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OMB Number: 4040-0004
Expiration Date: 8/31,2016

Application for Federal Assistance SF-424

" 1. Type of Submission:

[] Preapplication

X Application

[] ChangediCorrected Application

* 2. Type of Application:

[<] New
[ ] Continuation
[ ] Revision

* If. Revision, select appropnate. letter{s).

- Other {Specify):

- 3. Date Received:

4. Applicant ldentifier:

l10.-'1 52014 ‘ ‘

5a. Federal Entity Identifier:

5b. Federal Award Identifier:

|

i

State Use Only:

6. Date Received by State: I:l

7. State Application ldentifier: |

8. APPLICANT INFORMATION:

* a.legal Name:

State of Mew Yexico Ihildren Youth and Tarmilies Depsrfrent

~ b. EmplayerTaxpayer [dentification Mumber (EIN/TINY:

- ¢. Organizational DUNS:

| |1C22T3CTCCCCC

d. Address:

" Streett: ‘pc Drawer 5160

Street2: |

* City:

County/Parish;

HNX: HNew Msexico

Province:

|
" State: |
|
* Country: |

Naf: UHTTED S3TATES

" Zip/ Postal Code:

e. Organizational Unit:

Department Name:

Division Mame:

f. Name and contact information. of person to be contacted on matters invelving this application:

Prefix: ‘

l “ First. Name:

Tran

Middle Name: |

" Last Name: |l-1~”'1r:1

Sufix; ‘

Title: ‘

Organizational Affiliation:

‘CYFD_—.FCS

* Telephone Number:

z0z-227V-5514

Fax Mumber:

" Email:

dan, nayyardslalo, mn.

15

Tracking Number:GRANT11762272

PR/Award # 541838150024

Page e3

Funding Opportunity Number: ED-GRANTS-081814-002 Received Date:2014-10- 15T 14:32:45- 04100




Application for Federal Assistance SF-424

* 9. Type of Applicant 1: Select Applicant Type:

[AL State Covernment ‘

Type of Applicant 2: Select Applicant Type

Type of Applicant 3: Select Applicant Type:

| |

* Other (specify):

|

*10. Name of Federal Agency:

lU,S“ Teoartment. of Fducaticon

11. Catalog of Federal Domestic Assistance Number:

|S4.419

CFDA Title:

Preschoeol Zoveloomenl Granls

*12. Funding Opportunity Number:

Lo-ERANTS-051514-002

* Title:

Olilce ol ElemenLary and Scooendary Educalicn (OESEY @ Preschecol Zeveleosmenl Granls: Expansion
Granls CEZA Numizer 24.419B

13. Competition Identification Number:

29 419B2015 1

Title:

14. Areas Affected by Project (Cities, Counties, States, etc.):

Add Attachment Delete Attachment View Attachment

* 15. Descriptive Title of Applicant's Project:

New Mexice PrefSchocl Ceveleooment Uxoansicn Grants

Attach supporting documents as specified in agency instructions.

Add Attachments Delete Attachments View Attachments

PR/Award & 54138150024
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Application for Federal Assistance SF-424

16. Congressional Districts Of:

* a. Applicant MM-a11 " b. Program/Project |ymM-s11

Attach an additional list of Program¢/Project Congressional Districts if needed.

Add Attachment ‘ ‘

17. Proposed Project:

* a. Start Date: " b. End Date:

18. Estimated. Funding. ($):

* a. Federal | e, GO0, OO0, OO0

* b. Applicant [ R

* c. State (D)4)
*d. Lacal

* . Other

*f. Program Income

*g. TOTAL

*19. Is Application Subject to Review By State Under Executive Order 12372 Praocess?

D a. This. application was made available to the State under the Executive Order 12372 Process for review on I:l
D b. Program is subject to E.Q. 12372 but has not been selected by the State for review.

[X] . Program is not cavered by E.O. 12372.

* 20. Is the Applicant Delinquent On Any Federal Debt? {If "Yes,” provide explanation in attachment.)
[]ves No

It *Yes", provide explanation and attach

21. *By signing this application, | certify {1} to the statements contained in the list of certifications** and (2) that the statements
herein are true, complete and accurate to the best of my knowledge. | also provide the required assurances™ and agree to
comply with any resulting terms if L accept an award. | am aware that any false, fictitious, or fraudulent statements or claims. may
subject me to criminal, civil, or administrative penalties. (U.S. Code, Title 218, Section 1001)

| AGREE

** The list of certifications. and assurances, or an. internet site. where you may obtain this list, is containgd. in the announcement or agency.
specific instructions.

Authorized Representative:

Prefix: l ‘ * First Name:  [Yolanda ]

Middle Name: | |

* Last Mame: |Berumen—jeines |

Suffix: [ ‘

* Title: |Cabinet Jecretary |

* Telephone Number: |ron_s37-703 | Fax Number: ‘

* Email: l'_-_.-'-:-_cmc:cl caclnesdsialoe.nn. us |
* Signature of Authorized Representative: Yolanda Berumen-Deines * Date Signed: |10_.'15.-'2014 ]

PR/Award & 54138150024
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OMB Number: 4040-0007.
Expiration Date: 06/30/2014

ASSURANCES - NON-CONSTRUCTION PROGRAMS

Public reporting burden for this collection of information is estimated to average 15 minutes per response,. including time for reviewing
instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the collection of
information. Send comments regarding the burden estimate or any other aspect of this collection of information, including suggestions for
reducing this burden, to the Office of Management and Budget, Paperwaork Reduction Project (0348-0040), Washington, DC 20503.

PLEASE DO NOT RETURN YOUR COMPLETED FORM TO THE OFFICE OF MANAGEMENT AND BUDGET. SEND
IT TO. THE ADDRESS PROVIDED BY THE SPONSORING AGENCY.

NOTE:  Certain of these assurances may. not be applicable to your project or program. If you have questions, please contact . the

awarding agency. Further. certain Federal awarding agencies may require applicants to certify to additional assurances.
If such is the case, you will be notified.

As the duly authcrized representative of the applicant, | certify that the applicant:

1.

Has the legal authority to apply for Federal assistance
and the institutional, managerial and financial capability.
{including funds sufficient to pay. the non-Federal share
of project cost} to ensure proper planning, management
and completion of the project described in this
application.

Act of 1973, as amended {28 U.5.C. §794}, which
prohibits discrimination on the basis of handicaps; (d)
the Age Discrimination Act of 1975, as amended {42 L.
5.C..§56101-6107}, which prohibits discrimination on
the basis of age; (e) the Brug Abuse Office and
Treatment Act of 1972 (P.L..92-255), as. amended,
relating to nondiscrimination on the basis of drug.

2. Wil give the awarding agency, the Comptroller General abuse; {f) the Comprehensive Alcohol Abuse and
of the United States and, if appropriate, the State, Alcoholism Prevention, Treatment and Rehabilitation
through any authorized representative, access to and, Act of 1970 (P.L. 91-618), as amended,. relating to
the right to examine all records, bocks, papers, or. nandiscrimination on the basis of alcohol abuse or.
documents related to the award; and will establish a aleoholism; (g) §§523 and 527 of the Public Health
proper accounting system. in accordance with generally Service Act of 1912 (42 U.5.C. §§290.dd-3 and 290
accepted accounting standards. or. agency directives. ae- 3), as amended, relating to. confidentiality of alcohol
and drug abuse patient records; (h) Title VIl of the Civil
3. Will establish safeguards to prohibit employees from Rights Act of 1968 (42 U.5.C. §§3601. et seq ), as
using their positions for a purpose that constitutes or amended, relating to nondiscrimination in the sale,
presents the appearance of personal or organizational rental or financing of housing; (i) any other
conflict of interest, or personal gain. nandiscrimination. provisions. in the specific statute(s).
under which application for Federal assistance is being.
4. Will initiate and complete the work within the applicable made; and. (j) the requirements of any. other.
time frame after receipt of approval of the awarding nondiscrimination statute(s) which may apply to the
agency. application.
5.  Will comply with the Intergovernmental Perscnnel Act of :{:L:L?r%r:wgii'soéfhiﬁl:;ria:%cl(l)lmoghtig,ljvr:ti?otrr;r?
1970 (42 U.S.C. §§4728-4763) relating to prescribed Relocation Assistance and Real F'roperty Acduisition
standards for merit systems for programs funded under Policies Act of. 1970, (P.L. 91-646) which. provide for
i’;‘:)g;é?: }: ifsgéu&?: g{arsg;:ggc;gf asir‘leg:if{egylsntem of fair. and equitablf-}_ treatment of persons displaced or
Personnel Administration (5 G.F.R. 900, Subpart F). whose. property_ is acquired as a result Of‘. Federal or
' ’ federally-assisted programs. These requirements
. ) . apply to all interests in real property acquired for,
6. Will comply with all Federal statutes relating to project purposes regardless of Federal participation in

nondiscrimination. These include but are not limited to:
(a} Title V1 of the Civil Rights Act of 1964 {P.L. 88-352)
which prohibits discrimination. on the basis of race. color
or national origin; (b} Title X of the Education
Amendments of 1972, as amended (20 U.5.C.§§1681-

1683, and 1685-1686), which prohibits discrimination on..

the basis of sex; (¢) Section 504 of the Rehabilitation

Previous Edition Usable

Authorized for Laocal Repraoduction

purchases.

Will comply, as. applicable, with provisions. of the,
Hatch Act (5 U.8.C. §§1501-1508 and 7324-7328)
which limit the political activities of employees whose
principal employment activities are funded. in whole.
or in part with Federal funds.

Standard Form 424B (Rev. 7-97)
Prescribed by CMB Circular A-102

PR/Award & 54138150024
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9. Will comply.. as applicable, with the provisions of the Davis-
Bacon Act (40 U.S.C. §§2764a to 2763-7), the Copeland Act
{40 U.8.C. §276¢c and 18 U.5.C. §874}, and the Contract
Work Hours and Safety Standards Act {40 U.5.C. §§327-
333}, regarding labor standards for federally-assisted
construction subagresments.

10. Will comply, if applicable, with flcod insurance purchase,
requirements of Section 102{a} of the Flood Disaster
Protection Act of 1973 (P.L. 93-234) which requires
recipients in a special flood hazard area to participate in the
pregram and to purchase floed insurance if the total cost of
insurable construction and acguisition is $10,000 or more.

11. Will comply with environmental standards which may be
prescribed pursuant to the following: (a) institution of
environmental quality control measures under the National
Environmental Policy Act of 1969 {(P.L. 91-190) and
Executive Order (EQ). 11514, (b)) notification of violating.
facilities pursuant to EQ 11738; (c} protection of wetlands
pursuant to EQ 11980; (d) evaluation of flood hazards. in
floodplains in accordance with EQ 11988; (e) assurance of
project consistency with the approved State management
program developed under the Coastal Zone Management
Actof 1872 (16 U.S.C. §§1451 et seq.); {f) conformity of
Federal actions ta State (Clean Air) Implementation Plans
under Section 176(¢c) of the Clean Air Act of 1855, as
amended (42 U.5.C. §§7401 et seq.); (g) protection of
underground sources of drinking water under the Safe
Drinking Water Act of 1974, as amended (P.L. 93-523};
and, (h) protection of endangered species under the,
Endangered Species Act of 1973, as amended (P.L. 93-
205}).

12, Will comply with the Wild and Scenic Rivers Act of
1868 (16 U.5.C. §81271 et seq.) related to protecting.
components or potential components of the national
wild and scenic rivers system.

13. Will assist the awarding agency in assuring compliance
with Section 106 of the National Historic Preservation
Act of 1966, as amended (16 U.5.C. §470), EO 11593
(identification and protection of historic properties), and
the Archaeological and Histaric Preservation Act of
1974 (16 U.S.C. §§46%a-1 et seq.).

14. Will comply with P.L. 93-348 regarding the protection of
human subjects involved in research, development, and
related activities suppored by this award of assistance.

15. Will comply with the Laboratory Animal Welfare Act of
1966 (P.L. 89-544, as amended, 7 U.5.C. §82131. et
seq.) pertaining to the care, handling, and treatiment of
warm, blooded animals held for research, teaching, or.
other activilies supported by this award of assistance.

16. Will comply with the Lead-Based Paint Poisoning
Prevention Act {42 U.8.C. §§4801 et seq.} which
prohibits the use of lead-based paint in construction or.
rehabilitation of residence structures.

17. Will cause to be performed the required financial and
compliance audits in accordance with the Single Audit
Act Amendments of 1896 and OMB Circular No. A-133,
"Audits of States, Local Governments, and Non-Profit
Qrganizations.”

18. Will comply with all applicable requirements of all other
Federal laws, executive orders, regulations, and policies
governing this program.

19. Will comply with the requirements of Seclion 106(g} of
the Trafficking Victims Protection Act (TVPA) of 2000, as
amended (22 U.8.C. 7104} which prohibits grant award
recipients. or a sub-recipient from {1} Engaging in severe
forms of trafficking in persons during the. period of time
that the award is in effect (2) Procuring a commercial
sex act during the period of time that the award is in
effect or (3) Using forced |abor in the performance of the
award or subawards under the award.

SIGNATURE OF AUTHORIZED CERTIFYING OFFICIAL

TITLE

|‘fo landa Zerwnon Doloos

Capinel, Seorolary |

APPLICANT ORGANIZATION

DATE SUBMITTED

Stats ol Now Moxaioo Chaoldz-on Youoh and Famolios Dopasoousnt

1071572014 |

Standard Form 4248 (Rev. 7-97) Back

PR/Award # 54138150024
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DISCLOSURE OF LOBBYING ACTIVITIES

Approved by OMB
Complete this form to disclose lobbying activities pursuant to 31. U.5.C.1352

0348-0046
1. " Type of Federal Action: 2. * Status of Federal Action: 3.” Report Type:
l:‘ a. centract |:| a. bid'elfer/apphcation & a. initial filing
g b grant b. initial award El b. matetial change
l:‘ C. cooperative agraement |:| ¢ post-award
I:] d. loan
D e |oan guarantes
I:] f. loan insurance
4. Name and Address of Reporting Entity:
[E Frime l:l SubAwardes
* Name | |
Shonllran, Yeut Do aney Tam b ies DeTarimens
* Street T | . | Sirest 2 [ |
PO Lpaaen, S157
. ; Zi
Congressional District, f known: |
6. " Federal Department/Agency: 7. " Federal Program Name/Description:
Uizl S (TR W TR BN | el L Precoho.l Dmvslowaenl Grent;
CFDA Number, if applicabls: |v| A
8. Federal Action Number, if known. 9. Award Amount, if known:
$| l
10. a. Name and Address of Lobbying Registrant:
Prafix I:l * First Name [ } | Midhle Name l ‘
“ Last Name | i ] Suffix I:l
5
* Street 1 | l Streel 2 | ]
* Oty [ | State | | Zip | ]
b. Individual Performing Setvices (ncluding address it ditterent from Na. 10a),
Prefiv I:l " First Mame |_ .. |Mrddn'e_ Narne | |
* Last Name |_1 ca | Stitfix I:l
* Sireet 1 | l Street 2 | |
* City | | State | | Zip | |
{11 . Informatian requested through. this karm. is authorized by title. 31 U.5.C. section. 1352, This disclosura of lobbying actities is a material representation. of tact . upon. which
reliance was. placed. by the tier above whan the transaction. was made or entered inte... This disclosure. s required. pursuant to. 21.1U.5.C. 1352, This information will be. reported. ta.
the Congress semi-annually. and will be avallable for public inspection.. Any perscn wha fails to file the required. disclosure shall be. subject to.a civil penalty of not less. than.
$10,000 and. not rmove than $100,000 tor. each such failure.
* Signature: |Y-u|anr_.:':. Rerumen Geivoz l
*Name: Prefix l:| *First Name [ "7 | Midale Name |
o ldanss
*Last Name | . ] | Sutix I:l
PRSI N | IR B | Dt}
Title: | Telephone No.: |Date: |-.u..-|.~._.-'zu-..-|
Authorized lor Lacal Reproduction,
.Faderal Use Only: . Standard Form.- LLL (Rev. 7-87)

t50024

PRAwWard ¥ 84188
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Tracking Number:GRANT11762272

OMB Number: 1894-0005.
Expiration Date: 33/31/2017

NOTICE TO ALL APPLICANTS

The purpose of this enclosure is to inform you about a new .
provision in the Department of Education's General
Education Provisions Act (GERA) that applies to applicants
for new grant awards under Department programs.. This
provision is. Section 427 of GEPA, enacted as part of the
Improving America's Schools Act of 1994 (Public Law (P.L.}
103-382).

To Whom Does This Provision Apply?

Section 427 of GEPA affects applicants. for. new. grant..
awards under this program.... ALL APPLICANTS FOR.
NEW AWARDS MUST INCLUDE INFORMATION. IN .
THEIR APFPLICATIONS TO ADDRESS THIS NEW
PROVISION IN. ORDER TO RECEIVE FUNDING UNDER .
THIS PROGRAM.

{If this program is a State-formula grant program, a State
needs to provide this description only for projects or
activities that it carries out with funds reserved for State-level
uses. In addition, local school districts or other eligible.
applicants that apply to the State for tunding need to provide
this description in their applications ta the State for funding. .
The State would be responsible for ensuring that the school
district or other local entity has submitted a sufficient .
section 427 statement as described below.)

What Does This Provision Require?

Section 427 requires each applicant for funds, {other than an
individual person). to include in its. application a description .
of tha steps the applicant proposes to take to ensure
equitable access to, and participation in, its.
Federally-assisted program for students, teachers, and.
other program beneficiaries with special needs. This
pravision allows applicants discretion in developing the
required description. . The statute highlights six types of
parriers that can impede equitable access. or participation:
gender, race, national arigin, color, disability, or age..
Based on local circumstances, you should determine .
whether. these or other barriers may prevent your. students,
teachers, etc. from such access or participation in, the
Federally-funded project or activity. The description in your,
application of steps to be taken to overcome these barriers..
need nat be lengthy; you may provide a clear and succinct

description of how you plan to address those barriers that are
applicable to your circumstances. In addition. the information
may be provided in a single narrative, or, if appropriate, may
be discussed in connection with related topics in the
application.

Section 427 is not intended to duplicate the requirements of
civil rights statutes, but rather to ensure that, in designing
their projects, applicants for Federal funds address equity.
concerns that may affect the ability of certain potential
heneficiaries to fully pariicipate in the project and to achieve,
to high standards.  Censistent with program requirements and.
its approved application, an applicant may. use the Federal
funds awarded to it to eliminate barriers it identifies.

What are Examples of How an Applicant Might Satisfy the
Requirement of This Provision?

The following examples may help illustrate how an applicant .
may. comply with Section 427

{1) An applicant that proposes to carry out an adult literacy
preject serving, ameng others, adults with limited English
preficiency, might describe inits application how it intends to
distribute a brochure about the proposed project to. such
potential participants in their native language..

{2) An applicant that proposes. to develop instructional

materials for classroom. use might describe how. it will make
the materials. available on audio. tape or in braille for students.
who are blind.

{3) An applicant that proposes to carry. out a model science..

program for secondary students and is. concerned that girls..
may. be less likely than boys to enroll in the course, might
indicate. how it intends to. conduct "outreach” efforts to. girls,
to encourage their enrcliment.

We racognize that many applicants may already be
implementing effective steps to. ensure equity of
access and participation in their grant programs, and.
we gppreciate your. cooperation in responding to. the
requirements of this provision.

Estimated Burden Statement for GEPA Requirements

According to the Paperwork Reduction Act of 1985, no persons are required to respond ta a collection of information unless such
collection displays a valid CMB control number.. Public reporting burden for this collection of information is estimated to average
1.5 hours per response, including time for reviewing instructions, searching existing data sources, gathering and maintaining the.
data needed, and completing and. reviewing. the collection of information... The obligation to. respond. to this collection. is required to.
obtain. or. retain benefit {Public Law. 103-382). Send comments regarding the burden estimate or. any other aspect of this collection
of information, including. suggestions. for reducing this burden, to the U.S. Department of Education, 403 Maryland Ave., SW,
Washington, DC. 20210-4537 or email ICDocketMgr@ed.gov. and reference the QMB Caontrol Number. 1894-0005.

Optional - You may attach 1 file to this page.

ThOEREA AT pdf

‘ Delete.Attachmentl View Attachment

PR/Award # 54138150024
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ED GEPA 427 Required Certification

New Mexico’s existing system dedicates substantial resources and effort to ensuring the
inclusion of children with delay or disability, of children from a range of ethnicities (races), and
first generation immigrant children who are dual language learners. These efforts will be
expanded greatly for this project, around issues New Mexico has prioritized in its efforts —
disability, race, and dual language learners (national origin). The following items, from our
project narrative, describe some of the initiatives. existing policies, and system components that

will ensure inclusion of children from these two types of barriers that are addressed in Section
427.

To ensure that all families are informed of the opportunity and cncouraged to enroll their
children in available programs, Early [.earning Providers will be encouraged to post flyers and
place registration materials in WIC offices, businesses, community buildings including chapter
houses and tribal government offices, and BIE schools. All PreK program marketing and
registration materials will be provided in English, Spanish, and Diné (Navajo). as needed.

PreK program staft must assess each child with a developmental screening instrument
that includes a social-emotional component prior to the third month of attendance. Programs
must screen for early detection of children at risk for developmental delay and/or disability.
When possible, the dominant language of the child will be used during screcning. Appropriate
referrals must be made to address all identified concerns. All developmental screening
instruments must be valid, reliable, non-biased, linguistically and culturally appropriate, and
individually administered by trained personnel.

This funding will allow the project Hub to develop and deliver additional training
statewide in essential areas such as early literacy, early childhood mental health, dual language
learners, children with special needs, family engagement, and transition. Online training
modules will also be developed to accommodate the ever- increasing demands of the early
childhood worklorce in a rural state. All state-level training funded through this grant will be
developed and integrated into the Hub’s statewide training and technical assistance system.

Two new ambitious strands that will improve program quality are:

PR/Award & 54138150024
Page 10



1. Development of training for elementary principals using the newly revised competencies
from the National Association for Elementary School Principals, and
2. Development and implementation of a stratcgic plan for the recruitment and inclusion of

children with disabilities.

UNM Health Sciences Center for Development and Disability has been contracted from
the first year to support a network of Inclusion Specialists to provide specialized

coaching/consultation to programs when confronted with children who have special needs.

Embedded in our system is an emphasis on inclusion of children with disabilities
and Dual Language Learners. The FOCUS Criteria is based upon the principles of the Full
Participation of Each Child, which expands the definition of inclusion and refers to the
range of approaches that promote full engagement in play, learning, development, and a
sense of belonging for each child. The rationale for this, particularly in New Mexico, is that
“Every child in New Mexico has diverse strengths rooted in his or her family’s unique
culture, heritage, language, beliefs, and circumstances. Early learning programs that
support the full participation of every child build on these strengths by promoting a sense
of belonging, supporting positive social relationships, and enabling families and
professionals to gain advocacy skills that positively impact the life of every child”. (State of
New Mexico Children, Youth and Families Department, 2010) In FOCUS, full participation is
addressed in four areas: 1) how families are engaged in the development and learning of
their children (family engagement), 2} how inclusive practices are implemented for young
children with developmental delays and disabilities, 3) how the cultures and languages of
each child, including young dual language learners {DLLs) are reflected and supported, and
4) how focused attention is paid to promoting social relationships” (New Mexico PreK
FOCUS Criteria, Appendix G).

In addition to consultants being availablc to programs, the UNM Health Sciences Center
for Development and Disability is funded to provide Inclusion Specialists as a resource for all
early childhood care and education programs in the state. These Specialists are funded through
the Child Care Development Block Grant, but are available to any early learning program. The

provide consultation for both program staff and families when there are questions or concerns
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regarding children with special needs. In New Mexico, these concerns are most often based on
children socio-emotional needs. Therefore, this year Early Childhood Mental Health clinicians
will be added to the consultant pool. To ensure that New Mexico PreK programs are integrating
children with special needs, this project will fund the UNM Center for Development and
Disabilities to develop and implement a plan for the recruitment and inclusion of all children

with disabilities into the NM PreK sites.

(b)(6)

Dan Haggard i i
Deputy Director for Program, Early Childhcod Services Division, and Project Director

Children, Youth and Families Department

October 14, 2014
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CERTIFICATION REGARDING LOBBYING

Certification for Cantracts, Grants, Loans, and Cooperative Agreements

The undersigned certifies. to the best of hig or her knowledge and belief, that:

(1) No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, tc any
persen for influencing or attempting to influence an officer or employee of an agency, a Member. of
Congress, an aofficer ar employee of Congress, or an employee of a Member of Congress in connection with
the awarding of any Federal contract, the making of any Federal grant, the making of any Federal loan, the
entering into of any caoperative agreement, and the extension, continuation, renewal, amendment, or
modification of any Federal contract, grant, lean, or cooperative agreement.

(2) if any funds other than Federal appropriated funds have been paid or will be paid to any person for
influgncing or attempting to influence an officer or employee of any agency, a Member of Congress, an.
officer or. employee of Congress, or an employee of a Member of Cangress in connection with this Federal
contract, grant, loan, or coaperative agreement, the undersigned shall complete and submit Standard.
Form-LLL, "Disclosure of Lobbying Activities," in accordance with its. instructions.

(3). The undersigned shall require that the language of this certification be included in the award documents
for all subawards at all tiers {including subcontracts, subgrants, and contracts under grants, leans, and
cooperative agreements) and that all subrecipients shall certify and disclose accordingly. This certification
is a material representation of fact upon which reliance was placed when this transaction was made or
entered into. Submissian of this certification is a prerequisite for making or entering into this transaction
impased by section 1352, title 31, U.S. Code. Any person who fails to file the required certification shall be
subject to a civil penalty of not less than $10,00 0 and not more than $100,000 for each such failure.

Statement for Loan Guarantees and Loan. Insurance
The undersigned states, to the best of his or her knowledge and belief, that:

If any funds have been paid or will be paid to any person for influencing or attempting to influence an officer
or employee of any agency, a Member of Congress, an officer or employee of Congress, or an employee of
a Member of Congress in connection with this commitment providing for the United States to insure or
guarantee a lean, the undersigned shall complete and submit Standard Ferm-LLL, "Disclosure of Lobbying
Activities,"” in accordance with its instructions. Submission of this statement is a prerequisite for making or
entering into this transaction imposed by section 1352, title 31, U.S. Code. Any person who fails to file the
required statement shall be subjec t to a civil penalty of not less than $10,000 and not more than $100,000
for each such failure.
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Project Abstract
2014 Preschool Development Grants — Expansion Grants
State of New Mexico Children Youth and Families Department
*  Overview
The federal Preschool Development  Expansion Grant competition provides New Mexico with
an opportunity to create an ambitious and achievable plan to ensure that many more four-year-
old children have access to improved early learning programs and enter kindergarten with the

skills, knowledge and dispositions they need to be successful..

* Project Objectives and Activities

Necw Mcxico’s Preschool Development-Expansion Grant proposal has five primary goals to
incrcasc quality and access to high-quality preschool programs:

(1) Build on the state’s commitment to high-quality preschool programs to expand access
to High-Quality Preschool Programs. New Mexico’s State Preschool Program, New Mexico
PreK, 1s a voluntary program created by the Pre-Kindergarten Act of 20065 and jointly
administered by the Children Youth and Families Department (CYFD) and the Public Education
Department (PED). . The purpose of New Mexico PreK 1s to ensure that every child in New
Mexico has the opportunity to attend a high quality childhood program before entering
kindcrgarten. . It 1s cxpected that New Mexico’s cligibility of receiving up to $12.5 million per
ycar. for four years will result in up to 1,000 additional children served in New Mexico PreK in
at lcast 50 classrooms within the identified 1ligh-Nced Communities.

(2) Expand high-quality preschool programs in high-need communities to increase
preschool program slots in New Mexico’s identified Early Childhood Investment Zone
communities. Thirty-five schoel districts (of 89 statewide)} have been identified as New Mexico
Early Childhood Investment Zones based on both socio-ecological factors and public school
factors that indicate higher levels of risk for school failure. Communities within the Early
Childhood Investment Zones will be funded to cither expand cxisting New Mcexico PreK slots
or creatc ncw New Mexico PreK programs through a competitive proposal process.
(3) Ensure quality in New Mexico preschool programs by implementing:

*  FOCUS, New Mexico’s Tiered Quality Rating and Improvement System;

*  Common Program Standards across all publicly funded New Mexico PreK Programs;

PR/Award & 54138150024 1
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New Mcexico.

*  Comprehensive Assessment System as the basis for continuous quality improvement;

*  The New Mexico Kindergarten Entry Assessment (KEA); and

*  The New Mexico early learning data system providing information for educators,

families and policymakers.

{4) Collaborate with our Subgrantee, Regional Education Cooperative (REC) IX to ensure

strong partnerships. REC 1X is an cducational consortium serving scveral rural districts within

pereentage of cligible children scerved in High-Quality Preschool Programs during cach year of

the grant period, beginning no later than the end of year one of the grant period, through the

creation of new and expanded programs in the Early Childhood Investment Zones.

(5) Align the state’s High-Quality Preschool Programs within a birth through third grade
continuum. New Mexico PreK Programs will meet age appropriate standards and expectations

that fit within the growth, dcvelopment and learning benchmarks of New Mexico’s Early

Learning Guidclines for children birth to cight years old.

Proposed Project Outcomes

REC IX will work with preschool programs to incrcase the number and

a) Scrve more children 1n High-Quality Preschool Programs in Early Childhood Investment

Zoncs including small, rural, and tribal communitics

b) Increase the percentage of students ready for kindergarten

¢) Identify more children in need of early intervention through increased screenings and
provide services

d) Increase parental engagement

¢) Improve classroom environments and children and adult interactions

) Increasc inclusion of students with disabilitics and dual language lcarncrs

g) Incrcase workforce competencics through high-quality professional development and

university scholarships

Names of other organizations for Collaboration: New Mexico Public Education
Department; Regional Education Cooperative 1X; UNM Continuing Education, New

Mexico Association for the Education of Young Children.
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Preschool Development Grants Program — Expansion Grants Application
October 2014

A. Executive Summary

Introduction

It i5: now commonly accepted that high-quality carly carc and cducation play an important
role in preparing children for success and Icad to higher levels of educational attainment, carcer
advancement and earnings. Many of our children in New Mexico enter elementary school
without the basic skills necessary for success. For example, over the past four years, more than
599% of the children entering kindergarten do not have the literacy skills required for them to be
considered “ready” for school (Public Education Department, 2014). For the past twenty years,
data repeatedly confirms that children in New Mexico are at risk for school failure, for
involvement with the juvenile justice system, for substance abuse, for teen pregnancy, and other
indicators of school failure.

Currently, 62% of New Mexico’s eligible children are not served in any type of preschool
program (Kids Count, 2014). The federal Preschool Development-Expansion Grant competition
provides New Mexico with an opportunily to create an ambitious yet achievable plan (o ensure
that many more four-year-old children have access to improved early learning programs and
enter school with the skills, knowledge and dispositions they need to be successful. .

New Mexico’s Preschool Development-Expansion Grant proposal includes tive primary
goals. All five goals are based on our commitment to ensure that every child has equitable access
to appropriate services and supports that acknowledge their uniqueness and enable them to reach
their full potential. To increase quality and access to high-quality preschool programs, the five
goals of New Mexico’s proposal are 1o (1) Build on the state’s commitment to high-quality
preschool programs by expanding access to New Mexico PreK and other preschool programs
meeting the high-quality standards; (2) Expand high-quality preschool programs in high-need
communitics to increasc preschool program slots in New Mexico’s identified Early Childhood
Investment Zonc communitics; (3) Ensure quality in New Mcxico preschool programs through
the continued implementation of approved quality initiatives such as FOCUS, the New Mcxico
Kindergarten Entry Assessment {KEA) and enhanced utilization of the New Mexico early

learning data system; (4) Collaborate with New Mexico's Subgrantee, the Regional Education

New Mexica Children, Youth and Families Department 2
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Cooperative IX. to ensure strong partnerships and aligned services; and (5) Align New Mexico’s

high-quality preschool programs within a birth through third grade continuum. Taking each goal

in turn, it is clear that New Mexico’s current early childhood infrastructure is ripe for expansion

with the continued quality requirements of the Preschool Development Expansion Grant. .

(1) With the increascd funding and matching state dollars, New Mcxico will build on the
state’s commitment to high-quality preschool programs by expanding access to NM
PreK.

New Mexico has a history of investing in carly childhood programs to ¢nsurc that cach and
every child has the opportunity to reach their full potential. In the past 4 years (over the course of

Governor’s Martinez’s first teri), both the number of children receiving PreK and the

investment made has more than doubled. Most recently, the General Appropriations Act of 2014

increases. funding for early childhood initiatives by 4o -4 14 percent increase over FY 14
appropriations. For FY 15, New Mexico made available Ebi{b){'” for key early childhood
b)) [GIIEY]

programs. The increased funding includes $ more for prekindergarten at §

e
) S{b){4) (b){4)

more for home visits to

more for childcare assistance, and §

families with infants. The early childhood total also includes $9.4 million the state will receive
annually for [our years [rom the Federal Race to the Top-Early Learning Challenge federal grant
for a childcare quality rating system and professional development.’

.. With the Governor’s support and the incredible opportunity that the Race to the Top-Early
Learning Challenge grant provided, New Mexico enhanced the existing New Mexico PreK
program through the implementation of high-quality. initiatives.> New Mexico’s High-Quality.
Preschool Program, New Mexico PreK, is a voluntary program jointly administered by the
Children, Youth and Families Department (CYFD) and the Public Education Department (PED).
The Preschool Development Grant-Expansion Grant will provide funding to expand New
Mexico PreK services and serves the executive priority of granung every child in New Mexico
the opportunity to attend. a high quality early childhood program before entering kindergarten
through: (1) increasing access to voluntary, high-quality early education; (2) prioritizing the

enrollment of children without access to high quality programs; (3) providing developmentally

' LFC Results First: Evidence-Bused Options to. Improve Outcomes (New Mexico Legislative
Finance Committee, 2014), 1.

2 Created by. the Pre-Kindergarten Act of 2005as evidenced in Appendix C

New Mexico Children, Youth and Families Department 3
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appropriate activities for NM children; (4) focusing on school readiness; (5) expanding early

childhood community capacity; (6) providing PreK programs based on the comprehensive

framework as described in the NM PreK Programs Standards; and (7) supporting linguistically
and culturally appropriate curriculum.

If awarded the Preschool Development Grant-Expansion Grant, New Mexico is
committed to matching at least 72; of the grant funds with state funds. At first glance, it is
anticipated that New Mexico’s cligibility of recciving up to $12.5 million per year for four ycars
will result in as many as 1,000 additional children served in New Mexico PreK in at least fifty
classrooms within the already identitied High-Need Communities. This expansion is wholly
consistent with the current course of early childhood education in New Mexico.

(2) If awarded the Preschool Development Grant, New Mexico will expand high-quality
preschool programs in high-nced communitics to increase preschool program slots in
New Mexico’s identified Early Childhood Investment Zone communities.

In 2012 the Children, Youth and Families Department, the Department of Health, and the
Public Education Department identified both socio-ecological factors and public school factors
that indicate higher levels of risk for school success. Thirty-five school districts were 1dentified
as New Mexico Early Childhood Investment Zones where children are at greatest risk for not
achieving school success.

The Preschool Development Grant-Expansion Grant provides New Mexico the opportunity
to increase access to quality early education programs in a4 mixed delivery system that can
support the likelihood of school and lite success for children living within the Early Childhood
Investment Zones. Communities within the Early Childhood Investment Zones will be prioritized
to receive additional funding to expand New Mexico PreK slots. Additionally, New Mexico is
committed to invest more than 50% of these funds to create new preschool slots in these high
risk areas.

(3) The Preschool Development Grant funding will further ensure quality in New Mexico
preschool programs by assisting the sustainability of approved quality initiatives such
as FOCUS and the New Mexico Kindergarten Entry Assessment (KEA) and by
enhancing utilization of the New Mexico early learning data system.

Onc of the key initiatives implemented as a result of the Race to the Top funding is

FOCUS (on voung children’s learning). Validated by Child-Trends, an internationally-

New Mexico Children, Youth and Families Department 4
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recognized early childhood research organization, FOCUS is New Mexico’s Tiered Quality
Rating and Improvement System (TQRIS) (Appendix F). FOCUS is designed to meet a number
of early childhooed education priorities by (1) focusing on children’s learning through the
implementation of New Mexico’s authentic observation documentation  and curriculum,
planning process based upon the recently revised New Mexico Early Learning Guidelines: Birth
through Kindergarten, New Mexico’s Early Learning and Development Standards (Appendix
D); (2) implementing common program standards across all publicly funded Early Learning and
Devclopment Programs that include child and program asscssment, curriculum planning, carly
childhood educator qualifications, health promotion practices and family engagement’; and (3)
utilizing a common Comprehensive Assessment Systen as the basis for continuous guality
improvement in all Early Learning and Development Programs including Child Care, Home
Visiting, Head Start, Early Head Start, New Mexico PreK, Early Intervention through the Family
Infant Toddler (FIT) program and Early Childhood Special Education.

Another key quality initiative is the Kindergarten Entry Assessment (KEA), which uses
the kindergarten rubrics in the New Mexico Early Learning Guidelines: Birth through
Kindergarten as the criteria for a Kindergarten Readiness Assessment to be used in all New
Mexico public schools. This authentic assessment process will not only provide policy-makers
with important data regarding the effectiveness of early learning programs, but will provide
kindergarten teachers with critical information regarding children’s learning that can be used to
inform curriculum planning and differentiated instruction. The KEA will assess what entering
students know and can do in relation to the kindergarten standards for learning described in the
New Mexico Early Learning Guidelines: Birth through Kindergarten. The Guidelines are aligned
with the state’s kindergarten Common Core State Standards in English language arts and
mathematics. The outcomes and indicators for kindergarteners that are described in that
document are linked to learning in seven developmental domains: (1) physical development,
health, and well-being; (2) literacy; (3) numeracy (4) aesthetic creativity; (3) scientific
conceptual understanding; (6) selt, family and community; and (7) approaches to learning.
Following training on administering and scoring the KEA, kindergarten teachers will observe

students as they cngage 1n a varicty of classroom activitics and usc a scoring rubric to assign a

3 These program standards include all of the structural elements of a High-Quality Preschool
Program as cvidenced in Appendix H.

New Mexico Children, Youth and Families Department 5
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rating that describes their leve] of performance on a set of target behaviors. They then enter the
information about each child into a secure database. Once all student-level assessment data are
entered, teachers will be able to run queries that can help them differentiate instruction and
communicate with families.

The KEA is an authentic assessment that will provide kindergarten teachers with critical
information regarding children’s learning that can be used to inform curriculum planning and
differentiated instruction. Doing so will help to ensure that cach student’s unique lcarning
need(s) arc met. KEA data also can be shared with familics interested in fostering their children’s
learning.

Another executive priority and key component of the Race to the Top funding is the
development and utilization of the New Mexico early learning data system. This innovative data
system 1s designed to provide educators, families, and policymakers with essential tools to (1)
provide the most current information educators need to nurture and teach the children in their
programs; (2) empower families with the information they need in the order to make informed
choices about which programs are best for their young children; (3) track young children’s
development and progress as they are increasingly ready for school; (4) measure the quality of
and improvement in all of New Mexico’s early learning and development programs; (5) assess
the status ol young children as they enter kindergarten; and (6) follow students from their earliest
entollment in early childhood programs through entrance into kindergarten, elementary, middle
and high school, higher education and the workforce.

As FOCUS, the KEA, and development of the early learning data system demonstrates,
New Mexico is vested in high-quality early childhood initiatives. The requirements of the
Preschool Development Expansion Grant closely align with the current executive priorities and
the award will provide more children and families access to these various voluntary educational
services.

(4) New Mexico will continue to collaborate and partner with the Regional Education
Cooperative IX as the Subgrantee to cnsure strong partnerships.
The Regional Education Cooperative (REC) IX is an educational consortium serving several
rural districts within New Mexico. REC IX has committed to working with preschool programs
to increase the numbcer and percentage of cligible children served in high-quality preschool

programs during each year of the grant period, beginning no later than the end of year one of the

New Mexico Children, Youth and Families Department 6
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grant period, through the creation of new and expanded programs in the Early Childhood
Investment Zones. REC IX was selected as the Subgrantee for several reasons. Region IX has a
long history of providing early childhood services. They are a Head Start grantee and have
served as a contractor for early childhood services for 4 number of years. Both the Children,

Y outh and Families Department and the Public Education Department have an established
working relationship with REC IX. The Subgrantee is similar to quasi-governmental agencies or
carly childhood foundations clsewhere. The statc departments are able to flow funds to Region
IX through interagency government agreements (IGAs) and are subject to the same procurcment
rules as state agencies.

At least 95% of the federal grant funds will be subgranted to REC IX over the grant period. .
Communities within the New Mexico Early Learning Investment Zones will apply through a
request for application {(RFA) process, no later than the end of year one of the grant, for funding
to expand or put in place new PreK programs meeting all of the identified standards for High-
Quality Preschool Programs in their respective high-need communities. All PreK program
marketing and registration materials will be provided in English, Spanish, and Diné, as needed.
To ensure that all families are informed of the opportunity and encouraged to enroll their
children in available programs, Early Learning Providers will be encouraged to post {lyers and
place registration materials in WIC offices, businesses, community buildings (including chapter
houses and tribal government offices), and BIE schools. |
(5) The Preschool Development Expansion Grant will align the state’s high-quality

preschool programs within a birth through third grade continuum.

New Mexico’s Early Learning Guidelines laid the foundation upon which the state intends to
build. The Guidelines are aligned to the five domains of school readiness set forth in this
application, and additionally, are aligned to the current New Mexico content standards. An
initial crosswalk of the Common Core State Standards (which New Mexico adopted in October
2010) showed strong alignment (o the Early Learning Guidelines. An external alignment of the
New Mexico content standards and Early Learning Guidelines has been completed by WestEd. .
This alignment will be used to support the vertical integration of Early Learning and
Development Programs to the cxpectations we have for our kindergarten students.

Building on carly literacy skills, Ncw Mexico's carly reading initiative, New Mexico

Reads to Lead, provides a consistent approach for districts and schools to ensure that children

New Mexico Children, Youth and Families Department 7
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can read by the end of third grade—giving them essential skills for future career and college
success. The New Mexico Reads to Lead Initiative funds a reading K-3 Formative Assessment
System provided to districts at no cost. It also provides regional and district reading coaches,
supports for intervention, and professional development for parents, teachers, reading coaches,
and administrators. The statc’s commitment to supporting increascd student achicvement in
grades K-3 is evidenced by the state funding provided to the Reads to Lead program including

b))
®) in 20122013, ${®@ in 2013-2014. and ¢ in 2014-2015.

Conclusion

As articulated above, Governor Martinez’s early childhood education priorities are
consistent with the priorities set forth in the Preschool Development Expansion grant guidelines
and application. Reiterating, New Mexico meets the grant’s “Absolute Priority 17 because New
Mexico 1s committed to increasing access to high-quality preschool programs in the already
identified high-nced communities; and New Mexico mects “Absolute Priority 27 becausc we arc
a Race to the Top — Early Learning Challenge State and have made monumental strides in the
development and implementation of high-quality initiatives and data systems. In addition to
meeting the “Absolute Priorities,” New Mexico also meets the “Competitive Preference
Priorities 1, 2 and 3™ (1) New Mexico will match grant dollars with state funds; (2) over the last
four years, New Mexico’s executive and legislative branches have invested in early childhood
education demonstrating statewide support of a continuum of early learning and development;
and (3) with the expanded funding, New Mexico i1s committed to invest more than Aa of the
estimated $12.5 million over four years to create new high-quality preschool slots in the high-
risk areas.

As evidenced in the letters of support submitted by the Legislature, New Mexico has had
significant support from the legislature throughout the history of New Mexico PreK.* Even in
years when other states were cutting funding or eliminating their prekindergarien programs, New
Mexico experienced expansions. Governor Martinez is proud of our prekindergarten program
and its outcomes and along with the legislature, the Children, Youth, and Families Department,
and the Public Education Department is committed to continuing the investment in high-quality

initiatives and cvidenced based carly childhood programs that enhance cducation and overall

* Included are letters of support from the Legislative Finance Committee and the Legislative
Education Study Commitiee

New Mexico Children, Youth and Families Department hy

PR/Award & 54138150024
Page e25



well-being for New Mexico’s children. The recent expansion of New Mexico PreK, increased
investments in childcare and home visiting, and the creation of the New Mexico Reads to Lead
initiative provide clear evidence that the Martinez administration is fully committed to
supporting all of our states young learners. New Mexico stands ready. to further expand PreK
through the Preschool Development Grant Program — Expansion Grant to our students most in

need to ensure that all students are ready for success once they enter Kindergarten..

Map of New Mexico Investment Zones

New Mexico Children, Youth and Families Department
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B. Commitment to State Preschool Programs

The extent to which the State has demonstrated its commitment to develop or enhance the
State Preschool Program infrastructure and its capacity to both dcliver and increase access to
High Quality Prcschool Programs for Eligible Children, is cvidenced by--
(1) State Early Learning and Development Standards:

s The New Mexico Early Learning Guidelines: Birth through Kindergarten, were
developed by New Mexican early educators and nationally known experts. The hundreds
of practitioners, advocates, and faculty who contributed to their development are working
with young children from a variety of programs across the early childhood system in the
state, including but not limited to: Family Child Care, Center-based Child Care, Home
Visiting, Early Intervention, Early Head Start, Head Start, New Mexico PreK, Early
Childhood Special Education, Preschool, Kindergarten, Training, Technical Assistance,
and Consultation Programs and Higher Education. The New Mexico Early Learning
Guidelines provide a common vocabulary to describe children’s growth, development
and learning. They are formatted in 4 continuum to help educators and families see an
individualized picturc of each child’s capabilitics. The New Mexico Early Learning
Guidelines reflect current brain research and early childhood best practices. Educators in
early education programs spanning birth through PreK utilize the New Mexico Early
Learning Guidelines, as the foundation for the alignment of systems and improvement of
program quality.

¢ The kindergarten rubrics in the New Mexico Larly Learning Guidelines will be used as
the criteria for the Kindergarten Readiness Assessment (o be piloted in School Years
2014-16 and to be used in all New Mexico public schools beginning in School Year
2016-2017. Revisions to the New Mexico Early Learning Guidelines (essential indicators
and rubrics) have recently been made as part of the alignment and validation process by
WestEd, an organization contracted by the State to develop the Kindergarten Readiness,
Asscssment..

e Necw Mcxico's FOCUS: Essential Elements of Quality criteria and TQRIS program arc
focused on children’s learning outcomes through the full implementation of New

Mexico's Authentic Observation Documentation and Curriculum Planning Process, using

New Mexico Children, Youth and Families Department 10
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the New Mexico Early Learning Guidelines: Birth through Kindergarten, as early
lcarning critcria. (Appendix D)
(2) The State’s financial investment, if any, and the estimated number and percentage of
children, including if known, the estimated number and percentage of Eligible Children, served

in State Preschool Programs over the last four years;

e The State Legislature has made a financial investment to the New Mexico’s PreK
Program commitment ycar after ycar since the cnactment of the PreK Act of 2005, In
last year’s Legislative Finance Committee Report, released on September 23, 2013, they
reported that “Children who participated in NM PreK do significantly better in third
grade reading and math than their peers who did not participate or peers that participated
in child care. Similarly, PreK participants, when compared with peers who did not
participate in PreK and peers who participated in child care, tend to have higher
proficiency rates on the Standards Based Assessment and are less likely to participate in
special education by third grade.”

e Inthe final PreK program evaluation report released by NIEER in 2010, titled, “The New
Mexico PreK Evaluation: Results from the Initial Four Years of a New State Preschool
Initiative,” their overall finding is that New Mexico PreK improves children’s readiness
for kindergarten in key academic areas—language, literacy, and mathematics, across
dilferent types of PreK settings (public and non-public early care and education entities). .

¢ By statute and rule, the New Mexico PreK Program 1s jointly administered by two state
agencies—the New Mexico Public Education Department and the Children Youth and
Families Department. Both agencies has demonstrated the success of the program by,
carefully budgeting funds to serve more children each year and to provide support
services, such as; teacher and administrator trainings, consultation services and
opportunities for teachers to receive AA and BA degrees and licenses in early childhood
education. Table B below shows the New Mexico PreK Program annual funding amounts

for the last four years and the number of cligible children served.

New Mexico Children, Youth and Families Department 11
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FY10 FY11 FY12 FY13 FY14

CYFD

b)4)

PED

Total

(3) Enacted and pending legislation, policics, or practices that demonstrate the State’s current

and future commitment to increasing access to High-Quality Preschool Programs for Eligible

Children;

During the 2005 legislative session, the New Mexico legislature passed the New Mexico
Pre-Kindergarten Act (Children’s Code, Article 23, Sections 32A.23.1.8 NMSA 1978)
and provided funding to develop and implement voluntary pre-kindergarten programs to
advance childhood development and readiness throughout New Mexico. The New.
Mexico PreK program provides voluntary, state-funded PreK programs for children who
turn four years old before September 1% and are not age-eligible for kindergarten. By law,
the PreK program must address the total developmental needs of preschool children,
including physical, cognitive, social, and emotional needs, and shall include health care,
nutrition, safety, and multicultural sensitivity. The Public Education Department and the
Children Youth and Families Department have joint responsibility for the administration
and 1implementation of the PreK program. Allocated [unds are divided evenly between
the two departments and the Public Education Department {funds school districts and
charter schools while the Children Youth and Families Department funds other eligible
providers for pre-kindergarten services.

Rather than New Mexico PreK being a categorical program based upon income
eligibility, New Mexico remains committed to it being a voluntary program serving all
children in communitics where children are determined to be most at risk. This
commitment is cxemplitied in the New Mexico PreK Act: “Prekindergarten scrvices may.
be provided by public schools and private providers on a per-child reimbursement rate in
communities with public elementary schools that are designated as Title I schools and
have at least sixty-six percent of the children served living within the attendance zone of

a Title I elementary school.”
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e Sincc the PreK program was funded in 2005, New Mexico PreK has been a half-day
program, funded to operate for half days based on the public school calendar. This
School Year 2014-2015, New Mexico PreK has been funded to implement a pilot for
some of the half-day PreK programs to provide a full-day preschool program. As a result,
the extended-day pilot now serves a total number of 1,765 PreK students. Program hours
for an extended-day program are 900 instructional hours plus 90 hours for parent
engagement activities and planning, as opposed to a half-day program that provides 450
instructional hours plus the same 90 hours of parcnt cngagement and planning. The per-
child reimbursement ratc was doubled to 86,000 for these extended-day pilot programs.
Program staff will report student observation/assessment data three imes in the year
rather than only two times and the benefits of the pilot will be shared with legislators at
the end ol the current school year.

(4) The quality of existing State Preschool Programs, as evidenced by policies and program data
that demonstrate the State’s commitment to the components of a High-Quality Preschool
Program; compliance with Program Standards; and support for program monitoring and
improvement, which may be accomplished through the use of a TQRIS:

Using the State’s existing New Mexico PreK Program, which has been proven 1o be
successtul, the State commits to expanding the accessibility of the components ol this High
Quality Preschool Program to more children. .

The federal Race to the Top/Early Learning Challenge Fund Grant, which was received
two years ago, provides New Mexico with an opportunity to build a coordinated system of early
learning and development to ensure that many more children from birth to age five have access
to dramatically improved early learning programs and enter school with the skills, knowledge
and dispositions they need to be successful.

Building upon the proven success of the existing New Mexico PreK Program and
implementation of FOCUS (on children’s learning), New Mexico’s third generation Tiered
Quality Rating Improvement System (TQRIS), New Mexico will provide early childhood
program personnel with the criteria, tools and resources necessary to improve the quality of their
program (Appendix F). These quality improvements focus on children’s growth, development,
and Iearning so that cach child has an cquitablc opportunity to be successtful when they enter

school. The early learning program criteria within the FOCUS Essential Elements of Quality
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provides a framework for programs as they strive to make quality improvement efforts. The
FOCUS Essential Elements of Quality criteria also serves as the basis for a self-assessment or
continuous quality improvement process. used to encourage program leadership and self-
determination. Through this process, programs will determine their own program’s level of
quality as being: “quality”, “high quality”, or “cxemplary”. Together, the New Mexico Early
Learning Guidelines: Birth through Kindergarten (Appendix D), the PreK Program Standards
{Appendix H) and the FOCUS: Essential Elements of Quality providc:

e Common Early Learning Standards, standardized criteria for a common Authentic

Obscrvation Documentation Curriculum Planning Process,.

¢ Common Early Learning Program Standards, a standardized process for Continuous

Quality Improvement and standardized criteria for a common quality rating and

improvement system.

And, the FOCUS framework is also closely aligned with the New Mexico Prolessional
Development System, a standardized early childhood workforce knowledge and competency
framework with a corresponding progression of credentials named the Common Early Childhood
Professional Development Standards.

Just as the NM Early Learning Guidelines provide a framework of criteria regarding
children’s growth, development and learning that educators rely on to plan curriculum, the
FOCUS: Essential Elements of Quality provide a framework of criteria that program personnel
can use 1o plan quality improvements to their program.

Through the implementation of FOCUS, the state’s Early Learning Standards, PreK
Program Standards, and Early Childhood Professional Development Standards merge..
Altogether, they are designed to ensure that many more children have access to dramatically
improved preschool programs so that they enter school with the skills, knowledge and
dispositions they need to be successful. Through the use of a program improvement and quality
rating system, carly Icarning programs will increasc their ability to focus on children's learning,
improve their practice, and as a result of that improvement in practice, improve each child's
kindergarten readiness.

(5) The State’s coordination of preschool programs and services, in partnership with 1ts Early
Learning Advisory Council, with other State and Federal resources that may be used to serve

preschool children, including, if applicable, programs and services supported by Title I of the
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ESEA, part C and section 619 of Part B of IDEA, subtitle VII-B of the McKinney-Vento Act, the
Head Start Act (42 U.S.C.9831 et seq.), and the Child Care and Development Block Grant Act of
1990 (42 U.S.C. 9858 et seq.):

The New Mexico Early Childhood Care and Education Act was created in the 2011 New
Mexico Legislative Session. The Act established the New Mexico Early Learning Advisory
Council, known as, the Early Learning Advisory Council (ELAC). The Early Learning Advisory
Council has been appointed by New Mexico’s current Governor. It has representation from local
education agencies, the business sector, early childhood care and education programs, Head
Start, and states agencies — Children, Youth, and Families Department, Public Education
Department and the Department of Health. The ELAC established a plan for the transformation
of seven major early childhood care and education systems into a “system of systems™. It was
this plan that the Early Childhood Care and Education Act was based upon. The Early Learning
Advisory Council adopted as its goal that: ‘Every child in New Mexico will have an cqual
opportunity for success in school, based upon equitable access to an aligned and high quality
early learning system.” To achieve this goal, they set the following five objectives:

¢ [Establish an integrated data system with two primary components that will allow to
correlate services being provided with results based accountability measures — a unique
identifier system and a data warehouse.

¢ Establish an aligned early learning system with programs that are more etficiently and
intentionally [unded so that all families have consistent access to a seamless

continuum of appropriate services, with assurance that children who are most at risk

for school failure have equitable access to the highest quality programs.

o Increase the participation of children (especially those who are most at risk for school

 failure) in the highest quality programs.
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New Mexico’s Early Learning System of Systems

Ages
Four to
Prenatal Birth to One Two Three Kindergarten
One Entry
HOME VISITING
IDEA Part C IDEA PartB
Early Intervention - NM FIT EC Special Education
PROGRAM
Child Care
Early Head Start
NM PreK

New Mexico's ELAC, Race to the Top, and this federal preschool plan are ALL based on the

commitment to create an early care, health and education “system of systems” that

transforms disconnected, siloed programs that historically have labeled and segregated

children because of categorical funding streams into a coordinated system. The system

focuses on the building of high-quality, comprehensive, community specific programs

with a continuum of integrated services. This plan is based on the belief that

community programs are able to work together when provided with a common focus —

ensuring that every child has equitahle access to appropriate services and supports that

acknowledge their uniqueness and enable them to reach their full potential.

Due to the committed support of business leaders, early childhood practitioners,

legislators, government officials and community members, New Mexico has created an efficient

and cohesive infrastructurc, supported by the appropriate policics and legislation, to effectively

suppert the delivery of high quality carly childhood carc and education to children and their

families. Through this infrastructure of support, the Children Youth and Families Department has

developed a sophisticated third-generation TQRIS for center-based licensed (child care and Head

Start) programs. Based on this, the Public Education Department and Children Youth and
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Families Departments has now completed the development of the New Mexico Preschool
FOCUSITQRIS (Appendix ) system that will be piloted in January 2015 by PreK programs,
Title I early childhood programs (which follow the NM PreK model), and Special Education
(“6197) preschool programs, in the public schools.

The integration of “619” programs will be expedited because the state-funded PreK
program has many inclusive classrooms providing services to children with disabilities alongside
their typically developing peers.

PrcK programs serve homeless children and provide the necessary support and services
they may need. PreK programs in the two largest metropolitan areas are integrated into agencies
specifically serving the homeless population.

The State FOCUS implementation Team includes representation from staff responsible
for the implementation of the following programs: Title [ early childhood programs, Part C and.
section 619 of Part B of IDEA, Head Start, and child care. The team meets monthly to plan and
carry out the FOCUS implementation plan.

New Mexico’s early learning reform agenda will fully implement the FOCUS TQRIS as
the most effective strategy for achieving bold systems reform. New Mexico is ready for this
reform. The solid and sustained experiences of the past twenty years have provided the
knowledge and understanding ol systems change required 1o establish bold yet achievable
objectives.

ALL state-funded NM PreK programs will be part of the FOCUS/TQRIS system..
Therefore, in keeping with the commitment for there to be one NM PreK program, federally-
funded NM PreK programs will have the contractual obligation to participate in the FOCUS
TQRIS as well.

(6) The State’s role in promoting coordination of preschool programs and services with children
(including child health, mental health, lamily support, nutrition, child wellare) and adult
education and training sectors:

The New Mecxico PreK program is jointly administered by Public Education Department
(PED} and Children Youth and Familics (CYFD). PED provides funding to public schools
through a Request for Applications (RFA) process resulting in inter-government agreements
between each school district or charter school and PED. CYFD provides funding to community-

based programs (Head Start, Child Care, Early Childhood Development programs, etc.) through
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an RFA process resulting in a coniract agreement between each community-based program and
CYFD or an inter-governmental agreement if the program is within a governmental

entity. Throughout the procurement process, both PED and CYFD, work together to ensure that
there is coordination between the two departments to ensure communities with the highest need
are addressed without creating competition or over-saturation between programs.

The NM PreK Program Standards, teacher and administrator training, and extensive on-
sitc coaching/consultation is designed to serve the PreK program as a whole regardless of the
funding strecam. This allows for a consistent PrcK program cxperience for New Mexico’s four
year olds that will prepare them for school.

All NM PreK programs are expecied to adhere to the same NM PreK Program Standards,
regardless of funding source. For example:

e All PreK programs are required to participate in the National School Lunch Program if
they attend a public school or in the Child and Adult Care Food Program if they attend
PreK programs funded by the Children Youth and Families Department..

o PreK program staff are required to assess each child with a developmental screening
instrument that includes a social-emotional component prior to the 3* month of
attendance. Staff must screen for early detection of children at risk for developmental
delay and/or disability.

e PreK programs must ensure that health assessments are completed for each child by a
school health professional or a health care provider prior to the beginning of PreK or
within the first three months of attendance. These assessments are: physical
gxaminations, current immunizations, vision screening, hearing screenings, and dental
screenings. A school health prolessional must either conduct the assessments or arrange
for another health provider to conduct the assessments on site.

. Through New Mexico’s Tiered Quality Rating and Improvement System (FOCUS) there are
many collaborative opportunitics between programs scrving four year olds. FOCUS 1s designed
for participation of all the Early Lcarning Programs in New Mexico: Home Visiting, Early Head
Start, IDEA Part C, Child Care, Head Start, IDEA Part B 619 and PreK, and uses common
elements to assess program quality and develop a continuous quality improvement process. In

addition, the Early Learning Programs are working together to design common competencies for
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training and consultation that ensure the support of the full participation of each educator, family
and child.

New Mexico has a long history of personnel within its diverse programs and systems
collaborating through the development of the state’s professional preparation and training
systems, quality rating and improvement systems, and its authentic observation documentation

and curriculum planning proccss bascd on the state’s Early Learning Guidelines.

C. Ensuring Quality in Preschool Programs

Ncw Mexico has a heritage of commitment to children, their families and communities.
High standards and multilevel collaboration are the strands used to intentionally weave success —
especially for our most vulnerable children. The Race to the Top/Early Learning Challenge Grant
has allowed us to propel the development of a “system of systems” needed for a high quality
early childhood continuuni. For over twenty years, New Mexico has been systematically.
working to implement a coordinated system of early learning. Over the past {ilieen years,
strategic growth has occurred in the area of ensuring quality in our Preschool Programs. .
Increasingly, our children who attend New Mexico PreK programs are entering school with the
skills, knowledge and dispositions needed to be successful. The Public Education Department
and the Children, Youth and Families Department have successfully partnered to establish one
High Quality Preschool Program, New Mexico PreK, which operates in diverse public and
private settings to provide options for families. Building networks and connections between
educators across the state ensures quality early experiences for our children. Although New
Mexico is large geographically, the population is small enough to establish strong collegial
relationships.
New Mexico will continue to improve, enhance and add key components to its High Quality
Preschool Program at the state level by:
e Improving the quality of preschool programs through alignment of the PreK Program
standards with the requircments for High-Quality Preschool Programs,
e Improving teacher quality by increasing the number of early childhood teachers with
dcgrees through collaboration with faculty in the Higher Education system, tcacher

scholarships, and tcacher training,
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e Providing cnhanced training for carly childhood and clementary school program
administrators, and .

e Data collection and analysis.

At the state level, New Mexico continues to focus on the training needs of its early childhood
care and education workforce. To anchor its four regional Early Childhood Training and
Technical Assistance Programs, a “Hub” for statewide training and technical assistance 1s being
established at the University of New Mexico Continuing Education Center in Albuquerque. This
Hub will coordinate and consolidate training for all early childhood care and education systems,
including New Mexico PreK. This funding will allow the Hub to develop and deliver additional
training statewide in essential areas such as early literacy, early childhood mental health, dual
language learners, children with special needs, family engagement, and transition. Online
training modules will also be developed to accommodate the ever- increasing demands of the
early childhood workforce in a rural state. All state-level training funded through this grant will
be developed and integrated into the Hub’s statewide training and technical assistance system. .
Two new ambitious strands that will improve program quality are:

1. Development of training for elementary principals using the newly revised competencies

from the National Association for Elementary School Principals, and

2. Development and implementation of a strategic plan for the recruitment and inclusion of

children with disabilities.

Project at a Glance: Key Goals, Rationale, and Responsible Party .

Key Goal: Increase Teacher Quality by providing scholarships through T.E.A.C.H.® Early
Childhood New Mexico Scholarships. .

Rationale: “Research shows that when early childhood professionals have specialized training
and education, children benefit.” NAEYC Where We Stand on Professional Standards, 2009
Responsible Party: New Mexico Association for the Education of Young Children

Key Goal: Improve Teacher Training

Rationalc: The professional training and formal education of teachers is linked. to higher quality
teacher-child interactions. A strong connection has been found between the number of years of
formal early childhood teacher education and program quality (Bowman, Donovan & Burns,

2001). Administrators ol early childhood programs need managerial and leadership skills and
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knowledge specific to the education of young children and their families. NM Pre K Program
Standards (Appendix H)

Responsible Party: UNM Continuing Education

Key Goal: Improve Administrator/Principal Training

Rationale: Administrators must have early childhood knowledge and experience or have on-
site administrative personnel with early childhood knowledge and experience. Administrators.
will support quality carly childhood practices. NM Pre K Program Standards (Appendix H)
Responsible Party: UNM Continuing Education

Key Goal: Update and Improve Program Standards and Early Learning Guidelines

Rationale: The New Mexico Early Learning Guidelines [or Preschool and Kindergarten have
been aligned across current systems serving young children in the state, including PreK, Head
Start, special education preschools (IDEA-619), child care and kindergarten. The PreK Program
Standards are currently undergoing revision to include special education preschools and
preschools funded under Title 1 of the ESEA. This alignment enables educators who are working
with children funded by multiple systems to use the Essential Indicators of the Early Learning
Guidelines to observe, document, and report children’s growth, development, and learning using
the same criteria. If New Mexico is awarded the Preschool Development Grant—Expansion
Grant, both these documents will need further revision 1o ensure fidelity to the requirements of
High-Quality Preschool Programs.

Responsible Party: UNM Continuing Education

Key Goal: Recruitment of Children with Disabilities

Rationale: Children with disabilities should experience the same quality preschool classroom
program (presumably high quality) as typically developing children (Bailey et al., 1998); become
members of the classroom community through participation in class activities (Schwartz, 1996);
and develop positive social relationships with class members and teachers (Guralnick, 1999;
Storey, 1993).

Responsible Party: UNM Health Sciences Center for Development and Disabilities

Key Goal: Data Collection and Analysis

Rationale: Data is an csscntial tool to examine the quality of the PreK program.

Responsible Party: UNM Continuing Education

Key Goal: Hire One Federal Preschool Grant Coordinator.
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Rationale: New Mexico Children, Youth and Families Department is the Lead Agency for all
fiscal and reporting responsibility for this grant.

