonstrate an
understanding of social expectations.
Cover mouth when sneezing, hold door
far another child, share blocks with
another child.

Cooperation

Birth — 12 months

13 months — 24 months

25 months — 36 months

37 months — 48 months

SE.0-12.6 Demonstrate awareness of
others. Begin to watch other children in
the group and show interest in their play;
show recognition of familiar people by
reaching or smiling.

SE.13-24.6 May interact with another
child for a short period of time. Reach
out to touch another child; may push child
who interferes with his play, may offer toy to
anather child; imitate other children; play side
by side with peers with adult supervision,
and demonstrate give and take.

SE.25-36.6 Play beside other children
for several minutes. May have one or
mare preferred playmates in a group

of familiar children; enjoy small group
activities while actively engaged by adult.

SE.37-48.6 Engage in cooperative play
with other children. Can include give
and take in play with others: sometimes
work out problems encountered during
play with others.

SE.0-12.7 Recognize actions and
images of familiar adults. Show
recognition when family photographs are
displayed. at eye level, begin to imitate
familiar actions (pretend to talk on phone,
pretend 1o stir).

SE.13-24.7 Enjoy imitating the actions
of adults. Carry a purse around room;
ask for help to dress up like mom or dad;
take care of "baby”

SE.25-36.7 Share some pretend play
themes. Use words or actions 1o ask
another child to play or to respond to
another child who initiates play; join another,
child in playing "mommy and baby”.

SE.37-48.7 Begin to develop more
complex pretend play themes. May.
imitate cultural ar family routines or rituals
fgoing to church, visiting aunt in the
haspital, riding the bus).

SE.0-12.8 Engage in social play with
familiar adults. Play peek-a-Boo with
careqiver; play Pat-a-Cake wilh familiar
adult.

SE.13-24.8 Begin to engage in social
play with other children. Inleract with
anather child for 1 or 2 minules.

SE.25-36.8 Play with others more
frequently and for longer periods of
time. Join another child in play for 5 - 10
minutes.

SE.37-48.8 Show increasing
willingness to work out problems

with peers. Mare willing to lalk about
prablems and issues to work oul solutions;
participate in transitions and assist wilh
routines {&.g., help other child clean up
spilled water).

SE.0-12.9 Begin to show awareness
of feelings displayed by others. Match
facial expressions of adult; smile in
responsc to carcgiver smile.

SE.13-24.9 Show awareness of the
feelings displayed by others. May
begin to show cmpathy by crying after
hearing or. sceing another child cry; may
repeat a behavior that made a caregiver
laugh or smile.

SE.25-36.9 Respond to other
children’s feelings. Begin to show
cmpathy | {consoles upsct child by patting
hisiher back or. "kissing . boo boo}.

SE.37-48.9 Show increasing ability to
understand the feelings of others. Can
cmpathize with the leelings of others {c.g.,
cxplains to adult why another child is upscl
and is able lo label some feelings).
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Language and Early Literacy (LE)

The ability to communicate and use language is important to a child's healthy
growth and development in all domains. Between hirth and age three,
children should be exposed to environments rich in language, both verbal
and non-verbal. Very young infants communicate their needs by crying

when uncomfortable or laughing when happy. Infants can also learn to use
gestures and expressions to communicate with their caregivers. If responded
to. consistently by adults, children will turn these early attempts. at language
into words and sentences by the time they are two. It is the caregiver’'s

job to provide young children with exposure to spoken language through
conversations, bocks, and music. Exposing children to books and print helps
them to begin to make the connection between spoken and written words. It
is also important to note that children should learn their home language first.
If you care for children who live in homes where English is not the primary
language. you must work with the family to help provide their child with a

rich foundation in their first language. Children with special needs may need
additional support from an adult or from adaptive equipment in order to
communicate. Through early language and literacy experiences, children will
learn the skills necessary t¢ succeed in school and life.

_—-
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Language and Early Literacy (LE)

Receptive Langquage

Birth — 12 months

13 months — 24 months

25 months — 36 months

37 months — 48 months

LE.0-12.1 Respond to sights and
sounds. Can be quicted by a familiar
volce, smiles and is attentive when
spoken lo: startle at a loud noise” begins
to look. paint and use geslures: lurn
towards the direclion of sounds; walch
speaker's face and lislen lo conversation;
become excited upon hearing familiar
words; begin lo respand to own name.

LE.13-24.1 Show increased
understanding of words and gestures.
Undersland names of lamiliar objects,
persons, and pels: demonstrate
underslanding of more words than can
say; point lo some bady parls: respand
to familiar requests; follow one step
direclions; understand some prepositions
such as "on.” "in," and “under.”

LE.25-36.1 Understand questions,
simple directions, beginning concepts,
and the ideas and sequence of
stories. Follow more complex 2 - 3 parl
directions; listen to simple slaries and
poinis lo associated pictures; understand
possessive terms ('my,” ‘mine.” "yours™);
undersiand roulines: begin lo answer
questions when looking at books;
understand basic conlrast.

LE.37-48.1 Listen with understanding
and interest to conversations,
directions, music and a variety of
reading materials. Respond carreclly 1o
questions aboul own name, sex and age;
understand relationships expressed by "if)”
“then,” or "because” senlences; undersland
“let's prelend;” can answer questions about
a slory plot; demonslrate underslanding
of canversalions through own aclions and
responses to directions and queslions.

Expressive

Language

Birth — 12 months

13 months - 24 months

25 months — 36 months

37 months — 48 months

LE.0-12.2 Use some sounds and body
movements to communicate., Produce
guiet, throaty sounds: make sounds of
comfort and displeasure; express different
needs (such as pain, distress, joy) cry;
laugh out loud.

LE.13-24.2 Use consistent sounds,
gestures, and some words te
communicate. Continue 1o babble and
jabber with noises that scund like speech
with inflection and melody; imitate simple
words; use 10-12 words spontaneously;
point to request an object or draw
attention to something; begin to develop a
sense of "me." "my,” and "mine.”

LE.25-36.2 Use words and some
standards of speech to express
thoughts and ideas. Put together two. or
more words to make simple sentences.
(3-5 words); begin to use pronouns

in conversation; demenstrate through
action the understanding of action verbs;
Luse some plurals appropriately {car and
cars),. use simple adverbs (very, slow,
fast); begin to use social conventions
such as “please” and "thank you'; can be
understoed by an unfamiliar listener. 50%:
of the time.

LE.37-48.2 Use language for a variety
of purposes. Tell familiar stories; make
up stories and like silly words and stories;
know and tell name and gender of family
members; engage in imaginary talk;

play both roles; ask many guestions

and wants to know how answers fit into
her own thoughts and understanding;
show imagination in verbal expressions;
tell sequence of story with appropriate
pictures; like to talk about things that have
happened and will happen; participate in
meaningful, two-way conversations with
another persan; ask many "whao,” "what,”
“why,” and "where” questions.
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Speech

Birth — 12 months

13 months — 24 months

25 months — 36 months

37 months — 48 months

LE.0-12.3 Develop and makes sounds.
Babble extensively, make utterances that
are easy to produce using lots of vowels;
may say single understandable waords like
‘mama,” "dada,” and "uh-oh”; vocalize to
get attention; try to imitate familiar sounds
and words.

LE.13-24.3 Develop and make sounds
with intentionality to communicate.
needs. Know meaningful words that

are used consistently; use more variety

in the sounds that are spoken; use a
growing vocabulary and put several waords
together; participate in conversations; has
a vocabulary between 50 and 300 words;
attempts to sing.

LE.25-36.3 Produce speech that is
increasingly understandable by most
familiar adults. Use all the vowels and
maost of the consonants in our language;
majority of speech is understandable
however caregivers may understand
child hetter than a stranger; may have a
"normal non-fluent” period where sounds,
waords or phrases are repeated; not to

be confused with stuttering; may have
difficulty saying more complicated sounds
e.g., {s}, {2, (sh}, {ch], {r], {er}. {I). {th}.

LE.37-48.3 Produce speech that is
clear encugh to be understood by
maost peeple. Use some slang words
and common colloguial expressions like
"Mama carried grandma to the doctor”,;
produce most consonant sounds of our
language correctly; may still have difficulty
saying some sounds; most frequently
iry, {er}, and {1); say multi-syllable words
easily (balloon, dinosaur, umbrella,
automehbile).

Reading Foundational Skills

Birth — 12 months

13 months — 24 months

25 months — 36 months

37 months — 48 months

LE.0-12.4 Focus eyes on simple,
pictures in books or drawings. Make
eye contact with the pictures. making
hand conlacl later in age range.

LE.13-24.4 Begin to show interest in
exploring books. Turn pages well; turn
inverted book right side up or Lilt head as
if trying to sce the picture right side up.

LE.25-36.4 Begin to understand the
cennection between books and personal
experiences. Talk about characlers and
cvents in slorybooks in ways that suggest
understanding ol what has been said or
read; relate cvents in books lo personal
cxpericnces: make associations between
similar books (2.g.. child brings carcgiver
two books about trains and draws attention
to similar pictures).

LE.37-48.4 Demonstrate interest

in bocks and what they contain.
Recognize specific books by their covers:
ask for repeated reading of lavorite
books: pretend lo read: during read aloud
make comrments and ask queslions:
participate in shared reading by supplying
repelitive phrases.

LE.0-12.5 Begin to explore physical
properties of a book. Look intently at
pictures for several minutes with wide
open eyes and thoughtful expression;
eventually grasps book and brings it o
mauth 1o suck, chew, shake, crumple and
wave book; hald book using both hands
and manipulate the book to make the
pages open and close; explores how a
book works; help adult turn pages.

LE.13-24.5 Show awareness and
interest in familiar pictures and begin
to interact with story through familiar
hand motions and expression of
emotions. Paint to a picture and ask
“What's that?” or indicate in another way
{"Dat?" or questioning intonation) that a
label is desired; perform an action that
is shown or mentioned in a book; show
empathy for characters or situations
depicted in books.

LE.25-36.5 Recognize and enjoy
reading familiar books. Recite whole
phrases from favorite stories if adult
pauses during reading; protest when adult
misreads a word or leaves words out of
familiar story.

LE.37-48.5 Demonstrate knowledge.
of how to use a book. Recognize when
books are upside down or backwards,
and turn to correct orientation.
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Reading Foundational Skills

LE.0-12.6. Show increased involvement
and enjoyment with books. Spend

less time manipulating books physically
and more time looking al pictures: pat
piclurcs; give book to adull to read: after
one reading oflen takes the book back
only to hand it back lo the adult lo read
again; silin lap for longer periods: show
interest in caregivers voice as she talks
about the boak,

LE.13-24.6 Show enjoyment of books
and stories. Point to pictures in book

and name same piclures; enjoy lacking

at books on own; make up slories while
turning pages of the baok: request favorite
boak to be read over and over again.

LE.25-36.6 Begin to recite from
memaory familiar books. Ask to read
books lo the adult and may be able to
recile several books fairly accurately.
especially if they are simple and
predictable; read familiar books aloud,
rendering lthe text very accurately.
particularly when a book is prediclable.

LE.37-48.6 Show awareness that print
conveys a message, that print is read
rather than pictures. Begins lo loak at
and comment about lhe print as much as
lhe pictures; begins to "read” commeon
signs and ather print when lraveling in a
vehicle.

Writing Behaviors and Skills

Birth — 12 months

13 months — 24 months

25 months — 36 months

37 months — 48 months

LE.0-12.7 Begin to show interestin
exploring writing tools. Grasps the
crayaen and brings to mouth to suck and
chew,

LE.13-24.7 Show increased interest in
exploring writing tools. Grasps writing
taol in palm to scribble or mark.

LE.25-36.7 Use a variety of writing
tools to make scribbles. Holds teol in
palm of hand using all fingers (palmer
grasp) and scribbles.

LE.37-48.7 Begin to attend to print in
the environment, especially own name..
Recognizes printed name and attempts

to print; uses same purposeful scribbling
when “writing"”,

LE.0-12.8 Begin to use writing tools.
Uses crayon on paper. making a fow
random marks; may hald the crayon
sideways more oflen than nat.

LE.13-24.8 Begin to use writing tools
to make marks on paper. Holds large
writing toal and marks with it, resulling in
visual feedback.

LE.25-36.8 Scribble and draws with
intentionality. draws a circle; imitales a
horizantal crayon slroke.

LE.37-48.8 Attemnpt to “write” own
name. “Writes” name on paper; leliers
may or may nol be readily identified by,
others; lelters may ar may nat be from left
lo righl ar in a straighl line.
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Math (MA)

Everyday experiences aid very young children in learming math concepts.

Early math learning consists of children exploring objects and. their

differences. similarities, size, shape and texture through hands-on play

activities. Consistent routines teach children about time. Building with blocks

teaches children about patterns (counting) and shapes (geometry). Children

beqgin. to analyze data by grouping together items that are similar. and graphing

them. Math in the early childhood classroom is much broader than counting.

adding, and subtracting. Math for a very young child is about their senses (b)(6)
and how they use those senses to classify, categorize, and sort information

so. that it has meaning to. them. Topics such as operaticns and algebraic

thinking are presented in this document to provide a foundation of skill on I
which future math skills will develop not to teach formal math operations.

Special consideration should be given to children with special needs as well
as. children whose home language is not English when planning math related
activities in the classroom.

(b)(6)




Math (MA)

Counting and Cardinality

Birth — 12 months

13 months — 24 months

25 months — 36 months

37 months — 48 months

MA.0-12.1 Pay attention to what is
happening in the environment. Looks al
and rcach lor loys: show excilement when
sceing carcgiver or other familiar person.

MA.13-24.1 Show interest while
watching and listening to others
counting. Watch as a carcgiver counts
crackers or napkins; enjoy hearing songs
that have number words; may imitate
some finger plays that incorporate
counting.

MA.25-36.1 Begin to count by rote.
Parlicipate in songs/finger plays involving
counting: may pretend to counl items
although caunting is out of sequence.
May hold up correct number af fingers
when asked, "How old are you?"

MA.37-48.1 Begin to identify and
label objects using numbers. Count
a collection of 1-4 iterms and begin to
understand that the last counling word
lells how many; can quickly "see” and
label a group of objects of one to three
with a number: begin to make use of
one-to-one carrespondence in counting
objecls and maltching groups of objects.

Comparing

Numbers

Birth — 12 months

13 months — 24 months

25 months — 36 months

37 months — 48 months

MA.0-12.2 Aware of surroundings;
makes things happen, most often
unintentionally. Gaze at own hands as
they move about; wave arms 1o touch the
dangling toy overhead

MA.13-24.2 Begin to understand
similarities and differences. May
mistake another child's pacifier as his
own, may notice when another child has
the same jacket or shoes.

MA.25-36.2 Begin to build
understanding of concepts such as
mere and one more. Respond when
adult asks for "one more", or "one", heqin
to count by imitation.

MA.37-48.2 Begin to use comparative
language such as morefless, equal

to describe objects. E.g.. ‘'my tower is
bigger than yours", "we have the same
carrots”.

Operations and Algebra

Birth — 12 months

13 months — 24 months

25 months — 36 months

37 months — 48 months

MA.0-12.3 Make things happen
through use of senses of sight,
sound, taste, and touch. Begin to
enjoy. putting items in and getting items
out of something; explore and inspect
the smallest details of objects; enjoy
pulling things off shelves, out of cabinets
or dumping things out of containers;
repeatedly drop toy from high chair
and wait for someane to pick it up; try
to complete form board, pushing and
pounding with determination.

MA.13-24.3 Show interest in

and understanding of identifying
characteristics of objects. Match shape
to hole in shape sorter; can find mateh

to own shoe or glove; notice matching
clothes.

MA.25-36.3 Demonsirate emerging
understanding of the relationship
between objects, selving simple jigsaw
puzzles and matching similar shapes.
Complete 3-4 picce puzzle: begin to point
out differences in objects {ralher than
similarities): malch more complex shapes
such as hexagon. lrapezoid, cle.

MA.37-48.3 Explores and begins to
sort and classify objects. Begin to sort
objecls on the basis of one dimension,
color, size. shape; begins to recognize,
duplicate and create pallerns; begin to
place objecls in order through trial and
error.
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Measurement and Data

Birth — 12 months

13 months — 24 months

25 months — 36 months

37 months — 48 months

MA.0-12.4 Begin to experiment with
containers and items. May take items
out of a container and explore them; pull
tissue from container.

MA.13-24.4 Continue to experiment
with containers and items with little
understanding of capacity. Fill block
container and dump only to refill the
container with something else; may try to
fill container with items that are too large.

MA.25-36.4 Demaonstrate emerging
understanding of basic concepts

of measurement i.e. height, length,
capacity. Stand side-by-side to see wha
is taller and may visually decide if one
glass looks like it has maore water than the
other; can tell if one object is heavier than
the other.

MA.37-48.4 Begin to demonstrate
understanding of time, length, weight,
capacity and temperature. Recognize
and label measurable characteristics of
objects {e.g. .. "l need the lang string.™);
know when there are too many children

in the art center; know own feelings of hot
or cold.

Geometry and Spatial Sense

Birth — 12 months

13 months — 24 months

25 months — 36 months

37 months — 48 months

MA.0-12.5 Display short term memaory.
Reach toward objects, may move the
object 1o him to touch it or may move to
lhe objecl; turn head away when adult
reaches out a wash cloth to wipe face:
look for farmiliar person after he has left
room: look toward sky when an airplane is
heard overhead.

MA.13-24.5 Begin to show interest in
how things fit together. May be able lo
linc up and fasten togelher pop beads or
large chain links: may experiment with
fitting own body into small spaces.

MA.25-36.5 Explore world and
understands position in space and
how to get around. Understand how lo
climb up, go around, in or through various
spaces lo get 1o or lo reach an object.

MA.37-48.5 Become aware of his body
and personal space during active
exploration of physical environment.
Begin to build menlal and physical

maps of his surroundings, responds lo
“Pul it beside”. or "Put it under”, explore
geomelric shapes using hands, eyes and
mind.

Problem Solving and Analyzing Data

Birth — 12 months

13 months — 24 months

25 months — 36 months

37 months — 48 months

MA.0-12.6 Begin to understand
concept of object permanence. Cry
when caregiver leaves roam; loak for toy
lhal is hidden under a blanket; search for
items lhal have been covered or placed
inside somelhing.

MA.13-24.6 Begin to understand how
parts work together. May look for or ask
caregiver for anather puszle piece when
one is missing; realize both feet need
sacks; enjoy opening and clasing doaors,
etc.

MA.25-36.6 Explore materials and
understands simple acts of cause and
effect. Flip light switch on and off; turn
faucet on and off; drop items to watch
them fall.

MA.37-48.6 Show interest in creating
simple graphs. Enjoy putting her picture
next to favorite treat being graphed,
choose favorite ice cream and vote by
putting sticker on graph.
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Science (S)

Young children taste, touch, smell, look at, and listen to everything around
them. This natural inclination to explere makes them great little scientists in
training. Parents and caregivers of young children can encourage children

to explore their environment by providing them opportunities to be involved
in science related activities. Children can learn o use their senses to
understand their world better. Children who are given interesting things to
lock at develop strong observation skills. Even the youngest infant can begin

(b)(6)

to learn about the earth by going outdoors and feeling the dirt under her feet.
Children whose home language is not English or children who have special
needs may need additional support from an adult or from adaptive equipment
in order to participate in science related activities. Science in the early
childhood classroom consists of providing opportunities for young children to
enjoy the outdoors, explore the properties of organic materials, and care for
and investigate living things. Through these exciting and enjoyable activities,
adults can provide children with a lifelong love of science.

(b)(6)
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Science (S)

Sensory Awareness

Birth — 12 months

13 months — 24 months

25 months — 36 months

37 months — 48 months

5.0-12.1 Begins to use all five
senses to explore and understand
surroundings. Mouth objccts: grasp loy
or caregiver. finger: respond lo familiar
volce: visually tracks objects.

5.13-24.1 Use all five senses to
explore and understand surroundings.
Respond lo specific sounds in lhe
enviranment {train, ielephane. and
doorbell): show preferences for favored
smells and tastes: enjoy pushing and
pulling otyecls or toys.

5.25-36.1 Demonstrate emerging
ahility to connect sensory input with
words and expressions. Examines
objects with facused attention using
cambinations of sensory input from
growing capabilities and verbally
exprasses reaclions {"this is hat, cold").

5.37-48.1 Demonstrate growing

ability to connect sensory input with
words and expressions. Continues to
expand sensory vocabulary and utilizes
growing capabilities lo begin interpretation
of information {"this leels squishy,”
“something smells yucky ™).

Observation and Exploration

Birth — 12 months

13 months — 24 months

25 months — 36 months

37 months — 48 months

5.0-12.2 Show interest in surroundings
by focusing on faces and objects in
close range. Looks at surroundings. in

a new place; explores objects placed

in hands; brings objects to mouth; uses.
entire body to reach toward a toy.

$.13-24.2 Use exploration as a means
of understanding and processing
differences and similarities. Pats,
pushes, sguishes and pounds play dough;
expresses preferences for particular
activities. or toys.

$5.25-36.2 Build knowledge of world
through observation of surroundings.
Explore ways to do things and
demanstrate beginning understanding of
concepts of color, shape, size, matching
and weight.

5.37-48.2 Observe surreundings

in relation to prior knowledge and
methods. Understand new information
and begin to explore more complex
situations and concepts; expand
knowledge of and respect for their body
and the environment; expand knowledge
of and abilities 1o aobserve, describe, and
discuss the natural warld, materials, living
things, and natural processes.

Problem

Solving

Birth — 12 months

13 months — 24 months

25 months — 36 months

37 months — 48 months

$.0-12.3 Begin to expect actions

when basic needs are met in response
to expressions of camfort and
discomfort. Build understanding that
cries or body movements and expressions
will bring attention to hunger, safety
comfort and play.

8.13-24.3 Expect specific results when
playing with toys and other objects.
Build with a variety of objects and begin
to understand balance, size, and weight;
begin to understand cause and effect.

5.25-36.3 Begin to use reasoning skill
and imagination when planning ways
to make things happen. Combine toys
in complex ways to represent real objects
{uses play dough in the dramatic play
area to represent food. plays "house”
under kitchen table).

$.37-48.3 Build understanding of
reasoning skill and imagination when
planning ways to make things happen.
Describe drawing made after trip to

fire department: while pretend playing.
encourage pecr to blow on food that

is "hol”: begin lo parlicipate in simple
invesligalions and solve problems in
relation lo knowledge and methods.
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Simple Tools
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Birth — 12 months

13 months — 24 months

25 months — 36 months

37 months — 48 months

5.0-12.4 Use body movements to
explore and understand surroundings.
Use body Lo reach, turn, rall, crawl, cruise
and move toward desired objects; begin
to grasp at connecled items to bring
desired object closer.

5.13-24.4 Begin to use simple tools

to build knowledge of world through
ohservation and awareness of
surrcundings. Begin to connect familiar
activities with aclions or pictures in books:
begin lo mix, fill and dump materials in
containers.

5.25-36.4 Use simple tools to

build knowledge of world through
observation and awareness of
surroundings. Show curiosity in and
asks questions aboul tools used in the
environmeant (lhermometers. rain gauges,
hird feeders).

5.37-48.4 Imitate familiar actions. in
using simple tools to build knowledge
of world through observation and
awareness of surroundings. Associate
actions wilh familiar adults (use
magnifiers, telescopes, Microscopes,
scaops, invesligates rain gauge to test
observations).

Earth and Space

Birth — 12 months

13 months — 24 months

25 months — 36 months

37 months — 48 months

$.0-12.5 Explore textures, sounds,
tastes found in nature. Begin to attend
to sounds and respond to touching new
objects.

S$.13-24.5 Explore a variety of earth
materials found in nature and created
environments. Begin to demonstrate
interest in water, sand and other
appropriate materials.

$.25-36.5 Explore and begins to
identify a variety of earth materials by
distinct properties. Begin to understand
hard, soft, wet, dry, etc. when exploring
natural materials.

$5.37-48.5 Begin to investigate and
identify a variety of earth materials
by their chservable properties. Enjoy
planning in sand, dirt, water and other
appropriate materials; enjoy scooping,
pouring and raking.

Sequencing

and Time

Birth - 12 months

13 months — 24 months

25 months — 36 months

37 months — 48 months

5.0-12.6 Begin te understand familiar
routines. Respond to familiar roulines for
feeding. sleeping. diaper changing and
interacling when awake.

5.13-24.6 Show increased knowledge
and memory for details and routines.
Begin lo be aware of other people. places
and cvents: acl out familiar aclions in
dramalic play: go o sink to wash hands
when called for lunch or snack.

5.25-36.6 Begin te understand

consequences when recreating events.

Call for adult to help settle an argument
over da toy: insist on pulling on mittens
before putting on coat.

5.37-48.6 Understand sequencing
and time in relation to daily routines.
Undersland the sequence of daily events:
demonstrale some understanding of
duralion of time, “all day’, “for two days™.

$.0-12.7 Begin to anticipate familiar
actions. Calm or guiet when given
pacifier, open mouth for spoan containing
foad. .

$.13-24.7 Demonstrate some
understanding of when things happen
in relation to routines. Go to sink

for hand washing after having diaper
changed; ask for bedtime stary when it
gets dark outside.

5.25-36.7 Demonstrate some
understanding of when things happen
in relation to routines. Begin to make
connection between daily events and
what happens "‘next” {after lunch it is time
for a nap). choose new shoes to wear
when getting ready for. special occasion.

$.37-48.7 Use acquired knowledge of
details of routines to carry out some
routines independently. Set table for
meal; wash own hands: alert adult when
out of soap or hand towels.

$.0-12.8 With support and assistance
builds understanding of sensations of
cold, hot, warm, dry. Respend to cold
wipe during diaper change; respond when
splashing water.

$.13-24.8 With support and
assistance develops understanding
of consequences of sensations related
to weather conditions. May respend 1o
“Where did the sun go’?" with "All gone™ or
shrug of shoulders.

$5.25-36.8 Increasing understanding
of consequences of weather related
events. Understand the need for a coat
when it is cold outside; ask for umbrella
when it is raining.
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Living Things

Birth — 12 months

13 months — 24 months

25 months — 36 months

37 months — 48 months

5.0-12.9 Begin to recognize familiar
animals. Look for cat when asked “Where
did the cat go?"; lock for animal in familiar
book.

$.13-24. 9 Recognize familiar animals
and begins to identify characteristics
of familiar animals with support and
assistance. The dog says Woof, the cow
says Moao.

$.25-36.9 ldentify and associate the
similarities, categories, and different
structures of familiar plants and
animals with familiar characteristics.
The cat has eyes, | have eyes.

5.37-48.9 Begin to describe and
identify the similarities, categories, and
different structures of familiar plants
and animals. Plants have roots, stems,
leaves; animals have eyes, mauths, ears.

5.0-12.10 Begin to recognize familiar
animals have needs that are similar to
their own. The dog needs to eal. sleep.

5.13-24.10 Build understanding of the
needs of familiar animals and begin to
identify and imitate caring for familiar
animals and plants with support and
assistance. Wanl o fill lhe dog bowl
wilh waler or food; use walering can to
water plants.

5.25-36.10 Observe and describe familiar
characteristics of plants and animals.
Plants need walering, animals need food,
insects and animals may be found in
cerlain places.

5.37-48.10 Observe and describe and
characteristics and needs of plants
and animals. Animals eat different foads,
birds have nests, squirrels live in trees.

Physical Science

Birth — 12 months

13 menths — 24 months

25 months — 36 months

37 months — 48 months

5.0-12.8 Begin to observe properties.
of objects with support and assistance.
Attend to objects, reaching to touch. hold.
and bring to mauth.

8.13-24.9 Categorize objects based on
simple observable properties. Begin to
identify colors, shapes, size.

5.25-36.9 Build understanding to
describe and categorize objects based
on simple observable properties.
Build understanding of concepts of calor,
shape, and size. alike and different.

$.37-48.9 Describe and categorize.
objects based on some observable
properties. Demonstrate ability o group
items by some aobservable characteristics
such as color, size, weight.

5.0-12.10 Develop an awareness

of objects in the environment. Build
understanding of object permanence;
show preference for certain blanket or toy.

$.13-24.10 Obhserve descriptors of
objects in the environment. Begin to
identify cold. hot, color blue with support
and assistance.

$.25-36.10 Demonstrate an emerging
awareness of changes in the
environment. Develop awareness of
the green leaves turning yellow, or red;
pavement gets wet when it rains.

5.37-48.10 Develop an awareness

that objects can change in their
environment. Build awareness that the
paint colors mix when the blue brush goes
in the red paint pot; the sun shining on

the slide can dry it or make it hotter; the
snowman melts.

5.0-12.11 Develop awareness of how
objects move and begin te recognize
vocahulary descriptors for movements.
Bat at small toy suspended overhead,
rcach for toys that rolls away.

5.13-24.11 Observe how objects move
and identify common motion related
vocabulary. Roll ball back to adult in
play: push toy car across floor; obscrve
airplanes fly.

$.25-36.11 Observe and make

simple predictions and build simple
descriptors for how objects move

and begin to use commen related
vocabulary. Throw or roll ball in inlended
direction; build understanding of roll faster
or farther.

5.37-48.11 Observe, predict, and solve
problems based on prior knowledge
and experiences and describe how
objects move. May throw and catch:
participate in simple invesligations of
ramps.
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Social Studies (SS)

It is very important for young children to learn about who they are in relation
to others and where they fit in with regards to their family, culture, and
community. It is the caregiver’s job 1o help children recognize and understand

the differences among people so that he or she can begin to appreciate their

own unique characteristics and abilities. Through exposure to different people,

places, and experiences, children begin to build their knowledge about
culture, geography, and history.

(b)(6)
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Social Studies (SS)

Interactions and Culture

Birth — 12 months

13 months — 24 months

25 months — 36 months

37 months — 48 months

$5.0-12.1 Engage with familiar adults.
Babble and coo lo gain atlention of
someone nearby; look intently at the face
when talked to by a familiar person; smile
when sormeone familiar smiles or make
gentle. Tunny laces: relax when comforted
by familiar persons.

55.13-24.1._Rely on the presence of
familiar adults to try things. Explore and
experiment wilh new materials such as
play dough or paint when the caregiver is
nearby; crawl or walk through an unfamiliar
area to reach a lamiliar person; stap
playing to verify the presence of caregiver
then returns to play; go o frusted adull and
allempl lo communicate needs.

55.25-301.1 Show need for familiar
adult’'s approval. Hold on tight Lo,

adult when exploring a new selting,

but gradually lets go lo explore the,
environmenl; allempt a new activity bul
looks lo adull to watch and affirm efforts
{climbs to top of slide bul wanls the adult
lo. watch before sliding down); turn. to
adult for camforl aller falling.. but goes
back to play.

55.37-48.1 Begins to understand
concept of individual, culture and
community. Begin to recagnize,
likenesses and dillerences in others;
begin to understand family struclures and
rales; draw sell, usually wilh head and
nol much detail; act out family roles in
dramatic play cenler.

$8.0-12.2 Show emerging awareness
of and some anxiety towards
unfamiliar people. Gaze passively

then begin to fuss when a new persan
moves close; stiffen and lean away when
picked up by an unfamiliar person; stop
cooing or smiling when a new person
tries to get her attention: turn head into
shoulder ol caregiver when a new person
approaches: look curiously al sormeone

who hasn'l been around regularhy.

55.13-18.2 Show awareness of and
continued anxiety towards unfamiliar
adults. May begin to recognize people
outside of immediale family such as a
carcgiver or family friend; hide behind
parcnt or carcgiver when now person
approaches: move to other side of room
when new person enters; cry when parent
leaves: allow stranger o approach when
person docs somelhing familiar such as
wave.

5§5.25-30.2 Show cautious interest

in unfamiliar. adults. Approach a now
person alter familiar adull has lalked wilh
lhe new person a while: look away briefly
when a new person talks to her but soon
looks back.

5$5.37-48.2 Demonstrate increasing
interest in unfamiliar people. Point

oul people in books and pictures; enjoy
learning about communily helpers: may
begin lo scck attention of unfamiliar
adults who cnler classroom or home: may
ask guestions about people who look or
sound dilferent than themselves.
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Birth - 12 months

13 months — 24 months

25 months — 36 months

37 months — 48 months

5$5.0-12.3 Begin to form an individual
schedule. May become hungry at
around same time cach day, may show
preference for a certain routing or ritual
(likes to be rocked while laking boltle).

5$5.13-24.3 Need and expect routines.
May begin to expect or demand
consislency during familiar routines:
may insisl that he lable is set a certain
way or that a certain book is read befare
naplime.

55.25-36.3 Begin to identify common
events and routines. Put on coat when
adult mentions going aulside; ask about
own parent when other children bagin la
be picked up al the end of he day.

55.37-48.1 Identify common events
and routines. Knaw when it s snack
time or meal time; recognize routines of
washing hands before ealing ar brushing
teeth afler meals or belore bed lime.

§$8.0-12.4 Demonstrate emerging
awareness of familiar with routines.
Hold clean diaper for caregiver during
diapering; squeal in anticipation of
feeding.

585.13-24.4 Begin to recognize
routines. Show increasing memory for
details and routines (remember where
things go, go to sink to wash hands when
mealtime is announced, get special item
for naptime}.

$8.25-36.4 Begin to categorize time
intervals. Begin to understand that some
events follow a pattern {nap time comes
after meal time).

$8.37-48.4 Begin to categorize time
intervals. Use word "today”, or "day”
and "night” to talk about time of day,
sometimes uses the wrong term.

55.0-12.5 Explore environment.

Enjoy and is comfortable investigating
new envirenments when with a trusted
caregiver who serves as a "secure base”,

$5.19-24.5 Begin to recognize
changes in the environment. Notice a
new toy or new picture on the wall.

$5.25-36.5 Begin to react to changes
in the environment. Recognize weather
and or temperature changes; point

out that toys or furnishings have been
removed or rearranged.

58.37-48.5 React to changesin
environment. Put on sweater when
cold or removes jacket when too warm;
replace toys on shelves where they
belong; try to replace a piece of art that
has fallen off the wall.
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Creative Arts (CA)

Creative arts provide children with a way to express their feelings, ideas, and
interests in ways that are comfertable and fun. By using their imagination to
draw, sing, pretend, or dance, young children develop a sense of who they
are and what they like to do. It is the caregiver's job to provide young children
with developmentally appropriate opportunities and materials to experiment
with. Special consideration should be given to children with special needs who
may reguire additional support from an adult or use of adaptive equipment to
fully participate in creative arts activities. Exposure to different types of music
and musical instruments, art materials, dress up and role play items not only
help children in their physical development but also encourage self-esteem
and independence.