Responsible Party: New Mexico Children, Youth and Families Department

Key Goal: New Mexico PreK Program Monitors

Rationale: Needed to consult with programs and ensure each program’s contractual compliance.
Responsible Party: New Mexico Public Education Department and Children, Youth and

Familics Department
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TIMELINE

Key Activitics JanJune 2015 | July-Dec Jan-June July-Dec | Jan-June July-Dec j'j:; J[l;g;
2015 2016 2016 2017 2017 2018 2018
Federal Preschool Complcte
Grant Coordinator Human
Resources
Process to
hire 1 FTE —
Federal
Preschool
Grant
Administrator,
Three NM PreK Complete
Monitors Human
Resources
Process to
hire 3 FTE-
NM PreK
Monitors,
T.E.A.C.H. Contract with | Provide X X X
®8cholarships NMAEYC Scholarships
Ongoing
Through
2018
Infrastructure .
A. Program, Early Contract with | X X
Learning and UNM
Personnel Continuing
Standards; Revision, Education
Translation, Layout,
Printing
_ B. Development of
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Training

1. Enhanced Identify Dual Early Family Training tor
training Subject Matter |Language Childhood Engagement |Elementary
materials Experts Learner & Mental Health Principals-

Children with NAESP

Disabilities, Competencies
tor Early
Childhood

2. Development of Dual Early Family Training for
On-line training Language Childhood |Engagement |Elementary
modules for Learner & Mental Principals-
enhanced Children with |Health NAESP
training Disabilities Competencies

for Early
Childhood
C. Delivery of
Training
1. Face to face Dual Early Family Training for
Language Childhood Engagement |Elementary
Learner & Mental Health Principals-
Children with | Ongoing NAESP
Disabilities . |Ongoing through Dec |Competencies
: through Dec 2018 for Early
Ongoing 2018 Childhood
through Dec
2018 Ongoing
through 20138
2. On-line Dual Early Family Training for
Language Childhood |Engagement |Elementary
Learner & Mental and ongoing |Principals-
Children with |Health and |through Dec |NAESP
Disabilities ongoing  |2018 Competencies
and ongoing  |through for Early
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through Dec [Dec 2018 Childhood .
2018
Ongoing
through Dec
2018
3. Data Collection Contract with |Ongoing
and Analysis UNM Review of
Continuing reports and
Education Data analysis
through 2018
Develop and Contract with | X X X

Implement a plan for
recruitment and
Inclusion of children
with Disabilities

UNM CDD
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C1. The extent to which the State has an ambitious and achievable plan to ensure program

quality.

For the past ten years, New Mexico PreK has set aside a portion of the funds that have been

allocated by the legislature for quality improvement and program support.  As a result:

NMAEYC has been contracted from the first year to provide T.E.A.C.H.® Scholarships
that have not only provided previously unheard of opportunities for professional
development, institutions of higher education were able to build a strong early childhood
professional preparation system,

UNM Continuing Education has been contracted from the first year to establish a
statewide research-based coaching/consultation system that provides on-site
programmatic and curricular support to no more than 16 classrooms per consultant
UNM Continuing Education has been contracted from the first year to establish a
statewide standardized training and technical assistance system that provides all New.
Mexico PreK teachers with program-specilic training necessary [or them to be successtul
UNM Health Sciences Center for Development and Disability has been contracted from
the first year o support a network ol Inclusion Specialists to provide specialized
coaching/consultation to programs when confronted with children who have special
needs

Higher education institutions throughout the state have been contracted {rom the first year
to establish a system of Early Childhood Training and Technical Assistance Programs
with highly qualified statf who provide a variety of training opportunities

The Public Education and Children, Youth and Families Departments are staffed with
highly qualified PreK Program Managers and PreK Program Monitors who visit all
programs and contractors on a regular basis to ensure contract compliance and provide
technical assistance when necessary.

Federally-funded High-Quality Preschool programs will be integrated into the New.

Mexico PreK program infrastructure and will have all of the above resources made available

to. them.

New Mexico plans to use no more than five percent of the funds received over the grant

period for State Preschool Program infrastructure and quality improvements at the State level.

As the budget/budget narrative reflects, New Mcxico plans to usc that 5% for:
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Onc FTE to act as the federal preschool grant coordinator. This person will work across
departments to ensure compliance with federal expectations, fulfillment of the state plan,
and coordination with the on-going New Mexico PreK program.

Three FTEs to join the existing New Mexico PreK Program Monitors to work with the
Subgrantee to consult with programs and ensure each program’s contractual compliance.
Continue to focus on updating and improving program standards, early learning
standards, and personnel qualifications through implementation of the FOCUS
PreKindergarten TQRIS (Appendix G) quality framework, the New Mexico Early
Learning Guidelines as the foundation for the authentic observation, documentation and
curriculum planning process, and the PreK Program Standards,.

Contract with the UNM Health Sciences Center for Development and Disability to
develop and implement a plan to recruit and serve children with special needs

Improve teacher quality through increasing degree levels within the Early Childhood
workforce by providing T.E.A.C.H. scholarships

Provide teacher/administrator training and administrator meetings including: Early
Literacy, Dual Language Learners, Children with Disabilities, Early Childhood Mental
Health, Family Engagement and Transition Training.

Develop and provide administrator training based on the NAESP Elementary Principal
Competencies for Early Childhood

Create online training modules for teachers and administrators

Data collection and analysis

(a) Enhancing or expanding Early Learning and Development Standards.

New Mexico considers the New Mexico Early Learning Guidelines: Birth through

Kindergarten as its Early Learmning Standards. These Standards were established 10 be used as

the foundation for the alignment of all the early childhood care and education systems in the

state. As such, the Early Learning Guidelines are viewed as a living document that will improve

and change as systcms improve and change.

Ncw Mcxico’s PreK Program Standards were updated in the summer of 2014 to:

Align with Common Corc Standards
Clearly identify Kindergarten/School Readiness criteria
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e Identify criteria/carly learning indicators from all domains that will be uscd in the
Kindergarten Entry Assessment {KEA)
e Expand and revisc Kindergarten-level indicator rubrics in several domains
These revisions were made in consultation with WestEd, who is contracted to assist in the
development and validation of the KEA.
(b) Implementing Program Standards consistent with a High-Quality Preschool Program
New Mexico considers the FOCUS Essential Elements of Quality as High-Quality Early
Childhood Care and Education Program Standards. PreK Standards delineate the contract
requirements for New Mexico PreK programs. As a result of the Race to the Top Early Learning
Challenge Grant, draft New Mexico PreK FOCUS Criteria (Appendix G) were developed in
September, 2014. This document includes criteria for programs funded by New
Special Education and Title I. The draft PreK FOCUS Criteria includes enhanced tiered
continuous quality improvement standards. The criteria will be reviewed and revised to ensure
consistency and alignment with this High-Quality Preschool Program initiative.

New Mexico PreK half-day programs meet the definition of a High-Quality Preschool
program with the exception of the length of school day. In 2014, the New Mexico Legislature
earmarked a portion of the New Mexico PreK funding to be used for an extended day pilot. The
opportunity to expand to a full day was met with considerable enthusiasm by existing NM PreK
providers and the pilot program was implemented in the 2014-15 school year. The allocated
funding was not adequate to meet the demand. This federal funding for High-Quality Preschool
Programs will allow hall day programs in Early Childhood Investment Zones 1o expand to
provide full-day services. However, there are some parents . and programs that prefer a half-
day preschool program. It 1s anticipated that state funds will continue to fund half-day programs
o0 that this option continues to be available.

The FOCUS criteria tor New Mexico PreK and other preschool programs in the public
schools now creates a three-Ticred Quality Rating and Improvement System (TQRIS) specific to
these programs. The tiers are delineated as “Quality”, “High Quality”, and “Exemplary”. PreK
Program Standards Contract Compliance Indicators are the first level of “Quality”. As programs
implement additional best practices they move up the tered levels. These criteria will be
identified and become part of the Continuous Quality Improvement Process and verified during

contract compliance visits. One of the key questions New Mexico has been addressing this year
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is how to incentivize quality improvements. Although child care programs are able to access a
robust differentiated subsidy system, there is not differentiated funding available in any other
systemn at this time. And, it is clearly documented that these financial incentives have not only
significantly increased the quality of child care programs in the state, it has significantly
increased the number and percentage of low income children in high quality child care. Based
on our experience with the child care system, we will explore options for incentives for
preschool programs.

New Mcxico’s core approach to ensuring [igh-Quality Preschool scttings for all children
is the use of 1ts program standards, training, professional development and its coaching model.
Preschool coaches, called consultants, bring their knowledge and expertise in developmentally.
appropriate early childhood practice and, specifically, their knowledge of the components of the
New Mexico Authentic Observation Documentation Curriculum Process and Early Learning
Guidelines, to their collaborative partnerships with teachers and administrators. Consultants and
teachers/administrators become partners applying the New Mexico Authentic Observation
Documentation Curriculum Process within their classroom practices. Through this strong
approach to supporting High-Quality Preschool Programs using Program Standards and coaching
or consultation, we will continue to learn about areas of improvement and work to implement
revisions to the state’s PreK program and iis suppori structures.

(¢)  Supporting programs in meeting the nceds of children with disabilities and English

learners, including in workforce development

New Mexico is committed to creating and sustaining an early learning system that focuses
on building high quality, comprehensive, community programs that form a continuum of
integrated services. This commitment retlects the goal adopted by the New Mexico Early
Learning Advisory Council that, “every child in New Mexico will have an equal opportunity for
success in school, based upon equitable access 1o an aligned and high quality early learning
system”. The charl below from FOCUS shares how this looks across the state’s humerous system

components.
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Embedded in our system is an emphasis on inclusion of children with disabilities and
Dual Language Learners. The FOCUS Criteria is based upon the principles of the Full
Participation of Each Child, which expands the definition of inclusion and refers to the range of
approaches that promote full engagement in play, learning, development, and a sense of
belonging for each child. The rationale for this, particularly in New Mcxico, is that “Every child
in New Mexico has diverse strengths rooted in his or her family’s unique culture, heritage,
language, belicfs, and circumstances. Early lcarning programs that support the full participation
of cvery child build on these strengths by promoting a sense of belonging, supporting positive
social relationships, and enabling families and professionals to gain advocacy skills that
positively impact the life of every child”. (State of New Mexico Children, Youth and Families
Department, 2010) In FOCUS, full participation is addressed in four areas: 1) how families are
engaged 1n the development and learning of their children {family engagement), 2) how inclusive

practices are implemented for young children with developmental delays and disabilities, 3) how

the cultures and languages of each child, including “Rescarch indicates that human

young dual language learners (DLLs) are reflected and development is the result of an
interaction of nature (biclogical
factors) and nurture {experience
promoting social relationships” (New. Mexico PreK factors), with culture affecting

aregiving practices (Shonkoff &
FOCUS Criteria, Appendix G). ;‘ﬁri?ﬁ;a\;moéo%%“ ices (Shonko

supported, and 4) how focused attention is paid to

Consultants support teachers and administrators
in acknowledging and appreciating their student’s family and their community’s unique
character, culture, and traditions. Consultants support best practices with teachers,
admuinistrators, and programs/schools in honoring home and native languages within the diverse
populations of New Mexico. Consultants provide language/literacy resources and support to
develop individualized approaches and strategies to strengthen home-school connections and
dual language approaches for young children. In building from the foundation of
developmentally appropriate practices, consultants and teachers/administrators respect and honor
inclusive practices and create environments and curriculum that are reflective of the needs and
interests of each individual child.

In addition to consultants being available to programs, the UNM Health Sciences Center
for Development and Disability is funded to provide Inclusion Specialists as a resource for all

early childhood care and education programs in the state. These Specialists are funded through
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the Child Care Development Block Grant, but are available to any early learning program. The
provide consultation for both program staff and families when there are questions or concerns
regarding children with special needs. In New Mexico, these concerns are most often based on
children socio-emotional needs. Therefore, this year Early Childhood Mental Health clinicians
will be added to the consultant pool. To ensure that New Mexico PreK programs are integrating
children with special needs, this project will fund the UNM Center for Development and
Disabilitics to develop and implement a plan for the recruitment and inclusion of all children
with disabilitics into the NM PreK sites.

(d) Conducting a needs assessment to determine the current availability of High-Quality
Preschool Programs, including private and faith-based providers and Head Start

programs;

New Mexico PreK programs conduct an assessment ol the availability of high quality
early childhood programs serving four-year-olds in their community as part of the state-lunded
PreK Program as part of the application process. Early Learning Providers must submit a
community survey that lists the number of kindergarteners in their community compared to the
number of children being served at 3, 4 and 5 STAR child care centers and at local Head Start
centers. The goal of this requirement is to compare the number of students enrolled in
Kindergarten in schools designated as Title I to the requested number of NM PreK slots. The
“rule of thumb™ is that the number of children (5-year-olds) is generally the same as the number
ol 4-year-olds in the community. This process helps to ensure that the amount of funding for
PreK that 1s provided in each community meets but does not exceed the number of eligible four-
year-old children. Then, both PED and CYFD meet before funding 1s awarded to applicants to
review the current Head Start, Child Care, public preschool, and licensed 4 and 5 STAR child
care programs in each community to ensure funding is distributed appropriately across the state,
with priority given to communities with the most need without duplicating services or
oversaturating funding in any given community. State-level PreK program personnel collaborate
to ensure that competition for funding and children does not adversely impact community
programs and is equitably disbursed while honoring parental choice (NM PreK Program
Standards). The state of New Mexico currently funds PreK programs in public schools, charter

schools, private for profit and not-for-profit child care centers (including faith-based programs),
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as well as Head Start agencies, and programs on Indian tribal lands to increase capacity to serve
children in the identified Early Childhood Investment Zones and to provide family choice.

Additionally, at the state level, both CYFD and PED rely on the newly created Early
Childhood Data Warehouse to provide important information regarding the “reach” of early
childhood care and education programs into each community throughout the state — especially
those where children are determined to be most at risk. The Data Warehouse is located within
the Epidemiology Unity of the Maternal Child Health Division of the NM Department of Health.
The Warchousc is rich depository of health, social services, cducation, and carly cducation
program information ... any information can be aggregated, sorted, compared, and mapped with
sophisticated mapping software. Access to the data and mapping capabilities are being made
available to the public through a web-based platform so that community agencies will have this
same capability for community-based planning. CYFD and the Department of Health were
given an international award two years ago for the use of Geographic Information Systems in
early childhood policy determination.

(e) Establishing or upgrading preschool teacher education and licensure requirements

For many years, New Mexico has supported the professional development of early
childhood teachers and administrators through the T.E.A.C.H.® scholarship program. Today,
early childhood budgets at the state level {child care, home visiting, and NM PreK) include
funding for T.E.A.C.H® scholarships. Programs are encouraged (o budget the funds necessary
o pay. for their share of the scholarships. This has been a vital resource in increasing the
educational level of the early childhood work force in our state.

T.E.A.CH® scholarships provide paid release time to working students and a travel
stipend to help teachers afford the cost of transportation to and from college campuses. NM PreK
requires tcachers to obtain a minimum of a bachelor’s degree in Early Childhood lcading to
state-issued teacher licensure. Teachers in public school programs must possess a license in
Early Childhood Education, Special Education, or Elementary Education upon employment.
Those who have a Special Education or Elementary license must work toward an Early
Childhood license. Teachers in CYFD-funded programs who do not hold an Early Childhood

Education teacher’s license must continually take coursework toward getting that license.
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New Mexico has developed its Worktorce Knowledge and Competency Framework over
the past 21 years. In 1992, the first statewide early care and education stakeholder meeting was
held to establish a professional development system in New Mexico. This initial meeting
established the foundation for the subsequent implementation of this professional development
system, a system that would later become the standard for all systems that serve children and
their families, including Head Start, public school through grade 3, PreK, and child care.

Developments have been guided by the Early Childhood Higher Education Task Force
since its inception in 1995 as a standing committee of the governor-appeinted Child
Development Board and the Early Learning Advisory Committee. Important hallmarks of this
systenm include the fact that it is competency-based, universal, [ully articulated and equitably
available statewide.

Accomplishment 1: Common Core Competencics (New Mexico Higher Education
Competencies)

In 1994, the New Mexico was one of the first states to adopt a competency-based
inclusive license in early childhood care, education, and family support, birth through grade
three. Commuitted to the diversity of the state, the competencies were built with the expectation
that early childhood educators understand and meet the needs of all children and their families,
including those who are low-income, English language learners, and children with disabilities
and/or developmental delays. The license was based on seven core competency. areas:.

1) Child Growth, Development and Learning: Use knowledge of child development to.
plan meaningtul experiences and activities that promote physical, motor, social,
emotional, language, and cognitive development.

2) Health, Safety & Nutrition: Establish and maintain an environment that ensures
children’s safety and healthy development, good nutrition, safe surroundings and
practices, and the building of self-confidence and competence.

3) Fanmily and Community Collaboration: Develop positive and productive relationships,
with families and community members.

4) Developmentally Appropriate Content: Implement a program that is age appropriate,

individually appropriate, linguistically appropriate, and culturally appropriate.
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5) Learning Environment and Curriculum Implementation: Provide meaningful, child
involving, stimulating, active learning activities for children that advance all areas of
development.

6) Assessment of Children and Evaluation of Programs: Engage in on-going program
asscssment to maintain high quality and observe children’s behavior to plan and
individualize teaching and learning practices.

7) Professionalism: Demonstrate understanding of the carly childhood profession and
implement best practices through continued lcarning and study.

These competencies have been revised several times and are now codified in New Mexico

Common Core Content and Competencies: Early Childhood Educator (Appendix K).

The process of developing agreed-upon competencies creates an unprecedented
relationship between faculty of two-vyear and four-year institutions. of higher education. The
faculty research all the competencies that have been developed and review early childhood
program standards. They also gather position descriptions from a wide variety of programs to
ensure that students possess the necessary skills upon graduation. The AA and BA licensure and
certification competencies also become content standards since the competencies became the
basis for the content of New Mexico’s common course of study, early childhood courses with the
same course title and syllabi that are olfered at all New Mexico institutions of higher education.
The common core content/competencies describe 1n detail the minimum expected level of
competence for individuals at three levels: entry level, associate, and bachelor’s degree. At each
level, coursework content is based on the same set of competencies. The indicators of
competence represent an increasing depth and sophistication of knowledge and understanding.
The core competencies and coursework at the AA level “fit” into the

coursework required for the BA — and most importantly, everything counts! Each level of

competence (entry level, AA, BA) also represents a corresponding state-1ssued certilication or

licensure. Thus, the 45-Hour Entry Level course content 1s based on the entry level

content/competencies and completion of the course results in achieving the state-issued 45-

Hour Entry Level Course certificate. As an educator continues on thier academic pathway, the

successful completion of AA coursework automatically matriculates into a BA degree program,

where the coursework is based on the same spiraling competencics.

Accomplishment 2: Articulation (New Mexico Higher Education Syllabi).
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After a frustrating attempt to articulate coursework through a professional portfolio process, the
Early Childhood Higher Education Task Force determined that legislation was needed to ensure
that articulation would be universal and sustainable. A partnership was established with the New
Mexico Association of Community Colleges and articulation legislation was passed in the late
*90s. The legislation mandated that all four-year institutions accept students from two-year
institutions as juniors if they held a transcript with an approved vocational transfer module.
Nursing, cngincering and. business administration quickly followed carly childhood’s Icad in
creating an approved vocational transter module.

Transfer modules included common general education courses as well as vocational/early
childhood courses required for an AA degree that would be transferable among institutions and
applicable to requirements for completion of a BA degree in Early Childhood Education.

All except the specialized institutions. of higher education now have approved early.
childhood teacher preparation programs and university administrators commonly acknowledge
that their early childhood programs are one of the few academic areas that are growing .
Accomplishment 3: A Universal Curriculum of Teacher Preparation (New Mexico Higher
Education Professional Development/Career Lattice)

New Mexico’s goal was 1o have a professional development system inclusive of all
systems and programs serving children {rom birth through the third grade. Considering that the
education process often follows a nonlinear trajectory, the term “career lattice” was introduced to
describe the movement of professionals in our field. The career lattice is a process by which
individuals can enter at any point in their academic progress as professionals and are able to
work in a number of different systems (child care. Head Start and public schools) as they
progress from level to level.

The special features of New Mexico’s career lattice are the following:

» Individuals can enter the career lattice at any point in their growth and development as
professionals. Depending on their professional aspirations, individuals may remain where
they are or pursue multiple opportunities for their future professional development.

+ Professional preparation and corresponding certification and licensure within the career
lattice arc recognized by a number of different systems, cnabling individuals to move
bctween systems.

* Each level of certification and/or licensure is based upon study that builds upon and
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increases skills and knowledge in the same competency areas. As a result, all
professional preparation “counts” toward work at the next level.

» All personnel build upon the same core content with the opportunity to pursue areas of
concentration. Guided by findings in the Cost, Quality and Child Outcomes Study Report (1995),
which identified weaknesses in the professional preparation of the Early Childhood Education
workforce, New Mexico expanded the career lattice to increase the knowledge and stability of
the professional workforce. Data was gathered via focus groups and mectings with key
stakcholders statcwide including Head Start, proprictary, home visiting programs, and
government agencies. Based on the data gathered, two areas of specialization emerged: early
childhood program administration/leadership; and family, infant, and toddler studies. These
areas. of specialization are now. career pathways and specialized competencies have been
developed based on national standards modified to represent the local needs of New Mexicans. .
State-issued certification is now available at the AA and BA levels in both of these areas.

(f) Improving teacher and administrator early education training programs and
professional development

The state of New Mexico has consistently made the education and professional
development of teachers and administrators a priority when crealing programs Lo support early
childhood initiatives in the state. The state funded New Mexico PreK program, which began in
the 2005-06 school year, includes funding specific for standardized training to compliment on-
site consultation support for all PreK classrooms. This model has been so successful that 1t was
incorporated into the FOCUS TQRIS system. Under the current FOCUS TQRIS system,
teachers and administrators are required to attend standardized trainings deemed necessary for
them to implement the NM PreK program, such as: teacher child interactions; understanding and
implementing the New Mexico authentic observation/child assessment and curriculum planning
process; understanding and implementing New Mexico’s development/interaction curriculum
approach (see Appendix ), the use of environmental rating scales, and the use ol the Early
Learning Guidelines as the foundation for intentional teaching.

Training is also provided to PreK administrators to help them recognize and support high
quality tcaching practices in their programs/schools. Onlinc course modules arc being developed
through the training Hub described carlicr and will be made available to all carly Icarning

programs statewide to ensure access to these materials without travel and loss of classroom time. .
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Teo date, hundreds of New Mexico PreK teachers and administrators have been trained in the
state of New Mexico contributing to a stronger early force and better outcomes for children and
families.

To build teachers’ capacity in early literacy development and instruction, New Mexico
will use these federal funds to expand the training capacity at the state level and, for example,
develop and provide training about early literacy. These expanded training opportunities will
improve all preschool tecachers” understanding and implementation of appropriate curriculum..
New Mcxico Reads to Lead and other funding will be braided and used in this effort.  This will
encourage Kindergarten, Head Start, Early Head Start, child care, and other teachers working
with young children Lo participate in the training.

Our vision these days is that when one boat rises, ALL boats should rise.

When one system has the opportunity to increase its capacity, that should leverage the
potential for all systems to follow suit. This can only be done through the lens of establishing a
comprchensive “system of systems™.

To ensure the success of all High-Quality Preschool Programs, New Mexico will use
these federal funds to develop and implement training and materials in the following areas: Dual
Language Learners, Children with Disabilities, Early Childhood Mental Health, Early Literacy,
and Family Engagement.

[t should also be noted that New Mexico. is a “Mind in the Making” state. The University
of New Mexico’s Family Development Program has been actively involved in the delivery of
Mind in the Making training in local communities throughout the state for many years.
Currently, the Family Development Program is expanding upon a Kellogg Foundation grant to
use Mind in the Making principles as the basis for leadership training in the state’s communities
where children are most at risk for school tailure (Early Childhood Investment Zones). This has
proven (o be exceptionally powerlul and it is anticipated that this effort will become more
formalized and continue with Race 1o the Top and other funding. .

(g) Implementing a Statewide Longitudinal Data System (SLLDS) to link preschool and
elementary and secondary school data
As é part of New Mcxico’s Race to the Top reform, the Public Education, 1lcalth, and
Children, Youth and Familics Departments arc working collaboratively to design and implement

a SLDS that will automate linkages and allow the tracking of all children in state- and federally-
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funded early childhood care and education programs into the public schools, higher education,
and the workforce. The will be accomplished by each child being issued a unique identifier
whenever they enter one of the early learning systems (e.g. early intervention, Early Head Start,
home visiting, child care). This will allow for the linking of all preschool children to the current
STARS data base of children in the K-12 system. This system will be completed betore the end
of the Race to the Top grant period (December 2016).

This systems-wide SLDS is being modeled on the existing New Mexico PreK data system.
Beginning in 2005, cach NM PrcK child was assigned a unique identificr using the Public
Education system’s unique identifier system. This has enabled researchers and state-level policy
makers 1o track children as they progress through the public school system. As part ol the NM
PreK program, children in federally-funded NM PreK programs will automatically be issued a
unique 1dentifier. It will be possible to provide these children with an additional identifier that
will enable researchers to sort and analyze their progress as compared to any other variable.

New Mexico’s Comprehensive Assessment System is a foundational reason for the
development of the state’s SLDS. The web-based NM PreK Database tracks each child’s growth
development and learning based on data entered by classroom teachers. Teachers observe and
document each child’s growth and development in multiple domains using the rubrics embedded
in the Early Learning Guidelines as criteria. This authentic observation documentation and
curriculum planning process has evolved over the past fifteen years and has proven to be
extremely successtul for several different reasons. First, “forcing” teachers (many of whom have
not had extensive professional training in early childhood education) to internalize the
progression of children’s growth, development, and lcarning in multiple domains paired with
focused training on intentional instruction and developmentally appropriate practice has made a
major impact on the quality of early education practice. Secondly, children benefit significantly
when teachers are “focused” in their curriculum planning and are able to individualize their
interactions. This increased understanding of children’s growth, development and learning
paired with training in curriculum planning makes it possible for them to implement the statc’s
research-based developmental/interaction curriculum approach with fidelity.

This curricular approach is being validated by Child Trends as part of their validation of the
FOCUS (on children’s learning) TQRIS,
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New Mexico PreK'’s criterion-based authentic observation documentation and curriculum

planning process (Comprehensive Assessment System) contains:

Screening Measures: PreK program staff must assess each child with a developmental
screening instrument that includes a social-emotional component prior to the 3" month of
attendance. Programs must screen for early detection of children at risk for
developmental delay and/or disability. When possible, the dominant language of the child
will be used during screening. Appropriate referrals must be made to address all
identificd concerns. All developmental screening instruments must be valid, reliable,
non-biascd, linguistically and culturally appropriate, and individually administcred by
trained personnel.

Formative Assessments: Assessment of children’s educational needs is an ongoing
process ol collecting information [rom multiple sources using varied approaches and
should be used to plan for and modify program curricula and to address specific needs of
individual children. PreK programs must use The New Mexico Early Learning
Guidelines, Essential Indicators with Rubrics (Appendix D) as an ongoing assessment of
children’s progress and as a primary source of information for individualized lesson
planning. PreK programs must use observational assessments that are a continuous,
dynamic process in which resulis are used to inform instruction and modify curricula for
all children. Assessment results may also be used by the interdisciplinary team, which
meludes family members, to develop the child’s Individualized Educational Program

(IEP).

Measures of Environmental Quality: The physical environment and furnishings are
planned to support active engagement, learning, participation, and membership of all
children. The atmosphere of each classroom is child-oriented, inclusive, and comfortable
for all children. All PreK classrooms conduct a self assessment using the Early Childhood
Environment Rating Scale-Revised (ECERS—R}). Classrooms in public schools must
achieve a minimum average score of five (5) on both these scales. As a part of the
Intentional Leadership (continuous quality improvement) component of the FOCUS
TQRIS, all NM PrcK programs are required to develop goals for program and classroom

improvements bascd on these Mcasures of Environmental Quality.
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Mecasures of the Quality of Adult-Child Interactions: All PrcK classrooms conduct a sclf
assessment using the Early Childhood Environment Rating Scale—The Four Curricular
Subscales Extension (ECERS-E). Classrooms in public schools must achieve a
minimum average score of five (5) on both these scales. Administrators in State
Preschool Programs in public school settings must also use the PreK Administrator
Walkthrough (Appendix N), which measures adult-child interactions. The FOCUS
TQRIS requires programs to develop goals for program and classroom improvements
bascd on these Measures of the Quality of Adult-Child Interactions. New Mcexico is
training programs to usc the CLASS and other tools for sclf-assessment and 1s
continually investigating the use of other instruments as part of the PreK program
requirements. If another instrument is adopted, it will be implemented across all
preschool programs. However, a significant consideration  and barrier - to the use of
these standardized tools has been the significant increase in cost when used with fidelity.
This has been especially true when these instruments have been used to determine the
“high stakes” diffcrentiated subsidy for child carc programs. The New Mexico PreK
program must take this into consideration when planning for the sustainability of the
federal preschool standards.

A Kindergarten Entry Assessment (KEA): Through the Race to. The Top Grant, New.
Mexico has contracted with WestEd to develop a valid and reliable Kindergarten Entry
Assessment based on the New Mexico Early Learning Guidelines (ELG). The first step
ol this process was to review the Early Learning Guidelines (Appendix D) for alignment
with Common Core State Standards. Next, the ELG language and rubrics for assessment
were refined and extended through the middle of first grade. Teachers are currently
piloting this assessment. A field test with 50% of the kindergarten classrooms in the state
will occur in the first 30 days of the 2015-16 school year, with full, state-wide
implementation in 2016-17. This authentic assessment will provide kindergarten teachers
with critical information regarding children’s learning that can be vsed to inform
curriculum planning and to differentiate instruction. Doing so will help to ensure that
each student’s unique learning need(s) are met. KEA data also can be shared with

families interested in fostering their children’s learning. .
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The New Mexico PrekK early learning assessment system has multiple layers that
intentionally mirror one another. The FOCUS Essential Elements of Quality for NM PreK
programs that are aligned with the New Mexico PreK Program Standards embody these layers.
First, the CQI process ensures that the overall program has an intentional quality improvement

plan. Secondly, the CQI process identifies quality indicators related to the teacher and classroom

environment that become part of the quality improvement plan. Thirdly, the use of the early
learning criteria/cmbedded within the Early Learning Guidelines provides data nccessary to
include children’s growth, development and lcarning in the quality improvement plan. All arc
articulated to families and reported in the TQRIS and PreK data systems.

(i) Building preschool programs’ capacity to engage parents in decisions about their
children’s education and development, help families build protective factors, and help
parcnts support their children’s learning at home.

New Mexico PreK prioritizes relationships between families and early educators.
Without this essential component, New Mexico PreK would not provide a complete approach to
quality. The Full Participation of Young Children, which is a foundational component of
FOCUS, expresses New Mexico’s commitment to each child and their family. The principles of
{ull participation were developed by a large cross-sector group of over 100 early childhood
educators who convened to explore a transformative definition of inclusion. It begins, “We
believe every child and his or her family deserve equitable access to appropriate services and
supports that acknowledge their uniqueness and enable them to reach their full potential.
Therefore, we are committed to ... .

e  Valuing and embracing all children and their families

o Involving families and communities as partners and decision makers

s Overcoming biases to build trust and establish collaborative partnerships that benefit
children, their families and the professionals who work with them

¢ Providing choice, flexibility, and continuity of services and supports for families within
communities.

e Making a variety of services and supports available so all children have access to and can
participatc in opportunitics”

The PreK Program Standards requirc 90 hours of family cngagement, including at least

onc home visit, three family-tcacher conferences, a minimum of two PreK specific parent
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education meetings, and one transition meeting. Programs must develop and provide to families
and staff a written family engagement plan and a transition plan to assist children and families
entering the PreK program and moving to kindergarten. NM PreK family engagement materials.
are readily available in English and Spanish. All programs are asked to be very intentional about
creating meaningful opportunities for tamilies and teachers to build trusting relationships.
Because New Mexico has such a rich heritage of valuing its diverse cultures and languages, we
belicve 1n the importance of reflecting children’s culture and home language in cach
community’s PrcK curriculum. We belicve 1n the uniquencss of cach family and the strength of
each child’s abilities. Integrating this philosophy into all aspects of early learning programs is an
essential part of New Mexico’s ambitious and achievable plan for High-Quality Preschool

Program.. .

{(j) Building State- and community-level support for High-Quality Preschool Programs
through systemic linkages to other early learning programs and resources to support
families, such as child health, mental health, family support, nutrition, child welfare, and
adult education and training sectors

New Mexico has a long history of building collaborative relationships. Because New
Mexico has a relatively small population, it is often the same individuals who move {rom
program to program and agency to agency. Often, practitioners become state administrators and
colleagues on a conference committee become. colleagues 1n state government or in higher
education. These existing relationships make it possible to accomplish systems development and
systems reform efforts that seem impossible in other states. One example is the development of
a fully articulated professional preparation system with a common course of study. Another
example is the current effort to align the training systems of all the early learning systems into a
training “system of systems”. = Another example is provided below:

New Mexico’s Early Childhood Development Partnership.

In 2008, the Lieutenant Governor convened a group of business leaders and economists
to recommend short and long-term strategies to: 1) increase public investment in early childhood,
and 2) engage business leaders in advocacy cfforts for legislative action in support of carly
childhood development. The recommendation was to create the New Mcxico Early Childhood

Development Partnership (Partnership) to advocate for the creation, adoption and
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implementation of effective and proven early childhood programs for children five and under.
Today, the Partnership is governed by an Advisory Board made up of public, private, and leaders
and 1s supported by funding from the W. K. Kellogg Foundation, the Birth to Five Alliance, the
Pew Trust, and other philanthropic organizations..

The Partnership has become actively involved in early childhood systems-development
efforts. They were instrumental in developing and passing The New Mexico Early.
Childhood Care and Education Act in the 2011 legislative session. And, in 2012, the Partnership
was instrumental 1n drafting and passing a Home Visiting Accountability Act that describes a
standards-based (vs. evidence-based) approach. This Act is now serving as a model for several
other states that are interesting in implementing a standards-based home visiting system..

Currently, the Partnership has created a diverse Task Force comprised of a wide range of
early childhood practitioners, higher education faculty, advocates, and representatives of early
childhood programs in state government to make recommendations to the legislature and
appropriate departments specifically regarding the child care system. It is anticipated that these
recommendations will result in a Child Care Accountability Act.

The etfectiveness of the advocacy work of the Partnership, and others, was

most recently illustrated by the [ollowing press release (excerpted):

“Al a press conference held Tuesday, September 27th, 2011, Brian Sanderoft,

President of Research and Polling, Inc., reported the results of a random sample

_that can be reliably generalized to the voting age population. Approximately

four-in-five (78%j) residents statewide feel early childhood education for children

under the age of 5 is important; The majority think we need greater state

involvement in early childhood education programs; Seven-in-ten support

the State of New Mexico dedicating more funds to early childhood education

programs....” Press Release New Mexico Early Childhood Partnership, 2011

Through FOCUS, the state’s Early Learning Standards, Early Learning Program
Standards, and Early Childhood Protessional Development Standards merge. Altogether, they
are designed to ensure that many more children from birth through age five have access to
dramatically improved carly learning programs so that they enter school with the skills,
knowledge and dispositions they need to be successful. Through the usc of a program

improvement and quality rating system, early learning programs will increase their ability to
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focus on children's learning - improve their practice — and as a result of that improvement in

practice, improve each child's kindergarten readiness

(k) Other activities that would support the delivery of High-Quality Preschool Programs to
Eligible Children.

New Mexico is absolutely consumed with a commitment to improve the early childhood

care and education systems. From local fraternal organizations to state-level agencies and the

legislature. it seems that everyone is involved. Federally-funded NM PreK programs would

certainly benefit from all these activities, including:

Significantly raising subsidy rates for low income children, especially for infants and
toddlers — substantially increasing the revenue of child care programs and counteracting
the negative impact of a loss of older children to public preschool

Funding several model demonstration sites around the states with the express purpose of
demonstrating replicable high quality early learning practices

Implementation of an Early Childhood Mental Health Plan, which includes the funding of
Early Childhood Mental Health Consultants/clinicians

Establishment of Early Childhood Councils in the Early Childhood Investment Zones that
are being provided with leadership training and supported to establish a community
inlrastructure upon which high quality earofly childhood programs can be established

Funding three-year-old preschool programs

One of the most important is the establishment of a unilied early learning data system that

will provide educators, families, and policymakers with information to:

Provide the most current information educators need to nurture and teach the children in
their programs.

Provide families with the information they need in order to make informed choices about
which programs are best for their young children.

Track young children’s development and progress as they are mcreasingly ready for
school.

Mcasure the quality of and improvement in all of New Mexico’s carly learning and
development programs

Assess the status of young children as they enter kindergarten
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¢ Follow students from their carlicst cnrollment in carly childhood programs through

entrance into kindergarten, elementary school, middle school and high school.

C2. Implement a system for monitoring and supporting continuous improvement for each
Subgrantee to ensure that each Subgrantee is providing High-Quality Preschool Programs
(which may be accomplished through the use of leveraging a TQRIS and other existing

monitoring systems), including the extent to which the State.

(a) Has the capacity to measure preschool quality, including parent satisfaction measures,
and provide performance feedback to inform and drive State and local continuous
program improvement efforts:

In New Mexico PreK, the assessment of children’s growth, development and learning is.
an ongoing process of collecting information from multiple sources using varied approaches,
which 1s used to plan for and modify program curricula and to address specific needs of
individual children.

This observational data is reported to the state in a web-based data system so that
program staff, program coaches, and state-level program compliance monitors are able to review
it. Those responsible for the data system print out aggregated reports for each classroom that
show the rate of growth, development, and learning in each of the seven domains for the children
in each classroom. This information is made available to program administrators, program
coaches, and state-level program compliance monitors. . This information is used to. determine 1)
coaching that may be needed 1n a particular clagsroom, 2) curricular support that may be needed
for all the teachers in a particular program, 3) early learning domains that require a series of
regional training, or even 4) statewide training that may need to be provided in a particular
domain. For example, experience has shown that most NM PreK programs are strong in
language, literacy, and numeracy. However, scientific reasoning is an area that usually needs to
be strengthened.

Indicators:.
¢ Program staft monitor each child’s developmental progress, strengths, and needs.
¢ Developmental screening instruments used are valid, reliable, non-biased, linguistically

and culturally appropriate, and individually administered by trained personnel.
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Asscssment results are used to inform instruction and modify curricula for all children.
Familics arc informed of the assessment process and their [egal rights of conscent and
refusal.
Familics arc informed of screening and asscssment results no later than the next
scheduled parent—teacher conference.
Asscssment 18 an ongoing, dynamic process in which results arc used to develop, with
family members, the IEP or Family Service Plan, service coordination, and transition into
programs.
Program staff implement classroom-based services with fidelity to the observation,
documentation, and planning cycle required by the New Mexico PreK Observational
Assessment System.
Administrators, teachers, and educational assistants complete the required assessment
training.,
Program staff comply with all participation and program data reporung requirements for
the following:

— child observation, documentation, and planning cycle.

— exclusive use of the New Mexico Pre K Observational Assessment tools

— use of the New Mexico PreK lesson plan form.
The New Mexico ELGs are used as an ongoing assessment of children’s progress and
used as a primary source of information for individualized lesson planning.
Program staff and other professionals maintain discretion and confidentiality when
sharing information about children and their families.

Just like the Intentional Teaching component described above, this same approach 1s now

mirrored within the Intentional Leadership component of the FOCUS TQRIS. Program

lcadership is trained to conduct an ongoing process of collecting information from multiple

sources using varicd approaches, which is used to plan for and modify program goals. This

continuous quality improvement process is one of the primary components of FOCUS.

Leadership Academies are being created to support program leaders to establish a culture of

quality improvement. Regional and local “communities of learners” are being established to

support program leaders in their efforts Lo identify important quality elements that need (o be

improved within their programs and provide the leadership necessary to effect change.
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Unlike in previous generations of New Mexico's quality improvement etforts, the “locus
of change” will be within the programs themselves. Rather than an external “expert” identifying
the changes that are required, the external “experts” will provide the information and tools
necessary for program staff themselves to identify program areas that require improvement and
establish a quality improvement plan.

(b) Is using a Statewide Longitudinal Data System that is able to track student progress
from preschool through third grade

New Mexico currently has a Statewide Longitudinal Data System (SLDS) located within the
Public Education Department that tracks student progress for all children enrolled in public
school (grades K-12). This SLDS also includes information about children ages three and/or
four who receive special education services in IDEA Part B programs, children ages three and/or
four who participate in Title I-funded preschools, and four-year-old children who participate in
any New Mexico PreK program (funded through both CYFD and PED).

This SLDS is centered on the issuance of a unique identifier that will remain with each
NM PreK child throughout his or her school career.  This unique identifier will soon continue
with each child into higher education and the workforce. Through RTT efforts, this unique
identifier will soon most likely be issued to children prior to them entering NM PreK, since
many of them will have participated. in home visiting, child care, or other state- or [ederally-
funded programs.

This SLDS was “tested” this last year when the NM Legislative Finance Committee staff
conducted a research study comparing children who had been in NM PreK and low income
children whose families received a child care subsidy for services in a four- and five-STAR child
care programs to their peers at kindergarten entry in the third grade. This was the first
“longitudinal study” made possible by having a unique identifier. (Note: children who had been

in NM PreK tested significantly higher than their peers at kindergarien entry and in third grade)

(c) Clearly specifies the measurcable outcomes, including school readiness, to be achicved
by the program.
e Through implementing High -Quality Preschool Program, more children will score at the
“Accomplished for PreK, First Steps for Kindergarten™ rubric on the PreK Observational

Asscssment upon finishing preschool.
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e Children who have completed a High-Quality Preschool Program will score higher on the
kindergarten formative assessment for literacy.

e Parcnt surveys conducted at the end of the PreK year will show a high level of
satisfaction with their child and family’s preschool experience.

e Establish family support as a rccognized carly lcarning systcm and ensurc that a
continuum of family support services is equitably available to all families in New
Mexico.

¢ Increase the participation of children (especially those who are most at risk for school
failure) in the highest quality programs.

-(3) Measure the outcomes of participating children across the five Essential Domains of
School Readiness during the first few months of their admission into kindergarten using an
assessment or assessments, such as Kindergarten Entry Assessment, to achieve the purpose
for which the assessment was developed and that conform with the recommendations of the
National Research Council report on early childhood assessments.

Recognizing that kindergarten is often the first time a child enters a formal educational
setting, New Mexico 1s commitled to ensuring that all kindergarten students are provided with an
equitable opportunity for success in school. Further, with approximately 330,000 K — 12
students, of which 57% are Hispanic and 119% are Native American, it is of utimost importance
that the state support students as soon as they enter kindergarten.

The Public Education Department (PED) is developing, as part of the Race to the Top
grant, a valid and reliable authentic observation-based assessment tool that will be administered
to children as they enter kindergarten. For the past six years, PreK teachers in New Mexico have
been administering a similar assessment tool and using the results for curriculum planning.
Because this effort has been so well-received by educators and families, the Kindergarten Entry.
Assessment will incorporate many elements of the New Mexico PreK Observational Assessment..

The administration of the KEA will be funded for all New Mexico kindergarten students
by the PED with state-wide implementation planned for Fall 2016. All assessment processes are
in keeping with the National Rescarch Council’s recommendations on carly childhood
asscssment, Because the KEA will be administered to all children entering kindergarten, special

steps have been taken to ensure it is appropriate for use with New Mexico's diverse student
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population and that it contains culturally sensitive content. This assessment can be administered
in students” home language. .

The Kindergarten Entry Assessment (KEA) will assess what entering students know and
can do in relation to the kindergarten standards for learning. These are described in the New
Mexico Early Learning Guidelines: Birth through Kindergarten. The Guidelines have been
aligned with the state’s kindergarten Common Corc State Standards in English language arts and
mathcmatics through PED’s collaboration with WestEd, a non-profit public rescarch and
development agency. The outcomes and indicators for kindergarteners that arc described in that
document are linked to learning in seven developmental domains:

1. Physical Development, Health, and Well-Being
Literacy
Numeracy
Aesthetic Creativity
Scientific Conceptual Understanding .

Self, Family, and Community .

N e W

Approaches to Learning.

Following training on administering and scoring the KEA, kindergarten teachers will
observe students within the first 30 days of instruction as they engage in a variety ol classroom
activities. Teachers will use a scoring rubric 1o assign a rating that describes their level of
performance on a set of target behaviors. They then enter the information about each child into a
secure database. Once all student-level assessment data are entered, teachers will be able to run
queries that can help them differentiate instruction and communicate with families.

This authentic assessment will provide kindergarten teachers with critical information
regarding children’s learning that can be used to inform curriculum planning and differentiated
instruction. Doing so will help to ensure that each student’s unique learning need(s) are met.
KEA data also can be shared with families interested 1n fostering their children’s learming. .

In an effort to ensure sustainability, New Mexico is committed to a robust early learning reform
agenda that extends beyond age 5. Providing a robust reporting platform for the Kindergarten
Entry Assessment data will allow the state to determine the efficacy of Early Learning and
Devclopment programs as students enter kindergarten, but will also allow New Mexico to

decterming if those impacts arc sustaincd through third grade.
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Evidence for selection criterion (C):.

(C)2)(a) Evidence of a monitoring protocol used to drive continuous program improvement..
FOCUS CQI criteria
(C)(2)(¢) Evidence of State targets with measurable outcomes, including school readiness
achieved by the program. .
New Mexico PreK Annual Report
LFC Reports.

Any other supporting cvidence the State belicves will be helpful to peer reviewers.

D. Expanding High-QOuality Preschool Programs in High-Need Communities

Ten years ago New Mexico PreK was implemented as a pilot program, serving a total
770 children in the first year with a $500,000 allocation. Today, New Mexico funds Early
Learning Providers to implement High-Quality Pre-Kindergarten services to 8,397 four-year-old
children throughout the state. The success of this program is directly related to the hard work and
commitment of the early learning providers throughout the state.

New Mexico PreK is a voluntary program created by the Pre-Kindergarten Act of 2005
that is jointly administered by the Children, Youth and Families Department (CYFD) and the
Public Education Department (PED). The purpose of PreK 1s to ensure that every child in New
Mexico has the opportunity to attend a high-quality early childhood program before entering
kindergarten and aims to accomplish the following:

1. Increase access to voluntary, high-quality early education
Prioritize the enrollment of children without access to high quality programs.
Provide developmentally appropriate activities for NM children
Focus on school readiness

Expand early childhood community capacity..

o Nk WwN

Provide PreK programs based on the comprehensive framework as described in the NM
PreK Program Standards

7. Support linguistically and culturally appropriate curriculum

Although NM PrcK has grown over the years, there are still many four-ycar-old children

throughout the state that remain unserved by any early learning program. New Mexico aspires to
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alleviate this by expanding High-Quality Preschool Programs in specific High-Need
Communities and improving the existing programs already serving at-risk populations in those
areds..

(1) Identification and Description of High Need Communities

In 2010, New Mexico began the process of establishing an Early Childhood Data
Warehouse located within the Epidemiology Unit of the Maternal Child Health Division of the
Department of Health,  Building on the Title V-funded database, the Early Childhood Data
Warchousc became a rich collection of data rcgarding social, health, and carly childhood
services and the attributes of all those who accessed these services. Demographic information
was collected and early educators became intrigued with the possibilities of sorting, aggregating,
comparing, and especially the mapping of data. [t became obvious that “small areas” needed to
be identified since many of the counties, contained pockets of populations that “averaged
themsclves out”. The county, for example, where Albuquerque is located has a wide range of
neighborhoods — ranging from high to low income. The more early childhood policy makers at
the state level studied the data, it became obvious that the data held significant policy
implications. For example, communities where children were most at risk for school failure
weren’t necessary the areas where NM PreK programs had been funded and communities where
children’s well-being was most at risk weren’t necessarily the commumties where home visiting
programs were being funded. When mapping communities with high percentages of low income
children, it became clear that there were very few high quality child care programs available.

As a result, 1t was determined that communities where children are most at risk needed to
be clearly identified. So, in 2012 the Children, Youth and Families Department, Department of
Health and Public Education Department collaborated to identify Early Childhood Investment
Zones and began targeting them as priority areas for the funding of high quality early childhood
services. .

The process for identilying New Mexico’s priority areas involved the collection and
analysis of data that fell into two categories:

e Socio-ecological inlformation that included data regarding the rates of juvenile
incarceration, school dropouts, teen pregnancy, poverty, child abuse and neglect, and

unemployment, and;
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e Acadcmic information included data regarding the rates of school dropouts, special
education, adult illiteracy, participating in the school lunch program, and high school
health clinics.

Socio-ecological data was most often available at the county level and academic data was
most often available at the school district level. So, county data was aggregated and the counties.
were ranked based on where children were most at risk. School district data was aggregated and
districts were ranked based on where children were most at risk. The maps reflecting these
rankings were then laid over one another. As thought, the high risk school districts were an
almost perfect match with the countics. Thirty-four school districts and onc “cluster” of feeder
school attendance areas surrounding an urban high school in Albuquerque were 1dentified as the
35 communities where children are most at risk. High-Need Communites, therelore, are these
communities that have been identified and prioritized as Early Childhood Investment Zones
communities identified by School Districts and where: children are at greatest risk (based on
aggregated socio-ecological and academic risk indicators).. Since 2012, New Mexico PreK has
prioritized funding for the Early Childhood Investment Zones.

New Mexico intends to partner with, and subgrant, Region IX Education Cooperative to
expand and improve upon the already existing High-Quality Preschool Programs in the state’s
highest-risk areas.

Investment Zone areas are primarily minority

As reported in the Early
Childhood Investment Zone Data
rural or 4 large neighborhood, based on identified census Profiles (Appendix 1), “The
combined county and school
district data allowed a broad look
minority population. Children in these communities often at indicators associated with
health, family environment,
poverty levels, child development,
that are readily available (NM Race to the Top Early and factors that support literacy
and school readiness. Also
included were indicators related to
geographical location many of these areas have limited school success including
graduation rates, resource
investment at the school district
After identifying these Early Childhood Investment | Icvel, and support for pregnant and
parenting teens.”

(Hispanic or Native American) and poor. They are often

tracts, within a large city, that is made up of a poor.

have poor health as a result of having few health services

Learning Challenge Application, 2012). Due to their

resources especially for the younger (0-5) age population.

Zones, state-level early childhood policy makers realized

that, despite the great needs, few, 1if any, responses were ever received from these communitics
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in response to Requests for Application (RFA). As a result, the geographic areas with the
greatest needs for early childhood programs were least likely to receive funding from the state to
implement programs. This led to legislation that exempted New Mexico PreK from the state’s
procurement process, and, for RFA for early learning funding (e.g. home visiting) to prioritize
funding to programs located in Early Childhood Investment Zones. Providing funding for the
organization of community support and training in these communities is an important part of the
Racce to the Top/Early Learning Challenge State Plan.

For this application, the 35 High-Nced Communitics have been clustered to form larger
target zones. Because these areas are exiremely isolated and lack basic resources, the clustering
creatles greater opportunity for outreach, networking, support, and strengthens the likelihood of
sustainability by building infrastructure. The list below delineates each high need cluster and the
school districts within. For 4 detailed data breakdown and description of each area refer to
Appendix J, Early Childhood Investment Zone Data Profiles. .

Cluster One represents Northwestern New Mexico and consists of the following school
districts: Dulce, Chama Valley, Mesa Vista, Espanola, Jemez Mountains, Cuba, Gallup, Zuni,
and Grants-Cibola. This area of the state is known for its high Native American population and
includes a multitude of tribal lands. Also represented in this cluster are smaller communities
located within mountainous lands that isolate them [rom larger communities and the opportunity
to benefit from High-Quality Preschool Programs. .

The second cluster geographically represents the Northern Mountains and Eastern Plains,
the school districts included here are: Cimarron, Raton, Maxwell, Springer, Roy, Mosquero,
Logan, San Jon, Tucumcari, House, Santa Rosa, Vaughn, Estancia, and Mountainair.
Communities in these areas are typically spread out over open land and distant from any large
cities. Land is plentiful but populations are sparse making it ditficult for the young children and
their families to access High-Quality Preschool Programs.

New Mexico’s third cluster of High-Need Communities is located in the Southwest part
of the state and includes the school districts of: Magdalena, T or C, Hatch Valley, Gadsden, and
Deming. Luna County {Deming School District) was a first round finalist for the Federal
Promise Zoncs. This arca serves a high number of migrant and immigrant familics.

The Southcastern corner of New Mexico makes up the fourth cluster of Early Childhood

Investment Zones. The High-Need Communities, school districts in this cluster are: Tatum,
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Dexter, Lovington, Hobbs, Eunice, and Jal. These small rural communities lack housing, social
services, and quality early learning programs. .

The fifth target area, located in the South Valley of Albuquerque, is known as the Rio
Grande Cluster of the Albuquerque Public Schools. Though its geographical size 1s much smaller
than all other high-need zones, this area is equal to the others in terms of their (-3 age
population. Unlike the others, this High-Need Community is an urban area with low incomes,
high rates of unemployment, and many immigrant familics.

New Mcxico, as a wholc, suffers from high poverty and all children in the statc are
readily considered to be at risk, New Mexico’s plan is to first focus on the 35 identified Highest-
Need Communities (five cluster zones) where our children are at greatest-risk. Il funding is still
available following the first Request for Application (RFA) phase then an additional set of
communities will be offered an opportunity to obtain funding for expansion or improvement. The
second phase high-need areas are, by school district: Questa (Cluster One). West Las Vegas
(Cluster Two), Loving (Cluster Four) and Hagerman (Cluster Four). These areas have been
identified as High-Need Communities through the same process as the original 35 communities
of the Early Childhood Investment Zones. These communities were considered more at-risk as
identified through a variety ol data collection, analysis, and ranking {Appendix B).

(2) Underserved Communities

As mentioned above, many of New Mexico’s rural areas are isolated and do not have
access to High-Quality Preschool Programs. Table D-1: Approximate Number of Underserved
Four-Year-Old Children demonstrates the need for additional High-Quality Preschool Programs.
in the five cluster zones identified as High-Need Communities. While there are Head Starts and
State Funded PreK programs in these areas many four-year-old children remain underserved.
Within these High-Need Communities 70% of four-year-old children fall under 200% of the
Federal Poverty Level (FPL). The data in Table D-1 pertains to the current state fiscal year
(FY'15) for Early Childhood Services provided for the 2014-15 school year.
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Table D-1: Approximate Number of Underserved Four-Ycar-Old Children
. # Head #
Identified # Four- | Starts/Early # Served #PreK | #Funded | Unserved
Cluster Head .
(€) year-olds Hcac.l Start Start* Sites for PreK | four-year-
Sites olds**
(C) One 2,335 33 788 26 702 845
(C) Two 361 10 108 6 80 173
(C) Three 1,676 L7 341 23 985 350
(C) Four 1,209 6 196 7 229 784
(C) Five 1,281 8 161 10 340 780
Totals 6,862 74 1,594 72 2,336 2,932

*Current enrollment numbers received from Head Start Collaboration Director
**Based on numbers reported in this table

Cluster One, in the Northwestern part of the state has approximately 36% underserved
four-year-olds. In the Northeast quadrant, cluster two, 48% of four-year-olds do not have access
to High-Quality Preschool. The Southern part of the state doesn’t fair much better, 21% are
underserved 1n cluster three and approximately 65% in cluster four. In the urban area of the
High-Need Communities, about 619% of 4-year-olds are underserved. Overall, about 43% of 4-
year-old children residing in the greatest-risk areas of New Mexico do not have access to High-
Quality Preschool Programs.

Following, you will find the Key Indicators Tables and Maps for New Mexico Investment
Zone School Districts which map out and breakdown the data specifically related to the High-
Need Communities and targeted populations for this grant.

Key Facts of New Mexico’s High-Need Communities
e Within the 35 Early Childhood Investment Zones (High-Need Communities) there are
6,862 four-year-old children, of which 4,795 fall below the 2009 Federal Poverty Level.
e Currently there are 72 State Funded PreK Sites that serve 2,336 {our-year-olds
throughout the 35 communities.

e Additionally, 74 Head Start/Early Head Start programs also provide services.
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KEY INDICATORS TABLES AND MAPS, NEW MEXICO INVESTMENT ZONE SCHOOL DISTRICTS

TABLE 1, KEY INDICATORS FOR THE INVESTMENT ZONE 5CHOOL DISTRICTS

Population| Percent of Children | Children Capacity of 4 & 55tar | Head Start

Age 4 AND| Population Full Day Children | Funded, | Funded, | 4&55tar | 4& 55tar | 4&55tar | 4& S5tar | Subsidized | and Early

Population [Population| under |Age dUnder|Kindergarten CYFD Pre-K | PED Pre-K | Funded, All| HALFday | FULLday | Licensed | Licensed |Capacity, % | Subsidized | Placements, | Head Start

DISTRICT UnderAge 6| Aged 200%. FPL 200%. FPL Encollment | Pre-K Sites Sites Sites Fre-K Sites | Pre-K Sites [Pre-K Sites Sites Sites of Under 6 | Placements | % af Undec 8 Sites
CHAMA 198 33 20 6162 3 2 3] )4 30 30 3] 0] 0 0] 0 0] 0
CIMARRON 152 in 22 72.53 26 4] il il 0 1] il 1 €5 3571 9 4.95 1
CLBA 303 51 39 709 36 1 ] 1 15 15 ] ] 4] ] 1] ] 4]
DEMING 2340 EES) 333 5,43 A&7 5 E I 155 A0 115 1 53 2.26 2] 2.56 7
DEXTER 398 b 29 43.72 75 1 3] 1 28 28 3] 0] 0 0] 0 0] 1
DULCE 433 71 33 4521 49 4] il il 0 1] il 1] 0 1] 0 1] 2
ESPANOLA 3245 541 374 73.05 A 5] 5 1 161 77 B4 11 309 0.52 3R 117 7
ESTANCIA 200 S0 26 51 52 8] 7 7 0 0 7 1 40 13.32 0 0 2
EUNICE 248 41 20 47,58 G5 1 ] 1 30 ED] ] | ¢ | 1 4] 4]
GADSDEN 6441 1074 297 #3.54 1074 11 7 4 €35 5490 45 7 bt 3.24 147 22 7
GALLLP 5976 36 HE5 68.79 B77 11 3 B 321 281 40 1 27 [.45 20 .33 18
GRANTS-CIEOLA 236 291 275 0.2 am 4 1 E 120 40 80 3 67 286 41 1.75 3
HATCH 433 72 5l 84,59 102 3 1 2 ] =] 10 | ¢ | 1 | ¢
HOBBS 4843 BO7 452 L 815 3 1 )4 130 130 3] 3 255 C.88 a7 2.0 4
HOLSE 3 2 2 1000 3 4] ] ] 1] ] ] ] 4] ] 1] ] 4]
JAL 133 22 g 35,4 kS 1 7 1 33 33 7 0 o] 0 0 0 o]
JEMEZ MOUNTAIN 42 7 4 50 21 o] ] ] 1 | ] | ¢ | 1 | ¢
LOGAN €5 12 12 100.0 17 1 3] 1 15 15 3] 0 0 0 0 0 0
LOVINGTON 1565 261 121 5001 348 4] ] ] 1] ] ] 2 125 7.09 12 .77 1
MAGDALENA 132 22 20 22,39 21 1 7 1 10 10 7 0 o] 0 0 0 2
MAXWELL 21 4 2 42,86 3 o] ] ] 1 | ] | ¢ | 1 | 4]
MESA VISTA 48 15 9 6136 16 1 3] 1 15 15 3] 0 0 0 0 0 0
MOSOUERD 13 2 1 23.08 2 4] il il 0 1] il 1] 0 1] 0 1] 0
MOUNTAIN AIR 93 1& El 56,59 27 1 7 1 15 15 7 0 o] 0 0 0 1
RATON 542 £l [£9] 65,87 113 o] ] ] 1 | ] | ¢ | 1 | 1
RIC GRANDE [APS) FERE 1281 478 55,58 1439 10 3 7 30 280 60 10 4640 £.98 Bl 0734 k)
ROY 18 3 2 55.56 5 4] il il 0 1] il 1] 0 1] 0 1] 0
SANJON 48 ) G 70.83 16 1 7 1 7 7 7 0 o] 0 0 0 o]
SANTA ROSA 252 42 23 55,16 56 1 ] 1 18 15 ] 1 ] 7.94 1 | 2
SPRINGER 106 18 14 7736 13 4] 3] 3] 0 0] 3] 0] 0 0] 0 0] 1
TATUM 71l 12 8 70.42 2 1 il 1 8 8 il 1] 0 1] 0 1] 0
TRUTH OR CONSEQUENCES 707 118 101 85.29 1011 3 1 2 95 75 20 2 167 23.62 53 7.5 1
TUCUMCAR/ 485 81 64 79.5%9 76 1 ] 1 20 20 ] 1 51 10,52 1 | 2
WAUGHN 16 3 3 100.0 ) 1 3] 1 ) 0] 5 0] 0 0] 0 0] 0
ZUNI 1381 230 172 74.66 112 1 il 1 0 40 il 1] 0 1] 0 1] 1
35 INVESTMENT ZONES 41153 6862 4795 69.88 6847 72 25 47 2336 1877 459 44 1878 4.56 533 1.295 74
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INDICATOR DEFINITIONS AND SOURCES FOR TABLE 1

COLUMN. DEFINITION
1 NMPED Schaol District Name
2 Total Population under age & in schoal district, [2008-12 ACS 5-yr, US Census)
3 Estimated Population Age 4 [POPUE / &)
4 Estimated Population. in schaol district age 4 AND under 200% ot federal poverty line [JBU200 / 6)
Percent Population in school district age 4 AND under 200% of federal poverty line {2008-12 ACS S-yr, U5 Census)
S {Mote- this. percontage can be applicd. to.amy single-yoar age cohart as well)
6 Total Full Day Kindergarten Enrollment.in District {NM.PED, 2014}
7. Pro-K Sites [2014-15)
a CYFD Sites, Pre-K Sites, school year, 2014-15 (CYFD, 2014}
9 PED Sites, Pre-K Sites, school year. 2014-15 (CYFD, 2014}
10 Number. Children Funded, Pre-K Sites, halk and full day for.school year 2014-15 [CYFD, 2014)
11 Number. Children Funded, Pre-K Sites, HALF. day for school year 2014-15 [CYFD, 2014)
12 Number. Childron Funded, Pre-K Sites, FULL day for school year 2014-15 [CYFD, 2014).
13 Total 4 & 5 5tar Licensed Child Care Facilities {NM CYFD, 2014}
14 Capacity of 4 & 5 5tar Licensed Child Care Facilities {NM CYFD, 2014)
15 Capacity of 4 & 5 Star Licensed Child Care Facilities as a percent of population under. age 6
16 Subsidized Plarement at 4 & 5 Star Licensed Child Care Facilities [NW CYFD, 2014}
17 Subsidized Placermcont at 4 & 5 Star Licensed Child Care Facilitics as a porcent of population. under.age. 6.
18 Head Start Sites {2014-15)
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MAP 1: POPULATION AGE 4 YEARS, INVESTMENT ZONE SCHOOL DISTRICTS
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MAP 2: PERCENT AGE 4 YEARS and UNDER 200% of the FEDERAL POVERTY
LINE, INVESTMENT ZONE SCHOOL DISTRICTS.
(Total = 4795).
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MAP 3: PRE-KINDERGARTEN SITES, INVESTMENT ZONE SCHOOL DISTRICTS
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MAP 4: PERCENT 4 YEAR OLDS RECEIVING FUNDING, PRE-KINDERGARTEN
SITES, INVESTMENT ZONE SCHOOL DISTRICTS
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MAP 5: HEAD START AND EARLY HEAD START SITES, INVESTMENT ZONE SCHOOL
DISTRICTS
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MAP 6: PARTICIPATION OF THE UNDER 6 POPULATION IN HIGH QUALITY CHILD
CARE, INVESTMENT ZONE SCHOOL DISTRICTS
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(3) Selection Process for Subgrantee
The Subgrantee, Regional Education Cooperative IX (REC 1X), was sclected for scveral

rcasons. Region X has a long history of providing carly childhood scrvices; they are a Head
Start grantee and have served as a contractor for early childhood services for a number of years.
Both the Children, Youth and Families Department and the Public Education Department have
an established working relationship with REC [X. The Subgrantee is similar to quasi-
governmental agencies or early childhood foundations that have now been established in other
states. Departments within state government are able to tlow funds to Region IX through
interagency government agreements (IGAs). REC 1X, like other quasi-governmental entities, are
subject to the same procurement rules as state agencies. The Letter of Support from Region [X
agreeing to be the Subgrantee for this project can be found in the Other Attachments section.

(4) State Plan: EXPANSION and IMPROVEMENT

New Mexico intends to provide High-Quality Preschool services to eligible children of
greatest risk around the state. The identified High-Need Communities, described above, will be
targeted for the expansion of High-Quality Preschool Programs and for the expansion and
improvement of those that already exist. Improvement will come in many forms. For some
programs it will be professional development while for others it will be building the capacity to
provide comprehensive services. Other programs may propose to improve on other areas to
enhance quality.

As a frontier state, New Mexico must address system issues and challenges such as lack
of transportation and other core infrastructure, decentralization, poor communication syslems,
lack of high paying jobs, and a lack of family support systems (Race to the Top Application,
2012). These factors, are more prevalent in the rural areas of New Mexico, and even more so in
the areas described above. New Mexico has already begun the necessary steps to improve well-
being for our state’s most vulnerable children but the challenge of meeting the needs of children
in the most rural areas of our state remains.