(b)(6)
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Creative Arts (CA}

Mus

ic
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Birth — 12 months

13 months — 24 months

25 months — 36 months

37 months — 48 months

CA.0-12.1 Respond to sound in the
environment. Coo and smile to pleasant
sounds: cry at harsh or uncxpecled
sounds: become calm when sung to or
talked to in a svolhing voice: clap andfor
bounce body up and down to music.

CA.13-24.1 Respond to and show
preference for certain sounds. Clap or
move body to music; make connectians
Belween saunds and objects {push button
on loy repeatedly 1o hear sound).

CA.25-36.1 Enjoy moving to and
singing to music. Dance to music,
initiate singing or dancing.

CA.37-48.1 Enjoy participating in
group music activities and music
making activities. Participate in group
music experiences (e.g., hokey pokey, il
yau're happy and you knaw it); play wilh
a variety of musical instruments: may
use them in unique ways (clangs bells
lagether, jump up and down to make
lambourine preduce saund).

CA.0-12.2 Begin to produce sounds.
Delight in new ability to produce sounds
{smack lips, squeals an purpose; explore
sounds by shaking rattle. banging blocks
together (5 manths and up); enjoy own
noise praducts (squeal over and over. blow
raspberry).

CA.13-24.2 Begin to use sounds for
music making. Mimic sounds, verbalize
in different pitches. increase and
decrease volume of noisemaking.

CA.25-36.2 Enjoy making own music.
Hum or sing familiar song. enjoy own
music and noises (makes up variation
of simple tune or rhyme}; begin to
experiment with musical instruments.

CA.37-48.2 Experiment with voice
and instruments. Explore vocal pitch
sounds (enjoys making high pitch socunds
with own voice); experiment with musical
instruments.

Art

Birth — 12 months

13 months — 24 months

25 months — 36 months

37 months — 48 months

CA.0-12.3 Begin to focus on and show
fascination for fun toys and activities.
Look taward a moving loy or mobile;
inlensely explore a toy held in her hand.

CA.13-24.3 Focus on and show
fascination in fun things. Pour ar
dump rice. sand, waler from container to
container; experiment with play dough,
creating shapes with the dough or using
tools to make different shapes with the
dough.

CA.25-36.3 Focus on and shows
fascination in fun things. Build with
blocks, experimenling wilh shapes and
sizes while building; show preference for
certain pictures or colors.

CA.37-48.3 Focus on and shows
fascination for fun things. Begin to
develop ability 1o work independently;
beqgin o establish a sense of "order” in
arts messy mediums by use and practice
with each medium,

CA.0-12.4 Show interest in art tools.
Reach for pen or crayon that adult is
holding: eventually hold and mouth
crayon: may put crayon on paper making
a [ow random marks.

CA.13-24.4 Use crayon to scribble on
paper. Demonstrate increasing control
over crayon or marker; is able to make
more determined marks: may show
preference for certain colors.

CA.25-36.4 Scribble and paint. Uscs
fingers, crayons, big brushes. markers

to make marks: scribbles wilh crayons or
markers. holding marker in several kinds
of grasps, bul beginning 1o use thumb and
fingertips.

CA.37-48.4 Scribble and paint and
begin to use other art materials. Begins
lo add some detail to drawings and
paintings; beging lo create models with
dough or clay.
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Dramatic Play and Movement

Birth — 12 months

13 months - 24 months

25 months — 36 months

37 months — 48 months

CA.0-12.5 Begin to discover his/her
body. Watches hands; starts to bring
things to mauth; kicks and wiggles upon
hearing familiar sounds; may attempt to
shift onto side towards toy or caregiver.

CA.13-24.5 Demonstrate control of
hody. Changes position smoathly; moves
to music or rhythm, walks and explores
objects and space; sways from side to
side.

CA.25-36.5 Demonstrate increasing
control of body. Can pretend to

be different animals and effectively
characterize the animal {elephant’s trunk
looks like this); enjoy creative movement
such as "hopping like a kangaroo®, "flying
like a bird".

CA.37-48.5 Control body to participate
in creative movement and drama.
Express through music and dancing

what is felt through music; show growth

in maoving to music, imitates and pretend
to be different characters; enjoy using
simple props while moving to music;, move
to different rhythms; enjoy listening to
different music styles.

CA.0-12.6 Begin to purposefully act
on his environment. Slap and bang
objects up and down. but wilh mare
control and deliberale sffort; verbalize lo
get caregiver's attention; may begin lo
push things ofl shelves or dump tays from
baskets.

CA.13-24.6 Begin to use the
environment for pretend play. “Talk” to
stuffed animals by babbling ; try to make
toys "work” by watching others push
buttons or twist handles.

CA.25-36.6 Become morg purposeful
in using the environment for pretend
play. Thrive on riding and action

loys; prelend to be riding on a truck
molarcycle. plane etc.; play aclively in lhe
dramalic play area, sometimes watching
and sometimes imitaling actions; exhibit
caoperative play.

CA.37-48.6 Become more creative in
dramatic play activities. Parlicipale in

a variety of dramatic play activities; show
growing creativity and imagination in
using materials and in assuming dilferent
roles in dramalic play siluations.
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Physical Development (PD)

Children ages birth—48 months make huge strides in physical development.
Along with rapid body growth it is. during this. pericd that children gain. control
over their bodies. It is the caregiver's job to provide a safe and healthy
environment in which children can move and explore so that they can reach
their full growth potential. Even very young infants should have the opportunity
to move freely, whether it is on the floor or on a blanket ocutside. As children
learn to sit up, crawl. and walk, opportunities to run, climb, jump, push, and
pull {gross motor skills) should be available in a safe and well supervised J ‘
environment both indoors or out. Children also need a safe environment that ,_4 ll

helps them practice manipulating small objects such. as block, crayons, and. (b)(6)

puzzle pieces (fine motor skills). Self-help skills are also part of the healthy

physical development of children birth 48 months. Children with special needs
should be provided opportunities to move and explore in the environment with
their peers but may require additional support from an adult or from adaptive
equipment. Caregivers can provide activities that encourage all children to learn

about their bodies and how to take care of them.
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Physical Development (PD)

Gross Motor (Large Muscle)

Birth — 12 months

13 months — 24 months

25 months — 36 months

37 months — 48 months

PD.0-12.1 Gain control of head and
body. Turn head from side to side while
lying on stormach: raise head and chest
when lying on stomach; hold head erect
and steady when held on a shoulder:
push down on legs when leel are placed
an a firm surface (walking reflex); supparl
upper body with arms when lying on
stomach.

PD.13-24.1 Move from place to place.
Crawl quickly: walk more than crawl {near
end of age range): move from sitting lo
standing smoothly: stand wilh feet apart
and sway to music: push/pull loys: climb
stairs an hands and knees; climb on chair
and turn lo sit down.

PD.25-36.1 Show coordination skills
while moving around and engaging in
play activities. Fling a ball in an attempt
lo throw il towards targel; pushes friend
on riding lay; climb steps of slide; walk on
broad balance beam or edge of walkway:
imilate a variety of movements {runs,
walks, gallops. jumps); jump with bolh
leel.

PD.37-48.1 Move with enough control
to perform more complex tasks.
Maintain balance on a two-by-four beam:;
climb with mare agilily on the jungle gym:
jump with confidence in ability from law
platform; develop coordinalion of moving
arms and legs in order lo pump on a
swing; run up Lo ball and kick it while
maintaining balance; gallop, wiggle, and
liploe along wilh classmates watching
and imitating mavemenls: lhrow a variety
of objects overhand with increasing
AcCCUracy.

Fine Motor (Small Muscle)

Birth — 12 months

13 months — 24 months

25 months - 36 months

37 months — 48 months

PD.0-12.2 Hold things briefly before
dropping. Fold hand. around finger of
another. person placed in palm of hand;
hold on to ring on cradle gym after hand
touches it, begin to hold onto bottle for
entire feeding; begin to bring toys or their
fingers to mouth; grab own toes.

PD.13-24.2 Manipulate small objects
exploring how they can be combined
and changed. Hold tey in ane hand while
searching for another toy with the other
hand; pull apart pop beads: use palm and
fingers 1o pick up small. ohjects off floor.
and examine them; fit shapes inta shape.
sorter; poke fingers in small hales or
openings.

PD.25-30.2 Demonstrate eye-hand
coordination while manipulating and
exploring objects. Poke, pound and
build with play dough and other sculpting
materials; scribble with a variety of
instruments beginning to use thumb and
fingertips grasp, use wrist rotation to fit
puzzle piece into puzzle; unscrew lids to
pour from one container to ancther; pull
apart pop beads or connecting blocks with
ease; use thumb and forefinger to pick up
and hold small objects.

PD.37-48.2 Use hands with increasing
control and precision for a variety

of purposes. Easily grasps hold of
writing toals such as pencils, crayons,
paint brushes and markers; continue

1o fit together a wide variety of items
such as connecting blocks, pop beads,
stacking rings, bristle blocks, etc.; shape
play dough or clay into more intricate/
representational creations; experiment
with scissors; experiment with fitting a
variety of objects into a defined space;
continue to experiment with building and
designing familiar structures with blocks.
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Self-Help

31

Birth - 12 months

13 months — 24 months

25 months — 36 months

37 months — 48 months

PD.0-12.3 Show increased awareness.

of and cooperation with personal
routines. Begin lo wiggle when having
clothes changed: reach for botlle or
pacificr; may begin 1o use sign language
to indicate caling or play; reach for or cry
for favorite sleep item at resl time; raise
arms when shirt is being changed, smile
or laugh in anticipalian of bath ime.

PD.13-24.3 Participate in personal

care routines with guidance and
assistance. Wash own hands: brush teelh
wilh supervision; begin to show interest

in {oilet training: use spoon and cup al
meals; participale in own dressing and
undressing: help with simple chores like
wiping up spills or picking up loys.

PD.25-36.3 Participate in personal care
routines accomplishing many with,
minimal or no assistance. Wash own
hands; brush teeth: pull down own zipper
and assist with pulling up cipper; take off
coat and try to hang it on hook; paur own
milk or juice from child sized conlainer;
helps sel table; show increased interest in
laileting.

PD.37-48.2 Begin to perform self-help
skills and follows basic health and
safety rules. Use toillel independently;
put on own hat and coat: wash and dry
awn hands wilh verbal prompts and
support; untie shoes, bullon and unbution
with lillle ar no assistance; know basic
safely rules and ollow them with verbal
reminder; begin lo loak bolh ways before
crossing the street: begin lo understand
how ta dial 811 far an emergency; begin
to avoid dangers such as hol stoves and
sharp knives.
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Chapter No. 312] PUBLIC ACTS, 2005 1

CHAPTER NO. 312
HOUSE BILL NO. 2333

By Representatives McMillan, Winningham, Litz, Coleman, Yokley, Sontany, Cobb,
Fitzhugh, Hackworth, Hood, Bone, Curtiss, Davidson, McDonald, Fowlkes, Odom, Towns,
Langster, Sherry Jones, Moore, Pruitt, Briley, John DeBerry, Harmon, Miller, Marrero,
Larry Turner, Pinion, Henri Brooks, Bowers, Tidwell, Shepard, Hargrove, Ulysses Jones,
Lois DeBerry, Cooper, Armstrong, Rinks, Favors, Fraley, Tindell, West, Brown, Ferguson
and Mr. Speaker Naifeh

Substituted for: Senate Bill No. 2317

By Senators Kyle, McLeary, Burks, Williams, Harper, Cohen, Kilby, Herron, Chism,
Jackson, Crutchfield

AN ACT to amend Tennessee Code Annotated, Title 49, Chapter 6, Part 1 relative to
early childhood education and pre-kindergarten programs.

BE IT ENACTED BY THE GENERAL ASSEMBLY OF THE STATE OF TENNESSEE:

SECTION 1. Tennessee Code Annotated, Title 49, Chapter 6, Part 1, is amended by
adding the following language as appropriately designated new sections:

Section ()

( ) This act shall be known and may be cited as the “Voluntary Pre-K for
Tennessee Act of 2005".

( ) ltis the legislative intent that, based on the success of Tennessee’s existing
pilot pre-kindergarten programs, these programs be expanded on a voluntary basis by
local education agencies and the communities they serve to provide more opportunities
for quality early childhood education and pre-kindergarten experiences.

( ) Nothing in this act shall be construed to make enrollment in these programs
mandatory, nor shall anything in this act be construed to be an entitlement to any service
or program authorized by this Act.

{ ) Implementation of these programs by local education agencies shall be
voluntary.

Section ()

{ ) Each lccal education agency is authorized to and may provide for enroliment
in pre-kindergarten programs for any at risk child residing in the geographic area served
by the local education agency who is four (4) years of age on or before September 30.
Any child may enroll in a program when an insufficient number of at risk children are
enrolled to fill a specific classroom.
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Chapter No. 312] PUBLIC ACTS, 2005 2

( ) Programs cperated pursuant to this act shall comply with the following
requirements:;

{ ) amaximum class size of 20;

( ) at least one (1} licensed teacher per classroom certified in early childhood
education;

( )} at least one (1) educational assistant per classroom who holds a child
development associate credential (CDA} or asscciate degree in early childhood
education or who is actively working toward acquiring such credentials; provided,
however, that if no person with such credentials is available, then educational assistants
who hold a high school diploma and have relevant experience working with children in
pre-kindergarten or other early childhood programs may be employed;

{ )} adaily minimum of five and one-half {5 %2} hours of quality instructional time;

{ ) use of educaticnal, age-appropriate curriculum that is aligned with the state
department of education approved early learning standards and which includes, but is
not limited to literacy, writing, math and science skills;

{ )} a developmental learning program that addresses the cognitive, physical,
emotional, social and communicaticn areas. of child development; and

{ ) rules promulgated and policies adopted by the state board of education
related to early childhood education and pre-kindergarten programs.

Section ()

{ ) Local education agencies may apply to the department of education for
funding and approval of one or more pre-kindergarten programs. Local education
agencies may contract and enter into collabeorative agreements for operation of these
programs with non-school system entities in the geographical area served by the local
education agency including, but not limited to, non-profit and for-profit child care
providers and Head Start programs. Local education agencies shall not contract or
collaborate with any child care provider licensed by the department of human services
unless that provider has attained the highest designation under the rated licensing
system administered by the department of human services pursuant to Title 71, Chapter,
3, Part 5.

{ ) As part of the application process, the local education agency shall include a
statement that it has given consideration for how to serve all children four (4) years of
age within the geographical area served by the local education agency in the event
programs are later authorized for all children, regardless of at risk status. The long
range plan shall include the proposed sources of local matching funds required under
this act. Where applicable, the local education agency is encouraged to include a
resolution of support from the local governing body indicating intent to appropriate the
required local matching funds. Applications that target establishing programs for at-risk
children not served by an existing program shall be given preference in the application
process. Documentation of local financial support shall also be considered as a factor in
the application process. Local education agencies are encouraged to collaborate with
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Chapter No. 312] PUBLIC ACTS, 2005 3

non-school system entities where such collaboration provides an efficient means for
expansicn of pre-kindergarten classrooms authorized under this act.

{ ) The commissicner of education shall establish the system for submitting
applications and, subject to available funding, programs shall be approved on a
competitive basis.

Section ()

{ ) Each local education agency applying for programs under the provisions of
this Act shall create and appoint a “"community pre-k advisory council”. The director of
schools or the director's designee shall serve as chair and coordinate the activities of the
council. The council shall include, but not be limited to, members representing the local
school board, parents, teachers, non-profit providers, for-profit providers, Head Start, the
business community, and local government funding bodies where applicable. The
council shall provide input to the local board of education in creating the board's
application for programs, taking into consideration the number and type of existing
programs currently serving children four (4) years of age within the geographical area
served by the local education agency.

( ) While the content of the final application for programs shall be within the sole
authority of the local school board, no board shall submit an application without first
allowing the council to provide input, either in writing or otherwise, and without first giving
due consideration 1o the council’s input and recommendations. The board’s application
shall include a description of the extent to which the council was afforded an opportunity
to provide input in the application process.

Section ()

{ ) Programs established under this Act shall be subject to annual
appropriations.

{ ) The commissioner of education shall annually recommend a funding amount
per classroom for those classrooms established under this Act. The commissioner shall
take into account the necessary compenents required to operate such classrcoms and,
to the extent such components are also reflected in the Basic Education Program (BEP)
funding formula, shall include the same costs per component in recommending the
amount of funding per classroom.

( ) As a condition of receiving state funds for classrooms pursuant to this Act,
the local education agency shall provide a matching ameount of funds based on the
applicable state and local Basic Education Program (BEP) classroom component ratio in
effect for the local education agency in which the program is located. In addition, other
sources of funds, such as grants, federal funds, and private funds may be used by the
local education agency to meet the matching funds requirement under this section. The
local education agency may also meet the matching funds requirement under this
section through “in-kind” matches including, but not limited to, the use of non-LEA owned
physical facilities, instructional materials, equipment and supplies, food and nutrition
services and transportation services. Funds used by the local education agency to meet
the matching requirements of this section, regardless of their source, shall not be used in
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Chapter No. 312] PUBLIC ACTS, 2005 4

calculating the maintenance of local funding effort requirement pursuant tc § 49-3-314.
Any local funding shall be subject to annual appropriations by the local governing body.

{ ) No child shall be required to pay tuition or fees solely for the purpose of
enrolling in or attending a pre-kindergarten program established under this Act. Nothing
in this section prohibits charging fees for childcare which may be provided outside the
times of the instructional day provided in these programs.

( )} No state funds received for pre-kindergarten programs pursuant to this Act
shall be used to supplant any other state or local funds for pre-kindergarten programs.

Section (

( ) There is hereby established within the department of education an Office of
Early Learning. The office shall:

( ) administer the pre-kindergarten classroom application process;

{ ) provide oversight, monitoring, technical assistance, coordination, and training
for pre-kindergarten classroom providers;

{ ) serve as a clearinghouse for information and best practices related to pre-
kindergarten programs;

{ ) coordinate activities and promote collaboration with other departments of
state government in developing and supporting pre-kindergarten programs;

{ } review existing regulations and standards and recommend needed changes
to promote a consistent approval, assessment and monitoring process for providers of
pre-kindergarten programs established under this act; and

( ) provide an annual report to the Governor and the General Assembly on the
status of pre-kindergarten programs which shall include, at a minimum, the number,
location and types of providers of pre-kindergarten classrooms and the number of at-risk
students served.

Section . ()

The office of education accountability shall coordinate a study of the
effectiveness of pre-kindergarten programs authorized under this act. The office is
authorized to engage one or more independent evaluators to assess the effectiveness of
these programs.

Section { )

For the programs authorized by this part, the appropriation from excess net
education lottery proceeds available under the provisions of title 4, chapter 51 and title
49, chapter 4, part 9 shall not exceed twenty-five millicn dollars ($25,000,000) in any
fiscal year.
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Chapter No. 312] PUBLIC ACTS, 2005 5

SECTION 2. Tennessee Code Annotated, Section 49-6-101(f){1) is amended by adding
the following language as a new subdivision (f}{6) and by redesignating current subdivision (f){6)
as subdivision (f)(7):

Effective with fiscal year 2005-20086, the local education agency may include in
its application a request for funding pursuant to the requirements of this Act for any
existing pilet pre-kindergarien program established under § 49-6-101(f), provided
however, that no state funds received for pre-kindergarten programs pursuant to this Act
shall be used to supplant any other state or local funds for pre-kindergarten programs.

SECTION 3. Tennessee Code Annotated, Section 49-6-101(d} is amended by deleting
the word “The” at the beginning of the first sentence in the subsection and by substituting
instead the following:

Except as otherwise provided in this part, the

SECTION 4. If any provision of this act or the application thereof to any person or
circumstance is held invalid, such invalidity shall not affect other provisions or applications of the
act which can be given effect without the invalid provision or application, and to that end the
provisions of this act are declared to be severable.

SECTION 5. This act shall take eftect upon becoming law, the public welfare requiring
it.

PASSED: May 18, 2005 (b)(6)

s R
HOREE OF REPRESENTATIVES

(b)(6)

/ JOHN S. WILDER
SPEAKER OF THE SENATE

QR R

PHIL BREDESEN, GOVERNOR

APPROVED this 6" day of June 2005
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2014-15 TENNESSEE VOLUNTARY PRE-KINDERGARTEN
Fact Sheet

The Voluntary Pre-K for Tennessee Act of 2005 was passed with strong bipartisan support from the Tennessee
General Assembly, increasing the state’s investment in Early Childhood Education and access for students.

FY 15 Funding: E(b)(4) (4(b)4) flow through to LEAs / dmin)
Number of Classcs: 935 State-Funded Pre-K Classcs
Enrollment: 18,000+ Children Enrolled
Location: All 95 TN Countics
LEAs Served: 137 TN School Systems
Growth of Pre-K 2004 1o 2015:
School Year # Pre-K Classrooms # Students Served
2014-15 933 18, 600 (final figures in Junc 2015)
2013-14 G35 18,621 (estimated)
2012-13 G35 18,621
2011-12 . . . . . . . 934 18,609
2010-11 934 18,453
2009-10 034 18,370
2008-09 034 18,364
2007-08 . 934 18,133
2006-07 677 13,197
2005-06 448 9.000
2004-05%* 148 3,000 *Pilot pre-K

The Tenngssee Voluntary Pre-K (TN VPK) program is recognized as a national leader in pre-K quality, achieving 9
out of 10 quality standard benchmarks sct by the National institute for Early Education Research (NIEER). TN VPK
program is ranked 21" (down from 19™) in terms of access to program for four year olds while ranking 16™ (down
from 13" ) in terms of state funding (hup.//nicer.org/sites/niver/files/Tennessee_2013.pdf).

Tennessee 1s one of 5 states in the nation to receive a grant in 2008 to partner with the Center on the Social and

Emotional Founduaiions of Early Learning (CSEFEL) to build the capacity of the state to increase the social and
bchavioral competence of young children. This work continues today in 2014,

Collaborative classrcom partnerships are an integral compenent of the TN VPK program. Currently there are over
200 collaborative classroom partnerships between 40 local school systems and non-profit and for profit providers
such as; Head Start , For-Profit and Not-For-Profit Child Care Providers, Faith Based Agencies, Community Based
Agencies, and Higher Education Institutions,

United Way of Tennessee provides local matching funds of nearly for 46 pre-K classrooms throughout the
state.

Tennessee recognizes the importance of a highly trained staff by requiring a licensed teacher with pre-K certification
and recommending a teacher assistant with early childhood experience and either a Certified Development Associate
(CDA), or working towards a CDA certification. Fifty-three percent of tcacher assistants have a CIDA or higher
credential in the 2013-14 school year.

The TN VPK has one of six states offering full-day programs across the country requiring a minimum instructional
day of 5% hours per day, 5 days per week.

The Tennessee Alfiance for Early Education (TAEE) continues to provide strong leadership for the advocacy and
advancement of early childhood education in Tennessee.

The revised TN Early Learning Dcvcloplgﬂ}’&a] SGI%I&%%% Eg&l}lgELDS), for four year-olds, were approved by the state

. . . war
board of education in August 2012, Page 6272



TENNESSEE STATE BOARD OF EDUCATION

EARLY CHILDHOOD EDUCATION 3.100

Policy for Local School Systems

To cstablish carly childhood education and pa rent involvement programs of high quality,
the Statc Board of Education adopts the following policy:

L.

6.

Subject to the rules, regul ations, policies, and guideli nes o f the State Board of
Education, local school systcm s arc enc ouraged to ¢stablish carly childhood
education programs which scrve pre-kinde rgarten aged children. (Such program s
may not use any state funds appropriated for grades Kindergarten through 12 or
local funds required for participation in  the state funds designated for grades
Kindcrgarten through 12.)

Programs supported by state or federal funds designated to serve pre-kindergarten
aged children will firs t be directed to children who are at risk due to econom ic
disadvantages. The goal of the Master Plan for Tennessee Schools: Meeting the
Challenges of the 21st Century is to provide a stable, increascd funding source so
all at-risk four-year-old ch ildren have the opportunity 1o attend a high quality
early childhood education program and to extend opportunities to all f our-year-
old children as funds become available.

All programs established by local school system s to se rve pre-kindergarten age
children and funded by state early childhood education allocations will reflect the
principles of high quality programs.

State funds available £ or early c¢h ildhood edu cation prog rams will be m  ade
available to local school system s through a proposal approval process. Proposals
will be reviewed and funded using criteria developed by the State Department of
Education and based upon the policicsa  nd guidelines of  the Statc Board of
Education.

Local school systcm s may opcrate program s for pre-kindcrgarten aged children
through a num ber of arrangem cnts incl uding direcct m  anagement, contracted
management, subcontracting of program , consortium with other agencies, or
combinations of these as approved by the State Department of Education.

Local scho ol system s will be accountab  le un der the policics and guidelines
established by the State Board of Education for the performance and management
of program s established by the local school  system s to serve pre-kindergarten
aged children.

Local school system s will cooperate with other community agencies to develop
programs for at-risk, pre-kindergarte  n age children. New program s will
complement existing p rograms, such that all incom ¢ eligible children will be
served in a coordinated fashion within each community.

Adopted: 07/21/2000 Page 1 of 10
Revised: 10/21/2005 PR/Award & S419B150025 3. 100 Early Childhood Education
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TENNESSEE STATE BOARD OF EDUCATION

EARLY CHILDHOOD EDUCATION 3.100

Principles of High Quality Programs

To bring about gains in children's Icarning, carly childhood cducation programs including
pre-k, and fam ily engagem ent program s in Tennessce should be  of high quality and
retlect the following principles in planning, design, and delivery:

Family and Community Focus:

The focus should be to assist families and the community in providing developmentally
appropriate support and services for young chil dren at home and in com munity settings.
All program scrvices must be designed to recognize the importance of parents to a child's
continuing growth and development.

All program services must be designed to  recognize the importance o fthe family to a
child's continuing growth and dev clopment. Th ¢ focus should be to as sist familics and
the community in providing developm entally appropriate support and services for young
children at home and 1n community settings.

Developmentally Appropriate:

All aspects of early childhood education, pre-k and family engagement programs must be
developmentally appropriate in terms of any expectations of the children. Programs must
focus on the age and the needs of the individua 1 child and address al | arcas of a child's
development including cognitive, physical | em otional, social, and communication.
Program curricula must align with the Tennessee Early Learning Development Standards.
Program services must be delivered with an interactive and integrated approach.

Quality Standards for Program Performance:

All programs should exemplify developmentally appropriate practices and adhere to state
opcrating standards. Statc standards arc comparablc to thosc recco mmended by the
National Association for the Education of  Young Children, Association for Children
Education International, and the National Association of Elementary School Principals.

Family Engagement

Programs should focus on fam ily services wh 1ch involve the fam ily as a whole. The
needs of the participa ting f amilies will def ine the para meters of the core ser vices
provided. The core services available to all enrolled children and their familics should be
comprchensive and provided and delivered in - a coordinated fashion betwecen various
agencies and program units. Programs should encourage the development of partnerships
among the fa mily, program, school(s), and the community. Fa milies should have th ¢
training and the opportunity to participate cff cctively in program operations as well as
program decision making.
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Interagency Collaboration:

All pre-k p rograms should collaborate with other agencies and program s to m aximize
resources and coordinate scrvices. Local public school system s and rclated comm unity
agencics arc encouraged to develop interagency agreements at the local level which focus
on the delivery of essential services (o all children and families eligible for enrollment in
the early childhood education and family involvement program.

Programs s ponsorcd through the Tenncssce’s Voluntary Pre-Kindergarten Initiative
should complement, not supplant, effective programs currently in operation through other
federal, state, or local agencies. Participat ing education agencies shall create and appoint
community pre-k advisory councils. The pre- k advisory councils shall include m embers
representing the lo  cal board of educati  on, fam ilies, teache rs, n on-profit p rogram
providers, f or-profit program providers, th e b usiness co mmunity, local gov ernment
agencies, and related service providers. Local education agencies and related community
agencies arc encouraged to develop interage ncy agreements which focus on the delivery
of cssential services to participating children and familics.

Staff Selection and Development:

The selection and support of well-qualificd staff is critical to the effective implementation
of this program . Programs should establish staff selection, evaluation, and developm ent
standards established by the State Department of Education, State Board of education and
consider recommendations of the National — Association for the  Education of Young
Children, the National Association of Elementary Principals, and the national Head Start
program.

The selection and support of well-qualificd staff is critical to the effective implementation
of pre-k program s. Program s should align st aff selection, evaluati on, and professional
development standards approved by the Tenne ssee Department of Education, the State
Board ot Education and consider recomm endations of the National Association for the
Education of Young Children, the Association  for Children Education International, the
National Association of Elem entary Principa ls, and other organiza tions using rigorous
research as a basis for developing excellence in early childhood education.

Screening:

PreK programs will screen all students to identify and developmental, visual, or he aring
weakness. These screenings should 1d entify any child who may need further
cxaminations to dete rmine if they h ave any condition that m ay place them  at-risk for
failure and in need of intervention.
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Assessment:
Assessment of young children enrolled in a pre-kindergarten childhood education

program and fa mily cngagem cnt program should be on going and include anccdotal
obscrvations and screening designed to supp ort the delivery of  an individualized,
developmentally appropriale program. Assessmen 1s must not be used for program entry
or exit purposes unless required by federal funding sources.

Early Childhood Unit:

All program s should dem onstrate a contin uum of pr ograms from pre-k through
kindergarten and primary grades. The National Association of Statc Boards of Education
recomimends that carly childhood units be form ed within local school systcm s to ¢nsure
this continu um of services to children and families and to incorporate the con cepts of
non-graded, early childhood primary programs.

Planning:

All programs should be guided by long-range stra tegic plans, endorsed by the local pre-k
advisory council. The long-ra nge stratcgic plan should de  monstrate m casurable goals
and objcctives and the coordination of community services for children and familics. The
program’s annual operation plans should align with the long-range strategic plan.

Evaluation and Accountability:

Annual, local prog ram evaluation shall be in stituted to includ e th e following areas :
environment, program efficacy, and teacher qu ality. Feed back should be provided to
administrators, program staff, pre-k advisory council members, and familics to assist in
program planning and improvement.

Ongoing comprehensive, outcom e-based evaluations should be conducted in accordance
with the State Department of Education directives and the long term evaluation model.

Funding:

State funding, when m ade available, m ust be coordinated to prioritize developm ent of
enrollment capacity to meet the needs of at-risk children. Numerous factors, in addition
to family income may place ch ildren and fam ilies at-risk of education al failure and in
need of the early childhood education and fa mily engagement program. Pre-kindergarten
capacity should bc increm entally expanded to m cet the goal of provid ing access to all
four year old children on a vo luntary basis. Loc al communities and school systems are
encouraged 1o expand capacity by utilizing additional funding sources.
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Guidelines for Local Programs

In the planning, design, and delivery of stat ¢ funded local carly ch ildhood education and
parent involvement programs, community agen cies and local school system s must work
together 1o address the following requirements:

Staff Organization and Dcvelopment:

Staff positions required:
Director or supervisor®
Lcad tcacher for cach group (maximum of twenty children)

Educational assistants bascd on nced to maintain adult/child ratios of 1:10 (1:8 if
morc than half arc three-ycar-olds)

Personnel to provide or give access to transportation scrvices, health and
nutrition services, parent involvem ent, ¢ ounseling services and special services
tor children with disabilities

* Supcrvisor  or dircctor must provide knowledgeable guidance in carly childhood
cducation practice, staffi ng, staff cvaluation, and overs  ight to cnsure program
compliance with state and lo cal early childhood education policy and state regulatory
rules. A p lan to provide quality sup ervision must be developed for pre-kindergarten
programs. Thc plan should definc on-sitc supervision and administrative supcrvision,
The plan for supervisio n may be accom plished by existing adm inistrative personnel
of local school systems and other agencies.

Job requirements:

The director or supervisor will have at least a bachelor's degree with substantial
preparation and experience in child development and early childhood education.

The lead teacher will hold a bachelor’s degree and a teacher license approved by
the State Board of Education appropriate for pre-kindergarten teaching.

Early childhood cducation teachers will hold an app ropriate teacher licens e
approved by the State for teaching pre-kindergarten.

The educational assistant will have a high school diploma or have succ essfully
completed the GED (Genera | Education Development Test), and will com plete
specific job training within a defined period. Hiring pref erence will be given to
individuals with the C hild Develo pment Associate cred ential or an associa te
degrec in carly childhood cducation,

The individuals coordinating health/mental health services, nutrition
services, parcnt invelvement, counseling services and services for children
with disabilities will have appropriate training and experience.
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The program staft wil 1 com plete perfor mance evaluations based on existing slale
standards and assessment instruments when applicable.
Profcssional development and training opportunitics will be available to all staff,

Topics for staff deve  lopment including ea rly childhood education best practices,
curricula, classroom management, develo pmental learning s tandards, au thentic
asscssment and program cvaluation will be available to all staff.

Facilities and Transportation:

The facilitics used to provide grou  p ¢ xpericnees and cdu cation p rograms for young
children must meet the state fire safety, and health standards as defined by Chapter 0520-
12-1.

Pre-kindergarten cducation programs must develop a student transportation plan bascd on
availability of transportation to and from  the program . The transportation policy and
practice must address child safety on entering the vehicle, child safety during trans port,
supervision during transport, tim e in trans it and child saf ety on ex iting the bus. State
vchicle saf cty standa rds willbe m ¢t by all vehiclesa  nd drivers when providing
transportation for children enrolled in the program.

Developmental Learning Program:

The develo pmental lea rning prog ram will ad dress a Il ar eas of a ch ild's develo pment:
cognitive, physical, emotional, social, a nd communication as defined in the Tennessee
Early Learning Developmental Standards. The program will provide learning experiences
in cach dev clopmental arca and be delivered in an intcgrated fashion which provides
daily active learning through exploration and play.

Materials and equipment vsed will be appropriate in size and complexity to the age of the
children. All m aterials and equipment will pr - ovide f or concrete, rca | and relev ant
experience and allow for a wide range of deve lopmental interests, abilities and cu ltural
diversity reflective of the children 1n the class.

The daily routine will provide for a m inimum of 5 1/2 continuous hours (excluding nap
periods) of appropriate experiences.