New Mexico is targeting to serve an additional 520 eligible children, and increase quality
in existing programs [or another 300-500, through the award of the Preschool Development
Grant-Expansion funds. Seventy percent {70%) of four-vear-old children residing in the
identified High-Need Communities are eligible for services based on age and income

requirements under this grant.
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New Mexice’s Plan is to allocate funds as follows:

95% to provide dircct services in the community; of which

o 5% will be used for focused quality improvements that includes coaching,
professional development, and program improvements;

o 50% to create new slots and expand current programs to provide services for
additional children, and;

o 45% to enhance current programs by raising them to a higher standard of quality by
cxtending programs from half-day to Full-Day; limiting class sizc and decreasing
child to staff ratios; employing and compcnsating a tcacher with a bachclor’s degrec;
or providing Comprehensive Services.

5% tor State-Level Coordination, Administration, and Infrastructure.

Refer to the budget section for a detailed breakdown of cost distribution.

New Mexico’s ambitious yet achievable plan involves the following key goals and

activities, broken down by each year of the grant award.

YEAR ONE (2015):

Key Goal: Aim to serve 520 eligible children in new slots and an additional 300-500 children

impacted by increased quality in existing slots.

Key Activities with Dates for Completion (as applicable):

Create collaboration team with representatives from Regional Education Cooperative IX,
the Children, Youth and Families Department, and the Public Education Department to
begin outreach efforts for networking communities and building infrastructure (January
2015)

Promote establishment of Early Childhood Councils in targeted communities (Ongoing)
Deliver Leadership Trainings to Early Childhood Councils to support project
implementation and build infrastructure (Ongoing)

Subgrant with Regional Education Cooperative 1X to manage the project in partnership
with the Children, Youth and Families Department and Public Education Department
(February 2015)

Hire Project Coordinator, to be housed at the Lead Agency (CYFD). for overall grant

administration and reporting requircments.

New Mexico ChildregaYawilsaid Esmilies Department 65.
Page e82



Hirc threc Program Monitors to be housed at either the Children, Youth and Familics.
Department, or Public Education Department, to assist with the overall administration of
this grant and monitoring and support of Early Learning Providers

Enter into agreement with UNM Continuing Education to provide direct consultation,
coaching, T& TA/Program Support services to Early Learning Providers, and; to provide
data and infrastructure support services related to the administration of this grant (July
2015)

Enter into agreement with New Mexico Association for the Education of Young Children
to provide TEACH Scholarships for professional development efforts to improve (July
2015)

Enter into agreement with UNM Center for Development and Disabilities to develop and
implement a plan for the recruitment and inclusion of children with disabilities (July
2015)

Collaborate with Region IX to distribute information and issue Requests for Applications
(RFA) to targeted High-Need Communities (March 2015)

Fund Early Learning Providers and provide TA and support for implementing program
{(July 2015)

Early Learning Providers enroll eligible children and begin preschool program (FALL
2015)

UNM, in collaboration with project partners, will develop and provide training for
teachers and administrators regarding Early Literacy, Dual Language Learners, Children
with Disabilities, Early Childhood Mental Health, Family Engagement, and training for
Elementary Principles based on NAESP Competencies for Early Childhood (June-
ONGOING)

Monitoring process to be developed and implemented by collaboration team (Fall 2015 &
ONGOING).

UNM to provide ongoing coaching, T&TA support, and quality improvement efforts with
Early Learning Providers (Beginning July-ONGOING)

T.E.A.C.H. to recruit teachers and provide scholarships and support to increase teacher

quality

New Mexico Childrigaaysvilsaind Esapglies Department 60,
Page e83



YEAR TWO (2016):

Key Goal: Continue serving slots funded in Year One, complete reporting, as required, and

evaluate data from year one.

¢ Continue contract with Region IX Education Cooperative to manage the project.

¢ Continue agreement with UNM Continuing Education to provide direct consultation,
coaching, T&TA/Program Support services to Early Learning Providers, and; to provide
data and infrastructure support services related to the administration of this grant

» Continue agreement with New Mexico Association for the Education of Young Children
to provide T.E.A.C.H. Scholarships for professional development efforts

* Continue agreement with UNM Center for Development and Disabilities to develop and
implement a plan for the recruitment and inclusion of children with disabilities

s Provide T&TA and support for implementing program (Ongoing)

o Collaboration team to continue outreach efforts specific to the cluster zones for
networking communities and infrastructure building (ONGOING),

o Early Learning Providers enroll eligible children and begin preschool program (FALL
2016)

o Statewide Implementation of Kindergarten Entry Assessment (September 2016).

o  UNM to provide training for teachers and administrators regarding Early Literacy, Dual
Language Learners, Children with Disabilities, Early Childhood Mental Health, Family
Engagement, and training for Elementary Principles based on NAESP Competencies for
Early Childhood (ONGOING) .

e Collaboration team to evaluate, revise and implement monitoring process

o UNM to provide ongoing coaching, T&TA support, and quality improvement efforts with
Early Learning Providers (ONGOING)

¢ Analyze Ycar Onc Data in collaboration with Region IX, Children, Youth and Families
Department, and the Public Education Department

YEAR THREE (2017):

Key Goal: Continue serving slots funded in Year One, complete reporting requirements, begin

planning [or sustainability and transition, and complete data evaluation. .

Continue contract with Region IX Education Cooperative to manage the project.
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e Continuc agrcement with UNM Continuing Education to provide dircct consultation,
coaching, T& TA/Program Support services to Early Learning Providers, and; to provide
data and infrastructure support services related to the administration of this grant

¢ Continue agreement with New Mexico Association for the Education of Young Children
to provide T.E.A.C.H. Scholarships for professional development efforts

¢ Continue agreement with UNM Center for Development and Disabilities to develop and
implement a plan for the recruitment and inclusion of children with disabilities

¢ (Collaborate with Region IX to distribute information and issue Request for Application
(RFA) to targeted High-Need Communities 1f funding allows for additional slots or
program grants for quality improvement

s Provide TA and support for Early Learning Providers struggling to meet the requirements
for implementing a high-quality program (ONGOING)

o Collaboration team existing of representative from Region IX, CYFD, and PED to
continue outreach efforts specific to the cluster zones for networking communities and
infrastructure building (ONGOING)

o Eurly Learning Providers enroll eligible children and begin preschool program (FALL
2017)

o UNM to provide training regarding Early Literacy, Dual Language Learners, Children
with Disabilities, Early Childhood Mental Health, Family Engagement, and training for
Elementary Principles based on NAESP Competencies for Early Childhood (ONGOING)

e Collaboration team (Region IX, NM Children, Youth and Families Department, and
Public Education Department) to continually implement monitoring process and evaluate
for improvement (ONGOING)

¢ [UUNM to provide ongoing coaching, T&TA support, and quality improvement efforts with
Early Learning Providers (ONGOING)

¢ Analyze and Compare Year One and Year Two Data

¢ Region IX, CYFD, PED, and UNM collaborate to plan for and implement sustainability
measures.

YEAR FOUR (2018):
Key Goal: Continue serving eligible children in targeted areas, complete reporting requirements,

begin transition for sustainability and data evaluation for the full grant period.
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e Continuc contract with Region IX Education Cooperative to manage the project .

e Continuc agrcecment with UNM Continuing Education to provide dircct consultation,
coaching, T& TA/Program Support scrvices to Early Learning Providers, and; to provide
data and infrastructure support services related to the administration of this grant.

e Continuc agrccment with New Mcxico Association for the Education of Young Children
to provide T.E.A.C.H. Scholarships for professional development etforts

e Continuc agreement with UNM Center for Development and Disabilitics to develop and
implement a plan for the recruitment and inclusion of children with disabilities

e Collaboration team to continue outreach efforts specific to the cluster zones [or
networking communities and infrastructure building (ONGOING)

e Early Learning Providers enroll eligible children and begin preschool program (FALL
2018)

e UNM 1o provide training regarding Early Literacy, Dual Language Learners, Children
with Disabilities, Early Childhood Mental Health, Family Engagement, and training for
Elementary Principles based on NAESP Competencies for Early Childhood (ONGOING)

o Collaboration team (Region IX, NM Children, Youth and Families Department, and
Public Education Department) to continually implement monitoring process and evaluate
for improvement (ONGOING})

s UNM to provide ongoing coaching, T&TA support, und quality improvement efforts with
Early Learning Providers (ONGOING)

s Analyze and compare data for years one, two, and three

* Implement Sustainability Plan and prepare for transition

{5) Sustainability: Year Five and Beyond

Refer to the letter of support under Other Attachments Section for additional information
detailing the partnerships that support the New Mexico Early Learning System, including letters
from the Legislative Finance Committee and the Legislative Education Study Committee
regarding their commitment to the NM PreK program, a letter from New Mexico’s Early
Learning Advisory Council, and a letter of commitment from Region IX..

New Mexico has a long history of commitment to funding and implementing High-
Quality Early Childhood Programs. The information below. (Table D-2: History of Four-Year

Olds Scrved in High-Quality Preschool Programs) not only reflects the total number of four-year
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olds receiving high-quality services in the last four years, but also illustrates the gap between
those served and all four-year olds statewide. Looking at NM PreK as a whole, the numbers

reflect a steady increase in funding, year-to-year, symbolic of New Mexico’s commitment to
early childhood program expansion. Also included below are the numbers for Head Start and

IDEA Part B Section 619 programs.

Table D-2: History of Four-Year Olds Served in High-Quality Preschool Programs
2010-11 2011-12 2012-13 2013-14
# 4-ycar-olds 29,187%* 29 480* 29,608* 28,025*
New Mexico PreK 4.435 4,591 5,366 7,326
Head Start 4.397 4,324 4.335 3,978
Part B/619 2,604 2,513 2,359 2,261
Total Served 11,436 11,428 12,060 13,565
Total # 4-year-olds
UNDERSERVED 17,751 18,052 [7.548 14,460

*New Mexico Kids Count Data
Evidence for selection criterion (D):
e A lctter of support attesting to the Subgrantec’s participation..
s Tuble (D)(4) and Table A.
e Early Childhood Investment Zones Data Charts and Map (Appendix B)
o Euarly Childhood Investment Zones Data Portfolios (Appendix J).
Resources
-NM PreK Annual Report
-NM Race to the Top Early Learning Challenge Application, 2012,

-Early Childhood Investment Zone Data Profiles

E. Collaborating with Each Subgrantee and Ensuring Strong Partnerships

.EI:. The roles and responsibilities of the State of New Mexico and its Subgrantee, Regional
Education Cooperative IX (REC IX);

Background: New Mexico’s Legislature passed the New Mexico Pre-Kindergarten Act in
2005. In the Act, New Mexico established a mixed delivery system with its leadership shared
cqually between two agencics of the state. The Public Education Department (PED) and the

Children, Youth and Familics Department (CYFD) collaboratively administer this mixed
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delivery system. These two agencies provide awards to Early Learning Providers as funds are
made available by the state legislature. The state program has grown from 5500,000 in its first
year to $36,500,000 in the most recent year. All NM PreK programs must meet the same
standards. for quality, utilize the same guidance to plan curriculum, and meet the same
performance expectations of student growth and achievement.

This project, quite intentionally, has been designed to continue this mixed delivery system,
as evidenced by the designation of the Children, Youth and Familics Department as the Lead
Agency. The Public Education Department will support and menitor High-Quality Preschool
Programs within the public schools, while the Children, Youth and Families Department will do
the same for programs offered by community-based programs. This project will expand and
enhance the state’s current system with all of the supports currently available to New Mexico
PreK programs. Those include training and onsite program support or. consultation (coaching),
and T.E.A.C.H.® Scholarships to enhance professional development statewide. All of these key
components will be maintained jointly by the two state agencies in conjunction with Region IX
and the UNM Center for Development and Disabilities. The training and consultation role is
housed at the University of New Mexico’s Continuing Education Division.

The project’s Subgrantee, Regional Education Cooperative IX (REC IX), 1s one of ten
cooperatives established by the New Mexico Public Education Department after authorization by
State Statute 6.23.3 in. 1998. REC IX is located in Ruidoso, New Mexico and supports, the work
of public school districts across seven counties. Regional Education Cooperatives (RECs)
provide fiscal administration, technical assistance, and direct services to participating member
school districts and state-operated schools. These services may include personnel development,
diagnostic evaluation, Child Find, related services, technical assistance, and policy and
procedure development. Head Start, Eisenhower Math and Science Training Act, Drug Free
Schools and Communities Act, and other programs are also administered by RECs.

New Mexico’s Children, Youth and Families Department, as the Lead Agency, has the
following roles and responsibilities to meet in implementing this project plan:

e Coordinate federal reporting for periodic, data, evaluation and any ad hoc reports needed;
e Coordinate the eflicient distribution of grant funds and payments for service delivery to

project partners following all federal and state laws and procedures;
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e Ensurc that REC IX and other partners’ scopes of work arc clear, cffectively
implemented, and accurately reported upon;

e Convenc all partners and stakcholders as appropriate to advance goals of the project;

e Coordinate the clarification and disscmination of all expectations, standards, and
performance goals of the project on an on-going basis, providing prompt fecdback on all
reporting and benchmarks of progress, plans and products, in collaboration with the
Public Education Department (PED);

¢ Coordinate the monitoring of all contractual and performance issues, conducted by two
agencies: Public Education Department and Children, Youth and Families Department;

¢ Coordinate, in collaboration with PED, the coaching and technical assistance roles to be
provided by the University of New Mexico’s Continuing Education Department, an
expansion of its current role providing the same service for the existing state-funded New
Mexico PreK Program;

s Support REC IX to be successful in implementing their scope of work;

o In partnership with PED, coordinate plans related to assessments, data sharing,
instructional tools, family engagement, cross-sector and comprehensive services efforts,
professional development, and workforce and leadership development;

o Participate in any and all meetings, events, and evaluations required by the U.S.
Department ot Education or the U.S. Department of Health and Human Services, or by
the State of New Mexico concerning this project;

e CYFD, PED, and REC 1X will coordinate, but not supplant, the delivery of High-Quality
Preschool Programs funded under this grant with existing services for preschool-aged
children including, if applicable, programs and services supported through Title I of the
ESEA, part C and section 619 of part B of IDEA, subtitle VII-B of the McKinney-Vento
Act, the Head Start Act, and the Child Care and Development Block Grant Act;

e Devise, with project partners and stakeholders, plans to sustain High-Quality Preschool
programs established or improved by this project alter the grant period.

Regional Education Cooperative X, as the State’s Subgrantec, has the following roles and

responsibilities to meet in implementing this project plan:.
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Implement the project plan in collaboration with project partners, as cstablished by
CYFD, the Lead Agency for the project, including establishing timelines that meet goals
and respond to stakeholder and partner needs;

Work collaberatively with CYFD and PED to award program funds, monitor
implementation, and support monitoring and coaching activities;

Ensure the scope of work for High-Quality Preschool programs is consistently interpreted
by Early Learning Providers that apply for and receive program awards to serve Eligible
Children below 200%. poverty;

Utilize the budget efficiently and effectively to implement High-Quality Preschool
programs;

Make payments based on submitted invoices to support local activities;,

Participate in any and all meetings, events, and evaluations required by the U.S.
Department of Education or the U.S. Department of Health and Human Services, or by
the State of New Mexico concerning this project;

Post all non-proprietary. products and information about the project as appropriate;
Support efforts to provide information, data and research access within state and federal
laws;

Minimize local administrative costs;

Encourage and support initatives by Early Learming Providers to assist children with
successful transition from Pre-Kindergarten into Kindergarten;

Coordinate plans, in collaboration with project pariners, related to assessments, data
sharing, instructional tools, family engagement, cross-sector and comprehensive services,
efforts, professional development, and workforce and leadership development;

CYFD, PED, and REC IX will coordinate, but not supplant, the delivery of High-Quality
Preschool Programs funded under this grant with existing scrvices for preschool-aged
children including, it applicable, programs and scrvices supported through title I of the
ESEA, part C and section 619 of part B of IDEA, subtitle VII-B of the McKinney-Vento
Act, the Head Start Act, and the Child Care and Development Block Grant Act.
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E2: How High-Quality Preschool programs will be implemented:

High-Quality Preschool programs will be implemented through an expansion of the
state’s current infrastructure and support systems, while the contractual and fiscal duties will be
administered through REC IX.

REC 1X will procure services and contract with Early Learning Providers across the state.
These will be connected with the existing state supported High-Quality Preschool Program
infrastructurc. REC IX will abide with the standards, protocols and operating procedurcs of the
New Mcexico PreK Program. REC IX will provide the contractual, fiscal suppeort, fiscal and
contractual monitoring and compliance processes and oversight.

Project leadership, on a day-to-day basis, will be provided by a program coordinator
housed at CYFD. In addition, three program monitors will be housed within the CYFD and PED
structure to oversee all grant requirements and provide program compliance monitoring. UNM’s
Continuing Education, Early Childhood Services Center, will train Early Learning Providers on
the use of the Early Learning Guidelines as curricular material, provide coaching, training and
on-going support, as well as lead administrator trainings, provide guidance, and help Early
Learning Providers meet program expectations. T.E.A.C.H.® scholarships will support costs of
continuing education [or teachers.

These structures establish the new High-Quality Preschool Program as an expansion of
the current New Mexico PreK Program. It will utilize the existing infrastructure with appropriate
expansions described within the project budget and narrative. The new or expanded programs
will follow the same curricular approach, training and on-site coaching system, standards,

continuing education system, and accountability and assessment standards.

E3: How the State will ensure that the Subgrantee minimizes local administrative costs:
CYFD and the Subgrantee, REC IX, will limit administrative costs of Early Learning
Providers to no more than 5% for their indirect or administrative costs through the contractual
process and will monitor this on a routine basis. PED currently allows only 1% for indirect costs,
CYFD currently allows up to 5% [or indirect costs. CYFD negotiates the indirect or
administrative costs allowed when the budget/contract is [irst negotiated. The amount allowed

depends on the size and capacity of the organization and the size of the PreK award.
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E4: How the will State monitor Early Learning Providers to ensure delivery of High-
Quality Preschool Programs:

The State and the Subgrantee will monitor Early Learning Providers to ensure they are
providing High-Quality Preschool Programs according to both federal and state standards. A
project coordinator and three program monitors will be added to an existing state team to
conduct monitoring. The additional four staff members will provide the increased capacity to
cnsurc, through cxisting and tested monitoring protocols, that all new and expanded site
providers of High-Quality Preschool Programs mect program standards, arc in compliance with
contractual obligations, and focus on improvements when appropriate.

On-site consultation, or coaching, that enhances the standardized in-service training that
is provided by UNM Continuing Education, ensures that teachers implement the NM PreK
assessment, observation, documentation, and curriculum planning process based on the NM
Early Learning Guidelines. On-site FOCUS consultation or coaching could be provided by the
same individual who serves the program as the NM PreK consultant. This requires coordination
by UNM Continuing Education since they will administer both PreK consultation and FOCUS
consultation services. It is possible that the Early Learning Provider hosting a NM PreK program
will be a part of the FOCUS TQRIS 1nitiative.

New Mexico is commnitted (o integrating these funds and programs within the existing
state PreK program, and will treat these as one program. There is contract monitoring and
support from the state and Subgrantee level and programmatic support, T& TA through the

state’s consultant or coach program provided by UNM Continuing Education.

ES: How the State and the Subgrantee will coordinate plans for assessment and program
improvement through several avenues:

New Mexico will implement common Program Standards across all publicly funded
Early Learning and Development Programs that include comprehensive child and program
assessment, curriculum planning, Early Childhood Educator qualifications, health promotion
practices and family engagement. These Program Standards include all of the structural elements
of a High-Quality Preschool Program, as cvidenced in Appendix H, and arc uscd to establish
continuous quality improvement processes within every program. All improvement strategics

grow from FOCUS, New Mexico's Tiered Quality Rating and Improvement System and are
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designed to focus on children’s learning through the implementation of New Mexico's authentic
observation — documentation — and curriculum planning process. This is based upon the recently
revised New Mexico Early Learning Guidelines: Birth through Kindergarten, New Mexico’s
Early Learning and Development Standards. It utilizes a common Comprehensive Assessment
System as the basis for continuous quality improvement in all Early Learning and Development
Programs including Child Care, Home Visiting, Head Start, Early Head Start, New Mexico,
PrcK, Early Intervention (FIT), Title I preschool and Early Childhood Special Education.

The statc will also usc, across the High-Quality Preschool Program, a planned curricular
approach that is embedded in the New Mexico Early Learning Guidelines: Birth through
Kindergarten and meets all of its standards. This also anticipates the broad expectations of the
New Mexico Kindergarten Entry Assessment (KEA), which uses the kindergarten rubrics as
criteria for a Kindergarten Readiness Assessment. The KEA will be used in all New Mexico
public schools, and is beginning its initial pilot phase this fall. The results of the KEA will
provide policy-makers with important data regarding the effectiveness of early learning
programs and, most importantly, will provide kindergarten teachers with critical information
regarding children’s learning that can be used to inform curriculum planning and ditferentiated
instruction beginning at kindergarten.

The Kindergarten Entry Assessment {KEA) will assess what entering students know and
can do in relation to the kindergarten standards for learning described in the New Mexico Early
Learning Guidelines: Birth through Kindergarten. The Guidelines are aligned with the state’s
kindergarten Common Core State Standards in English language arts and mathematics. The
outcomes and indicators for kindergarteners that are described in that document are linked to
learning in seven developmental domains:

* Physical Development, Health, and Well-Being
* Literacy

*  Numeracy

+ Aesthetic Creativity

+ Scientific Conceptual Understanding

+ Sclf, Family, and Community

+ Approachcs to Lecarning.
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These domains are the core components of the curricular approach used for High-Quality
Preschool Programs, and as such will be the coordinated “content™ that is supported by planning
activities to establish new and expanded sites for these early learning programs. These
components are the core elements for every age group within the Guidelines, but are designed to.
be developmentally appropriate for each age group. Plans for sharing data will build upon the
state’s current cffort to establish unique identification protocols for young children that allow for
aggregated data sharing as well as linking unique educational program goals for children within
all appropriatc state and fedcral laws. Planning for family engagement will grow from
community efforts developed through Early Learning Providers around the state that have
demonstrated success in developing effective family engagement strategies. These will be

supported by state staff and replicated within new and expanded programs.

.E6: How the State and Subgrantee will coordinate, but not supplant, the delivery of High-
Quality Preschool Programs funded undecr this grant with existing services::

In the procurement process the Subgrantee will issue a Request for Proposals to all Early
Learning Providers in the identified High-Need Communities. There will be two funding
options:

1) Enhance existing State Preschool Program infrastructure and quality to deliver High-

Quality Preschool Programs, or;

2) Implement and sustain new High-Quality Preschool Program to reach and serve

additional Eligible Children.

Existing programs will only be allowed to supplement and expand existing services and must
continue the use of any and all funds currently being used as specified in the application, for
example, half-day programs will be able to expand to full day. Full-day programs may be able to
pay their teachers comparably to the Public Schools based on teacher qualifications and years of
service. Programs will be required to cost allocate. Costs must be well documented. EXisting
training materials regarding cost allocation will be used to establish protocols that prevent
supplanting. Providers will be trained in these protocols and routinely monitored (o ensure

compliance.
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E7: How Subgrantees will integrate High-Quality Preschool Programs for Eligible
Children within economically diverse, inclusive settings:

The New Mexico PreK program has historically been committed to a mixed delivery.
system that 1s inclusive of all children in the community. New Mexico has taken a different tact
than other states by identifying communities where children are most at risk and then making the
program available to all children in those communities. This approach is quite different from
limiting access to only thosc of a particular income level. New Mexico 1s not keen on
cstablishing catcgorical programs for only low income children since the great majority of
children in the state are low income — and all could easily be considered to be at risk. Therefore,
New Mexico will work diligently to make state funds available to those programs that are
awarded federal funds. Then, programs will be encouraged to use state PreK funds to ensure that
NM PreK is voluntarily available to all children in the community.  As discussed earlier, this will
require that programs braid funds and that those funds are tracked through cost allocation. The
same is true of public school programs serving children with disabilities. Just as state PreK funds
will continue to be used to integrate typically developing children into special education
programs, federal funds will be used to ensure that these new programs meet state and federal

standards for inclusion.

.E8: How Subgrantees will deliver High-Quality Preschool Programs for Eligible Children
who may be in need of additional supports:

Early Learning Providers will be tasked with recruiting and enrolling Eligible Children.
The High-Quality Preschool Program will be equitably available to all public schools and all
licensed Early Learning Programs that are within Early Childhood Investment Zones. Early
Learning Programs will be tasked with recruiting all Eligible Children in collaboration with
existing programs in the community. The budget for this grant includes a contract with the
University of New Mexico's Center for Development and Disabilities to develop an outreach
plan and to recruit and ensure the inclusion of children with disabilities in collaboration with the
grant project partners.

In addition, state-funded Inclusion Specialists, Early Childhood Mental Health
Specialists, and other program consultants will be available within the state system to support

communities. in their recruitment planning efforts. These resources will also be available to,

New Mexico Childripaayswilsand Eaapglies Department 78
Page 95



provide support as needed for children. Based vpon the local community’s population,
recruitment efforts will be targeted to children of parents in the military, children in rural or
tribal areas/lands, children who have disabilities or developmental delays, migrant children,
homeless children, and children who are Dual/English Language Learners.

. Because CYFD acts as the state soclal services agency for children, we will work closely with
the state Protective Services Division to ensure that local child weltare programs and foster

familics arc aware of this opportunity.

E9: How the State will ensure outreach to enroll isolated or hard-to rcach families; help
families build protective factors; and engage parents and families:

To ensure that all families are informed of the opportunity and encouraged to enroll their
children in available programs, Early Learning Providers will be encouraged to post flyers and
place registration materials in WIC olfices, businesses, community buildings including chapter
houses and tribal government offices, and BIE schools. All PreK program marketing and
registration materials will be provided in English, Spanish, and Diné (Navajo), as needed...

. The existing PreK Program Standards require that all State Preschool Programs must develop
and provide to families and staff a Family Engagement Plan that includes appropriate family
involvement and engagement activities. PreK Consultants or Program Monitors may provide
support, when needed, to assist in planning strategies for recruitment and family engagement.
The Family Engagement Plan must include how the program will use the children’s assessment
portfolios as well as the New Mexico PreK Parent Matenals, a series ol one-page resources
available 1n English and Spanish, to help parents extend learning in the home and to build social-
emotional skills for school readiness. As part of this plan, State Preschool Programs require at
least 90 hours of parent and family engagement activities annually. At a minimum, these hours
must include:

e Onc home visit

e Three parent-teacher conferences

e At least two preschool-specific parent meetings or trainings

e Transition activities to facilitate a positive transition to kindergarten for children and their

families
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E10: How the State will ensure strong partnerships between each Subgrantee and LEAs or
other Early Learning Providers:

a) Every community has a transition team and plan, required by existing program
standards: Best practice in transition requires partnerships to be formed between families, early
learning in three to five year old settings, elementary schools, and other identified people with
roles in children’s lives at that time. Joining Hands New Mexico Framework for Transition
utilizes cight principles -- Communication, Equal Partners/ Joint Decision Makers, Familics as
Partners, Intcgrated Responsive Scrvices, Culture and Home Language, Knowledge and Skill
Development, Developmentally Appropriate Practice, and Assessment of Partnership
Effectiveness -- to guide the creation of effective/sustainable partnerships based on the value of
collaborative relationships. These principles provide an intentional approach to team-building
which holds the importance of collaborative relationships at its core. The Joining Hands practice
promotes transition as a year round process that is a catalyst for developing strong ties between
early learning settings, schools and families that are impactful most of the time. The NM PreK
Program Standards require family engagement activities that are part of transition practices.
They also encourage PreK settings to provide transition plans and support {ransition activities
from PreK settings 10 schools. Schools receiving children parinering with the families and PreK
site 18 the optimal partnership and the one that creates success for children. Many activities such
as having PreK children visit schools or kindergarten classrooms on a frequent basis, visiting
schools to share a meal (lunch), Home visits, teacher meetings to share information at the end of
the year and general sharing of newsletters and pertinent activities that all children might want to
participate in at early learning settings. schools and the community are examples. Intentional
Transition teams meet on a regular basis, and include early learning teachers, school personnel
(Kindergarten teachers and Principals), and families. They focus on and actively plan transition
activities, and are reflective about achieving seamless transitions for all children. This 1s the
highest level of quality for transition.

b) The state will ensure the coordination and collaboration with LEAs and other Early
Learning Providers through two key methods: 1) contractual language with the Subgrantee,
REC IX, to focus on the clements below and to include budgetary support and planning to

support these efforts; contract negotiations after applications will ensure that these items are
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included in every contract in a locally feasible manner; and, 2) technical assistance, coaching and
consultation that is provided by UNM Continuing Education.

(1) UNM Continuing Education provides ongoing professional development and training for
PreK teachers and administrators on a broad range of topics. Most of these will be required as,
part of the contract language between the Subgrantee and the Early Learning Providers. At a
minimum, these include training on the Early Learning Guidelines and what benchmarks must be
reached during the yecar, how lessons. arc shaped to reach these benchmarks, training on carly
lcarning standards, on various developmental and progress assessments that are conducted during
the year, on working with parents as their child’s first teacher and how they can support learning
at home, and parent engagement.

(11) UNM’s coaching and consultation staff will work with all Early Learning Providers as part of
their routine support to help them utilize community resources to develop and to provide
Comprehensive Services that many families in these high-risk communities of the state will
need. Providing these services will allow parents and families to be more present to support their
children’s learning at home.

(111) UNM Center for Development and Disability (UNM-CDD) employs inclusion specialists
throughout the state whose role is 1o help PreK and childcare centers bring children with all
kinds of disabiliies and delays into the mainstream of the educational provider. As part of this
grant, UNM-CDD will be contracted to develop and implement a recruitment plan focused on
inclusion for children with disabilities or developmental delays. The goal is to recruit, and serve,
the percentage of Eligible Children with disabilities that is no less than the state/national average
of those served statewide through part B, section 619 of IDEA. In public school programs
children with delays and disabilities will be included in High-Quality Preschool classrooms with
appropriate support provided by Special Education Professionals.

(1v) UNM Center for Development and Disability and the UNM Continuing Education staff who
currently serve as inclusion specialists will broaden their scope of work and add new members to
their team. Along with Title 1 staff and the Public Education Department’s Homeless/Immigrant
staff who focus on these areas already, this will allow a clear support function for Preschool
classroom tcachers who need assistance designing and implementing strong inclusion cfforts for

English language lcarncrs, children residing on “Indian Lands,” children from migrant and
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homeless families, and others who as a class find access to services much more difficult to
obtain.

(v) State staff, housed at PED and CYFD, will provide the program monitoring function for all
Early Learning Providers. This team, in collaboration with teachers and administrators, will use
existing standards to ensure that facilities are age-appropriate and meet the needs of Eligible
Children. Early Learning Providers will also be encouraged to use internal evaluation, rating, and
monitoring tools to ensurc ongoing devclopmentally appropriate practices and materials are
being used in the classroom.

(vi) The new staft at CYFD and PED, and the new Data Manager at UNM’s Continuing
Education, will work with Early Learning Providers to develop appropriate data sharing
procedures, protocols and mechanisms that meet all state and federal legal standards that are
otherwise transparent and efficient.

(vii} Coaching and consultation staff will work with all Early Learning Providers to develop
community-based resource utilization of programs and asscts that will support children’s
learning and family support of children’s learning. Literacy programs, libraries, reading
programs, and similar age appropriate activities that support healthy child development will be
sought out and engaged to develop support systems and family outreach elforts 1o help children
succeed in every community. Early Learning Providers will be encouraged to reach out to local
early childhood coalitions and other organizations to build community partnerships, where able,
to increase the utilization of public resources and learning opportunities, such as: libraries, arts

education programs, and family literacy programs.

F. Alignment within a Birth Through Third Grade Continuum

.New. Mexico has made great strides to align the early childhood programs in the state to create a
Birth through Third Grade Continuum. Through our Race to the Top Early Learning Challenge
Grant, New Mexico is the first state to include Home Visiting, IDEA Part B/Early Intervention,
and all the carly childhood programs operated by public schools (including IDEA Part B) in the
Ticred Quality Improvement and Rating System (TQRIS). Beginning in January 20135 this
TQRIS will be piloted in the state-funded NM PreK Program, preschools funded by Title I, and

special education preschools for children with delays and disabilities. Childcare centers are
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adopting the TQRIS on a phased implementation schedule. The Family-Infant-Toddler Program
(Part C) as well as all Home Visiting Programs in the state are engaged in developing their
criteria for the TQRIS. The High-Quality Preschool Programs will also be included in the PreK
TOQRIS. We are currently revising the draft criteria for PreK to more fully reflect the special
education requirements. The goal is to have a single document that clearly delineates the
expectations for quality in State Preschool Programs and federally-funded preschool programs,
regardless of whether the program is in a public or private sctting. A draft of the criteria is
included in Appendix G. The next iteration of this document will include the High-Quality
Preschool Programs. Printing and formatting costs are included in the budget.

New Mexico has a single State Preschool Program, New Mexico PreK, which is
administered by two state agencies but operates as one program with common Program
Standards, Early Learning and Development Standards, training, coaching and website/database. .
The Public Education Department (PED) funds programs in public schools, including charter
schools. The department also funds smaller school districts as a consortium through Regional
Education Cooperatives. CYFD funds PreK programs in private and non-profit centers, including
faith-based and Head Start programs, as well as tribal programs. As a result of this ten-year
partnership to provide PreK services in our state, the two agencies have established procedures o
insure a [air distribution of funding throughout communities and providers in the state, while
being mindful of any possible diminution of services. The agencies will further enhance these
procedures by funding a Subgrantee to conduct the application and award process. This will
ensure the application and award process for programs funded through the Preschool
Development Grant result in the greatest benefit to eligible children and their families, without
reductien of services or increased cost to other families...

Coordinating with other Early Education and Care Programs and Ensuring High Qulaity
Programs Will Not Lead to Diminution of Other Services

The High Quality Preschool Programs will be integrated with the existing state-funded
preschool program {New Mexico PreK), incorporating the Early Learning Guidelines, NM PreK
Program Standards, and the training and coaching model delineated in the New Mexico PreK
Consultant Guide (Appendix O). New Mexico will further refine the current PreK Program

Standards to include the High-Quality Preschool Programs funded under the Preschool
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Development Grant. The PreK Program Standards (Appendix H) set requirements for
coordination of early learning programs:

¢ PreK program personnel meet at least annually in the community with early care and
education programs such as public schools, Head Start (Migrant, Tribal, Early), child
care, and FIT programs to coordinate and strengthen early childhood programs, training
and initiatives. .

s PreK program personnel collaborate to ensure that competition for funding and children
does not adversely impact community capacity and is equitably disbursed, while also
honoring parental choice. .

e PreK administrators meet with early care and education program personnel in the
community prior to requesting expansion of their PreK program.

~ In addition, both CYFD and PED require a community needs survey as part of the
application for State Preschool Programs. The requests for child slots are compared to the
number of four-year-olds in the community and the capacity of and number of children currently
served 1n high quality programs, such as private and non-profit programs rated as three to five
star on the state’s Tiered Quality Rating and Improvement System (TQRIS), Head Start and
state-funded PreK.
CYFD and PED meet before awarding contracts for preschool services to avoid over-saturation
of funded programs in a community. The two agencies come to agreement prior to awarding
funding.
2. Kindergarten through Third Grade Continuum Activities
For kindergarten through third grade, these activities include:

a. Ensuring the Eligible Children are well-prepared for kindergarten

The New Mexico ELG are the foundation for the curriculum and assessment used in all
state-funded preschool programs in both public and private settings and will be used in the High-
Quality Preschool Programs funded under the Preschool Development Grant-Expansion Grant.,
These guidelines are aligned to Common Core State Standards, with appropriate notations to
guide the teacher in connecting the two systems.

New Mexico will implement the training and coaching model used in the state-funded
PreK programs in the High Quality Preschool Programs All teachers and educational assistants

will receive training on the ELGs and the PreK Child Observational Assessment System..
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Instructional coaches, referred to as consultants, will provide job-embedded professional
development to insure fidelity to the PreK Authentic Observation Documentation and

Curriculum Planning Process illustrated in the diagram below:

The NM PreK Authentic Chservation, Documentation, and Curriculum Planning Process
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This alignment to Common Core State Standards combined with training and coaching
on the PreK Authentic Observation Documentation and Curriculum Planning Process will ensure
that the preschool curriculum reflects the progression of skills needed for success in
kindergarten. The assessment rubrics. labeled “Accomplished for PreK, First Steps for K define
kindergarten readiness targets in all developmental domains. To further connect preschool
practice to kindergarten and beyond, rubrics currently extend to the end of kindergarten. Through
funding from our Race to thc Top/Early Learning Challenge Grant, WestEd is refining current
rubrics and developing additional rubrics to extend the continuum of skill development through

the middle of first grade. This refinement will result in the Kindergarten Entry Assessment.
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Preschool teachers must use a common lesson plan and report results of the PreK Child
Observational Assessment three times annually in full-day programs. As the assessment cycle is
continuous, teachers constantly adjust learning activities to reflect children’s progress in reaching
developmental goals. .

The New Mexico Kindergarten Entry Assessment

As New Mexico begins the pilot of a universal Kindergarten Entry Assessment (KEA),
we will utilize a phased implementation plan. In past years, New Mexico kindergarten programs
administered the DIBELS assessment to all Kindergarten students. While DIBELS was a
beneficial tool in that it was easy to administer and yielded actionable data, the assessment had a
limited scope. The KEA 1s based on the New Mexico ELGs and will assess the essential domains
of a child’s school readiness, as follow below:

* Language and literacy development;

« Cognition and general knowledge;

« Approaches towards learning;

» Physical well-being and development; and
» Social and Emotional development.

While all domains will be evaluated, there will be emphasis placed on the domains of
language and literacy development and cognition and general knowledge. The emphasis placed
on early literacy and mathematics is consistent and aligned with the Public Education
Department’s (PED). Ready for Sitccess initiative outlined in the agency’s Strategic Plan. The,
Ready for Success initiative was developed under the premise that early intervention for the
youngest learners in elementary school is critical to life-long success.

[t 1s important to note that at no time will the KEA be used to make accountability
determinations for students, teachers or schools. Assessments that are formative in nature are
designed 1o provide teachers with actionable data that can be used by the State (RTT/ELC
Application 172) to support student learning. Once a formative assessment has stakes attached, it
loses its validity as a tool to truly drive instruction. In determining which assessment tool would
be most appropriate for all kindergarten students, New Mexico determined that at the highest
level, any asscssment tool must:

e Fully align with to the state’s Early Learning Guidelines: New Mexico’s Early Learning

Guidelincs have laid a foundation upon which the state intends to build. The Guidclines
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are aligned to the five domains of school readiness set forth in this application, and
additionally, are aligned to the Common Core State Standards (which New Mexico
adopted in October, 2010). This alignment is used to support the vertical integration of
Early Learning and Development Programs to the expectations we have for our
kindergarten students.

» Be culturally and linguistically sensitive to the needs of our student population: New
Mexico’s diversity 1s also our greatest strength. Any Kindergarten Entry Assessment
must be appropriate for usc with our diverse student population, have culturally scnsitive
content and be able to accurately gauge a student’s current progress in cach of the
domains..

¢ Be holistic in terms. of the domains. of school readiness. 1t assesses:

While New Mexico intends 1o place a command focus on early literacy and math skills,
the state recognizes and 1s committed to implementing an assessment instrument that
provides 4 complete picture of kindergarteners as young learners. Too often, young
students are inaccurately thought to have learning difficulties, when in actuality, they are
immature in their social development. Providing precise data on each domain will help to
cnsure that cach student’s unique learning need(s) are met...

e Provide teachers with actionable data they can align instruction to:
Assessments are only as powerful as they data they yield. By implementing a tool that
directly aligns to and correlates with not only academic standards, but also developmental
expectations, will allow teachers to differentiate instruction for their students.

h. Sustaining the Educational and Developmental Gains of Eligible Children
i. Promoting Collaboration Between Preschool and Kindergarten Teachers
New Mexico will sustain the educational and developmental gains of Eligible

Children by promoting collaboration between preschool and kindergarten teachers. The
PrcK Program Standards, which will be refined to include the High-Quality Preschool
Programs funded under the Preschool Development Grant, require that PreK programs
must develop and provide to families and staft a written Transition Plan detailing policies
and procedures that assist families of children moving into the program, exiting the

program, and/or transitioning into kindergarten.

New Mexico Childrigaayswitlyaind Eaapglies Department 87
Page e134



e The Transition Plan must retlect the diversity and uniqueness of the children and
community in which they reside.

e The Transition Plan must include a scrics of transition activitics that take placc
throughout the year to prepare the child and family for the upcoming changes and
facilitate a positive transition to kindergarten.

ii. Expanding Access to Full-Day Kindergarten
New Mexico has a strong commitment to early learning. This was evident when the State

began to phase in full-day kindergarten programs. Legislation passed and signed into law in 2000
required that the State adopt rules for the development and implementation of full-day
kindergarten programs, the use of age-appropriate assessments to determine the placement of
children at the (State of New Mexico: RTT/ELC Application 171) proper instructional level, and
that the State monitor full-day kindergarten programs to ensure that all children were being
served. Over the course of 5 academic years — from 2000-2001 1o 2004-2005 — New Mexico
phased in full-day kindergarten. This approach allowed us to ensure that programs were phased
fully and with fidelity.

iii. Increasing the Percentage of Children Who Are Able to Read and Do Math at Grade
Level by the End of Third Grade
In order to increase the percentage of children able to read and do math at grade level by

the end of third grade, New Mexico passed legislation to implement the K-3 Plus program in
2007. K-3 Plus provides [unding for a minimum of 25 additional school days for grades
kindergarten through third grade in high-need schools, defined as those with at least 80% of
students receiving free- and-reduced-priced lunch or that are classified a4 “*D” or “F” school in the
state’s school grading system. Many of these schools are located in areas that will be served by
the High-Quality Preschool Programs. Preschool and kindergarten administrators and teachers
work together to assist families to enroll the children from public and private preschool programs
in the school’s attendance arca. The children then benefit from an extended school year of
approximately 205 days, starting school up to two months prior to the regular school year. Every
effort is made to place the children in the same classroom and with the teacher they will have for
the entire school vear. This program replicates the regular school day, but with increased
emphasis on literacy and math, including providing additional time and interventions as required

by the individual child.

New Mexico ChildregaYawilsaid Esmilies Department 88
Page e135



Children who acquire a firm foundation in literacy are not only prepared for future
academic success, but will possess a lifelong gift of reading. New Mexico's early reading
initiative, New Mexico Reads to Lead, provides an aligned approach for districts and schools to
ensure that children can read by the end of third grade giving them essential skills for future
career and college success. The New Mexico Reads to Lead Initiative funds a reading K-3
Formative Assessment System provided to districts at no cost. It also provides regional and
district reading coaches, supports for intervention, and professional development for parents,
tecachers, rcading coaches, and administrators. The state’s commitment to supporting increased
student achievement in grades K-3 1s evidenced by the state funding provided to the Reads to
Lead program including $8.5 million in 2012-2013, S10.5 million in 2013-2014, and $14.5
million in 2014-2015.

The high-quality, research-based professional development provided. through New.
Mexico Reads to Lead is available to all New Mexico K-3 teachers. These activities expand
support for kindergarten teachers to use the KEA and data, and continue this approach through
grade 3. Professional development is provided on effective literacy instructional strategies, data
analysis, and Common Core State Standards to support student achievement.

Through collaboration between New Mexico PreK and New Mexico Reads (o Lead, the
Public Education Department will continue to sponsor early literacy professional development
events for preschool and kindergarten teachers to attend together. The pilot of this training
occurred in the summer of 2014 and was well received by kindergarten and preschool teachers
and administrators. This was a first attempt by the PED to join the two groups. The PED plans to
expand this training and add other events to bring the teachers from the two grade levels together
in joint professional develop session to help teachers gain skills needed to help children perform
on grade level by the end of third grade.
c¢. Taking Steps, at a Minimum to Align:

i. Child Learning Standards and expectations

New Mexico’s Early Learning Guidelines have laid a foundation upen which the state
intends to build. The Guidelines are aligned to the five domains of school readiness set forth in
this application, and additionally, arc aligned to the Commeon Core State Standards (which New
Mexico adopted in October, 2010). This alignment is used to support the vertical integration of

Early Learning and Development Programs to the expectations we have for our kindergarten
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students. The rubric level “Accomplished for PreK, First Steps for K”, defines school readiness

targets.

ii. Teacher Preparation, Credentials, and Workforce Competencies.

The PreK Program Standards require that teachers in public school programs posscss at
least a Bachelor's Degree and a state teaching license in early childhood education. Teachers
who possess another degree or teaching license may use the state’s alternative pathways to the
required license. The early childhood degree/license is also required in private or non-profit
programs, but teachers without the degree and/or license may be hired, provided a professional
development plan is in place requiring a minimum of six college credit hours per year. All
teachers in the High-Quality Preschool Programs will be required to follow the staff qualification
requirements in the NM PreK Program Standards.

PreK Program Standards require that the educational assistant possess an Associate’s
Degree in Early Childhood, and, in public schools, an educational assistant license. If an assistant
1s hired who does not possess the degree, he/she must provide evidence of completion of a
minimum of six college credit hours annually until the degree is earned.

TEACH? scholarships are available to any individual working in the NM PreK program
who does not meet the PreK Program Standards.

New Mexico’s unique Early Childhood Higher Education Task Force is comprised of
representatives of every two- and four-year college or university. that offers degrees in early
childhood education. This group meets monthly to develop common course competencies and
syllabi for early childhood courses. All of these colleges and universities are part of the state-
wide articulation system requiring the transfer of early childhood coursework from two-year to
four-year degree programs. Because of this partnership, students may complete courses online or
in-person at any of the institutions. The Task Force is a standing committee of the state’s Early.
Learning Advisory Council. Another task of the group is to develop competencies for teacher
licensure in carly childhood. As a result of this work, the carly childhood license that covered
birth to grade three was divided as of July 1, 2014 into two licenses: birth through preschool and
preschool through third grade. This division of the license more closely aligns the competencies
of the preschool through third grade license 10 Head Start, NM PreK, and IDEA Part B standards
as well as the elementary teacher license - and preserves an emphasis on developmentally

appropriate practice..
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Prior to the 2014-15 school year, the PED Literacy and Early Childhood Bureau

collaborated with the Educator Quality Bureau to refine the teacher evaluation system to include

teachers in preschool programs. The evaluation includes the New Mexico PreK Administrator

Walkthrough and early childhood Measures of Environmental Quality and the Quality of Adult-

Child Interactions. Use of the New Mexico Early Learning Guidelines, the accompanying

assessment, and lesson plan format are also part of the teacher evaluation system for preschool

teachers. The process is being piloted in the 2014-135 school year, and we expect further

refinements as a result.

iii. Comprehensive Early Learning Assessment System

All of the elements of a Comprehensive Assessment System are included in the TQRIS and

the PreK Program Standards:

Screening Measures: PreK program staff must assess each child with a developmental
screening instrument that includes a social-emotional component prior to the third month
of attendance. Programs must screen for early detection of children at risk for
developmental delay and/or disability. When possible, the dominant language of the
child will be used during screening. Appropriate referrals must be made to address all
identified concerns. All developmental screening instruments must be valid, reliable,
non-biased, linguistically and culturally appropriate, and individually administered by
trained personnel.

Formative Assessments: Assessment of children’s educational needs is an ongoing
process ol collecting information from multiple sources using varied approaches, and
should be used to plan for and modify program curricula and to address specific needs of
individual children. PreK programs must use The New Mexico Early Learning
Guidelines, Essential Indicators with Rubrics (Appendix D) as an ongoing assessment of
children’s progress and as a primary source of information for individualized lesson
planning. PrcK programs must usc obscrvational asscssments that arc a continuous,
dynamic process in which resulis are used to inform instruction and modify curricula for
all children. Assessment results may also be used by the interdisciplinary team, which
meludes family members, to develop the child’s Individualized Educational Program

(IEP}).
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Measures of Environmental Quality: The physical cnvironment and furnishings arc
planned to support active engagement, learning, participation, and membership of all
children. The atmosphere of each classroom is child-oriented, inclusive, and comfortable
for all children. All PreK classrooms. conduct a self-assessment using the Early
Childhood Environment Rating Scale Revised (ECERS R). Classrooms. in public,
schools must achieve a minimum average score of five (5) on both these scales. The
TQRIS requires programs to develop goals for program and classroom improvements
bascd on these Measures of Environmental Quality.

Measures of the Quality of Adult-Child Interactions: All PreK classrooms conduct a
self-assessment using the ECERS Four Curricular Subscales Extension (ECERS-E).
Classrooms in public schools must achieve a minimum average score of five (5) on both
these scales. Administrators in State Preschool Programs in public school settings must
also use the PreK Administrator Walkthrough (Appendix N), which also measures adult-
child interactions. The TQRIS requires programs to develop goals for program and
classroom improvements based on these Measures of the Quality of Adult-Child
Interactions. New Mexico plans to investigate other instruments to determine the best one
for use in the use in the High-Quality Preschool Program. If another instrument is
adopted, it will be implemented across all preschool programs.

A Kindergarten Entry Assessment (KEA): Through the Race to The Top Grant, New
Mexico has contracted with WestEd to develop a valid and reliable Kindergarten Entry
Assessment based on the New Mexico Early Learning Guidelines (ELGs). The first step
ol this process was to review the ELGs (Appendix D) for alignment with Common Core
State Standards. Nexlt, the ELG language and rubrics [or assessment were relined and
extended through the middle of first grade. Teachers are currently piloting this
assessment. A field test with 50%. of kindergarten classrooms in the state will occur in the
first 30 days of the 2015-16 school ycar with full, statc-widc implementation in 2016-17.
This authentic assessment will provide kindergarten teachers with critical information
regarding children’s learning that can be used to inform curriculum planning and to
differentiate instruction. Doing so will help to ensure that each student’s unique learning
need(s) are met. KEA data also can be shared with families interested in fostering their

children’s learning.
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iv. Data Systems

The Public Education Department currently has a statewide longitudinal database
(STARS) that allows us to track the progress and experiences of children participating in K-12
public education, three-year-old and four-year-old children in special education programs, and.
children in Title I preschool and pre-kindergarten programs. NM PreK utilizes the same unique
child identifier used in the K-12 setting, enabling use of this identifier to manually combine
information from the two systems, the STARS and NM PrcK databascs. This process allows the
system to report on the long-term outcomes of children who participated in NM PrcK. The data
system will be expanded to enter data and to track outcomes of children in the High-Quality
Preschool Program. Once completed, our Race to the Top data system will utilize this unique
identifier and an integrated data store to be able to provide this type of reporting in an automated
way.  Additionally, information from other early childhood programs including quality-rated
child care, Home Visiting, Title I preschools and special education services provided to children
from birth to age 5 will be aligned and linked in this Race to the Top data system. This will allow
a better understanding of the services provided to children and their impacts on children’s
readiness for school and educational success. This data should also provide insight about ways
Lo improve our existing services and allow for smoother transitions between programs.
v. Family Engagement Strategies

New Mexico will sustain a high level of parent and family engagement as children move.
from High Quality Preschool Programs into the early elementary vears. All State Preschool
Programs must develop and provide to families and staff a Family Engagement Plan that
includes appropriate family involvement and engagement activities. The plan must include how
the program will use the children’s assessment portfolios as well as the New Mexico PreK Parent
Materials, as series of one-page resources available in English and Spanish, to help parents
extend learning in the home and to build social-emotional skills for school readiness. As part of
this plan, State Preschool Programs require at least 90 hours of parent and family engagement
activities annually. At a minimum, these hours must include:

e  One home visit;
e Three parent-teacher conferences;

¢ At least two preschool-specific parent meetings or trainings;
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e Transition activitics to facilitatc a positive transition to kindergarten for children and their
families.

To help sustain this high level of parent and family engagement, public schools include
families of preschool children in school events. One example of this is “Readers Raise the
Roof!, a 90-minute workshop educators can convene at their schools to meet parent
involvement goals for families of students in kindergarten through third grade. The workshop.
aligns with the New Mexico Reads to Lead! Initiative’s goal to reach out to parents and families
to support student Icarning at home. Since the beginning of the program in 2013, 5,500 New
Mecxico tamily members have participated in the Readers Raise the Roof workshops. The
workshop teaches research-based activities aligned 1o the Commeon Core that families can easily
accomplish at home to support reading practice and develop a “blueprint” to use as a family
learning guide. Research indicates that time spent practicing reading outside of school hours 1s
essential for children to become fluent readers. The activities parents learn are fun and engaging,
making it more likely children will practice reading at home more often. All materials are

available in English, Spanish, and Diné (Navajo).

Project At A Glance

Key Activity & Rationale Year 1| Year 2| Year 3| Year 4
Responsible Party (2015) | (2016) | (2017) | (2018)
1.Refine TQRIS to Early Learning Providers need one
{ully include High- document to encompass all
Quality Preschool requirements for compliance and X
Requirements/State the criteria for moving up the
Staff TQRIS scale
2. Determine an New Mexico must determine if
appropriate instrument | current measures used in our PreK
for Measuring the programs are the best instruments,
Quality of Adult-Child | to implement in High-Quality
Interactions in High- Preschool Programs. If another
. . . . X X
Quality Preschool instrument is determined to be a
Programs/Statc Staff more accuratc measure, Noew
Mexico will align other publically-
funded preschool programs by
adopting the new instrument.
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3. Refine PreK In order to create a scamless
Program Standards to | system, one set of Program
reflect requirements of | Standards will provide X
the High-Quality requirements for all preschool '
Preschool Program/ programs scrving four-ycar-olds.
State Staft
4. Develop and Teachers and administrators. in.
provide training on the | High-Quality Preschool Programs
clements of the require training to implement the X X X X
Comprehensive elements of the Comprehensive '
Assessment Assessment System with. fidelity.
System/UNM
5. Contract with UNM. | Job-cmbedded professional
Continuing Education | development models, such as
to implement the, coaching, will improve classroom
coaching model as practice in High-Quality Preschool X X X X
delineated in the PreK | Programs.
Consultant Guide/State
Staff
‘e . Mos. | Mos. | Mos. | Mos. | Mos. | Mos. | Mos. | Mos.
Key A‘:‘(‘:)‘lt)'jeescﬁ‘vig;"’“"“cs 1-6 | 7-12 | 1-6 | 712 | 16 | 7-12 | 16 | 7-12
2015 | 2015 | 2016 | 2016 | 2017 | 2017 | 2018 | 2018
1.Refine TQRIS to fully
include High-Quality %
Preschool Requirements/State
Staffl
2. Determine an appropriate
instrument for Measuring the
Quality of Adult-Child X X
Interactions in High-Quality
Preschool Programs/State
Staff
3. Refine PreK Program
Standards to reflect the
requirements of the High- X
Quality Preschool
Program/State Staff.
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4. Develop and provide
training on the elements of the
Comprehensive Assessment
System/UNM

5. Contract with UNM
Continuing Education to
implement the coaching
model as delineated in the
PrcK Consultant Guide/State
Staff

G. Budget and Sustainability.

Early childhood programs enjoy the full support of both the executive and legislative

branches of state government. Unsolicited letters from the Legislative Finance and Legislative

. . . b e
Education Study Committee are attached. The state program has grown from in its first

b)4)

year to $ in the most recent year, a period of nine years. While there is no certainty of

{uture funding that will sustain this substantial expansion, we are hopelul that New Mexico’s

policy leadership will continue Lo demonstrate their commitment to PreK for all children in New

Mexico.
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Part 5 Other Attachments

Application Assurances and Certifications

APPLICATION ASSURANCES AND CERTIFICATIONS
Preschool Development Grants --Development Grants Competition

(CFDA No. 84.419B)

. Legal Name ol Applicant " Applicant’s Muailing Address:
(Office of the Governory:
| Oftfice of the Governor ‘ 490 Old Santa e Trail - Room 400
State of New Mexico Santa Fe. NM o 87301
Fmployer identification Number: Organizational DUNS:
| 83-6000565 102273070
Iead Agency: Lead Agency Contact Phone:
Children. Youth and Families Department 503-827-6614
Contact Name: Lead Ageney Contact Email Address:
| Dan Haggard Dan Haggard @i state.nm.us

(Single point of contact for connmuniculion
chuircd Applicant Stgnatures (Must incliude signatures from wn authorized representative of cach Subgrante
Insert addivional signature blocks us needed belove. To simplify the process, SIGREOTICS Py SIgH on separate
Application Assurance forms. )

To the best of my knowledge and beliet. all of the information and data in this application are true and correct

I further certify that I have read the application. am fully commitied to it. and will support its implementation:

Governor or Authorized Representative of the Governor (Printed Name): Telephone:
Susana /V} artine z 505476 - 330/
Signature of Governor or Authorized Representative of the Governor: Dare:
It 1017
Fead Ageney Authorized Representative (Printed Name): Ageney Name:

VALY &c s ilgﬂ E L\‘1 D
Si ¢ of T ey TCY i presentative: Date:
(0){5)

WO - L
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Accountability, Transparency, and Reporting Assurances

The Governor or histher authorized representative assures that the State will comply with all
applicable assurances in OMB Standard Forms 4248 and D (Assurances for Non-Construction
and Construction Programs). including the assurances relating to the legal authority to apply for
assistance: access o records: conflicr of interest: merit systems: nondiscrimination; Hatch Act
provisions: labor standards. including Davis-Bacon prevailing wages: Hlood hazards; historic
preservation: protection of human subjects: animal welfare: lead-based paint: Single Audit Act:
and the general agreement 1o comply with all applicable Federal laws. exccutive orders. and

regulations.

e With respect to the certilication regarding lobbying in Department Form 80-0015. no
I'ederal appropriated funds have been paid or will be paid to any person for influencing
or attempting 1o influence an officer or employec of any agency, a Member of Congress.
an otticer or employee of Congress. or an employee of a Member of Congress in
connection with the making or renewal of Federal grants under this program: the State

will complete and submit Standard Form-1LLL. "Disclosure Form to Report Lobbying."

when required (34 C.I'.R. PPart 82. Appendix B); and the State will require the full
certification. as set forth in 34 C.F.R. Part §2. Appendix A. in the award documents for

all subawards art all ters.

e The State and other entities will comply with the following provisions of the Education
Department General Administrative Regulations (EDGAR), as applicable: 34 CI'R
Part 74 - Administration of Grants and Agreements with Institutions of Higher
Cducation. Hospitals. and Other Non-Prolit Organizations: 34 CI'R Part 76 -- State-
Administered Programs. including the construction requirements in section 75.600
through 75.617 that are incorporated by reterence in section 76.600: 34 CFR Part 77 --
Delinitions that Apply to Department Regulations: 34 CFR Part §0 -- Uniform
Administrative Requirements for Grants and Cooperative Agreements to State and [ocal
Governments. including the procurement provisions: 34 CFR Part 81 -- General
Lducation Provisions Act—Enforcement: 34 CFR Part 82 -- New Restrictions on
[.obbying: and with the debarment and suspension regulations found at 2 CIR Part 3485,

Governor or Authorized Representative of the Governor (Printed Name):

\50!54&//)42 Mﬂr%me Z

Signature:

ok

Date:

[0-14-14
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State of New Mexico
CHILDREN, YOUTH and FAMILIES DEPARTMENT

YOLANDA BERUMEN-DEINES

SUSANA MARTINEZ
CABINET SECRETARY

GOVERNCOR

JENNIFER PADGETT

JOHN SANCHEZ
DEPUTY CABINET SECRETARY

LIEUTENANT GOVERNOR

Ms. Jennifer Padgett
Deputy Secretary

1120 Passo de Peralta
Santa Fe, NM 87502

August 18, 2014

Dear Ms. Padgett,

Pursuant to 8-1-5 NMSA 1878, which states in in relevant part. "in accordance with these
provisicns the secretary shali: delegate authority to subordinates as he deems necassary and
appropriate, clearly delineating such delegated authority and the imitations thereto; | hereby
grant you authority to act and sign all documents on my behalf while | am out on extended
medical leave. This delegation commences on August 18, 2014 and shall be removed upon

my return to work.

Thank you for accepting this responsibility on my behalf.

Sinceralvys /7
{b)E)

ZJUWJTBERUMENTUEFNES_

Cabinet Secretary

OFFICE OF THE SECRETARY
P.O. DRAWER 5160 » SANTA FE, N.M. - 87502
PHONE: (505) 827-7602 « FAX: (505) 827-4053

PR/Award & 54138150024
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APPLICATION ASSURANCES AND CERTIFICATIONS
Preschool Development Grants --Development Grants Competition

(CFD

Legal Name of'Abplicam
{Office of the Governor):

Governor Susana Martinez
State of New Mexico

A No. 84.419B)
i Applicant’s Mailing Address:

Employer Identification Number:

Organizational DUNS:

Lead Agency:
Children Youth and Familics Department

Contact Name: Dan Haggard

[.ead Agency Contact Phone:
505-827-6614

Lead Agency Contact Email Address:
Dan.Haggard{@statc.nm.us

Required Applicant Signatures (Must include signatures from an authorized representative of each Subgrar
Insert additional signature blocks as needed below. To simplify the process, signatories may sign on separa

Application Assurance forms. )

To the best of my knowledge and belief, all of the information and data in this application are true and corrc

I further certifv that | have read the application, am fully committed to it. and will support its implementatic

Governor or Authorized Representative of the Governor (Printed Name): Telephone:
Signature of Governor or Authorized Representative of the Governor: Date:

Lead Agency Authorized Representative (Printed Name): Agency Name:
Signature of Lead Agency Authorized Representative: Date:
Subgrantee Authorized Representative (Printed Name) Agency Name:

Mary Recve, Executive Director

N ) ——

Region IX Education
Cooperative

>sentative Date:

10/10/14

PR/Award & 54138150024
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These instructions. refer o this excel spreadsheet witich includes tubs for Table A Table B, Competitive Priority. ! Table, Table (D)4).
and the Budyet Table, Additionally, there is an example of Tuble A

Instructions for Table A — Preschool Development Grants--Expansion (Second Sheet)

General Instroctions

o ... This. table. is. divided into three sections. which correspond to. Absolute Priority 1. Competitive Priority 1 and Selection Criteria (D)
(4.

¢ Toreduce the burden on States, many of the cells contain formulas that caleulate additional information {1.e., percentages and totals).)
These cells are locked. and vou cannot edit thermn,

s ... You should only enter. information into cells. that are light red, and once you put information into these cells. they will turn light
orange.

o Finally. this table should serve as a planning wol: therefore. you should input your best estimates for future funding levels, These
estimates should be supported with evidence in the narrative portion of your applicaton,

Part 1. Absolute Priority |

1. For yvears. 1-4. fill out the expected amount. of federal funds allocated for lines 1A (State-Level Infrastructure). 1C (New Preschool
Slots). and 1D (Improved Preschool Slots).. State-Level Infrastructure should account for no. more than 5% of the cumulative funds for all)
4 years. . Nothing else should be filled out in this section. Some cells. will self-populate based. on. previously entered formulas, and those
cells. should be left alone. .

Part I1. Competitive Priority. 1

1. For each year, fill out the expected Matching Funds. allocated for lines 2A (State-Level Infrastructure). 2C (New. Preschool Slots) and
2D {Improved Preschool Slots). . Cumulative. State-Level Infrastructure need nor be 5% of the total Matching Funds. as that limit applies.
only to Federal funds.

2. Forling 2E (Srate Matching Funds), fill out the foevessed State Tinuds spent on preschool during State Fiscal Year 2004 only.

3. The green total section containing lines. 2F-21 will self-populate using . information. from parts I and ILand is there for your
reference.

Part 111, Selection Criteria (1)) (4)

1. Inling 3A (Total Eligible Children), please fill out the total Eligible Children for each year (these are based on estimates).

2. Next. fill out 3B.(Children Served in New Preschool Slots). and 3C (PPE/Slot).. 3D (Estimated Cost) and 3E (% Eligible Children.
Served.. ) will be calculated for you. The estimated cost should roughly correspond to the amount your state has. available for new
preschool slots, for each. year and in total (shown.in 2H. in the green total section. in Part IT.

3. Next. fill out 3F (Children Served in Improved Preschool Slots) and 3G (PPE/Slot). . These numbers. should be based on averages
across. all the different ways. vou plan to improve. preschool slots. . In addition. they should be based on the evidence presented in your
narrative. 3H (Estimated Cost). and 31 (% Eligible Children Served...) will be calculated for you. The estimated cost should roughly
correspond to the amount your state has available for improved preschool slots, for each. year and in total {shown. in line 21 in the green
total section in Part I1)

Instructions for Table B (Third Sheet}

Note: Hor cach of the columns, fill out the required information for years 2010-2013.

1. For columns -3, 1l out past {unding sources {or State Preschool Programs.

2. For columns 4 and 3, fill out the total number of four-year old children in the state and those who are at or below 200%: FPL,
respectively.

3. For columns 6 and 7, fill out the total number of four-year old children served in State Preschool Program and the wotal number of
four-year old children at or below. 200% FPL. served in the State Preschool Program. . The percentages will calculate automatically.

Instructions for Competitive Priority 1 Table (Fourth Sheet)

1. For FY 2014 Investment, fill out the inesecaed State tunds provided by the state in FY 2014, Do net enter funds under “Local,”
“Philanthropic,” or “Other™ in this column.