The program staff wil | com plete perfor mance evaluations based on existing state
standards and assessment instruments when applicable.
Professional development and training opportunities will be available to all staff.
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Topics for staff deve  lopment including ca  rly childhood education best practices,
curricula, classroom  management, develo pmental learning s tandards, au thentic
assessment and program evaluation will be available to all staff.

Facilities and Transportation:

The facilities used to provide grou  p e xperiences and edu cation p rograms for young
children must mect the state fire safcty, and health standards as defined by Chapter 0520-
12-1.

Pre-kindergarten education programs must develop a student transportation plan based on
availability of transportation to and from  thc program . The transportation policy and
practicc must address child safety on entering  the vehicle, child safety during trans port,
supervision during transport, im e n trans it and child saf ety on ex iting the bus. State
vehicle saf ety standa rds will be m et by all vehiclesa  nd drivers when providing
transportation for children cnrolled in the program.

Developmental Learning Program:

The develo pmental Ica ming prog ram will ad dress a Il ar cas of a ch ild's develo pment:
cognitive, physical, emotional, social, a nd communication as defined in the Tennessee
Early Learning Developmental Standards. The program will provide learning experiences
in each dev elopmental area and be delivered in an integrated fashion which provides
daily active learning through exploration and play.

Materials and equipment used will be appropriate in size and complexity 1o the age of the
children. All m aterials and equipment will pr  ovide f or concrete, rea 1 and relev ant
experience and allow for a wide range of deve  lopmental interests, abilitics and cu ltural
diversity reflective of the children in the class.

The daily routine will provide for am inimum of 5 1/2 continuous hours (excluding nap
periods) of appropriate cxperiences.

The room arrangement, equipment, and m aterials used f or the develo pmental learning
program will provide for learning centers which facilitate both small group and individuval
child use.

The organization and delivery of the daily ac  tivities and the developm ental learning
program will be based upon teacher anecdotal observations and recordings of each child's
special interests and developmental progress.

The develo pmental lea rning p rogram will emphasize le arning th rough an inte ractive
process. The learning environment will be prepared so children can learn through active
exploration and interaction with adults, other children, and appropriate materials.
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The develo pmental lea rning prog ram will m eet and challenge the va rying individual
learning needs of each child in the class.

Standardized or form alized testing of  young children m ay only be  used to diagnose
disabilities for the developm ent of a dapted, remedial, modified, or program services to
support the m ainstreaming of children with  disabilities into the  regular educational
cnvironment, or to m ¢ct the federal program  cligibility req uirecments of com pensatory
programs. The State Departm ent of Education will provide a list of appropriate tests and
assessment and screening instruments.

Family Engagement:

The program will incorporate procedures to  identify needs and connect fam  ilies to
available services, including education, health /mental health, nutrition, social services,
and job counscling.

The program will provide paren ts with the opportunity for education and train  ing for
meaningful participation in program operations and decision making.

Strategies will be im  plemented which enable  family m embers to becom ¢ active and
effective partners 1n providing meamngtul educational experiences for their children.

The program will providc a widc range of pa  rent and fam 1ly involvem ent options to
promote the str engthening and th e best intere sts of f amilies. In add ition to pa rent
involvement in program delivery, family engagement activities should include guidance,
information, and training in parenting sk ills, personal development, and child
development concepts which foster learning in the home.

Service coordination and interagency agr eements for early childhood education and
parent involvement programs will ensure coop eration and collabo ration in m eeting the
nceds of individual children and familics.

Health/Mental Health/Nutrition Services:

The program will prov ide access to availabl ¢ community health and nutrition s crvices
including medical, screening for vision and he aring, dental, mental health, and daily food
supplements.

The daily p rogram for the child ren in a group sctting will provide for the serving of
breakfast, lunch, and snacks th at meet th e federal recomme nded daily requirem ents for
the nutritional needs of young children.
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The progra m will provide inf  ormation and ¢ ducation to all adult f amily m cmbers
regarding the health /mental health and nutrition needs of  children and the ser  vices
available in the community to assist children and families.

Services for Children With Disabilities:

The program will coordinate services with the state's plan of educational services for all
children (ages 0-5 ycars) with disabilitics.

Pre-k programs should include children with disabilities eligible for services under Public
Law 99-457 in pre-k p rograms with their non disa bled peers. Additional staff needed or
other scrvices required to m cet the child’s individual cducational program (IEP) m ay be
supported through other local, state, and federal funds.

The state will seek to take advan tage of a ny federal and private funding tobe us ed in
combination with statc funds to assist lo  cal school system s in providing scrvices to
children with disabilities and their familics.

Governance and Administration:

Pre-kindergarten programs funded through the Voluntary P re-K Act will be approved by
the Departm ent of Education and  adm inistered through one local agency for each
community, county, or consortinm of countie  s. A local school system or Head Start
program may be the age ncy designated. All local programs will coordinate with cxisting
early childhood education programs in the community to utilize administrative structures,
communily resources and available facilities, and 1o encourage diversity of children in
each group setting.

The local s chool system will be responsib  le for convening and facilitating a pre-
kindergarten advisory council for the pur  poses of developing a plan for the pre-
kindergarten program developm ent within the comm unity. The  pre-kindergarten
advisory councils will encourage partners  hip and coordination with existing carly
childhood education program s within the commun ity to utilize adm inistrative structures,
communitly resources and available facilities.

Program supervision will be provided in accordance with the plan developed through the
partnership agreem ent. Supervision m  ust include providing  knowledge in early
childhood education best practices, staff ev aluation, and respons ibility for program
compliance with policy and state regulatory ru les. Supervision m ay be delegated to the
appropriatc agency in pre-kindergarten progr ams created through partnership agreem ent.
The pre-kindergarten program will have an on- site, full-time director or supervisor. The
program director or supervisor and the adm 1nistrative agency are ultimaitely accountable
for the use of program funds and the provision of required services.
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The pre-kindergarten advisory  council will review the cducational nceds of young
children and will d evelop plans to a ddress those needs throu gh coordinated services for
submission to the local education agency.  Annually, the pre-K advisory council will
revicw local program cvaluations and make recommendations for program 1 mprovement
to the local education agency (LEA). The pr ¢-K advisory council will be com posed of
members of the local school  board, parents, teach ers, non-profit providers, for-profit
providers, Head Start, the business community and local government funding bodies. The
Dircctor of Schools will scrve as chair of  the pre-K advisory council and coordinatc the
activitics of the council.
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49-6-7002. Parent-teacher meetings.

(@) This section shall be known and may be cited as the "Parent-Teacher Partnership Act
of 1989."

(b) It is the duty of the hoard of education of each school district to develop a program
whereby parents or guardians and appropriate faculty members may meet at least two (2)
times per school year to discuss any pertinent problems or other matters of concern
regarding the development and education of each student who is enreolled in the school
system. However, these meetings shall not occur during school hours of any day that is
counted for purposes of meeting the one hundred eighty {(180) days of classroom instruction
required by 8 42-6-3004, nor shall the meetings be substituted for a day of classroom
instruction; provided, that these restrictions on meetings shall not bar any LEA from
scheduling the meetings at a time beyond the six and one-half (6.5) hour classroom
instructional time or during any free time that a2 teacher might have available during the six
and one-half (6.5) hours,

(<) LEAs are urged to consider the work schedules and needs of working parents when
scheduling parent-teacher meetings.

HISTORY: Acts 1989, ch. 554, § 1; 2010, ch. 762, § 1.

49-6-7003. Parental inspection of school instructional materials.

(a) The board of education shall adopt and file in its official operating policy pamphlet its
policy en inspection of school instructional materials by parents or legal guardians of
students enrolled in that LEA.

(b) The policy shall provide that a parent or legal guardian is entitled to:

(1) Review all teaching materials, instructional materials, and other teaching aids used in
the classroom of the parent or legal guardian's child; and

(2) Review tests that are developed by and graded by a teacher of the parent or legal
guardian's child.

(<) The LEA shall make all teaching materials, including handouts readily available for
review upon request by the parents or legal guardians.

HISTORY: Acts 1997, ch. 378, 8 1; 2014, ch. 1013, § 1.

49-6-7004. Parental involvement contracts.

(a) As used in this section, "parent” means the parent, guardian or person who has
custody of the child or individual who has caregiving authority under & 49-6-3001.

(b) LEAs are encouraged to develop and implement parental invelvement contracts with
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parents of students. These parental involvement contracts will be voluntary and should be
designed to encourage and facilitate a parent's involvement with the parent's child's
education,

{€) The department of education shall develop a model parental involvement contract that
may be used by LEAs, The model parental invelvement contract shall provide that a parent
will commit to do at least the following:

(1) Review homework assignments and offer assistance when needed;
(2) Sign report cards;
(3) Ensure that the student gets to school each day, on time and ready to learn;

(4) Demonstrate interest in the student's well-being by attending school functions and
supporting the student's schoaol activities; and

(5) Make every effort to attend parent-teacher conferences.

(d) In signing a contract, the parent shall agree to maintain within the parent's best efforts
involvement with the parent's child's education to the extent required by the contract. The
contract should include a means for a parent to explain any cbhstacles that may prevent the
parent from complying with the contract. If a contract includes an explanation of obstacles
that may prevent the parent from complying with the contract, then schocl employees shall
consider accessing possible resources te help overcome the obstacles identified.

{(e) Each LEA developing and implementing a parental involvement contract shall submit a
copy of the contract to the department. LEAs shall report to the department the number of
parents and percentage of parents signing parental involvement contracts in each class by
May 1 of each school year. The department of education shall include the data on parental
involvement contracts on the annual report card required under § 49-1-211.

HISTORY: Acts 2012, ch. 762, & 1.

49-6-7005. Improving parental involvement in children's education.

(a) As used in this section, "parent” means parent, guardian or legal custodian who is
required under § 49-6-3001 to enroll the child in school.

(b) LEAs are authorized and encouraged to partner with individuals, community and faith-
based groups and organizations and nonprofit and for-profit entities to design and
implement programs to improve parental involvement in their children's education and
schools, particularly in high prierity schools or school systems.

{c) LEAs shall identify or encourage development of parenting classes that are provided at
low or no cest to parents by organizations within the community and that are designed to

improve parental involvement in their children's education.

(d) Parenting classes in these parent involvement pregrams should provide parents with
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information and skills related to improving student performance. For example, these classes
may address:

{1) How to be a positive role model for children in motivating them to do well in school;
(2) How to maximize the benefits of parent-teacher conferences;
(3) The importance of sleep and good nutrition in school performance;

(4) How to help with homework assignments and to establish an environment conducive
to completion of homewaork assignments;

(5) Techniques that can be taught students to improve studying and classroom
performance;

(6) How to access and use technology provided by the LEA or school that furnishes
information about school assignments, activities and events and about student attendance
and performance;

(7) The importance of school attendance and the consequences of truancy;
(8) How to help students prepare for entrance into college or the workforce; and

(9) Ways of becoming involved in a child's school, including opportunities to veolunteer in
the school,

{e) LEAs may solicit donations from its partners to fund rewards for schools or classes in
which a high percentage of parents participate in at least two {(2) parenting classes to learn
skills related to improving student performance. Rewards may include equipment and
supplies for the school or the class being rewarded or for specific programs offered by the
school and field trips and other educational activities that would benefit the school or the
class of students being rewarded. LEAs may devise ways of providing recognition to schools
or classes in which a high percentage of parents participate in at least two (2) parenting
classes, as well as recognizing the parents who participated.

(f) LEAs shall encourage parents who participate in the parenting classes to be a positive
influence on parents, whose children enter the school for the first time during the next
school year, and on parents who have not attended the parenting classes, to promote
participation in the parental involvement program.

HISTORY: Acts 2012, ch, 784, 8 1,

49-6-7006. Pilot program to increase parent involvement.

The department of education shall establish in the school system with the most schools in
the achievement school district (ASD) a four-year pilot program to increase parent
involvement in schoals as set forth in 88 49-6-7007 -- 49-6-7009. The pilot program shall
begin with the 2012-2013 school year and shall be limited to schools operated by the ASD
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that serve kindergarten through grade three (K-3) or any combination thereof. The office of
research and education accountability shall study the ASD.

HISTORY: Acts 2012, ch. 1044, 81
49-6-7008. Sharing information.

Any current information packets, forms, videos or other means used for sharing
infarmation with a parent by a schoal in the achievement school district that is in the pilot
program under § 49-6-7006 shall include the following information:

{1) Expectations of parents concerning their responses to requests for meetings and
communications from the school or teachers;

{2) Expectations of parents concerning their children's academic work, including time set
aside for daily homework and reading, nightly checks of homewaork completion and
preparation for tests, early preparation of assigned school projects, signatures on required
farms, and checks of the contents of their children's schoal hackpacks;

(3) Expectations of parents concerning their children's physical readiness for school,
including provision for adequate night-time sleep, necessary school supplies, meals, and
immunizations and medical care; provided, that necessary school supplies may be obtained
through various organizations and meals may be obtained through the school's free or
reduced-priced meal program if certain qualifications are met; and

(4) Expectations of parents concerning their children's school attendance.

HISTORY: Acts 2012, ch. 1044, § 1.

49-6-7009. Parent invelvement report cards -- Incentives for parents to self-
evaluate.

(@) Schoals in the pilot project shall issue to parents whose ¢hildren are in kindergarten
through grade three (K-3) blank parent involvement report cards, when the children are
given their report cards.

(b) Each parent whose child is in the pilot project shall self-evaluate the parent's
involvement in the child's education and assign to himself or herself a grade of excellent,

satisfactory, needs improvement or unsatisfactory on each of the following:

(1) The parent's response to requests by the school or the child's teachers for meetings
or communication;

(2) The parent's efforts in ensuring that the child completed homework assignments, was
prepared for tests and eotherwise was academically ready to learn;

(3) The parent's efforts in ensuring the child's physical preparation for school; and
(4) The parent's efforts in ensuring the child was on time for school and was absent only

when excused.
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(<) The report card shall also contain space in which the parent can report in writing on
other efforts by the parent to be involved in the parent's child's education and to express
the means by which the parent intends to address areas that the parent has evaluated as
less than satisfactory or to ask for help in improving the parent's involvement.

{d) The achievement school district and the schools in the pilot project shall create
appropriate incentives to encourage parents to self-evaluate and return the parent

involvement report cards to the schools.

HISTORY: Acts 2012, ch. 1044, & 1.
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Tennessee’s Child Care Evaluation & Report Card
Program

Every licensed child care provider will be evaluated as part of the licensing renewal
process. After the evaluation, providers will receive a new license and a report card with
the results of their evaluation. The report card is to be displayed along with the new
license. This program is part of the state’s comprehensive plan to provide more
infermation for parents and improve the quality of child care in Tennessee.

What will I be evaluated on?

Centers will be evaluated on the following seven areas.
. Director Qualifications

. Professional Development

. Developmental Learning

. Parent/Family Invelvement

. Ratiocs and Group size

. Staff Compensation

. Program Assessment

~h o R Wh =

Family and Group Homes will be evaluated on the following five areas:
1. Professional Development

2. Developmental Learning

3. Parent/Family Involvement

4. Business Management

5. Program Assessment

Who will evaluate my program?

The information that will be used 1o evaluate your program will be collected as

part of your reevaluation before your current license expires. Your licensing

Program Evaluator will collect all of this information except for the program assessment
information, which will be cellected by a highly trained DHS Assessment Program
Evaluator, also referred to as an Assessor. The Assessment Field Supervisor will
contact you about 6 to 8 weeks before your license expires to schedule your
assessment. Depending cn the size and type of your proegram, cne or more DHS
Assessors will observe your program using the Environment Rating Scales (ERS).

The ERS are nationally recognized, reliable tools for assessing child care programs. The
assessor will use the appropriate rating scale(s) to assess your physical environment,
basic care, curriculum, interactions with children, and schedule and program structure.
Once your licensing Program Evaluator has ccllected all required information, including
your program assessment results, he or she will use it to fill out a report card that will be
mailed to you with your new license.

How was the evaluation and report card program developed?

The evaluation and report card program is based on a law that the Tennessee
Legislature passed in 2000 and revised in 2001. Twe teams of child care professicnals
developed the evaluation areas and criteria, which were modeled after successful child
care improvement programs in North Carclina and Oklahoma. The teams met for seven
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planning sessions. These sessions were led by consultants from the National Child Care
Information Center.

The proposed criteria were shared with providers in 23 public meetings across the state.
About 2,000 providers attended these meetings. The proposed criteria were also mailed
to all licensed providers and shared with center directors and child care professional
organizations. The final criteria were based on suggestions from providers and others.
Then DHS and the Tennessee Commissicn on Children and Youth approved and
finalized the criteria.

How will I know the results of my evaluation?

When you receive your new license from DHS, you will also receive a report card that
shows how well your child care program meets the report card criteria. You must display
this report card with your new license so parents can see how your program is currently
doing in each area.

What if I have questions about my evaluation or program assessment?
Your licensing Program Evaluator will send you your new license and report card. You
will also receive a summary report about the assessment(s) conducted at your facility.
Once you read this informaticn, if you have questions about your report card you may
contact your licensing Program Evaluator. If you have questicns about your assessment
or your summary report you may contact the assessment unit Field Supervisor or your
local Child Care Resource and Referral Center. As a part of your report card packet you
will also receive information regarding the amount of time you have to appeal any part of
the report card that you feel is incorrect.

What can I do to be prepared for my evaluation and programn assessment?
To be prepared for your evaluation:

I Review all the information DHS sends you about the licensing rules and the
evaluation program.

‘Start organizing information for your licensing Program Evaluator.

Call your local Child Care Rescurce and Referral Center or a Tennessee Early
Childhoed Training Alliance (TECTA) office to find out about upcoming workshops on the
evaluation program or the Environment Rating Scales.

Review the licensing regulations and the Environment Rating Scales and share them
with your staff.

How can I obtain more information?
If you would like to learn more about the evaluation program, contact your DHS
licensing Program Evaluator..

If you would like to learn more about the Environment Rating Scales, centact your
local Child Care Resource and Referral Center or call your local TECTA office.
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Tennessee’s Star-Quality Child Care Program

The Star-Quality Child Care Program is another part of the state’s comprehensive

plan to provide more information to parents and improve the quality of child care in
Tennessee. It is a voluntary program for child care providers that encourages and
recognizes quality child care programs. If you receive reimbursements for

the care of children enrclled in the certificate program and you participate in the Star-
Quality Child Care Program, you will also receive higher reimbursement rates for these
children.

Who can participate in this program?

To determine whether you are eligible to participate in this program, your licensing
Program Evaluator will use your evaluation results to calculate a rating for each of the
areas on which you were evaluated and an overall rating — one, two, or three stars — for
your program. If your report card evaluation indicates that your agency would be

eligible to receive at least one star for the Star-Quality Child Care Program, you

will automatically be enrolled in the program unless you notify the DHS in writing on your
application that you do not wish to participate in the Star-Quality Child Care Program.

What will my program be rated on?

Your licensing Program Evaluator will rate your program using the same infoermation you
supplied for your evaluation. You will not be asked to supply any additional information.
Your licensing Program Evaluator will calculate your facility’s rating for each area and
also give you an overall rating. You can receive up to three stars in each area and up to
three stars for your overall rating.

Yaour program’s averall rating will be determined by totaling the ratings you receive for all
areas and averaging the total. If your program is accredited by a DHS recognized
agency, you may also be eligible to have two points added to your total before itis
averaged. Based on your average, you will be awarded one, two, or three stars for your
overall rating.

Everyone who participates in the Star-Quality Program will be sent a new Star-Quality
Program report card with your overall rating printed on it. In adaition, you will be

sent stars to attach to your license. If you are a one-star program, you will receive
one star to place on your license. If you are a two-star program, you will receive

two stars for your license. If you are a three-star program, you will receive three

stars for your license,

This new report card and the stars on your license will signify your participation in
this important quality improvement initiative.

How will my program’s rating affect my certificate reimbursement rate?

If your program receives reimbursements for serving children enrclled in the child care
certificate program and you receive a one-star overall rating, you will receive a
reimbursement rate that is 5% above the base rate established by the Department. If
you receive a two-star overall rating, you will receive a reimbursement rate that is 15%
above the base rate; and if you receive a three-star overall rating, you will receive a rate
that is 20% above the base rate.
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Are there any additional fees for participating in the Star-Quality Child

Care Program?
No, there are no additional fees for participating in the Star-Quality Program.

How will I know the results of my rating?

Your licensing Program Evaluator will tell you your overall rating — one, two, or three
stars — in a letter sent with your new license and your report card. In addition, you will
receive up to three stars to display on your new license. The Star-Quality report card and
the stars on your license will let parents and others know that you qualified for and

are participating in the Star-Quality Child Care Program.

Will I have to be evaluated for the Star-Quality Program each year?

Yes, each year your program will be evaluated as part of your licensing renewal process.
If, based on the results of the annual evaluation, you are still qualified to participate in
the Star-Quality Program, your licensing Program Evaluater will send you your new
license and a new Star-Quality Program report card.

What if I have questions about my ratings once I receive my new report

card?
If you have questions about your ratings or your report card, contact your licensing
Program Evaluator.

How can I obtain more information?

If you would like to learn more about the Star-Quality Child Care Program, contact
your DHS licensing Program Evaluator or your local Child Care Rescurce and Referral
Center.
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Tennessec has been funding prekindergarten programs sinee the 19g90s. The state’s Pre-K program expanded considerably in 2005, when the Tennessec General
Assembly passed the Voluntary Pre-K for Tennessee Act. The Act significantly inercased the state’s invesimenl and provided greater aceess Lo state pre-k
classrooms. Since 2005, Tennessee has provided iy 4y Jew dollars for its Voluntary Pre-K Program (TN-VPK), creating 786 new classrooms, and serving an
additional 15,000 preschoolers across the state. With this kind of state funding commitment — not to mention the program's impact on thousands of children — one
gquestion remains: is Tennessee’s prekindergarten program effective at preparing students for educational suceess?

Ta answer this question, PRI joined forces with the Tennessee Department of Education to commenee the first scientifically-rigorous statewide evaluation of the
effectiveness of the IN-VPK program, funded by a grant from the Institute of Education Sciences.

The Questions We are Trying to Answer
Does participation in TN-YPK improve children’s academie and behavioral skills when they enter kindergarten?

. Does participation in TN-¥PK improve children’s long-term academic and behavioral skills after Pre-K?
. What are the characteristics of the children who benefit the most from TN-VPK?

=W R

. What characteristics of TN-VPK teachers, classronms, and school/system organization are associated with improvements in children’s school readiness?
How We are Addressing Those Questlions

We are using several different study compounents to allow us to best answer these questions. The two primary study parts are described below.

Randomly Assigning Children to Attend TN-VPK

il

This part of the study is designed to evaluate the long-term offects of the program on children from pre-k through 3™ grade using a randomized controlled trial

(RCT). Across the state, the design involves over 3,000 children who were randomly assigned to TN-VPK classrooms in schools that had more children who

wanted pre-k than could be served. Some of these children applicd for TN-VPK in 2009-10, and others dppl](d in 2010-11. A map of the school systems

invilved in this part of the stuedy can be found by olickinge here, These 3,000 children are being

tracked through the state educalion database, and we are colleeting information each year aboul their grade placement, school altendanee, ele. Over Looo of
these children are being dircetly assessed cach year of the study by Lrained rescarch stafl members using assessments of academic skills. We are also colleeting
teacher ratings of their social/behavior skills every year from K until 3Ird grade. Both those children who were in the TN-VPK program and those whao did not

ol

gelin are being followed and asscssed. When these children reach 3™ grade, we will colleet their state standardized assessment seores.

Studying Classrooms in a Representative Sample ol TRYEKard # S419B1500286
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This part of the evalualion looks at specific TN-VPK classrooms lor a Lwo year period, and examines only school readiness for kindergarten, and not long-term
eliects. The rescarch design, utilizing a regression discontinuity design (RDDL includes data colleetion ftom TN-VPK classrooms laught by the same teacher
two vears in a row, and will follow the first year children into kindergarten. Kindergarten entry skills of children having just completed TN-VPK will be
compared to those of children having just envolled in TN-VPK. TN-VPK classroom characteristics are being ohserved, as well. The goal is to determine the
TN-VPK classroom features associated with children’s kindergarten readiness. This part of the project involves 160 TN-VPK classrooms across the state that
were selected to represent the gamut of programs involved in TN-YPK, including partnership sites, pilot classrooms, and classrooms in schools that are
considered to be high-priority based on their AYP standing. We divided the state into 4 regions and focus on 1 region in each year of the study. Awap of the
schiool svstemns involved in this part of the studv can be found by elicking here.

; : - : iThe first region,
involved in 2000-2011, was the Central West region, which includes Nashville. The second region (West), which includes Memphis, was involved in 2010-
2012, The third region (Central East) including Chattanooga participated in 2611-2014, and the fourth region (East) including knoxville is currently
participating,

Adimeline of key study activities for each part can be found below:

+ Parti: Randomlzed Stud) (

Newly-Funded Follow-Up Sludy

PRI has recently received new funding from the National Institutes of Health to continue to follow a portion of the children in the RCT study through their
7th grade vear (2018-19). The purpose of the follow-up study is to continue the annual data collection without interruption into the middle school years.
The longitudinal findings o far can be fairly characterized as mixed—the effects of TN-VPK participation on the achievement measures have faded but, at
the same time, significant effects on grade retention have emerged, and effects on other ‘non-cognitive’ outcomes are being investigated. This is not an
unexpected pattern and does not mean that further follow-up wonld be fruitless. Indeed, there is good reason to hypothesize that further positive effects
will appear as these children progress through later grades; moreover, it is important to know whether they do.

The Questions We are Trying lo Answer in the Follow-Up Study

1. Whether there are effects of TN-VPK on primary cognitive and non-cagnitive/behavioral outeomes through grade 7, including:a) Academic achievement,
specifically on state achievement test scores and student grades overall and for math and LEnglish language arts, the subject areas with the most continuity
across these grades;b) Other academic outcomes—attendance, grade retention, special education status, and Lnglish language learner designation;c)
Problem behavior—school disciplinary incidents, delinquent behavior, substance use, and other such behaviors that tend to emerge in the middle school
period,

2. Whether there are effects of TN-VPK on variables that are candidates for mediating the relationship between pre-k and the primary cognitive and non-
cognitive/hehavioral outeomes: (a) school engagement; (b) approaches to learning; (¢} executive function; and {d) peer relations.

3. Whether TN-VPK effects on the primary onteomes are mediated by prior effects on school engagement, approaches to learning, executive function,
and/or peer relations.

4. Whether TN-VPK cffects on any of the primary outcomes or candidate mediators are moderated by:a) Quality of the schools attended in the late
clementary and middle school grades;b) Students’ personal characteristics—e.g., gender, cthoicity, and non-English native language.

SEARCH GO
Links:
o Peabody Rescarch Insbitute g opeibedy annderlal ed e eb e pri fndes plhip

s Tennessee Consorlium {T_\]-CR.FD] Cheep: s Do ino e f]
» Vanderbill University Homey:

Funding:

The five-year, ${fmy7 43y Jstudy is funded by grant #RgosEogoooy from the U.S. Department of Education’s Institute of Education Science.

The new five-year, (b)(4) study to follow a portion of the original sample is funded by grant #Ro1HDo79461-01 from the U.S. Department of Health and
Lluman Service's Nafional Institutes of 1ealth.
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ennessee’s Early Childhood Education (ECE) Pilot Project began operating in 1998 with 30 classrooms in a variety of settings,

through a competitive grant program. The Voluntary Pre-K for Tennessee Act of 2005 prompted the launch of the Tennessee

Voluntary Pre-K {VPK) program, adding 300 new classrcoms to the existing ECE Pilot Project. A total of 18,609 children were
enrolled in VPK classrooms throughout the state by the 2011-2012 school year, with every district offering at least one classroom.
Updated figures for 2012-2013 were not available but are cstimated to be similar to figures in 2011-2012, due to no changes in
available programs.

In 2011 the Tennessee Department of Education restructured to create the Division of Special Populations (OSP). Situated within
DSP, the Office of Early Learning (OEL) was respensible for VPK and aversight of the Head Start State Collaboration Office, Family
Resource Centers, and the School Administered Child Care Program. The OEL was responsible for program administration, training,
technical assistance, monitaring, and data collection for VPK. This office also coordinated and collaborated with other state agencies,
local school. systems, and community providers to gather information on best practices and research in support of early childhood
education. In January. 2013, the Tennessee Department of Education restructured. the DSP. Oversight for the VPK program was
transferred to the Division of Curriculum and Instruction, Department of Content and Resources Pre-K-12; the CEL ceased its
function as a formal entity.

Grants for the state-funded VPK are available only to public schools through a competitive process, though these schools may
contract with private child care agencies, Head Start agencies, institutions. of higher education, public housing authorities, and any
three-star rated community-based or private child-serving agency where lead teachers are licensed in early childhood education.
All 136 school systems have at least one VPK ¢lassroom. Programs contracted to provide VPK services must operate within the
jurisdiction of the school district. Due to lack of funding to expand the VPK program, school systems have submitted continuation
applications for operating previously awarded VPK classrooms since the 2011-12 school year.

Eligibility is determined using a three-tier prioritization system. First priority is given to tier one 4-year-olds whose family incormne
qualifies thern for free or reduced-priced lunch as well as children in foster care or who are hormeless. If space is available, children
who have a history of abuse or neglect, are English Language Learners, have an |EF, or are in state custody may enroll as the second
tier of cligibility. Any remaining slats may then be given to children wha qualify for third tier cligibility based on locally determined
risk factors, including single-parent families, teen parents, low parent education level, or a parent on active military duty. VPK anly
serves 4-year-alds, although at-risk 3-year-olds may be enmolled in pilot programs. Changes in age eligibility for VPK will be phased
in beginning in the 2013-2014 school year to correspond with legislated changes made for kindergarten eligibility.

Since its inception, funding for VPK has relied on numerous sources, including general education revenue and, in the past, lottery
revenue and federal TANF funds. The YPK program received a $mmcrease in state funds in the 2012-2013 school year. Federal
Head Start, IDEA, Title |, and other funds are used to provide the required local match which may include in-kind contributions for
facilities, staffing, and operational costs. There was no change in the funding level for the required local match in 2012-2013.

Program guality is monitored annually by state personnel and consultants through on-site visits and review of submitted reports
including use of classroom quality assessment with program level outcomes incorporated into a program plan for continuous
improvement. During the 2012-2013 school year, the Peabody Research Institute at Vanderhilt University was involved in the fifth
year of an an-going external evaluation on the effectiveness of the VPK program.

ACCESS RANKINGS RESQURCES RANKINGS
4-YEAR-OLDS. . 3-YEAR-OLDS .. . . STATE SPENDING. . . . .ALL REPORTED SPENDING
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TENNESSEE VOLUNTARY PRE-K
ACCESS

Total state program enrollment ... U18,609)
School districts that offer state program . 100%
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Special educat’'on enrollment, ages 3and 4 . 4,589
Federally funded Head Start enrallment, ages 3and 4 ..........15,034
State-funded Head Start enro ment, ages3and 4 o B

QUALITY STANDARDS CHECKLIST

POLICY STATE PRE-K
REQUIREMENT
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RESOURCES
Total state pre-K spending ... 4(b)(4)
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TENNESSEE “SCHOOL READINESS” MODEL

Executive Summary

. Success in school begins well before a child enters kindergarten.

Tennessee’s model defines school readiness as a condition which emerges from interactions among
communities, schools, families and children that collectively create a nurturing environment for
child development and learning starting at birth. School readiness is not a condition within a child.

The model describes goals for supporting all of Tennessee’s children as ready learners. It goes
beyond providing a list of skills that children should possess for success in kindergarten, to provide
indicators of what communities, schools and families need to do to promote children’s learning
and development across the birth to 5 age span:

» Ready Communities hold high expectations for the agencies and organizations that
provide resources, services, and supports for families with young children to protect their
health and well-being.

» Ready Schools welcome all children, are led by skilled teachers, and have policies and
practices to provide rich, age appropriate learning opportunities and to build children’s
confidence in their knowledge and abilities.

» Ready Families interact with their children positively and frequently and take strong
interest in all aspects of their welfare, ensuring safe and consistent environments, promoting
good health, and fostering self-esteem, confidence and self-control.

* Ready Children are prepared intellectually, socially, emotionally and physically within the
five developmental domains addressed in the Tennessee Early Childhood Early Learning
Developmental Standards (TN-ELDS} that reflect what research says about the pathway of
development and learning from birth through age 5.

The school readiness model will be used to inform all stakeholders including families, schools, early

childhood professionals, business and religious leaders, and the general public, about what it means
for schools, parents and communities to be effective and active in supporting all young children’s

“readiness to learn.”
Q

|
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2013-14 TENNESSEE VOLUNTARY PRE-KINDERGARTEN
Fact Sheet

The Voluntary Pre-K for Tennessee Act of 2005 was passed with strong bipartisan support from the Tennessee
General Assembly, increasing the state’s investment in Early Childhood Education and access for students.

FY "14 Funding: $|(b)(4) | (S L)) flow through to LEAs / (b)(4) dmin)
Number of Classcs: 935 State-Funded Pre-K Classcs
Enrollment: 18,000+ Children Enrolled
Location: All 95 TN Countics
LEAs Served: 135 TN School Systems *135/136 LEAs pre-K eligible
Growth of Prc-K 2004 (o 2014
School Year # Pre-K Classrooms # Students Served
2013-14 935 18,000 + (final number in Junc *14)
2012-13 G35 18,621
2011-12 934 18,609
2010-11 034 18,453
2009-10 934 18,370
2008-09 034 18,364
2007-03 034 18,133
2006-07 677 13,197
2005-06 448 9.000
2004-05%* 148 3,000 *Pilot pre-K

The Tennessce Voluntary Pre-K (TN VPK) program is recognized as a national leader in pre-K quality, achicving 9
out of 10 quality standard benchmarks of the National Institute for Early Education Research (NIEER), only 4 states
achieved 10 quality standard benchmarks in 2012.

Ath

TN VPK program is ranked 19" in terms of access 1o program for four year olds while ranking 13" in terms of state
funding (NIEER 2012)

Tenncssee 1s onc of 5 states in the nation to reccive a grant in 2008 to partner with the Center on the Social and
Emotional Foundations of Early Learning (CSEFEL) to build the capacity of the state to increase the social and
bechavioral competence of young children. This work continues today in 2013.

Collaborative classroom partnerships are an integral component of the TN VPK program. Currently there are over
200 collaborative classroom partnerships between 40 local school systems and non-profit and for profit providers
such as; Head Start , For-Profit and Not-For-Profit Child Care Providers, Faith Based Agencies, Community Based
Agencies, and Higher Education Institutions.

United Way of Tennessee provides local matching funds of nearly $1 million for 46 pre-K classrooms throughout the
state.

Tennessee recognizes the importance of a highly trained staff by requiring a licensed teacher with pre-K certification
and recommending a teacher assistant with early childhood experience and either a Certified Development Associate

(CDA), or working towards a CDA certification. Fifty-three percent of tcacher assistants have a CIDA or higher
credential in the 2012-13 school year.

The TN VPK has one of six full-day programs across the country requiring a minimum instructional day of 5%
hours per day, 5 days per wecek.

The Tennessee Alfiance for Early Education (TAEE) continues to provide strong leadership for the advocacy and
advancement of carly childhood education in Tennessce.

The revised TN Early Learning Developmensal.siandaeds {IDELDS), for four year-olds, were approved by the state
board of cducation in August 2012, Page 297
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State Preschool Program Infrastructure Budget

Item #
1

1o
11

Total

Line ltermn
Child Care Pragram Cvaluatar

Cducation Consultants

Administrative Services Manager

Travel

Teachers and teacher assistants year
long training series

Administrator's Training principals
and directors

Annual summit for partners in each
community (35000 ca)

Technolegy equipment for new staff
posttions

Pyranid Maodel Consortium

Technical Assistance
Portion of Prabedy Rescarch Institute
Cvaluation Contract

Description Number
An employee in this class examines child day care facilities for adherence with licensure and 2

certification regulations, investigates complaints against licensed and unlicensed day care
facilities, and makes recommendations for issuance, denial, or approval of licensure or
certilication.

These employs are responsible far overseeing the implementatian of the grant and the other 2
supporting training and technical assistance.

This employee would overses dala managemenl, assessment, and provide information 1o 1
program evaluators.
Each of the four Child Care Program Evaluators and Education Consultants wall be required to 4

travel extensively between Memphis and Nashyille during the grant period.

Education Cansultants, along with TOOE contractor will develop a year long series of training 1
moedules Torused onimplementing a high guality preschool dassroom. Funding in year one will

be allocated to developing the training madules to share with teachers and teacher assistants

for cnsuring implementation of high quality classroams. The training will incorporate the uso of
techinglogy for sustaining use of training modules over time,

A year long series of training modules will be developed for administrators of the 1
preschool classrooms focused on the role of an early childheod administrater. Funding

in year one will be allocated to develaping ongoing training madules to use pver the

course of the year for ensuring understanding of high quality preschool classrooms and

how to support as well as evaluate the classroom teacher and other staff to ensure

high guality classrooms. The training will incorparate the use of technolagy for

sustaining use of training modules over time.

Meeting ta¢ be held in both Memphis and Mashville for all partnerships to come 2
together to share the work of the pilot project.

new staff will need cormputers, phones, iPads for documentatian of classroom 5
observations, projectors and speakers for training events..

Tennossee will have guaranteed acoess to the National Training Institute on Challenging 1

Behavigr, including participation in the state systems building session, The Partnership also
gives the state access 1o several networks of trainers, coaches, and community- and state-level
systems builders who are engaged in finding similar solutions to comman challenges,

Grant Requirement 1
Peabady Research Institute of vanderhilt University will partner with the State and sub grantoos 1
for Program Evaluatian, selecting and administering tiered-quality evaluations, selecting and
administering Kindergarten Readiness assessmeants.
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Proposed Administrative Costs by the State C-1

Potential State Administrative Costs

Allocation

Child Care Program Evaluater {CCPE) 2 two positions- one position located in Nashville and Memphis

(b)(4)

Education Consultant 2- one position located in the state office to oversee the implementation of the grant

and one to suppaort training and technical assistance ‘(b)(4) lJIus benefits()

Administrative Services Manager- one position in Nashville to oversee data management and use of statewide
assessment tool

Travel- CCPE and Ed. Con will require travel budgets ($ EE}. ea)

Teacher and teacher assistant training series

Administrator’s Training principals and directors

Annual summit for partners In each community (S(b) ea)

4)

Technology equipment far new staff positions

Pyramid Model Consortium Membership and support

Total

Other potential opportunities to fund

Scholarships for Teacher Assistants to receive CDA or teachers to complete teacher licensure program {{iky ]
per credit hour at €C 4(P)Jper credit hour at 4 yr IHE) qib)(@ ] per TA to cover 4 courses including tuition,
books and fees)

Scholarships for teachers to attend PD conference to support their work of aligning B-3 learning continuum or
other focus pertaining to the grant.
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MEASURES TO BE USED IN PRI EVALUATION OF PRE-K EXPANSION
ASSESSMENT BATTERY USED IN CURRENT TNVPK STATEWIDE EVALUATION

Given in one session individually in the fall and again in spring, thus measuring gains. Data
from expansion sites could be compared to a large statewide Tennessee sample. This is the
battery that could be used for the 10 randomly chosen children from each of the 200
classrooms.

Language

e Pcabody Picturc Vocabulary Test (PPVT). The Pecabody Picture Vocabulary Test,
revised edition (PPVT-R) "measures an individual's receptive (hearing) vocabulary,
for Standard American English and provides, at the same time, a quick estimate of
verbal ability or scholastic aptitude” (Dunn and Dunn, 1981). The PPVT was
designed for use with individuals aged 2 Y2 to 40 years. It was used in the evaluation
of Early Reading First programs and is currently a component of the PRI evaluation
of MNPS’s new Pre-K Model hubs.

Pre-Reading.

o Woodcock-Johnson I1l: Letter-Word Identification: This subtest involves
identification of letters and reading of words. It requires identifying and
pronouncing isolated letters and words.

o Woodcock-Johnson I1l: Spelling: This subtest assesses children’s prewriting
skills, such as drawing lines and tracing, writing letters, and spelling of orally
presented words.

Early Mathematics
¢ Woodcock-Johnson I1l: Applied Problems: This subtest measures children’s
mathematical knowledge. It assesses the ability to solve small numerical and
spatial problems presented verbally with accompanying pictures of objects..
* Woodcock-Johnson III: Quantitative Concepts: This subtest requires pointing to

or stating answers to questions on number identification, sequencing, shapes,
symbols, terms, and formulas. It measures aspects of quantitative reasening and
math knowledge.
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Benchmarks

Data collected this fall {2014 }{from one of the pre-k centers in MNPS serving children who
represent the children the expansion sites will serve is presented below:

Applied Quantitative
Letter Word Spelling. Problems Concepts. PPVT Standard
Standard Score | Standard Score | Standard Score | Standard Score Score

N, Valid 163 165 165 183 186
Missing 5 3 3 5 2

Mean 97.73 84.60. §7.28 88.33 85.64
Median 98.00 84.00 97.00 87.00 85.00
Std. Deviation 12.50 13.18 11.52 12.29 14.74
Minimum 65 39 67 62 31.
Maximum 129 117 129 122 131

In this sample 50% of the incoming children scored 85 or below on the PPVT. A similar
proportion scored well below average on Spelling and the more complex math measure,
Quantitative Concepts. These data indicate that MNPS children are beginning kindergarten
scoring in the bottom 15% of national samples.

Benchmarks for the expansion sites in Memphis and Nashville have been established on
this same battery of measures. Progress on reaching the benchmarks will be measured on
the 10 children from each of the 200 classrooms each year..

Benchmarks
1. By the end of the pre-k year, 75%. of the children will score above 85 on the PPVT.

2. By the end of the pre-k year, 75% of the children will score above 85 on Spelling

3. By the end of the pre-k year, 75% of the children will score above 85 on
Quantitative Concepts.

4. For the simpler measures, Letter Word Identification and Applied Problems, 90%
of the pre-k children will score above 85.

These benchmarks from the standardized and normed measures administered in pre-k will
be linked to the kindergarten readiness assessment (KRA) instrument to be decided upon
in the first few months of funding. Our KRA will have to also have proficiency scores and
norms that can be linked to our standard measures. The goal will be to have 75% of
participating pre-k students score as kindergarten ready on at least 3 of the 5 domains as
perceived by their kindergarten teachers.
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OBSERVATION MEASURES TO BE LINKED TO AND EXTEND THE QRS SYSTEM IN. TN

Each classroom will be visited mid year for a full day by a trained and reliable observer..
The following measures will be taken during that visit. Data from these measures will be
linked to gains on the battery of child assessments listed above.

e Early Childhood Environment Rating Scale-Revised (ECERSR): The ECERS-R is a
standardized global rating of classroom quality and environment based on the use
of space, materials, and experiences to enhance children’s development, the daily
schedule, and supervision (Harms, Clifford, and Cryer 1998). Data will be collected
using six of its subscales: Space and Furnishings, Personal Care Routines, Language-
Reasoning, Activities, Interaction, and Program Structure. The overall ECERS-R
score is an average of the scores from each subscale creating a range from 1 to. 7

e Narrative Record: The Narrative Record Form (Farran & Bilbrey, 2004 ) uses an
open-ended format and coding scheme to record continuous data about activities in
the classroom. It consists of observer notes and codes for every distinct “episode”
that occurs, (e.g., a small group activity). The data collected describe the timing of
the episode (start and stop times), the learning setting, the learning content focus,
level of instruction, level of student involvement, and tone of the teacher, among
other variables. Because it is continuously recorded, the Narrative Record captures
the entire observational period with no breaks in coding. It allows for summaries
that might include the amount of time devoted to whole-class instruction, the
amount of time spent on mathematics, and the percentage of episodes that a teacher
used a high level of inference in his/her instruction.

e Prekindergarten Classroom Dynamics Rating Scale: Observers complete this
collection of behaviorally anchored ratings at the end of each of the full-day
observations. These questions include groups of items that fall under the headings
of Overall Impression, Classroom Management, Teacher Responsiveness,
Community, and Academic and Learning-related Behaviors.

PR/Award & 54138150026
Page 3034



Year 1
Personnel

Core supplies, travel, etc.

Data collection
Year 1 Total Direct
Indirect @.10
Year 1. Grand Total

Year 2
Personnel

Core supplies, travel, etc.

Data collection
Year 2 Total Direct
Indirect @.10
Year 2 Grand Total

TOTAL - ALL YEARS
Personnel

Core supplies, travel, etc.

Data collection
Indirect
Total Direct

Confidential

Pre-K Expansion Evaluation Budget PRI 10-9-14_FINAL .xls

PRI EVALUATION PRE-K EXPANSION SUBTOTALS AND GRAND TOTAL

GRAND TOTAL

(b)(4)

Year 3

Personnel

Core supplies, travel, etc.
Data collection

Year 3 Total Direct
Indirect @.10

Year 3 Grand Total

Year 4

Personnel

Core supplies, travel, etc.
Data collection

Year 4 Total Direct
Indirect @.10

Year 4 Grand Total
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PRI EVALUATION

PRE-K EXPANSION

COMPOMNENTS AND TIME LINE/1

Assumes
classrooms YEAR 1 YEAR 2 YEAR 3 YEAR 4
beginfall, | (January 2015- December 2016) | {January 2016-December 2017) | (January 2017-December 2018) | (January 2018-December 2019)
2015
. i i Conduct classraom observations in 200,
. . Conduct classroom observations in 200
) , Conduct classroom vbservations in 200 cohort 3. classrooms. Post test selected
Create manual for TQRIS system with cohort 2 classrooms. Post test selected, L .
o | . o cohort 1 classrooms.. Post test selected pre- o . cohort 3 pre-k students. Administer family.
additional information for application in L ] cohort 2pre-k students. Administer family ; .
) , k students. Administer family survey. . . survey. Assess for kindergarten readiness
classrooms, Choose and pilot child 1 A survey. Assess for kindergarten. readiness. .
, Assess for kindergarien readiness all pre-k . all pre-k cohort 3 participants plus a
assessments, randomly select 10 children .. . all pre-k cohort 2 participants plusa ) R
. cohort 1 participants plus a comparison . . comparisan groeup of matched children.
from each classroom, pretest cohort 1 in A comparison group. of matched children. )
. . A group.of matched children. Pull data from . ) Select and assess 10 children. from each.
Memphis and Nashville, Develop and pilol - Select and assess 10 children from cach
o i ; systems on number of children served, cohort 3 classroom. Pull data from systems.
family involvement questionnaire. Work . . cohert 3 classroom, Pull data from systems .
i wrap around services delivered, etc. Select i on number of children served, wrap
with each school system to develop data . . . on number of children served, wrap . :
. . and assess 10 children from cach cohort 2 . . around services delivered, ete. Follow
collection systems that can be combined. around services delivered, ete. Follow , X .,
classroom. . ) i ) cohort 2 children into first and cohort 1
cohort 1 children into first grade? hildren.i cecond erade?
OVERALL children.into second grade?
{reate and pilat Summarize use of Summarize use of Summarize use of
assessment system . wrap around . wrap.around Analyses: examine |wrap around Analyses: examine.
. ¥ Work with two p ) Analyses: examineg p , ¥ o p . Y o
for pre-k gain services in cach o serviees in cach pre-post gaing in services in cach, pre-post gains in
i - B school systems to pre-post gains in i ;
investigation. Choose system. Clean up . system. Clean up relation to classroom|system. Clean up relation to classroom
. create common data relation to classroom , . . . . .
and pilot base that can be data bases. Create uality. Provide data bases. Review.  |quality. Provide data bases. Review  [quality. Provide
kindergarten ) , ' system for training q ¥ ) system for training  |information to system for training  |information to
. shared with PRI and information to
readiness . Kdg teachers to. Kdg teachers to school systems. Look |Kdg teachers to. school systems. Look
also with state L . school systems., . R . L , .
assessment. Choose administer readiness administer readiness|for improvement administer readiness |for improvement.
and train assessors assessment. assessment. assessment.
Summer
Track cubir 2 Track volort 2 Track viaors 2
Moot with children into. children into. children into
) . Get class rosters kindergarten. Get Get class rosters kindergarten. Get Get class rosters kindergarten. Get
coordinators.in . . . . ] . . . - .
, from each of cnhuert !rosters with family  |from each of vohnrt |rosters with family  |from each of vohor: 3 rosters with family
Memphis and . . )
Nashville 200 classrooms demographic 200 classrooms demographic 200 classrooms demographic
’ information. Choose. information. Choose information. Choose
August comparison group. COMPAriISONn group. comparison group.
Randomly select 10 Randomly select 10,
culiuzt 2 children Assess colurl 2 vislont 3 children Assess oo 2
Randomly select 10 . . . . ;
. , . . from 200 children.in one from 200. children in one . . .
vt 1 children. Assess children.in . C . e Communicate with | Monitor Kdg
. classrooms, 100 in  |session individually. . |classrooms, 100 in |session individually.
from 200 ONE SeS510N. . . . , Kdg teachers. Send |assessments of
. R each location. Monitor Kdg each lecation. Monitor Kdg . -
classrooms, 100 in.  |individually , , ) . assessment kits. volart L eaitdree,
oach location Communicate with  |assessments of Communicate with.  |assessments of
) Kdg teachers. Send |uvcoers 1 ohildie, Kdg teachers. Send [cuhort Tohildion,
September assessment kits. assessment Kits.
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PRI EVALUATION

PRE-K EXPANSION

COMPOMNENTS AND TIME LINE/2

o " Finished Kdg
L Finish assessments Finish assessments
Finish assessments . . . assessments of
af vehors Tand 24 of calinrts 2o 4 .
QOctober colinl 3
Summarize velior 2 Summarize iohosl |
3 assessments and | . 1 assessments and
Collect one round of . Collect one round of | Collect ane round of |' , .
. . Summarize cohoel 1|7 ) return data to school |, . return data to school . Summarize el
information on use information on use . |information on use . N ;
11+ assessments and, systems. Summarize systems. Summarize 3 Kdg readiness
of wrap around of wrap around of wrap around N
. return data to school . iehors 1. Kdg A colinrt * Kdg assessments and.
services from the services from the , services from the . i
systems. readiness readiness send. fo.systems
school systems school systems school systems
assessments and assessments and
November send to systems send to systems
Create and pilot Meet with school Meet with school Meet with school
Family Satisfaction systems to review systems to review. systems to review.
December Survey data data data
Choose and train Retrain classroom Retrain classroom
January classroom chservers ohservers ohservers
Collect second round i Collect second round . Collect second round .
Observe in 200 Observe.in 200 Observe in 200
of use of wrap of use of wrap . of use of wrap . .
X cehionrs 1 classrooms. . imhorl 2 classrooms. . viviorl 3 classrooms.
Fehruary around services around services around services
Retrain child QObserve in 200 Retrain child Observe in 200 Retrain child Observe in 200
March ASSESSOTS. vihor: 1 classrooms. |assessors. cuhuorl 2 classrooms. |assessors. voctn 3 classrooms.
Summarize, Summarize Summarize
classroom classroom classroom
obscrvation findings |Post testonho © observation findings. |Post test colonrt 2 observation findings |Posttest colicr 2
for cohurr | children. for oot 2 children. for colet 3 children.
classrooms. Provide classrooms. Provide classrooms. Provide
April to systems. to systems. to systems.
Add family Verify family. Verify family
demographics Administer Family  [demographics Administer Family |[demographics Administer Family
questions to. Satisfaction Survey |questions to Satisfaction Survey |questions to Satisfaction Survey
kindergarten to.cnhnrt | parents. |kindergarten to vonorl 2 parents.  |kindergarten tonhet ' parents,
May registration. form. registration. form. registration form.
Summarize pre-post Summarize pre-post Summarize pre-post
gain scores for Pull final round. of  |gain scores for Pull final round of  |gain scores for. Pull tinal round of
children in c:hor: 1. |use of wrap around  |children in cubuort 2. Juse of wrap around  |children in conart i |use of wrap around
June Provide to systems  |services Provide to systems  [services Provide to systems  [services
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MFEFTROPO ITAR

N Nashville

= FUBLIC SCHOOLS

Pre-K Measurable Outcomes

Based on the Five Essential Developmental Domains of Kindergarten Readiness

Several factors have contributed to the prioritization of Pre-K expansion in Metropolitan Nashville Public
Schools. The adoption of Common Core State Standards in K-12, persistent achievement gaps 3-12, and
low district proficiency scores in reading and math.in 3" grade necessitate a significant investment in
high-quality preschool experiences for all students, especially those with little or no access to Pre-K, The
investments must be made. in high-quality programs. with demonstrable evidence that Pre-K makes a
difference for students. To examine and demonstrate the efficacy of Pre-K, MNPS has identified 18
measurable outcomes, aligned to 5 developmental domains that indicate kindergarten readiness.

This dacument provides a brief overview of the five essential developmental domains of kindergarten
readiness, followed by a table that outlines each aoutcome, aligned with the corresponding TN-ELDS,
curriculum. objectives and tools and evidence to be used to measure student outcomes.

1. Language Development & Literacy

Language development & literacy includes communication and emergent literacy capacities, such as
listening, speaking, vocabulary, print awareness, story sense, early writing, and connection between
letters and sounds.

2. Cognitive Development & Mathematics,

Cognitive development reflects thinking and problem-solving and understanding of objects and the way
the world works. This domain includes mathematical knowledge, abstract thought, and imagination..

3. Social-Emotional Development

Social-emotional development includes a. child’s behavioral health and development, including the ability.
to interact and self-regulate. Relevant capacities include self-perception, ability to understand. the feelings
of others, and to understand and interpret one’s own feelings.

4. Approaches to Learning

Approaches to learning describe a child’s disposition to use skills and knowledge, and includes
enthusiasm, curiosity and persistence.

5. Physical Development

Physical development reflects health status, growth and disabilities, and includes physical capacities such
as gross and fine motor skills and conditions before, at, and after birth.
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1. Language & Literacy

I I | 1
—

Children. will
demonstrate an ability
to use and comprehend
increasingly complex
and varied vocahulary.

R.F.PreK.1 a-d: Concept
of Print; R.F.PreK.2
a,b,c & e: Phonological
Awareness; SL.PreK 1-3,
& 6: Speaking &
Listening; RI.PK.1-10;
RL.PK.1,2,3,7-10;
W.PK.1,2,3,7.8;
SL.PK.1,2,3,4,5,6;
L.PK.1,1b,1¢,1d,1e,1f

Creative Curriculum
for Preschool
(“CCP”) Objective 8

¢ The Woodcock Johnson Il
QOral Comprehension
subtest

¢ Peabody Picture
Vacabulary Test {PPVT)

Evidence:

e Uses familiar words
correctly in multiple
contexts and situations

» Uses adjectives as
descriptors

* Applies new vocabulary
words to diverse contexts

system of
communication.

W.PK.1,2,3,7;L.PK. 13,2,
2c,4

Children will use. L.PreK.4, 4a & 6-: CCP Objectives 9 & Evidence:
language to Vocabulary. 10 » Describes an experience
communicate needs and/or retells a story
and express ideas with. ¢ Participatesin group.
adults and peers. activities
s Takes turns in
conversations with peers
and adults
Children will use and RI.PK.5; RI.PK.10; CCP Objectives s, The Woodcock Johnson 11l
understand print as a RF.PK.1, 16,17,18,19 Letter-Waord Identification
meaningful and 1a,1b,1c,1d,3,3a,3¢,3d, Subtest .
organized symbalic 4; * Woodcock Johnson Il

Spelling subtest

Evidence:

* Shows an interest in books
and reading

* [dentifies letters in name

¢ Follows directions and
woerks independently, using
print cues, such as labels
and signs

Children will
demonstrate an
awareness that

down into words,
syllables and smaller,
pieces of sound..

language can be broken

RF.PK.2,2a,2h,2¢,2e,3,3
a,3c,3d,4;
L.PK.1a,2a,2d,4

CCP Objective 15

Evidence:

¢ Sings familiar songs

¢ |dentifies rhyming words

e |dentifies syllables in words

Children will use and
understand writing as a

W.PK.1,2,3,7;L.PK. 14,2,
2c,4

CCP Objectives..
16,17,18,19

+ The Woodcock Johnson 11|
Letter-Word Identification
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means to express ideas,
share narratives and
accomplish tasks in
increasingly complex
ways.

Subtest

s Woodcock Johnson Il
Spelling subtest

Evidence:

» |[ncorporates writing
activities in dramatic play
(list making, nametags,
etc.)

e Draws pictures to represent
people, ideas and things

* lLabels pictures with pre-
writing script ar oral
descriptions dictated to
adult

¢ Begins to form letters from
pre-writing script

& \Writes name

2. Cognition & Mathematics

Outcome TN-ELDS Curriculum Measurement Toaol
Objective
Children will PreK, CC 1-3; Prek, CC CCP Objective 20 ¢ Woodcock lohnson I

demonstrate an
understanding that
numbers represent
quantities and have
ordinal properties.

4z & b

Quantitative Concepts

Evidence:

+ |dentifies, counts and sorts
numbers and objects, from
Oto 10

Children will use math
regularly and in
everyday routines to
count, compare, relate,
identify patterns and
problem-solve.

PreK. CC 6-Comparing

Sets of Numbers; Prek.

MD 1-2-Measurement
& Data; PreK.G1-2-
Geometry; CC.PK.1, 2,
3,4,4a, 5,6;
MD.PK.1,2,3;
G.PK.1,2,3,4,5,6

CCP Objectives 21,
23

» Woodcock Johnson Il
Applied Problems

Evidence:

* Demonstrates one-to-one
correspondence in
counting, sorting and
distributing objects

» |dentifies similarities and
differences between
distinct objects

o |dentifies patterns.in
environment

» Replicates patterns through
sorting and classifying
objects and/ar
manipulatives

e Articulates comparative
language correctly {big,
bigger, biggest, etc.)
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s |dentifies, names and sorts
basic shapes

* Spolves puzzles

* |[dentifies solutions to real-
world math. problems

Children will use
observation,
manipulation, asking
questions, making
predictions and
developing hypotheses
to gain a better
understanding of
information and
activities in their
surroundings..

5.PK.1, 5.PK.2, S.PK.3

CCP Objectives 12,
24-48

Evidence:

¢ Asks questions based on
observations of
environment

¢ |dentifies changes.in
environment

¢ Demonstrates early
awareness of cause and
effect

» Communicates awareness
of their own ability to
change their environment

Children will
understand the roles
and relationships in
their family and
communities.

55.0-48.1, 55.0-48.2

CCP Objectives 27,
29-32

Evidence:

» Draws pictures of family

» |dentifies names and,
relationships of people in.
their family .

* |ncorporates community,
members acting out rales in
pretend play.

¢ |dentifies the names and
jobs of adults in their
school

3. Social & Emotional Development

S I R -1

Children, will
demonstrate an,
increasing number of
positive and healthy
relationships and
interactions with adults
and. peers.

SE.0-48.6; 5E.0-48.7;
SE.0-48.8; SE.0-48.9;
SE.PK.4,5,6,7,8

CCP Objective 2

s Cooper-Farran Behaviaral
Rating Scale (teacher
ratings. of self-regulation and
social-emotional skills).

o Social Skills subscale

Evidence:

» Cooperates and plays with
peers

» Shares objects and takes.
turns during play w/ peers..

* Demonstrates ability to
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take turns in conversations
(listening & speaking)
*» Communicates feelings,
thoughts and needs.
Responds. to others with,
empathy.

Children will recognize
and.regulate emotion,
attention, impulses and.
behavior.

SE.C-48.1; 5E.0-48.2-5;
SE.PK.9, 10, 11

CC Objective 1

* Working memory will be
assessed with the Corsi
block-tapping task (Corsi,
1972)

* [nhibitory contrel will be
assessed with the Peg
Tapping task (Diamond &
Taylor, 1996).

¢ Attention will be assessed
with the Copy Design task
{Davie, Butler, &
Goldstein, 1972; Qsharn,
Butler, & Marris, 1984)

¢ Cooper-Farran Behavioral
Rating Scale {teacher
ratings of self-regulation
and social-emotional skills}

o Work Related Skills
subscale
o Social Skills. subscale

Evidence:

¢ Listens to teacher during
group activities

¢ Waits for turn to speak, eat
or engage in activity.
Follows simple directions

- Expresses anger without
inappropriate physical
contact with, others
Works in centers
independently

Children will learn and
follow classroom rules,
routines and directions.

S5E0-48.4,5; SE.PK.12,
13,14

CC Objective 3

¢ Cooper-Farran Behavioral
Rating Scale {teacher
ratings of self-regulation
and social-emaotional skills)
o Woaork Related Skills
subscale

Evidence:

s Listens to teacher and
follows. 1 and 2-step
directions {(over time)

¢ Waits for turn to engage in
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activities

¢ Manages conflict with help
from adults

» Recalls rules and routines,
first with prompting, and
later without prompting

4. Physical Development & Health

Children. will
demonstrate control of
large muscles.for
movement, navigaticn

PD.PK.3; PD.PK.4

CCP Objectives 4,5
&6

Evidence:

» Runs, jumps, hops and skips
» Bounces and catches a ball
e Lifts and carries hollow

demonstrate control of
small muscles for such
purposes as using
utensils, self-care,
building, writing and
exploring.

7

and. balance. blocks, buckets and other
large items, safely and
independently (appropriate
for child’s size and weight).
Children. will PD.PK.5; PD.PK.6 CCP Objectives 5 & Evidence:

» Draws with pencils,
crayons, markers and pens,
showing control of the tool

¢ Copies simple figures and
shapes (straight lines and
circles)

¢ Writes name, forming
letters from top.to bottom

s Uses scissors without
assistance (child-sized
scissors)

» Picks up small objects with
pointer finger and thumb

safety habits.

independently
Children will identify PD.PK.7; PD.PK.8; CCP Objectives 6 & Evidence:
and practice basic PD.PK.9 7 ® Uses the bathroom without

assistance

* Washes their own hands

¢ Eats using utensils.

¢ Begins.to snap, button, tie
and zip, independently

» Recognizes their belongings
(backpacks, jacket, etc.)

» Recites own first and last.
name, as well as names of
family members
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¢ |dentifies hazards in
environment

® Asks for assistance from
adults

5. Approaches to Learning

Outcome TN-ELDS Curriculum Measurement Tool
Objective
Children will AlL.37-48.1,2,3; CA.0- CCP Objectives » Cooper-Farran Behavioral

demonstrate an
interest in varied topics
and activities, desire to
learn, creativity and
independence in
learning.

48.1,2,3,4,5,6; Al.PK.
1,2,4,6,8

11,33,34,35,36

Rating Scale
o Work Related Skills
subscale

Evidence:

» Chooses activities to do
and/or play, without
prompting from teacher.

» Works in centers
independently

o Chaoses different learning
centers

¢ Solves problems
independently

¢ Finds new ways to use
existing materials

» Creates art, stories,
pictures, and constructions
without prompting

Children will
demonstrate
persistence and
sustained attention
when working with

materials, activities and.

infarmation.

AL.37-48.9; AL.37-
48.10; ALLPK.9; Al.PK.10

CCP Objectives 12,
13

» Peg Tapping task
(Diamond & Taylor, 1996).
to assess inhibitory control

e Copy Design task (Davie,
Butler, & Goldstein, 1972;
Osborn, Butler, & Morris,
1984) to assess attention

s (Cooper-Farran Behaviaral
Rating Scale

o Work Related Skills
subscale

Evidence:

o Tries multiple times to
complete challenging tasks
related te activities

¢ Focuses on
objects/activities of
interest for a minimum of
10 minutes at a time
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s Repeats attempts to master
physical skills {such as
climbing, zipping jacket,
etc.)

Children will
demonstrate interest,
participate
cooperatively and
constructively, and
engage in group
experiences.

AL.0-48,1,2,3; AL.O-

48.4,5,6,7,8,9,10; CA.O-

48.1,5,6; ALLPK.7,8

CCP Objective 14

* Cooper-Farran Behavioral
Rating Scale
o. Social Skills subscale

Evidence:

» Participatesin group
activities, including small
group, whole group and
gross motor play, with
peers

» Shows appropriate affect in
peer interactions

¢ Cocoperates and plays with.
peers

¢ Shares objects and takes
turns during play w/ peers

¢ Demonstrates ahility to
take turns in conversations
(listening & speaking)

* Communicates feelings,
thoughts and needs

* Responds to others with
empathy
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Pre-K Expansion Plan

Improving Teacher Evaluation and Accountability

In addition to building new support mechanisms for principals, MNPS also seeks to improve the
way. district Pre-K teachers are evaluated and supported to grow in their practice. The district proposes
to pifot a teacher evaluation system that is more aligned with early childhood developmental domains
and best practices, while still maintaining the robust evaluation process and tool currently used in the
Tennessee Educator Acceleration Model (TEAM).

First, the district would create an evaluation tool that aligns with TEAM but is specific to early.
childhood classrcom. practices. The Early Childhood Educators’ Evaluation Model {ECEEM] would mirror,

many components of the current TEAM process, which will strengthen the tool and maintain the
integrity of the process currently used by principals working with K-4" grade teachers. However, we also.
acknowledge that early childhood is its own distinct period of growth and learning, and deserves to be
evaluated using a tool that honors the best practices that are unique to early childhood (and therefore
not reflected in current tools)..

ECEEM tool design and indicators. The evaluation tool would be specifically designed to assist
principals. and teachers. in. understanding and identifying the components of a high-quality early
childhood classroom. The evaluation rubric would include components and practices associated with the
five major domains of early childhood development: language and literacy, cognitive development, social
and emotional development, physical development, and approaches to learning. The new rubric would
also eliminate some components. of the current TEAM tool that are not relevant to developmentally
appropriate best practices in early childhood...

The ECEEM tool would. guide observers through. a pre-observation conference, a classroom
observation, and a post-observation conference. The ECEEM would provide samples. of guiding questions.
to use during the pre- and post-cbservation conference that would steer teachers’ and principals’ focus
on developmentally appropriate practices in the early childhood classroom. As an outline for the
observatien rubric, the ECEEM will use the QObservation Document for Early Childhoed provided by the
State Office. This rubric consists of three observational domains: Planning, Envirecnment, and Instruction..
The Planning portion would include indicators related to approaches to learning, instructional plans,
student work, and assessment. The Environment portion would. include indicators related.to.
expectations for children, social-emotional development, environment and classroom design, and
creating a respectful culture. The Instruction portion would include indicators related to Tennessee Early
Childhecod Standards, cognitive development, physical development, motivating students, presenting
instructional content, lesson structure and pacing, activities and materials, questioning, academic
feedback, language and literacy, teacher content knowledge, and teacher knowledge of students. Each
indicator would be accompanied by scoring descriptors that would comprise developmentally
appropriate expectations for the early learner, as well as examples of evidence that would be used to
score the indicator.
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ECEEM tool process and procedures. To faster transparency and ensure familiarity with the toaol,
teachers and principals would participate in trainings on the new ECEEM tool and process. At each site,
the building-level principal or site director would then be responsible for administering the ECEEM tool
in classrooms. Evaluations would be conducted using the same guidelines and timelines currently used
for the TEAM evaluations for professional and apprentice teachers. Evaluations would focus on the
domains already included in the evaluation {i.e., Planning, Environment, and Instruction), but would be
customized with indicators specific to early childhood teachers and classrooms. ECEEM would use the
same performance rating scale (i.e., from 1 to 5} currently used with TEAM, and teachers would be able
to access additional customized training to strengthen their scores and refine practice areas as,
necessary.