2. For years 1-4, fill ont the expected amount of marching funds coming from State, local, philanthropic. and other sources,

3. The totals for each year will sell-populate. you cannoed edit the cells i the Overall Match line.

4. Fnally, (he lust line serves (o check that the numbers in (s table are the sume as those entered Into the Table AL Tf they are the
same. the cell below the wtal will read “Cormrect”™, il there 15 a probleny; it will read “Please verify numbers™, Before moving on. please
make sure all of the cells are correct.

Instructions for Tahle (D)(4} (Fifth Sheet)

1. Inconsultation with Subgrantges, States should provide information on. the way they plan 1o improve slots and the estimated cost
associated wirth the improvement,

2. For each Subgrantee. fill out how. the slots. will be improved each vear, how many children will be served. and the. total estimated
cost.

3. Leave any unnceded rows blank.

4. Add additional rows as needed. To do so, sclect lines 22-25. Right click on your sclection and choose “Copy.” Then. sclect four rows
hencath the last line of the previous Subgrantee entry. Right click on that selection and choose “Paste.” Change the 3™ in the
“Subgrantce 57 cell to the appropriate number, and fill out the rest of the rows as appropriate.
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Table (TH(4}

Subgrantee | Breakdown Year | Year.2 Year 3 Year 4
[j] Teacher Qua ifications, [;]Teather Qualficationss, [j] Teacher, Gual ¥ cat ons?, — Teacher. Qua ifications/
—! Compensarion, —/ Compensarion = [i]

{8elevt as many a5 apply)

Mehods Tor luproviog Sluts

Ful Day

Class Size/Ratia

wilenre-Based Profess enal
Development

Comnpiehensive Saaices

[Z]Ful Day

[ ass Size/Ratia

Euidence-Based Prafass onal
Developrrent

[l tamprahens ve Sevvires,

Compensation
FuI Day

CIass.S zefRatio

Evidense-Based Professional
Developmen

[e]c e prahansive Serv ras

Compensat cn,

[F]Full Day

Class SizefRatic

Ewdence-Based Pro‘essinna
Develapment

Compeahensive Sernces

Tutal Ehgitle Children Served
in Improved Preschool Slots fil.

1.253 I. 1.253
applivable)
Tutal Estimated Cuost (b4}
Subgrantee 2 Breakdown Year | Year2 Year 3 Year 4
DTeachr_ Dualificatons,, D'lem’hef_ (ua ifications, D Teacher Guahficahnonss Teacher fualiicationss,
Currpensdl un Lo pensdl on Campensalion D Compensalion
_ ) CJFullpay [Jruil pay. [CIFull Day [JFul Day.
Mletheds for Improsving Slots, .
E5elevt asanany as apply) D(Iass Swelkato D”a.“" Sireshatn . DC ass SiralRatio |:|(Iass Sre/Ratc
0 Evidence Based Processiona n Evidence Based Protessicnal 0 Evidence Based, Protessicnal Evidence Based Professional
Develapment Dowalapment Deve eprent D Developrment
[CJremprehensive Services [Jromprehensive Sewvices [CJcamprehens ve Sermvices [(eerprehensive Sers ces
Total Rligible Children Scrved
in Improved Preschoal. Slots uff
applicubley
Tutal Estimated Cret
Subgrantee. 3 Breakdown Yeur 1 Year 2 Year 3 Yeur 4
DTeachcr Cualificationss DTeacher.QuaIfcatcns-’. I:|Tnach|:r Qualificarionss Teacher Qualificationss
Carnmpeansatian Compensation Comrpensat on D Compensation
) [CTrull taay [CTrull tay Full ibay, Ful
Wlethenls for Improvang Slots O | ¥
iSelect as muny us apply) ] ass Size/Ratia, [Jctass 5 zesRatio [Jtiass Size/Ratic [ ass SieesRatia.
|:| Evidence-Bazed Professiongl |:| Evidence-Based Professional Ewdence-Based Pro‘esuinng |:| Evidence-Based Praless onal
Deve cpment, Development Development, Develepment
I:‘ Cumprehenswe Services D Comprehensive Serates Dfomp'ehenslve SErVICES |:| Camprehens ve Serices
Tutal Ehgitle Children Served
in Improved Preschool Slots fil.
applivable)
Tutal Estimated Cuost
Subgrantee 4 Breakdown Year | Year2 Year 3 Year 4
DTparheu Quahficatinnss DTeachcr Gualifications! DTearhér Dualfic atonss, D'leafhef_Ouaififaviqnm’
Compansation Carnpensatian Compensalon Lompensation
[Jrulpay [CJFull Day [CJFul. Day. [Jrul bay
Metheds for luproving Slots [ ass Sizeshatia [t ass sirerhatia [elass srerkate [ etass, sizeskaun
0 Evidence Based Protess cnal n Evidence Based Protessional O Evidence Based Professional m Ev dence-Based Profess enal
Develeprrent Deve cpmrent Developrment Bevelopment,
[Jcomprehens ve Services [Jcomprenensive Services [rerprenensive Sers ces Comprehensive Sevices
Children Served in Tmproved
Preschoul Slots Gl applcabler
Tutal Estimated Cret
Subgrantee. 5 Breakdown Yeur 1 Year 2

Year 3

Year 4

Methods for Improving Slots
{8elect as muny us apply)

DTe acher Qua ifications!
Compensat on,

[CJFull iay.

I:‘ Class Size/Raric,

DEw[Ienre-Baqed Professicnal
Develapment

[Jcomprenensme Sewvices

I:|Teache' Qualifications,.
Compensarion

[JFul izay.
I:‘ Class SizesRatio

DEu dence-Bazed Prafess anal
Development

I:‘ Carnprehensre Services

DTeacher. Gual ficahens!
Compensation

DFIJ" Day
Dclass Size/Ratio

D Evidence-Based Piofessional
Dave ppment

DCumprehenswe SEPALES

DTeacher_ Cualifications!
Cocmpensat cn

D Full Day.

Dclass_ SizefRat o

D Ewilence-Rased Pro‘essiona
Development

[(Jeomprehensie Seraces

Tutal Ehgitle Children Served
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OVERALL STATEWIDE BUDGET

Budget Table I-1: Budget Summary by Budget Category
{Evidence for selection criterion (G

(irant Year 1 Grant Year 2 | (rant Year 3 | Grant Year 4 Total

Budget Categories (a) (h) {c) (d) (e)

1. Personnel 3 205,734 | % 205,734 | $ 205,734 [ 8 205,734 | % 822,936
2. bringe Benelits EN 61,766 | % 61,766 | S 61,766, [ S 61,766 | $ 247,064
3. Travcel 3 18,000 | § 18,000 |5 18,000 S 13000 1% 72,000
4. Equipment $ -1y -ls -1s -1% -
3. Supplies 3 2,000 | 2,000 S 2,000 |5 2,000 1% 8,000
6. Contractual $...312,500 | % 312,500 [S. 312,500 [ S 3250018 1,250,000
7. Training Stipcnds $ -1% -1s -5 1% -
8. Other $ N -ls -8 -1% -
9, Total Direct Costs (add lines. 1-8) 5. 600,000 1%, 600,000 | § 600,000 | $ 600,000 | $ ... 2,400,000
10. Indirect Costs* 3 -1y S S -8 -1% -
I'l. Funds to be distributed to
Subgrantees $  L1L,R75,000 |$ 11,875,000 [S..  11.875.000 | S  [1.875.000 1% 47,500,000
12, Funds sct aside for participation in
grantee technical assistance h 25,000 | $ 25,000 |8 25,000 |8 25,000 | $ 100,000
13, Total Grant Funds Requested (add
lines 9-12) $ 12,500,000 | $ 12,500,000 | $. 12,500,000 [ $ 12,500,000 | $ 50,000,000
[4. Funds (rom other sources used 1o [b)id)
support the State's plan

15. Total Statewide Budget (add lines [©/*)

13-14)

—_—
Columns, (a) through {d}: For each grant year for which funding is requested, show the total amount requested for each applicable
budget category.
Column (). Show the total amount requested for all grant years.

Line 6: Show the amount of funds allocated through contracts with vendors for products to be acquired and/or professional
services to be provided. A State may apply its indirect cost rate only against the first $25,000 of each contract included in line 6... .

Line [ If the State plans to. request reimbursement for indirect costs, complete the Indirect Cost Information form at the end of
this. Budget section. Note that indirect costs. are not allocated to line | 1.

Line | I: Show the amount of funds to be distributed to Subgrantees. At the time of application, States are not required. to provide,
budgets for how the Subgrantees will use these funds. However. as stated in Program Requirement (o). grantees must submit
scopes of work for the State and for each Subgrantee within 90 days of receipt of an award. and these scopes of work must contain.
among other items, detailed budgets.  Additionally, the Departments expect that. as part of the administration and oversight of the.
grant, States will monitor and track all expenditures to ensure that Subgrantees spend these funds in accordance with the State plan.

Line 12: The State must set aside 525.000 annually from its grant funds for the purpose of participating in Preschool Development
Grant technical assistance activities facilitated by ED or HHS. This is primarily to be used for travel and may be allocated to
Subgrantees evenly across the four years of the grant.

Line 13: This is the total funding requested under this grant.
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Preschool Development Grants Program — Expansion Grants Application
New Mexico Children, Youth and Families Department

Letters of Support

An educational service agency that is committed to supporting
students to be successful individuals in the real world.

EGQIO
IX

5 A 237 Service Road, Ruidose, NM 88345 Phone: 575.257.2368

October 9, 2014

S0 0
Trve 2

Deborah 5. Delisle
Assistant Secretary of Elementary and Secondary Education
U.S. Department of Education

Mark Greenberg
Assistant Secretary for Children and Families
U.S. Department of Health and Human Services

Dear Ms. Delisle and Mr, Greenberg:

Regional Educational Cooperatives (RECs) are established by the Regional
Cooperative Education Act (22-2B-1 to 22-2B-6, NMSA 1978}. In 1984, the New Mexico State Board of
Education (SBE) established ten RECs under SBE Regulation No, 84.6. The purpose of the RECs is to
provide services for local education agencies and eligible state supported schools. Since 1984, RECs
have established cooperative programs of education services with both entitlement and discretionary
funds. RECs are state agencies administratively attached to the Public Education Department. The
Public Education Department authorizes the existence and operation of Regional Education
Cooperatives (RECs) formed by local school boards joining with other school boards or other state-
supported education institutions.

REC I1X is comprised of three primary divisions (Educational Services, Technology
Services, and Administration). These divisions coordinate to provide solid education-related supports
and services for member districts and contractors. Each division collaborates across programs in order
to ensure seamtess and efficient delivery of services with a common mission of supporting each
student to be successful in the real world.

REC 1X has a long histery of commitment and delivery of high quality early childhood
services, This includes serving as a Head Start Grantee, Family Infant Toddler Program {IDEA Part C
birth to three) provider, and contracting with the Public Education, Children Youth and Families, and
Health Departments to coordinate and provide statewide early childhood education training and
consultation.

This letter is being written in support of New Mexico’s application for a Preschool
Development Expansion Grant and our willingness to serve as the Subgrantee for that Grant. As a
“quasi-governmentat entity”, we have many years of experience working collaboratively with state
agencies to implement grant-funded programs. Because of our commitment to early chitdhood
education, this has been especially true for ARRA-, CCDBG-, MIECHV-, and other DOE- and HHS/ACF-
funded initiatives. If funded, we will be more than eager to enter into a formal agreement with the
Children Youth and Families Department (as the lead agency} to fulfill our role as described in the
state's plan/application.

Sincerely,

(b)(6)

Mary Reeve, Executive Director

Participating School Districts: Capitan - Carrizozo - Cloudcroft - Corane - Hondo Yalley - Ruidoso - Tularosa
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October 10, 2014

Deborah S. Delisle
Assistant Secretary of Elementary & Secondary Education
1.8, Department of Education

Mark Greenburg
Assistant Secretary for Children and Families
U.S. Department of Health and Human Services

RE: U.S. DEPARTMENT QF EDUCATION AND U.S. DEPARTMENT OF HEALTH
AND HUMAN SERVICES 2014 PRESCHOOL DEVELOPMENT GRANTS
COMPETITION

Dear Ms. Deiisle and Mr. Greenburg:

Please accept this letter as support for the Preschocl Development Grant application of the
New Mexico Public Education Department {PED} and the New Mexico Children, Youth and
Families Department (CYFD}.

Legislation enacted in 2011 created the Early Chifdhood Care and Education Act (ECCEA), the
purpose of which is “to establish a comprehensive early childhood care and education system
through an aligned continuum of state and private programs, including home visitation, early
intervention, child-care, Early Head Start, Head Start, eariy childhood special education, family
support and pre-K, and to maintain or establish the infrastructure necessary to support quality
in the system's programs.”

Since the enactment of ECCEA, | have heard reports from the pariner agencies, PED and
CYFD. Their discussions have included a history of legislative interest in early childhood that
preceded the enactment of ECCEA, and targeted early efforts to provide early childhood
services.

Of particular interest were seven principles that were highlighted in these reports that formed
the core of ECCEA:

1. early childhood learning and development;
2. standards that are aligned with the state’s K-12 academic standards;

PR/Award & 54138150024 2
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Ms. Delisle and Mr. Greenburg
Qctober 10, 2014
Page 2

3. teachers and providers who possess the skills, knowledge, and attitude to help young
children prepare to be successful in scheol;

4. supporting parents as children’s first ieachers, and providing high-gquality educational
options to parents;

5. embracing accountability for measurable results;

6. building crosscutting partnerships to govern, finance, sustain, and improve early
childhood education; and

7. evaluation and return on investment, best accomplished through proper allecation of
resources to programs that are shown to lead to positive child outcomes.

Currently, CYFD and PED provide almost 7,500 children with pre-kindergarten services,
including abeout 1,800 slots for extended day services. The total state investment in pre-
kindergarten in FY 15 included $36.5 million," $30.4 million from the state General Fund - an
almast 22 percent increase from the previous fiscal year. Additionally, analysis conducted by
the New Mexico Legislative Finance Committee indicates an additional 3,000 at-risk four-year
olds are in need of pre-kindergarten services, and additional federal dollars will allow expansion
to help ensure improved school readiness.

The Preschoal Development Grants competition would support New Mexico in expanding high-
quality preschool programs for high-need communities. As a Race to the Top-Early Learning
Challenge {RTT-ELC) state, New Mexico is dedicated to supporting a high-quality early
childhood development and education system. The four goals which consiitute New Mexico’s
RTT-ELC refoerm agenda include: (1) implementing a tiered quality rating and improvement
system (TQRIS}, (2) establishing early childhcod investment zones; (3} implementing a
kindergarten entry assessment {KEA); and {4) building an early learning data system. In 2013,
CYFD conducted a needs assessment that identified socic-ecological risks in order to
distinguish investment zones throughout the state. Thirty-five school districts were identified as
investment zones, and another five communities were invited fo participate in the creation of a
plan for an early learning system plan. The invesiment zones allow the state to strategically
target pre-kindergarten investments to the state’s neediest communities. Additionally,
implementation of a new TQRIS, KEA, and data sysiem directly support careful attention to
implementation and monitoring of performance.

Finally, | think that with the assistance of this grant, New Mexico could become a model for the
rest of the country. With our minority-majority population; our mix of rural and urban areas, we
remain dedicaied to the efforts on behalf of our state, and we would feel privileged to play a role
in advancing the nation as a whole,

| urge the U.S. Department of Education and the U.S. Department of Health and Human
Services to consider New Mexico for the Preschoel Development Grants Competition to support
the state in building, developing, and expanding voluntary, high-quality preschool programs for
high-need children and families.

tive Education Study Committee
Chair, Senate Education Committee
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Representative Luciano “Lucky” Varela State Of New Mexico

Senator John Arthor Smith

Chairman j i
Vice-Chairm
LEGISLATIVE FINANCE COMMITTEE e
Representative William “Bill” J. Gray 325 Don Gaspar, Suite 101 + Santa Fe, NM 87501 Senator Sue Wilson Beffort
Representat%ve Larry A, Larraiiaga Phone: (505) 986-4550 = Fax (505) 986-4545 Senator Pete Campos
Representative Henry “Kiki" Saavedra Senator Carlos R. Cisneros
Representative Nick L. Salazar . Senator Carroll H. Leavell
Representative Edward C. Sandoval Dav!d Abbey Senator Howie C, Mo::les
Representative Don L. Tripp Director Senator George K. Munoz
Reptesentative James P. White oz Senator Steven P. Neville
1 X

October 10, 2014

Deborah S. Delisle
Assistant Secretary of Elementary & Secondary Education
U.S. Department of Education

Mark Greenburg
Assistant Secretary for Children and Families
U.S. Department of Health and Human Services

RE: U.S. Department of Education & U.S. Department of Health and Human Services 2014
Preschool Development Grants Competition

Dear Ms. Delisle and Mr. Greenburg,

The New Mexico Legislative Finance Committee (LFC} would like to express support for the
New Mexico Public Education Department (PED) and New Mexico Children, Youth and
Families Department (CYFD) application for the Preschool Development Grants competition.
Despite New Mexico’s continual low rankings by The Annie E. Casey Foundation’s annual Kids
Count Data Book, the New Mexico Legislature is dedicated to improving the well-being of New
Mexico’s children by prioritizing funding for high quality programs that improve the social and
cognitive skills of children, with benefits extending throughout a child’s life.

In 2013, the LFC published an evaluation of New Mexico’s childcare assistance and
prekindergarten programs that showed prekindergarten positively impacts student achievement
through the third grade. The LFC staff evaluation of the state’s prekindergarten program
demonstrates how the program boosts participants’ performance, including third grade reading
proficiency, one of the state’s top education initiatives. Currently, CYFD and PED provide
almost 7,500 children with prekindergarten services, including about 1,800 slots for extended-
day services. Prior to FY15, prekindergarten programs in New Mexico were only two and a half
hours long each day. The total state investment in prekindergarten in FY15 included $36.5
million, $30.4 million from the state general fund, an almost 22 percent increase over the
previous fiscal year. Additionally, LFC analysis indicates an additional 3,000 at-risk four year
olds are in need of prekindergarten services, and additional federa) dollars will allow expansion
to help ensure improved school readiness.
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The Preschool Development Grants competition would support New Mexico in expanding high-
quality preschool programs for high-need communities. As a Race to the Top-Early Learning
Challenge (RTT-ELC) state, New Mexico is dedicated to supporting a high quality early
childhood development and education system. The four goals which constitutc New Mexico’s
RTT-ELC reform agenda include implementing a tiered quality rating and improvement system
(TQRIS), establishing early childhood investment zones, implementing a kindergarten entry
assessment (KEA), and building an early learning data system. In 2013, CYFD conducted a
needs assessment that identified socio-ecological risks to distinguish investment zones
throughout the state. Thirty-five school districts were identified as investment zones, and another
five communities were invited to participate in the creation of an early learning system plan. The
investment zones allow the state to strategically target investments to the state’s neediest
communities. Additionally, implementation of a new TQRIS, KEA, and data system directly
support careful attention to implementation and monitoring of performance.

We urge the U.S. Departments of Education and Health and Human Services to consider New
Mexico for the Preschool Development Grants Competition to support the state in building,
developing, and expanding voluntary, high-quality preschool programs for high-necd children
and families.

Sincerely, % /) 7; BXE)

(b)(6)

Répresentdtive Luciano “Lacky™ Varela, Chair Senator John Arthur Smith, Vice Chair
Legislative Finance Committee Legislative Finance Committee

PR/Award & 54138150024 5
Page e124



State of New Mexico
CHILDREN, YOUTH and FAMILIES DEPARTMENT

YOLANDA BERUMEN-DEINES
CABINET SECRETARY

SUSANA MARTINEZ
GOVERNOR

JOHN SANCHEZ JENNIFER PADGETT

LISUTENANT GOVERNDOE DEPUTY CABINET SECRETARY

October 9, 2014

Ueborah &, Deliste
Assistant Secretary of Elementary and Seccondary Education
.S, Department of Education

Mark Greenberg
Assistant Secretary for Children and Families
.S, Department of Health and Human Services

Dear Ms. Deiisle and Mr, Greenberg:

The New Mexico Early Learning Advisory Council [ELAC) was created in statute in 2011 as a

governor-appeinted advisory body to ensure the fulfillment of the New Mexico Early Childhood
Care and Education Act [SB120]. which describes the attributes of a continuum of coordinated
high quality early childhood programs. In New Mexico, we refer to this as g "system of systems”.

The Prescheocol Development Grants — Expansion Grants is certainly consistent with the strategic
goals of the ELAC [Please see the NM ELACSs Strategic Plan 2013-2014, which I've attached fo

this letter.):

Sricrity Goal 1; Accessibility 1o High Quality Early Childhood Programs
Fricrity Goal 2: Improve School Readiness
Priornty Goal 3: High Quality Early Childhood Workforce

Cur expectation is that the ELAC will play a considerable role in the suppaort and monitoring of
the CYFD and the PED to ensure that this furding wil support and build our "system of systems”
and not have negative unintended consequences to our early childhood community.

Sincerely,
{b)®)

Erica Stubbs
Chair, New Mexico ELAC
Director of Children's Serv'ces, Presbyterion Medical Services
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DRAFT September 2013

New Mexico
Early Learning Advisory Council

I every New Mexico child is eager to learn and
ready to succeed in school

New Maxico Early Learn:ng Advisory Council Strategic Plan 2013-2016
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DRAFT September 2013
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DRAFT September 2013

Early Learning Advisory Council Background

In 2011, the New Mexico Early Childhood Care and Education Act was enacted to create the
Early Learning Advisory Council as SB120.

New Mexico's SB 120 states that an early chitdhood care and education system is vital in
ensuring that every New Mexico child is eager to [earn and ready to succeed by the time that
child enters kindergarten, that high-quality early learning experiences have been proven to
prepare children for success in schoal and later in life and that cost-benefit research
demonstrates a high return on investment for money spent on early childhood care and
education for at-risk children.

A successful, an early childhood care and education system should be:

1. Developmentally, culturally and linguistically appropriate and include the
implementation of program maodels, standards and curriculurm based on research and
hest practices

2. Data-driven, including the identification and prioritization of communities most at risk
while striving to make the system universally available to all those who wish to
participate

3. Accountable through developmentally appropriate methods of measuring, reporting
and tracking a child's growth and development and the improvement of the system's
programs

4. Accessible, especially to those children most at risk for school failure

5. Of the highest possible quality through the utilization of qualified practitioners who
have completed specialized training in early childhood growth, development and
fearning that is specific to the practitioner’s role in the system and the maintenance of
quality rating methads for the programs in the system

6. Fully aligned within each community to ensure the most efficient and effective use of
resources by combining funding sources and supporting seamless transitions for
children within the system and for children transitioning into kindergarten

7. Family-centered by recognizing that parents are the first and most impertant teachers
of their children and providing the support and referrals necessary for parents to
assume this critical role in their child's development

3. A partnership between the state and private individuals or institutions with an interest
or expertise in early childhood care and education.

The purpose of the Early Childhood Care and Education Act is to establish a comprehensive
early childhood care and education system through an aligned continuum of state and private
programs.

The New Mexico Early Learning Advisary Council was created to ensure implementation of the
Early Childhood Care and Education Act.

New Mexica Early Learning Advisory Council Strategic Plan 2013-2016
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DRAFT September 2013

Early Learning Advisory Council Mission and Vision

New Mexico Early Learning Advisory Council
Mission statement

To create a quality, sustainable, and seamless Early Care and Learning System responsive ta

each child birth to age 5 and their family across New Mexico; by building partrerships,
integrating systems and making strategic, research-based and data-driven recommendations to

policy makers and stakeholders
MNew Mexico Early Learning Advisory Council

Vision Statement

To be the collective voice to move forward the Early Care and Learning System in New Mexico

Wew Mexico Early Learning Advisgry Council 5trategic Plan 2013-2016
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DRAFT September 2013
tarly Learning Advisory Council Long-Term Goals

ELAC members identified priority goals to achieve the responsibilities set forth for the council
by reviewing, analyzing and prioritizing the New Mexico SB120, the Head Start Act and Race to
The Top Application. Based on the information reviewed, the following three Priority Goals
were identified:

1. Accessibility to High Quality Early Childhood Programs

2. Improved School Readiness [(now and at 3rd grade}

3. High Quality Early Childhood Workforce

Priority Goal 1: Accessibility to High Quality Early Childhood Programs
The New Mexico Early Learning Advisory Council (ELAC) has determined that access to high
quality services for all children is critical for improving the wellbeing of New Mexico’s children.
This Includes:
- Children with disabilities, particularly children with significant/multiple disahilities
Fuil participation of children of diverse linguistically and culturai backgrounds, including
family compositian
- Support for children with challenging behaviors
- Addressing the needs of New Mexico’s Early Childhood Investment Zones

Priority Goal 2: Improve Schoo! Readiness {(now and at 3rd grade)

According to 45 CFR Chapter Xill Head 5tart Regulation Part 1307.2 and 1307.3 {b){1}{i), as
amended}. School Readiness means that children are ready for schaol, families are ready to
support their children's learning, and schools are ready for children. The expectations of
children's status and progress across domains of language and literacy development, cognition
and general knowledge, approaches to learning, physical health and well-being and motor
development, and social and emotional development that will improve readiness for
kindergarten goals” and that "appropriately reflect the ages of children, birth to five,
participating in the program" Head Start views school readiness as children possessing the
skills, knowledge, and attitudes necessary for success in school and for fater learning and life.

Priority Goal 3: High Quality Early Childhood Workforce

ELAC has determined that an effective and well-gqualified workforce for the New Mexico early
care and fearning system, requires practitioners and educators with appropriate training,
education, and credentials. To be successful, the early childhood warkforce needs a range of
competencies to support children for healthy development and success in school. Ensuring
access to higher education, and implementing an integrated system of professionat
development, are key strategies to prepare, support and retain staff who work in early care and
learning settings.

Mew Mexico Early _earning Advisary Council Strategic Flan 2013-2016
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DRAFT September 2013

Strategies to address the ELAC's three Priority Goals

The frames that foltow document the Cammittee’s effarts to analyze each Priarity Goals and determine

answers to the following guestions:

Key measures: What data is needed to track progress, what's the current status and what
progress on each measure does ELAC expect to see in ptace by 2013 and 20157

2. The Story Behind the Data: Why is this issue important for ELAC to address?

3. What Works/Best Practices: What existing practices can ELAC build on?

4. Partners Who Can Help: What other agencies/institutions/graups have similar interests/goals?

5. Strategies: What initiatives will ELAC undertake to make measurahle progress?

Wew Mexico Early Learning Advisory Council Strategic Flan 2013-2016
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DRAFT September 2013
Early Learning Advisory Council Committees

To accomplish the Priority Goals set forth in the ELAC Strategic Plan, the Counail has identified
five Committees that will work with Sub-Committees and Task Forces to address each goal,
strategy and activity and provide the required progress reports and recommendations.

Below is the structure for the Early Learning Advisory Council Committees and current Sub-
committees:

ELAC Committee Structure

Mew Mexica Early Learning Advisery Council Strateg ¢ Plan 2013-2016
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DRAFT September 2013

Priority Goal 1: Accessibility to High Quality Early Childhood Programs

Key Measures:
1. Ratio of 0-5 Population to & of Sots (across alf 7 Systems), by State & County

2. % of NM Counties with Al 7 Systems in ploce

' The Story Behind the Data Partners Who Can Help
i - Need unigue identifier to de-duplicate children - DOH -PED
served in muftiple progroms - CYFD - Tribol
- Need to define high quality (3,4,5 Star) - LUNM-CEPR - Head Start
- Famidy Organizations - H&HS
L
_ What Works/Best Practices Strategies
- Look ot other Stotes’ experience with £C Councils 1. Expand into new investment zones
e.g Az 2. Raise % of poverty level @which subsidies are
I - Increase reimb rote @ 4 & 5* levels to increose . given
" incentives for child care providers ta move to i 3. EC Councits/Caunty Councils vs one size fits all
higher quality ratings " 4. Expond Home Visiting slots
i - Estimate fuli casts of implementing all progroms 5. Explore potential of incrensing EHS/HS slots
state-wide &. Expand Pre-K to age 3 to promote Services in
- Review other states’ strategies for funding £C s rural areas

‘ servicesfendowments, sin taxes, permanent fund) i 7. Do study to deterrmine cost of high quality EC

Mews Mexica Barly Learning Advisery Council Strategic Plan 2013-20168
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Priority Goal 2: Improve School Readiness (now and at 3rd grade)

Key Measures:

1. T Assessmernts (Developmental Screenings)
2. Kindergarten Readiness Assessment

3. 3 Grode Proficiency

The Story Behind the Data Partners Whao Can Heip |

- Determine haselines s impact of current and | - Universities evep !
U future EC efforts can be noted - DOH - HSD '

- Defined School readiness as children possessing - ECAN - ECAP

the skills, knowledge, and attitudes necessary far - MM Vaices for Chifdren - MVIAEYC

success in school and for later learning and life - Kellogg Foundaotion - CEPR

- Identify current standardized Kindergarten - Legisigture - N PRS

readiness assessment

f What Works/Best Practices Strategies )
- Teacher competency Partnering with PED to identify and promote Ready -
- Family engagement [stability/relationships) Schools- The committee will review Ready School [
. - Mother level of education initiatives from High Scope and other states, Gather
- Home Visiting examples.
- N Pre-i Alignment of standards, curriculum, and
- Head Start professional development .Assure program
- K-3 Plus I standards and approaches are applicable across
- Knowledge of growth & development of systems, Assure Alignment of training systems,
children assessment and observations, consultation,
| curriculum. Begin by reviewing FOCUS and K-3
- current program and curciculum
standards/assessments and identify gaps in

alignment.
Promating transitions between early learning
systemns and the public school system.

10
New Mexico Early Learning Advisory Council Strategic Plan 2013-2016
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DRAFT September 2013

Priority Goal 3: High Quality Early Childhood Workforce

Key Measure: identify Quality Reguirements Across Systems

Status: Don't hove centralized data
2013 Goal: Begin Diglogue

Key Measure: Detrermine Current Warkforce Status
2014 -15 Goal: /dentify Centrolized System

2013 Goal; Begin Gathering Data

2014 - 15 Goal: Determine/Map Comman Denominators

Status: timited data, not centrolized

Key Measure: Increase Workforce Development Opportunities/Availability

Status: Current Articulation; no centralized data

2013 Goal: Begin looking at £d-TA
Systern and Data

2014 - 15 Goai: Develop Centralized Ed/TA System

[ The Story Behind the Data

| Partners Who Can Help

- Different systems

- Unique qualifications/requirements
- Disconnection (e.g. within systems)
' - Limited/na data/info

! - Reps from each of 7 Systems<

Grassroots level -

- Higher Ed
- Advocacy Graups
- T & TA System

‘ What Warks/Best Practices

Strategies

T Bring groups together by subset

- Use data

‘ - Obtain feedback from practitioners/grass roots
level
- Identify common ground/denaminatars

I 1..Iclentif\,r participants & bring grdups together

i {Data, Workfarce, Training, etc)
2. Discuss/establish common dengminators
3. Determine Cammon training and collaboration
4. Review/draw upan work from other states

| 5. Review accessible data

I

11

Mew Mexico Early Learning Advisory Council Strategic Plan 2013-2016
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Appendix L
PreK Walkthrough

NM PreK Classroom Walkthrough..

Classroom: Date: . Observer:
Time in: Time Out:

Classroom Environment

Furnishings child-sized; arranged with space to move freely
Defined cozy area with soft furnishings.

Area for one-two children to work

Children's work/photos predominate in classroom displays
Authentic representation of family culture

Current lesson plans posted and complete (pages 1 and 2)

— p— p— — p— —
[ S S S S

Learning Centers/Activities

[.1 At least eight well-equipped learning centers (see PreK Lesson Plan) with materials for child choice,

[.1 Each center has the focus indicator. (objective) from. the New Mexico Early Learning Guidelines (ELG) clearly.
posted. ELG changes as activities change.

Learning. is. hands-on and interactive; worksheets are not appropriate.

Art activities are process-oriented. (not coloring sheets or teacher cut-cuts)..

Teacher and educational assistant actively participate in center activities, scaffolding instruction and conversing,
with children....

Materials are rotated to reflect and enhance interest .

Books, writing and drawing materials are available in each center. (Ex: cook book and shopping list in dramatic
play; building books, maps, markers and paper in the block center)

Learning embedded in play through use of educational games and play materials

All centers open. and available to children for 1/3 of the day

— p— —

— —
—

— p—
— —

Grouping for Learning Activities

[1] Whole group activities limited to 15 minutes

[.1 Majority of activities in short {10-15 minute) small groups or. on-on-one

[.1 Many opportunities for children to select a. group

[1] Children wait less than 3 minutes during transitions and are engaged in phonological awareness or math activities
during wait

eacher Role

| Shares classroom oversight with EA (if applicable) to ensure safety of all

| Actively engages with children; assists children to engage

1 Provides a flexible routine

| Adjusts/scaffolds activities so all children succeed

] Accepts children's independent attempts,

] Helps children learn discipline by modeling self control, problem soclving, and effective praise
1 Provides provocations to increase learning by getting children to go further in their thinking

Teacher Language
[1 Language is warm and respectful
[] Most language is used to exchange information or for social interaction rather than to manage
[] Teachers encourage language development:
[ 1 conversation [ 1 open-ended vs. right answer questions
[ 1 expands on child's comments [ 1 how and why questions
[ 1 heme language is heard [ 1 asks for predicticns

[ 1 uses realia, discussion, books and techneology to build background knowledge

NM PreK Revised 7-10-2014 BAK
Adapted from a document developed by Susan Workman and Peggy Soria for Central Consolidated Schools
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Integration of Literacy

[1] Reading and writing materials are available throughout room. Fiction and non-fiction books are readily available.

(suggestion: classroom should have at least 5 books times the number of children in the classroom. 5 x 20

children =100 books)

Phonological awareness activities occur throughout the day

At least one large group read-aloud per day

Alphabet is posted at children’s eye level.

Letter names and sounds are taught holistically, not “letter of the week”.

Teacher models writing with “think-alouds” using strategies such as morning message.

Materials and environment labeled in English, Navajo and Spanish as appropriate.

Children’s books are available in English, Spanish and Navajo as appropriate.

Staff has an organized method of tracking that all children are read aloud to either individually or in groups of 4 or

less at least once a week.

Staff label child’s work with dictation from, the child.

Children’s attempts at writing are valued, encouraged and appropriately scaffclded to the next developmental

level. (Handwriting worksheets or requiring lined paper is not appropriate.)

[1 Other literacy/communication materials available (interactive boards, flannel boards, listening center, games,
puppets, etc.)

[— e p— e p— e — —
[ Oy S I S S S

,__,,__,
— —

Integration of Numeracy and Science

[1] Materials for counting, measuring, comparing, ordering and sorting, size and shape, and written numbers
available throughout the room

Intentional small and large group math and science activities occur throughout the week

Realia is evident in science center, along with magnifying glass and other tools for observation.

Intentional sensory experiences are included weekly

Non-fiction books with math and science concepts are available in the centers and read aloud to children.
Teacher models finding evidence in text to support responses as well as using bocks and technology to gain
information to answer children’s questions..

[] Daily activities and routines promote acquisition of numeracy skills (one-ic-one correspondence, number sense)

— — p— p— —
et et e et

NM. PreK Revised 7-10-2014 BAK
Adapted from a document developed by Susan Workman and Peggy Soria for Central Consolidated Schools
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Clarifications/Rationale

Classroom environment:

The PreK classroom should provide a comfortable transition from home to school. A cozy area is a
place where children can relax away from more active play, such as a comfortable reading area;
softness includes puppets, cushions, pillows, etc.

Family culture can be represented by items familiar to children present in dramatic play, family
photos, favorite books or tapes of songs from home, etc.

Learning centers must include at a minimum class library, writing, math, dramatic play, art, blocks,
science/sensory, manipulatives. Computer centers are optional, and. children must be limited to 15
minutes at a time, no more than 30 minutes per week.

Realia:
Teacher uses actual items instead of photos or models whenever possible.

Transitions:
Rather than having children wait silently in line, teachers use this time for counting and phonological
awareness activities including rhymes, songs, etc. to keep. children. engaged.

'Teacher's_ role: Accepts independent attempts..
Rather than correcting children's work or doing it for them to produce a product, teachers encourage
children to complete projects by their own efforts.

Teacher language: Expansion
Teachers model slightly more complex language than that used by a child, for example if a child
points and says "Truck", the teacher might say, "Yes, that is a big red fire truck."

'Literacy: Informal reading to individual children or a small group occurs daily; should include non-
fiction books (Must be documented)

Dictation involves writing down children's comments for them to see on art work, class charts, class
books, etc.

NM PreK Revised 7-10-2014 BAK
Adapted from a document developed by Susan Workman and Peggy Soria for Central Consolidated Schools
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Appendix M
PreK Consultant Guidelines

New Mexico PreK Consultants’ Guide
2013-14

Table of Contents

Overview and Training and Technical Aséistance Definitions..................... Page 3
NM PreK Approach. ... e Page 4
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New Mexico PreK Consultants’ Guide 2013-14

Overview

This procedural guide is intended to be usad by NM PreK Consultants in conjunction with the
NM PreK Program Standards, NM Early Learning Guidelines, the NM PreK Observational
Assessment Tool, the NM PreK Curriculum Policy Brief, ECERS-R and ECERS-E tools, and
UNM Business Policies and Procedures Manual.’

Training and Technical Assistance Definitions in NM PreK

The National Association for the Education of Young Children (NAEYC) Public Policy Report
(2012) presents information and recommendations on how technical assistance professicnals
can best support teachers and programs in state early childhood professional development
systems. This report recommends, among other things, the use of common terminology when
referring to the types of technical support provided. Currently, NM PreK uses the terms
“training,” “consultation” and “coaching” to refer to the support provided in NM PreK classrooms
by NM PreK Training and Development Consultants. The NAEYC and National Association of
Child Care Resource and Referral Agencies (NACCRRA) Early Childhood Education
Professional Development: Training and Technical Assistance Glossary (2011) defines the
technical assistance terms Training, Consultation and. Coaching as noted below..

Training is a learning experience, or series of experiences, specific to an area of inquiry and
related set of skills or dispositions, delivered by a professional(s) with subject matter and adult
learning knowledge and skills. A planned sequence of training sessions comprises. a training.
program (2011, p.7)

Consultation is a collaborative, problem-solving process between an external consultant with
specific expertise and adult learning knowledge and skills and an individual or group from one
program or. organization. Censuliation facilitates the assessment and. resolution of an issue-
specific concern, a program-/ organizational-, staff-/, or child-ffamily- related issue- or addresses
a specific topic {2011, p.12).

Coaching is a relationship-based process led by an expert with specialized and adult learning
knowledge and skills, who often serves in a different professional rele than that of the
recipient(s). Coaching is designed to build specific professional dispositions, skills, and
behaviors and is focused on geal-setting and achievement for an individual or greup (2011,

p.11).

New Mexico PreK has adopted these definitions to clarify the multifaceted role of NM PreK
Consultants who provide technical assistance that includes training, consultation, and coaching.
These three types of technical assistance are characterized by relationships, respect, and
reflective practice as outlined in the NM PreK Program Curriculum Policy Brief (2012, p.1).

' See Appendix A for Source Information. for NM PreK Consultants Documents..
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The New Mexico PreK Consultation/Coaching Approach

Training: New Mexico PreK Consultants deliver training on The Individualizing & Curriculum
Planning Process and NM PreK Assessment Tool to groups of NM PreK teachers and.
administrators across the state. There are currently two training tracks in. NM PreK:

1.. An Introduction to the NM PreK Observational Assessment Tool: NM. PreK Training, for.
First Year PreK Staff.

2. Linking Individualized Documentation to Curriculum Planning. for Returning NM. PreK
Staff.

These large group trainings set the content foundation for NM PreK Consultants’ work with NM
PreK teachers in their classrooms.

Consultation: New Mexico PreK Consultants bring their expertise in developmentally
appropriate. early childhood. practice and, specifically, their knowledge. of the components of the
NM. PreK Authentic Curriculum and Assessment Process, to their partnership with NM PreK
teachers and administrators. Consultation takes place 1o ensure that programs fully understand.
the purpose and components of NM. PreK. Challenges with the implementation. of NM PreK
components are approached collaboratively with the shared goal of positive child learning
outcomes and successful implementation of the tools used. in NM PreK. As early childhood and
NM. PreK experts, NM PreK Consultants work with programs, to. provide focused, quality,.
developmentally-appropriate early childhood education services to enrolled children and. their,
families..

Coaching: Coaching comes into play when NM PreK Consultants have established a deeper
working relationship with NM PreK teachers. Coaching includes reflective practice on the part of
both teacher and consultant. Through classroom observation, NM PreK Consultants gain
knowledge of teachers’ skills, preferences and strengths. Consultants reflect on this knowledge
in order to formulate individualized coaching plans. Coaching plans. are put into practice and are
continuously reflected upon by consultants and teachers and revised as needed. This process.
mirrors The NM PreK Authentic Curriculum and Assessment Process that NM PreK teachers
use to meet the individual needs of children in their classrooms (see diagram on page 6).
Coaching in NM. PreK aims. to encourage teachers to identify their own strengths and areas for,
growth and to set their own goals. The principles. of adult learing are integral to the coaching
process {Hine, 2004). Adults’ experiences and their readiness and desire to learn. skills for
immediate application to their work guide the coaching process. These same principles lead to
sustainable, self-directed. quality practices in the NM PreK classroom.

'Identification of Roles

The role of the NM PreK Consultant differs from the role of the NM PreK State Moanitor in the
following ways:

+ The primary role of the consultants is to provide technical assistance and support for
continuous program.improvement and implementation of The NM PreK Authentic
Curriculum and Assessment Process. .

S)57-30-13 0 0 3
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+ The primary role of the State Monitor is to check for contract compliance and, to the
degree possible, progress toward meeting program standards..

The NM. PreK Program. Standards will be a reference tool for both NM. PreK Consultants and
State Monitor. Consultants should be familiar with these standards so that if they see a blatant
violation they know. to contact the appropriate State Monitor. Consultants can ask if the program
has a copy of the standards— but they do not coach. or train on these standards with the
teachers (and/cr assistants). If a teacher questions why a consultant is recommending
something, the consultant can reply: “This recommendation is related to. Developmentally
Appropriate Practice (DAP), NM. Best Practices, and is reflected. in your program standards”..

In addition, NM. PreK Consultants are not in. the role of supervisor of the NM PreK teacher
and/or educational assistant. They are to play a non-evaluative, supportive role about general
classroom practices. related to the implementation. of The NM PreK Authentic Curriculum and
Assessment Process and NM PreK Assessment Tool. They. are not to give consultation about
individual children, but rather. should refer the teacher to his or her supervisor for guidance. Nor
are they to get involved. in issues between a teacher (and/or assistant) and his or her
supervisor. If a teacher/assistant raises such concerns, consultants need. to say: “My role is to
support you in your classroom implementation — you. should. talk with your NM PreK
administrator”. If a supervisor asks the consultant to give evaluative feedback of a teacher's
(andfor assistant’s) performance, consultants need to say: “My role is to offer technical
assistance and support, not to evaluate job performance”. Any uncertainty regarding aspects. of
the NM PreK Consultant role should be discussed with the consultant's supervisors.

Focus for NM PreK Consultants

The following key points will be the focus for all communication and technical support provided
by NM PreK Consultants:

1. All teaching and. assessment practices in NM. PreK pregrams should be beneficial for
preschool children, enhancing their growth and development.

2. Preschocl children have unique learning styles, interests and needs that differ from,
these of older children. In addition, each child has unique characteristics as a.
learner.

3. A positive relationship between teachers, children and families is an essential
compenent for children's success in NM PreK. Teachers are sensitive to culiural and
linguistic differences among children and families..

4. NM PreK teachers are intentional in planning the curriculum and integrating
observational assessment practices within. a rich, play-based environment..

5. The NM Early Learning Guidelines (ELG’s) provide reasonable, evidence-based
expectations for preschool children and are at the heart of curriculum and
assessment in NM PreK classrooms.

5)57-30-13 4
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The following graphic illustrates the Elements of NM PreK Curriculum that are emphasized as
teachers engage in The NM PreK Authentic Curriculum and Assessment Process.

The Elements of NM PreK Curriculum
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NM PreK Consultants will focus their efforts on promoting teacher success. in implementing The
NM PreK Authentic Curriculum and Assessment Process and addressing the elements of NM
PreK Curriculum.?

A consultant’s first visit to the NM PreK program should be arranged through the program’s NM.
PreK administrator. The purpose of this visit is for the consultant to introduce him or herself and.
to explain his or her role. The consultant’s focus should ke on building rappert with the teachers.
and familiarizing themselves with the structure of the program.

Safety Guidelines
Unsafe or Harmful Practices Observed

It is the responsibility of the NM PreK teachers, internal support staff, and the NM PreK
Consultant in the presence of the children to actively help when there is an unsafe or harmful
situation. It is the responsibility of each consultant to report any seriocus, unsafe or harmful
practices where the safety of a child is a concern. The consultant will bring. this to the attention
of the teacher, administrator, and the Consultant Program Manager. If the concern is serious
then the consultant will communicate immediately with the Consultant Program. Manager, State
Monitor, and/or other state agencies regarding the health and safety of a child. Consultants will
contact CYFD’'s Statewide Central Intake number at 1-800-797-3260 if there is a suspicion of
child malireatment.
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Photo Release and Camera Use

Consultants wishing. te document classroom aclivities, classroem environment, displays, etc.
through the use of photos, must first receive approval from the classroom teacher and site
administrator. If photos are taken of the children, the consultant must confirm with the classroom
teacher and administrater to ensure that there is a current photo. release signed by the child’s
guardian.,

Six Primary Components of NM PreK Consultant
Responsibilities Leading to Continuous Program
Improvement

Six primary components of the responsibilities for NM PreK Consultants have been identified.
The six components are:

#1: Communicate via email, telephone and during on-site visits with NM PreK
Teachers, Educational Assistants and internal Support Staff to schedule regular
classroom visits, provide support and feedback and answer gquestions related to NM.
PreK assessment and curriculum.,

#2: Conduct regularly scheduled classroom visits to respectfully observe in the
classroom and provide technical support to NM PreK Teachers, Educational
Assistants and internal Support Staff related to the NM PreK Observational
Assessment Tool and The NM PreK Authentic Curriculum and Assessment Process..

#3: Communicate with the NM PreK Administrator, NM PreK Consultants’
Supervisors and State Monitors about the status. of portfolio accountability, classroom
observations, positive celebrations, and suggested recommendations for continuous
program improvement in The NM PreK Authentic Curriculum and Assessment Process;
questions raised by the NM PreK Teacher or Educational Assistant; and any serious,
unsafe or harmful practices observed. .

#4: Participate in Train the Trainer sessions about the NM PreK Observational
Assessment Tool and The NM PreK Authentic Curriculum and Assessment Process to
build content knowledge and staff development skills and deliver approved training.
sessions about the aferementioned topics to NM PreK teachers regionally around the
state.

#5: Participate in ERS (ECERS-R, ECERS-E) Training to support continuous program
improvement and deliver approved training sessions about the aforementioned topics
to. NM PreK teachers around the state..

#6: Participate in the Consultant Community of Learners to support one ancther,
engage in reflective practice, and continue to grow as an early childhcod professional.

SI57-30-13 0 T )
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Component #1: Communication with NM PreK Teachers,
Educational Assistants and Internal Support Staff

The teacher/consultant relationship shall be respectful, helpful and supportive so that teachers
and educational assistants are free to take risks, try new approaches, and ask questions. Each
party (Consultant, Teacher, Educational Assistant and NM PreK Administrator) recognizes that
the consultant's role is non-evaluative; it is supportive in nature, creating room. for collaborative
dialogue and a reflective practice. The consultant and teachers are learning and. growing
together.

The consultant’s role is based upon open and on-going communication leading to a professional
working relationship with each teacher, educational assistant and NM PreK administrator. This
communication takes place in the following ways:

+ Formal communication: Roles and Responsibilities for On-Site Support, NM PreK
Classroom Information Sheet, NM PreK Staff Contact Information Sheet, Consultant
Classroom Visitation Report, Portfolio Coaching Records and Accountability Reviews,
Consultant Reschedule Report, and Administrator/Consultant Meeting Report forms.”

+ Informal communication: email/fax/mail correspondence (Cc the Consultant Program
Manager on email correspondence), conversations by telephone and in persen during
on-site visits, at training sessions and at mestings..

It is important for NM PreK Consultants to consider the following components of the
consultant/teacher relationship:

*+ The value in the consultation relationship is seen by all parties..

+ Reascnable expectations are clearly established between consultant and
teacher.

*  Goals related to The NM PreK Authentic Curriculum and Assessment Process
are identified, as are steps to achieve the goals.

* On-going attention is paid by the consultant to the success and quality of the
communication process..

+ If problems develop with the relationship, appropriate steps are taken involving
the NM PreK Administrator and the consultants’ supervisors at UNM CE (see
Component 3, Communication with the Consultant Program Manager).

Initial Contact/Meeting with Administrator, Teacher, and Educational Assistant {should be
arranged through the program’'s NM PreK administrator):

+ Review and sign the Roles and Responsibilities for On-Site Suppoert document.

*  Fill out Consultant/Administrator Meeting Report.

*  Fill out NM PreK Classroom Infoermation Sheet and submit to appropriate state staff in
the beginning of the program year.

* Give the teachers a completed NM PreK Support Staff Contact Form..

»  Obtain a copy of NM. PreK schedule/ program calendar.
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+ Discuss the schedule of visits, coaching sessions, and trainings..

+ Share information about the consultant role.

+ Review Consultant Classroom Visitation Report.

* Review NM PreK Lesson Plan and NM PreK Curriculum Policy Brief.
* Review NM PreK Observational Assessment Tool.

* Review NM PreK Calendar of Implementation.

* Ask for a tour of the school/ program.

Component #2: Program Visitation

NM PreK Consultants will conduct on site visits to NM PreK programs for four different
purposes {Classroom Visits, Portfolio Coaching Visits, Portfolio Accountability Visits and
Administrator/ Consultant Meetings). In their efforts to help teachers connect documentation
to classroom practices, consultants may find it necessary and helpful to conduct Classroom
Visits and Portfolio Coaching Visits on the same day.

NM PreK Consultants will conduct a minimum of 3 Classroom Visits per semester to
respectfully observe in the classroom without being intrusive. Consultants will let teachers
know when to expect them and what the focus of the visit will be (classroom observation and/or
portfolio coaching. or portfolic accountakility review). The purpose of classroom visitation is for
NM PreK consultants to provide technical support to NM PreK teachers, educational
assistants and internal support staff related to the NM PreK Observational Assessment Tool and
The NM. PreK Authentic Curriculum and Assessment Praocess. This may. include maodeling or
demonstrating effective observational techniques and decumentation processes as well as
showing how to provide a stimulating learning envirecnment and use curricular strategies that
support the early learning indicators and developmentally appropriate practices. ..

Consultants do everything possible to be non-intrusive during the classroom visit. They are
sensitive to the potential disruption their presence may cause in the classroom. They introduce
themselves to the children, demonstrate respect for the leadership of the teacher and assistant
with the children, and obtain permission from the teachers before modeling techniques and
strategies related to The NM. PreK Authentic Curriculum and Assessment Process while with the
children.

At specifically identified classroom visits, consultants review the portfolio collections for.
NM. PreK students:

1. Twice a year (on or after November 15" and May 1*)); they do so to determine
accountability to the requirements of NM PreK {teaching teams are responsible for,
documenting 4 portfolio forms for each child). .

2. At other classroom visits they do so to determine any needs for coaching or
clarification in the assessment process (at least twice in each collection period).

Consultants meet for a minimum of 30 minutes with the NM PreK teacher and the
educational assistant (may be done separately or together) on every classroom visit to
review the NM PreK Consultant's classroom observations, discuss implementation of the
Observational Assessment Tool and The NM PreK Authentic Curriculum and Assessment
Process, and to discuss the NM PreK Consuliant's review of portfolio collections.
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*Components of Classroom Visits

* Shall be a minimum of 3 hours in length per classroom (unless it is jointly determined by
the consultant, State Monitor, and consuliants’ supervisors that another classrecom would
benefit from receiving more direct consultation. support in. which case the number of
hours spent in the agreed upon classroom may. be fewer than 3).

* May occur more frequently for new NM PreK teachers than for returning teachers (with
all classrooms receiving at least the minimum number of visits required).

* Each classroom visit will include classroom observation and discussion.

* Each classroom. visit will include coaching en lesson planning, environment and
curriculum.

* At least two classroom visits will focus on portfolio coaching sessions before each of the
Portfolio Accountability Reviews (on or after Nov. 15" and May, 1%.

+ Each visit shall include ¥z hour minimum. of meeting time with the NM. PreK teacher
(and/or assistant) outside of the classroom. (no children present — no. supervision of
children necessary). At this time, the NM PreK Consultant Classroom Visitation Report
will be discussed with the teacher, adding teacher comments and guestions as. they
occur. Make or send a copy of the reports to the teachers, administrator, appropriate
state staff, and consultants’ supervisors.

At each visit consultants may share a variety of approved NM PreK resources.*

The NM PreK Consultant Classroom Visitation Report

The NM PreK Consultant Classroom Visitation Report® identifies specific aspects on which the
consultant will focus when observing in the classroom and meeting with the NM PreK teacher
and/ecr assistant. Throughout the observation and discussion, the consultant identifies positive
aspects to recognize and celebrate with the NM PreK teacher and/or assistant. In addition, s/he
notes where the expectations for NM PreK are not being met and provides recommendations to
address these concerns. These recommendations are written and discussed in a
straightforward and encouraging way. Clear steps for making changes. are set through a
reflective process including input from both the classroom teachers and the consultant and are
documented on the form. This is an individualized process but will always include goals or
progress related to The NM. PreK Authentic Curriculum and. Assessment Process and the NM
PreK Observational Assessment Tool.

The Consultant Classroom Visitation Report begins with a section to identify “Ongoing
Classroom Goals” and the “Focus of Today’s Visit” as were identified.in the last classroom visit.
This assures that consultants and teachers work together to identify such goals and then refer
to them in their next visit together. In this way, progress and change can be addressed and
recorded. In addition, consultants use this area to document any resources. that were shared
during. the visit.

'The Classroom Observation section of the report addresses the following and includes space
for teacher feedback:

+ ENVIRONMENT (both indoor and outdoor, well-organized, accessible materials, reflects,
children’s interests and work).

‘See Appendix D for list of suggested resources to bring to classroom. visits.
® See Appendix E for sample completed Classroom Visitation Reports.
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PLAY AND EXPLORATION IN LEARNING AREAS (varied opportunities, ample time,
teacher support).

CHILD ENGAGEMENT ({active participation in experiences, focus on tasks and play,
positive interactions with peers).

TEACHER-CHILD. INTERACTIONS (facilitating positive relationships, warm tone of
voice, listening and acknowledging nonverbal cues, individualizing, asking questions,
challenging thinking).

LARGE AND/OR SMALL GROUP ACTIVITIES {varied opportunities, interesting content,
appropriate length).

LITERACY AND LANGUAGE EXPERIENCES (promote learning related to the Essential
Indicators, quality children’s literature, informal and. planned reading experiences, print
props and literacy extensions throughout roem, morning message, songs and games
that promote phonemic awareness, rich vocabulary, and utilizing home language).
MEALS, TRANSITIONS, OUTDOORS, AND/OR FAMILY INVOLVEMENT {promote
learning related to Essential Indicators and build partnerships with families).

EVIDENCE OF OBSERVATION AND DOCUMENTATION RELATED. TO THE
ESSENTIAL INDICATORS (posted and changing El's in learning areas; teachers
observing and documenting notes, portfclios, review of anecdotal notes and quick check
documentation).

REVIEW OF LESSON. PLAN {related to the 23 Essential Indicators and Rubrics, posted,
reflecting current practice, showing children’s interests).

DISCUSSION OF OBSERVATION AND DOCUMENTATION STRATEGIES (related to
the 23 Essential Indicators, Rubrics, Calendar of Implementation, and Lesson Plan).
REVIEW OF PORTFOLIO ITEMS (review of completed portfolios and ties to lesson
plan).

NEW THINKING FROM QUR CONVERSATION (or requested resources).

NEXT STEPS/GOALS FOR FOLLOW-UP AT NEXT CLASSROQOM VISIT.

The next visit is scheduled and the date is recorded. Both teacher {and/or assistant) and the
consultant sign the form and a copy is left with the teachers at the site or emailed if requested.

Included on the form is one remaining section that the consultant may choose to complete after
the classroom visit. As sthe reflects on the classroom observation and discussion, other
celebrations and recommendations may come te mind. If so, the following section is filled out
and shared with the teacher in whatever dslivery method is appropriate. This section is optional
and completed at the consultant's discretion.

POST VISIT REFLECTIONS (to be shared with the teacher via email, fax or mail)

Every Classroom Visit (with a minimum of 3 classroom visits per semester):

Call to. confirm the visit 24-48 hours in advance.

o Remind the teacher of the goals for the visit (selected during previous visit).

o Notify the teacher of how long the visit will be.
Upon arrival to the school or center, follow visitor check-in procedures.
Upon arrival to the classroom, intreduce self to the children and staff in the program.
Review the length and the geoals of the visit with the teacher and/or assistant.
Observe classroom activities, teacher child interaction and classroom environment and
complete the appropriate sections of the Consultant Classroom Visitation Report.

SIS7-30-13 1o

PR/Award & 54138150024
Page e149



Proposed Guide “Draft” 2013-14

+  Meet with the teacher (and the educational assistant, if possible) to review and complete
the Consultant Classroom Visitation Report {if appropriate, design continuous program
improvement plan based on next steps identified on the report about the classroom, not
individual children).

+ Make or send a copy of the report to the teacher, administrator, appropriate state staff,
and consultants’ supervisors..

+  Complete and send Post Visit Reflections to teacher, administrator, state staff, and
consultants’ supervisors as appropriate.

The NM PreK Portfolio Coaching Record

The NM. PreK Portfelio Coaching Record is. used as consultants review portfolios. that are.
documented on the Portfolio Collection Forms. This is conducted as a way to support teachers
in making progress toward quality documentation {match, detail, and objectivity), as well as to
support them in planning for. children and to strengthen their skills in relation to tying.
observations inte cngoing curriculum and assessment.

The portfolio coaching record form begins with a section for the consultant to document general
information such as the dates/times, program, teachers, number of children served, total
number of samples expected, and whether or. not the teacher is a first year NM PreK teacher or
returning NM PreK teacher (this should be based off of the lead teacher’s status).

Portfolio Coaching Visits {with a minimum. of 2 portfolio coaching visits conducted
during each collection period):

* Call to confirm the visit 24-48 hours in advance. Remind teachers that ALL completed
portfolio documentation needs to be onsite during your visit.

* Review a variety of portfolio documentation using the NM PreK Portfolioc Coaching
Process.®

» Complete the Portfolio Coaching Record.”

* Meet with the teacher (and educational assistant, if possible) to discuss the Portfolio
Coaching Record and the ways. in which portfolios are informing teacher practice in the
classroom.

+ Return all portfolios to the teacher.

+ Make or send copies. of the Portfolio Coaching Record to teachers, administrator,
appropriate state staff, and consultants’ supervisors.

The NM PreK Classroom Portfolio Accountability Report
The NM PreK Classroom Portfolio Accountability Report form is used to determine the total

number of portfolio items completed for each child enrolled in a NM PreK classroom. A separate
accountability report should. be filled out for each NM PreK session and the NM PreK Consultant

®see Appendix F for the NM PreK Portfolio Coaching Process.
"See Appendix G for a sample Portfolio Coaching Records. .
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should base the “Total # of NM PreK Children Served” and therefore the total number of
samples expected on the roster for that class session at the time of the fall and spring
submissions (November 15" and May 1%). Rosters are obtained through the NM PreK
database. If there are any questions regarding the portfolio/documentation requirements for
children who have enrolled late or disenrolled. from the program, consultants will refer
teachers/administrators to their NM PreK State Monitor for guidance.

Portfolio Accountability Visits (1 time per semester - on or after November 15" and May
1%9:
* Call to confirm the visit 24-48 hours in advance. Remind the teachers that ALL portfclios
need to be cnsite at the time. of your visit or they will not be counted.
+ Count the portfolio items in each child’s folder. Do not read the observations at this time.
*  Make note of any missing portfolio observations and complete the Classroom Portfolio
Accountability Review®.
+ Meet with the teacher. (and educational assistant, if possible) to discuss. the Classroom,
Portfolio Accountability Review..
+ Make note of the teacher’s (and/or assistant’s) explanation for missing porffolio
documentations.
+ Return the portfolios to the teacher.
+ Make or send copies of the NM PreK Classroom. Portfolio Accountability Report to the
teachers, administrator, appropriate state staff, and consultants’ supervisors..

The Administrator(s)/Consultant Meeting Report.
Meeting with the NM PreK Administrator (with a minimum of 1 meeting per semester):

NM PreK consultants are to schedule meetings with. the NM. PreK administrator(s) for each
program served on an as-needed-basis, but must include at least two meetings during the
program year. Each semester must include at least one administrator meeting. The purpose. of
these meetings is to. acquire a signature on the Roles and Respensibilities document, to review
classroom observations, positive celebrations, portfolio collection processes, and to designate
appropriate “Next Steps” for continuous program improvement. It is important that the consultant
review his or her role as non-evaluative, providing technical assistance and support related to
The NM PreK Authentic Curriculum and Assessment Process and the NM PreK Observational
Assessment Tool. The Administrator(s)/ Consultant Meeting Report® can serve as the agenda
and should be completed as the discussion progresses. The consultant makes or sends copies
of the report to the administrator(s), appropriate state staff, and the consultants’ supervisors.

The NM PreK Consultant Reschedule Report

NM PreK Consultants use the reschedule report to document visits that did not occur. Follow-up
goals and a summary of correspondence and reason for cancelation. are documented. Although

¥ See Appendix H for a sample Accountability Report
*See Appendix | for sample Administrator{s})/Consultant Meeting Report forms.

SIS7-30-13 0 12

PR/Award & 54138150024
Page e151



Proposed Guide “Draft” 2013-14

consultants document the reason for the cancelation, they are sensitive to the potentially
confidential nature of scme reasons and use their professional judgment regarding what to
document. The consultant makes or. sends copies of the report to the teachers, administrator(s),
appropriate state staff, and the consultant's supervisors.

Files: Storage, Naming, and Submission
Maintaining Files for Classrooms

Each consultant maintains files for each of histher NM PreK classrooms. This may. include but is
not limited to electronic and/or hard copies of the following: original Roles and Responsibilities
document (copy provided to. the NM PreK program administrator(s) and teachers), NM PreK
Classroom. Information. Sheet, NM PreK Staff Information Sheet, NM PreK Consultant
Classroom Visitation Reports, NM PreK Portfolio Coaching Records, NM PreK Classroom
Portfolio Accountability Reports, Administrator(s)/Consultant Meeting Report, NM PreK
Consultant Reschedule Reports, resources shared with teaching staff, classroom checklists,
ECERS-R scoring summaries, lesson plans, etc. These files must be accessible at the request
of the Consultant Program Manager, Senior Program Manager, Operations Director and/or state
staff..

Naming of Documents and Timeline for Submission

Reports are named using a specific system so that documents can immediately be retrieved
when. a search is performed. All reports need to be submitted within three business days of the
visit with the exception of the Reschedule Report which is only submitted if the visit dces not
occur within three business days of the original visit date. It is the responsibility of the NM PreK
Consultant to assure accuracy and confidentiality of program information and. submit written
reports as required. .

Report codes should be used as follows:
Classroom Visit: CV

Coaching Record: CR

Accountability Report: AR

Administrator Meeting: Admin-Mtg
Reschedule Report: Reschedule

Post Visit Reflection: PostVisit
Classroom Information Sheet: Contact

Naming System should be used as follows:
Date_DocumentType_SiteName_LeadTeacher'sLastName

Examples of Report Names:

2011-01-06_CV_ABCChildCare_Martinez
2011-01-06_CR_ABCChildCare_Martinez
2011-01-06_AR_ABCChildCare_Martinez
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2011-01-06_Admin-Mtg_ABCChildCare
2011-01-06_CV_ABCChildCare_Martinez_PostVisit
2011-01-06_Reschedule ABCChildCare Martinez
2011-01-06_Contact_ABCChildCare_Martinez

Component #3: Communication with the NM PreK
Administrator, NM PreK Consultants’ Supervisors and State
Monitors

NM PreK Consultants will communicate with the NM PreK Administrator, NM PreK Consultants’
Supervisars and State Monitors about the following topics:

The status of portfolic accountability. .

Positive observations and suggested recommendations for continuous program
improvements in The Individualizing & Curriculum Planning Process. This includes
implementation of NM PreK expectations for both assessment and curricular strategies
including general progress and other appropriate issues that may arise.

Questions raised by the NM PreK teacher, educational assistant or administrator(s). NM
PreK Consultants can refer to the NM PreK Staff Contact Information Sheet for
information on who to contact with specific questions.™

Any serious, unsafe or harmful practices where the safety of a child is a concern.

Protocol for Communication with the Above Stated Individuals

A goal for NM. PreK is for all involved 1o develop quality relationships and collaboration to
promote the successful implementation of the NM. PreK program. In order to meet this goal,
communication between NM PreK Consultants, Consultants’ Supervisors and State Monitors
will encompass the following:

NM PreK State Monitors have access to all visit reports submitted by consultants;
however consultants will notify monitors in the body of the email or by phone with urgent
contract compliance concerns or if particular attention. should be paid to any area of the
classroom visitation report.