Principals would also be trained to use data and assessment to imprave their own practice, as well
as the practices. of classroam teachers. in their schools. After analyzing data, principals would be,
expected to report results from the Pre-K to 2™ Grade Assessment Tool for Principals. Using these
results, principals would collaborate with teachers and Early Childhood Central Office staff to develop a
“plan of action” for each school site to improve program implementation. Additionally, Early Childhood.
Central Gffice staff would team with principals to train them to conduct effective classroom
observations. This would involve completing practice classroom observations and discussing the purpose
and process of the teacher evaluation tool, with a focus on helping principals learn to sensitively discuss
the areas of strength and concern noted during classroom observations. Early Childhood Central Office
staff would also provide assistance and support in developing effective evaluation practices and action
plans for improvement in early. childhood classrooms..
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Section D Appendix

Appendix 1: Metro Nashville Public Schools Report Card
Appendix 2: Shelby County Schools {Pre-Merger) Report Card
Appendix 3: Memphis City Schools (Pre-Merger) Report Card
Appendix 4: Utah Pre-K Social Impact Bond Case Study

Appendix 5: Nashville Rationale for Further Pre-K Investments
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Profile

School Year
FO12-2013

District Name
Shelby County jpre-mrergod

helby County {pre-merger),

Il Schools

Education Commissioner
District Name

District Director

District Grades Sorved
District Address 1
District City, ST ZIP

Safe School

Schoaols

Students & Teachers: Shelby County (pre-merger),
All Schools

Teachers
Administrators
Students

School Name
All Srreols

Student Ethnicit

Shelby County {pre-merger),
&l Schools

Kr. Kew a fuffiran

B AN S

Shis oy Courty {pee moergoer 25007 54%
Johr 5. Atean

PE 12

120 5 Fo ywood
Mavphs, [N 11

i o Leing
Elzck or Abizan Amcrizan

23,455 ¢ 50.5%
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All Sehinels Sa'e
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X
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Per-Pupil Expenditure

= Frafciznt

Achievemnent: Shelby County (pre-merger},
All Schools

. v Grlow Brac et

wemath JEH  28.7% 34.0%
3-8 Reading Language - 31.3% 44.4%
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Profile

School Year
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All Srreols
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oldman ].B. & M.K. PRITZKER owere

achs way B\

United Way of Salt Lake

FACT SHEET: The Utah High Quality Preschool Program

America’s First Social Impact Bond targefing early Childhood Education

B Social Impact Bonds are innovative and emerging financing instruments that leverage private
investment to support high impact social programs. In 2010, the UK government, along with philanthropic
partners, piloted this appreach. In 2012, Goldman Sachs was the first financial institution to invest in this
product to finance preventative services for youth on Rikers Island

B The Utah High Quality Preschoel Program delivers a high impact and targeted curriculum to increase
school readiness and academic performance among 3 and 4 year clds. As a result of entering
Kindergarten better prepared, it is expected that fewer children will use special education and remedial
services in kindergarten through 12 grade, which results in cost savings for school districts, the State of
Utah and cther government entities. The first $1. million investment in this pregram will enable 450-600
children to attend pre-school this Fall

B Private capital from. J.B. Pritzker and Goldman Sachs will finance an expansion of the Utah High Quality
Preschool Program tc previde early education services ic up to five coherts totaling over 3,500 children.
In this approach, there is no upfrent cost to the taxpayer or other funders, instead:

— Goldman Sachs Icans up to § (b)(4) to United Way of Salt Lake

— J.B. Pritzker provides a subordinaie loan up to qb)}4) |to United Way of Salt Lake, reducing risk to
the senior lender if the preschool program proves 10 be meffective

— United Way of Salt Lake oversees the daily implementation of the Utah High Quality Preschool
Program in Granite School District and Park City School District. United Way of Salt Lake is also
responsible for managing repayments to the private investors

— Private capital and other public funding sources provide Pay-for-Success payments 1o repay the
loans, based on the cost-savings associated with the reduced use of special education and ancillary
services

— If the preschool program does not result in increased school readiness and decreased use of special
education services, then there is no cbligation cn the part of United Way or other public funding
sources to repay the social impact lean

— After initial funding, subsequent investments will be made based on the availability of repayment
funds from public entities that are realizing cost savings as a result of the program

B Determining Pay-for-Success Payments:

— Children participating in the high impact preschool program will take a Peabody Picture Vocabulary
Test which is a predictive evaluation that will serve as an indicator of their likely usage of special
education and remedial services. Students that test below average and are therefore likely to use
special education services will be tracked as they progress through 6" grade

— Every year that they do not use special education or remedial services will generate a Pay-for-
Success payment

— School districts receive a fixed per annum payment of approximately $2,600 per student to provide
special educaticn and remedial services for students in general educaticn classrooms. from the State
of Utah. The amount of the Pay-for-Success payment is based on the actual avoided costs realized by
the State of Utah
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— Pay-for-Success payments will be made equal to /o of the avoided costs or S(b)(4) per child for
every year, Ki i garten through Sixth Grade, to repay the senior and subordinateé debt plus a base
interest rate of %

— Thereafter, Success Payments will equal [(bps of the savings, or {b)X4) per child per year of special
education services avoided, to be paid as Success Fees to Goldman Sachs and Pritzker

B The Utah High Quality Preschool Program has the potential to generate long-term savings for taxpayers
and the Sccial Impact Bond structure can become a replicable model for financing early childhood
services nationally

— The potential savings associated with the reduction in special education and remedial service usage
are significant, and in each scenario exceed the potential payments to the lenders

— Pay-for-Success payments are only made through 6" grade for each student; but all savings that are
generated after that peint will be captured by the school district, state and other government entities
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METROPOLITAN

Nashville

2P P UBLIC SCHOOLS

Pre-K Expansion Plan

Recommendations to Improve Existing Pre-K Programs

MNPS is committed to strengthening and improving the quality of its Pre-K programs. The establishment
of Model Early Learning Centers is a key milestane in this effort, because the centers will provide
benchmarks for quality, while serving as hubs of innovation for best practices in early childhood
education. The early learning centers comprise 17% of the district’s total Pre-K classrooms, with the
majority of classrooms being site-based at schools and partnering community center locations. As such,
MNPS is committed to improving the quality of all Pre-K classrooms, simultaneous with developing the
model programs in its centers.

The district Pre-K leadership team has conducted an ongoing needs assessment of its site-based
classrooms (136 in total), and from that analysis, which included focus groups with stakeholders,
interviews with teachers, and surveys, made the following key recammendatians, to be implemented
beginning in 2014-15, and continuing through the grant period, 2015-2019.

1. Adopt a universal curriculum for Pre-K. There are approximately 5 different curricula used in Pre-K
classroomes, usually attached to a specific research study, pilot or specialized program (example:
Montessori). The majority of existing Pre-K classrooms do not have a curriculum, and instead, have
relied on teacher-made materials and programs to serve their students. As a first step in its Pre-K
expansion plan _MNPS allocated 5 to adopt a universal curriculum in its Pre-K classrooms,
including or the 27 classrooms in the district’s early learning centers, and for a train-the-
trainer program to build district capacity to implement the new curriculum in all classrooms. The
curriculum chosen for implementation in the early learning centers is the Creative Curriculum for
Preschool, and it’s aligned formative assessment, GOLD online.

2. Increase elementary principals’ knowledge of early childhood education requirements and best
practices, including how they align with K-4. The majority of site-based classrooms in MNPS are
located in PreK-4 elementary schools, though capacity is limited, so not every student zoned for the
elementary school is guaranteed a Pre-K slot. Teachers have consistently voiced concern that
principals, who are responsible for evaluating Pre-K teachers, and providing support for Pre-K
programs, do not have enough knowledge about Pre-K compliance and Developmentally
Appropriate Practice ("DAP”). There are currently no expectations or accountability mechanisms to
ensure principals can be the instructional leaders Pre-K teacher need, to achieve success for their
students. As such, Pre-K teachers have recommended the following:

a.. Offer district training for Elementary. Principals. . District trainings would include
dedicating the content of at least one annual principals’ meeting to Pre-K, including Pre-
K workshops in the bi-annual Principals’ Leadership. Institute (attended by all principals).
and organizing peer trainings to be offered throughout the school year, facilitated by
principals and coaches with early childhood expertise and certification.

h.. Require foundational knowledge of Pre-K compliance and DAP for all existing and new

elementary principals with Pre-K classrcoms in their schools.. All elementary principals
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with Pre-K classrcoms would be required to complete an online professional
development course, called Pre-K All-Star Training. This training was criginally created.
for all MNPS teachers to ensure fidelity in the implementation of Common Core State
Standards.. The training consisted of 8 modules for learning, which teachers progressed
through, mastering each. medule before moving on to the next.. At the completion of the
course, teachers are provided with a brand-new laptop. This training was recently
amended by Pre-K teachers to include 5 new modules focused on early childhood
instruction: 1) TN-ELDS; 2) Optimal Pre-K Learning Environments; 3) Teaching Diverse
Leaners; 4} Pre-K Compliance and. 5) Engaging Parents & Families. In addition to all Pre-K
teachers being required to complete the course, all principals with Pre-K classrcoms in
their buildings will be required to complete the Pre-K course as well, to ensure they have
a baseline of understanding for effectively supparting Pre-K programs. in their schools..

¢. Change current policies and practices that contribute to the inconsistent quality in Pre-
K classrooms. These include the following recommendations:

i. Setclear expectations for principals and K-4 instructional coaches that they
include Pre-K teachers and content in elementary school Professional Learning
Communities and Kindergarten grade-level meetings

ii. Require that principals select new Pre-K teachers from a designated pool of
applicants prescreened by district Pre-K Directors; this includes teachers moved,
from K-4 to Pre-K: these teachers must be interviewed and screened by Pre-K
district leadership team before assuming a Pre-K classroom

iii. Amend the TEAM rubric and teacher evaluation system to be inclusive of ECE
best practice {see attached document titled: “Pre-K Teacher Evaluation &
Accountability”)

Provide Pre-K Instructional Coaches to support Pre-K teachers with job-embedded professional
development. Ongoing high-quality professional development is critical to developing and
maintaining a skilled cadre of Pre-K teachers. MNPS Pre-K teachers currently lack the support they
need to improve instruction and enhance their students’ preparation for K-12. Pre-K teachers have
unequivocally stated that the best professional learning opportunities are offered through high-
guality coaching, with coaches steeped in knowledge of early childhood education. Through these
grant funds, we would provide teachers in all Pre-K classrooms {i.e., existing and pilot} job-
embedded in-service training delivered via a coaching model. This professional development will
differ slightly between center-based and site-based expansion classrooms. In every center with eight
or more. classrooms, experienced coaches will provide onsite job-embedded support to teachers.
Instructional coaches, special education coaches, and dedicated speech-language pathologists will
act as coaches in these centers... In site-based expansion classrooms, an instructional coach will be
provided to support up to 15 classrooms. Site-based classrooms will be restructured so that every
Pre-K teacher will have coach and. a support team, thereby creating professional learning
communities within and between schools to spread best practice. A pipeline of teacher leaders will
he identified to serve as the pool from which instructional coaches are selected. These coaches will
he required to hold ECE certification and have at least three years of experience teaching in early
childhcod settings. During summer breaks, coaches will complete initial and ongoing trainings
focused con coaching and facilitating effective technigues for adult learners. Instructicnal coaches. will
meet regularly as a cohort, as well as with instructional leaders in.the district’s K-12 settings.to.
insure alignment of practices. In an effart to better support all teachers, Pre-K coaches will also
collaborate with instructional coaches serving the district’s K-4 classrooms.
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4, Leverage technology tools for 24/7 Pre-K teacher resources. The redesign of All-Star training to
incorporate Pre-K resources offers a critical start to the development of a more comprehensive
online professional development portal to be shared by all Pre-K teachers. The online portal should
be built using the scheol district’s learning management system to include webinars, videos of best
practice, links to national conferences and early childhood professional organizations, and online
chat rooms where teachers can share ideas, and dialogue with their peers, in and out of school time.

MNPS is committed to following through with these recommendations, and with the funds from the
Preschool Expansion Grant, will be able to execute on every recommendation. By allocating significant
resources directly to our Pre-K teachers via a jocb-embedded coaching model, as well as providing
curriculum resources via local funding, improving principal and teacher accountability systems via changes
in policy and practice, and leveraging existing technology systems for 24/7 learning, we will provide
critical support ta our Pre-K teachers ta ensure they are successful meeting ambiticus outcome goals far
students. With this investment, we will place ALL students on. a path to success, before they enter
kindergarten.
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Scope of Services for 2014-15 Voluntary Pre-K for Tennessee Programs

The Local Education Agency, referred to in the Scope of Services as the Grantee, in accordance with the state-
approved grant proposal, will create an early childhood education program for “at-risk” (as described in Section A
below) four-year-cld children. The early childhood education program will provide high quality early childhood
educaticn services in accordance with the Tennessee Early Childhood Education Plan as adopted by the State Board of
Education and stated in T.C.A. Section 49-6-101. The minimum requirements of the early childhood education
program are as follows:

h. Student Eligibility for the Pre-K Program
The Grantee shall:

1.

Enroll children who are age four on or. before August 15" of current school year. (age 3 on or before August 15"
if enrolled in a pilot program)

Enroll children who qualify as economically disadvantaged per the Income Eligibility application and income
guidelines set by the Federal Department of Health and Human Services.

Enroll children with disabilities, children identified as English Language Learners {ELL), in state custody, or those
at risk for failure due to circumstances of abuse or neglect.

Enroll children who meet local at-risk criteria as established by the local Community Pre-K Advisory Council

(C-PAC} or who do not meet any at-risk criteria but are considered un-served or underserved by the process
.established by the C-PAC.

Enroll students with IEPs who are five years of age on or before August 31% of current school year. when an [EP
team decision recommends pre-K program as most appropriate placement for meeting IEP goals. Prior to the
placement of a child in the VPK program, a request for enrollment under this exception must be submitted to
the director of early childhood programs in the Office of Early Learning. The child’s disakility should be more
significant than a delay in speech or language if considering placement in pre-K.

B.. Organization

~ The Grantee shall:

6.

10.

Provide appropriate educational activities for a minimum. of five and one half hours per day (exclusive of nap
time), for a minimum of 180 days..

Provide a preschool calendar that includes 200 working days of seven and one half hours for teaching staff with
a maximum of 10 holidays as a part of the 200 day calendar.

Refer to guidance found in pre-K enrollment, scheduling and attendance document if implementing staggered
enrollment.

Provide a program that meets the guidelines of Child Care Standards of Tennessee, as regulated by the
Tennessee Department of Education {DOE) or the Tennessee Department of Human Services (DHS). All sites
must pass fire and environmental inspections and be approved by DOE or licensed by DHS. Programs,
administered by child care agencies must meet the highest rating on the STAR quality scale in order to be
eligible to receive a classroom. {Check with your local child care program evaluator for further information on
licensure/approval.)

Develop a. communication plan with all subcontract agencies to address procedures to follow when any issues or
concerns are raised by either the Grantee or the subcontractor regarding the operation of the Voluntary Pre-K
Program. Topics to be addressed should include, but are not limited to, attendance or behavioral concerns,
staffing concerns, or any issues regarding the licensing of the program by DHS or regulation of the program by
DOE.
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11.

Ensure all direct services staff, school level administrators, and any classroom substitutes receive training on
Scope of Services, Summary of School Administered. Child. Care Rules and Regulations, Child Abuse
Reporting/Child Safety, and Transportation Guidelines. (if applicable). All direct services staff shall receive
training on strategies for promoting children’s social and emaotional development through either the Pyramid
Maodel research based strategies or other age appropriate training approved by the Office of Early Learning. It is
highly recommended that school level administrators and staff who interact with VPK children become familiar
with Pyramid Model teaching strategies.

C. Staffing
The Grantee shall:

12.

13.

14.

15.

16.

17.

18.

19.

Provide sufficient qualified staff such that the classroom has a minimum adult: child ratic of 1:10 for four year
olds at all times, except for scheduled nap times. The maximum class size is 20 for a class of four year old
children. (Approved pilot programs serving three year olds have an adult: child ratio of 1:8 and maximum class
size is 16)

Provide, for each.classroom, a teacher who is state licensed. and endorsed for Early Childhood Education or who
is teaching under an approved waiver or transitional license. Permits will not be accepted for teachers hired to
work in the VPK classroom.

Teachers requesting a waiver or transitional license must submit appropriate application to either the Cffice of
School Approval or Teacher Licensure, respectively, within 30 days of hire. Adeguate progress towards full
licensure, as identified on respective applications, must be made in order for the teacher tc return.to the
classroom far a second. year.

Provide for each classroom a teacher assistant whose credentials shall be as follows: hold at least a child
development associate credential {CDA) or associate degree in early childhood or be actively working toward
these credentials. If no person is available who holds these credentials, then a high school diploma and relevant
experience in early childhood education is acceptable for employment. Teacher assistants who do not haold any
credentials in early childhood education are encouraged to work toward credentials in early childheed
education.

Ensure employment of appropriately endoersed substitute when the teacher of record is expected to be absent
for a period of 20 or mare days due to illness, maternity leave, etc. The state department director of early
childhood programs should be notified of this temporary change in staff.

Ensure all staff (teachers, teacher assistants, and direct supervisar of the early childheed education (ECE)
program} obtain annually the required training and minimum number of hours {as specified by health and safety
standards) of appropriate staff development relating to the education of young children.

Ensure all teachers are evaluated by personnel trained in the use of any approved Tennessee Department of
Education teacher evaluation process so that licensure advancement can occur, pursuant to the Tennessee State
Board of Education rules.

Ensure pre-K teachers hired by the LEA are provided the same employment rights and benefits available to K-12
teachers. {Due to shortened instructional day, planning time and duty free lunch may occur outside the
scheduled 5.5 hour instructional day.).

D. Enroliment/Attendance/EIS Data Collection
The Grantee shall:

20.

21.
22.

23.

Follow the selection process which meets TCA § 49-6-1-10 and then the Cammunity Pre-K Advisory Council's
enrollment selection pracess. Families must complete the “Income Eligibility Application” in order to qualify as
being economically disadvantaged.

Continue enrollment of new students when an opening exists up to the last 20 days of school.

Document a child’s withdrawal from the pre-K program using attendance manual guidelines.. A parent initiated
withdrawal is documented with code 10 and a school initiated withdrawal is documented with. code 13. Use of
code 13 requires submission of documentation for reason of dismissal to the Director of the Early Childhood
Programs hefore a child is withdrawn..

Maintain enrollment at 90 percent of maximum group size (20 four year olds, 16 three year olds if an approved
Pilot classroom, or the approved classroom capacity) for the school year.
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24. Foster regular student attendance with the goal of maintaining attendance at 90 percent as defined by item
number 21.

25. Enter all pre-K children enrolled in.school based and non-scheel based partner classrooms into the student
information system per attendance manual guidelines. All VPK students must be assigned a classification code of
{Q) and a lunch code as follows: {x) eligible for free lunch; (y) eligible for reduced price lunch; or {z) full paid
lunch. Income eligible students must be coded (L) in student management system.

E. Health, Nutrition and Safety
The Grantee shall:

26. Provide a nutritious breakfast, lunch, and or snack on a regular and appropriate schedule as determined by the
length. of day.

27. Establish, as a part of enrollment, a process to ensure that each child enrolled has had a health examination .
which includes documentation of required immunizations for.child’s age..

28. Establish, as part of enrollment, a process to ensure each. child enrolled has had or receives a hearing and vision
screening which. may or may. not be a part of the health examination.

29. Ensure all.children are taught about personal safety through an approved personal safety curriculum. .

F. Behavior Management and Guidance

The Grantee shall:

30. Develop a behavior management policy to include, but that is not limited to, strategies as found in the “Pyramid
Model Routine Based Support Guide,” to ensure that discipline is positive, reasonable, appropriate, and in terms
the children can understand. The behavior of pre-K children. is unlike that of K-12 children due to. their
developmental status. Although temper tantrums and other behavioral cutbursts must be addressed to ensure.
the safety of the child and others, they are a common response of many. four year olds to new situations and
should be treated accordingly.

31. Ensure that corporal punishment (spanking).is prohibited. (School Administered Child Care Rule 0520-12-1-09),
32. Contact the Director of Early Childhood Programs should cause for concern arise regarding a student’s behavior,
or attendance record. The consultant will. make suggestions for approaches for dealing with the situation.. If
intervention proves to be ineffective, the LEA shall provide to the TDOE a written request and justification for.
permanent dismissal of any child from the pre-K program. at the request of the school system. No. child is to. be

permanently dismissed without consultation between, and agreement of, the Grantee and the Tennessee
Department of Education.

G. Transportation
The Grantee shall:

33. Develop a transportation plan to address the needs and safety of the children which includes a method of
transportation by which the child travels to and from school.

34. Maintain a list of who the parent/guardian has given permission to drop. off or pick up the child and follow .
procedures as stated in State Board of Education Rule 0520-12-.05, Standards for Child Care Centers and School
Age Child Care Pragrams.

35. Provide documentation of training on transportation procedures for all staff and faculty responsible for
transporting and signing children on and off school buses.

H. Curriculum
The Grantee shall:

36. Provide for the use of a comprehensive, research-based educational curriculum, approved by the Office of Early
Learning that is aligned with the Tennessee Early Learning Developmental Standards.

37. Provide an educational program that ensures all developmental areas — language, cognitive, sacial-emational and
physical — are addressed, with a balance between direct instruction, individualized instruction, group activities, and
choice of center-based activities. The program will also provide materials and equipment that suppaort the curriculum..
and. offer cancrete and relevant experiences. The use of technology to. provide apprepriate learning experiences may
be included in the educational program.
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38. Provide an educational program which includes educational experiences to meet the wide range of
developmental interests, abilities, and cultural diversities reflective of the children and families served by the
program.

39. Ensure that the organization and delivery of the daily activities within the developmental learning program is
based upon teacher observations and assessment of each child’s development.

I.. Transition into the Pre-K Program and from the Pre-K Program into Kindergarten
The Grantee shall:

40. Implement a transition plan to introduce each. child and family to the pre-K program.

41. Implement a transition plan to enhance promotion and smooth transition for each child and family into the
kindergarten setting.

J. Family Engagement.
The Grantee shall:

42. Provide a family engagement component that may. include, but is not limited to, family consultation, parenting
skills. training, home visits, and apportunities. for parents/family. members to volunteer in the program.
component. These services may be provided through a collaborative effort with other local agencies serving
children and families.

43. Conduct parent/teacher or family/teacher conferences regarding each child at least twice yearly.

44. Offer families an opportunity to hear about the personal safety curriculum taught in the school.

45. Assist families of children in the pre-K program needing extended-day/extended-year services autside the five
and one half hour/180 day schacl year to obtain quality care. The partner agency or the LEA may provide the
extended services, or they may collaborate with another agency to provide the extended services. A list of child
care agencies can be obtained from the Child Care Resource and Referral Agency. (It is not mandated that the
child. care service be provided by the Grantee, but the Grantee must assist families to obtain the needed child
care.) Any services provided beyond the minimum five and one half instructional day could be subject to fees
payable by the family or other available resources. .

46. Administer the family survey in the spring of each school year.

K. Collaboration
The Grantee shall:

47. Ensure that the Community. Pre-K Advisory Council {C-PAC) meets a minimum. of twice a year, and maintains for.
public review all minutes of the C-PAC’s proceedings. All members, whether in attendance or unable to attend,
should receive a copy of each C-PAC’'s meeting agenda and minutes.

48. Implement the Community Pre-K Advisory Council’s {C-PAC} plan.

L. Classroom Assessment and Evaluation
The Grantee shall:

49. Work with all first year teachers in pre-K classrooms to administer the Early Childhood Environmental Rating
Scale (ECERS) and write a plan of action to address the areas of need identified by this tool. The plan of action
will be submitted to the Office of Early Learning’s designee by December 20 of the current school year.

50. Work with all first year teachers in pre-K classrooms to administer the Early Language & Literacy Classroom
Observation (ELLCO) or the ELLCO-revised (ELLCO-R) and write a plan of action to address the areas of need
identified by this teol. The plan of action will be shared with the Office of Early Learning’s designee December 20
of the current school year.

51. Work with the Office of Early Learning’s designee to follow-up on any Plan of Action written in the 2013-14
school year to be completed in the 2014-15 school year.. .

Il, Reports
. .The Grantee agrees to file a monitoring report at the ending of the contract period. The report shall include:
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A. The number of children. served, number of children who meet free or reduced. price lunch.income guidelines,
number of children with. current Individualized Education. Programs (IEPs) through Part B, Secticn 619, of Individuals
with Disabilities Education Act (IDEA),and other risk factors identified by the Tennessee Department of Education.

B. The process used to validate eligibility, such as: proof of income, screening tool results, or documentation of other
“at risk” factors. Documentation must be maintained at the local level.

€. The educational curriculum and assessment used. in the program..

D. The daily. number of _hours of the program’s operation and the number of days the program served children..

E. The names of program director, teacher{s), assistants and other direct services staff.

F. The type of training pravided for staff, including the number of hours of each type of training offered.

G. The transportation arrangements developed for each child.

H. A list of the parent involvement activities implemented for the year.

I. Alist of collaborative/partnership activities with any state departments or ather departments and/or agencies.

J. The results of the Family Survey, ECERS, and ELLCO assessments.

K. The Plan of Action which addresses the needs identified by the assessment tools.

L. Inventory list of any major equipment purchased with grant funds during the current school year.

lll. Performance Measures

.. The following describes quantitative, results-based, performance measures to be used to evaluate successful.

..completion of activities required by this grant contract:

A. Acceptable performance will be determined based. upon responses to a survey. instrument completed by parents
with children participating in Grantee activities. The Grantee shall distribute family survey instruments approved by
the State. A summative report of the results shall be submitted to the Office of Early as.directed.. The Grantee will
maintain locally all individual survey instruments for review by the State.

B. The Grantee will input all student, staff and class infermation on all pre-K children enrelled in school based and non-
school based partner classrooms into the local Student Information System or EIS Data Entry System within first six
weeks of schooel. This information is required for the Tennessee Department of Education (TDQOE) to generate reports
regarding the Tennessee Voluntary Pre-K Program.

C. The Grantee will maintain. documentation of efforts made to enroll economically disadvantaged students first and
the process followed to enroll other at risk students per T.C.A. section 49-06-01.

D. The Grantee will submit annually the pre-K monitoring report, which addresses compliance with the components of
the Scope of Services.

E. The Grantee will perform and retain on file appropriate teacher evaluations and teacher assistant evaluations.

F. The Grantee will promptly notify the TDOE of permanent staff changes and/or any other staff changes that occur
over a period in excess of 20 days due to major illnesses, maternity leave, military service, etc.

IV. Teacher Experience

......... The salary of a licensed educator is. determined by a. combination of the applicant’s experience and academic training
as per Tennessee State Board. of Education rules and regulations. . The grantor shall recognize experience teaching in
State approved early childhood education programs not located in. LEAs for purposes of calculating years of
experience that apply when determining salary. . ... ... .. .. ...
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TENNESSEE DEPARTMENT OF EDUCATION

SUMMARY OF CHILD CARE_.RULES_ AND REGULATIONS

This is a section by section summary of the State Board of Education School Administered Child Care Rules, Chapter 0520-12-01.
Child care centers inspected by the Tennessee Department of Education must meet the requirements as defined by the rules in
Chapter 0520-12-01 to.receive a Certificate of Approval. The unabridged School administered Child Care rules are available by
writing the Office of School-based Support Services, Tennessee Department of Education, 11" floor Andrew Johnson Tower, 710
James Robertson Pkwy, Nashville, Tennessee 37243-0375 or on the website at http://www.state.tn.us/sos/rules/0520/0520-
12/0520-12-01.20110321.pdf .

Chapter 0520-12-01 was revised, and approved by the Tennessee State Board of Education in March 2011, to parallel Chapter 1240-
4-03 except for sections of the rules specifically addressed in Title 49 of state law: school bus transportation, criminal history
background reports/ fingerprinting process, and restraint of children with special needs. Chapter 0520-12-01 was revised in
accordance with T.C.A. §% 49-6-2101-2107 {Transportation}, T.C.A. § 49-5-413 {Criminal History Background Reports), and T.C.A. &
49-10-1301-1305 {Restraint of Children). A new section was added to adequately address the adolescents participating in the Lottery.
Afterschool Education Programs (LEAPs), T.C.A. § 49-6-707.

1.. Ownership, Organization and Administration, Chapter Section 0520-12-01-.05

« A Child Care Center must have an adequate budget. Records, including health, must be kept on all children.

s There must be a transportation plan far each child, including the names of persons to wham the child may be released.

«  Staff records must be kept on each employee that includes educational background, reference checks, Tennessee Bureau of
Investigation {TBI) check, in-service training, physical exams and performance reviews.

=  The center must have their Certificate of Approval posted, provide parents with a copy of the policies and procedures along
with a copy this summary and offer a pre-placement visit.

s Parents must have access to all areas of the center when their child is present.

s The parents must receive an educational program regarding child abuse detection, reporting and prevention.

» [f the center provides transportation, the driver should be appropriately licensed, there must be liability insurance and the
children must have adequate space and supervision. Transportation provided by the center or under center autharization
shall comply with. state law.

2. Supervision , Chapter 0520-12-01-.06

e Fach group must have adult supervision at all times. and. adult/child ratios should be fallowed..

s There must be a second adult available when more than 12 children are present.

s Swimming and field trips require ratios to be doubled.

Each group must have their own space.
Infants and toddlers must have their own space and cannot be grouped with clder children.

s At naptime ratios may be relaxed for groups except infants and toddlers.

s  Minimum staffing requirements per groups of children {adult:child ratio} must be maintained.

e Please refer to ratio charts for specific adult:child ratios for each age group

3. Staff, Chapter Section 0520-12-01-.07
A.. Responsibility for Staff and General Staff Qualifications: .

e The director shall be responsible for the day to day operations, including staff and program.

s An assistant director or other staff member shall be designated to be in charge in the
absence of the director and all staff shall be notified of this designation.

s Noindividual with a prohibited criminal history may work, substitute ar volunteer in a program.

s Staff must have knowledge of child behavior and development.

= Staff must be physically, mentally and emotionally stable.

*
*
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s All new employees must have orientation and child abuse prevention training before working with the children..
¢ Thedirector must have a high school diploma {or department recognized equivalent), and Tennessee Early Childhood
Training Alliance {TECTA) certificate for completing thirty (30) clock hours of orientation training, or the equivalent as
recognized by the department and four years experience working with children.
*  All caregivers must be 18 years of age and one caregiver in each group must have a high school diploma. .
s Directors must have 18 clock hours of in-service training each year and caregivers must have 12 clock hours..
4. Equipment for Children, Chapter Section 0520-12-01-.08
+ Allindoor and outdcor equipment shall be well made, safe and kept clean.
* There must be developmentally appropriate equipment for all age groups with variety.
s Children must have a place for their helongings. .
* large pieces of equipment must be secured.
» Infants are to have space to climb, crawl and pull up without the restraint of playpens or cribs.
*  There must be enough equipment so children have choices.
e There shall be an outdoor play area when children are in care far three or mare daylight hours.
s Children up to five years of age must be offered a naptime if in care for six or more hours.
e There shall be equipment for napping or sleeping for each preschool child who is in
care for six {6} hours or more.
*  For napping children, cots or two inch mats must be provided and each child must have a cover to place under them
and ancther available to place over them. .
* Infants must have individual cribs with open tops.
5. Program, Chapter Section 0520-12-01-.09
A. Schedule and Routines.
. Routines such as snacks, meals, and rest shall occur at approximately the same time.
each day.
+ There shall be a balance between child’s choice and adult-directed activities.
*  Other activity choices shall be available to children during television/movie viewing or
computer use,
e  Parents shall be infermed of movie showings and video/computer games and their
ratings.
s Computers, if used, shall be located in view of a caregiver for monitoring purposes.
*  An opportunity for outdoor play shall be extended to children of all ages who are in
care more than three {3) daylight hours; when the temperature range, after adjustment for wind chill and heat index, is
between thirty-two (32) degrees and ninety-five {95} degrees Fahrenheit and. not raining.
e Areclining rest period of at least one {1) hour shall be provided for all preschoaol
children in care for six {6} hours or more.
e Fach child shall be allowed to form his own patterns of sleep.
B.. Behavior Management and Guidance..
e Spanking or any other type of corporal punishment is prohibited. {“Cerporal
punishment”.is the infliction of bodily. pain as a penalty for behavior of which. the
punisher disapproves.)
e  Praise and encouragement of good. behavior shall be used.
*  When achild is engaging in unacceptable behavior the caregiver shall, prior to.
disciplining the child, first distract the child’s attention and substitute a desirable
activity.
e Attention spans and skills of children shall be considered so that caregivers do not
require children to engage in developmentally inappropriate behavior.
e Toilet training shall never be started until a child has been in the program long enough
to feel comfortable and is able to communicate a need to use the bathroom.
C. Educational Activities
+ Adaily program shall provide opportunities for learning, self-expression, and
participation in a variety of creative activities such as art, music, literature, dramatic
play, science, and health.
« Indoor physical activities, requiring children to use both large and small muscles, shall
be provided for children of each age group.
e  For ages three (3} through school-age, the curriculum shall include instruction. in
personal safety as needed, but at least once a year.
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& Adaily program shall provide opportunities for learning, self-expression, and participation in a variety of creative .
activities such as art, music, literature, dramatic play, science, and health.

D.. Nighttime Care

* [f children receive night care, caretakers must provide a calm, nurturing environment and a routine hygiene plan
must be in place.

6. Health and Safety, Chapter 0520-12-01-.10
A. Children’s Health

« Children’s health records shall be maintained as directed under subchapter 0520-12-01-.05.

s Each child shall be immunized according to the current Department of Health guidelines unless exempted pursuant to
subchapter 0520-12-01-.05(8). Programs serving non-school-age children shall maintain written policies for un-enrollment
of children who fail to comply with Department of Health immunization guidelines in a timely manner.

«  Parents of every child enrolled shall be notified immediately. if any communicable disease has been introduced into the
program..

*  Parents must be notified if their child is hurt or becomes ill,

» Medicaticns must be labeled with. instructions and must be kept under lock and key.

« Documentation of administration and side effects of any medication given must be kept..

+  Smoking is not permitted in the presence of children.

« The diapering area must be appropriate, near hand washing lavatory and cleaned after each diaper change.

B. Staff Health

«  Staff must have documentation that the staff person is capable of safely and appropriately providing care for children
in a group.setting. The documentation. shall be on file within ten (10) calendar days of employment or starting to work..

«  Astatement of mental or emotional health shall be ohtained from a psychiatrist or. clinical psychologist
when deemed necessary by the department..

«  Physicals are required every three years.

C. Safety

& There shall be a staff member present at all times who has current certification.in
CPR and first aid training.

«  Afirst aid kit must be on the premises as well as a first aid chart.

» There shall be no firearms on the premises.

«  Emergency telephone numbers shall be posted next to all telephones
and be readily available to any staff member.

« Kitchen knives and other potentially dangerous utensils or tools shall be secured so
that they are not accessible to children.

7. Food, Chapter Section 0520-12-01-.11
A. Nutritional Needs

s Children will receive meals and snacks based on the amount of time spent in the program..

» Menus must be posted..

+  Consideration must be given to daily food requirements when planning menu...

» Special diets and instructions must be provided in writing.. .

« New foods shall be introduced to infants and toddlers one at a time over. a five (5. to
seven. (7} day period with parent’s approval.

«  Parents and caregivers shall work together when weaning an infant to insure
consistency in the weaning process. Weaning shall be delayed until after an.infant
adjusts to group care.

B. Meal Service

e At mealtime, children shall be seated at appropriately sized tables and chairs, and
adults shall supervise them in accordance with subsection 0520-12-01-.06(1)(d).

e Milk shall be placed immediately.in the refrigerator.

+« Al formulas remaining in bottles after feeding shall be discarded.

*  Previously opened baby food jars shall not be accepted in the center. If food is fed directly from the jar.
by the caregiver, the jar shall be used for only one feeding.

e Infants shall be held while being fed. as long as they are unable to sit in.a high chair, an.
infant seat, or at the table.

8. Physical Facilities, Chapter Section 0520-12-1-.12
+ Allfacilities shall annually pass an inspection verifying compliance with all applicable
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state and.local fire and environmental requirements.

There shall be a working telephone in the center.

A minimum of thirty (30) square feet of usable indoor play space shall be provided for each. child.
Cutdoor play areas shall contain a minimum, of fifty (50) square feet of usable play.

space for each child using the area at one time.

9. Care of Children with Special Needs, Chapter Section 0520-12-01-.14

When children with special needs are enrolled, all reasonable and appropriate efforts shall be made te provide.

those children equal opportunity to. participate in.the same program activities. as their peers..

Adaptations to the environment shall be directed toward nermalizing the lifestyle of the child with a disability by
helping him/her. become independent and develap self-help. skills.

The program shall inform parents of any specialized services available from the program, and if the program..

is aware of any specialized. services available through third parties, shall additionally inform.the parent of such services.
The governing agency shall develop. policies and procedures, in accordance with 0520-01-09-.23, governing personnel .
authorized to use isolation and restraint, training requirements and incident reporting procedures..

10. After School Programs serving Adolescents 0520-12-01-.15

Rules are modified.to meet the appropriate developmental stages of the adolescent regarding staff ratios and .
supervision as well as activities appropriate for this age group.

COMPLAINT HOTLINE

NASHVILLE AREA: 615-313-4820
LONG DISTANCE: 1-800-462-8261

CHILD ABUSE HOT LINE
STATEWIDE: 1-877-237-0004
{Hotlinc for schools only: 1-855-209-4226})
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GUIDANCE
TRANSPORTATION OF STUDENTS
IN PRE-KINDERGARTEN PROGRAMS

Pre-kindergarten education programs must comply with the following Tennessee statutes and State Board of Education
rules and regulations:

Tennessee Code Annotated (T.C.A.) Title 49, Chapter 21
T.C.A. Title 55, Chapter 8
T.C.A. §55-9-602 (a)(2),Child passenger restraint systems.

. .Gao to http://www.lexisnexis.com/hottopics/tncode/ and click an “Tennessee Code and Constitution” to access.

the above statute online.
State Board of Education Rule 0520-1-3-.05(5), Pre-Kindergarten, kindergarten and grades 1-3
State Board of Education Rule 0520-12-1, Schoo! Administered Child Care Rules
{http://state.tn.us/sos/rules/0520/0520-12/0520-12-01.pdf }
State Beard of Education Rule 0520-1-5, Pupil Transportation (http://state.tn.us/sos/rules/0520/0520-01/0520-
01-05.pdf}
Department of Safety Rule 1340-3-3 ( www.state.tn.us/sos/rules/1340/1340-03/1340-03-03.pdf} T.C.A. §55-9-
602 (a){2),Child passenger restraint systems

All school-administered pre-kindergarten programs are inspected as directed by T.C.A. § 49-1-1101 - 49-1-1109 for
compliance with rules by the Department of Education Child Care Program Evaluators.

Go to http://www lexisnexis.com/hottopics/tncode/ . and. click on “Tennessee Code and Constitution” to access the
above statute online.

The above listed state board rules may be accessed at: http://www.state.tn.us/sos/rules/rules2.htm

As part of compliance with the above listed laws and rules, early. childhood education programs must develop a student
transportation. plan in.conformance with state law and rules adopted by the State Board of Education. This plan must.
include but shall not be limited to the following provisions:

If pre-kindergarten students are within close proximity to the pre-K site, the program may determine that it is
the responsibility of the parents/guardians to escort their child.. The parents/guardians are responsible to sign. in.
and sign.out their child.

If the pre-K program determines the parents are able to transport the child to the school, the parents are
instructed to follow the drop. off procedure policy of the school. A teacher, teacher aid or school official meets
the child at the student drop off and notes via list each child as they arrive or leave or has the parent sign an
attendance roster.

If the pre-K program determines that the children most educationally at-risk must be provided bus
transportation, the local education agency {school system). may transport the four year old pre-K student on the
school bus. If pre-K students are transported on the school bus, the local school system’s transportation policy
for the safe operation of school buses, as mandated by Rule 0520-1-5-.01{6), must include procedures to ensure
the safety of the four year old children. As defined in Rule 0520-12-1-.06(8), the transportation policy and
practice must address child safety on entering the vehicle, child safety during transport, supervision during
transport, time in transit and child safety on exiting the bus..
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1. The school bus. drivers must receive training in the transportation policy and procedures, amended to
include the safety of transporting pre-K children.

2. The school bus driver must maintain an attendance roster for the pre-K children entering and exiting the
bus.

3. The school bus driver must check the bus to be certain that no child is left unattended on the schoal bus,

4. The pre-K program must have a process.in place for an adult to meet the children at the bus and escort
them to the pre-K classroom.

5. Onthe return route the school bus. driver must not leave a pre-K child at the child’s home or bus stop
unless the parent/guardian is present on the same side of the road as the exit door from the bus. If the
parent/caregiver is nat present, the pre-K student is not to exit the bus and the school bus driver is to
follow the process/policy developed by the school system and the local DCS office or Police/Sheriff’s
office.

¢ If more than 10 four (4) year old pre-kindergarten students are transported on the same bus, an adult attendant
should be present to maintain an adult: child ratio of 1.10 for the pre-kindergarten population.

¢ Any three year old child, participating in the preschool, must be in the proper child restraint as mandated by
T.C.A. § 55-9-602(a})(2) during transport,

* No pupil shall be allowed to remain in transit to or from school on a school bus more than one and one-half .
{1 1/2) hours in the morning or one and one-half {1 1/2) hours in the afternoon as mandated by
T.C.A.§49-6-2105.

For additional guidance regarding Early Childhood Education programs, please contact: lan Bushing, 615-741-0345 or
email jan.bushing@tn.gov.
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... LEA Name:
Director of Schools: . Email
Pre-K Coordinator: _ Email

Number of Classrooms Awarded:

Voluntary Pre-K Program Assurances 2014-15

GENERAL ASSURANCES

Assurance is hereby provided that:

1.

This program will be administered in accordance with all applicable statutes, regulations, program plans and applications.
a. The laws of the State of Tennesseeg;
. Title V1 of the federal Civil Rights Act of 1964;
The Equal Employment Opportunity Act and the regulations issued there under by the federal government;

b
c
d. The Americans with Disabilities Act of 1990 and the regulations issued there under by the federal government;

e. Health Insurance Portability and Accountability Act of 1996 {HIPAA];

i The condition that the submitted proposal was independently arrived at, without collusion, under penalty of perjury; and,

g. The condition that no amount shall be paid directly or indirectly to an employee or official of the State of Tennessee as wages,
compensation, or gifts in exchange for acting as an officer, agent, employee, subcontractor, or consultant to the Agency in
connection with the procurement under this RFP.

Each agency receiving funds under this grant shall use these funds only to supplement, and not to supplant state and local funds that, in the
absence of such funds would otherwise be spent for activities under this section.

The grantee will file financial reports and claims for reimbursement in accordance with procedures prescribed by the Tennessee Department
of Education.

The grantee will evaluate the program periodically to assess progress toward achieving goals and objectives. The grantee will use the
evaluation results to refine, improve and strengthen the program and to modify the goals and objectives as necessary.

The program will be in compliance with the Early Childhood Education Policy adopted by State Board of Education.

The program will be in compliance with the Scope of Services outlining the Vofuntary Pre-K for Tennessee Act.

This program will be in compliance with submission and verification of student, staff and class information for all school based and non
school based partner pre-k pregrams for which the schoel system receives funding. This includes but is not limited to reporting attendance.
through SIS/EIS data entry screen and ensuring that teachers meet licensing endorsement requirements or submit request for Waiver,

Alternative License Type | or |l {advancement only}, Interim B, or Transitional license in appropriate time frame.

CERTIFICATION/SIGNATURE

I, THE UNDERSIGNED, CERTIFY. that the information contained in the application is complete and accurate to the best of my knowledge; that the

necessary assurances of campliance with applicable state statutes, rules and regulations will be meat; and, that the indicated agency designated in this

application is authorized to administer this grant.

I FURTHER CERTIFY that the assurances listed above have been satisfied and that all facts, figures and representation in this application are correct to.

the best of my knowledge.

Signature of LEA Director/Superintendent
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METROROLITARN

BN Nashville

Pre-K Expansion Plan: Budget breakdown by Center

The following summaries provide a budget breakdown for three proposed MNPS Maodel Pre-K Learning
Centers, scheduled to open in 2014-15. The Ross and Bordeaux Pre-K Centers involve the repurposing of
existing elementary schools, and the Casa Azafran Pre-K Center is a new development. All associated capital
costs are included in the MINPS capital budget, which is separate from this budget. The budget numbers
included in this decument represent operating expenses only. The total proposed operating expenses are
included in the following summary:

FY2014-15 Pre-K Model Centers

Ross Bordeaux Casa Azafran Infrastructure Totals

Existing

Number of Pre-K Students 126 .. ...80 . ... .- e ... .200

Estimated Number of Staff 21 14 - - 35
Proposed Expansion

Number of Pre-K Students oo 10 1200 B0 s .. 340

Estimated Number of Staff 17 15 9 1 42
Total

Number of Pre-K Students oL.2800 2000 B0 - ... B40

Estimated Numberof Staff . 38 ... . .....9 A 77
Estimated Costs:
Infrastructure

Research, development & evaluation (b)(4)

Curriculum, instruction & professional develop
Model Pre-K Genter Director
Travel & administrative

Total Infrastructure

Operating Cost - Existing
Proposed Expansion
Operating Cost - Total

Infrastructure
Infrastructure costs include operating expenses to support all Pre-K Centers. Research, development and

evaluation costs include expenses associated with the district’s partnership with the Peabody Research
Institute at Vanderbilt University to provide assessment tools, expertise and. analysis to examine
implementation, and outcomes for students. Additional resources included.in this line item account for small,
one-time contracts for program development and design.  Curriculum, instruction and professional
development costs include pro-rata expenses for the adaption of a district-wide curriculum, in addition to
expenses for professional learning for teachers and staff. The majority of professional learning expenses will
be allocated directly to Center leadership to support the Centers’ unique needs, based on teacher capacities
and.student needs.. The Model Pre-K Center Director is a new position to lead, manage and support the
currently proposed and future MNPS Pre-K Centers, and to lead strategic planning for future expansicn of early
education in MNPS, as well as in partnership with Metro government, the United Way and additional non-
profit and private providers. Travel and administrative costs will be kept to a minimum, and include costs for.
technology, travel reimbursement and professional learning and support for the Pre-K Center leaders.

1]
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Ross Pre-K Center

Start of operations Aug-14

Number of classrocoms 13

Number of students per classroom 20

Total number of students served 260

Operating Expenses Positions
Principal/Program Director 1.0 % (b)(4)
Teachers - Pre-K 13.0
Educational Assistants 13.0
Paraprolessionals ) 3.0
School Counselor 1.0
Psychologist ' 1.0
Specialty Teacher ¥ 1.0
Special Education Teacher 1.0
Instructional Designer 1.0
Speech-Language Pathologist 1.0
Secretary/Bookkeeper 1.0
General Office Assistant 1.0

Total Personnel Costs 380 $

Supplies. {per pupil allotment)

Assessment malerials

Supplies & materials

Total Educational Supplies & Materials $

Total Qperating Expenses 380 $

{1) Paraprofessionals for blended classrooms

(2) Position to be shared with Bordeaux Pre-K Center

(3) Teaching position fo support the infegration of arts, music and/or fanguages

{4) Special education teacher, with gifted cerlification, to support afl students

{5} Instructional coach to menlor, support and facilitate professional fearning
for Pre-K teachers

Ross Pre-K Center
The Ross Pre-K Center will combine an intensive focus on language development, early math skills, and the

development of self-regulation through a world-class curriculum to prepare students academically, socially and
emoticnally for their K-12 educational experience. Parent engagement will be a priority at the Center, and
comprehensive services will be provided through suppoert from Community Achieves partnerships.

The Center will be run by a Principal, or Program Director, with extensive knowledge and experience in
instructional leadership and early childhood programs. Each classroom will be staffed with a full-time, licensed
teacher with early childhood certification, and an educational assistant. It is currently anticipated that the
Center will have a minimum of 2 blended classrooms, ar one blended classroom and gne self-contained. A
special education teacher will provide services to all special needs students, who will be integrated in
classrooms with general education students. It is important that each learning community.is balanced with a
diverse set of learners to optimize academic, social and emotional development for all children. Other
positions will support all students in the center, including a specialty teacher to integrate arts, music and/or
foreign language, a school counselor, a psychologist to be shared half-time with Bordeaux, and a speech-
language pathologist. It is critical both Ross and Bordeaux have their own speech-language pathologist due to
the intensive focus on language development in the children’s preschoaol year. A nurse, or adjoining health
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clinic, is expected to be provided through community partnerships. . The Center will operate as a dynamic
learning community, cpen to inquiry and research, with teachers and staff actively engaging in the creation
and adaptation of diverse instructicnal and scaffolding techniques to meet the needs of students. Teachers
will be expected to lead by example, and offer their classrooms and ideas to partner teachers in the Center, as
well as visiting teachers.

Supplies and materials include upgrades to existing Pre-K classrooms, as well as start-up costs for outfitting
new classrooms added through the expansion.

Before and after-care programs will be provided to families on a sliding scale, and will be coordinated through
MNPS’ student services and family autreach departments, in partnership with the Pre-K Center program design
team. The enrichment pregrams offered during the school day, as well as in before and after care programs,
will be developmentally appropriate, stimulating, nurturing and play-based.

Bordeaux Pre-K Center

Start of operations Aug-14
Number of classrooms 10
Number of siudents per classroom 20
Total number of students served 200
Operating Expenses Positions Dollars
Principal/Program Director 1.0 $ |[(b)X4)
Teachers - Pre-K 10.0
Educational Assistants 10.0
Paraprofessionals " 1.0
School Counselor 1.0
Specialty Teacher © 1.0
Special Education Teacher 1.0
Instructional Designer ¥ 1.0
Speech-Language Pathologist 1.0
Secretary/Bookkeeper o 1.0
General Office Assistant 1.0
Total Personnel Costs 290 $
Supplies (per pupil allotment) $
Assessment materials
Supplies & materials
Total Educational Supplies & Materials $ .
Total Operating Expenses 290 3

(1} Paraprofessionals for blended classrooms

{2) Teaching position to support the integration of arts, music and/or fanguage

{3) Special education teacher, with gifted certification, to support alf students

(4) Instructional coach to mentor, support and facilitate professional learning
for Pre-K teachers
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Bordeaux Pre-K Center
Similar to the Ross Pre-K Center, the Bordeaux Pre-K Center will combine an intensive focus an language

development, early math skills, and the develepment of self-regulation through a world-class curriculum to
prepare students academically, socially and emotionally for their K-12 educational experience. Parent
engagement will be a priority at the Center, and comprehensive services will be provided through the support
of the school’s existing Family Resource Center, in combination with support frem Community Achieves
partnerships.

The Center will be run by a Principal, or Program Director, with extensive knowledge and experience in
instructional leadership and early childhood programs. Each classroom will be staffed with a full-time, licensed
teacher with early childhood certification, and an educational assistant. [t is currently anticipated that the
Center will have a minimum of one blended classroom, with the understanding that additional blended
classrooms may be added once students applying for Pre-K are assessed. A special education teacher will
provide services to all special needs students, who will be integrated in classrooms with general educatiaon
students. Itis important that each learning community is balanced with a diverse set of learners to optimize
academic, social and emotional development for all children. Other positions will support all students in the
center, including a specialty teacher to integrate arts, music and/or foreign language, a school counselor, a
psychologist to be shared half-time with Ross, and a speech-language pathologist. It is critical both Ross and
Bordeaux have their own speech-language patholegist due to the intensive focus on language development in
the children’s preschool year. A nurse, or adjoining health clinic, is expected to be provided through
community partnerships. The Center will operate as a dynamic center for innovative practices in early
childhood education. Teachers will be expected to actively engage with the learning community on site, and
choose a discipline of focus to integrate in their pedagogical practice. They will work collaboratively with
instructional leaders and research teams to study and examine adaptations, as well as partner teachers in the
Center, and district.

Supplies and materials include upgrades to existing Pre-K classrooms, as well as start-up costs for cutfitting
new classrooms added through the expansion.

Before and after-care programs will be provided te families on a sliding scale, and will be coordinated through
MNPS’ student services and family outreach departments, in partnership with the Pre-K Center program design
team. The enrichment programs offered during the schoaol day, as well as in before and after care programs,
will be developmentally appropriate, stimulating, nurturing and play-based.

4|
PR/Award & 54138150026
Page 345



DRAFT as of April 8, 2014
Casa Azafran Pre-K Center

Assumptions

Start of operations Aug-14

Number of classrooms 4

Nurber of students per classroom 20

Total number of students served 80

Operating Expenses Positions Dollars
Dean of Instruction {Site Director) 10 $ |bX¥4)
Teachers - Pre-K 4.0

Educational Assistants 4.0

Supplies {per pupil allotment}

Assessment materials

Supplies & materials {new classroom costs)

Contracted Services

Contracted Services - Lease

Total Operating Expenses 90 §%

Casa Azafran Pre-K Center
Metropolitan Nashville Public Schools is currently in negotiation to utilize 7,200 square feet of undeveloped

space in Casa Azafran for the establishment of a state-of-the-art Model Pre-K Learning Center. The Pre-K
Center will combine an intensive focus on language development, early math skills, and multicultural
programming through world-class curriculum to prepare students academically, socially and emotionally for
their K-12 educational experience. Parent engagement will be a priority at the Center, and comprehensive
services will be provided through the existing co-location of nonprofit partners at Casa Azafran.

The Pre-K Center at Casa Azafran will partner with neighboring Fall-Hamilton Elementary School for
administrative resources and support, including management of applications, registration, student files and
assessments, The Center will be run by a Dean of Instruction, who will be the instructional leader for the Pre-K
teachers and educational assistants, as well as an administrative liaison between Fall Hamilton and Conexion
Americas. The Center does not require a full-time principal position due to the size and program design, which
provides an opportunity to save on staffing costs, as well as promote an outstanding instructional leader in
early education. Each classroom will be staffed with a full-time, licensed teacher with early childhood
certification, and an educational assistant. MNPS is investing efforts to recruit exceptional, bilingual teachers
and/or educational assistants, as it expected the Center will serve a significant percentage of English learners.

Contracted services include an operating lease and an allocated sum for additional program services essential
to the mission of the Pre-K Center, such as parent and family engagement, multicultural programming and
enrichment opportunities for students and families.
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Education 2018: Excellence for Every Student

Metropolitan Nashville Public Schools’ plan to become the highest
performing urban school district in the United States

Executive Summary

Strategic Plan Overview

This document presents the rationale, goals and strategies for Education 2018, Metropolitan Nashville
Public Schools ("MNPS") 2013-2018 strategic plan.

Education 2018 was created by MNPS’ Director of Schools, Dr. Jesse Register, and MNPS’ Executive
Leadership Team, in cellaboration with the MNPS Board of Education, district leaders, school leaders,
teacher leaders, and national thought partners, based on input provided by students, parents, teachers,
coaches, principals, staff, and community partners. The planning process and design was inductive in
nature, based on evidence gathered from a comprehensive assessment of the last 4-5 years of reform
efforts in Metra Schools, benchmarked comparable districts and extensive research on best practices
in education reform.

Why Education 2018?

TRANSFORMATIONAL CHANGE A VIS
CHIEVES

In 2009, MNPS embarked on an innovative and LEADERSHIP MODEL
aggressive reform cffort, MNPS Achicves, bascd on a
10-year meta-review of school system evaluations..
MNPS Achieves engaged district and community
leaders to collaboratively develop, recommend and
implement strategic initiatives to transform district SE*  Oversight
operations, and dramatically improve schools. The Team
urgency of the reform effort was necessitated by low-
student performance outcomes, the introduction of
significantly higher academic standards, an
organizational culture challenged by mistrust and a
negative public perception of the school system.

Education 2018: Excellence for Every Student
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MNPS Achieves was accelerated by an unprecedented ﬂ(b)(d') in Race to the Top funding, which
enabled the district to apply significant support and resources to reform initiatives targeted to
improve the district's collaborative culture, and increase student achievement across all subgroups of
students. The results have been significant.

Since 2009:

e All student subgroups have experienced academic gains, year-over-year;

e 18% of MNPS students have advanced at least one achievement level on annual state
assessments;

e Proficiency rates have improved for all students by 7%, with math proficiency growing
significantly;

s ACT results have systemically improved;

s District culture has dramatically improved to become more collaborative;

* Internal systems and operations have been successfully restructured; and

e The district has moved up in the state accountability system demonstrating significant
improvements comparable to other districts.

MNPS Achieves has moved us in the right direction. Now, we are aiming for accelerated student
achievement, in all classrooms, and in all schools. We will capitalize on our successes, and tackle
barriers to future success, to effectively scale transformation. This is especially critical given our
recent adoption of the Common Core State Standards, and the upcoming implementation of PARCC
assessments in 2014-15. The standards and aligned assessments significantly raise expectations for
student and adult performance. We are experiencing burgeoning student enrollment, resource
constraints from declines in government spending and significant increases in choice options for
families that require long-term visioning for the district. Now is the time for a bold and strategic
action plan that will position our district for continued, and accelerated, student success.

Education 2018: Vision & Mission

MNPS’ vision was adopted by the Metropolitan Nashville Public Schaol Board in 2009. We are
committed to ensuring the attainment of this vision, and we believe our strategic plan will set us on an
accelerated path to make this vision a reality.

We will provide every student with the foundation of knowledge, skills and character necessary to
excel in higher education, work and life.

We embrace and value a diverse student population and community. Different perspectives and
backgrounds form the cornerstone of our strong public education system.

All of our current and future reform efforts are directed to one overarching purpose.

Metropolitan Nashville Public School will transform all schools into high-performing schools that
demonstrate excellence through the academic, social and emotional success of every student.
Every graduate will be prepared for college and career.

Education 2018: Excellence for Every Student
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Education 2018: Theory of System Change

Our mission is predicated on the success of every MNPS student. Because every student is unique,
success will look different for every graduate. This presents a compelling challenge. How do we
provide cxcellent educational expericnces for every student, given the diversity in our student
population with respect to culture, language, race, sociocconomic status, learning style, interests,
abilities and needs? We know diversity is an assct, but we also recognize the high expectations it sets
for educators. We are preparing our students for life beyond graduation, but given the rapid pace of
change in our economy, and our world, how do we prepare students for careers that have not yet been
invented, or college experiences that require broad application of knowledge to increasingly complex
fields of study? We believe the answers to these essential questions are found by personalizing
learning experiences for all students. We define personalized learning as the creation and
development of learning experiences that:

Value the contributions of every learner;

Raise the rigor in academic content, and set high expectations for all learners;

Support progression based on mastery of individual goals;

Customize content and instruction to meet the diverse strengths, needs, and interests of every
learner; and

5. Strengthen relationships that lie at the center of teaching and learning,

oW e

We believe when we personalize learning, our students will grow, achieve and be
empowered, leading to student success in college, career and life.
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Education 2018: MNPS Educational Support Svstem

A fundamental belief of our theory of system change is: Knowledge about the needs of students is
greatest closest to the student. Personalized learning experiences must be informed by knowledge
generated from students and families, teachers and staff that work directly with students and families,
and school leaders that support teachers, staff, students and families.. This requires an organizational
redesign that transforms the traditional role of the central office from a top-down management system
to a system designed to provide meaningful support to schools, and effective accountability for school
performance.

Excellent schools require transformational leaders. Transformational leaders must set clear and
compelling direction, shape a culture for learning, lead and manage change, transform teaching and
learning and manage accountability for results. To do this effectively, school leaders require the ahility
to make decisions, based on their knowledge, expertise and professional discretion, particularly with
respect to staffing, budgeting, program coherence and professional development.

In this transformed organizational design, the central office has two primary functions:

1. CENTRAL OFFICE SUPPORT FOR SCHOOLS

Systems and Operations

A system of high-performing schools requires cffective and efficient systems of management and
operational support. These include finance; human capital; transportation; data management; IT
and learning technology; food service; student services; purchasing & business services; federal
programs and grants; research, assessment & evaluation; communications & customer service;
and instructional support services. These functions are vital to take advantage of economies of
scale, effectively allocate and distribute resources to schools, and to provide the foundational
support necessary so that school leaders and teachers can focus on what is most important:.
students’ academic, social and emotional success.

Knowledge Base for Instruction

New knowledge is consistently being gencrated, shared, applied and created in high-functioning
systems. The central office plays an essential role in the continuous development of a knowledge
base for exemplary instruction. This is especially critical as we implement new and rigorous
Common Core Standards & Assessments that require improved methods of teaching and learning.
The central office provides school principals, instructional staff, support staff and teachers
expertise, tools and resources in all areas of instructional leadership and curriculum development.
Supports include coaches and staff to build capacity, benchmarking of best practices in the field,
leadership & professional development, opportunities to network and collaborate with external
organizations, quality control for the evaluation of external partners and research-based ideas for
the most effective instructional practices. .

Education 2018: Excellence for Every Student
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2,

ACCOUNTABILITY FOR SCHOOL & SYSTEM PERFORMANCE
Academic Performance

MNPS has developed an Academic Performance Framework ("APF”} that provides standardized
accountability metrics to complement increased school-level autonomy and a transparent set of
indicators to assess school performance. The APF's metrics include academic progress, attainment
and college readiness, achievement gaps between subgroups of students and school culture. We
will develop the APF to inform decisions regarding rewards, supports, and resource allocation for
schools, as well as cvaluations of school leaders’ performance. MNPS has released a parent
scorecard for families and the community to increase transparency with regard to school
performance.

Charter Schools

MNPS has consistently ranked as one of the top districts in the country for charter authorization
and oversight. The growth of charter schools in MNPS has exploded in recent years, and is
expected to continue. MNPS will assure the highest threshold for quality control in authorizing
new schools that adhere to the district’s vision, mission, values and needs. MNPS leadership will
work with the Beard of Education to continuously assess enrallment, capacity, budget needs and
constraints, sociocconomic diversity, zoning changes and school performance trends by geographic
zones to determine the need for additional schools, and the effective and efficient management of
school resources. MNPS will hold every charter school accountable for exemplary student
outcomes and sound fiscal, operational and pregrammatic management.

Diversity

MNPS embraces and values our diverse student population, and understands that different
perspectives and backgrounds form the cornerstone of our strong public education system. We
will invest in efforts that support and enhance the diversity in our schools so that we enrich all
students’ educational experiences, and prepare our students for citizenship in a diverse
community and world. Schools will leverage diversity ta create unique and exceptional learning
communitics, and the central office will track, assess and manage diversity trends, throughout the
district, to promote an inclusive culture focused on excellence for all.

Collaborative Culture

MNPS embraces and values a collaborative culture, and understands that excellent education is not
an isolated activity. We will leverage and maximize our parent and community partnerships to
support accelerated student success, and we will support schools in their efforts to develop
professional learning communities. We will assess the development of collaborative culture and
diversity through a comprehensive annual evaluation submitted to the Board of Education.
Additionally, we will create continuous feedback loops between school stakeholders and the
central office to inform our progress, challenges and needs.

Education 2018: Excellence for Every Student
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Education 2018: MNPS System Transformation

Why personalized learning?

We belicve in personalized learning because it works. We have seen time and again, that the schools
most adept at developing meaningful personalized learning experiences for students are the schools
that accelerate student achievement the farthest, and fastest. The fundamentals for personalized
learning are consistent: students are actively engaged in learning; teachers and school leaders set high
expectations for all students; principals, teachers and staff know students by name; student input is
valued by adults, gnd used to inform decisions; students progress based on mastery; teachers meet
students where they are, and support students to determine specific, individual goals for learning;
student progress is monitored frequently; teachers spend ample time sharing ideas with one another;
teachers integrate technology as a tool for learning; students feel a deep connection to their peers,
teachers and school; and students demonstrate significant growth in their learning and development,
every year. While the fundamentals for personalized learning are the same, the way they are
implemented looks different from school to school - as it should. Cur students are not standardized,
so it makes no sense for a “one size fits all” mandate to school reform. Our students, families and
communities are diverse and unique. When an exceptional principal, and an excellent teaching staff,
create personalized learning experiences for students, influenced and determined by their school’s
unique identity, context and capacity, great things happen for students, and families.

MNPS Strategies

Qur goal is to create the conditions that result in personalized learning experiences for all students.
Ta accomplish this goal, we focus on:

1. Quality Teaching: Recruiting, retaining and empowering great teachers
2. Equity & Excellence: Directing resources and supports to the specific needs of learners
3. Transformational Leadership: Increasing principals’ autonomy and accountability to lead

and manage change in their schools

Quality Teaching

We are a business of people. The quality of work our people produce determines the success of our
endeavors. Teachers are the most important point of connection with students. As such, student
success is dependent on teaching success. In order for our district to become the highest performing
school district in the country, we must be the place where the best and brightest in the teaching
profession want to work. Our human capital strategies center on recruiting, retaining and
empowering excellent teachers who are adept at perscnalizing learning experiences for students. We
will simultaneously expand and target recruitment efforts to better identify school needs, and position
our district to be competitive for teaching talent. We have created leadership opportunities for top-
tier teachers, and we will expand these efforts to create differentiated roles based on teachers’ unique
talents and strengths, and differentiated compensation based on performance and responsibilities. We
have used our teacher evaluation system to identify teaching needs, challenges, strengths and best
Education 2018: Excellence for Every Student
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practices so that instructional leaders can strategically build the capacity of their faculties. We are
continuing to develop a vision for exemplary instruction based on solid, evidence-based knowledge of
teaching excellence. We are focused on building strong professional learning communities within and
between schools so that teachers engage, support and develop one another, and enhance the teaching
profession through these social connections. Ultimately, we know that if we invest in our teachers, our
students will reap the rewards.

Equity & Excellence

MNPS students represent a rich tapestry of diversity in language, culture, learning style, abilities and
interests. Outdated educational paradigms and practices predicated on a “one size fits all” model will
not adequately prepare our students for success in school, work and life. Our plan targets central
office, school and classroom efforts to direct resources and supports to the specific needs of learners,
meeting them where they are, and challenging them to excel beyond expectations. To do this
effectively, we are implementing a five-year plan to transition to student-based budgeting, where
funding is directly tied to students and their individual needs, and allocated by school leaders to
provide academic supports for students. We are expanding all students’ access to learning content, in
and out of school, with a particular focus on the lack of access to digital learning content for
economically disadvantaged students. We are expanding, developing and sustaining our cfforts to
leverage community assets and resources to build community schools that provide full-service, non-
academic supports for students and families. We know that the playing field is far from level for the
vast majority of our students, but with targeted and strategic efforts, we can provide an excellent
education for all.

Transformational Leadership

Persanalized learning is the primary lever of change for transforming the practice of teaching and
learning, and the role of the principal is the primary agent of change for transforming schools.
Principals will pave the way for our district to become the top performing urban system in the country
because they are the leaders and managers of academic and cultural change in schools. We will
recruit, retain and empower the most talented, knowledgeable and inspiring principals, and provide
them with the autonomy to innovate, and demand excellence from their faculty and staff. We will hold
principals accountable for meaningful school improvement, and rapid turnaround for chronically
under-performing schools. We will support leadership development for aspiring, new and veteran
school leaders, and develop the means for genuine collaboration between principals at charter, district
and other choice schools. We expect our school leaders to create a culture of continuous improvement,
and maintain a positive school climate through distributed and collaborative leadership. We also
expect every principal to demonstrate how they provide opportunities for student, parents and
teachers to contribute their talents, skills and experiences to support school improvement.

Education 2018: Excellence for Every Student
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Education 2018: MNPS Student Success

Student Growth

In order for students to develop the knowledge, skills and character to excel in higher education, work
and life, they require personalized learning experiences that will ensure their academic growth.
Student academic growth is measured by assessing students’ academic progress and mastery of
standards. Our plan expects students to play a key role in setting goals, and tracking their own
progress, side-by-side with teachers, advisors, counselors and parents. Our plan expects that teachers
frequently assess student academic growth to constantly inform their instruction. Schools commit to
share student data, and student work, with families so that parents can be empowered with the
information neccssary to support student learning. We belicve if we focus on frequent and formative
assessment, our students will accomplish significant academic growth.

Cumulative Percent of MNPS Students Gaining an Achievement Level on TCAP/EQC
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2011-12 data is shown for 2012-13 until new data is available.
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In order for students to develop the knowledge, skills and character to excel in higher education, work
and life, they require personalized learning experiences that will ensure their academic growth, as well
as their social and emotional growth. We believe both aspects of development are of vital importance
to preparation for college and career.

Student social and emotional growth will be measured by assessing students’ sense of helonging and
connection to school, in addition to students’ mastery of essential sacial-emational skills, including
self-awareness, self-management, social awareness, relationships skills and responsible decision-
making. We know that the full measure of student progress is not captured in stand-alone test scores,
but in a comprehensive analysis of students’ intellectual and emotional growth and development.

Student Achievement

Students deserve opportunities to pursue and achieve success in higher education, work and life. In
order for students to have those doors of opportunity open to them, they must meet certain academic
benchmarks, which have become increasingly high with the adoption of rigorous new standards and
college-entrance requirements. Student achievement is measured by proficiency on annual
assessments, graduation rate and scores on college-entrance examinations, including ACT and SAT.
We belicve that by increasing the rigor and relevance of learning experiences and implementing the
Common Core Standards & Assessments with fidelity, student achievement will significantly
accelerate.