Monitors will contact the Censultant Program Manager or the consultants directly for
clarification of information reported and will notify consultants if they have recommended
to a program that they work with the consultant to achieve a specific goal.

Manitars may attend and may facilitate consultant meetings and trainings.

The Consultant Program Manager and Senior Program Manager will be email carbon
copied (Cc'd) on all email correspondence between State Monitors and. censultants.

If at any time a consultant has a concern or is experiencing a challenge in contacting a
site, scheduling visits, or if an exception to the minimum. number of visits required per
semester needs to be granted, the consultant will first contact the Consultant Program
Manager and then that information will be conveyed to the appropriate State Monitor. .

SIS7-30-13 L 1a
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Communication with NM PreK Administrators

.The_ consultant role should be clear to the administrator and support staff as is outlined in the
Roles and Responsibilities document and should be revisited during every
Administrater(s)/Consultant Meeting or as is needed. .

* Consultants may participate in program meetings, district meetings, and trainings as
needed and when invited. .

* Consultants will not address issues outside of the consultant role, referring administrator
questions to the proper resources: NM CYFD/PED personnel, UNM CE staff, etc.

Communication with the Consultant Program Manager

The manager/consultant relationship has both formal and informal communication elements.

* Formal Communication: report forms, monthly reporting (visit calendar, time tracker,
UNM documents}, Roles and Responsibilities document, meetings, trainings, email, etc.
+ Informal Communication: email, phone calls, in person conversation, etc.

Consultants will schedule a monthly meeting with the Consultant Program Manager by phone or
in person to discuss updates, concerns, and progress. All other forms of communication will
take place as needed. .

Consultants will notify the Consultant Program Manager. immediately if an urgent concern is
identified or if a question arises that they cannot answer while working with a program. If the
question is outside of the consultant role, programs will be advised to contact their monitor
directly. If there is any uncertainty as to who should address/answer the gquestion, consultants
will contact the Consultant Program Manager, Senior. Program Manager, or Operations Director.

Request for a Change of Consultant/Conflict Resolution

If a conflict should arise between the consultant and NM. PreK site, the Consultant Program,
Manager and consultant will communicate with each other immediately. A meeting will be
arranged with the administrater(s)/teachers, consultant, and the Consultant Pregram Manager.
to discuss the conflict and the conflict-resolution process will be implemented. If necessary,
other members of the NM PreK team will be identified and included in the problem solving
process..

A request for a change of consultant may be made by a NM PreK administrator. or teacher, a
consultant, or a State Monitor. Requests must be submitted. in writing to the Consultant Program,
Manager, however all parties will be asked to provide their perspective on the situation in writing
(consultant, administrator, teacher, monitor}. This request should include detailed information,
regarding the reason for the request. Ultimately, a request for a change of consultant will be
granted or denied by the consultants’ supervisors. A request will be granted if some or all of the
following criteria are met:

S$187-30-13 1S
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* An unsuccessful attempt at conflict-resolution.
* Anidentifiable conflict of interest.
+ UNM CE staff has determined that it is not a good match.

Conflict Resolution Steps:

1. State the preblem. Listen to each other and acknowledge the points being raised. (keep
the communication at a professicnal level).

2. Restate the issues being raised.

3. All members of the meeting offer possible sclutions. and reflections on how to avoid this
in the future.

4. Clearly defined solutions are agreed upon by all and a continuous program improvement

plan is created.

Evaluate the continuous. program improvement plan after a specified pericd of time..

. Ifthere is need for clarity, begin the resolution process again.

. If no progress has been made after the specified period of time, UNM CE staff will

review the situation again.

No o

Component #4: Participation in and Delivery of Standardized
NM PreK Training Sessions

Any training provided must be tied to The NM PreK Authentic Curriculum and Assessment
Process, NM PreK Assessment Tool, NM Early Learning Guidelines (ELG’s), and the NM PreK
CD-ROM. Training agendas, content and resources must be approved by the NM PreK
Leadership Team. No other topics are to be addressed in. training sessions.

If a teacher or educational assistant misses training, consultants should work with the
consultants’ supervisors to see if arrangements can be made for attendance at an upcoming
training elsewhere in the state. If this is not possible, and as long as consultants have time, they
can assist the teacher in understanding the content of the training and refer him or her to the
NM PreK CD-ROM.

Component #5: Participate in ERS (ECERS-R, ECERS-E)
Training and support Continuous Program Improvement

Some consultants will work with the New Mexico Environment Rating Scales Anchor or Level 1-
Lead to become inter-rater reliable. The main. goal of this process is to understand and
implement pedagogical strategies which enable learning to take place and how the instruments
connect early childhood best practice to positive child learning outcomes. .

Any training provided must be tied to the approved ECERS-R/E training. Training agendas,
content, and resources must be approved by the NM PreK Leadership. Team. No other topics
are to be addressed in training sessions.

Directive for attendance of ERS trainings will be made by CYFD and PED staff. Consultants. will
work with programs to ensure their understanding of these attendance requirements. If a
teacher or educaticnal assistant misses a training, consultants should work with the consultants’
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supervisors to see if arrangements can be made for attendance at an upcoming. training
elsewhere in the state. If this is not possible, and as long as consultants have time, they can
assist the teacher in. understanding the content of the training...

Component #6: Participate in the Consultant Community of
Learners

NM PreK Consultants engage in regular. discussion and reflection with. one another. in an effort
to support their work and continual growth as early childhood. technical assistance
professionals.

* Consultants work together to provide a consistent message, determined by the NM PreK
Leadership Team, regarding Developmentally Appropriate Practice, The NM PreK
Authentic Curriculum and Assessment Process, lesson. planning, appropriate early
childhood learning environments, and NM Best Practice.

*  Communication between consultants takes. place during meetings, trainings, conference
calls, professional conferences, and informally as needed..

* Consultants are positive in their communication and maintain confidentiality when
sharing information about NM PreK programs...

* Consultants support and demonstrate professionalism as is represented in the NAEYC.
Code of Ethical Conduct & Statement of Commitment {2011).
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endorsement by the Federal Government.

Copyright Notice
This report is copyright free, so.no permission is. needed to cite or reproduce it for non-profit purposes. If material from
it is included in another non-profit publication, cite as follows:

New Mexico PreK Program Annual Report for the School Year 2012-2013 (December 2013) published by the
Public Education Department and the Children, Youth and Families Department. .

Notés
This document is available at

o www ped.state.nm.us. Click on the A-Z directory to locate it under "Early Childhood Education.”

«  www.cyfd.ora/prek

«  www.newmexicoprek org/index.cfm?event=public.prek.MaterialsPolicy
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Executive Summary

The research taken from the PEW Center {2011} shows that high-quality PreK is essential for raising school
performance. It multiplies the effects of later reforms by narrowing early achievement gaps and ensuring that
children are fully prepared to learn and thrive academically, physically, socially and emotionally.

“Participation in high-quality early education programs not only improves early literacy and math skills, but is
also associated with |ater academic performance in the primary grades and beyond.

Young children whe have higher math skills before kindergarten tend to score higher in future reading and
math assessments. Other research indicates that thoese who have the opportunity to develop strong literacy
and language skills are more likely to become proficient readers in the primary grades.

Children who attend high-quality PreK programs do better in school from the first day of kindergarten through
their postsecondary years. Compared with peers who have not completed PreK, they have higher achievement
test scores, they repeat grades far less often, they need less special education, they graduate from high school
at substantially higher rates, and they are more likely to attend college.™

New Mexico PreK programs highlighted in this report provide the following:

v" Alignment to the transition of the Common Core State Standards (CCSS)

v" Professional Development (PD) which integrates early learning-responsive teaching and leaming,
inclusive school environments, and developmentally appropriate and culturally relevant curriculum.

v" Meaningful opportunities for Parental Engagement {PE)

v Implementation of best practices for early. childhood education in the following domains as defined in
the New Mexico. Early Learning Guidelines:

Early literacy

Numeracy

Scientific conceptual understandings
Approaches to learning

Health and well-being

Aesthetic creativity

Physical development, health, and well-being
Self, family, and community

OO0 o0 0 000

The collaboration between the Children, Youth and Families Department and the Public Education Department,
supports New Mexico's mixed-delivery system and provides parent choice.

' Transforming Public Education: Pathway to a PreK—12 Future, page 8, The PEW Center on the States,

September 2011.
New Mexico PreK Annual Report 2012-2013 .. .. . . . . . . . .. . . . . . . . ... .5

PR/Award & 54138150024
Page e161



Introduction

New Mexico PreK is a voluntary program created by the Pre-Kindergarten Act of 2005 and jointly administered by
the Children Youth and Families Department {CYFD} and the Public Education Department (PED). The purpose of
PreK is to ensure that every child in New Mexico has the opportunity to attend a high quality early childhood
program before entering kindergarten.

The purpose of New Mexico PreKis to accomplish the following:

1} Increase access to voluntary, high-quality early education

2} Prioritize the enrollment of children without access to high guality programs

3} Provide developmentally appropriate activities for NM children

4} Focus on school readiness

5) Expand early childhood community capacity

6) . Provide PreK programs based on the comprehensive framework as described in the NM PreK Program

. Standards
... 7}.Support linguistically and culturally appropriate curriculum

Consultation and training is provided to teachers, educational assistants and administrators who work in funded
PreK programs statewide. Support is provided to PreK staff for the implementation of an authentic observaticn,
documentation, planning, assessment and curriculum process. The process includes the following:

NM Early Learning Guidefines (ELGs) —The ELGs are used to structure the Authentic Observation
Documentation Curriculum Planning Process {(AOBCP) using 23 of the indicators to assess PreK children
Authentic Assessment and Curriculum Cycte — Each PreK teacher uses this cycle which involves
planning, observation, reflection, assessment and individualization..

PreK teachers and administrator training —All PreK teachers and administrators are required to participate
in NM PreK training..

PreK Training and Development Consultant Support—All PreK programs receive regular visits from NM
PreK Consultants who assist teachers and administrators to strengthen practice in the classroom..

The information gathered by teachers using the authentic assessment and curriculum cycle is used to support
children at their current developmental level and to plan ways to scaffold them to the next level. PreK teachers
carefully plan indoor and outdoor activities based on what children need to learn. in the following seven areas:

Listening, language, reading and writing

Science

Counting, shapes, sorting and measuring

Coordination, hygiene, health and well-being

Art, music, and movement

Independence, problem-solving, thinking and perseverance
Appropriate behavior, social skills and being a part of a group.
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PreK Program Facts and Accomplishments

The following are selected PED PreK program facts and accomplishments for the school year
2012-2013:

e PED received $10 million to fund PreK programs in school districts and charter schools.

o PED contracted with 28 school districts and charter schools to serve 2,850 children, but actually
served 2,824.

o All PreK teachers received full consultant support services this year. These support services were
limited to new teachers only in School Year 2011-12, due fo budget restraints. .

. de {2) PreK Administrator Meetings/Trainings were provided by PED PreK Staff on September 6-7,
2012 at the Wells Fargo Bank Building in. Albuquerque and on March 25, 2013 at the UNM Continuing
Education Building in Albuquerque..

s A pre-application workshop was held in. Santa Fe on Friday, March 8, 2013, at the New Mexico. State
Library Building in Santa Fe. This workshop was for school districts, charters schools and RECs that
plan to submit an FY2014 application for a new PreK program. PED PreK staff provided guidance and
technical assistance on the application process.

o Approximately 243 PED PreK teachers, educational assistants and administrators were provided
training on the New Mexico PreK Child Observational Assessment Tools and the curriculum cycle in
regional trainings. A separate training, the NM PreK Observational Assessment Tool Administrator
Training was held for school administrators. 28 PED administrators attended this training in.
September, 2012 in Albuguerque.

o While all PED PreK teachers are licensed, 63.03% with the PED's PreK program teachers have
licenses in early childhood education. PED contracted with New Mexico Asscciation for the Education
of Young Children who, through their T.E.A.C.H.® Program, provided 86 teacher scholarships to PED
PreK teachers and educaticnal assistants fo take college courses leading to either Birth to Grade 3
teacher license or an Associate of Arts degree in early childhood education, this school year.

e 90% of the children in PED’s PreK programs showed measureable progress overall {average of all
domains). Showing measureable progress means any increase from one rubric level to ancther or
maintaining at rubric level 4 or 5, as measured by New Mexico PreK Child Observational Assessment.

¢ 890% of the children in PED's PreK programs showed measureable progress.in literacy skills, as
measured by New Mexico PreK Child Observational Assessment.

New Mexico PreK Annual Report 2012-2013.. ... .. ... . . . . ... ... T
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The following are selected CYFD PreK program facts and accomplishments for school year 2012-2013.

e CYFDreceived ™ o fund New Mexico PreK programs.

o CYFD contracted with 39 community-based providers to serve 2,481 children. Types of licensed
providers include the following:

Child care centers.

Family child care homes
Head Start agencies
Municipalities

Universities

Faith-based child care centers

o 0000

o A pre-application workshop was held in Santa Fe on May 21, 2013, at the P.E.R.A. Building. The
workshop was for private licensed providers that planned to submit an application for a new or
expanded NM PreK program. CYFD staff provided guidance and technical assistance on the
application process to 55 attendees.

o Approximately 226 CYFD PreK teachers, educational assistants and administrators were provided
training on the New Mexico PreK Child Observational Assessment Tools and the curriculum cycle in
regional trainings. A separate fraining, the NM PreK Observational Assessment Tool Administrator
Training, was held for program administrators. 30 CYFD administrators attended this training on
September 28, 2012 in Albuquerque.

o CYFD contracted with New Mexico Association for the Education of Young Children who, through their
T.E.A.C.H. ® Program, provided 138 scholarships to CYFD PreK teachers and educational assistants
to take college courses leading to a BA degree in early childhood education, a Birth to Grade 3 teacher
license or an Associate of Arts degree in early childhood education, this scheol year. A total of 769
credit hours were completed by scholarship recipients.

o 91% of the children in CYFD’s PreK programs showed measureable progress overall (average of all
domains). Showing measureable progress means any increase from one rubric level to another or
maintaining at rubric level 4 or 5, as measured by New Mexico PreK Child Observational Assessment.

o 92% of the children in CYFD’s PreK programs showed measureable progress in literacy skills, as
measured by New Mexico PreK Child Observational Assessment.

New Mexico PreK Annual Report 20122013 .. .. . . . . . . L 8
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Statutory Requirements

The Pre-Kindergarten Act is a regulatory requirement located in Section 32A-23-4 NMSA 1978 {being Laws
2005, Chapter 170, Section 5). It directs the PED to submit an annual report on the progress of the state’s
voluntary Pre-Kindergarien program.

'32A-23-4. Voluntary pre-kindergarten; interagency cooperation; contracts; contract monitoring; research.
{2005)

A

The children, youth and families department and the public education department shall cooperate. in the.
development and implementation of a voluntary program for the provision of pre-kindergarten services
throughout the state. The pre-kindergarten program shall address the tolal developmental needs of
preschool children, including physical, cognitive, social and emotional needs, and shall include health care,
nutrition, safety and multicultural sensitivity.

The departments shall collaborate on promulgating rules on Pre-Kindergarten services, including state
policies and standards and shall review the process for contract awards and for the expenditure and use of
contract funds.

The departments shall monitor Pre-Kindergarten contracts to ensure the effectiveness of child-centered,
developmentally appropriate practices and outcomes. The depariments shall assign staff to work on the
development and implementation of the program and on the monitoring of contract awards. The early
childhood training and technical assistance programs of the children, youth and families department and
assigned staff from the public education department staff shall provide technical assistance to. eligible
providers.

The departments shall provide an annual report to the governor and the legislature on the progress of the.
state's voluntary pre-kindergarten program.

(b)(6)

New Mexico PreK Annual Report 2012-2013 9
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Detailed Report

New Mexico Early Childhood Investment Zones

During 2011-2012, the Children, Youth and Families Depariment, the Department of Health and the Public
Education Department identified both socio-ecolegical factors and academic factors that indicate higher levels
of risk for school success. See the map below for those areas identified as NM Early Childhood Investment
Zones*. Collaborative work will continue to increase access to quality early education programs that can
support the likelihood of school and life success. These programs may include home visiting, NM PreK, Head
Start, K-3 Plus, early intervention services as well as various family support services. CYFD uses a process of
gap analysis 10 assist in targeting limited funds to areas of high need.

The early childhood investment zones are a collaborative effort of the following New Mexico Department(s):.

New Mexico Children, Youth and Families Department
New Mexico Department of Health
New Mexico Public Education Department
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2012-2013 NM School Districts Served by CYFD and PED,

CYFD—only*

Both CYFD and PED

PED—only

Alamogordo Public Schools

Albuquergue Public Schools

Bernalillo Public Schools

Belen Consolidated Schools

Deming Public Schools**

Chama Valley Independent
Schools*™

Carrizozo Municipal Schools

Gadsden Independent Schoal District*™

Cobre Consolidated Schools

Espanola Public Schools™

Gallup-McKinley City Schools**

Dexter Consolidated Schools**

Las Cruces Public Schoals

Grants-Cibola County Schools™

Dora Municipal Schools (REC-6)

Pojoaque Public Schools

Hobbs Public Schools (REC-7}

Elida Municipal Schools (REC-6)

Ruidoso Municipal Schools

Los Lunas Public Schools

Eunice Municipal Schools
(REC-7)**

%%

Santa Rosa Consolidated Schools

Santa Fe Public Schools

Grady Municipal Schools (REC-6)

Taos Municipal Schools

Truth or Consequences .
Municipal Schools™

Hatch Valley Public Schools™

Tularosa Municipal Schools

Farmington Municipal Schools

Horizon Academy West Charter
School (State Charter)—APS

Jal Public Schools {REC-7)**

Jemez Valley Public Schools

Lovington Municipal Schools™

Magdalena Municipal Schools™

Melrose Public Schools

Mesa Vista Consolidated
Schools**

North Valley Academy Charter
(State Charter}—APS

Pecos Independent Schools

Red River Valley {State Charter}—
Questa Independent Schools

Rio Rancho Public Schools

Socorro Consolidated Schools
(REC-6)

Tatum Municipal Schools
(REC-7)**

Tucumcari Public Schools
(REC-6)"

Zuni Public Schools**

10

10

24

*CYFD contracted with private community-hased providers within identified schoo! districts.

“*Early Childhood Investment Zone Schoof Districts.
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Demaographic Description

County PED School Sites Funded City School District, Charter School or
Regional Educational Cooperative
{REC)
Bernalillo Adobe Acres Elementary 40 | Albuguerque Albuguerque Public Schools
Bernalillo Armijo Elementary 40 | Albuguerque Albuguerque Public Schools
Bernalillo Barcelona Elementary School 40 | Albuquerque Albuguerque Public Scheols
Bernalillo Eugene Field Elementary 40 | Albuguerque Albuguerque. Public Schools
Bernalillo Helen Cordero /. 120 | Albuquerque Albuguerque Public Schools
Edward Gonzales Elementary School
Bernalillo Kit Carson Elementary 40 | Albuguerque Alhuguergue Public Scheols
Bernalillo Lavaland Elementary 36 | Albuguerque Albuguerque Public Scheols
Bernalillo Los Padillas Elementary. 20 | Albuguergue Albuguergue Public Scheols
Bernalillo Navajo Elementary 40 | Albuguerque Albuguerque Public Scheols
Bernalillo Pajarito Elementary. 40 | Albugquergque Albuguergue Public Scheols
Bernalillo Valle Vista Elementary 80 | Albuquerque Albugquerque Public Scheols.
Sandoval Algodones Elementary 20 | Bernalillo Bernalillo Public Schoels
Sandoval La Escuelita ECC. 68 | Bernalillo Bernalillo Public Schools,
San Juan Kirtland. Early. Childhood Center, 133 | Kirtland Cenifral Consolidated Schools
San Juan Naschitti Elementary 10 | Sheep Springs | Central Consolidated Schools
San Juan Newcomb Elementary 36 | Newcomb Central Consolidated Schools,
San Juan Nizhoni Elementary. 133 | Shiprock Central Consolidated Schocls
San Juan Ojo Amarillo Elementary 38 | Fruitland Central Consolidated Schools
Rio Arriba | Chama Elementary School 10 | Tierra Amarillo | Chama Valley Independent Scheols
Grant Cobre PreK at Bayard. 60 | Bayard Cobra Consolidated Schools
Luna Bell Elementary 20 | Deming Deming Public Schools
Luna Columbus Elementary 30 | Deming Deming Public Schools
Chavez Dexter Elementary 20 | Dexter Dexter Consolidated Schools
San Juan Animas Elementary 20 | Farmington Farmington Municipal Schools
San Juan Apache Elementary 20 | Farmington Farmington Municipal Schools
San Juan Esperanza Elementary. 60 | Farmington Farmington Municipal Schools.
DenaAna | On Track PreK Center— Central {AE Anthony) 90 | Anthony Gadsden Independent Schools
Dona Ana | On Track PreK Center—East {CE Chaparral) 90 | Chaparral Gadsden Independent Schools
Dona Ana | On Track PreK Center—North (La Mesa) 90 | LaMesa (Gadsden Independent Scheols.
Dona Ana | On Track PreK Center—South (GAC Sunland 160 | Sunland Park Gadsden Independent Schools
Park

McKinley Chur)ch Rock Elementary 28 | Gallup Gallup-McKinley County Schools
McKinley Juan de Onate Elementary 28 | Gallup Gallup-McKinley, County Schools
McKinley Rocky View Elementary. 28 | Gallup Gallup-McKinley. County Schools
McKinley Turpen Elementary, 15| Gallup. Gallup-McKinley County Schools
Cibola Mesa View Elementary 20 | Grants Grants-Cibola School District
Cibola Milan Elementary 40 | Milan Grants-Cibola School District
Cibola Mount Taylor Elementary 20 | Grants Grants-Cibola School District
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County PED Scheol Sites Funded City School District, Charter School
or Regional Educational
Cooperative (REC)
Dofia Ana Hatch Elementary 20 | Hatch, Hatch Valley Public Schools
Bernalillo Horizon Academy West Charter 40 | Albuguergue Horizon Academy West Charter
School School
Sandoval Jemez Valley. Elementary. School 18 | Jemez Pueblo. Jemez Valley. Public School
District
Valencia Tome Elementary 40 | Los Lunas Los Lunas. Public Schools,
Lea Llano Elementary 50 | Lovington Lovington Municipal Schoals
Sacorra Magdalena Elementary 10 | Magdalena Magdalena Municipal Scheols
Rio Arriba El Rito Elementary 18 | ElRite Mesa Vista Consolidated
Schools
Bernalillo North Valley Academy Charter 40 | Los Ranches de Nerth Valley Academy Charter
School Albuguergue School
San Miguel Pecos. Elementary School 40 | Pecos Pecos. Independent Schools.
Roosevelt Dora Elementary & | Dora REC 6
Roosevelt Elida Elementary. 8 | Elida RECE
Curry Grady Elementary 5 | Grady REC#E
Curry Melrose Elementary 12 | Melrose REC &
Quay Tucumcari Elementary 18 | Tucumcari REC#E
Lea Eunice-Mettie Jordan Elementary 20 | Eunice. REC7
Lea Booker T. Washington Elementary. 79 | Hobbs REC7Y
Lea Jal Elementary 13 | Jal REC7
Lea Tatum Elementary 8 | Tatum REC7
Taos Red River Charter 10 | Questa Questa Independent Schools
Sandoval Shining Stars Preschool 240 | Rio Ranchg Ria Rancho Public Schools
Santa Fe Cesar. Chavez Elementary 32 | SantaFe Santa Fe Public Schools,
Santa Fe Chaparral Elementary School 32 | SantaFe Santa Fe Public Scheols,
Santa Fe Turquoise Trail Charter School 50 | SantaFe Santa Fe Public Scheols,
Socorro Parkview Elementary 30 | Socomro Socorro Consolidated Schools
Sierra Arrey Elementary School 20 | Arrey T or. C. Municipal School District
Sierra Truth or Consequences Elementary 20 | TorC T or. C Municipal School District
McKinley A:shiwi Elementary School 20 | Zuni Zuni Public Schools,
Total Funded 2,850
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County
Bernalillo.
Bernalillo.
Bernalillo.
Bernalille.
Bernalille.
Bernalillo
Bernalillo
Bernalillo
Bernalillo
Bernalillo
Bernalille.
Bernalille.
Bernalillo
Bernalillo
Bernalillo
Bernalillo
Bernalillo
Bernalillo
Bernalillo
Bernalillo
Bernalille.
Bernalille.
Bernalillo
Bernalillo
Bernalillo
Bernalillo
Bernalillo
Bernalillo
Bernalillo.
Bernalille.
Bernalille.
Cibola
Dona Ana
Dona Ana
Dona Ana
Dona Ana
Dona Ana
Dona Ana

New Mexico PreK Annual Report 2012-2013

CYFD Sites Contracted
Blue Bird Day Care and Leaming Center 20
Christina Kent ECC 20
City of Albuguerque-Alamesa 20
City of Albuguerque-Barelas 20
City. of Albuguerque-Carlos Rey 20
City of Albuguerque-Coranado School 24
City of Albuguerque-Duranes 20
City of Albuguerque-Emerson 40
City of Albuguerque-Gov. Bent 40
City of Albuguerque- Griegos. 20
City. of Albuguerque-Hawthorne 20
City of Albuguergue-La Luz 20
City of Albuguerque-Longfellow. 20
City of Albuguerque-Los Volcanes 20
City of Albuguerque-Manzano Mesa 20
La Petite Academy Constitution 20
La Petite Academy Fortuna 20
Manzano Maountain 20
Noah's Ark East Center 40
Noah's Ark Foothills Center 40
PB&J Family Services 10
Son Shine Learning Center 14
Southwest Child Care-Lomas 20
Southwest Child Care-Texas 20
Southwest Child Care-Wyoming 20
UNM Children's Campus, 114
YDI—Camino Real 32
¥DI—Centra de Amor 40
¥DI—Heights 40
YDIl—La Promesa 40
YDI—Pedro Baca 56
MidWest NM CAP Head Start 40
Discovery | 20
Discovery |l 40
Discovery Il 10
Ciscovery [V 20
HELP NM—Chaparral-Sunrise Elementary 40
Jardin de los Nifios "

City
Albuguerque
Albuguerque
Albuguerque
Albuguergue
Albuguergue
Albuguergue
Albuguergue
Albuguergue

Albuguergue.

Albuguergue
Albuguergue
Albuguergue
Albuguergue
Albuguergue
Albuguergue
Albuguergue
Albuguergue

Tijeras

Albuguergue.

Albuguergue
Albuguergue
Albuguergue
Albuguergue
Albuguergue
Albuguergue
Albuguergue
Albuguergue
Albuguergue
Albuguerque
Albuguergue
Albuguergue
Grants

Las Cruces
Las Cruces
Las Cruces
Anthony
Chaparral
Las Cruces
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County
Dona Ana
Dona Ana
Dona Ana
Dona Ana
Dona Ana
Dona Ana
Dona Ana
Dona Ana
Guadalupe
Lea
Lincoln
Lincoln
Luna
Luna
McKinley
Otero
Otero
Otero
Otero
Otero
Otero
Rio Arriba
Rio Arriba
Rio Arriba
Rio Arriba
San Juan
San Juan,
Santa Fe

Santa Fe
Sierra

Taos
Taos

Taos

Valencia
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CYFD Sites
Little Playmates- Alameda
Little Playmates— Mulberry
Little Playmates— Ridgemont
NMSU-Roadrunner Preschool
The Children's Garden 3— Valley
The Children's Garden 4—Missouri
The Children's Garden 5— Northrise
The Children's Garden 6— Senoma
Santa Rosa PreK
Hobbs Head Start
Racking Horse Daycare
Ruidoso River Raccoons
HELP NM—Deming CDC
HELP. NM— Deming. Rainbow
MidWest NM CAP Head Start
Children's House
Full House
Full House Too
HELP NM— Alamagorde
HELP NM— La Luz
HELP NM—Tularosa
Creative Kids Childcare Center
Conjunto School
Family Learning Center
YDIl—Fairview
A Gold Star Academy
Presbyterian Medical Services Farmington
Nambe Head Start/PreK (PMS)

Santa Fe Children's Project Early Learning
Center

Apple Tree Education Ctr.

Anansi Day School
Little Bug

UNM Taos {Kids Campus Center for Early
Learning}
Kids Kerner Preschoal

Contracted
20
20
20
40
60
40
40
40
10
20
20
12
86
37
40
10
40
56
60,
20
20
20
30
20
30
100
3
20
o6

35

15
20
20

34

City
Las Cruces
Las Cruces
Las Cruces
Las Cruces
Las Cruces
Las Cruces
Las Cruces
Las Cruces
Santa Rosa
Hobbs
Carrizozo
Ruidoso
Deming
Deming
Gallup.
Alamogordo
Alamogordo
Alamogorde
Alamogordo
La Luz
Tularosa
Espanola
Espanola
Espanola
Fairview
Farmington
Farmington
Nambe

Santa Fe

Truth or
Consequences
Arroyo Seco

Taos

Taos

Los Lunas
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County CYFD Sites. Contracted City Contractor
Valencia Little Learners Child Dev. Ctr, 60 Los Lunas ®)e)
Valencia Peralta’s Playhouse. 40 Peralta
Valencia Safe Site 38 Los Lunas
Valencia Watch Me Grow 40 Belen
TOTAL CONTRACTED 2434
{b)(6)
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Fall-Spring Comparison SY 2012-2013 PED and CYFD*

N=4,301**

The graphs below illustrate the following outcomes for CYFD and PED PreK children during the SY. 2012-
2013.

Overall
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Scientific Conceptual Understandings

aFall a5Spring |
100% ¢~
- s0% ¥
{
5 s0% 1
=
o 0% P
=] . 53.1"70
3 50% 1~ 48.1%
2 50% 4~ P
a8 a0% ¥~
é 30% V 19.9% 23-7%. 20 5o 19.3%
] P
o 20% ¥ 10.4%
. _ —
0% /
Mot yet First steps Making Accomplishing Exceeds
demonstrating progress expectations
| Accomplishing and Exceeds Expectations = 72.4% ‘
Self, Family and Community
oFall aOSpring
1o0% ¢
. 90% -
L
i s0% ¥
=
2 0% L
& 60% L
=2
2 s b 40.1% 43 9%
o
B rd 31.7%
= 0% 28 2%
= A
]
o so% 20.2%, 24
o
20% ¥
. D/D o,
10% L~ 58 . 3.7% 2.5%
0% = ﬂ . ) . .
Not yet First steps Making Accomplishing Exceeds
demonstrating progress expectations
| Accomplishing and Exceeds Expectations = 75.6%

New Mexico PreK Annual Report 20122013

PR/Award & 54138150024
Page e175



Approaches to Learning
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CYFD and PED NM PreK Ethnicity Data for SY 2012-2013

_ CYFD and PED CYFD PED
Ethnicit
4 Number | Percent | Number | Percent | Number | Percent

Asian-Pacific Islander 63 1.10% 51 2.03% 12 0.37%
Black, Non-Hispanic 102 1.78% 63 2.51% 39 1.20%
.Caucasian, Non-Hispanic 1,353 23.55% 674 26.87% 679 20.97%
.Hispanic 3486 60.67% 1570 £62.60% 1,916 5017%
American Indian/Native 742 12.91% 150 5.98% 592 18.28%

CUMULATIVE TOTAL 5,746 . 2,508 3,238

P UNM Continuing Education, New Mexico Kids IT Services

(b)(6)
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Education Level of NM PreK Lead Teachers

NM PreK Teachers by Highest Education Level
SY 2012-2013

100%

80%

60%

ol |
0% I |

CYFD % PED % Total %
Ed Specialist 0.00% 1.63% 0.81%
Masters 9.76% 37.40% 23.58%
Bachelors 24.39% 60.98% 42.68%
m Associates 26.83% 0.00% 13.41%
CDA 13.82% 0.00% 6.91%
m 45 H 9.76% 0.00% 4.88%
m HS/GED 15.45% 0.00% 7.72%

*UNM Continuing Education, New Mexico Kids IT Services

NM PreK EAs by Highest Education Level
SY 2012-2013
100%
80% -
60% -
o | ]
0%
CYFD % PED % Total %
Masters 1.12% 1.68% 1.44%
Bachelors 6.74% 9.24% 8.17%
Associates 11.24% 29.41% 21.63%
mCDC 2.25% 0.00% 0.96%
CDA 12.36% 1.68% 6.25%
m 45 Hr 25.84% 10.92% 17.11%
mHS 40.45% 47.06% 44.23%

_.. .. “UNM Continuing Education, New Mexico Kids IT Services

Many CYFD teaching staff members have extensive training below the B.A. level in coursework specific to
developmentally appropriate early childhood education practices. The Child Development Associate (CDA)
credential and the 45-hour-entry-level course are specific to. practices for young children. Staff with an Associate's
Degree have class work at that level that is a pre-requisite to the Bachelor's Degree in Early Childhood Education.
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The table below shows the PED teachers in New Mexico helding an Early. Childhood license for SY 2005-

2013.

PED PreK Program Teachers with
Early Childhood License Information*

#of # with Early Childhood %
Teachers License
SY 2005-06 37 12 32.4%
SY 2006-07 65 23 354%
SY 2007-08 98 42 42.9%
SY 2008-09 113 5 45.1%
SY 2009-10 115 56 48.7%
SY 2010-11 102 59 57.8%
8Y 2011-12 92 57 61.9%
SY 2012-13 119 75 63.03%

... *UNM Continuing Education, New Mexico Kids IT Services

(b)(6)
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NM PreK Consultation and Support

The New Mexico PreK Professional Development and Consultation program provides on-going professional
development for all NM PreK teachers, educational assistants and administrators. The trainings are based
on the Authentic Observation Documentation Curriculum Planning Process (AODCP) including the New
Mexico Early Learning Guidelines: Birth through Kindergarten and the NM Observational Assessment Tool.
This fraining supports teachers as they implement observation, documentation, curriculum planning and
individualization processes. The training supports teachers to use these processes to create a play-based
environment that focuses on the NM PreK Early Learning Outcomes and Indicators.

One of the unique aspects of NM PreK Professional Development is that consultants provide on-site (in
context) training and coaching as well as facilitate regional trainings throughout the state. These same.
consultants, then, spend time in PreK classrooms with teachers and work one-on-one with program
administrators. This ensures that teachers and program administrators implement what they have learned
in their training. The graphic below demonstrates the percentage of hours spent providing direct service
support to NM PreK teachers and administrators during SY2012-2013.*

Time Spent in Direct Service Support

T On-site Consultation

= Portfolio Coaching

= Administrator Meetings

... *Draft—NM PreK Professional Development and Consulfation Summary Report 2013 (to be published January 2014)

Specific training, on-site, job-embedded classroom coaching and consultation, paired with T.E.A.C.H.2 support
to obtain college credit in child development and early learning has a positive effect in reducing staff turnover
and increasing commitment to the field of early education.
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NM PreK and TEACH.#

Teacher Education and Compensation Helps, (T.E.A.C.H.) and Turnover

*T.E.A.C.H. is one of the keys to continuing education. “A key- perhaps the key — to high quality programs for New
Mexico's youngest children is well-educated and well-compensated teachers. T.E.A.C.H., in part using volunteer
help from the NMAEYC, plays a major role in providing scholarships to those already working with young children
s0 they can do an even better job in preparing children for school and life.”

T.E.A.C.H.® expects scholars to. commit themselves to continuing to work at the program sponsoring their
scholarships and with the families and children with whom they are connected. Teacher turnover nationwide is
as high as 30 to 40 percent in early childhood programs because of low pay and a lack of benefits.

The chart below illustrates turnover as defined by T.E.A.C.H.® If someone leaves in the first year of a

scholarship, T.E.A.C.H.® does not count that as turnover. Turnover is defined as leaving after the first year of a
scholarship and not fulfilling their commitment to continue working after a year of the scholarship (or more}. .

Turnover Percentage®

T.E.A.C.H.® Staff Turnover Percentage

7.0%. 7.0%

5.0% |
: 3.8%
24%
0.0%
2008 2009 2010 2011 2012 2013

*2013 Annual Report —T.E.A.C.H®. Early Chilahood® New Mexico, www.nmaeyc.org, {report fo be published January 2014).
“includes both CYFD and PED T.E.A.C.HE. scholars.
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Core New Mexico PreK Program Standards: School Year 2012-2013

Highlighted PreK Program Standards

'Early Learning .

Programs use the full version of the New Mexico Early Learning Guidelines. These are
comprehensive standards that were aligned during the PED transition to the CCSS.

Standards
Every teacher in each PED PreK classroom must hold a valid New Mexico Early
Childhood Teacher License: Birth through Third Grade as required by New Mexico
PreK Program Standards. |f a teacher cannot be hired with the Early Childhood Teacher
license, a teacher with an elementary or special education license may be hired provided
Teacher Degree that person completes at least six credit hours per year toward the New Mexico Early

Childhood Teacher License: Birth through Third Grade.
The Lead Teacher in CYFD NM PreK classrooms should have a valid Early Childhood

Teacher License: Birth through Third Grade. A teacher without this license may be hired
but must demonstrate progress towards this requirement by completing at least six credit
hours per program year towards a Bachelor’s Degree in Early Childhood Education.

Educational Assistant

Every educational assistant in PED classrooms must have an Associate's Degree in Early
Childhood Education and hold a valid Educational Assistant License from the Public
Education Department, as required by New Mexico PreK Program Standards. If the
educational assistant does not hold an AA degree in early childhood, that person must
complete at least six credit hours per year until the degree is eamed.

Educational assistants in CYFD classrooms should have an Associate’s Degree in Early
Childhood Education and the Associate of Early Education Certificate from the Office of
Child Development. An Assistant without this degree and certificate must demonstrate
progress towards these requirements by completing at least six credit hours per program
year.

Teacher, Educational
Assistant and
Administrator
Training

Teachers, educational assistants, and program administrators must complete the required
training applicable tc their years of service in NM PreK. New teachers and assistants will
attend the two-day training in the Authentic Observation Documentation Curriculum
Planning Process (AODCP) and the one-day training on the Early Childhood
Environmental Rating Scale-Revised (ECERS-R). Administrators must attend at least
one day of NM PreK training and are invited to attend the full teacher training.

Professional
Development |

Teachers and educational assistants receive job-embedded, on-site professional
development through the consultants {mentor-coaches) provided through a contract with
UNM Confinuing Education, New Mexico Kids Network. These regionally-based consultants
provide observation, modeling, coaching, and feedback on the New Mexico PreK
Authentic Observation Documentation Curriculum Planning Process (AODCP), and
the classroom environment. The consultants also hold specialized trainings for a site or
program with multiple sites based on.need. Detailed classroom visit reports and minutes of
quarterly administrative meetings are provided to the teacher at the end of each visit and to
site and program administrators and state monitors within three days of the visit.
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Highlighted PreK Program Standards

Each NM PreK teacher and educational assistant has a current professional development

_ plan in place with professional goals and timelines that are NM PreK specific. These plans
Professional must be submitted to NM PreK state staff no later than October 1, of the current year. On-
Development lI going reporting regarding completion of credit hours towards required
degreesflicensure/certification is reported on administrative reports and added to the
database per staff person. On-going reporting regarding completion of credit hours towards
required degreesflicensure/certification is reported on administrative reports and added to
the database per staff person. Staff must document their on-going activities to increase
their knowledge, specialization, and qualifications in early childhood education,
individualization, and family. support.

Maximum Class Size .Class sizes are capped at 20 children

Staff-Child Ratio A 1:10 ratio is required

CYFD NM PreK programs must provide at least one meal, (either breakfast or lunch) that
meets USDA requirements per session. All programs will participate in the Child and Adult
Care Food Program (CACFP} and must meet food program guidelines. New Mexico PreK
children must receive the meal provided at no cost to the parents regardless of income
Meals eligibility for the food program. Cost for food above and beyond reimbursement by CACFP
is. the responsibility of the program.

All PED PreK programs will provide at least one meal (breakfast or lunch) that meets the
USDA requirements per school session. by participating. in the school lunch. program. All
meals and snacks will be provided by the PreK program free of charge and must meet
USDA requirements. New Mexico PreK children in PED are categorically eligible for free
meals under USDA guidelines. .

CYFD: All sites must meet requirements through New Mexico State Regulations for
Child Care Licensing. Violations must be corrected within time limits given. Child Care
licenses, certificates and most recent inspection reports of all state and local government

agencies with jurisdiction over the center must be posted and visible to parents, staff and
Child Care Licensing | yisitors.

PED: PreK programs operating. in scheol districts, funded through PED are exempt from
New Mexico Child Care Licensing requirements.

CYFD: Each child must have an up-to-date immunization record or a public health division
approved exemption from the requirement on file per child care licensing. .

Required
Screening/Referral PED: Each child must receive the following health screenings by a school health care
and Support Services | professional or private provider.

Each child in the NM PreK program must receive the following health screenings prior to
the beginning of the program or within the first month of attendance:

Well child screening

Vision screening

Hearing screening

Dental screening
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Appropriate referrals and services are made available to address all identified concerns..

Developmental screenings are conducted for each child within the first three months of
attendance. Programs will monitor for early detection of children at risk for developmental
delay. Where possible, the primary language of the child will be used during screening.
Parents will be included in the screening process and informed of the results. Appropriate
referrals and services are made available to address all identified concerns.

Requirf..'d 'Each program must offer 90 hours of parent engagement and training activities per school
Screening/Referral year. Required elements include three annual family-teacher conferences, one home visit,
and Support Services | and at least two NM PreK—specific parent involvement activities and transition activities.

Continued

Additional Standards | Additional Program Standards are found at the New Mexico PreK website:
www.newmexicoprek.org. Click on the Materials tab, Administrators Link.

(b)(6)
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Capital Qutlay—Start-up and Safety

Capital Qutlay—PED

In School Year 2012-13, the Public School Capital Outlay Council of the New Mexico School Facilities Authority

b)4)

awarded §

construct PreK classrooms. One school district with no PreK funded program was awarded funding.

to the following 8 school districts with the PED funded PreK program to renovate andfor

School District School Amount
Farmington Municipal Schools CATE Center @]
Gadsden Independent School District Anthony Elementary
Hatch Valley Public Schools Hatch Elementary
Rio Rancho Public Schools Shining Stars Pre-School
Truth or Consequences Municipal Schools T or C Elementary

Zuni Public Schools

A:Shiwi Elementary

Deming Public Schools

Bell Elementary

Gallup McKinley County Schools Church Rock Elementary
Alamogordo {not a PreK funded site). Yucca Elementary
TOTAL: =~ 9 9

Start Up and Safety—CYFD.

Oue to New Mexico's "anti-donation clause”, Capital Outlay funds allccated by the state legislature are available only
to governmental entities. Although there are some government entities that provide CYFD-funded PreK programs
(e.g. City of Albuquerque and New Mexico State University) the great majority of the programs are operated by
private entities and therefore not eligible to apply for or receive these funds. . Finding adequate space for a PreK
Program that is funded by CYFD is often a barrier for these private entities that would like to offer a PreK
Program. . To the detriment of services to the community, these entities often eliminate pregrams in order to make.
space for PreK. . For example, some child care programs that are operating at maximum capacity have eliminated
their infant/toddler programs {which, typically lose money) and have used the vacated space to open a PreK
Program.  One successful alternative is to integrate a PreK Program into existing child care by designating a porticn
of the day as the PreK Program and "wrapping"” child care around. it. Another alternative that is being explored by
early childhood programs that operate at full capacity during the school year is to offer a PreK Program to
community children during the summer prior to entering kindergarten. . This is one reason why it is so important for

PreK funds to be available to many different types of community programs - the desire and the capacity to offer PreK

differs greatly in each community and it is important that the PreK Program is flexible enough to accommodate
programs in urban areas where there are myriad facility options as well as in rural isolated communities where

facilities are extremely limited.
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When funding permits. and a contractor first begins providing NM PreK services through the Children, Youth and
Fanilies Department an allocation of §>¢) is made to make any needed safety improvements and to
furnish/equip. the classroom. . In SY 2012-2013, the following new classrooms in CYFD funded programs received
one time Start-Up & Safety support:

e Hobbs Head Start
» Christina Kent Early Childhcod Center

o Mid-West Community Action Project Head Start ... . .

This support is important to ensure the adequacy of instructional materials and equipment as well as playground
equipment. With this support programs were able to make the following improvements:

» |Installation of new age-appropriate playground equipment
¢ Purchase and installation of new flooring.

e Purchase and installation of child-size sinks and toilets.

» New age-appropriate instructional materials.

» Avariety of classroom furniture
{b)®)
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Trends and New Mexico PreK Access

Funding and Enrollment Levels for New Mexico CYFD and PED PreK Since 2005

School Year

State Appropriation*

2005-2006

2006-2007.

2007-2008

2008-2009

2009-2010

2010-2011

2011-2012

2012-2013

b)4)

Children Budgeted
(Number of 4-Year-Olds)

1,540

2,194

3,570

4,745

4,963

4,435

4,559

5,331

. *Source: 2013 Draft NIEER Annual Report and CYFD Early Childhood Services Division Fiscal Office
**The appropriation includes professional development, fransportation. start-up and safely, externat evaluation, data

.. management and administration

New Mexico Preschool Data for SY 2012-2013

NM.PreK program enrollment 5‘331_
School districts that offer the PreK program 44
Income requirement Ndne_

Hours of operation

Determined locally

.Operating schedule

Acaderﬁic_ year

Federally-funded Head Start enroliment™

4,335 (4 year-olds)
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New Mexico's PreK Quality Standards Checklist

Policy? State PreK Requirement Benchmark Does Requirement.
Meet Benchmark?
Early learning standards Comprehensive Comprehensive -
.‘I
Teacher degree Note; PED requires degreed and BA
licensed teachers.
Teacher specialized training | See footnotes* Specializing in Prek .
‘«/
Assistant teacher degree Note: PED requires an educational CDA or equivalent
assistant license and an AA degree in
Early Childhood.
Teacher in-service 45 clock hours At least 15 hours/year -
“/
Maximum class size 20 or lower -
.‘I
3 year olds NA
4 year olds 20
Staff-child ratio 1:10 or better -
.‘I
3 year olds NA
4 year olds 1:10
Screening/referral and Vision, hearing, health, dental, Visicn, hearing, health; and -
support services developmental and suppoert services. | at least 1 support service ¥
Meals Al least one meal Atleast 1 a day -
“/
Monitoring Site visits and other monitoring Site visits Lt
*This chart reffects CYFD and PED PreK as combined in the NIEER report. Lead teachers in public schoot programs
must have a BA degree and licensure in early childhood education. Teachers who have an elementary education are required to
take Early Childhood Education coursework. Teachers in non-public schoot settings should, but are not required to, have a
bachelors’ degree and are required to lake at feast 6 coflege credits annually with an approved professional develfopment plan
to complete the degree in early chitdhood education. Assistant teachers in both public and non-public seltings are expected fo
have an AA degree in early childhood education but may be. hired without an AA with an approved professional development
plan and completion of at feast 6 college credils annually toward the requirement..

The combined CYFD and PED New Mexico PreK programs met eight benchmarks set by the National Institute for
Early Education Research. The PED PreK programs met all 10 benchmarks.

? The State of Preschool 2012—State Preschool Yearbook—National Institute for Early Education Research.
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Conclusion—“Growing Our Own”

WeII-Educated New Mexico Teachers = Well-Educated New Mexico Children = Well-Educated Citizens and Workforce

Economic development for our state and supporting individual self-sufficiency are important goals for all New
Mexicans.

Building a mixed delivery-system that has both community-based and public school-based providers is a human
capital development strategy that can contribute to those goals.  Better educated children and better educated and
more professional early childhood educators in all secters support these goals.

CYFD and PED are committed to continuous support and increased professionalization of community based early
education providers. T.E.A.C.H.? scholarships and the consultants who train and coach teaching staff in a job-
embedded context are essential elements in this process..

Work continues to increase access to NM PreK in high need areas of the state. Collaboration across agencies also
continues to provide a continuum of services across the early childhood years of birth to grade three. Some of these
services are early intervention, home-visiting, K-3+, and a variety. of health and family support services. Alignment
and increased access 10 needed programs across the years will positively affect later school and life outcomes.

Additional information about parent support materials, NM PreK evaluations done by the National Institute of Early
Education Research {NIEER), and related forms, information and resources are available on
www.newmexicoprek.org. Also see the 2012 Annual Report—T.E.A.C.H.2Early Childhood New Mexico,
WWW.NMaeyc.org.

A change in state statute permitted the Children, Youth, and Families Department to issue a Request for Application
(R.F.A.) in the spring of 2013. This format more closely matched the format used by the Public Education Department
and resulted in a large number of application to provide NM PreK services. The plan for 2013-14 includes issuing
these applications concurrently so that decisions about funding can be made collaboratively to ensure parent choice
and to avoid over-saturation of available NM PreK spaces in communities.

(b)(6)
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Glossary and Acronyms

Glossary

Authentic Observation Documentation Curriculum Planning Process (AODCP)

A cycle of abservation, reflection, planning and implementation is the basis for curricular. planning for children in the.
NM PreK program. Teachers implement strategies and modify aclivities to better meet the needs of each child based
on documented cbservations of each one’s successes and challenges.

Child and Adult Care Food Program (CACFP)
CACFP is a nutrition, education and meal reimbursement program helping licensed providers serve nutritious and
safely prepared meals and snacks to children and adults in child care settings..

.Child_ Care Licensing
The department in the CYFD responsible for licensing child care providers throughout the state of New Mexico.

.Child_ Development Associate Credential (CDA)}.
A nationally transferable credential that is based on a core set of competency standards, which guide early care
professionals as they work toward becoming qualified teachers of young children..

Children, Youth, and Families Pre-Kindergarten Fund

The fund created as a non-reverting fund in the state treasury. The fund shall consist of appropriations, income from
investment of the fund, gifts, grants and donations. The fund shall be administered by the Children, Youth and Families
Department (CYFD), and money in the fund is appropriated to the department to carry out the provisions of the Pre-
Kindergarten Act: 32-A-23-4. NMSA 1978. Voluntary pre-kindergarten {2005). Disbursements from the fund shall be
by warrant of the secretary of finance and administration upon vouchers signed by the CYFD secretary or the
secretary's authorized representative. The department may use up to 10 percent of the money in the fund each year for
administrative expenses.

.Community_
An area defined by school district boundaries, or joint boundaries of a school district and tribe or any combinations of
scheol districts and tribes.

Departments
The CYFD and the PED are acting jointly.

'Early Childhood Teacher License: Birth through Third Grade .
Standard teacher licensure through PED for teachers who work in early childhood education in public schools or in
state-supported schooals.

Early Childhood Development Specialist
The adult responsible for working directly with four-year-old children in implementing Pre-Kindergarten services
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Early Childhood Investment Zone
The following are the socio-ecological factors and academic factors used to identify the Early Childhood Investment
Zones (See map on page 10):

Adolescent births

Pre-term births

Infant mortality

Poverty

Juvenile arrest

Domestic viclence.

Inverse graduation rate

Unemployed

Combined child abuse victim

Percent of births to mothers who did not complete high school

Percent of all schools that DO NOT have a School-Based Health Center

Percent of female high school students that were NOT participants in. GRADS Programs during 2010
Percent of students who did not graduate 4 years after entering ™" grade , school year 2009-2010
Percent of ALL students assessed who did not score proficient or above in combined Reading and
Math Standard Based Assessment Tests, school year 2009-2010

Percent of students receiving free or reduced priced meals, school year 2009-2010

Percent of population 25 years and over without high school graduation

Percent of all schools that are Title | schools

Dollars expended on personnel salaries per pupil- all schools

Percent of elementary schools graded “D” or “F" {percent)

S N N N NN NE N NENENRN

'NENENENEN

Eligible Provider
A person licensed by the CYFD that provides early childhood developmental readiness services or preschool special
education, or is a public school, tribal program or head start program.

National Institute for Early Education Research {(NIEER)

NIEER conducts and communicates research to support high-quality, effective early childhood education for all young
children. The institute offers independent, research-based advice and technical assistance to policymakers,
journalists, researchers, and educators. .

New Mexico Early Learning Guidelines

Early learning guidelines serve as a framework to capture some of the important aspects of development in the early
years. They describe what young children know and can do during the early years of development. The guidelines
are designed to give reasonable expectations for children at different ages so that teachers and others can have
criteria to refer to as they observe children in action, determine their levels of performance and plan curricular
interventions to help them grow, develop, and learn to their fullest potential.

NM PreK Training and Development Consultant Support: Each NM PreK site receives regular visits from PreK
Consultants who help to strengthen the practice in the PreK classroom. This support ranges widely based on the
classrooms strengths and areas of opportunity, but often incorporates curriculum development skills, environmental
modifications, authentic assessment implementation support, and/or reflection on teacher's practice in cooperation
with the consultant.

New Mexico PreK Annual Report 201242043ard § S419B150024 . . 35
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Pre-Kindergarten or PreK
A voluntary developmental readiness program designed for children who have attained their fourth birthday prior to
September 1!,

PreK Program

A voluntary program for the provision of PreK services throughout the state that addresses the total developmental.
needs of preschool children, including physical, cognitive, social and emotional needs, and shall include health care,
nutrition, safety and multicultural sensitivity.

Public Education Pre-Kindergarten Fund

A non-reverting fund in the state treasury. The fund shall consist of appropriations, income from investment of the fund,
gifts grants and donations. The fund shall be administered by the public education department, and money in the fund
is appropriated to the department to carry out the provisions of the Pre-Kindergarten Act: 32-A-23-4. NMSA 1978.
Voluntary pre-kindergarten (2005). Disbursements from the fund shall be by warrant of the secretary of finance and
administration upon vouchers signed by the secretary of public education or the secretary's authorized representative.
The department may use up to 10 percent of the money in the fund each year for administrative expenses.

T.E.A.C.H. Early Childhood ®

Teacher Education and Compensation Helps is a scholarship program that offers financial support for tuition, books,
and release time from work and bonuses or raises for staff currently working in an early childhood education program
who wish 1o pursue a degree (Associates, Bachelors or Graduate level) in early childhood education.

45-Hour-Entry-Level Course

Curriculum developed by CYFD. - Office of Child Development in which students complete 35 hours of theory, lecture
and review of early childhood. Students must also. complete a 10 hour field observation. “All child care providers
working in licensed child care centers and family child care homes are required to complete this course, or its
equivalent, within the first six months of employment.” This training includes seven identified core competencies
including:

Child Growth and Development

Health, Safety and Nutrition

Family and Community Collaboration
Developmentally Appropriate Content

Learning Environment and Curriculum Implementation
Assessment

Professionalism

VVVYYYY
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Acronyms
CACFP

ccss
CDA

CYFD
ECIZ

ED (USDOE)
ELGs

ELOs

HSD
NIEER
PED

PE

sY
TEAGCH.®

UNM

Child and Adult Care Food Program

Common Core State Standards

Child Development Associate -certification
Children, Youth and Families Department
Early Childhood Investment Zones

US Department of Education

Early Learning Guidelines

Early Learning Outcomes (PreK)

High School Diploma

National Institute for Early Education Research
Public Education Department

Parental Engagement

School Year

Teacher Education and Compensation Helps Early Childhood

University of New Mexico
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At every age from birth
through age eight .
(and beyond), play can
stimulate children’s
engagement, motivation,

and lasting learning.
Bodrova and Leong (2003)
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Appendix A

Fall-Spring ELO Comparisons—

SY. 2013 CYFD. Programs™

The graphs below illustrate the following outcomes for CYFD.PreK children during the SY 2012-2013.
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Literacy
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Approaches to Learning
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Fall-Spring ELO Comparisons—SY2013 PED Programs*

The graphs below illustrate the following outcomes for PED PreK children during the SY 2012-2013.
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Approaches to Learning
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APPENDIX A
Needs Assessment

Following thc map of the public school districts that have been designated as Early Childhood
Investment Zones, two sets of tables contain the data analysis done to determine the Early
Childhood Investment Zones..
Table #1. provides a rank order of the counties where children were identified as being most at
risk using socio-ecological risk indicators. . Indicators of risk include:

Adolecscent Births

Pre-Term Births

Low Birth Weight

Infant Mortality

Poverty.

Juvenile Arrests.

Domestic Violence

Graduation Rates

Uncmployment

Child Abusc
Table #2 provides a rank order of the countics where children were 1dentificd as being most at
risk using academic risk indicators. . Indicators of risk include:

Births to Mothers Who Did Not Complete High School

Schools Without School-Based Health Centers

Participants in GRADS Programs

GRADS Programs in the District

Students Not Proficient in Math or Reading

Frec and Reduced School Lunch

25 and Over that have not Graduated from 1S

Title I Elementary Schools in District

Elementary Schools in District Receiving D or F.

Dollars Spent on Teacher Salary per Pupil

New Mexico Children, Youth and Families Department
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New Mexico Investment Zone Educational Indicators by School District

DISTRICT RANK # (INDEX) RANK CATEGORY {INDEX} MOMEDu12

HOUSE 1]1 to 10 {Highest) 2
MAGDALENA 2{1 to 10 {Highest) 87
HATCH 3|1 to 10 {Highest) 481
GADSDEN 4{1 to 10 {Highest) 2886
DEXTER §{1 to 10 {Highest) 101
DEMING 6[1.to 10 {Highest) 964
ESPANOLA 711 to 10 {Highest) 812
EUNICE 8[1.to 10 {Highest) 85
ZUNI 2[1.t0 10 {Highest) 207
ESTANCIA 10]1 10 10 {Highest) 76
CUBA 11]11.te 20 (High} 177
GALLUP 12]11.to 20 {High} 1605
DULCE 13|11 to 20 (High} 110
WEST LAS VEGAS 14|11 to 20 {High} 143
TUCUMCARI 1511 to 20 (High} 141
CUESTA 165]11 to 20 (High} 35
LOVING 1711 to 20 {High} 27
JEMEZ MOUNTAIN 18]11 to 20 {High} 16
BLOOMFIELD 19]11 to 20 (High} 406
HAGERMAN 20]11 to 20 {High} 52
TULAROSA 2121 to 40 (Above Average} 265
CARRIZOZO 22|21 to 40 (Above Average} 11
BELEN 23|21.t0 40 {Above Average} 572
JAL 24)|21.to 40. {Above Average} 27
LORDSBURG 25|21.t0 40 {Above Average} 80
FLOYD 26|21 to 40 (Above Average} 6
SANTAFE 27|21 to 40 {Above Average} 2364
MOUNTAIN AIR 28)21.to 40.{Abave Average} 29
TATUM 28)21.to 40.{Abave Average} 29
HQOBBS 30|21.to 40. {Above Average} 1242
CLOVIS 31|21 to 40 {Abave Average} 1037
PECOS 32|21 to 40 {Abave Average} 50
JEMEZ VALLEY 33|21 to 40 {Abave Average} 72
SANTA ROSA 34|21 to 40 {Abave Average} 53
CLAYTON 3521 to 40 {Above Average} 45
ROSWELL 36)21 to 40 {Above Average} 1306
RATON 3721 to 40 {Above Average} 162
LAS VEGAS CITY 38)21 to 40 {(Above Average} 175
SPRINGER 38)21 to 40 {Above Average} 17
LOVINGTON 40|21 to 40 {Above Average} 424
LOS LUNAS 41|41 to 58 {Average) 868
GRANTS-CIBOLA 42(41 to 58 (Average) 639
COBRE 4341 to 58 (Average) 128
DORA 44141 to 58 (Average) 13
PENASCO 45(41 to 58 (Average) 38
BERNALILLO 46(41 to 58 (Average) 349
TRUTH, OR CONSEQUENCE 47]41 to 58 (Average) 217
LAS CRUCES 48(41 to 58 (Average) 2894
LOGAN 49|41 to 58 {Average) 10
SQCORRO 50|41 to 58 (Average) 228
MESA VISTA 51|41 to 58 (Average) 32

New Mexico Children, Youth and Families Department
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DISTRICT RANK # (INDEX) RANK CATEGORY (INDEX) MOMEDu12
PORTALES 52|41 to 58 {Average) 403
MORIARTY 53|41.to 58 {Average) 217
AZTEC 54(41 to 58 (Average) 258
CENTRAL 55[41 to 58 {Average) 6589
ALBUQUERQUE 56|41 to 58 {Average) 10720
ANIMAS 57(41 to 58 (Average) 18
RUIDOSO 58[41 to 58 {Average) 204
SILVER CITY 58|59 to 78 {Low Rigk} 330
ARTESIA 60159 to 78 {Low Risk) 415
TAQS 61|59 to 78 {Low Risk} 310
FARMINGTON 62159 to 78 (Low Risk) 1250
CIMARRON 63159 to 78 {Low Risk) 24
TEXICO 64|59 to 78 {Low Risk} 50
QUEMADO 65]59 to 78 (Low Risk) 9
CAPITAN 66|59 to 78 {Low Risk)} 34
CARLSBAD 67|59 to 78 {Low Risk} 813
POJOAQUE 68|59 to 78 {Low. Risk) 193
MORA 69|59 to 78 {Low Risk} 34
CHAMA 70158 to 78 {Low Risk} 24
FORT SUMNER 7115910 78 {Low Risk) 36
RESERVE 72|59 to 78 {Low Risk} 7
ALAMOGORDO 73|59 to 78 (Low Risk) 535
SAN JON 74|59 to 78 {Low Risk} 2
MELRQSE 75158 to 78 {Low Risk} 4
RIO RANCHO 7615910 78 {Low Risk) 496
CLOUDCROFT 77|59 to 78 {Low Risk} 7
LOS ALAMOS 78|58 to 78 {Low Risk} 39
LAKE ARTHUR 60 to 89 {(NOT RANKED) 15
MAXWELL 60.to 89 (NOT RANKED} 2
GRADY 60 to 89 (NOT RANKED) 3
VAUGHN B0 to 89 (NOT RANKED} 5
ROY 60.to 89 (NOT RANKED} 1
MOSQUERD 60 to 89 (NOT RANKED) 1
CORONA B0 to 89 (NOT RANKED} 2
HONDO 60 to 89 {NOT RANKED} 15
WAGON MOUND 60 to 89 {(NOT RANKED) 3
ELIDA 60.to 89 (NOT RANKED}

DES MOINES 60 to 89 (NOT RANKED) 1
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Births to motherg Schools with

who did not school based Participants. in

completa high health centers. GRADS Programs
DISTRICT school SBHCS [(Z) GRPART10 {Z}
HOUSE 0.1538 0 0.7246 0 0.4827
MAGDALENA 0.3146 0 0.7246 0 0.4827
HATCH 0.5037 0 0.7246 23 -4.6868
GADSDEN 0.4922 4 -0.8174 0 0.4827
DEXTER 0.3607 0 0.7246 0 0.4827
DEMING 0.4671 1 0.0915 23 -(3,.8550
ESPANOLA 0.3167 2 -0.2605 0 0.4827
EUNICE 0.3066 0 0.7246 0 0.4827
ZUNI 0.2824 1 -0.7535 0 0.4827
ESTANCIA 0.2923 0 0.7246 0 0.4827
CUBA 0.3484 1 -1.4921 0 0.4827
GALLUP 0.2786 4 -0.1852 44 -0.4826
DULCE 0.3116 2 -3.7088 0 0.4827
WEST LAS VEGAS 0.2782 1 0.0427 0 0.4827
TUCUMCARI 0.3082 0 0.7248 0 0.4827
QUESTA 01570 0 07246 0 04827
LOVING 0.2160 0 07246 0 04827
JEMEZ MOUNTAIN 0.2581 0 0.7246 0 04827
BLOOMFIELD 0.2951 0 0.7246 0 04827
HAGERMAN 0.3270 0 0.7246 0 0.4827
TULAROSA 0.3764 0 0.7246 0 0.4827
CARRIZOZO 0.2292 0 0.7246 0 0.4827
BELEN 0.3080 1 -0.0140 28 -1.4822
JAL 0.2030 0 0.7246 0 0.4827
LORDSBURG 0.3213 1 -1.0488 0 0.4827
FLOYD 0.2857 0 0.7246 0 0.4827
SANTAFE 0.3422 4 -0.2889 0 0.4827
MOUNTAIN AIR 0.2117 1 -1.4921 0 0.4827
TATUM 0.3372 0 0.7246 0 0.4827
HOBBS 0.3486 0 0.7246 37 -1.1831
CLOVIS 0.24389 0 0.7248 0 0.4827
PECQOS 0.2203 0 0.7248 0 0.4827
JEMEZ VALLEY 0.1582 1 -0.7535 0 0.4827
SANTA ROSA 0.2199 1 -0.7535 0 0.4827
CLAYTON 0.2320 0 07246 0 04827
ROSYWELL 0.3150 3 -(0.4849 19 -0.2033
RATON 0.3103 1 -0.7535 0 04827
LAS VEGAS CITY 0.1902 1 -0.2605 0 04827
SPRINGER 0.2099 0 0.7246 0 0.4827
LOVINGTON 0.3551 1 -0.1621 14 -1.2960
LOS LUNAS 0.3137 0 0.7246 37 -(.9824
GRANTS-CIBOLA 0.2978 3 -1.4921 13 -0.5169
COBRE 0.2612 1 -0.5425 0 0.4827
DORA 0.4063 0 0.7246 0 0.4827
PENASCO 0.2032 0 0.7246 0 0.4827
BERNALILLO 0.2444 1 -0.0140 29 -2.5504
TRUTH OR CONSEQUENCE 0.3974 0 0.7246 0 0.4827
LAS CRUCES 0.2997 2 0.3309 92 -0.7766
LOGAN 0.1818 0 0.7246 0 0.4827
SOCORRO 0.2667 1 -0.2605 16 -2.3005
MESAVISTA 0.1720 1 -1.0488 0 0.4827
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Births to mothers Schools with

who did not school based Participants in

complete high, health centers, GRADS Programs
DISTRICT school SBHCS  |(2) GRPART10  |(Z)
PORTALES 0.2729 0 0.7246 18 -1.9330
MORIARTY 0.1744 0 0.7246 0 04827
AZTEC 0.2291 0 0.7246 0 04827
CENTRAL 0.2486 9 -3.4756 50 -1.6341
ALBUQUERQUE 0.2422 13 0.1083 11 0.4435
ANIMAS 0.3051 0 0.7248 0 0.4827
RUIDCSO 0.2702 1 -0.7535 14 -1.6047
SILVER CITY 0.2521 1 -0.0814 0 0.4827
ARTESIA 0.3382 0 0.7246 20 -1.4332
TAOS 0.2303 2 -0.6381 14 -0.8697
FARMINGTON 0.2586 1 0.2812 0 0.4827
CIMARRON 0.1538 0 0.7246 0 0.4827
TEXICC 0.3571 0 0.7246 0 04827
QUEMADO 0.1552 1 -1.4921 0 04827
CAPITAN 0.1744 4] 0.7246 0 0.4827
CARLSBAD 0.2727 1 0.1704 53 -2.5112
POJOAQUE 0.2865 1 -0.7535 0 0.4827
MORA 0.1717 1 -1.0488 0 0.4827
CHAMA 0.1875 1 -0.56425 0 0.4827
FORT SUMNER 0.3830 1 -1.4921 0 04827
RESERVE 0.1373 0 0.7246 0 04827
ALAMOGORDO 0.1562 0 0.7246 63 -2.6582
SAN JON 0.0909 1 -1.4921 0 0.4827
MELRQOSE 0.0678 0 0.7246 0 04827
RIO RANCHO 0.1069 0 0.7246 52 -0.6492
CLOUDCROFT 0.0693 0 0.7246 0 04827
LOS ALAMOS 0.0414 0 0.7248 0 0.4827
LAKE ARTHUR 0.3409 1 -1.4921 0 0.4827
MAXWELL 0.1111 1 -1.4921 1 -2.1682
GRADY 0.1765 0 0.7246 0 0.4827
VAUGHN 0.2500 0 0.7246 0 04827
ROY 0.0714 1 -2.2307 0 04827
MOSQUERO 0.2000 0 0.7246 0 0.4827
CORONA 0.1111 0 0.7246 0 04827
HONDO 0.1829 0 0.7246 0 04827
WAGON MOUND 0.1667 0 0.7246 0 04827
ELIDA 0 0.7248 0 0.4827
DES MOINES 0.0455 1 -2.2307 0 0.4827
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Number of  |Students not #2656 and over  |% 25 & over

GRADS proficient in  |Percent free and|who have not  |that have not

Programs in  |math or reduced meals |graduated from |graduated from
DISTRICT District (7) _|reading (Z) |(Z) HS HS (Z)
HOUSE 3.4514 1.5421 -1.2828 59 20.5
MAGDALENA 0.3813 0.6807 0.8552 470 28.5
HATCH 0.6588 2.2645 1.6723 1158 471
GADSDEN 0.4033 0.1574 1.5126 13631 441
DEXTER -0.8499 -0.9380 0.7631 783 384
DEMING 0.0662 0.6190 0.7078 4897 30.5
ESPANOLA 1.7152 1.6323 0.2347 5307 22.8
EUNICE -0.2563 1.5908 -0.4288 590 30.0
ZUNI 0.3667 1.1325 1.2730 1554 23.0
ESTANCIA 0.8430 0.8059 0.2654 1322 36.7
CUBA 1.0778 1.2341 0.0381 1083 38.8
GALLUP 1.4220 0.2464 0.6893 10354 31.8
DULCE 1.5246 0.7604 1.1378 356 19.3
WEST LAS VEGAS 0.5865 0.6815 0.8122 1619 21.7
TUCUMCARI 0.5938 -1.918 0.8412 1186 25.5
QUESTA -1.0038 1.4064 0.8614 518 16.5
LOVING -0.4615 0.1371 1.2361 349 30.5
JEMEZ MOUNTAIN -0.4981 1.1163 1.0088 239 20.1
BLOOMFIELD 0.5352 0.4472 -0.0479 3017 27.6
HAGERMAN 0.0735 -{3.2318 0.7569 591 33.1
TULAROSA -0.3955 0.1298 0.1610 1121 20.1
CARRIZOZO -1.1870 01733 1.3283 376 27.5
BELEN 0.9080 1.1033 0.4252 3741 18.6
JAL -0.4395 0.3906 -0.5640 487 36.0
LORDSBURG 1.1288 -0.7154 0.2861 568 22.8
FLOYD -0.6154 0.2215 0.3883 88 18.0
SANTA FE 1.0776 0.1883 -0.1831 114285 13.7
MOUNTAIN AIR 0.2348 -0.6252 0.7753 182 16.0
TATUM -0.3882 -1.4719 -0.7780 213 24.2
HOBBS 0.3887 0.7378 -0.3367 6129 24.4
CLOVIS 0.2714 0.3711 -3.1155 4812 18.2
PECOS 0.5352 1.3365 0.3453 421 13.6
JEMEZ VALLEY -0.4321 0.7295 0.0827 453 12.2
SANTA ROSA -0.7108 1.0757 1.0334 549 20.0
CLAYTON -0.3222 0.4443 -0.2629 413 17.3
ROSWELL 0.5133 0.6463 0.2163 7886 22.3
RATON 0.8137 -0.0709 -0.0786 868 15.5
LAS VEGAS CITY 0.0735 0.7319 -0.2681 1495 16.9
SPRINGER. 0.0286 -0.0831 0.6340 269 15.8
LOVINGTON 0.1248 0.1704 -0.0418 2877 34.3
LOS LUNAS -0.0217 0.2314 0.1733 6241 20.6
GRANTS-CIBOLA 0.4546 0.4272 0.1817 4143 23.7
COBRE -1.0331 0.4613 0.3699 1328 25.9
DORA -1.1797 -0.7609 -1.1783 131 21.0
PENASCO -0.4541 0.5938 1.0580 547 247
BERNALILLO 1.1288 0.8034 0.56726 2583 16.5
TRUTH OR CONSEQUENCE 0.6085 -0.0709 -3.6174 1367 16.1
LAS CRUCES 0.7185 -1.0567 1.3897 16722 18.4
LOGAN 0.3960 0.6580 -0.1083 150 16.6
SOCORRO -0.3515 0.8448 0.3844 1251 16.6
MESA VISTA -0.4668 0.6117 0.2654 276 17.1
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Number of Students not # 25 and over |%. 25 & over

GRADS proficient in  |Percent free and|who have not  |that have not

Programs.in |math or reduced meals |graduated from |graduated from
DISTRICT District (Z) reading (Z) |(Z) HS HS {Z)
PORTALES 0.3520 -0.3123 0.1118 2180 227
MORIARTY 0.8724 0.0875 -0.9756 1476 9.6
AZTEC 0.5572 -0.5675 -1.10486 1334 13.1
CENTRAL 1.0409 0.5873 0.4927 4395 227
ALBUQUERQUE 0.7038 -0.7552 -0.5885 58464 13.7
ANIMAS -1.7073 -0.6252 -0.5517 144 20.9
RUIDOSO -0.3955 -0.0636 -0.1155 1248 13.1
SILVER CITY 0.1688 -0.2806 -0.3797 1719 1.0
ARTESIA 0.0882 -0.0662 -1.2766 2781 257
TAQOS 0.4033 -0.6113 1.0149 1659 9.2
FARMINGTON 0.5939 -0.8624 -1.0125 8014 16.4
CIMARRCN -0.9598 0.0518 -0.5333 222 9.2
TEXICG -1.7073 -2.3032 -1.0309 323 30.6
QUEMADO -0.9158 -0.3862 0.1610 219 14.8
CAPITAN 0.8504 -0.4854 -0.0809 184 6.0
CARLSBAD 0.0149 0.0965 -0.4657 3669 16.5
POJOAQUE -0.1170 0.1761 -0.5271 992 15.5
MORA -0.0144 -1.1330 0.9474 388 13.8
CHAMA -1.7073 0.4443 0.3207 341 13.8
FORT SUMNER -1.6827 -0.9949 -0.4350 276 21.0
RESERVE -1.5021 -0.9949 0.6586 227 13.2
ALAMOGORDO 0.79381 0.0453 -0.7053 2816 9.9
SAN JON -0.9525 -2.5007 -0.1523 41 9.6
MELROSE -1.7073 -1.7336 -1.5162 103 12.8
RIO RANCHO 0.2128 -1.5702 -1.5861 3523 6.7
CLOUDCROFT -0.8865 -1.6734 -1.9033 111 4.6
LOS ALAMOS -1.0331 -3.1711 -4 1887 a0 0.7
LAKE ARTHUR 0.4326| #VALUE! 1.2607 146 36.0
MAXWELL -1.6340| #VALUE! 0.0995 38 14.2
GRADY -0.9232| #VALUE! -0.8220 32 12.5
VAUGHN 1.3267| #VALUE! 0.6279 95 24.6
ROY -1.7073| #VALUE! -1.3196 43 12.7
MOSQUERO #VALUE! #VALUE! -1.0493 15 7.2
CORONA -1.2530| #VALUE! 0.3821 36 10.1
HONDO -0.9158| #VALUE! 1.1747 180 24.0
WAGON MOUND 2.9380| #vALUE! 1.0027 102 17.5
ELIDA -1.7073 0.6247 -1.1169 48 14.6
DES MOINES -0.0950] #VALUE! -0.3489 15 9.5
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Percent Title | Elem
Schools in District Total pupil

DISTRICT TotSchs Titlel (Z) PersSal enrollment

HOUSE 3 3 1.0000 1703814 92
MAGDALENA 3 3 1.0000 2312439 463
HATCH 5 5 1.0000 4510470 1380
GADSDEN 21 18 0.8571 47225132 13865
DEXTER 3 3 1.0000 4211161 1057
DEMING 10 9 0.9000 19423940 5281
ESPANOLA 16 15 0.9375 16231052 4409
EUNICE 3 2 0.6667 2189138 589
ZUNI 5 5 1.0000 7328701 1434
ESTANCIA (5] 5 0.8333 4135127 959
CUBA 3 3 1.0000 2987398 727
GALLUP 35 35 1.0000 39707004 12507
DULCE 3 3 1.0000 31826492 6581
WEST LAS VEGAS 10 9 0.9000 85107895 1728
TUCUMCARI 3 2 0.6667 4683721 1077
QUESTA & 5 0.8333 2272375 491
LOVING 3 1 0.3333 2954597 820
JEMEZ MOUNTAIN 6 5 0.8333 2206909 373
BLOOMFIELD 7 4 0.5714 13450943 3134
HAGERMAN 3 2 0.6667 1625468 433
TULARQSA 4 4 1.0000 4304081 975
CARRIZOZO 3 3 1.0000 1081637 193
BELEN 10 10 1.0000 16044986 4664
JAL 3 1 0.3333 2059655 405
LORDSBURG 5 4 0.8000 3065998 681
FLOYD 3 3 1.0000 1255419 244
SANTA FE 28 20 0.7143 45956560 12090
MOUNTAIN AR 3 3 1.0000 1598004 319
TATUM 3 2 0.6667 1460027 309
HOBBS 16 8 0.5000 24629204 7943
CLOVIS 16 11 0.6875 25140183 7968
PECOS 3 2 0.6667 3100283 676
JEMEZ VALLEY 5 5 1.0000 2402323 511
SANTA ROSA 5 5 1.0000 3057331 634
CLAYTON 4 4 1.0000 3353746 601
ROSWELL 21 19 (0.9048 36407048 9751
RATON 5 4 0.8000 4671728 1369
LAS VEGAS CITY 5 7 0.8750 7687200 2003
SPRINGER 4 3 0.7500 1245245 187
LOVINGTON 8 5 0.7500 11888678 2906
LOS LUNAS 17 13 0.7647 35149111 8622
GRANTS-CIBOLA 11 1 1.0000 14491464 3545
COBRE (5] 5 0.8333 7550701 1434
DORA 2 2 1.0000 1242337 246
PENASCO 3 1 0.3333 2898756 517
BERNALILLO 10 7 (.7000 14617050 3289
TRUTH OR CONSEQUENCE 5 4 0.8000 4907997 1498
LAS CRUCES 35 18 0.5143 68760308 23745
LOGAN 3 2 0.6667 1008389 227
SOCORRO (5] 5 1.0000 2650675 1728
MESA VISTA 4 4 1.0000 2158848 415
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Percent Title | Elem
Schools. in District Total pupil

DISTRICT TotSchs Titlel (Z) Pers3al enroliment
PORTALES 7 6 0.8571 11247504 2798
MORIARTY 8 5 0.6250 13367051 3424
AZTEC 6 3 0.5000 11376679 3088
CENTRAL 18 18 1.0000 31437878 6759
ALBUQUERQUE 139 90 0.6475 261056069 89845
ANIMAS 3 2 0.6667 1405910 258
RUIDOSO & 4 0.6667 8827876 2267
SILVER CITY 8 5 0.6250 10638866 3086
ARTESIA 10 [$] 0.6000 10864692 3573
TAQS 9 8 ().888%9 13332908 2973
FARMINGTON 18 9 0.5000 35354702 10408
CIMARRON 6 5 0.8333 2766678 496
TEXICO 3 2 0.6667 2628630 539
QUEMADC 3 2 0.6667 1008540 178
CAPITAN 3 1 0.3333 2271067 499
CARLSBAD 15 8 0.5333 22337667 6021
POJOAQUE 5 1 0.2000 8010381 1979
MORA 4 2 0.5000 2390913 541
CHAMA 5 2 0.4000 2185783 407
FORT SUMNER 3 1 0.3333 2024861 331
RESERVE 3 1 0.3333 1042085 170
ALAMOGORDO 16 11 0.6875 17629457 6214
SAN JON 3 3 1.0000 7656206 148
MELROSE 3 2 0.6667 1158186 219
RIOC RANCHO 18 4 0.2222 59315268 16016
CLOUDCROFT 3 1 0.3333 2319372 436
LOS ALAMOS 1 1 1.0000 2609288 714
LAKE ARTHUR 3 2 0.6667 1070161 161
MAXWELL 3 2 0.6667 860724 96
GRADY 3 1 0.3333 848562 125
VAUGHN 2 2 1.0000 701507 96
ROY 2 2 1.0000 640880 58
MOSQUERCQ . ) .

CORONA 2 2 1.0000 2195902 87
HONDO 2 2 1.0000 1186092 154
WAGON MOUND 2 2 1.0000 1285198 77
ELIDA 2 1 0.5000 1026474 112
DES MOINES 2 2 1.0000 659978 82
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Total Elem Percent of

Average dollars [Schools in Elem

spent on District Schools

teacher salary |receiving a receiving a D
DISTRICT per pupil grade TotDF |PctDF  |orF Cumulative Z Score
HOUSE 18520 1 0] 0.0000 0.00 8.2795
MAGDALENA 4994 1 1| 1.0000 100.00 7.5296
HATCH 3245 2 1] 0.5000 50.00 7.2356
GADSDEN 3406 12 3| 0.2500 25.00 6.6560
DEXTER 3984 1 11 1.0000 100.00 5.8671
DEMING 3678 5 4| 0.8000 80.00 5.4907
ESPANOLA 3681 11 3| 0.2727 27.27 4.9900
EUNICE 3717 1 11 1.0000 100.00 47777
ZUNI 5111 2 1] 0.5000 50.00 4.6617
ESTANCIA 4312 1 0] 0.0000 0.00 4.6231
CUBA 4109 1 0] 0.0000 0.00 4.3239
GALLUP 3175 18 8| 0.4444 44.44 4.0649
DULCE 46873 1 11 1.0000 100.00 3.4424
WEST LAS VEGAS 4925 4 1| 0.2500 25.00 3.4263
TUCUMCARI 4349 1 11 1.0000 100.00 3.2236
QUESTA 4628 3 3 1.0000 100.00 3.0641
LOVING 4765 1 11 1.0000 100.00 2.7818
JEMEZ MOUNTAIN 5917 2 0] 0.0000 0.00 2.6202
BLOOMFIELD 4292 3 2| 0.6667 66.67 2.4080
HAGERMAN 3754 1 0] 0.0000 0.00 2.3870
TULAROSA 4414 1 0l 0.0000 0.00 2.3814
CARRIZOZ0C 5604 1 0] 0.0000 0.00 2.1056
BELEN 3440 7 2| 0.2857 28.57 1.9064
JAL 5086 1 11 1.0000 100.00 1.8348
LORDSBURG 4502 2 1] 0.5000 50.00 1.6432
FLOYD 5145 1 0l 0.0000 0.00 1.6321
SANTAFE 3801 17 9] 0.5294 52.94 1.4716
MOUNTAIN AIR 5013 1 1| 1.0000 100.00 1.3096
TATUM 4725 1 11 1.0000 100.00 1.2149
HOBBS 3101 11 8| 0.7273 7273 1.1700
CLOVIS 3155 12 6] 0.5000 50.00 1.0317
PECOS 45886 1 0] 0.0000 0.00 0.9620
JEMEZ VALLEY 4701 1 1| 1.0000 100.00 0.9417
SANTA ROSA 4822 2 0] 0.0000 0.00 (.8309
CLAYTON 5580 2 0] 0.0000 0.00 Q.8777
ROSWELL 3734 12 5] 0.4167 41.67 0.7648
RATON 3413 2 1{ 0.5000 50.00 0.6258
LAS VEGAS CITY 3838 5 3| 0.6000 60.00 0.6076
SPRINGER 8321 1 0] 0.0000 0.00 0.3542
LOVINGTON 4091 2 0l 0.0000 0.00 0.2667
LOS LUNAS 4077 10 2| 0.2000 20.00 0.2183
GRANTS-CIBOLA 4088 7 1] 0.1429 14.29 0.2014
COBRE 5265 4 0] 0.0000 0.00 0.0052
DORA 5050 1 0] 0.0000 0.00 -0.0231
PENASCO 5607 1 0] 0.0000 0.00 -0.1120
BERNALILLO 4444 5 3] 0.6000 60.00 -0.2521
TRUTH OR CONSEQUENCE 3276 3 2| 0.6667 66.67 -0.2596
LAS CRUCES 2896 23 12| 0.5217 5217 -0.2764
LOGAN 4442 1 0] 0.0000 0.00 -0.4225
SOCORRO 1536 4 3] 0.7500 75.00 -0.8296
MESAVISTA 5202 2 0] 0.0000 0.00 -1.1140
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Total Elem Percent of

Average dollars |Schools in Elem

spent on District Schools

teacher salary |receiving a receiving a D
DISTRICT per pupil grade TotDF |PctDF  JorF Cumulative Z Score
PORTALES 4018 1 0| 0.0000 0.00 -1.3069
MORIARTY 3904 5 2| 0.4000 40.00 -1.5258
AZTEC 3684 3 2| 0.6e667 66.67 -1.5564
CENTRAL 4651 9 3| 0.3333 33.33 -1.8002
ALBUQUERQUE 2906 85 28] 0.3294 32.94 -2.0344
ANIMAS 5449 1 0] 0.0000 0.00 -2.1684
RUIDOSO 3894 1 1] 1.0000 100.00 -2.4856
SILVER CITY 3415 5 1] 0.2000 20.00 -2.5183
ARTESIA 3041 6 0] 0.0000 0.00 -2.5890
TAOS 4485 3 0| 0.0000 0.00 -2.6288
FARMINGTON 3397 10 3| 0.3000 30.00 -2.6497
CIMARRON 5578 2 0] 0.0000 0.00 -2.8646
TEXICO 4877 1 0] 0.0000 0.00 -2.8718
QUEMADO 5666 2 1] 0.5000 50.00 -3.5007
CAPITAN 4551 1 0| 0.0000 0.00 -3.7541
CARLSBAD 3710 8 3| 0.3750 37.50 -4.1302
POJOAQUE 4048 2 0] 0.0000 0.00 -4 4747
MORA 4419 1 0] 0.0000 0.00 -4.4823
CHAMA 5370 2 0| 0.0000 0.00 -4.6894
FORT SUMNER 6117 1 0] 0.0000 0.00 -4.9116
RESERVE 65130 1 0] 0.0000 0.00 -4.9641
ALAMOGORDO 2837 10 3| 0.3000 30.00 -4.9946
SAN JON 5068 1 0| 0.0000 0.00 -7.3010
MELROSE 5289 1 0| 0.0000 0.00 -7.6835
RIO RANCHO 3704 8 1] 0.1250 12.50 -9.1486
CLOCUDCROFT 5320 1 0] 0.0000 0.00 -9.5128
LOS ALAMOS 3654 5 0| 0.0000 0.00 -11.8212
LAKE ARTHUR 65647 1 0| 0.0000 0.00
MAXWELL 8966 1 1] 1.0000 100.00
GRADY 6772 1 0] 0.0000 0.00
VAUGHN 7307 0 0f.
ROY 11050 0 0] .
MOSQUERO 1 0| 0.0000 0.00
CORONA 25252 1 0] 0.0000 0.00
HONDO 7702 1 1] 1.0000 100.00
WAGON MOUND 16691 1 0| 0.0000 0.00
ELIDA 9165 1 0| 0.0000 0.00
DES MOINES 8049 1 0] 0.0000 0.00
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School District Indicators Data Dictionary

EARLY CHILDHOOD INVESTMENT ZONES PLANNING

DATA DICTIONARY.

VARIABLE

DIST CODE

DISTRICT
DISTLONG
TotBQ307

PNMBth
MAnBth
EGESTunk

EGEST37c

EGESTu37
EGESTknw

PEGSTu37
BWTunk
BWT25000
BWTu2500
BWTknw.
PLBWT

PN1st
PN2nd
PN3rd.
PN_None
PNUnNk
PNKnw
PN3rdNon
PPEN3rdNo
MOMEDunk
MOMED120
MOMEDu12
MOMEDknw
PMMEDu12
Bu1sg
B1517
B1819

B2024
B250ver.

DEFINITION

Numeric code for school district (NMPED}

Short name for School District

Full name for School District

Total births in school district, 2003-2007

Births in. School District as Percent of Total NM Births, 2003-
2007

Mean Annual Births, 2003 to 2007

Number Births with UNknown Estimated Gestation Time
Number Births with Estimated Gestation Time less than 37
weeks,

Number Births with Estimated Gestation Time. 37 weeks. or
more.

Number Births with. Known Estimated Gestation Time
Percent Births with Estimated Gestation Time. less than 37,
weeks,

Number Births with. UNknown, birthweight

Number Births with birthweight of 2500 grams or more.
Number Births with birthweight of less than 2500 grams
Number Births with known. birthweight

Percent Births with hirthweight of less than 2500 grams
Number Births for which Mother began PreNatal Care. in First
Trimester

Number Births for which Mother began PreNatal Care. in
Second Trimester

Number Births for which Mother began PreNatal Care. in Third
Trimester

Number Births for which Mother began PreNatal Care. in First
Trimester

Number Births for which Mother's PreNatal Care level is
UNknown

Number Births for which Mother's PreNatal Care level is
Known

Number births with late (3rd trimester) or no prenatal care.
Percent hirths with late (3rd trimester) or no prenatal care.
Number of Births to. mothers whose education level is.
UNknown

Number of Births to. mothers who completed high school or
higher

Number of Births to mothers who did not complete high
school

Number of Births to. mothers whose education level is known
Percent Births to mothers who did not complete high school
Number Births to. mothers under 15 years of age

Number Births to. mothers. 15,10 17 years of age

Number Births to. mothers. 18 to 19 years of age

Number Births to. mothers. 20 to 24 years of age

Number Births to. mothers 25 years of age or clder,
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SOURCE

NMPED & NCES

NMPED & NCES

NMPED & NCES

NMDCH, VITAL RECORDS

NMDCH, VITAL RECORDS
NMDCH, VITAL RECORDS

NMDOH, VITAL RECORDS

NMDOH, VITAL RECORDS
NMDOH, VITAL RECORDS

NMDOH, VITAL RECORDS
NMDOH, VITAL RECORDS
NMDOH, VITAL RECORDS
NMDOH, VITAL RECORDS
NMDOH, VITAL RECORDS
NMDOH, VITAL RECORDS

NMDOH, VITAL RECORDS
NMDOH, VITAL RECORDS
NMDOH, VITAL RECORDS
NMDOH, VITAL RECORDS
NMDOH, VITAL RECORDS
NMDOH, VITAL RECORDS
NMDOH, VITAL RECORDS
NMDOH, VITAL RECORDS
NMDOH, VITAL RECORDS

NMDCH, VITAL RECORDS

NMDCH, VITAL RECORDS
NMDCH, VITAL RECORDS
NMDOH, VITAL RECORDS
NMDCH, VITAL RECORDS
NMDCH, VITAL RECORDS
NMDCH, VITAL RECORDS
NMDCH, VITAL RECORDS
NMDCH, VITAL RECORDS
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ESTFERTRT.
MAGEURK
MAGEKnw
MAGEuU20
PMAGEU20

PBREPUZ0O

SM7ZPOP
DCODE

FHSPO307
mFHSPyr
NMSCHs
SBHCS
PSCSBHCS
SBHCTITX

FTPxU20
MTPxU20

BTPxU20
GRADS
GRPART10

PFGRDPRT
TOPCUID
GRD_F
GRD_H
GRD_M
GRD_T

GRD_W

invGRA10

invPRF10

PSFRPM10

Estimated fertility ratio - Total births to women of age less
than 20 years, 2003-2007 divided by Total female High
School pepulation {2003-2007 person years) times 1000
Number Births to mothers with unknown age

Number Births to mothers for whom age is known

Number of Births to mothers under age 20

Percent of Births to mothers under age 20

Percent of mothers who gave birth 2 or meore times before age
20

Title X Adolescent Reproductive Risk Index: The sum of 7
standard deviaticns, including that for a state population
percentage: ((zPnmTOTBths + :zEstFertRt + :zPBRepUnd20
+ ZPLoONPNC + :zPEstGesPre + :zPBWLow + :zPSFRPM10)
Numeric code for scheol district

Total female High School pepulation {2003-2007 persen
years)

Mean female High School population per year (2003-2007
person years/5)

Number of Schools in District , including alternate, private,
public and charter according to P5FA File prepared by UNM-
EDAC

Number of School Based Health Centers

Percent of Schools that have a School Based Health Centers
Number of School Based Health Centers that have Title X
contracts

Number of Females under 20 seen at the Title X SBHC in
2010,

Number of Males under 20 seen at the Title X SBHC
Number of Females and Males under 20 seen at the Title X
SBHC

Number of GRADS programs in District

Number of participants in GRADS programs during 2010,
Percent of female HS Students that were participants in
GRADS programs during 2011

Number of TOP or Cuidate programs in District

Percent Female High School Graduation, 2009, NMPED.
Percent Hispanic High. School Graduation, 2009, NMPED.
Percent Male High School Graduation, 2009, NMPED
Percent Total High Scheol Graduation, 2009, NMPED.
Percent Non-Hispanic White High School Graduation, 2009,
NMPED.

Percent of students who did not graduate 4 years after
entering 9th. grade, school year 2009-2010 (note: there are no
zeros, but there are missing values. due to low numbers, of
students assessed)

Percent of students who did not score proficient or above in
combined reading and math standard based assessment test,
school year 2009-2010 (note: there are no zeros, but there
are missing values due to low numbers of students assessed)
Percent of students receiving free or reduced priced meals,
school year 2009-2010 {note: only Los Alamos SD is rated
zero)
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derived

NMDOH, VITAL RECORDS
NMDOH, VITAL RECORDS
NMDOH, VITAL RECORDS
NMDOH, VITAL RECORDS

NMDCH, VITAL RECORDS

derived

NMPED & NCES

NMPED & NCES

NMPED, UNM-EDAC {PSFA)
NMASBHC

NMASBHC

NMDOH, PHD, MCH

NMDOH, PHD, MCH
NMDOH, PHD, MCH

NMDOH, PHD, MCH
GRADS

GRADS

GRADS

NMDOH, PHD, MCH
NMPED & NCES
NMPED & NCES
NMPED & NCES
NMPED & NCES

NMPED & NCES

NMPED & NCES

NMPED. & NCES.

NMPED. & NCES.
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DSCdACS

TotPop.

Und18.

PUnd18

PUnd5

P5to14.

P15t017

POPTOTPY

UND1FPL

PUND1FPL

PCP160

POP160WF.

PEM160

PUNEM16Go.

PCP250

PP250120.

PG250n12

PP250on12
SDCodeN

US Census School District Code

Total Population,

Population Under Age 18

Percent Population Under Age 18

Percent Population Under Age 5

Percent Population Under Age 5 to 14

Percent Population Under Age 1510 17

Population for whom poverty status is determined.

Population Below poverty level

Percent Population below poverty level

Population 16 years and over.

Population 16 years and over In labor force

Percent Employed Population 16 years and over

Percent UNEmployed Population 16 years and over.

Population 25 years and over.

Percent Population 25 years and. over high school
graduate or higher.

Population 25 years and over without high school
graduation

Percent Population 25 years and over without high
school graduation

Numeric code for school district (NMPED}
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US Census American Factfinder, ACS
06-10 5.yr, S0101.

US Census American Factfinder, ACS
06-10 5.yr, S0101.

US Census American Factfinder, ACS
06-10 5. yr, S0101.

US Census American Factfinder, ACS
06-10 5.yr, S0101.

US Census American Factfinder, ACS
06-10 5.yr, S0101.

US Census American Factfinder, ACS
06-10 5.yr, S0101.

US Census American Factfinder, ACS
06-10 5.yr, S0101.

US Census American Factfinder, ACS
06-10 5.yr, 51701

US Census American Factfinder, ACS
06-10 5.yr, 51701

US Census American Factfinder, ACS
06-10 5.yr, 51701

US Census American Factfinder, ACS
06-10 5.yr,. 52301

US Census American Factfinder, ACS
06-10 5.yr,. 52301

US Census American Factfinder, ACS
06-10 5.yr,. 52301

US Census American Factfinder, ACS
06-10 5.yr,. 52301

US Census American Factfinder, ACS
06-10 5.yr, 51501

US Census American Factfinder, ACS
06-10 5.yr, 51501

US Census American Factfinder, ACS
06-10 5 yr, $1501
US Census American Factfinder, ACS
06-10 5 yr, 51501
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nmSDNAME.

TotSchs
nonTitlel
Titlel.
PctTitl.
Element
High
Middle
NenStand
PersSal
EDFErnl
PPupPS
FRPL
pFRPL

TOOm®F

TotESGr.
TotDF
PciDF
PctDF100
SDCODE
CHDRNAN.
CHANRATE
EVENTSAN.

INCANRAT

Short name for School District

Total Number of Schools. in NCES-ARRA report - all levels - in.

district

Number of Schools that are NOT Title | schools
Number of Schools that are Title | schools
Percent Schools that are Title | schools.
Number. of Elementary Schools..

Number of High Schocls

Number. of Middle Schools..

Number. of Non-Standard Schools

Total dollars expended on personnel salaries
Enrollmant

Dollars expended on. personnel salaries per pupil

Number. of pupils receiving free or reduced price meals,

Percent pupils receiving free or. reduced. price meals
Number. of Schools Graded A’

Number. of Schools Graded 'B'

Number. of Schools Graded 'C'

Number. of Schools Graded 'D"

Number. of Schools Graded 'F’

Number of Schools Receiving a Grade

Number. of Schools Graded 'D' or 'F’

Percent Schools Graded "D’ or 'F' {decimal)

Percent Schools Graded 'D’ or 'F’ (percent)

Children subjected to Substantiated Abuse or Neglect,
FY2007-2011

Victim Rate of Substantiated Child Abuse or Neglect: Children

(CHDRNAN) per 1000 pop under 18 (Und18)

Events of Substantiated Child Abuse or Neglect, FY2007-

2011

Incidence Rate of Substantiated Child Abuse or Neglect:

Events (EVENTSAN) per 100C pop.under. 18 (Und18).
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NCES, 2008-2009
NCES, 2008-2009
NCES, 2008-2009
NCES, 2008-2009
NCES, 2008-2009
NCES, 2008-2009
NCES, 2008-2009
NCES, 2008-2009
NCES, 2008-2009
NCES, 2008-2009
NCES, 2008-2009
NCES, 2008-2009
NCES, 2008-2009
NMPED, 2011-2012
NMPED, 2011-2012
NMPED, 2011-2012
NMPED, 2011-2012
NMPED, 2011-2012
NMPED, 2011-2012
NMPED, 2011-2012
NMPED, 2011-2012
NMPED, 2011-2012

CYFD, FY2007-2011.

derived

CYFD, FY2007-2011.

derived
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New Mexico County Level Indicators

Table 1
Adolescent
Total Births/1000
Population | Population | Population girls 15-19 adolescent
COUNTY Z- Rank 2010 age 0-19 2010] age 0-4 2010 2006-2010 birth.Z
Quay 1 9,012 2,180 518 93.3 1.5510
Luna 2| 25,092 7,358 1,822 104.9 2.1241
Sierra 3 11,955 2,107 566 65.5 0.1773
Rio Arriba 4] 40,216 10,975 2,711 76.3 0.7109
McKinley 5 71,402 24,925 6,149 65.9 0.1971
Torrance 6 16,367 4,340 924 48.5 -0.6627
Guadalupe 7 4,686 1,119 266 55.4 -0.3218
Harding 8 692 101 28 354 -1.3100
Colfax 9 13,737 3,134 722 56.9 -0.2477
Cibola 10 27,249 7,535 1,888 87 1.2397
Lea 11 64,940 21,030 5,948 93.9 1.5806
APS-RG Cluster
Valencia 12 76,809 22,408 5,281 55.7 -0.3070
Grant 13] 29472 7,160 1,772 71.5 0.4738
San Miguel 14 29,370 7,566 1,613 46.8 -0.7467
Lincoln 15 20,520 4,268 974 63.1 0.0587
Curry 16] 48,455 15,174 4,292 90.8 1.4274
Dona Ana 17] 209,944 64,337 15,572 67.6 0.2811
Chaves 18 65,737 20,778 5,275 76.2 0.7080
San Juan 19] 130,501 41,626 10,920 67.8 0.2909
Taos 20 33,003 7,448 1,816 53.2 -0.4305
Socorro 21 17,902 5,005 1,198 74.6 0.6269
Eddy 22 53,873 15,524 3,831 79.6 0.8740
Bernalillo 23| 665483 178,910 45,463 513 -0.5244
Santa Fe 24| 144,546 33,390 8,223 51.8 -0.4997
Otero 25 63,892 17,647 4,786 55.6 -0.3119
Sandoval 26 132,509 38,662 9,138 38.9 -1.1371
Mora 27 4,873 1,137 247 37.3 -1.2161
Hidalgo 28 4,868 1,379 327 69.4 0.3700
Roosevelt 29 19,822 6,266 1,576 63.7 (0.0883
De Baca 30 2,016 478 113 61.1 -0.0401
Union 31 4,557 1,025 257 452 -0.8258
Catron 32 3,729 623 153 259 -1.7785
Los Alamos 33 17,939 4,595 958 13 -2.4169
New Mexico Children, Youth and Families Department 17
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% All Births that % Law and. Infant
Were Pre-Term. Very Low Number of | Mortality
(less than 37 Birth Weight Number of | deaths age | Rate/1000
weeks) 2008- Infants 2008- live births | 0 2002- | live hirths
COUNTY 2010 preterm 2 2010 lbw 2 2002-2010 2010 2002-2010
Quay 14.50% 0.3488 11.40% 0.4380 980 11 11.22
Luna 13% -0.0201 8.50% -0.3815 3,705 19 5.13
Sierra 13.20% 0.0291 10% 0.0429 979 9 9.19
Rio Arriba 15.10% 0.4964 11.30% 0.4107 6,001 25 417
McKinley 14% 0.2259 7.70% -0.6079 11,922 93 7.80
Torrance 13.60% 0.1275 10.70% 0.2409 1,608 20 12.44
Guadalupe 14.20% 0.2750 12.70% 0.8068 429 2 4.66
Harding 33.30% 4.9732 26.70% 4.7680 41 1 24.39
Colfax 14.40% 0.3242 12.60% 0.7785 1,382 11 7.96
Cibola 15.20% 0.5210 9.20% -0.1835 3,795 25 6.59
Lea 15% 0.4718 9.20% -0.1835 9,665 56 5.79
APS-RG Cluster
Valencia 12.40% -0.1677 8.10% -0.4947 8,716 46 5.28
Grant 13.20% 0.0291 8.90% -0.2684 3,328 19 5.71
San Miguel 10.70% -0.5859 10% 0.0429 3,264 19 5.82
Lincoln 12.90% -0.0447 9.40% -0.1269 1,996 9 4.51
Curry 12.60% -0.1185 7.80% -0.5796 7,942 43 5.41
Dona Ana 12.20% -0.2169 7.80% -0.5796 29,591 129 4.36
Chaves 13.60% 0.1275 8.30% -0.4381 9,059 69 7.62
San Juan 11.40% -0.4137 6.90% -(0.8342 18,815 111 5.90
Taos 13% -0.0201 9.90% 0.01486 3,248 17 5.24
Socorro 12.60% -0.1185 9.10% -1.2118 2,233 14 6.27
Eddy 12.40% -0.1677 7.70% -0.6079 6,717 43 6.40
Bernalillo 12% -0.2661 8.50% -0.3815 82,339 461 5.80
Santa Fe 10.40% -0.8597 9.10% -1.2118 14,715 71 4.83
Otero 11.70% -0.3399 8.80% -0.2967 7,792 54 6.93
Sandoval 12.70% -0.093% 8.60% -0.3532 13,032 70 5.37
Mora 11.40% -(0.4137 12.10% 0.6370 405 3 7.41
Hidalgo 6% -1.7420¢ 5.50% -1.2304 555 4 7.21
Roosevelt 12.50% -0.1431 6.70% -0.8908 2,821 18 6.38
De Baca 10.50% -0.6351 7.90% -0.5513 185 1 5.41
Union 9.70% -0.8318 9.70% -0.0420 416 1 2.40
Catron 10.30% -0.6843 13.80% 1.1180 187 G 0.00
Los Alamos 12% -0.2661 10.40% 0.1560 1,670 8 4.79
New Mexico Children, Youth and Families Department 18




Table 1

%.
Residents

under Juvenile | Juvenile #DV.

100% Arrests arrest juvenile | incidents
COUNTY IMR Z poverty | poverty Z 2011 rate/100000| armrestZ 2010
Quay 1.1853 24.6 0.6264 91 4174 0.3170 79
Luna -0.3811 30.7 1.7373 317 4308 0.4128 90
Sierra 0.6633 21.2 0.0072 104 4936 0.8619 163
Rio Arriba -0.6284 21.0 -0.0283 433 3845 0.1531 550
McKinley 0.3056 326 2.0834 575 2307 -1.0192 1022
Torrance 1.4971 23.8 0.4807 167 3618 -0.0814 90
Guadalupe -0.5009 23.7 0.4625 62 5541 1.2946 35
Harding 4.5684 13.5 -1.3952 0 0 -2.6698 0
Colfax 0.3464 17.9 -0.5938 117 3733 0.0014 101
Cibola -0.0061 27.6 1.1728 191 2535 -0.8561 264
Lea -0.2100 18.0 -0.5756 951 4522 0.5658 398
APS-RG Cluster
Valencia -0.3427 22.5 0.243% 1129 5038 0.93562 136
Grant -0.2319 18.9 -0.4117 349 4874 0.8178 290
San Miguel -0.2031 25.7 0.8267 314 4150 0.2997 267
Lincoln -0.56402 18.3 -0.56210 304 7123 2.4266 151
Curry -0.3076 19.8 -0.2478 815 5371 1.1732 444
Dona Ana -0.5787 254 0.7721 2898 4504 0.5531 1641
Chaves 0.2583 22.8 0.2986 1026 4938 (.8633 93
San Juan -0.1829 23.9 0.4989 1238 2974 -0.5418 1326
Taos -0.3531 18.6 -0.4663 333 4471 0.5292 237
Sccorro -0.0879 274 1.1363 120 2398 -0.9543 120
Eddy -0.0539 16.6 -0.8306 620 4445 0.5104 412
Bernalillo -0.2602 16.4 -0.8670 5477 3061 -0.4794 7969
Santa Fe -(0.4591 16.5 -0.8488 979 2932 -0.5719 1674
Otero 0.0819 21.8 0.1164 765 4335 0.4319 324
Sandoval -0.3187 13.8 -1.3405 1105 2858 -0.6248 1494
Mora 0.2045 21.8 0.1164 15 1319 -1.7258 2
Hidalgo 0.1531 25.2 0.7357 54 3216 0.1320 28
Roosevelt -0.0593 24.5 0.6082 199 3176 -0.3974 100
De Baca -0.3099 18.6 -0.4663 19 3975 0.1743 0
Union -1.0812 18.9 -0.4117 41 4000 0.1922 0
Catron -1.6989 23.1 0.3532 8 1284 -1.7510 7
Los Alamos -0.4679 3.2 -3.2710 109 2372 -0.9725 80
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Table 1

%

Graduation unemploye
DV rates INVERSE- d/civilian
Rate/1000. grades 9- GRAD INV-GRAD | labor force

COUNTY 2010 dvZ2 12 2010 RATE z (June 2011)| unemployed Z
Quay 8.77 0.4648 75.8 24.2 -0.0239 8.7 0.0825
Luna 3.59 -(0.7848 69.9 301 0.5435 18.7 3.5729
Sierra 13.63 1.6393 61.4 38.6 1.3609 0.8 -.5807
Rio Arriba 13.68 1.6494 59.2 40.8 1.5725 8.7 0.0825
McKinley 14.31 1.8031 66.2 33.8 0.8993 9.6 0.3966
Torrance 5.50 -0.3235 66.9 33.1 0.8320 10.3 0.6410
Guadalupe 7.47 0.1519 84.7 15.3 -0.8798 10.4 (0.6759
Harding 0.00 -1.6501 96.6 3.4 -2.0241 5.2 -1.1392
Colfax 7.35 01237 72.4 27.6 0.3031 8.6 0.0476
Cibola 9.69 0.6873 72 28 0.3415 7.8 -3.2316
Lea 6.13 -0.1715 74.4 25.6 0.1107 7.7 -0.2665
APS-RG Cluster

Valencia 1.77 -1.2229 63.9 36.1 1.1205 10.1 0.5712
Grant 9.84 0.7238 81.5 18.5 -0.5720 10.9 (.8504
San Miguel 9.09 0.5431 73 27 0.2454 8.5 0.0127
Lincoln 7.36 0.1252 75.8 24.2 -0.0239 6.8 -0.5807
Curry 9.16 0.5606 82.2 17.8 -0.6394 54 -1.0693
Dona Ana 7.82 0.2357 67.4 32.6 0.7839 8.2 -0.0920
Chaves 1.41 -1.3088 75 25 0.0530 8.1 -3.1269
San Juan 10.16 0.8013 71.8 28.2 0.3608 9.6 0.3966
Taos 7.18 0.0824 74.6 254 0.0915 10 0.5363
Socorro 6.70 -0.0329 78.1 21.9 -0.24351 6.1 -.8250
Eddy 7.65 0.1949 73.4 26.6 0.2069 6 -0.8599
Bernalillo 11.97 1.2389 64.7 35.3 1.0435 8.5 0.0127
Santa Fe 11.58 1.1439 558 44 .2 1.8994 7.1 -0.4760
Otero 5.07 -0.4267 78.8 21.2 -0.3124 7.4 -0.3713
Sandoval 11.27 1.0700 63.7 36.3 1.1397 9.3 0.2919
Mora 0.41 -1.5511 82.1 17.9 -0.6297 15.7 2.5258
Hidalgo 5.75 -.2624 81.1 18.9 -0.5336 7.9 -3.1967
Roosevelt 5.04 -0.4330 82.6 17.4 -0.6778 5.8 -0.8948
De Baca 0.00 -1.6501 88.9 11.1 -1.2837 57 -0.9646
Union 0.00 -1.6501 95 ) -1.8703 0.4 -0.7203
Catron 1.88 -1.1972 96.8 3.2 -2.0434 9.5 0.3617
Los Alamos 4.46 -0.6742 87.5 12.5 -1.1490 3.7 -1.6627
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Table 1

Adolescent
Total Births/1000.
Population. | Population Population girls 15-19 adolescent

COUNTY Z- Rank 2010 age 0-19 2010| age 04 2010 2006-2010 birth Z
Quay 1 9,012 2,180 518 93.3 1.5510
Luna 2 25,092 7,358 1,822 104.9 2.1241
Sierra 3 11,955 2,107 566 65.5 01773
Rio Arriba 4 40,216 10,975 2,711 76.3 0.7109
McKinley 5 71,402 24,925 6,149 65.9 0.1971
Torrance 6 16,367 4,340 924 48.5 -0.6627
Guadalupe 7 4,686 1,119 266 55.4 -0.3218
Harding 8 892 101 28 35.4 -1.3100
Colfax 9 13,737 3,134 722 56.9 -0.2477
Cibola 10 27,249 7,535 1,888 87 1.2397
Lea 11 64,940 21,030 5,948 93.9 1.5806
APS-RG Cluster

Valencia 12| 76,809 22,408 5,281 55.7 -0.3070
Grant 13 29,472 7,160 1,772 715 0.4738
San Miguel 14 29,370 7,566 1,613 46.8 -0.7467
Lincoln 15 20,520 4,268 974 63.1 0.0587
Curry 16 48,455 15,174 4,292 0.8 1.4274
Dona Ana 171 209,944 64,337 15,572 67.6 0.2811
Chaves 18 65,737 20,778 5,275 76.2 0.7060
San Juan 19 130,501 41,626 10,920 67.8 0.2909
Taos 20 33,003 7,448 1,818 53.2 -0.4305
Socorro 21 17,902 5,005 1,198 74.6 0.6269
Eddy 22 53,873 15,524 3,831 79.6 0.8740
Bernalillo 23| 665483 178,910 45,463 51.3 -0.5244
Santa Fe 24| 144,546 33,390 8,223 51.8 -0.4997
Otero 25 63,892 17,647 4,786 55.6 -0.3119
Sandoval 26| 132,509 38,662 9,138 38.9 -1.1371
Mora 27 4,873 1,137 247 37.3 -1.2161
Hidalgo 28 4,868 1,379 327 69.4 0.3700
Roosevelt 29 19,822 6,266 1,576 63.7 0.0883
De Baca 30 2,016 478 113 61.1 -0.0401
Union 31 4,557 1,025 257 452 -0.8258
Catron 32 3,729 623 153 259 -1.7795
Los Alamos 33 17,939 4,595 958 13 -2.4169
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KEY INDICATORS TABLES AND MAPS, NEW MEXICO INVESTMENT ZONE SCHOOL DISTRICTS

TABLE 1, KEY INDICATORS FOR THE INVESTMENT ZONE SCHOOQL DISTRICTS

Population | Percent of Children | Children Capacity of A & 55tar Head Start

Age 4 AND | Population Full Day. Children | Funded, | Funded, | & 55tar | 48 55tar | 4% 55tar | 4% 55tar Subsidized and Early.

Population. |[Populaticn| under. | Age 4Under| Kindergarten CYFD Pre-K | PED Pre-K. | Funded, All| HALF day | FULLday | Licensed Licensed | Capacity, % | Subsidized | Placements, | Head Start

STRICT UndarAga 6| Aged 20004 FPL | 2008 FPL | Enrollment | Pre-K Sites Sites Sites Pre-K Sites | Pra-K Sites | Pre-K Sites|  Sitas Sites of Undar & | Placements | % of Under 6 Sites

CHAMA 198 33 20 £1.62 38 2 4] 2 an 30 9] 1] 9] 4] il 4] 0
CIMARRON 182 30 22 72,53 26 0 4] i) 0 1] 0 1 65 3571 9 4,595 1
CUEBA 03 51 EE] 76.9 Els 1 9] 1 15 1% 0 0 0 9] ] 9] 0
DEMING 2340 EEN EXE] 85,42 467 5 3 2 155 40 115 1 53 226 5] 2.56 7
DEXTER 308 35] 29 43.72 76 1 4] 1 28 25 8] 1] 8] 4] 1] 4] 1
DULCE 423 71 33 4681 49 0 4] 1] 9] il 9] 1] 9] 4] il 4] 2
ESPANOLA 3245 541 374 55,09 406 3] 5 1 161 77 B4 11 304 4,52 35 1.17 7
ESTANCIA 300 50 26 51 52 0 4] i) 0 1] 0 1 40 13.33 1] 4] 2
EUNICE 248 41 20 4758 68 1 9] 1 Ele) 30 0 0 0 9] ] 9] 0
GADSDEN G441 1074 B3 853,54 1074 11 7 4 635 580 45 7 208 3.24 142 2.2 7
QALLUP 5976 996 35 68.79 /77 11 3 7 3 281 40 1 27 0.45 20 0.33 18
GRANTS-CIBOLA 2346 391 275 70.2 300 4 1 3 120 40 a0 3 67 2.86 41 175 4
HATCH 433 Fi 51 24,99 102 3 1 2 a0 5] 10 i) 0 4] 1] 4] 0
HOEBS 4843 207 452 56 515 3 1 2 130 130 0 3 285 5,88 o7 2.0 q
HOUSE El 2 2 1004 3 o o] 0 0 q 0 0 0 o] q o] o
JAL 133 22 i) 35.34 36 1 4] 1 33 33 8] 1] 8] 4] 1] 4] 0
JEMEZ MOUNTAIN 42 7 4 50 21 0 4] 1] 9] il 9] 1] 9] 4] il 4] 0
LOGAN =] 12 12 100.0 17 1 4] 1 15 15 9] 1] 9] 4] ] 4] 0
LOVINGTON 1565 261 131 50.1 348 0 4] i) 0 1] 0 2 125 7.54 12 0,77 1
MAGDALENA 132 22 20 80,39 21 1 9] 1 10 10 0 0 0 9] ] 9] 2
MAXWELL 21 4 2 42,86 3 o o] 0 0 q 0 0 0 o] q o] o
MESA VISTA a8 15 9 61.30 16 1 4] 1 15 15 8] 1] 8] 4] 1] 4] 0
MOSQUERD 13 2 1 23.08 2 0 4] 1] 9] il 9] 1] 9] 4] il 4] 0
MOUNTAIN AIR 53 16 ] 56,59 27 1 4] 1 15 15 0 i) 0 4] 1] 4] 1
RATON 542 a0 50 55,87 113 0 9] 0 0 ] 0 0 0 9] ] 9] 1
RIO. GRANDE [APS) 7656 1281 B7E 6E.58 1439 10 3 7 240 280 G0 10 460 5,98 Bl 0,734 )
ROY 18 3 2 R5.50 5 0 4] 1] 8] 1] 8] 1] 8] 4] 1] 4] 0
SAN JON 48 & 5] 083 16 1 4] 1 7 7 8] 1] 8] 4] 1] 4] 0
SANTA ROSA 252 42 23 EE.16 66 1 4] 1 18 15 9] 1 20 7.594 il 4] 2
SPRINGER 106 12 14 77.36 13 0 4] i) 0 1] 0 i) 0 4] 1] 4] 1
TATUM 71 12 2 F0.42 20 1 9] 1 g & 0 0 0 9] ] 9] 0
TRUTH OR CONSEQUENCES 07 118 101 85,29 101 3 1 2 95 75 20 2 167 23.62 53 7.5 1
TUCUMCARI 485 A1 64 79.59 76 1 4] 1 20 20 8] 1 51 10.52 1] 4] 2
VAUGHN 16 3 3 100.0 3] 1 4] 1 E) il E) 1] 9] 4] il 4] 0
ZUNI 1381 230 172 7466 112 1 4] 1 40 40 0 i) 0 4] 1] 4] 1
35 INVESTMENT ZONES 41153 6362 4735 69.88 6347 72 25 A7 2336 1877 459 44 1878 A56 533 1.295 74
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INDICATOR DEFINITIONS AND SOURCES FOR TABLE 1.

COLLIMN. DEFINITION,

NMPED School Districk Name

Total Populationunder age 6 in schoal district, (2008-12 ACS. 5-yr, US Census),
Estimated Population Age 4 [POPUG [ B),

I

Estimated Population in school district age 4 AND under 200% of federal poverty line {UBL200 / B).

Percent Population in school district age 4 AND under, 200% of federal poverty line. [2008-12 ACS 5-yr, US Census)
|Mote- this percentage can be applied to any single-year age cohort as well),

Total Full Day. Kindergarten Enrollment in, District [NM PED, 2014),

CYFD Sites, Pre-K Sites, school year, 2014-15 {CYFD, 2014,
PED Sites, Pre-K Sites, school year, 2014-15 {CYFD, 2014,

5
5,
7, Pre-K Sites {2014-15),
8
E

10 Number Children Funded, Pre-K Sites, half and tull day for school year 2014-15 (CYFD, 2014,

11 Number Children Funded, Pre-K Sites, HALF day tor school year 2014-15 {CYFD, 2014)

12, MNumber Children Funded, Pre-K Sites, FULL day far. school year 2014-15.(CYFD, 2014},

13 Total 4 & 5 Star Licensed Child Care Facilities (MM CYFD, 2014),

14 Capacity of 4 & 5 Star Licensed Child Care Facilities (NM CYFD, 2014}

15, Capacity of 4 &5 Star Licensed. Child Care Facilities. as.a percent of population under age 6.

16 Subsidized Placement at 4 & 5 Star Licensed Child Care Facilities (MM CYFD, 2014},

17 Subsidized Placement at 4 & § Star Licensed Child Care Facilities as a percent of population under age 6
18 Head Start Sites {2014-15),
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. MAP 1; NEW MEXICO INVESTMENT ZONES, 35 SCHOOL DISTRICTS |
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. MAP 2;: POPULATION AGE 4 YEARS, INVESTMENT ZONE SCHOOL DISTRICTS {Total = 6862}
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. MAP 3: PERCENT AGE 4 YEARS and UNDER 200% of the FEDERAL POVERTY LINE, INVESTMENT ZONE SCHOOL DISTRICTS
(Total = 4795) .
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MAP 4: PRE-KINDERGARTEN SITES, INVESTMENT ZONE SCHOOL DISTRICTS
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MAP 5: PERCENT 4 YEAR OLDS RECEIVING FUNDING, PRE-KINDERGARTEN SITES, INVESTMENT ZONE SCHOOL DISTRICTS
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. MAP 6: HEAD START AND EARLY HEAD START SITES, INVESTMENT ZONE SCHOOL DISTRICTS
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..MAP 7; PARTICIPATION OF THE UNDER 6 POPULATION IN HIGH QUALITY CHILD CARE, INVESTMENT ZONE SCHOOL DISTRICTS
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Thomas N. Scharmen, M.A., M.P.H., Epidemiclogist

Office of Community Assessment, Planning and Evaluation
Northwest Region, Public Health Division

New Mexico Department of Health

North Valley Public Health Office

7704-A 2nd 5t, NW Albuguergque, NM 87107
Telephone: 897-5700 ext 126; Fax: 897-1010
E-mail: thomas.scharmen@state.nm.us

The New Mexice Community Data Collaborative (NM CDC).
Mapping Social and Health Conditions in. New Mexico Heighborhoods: .
http:finmede.maps.aregis.com/home/
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APPENDIX B
New Mexico Pre-Kindergarten Act of 2005

CHILDREN’S CODE ARTICLE 23 Pre-Kindergarten Act
Section
32A-23-1.

32A-23-2
32A-23-3
32A-23-4
32A-23-5
32A-23-6
32A-23-7
32A-23-8
32A-23-1. Short title. (2005} Statute text.

Short title.

Findings and purpose..

Definitions,

Voluntary pre-kindergarten; interagency cooperation; contracts; contract monitoring; research.
Pre-kindergarten; eligibility.

Requests for proposals; contracts for services,

Program funding.

Funds created: administration. .

This act may be cited as the "Pre-Kindergarten Act”. History.
History: Laws 2005, ch, 170, § 1.
Annotations.

Effective dates. — Laws 2005, ¢h. 170 contains. no effective date provision, but, pursuant to N.M.
Const., art. IV, § 23, is effective June 17, 20035, 90 days after adjournment of the legislature.
32A-23-2. Findings and purpose. (2005)

Statute text.

The legislature finds that:

A. special needs are present among the state's population of four-year-old children and those
needs warrant the provision of pre-kindergarten programs;

B. participation in quality pre-kindergarten has a positive effect on children's intellectual,
emotional, social and physical development; and

C. pre-kindergarten will advance governmental interests and childhood development and
readiness.

History

History: Laws 2005, ch, 170, § 2,

Annotations.

Effective dates. — Laws 2005, ¢h. 170 contains. no effective date provision, but, pursuant to N.M.
Const., art. IV, § 23, is effective June 17, 20035, 90 days after adjournment of the legislature.
32A-23-3. Definitions. (2005)

Statute text

Asused in the Pre-Kindergarten Act [32A-23-1 NMSA 1978].
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AL "community” means an area defined by school district boundaries, tribal boundaries. or joint
boundaries of a school district and tribe or any combination of school districts and tribes;

B. "departments” means the children, youth and families department and the public education
department acting jointly;

C. “early childhood development specialist” means the adult responsible for working directly
with four-year- old children in implementing pre-kindergarten services;

D. "eligible provider" means a person licensed by the children, youth and families department
that provides early childhood developmental readiness services or preschool special education, or
is a.public school, tribal pregram or head start program;

E. "pre-kindergarten” means a veluntary developmental readiness program for children who have
attained their fourth birthday prior to September 1; and

F. "tribe" means an Indian nation, tribe or pueblo lecated in New Mexico.

History

History: Laws 2005, ch. 170 § 3.

Annotations

Effective dates. — Laws 2005, ¢h. 170 contains no effective date provision, but, pursuant to N.M.
Const., art, IV, § 23, is effective June 17, 20035, 90 days after adjournment of the legislature...

32A-23-4, Voluntary pre-kindergarten; interagency cooperation; contracts; contract
monitoring; research,

(2005)

Statute text

A. The children, youth and families department and the public education department shall
cooperate in the development and implementation of a voluntary program for the provision of
pre-kindergarten services throughout the state. The pre-kindergarten program shall address the
total developmental needs. of preschool children, including physical, cognitive, social and
emotional needs, and shall include health care, nutritien, safety and multicultural sensitivity.

B. The departments shall collaborate on promulgating rules on pre-kindergarten services,
including state policies and standards and shall review the process for contract awards and for the
expenditure and use of contract funds.

C. The departments shall monitor pre-kindergarten contracts to ensure the effectiveness of child-
centered, developmentally appropriate practices and outcomes. The departments shall assign staff
to work on the development and implementation of the program and on the monitoring of
contract awards. The early childhood training and technical assistance programs of the children,
youth and families department and assigned staff from the public education department staff shall
provide technical assistance to eligible providers.

D. The departments shall provide an annual report to the governor and the legislature on the
progress of the state's voluntary pre-kindergarten program,

History.

History: Laws 2005, ch. 170. § 4.

Annotations

Effective dates. — Laws 2005, ¢h. 170 contains no effective date provision, but, pursuant to N.M.
Const., art, IV, § 23, is effective June 17, 20035, 90 days after adjournment of the legislature.
32A-23-5, Pre-kindergarten; eligibility. (2003}

Statute text

Pre-kindergarten services may be provided by public scheols or gligible providers on a per-child
reimbursement rate in communities with the highest percentage of public elementary schools that
are designated as Title 1 schools and that serve the highest percentage of public elementary.
students who are not meeting the proficiency compeonent required for calculating adequate yearly
progress.
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History

History: Laws 2005, ch. 170. § 5.

Annotations

Effective dates.  Laws 2005, ch. 170 contains no effective date provision, but, pursuant to N.M.
Const., art. [V, § 23, 15 effective June 17, 2003, 90 days after adjournment of the legislature.
Annotations

Cross.reference.  For Title 1 schools, see 20 U.S.C. Sections 6301 et seq.

32A-23-6. Requests for proposals; contracts for services. (2005)

Statute text

1. Each department shall publish a request for proposals for pre-kindergarten services.
2. Eligible providers shall submit proposals for pre-kindergarten services to each
department. An eligible

provider propesal shall include a description of the services that will be provided, including:

(1} how those services meet children, youth and families department standards;

(2} the number of four-year-old children the eligible provider can serve;

(3} site and floor plans and a description of the facilities;

{4} revenue scurces and amounts other than state funding available for the pre-

kindergarten program; .

5. (5} adescription of the qualifications and experience of the early childhood development
staff for each site; .

6. (6) the plan for communicating with and involving parents in the pre-kindergarten
program; .
(7} how those services meet the continnum of services to children; and

8. (8) other relevant information requested by the departments.

BN -

C. The public education department shall accept and evaluate proposals from school districts for
funding for pre-kindergarten. The children. youth and families department shall accept and
evaluate proposals from other eligible providers.

D. For funding purposes, proposals shall be evaluated on the percentage and number of public
elementary schools in the community that are not meeting the proficiency component required for
calculating adequate vearly

progress and that are serving children, at least sixty-six percent of whom live within the
attendance zone of a Title | elementary school. Additional funding criteria include:

(1} the number of four-year-olds residing in the community and the number of four-year-olds
proposed to be served:

(2} the adequacy and. capacity. of pre-kindergarten facilities in the community; .

(3} language and literacy services in the community;

(4} the cultural, historic and linguistic responsiveness to the community;

(5} parent education services available for parents of four-year-olds in the community;
6. (6) the qualifications of eligible providers in the community;

(7} staff professional development plans;

8. (8} the capacity of local organizations and persons interested in and involved. in
programs and services for

Ao s ra

|

four-year-olds and their commitment to work together;
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9. (9} the extent of local support for pre-kindergarten services in the community; and
10, (10). other relevant criteria specified by joint rule of the departments..

E. A contract with an eligible provider shall specify and ensure that funds shall not be used for
any religious, sectarian or denominational purposes, instruction or material.

History

History: Laws 2005, ch. 170, § 6.

Annotations.

Effective dates. — Laws 2005, ch. 170 contains. no effective date provision, but, pursuant to N.M..
Const., art. IV, § 23, is effective June 17, 20035, 90 days after adjournment of the legislature.
32A-23-7. Program funding. (2005)

Statute text

The children, yeuth and families department shall reimburse eligible providers that are not
offered in a public school. The public education department shall reimburse eligible providers,
that are public school programs. History

History: Laws 2005, ch. 170, § 7.

Annotations.

Effective dates.  Laws 2005, ch. 170 contains no effective date provision, but, pursuant to N.M.
Const., art. IV, § 23, is effective June 17, 20035, 90 days after adjournment of the legislature.
32A-23-8. Funds created; administration. (2003),

Statute text

A. The "public pre-kindergarten fund"” is created as a nonreverting fund in the state treasury. The
fund shall consist of appropriations, income from investment of the fund, gifts, grants and
donations, The fund shall be administered by the public education department, and money. in the
fund 1s appropriated to the department to carry out the provisions of the Pre-Kindergarten Act
[32A-23-1 NMSA 1978]. Disbursements, from the fund shall be by, warrant of the secretary of
finance and administration upon vouchers signed by the secretary of public education or the
secretary's authorized representative. The department may use up to ten percent of the money in
the fund each year for administrative expenses..

B. The "children, youth and families pre-kindergarten fund” is created as a nonreverting fund in
the state treasury. The tfund shall consist of appropriations, income from investment of the fund.
gifts, grants and denations. The fund shall be administered by the children, youth and families
department, and money in the fund is appropriated to the department to carry out the provisions
of the Pre-Kindergarten Act. Disbursements from the fund shall be by warrant of the secretary of
finance and administration upon vouchers signed by the secretary of children, youth and families
ot the secretary's authorized representative. The department may. use up to ten percent of the
money. in the fund each year for administrative expenses.

History

History: Laws 2005, ch. 170, § 8.

Annotations.

Effective dates.  Laws 2005, ch. 170 contains no effective date provision, but, pursuant to N.M,
Const., art. IV, § 23, is effective June 17, 20035, 90 days after adjournment of the legislature.
Temporary provision. — Laws 2005, ¢h. 170, § 9, adds a temporary provision which provides
that any money appropriated for pre-kindergarten programs. in fiscal years 2005 through 2007
shall be divided equally between the public education department and the children, youth and
families department.
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Appendix E
Curriculum Brief

The Developmental Interaction Approach:
Defining and Describing New Mexico’s
Curriculum for State-funded Early Childhood Programs

(b)(6)

Final Draft
July, 2014

Note: This has been written 1n an effort to define and describe in detail the curricular
approach that is expected to be implemented in New Mexico state-funded early. childhood.
care and education programs. This is especially true of the “curriculum” when
implementing New Mcxico’s Authentic Observation Documentation Curriculum
Planning Proccss. . Any questions or comments should be dirccted to Dan Haggard,
Deputy Director of Program, Early Childhood Services Division, CYFD.
{dan,haggard(@statc.nm.us)
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Introduction

The fours” classroom hums with activity. The children have just finished a mecting on the
rug where they and teacher Frances co-wrotc a thank you note to a rancher, thanking him
for their recent trip to his ranch where they observed him shear a sheep. Three children
are in the cooking area with a parent volunteer dyeing wool. Two children are working on
the looms their teachers have created from wooden crates and nails. Two other children
remain on the rug with Frances to dictate a story map of their experiences at the ranch. .
One child is curled up with The Goat in the Rug while someone else 1s looking at Charlie
Needs a Cloak. In addition to these two children’s books, the shelf is filled with other
books related to the children’s study of wool, sheep and goats, herding, and weaving.
There 1s raw wool in baskets to touch and sniff. Four children are using clay; one of
whom calls out that she’s made a sheep. The easel, the water table and the block and
dramatic play arcas arc opcn. Some play there is related to the study, but some 1s not. The
sccond tcacher, Alberto, sits at a table with three children asking a question that provokes
ncw idcas for further investigation. Tl¢ asks “1Tow might we find out if other animals
must be sheared cach year™?