Percent of MINPS Students Scoring Proficient or Advanced on TCAP/EQC
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Percent of MNPS Grade 3-8 Students On Track for 21 or Higher on ACT Composite
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While these measures are essential, we believe they only paint part of the picture of achievement. We
will also measure and track the percentage of our students that have access to college and work
immersion opportunities during their K-12 experience in cur schools. Dual enrollment in college
courses, capstone experiences, service learning projects and technology proficiency are some of the
important measures that help us determine how we are doing preparing our students for success after
graduation.
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Student Empowerment

Students need to grow every year, and achieve academic benchmarks, but if we expect them to be
successful after graduation, they must be equipped with essential ahilities, attitudes and resources to
improve their own future. We don't want to simply prepare students to do well on tests. We seek to
develop lifelong learners, engaged in processes of inquiry, thinking critically, believing in their own
abilities and motivated to advocate for their own success. We cxpect our students to be contributing
members of their community, beginning in kindergarten, and continuing through high school, with the
intention that they will actively engage in community life beyond high school graduation.

Far too often, adults make important educational decisions for students, without eliciting the valuable
input of students, We believe it is essential to elevate student voice, and increase students’ choices
with respect to their educational experiences. For that reason, student empowerment will be
measured by students’ perception of their school, parents’ perceptions of their student’s school, and
teacher-designed rubrics that measure the quality of students’ leadership skills. Students are expected
to set goals, monitor their own progress and provide input toe teachers about their interests and
challenges. We will elevate the voices of students and familics, and provide them with choices, and
meaningful opportunities to improve their school experiences.

The ultimate goal: college and career readiness

Ultimately, the responsibility of our school system is to prepare students for what they will encounter
in life beyond their K-12 experiences. We believe when we personalize learning, our students will
grow, achieve and be empowered, leading to student success in college, career and life.
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Policy for Local School Systems

To cstablish carly childhood education and pa rent involvement programs of high quality,
the Statc Board of Education adopts the following policy:

L.

6.

Subject to the rules, regul ations, policies, and guideli nes o f the State Board of
Education, local school systcm s arc enc ouraged to ¢stablish carly childhood
education programs which scrve pre-kinde rgarten aged children. (Such program s
may not use any state funds appropriated for grades Kindergarten through 12 or
local funds required for participation in  the state funds designated for grades
Kindcrgarten through 12.)

Programs supported by state or federal funds designated to serve pre-kindergarten
aged children will firs t be directed to children who are at risk due to econom ic
disadvantages. The goal of the Master Plan for Tennessee Schools: Meeting the
Challenges of the 21st Century 1s to provide a stable, increased funding source so.
all at-risk four-year-old ch ildren have the opportunity 1o atlend a high quality
early childhood education program and to extend opportunities to all f our-year-
old children as funds become available.

All programs established by local school system s to se rve pre-kindergarten age
children and funded by state early childhood education allocations will reflect the
principlcs of high quality programs.

State funds available £ or early c¢h ildhood edu cation prog rams will be m  ade
available to local school system s through a proposal approval process. Proposals
will be reviewed and funded using criteria developed by the State Department of
Education and based upon the policicsa  nd guidelines of  the Statc Board of
Education.

Local school systcm s may opcrate program s for pre-kindcrgarten aged children
through a num ber of arrangem cnts incl uding direct m anagement, contracted
management, subcontracting of program , consortium with other agencies, or
combinations of these as approved by the State Department of Education.

Local scho ol system s will be accountab  le un der the policics and guidelines
established by the State Board of Education for the performance and management
of program s established by the local school  system s to serve pre-kindergarten
aged children.

Local school system s will cooperate with other community agencies to develop
programs for at-risk, pre-kindergarte  n age children. New program s will
complement existing p rograms, such that all incom ¢ eligible children will be
served in a coordinated fashion within each community.
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Principles of High Quality Programs

To bring about gains in children's Icarning, carly childhood cducation programs including
pre-k, and fam ily engagem ent program s in Tennessce should be  of high quality and
retlect the following principles in planning, design, and delivery:

Family and Community Focus:

The focus should be to assist families and the community in providing developmentally
appropriate support and services for young chil dren at home and in com munity settings.
All program scrvices must be designed to recognize the importance of parents to a child's
continuing growth and development.

All program services must be designed to  recognize the importance o fthe family to a
child's continuing growth and dev clopment. Th ¢ focus should be to as sist familics and
the community in providing developm entally appropriate support and services for young
children at home and 1n community settings.

Developmentally Appropriate:

All aspects of early childhood education, pre-k and family engagement programs must be
developmentally appropriate in terms of any expectations of the children. Programs must
focus on the age and the needs of the individua 1 child and address al | arcas of a child's
development including cognitive, physical | em otional, social, and communication.
Program curricula must align with the Tennessee Early Learning Development Standards.
Program services must be delivered with an interactive and integrated approach.

Quality Standards for Program Performance:

All programs should exemplify developmentally appropriate practices and adhere to state
opcrating standards. Statc standards arc comparablc to thosc recco mmended by the
National Association for the Education of  Young Children, Association for Children
Education International, and the National Association of Elementary School Principals.

Family Engagement

Programs should focus on fam ily services wh 1ch involve the fam ily as a whole. The
needs of the participa ting f amilies will def ine the para meters of the core ser vices
provided. The core services available to all enrolled children and their familics should be
comprchensive and provided and delivered in - a coordinated fashion betwecen various
agencies and program units. Programs should encourage the development of partnerships
among the fa mily, program, school(s), and the community. Fa milies should have th ¢
training and the opportunity to participate cff cctively in program operations as well as
program decision making.
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Interagency Collaboration:

All pre-k p rograms should collaborate with other agencies and program s to m aximize
resources and coordinate scrvices. Local public school system s and rclated comm unity
agencics arc encouraged to develop interagency agreements at the local level which focus
on the delivery of essential services (o all children and families eligible for enrollment in
the early childhood education and family involvement program.

Programs s ponsorcd through the Tenncssce’s Voluntary Pre-Kindergarten Initiative
should complement, not supplant, effective programs currently in operation through other
federal, state, or local agencies. Participat ing education agencies shall create and appoint
community pre-k advisory councils. The pre- k advisory councils shall include m embers
representing the lo  cal board of educati  on, fam ilies, teache 1s, n on-profit p rogram
providers, f or-profit program providers, th e b usiness co mmunity, local gov ernment
agencies, and related service providers. Local education agencies and related community
agencies arc encouraged to develop interage ncy agreements which focus on the delivery
of cssential services to participating children and familics.

Staff Selection and Development:

The selection and support of well-qualified staff is critical to the effective implementation
of this program . Programs should establish staff selection, evaluation, and developm ent
standards established by the State Department of Education, State Board of education and
consider recommendations of the National — Association for the  Education of Young
Children, the National Association of Elementary Principals, and the national Head Start
program.

The selection and support of well-qualified staff is critical to the effective implementation
of pre-k program s. Program s should align st aff selection, evaluati on, and professional
development standards approved by the Tenne ssee Department of Education, the State
Board ot Education and consider recomm endations of the National Association for the
Education of Young Children, the Association for Children Education International, the
National Association of Elem entary Principa ls, and other organiza tions using rigorous
research as a basis for developing excellence in early childhood education.

Screening:

PreK programs will screen all students to identify and developmental, visual, or he aring
weakness. These screenings should 1d entify any child who may need further
cxaminations to dete rmine if they h ave any condition that m ay place them  at-risk for
failure and in need of intervention.
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Assessment:
.Assessment of young children enrolled in a pre-kindergarten childhood education

program and fa mily cngagem cnt program should be on going and include anccdotal
obscrvations and screening designed to supp ort the delivery of  an individualized,
developmentally appropriale program. Assessmen 1s must not be used for program entry
or exit purposes unless required by federal funding sources.

Early Childhood Unit:

All program s should dem onstrate a contin uum of pr ograms from pre-k through
kindergarten and primary grades. The National Association of Statc Boards of Education
recomimends that carly childhood units be form ed within local school systcm s to ¢nsure
this continu um of services to children and families and to incorporate the con cepts of
non-graded, early childhood primary programs.

Planning:

All programs should be guided by long-range stra tegic plans, endorsed by the local pre-k
advisory council. The long-ra nge stratcgic plan should de  monstrate m casurable goals
and objcctives and the coordination of community services for children and familics. The
program’s annual operation plans should align with the long-range strategic plan.

Evaluation and Accountability:

Annual, local prog ram evaluation shall be in stituted to includ e th e following areas :
environment, program efficacy, and teacher qu ality. Feed back should be provided to
administrators, program staff, pre-k advisory council members, and familics to assist in
program planning and improvement.

Ongoing comprehensive, outcom e-based evaluations should be conducted in accordance
with the State Department of Education directives and the long term evaluation model.

Funding:

State funding, when m ade available, m ust be coordinated to prioritize developm ent of
enrollment capacity to meet the needs of at-risk children. Numerous factors, in addition
to family income may place ch ildren and fam ilies at-risk of education al failure and in
need of the early childhood education and fa mily engagement program. Pre-kindergarten
capacity should bc increm entally expanded to m cet the goal of provid ing access to all
four year old children on a vo luntary basis. Loc al communities and school systems are
encouraged 1o expand capacity by utilizing additional funding sources.
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Guidelines for Local Programs

In the planning, design, and delivery of stat ¢ funded local carly ch ildhood education and
parent involvement programs, community agen cies and local school system s must work
together 1o address the following requirements:

Staff Organization and Dcvelopment:

Staff positions required:
Director or supervisor®
Lcad tcacher for cach group (maximum of twenty children)

Educational assistants bascd on nced to maintain adult/child ratios of 1:10 (1:8 if
morc than half arc three-ycar-olds)

Personnel to provide or give access to transportation scrvices, health and
nutrition services, parent involvem ent, ¢ ounseling services and special services
tor children with disabilities

* Supcrvisor  or dircctor must provide knowledgeable guidance in carly childhood
cducation practice, staffi ng, staff cvaluation, and overs  ight to cnsure program
compliance with state and lo cal early childhood education policy and state regulatory
rules. A p lan to provide quality sup ervision must be developed for pre-kindergarten
programs. Thc plan should definc on-sitc supervision and administrative supcrvision,
The plan for supervisio n may be accom plished by existing adm inistrative personnel
of local school systems and other agencies.

Job requirements:

The director or supervisor will have at least a bachelor's degree with substantial
preparation and experience in child development and early childhood education.

The lead teacher will hold a bachelor’s degree and a teacher license approved by
the State Board of Education appropriate for pre-kindergarten teaching.

Early childhood cducation teachers will hold an app ropriate teacher licens e
approved by the State for teaching pre-kindergarten.

The educational assistant will have a high school diploma or have succ essfully
completed the GED (Genera | Education Development Test), and will com plete
specific job training within a defined period. Hiring pref erence will be given to
individuals with the C hild Develo pment Associate cred ential or an associa te
degrec in carly childhood cducation,

The individuals coordinating health/mental health services, nutrition
services, parcnt invelvement, counseling services and services for children
with disabilities will have appropriate training and experience.
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The program staft wil 1 com plete perfor mance evaluations based on existing stale
standards and assessment instruments when applicable.
Profcssional development and training opportunitics will be available to all staff,

Topics for staff deve  lopment including ea rly childhood education best practices,
curricula, classroom management, develo pmental learning s tandards, au thentic
asscssment and program cvaluation will be available to all staff.

Facilities and Transportation:

The facilitics used to provide grou  p ¢ xpericnees and cdu cation p rograms for young
children must meet the state fire safety, and health standards as defined by Chapter 0520-
12-1..

Pre-kindergarten cducation programs must develop a student transportation plan bascd on
availability of transportation to and from  the program . The transportation policy and
practice must address child safety on entering the vehicle, child safety during trans port,
supervision during transport, tim e in trans it and child saf ety on ex iting the bus. State
vchicle saf cty standa rds willbe m ¢t by all vehiclesa  nd drivers when providing
transportation for children enrolled in the program.

Developmental Learning Program:

The develo pmental lea rning prog ram will ad dress a Il ar eas of a ch ild's develo pment:
cognmtive, physical, emotional, social, a nd communication as defined in the Tennessee
Early Learning Developmental Standards. The program will provide learning experiences
in cach dev clopmental arca and be delivered in an intcgrated fashion which provides
daily active learning through exploration and play.

Materials and equipment vsed will be appropriate in size and complexity to the age of the
children. All m aterials and equipment will pr - ovide f or concrete, rca | and relev ant
experience and allow for a wide range of deve lopmental interests, abilities and cu ltural
diversity reflective of the children 1n the class.

The daily routine will provide for a m inimum of 5 1/2 continuous hours (excluding nap
periods) of appropriate experiences.

The program staff wil | com plete perfor mance evaluations based on existing state
standards and assessment instruments when applicable.
Professional development and training opportunities will be available to all staff.
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Topics for staff deve  lopment including ca  rly childhood education best practices,
curricula, classroom . management, develo pmental learning s tandards, au thentic
assessment and program evaluation will be available to all staff.

Facilities and Transportation:

The facilities used to provide grou  p e xperiences and edu cation p rograms for young
children must mect the state fire safcty, and health standards as defined by Chapter 0520-
12-1.

Pre-kindergarten education programs must develop a student transportation plan based on
availability of transportation to and from  thc program . The transportation policy and
practicc must address child safety on entering  the vehicle, child safety during trans port,
supervision during transport, im e 1n trans it and child saf ety on ex iting the bus. State
vehicle saf ety standa rds will be m et by all vehiclesa  nd drivers when providing
transportation for children cnrolled in the program.

Developmental Learning Program:

The develo pmental Ica ming prog ram will ad dress a Il ar cas of a ch ild's develo pment:
cognitive, physical, emotional, social, a nd communication as defined in the Tennessee
Early Learning Developmental Standards. The program will provide learning experiences
in each dev elopmental area and be delivered in an integrated fashion which provides
daily active learning through exploration and play.

Materials and equipment used will be appropriate in size and complexity 1o the age of the
children. All m aterials and equipment will pr  ovide f or concrete, rea 1 and relev ant
experience and allow for a wide range of deve  lopmental interests, abilitics and cu ltural
diversity reflective of the children in the class.

The daily routine will provide for am inimum of 5 1/2 continuous hours (excluding nap
periods) of appropriate cxperiences.

The room arrangement, equipment, and m aterials used f or the develo pmental learning
program will provide for learning centers which facilitate both small group and individuval
child use.

The organization and delivery of the daily ac  tivities and the developm ental learning
program will be based upon teacher anecdotal observations and recordings of each child's
special interests and developmental progress.

The develo pmental lea rning p rogram will emphasize le arning th rough an inte ractive
process. The learning environment will be prepared so children can learn through active
exploration and interaction with adults, other children, and appropriate materials.
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The develo pmental lea rning prog ram will m eet and challenge the  va rying individual
learning needs of each child in the class.

Standardized or form alized testing of  young children m ay only be  used to diagnose
disabilities for the developm ent of a dapted, remedial, modified, or program services to
support the m ainstreaming of children with  disabilities into the  regular educational
cnvironment, or to m ¢ct the federal program  cligibility req uirecments of com pensatory
programs. The State Departm ent of Education will provide a list of appropriate tests and
assessment and screening instruments.

Family Engagement:

The program will incorporate procedures to  identify needs and connect fam  ilies to
available services, including education, health /mental health, nutrition, social services,
and job counscling.

The program will provide paren ts with the opportunity for education and train  ing for
meaningful participation in program operations and decision making.

Strategies will be im  plemented which enable  family m embers to becom ¢ active and
effective partners 1n providing meamngtul educational experiences for their children.

The program will providc a widc range of pa  rent and fam 1ly involvem ent options to
promote the str engthening and th e best intere sts of f amilies. In add ition to pa rent
involvement in program delivery, family engagement activities should include guidance,
information, and training in parenting sk ills, personal development, and child
development concepts which foster learning in the home.

Service coordination and interagency agr eements for early childhood education and
parent involvement programs will ensure coop eration and collabo ration in m eeting the
nceds of individual children and familics.

Health/Mental Health/Nutrition Services:

The program will prov ide access to availabl ¢ community health and nutrition s crvices
including medical, screening for vision and he aring, dental, mental health, and daily food
supplements.

The daily p rogram for the child ren in a group sctting will provide for the serving of
breakfast, lunch, and snacks th at meet th e federal recomme nded daily requirem ents for
the nutritional needs of young children.
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The progra m will provide inf  ormation and ¢ ducation to all adult f amily m cmbers
regarding the health /mental health and nutrition needs of  children and the ser  vices
available in the community to assist children and families.

Services for Children With Disabilities:

The program will coordinate services with the state's plan of educational services for all
children (ages 0-5 ycars) with disabilitics.

Pre-k programs should include children with disabilities eligible for services under Public
Law 99-457 in pre-k p rograms with their non disa bled peers. Additional staff needed or
other scrvices required to m cet the child’s individual cducational program (IEP) m ay be
supported through other local, state, and federal funds.

The state will seek to take advan tage of a ny federal and private funding tobe us ed in
combination with statc funds to assist lo  cal school system s in providing scrvices to
children with disabilities and their familics.

Governance and Administration:

Pre-kindergarten programs funded through the Voluntary P re-K Act will be approved by
the Departm ent of Education and adm inistered through one local agency for each
community, county, or consortinm of countie  s. A local school system or Head Start
program may be the age ncy designated. All local programs will coordinate with cxisting
early childhood education programs in the community to utilize administrative structures,
communily resources and available facilities, and 1o encourage diversity of children in
each group setting.

The local s chool system will be responsib  le for convening and facilitating a pre-
kindergarten advisory council for the pur  poses of developing a plan for the pre-
kindergarten program developm ent within the comm unity. The  pre-kindergarten
advisory councils will encourage partners  hip and coordination with existing carly
childhood education program s within the commun ity to utilize adm inistrative structures,
communitly resources and available facilities.

Program supervision will be provided in accordance with the plan developed through the
partnership agreem ent. Supervision m  ust include providing  knowledge in early
childhood education best practices, staff ev aluation, and respons ibility for program
compliance with policy and state regulatory ru les. Supervision m ay be delegated to the
appropriatc agency in pre-kindergarten progr ams created through partnership agreem ent.
The pre-kindergarten program will have an on- site, full-time director or supervisor. The
program director. or supervisor and the adm 1nistrative agency are ultimaitely accountable
for the use of program funds and the provision of required services.
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The pre-kindergarten advisory  council will review the cducational nceds of young
children and will d evelop plans to a ddress those needs throu gh coordinated services for
submission to the local education agency.  Annually, the pre-K advisory council will
revicw local program cvaluations and make recommendations for program 1 mprovement
to the local education agency (LEA). The pr ¢-K advisory council will be com posed of
members of the local school  board, parents, teach ers, non-profit providers, for-profit
providers, Head Start, the business community and local government funding bodies. The
Dircctor of Schools will scrve as chair of  the pre-K advisory council and coordinatc the
activitics of the council.
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THE QFFICE OF THE SUPERINTENDENT

160 5. Hollywood Street « Meaiphis, TN 38112 » (901) 416-5444 » Fax (901) 416-5578 » www.scsk12.0rg

Dorsey E. Hopson, II Esq.
Superintendent

October 13, 2014

The Honorable Bill Haslam
Govemor of the State of Tennessee
1™ Floor, State Capitol

Nashville, Tennessee 37234-0001

Dear Governor Haglam:

As Superintendent for Shelby County Schools (SCS), I want to express my gratitude for the
unprecedented opportunity to participate in the state’s Federal Preschool Development Grants -
Expansion Grant program. In helping to prepare this grant application, our district has already
benefittcd from the task of working closcly with community pariners and other districts in
Tennessee’s two largest urban counties towards our common goal to expand and sustain high-
qualify Pre-K services in our comrmunities. I wholeheartedly support SC8’s participation in the
program and anticipate that as a district we will be able to support the program’s success through
the identified matching funds and sustainability strategies outlined within this letter. I am |
confident that through our collaborative work with the other members of the Shelby County
Consortium, Metro Nashville Public Schools, and the Tennessee Department of Education’s |
Early Childhood officc, we will be able to provide models of sustamable high-quality Pre-K
expansion that can be of value to commmumities throughout our state and that can support
Tennessee’s cutting-edge work in extending Pre-K services to low-income children.

A sobering fact is that only 30% of SCS’s Grade 3 students scored proficient on reading on the
statc’s 2014 standardized asscssment. This fact is compounded by others — for cxample, students
who don't read proficiently by Grade 3 are four times more likely to leave school without a
diploma when compared {o proficient readers, and this number rises even higher when children
come from poverty. Within SCS, over B0 percent of our elementary-aged students are |
economically disadvantaged. All of our district’s other goals — including our new 80-90-100 |
vision for college readiness and college enroliment — are precipitated on how well we do our job |
in preparing students in their first years of schooling. For these reasons, the Pre-K to 2

;

continuums has been a major focus of our stratcgic planning and budgeting discussions:

o At the request and recommendation of the Shelby County Comumission, SCS applied to
be and has now become the Head Start agency for Shelby County.

Shelby County Schogls offers educational and employment oppmtunitieg WF@Q%&@ %@é,@%ﬁreligion, sex, creed, age, disability, national origin, or genetic infermation.
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e One major goal of our Early Childhood office is to align all practices of Head Start with
SCS’s Pre-K to 2 conlinuums.

e All Pre-K and Ilead Start classrooms, including classrooms not operated within SCS
buildings, have begun using formative assessment tools that are part of SCS’s RTI2
system approved by the state for primary grades. One of these tools, I-station, is now
used as the district’s standard Kindergarten Readiness Indicator.

s Teachers for all classrooms funded through statc Pre-K. dollars, including classrooms not
operated within SCS buildings, are being evaluated according to the Teacher
LCffectiveness Measure 4.0, the district’s teacher evaluation systcm approved by the state
for Pre-K-12.

s Ambitious goals related to kindergarten readiness have been set to bring the current rate
{60%) into alignment with the 80-90-100 initiative within a four-year period.

o The disirict is actively partnering with others within the Shelby County community to
seek and obtain additional resources for the expansion of Pre-K — for example, the
recently approved allocation from the Shelby County Commission.

Matching Funds

Shelby County Schools estimates its match investment in this project to be ﬁ(b)(d') pcr year
in in-kind non-federal funds.

management ( ( per year, beginning in Year 1). Her posilion is budgeted through

¢ Tcn percent ﬁb‘arly Childhood Director’s time will be devoted to program

- IR
o« 0@ in in-kind investment per year will support the Shelby County
of o s H(b)4) annual cash contribution to expand Pre-K in Shelby County,

i 3 4' 5 classrooms within SCS.
. $( 1) in in-kind investment per year will support 28 additional new classrooms

funded through this projcct.

To estimate the monetary value of in-kind support provided for classrooms, we used the
following assumptions;
e Actual costs for school staff who support all classrooms within the school including Pre-
' K classrooms {the principal, the libratian, the counselor, clerical staff, in some cases the
assistant principal and other support stafl) were pro-rated based on the number of
tcachers anticipated in the school after the planned Pre-K classroom expansion. Because
of the wide range of school enrollments and grade configurations in the identificd
schools, the per-classroom cost for these shared staff varied across schools. The median
cost was
e Additionally, the in-kind value of snace was calculated based on 850 square feet per
classroom and a monthly rate of $ 552 per square foot (3 (b)4) per clgssroom),
e Custodial services were calculated based on an annual taie of $. per square foot

($|(b)4) |per classroom).

For the 15 anticipated SCS classrooms to be funded through the Shelby County Board of
Commissioner’s commitment, the following matching in-kind funds have been identified.

Shelby County Schools offers educalional and employment opporluni!ieg ﬁr{égvu?rrgg%%ﬂ ?chgz,SéJo?(?r?religion, sex, creed, age, disability, nalional origin, or genetic information.

Page 377



Shelby County Commission’s Classroum Sites

In-Kind

A B 1ill Elementary I

(b)(4)

Alton Elementary

Bethel Grove Elementary 1

Brookmeade Elementary [

Caldwell-Guthric Elcmentary

Carnes Elcmentary

Dexter Elementary

Dunbar Elementary

Egypt Elementary [

Evans Elementary

Florida-Kansas Elementary [

Magnolia Elementary

Ridgeway Early Learning Center (administféiﬁon provided via Head Start)

Southwind Elementary

Winchester Clementary

SUBTOTAL — Match associated with Shelby Counly Commission
classrooms, per yvear beginning in Year 1

As indicated in the preliminary Memorandum of Understanding, the Shelby Consortium will
work togcther to identify where need is greatest for expansion classrooms. However, the district
has prioritized need in 28 schools, based on high poverty among students, high academic need of
students, and demonstrated demand for Pre-K services (these classrooms will be losing funding
this year as part of the conclusion of Race to the Top funding). SCS anticipates that thesc

classroom sites will be among those sclected for Year 1 expansion.

Priority Classroom Sites for Expansion

In-Kind

A B Hill Blementary II

(b)(4)

Alcy Elementary

Bethel Grove Elementary 11

Brookmeade Elementary 11

Caldwell-Guthrie Elementary i

Charjean Elementary

Cherokee Elementary

Douglass Elemenlary/Middle

Egypt Elemenlary 11

Fairley Elcmentary

Florida-Kansas Elcmentary {1

Ford Road Elementary

(Goodlett Elementary

Hawkins Mill Elementary

Holmes Road Elementary School 1

Holmes Road Elementary School 11

1.arose Flementary
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Priority Classroom Sites for Expansion In-Kind
Levi Elementary (b)4)
Lincoln Elementary
Manor Lake Elementary
QOakshire Flementary
Raleigh- Bartlett Meadows School
Ross Flementary
Sharpe Elementary
Sheffield Elementary
Vollentine Elementary
| Westside Elementary
Whitehaven Elementary STEM School
SUBTOTAL — Match associated with prioritized classrooms for
expansion, per year beginning in Ycar 1

Sustainability

Over the next four years, I will work to ensure that the Consortium documents the impact of
high-quality Pre-K on students’ learning in the primary grades and remains focused on building
multiple funding streams for Pre-K. As the district prioritizes our local, state and Title I funding,
I will seck opportunilies to identify ways to sustain the investments of the Pre-K Expansion
Grant program. A particular area of focus will be district investment in positions and structures
that support the Pre-K to Grade 2 continuum.

In Shelby County Schools, we have adopted the mission to prepare all students for success in
learning, Icadership and life. We arc committed to equitable distribution of quality resources and
supports for all our students. This grant program presents an exciting chance to put this mission
and this commitment 1o work.

Sincerely,

Dorsey E. Hopson, 1I Esq.
Superintendent
Shelby County Schools

Shelby Counly Schools offers educational and employment oppomnitiegaﬂﬁm‘}ggﬁ\r‘aﬂ ?ﬁé.%ﬁreligion, sex, creed, age, disability, national erigin, or genetic information.
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¢ Appendix |: Protective Factors Model

» Appendix 2: Core Functions Grid
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PARENTAL
RESILIENCE

Being a parent can be a very rewarding and
joyful experience. But being a parent can
also have its share of stress. Parenting stress

is caused by the pressures (stressors) that are
placed on parents personally and in relation to
their child:

typical events and life changes (e.g., moving
to a new city or not being able to soothe a
crying baby)

unexpected events (e.g., losing a job

or discovering your child has a medical
problem;

individual factors {e.q., substance abuse or
traumatic experiences}

social factors {e.qg., relationship problems or
feelings of loneliness and isolation)
community, societal or environmental
conditions (e.g., persistent poverty, racism or
a natural disaster)

Numerous researchers have concluded that
how parents respond to stressors is much more
important than the stressor itself in determining
the outcomes for themselves and their children.
Parents are more likely to achieve healthy,
favorable outcomes if they are resilient.
Resilience is the process of managing stress
and functioning well even when faced with
challenges, adversity and trauma.

Some stressors parents face can be managed
easily so that problems get resclved; for
example, calling a relative or friend to pick-up
a child from school when a parent is delayed.
But some stressors canncot be easily resolved.
For example, parents cannot “fix" their child’s.
developmental disability, erase the abuse they
suffered as a child or be able to move out

of a crime-plagued neighborhood. Rather,
parents are resilient when they are able to

call forth their inner strength to proactively
meet personal challenges and those in relation
to their child, manage adversities, heal the
effects of trauma and thrive given the unigque
characteristics and circumstances of their family.

Demonstrating resilience increases parents’
self-efficacy because they are able to see

strergthening

PROTECTIVE & PROMOTIVE FACTORS

evidence of both their ability to face challenges
competently and to make wise choices about
addressing challenges. Furthermore, parental
resilience has a positive effect on the parent,
the child and the parent-child relationship. By
managing stressors, parents feel better and

can provide more nurturing attention to their
child, which enables their child to form a secure
emotional attachment. Receiving nurturing
attention and developing a secure emotional
attachment with parents, in turn, fosters the
development of resilience in children when they
experience stress.

Sometimes the pressures parents face are so
overwhelming that their ability to manage stress
is severely compromised. This is the case with
parents who grew up in environments that
create toxic stress. That is, as children, they
experienced strong, frequent and prolonged
adversity without the buffering protection

of nurturing adult support. As a result, these
parents may display symptoms of depression,
anxiety, or other clinical disorders that inhibit
their ability to respond consistently, warmly and
sensitively to their child’s needs. For example,
depressive symptoms in either mothers or
fathers are found to disrupt healthy parenting
practices so that the child of a depressed
parent is at increased risk of poor attachments,
maltreatment and poor physical, neurclogical,
social-emotional, behavioral and cognitive
outcomes. However, numerous research studies
show parents can be helped to manage clinical
symptoms and reactions to their own histories
of poor attachments and trauma, to protect
children from adversity and trauma as best they
can and to provide more nurturing care that
promotes secure emotional attachment and
healthy development in their children.

All parents experience stress from time-to-
time. Thus, parental resilience is a process that
all parents need in order effectively manage
stresstul situations and help ensure they and
their families are on a trajectory of healthy,
paositive outcomes.

families
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SOCIAL
CONNECTIONS

People need people. Parents need people
who care about them and their children, who
can be good listeners, who they can turn to

for well-informed advice and who they can

call on for help in solving problems. Thus, the
availability and quality of social connections are
important considerations in the lives of parents.
Parents’ constructive and supportive social
connections—that is, relationships with family
members, friends, neighbors, ce-workers,
community members and service providers—
are valuable resources who provide:

emotional support (e.g., affirming
parenting skills or being empathic and non-
judgmental)

informational support (e.g., providing
parenting guidance or recommending a
pediatric dentist)

instrumental support {e.g., providing
transportation, financial assistance or links to
jobs)

spiritual support (e.g., providing hope and
encouragement)

When parents have a sense of connectedness
they believe they have people who care about
them as individuals and as parents; they feel
secure and confident that tﬁey. have others

with whom they can share the joy, pain and
uncertainties that come with the parenting

role; they seek timely assistance tfrom people
they have learned to count on when faced with
challenges; and they feel empowered to “give
back” through satisfying, mutually beneficial
relationships. Several research studies have
demonstrated that—for both mothers and
fathers—high levels of emotional, informaticonal,
instrumental or spiritual support is associated
with positive parental mood; positive
perceptions of and responsiveness to one's
children; parental satistaction, well-being and
sense of competence; and lower levels of anger,
anxiety and depression.

Canversely, inadequate, conflicting or
dissatisfying social connections can be the
source of parental stress, rather than a buffer, For
example, maternal and paternal grandparents
may. be very willing sources of informational and
instrumental support to new parents, but their
advice and manner of caregiving may be at odds

PROTECTIVE & PROMOTIVE FACTORS

with the new parents’ beliefs and preferences.
At the extreme end of the continuum of poor
social connections are social isclation {i.e., the
lack of available and quality relationships) and
loneliness {i.e., feelings of disconnectedness
from others). Social isolation is a risk factor
consistently associated with disengaged
parenting, maternal depression and increased
likelihood of child maltreatment. Similarly,
loneliness may be a major stressor that inhibits
parents’ ability to provide consistent, nurturing,
responsive care to their children.

It may seem that increasing the number

of people who could provide constructive
social support to parents would be the

“cure” for social isolation and loneliness..
Providing opportunities for parents to, create
and strengtﬁen sustainable, positive social
connections is necessary but alone is not
sufficient. Parents can feel lonely and isolated
even when surrounded by others if relationships
lack emotional depth and genuine acceptance.
Thus, parents need opportunities to forge
positive social connections with at least

one other person that engender emotional,
informational, instrumental or spiritual support
so that meaningful interactions may occur in a
context of mutual trust and respect.

Constructive and supportive social connections
help buffer parents trom stressors and support
nurturing parenting behaviors that promote
secure attachments in young children. Therefore,
Earents’. high guality social connections are
eneficial to both the adults and the children.

strergthening tamilies
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KNOWLEDGE OF PARENTING
AND CHILD DEVELOPMENT

No parent knows everything about children
or is a "perfect parent.” An understanding of
parenting strategies and child development
helps parents understand what to expect and
how to provide what children need during

each developmental phase. All parents, and
those who work with children, can benefit from
increasing their knowledge and understanding of
child development, including:

physical, cognitive, language, social and
emotional development

signs indicating a child may have a
developmental delay and needs special help
cultural factors that influence parenting
practices and the perception of children
factors that promote or inhibit healthy child
outcomes

discipline and how to positively impact child
behavior

Gaining more knowledge about child
development and developing greater skills in
parenting are particularly important given the
recent advances in the fields of neuroscience,
pediatrics and developmental psychology.
Scientists in these fields have provided much
evidence of the critical importance of early
childhood as the period in which the foundation
for intellectual, social, emotional and moral
development is established. Furthermore,
numerous research studies show this foundation
is determined by the nature of the young child's
environments and experiences that shape early
brain development.

Developing brains need proper nutrition,
regularly scheduled periods of sleep, physical
activity and a variety of stimulating experiences.
Developing brains also need attuned,
emotionally available parents and other primary
caregivers who recognize and consistently
respond to the needs of young children, and
interact with them in an affectionate, sensitive
and nurturing manner. Such care gives rise to the
development of a secure attachment between
the child and the adult. Young children with
secure attachments develop a sense of trust, feel
safe, gain self-confidence and are able to explore
their environments because they feel they have a
secure base.

strepgthening
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Numerous longitudinal studies have
demonstrated that parental behaviors that lead
to early secure attachments—and which remain
warm and sensitive as children grow older—lay
the foundation for social-emotional, cognitive
and moral competencies across developmental
periods. For example, when a young child
solicits interaction through babbling or facial
expressions and a parent responds in a similar
manner, this type of parent-child interaction
helps to create neural connections that build
later social-emational and cognitive skills.