In the living room of a family child carc home not too far away, an infant is sound aslcep.
The provider carrics a toddler who just woke up and brings him to the changing tablc.
She talks to him about his nap and tclls him she will give him a fresh diaper. They smile
at each other, apparently knowing each other well. Two children sit nearby at a low table,
where they are playing with dough. They giggle together as they knead the dough, poke it
and slap it. The provider looks over at them and tells the child that she’s diapering,
“Those two are having a great time with the dough. Is that what you’d like to do when
we’re finished?” A fifth child snuggles against a pillow examining a laminated
photograph of her family. The provider walks over to the children at the dough table and
invites the child with the photo to bring all the photos there, too. The child joins them and
all four children explore the properties of the dough with rolling pins and their fingers as
they roll, pound and poke it. Their teacher describes their activities, “Jacebo 1s using the
woodcen roller and Liz is squishing her dough by pushing it rcally hard™,

llow do these cducators know what to do? This document outlines New Mcxico’s
Developmental Interaction Approach to early childhood curriculum as illustrated in the scenarios
above. In so doing, it supports policy makers and guides early childhood educators as they make
decisions that determine curriculum. Curriculum is the content of tcaching that educators design
intentionally to encourage learning processcs; the development of children’s physical, social,
emotional, linguistic, spiritual, and cognitive skills: and the acquisition of specific information

and dispositions toward learning (Wiggins and McTighe, 1998). The subject of learning is

children’s growing understanding of the world. Since language, litcracy, and math skills arc
cmbedded in the real and interesting world in which we reside, children gain these skills as they
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cxplore their environment and work with thoughtful educators. Children arc meaning makers as
they learn about themselves, their families, and their community.

Scientific rescarch (Gebhard, 2009) demonstrates that carly childhood 1s a vital period in
children’s learning, care and development. Decades of brain research confirms that the early
years establish the foundation on which later development is built because the structures
supporting social, emotional and mental development are developed and the capacity to build
these foundations decreases over time. In short,

1) Neural circuits, which create the foundation for learning, health and behavior, are most pliable
during the early years,

2) Safe and supportive environments with responsive adults and good nutrition are the key to
brain development, and

3) Social /cmotional development and physical health arc the foundation for futurc cognitive and
language development.

Developmental neuroscicnee has provided insights into carly brain development and function
that now inform good carly childhood practices. At the same time we undcerstand morc about the
cconomic and human costs of carly childhood poverty. Morc than onc-fourth of New Mcxico’s
children spend all or part of their carly childhood growing up in poverty (NM Kids Count, 2014).
There arc large achicvement gaps and psychological distress resulting from poverty (1alle, ef a/,
2(09). Early childhood programs can be part of a system of supports for families. The research
findings on children’s achievement suggest that all children, including those living in the poorest
communities, make academic gains in literacy and math achievement when they have teachers
who encourage communication and reasoning, are sensitive to their interactions with children,
and construct an atmosphere of respect, encouragement, and enthusiasm for leaming (Howes, et
al, 2006).

New Mexico’s Early Childhood Educators
The educators who serve New Mexico’s early care and education system are the key to quality

programs. Working with young children and familics involves ecmotional work; 1t 18 “infuscd
with pleasurc, passion, creativity, challenge and joy™ (tHargreaves, 1997, p. 12). Thus, adults
hold a commitment to lcarn about themselves and their personal and professional identitics in
addition to Icarning about children, familics, and curricular content and implementation,
Reflective practice clicits questions of philosophy, cthics and practice. As professionals, carly
childhood cducators cxaminc what happens in and outside of their individual settings and reflect
upon what works and what thcy might change (Cahill, 2009). Zcichner and Liston (1996) statc
that rcflection requires wholcheartedness, open-mindedness, dircctness, and responsibility. We
add a fifth disposition to this list: an educator’s knowledge of self. This set of attitudes lays the
groundwork for reflection, a necessary attribute for the New Mexican early childhood educator.
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Wholeheartedness 1s a way of working with children and familics that implics enthusiasm,
cnergy and willingness to improve cven at the risk of failure. Adults continuc to lcarn when they
rcexaming their expericnees and undcerstand the powcr teachers have when they commit
passionatcly and tully to their work -- work that 1s foundcd on rclationships with children,
familics and the wider world. Educators collaboratc in decision making with collcagues and
families. Learning and growth occur in relationships with others: faculty, peers, children,
mentors, and community. members.

Open-mindedness. 1s the ability to hear and understand contrasting perspectives, even when they
challenge long-held opinions. In their daily practice, educators demonstrate open-mindedness
when they readily allow other educators and families to observe their work and to discuss it
honestly. Open-mindedness is a willingness to share and accept feedback recognizing that
change may be threatening and difficult as well as satisfying and energizing. It involves
ncgotiating perspectives hoping that the ideas and practices of others will strengthen one’s own.
Declpit (1993) reminds us that we may not rcalize that what appcars normal or natural to us 1s
often the result of our cultures. Thercfore educators engage in listening and open dialoguc to
understand when their biascs are the causc of a misunderstanding.

Directness 1s defined as confident knowing (Dewcey, 1938). Confident knowing lcads an cducator
to trust her professional and personal intentions and to feel sccure enough to pursuc knowledge
she docs not alrcady have. For the classroom tcacher, confident knowing requires a deep
understanding of the curriculum | language arts, science and math and the social sciences; and
for the infant-toddler spectalist, confident knowing demands knowledge of children and the
ability to continue learning about them. In both cases, knowledge is coupled with perceptive
understandings of each child’s development and unique characteristics. The professional strives
for expert mastery of theory (e.g., mathematical thinking in young children) and the confidence
to put theoretical understanding into practice, for example, confidently engaging children
actively with manipulative and sensory materials that lead to children’s lasting comprehension.
Adults employ the “texts of early childhood” (Cuffaro, 1991) such as paint, collage, blocks, clay,
music and movement to make subject matter come alive. In this way, early care and education
profcssionals arc scicntists and artists who pursuc their work with intellectual curiosity and
creativity. They learn about subjects and materials to become confident knowers.

The educator who scrves home bascd or community scttings has somewhat diffcrent expertisc as
a confident knower from thosc working in the classroom. For example, the subjcct knowledge
for an carly interventionist includes child development knowledge coupled with medical and
cnvironmental risk factors, specialized family education, and multidisciplinary tcaming. As with
the classroom teacher, these cducators periodically review the cffectivencss of their work in
order to improve the quality of their work. They decide what more they must learn or practice in
order to be self-assured. This professional also seeks feedback from others. Confident knowing is
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cvident when adults arc scen engaged in lcarning: individually, with their collcagucs and tfamily
members, and, of course, with children,

Responsibility is the obligation to do the right thing. At its esscnce, working with children and
familics has a moral purposc (Noddings, 1987), and cducators arc advocates who can make a
difference in the lives of the children and families with whom they work. It is incumbent upon.
them to learn about shared power and accept personal responsibility for their actions.
Responsibility implies that educators have an obligation to work toward fairness in their daily.
work. This includes the professional obligation to continue to develop knowledge of the field of
early childhood care and education. .

Knowledge of Self means understanding one’s inner feelings to clarify emotional reactions that
form and sometimes distort (Palmer, 2010) the educator’s work. Working with young children
and familics can be stressful and cxhausting. Emotions can be scary and somctimes adults avoid
children’s strong feclings. Anger and conflict- or the prospect of cither - can be particularly
difficult to handlc for the unawarce cducator. When cducators undcerstand their own feelings and
what to do about how they fecl, they can better understand children and form deep relationships
with children, familics and co-workers (Casper & Theilhcimer, 2010).

Crcating a Systcm to Support Curriculum Development

Knowing that the carly ycars arc vitally important, cducators, community members and
policymakers develop benchmarks of quality: educators with specialized training in child
development and early education, small class size and low staff-child ratio, programs that
address all domains of development within a responsive environment for family and child well-
being, and evaluation systems that support quality and inform professional development (Barnett
& Frede, 2010). The young learner and the learning environment are closely connected. An
infant learns to talk when adults talk with children and the children talk to each other. A
preschooler learns to explore in a place where exploration is valued and made possible by adults. .

Curriculum for young children involves the learner and shapes the learning environment. Yet the
ficld of carly childhood cducation docs not promote any singlc curriculum modcl as “best.” The
National Rescarch Council and the Institute of Medicine report that no single carly childhood
curriculum model has been found to be supcrior in supporting children’s lcarning and
preparation for formal schooling (2009). Their reccommendations call for educators to plan
curriculum that actively integrates the cognitive, social-cmotional and physical domains. In this
document we present the Developmental Interaction Approach to curriculum, which cnables
adults to plan for and ¢nact rich curricular content in the developmental and cultural context of
their group of children. Teachers and others who work dircetly with children and can get to know
them well have the power and responsibility to create extensive learning experiences for them.
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This curriculum framework 1s bascd on philosophical commitments as well as on the best
available empirical evidence about young children’s lcarning and development.

Wc usc the term curriculum framework to describe guidelines for carly childhood cducators who
construct theory driven curriculum that cmerges from their program and community and follows
the principles of the Developmental Interaction Approach. It 1s not inflexible, academic, or
formal and does not ask children or teachers to use a prescribed or imposed model. Instead, this
approach offers a pedagogical structure; a theoretical stance, rather than a curriculum model.
How each individual educator and community applies this framework will vary. With grounding
in & shared vision and personal connections to a philosophy of teaching, adults deepen their
commitment to thoughtful and intentional practices. Thus the educator is the perpetual developer
of curriculum in each early childhood setting.

The Importance of Development and Interaction

What is Development? Development is an individual’s growth in the social, emotional,
cognitive, linguistic, spiritual, or physical domains. It is a dynamic process that occurs through
relationships, environments and experience. It is not predetermined nor linear yet individual
growth and the contexts of development are connected. Children arc active participants in their
own dcvelopment through personal interests and needs (Tout, et af, 2013).

What 1s Interaction? . As active learners, young children need opportunities to observe objects,
pcople and cvents in their world, form hypothescs, try them out, obscrve what happens, and
formulate answcrs (Dewey, 1944; Glassman, 2001). Children work alongside others in discovery.
and dialogue, asking meaningful questions and solving problems. Learning is with peers and
adults (Edwards, Gandini, & Forman, 1998), not something that is done to the child, but rather
somcthing a child docs (Firlik, 1994).

Scvceral theorists lay the groundwork for the Developmental Interaction Approach’s pedagogical
structurc. John Dewcey’s emphasis on cducation for democracy (1916), his undcerstanding that
children [earn through cxperience with the world and with cach other (1938), his support for the
arts in cducation (1934}, and his discussions of rcflection (191¢) underpin the Developmental
Intcraction Approach. Lucy Spraguc Mitchell, Carolinc Pratt, Harrict Johnson, and other
groundbrcaking cducators involved with the Burcau of Educational Experiments, Bank Strect
College’s predecessor, demonstrated how Dewey’s ideas translate inte dircet work with young
children. .

The Developmental Interaction Approach also reflects Susan Isaacs’ recognition of children’s
feelings (1930). She believed that intellectual growth and emotional development go hand in
hand and emphasized the importance of play (1929). Much more recently, Dynamic Systems
Theory (Thelen, 1996) illustrates how the developmental domains intertwine and how children’s
temperament, experience, culture, and biology interact to influence each child’s unique
development.  The interconnectedness of developmental domains is also reflected in the work of

6
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Vygotsky, who vicwed children’s thought and language as entwined (1978). Thus the rolc of an
cducator is that of a facilitator providing scaffolding to assist children in their Icarning and
conscquent development (Diaz, Neal, & Amaya-Williams, 1990).

The theory and rescarch that supports the Developmental Interaction Approach reflects a keen
awareness that children investigate the worlds in which they live and recognizes the educator’s
responsibility to interact frequently and respectfully with those people who are closest to the
child. Bronfenbrenner’s Ecological Systems theory {1979) describes the concentric circles that
surround. every child, first the innermost circle or micro-system that includes the family, school,
and other groups with whom the child associates on a regular basis and eventually the outer
circle or macro-system of the culture at large. The Developmental Interaction Approach’s
commitment to democracy shows respect for the child as a responsible member of both the

smaller and the larger world.
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The Developmental Interaction Approach: Principles of Practice

The name of this approach, Developmental Interaction, stems from the approach’s dual emphasis
on who children are (development) and how their development and learning occurs (through
their interaction with the world of people, ideas, and material objects). Thus the educators’ role
centers on their

* understanding of children; .

* inquisitive stance as they continue to Icarn about the children with whom they work; .

* commitment to the intricacics of the many relationships invelved in that work; and.

* passion for incrcasing their general knowledge.

This section 1s organized by four large ideas and the practices of educators in relation to these
concepts: Development, Interaction with the Social World, Interaction with the Physical World,
and The Early Childhood Educator as Learner and Researcher. The nine principles of practice
are divided into these sections. .
The principles are:

1. All educational work is grounded in an integrated understanding of human development
and an acceptance that people learn in different ways and at different rates.
Children’s familics arc an csscntial part of their cducation and care expericnce.
Diversity. is a resource for adults and children, .
Learning 1s social and children lcarn in interaction with cach other and their environment.

ok

Children engage intellectually and emotionally with matcrials, idcas, and peoplc, as

individuals and as a community.

6. Both adults and children ask and pursuc answers to challenging and worthwhile
questions..

7. Adults guide and facilitate lcarning and respect children as playful learners,
cxperimenters, innovators, cxplorers, artists, and communicators..

8. Children and adults advocate for faimess and justice.

9. Adults become lifelong learners and inspire children to become lifelong learners.

Development

The developmental emphasis of the Developmental Interaction Approach concerns three of the
nine pedagogical principles. The first is that work with children is grounded in a deep and well
considered understanding of human development that acknowledges human differences. The
sccond highlights how rclationships with familics that arc bascd on respect Icad to educators’
deepening understanding of cach child’s unique circumstances. The third underlines the
importance of diversity without minimizing the ways in which our diversitics challenge us to
communicatc to understand onc another.
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Principle 1: All cducational work 1s grounded in an intcgrated understanding of human
dcvelopment and an acceptance that people Icarn in different ways and at different rates.
Development and a drive to Icarn begin in the prenatal period and extend throughout life. The
carly ycars arc an unparallcled time of rapid growth, particularly in sensory and brain
development. Theorists such as Jcan Piaget and Erik Erikson often deseribe development as
occurring in stages, and they typically focus on a single developmental domain  social,
emotional, cognitive, linguistic, spiritual, or physical. In contrast, the Developmental Interaction
Approach considers all the domains equally important and inextricable from one another. This
approach also acknowledges that development does not occur along a progressive path but rather
lurches backward and forward, the result of many interacting influences. While many. theories
generalize about all children, young children differ in temperament, learning style, home
environment, cultural background, strengths, abilities, and experiences that may be growth
inducing or adverse. These differences influence development and learning.

Principle 2: Children’s familics are an cssential part of their education and care expcricnce.
Familics arc their children’s primary carcgivers and educators and arc valued partners in carly.
cducation and carcgiving. The best carc and cducation scttings outside of the home arc rooted in
the familiar cultural context of the family. Familics transmit valucs, beliefs and a sensc of
belonging to their children in the language of their home (Sanchez & Thorp, 1998). In addition to
putting children and familics at casc, adults who communicate with children and familics in their
homc language have the advantage of understanding nuances and have a greater hikelihood of
children and families understanding what the educator communicates..

Partnerships between families and the adults who work with their children that support the.
family’s goals for the child are critical to the children’s academic success and later school
achievement (NRC, 2001a). Misunderstandings with children and families can occur but are
more easily resolved when educators examine their own cultural assumptions. Although early.
care and education professionals who reflect on their own perspectives and are open to learning
about the families and children’s points of view may not always agree with families’ approaches,
they are better positioned to communicate effectively and openly, to learn from children and
familics, and to develop closc relationships. Families need information from their children’s
cducators to support their children’s lecarning and development, and they, in turn, can provide
cducators with invaluable insights.

Principle 3: Diversity is a resource for adults and children.

Early carc and cducation profcssionals rccognize and understand that “there is no such thing as
dcvelopmental compctence outside of a cultural context” (Bowman, 2006, as cited in Casper &
Theilheimer 2010, p. 222). Culture, particularly the individual culturc of their family, influences
children deeply. It is “an intricate dynamic process that shapes and is shaped by how people live
and experience their everyday realities” (Williams and Norton, 2008, 104} and establishes the
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social context within which children lcarn, grow, and develop. It 1s a complex wholce of
language, knowledge, beliefs, art, morals, laws, customs, and ways of living that onc gencration
passcs to the next {Cole, 1999). Social groups, the family, neighborhood, religious or cthnic
groups within a socicty, explicitly or implicitly pass their customs, values, and moral principles
to the young. Beginning at birth, the culture socializes children to become members of a socicty.
But children are not just products of the surrounding culture. As children grow, they pick and
choose selectively from the cultural influences they encounter, shaping their own cultural context
over time (NRC & IM, 2001)..

The Role of the Educator: Implementing Principles1-3

Development does not happen fo children but rather children’s development results from their
experiences in the world, with what they bring to those experiences, and with the way the adults
in their lives help them to make sense of their experiences. Because children’s experiences vary,
cducators must understand. how different expericnees may impact development. For example, the
child who has lived in multiple foster care scttings may be less likcly to trust adults than a child
who has lived within onc family context. When professionals respect and understand cach
child’s culturc, experiences and abilitics, they support children’s evolving capacitics to lecarn
both cognitively and emotionally. The Developmental Interaction Approach regards intellectual
and affcctive development as interconnected.

Educators promotc cultural awarencss and acknowledge different ways of knowing (Moll,
Amanit, Neff and Gonzalez, 1992) in the ways they set up space and materials and when they
interact with children and families such that children develop a sense of identity and a
connection to a community. They recognize bilingual and multilingual language development as
a strength and support the maintenance of a child’s first language. Ideally adults in educational
settings speak the language of the community of children served. Assessment should be done in
the language of the home.

As educators work with young children who have exceptionalities, they offer them the routine
support all children deserve and tailor that support to the child’s particular circumstances.
Whencver possible, teachers, carly intervention specialists, and other resource personncel serve
children with special needs in inclusive environments, creating [earning environments in which.
all children belong (Kaczmerck, 2006). Understanding diversity of development allows adults to
plan deliberate curriculum stratcgics and coordinate planning and communication with all the
adults toward support of the child.

Specialists in occupational therapy, physical therapy, speech and language, and special education
collaboratc with generalists and children’s familics, constantly exchanging obscrvations and
suggestions. As often as they can, specialists engage with a child who has exceptionalities in the
room with other children. The children learn from each other and the specialist observes the child

10
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in the rcal lifc context. An inclusive classroom cmphasizes children’s strengths and
accommadatcs their nceds with appropriate physical environments and matcrials. Inclusion of
children with cxceptionalitics or delays has bencfits for everyone. All of the children gain
incrcascd understanding and respect for others through their social interactions and peer
cngagement with other children who are both similar to and different from them.

Educators discuss curriculum with families so they gain an understanding of what their children
do in their absence and of what they are learning. In addition, family members have much to
offer the curriculum  cultural artifacts to examine, family stories to hear, and worksites to visit.
For example, when three-year-old Roberto was recovering from surgery, Carly, his teacher,
arranged to visit his home with three classmates. They had fun playing with Roberto and with his
toys and had some questions about objects in his home. In particular the children were quite
interested in large decorated candlesticks that had been in Roberto’s family a long time and
represented their family’s religious heritage. Once Roberto returncd to Carly’s class, his mom
paid a visit and brought her candlesticks to show the group. The children were enrapt as she told
them storics about many gencerations of her family using these candlesticks.

Teachers refer to developmental information such as New Mexico’s Early Learning Guidcelines
togcther with cach child’s unique characteristics. Through obscrvation and intcraction, cducators
know individual children and their strengths, and family and cultural backgrounds. Such specific
knowledge cnables teachers to incorporate children’s social and emotional sclves, linguistic
backgrounds, physical and cognitive abilities and experiences in learning opportunities.

11
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Interaction with the Social World

The intcractional emphasis of the Developmental Interaction Approach has two dimensions. The
first 1s intcraction with the social world, with peers and adults. This cmphasis embraces two
additional principlcs of the approach. The first discussed below is that Icarning is a social
cndeavor. To learn subjcct matter and about themsclves and others, children intcract with cach
other, with the educators with whom they work, and with their tamilics and communitics. The
sccond describes the way in which children and adults pursuc knowledge and understanding
through their social interactions.

Principle 4: Learning is social and children learn in interaction with each other, their educators,
and their environment.

Children learn with and because of the people around them. Learning occurs best in collaborative
groups as children watch, listen to, and respond to each other. Research has shown that children
construct their own knowledge through physical, social, and mental activity (Bredekamp &
Copple, 1997; Piaget & Inhelder, 1969) and they are active learners. Their learning is mediated
and linked to the sociocultural context (Vygotsky, 1986}.

Curriculum begins with the children as they Iearn through relationships and experiences that
intcgratc physical, social and cognitive devclopment. The curriculum is comprchensive —
intcgrating all domains of development and academic content arcas. Children lcarn subject arca
content such as mathematics, science, and rcading in age appropriate and mcaningful ways when
they usc the skills of cach subjcct arca to investigate topics of interest to them..

Because children’s interaction with the social world drives their development, the cducator 1s
aware that children come to programs with diverse emotional and cognitive resources and
varying levels of resilience, the ability to recover from or overcome difficult circumstances such
as poverty. or exposure to violence. Children from families living with poverty, for example,
often enter formal schooling with lower levels of foundational skills such as those in language,
reading, and mathematics. Educators use their expertise to make individual adaptations as needed
to optimize learning for the diversity of children with whom they work, knowing that children
gain language skills, for example, when they have other verbal children with whom to converse.
Pretend play with one another, which most children want to do more than anything else, builds
their language and thinking skills.

Principle 5: Both adults and children ask and pursuc answers to challenging and worthwhile
questions..

As active lcamncrs, young children and the adults with whom they work, nced opportunitics to
obscrve objccts, people and cvents in their world, form hypothceses, try them out, obscrve what
happcns, and formulatc answers {Dewcy, 1944; Glassman, 2001). Both adults and children raisc
qucstions, bascd on what they find interesting in the environment. Then they sct about finding
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answecrs. For cxample, a onc ycar old who wants a ball that rolled onto a blanket raiscs the
question, “Iow can I get that ball?” without putting it into words. With an obscrvant adult who
supports her investigations without giving her the answers, the child discovers that she can pull
the blanket toward her to reach the toy cven though 1t 1s farther away than the length of her arm.
A block bobbing on the water table motivates a four year old to test as many objccts as he can
find to discover what will sink and what will float. The observant adult notices the questions that
children pursue even when children do not verbalize them. Her notes about the children’s
questions enable her to ask provocative questions on the spot: “Will this penny. sink or float?”
“Will a peach float?”  And, she is able to plan future curriculum that fits the children’s interests.

Children observe their environment and the people around them to learn more about social
interactions and cultural practices. They develop verbal and nonverbal communication skills,
sometimes in multiple languages. They gain control over strong emotions and regulate their
behavior as they move through the preschool and kindergarten ycars.

The Role of the Educator: Implementing Principles 4 and S

The educator creates the psychological environment of the classroom or home and supports,
somctimes orchestratcs, the social interactions there, Every child deserves consistent,
predictable, reliable and responsive adults who arc available to them both emotionally and
cognitively. Nurturing and responsive relationships provide the foundation for healthy growth
and dcvelopment. These relationships help children develop a sense of sceurity and trust. Infants
and toddlers learn through reciprocal communication and interactions with adults in the context
of routine care, play, and within an appropriate developmental environment. Preschoolers and
kindergartners learn from investigative experiences in small groups and through whole group
conversations that build a sense of community. Adults create those small group and large group
experiences, raising provocative questions, pacing discussions carefully, enabling everyone to
participate, and prompting children to clarify their thinking.

Learning occurs in a social environment with adults and more capable peers providing verbal and
non-verbal assistance or scaffolding to help children stretch to perform at a higher level than they
could rcach independently (Vygotsky, 1978). Educators detcrmine how and when to scaffold a
child’s learning and gradually reducc support as the child begins to master the skill. The adults
then sct the stage for the next learning. Picture an adult and a three-year-old at a table with a 9-
picce jigsaw puzzlc that the child has not yet mastered. Although the adult is itching to placc a
picce in the puzzle himsclf, he instead shifts it slightly on the table to cnable the child to sce
where it might fit. The child placcs it in the puzzle, takes another picce and procceds until she
finishes. The adult coaches her occasionally but only when she scems stumped, and he never
docs the puzzle for her. Upon finishing it, the child beams with delight and immediately dumps
the puzzle and starts all over. This time, she needs no help from the adult who remains at the
table with her to celebrate her achievement as she completes the puzzle again and again.
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Interaction with the Physical World

The sccond interactional cmphasis of the Developmental Intcraction Approach s contact with
the world of objccts and idcas that emerge from that interaction, This cmphasis embracces three
additional principles of the approach. The first puts forth that children engage actively with
materials, ideas, and people on several levels  both intellectually and emotionally and alone and
with others. The second further emphasizes children’s active role as playful learners,
experimenters, innovators, explorers, artists, and communicators. The third extends interaction
beyond the walls of the classroom or home to the world as a whole. It acknowledges the
Developmental Interaction Approach’s commitment to fairness and justice and lays the
foundation for children’s pursuit of what they believe to be right for themselves and others.

Principle 6: Children engage intellectually and emotionally with materials, ideas, and people, as
individuals and as a community.

Children 1carn through active investigation and first-hand action on the places and things around
them. Given the opportunity, children explore with great curiosity and delight and acquirce
knowlcdge from people, written and graphic matcrial, and especially from their own
investigations. To explore the world, children go on ficld trips and soctal studies become the core
of the curriculum,

Through social studics, children and their tcachers explore the web of relationships that
underlies daily life. These connections often are not apparent to children and can be
invisible to adults as well. A child who says, “You may get your milk from a cow, but |
get mine from the store” hasn’t thought about where the store gets it. When children trace
the sources of the food they eat, they can begin to comprehend the interdependency that
sustains them and their communities, and they can investigate and question the logic and
order of the world around them. Such a study, which involves reading, writing,
calculations, science experiments, and artistic representations, provides a way. for the
children to integrate, or fit together, what they are learning. Through discussions with one
another, the children also simultaneously build their social environment and learn about
their classroom community (Casper & Theilhcimer 2010, p. 390).

Children 1carn through cxploration of their own communitics in places like the paficria or bakery,
grocery stores, the ficlds, and more. Children learn through direct expericnee with their subject
of study, and then cenrich that cxperience with related activitics in the classroom. At class
mectings and cducator facilitated group activitics, they develop and exchange idcas. During
independent work and play, they make their own choices, often in collaboration with friends.
The tcachers and children engage 1n an investigation for a long time. Infants and toddlcrs go on
walks with their caregivers, taking in the world as they point to an airplane overhead or a lizard
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on a rock. Their adults respond appreciatively with the words for what the children pereeive
around them, thus helping cven very young children to make sensc of their environment.

Principle 7: Adults guide and facilitate Icarning and respect children as playful lcarners,
cxperimenters, innovators, explorers, artists, and communicators..

A growing body of research supports “playful learning” (Hirsh-Pasek & Michnick Golinkoff,
2(14) where teachers offer a rich core curriculum using a pedagogy. of play. Studies support
links between play and learning in the areas of language and literacy (Weisberg, Zosh, Hirsh-
Pasek & Golinkoff, 2013), mathematical thinking (Fisher, Hirsh-Pasek, Golinkoff, Singer &
Berk (201 1), cause and effect (Gopnik & Walker, 2013), and creativity (Russ & Wallace (2013).
Marcon’s longitudinal research (2002}, for example, compares sixth graders who experienced
child-initiated learning to those who experienced didactic, direct mmstruction or mixed approaches
{didactic instruction and play-based learning). The study found that the children in the child-
initiated, play-bascd classrooms showed. supcerior social behaviors, fewer conduct disorders,
cnhanced academic performance and rctention over those from didactic settings.

Play and investigation serve as the primary modes for lcarning. Play is how children find out
about the world around them. All types of play  manipulative play, play with games, rough-and-
tumble play, and socio-dramatic play provide children with opportunities to experiment,
obscrve what happens and learn (Rubin, Bukowski, & Parkcr, 1998). Through play children
discover, crecate, improvise and imagince. As babics and toddlers, they use their senscs, physical
movements and the people around them to learn. Preschoolers construct knowledge through their
play and build emotional and social skills as they develop intellectually. When children play with
other children they create social groups, test out ideas, challenge cach other’s thinking and build
ncw understandings. As young children make fricnds or cngage with provocative materials, the
adult supports their interests. The educator interacts with them, asking questions, observing, and
offering challenges so that children learn new skills and concepts and apply and adapt ones that
arc alrcady cstablished.

Principle 8: Children and adults advocate for fairness and justice.

When adults understand the context of children’s lives, they provide meaningful opportunities
for children to make scensc of the world and imagine how they can make it a better place. Young
children expericncec 1ssucs of unfairness and incquity in their daily lives. Somc children
cxpericnce violence in their own lives and seek to make sense of it. Others are keenly awarc of
when other children arc unfair to them, but they also can be extremely kind to others. For
cxample, as they choosc their friends or are not chosen themsclves, they understand 1ssucs of
power and intolcrance and the connection between the two. They can understand too about
unfairness that gocs beyond themselves and their social groups. Children ask questions about
pcople who do not have cnough food or do not have a home, and they worry about animals being
maltreated.
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The Role of the Educator; Implementing Principles 6-8

The adult’s knowledge and understanding of cach child is the basis for curricular stratcgics,
content, materials and arcas of investigation. And the cducator’s knowledge of the community
facilitates active engagement in the child’s world. From studying children the adult preparcs the
cducational environment as the first step in planning curriculum. In the Developmental
Interaction Approach, the educational environment includes both the classroom and the local
community. Thus the educator arranges space indoors and plans how to use the community
beyond. Opportunities to engage with the natural world are also an integral part of the educator’s
planning...

The educator writes curriculum plans that build the skills of reading, writing, science, math, and
the arts (painting, drawing, music and movement), through investigations as the learners
represent and deepen their experiences (Vascellero, 2011). What follows is an example of an
investigation in a classroom for 4 and 5 ycar olds:

Through visits to a local farm, the adults and children focus on the social seicncces such as
history and gcography by studying chile farming. The children [carn about people’s work,
how thc natural world can producc energy and food and how this work is hard and
cssential for many 1n their community. The tcacher brings in reference books and
children’s literature about chili and farming. The class studics typcs of chilics, soil, sun
and temperaturcs needed for growing and then plans and plants chili gardens on the
playground. In the dramatic play area the children play as distributors of chili, packaging
and mailing written requests. They utilize their developing skills of measuring and
counting. Opportunities for experiments, interviewing family members, stories, letter
writing, reading folklore, map making, and cooking are all available to the teacher and
children as they make sense of the world in which they live. Artistic and scientific
experiences are nested in the community’s cultural context, resulting in an integrated
curriculum that the children pursue in a variety of ways for several months. .

Adults plan intentional curriculum that is content driven and emphasizes activities and
cxperiences that encourage children to usc their skills and capabilitics as well as challenge them
to Icarn new concepts and try something that is just beyond their present Ievel. In addition to
planning worthwhilc investigations, learning opportunitics arc embedded in the daily routines.
The classroom’s daily schedule retflects knowledge of how children lcarn, balancing quict and
active ¢xperiences; times indoors and outdoors; and individual, small group, and wholc group
activitics; all of which engage children dircctly with matcrials. The children arc the docrs, using
their bodics as well as their obscrvation skills to learn.

Educators strive to provide for children’s engagement with the natural world. Qutdoor spaccs,
with both intentionally planned and spontancous opportunitics for rich exploration and meaning-
making build children’s awarcncess and obscrvational skills in children (Faber Taylor, et al,
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1998). Ladybugs 1n the yard spark children’s intcrest in inscets, how they fly, what they cat, and
their similaritics and differences to other insccts. Using books, scientific skills of obscrving and
rccording animal bchavior, art materials, and mathematics, children can sustain the investigation
ovcr a long period of tme. Such community investigations include a hands-on approach to
naturc and providce the opportunity to develop integrated natural scicnee knowledge.

Field trips serve as the gathering of raw materials for investigations.  For example, regular visits,
to the antique store across. the road arouses children’s curiosity in the differences between the
cultural artifacts of the past and those we use daily and take for granted. In this investigation, the
culture and environment of the local community provides a rich curriculum, and classroom work
links to the real life experiences of children and families, their cultures, their oral and written
traditions, and stories and art. Families can participate in regularly organized outings to local
parks and other natural areas to explore, play, reconnect, and learn with nature. Such trips can
happcn frequently and without a vchicle.

Thinking decply with children about fairness, community building and democratic processcs is at
the corc of the Developmental Interaction Approach. A curriculum of fairness connects children
and tcachers to current social issucs. The educator encourages thoughtful participation in the
dcvelopment of a democratic classroom by acknowledging the intersections of culture, cthnicity,
language, class, gender, age, diverse abilitics, family structure, sexual orientation and race. Often
children raisc questions themselves or tcachers cxtrapolate children’s questions from
observations of children’s play (Cahill & Theilheimer, 1998) that prompt in-depth investigation.
Through careful listening to children’s talk and with some well-placed questions (Why. do you
think Anthony is sad?) educators can set the stage for open and respectful dialogue. Many,
children see and hear the news and when a natural disaster or tragic event that people perpetuate
occurs, they have some 1deas about it from the vivid images on TV. The early care and education
professionals in their lives are well-positioned to help children make whatever sense they can of
such issues and, when possible to do something about it. Children can write letters, sell their
cooking or baking to raise money. to assist others, or find other ways to help. It is through
investigations designed to study these social 1ssues that we address dynamics of inclusion and
cxclusion and caring for others such that the carly childhood classroom provides the context for
social change.
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The Early Childhood Educator as Learner and Researcher

The last principle guides the cducator to ecngage in the intellectual work required to be an
cffective cducator.

Principle 9: Educators are lifelong learners and inspire children to become lifelong learners.
Adults develop each child’s disposition toward lifelong learning through engaged and
enthusiastic commitment to learning themselves. The professional who remains well prepared to
contribute to the learning and well-being of young children and families renews her own
knowledge, skills and passion. Remaining active learners themselves, educators are like a mirror;
shaping their own professional lives as they contribute to the lives of children and families.

Educators cannot be developed but instead they develop; it is an active engagement by which
cach profcssional drives the direction and goals of her [carning. As Paulo Fricre states *'1 cannot
tcach clearly unless I recognize my own ignorance, unless | identify what 1 do not know, what |
have not mastcred” (1996, p. 2). For some this might mecan returning to school to continuc their
formal cducation. For others, involvement with organizations such as New Mcxico Association
for the Education of Young Children or the New Mexico chapter of the Council for Exceptional
Children constitutes active cngagement in the ficld of carly carc and cducation. Educators’
cxperienees, planning cvents and lcarning with collcagucs from across the statc cnable them to
keep current with the latest rescarch and 1dcas and constantly rencw their commitment to quality
programming. Since local application 1s what counts (Buysse and Wesley, 2006), early care and
education professionals gain most when they attend meetings with others who work with or near
them, process new ideas with one another and discuss them further as they apply them in their
settings. .

Other types of active engagement take place within the community, such as serving as a
volunteer board member of a nonprofit advocacy agency. Lastly, educators join peers for
ongoing learning through teacher research and dialogue about their practice. Educators plan
together, sharing children’s books, art materials, games and toys, and trip ideas. They grapple
together with thorny situations and support cach other, sometimes with ideas and somctimes just
by listening. The choice and meaning of cducators’ development is located within their personal
and profcssional lives as well as in the context of their work and community.

Videco proves an cffective tool for examining ong’s practice. Watching a replay of ong’s

intcractions with children reveals both what educators arc glad to sce they have done and what

they want to do differently. Videotapes offer rich fodder for tcam mectings or other professional

development activitics at which adults sit together to talk about their decisions and their instinets
what they have learned about children and what they do based on their gut reactions.
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Rcgular opportunitics for reflective supervision create a valuable context for professional
growth. In these scssions, carly care and cducation professionals examine their work to
understand it together with a supportive and insightful supervisor. Using vidco or other
obscrvations, the two devote unintcrrupted time to the carly carc and cducation professional’s
work and whatcver concerns her most about 1t. In addition to formal cducation and professional
development activities, online resources, early childhood journals, and professional books.
provide a constant flow of new research and trends. When people who work together also read
together and discuss what they read, they can consider how to use new information in their
settings with their children and families..

Adults who plan curriculum “intentionally”  deliberately, purposefully and thoughtfully root
their work in current research and child development knowledge and connect it to the specific
children in their care. As they document and monitor children’s learning, they collect
information about themsclves as well. They can usc their obscrvational notes to consider how
they do what they do and what they might do differently. Together with collcagues, educators
rcflect on their work in a constant cffort to improve it.

Working with children is an act of rescarch, It involves daily obscrvation, written reflections on
individual children and the group, and purposcful study of issucs and questions within cveryday
practice. The term “tcachcer as rescarcher” (Edwards, Gandim, & Forman, 1998) reminds us that
cducators collect information such as obscrvations, work samples, children’s photos and
conversations, and written interpretations to continuously document the learning process and
construct meaning.

As educators make curriculum decisions, assessment is a central part of the process. The New
Mexico Early Learning Guidelines (ELGs) provide reasonable expectations of individual child
development and learning cutcomes that inform educators as they begin the curriculum planning
process. Adults implement their 1dentified goals as they:
o. Build relationships with children and families
o. Plan learning opportunities, playful experiences and investigations that are age-
appropriatc, community rclevant, and worthwhile,
o Observe the children in action.
o. Reflect on the obscrvations, asking, “What do the children know and do, and what can
they reasonably do next”?
o. Assess cach child’s performance to chart ongoing development and interests using
professional assessment tools and returning to the ELGs.
o Individualize to shapc curriculum that allows children to take optimal advantage of the
curriculum and teaching.
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Asscssmcent 1s part of an ongoing cycle that includes planning, documenting and cvaluating
children’s learning and cnablcs cducators, in partnership with familics, children and other
professionals, to plan cffectively for children’s present and future Icarning, communicate about
children’s learning and growth, identify children who may need additional support, and cvaluate
the cffcctivencss of Iearning opportunitics, environments and cxperiences offered. When
educators note that some children need extra support, adults differentiate or individualize their
assessment and teaching strategies. Starting from “what the child already knows or can do,” the
adults provide opportunities such as extended time, physical adaptations, and other curriculum
modifications so that all children can remain engaged in learning.
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Developmental Interaction Approach in Action

The next section of this document 1llustrates children’s investigations, how cducators plan for
them and how adults capitalize on the many screndipitous learning moments that occur in their
work with children. It is divided into the three age groups we discuss in this document..

Infants and Toddlers (Birth to 2 vears)
These youngest children are developing at a rapid pace. Their social interactions, physical
achievements, and increasing self-regulation are integral parts of their daily work. Since babies
are built to seek novelty, their days are filled with eager explorations of the world around them.
With that in mind, the people responsible for their care and education develop responsive,
respectful, and reciprocal relationships with them (Gonzalez-Mena & Eyer, 2012). Following the
children’s cues, they create fascinating environments both physical and social.

The daily currviculum

Rclationships arc at the hcart of curriculum for the youngest children. Human beings arc wired
from birth to form conncctions with other people, and babies learn about the world through their
rclationships with the important people in their lives (Casper & Theilheimer, 2010). Throughout
these carly years, children have new cxpericnees and engage in familiar rituals and routines with
the people who carc about them. As a result of these cxperiences, the cells in their brains form
synapscs — cxtensions that connect to other cclls — and unused. cells and connections fall away.
The first three years of life constitute a crucial period for healthy brain development.

On a day-to-day basis, the young child’s care experience begins with a warm greeting to the
family and child as they arrive at the program. While the baby plays or continues a nap. that
began at home or on the way to the program, the family and caregiver chat about the baby’s,
morning and previous night and otherwise exchange information to keep everyone up to date.
The family member says goodbye, whether or not the child seems to acknowledge it, and the day
of care and play begins. .

The room is thoughtfully designed with board books that young children can pull out casily, toys
with movablc parts that arc ncver small cnough for choking, soft toys, and lots of spaces to crawl
and climb that have different textures for babics and toddlcrs to cxperience. Idcally the space 1s
partially carpcted for crawling and tummy time on a soft surface and partially tiled for casy clean
up after cating and other potentially messy activitics. Rocking chairs and hammocks arc.
comfortablc places for adults to soothe babics as they fall asleep or nced comfort. Everything for
the children is within their reach, while what carcgivers need 1s casily accessible to the adults but
not to the children. The spacce is well-organized and convenient for family members as well as
teachers. It is clean and safe. The staff washes the toys and all surfaces regularly.
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In center-based scttings, family child carc homes, or during home visits, the daily schedule or
pacing depends on the children and when cach of them is tired and hungry or alert and active.
The curriculum revolves around carc activitics and play, and the adults recognize that both arc
Icarning expericnecs for the children. Scheduling tailored to individual children requires a great
dcal of communication and coordination on the part of the carcgivers, who all must know which
children are sleeping, who is about to go to sleep, who can benefit from active play at that
moment and who needs some quiet time. With this kind of flexibility, ability. to read the children
and willingness to work as a team, the day flows in a way that suits each child best.

Since routines are an integral part of the day, teachers put as much thought into planning and
facilitating them as they invest in preparing curriculum that 1s more obviously designed for
learning. Adults tell babies what they are about to do before picking them up to move them.
They talk to them about what they are eating, about falling asleep, and about having a diaper
changc. Diapering provides an opportunity for intcraction between baby and adult. The tcacher
describes cach action and involves the child in every step of the process. Meals arc a time of
declight and enjoyment as children control what and how much they cat and demonstrate new.
skills, feeding themsclves as much as possible. Falling asleep and waking up arc intimatc
momcnts that carcgivers share with children, speaking softly to them as they help children’s
bodics havc the rest they need and as they welcome children back into active play with others.

The room is designed with space for babics who cnjoy lying on their backs rcaching for a mobile
and for babies having tummy time on a soft surface, safe from other children who have enough
room to crawl and toddlers who walk speedily from one intriguing spot to another. For the child
who 1s just beginning to walk, sturdy low shelves become crucial elements of the curriculum as
she grabs the edge, pulls to standing, and holds on, maneuvering on her own. Children who are
walking thrive on their upright status and the range of discoveries they can now make as they
explore a room rich in physical challenges and exciting experiences with materials.

Interpersonal connections

At programs that implement primary caregiving { Theilheimer, 2006} and in family child care
homes and family, friend, and neighbor care, the child and family can rely on one person outside
of their family to know them well. The primary caregiver conducts most care routines for the
child while she is in care and communicates regularly with the family. When that person is not
available, other adults step in, much 1n the way an cxtended family surrounds a young child with
love and care.

The primary carcgiver becomes expert at rcading the child’s cues. She understands the meaning
of the baby’s different crics and cxpressions. The child, in turn, comes to know the carcgiver. In
fact, the carcgiver’s ways of interacting with the baby help to cstablish the baby’s expectations of
pcoplc in gencral; they affect the baby’s sensory intcrnal working model — sensations or feclings
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that the baby associates with being loved. The baby remains attached. to family members, and the
sccondary attachment she forms with her carcgiver performs the dual function of supporting the
baby’s inttial attachment with the family whilc enhancing the baby’s cxpcrience of being carcd
for well. A baby held in a carcgiver’s arms locks cyes with her, and through this somctimes
silent, somctimes verbalized communication, intersubjectivity results (Rochat, 2001; Stern,
1985). That is, the baby and caregiver share emotions and are “on the same page.” As the baby
gets a bit older and turns her focus outward, she and her caregiver focus together on a bird or
squirrel, on another child playing across the room, on 4 toy, or on a parent just entering the room.
The caregiver supports joint attention as she watches for the child’s interests and follows her
gaze to share that interest with her. Joint attention lays the foundation for the many instances in
which children and adults want to and must share focus in the future.

To many people’s surprise, relationships with peers are important to children from an early age.
Babics arc fascinated by slightly older children who move quickly and competently, yet arc
small cnough to be closer to their cye level than are adults. Toddlers and cven non-walkers will
takc objccts from onc anothcr, since an object that another child manipulates 1s much more
intercsting than when it 15 stationary on a shelf, 1lowcever, children of this age quickly become
interested in somcething new, and when the child drops the toy, carcgivers can return it to its,
original “owner” without any fussing from cither child.

From very carly on, children arc remarkably compassionate. A very voung child may hand a
caregiver a crying child’s pacifier or bottle, knowing it will comfort him. Children who spend
time in care together become almost like siblings, and, in addition to moving primary caregivers
to the next age group with their children, programs plan for a group of children to move together.
Such programmatic decisions recognize the importance of adult and peer relationships for very
young children.

Even the youngest children sense the rapport between their families and the people who care for
them during the day. Children reach for the photos of their families, covered in plastic and
backed with Velcro to stick on the wall. Families and caregivers find various ways of remaining
in stcady. communication with one another and collaborate on behalf of the child. An crasable
board lists who will be picking up a child, and when she slept, had a diaper change, and ate.
Daily notcs for parents at pick-up time record special moments during the day. A password
protected class blog captures the day in photos and quick captions. Staff is accessible to familics
via phong, text, and cmail as well.

Engagement with the world

At this age, children are taking in the world through their senses and their movements. They
mouth whatever they can to learn more about whatever it 1s. They create problems to solve (“can
I squeeze in there?””) and work persistently to solve them. Toys form the basis of their daily

23

PR/Award & 54138150024
Page 260



curriculum, and thosc who work with infants and toddlers choosc toys that cnable children to
make somcthing happen. Tcacher-carcgivers avoid windup or clectronic toys that require adult
assistance to work. TV, computcrs, and video have no placc in a room for children younger than
two (Amcrican Academy of Pediatrics, n.d.), since children that young cannot make scnsc of the
visual representations. Instcad carcgivers provide rattles and balls and toys with lcvers and
buttons to push that give children the satisfaction of causing a reaction and enjoying its effect.
Most children in this age range take pleasure in pulling apart puzzles with knobs, and some of
them enjoy fitting the pieces back into the puzzle as well. A favorite material is a clear plastic
tube about 2 or 3” in diameter that is affixed diagonally to the wall and has a bucket of balls that
the child rolls through the tube. Once children are walking, they love carts and carriages that they
load up and push around the room.

Children snuggle soft toys, too, or simply carry them as they navigate around the room. They are
on the cusp of pretending with them and with toy food and other objects. Young toddlers may
not usc these objects as intended and instecad may hand one to an adult who thanks the child and
returns 1t. Children engage 1n lots of such reciprocal behaviors, which lay the foundation for
convcersations and turn taking,

Knowing that children of this age concentrate on moving and figuring out ncw ways to move,
tcachcers have simple climbing cquipment in the room itself — a carpeted ramp and a step to a low
platform, for example. Or they may have an infant-size climber. Carpeted boxes challenge
children to climb, too, and many children love climbing into them and sitting for a while to
observe the activity of the room. Tunnels to crawl through offer the added attraction of hiding
and being found. With gross motor equipment in the classroom, children have constant access to
climbing and otherwise stretching their physical abilities.

In addition to activity indoors, children from the very youngest on up thrive on outings beyond
the classroom. Leaving the room for the outside world provides new input from the natural and
soclal world. One teacher may go for a walk around the block with two children in a double
stroller. Or two or three children who are walking may go with a teacher down the hall. The
change of scencery refreshes everyonce and the machings, people, plants, and animals beyond the
classroom cnrich the curriculum,

Throughout the day, the adults acknowledge babics as they narrate what the babies do. “You're
climbing the stairs. Now you’re sitting down. And now you're up again!” They go beyond
acknowlcdging actions when they talk to a baby about what the child might think or fecl,
supporting the child’s growing scnsc of sclf (Mcins, 1997). These descriptions surround the
babics with meaningful talk dirccted to the children themselves. Soon enough the children arc
pointing and asking some form of “What’s that?” eager for the name of everything they notice.
Books and songs contribute to this rich verbal environment. Very young children do not benefit
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from a formal story time, but they thrive on the books a grown up rcads aloud to onc or two
children who cuddlc on her lap. Songs come about spontancously, and very young children
thrive when adults sing to them. Lively songs make children move to the music; quict oncs are
soothing. Music playing in the background can sct a calming or frenzicd tone for the room as a
wholg, and adults choosc 1t carcfully.

Curriculum in this room for the youngest children holds them in a safe and comfortable space

from which they can explore and learn about the world of people and objects. It reinforces their

family relationships as it expands to include the adults and children with whom babies spend
their days. It finds a safe balance of stimulation that is neither too much nor too little. The

curriculum teaches babies that they can trust themselves and others and that the world is a good

place to investigate.
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Two’s and Threes (2-3 year olds)
Entcr a room for twos and threes and you arc in a busy placc. The children move quickly and
often uncxpectedly, changing activity and moed more rapidly than many adults can anticipatc.
Twos and threes frequently have strong opinions but cannot articulate them clearly all the time.
The adults who work with them facc the challenge and. thrill of knowing their young charges
well and becoming adept at deciphering their signals. These early care and education
professionals plan daily experiences that are both exciting and comforting.

The daily curriculum

The twos and threes are fascinated by comings and goings, appearances and disappearances and
may protest strongly when their special person leaves after dropping them off in the morning.
Their morning protests do not mean they will offer enthusiastic greetings at the end of the day,
although they may. At this age, they become focused on whatever they are doing and may not
want to stop. Besides, while saying goodbye in the morning is out of their control, they can
decide for themscelves if they want to say hello or not when their loved one returns. Working on
issucs of scparation and rcturn, twos in particular cnjoy hiding and being found. They stuff toys
into cabincts and removce them, only to stuff them in again. In this way, scparation in its many
guiscs becomes an cssential part of the curriculum. .

Most of the children in this age range arc rcady to run, jump, and climb wherever and whenever
they can. Outdoor time on the playground or on outings is a must. During outings, walking or in
a large wagon that holds six children, twos and threes take in the world, naming it, processing
what they see, and asking “why?” Although they are famous for their short attention spans, they
can stand enrapt, watching a bug or a truck for longer than most adults would imagine. In the
playground or yard, these children stretch their capabilities, playing chasing games and figuring
out slides and stairs, ladders and swings.

Their small motor coordination, too, has developed such that they can grasp the tiny knobs on
some puzzles and can push large Lego® pieces together. Playdough to squeeze and pound, sand
to pour and dump, and finger-paint to squish are among their favorites, and their adults are
carcful to make surc these items are safc if children ingest them.

While twos 1n particular often declare “minc” about almost cverything, they arc not usually
proprictary about their work. They happily paint on one large sheet of paper, spread out like a
tablc cloth over a low table. They usc their entire bodics to paint or to draw or glue and usually.
makc no claim to what they have created. Their interest 1s in the process, in the joy of moving
and making somcthing happen, not in the product.

By the end of the second year, most children experience a language explosion and the room is
filled with talk from teachers and children. Children typically speak in single words and then
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two-word sentences, still using actions and gestures to communicate. Mariscla, for instance,
grabs an adult’s hand and says, “Walking!” to guidc the adult to the toys she wants to use next.
This newfound ability to communicate can turn what used to be a frustrated. 18-month-old into a
calmer child who can now usc words to get what she wants, Noncthceless, tantrums arc not
nccessarily a thing of the past, since a two-ycar-old’s (and cven a three-year-old’s) intensc
emotions can make a child’s language abilities temporarily inaccessible to her.

Interpersonal connections

The grownups with whom two- and three-year-olds spend their days are a source of stability and
comfort. These adults also create exciting environments for the children to explore and
experiences that engage them. Working with twos and threes means continually balancing what
children know well and what is new to them, the soothing and the stimulating.

Before the children arrive, the adults who work with them arrange the space and put out
matcrials, some of which the children know well and others that arc new and intriguing. For
cxamplc, Maria and her two co-workers sct up cornstarch and colored water for four children,
The water table 1s open with a small amount of warm water and funncls and cups. The block arca
is stocked with simplc shapes, animals and vehicles. Each adult positions hersclf ncar onc or two
arcas. As children arrive with a family member, Maria and her collcagues grect them and invite
the parents to stay for a fow minutes, 1f they can, to read to their child before saying goodbye.
This cascs children’s transition into the day but is not possible for thosc adults who must rush to
work.

Goodbye routines are vital for some children. Every day, Charles gives his mom a hug and goes
with Maria, who holds him at the window as they wave goodbye to Charles” mom together. After
she’s out of sight, they linger for a moment before Maria asks Charles if he’d like to fix her some
breakfast and off they go to the plastic food and wooden stove and refrigerator. Maria has been
Charles’ primary caregiver since he was tiny. He continues to rely on her first thing in the
morning and periodically throughout the day as he returns for refueling at the safe base she
provides. However, he spends most of the day playing on his own and with the other children.

Charles and many other children in this age range find whatever their peers do to be contagious.
Onc of them bangs on the table, and they all bang their spoons. One child uscs the potty, and a
troop of toddlers is ready to join her. In fact, toilet learning 1s not so hard. when cveryone is doing
it. Much of their play 1s parallel to onc another, but that docs not mean that the other children arc
not important. Four children play on a large indoor structure, climbing up and shiding down. Onc
child leaves to go to the play dough table, then another follows. Then the game 1s over and
cveryonc disperscs, although while they were playing they did not scem to be paying attention to
one another at all. .
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The wisc adult who works with. twos and threes knows that peers are vital companions,
cspecially when children have been together since they were babics. With this in mind, the
grownups design spaccs where children can interact i small groups — a sand table for four
children, room for no morc than four others at an art cxperienee, and room for two at a snack
tablc where children can help themselves. In small constellations, the children can pay more
attention to one another and no one gets lost.

Children of this age can have a short fuse, and solutions to problems may be hard for them to
see. For example, crowded together on the rug or in a family area, children may topple over on
one another or crowd each other. The child who does not like that may bite, pinch or kick self-
protectively but unacceptably. To avoid undue conflict, adults plan ttme so children are neither
rushed nor bored and design space that allows enough room for everyone. .

Two-ycar-olds can solve many problems for themscelves and do not always need an adult to
resolve situations for them. The vigilant adult watches to scc when the children need help and
stcps in to do just cnough to prevent children from getting hurt or hurting onc another.

Engagement with the world

The twos and threes arc gathered in the back of the building, watching a garbage truck. They sec
workers toss in bags. The truck then docs somcething almost miraculous. Part of 1t lowers and
when it lifts, the garbage bags are gonc, compacted and in the truck. The children remain
transfixed and continue watching until the workers finish the job and jump into the truck, waving
to the children. This is curriculum.

What 1s interesting about a garbage truck? First of all, it is a part of the grownup world that these
children experience regularly. Second, the truck is big and makes a lot of noise. Third, and
perhaps most important, the truck makes something disappear.

Back in the classroom several children play with toy garbage trucks in the block area. Others
read a book about a garbage truck with one of the grownups in the room. Two other children
pretend to be the truck, although only those who know the children and their expericnces well
would recognize the noiscs and motions as what they arc. This unlikely curriculum fascinates the
children. They will build a garbage truck from cardboard boxcs that they can sit 1in themselves
and will branch out to include other trucks in their study, along with other jobs people in their
community do using trucks.

The adults who work with these children know what to expect from their age group and, more
importantly, obscrve closcly and rccord what they sce to design curriculum that fits their
particular group. They stay in close touch with the families to know children better and for
feedback about what works and what does not. For example, one day when the group sang “The
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Wheels on the Truck™ (to the tunc of “The Wheels on the Bus™), Mariscla walked away from the
group and lingered near the climber. The next day, though, her father told Maria that Mariscla
kept singing something that sounded like “Round and round.” They realized. then that although
Mariscla scemed disengaged from the group, she was paying attention from the distance she
needed.

The twos and threes have a full day every day. Beginning with a separation from their families
and with support from their caregivers throughout the day, they busily engage in a wide variety.
of experiences, often with or near one another. They play hard, they usually enjoy their food, and
most of them sleep well. They are eager to engage in curriculum that interests them, and through
it their language increases as does their knowledge of the world around them.
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Preschoolers and Kindergarteners

The walls of the preschool and kindergarten rooms reveal the potential intensity and focus of the
children’s work and play. Their paintings show the growing represcntational quality of their
thinking. Ncatly printcd tags with words the child dictated te a tcacher accompany many
paintings, since the children talk about their work. When their teachers display a record of what
the children say, the signs accompanying their artwork and block buildings support the children’s
beginning understanding of the connection between written and spoken words. Charts document
trips, class visitors, and the children’s daily discussions. Dramatic play now takes a major role in
their lives and this area and the block area have a large share of the room along with areas for
tactile materials, art, drawing and writing, scientific investigations, manipulatives, cooking, and
woodworking plus a cozy reading area. Artwork and records of scientific observations hang in
those areas. The room is abuzz with children playing in different areas, talking to each other or
intently working on their own,

The daily curriculum

The day begins as familics drop off their children or as the children arrive by bus. Teachers greet
them and their family members, and the adults exchangce a few words about the day before and.
the upcoming day’s activitics. The teachers invite the children to the arcas that arc open at the
start of the day. As with younger children, the tcachers have sct up arcas of the room in advance,
and children can plunge into an art activity, clay or water. Children busily sct up projects for
themselves at the drawing and writing table and take out manipulative materials to use at another
table. Later in the day, many more areas will be open for them to use. Some children quickly say
goodbye to their family members; others are more reluctant. Some involve themselves
immediately in constructing a motel with recyeled boxes and glue. Others prefer to read a book
or just sit on an adult’s lap and watch the activity around them. One child pulls his mother to. the
attendance chart where he turns over his name. Only then will he give her a kiss and say
goodbye. He remains at the chart, checking the room to make sure that all of the children there
have turned over their names. [f they have not, he approaches them for permission to do that job
for them.

The children’s day follows a predictable schedule, which the tcachers post using photographs of
the room and written labels for cach part of the day. The writing and graphics support what the
children alrcady know and can anticipate and also inform them of any unusual occurrence, such
as a spccial guest. At morning meeting, they talk about what will happen during the rest of the
day and what they will do in relation to the current study. Now, most of the children are able to
sit together and pay attention to onc another as they take turns talking, although some children sit
on bumpy pads that help them to sit. The mecting is. short, because, although children have
greater capacity to sit and listen than previously, they still gain more from active experiences.
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As with younger children, outdoor time is vital for four- and five-ycar-olds. They swing from the
bars, climb and run and challenge themsclves to slide down the pole like a fircfighter. Some
children hang back and would sit on a bench with the adults if the adults sat still. Instead, to lcarn
as much as possiblc about the children in cvery sctting, to supcrvisc for safety, and to cncourage
physical cxercisc for cveryone, the adults arc up and about in children’s midst.

Often groups of three or four children go on small side trips with one adult to investigate
something relevant to their area of study, to go to the public library, or to purchase something for
the classroom. On one occasion, 4 small group visited the motel down the street to interview the
owner. The teacher checked in advance to make sure it was a slow time for the hotelier, and the
children generated their questions beforehand. Upon returning to the classroom from their trip,
the children drew what they had seen and built a motel out of blocks. Then, using their drawings,
block building, and the photos they and the adult took dunng their visit to the motel, they
presented their findings to the rest of the group. Since everyone wanted a chance to go, the
tcacher made a list and procecded to plan for additional small group visits to the motcl.

Lists, charts, photos, and drawings make scnse to children in this age range. The children
themsclves represent the world every day through their dramatic play indoors and in the yard.
They usc that play, which 1s now more claboratc than when they werc younger, to imagine all
sorts of things and to make scnsc of their experiences. They usc real objects, such as tclephones,
an old laptop, and notc pads for the motcl officc they are building, and improvisc when they lack
an object they need. .

Interpersonal connections

Now. peers are more important to. the children than ever before. Indoors and outdoors, they play.
with each other, much of the time without needing an adult’s intervention. One hears children
negotiating with, “I’ll be your best friend,” or “Then you can’t come to my party.” These offer
opportunities for adults to raise questions and have open discussions about friendship and how it
feels to be a best friend or to be excluded from a party. Four-year-olds may be sure about whom
they like and whom they do not, but they may not be clear about their reasons, and classroom
rclationships can shift depending on any number of factors. Some children know that they can
have an infinite number of friends. Others believe they can only have one at a time.

The adult’s job 1s to build community with these small people who carc about cach other and
about their own place in the group. Skillfully led discussions air issucs without preaching to
children and shutting down conversation. As children continuc to talk about what they think
about fricndship and how it works, they develop their ideas about what 1t mcans to be a member
of their socicty, the classroom.
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Engagement with the world

Preschoolers and kindergartners arc rcady to engage in long-term in-depth study of a multi-
faccted issue. Thinking about where they live and how parents carn their livings, this group of
tcachers chosc to investigate tourism with the children. They began by asking the children what
they would want visitors to their community to know about it, and the children drew pictures that
llustrated and added to their answers. Out in the community, they took many. photographs that
they categorized and considered with their drawings. They labeled the categories and, at a class
meeting, they discussed which categories were most important to include in brochures about the
community. and its highlights.

After a discussion of where visitors would stay, the children began visiting the motel. They set
up a motel office in their classroom, and played visitor and hotelier there and with the motel they.
built from blocks. The motel they built included a pool, a laundry, and a restaurant. In answer to,
a tcacher’s question about how people got to the motcl, they built a network of roads leading to 1t
from the highway. They began to think about where ¢lsc visitors would. cat and cxtended the
study to include restaurants. As part of this scgment, they visited several parents at their
restaurant jobs, and onc parcnt camc to a class mecting to talk about his job as a cook. The
children wrote thank you notes to their guests and to all the people they visited and interviewed.
They charted all the restaurants in town, categorizing them by type.

In one class mecting, the children talked about a favorite restaurant on the plaza and the class
voted to visit the restaurant for lunch and interview the chef to learn how he decides what to
cook for all the visitors to their town. On the day of the field trip the children noticed two,
adolescents asking for money. or food right outside the door of the restaurant. The children
wondered who these people were and why they were asking for help. Their discussions were
further enriched when, back at school, the teachers invited a mother who knew a lot about
homelessness to answer children’s questions. The children learned that some people, even
teenagers, do not have homes. After much discussion the class decided to have a bake sale and
donate the money to the local homeless shelter.

Throughout their study, the children read and wrote and lcarned a widc range of litcracy,
numcracy, and cnginecring skills. They sorted and counted and created patterns as they
developed their brochures. Their collaborative block building led them to measure, balance, and
design as they developed a representation of what they saw on thetr trips. Through the restaurant
and its cooking activitics, they used mathematical skills and made scientific hypotheses and
obscrvations. Finally they learned together about where they live and how life works there. They
were delighted to be part of their adults’ world. Through this study, they also Icarned that
although cverything is not perfect, they can do something to make their community better.
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In a thoughtfully organized classroom, young children can usc their newfound skills and interests
to work and play together and learn about their world. In so doing, they gain knowledge, apply
concepts, and develop skills that they will need throughout their educational experience. Most
importantly, they do so with rclish, beecausc their classroom is an interesting place, onc to which
they and their tcachers look forward to coming cach day.
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Making Connections

In this section we illustrate the connections between Developmental Interaction Approach {DIA)
principles, the New Mexico Early Learning Guidelines, and the ongoing assessment of learning.
We meet [2X0) hind read about his work with older toddlers in a classroom serving 10 children.

Again, the principles arc:

1. All cducational work is grounded in an intcgrated understanding of human
development and an acceptance that people lcarn in different ways and at different
ratcs.

2. Children’s familics arc an cssential part of their cducation and carc cxperience.

3. Daversity 1s a resource for adults and children. Learning is social and children Icarn in
mteraction with cach other and their environment.

4. Children engage intellectually and emotionally with materials, ideas, and people, as
individuals and as a community.

5. Both adults and children ask and pursue answers to challenging and worthwhile
questions.

6. Adults guide and facilitate learning and respect children as playful learners,
experimenters, innovators, explorers, artists, and communicators.

7. Children and adults advocate for fairness and justice.

8. Adults become lifelong learners and inspire children to become lifelong learners. .

Starting with Principlc lhas studied child development theories and undcerstands that the
toddlcrs with whom he works learn 1n different ways and at different rates. ©e) gaincd
knowledge of cach child and their family through home visits and other activitics he and his tcam
created to build relationships with familics. | He understands the role of the cducator is to mitiate
and maintain rclationships with familics. continuous]y_ implements Principle 2 thercby
incrcasing his knowledge and understanding of who the children arc in his carc. As he thinks
about his classroom community of lcarncrs)%@l studics the New Mcxico Early Learning
Guidcelines (ELGs) which serve to help him gencrate a tentative list of the knowledge and skills
the children in this age range will develop. He knows that planning involves individualizing for

all the children in his care, which is Principle 3.