In addition, advances in brain research have
shown that parental behaviors that forge secure
emotional attachments help young children learn
to manage stress. Secure attachments can offset
some of the damage experienced by highly
stressed young children as a result of trauma
(e.g., maltreatrment or exposure to violence.)

In contrast, parental care that is inconsistent,
unresponsive, detached, hostile or rejecting
gives rise to insecure attachments. Young,
children who experience insecure attachments
display fear, distrust, anxiety or distress and are
at risk for long-term adverse effects on brain
development including developmental delays,
cognitive impairments, conduct problems,
psychopathology and relationship challenges.
For example, young children who have limited
adult language stimulation and opportunities
to explore may not fully develop the neural
pathways that support learning.

What parents do and how they treat children is
often a reflection of the way they were parented.
Acquiring new knowledge about parenting and
child development enables parents to critically
evaluate the impact of their experiences on their
own development and their current parenting
practices, and to consider that there may be
more effective ways of guiding and responding
to their children. Furthermore, understanding
the mounting evidence about the nature and
importance of early brain development enables
both parents and those who work with children
to know what young children need most in
order to thrive: nurturing, responsive, reliable
and trusting relationships; reqular, predictable
and consistent routines; interactive language
experiences; a physically and emotionally safe
environment; and opportunities to explore and
to learn by doing.

families
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All parents need help sometimes—help with
the day-to-day care of children, help in figuring
out how to soothe a colicky baby, help getting
to the emergency room when a bad accident
happens, help in managing one’s own temper
when fatigued or upset. When parents are faced
with very trying conditions such as losing a job,
home foreclosure, substance abuse, not being
able to feed their family or trauma, they need
access to concrete support and services that
address their needs and help to minimize the
stress caused by very difficult challenges and
adversity. Assisting parents to identify, find and
receive concrete support in times of need helps
to ensure they and their family receive the basic
necessities everyone deserves in order to grow
{e.g., healthy food, a safe environment}, as well
as specialized medical, mental health, social,
educational or legal services.

When parents are faced with overwhelmingly
stressful conditions they need to seek help,

but for some parents asking for help is not an
easy thing to do. It may be embarrassing for
some parents because it feels like an admission
of incompetence; that they don't know how

to solve their own problems or take care of
their family. Other parents may not seek helo
because they don’t know where to go for help,
or the services needed have a stigma associated
with them such as mental health clinics and
domestic violence or homeless shelters. Thus,
parents need experiences that enable them to
understand their rights in accessing services,
gain knowledge of relevant services and learn
how to navigate through service systems.
Family and child-serving programs must clearly
communicate to parents that seeking help is not
an indicator of weakness or failure as a parent.
On the contrary, seeking help is a step toward
improving one’s circumstances and learning to
better manage stress and function well—even
when faced with challenges, adversity, and
trauma. When parents ask for help, it is a step
toward building resilience.

CONCRETE SUPPORT IN
TIMES OF NEED

PROTECTIVE & PROMOTIVE FACTORS

When parents seek help, it should be provided
in a manner that does not increase stress.
Services should be coordinated, respectful,
caring and strengths-based. Strengths-based
practice is grounded in the beliefs that:
It is essential to forge a trusting relationship
between parents and service providers and
among service providers working with the
same families
Regardless of the number or level of adverse
conditions parents are experiencing, they
have assets within and around therm, their
family and their community that can be
called upon to help mitigate the impact of
stressful conditions and to create needed
change
Parents have unrealized resources and
competencies that must be identified,
mobilized and appreciated
Parents must be active participants in the
change process and not passive recipients of
services
Parents must first be guided through, and
subsequently learn how to navigate, the
complex web of health care and social
service systems
In addition to addressing each parent’s
individual difficulties, strengths-based
practitioners must understand—and work
to change—the structural inequities and
conditions that contribute to these difficulties

A strengths-based approach helps parents

feel valued because they are acknowledged as
knowledgeable and competent. They develop
a sense of self-confidence and self-efficacy
because they have opportunities to build their
skills, experience success and provide help

to others. Thus, access to concrete support

in times of need must be accompanied by a
guality of service coordination and delivery
that is designed to preserve parents’ dignity
and to promote their and their family’s healthy
development, resilience and ability to advocate
for and receive needed services and resources.

strerrgthening tamilies
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Early childhood is a period of both great
opportunity and vulnerability. Early childhood
experiences set the stage for later health, well-
being and learning. In the past, most of the
focus was on building young children’s academic
skills in an effort to ensure they were prepared
for school. However, in recent years a growing
body of research has demonstrated the strong
link between young children’s sacial-emotienal
competence and their cognitive development,
language skills, mental health and school
success. The dimensions of social-emotional
competence in early childhood include:

self-esteem - good feelings about oneself

self-confidence - being open to new

challenges and willing to explore new

environments

self-efficacy - believing that one is capable of

performing an action

self-regulation/self-control - following rules,

controlling impulses, acting appropriately

based on the context

personal agency - planning and carrying out

purposeful actions

executive functioning - staying focused on a

task and avoiding distractions

patience - learning to wait

persistence - willingness to try again when

first attempts are not successful

conflict resolution - resolving disagreements

in a peaceful way

communication skills - understanding and

expressing a range of positive and negative

emaotions

empathy - understanding and responding to

the emotions and rights of others

social skills - making friends and getting

along with others

morality - learning a sense of right and

Wrong
These dimensions of social-emactional
competence do not evolve naturally. The course
of social-emotional development—whether
healthy or unhealthy—depends on the quality
of nurturing attachment and stimulation that a
child experiences. Numerous research studies
show that a relationship with a consistent, caring
and attuned adult who actively promotes the

SOCIAL-EMOTIONAL
COMPETENCE OF CHILDREN

PROTECTIVE & PROMOTIVE FACTORS

development of these dimensions is essential
for healthy social-emotional outcomes in young
children. Actively promoting social-emotional
competence includes activities such as:
Creating an environment in which children
feel safe to express their emotions
Being emotionally responsive to children and
modeling empathy
Setting clear expectations and limits (e.q.,
“People in our family don’t hurt each other.”)
Separating emotions from actions (e.g., “It's
okay to be angry, but we don't hit someone
when we are angry.”)
Encouraging and reinforcing social skills such
as greeting others and taking turns
Creating opportunities for children to solve
problems {e.g., "¥What do you think you
should do if another child calls you a bad
name?”)

Children who have experiences such as

these are able to recognize their and others’
emotions, take the perspective of others and
use their emerging cognitive skills to think about
appropriate and inappropriate ways of acting.
Conversely, research shows children who do not
have adults in their lives who actively promote
social-emotional competence may not be able
to feel remorse or show empathy and may lack
secure attachments, have limited language

and cognitive skills and have a difficult time
interacting effectively with their peers. Evidence
shows, however, that early and appropriate
interventions that focus on social-emotional
development can help to mitigate the effects
of negative experiences in ways that lead

to improved cognitive and social-emotional
outcomes.

strerrgthening tamilies
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The Center for the Study of Social Policy (CSSP) works to create new ideas and promote
public policies that produce equal opportunities and better futures for all children and
tamilies, especially those most often left behind. The foundation of all of CSSP’s work is a
child, family and community well-being framework that includes a focus on protective and
promotive factors. Using an ecological perspective:

protective factors are conditions or attributes of individuals, families, communities or
the larger society that mitigate or eliminate risk

promotive factors are conditions or attributes of individuals, families, communities or
the larger society that actively enhance well-being

Taken together, protective and promotive factors increase the probability of

positive, adaptive and healthy outcomes, even in the face of risk and adversity.

The Strengthening Families™ and Youth Thrive™ frameworks exemplify CSSP’s
commitment to identify, communicate and apply research-informed ideas that contribute
to the healthy development and well-being of children, youth and families. As numerous
studies affirm the importance of early childhood experiences in influencing adolescent and
adult behavior, these frameworks provide a view of two interrelated phases of the lifespan
developmental continuum: Strengthening Families focuses on families of young children
{0-5 years old) and Youth Thrive on youth ages 11-26.

The Strengthening Families The Youth Thrive Protective and
Protective Factors Prometive Factors
Parental Resilience Youth Resilience
Social Connections Social Connections
Knowledge of Parenting and Knowledge of Adolescent
Child Development Development
Concrete Support in. Times of Concrete Support in. Times of
Need Need
Social-Emotional Competence Cognitive and Social-Emotional
of Children Competence in Youth

Parents, system administrators, program developers, service providers and policymakers
can each benefit from learning about and using the Strengthening Families and Youth
Thrive frameworks in theiP8ifwad tSE981p8088at children, youth and families are on a path
STRENGTHENINGFAMILIES NET that leads to healthy developm&ftefi&well-being.

CSSP.ORG
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CORE FUNCTIONS AND ROLES AT EACH LEVEL OF STRENGTHENING FAMILIES™ IMPLEMENTATION

National

« Build and maintain natignal
partnerships and relationships

» Maintain a national network to
support implementers at all levels

+ Coordinate work across all
implementing partners

« Hold the natignal vision for the
initiative

+ Create and support a national leve!
action plan

+ |dentify funding 1o support naticnal
level work

+ Set and communicate expectations
tor parent partnerships at all levels
of implementation

+ Highlight innovative approaches
and positive cutcomes of parent
parinership

« Seek input frem parent leaders,
including the Alliance National
Parent Partnership Council, on key
materials and decisions

+ Build parent partnerships into
initiative materials and tools

+ Engage parents at national summits

State/Jurisdiction

Implementing Agency/ System

Build an Infrastructure to Advance and Sustain the Work

« Create and hold a vision for the
initiative within the statefjurisdiction

» Maintain a multi-sector
implementation partnership

+ Gocerdinate work across all
implementing partners

« Create and support a
state/jurisdiction level action plan

+ |dentify funding to. support work in
state/jurisdiction

+ Build and sustain relationships with
key agencies and individuals to
expand leadership and support for
the initiative

« Represent the state/ jurisdiction
and engage in learning activities
through the Strengthening Families
National Network

+ Engage parenis in shaping systems
and policies at the state level,
including parent partnership in
Strengthening Families leadership

+ Encourage and premote parent
parinerships among implementing
programs and agencies

+ Support parent leadership
development (trainings,
opportunities to network,
communicate, participation in state
summits, etc.)

s Deavelop parent engagement tools
and strategies and put them to use
in multiple ways

+ Coordinate with other implementing
partners

» |dentify staff io lead the work within
the agency/sysiem

» Hold the vision for the initiative
within the agency or system

+ Create and support an
agency/system level action plan

+ |dentify funding to support work
within the agency/system

» Recruit parents served by agency
or system for SF leadership roles
and support them in those roles

» Encourage parent participation
within the Strengthening Families
implementation team at the agency
or system level

» Develop parent engagement tocls
and strategies for parents served by
agency or system

+ Include parent representatives on
boards and advisory groups and
actively seek their input

Implementing Program

» Create an implementation team that
includes program leadership,
frontline staff and family
representatives

s |dentify staff to lead the work within
the program

« Hold the vision for the initiative
within the program

» Create and support an
agency/system level action plan

s |dentify. funding to support program
level work

Build Parent Partnerships

+ Work with parents and caregivers to
support them in shaping their
children’s future(s)

« Include parents and caregivers in
Strengthening Families
implementation teams and other
decision-making groups

» Connect and support parent leaders
with opportunities for increased
engagement at the local and state
level
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CENTER FOR THE STUDY OF SOCIAL POLICY « PEBemABETREET MW, STE 500 « WASHINGTON. DC 20008
WWW STRENGTHEMINGFAMILIES.NET

WWW.CSSP.ORG




National

Deepen Knowledge and Understand

+ Synthesize existing research to
inform the initiative

+ Create outreach tools and
messaging to engage new partners

+ Develop core trainings and
materials to educate about the
Strengthening Families approach
and the protective factors

State/Jurisdiction

+ Develop/adapt tools and messaging
1o build broad awareness of
Strengthening Families and the,
protective factors .

+ Creale a Strengthening Families
professicnal development agenda
for the statefjurisdiction

« Establish and support learning
communities amaong implementers

+ |dentify opportunities to integrate
protective factors into existing
professional development systems
or curricula

+ Share knowledge and information
with Strengthening Families
partners and the broader
Strengthening Families network
both in the state and nationally

Implementing Agency/ System

» Share knowledge and information
about the initiative within the home
agency/constituency

+ Create a Strengthening Families
professional development agenda
for the agency/system

+ |dentify opportunities to integrate
the protective factors approach
within existing professional
development systems or curricula
and learning tocls being used within
the home agency/constituency

+ Share implementation experience,
new tools and knowledge with the
Strengthening Families National
Netwaork

Implementing Program

ing of a Protective Factors Approach

+ Ensure all staff have an
understanding of the Strengthening
Families approach and PF
framework

+ Use Cafes or other strategies 1o
build parent knowledge about PFs

Shift Practice, Policies and Systems t

+ Create tools and materials to
support implementers at all levels

+ Synthesize key learning from
across implementers to inform the
larger network

+ Facilitate the sharing of trainings,
practice tools and rescurces
between implementers

+ |dentify points of alignment with
priorities of existing systems

+ Support the network in responding
to new policy opportunities

+ Work with federal and national
partners to infuse core aspects of
the Strengthening Families
approach into emerging policy

» |dentity incentives or leverage to
promote implementation by service
providers, programs and agencies

» Create shared technical assistance
resources to support
implementation across sectors

« Work collaberatively to align
Strengthening Families practice
1ools across disciplines

+ |dentify points of alignment with
priorities of existing systems in the
state/jurisdiction

+ Work to integrate Strengthening
Families into cross-system planning
and thinking

+ Infuse Strengthening Families into
responses to new policy
oppertunities

oward a Protective Factors Appr

» |dentify incentives or leverage for
programs that build protective
factors and/or use the self-
assessment tool

» Weave Strengthening Families
capacity into technical assistance,
pregram menitoring and
accountability infrastructure

» Integrate protective factors into
practice tools for the constituency

+ Infuse Strengthening Families and
the Protective Factors Framework
intc policies and infrastructure
within the home agency

» Engage in policy advocacy around
Strengthening Families as
appropriaie

s Infuse Strengthening Families into
responses to new policy
oppoertunities

» Use tools such as the
Strengthening Families. self-
assessment to inform
Strengthening Families action
planning

« Integrate protective factors into
ongoing practice with families (e.g.,
integrate PFs into assessment
tools, staff supervision strategies,
case planning tools, etc.) .

s Infuse Strengthening Families into
pregram policy and systems
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National

+ Create a common framework for
implementation fidelity

« Monitor uptake and implementation

+ Encourage and support expansion
of the research base for
Strengthening Families and the
Protective Factors Framework

State/Jurisdiction

+ Establish outcomes and metrics to
moniter implementation and its
effects

« Monitor the arc of the initiative’s
development and its impacts

+ Monitor programmatic
implementation

+ Develop an evaluation plan for the
initiative

+ Evaluate the impact of the initiative

Implementing Agency/ System

» Establish pregrammatic outcemes
and metrics that align
with/contribute o those of the
initiative

« Monitor implementation among
pregrams funded or managed by
the home agency or the activities
undertaken by the constituency

+ Evaluate the impact of a protective
factors approach within the home
agency and among programs
funded

« Design, fund and implement
evaluation strategies for
Strengthening Families
implementation within the
agency/system and at the program
level as appropriate

Implementing Program

Ensure Accountability

« Evaluaile impact of Strengthening
Families activilies on staff practice

» Evaluate impact of Strengthening
Families activities on parents and
families
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PRELIMINARY MEMORANDUM OF UNDERSTANDING

Department of Education ("TDOE" or “Lead Agency™) and Metropolitan Nashville Public
Schools {("MNPS" or “Subgrantce”). The purpose of this agrecment is to establish a framework
for {uturc collaboration, should the Stale of Tennessee be awarded funds under the Preschool
Devetopment Grants -Expansion Grant prograni.

1. ASSURANCES

MNPS hereby certifies and represents that it:

1} s committed to supporting High Quality Preschool Programs, particularly for low-
income tour-year-olds, as evidenced by its locally-funded expansion of High Quality
preschool scats during the current school yvear (2014-2015);

2} [s lamiliar with the State’s intentions to apply for the Preschool Development Grants--

Expansion Grant program and is supportive of and committed to working on all
applicablc portions of the State Plan, should the grant funds be awarded.

I1. JOINT RESPONSIBILITY

TDOE and MNPS agree to develop and negotiate in good faith a further MOU superseding this
one it TDOFE is awarded this grant. This {uture MOU would address topics such as:
¢ Kecy roles and responsibilitics of TDOE and MNPS in implementing the plans
described in the grant application
» Decision-making mcthods and processes
»  Mechanism(s) for data exchange (abiding by all applicable tederal, state, and
local laws concerning privacy and other relevant matters)
* Monitoring, cvaluation, and reporting
* Parlicipation in training, meetings, and events
# Recourse lor non-pertormance
+ Sustainability
* Partnerships with other LEAs and other Early Learning Providers
e State-loeal coordination across topics including assessments, data sharing,
instructional tools, [amily engagement, cross-sector and comprehensive services
ctforts, professional development, and work force and leadership development
+ Contacl person{s) and communications norms

The MOLU also would inctude detailed work plans and budgets consistent with the State’s grant
application, including TDOE’s and MNPS's specific goals, activities, timelines, budgets, key
personnel, and annual larvgels for key performance measures {or the portions of the State’s
proposed plans that MNPS 1s agrecing to implement.
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III.  MODIFICATIONS

This Memorandom of Understanding may be amended only by written agreement signed by cach
of the partics mvolved, in consultation with ED and HHS.

IV. DURATION

This Memorandum of Understanding shall be effective, beginning with the date of the last
signature hereon and ending 90 days afler the announcement of the winners of the Preschool

Development Grants--Expansion Grant prograim, or when a final MOU supersedes it, whichever
comes first.

V. SIGNATURES

S wn\%
Authorized Renreseniative :'\1'1—3&&#@:@.;
(b)(6) -
W)/ 1
St g?é{u re [ Date
4
Aese B Qe e Duecter ol $oheosl >
Print Name i Title
Leoh Agrey
Al (rg)a(%r)*d Renrosentative of Ssdsgrmtees:
-~ _Wwhalid,
Si}__:l T Date
e dufman o CAAIMALS DI
Print Name Title
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PRELIMINARY MEMORANDUM OF UNDERSTANDING

This Memorandum of Understanding (*MOU™) is entered into by and between the Tennessee
Department of Education ("TDOE" or “l.ead Agency™) and the 1.EAs collectively comprising the
Shelby County Pre-K Consortium ("the Consortium™ or “Subgrantee™). The purpose of this
agreement is to establish a framework for future collaboration, should the State of Tennessee be
awarded unds under the Preschoo! Development Grants xpansion Grant program.

I. ASSURANCES

Iach LI:A in the Shelby County Pre-K Consortium hereby certifies and represents that it:

1) Is committed to supporting High Quality Preschool Programs, particularly for low-
income four-year-olds, as evidenced by its locally-funded expansion of High Quality
preschool seats during the current school year (2014-2015);

2) s familiar with the State’s intentions to apply lor the Preschool Development Grants-—-
Expansion Grant program and is supportive of and committed to working on all
applicable portions of the State Plan, should the grant funds be awarded;

3) Has agreed to be a part of the Consortium, a group of four LEAs (Shelby County
Schools, Bartlett City Schools, Millington Municipal Schools, Achievement School
District) wha are collectively a Subgrantee in the State's application;

4) Supports the organization of a Governing Council to oversee the allocation of funds
among the members of the Consortium. This Council would be composed of
representatives from cach of the LEAs in the Consortium and others as delineated in the
grant application, This Council would have among its responsibilities determining and
overseeing a process [or allocating funds sub-granted by TDOL: across the LEAs in the
Consortium

II. JOINT RESPONSIBILITY

TDOE and the LEAs comprising the Consortium agree to develop and negotiate in good laith a
further MOU superseding this one if TDOE is awarded this grant. This luture MOLU would
address topics such as:
»  Key roles and responsibilitics of TDOL and the Consortium in implementing the
plans described in the grant application
» Decision-making methods and processes
*  Mcchanism(s) lor data exchange {abiding by ail applicable federal, state, and
local taws concerning privacy and other relevant matters)
»  Monitoring, evaluation. and reporting
» Patticipation in training, meetings. and events
»  Recourse for non-performance
»  Sustainability
o Partnerships with other LEAs and other Larly Learning Providers
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¢ State-local coordination across topics including assessments, data sharing,
instructional tools, family engagement, cross-sector and comprehensive services
efforts, professional development, and workforce and leadership development

*  Conlact persen(s) and communications norms

The MOL! also would include detailed work plans and budgets consistent with the State’s grant
application, including TDOE’s and the Consortium's specific goals, aclivities, timelines, budgets,
key personnel, and annual targets for key performance measures for the portions of the State’s
proposed plans that the Consortium is agreeing to implement.

III.  MODIFICATIONS

This Memorandum of Understanding may be amended only by writlen agreement signed by cach
of the partics involved, in consultation with ED and TTHS.

1Vv. DURATION

This Memorandum ol Understanding shall be effective, beginning with the date of the last
sighaturc hereon and ending 90 days alter the announcement ol the winners ol the Preschool
Development Grants--Expansion Grant program, or when a final MOU supersedes it, whichever
comes tirst.
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V. SIGNATURES

Authopized Reppgsentative of Lead Agencey:

el

PR B -

Signature Date
/(Jav-‘\ Hetfman TDE

 Print Name Title/Dhstrict

-

Authartizetd) Representative uf Subgrantee:— -
/' October 13, 2014

-

L".:_:-"/_’ﬁé}" . I S
Atgnature Datc
Dorsey E. Hopsan, 11 Supcerintendent/ Shelby County Schools
Print Name  Title/District

Auionzed Representative of Subperantec:

(b)(6)

....... [0-13-1¢%

Srgn.ilmc Datc

Print Namc ( Ml L\ltrl ;#)zt‘fl\u

Aulho: m\d Reprcsumdtwe of Suhf,t antee:,

f / - '.f ’ -] ’.r .". " , /'
f)l_gnulurc ; Date
o S ey R . zf }Qﬁwf, '
ot L ol £ . . 2/?;:_1,;24 EEORR S
Print Name : ‘ Title/District

Authorized Representative of Subgrantee:

(b)(6)

October 13,2014
Signature B Date
Chris Barbie Achievement School District
Print Name - - Title/District
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Budget Narrative File(s)

* Mandatory Budget Narrative Filename: ‘TT‘-]RL:d-:_'e:T‘-]a rrative. pdr ‘

‘ Delete Mandatory Budget Narrative|  View Mandatory Budget Narrative |

To add more Budget Narrative attachments, please use the attachment buttons belaw.

Add Qptional Budget Narrative Delete Optional Budget Narrative View Optional Budget Narrative
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Budget Narrative

Personnel and Benefits

The Preschool Development Expansion Grant would allow the Tennessee Department of
Education (TDOE) to enhance its support of the high-need communities served through the
grant. TDOE would add the following staft classifications to support these efforts; their titles,
roles, and other pertinent information are provided below.

e  Two Child Care Program Evaluators (CCPE) 2, one based in Nashville and the other in
Memphis. An employee in this class examines child day care facilities [or adherence with
licensure and certification regulations, investigates complaints against licensed and
unlicensed child care facilities, and makes recommendations for 1ssuance, denial, or
approval of licensure or certification. This class differs from that of Child Care Program

Evaluator 1 in that the latter functions in an entry level capacity under immediate

supcrvision. The budget allocates #®N4) per year for cach CCPE including bencfits.

TDOE expects the CCPEs hired through this grant to devote 100 percent of their work
time to the high-need communities in which they are based.

e Two Education Consultants 2, one located in Nashville and one in the regional state
office in Memphis. These staff positions will support the implementation of the grant
through classroom observations focused on technical assistance, development of new

training, gathering classroom and teacher data as required and working with PRI to

TN Budget Narrative 1
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coordinate and collect data as outlined in this grant. Again, both employees would spend

100 percent of their time on grani-related activities. The salary for each position is

4 (b)(4) bY(4)

¢ The hinal addition to TDOE staft would be an Administrative Services Manager based in

including benefits, the total for two positions comes to §

Nashville to oversee data management, assessment, and provide information to program
evaluators and researchers from PRI. The administrative services manager would focus
100 percent of his or her time on data support for the two high-need communities named

in the grant.

The department values these positions for several reasons. The CCPEs would ensure high-
quality programs through monitoring classrooms for compliance with school administered child
care rules and regulations from Chapter 0520-12-01. The Education Consultants would provide
training and technical assistance to the Subgrantees, support the evaluation work of Peabody
Research Institute, and ensure fidelity of implementation and prolessional growth for teachers
and leaders involved in preschools that are grant recipients. The Administrative Services
Manager will increase school- and classroom-level capacity for data analysis, track student and
classroom outcomes, and work in concert with external program evaluators to ensure timely

access to accurate data.

Travel

The high-need communities named in the grant, Memphis and Nashville, are
approximately two hundred miles apart. Vicinity mileage will add up quickly when traveling
within the city due to site visits on a weekly if not daily basis. The CCPE and Education
Consultants, therefore, require travel budgets to allow them to work closely with both
communities and TDOE, located in Nashville. The department attempts to ensure low costs for
travel through strategies such as booking hotel rooms at the state government rate, following
federal mileage and per diem guidelines, and utilizing low-cost options like videoconlerence
whenever possible. This travel is essential to ensure coordination between MNPS, Shelby

bi(4
County, and TDOE and is estimated to cost S( 1) er staff member {(two CCPEs and two

. . . JB)4)
Education Consultants} for a total of §

TN Budget Narrative 2
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Equipment
Technology costs to support all added positions will include five computers, five phones,

two 1Pads, two projectors, and two sets of speakers with an estimated cost of $1(b)(4)

Supplics

(b)(4)

None in Year [. Funding allocated in Ycar 1 for cquipment (§ will be allocated to

purchasing matcrials and supplics necessary to continue the training and ¢valuation outlined in
this budget narrative in all subsequent years of the grant.
Contractual: Program Evaluation

The state and Subgrantees will partner with The Peabody Research Institute of Vanderbilt
University to conduct an evaluation of the grant-funded preschool expansion to focus on: quality
of preschool classroom and assessment of student learning (including Kindergarten readiness and

preschool growth). The evaluation will have three major components:

o Pre- and post-assessments for the students in the pilot  to measure guality of preschool
programs and show growth in each developmental domain of children we are planning to
serve.

o  Sampling of classrooms for observations using the narrative record, in site-based and
centers — for continuous program improvement efforts.

e Use Kindergarten-readiness assessment to compare performance of students in pilot pre-

K programs to students not in program.

Based on detailed conversations with PRI (a budget 1s attached in Section C of the Appendices to

the application}, the estimated annual cost of this evaluation is ${(b)(4)

Other
The state plans to use a portion of its set-aside funds for ongoing professional
development opportunitics for collaboration between providers, teachers and leaders, and other

stakeholders.

e Education Consultants along with TDOE will develop a year-long series of training
modules focused on implementing a high quality preschool classroom. Funding in year
onc will be allocated to developing ongoing training modulcs to usc over the course of

the year for cnsuring implementation of high quality classrooms. The training will

TN Budget Narrative 3
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incorporate the use of technology. An estimated cost is L‘E|(b)(4) This cost will be an
annual expense as funds will be used to purchase training materials or {o support
additional training opportunities to strengthen identified areas of need.

¢ A similar training series will be developed for administrators of the preschool classrooms
focused on the role of an early childhood administrator. Training for principals and

(b)(4)

directors would cost § This cost will be an annual expense as funds will be used to

purchase training materials or to support additional training opportunities to strengthen
identificd arcas of need.

e Annual meeting for all stakeholders in this project to discuss the progress of this project

to take place in Memphis and Nashville at an estimated cost of $|(P)}4)

The state will also set aside ${(0)X4) for membership in the Pyramid Model Consortium.

Tennessee has engaged i Pyranud Model work, through the Center on the Social and Emotional
Foundations for Early Learning, {for several years. This Partnership allows the state to continue to
work alongside these same national experts who focus on strategies to enhance young children’s
social emotional development and support children with challenging behaviors.

As a Pyramid Model Consortium Partner State, Tennessee will have guaranteed access to
the National Training Institute on Challenging Behavior, including the ability to participate in the
state systems-building session. In addition, the state will have direct input into the content and
process of this session. The Partnership also gives the state access to several networks of trainers,
coaches, and community- and state-level systems builders who are engaged in finding similar
solutions to common challenges related to the what 1s consistently one ol the top training needs
articulated by preschool staff  supporting children’s social emotional development and
preventing challenging behavior.

The estimated annual cost for memberships, curriculum development, and exccution of

the trainings and annual mectings is § (BX)4)

Funds to be distributed to Subgrantees

As detailed 1n the narrative accompanying this application [or funding, approximately

ﬁ(b)(4) per year will go directly to the Subgrantees named in the application: The Shelby

County Consortium and Metro Nashville Public Schools, for expansion and improvement of

preschool seats in their communities. These investments are expected to, by the end of the grant

TN Budget Narrative 4
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period, reach more than 5,000 Eligible Children in Tennessee. The total cost over four years of

these subgrants totals

(b)(4)

Technical Assistance

In accordance with grant requirements, TDOE will set aside ﬂi(b)@) to participate in

grantce technical assistance activities that the federal government will facilitate via ED or HHS

to share cffective program practices and solutions and collaborate to solve problems.
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U.S. DEPARTMENT OF EDUCATION OMB Number: 1894-0008

BUDGET INFORMATION
NON-CONSTRUCTION PROGRAMS

Expiration Date: 04/30:/2014

Name of Institution/Organization

Applicants requesting funding for cnly one year should complete the column under

Tennesseo Zepartment of LRducation

| "Project Year 1." Applicants reguesting funding for multi-year grants should complete all
applicable columns. Please read all instructions before completing form.

SECTION A - BUDGET SUMMARY
U.S. DEPARTMENT OF EDUCATION FUNDS

Budget Project Year 1 Project Year 2 Project Year 3 Project Year 4 Project Year 5 Total

Categories {al {b} () (d) (e} ()

| | = ] ] = D
2. Fringe Benefits | 59| 2.0t 2.0t | c.oo | o)l | 5. 00
5. Trvo | | = ] ] =) O
4. Equipment | X | 2.08 | 1,0r.| | c -:.uc.| | E | 5 -:_uc.|
5 Supote | | = | ] = D
6. Contractual | a.59)| 2.0t 200 | c.oo | 23]l | 5. 0l
7 Constuction | | = ] ] =) O
o e o | = X | | = D
10. Indirect Costs* | 59| 2.0t 2.0t | c.oo | o)l | 5. 00
11. Training Stipends | 9.1 1|| 1,f.'-"|| 1,Ur'| | [ -'JU| | 0.1 1| | -'JU|
B | | & & | ) o

Approving Federal agency:

2) If yes, please provide the following information:

[(1ED  [[] Other (please specify): |

The Indirect Cost Rate is |:] .

{3) For Restricted Rate Programs (check one) -- Are you using a restricted indirect cost rate that:
[ ]Complies with 34 CFR 76.564(c)(2)? ~ The Restricted Indirect Cost Rate is |:| %.

Period Covered by the Indirect Cost Rate Agreement:

*Indirect Cost Information {To Be Complefed by Your Business Office):
If you are requesting reimbursement for indirect costs on line 10, please answer the following questions:

{1} Do you have an Indirect Cost Rate Agreement approved by the Federal government? |:| Yes D No

From [ ] ot ] sty

|:| Is included in your approved Indirect Cost Rate Agreement?  or,

ED Form No. 524
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Name of Institution/Qrganization Applicants . requesting funding for only one year
mennessee Senarlpenl ol Eausal o should complete the column under "Project Year
- 1." . Applicants requesting funding for multi-year
grants should complete all applicable columns.
Please read all instructions before completing
form.

SECTION B - BUDGET SUMMARY

NON-FEDERAL FUNDS
Budget Categories Proj(e[it] Year 1 Proje((l;t)Year 2 Proje(ccl)‘(ear 3 Proje{cc:it)Year 4 Proje(c;)‘(ear 5 T(()'t)al
1. Personnel | ar | 9.5 'J| ; p
2. Fringe Benefits | 0 | 33|
3. Travel | e 9.54]
4. Equipment | 0 || Q. 33|

5. Supplies | G.On 2.5
6. Contractual | GO0 9.

7. Construction | :::,-:)(:‘ -:).::::JH (:,::u':n‘ [ ::n.(::::] [ ::n.(::::] ‘ . ;.:;;l
8. Other | | ol ¢ | we] | we | 1o
T G | = = | | ] ]
10. Indirect Gosts | | ol ¢ | we] | we | 1o
| = | x| | x| =

{lines 8-11}

SECTION C - BUDGET NARRATIVE (see instructions)

ED Farm No. 524
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OMB Number: 1894-0007

U.S. DEPARTMENT OF EDUCATION Expiration Date: 07/31/2014
SUPPLEMENTAL INFORMATION
FOR THE SF-424
1. Project Director:
Prefix: First Name: Middle Name: Last Name: Suffix:

Mr . Lney Basszell

Address:
Street: l'-"'_U James RBoboertson Farlkway |
Street2: | |
City: |[Yashv:ille ‘
Gounty: |Zaviason ‘
State: |7y Tennessec |

Zip Code: [3724 I-12.3

Country:

VAL UNITEZ STATES ‘

Phone Number {give area code) Fax Number (give area code)

[Glb 293 2112 ‘ ‘

Email Address:

Sy lassollitn . goy

2. Novice Applicant:

Are you a novice applicant as defined in the regulations in 34 CFR 75.225 {and included in the definitions page in the attached instructions)?
[[]Yes [ ] Ne [X] Notapplicable to this program

3. Human Subjects Research:

a. Are any research activities invelving human subjects planned at any time during the proposed project Period?
[]Yyes [X] No

h. Are ALL the research activities proposed designated to be exempt from the regulations?

[ ] Yes Provide Exemption(s) #:

[ ] No Provide Assurance #, if available:

c. It applicable, please attach your "Exempt Research” or "Nonexempt Research” narrative to this form as
indicated in the definitions page in the attached instructions.
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