Next [0)6) Imakes curriculum decisions while studying children and comparing his observations
with the EL(’s. In the following example, we see how Principles 4-7 are integrated. This entails
®)0) |creating the social and physical environment of his classroom, planning investigations that

emerge from the children and knowledge of the local community, and facilitating children’s
(b)(®)

development in all domains. We join and the children midmorning:
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The older toddlers arc just finishing their morning snack.[2X0) Jremains at the table with a
clipboard on his lap as he listens to [©)XO) | two "best friends.™ These young
chi]drr?g) ate sharing pita bread and hummus while chatting about the ncw class pet, a
rabbit. knows that by listening carcfully to the children's conversation, he will Icarn

about s and [?X)  |communication capabilitics. He documents the rich
{b)®)

conversation on his clipboard. Later, during nap|  returns to his notes, reflecting on

the observation. Using the ELG’s as his guide, he turns to the Communication section
and notes that both children demonstrated “the capability to speak clearly enough to be
understood by their friend.” Also. both were able to “express complex ideas” about
building a home for the bunny.lso_ observed that [ consistently “initiated
soclally expected communication” by waiting untill{b){S) was finished talking before she
responded._ did not. He would start talking without taking turns in the
conversation.

NG
©Xe) also

Turning to the ELG section on Beginning to Know about Qurselves and Others,
documents that[®)® both showed great” enthusiasm for the company of
others™. In the (OO WRITC CNIIATCH are napping,_spcnds the next 10 minutes writing
down his description of the obscrvation and his conclusions about[*®
dcveloping communication and social skills. These notes go mto their individual
documentation folders. Based on this documentation,[P®) [makes the following

decisions: 1) assist[?6) |with conversational turn taking, and 2) begin a whole group

curricular conversation with the idea of planning and building an outdoor home for the
new class pet.

|P® lcomes to work the next day with books about rabbits from the local library. He also

made arrangements for a neighborhood walk this week to visit the local lumberyard. The
classroom is set up with today’s morning activities:  water table, easel painting, blocks,

and table toys. Children and families arrive. Slowly the morning good-bye routine ends
{b)®)

and three children join their other teachey to prepare carrots and celery for snack as

others play with the newly. offered puzzles—[®X®|invites children to join him on the rug to
(b)(®)

rcad the book Busy Bunnies. Five join him, including best friends
while the remaining two children stay at the water table. The teddlers move with the text,
hopping and munching as bunnics do. Although only five arc on the rug witH®® most

of the children are listening from their activity arca and moving to the text.

. . GG . ) .
After rcading and rercading the story, intentionally draws the children’s attention to

the 1llustrations of the homes i which rabbits live, Onc child returns to the puzzles and

four stay with [PX®) Jas he poscs questions about building a home for the new class pet,
BI6) -

and these four toddlers go to the block area and begin building a

home with blocks and boards. During block construction and conversation with the small
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group, ©e) pays particular attention to[2)X®) | 1l intentionally and gently guides Micah
to listen to his fricnds and take turns talking as they discuss plans as a small group. .
When finished, Daddy Bunny. is put into his new home.. Throughout the day there is

much. dialoguc and wondcrings as the children observe Daddy Bunny cxploring his new
home in the block arca..

By the end of the day, however, the toddlers decide that Daddy Bunny might need an
even bigger home. He was not hopping around. Caring for the new class pet and thinking
about its perspective illustrates Principle 8. The next day the morning starts with teachers
nd_.@and_ two parent volunteers walking to visit the lumberyard. Using a
wagon, they return with wood and chicken wire to create a home for Bunny.

(b)(6)

used the Developmental Interaction Approach principles to guide his work with the whole

group and individuals within the group. The New Mcexico Early Learning Guidcelines outlined
the developmental expectations against which comparcd his obscrvations of children’s
accomplishments. The Guidelines offered a gencral idca of what to cxpect next and assisted
him in identifying ways to support the child’s lcarning and development. We see Principle 9.in
action as.cngagcs_ in ongoing study of the children in his care while simultancously creating
a curriculum for playful Icarning for the toddlers. .

Educators, such as[2®), who usc the ELGs in this way, conduct systcmatic, on-going
observational assessment that is criterion-based. They observe children in action, write factual,
specific and descriptive observational notes and collect artifacts and work samples as evidence to.
support conclusions they draw when evaluating the child’s progress. Based on these data, they.
formulate goals and objectives that are meaningful for the child and family.

Meals, transitions and outdoor explorations, along with indoor play times, are opportunities for
educators to integrate the ELGs. Children demonstrate their skills and capabilities in all that they.
do . not just in specified assessment tasks or content-related activities. They use language as
they play with friends outdoors, converse at snack time and transition from activity to activity.
They problem solve, focus attention and apply their skills as they build with blocks, put together
puzzles, look at familiar books and takc rolcs in dramatic play scenarios. They count and usc
concepts of quantity as they sct the snack table, take attendance or determine how many children
arc waiting to wash their hands. They recognize alphabet letters as they sce their names in print
on helper charts and name cards and often attempt to write letters as they participate in
mcaningful play such as going grocery shopping ot writing notcs to cach other. Throughout,
cducators and children engage 1n the Icarning process together.

A cycle of such observation, reflection, planning and implementation is the basis for all
curricular planning for infants, toddlers, preschoolers and kindergartners. Adults implement
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strategics and modify activitics to better mecet the needs of cach child based on documented
obscrvations of cach onc’s successes and challenges. Some children will need additional
supports to participate in daily curricular experiences. Together with families and specialists, the
cducator makes informed dccisions based on the authentic assessment process, to plan
instruction and mnterventions as warranted. When considering referral for special services, the
guidelines can help educators identify the need for further assessment with norm-referenced
screening tools or other assessment instruments.
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Conclusion

Educators advocate for quality curriculum for all young children. They understand that good
teaching takes time, resources and opportunities for ongoing reflection, dialogue and enjoyment
of this important work (Carter & Curtis, 2009). Early care and education professionals who
follow the Developmental Intcraction Approach arc awarc of what they belicve about children
and how they Icamn; they have clear ideas about knowledge and how people acquire it. These
professionals understand that all aspects of children’s development — their physical, social,
cmotional, linguistic, spiritual, and cognitive development — arc related to cach other and interact
with children’s experiences, temperaments, and biology. They sce that children’s Icarning occurs
in the context of the family and community and rcgard family members as partncers in the
children’s educational experience. They have subject matter knowledge and a thirst for morce
knowledge and understanding. Through rcading, obscrvation, and practice, cducators constantly
increase what they themselves know about the world. They are committed to personal and
professional growth. As responsible citizens who are deeply concerned about fairness and equity,
adults who work with children look upon care and education as the route to children’s active
participation in democratic processes (Nager & Shapiro, 2007).
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Commitment
Statement

New Mexico is committed to creatng

and sustaining an early learning system

that foruses on building high-guality,
comprehensive, community programs that
fortn 3 continuum of integrated services, This
comumnitment reflects the goal adopted by the
Mew Mexico Early Leaming Adviscry Council
that, "every child in New Mexice will hove an
equal opporhumity for swccess o schood, based on
equitoble gocess to an elgned and high gualiny
early lezrning system.”

Early chilihood pukiic policy reforms in New Mex:co are built cpon the belief that famelies and
COMUTLILTY st be the platform rom which il efferts are Jaunched. We believe that 3l work must
be informed by and driven by a deep respect for the diverse values and rultures of New Mexicos
famiies. Although New Mexaco has been at the forefront of the movement o ceate standards whthin
the early childhaod system. it has taken great care to ensure that these standaris Jo net impase

the standardizaticn of pracdee upon indvidua: chizldren, their fam:lies. or the commun:tes where
they Lve Rather :tisthe State's experence that these stangards prewiie o framework within wihich
programs are atle tc Jourish, imp.ementing unique 3nd appropriate programs that are based on the
surengths of each comenunity. This way, community-speafic programs are able to refect the history,
calture, language, zna wraditons tha: mus: be preserved] ard strengthenad te support eack and every
child's success.

New Mexdco 5 creating an sazly learning “system of systems” that transfommns disconnectes, siosg
programs that hustoncaly have labeled and segregated ~hildren becsuse of categoncil funding
sTeams This cecrdinated early learming system focuses on building high-guality, comprehensve,
COMUTILTY Brograms that are able to work topether when provides with 3 commen focus - ensuring

that each child has equitable access to appropriste services and suppons that adenowledpe their
urn:queness and enak.e themn to reach their full petential.

Thes acknowledpernent and respect for the uniqueness of each community, eacth family, and each
child has led 1o e esablhshmen: of Guiding Principles for the Full Participation of Young Childmen
in New Mexico’s Early Leomning Systzm. vocus: Exsentinl Elernents of Quality relect these

Guiding Principles.

Ages
Foun tor
Prenatal Birth to One One Two Three | 4]
Entry
Homee Visling
DEAPATLC IDEA Part B
Earty Intervention - NM FIT PROGRAM EC Spedal Education
child Care
Early Head Start Head start
M Pres.
. 7
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Guiding Principles for
the Full Participation of
Young Children in

New Mexico’s Early
Learming System

Ewvery child in New Mexico has diverse
strengths rooted 1n his or her family'’s
unigue cultyre, heritage. languipe, beliefs,
and circumstances. Early learmung programs
that suppart Lhe full partapation of every
child build en these strengths by promoting
a sense of belonging, supporting positive
soctal relationghips. and enabling families

and professicnals to gain advecacy sklls that

positively imparct the hfe of every chuld.

Every child has unigue pifts and abilities that are *o be celebrated and nurtured.

“he earty yeurs hold enasrmous prorose for every chals o reach hos o her foll potentias.

Every chald learms within the conext of reraicnships and through poayful interactdans within thewr
eRVLIOnment.

Every chald and kis cr her famuly Zeserve equitable aciess to ADEIOPNALE SEMVIces 10d SUpPpors
that scknewledge thewr uniqueness snd 2nsble them o react hete bl potenual
F [ILE AN AN P I ‘.‘:”‘.i T : T
Valuing and embraming 20 children and thair famebes,
[nvolving familles snd communites as parmets snd desision makers.
Creercomeng biases to build trust and establish collaberative parnerships that benefit chidren.
therr familles, ans the prefessionals wits werk with thern
Prowiiing cheice. flexibibity, and contnuity of services and supports for families within
COMITARLES,
Makinp & vanety of services and support aval.able so all thildren have zocess toans can
partiapate (o cpporiunities that are beth respectiul of and respensive to ther Jamey expenentes,
culture belels, ab:lites and croumsiasces.
Advannang adwerary elforts for inclusive practces that bwld upon unegue chucd, famely, ans
OOty strangt®s and afe accountakle te 51 chelirer and their families.
VR I
Premaote every New Mexco cimwren’s understanzing of the umporance o2 RIgh- juaity, imousye
early childhecd programs and practizes.

11

Support interact:ons and relatonsheps that foster self reflectzon.

UM.ize informaton about the prowth, development, and experiences of individuzl children and
farmelies for program and curnoulum development 02 umprcyement.

Conusucusly imptove servces 5N sEpporis By evalualing custent practizes and incorporatbng
effertve methods, models, and research in ous work with cheléren and fam:lies.

Prermaote the establishment of shipned sesvices and suppottis that b
of each cheld and atknowledpe the strengths of <rildren's ang famil:
cuilture.

2 on Both the unigue 5sse's
es” hentage, language, and

Ensure that services and supports are provizZes by people who reflect the diversity of the
COMImIAntY, ate well educated. and are wel compensatad |

Establish an izteprated multidiscplizary systiorm of professional develocpment. raining znd
technacal assistance that supports the Zesign, implementanern, and evaluston of practizes that are
respectiul of ard responsive to 2ach child and family.
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What is FOCUS On Young
Children’s Learning?

(b)(6)

Focus On Young Childeen's Learmning, New Mexico's Tiered Quality Eating and Improvement System
{TORIS, provides early chilshood program perscnnel wilth the critena, Lools, and resources they need
to ircprove the quality cf teeit programs. These quality improverzents focus on children's growth,
deve.opmment, and (earning - sc that each child has ar equitable oppertumty to be successiul when
entlering school. Thiz devumen: centang the FOCUs: Essential Elrments of Quality that provice s
framework {or programs as they strive tc make quality impravement effornts The Essentlal Elements
of Quality alsc serve as cnteria used to detertmane & program's STAR Leve! -the level of quabity that

i5 indicated on its child care ticense Successfuly compledng the criteria at FOCUS [ewels 3, 4, and

S correspond to the 3, 4. or 5 STARS on a program’s license Together, the New Mexico Early Leaming
Guideb Birth through Kindrrg and the FOCUS: Ezamtal Elements of Quality provice.

Commmon Eatly Leatrreg Standards, slandard:zed criteria far 3 commen Autheniic Chseniation
Documentatier Jurmicgiam Flanning Process. and

Common Early Legrring Progrom Siandards, a standardized process for Continuous Gaality
[mprovernen: and standardized crteris for 3 common Jualily faling asd ismprovement systess.

The FOCUS framewors 15 also clesely aligned wath the New Mexce Prefessional Development
System, 3 standardized early childhood workforce imowled pe and competency fameworz with a
comesponding progression of credentials and lcensure.

Jus: as the NM Early Learning Guidelines prowide a immewerk of ctens for cheldren’s growth,
deve.oproent, and leathing that eduzstors tely onl to plaz curficuiuen, the FOCUR: Essential
Eltements of Quality provnde 3 framework of crnteria that program personne. can use <o plan quality
improverments for ther programs.

Through FOCUE the state's Early Leamning Standdards, Early Learming Frogram Standards, azd Early
Childhocd Professiang! Developrrent Standards merge Aliopether they sra designed to ensure that
mary mare cheldren from birth through age Sve have secess o dramateally improved early earmung
programs sc that they enter school with: the shdlls, rnow edge and dispos:tions thay need tc be
successful Through the use of 3 program improvernen: and guality rating system, early garning
programs will indease their abzlity te focus on childrens learming, improve ther practre. and as 3
result of thst improvement iz prectice, impzove each child’s kindergarten rezdiness.

F_CUS

On Young Children’s Learning
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m w Tobe eligble for POCUS, programs mus: meet and mantain the follownng
for FOCUS Paxticipation Liwrs o

Thild coze programs must be licorsad by the State of ew Moxico and show mvidezoe of
substanoal complance with state lcensing requisnony.

2. Mead Start and other early care and educatan programs cperated oy the mlitary, tmbal programs,
ard othors must show sihstantis] compliancs with their repslatory agency

boroge

T FTOETAMm Must agtee 1o umplement the New Mewee s Authenls Observanen Documentaton
Zurmizuiam Development Process 35 2efined using the New Mexico Eerly Leaming Cuidelines:
Birth through Kindemgarten

I, FTopTam Mast agTee o imnplement the Guiding Principles for the Full Pertdpatian of Young Children,
Birth through Age Eigkt, in New Mexico's Early Leatning System

3 Fropram must angmes in S onpgoing Leitership and Contimuous Juabity mprovemant process

FR D B

T Site Darectar must mest ditector quaafeanens in the Snild Care Leenang Repulauens without
JAIENSITE WRIVETS. Varlances, of eXempicns

¢ Al edirators working dirertly with childmr smployed sfter the FOCUS Jetter of agreemeont has

DG been stgned must have s high sehoo diploms or eguvalent (ZED)

Dalameraring
L Erogram mast meet all FOCUS reportinp requirements and ensure that the requirel data s
current. This inciudes. But is not lirutes 1o, program data) clzssroom dats, educator data, end
child dars using the FOCUS Satabase system

Fotv Lansny frarcanle a0
Shrecton'Crwnar must orovile sipned saee swladgrnent siating thas they are know.espeat.e of 3.l

applicabie regulatons (o the federal Falr Labor Sondarcs Act FL5A see httpowrwrardel govrwndy
=3 ard have shared this infarmation with their ste#
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FOCUS: Essential Elnngl){gs of Quality

ESSENTIAL ELEMENT I:
Foundations of Quality

ESSENTIAL ELEMENT I
Quality Practices that
Support Children’s

Growth, Development,
and Learning
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FOCUS: Essential
Elements of Quality

ESSENTIAL ELEMENT I:
Foundations of Quality

Family Engagement
Inclusive Practices for Children with Develop tal Delays or Disabilities

Culture and Language Including the Support of Dual Language Learners (DLL}
Promoting Social Relatonships

DEFTMITION - Full partiripation refers +0 the range of practises that promote eNgzgament in FLEY,
.eaming, deve.opment, and 3 sens< of be.onmng far each child.

RATIOMALE - Qesearch indicates that humarn develcpment w5 the resull af ap interaction of nature
friclogleal factore) snd nuriure (pxperence faetars), with culture sffeching carepiang practizes
tShengeff & Phellips, 2300, Zvery chil MNew Mexdjco has Ziverse strenghis rocted tn his or her
famuys unigque cultare hentage, langisge, beldefs, and arcumstances. Early learneng progrems

hat support the full pastizigation of every choid Baild o these strengths by promoding o sense of
belanging, supporting pes.tve socal relationsheps, ansd enatling famedies and professionals to gain
advoescy skels that positively impact the dfe of every chils (State of New Mexito Children Yourk and
Tarrd.ies Cepartment, 20170 [n FOCWS, Fill partizipation is addressed in four areas: 1} how families
~gaged in the Zevelopment and learning of their chuldren (famely engagement); 9 how inclugive
oractoss are implamentad for with feveln anta. delzys and diszhilinies; 3 how the
cultures and languages of ng youny dual anguage leamers [DULs, are reflected
ang supportes ruiture ans anguage incuding Snual Languape Lesrners (DLLE) and 4 now focused
stiantion is paid to prometing sociz. relatonshing

DEFINITION - Attenticn to ezch chili's health and wellness including mental healtho estakblishes
3 jounzzton for healthy development ans provites o early Setecuen, support, and interventon.
With parenta. consen:, gual:ty programs use informaton from scresnings and assesstnents to

provide appropriate referrals while supporzng the full pardcpabon of each child ang their famly.

RATIONALE - At 3 wel] chiid wis.t medica, personrel theck for health related issues and enrure that
children's immunizatens are current. They a:sc check weth famulies about any concemns they might
have A develspmental screering provides famebes with cnkstmation about thewr chels's growth and
deve opmen: (Amernzan Academny of Pedist+ics, 2077, Centers for Cisease Cortrol and Peaventics,
znd Center on the Developing Thild ot Harvard University, J007) Myck of 3 ¢ckild's loamning is basad
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of visisn 5o, an screerang is vizal to detecting and providing informaten abest vision problams
that might n: rrpcticn Dentsl health caz 3lsc have o st mantimpact o 3 child's penersl
hea.th and wel. beinp Pocr eral heaith can lead to sevious infecdens and can ead 1o .imitetions in
communication and sada; wnteracons. Heanng .oss oan affac a chil2's abulity to Zevelop speech.
angusge, and sonal skils The sarlier 5 child whe is deal of hard of hearing begins receiving sernces
ke more Jkely Fe ot ste wil reack full poteneal

DEFINITION - On going =raining and professicnzl developmmen: ensure that those working with
young children have sdsguate cnowledpe 'c provids 3 deve opmantaly sporopiate program that
suppors exch leamer

BATIONALE - Fiurztion znd sraining witk spedalized, rhild focused rontent are dirsctly licked
o the gquzbty of educater practize. Site Directers and Eduraton Coordinaters in quslity programs
possess the tra furg 3  edUCIUCT TECASSATY 2 SUPELT the ump.ementaten of 3 quakty program
Rat s consistent with e program:s philesophy and missicn Edacitors p:rsa._ss L~e training
zng professicral developrmen? to reccgrize that learming occurs within the context of pcgt."w_‘
re.ationships They plan and provide developmerntaly apprnpnisie i
SUppor the guw‘_h deve‘op':en and .earning of each chiid, inclu
.anguages, and adiibes {Zenter for ne Study of Chud Sare Emplovmen
Social Policy, 2009, U.S. Depariment of Haalth anZ Human Servicas, 2010, S1ate of New Mexcc
Thildren Youth 3 mil _Jop..r‘mont 00 , & Bowes 2005 Bowman, Donoean, & Bums,
2001 Zurby, Ferhat, Edwards & Chavez, 2017,

DEFINITION - Bstios are stales as the number of children sllowed per one aduw't in aack classrocm
a2t 2.| times The numbaer of children per 233l inTezses 35 the 3ges af children inmeases Qroup =28
refers o the total number of children in any one cassroom or ceary defined sparce.

RATIOMALE —When edusstars have smaler numbers cf children and smaller groups, they can

supennse the dhuliren more srelully, provide mote individualized attentisn. support deldren’s
sodal and emmotzonal ne plan and implame=t actovitios that @ -ewl:\;?r_i_‘r_m ly zppropriate
forezdh thild, ensure thet herlth and sefoty mezsares 3re in p. EM EngIPS 0 Mofe OLE OGN
one cammuanic3dcn with the children in their care Cme of the mest :mportant quality indicators
'c' eafly chuzh regramms s the number of cnddren reiated @0 the number of educaters, Fewer
ildren pet sdwlt and smaller greup sizes result in posiove outzomes lor choidres (Galinsky, 2006,
:-[-v\ws 10457, La, Perlman, Fellman R Hamilion, 2006, NATYC, 005 Wisronsin Zound) on Children
and ?:mj]:'e-s. 200
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FOCUS: Essential
Elements of Quality

d FOUNDATIONS OF GUALITY M

Family Engagemant

Defnition: Family engagement & essential for enhancing children's krarming and family well bedng. +am iy engagement occurs when these Is an on.
going, reaprocal, strengths-based partnership batween famies and their chikdrens early chikdhoed eduction programs. (Hakgunsath et al, 2005

Rattonade: Posthve lmily: program connections have been linked to greater academic motvation, grde promention. and socioemaotional skills xress

all young children, mcl
2004

ing those from diverse ethnic and socloeconcmic backgrounds (Christenson, 2000, Mantzicopoulos, 2003, Mowayme et al,

The following conrtinuum of examples ' provided as a reference or gukde 1o be used 17 the Contimuous Qualtty improvement (COF) Process. Progma s are
encouraged to use other recommended seff-assassment tooks for this purpose as well

Beginning

Intermediate to Advanced

High Chmiity

The center 3nd classrooms eflect & wek oming
exvlron ment for familks. Greeting farmiles

25 they drop off and pick up thesr children
disgHay ing famiby ardd Chikd photographs
thrmoghout the classtoom & chibds and
famihes 2y lewed. and ensunng that postars
arvd shgne are chear amed in Lamilkes home

language.

Thetie 5 ea'ddedGe N the Lesann Pan and
Jaxessment nlormation that te program
o ourzges and valldates family knowledge
and partcipation |0 decison making reatet
o thenr chiids aducstion by obtain mg cruclal
bachground IRlormation ard seqting up
keamimg goals fof thedr chikd.

Lesson Plans reflect how staff and families
collaborate In saradishing goats for childean
both at home and at schiool The Family
Engagement materlats have been shared with
Famillles.

There Is evidence in the Lesson Plans and
certef kags that centet stafl encoursge lamily
migmdeers b share cubtural bentage and
Praciices. stones, activites. and language In the
dalty ¢ Basroom acthanes.

Program Podicks and Phiksophy reflect a
comprefenstye system fof promoting famiby
engapement o all levels of the program.
induding fatherhood & gepement.

1here Is ovidencs thal parents parocopats In
the proaram Sedl Asssssmenl s part of the
Continuous Jual iy | mpriement Process

"y
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FOUNDATIONS OF QUALITY

Inclustve Practices for Children with Developmental Delays or Disabilitias

Defmrton: ¢ arly chidhood mdusien embodies the values. policies. and practices that suppert the nght of every infant and young chikd and his or
her famity, regardhess of abidty. 1o participate In 3 broad range of activitles and contexts as f'ull members of amilies, communities, and sodaety

JDEC/NAEY, 2005,

Rationale: Chikiren with disabilies should expenence the same quality preschool dassroosm program presumably high quality: as typacally
developing children | Babey & al., 1998 become mambers of the classroom cammanity thiough participation In cliss activitkes {Schwartz, 19961, and

develop positive sodal retationships with class members and teachers iGuralnich. 1999, Storey, 1993)

The folkwing conbinuum of examples Is provided 3 3 reéerence or guide to be wied In the Continuows Quality Smprovement (CONF Procest. Programs ate
ancourzged 1o use other recommended seff-assessment tools for this purpose as well

Beginning

I diate 1o Adh d

High Cwality

Identtfication

Thara 15 3 wrttten plan indicating how the
program will ensure that childeen sred familes
of all abilines are welc omed and suppocted.

With parental written cansent, refer children
who scored as *refar” In the developmental
soreening 12 the [ocal Part L or Fart |5 program

Indusion

In parinershap with the childs famiky,
appropfiate accommodations and
modffications have bean mads to onsure full

paTiCIpaticn

Identrficatinn

Thereis a wrrten plan for supparting indreadual
chitkdren with disabilities The plan descrites
the process for ongaing communik 2tzn and
consutiation with tha Fart and Part B ervce
proreders.

Indusion

WATth parent al wiitten consent, use nformation
from the chabkd s Earky Childhood Outcomes
surmmary and IF 5P AL P for kasson planning

Il appropriate, with writtan parantal consamt
SUPPO ISP P servioas 10 12ke place In tha
cbassroom by the Part CParl B provides s
part of the ragutar schadubke and zrthanss
Classroorn staff must rerain in the classroom
and continue the plannad acvtties

Menttfication

Thara 15 written eidenc e that the program
Pt lprates in Childd Find Actheities ateh kil
Pan < and Part 8 Programs

Inclusion
‘Anh wittten parental consemt x1heaty
participate Inthi- chilids IF SEOEP process

in collabaration andd consultation with the Fart
L Part B servics prowider (|SEHE strategla
are Intagratad Ints the classroom Thempists
and educators embed the goaks nto the daly
scheduke and ing orperate typial peers in the
otz

Transfion

‘Anh parental written consent. s ety
participate in the child's 1E PRSP procass,
Earhy < hikthood Qutcomes process. and the
Transhion Conference.
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FOCUS: Essential
Elements of Quality

4 AGUNDATIONS OF QUALITY 3

Culturs and Languags incuding the Suppoert of Dual Language Learners

Defmrton: Cutture refers to the thoughts, communkations, athans, customs, beltefs, values. and mstutions of 3 radal, ethnic, relgious, or social group
iNational Center for Cultural Competence. nad,. Dual language leamers {DLLst are chikdren kearning twe 1o more! languacges at the same tme. as well
x those bearning a second language while continuing to develop Lhedr first (o home:! language Head Start Early Childhoad Leaming and Enowledge
Center.

Rattonale: Every child In Hew Mexico has diverse strengths rooded In his or her Famiby's unique culture, herttage. andguage, bellels, and droumstances

ssiate of New wexco, Chikdren Youth and Families Department. 20100 In particular, children whose home [anguage s other than Engish have many
simiarttes to any other children. Yet. thew development may also be different In many ways. Informabion about how to support DLLs b essentlal for
teachers 1o know 50 that thay can provide the best leaming opportuniies ta ensure thair future suceess In school and In ke, Through ther home
language and culture, familes shane 3 sense of ientity and bedonging :McCabe ot al 20133

The folkwing conbinuum of examples |5 provided 3 3 reéerence of guide to e wsed In the G Qualfty impr {CIN} Process. Programs are
encouraged to use other recommended seff-assessment tools for this purpese as well

Beginning Intermediste to Advanced High Quality
Cultyre and Language Culture and Language Culture and Larwquage

The program ensuyres matenats and visuals m
the dasstootm reflect the culwre and Lnguasge
of the < hildren and familkes snrcdledd 10 the
proaram.

C lassroom staff ksam from families about their
family strucmure. theair prefermed child reanng
praciices. and nformaton lamilles wish to
share abowt thedr soclosc onomik, Ingulstic,
tactal redlghous, and <uftoral backgroands.

Supporting Dual Language Leamers
Progeam staff gather information from famil ks
ftegarding the languagets: that are spoken
a1 home, doaymentad In the endimem
Infertriation located h the Childs fke. Print
ich latkeding 15 wsible and represants all home
larguiges.

A

The Informatkan 15 used to plan acthaties that
supporteach childs and famiby's participation
In: lassroam and center acttvities Including
P s,

Supporting Dual Language L
There s mtentionality in the lesson plan to
foster the redalionship of children who speak
languages othar than Engiish with ¢ nalsh

spreakdna children.

Impiement 3 program policy desnbing
Peaw the prooram promates o kdrens home

language whike supporting English language
development, and inchades prartices to

wommunmcite with Tamies in thedr prefeqred
language.

Classroom and proqram staff offar 3 vanety of
meaningful, culturally senstive oppoflunites
for familles o parthoipate In classroom and
CEILES BT Thes,

The: program makes svery cffort to hire staff
reflect e of cultures and languages of familes
enrolied In the program.

Supporting Dual Language Leamers
Tesching stafl understand the stages of
sacondd langquage acgukmion and sy pport
children by planning actvitkes, materiak, and
enpea lerces that suppon 23ch stage

Familes wha speak languanes other than
English are ineoboet In desedoping policles and
provadures mlated to DULs and partipats In

the ZO1 prin s,

_/
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FOUNDATIONS OF QUALITY

Promoting Social Relationships

Defmrton: Soctal skills that have been Wentifed a5 assential for school success Include gerting along with others, following drections. idantifyng
and requlating one’s emotions and behavior, thinking of appropriate sclutions to conflit, persisting on 1asks, engagig Insocal conversation and
conperative play, comectly Interpreding others’ behavions and emations, and feeling qood about onesetf and others (Fox & Smith, 2007,

Rationale: Research has established a compelling ik between soclal-emational development and schood success 1Raver, 2002, Smith, 2006).

The: following canlinuum of examples s pronided a8 3 reference of guide To be used In the € Qualty impr (CIN} Process. Progqrams afe
encouraged 1o use other recommended seff-assassmant tools for this purpese as well

Beginning Intermediate to Advanced High Qumiity
Buikding Popsitive Retathons Addressing Concerning Behaviors

« Lassroom and program staff pomate 3
positiee environment by greeting chikdren
anid famillles on arual ysmg propeyr names,
andd verbally Intaractng with esch child.
Interas 1ions are suppotwe and adults angege
chikdren 3t cpe kyel

Implemanting Preventive Practices
Respur es have been provided far families o
chikdren wha scorad *Refer”In the A5 SE

Thea ksaming snvirenmeant Is arrangsd to
eliminate wids spaces. allow children to
interzc1In different areas and reflact chiktrens
Intarests. The classroam schedu ke nchides a
balaree of large and small group scirerties,
minimizes the numbes of ranstions betwasn
stfttes and Is posted vislbly, Trarsitons are
addressed so thal there ks minimal warting
with nthing to do, and so chikdren are
ntfred inc o ly sredin g group about the
upoming trans/ton.

\Churmm rules dre brbed, <bear and posted.

Impbementing Targeted SoaakEmotional
Supports

There Is avidence af a follzw up on ASD
SE refpral conductad by the program with
parental Lonsent

The classrocm staff demanstrare Interactions
wtth chikdren 1o 3; devalop their self asteem -
active listaning with children na judgmental
SEMBNts, respansys to rhiidrems ideas,
racognking Chiidrens efforts: b encourage
autznamy by providing children wtth
OPROITUNITIES 10 Make ¢ hatces aliowing
children time (2 respond of compleds trshs
Incapendently Teatmg oppotunitiss for
detision makang. protiem sohing, ardd
worklng together and teahing ¢ hikdren
strategs for self-requlsting andior self-
tnaritio g befaviors; atd O promaoting
chiidrens indtadualred smobonal reguilathon
by helping them reeogntre smatonal coes,
Identily sppropriate thowes, and sobve
ProfHems.

if applicable, and with wriften parantal
corsent, the classroom stadf acthely particlpale
in the chikd s saelal emoticnal suppoet plans
sirateghs,

In rodlaboration and consuitattan wtth the
mantal health agency Indtedualis: supporting
the child and famd by, strategies ara Inlegralad
into the classroom: Wental haalth ageney:
Individuals! and ecicators embed the goals
inta the datky schadube and a3 appropriate
INCOAporate ByTHeal peers N the actheities
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FOCUS: Essential

Elements of Quality
( POUNDATIONS OF QUALITY A
2+ 5TAR (Year 1) 2+ 5TAR (Year 2) or 45TAR S5STAR
Criteria 3 5TAR Criterla Criteria Criterin
Health Promotion Practices
2+.1 within rwn months of Wit T4+ Yeur 1 requirements plis Mt 2+ Year 1and 3STAR Meat 2+ Year 1, 3 STAR and 4 STAR
anrodIment, ensure that all enfolled FocUiIreTEnts plus: regquirameants plus
chibdren haee had 3 welbChikd check
FCCOrdIng to the Amencan Acxdemy
of Petialris schedule
2+ 1a Appropriale rasources have
betn provedad 1 the wed| <hikd
thadk has not been completed
3.2 ‘shin four maonths af
enrgdlmant and, acconding 1o the
approves] toots s hedula theroaftor,
ersure that all epralled children haye
fad an age-spectic devalopmental
SCreening & g. the A0t and stages
3rd Ldn [ASQ-3] and Soctal
fmotcnal [As) 5
3 .22 Resufts of the devsopmantal
scraening have been shared with
Lhe farmihy.
4.3 within st months of enrodlment
and annually theseafter ensure that
all =nrcibed children have dental,
whion, and hearng screenings
4.3 sppropriate rasources have
been prowded if the Jental vision
anit hearing sToenings have not
\_ been completed. J
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i FOUNDATIONS OF GUALITY h
2+ S5TAR (Year 1) 2+ STAR {Year 2} or 4 5TAR ESTAR
Criterla 3 STAR Criteria Criteria Criterin
Professonal Devel
2+.1 site Drector or 23 person WAoet T+ Wit 1 requirsments pdus: Meot 3+ Year 1 and 3 STAR Kteet T4 Year 1.3 STAR and 4 STAR
deskgriated s the stes Edudsthon 3.1 Ste Girector, of staff persan requit=ments phus: recpirements pius:
rcoordmat?r. "I:l#\t b; p(estmedm desgnated as the sites Fducanion 4.1 site Idracton or stafl person 5.1 site Dwrector, o staff parson
u?:t(:“ple 2 aha f i o C"Lq' i Coardinatoe, must have succassiully dessgnatesd & 1he stes Edocation designatad s the sites Fducation
ning or iaws: 3 resdy obtained, cormpleted: Coordinator must have swccessfully Coordinator must have successfully
the Mew Wexioo Chikd Dessbopment Complated: Completed
Certrficate o highet 2arfy childhaood « Child Growth, Development & pheted: :
degree with comesponding certf e Learning (2 crednts) « Assessment of Chikdren ond « Family ond Commanity
o [ieense: txplora higher sducation Evaluartion of Programs {1 aedits) Colbaboration (3 oredits)
enfrance, registanion and Annoliment Heaith, Safety & Nutrition (2 credits]
requirements. including when the - 1
ACTUIPLACER 483 bs [equiresd, In or Guiding Toung Chidren (3 credits]
ordey o complete coursess for 1he Moy
Mewk o Child Developimeant Cestficate.
2+.2 Proqram leadersthip must
pstabltsh and updats apnually, 2
Professional Develapment Plan for
themselves g wedl s Jo8 2ach sducator
2+.3 Sits Darcton, ar s2a person Wact 1+ Yeawr 1 requirements pluy: Mot 2+ Year 1 and 3 STAR Moot 24 Year 1. 3 STAR and 4 STAR
desigriated as the sttes Educ ation 3.3 stta Diractac o staff parscn reguirsments phs: recpuirements plus:
CoorINAtor, must hawe sucessiully designated as the sites Echacatlon 4.3 site Directon or stafl peron 5.3 ite Director, of staff person
rompléted Coofdinator. must have successtully designated 3 the sites Education designated 25 the stas Education
» ONECIINE 0 e Teuc.“lfrg. Cormpleted. Conminator, must have sucoessfully voordinator, must have successfully
3n B-hour sertes based training ia¢ | . miroduction to #fentional Teachng, | tompleted: completed
ncludes an B-hour sertes-based 9 - itermediate Intentional Teaching. - Mdvanced intenbional Teaching.
Ofenichion [ Mew Mok os fary that Includss: a 10-hour sertes-based traming 1&-hour series-based traming that
LOaminG Sudalines 1 hours: - moduchon to New Mexios that inchudes: hcludes:d
- Onentation [e Cbsenaron of Eorly Leorming Guidelmes - intermediote New Mexxos Eary - Advancad New Mexicos forfy
PO £ e 12 bours: |4 hours) Learming Guidelines (4 hours) Leaming Gerdealmes (4 hours)
- AR GO [0 DL antaion of - intraduction to New Mexio’s - Mitermediote New Mexkos - Advanced New Mexko’s Alrthentic
rou NG Chitren 12 hours: mrxobser;:rdm Anﬁenmr%m éutbsmmu Doallnngmunuﬂ and
I . - Documentaton = Ly L Process
TIETITITIS | g rces 4 b Planaingmoces ohou | (ahous)
+ Aovreriur NIt etac s 14 houts: ' {2’;‘;’:‘1‘, ’] articipation of Each Child | - :MG hm"‘?dl hild Core Programs for A | - m'h"m” Leadership Academy 3
’ ::r! ﬁiﬂn;l&lf‘;wﬁmlp Acadeiry i + Haw sexico Leadership Academy ? « New Mexko Leadersivip Academy 2
’ Part-2 (8 howrs) {10 howrs| .
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FOCUS: Essential

Elements of Quality
4 FOUNDATIONS OF QUALITY
2+ STAR (Yoar 1) 2+STAR {Year 2} or 4STAR SSTAR
Criterla 3 STAR Criteria Criteria CHiterin

2+.1 Complata gl tha staps 1oward
ohtaining, or have already oblained,
the Naw Wi L hikd Devsdopment
Certificate for the ageds, sskgnesd
Eaplore Rlghier edulstion entrance,
reqistration. ard enroliment
requirements. Including when the
BCLLIPLAC FR 20 s el red), In
order to complete courses for the Mes
Menci Child Deved cppmeent Certfate.

Wt 3+ Yeaa 1 requirements

taeet 14 Year 1 and 3 STAR
FAquIr=ments pies:

At least-one edu oilor per Cassioomm
1 prederably the lead eduater myst
have successfully com pheted.

= Child Growth, Development &
Learning (3 credits)

Meat 2+ Year Y. 3 STAR and 4 STAR
requirerments plas:

A1 ka5 one 20U CINF Pt Jassroom
ipraferabhy the kead aducator: must
have successiuily completed

 dssasciment of Chifdren ond
Evaluation of Programs (3 dedits)

2+.2 taabdish, and update annually, 2
Professional Davelapment Plan

Tradning

2+.3 At least one educaton per
classmom preferably the lead
educator must hawe s cessfully
completed

« CIAERGIAE Fo Intentiona Tagehi
an & hour seies based training that

\ far vpuag ChAdren 2 hours;

et 2+ Ve 1 requiremesnts ples:

3.3 Az least one a0LCaTof pe clasy zom
‘prefeably 1he ead aoacaton, Tust
~ave sLocessiully comoaated.

« Introduction to imeentonal

Moot 1+ Year 1 and A STAR
faquitnents phs:

4.3 atlaast one educator per
classroom ‘preferably the kead
aducaton must have successully
compheed-

Moot T+ Year 1. 3 STAR and & STAR
recpuirerTeerits plus:

5.3 At beast one eucator per
Classrocm - prefarably the lead

e ator; must have sucessully
Competet

Teaching. an 8-hour senes-based

Includes tradning that nchedes: - Intermediate intentional Teaching. - Advanced intenttionai Teaching, a
Grventation [o Mew Madoos Fdry _ a 10-hour senfes-based traming 1¢-hour sertes-based traming that
Lo AN Guvdeines 1 hors: MI um; 'ral “Imu ;:uul n]ﬂ"ﬂ that Inchudes: includes:

- Onentghion b Cbsesatian of voung - Introduction 1o New Mexios - intermediote New Mexk oy Early - Advanced New Mexka’s Eorfy
{hildran 2 hours) Aurthentic Observation Leaming Gusdefines (4 howrs) Lerning Guidelines {4 hours)
Ctrenighion fo Coctrmentuiion of Do unentathon and Curnicuhem - intemmediote New Mexicos - Advanced New Mexico’s Aathentic
Foxu g Chisidean 12 hours: Planining Process (4 hoars] Authenti Observation Observation Documentation and

- Onentghion 13 Cumaukr Parming Plumﬂngm‘w';mcmml “?:mc“' s""”"" :C:wmﬂ!‘l-llll Plamning Process
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Tradning ¢

2+.4 all educators working dirsct
with chikdren must bave sud essfu
completad

» POWETTL, T RIS 14 iours

3.4 All aducators working diractly

with chiktren must have successtully

romplketed:

« The Full Participation of Each Child
16 hours)

« Oriemiaion fo intentional Teac
an B-hour sertes-based tramning
that includes:
- Ortentation ta Mew Mexko’s Early
Learming Guidedimes (2 hours}
- Orierrtgtion tu Chservation of
Yourrng Chifdeen (2 hours)

of

- O 0 Do
Young Chitdren {2 hours}

= Qriesrtotion to Curricubum
Planning for Young Chikiren

12 hours)

4.4 all aducators working dirscthy

with children must have successfully

complsted

« Quality Child Care Programs for Al
16 howrs)

5.4 &l c<tuc stors warking diracty

with children must have successfully

comgHedad:

- ntermediate intentional Troching
2 10-hour seres-based tramimg
that mdudes:

- flate Hew Mexico's Early

that Inchudes:

- Infroduction to New Mexkos Early
Learning Guideiines (4 hours)

- introduction to New
Mexxos Authentic Observabon
Docsmentation and Qi afum
Pianning Process {4 hours)

Learning Guidelines |4 hours]

- InTErMediTte MW MERKO'S
Authentic Observotion
Documemation and Curmcuiam
Plning Process (6 howrs)
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FOCUS: Essential
Elements of Quality

- FOUNDATIONS OF QGUALITY A
2+ STAR (Year 1) 2+ STAR (Year 2) or 4 STAR SSTAR
Criterla I STAR Criteria Criveria Criteria
Staft: Chitd Ratios & Group Size

2+.1 Maintain atos
In the NM R are
LAEnsing Seglaations

et 2+ Year 1 requiremenis plus:
3.1 Maintain rabos.

3.1 Child Cara Centers inwhich ¢ hikdren
are groUped by sge:

Mot 2+ Year 1 and 3 STAR raquirements
s

&1 impement @nos
.18 Chikt Care Canters inwhich
children are grauped by age:

Meat 2+ Year 1.3 STAR. and 4 STAR
requiternet ts plus:

5.1 implement @tas
S.1a Child Care Centers In which Children are
grouped by age

& wieaks through 24 months It

2 fears 113 & wesdis through 24 manths . & wessis through 12 maonths . . L3

3 years. L1z Jyars . 12 months through 24 months.. 1A

A ¥RArs. [P 1y FWRAME Lo R

b pears ST _ PR L e w18
1years 13
ER -t - S ——— I ]

3.2 implement Maximam Group Size . basad A2 Madmum Growp Stre 5.2 Maxmum Growp Size

1 A0 FOOM _aPActy, phySical barriess|

3.2.8 L hikd ¢ are ¢ enrers Inowhich chikdren
are grouped by aoe.

& wiowks through 74 months
DA e
3 yean
4years. . - -
5. pears . ]
3.2% Chikd Cars Zenlers In which aoe grups
are Lombaned.

A28 and MakmLT GoLE SEe 15 delerT el
oy *he age of tha majrty of Dilldre~ Ir the
Group af amycne tme For @Lamnie, the

Tuk T 52€ OF 3 Group cf 25 anc 3y when
s of the chitdren are 2 woakd 2e 20 witn
T eduwatogs.

rbased on ageToom capacly physial
barmhers:

4.2 Chikd Care Contors inwhich
childran are grouped by age:
£, weeks through 74 maonths .
Fvoars .
Jyars L.
4yoars ..
SeopRNE. L .
4,25 Chikd Cars Centers In which age
groups ara combined

Aatios and Maalmum Group Slee

for children oder than 24 months s
determines] by the age of the majority of
childran in the grou p 3t any one Hme for
esample, the maximam stze of 3 aroup of
25 and 3s whan most of the chakdren a2
would be 14 with tao educatons

If chikdren ¢ weeks through 74 months
7o Qros padd tagether ratkios and group
size for the youngest chikd applies

haved o ageToom capacity. physical barrkers:
5.2m . hikd ¢ ara ¢ enters In which children are
grouped by age
& weehs through 12 monthe . . .
17 months through 24 menths.
Iywars -
Iyean ..
Faweare oo
ELR - .12
5.2b Chikd Care Cantars In whach 3¢ roups
are rambined:
Ratios and Masimun Sroug Swee for chikdren
older than 24 months 15 determined by 1he
322 of the majorthy of thikdren in the graup at
any one Dme. For example, the maamum
sire of group of 2s and 3s when maost of the
chikdren ars 2 would be |2 with two sduw stors

3
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Staff: Child Rattos & Group Ste continued

3.3 1he same stafl member wha cares for the
chikdren under agen tao paars will superoie
thase children when they play with Chikdren
THET WG YEars

3.4 Chikd Care Centers will schedube staff 1o
mirimize the nurmber of primary educators a
<hild has durirng the day and the week, & child
#ll| have no mose than thrss primary. consecu
1re edurcalons In any day Including educatods in
e 2arky moming and Late afternoon.
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FOCUS: Essential
Elements of Quality

ESSENTIAL ELEMENT I

Quality Practices that Support Children’s Growth,
Development, and Learning

DEFINITION - New Mex:cc has ceated o comprehensve vystem for sulizing the New Mexion Exdy
Learming Guikielines: Brrth thvough Kindewgorten s the fremewrcsk ard mmitania for oo zutherntic
aysessment process ansd oerienium planning.

RATIOMALE - Research and best practice .n eany chldhood care and educaton amphasire the
importanre of carefully observicp zngd assessing chilires within the contaxt of their dally
sCavities - and 2sing those observadcons for curmtulum planning and the ongoing mernitoring of
cach thilds growth, development, znl lparning These crileris tased chserations zre thet
*c plan sevelopmentaly aperepriate fommizulum that adknewledges each chill's culture Py
and ability 1C3a, & Snsham-Brown, 20711 NATYC, 2005, Naw Mexco Prek, 2002 Zaslow et al, 20
Rley Ay 2 zl, A0 RAND Corparaticn, J070)

DEFINITION - Conta Quelity Imp {CQ0} is a proven stretery tonorease and Fustain
efforts to :mprove @ program's quality. OQd s considered <o be an appreprate approzch for 2 Tiered
Guzlivy Eating snd 'mprovement System [TH=05) becsyse it provides 3 ¢lear famework Zor programs
what are moving from one leved of guality <0 the next OQI uses data to inform and guide @ progrem's
efforts to imprave their guacity, thersby influendng pes.tve outcomes for children. CQF s & four-step
cvele

PLAN - cstablisheng a plan of action by tientify:ng, descrbing, asd analyz:ng stengt™s
and needs;

DO - implementing the plan of seoen and making prograrmmaic cnages,

STUDY —reflecting on the actizns taxen ang learning {rom what has been Zore. and

ACT - :mplementng suscess{ic changes nto dacy practics and determirunp what nesds to
be dore next.

CY relies on an orgenizationgl culture that is proaciive, supporss contizyogs leaming and is
Srmly groundad in the overall mission, vision, nd volies of & program. ferhaps meost impartanty, it
s deperdent upern the actovs inclusion and pardcpaton of everyone (nvalved with the progtam
dirgrtor. sducitors. boars members, farmiliss, ansd POCWS 5 uality periners
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(0)(6)

RATIONALE - The Conti Quality L

hecayse it fooyses on 1) legrnis

fCQD) process is 3n essental element of FOCUS
i= werking wel to prome:

gwhz

snd learning 7 systematically identifying progremmatic chalienges; and 3) tarpetin

sirstegies to maintan 502 build upon suzcesses. In POCUS, program _easersh

“es the

E
= fop the progrem 35 3 whole that Is focised on ten Essential

PLAN - DO - STUDY - ACT CQf y-
Elements of Progeem Cruality:
P R i e T e T B S
2 ! -
3, R e e - o e R . -
4, - ' — - | oo b e
5. : - '
6. T T i YT o
7. L T T R R P
Site Divectom/Eduation Coordinators
Eduratom
B - i '
9. [B
10, F Lo s o e e il

The FOCUS QI process is more LRan o plan on paper, it s o cultute of change created, ermbraced,

an< guided by 3 collective wision 2nd acllingness to wark on moaving formeard anth actions th

benefis children, thet fartilies, and the program as 5 Whele Detmeng, 2000, Stler 2014, Wigrns &
Mzthias, 2213

The FOCUS O orocess will ke verified sark year Verification incudes O process imp.
and documentat:on of progress, wtilzing recommended tools as a source of evidence. Updates and
FTopress must &

= Zorumented guarterly by the last davs of Marck luns September ond Decemher
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FOCUS: Essential

Elements of Quality

4 QUALITY PRACTICES THAT SUPPORT CHILDREN'S GROWTH, DEVELOPMENT, AND LEARNING A
2+ STAR (Year 1) 2+ STAR {Year 2} or 4 5TAR 5STAR
Criterla 3 STAR Criteria Criteria Criterin
infants and Todders
Meat 1he nliowing regquiremants; Shaat 24 Wear | requirements phe: mect T+ Pear 1 and 3 STAR MeSt 24+ Year 1. 3 STAR and 4 STAR

Faquirments phus:

Fequiremeenits plus:

24,1 Lring thee taw Mo Eark

{ SQMig SuATRInes. Birth throwg
Kindergarten. adusstors must complets
3 locused observations for each child
Lpsing the At Botdio C ollection s orms
under tha domains Baginning Lo Know
Abwdat Oursetoes and Sthers. Beginning
to Commun katle, and Beginming to
Mave 3nd Do for each child within

4, dm{; of epmaliment and every four
manthes thereafler

4.1 Using the hew Maxto Larly

¢ AaFmig Gurde s, it hiinsougn
avgenparten eductars must complete
4 fecused observations for each chid
g the WM Bofaue ¢ alertion farms
under the domains Bagmning to Know
About Cursedves ard Ohess. Beinning
LD ZOMMUNIC 3t e, B2gINNiNg Lo Wovre
and [z, aret Begwmning to Buld
Concepts or each child withan 4% day
of enroliment and eveny fout months
rhareafter

.1 1sing the Sew Meuca fany
{EGTPAR CANTSIREs SIrth IEough
Alndergoran, adue alors Ta st com plota
5 focused observauons for each child
using thi- WeF Portfodia © olktion fams
under tha demalrs Baginn ing to know
About Clrsefaes and OLbers, B2ainning
0 CommunKate, Beginning 10 Move
3nd Do, Beginning to Bulld Concepls.
and Approaches to Learning for cach
chilld within 45 dwys of enrodlment and
ey faur months themeafter

2+.2 ¢ hild ghsaryations must use
objec e language

3.2 hikd pbrsereations myst yse
chiactive language and match the
domams amd components.

4.2 ¢ hild ohservations must use
objective language. match the
domains and compenents, 3nd mdude
contaxtual detall.

3.3 Ukse informat ion from muitpie
sOUM es, sUih a8 Jssessments armgoimg
child otrservations and famiky input, ta
complete the N Weekly Lesson Plan
:c-rm or approed alarmale lesson pian
omm.
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Infants and Toddiers continued

2+.4 vake 23h weak's lesson plan
avalabie tor Familles by posting I the
ClasHDOm avery Fy -or first day of
tha Drogram sk,

24,5 Hold a farmily: sducarcr
corderence at the end of the school
year to share nformation gathared on
the completed N8 Aortfolla Collechon
Fovrs.

3.5 robd a family aducatar confarsnce
three iWmes per year Lo share
information gathered on the complated
N Borfoiio U obertlon foems

2+.6 tommally redlect on classroom
practices weokly by complating the
refled ton sec tion of the N Weekly
Lesson Plan Form or approved diernate
lessan plan form.

4.6 torma lly reflect on classraom
practices wackly by completing the
reflection section of The MM Weshly
Lesson Plan Form of approved
ahternate lesson plan form. Incorpovate
reflections into lesson plans o
document planned changes in
practices and/or the physical

eviron ment.

2+.F tducators must have st [east
T Frours of weskly planning trme 1
rewirw chilld assessment information
and fof eurncubum planning.

5.4 ror children with 3n IFSP- vith
WIEEN Consent, activedy partipate mn
the childs IFSP process, Eatly Childhood
THILCOMmes process. and the Transition

Conlenance

vy
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FOCUS: Essential
Elements of Quality

4 GUALITY PRACTICES THAT SUPPORT CHILDREN'S GROWTH, DEVELOPMENT, AND LEARNING A
2+ STAR (Year 1) 2+ STAR {Year 2} or 45TAR ESTAR
Criterla 3 STAR Criteria Criteria Criterin
Praschwolers

Meet 1he following requiremeants:

Wit 2+ Yead 1 requirements phus:

3.1 LEIrng the New Wenioo Eordy
Leaning Guickines, Beh through
virgergartan. aducatons mus complete
e NM Juick e ook Aecording Sheets snd
repott data for 8 Essential Indecators
(Els):

« 11 |Body Coordination and Strength:
« 1.2 |Baance and Spatial Awareness:

= 22 [Fine Moton

» 50 ILBterts wiih Ureders truding

« 7.7 nneefesl in Books:

= 49.2 |Lses Numbers and Counting

= 1.1 /Racognizes Shapes!

» 232 iIntetest 10 Leaming Maw Things:

Thits reportineg masl be done for exh
<hibkd within 45 days of enroliment and
eyery sy months thersaftes

rAcet 2+ Year 1 and 3 STAR
FAQUIEMMIENLS DHEST

4.1 Using the hew Maxtoo farly

¢ earming Gurdelines, firth shmowgr
axdeapsten educalans must complete
Uhe MM Dk ook Berordhng Sheets and
raport datafor 11 Essential Indicators
117

= 1.1 iBody Coordingtion and Sttength!
« 12 (Bakare ard Spatial Awafeness,

« 2.0 iFIne Motor,

« 3.1 iLIstens with Understanding

- 5.2 (Phonclogical Awareness)

« T iInterest In Books)

=30 (Lhes NUmbers and Counting::

» 1001 IRex 00N es Shapes

- 111 (Sorts and Classifes}

«1%.1 (Cares for Personal and Group
Possessions}

= 21 Interest m Leaming Mew Things:

This reporting must be dons far sach

chuld sithin 45 days of efrodlment sn:d

ewvery she months thareafter

Meet 2+ Tear1. 3 STAR and 4 STAR
FeIremants plos;

.1 1sinvg the Sew Meuca fany

§ PEYPINg GLATEnes: Sirth mesugh
Alndergarten, adue akors Tal st complata
the MU DLk ook Recordimg Sheets and
re-port data for 14 Essential IndiGators
(Eisj:

= 11 Body Cootdination and Strength

= 12 Balare 31d SP4na Awarenes;

» 22 FIne Motor

- 5.1 Listens with Undedstanding.:

- 53 Phonologs: Awareness:

« 71 Interest In Bocks:

« 7.4 {Concepts of Print)

» 22 18es Numbers and Counting!

» 10.7 "ReCoOnlras shapes:

« 12.1 Sors and Classies

« 14.2 {Makes Predictions]

« 19,11 ares For Parsonal and Group
Possass hons,

= 23.2 {ntarest In Leanning New
Thmgs|

» 342 Devekops Indvpeandsn: &

This report ing must be dane for each

child within 4% dyys of earodlment and
every sh months theeeatter,

v
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Preschoolers continued

2+.2 Complete portiolc
dotumentation for E| 8.3 |Eary Stages
of wWiriting: and Fl 11 3 |¥easurement|
Lsing the i Aoetioho Collec o Foms
spesc M3 Iy designed for these Es.

2428 Colkct sampdes of childrens
T3V A 10 SUEROMTEL 131
FCOMIUN -3 es through Jreales
Ao

.25 Embed EX 6.1 IConwerses
In Home Lanquage) and 261
(Plays with others} in portfolia
documentavon.

5.2 Complete partfolla documentatian
for El 7.2 {Comnprehenshon of Stores
Read Aloud), £18.3 tarly Slagas of
Wriing, E1113 -Measurstrent, and

IE 14.1 {Uses Senses to Observe

and Exploce] using the M Ao
Calbecthon s spreTiically designed
tar these Lis

S2afmbad s 6.1 iComvenssin
Home Latiguagel, 17.4 [EXprestes
Cultural mfluences), 201 -Plays
with 1thers:. 20.2 (Problem
SdM'Igl. 25.3 (Roke Plays), and 27.1
{Focuses and Completes Tasks) In
partfolia donyment atkon

2+.3 ¢ hild ohsarvations must usw
objecttye lamguage

3.3 hild pbrervations must yse
cbiective languape match essential
Indscators, and a rubrk ratng
asshgrred.

4.3 « hild ohservations must use
obyectivelanguage, match essential
Indicators, hawe a bk rating
assignad, and include contextyal
deiad to support embedded Eis.

2+ Hokd a family. educaror
conferens e al the snd of the schaal
year to share Inforrmation gathered on
the complated W& AOTTDMD ColecTion
Fovms. Share samples of childrans
creattia work fore 1111

3.4 ok 3 farmubyoaducator confercne e
after each of 'd:h design aedf

o Iex shars infof mation
g.alh-_-!hdg on te NM Quick

ording sheets and the com e e
"|J\T”€?r‘fa|m{r,\.i\1\',lr~mr'1"§ s
sam phes of childrens craatree sch for
E1131.

3.5 sfrer each designatesd reporting
pariod enter rubrk ratings from
cormpletesd M Stk Cook Becording
Sheets and WM PoeTFo Colclion Formy
for E183 (Earty Stages of Wribing: and £
113 Mexsurament; for all children into
the meb-based data collection system.

4.5 afer sach designated raporting
period entes ubnic ratings from
completed MW Quick ook Rerovedvig
Sheets Ind MW Aot oo Jomac o FOm
fox E1 B3 -Eathy Stages of wirlting;, E1
113 Whaasurement], and E1 147 (Uses
Senzes to Observe and . for
all childran inta the web basad data

collciion system

5.5 aftar oach designated reporting
period, enter rubric ralings from
coimpleted W Jukck cook Rexording
Shmeers ared M BOCTIOID COnECTIIR ANTTS
for El 7.2 {Comnprehenshon of Storkes
Read Adoud), £1 8.3 Earby Stiges ol
wming: E1113 iMeasurement. and
1141 Uses senses Lo Observe and
Enxplarel for all children Into the
web based data collec lon system.
5.5a ror children with an 11 P - with
wiliten consenl 3othyehy partkoipate
n the childs 1IEP process, Earty
¢ hiigdhood (wte omes process and

the Trarsition Conlzrenca. W,

PR/Award & 54138150024
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FOCUS: Essential
Elements of Quality

d Preschoolers continued

3.6 1se informaricn from maple
sources, sich a5 assessments, ongoimg
chikd observations. and family Input,

1z romplats the MM Weakly « esson Bhan
Torm or appeoved attermate lesson plan
fom.

2+.7 Waka pach weak's | #sson Plan
Fallabie for Families by posting in the
Ussronm every Monday -of fisst day of
the progra weskl.

2+.8 fommalky redloct on ¢ Lessroom
[actiies weekly by completing the
refled tion secthon of the WA Weckly
{25500 PR 00T Or Approved ahernate
Iessan plan form,

3.8 Farmally reflect on classroom
pralies weekly by Completiing the
TN SECTIoN OF the MM Weigiry
Lessor Pan £arm or approved aftemate
k5o phan fom G

reflectons into lesson plans &
doument planned changes In
practices and/or the physical
environment.

2+.9 Educ ators must have st least

tw hours of weakly plannirg time 1o

resckrw Child dssessment informatkon
\fnd lo¢ curmculum planning.

PR/Award & 54138150024
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OQUALITY PRACTICES THAT SUPPORT CHILDREN'S GROWTH, DEVELOPMENT, AND LEARNING

2+ STAR (Yaar 1) 2+ STAR (Yaar 2) or 4 STAR SSTAR
Criteria 3 STAR Criteria Criterfa Critaria
PFrogram Planning
whoet the following requirements; PAcat 24+ Year 1 requirements pRes Voot 2+ Year1 and I STAR Ml I+ Year 1, 3 STAR and 4 STAR

Use The proarams rmitss k.
phikosophy. and cumculum

statements 10 Quide the (04 process.

rexpl revmiets plus

reqQuUIkaments plus:

Allgn the program's messon.
philosoptry, and curmcuium
statemants with the Guichng erinvipies
for the TLT Aart\cipal ion of Young
CrMaren. Docurmeend this abgnment (n
the Famity Handkbook

Annually, administer thee O
srengrhs and feoeds survey with
famibas, adurators, and board i
ppropriatel to wse 15 3 source of
avidenc e for program planning

" 10 Essential Elements of Program Qual h
1L 5 - - et B I R ' [
2z
3. s ioz.zo.lts [P
4, o T eowmewm T
5‘ .
6 i TR
Fo Theeerei et
» Site Directors/Education Coordinators
» Eduaztors
& LR
L T
_ 10. . L ! Y,
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FOCUS: Essential
Elements of Quality

4 Program Plaaning continued

Gather othar appropriate sources of
evidence redovant ta faur t ssennal
Elemenis of Program Quallty-1, 2, 5,
w;nd’T

Gather cther Jppmpriate sources of
it a rakant 10 five |ssentlal
Ebements of Program Quuality- 1 2,3,
5 and T

JoliLee 31 lexst one dditicnal
recommended sed assessment tool
o program planeing

Inclute ComMmUnIty Larmars In the
Sodf - 35 LSS Ml rCess.

Estabdtsh 3 team ko revtesw the o0
Surpey results and pther sources.

of ayidence ta Idantty Bm
strenglhs in Bssential Hemants [ 3,
S.oamd T

Cstabdish a Leam to review the S
sureey resulls and other sources

of evidenca Lo identify program
strengths in Essentlal Elaments 1, 2
31,5.and 7.

kheriLify PR am Improvement iesds
for Essenll;ﬂl-emenu 115 andr.

Idently Brwram (Mot fesd
lot Cssential Ehamhents 1.2.3. 5 and 7.

hentfy ones task to shrengrhen and
Improve Lssential Llements 1.2 5
and i

identify one task b2 strengthen and
Improe Essential ElBments 1.2.3 2
and !,

(et 3 penind of free years. the
program must haee 3ddressed
all ten Essentlal £ lements of
Pragram Cuality 10 1hedt Program
Y Impraverment Man.

PR/Award & 54138150024
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QUALITY PRACTICES THAT SUPPORT CHILDREN'S GROWTH., DEVELOPMENT, AND LEARNING

2+ STAR (Year 1) 2+ STAR {Year2) or 45TAR SSTAR
Criteria 3 STAR Criteria Criterin Criteria
Cassrooss Planning

annualky, s the recommendad
seff - zssessment tools and other
s s of stdence to gather
miormabcn 1eviden: o regarding a
beast o Classrooms’ srenoihs and
Improvement naeds lof Estential
Elements 1.2, 5 and 7

Annugally, yse tha racommanded seif
assessment oot and other sources
of svidanrs to gather Information
regarding all : [assrooms strengths
and improvement needs lor Essentlal
Chements 1.2.3, 2 and 7.

Annually, Lse b hedst one additcnal
recommeandad sell ymssstment top]
or othar source af evidence 1o gat her
mformation In at ksast one classromm
for Fssentlal Hements 4 & ar 3

Jagether with the dlassroom team,
whenilfy ofis tash to siramgthen and
Improws 2ach Lssenbal Ekment 1,2,
5. and T for at 12ast one classroom

Togethar with dasstoom teams,
Identily ovie tisk t strencothen ard
Impronve 23 h Essential Ekement 1, 2
3,5 and 7 for all dassrooms.

together with 3t beast one <lassoom
taam, identify 3 task to strengthen
and Improve classroom qualty o
Esseritlal Eledrienl 4, &, o 9.

Oreef a petiod of free pears, all
dasmoems must haye sddrecsed
the first nine Essentlal Ekeements of
Program Quality In thedt Program
Impaoverment Pan,
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Kkhentity how you will measure
prograss, ecemplsh ments. and
TIPS

[aocyment prograrm Im provemssm
plan

Coordinate program Improesment
plan with each | ndraduad's
professiona | devedlopment plan a8
AppropNiate.

Work as 3t2am and Indnidu aily on
a1izn plans

weat month by 35 3 team to reflact,
track and derument 201an plan
prograss

Bulld staff knowladges and capaty.

SARASUIE WOUT SLCCESS

A5 3 team review data and share and
document what s wotking. what

has been successful and what neods
Mg

CeshatIf 3T SR 3ES,

Update proaress on the program
Improwverment plan quarterly s per
schedule,

mteqrate sucoessiul practies

Cetarmine what more feeds 1o be
leamed and done

Consedar revistons. modtcations,
and aditions to plan

PR/Award & 54138150024
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History of New Mexico’s
Tiered Quality Rating and
Improvement System

lataemeralion

O March 31, 2997 the Crildren, Youth and Femilies Dopartmmant [CYT 0 implementes 3 now

wnree uered qualizy rating svstem for Leensed chald cure centers and Lrensed famaly child care
homes The purpese of this system was to retognize, encourage, and reward child care providers
Zor excellerce n providing ohild care services Proprams wore recognized with a 3ronze Silver

or Geld child szre Leense dosignaticn Althesgh Slver and Golf license lavels recognized the

cnild care provider's afferts te achieve excelencs (n ctels care, the Bronze level did mot imply
substandars care Adl providers were expected (o comply with the refulations that reguired centers
or famiy child care homes to ensure the health, safety, and emorzonal wel-haing of the chiliren in
thpir care Sllver znd Gold gustity oiteris focused on Trirector and Stalf Qualificstions, zns S:affy
Chuld Ratos. Programs 3t a Slver beense level were 50 fequred te e in the self siudy phasze

for nationa acoreditation or have @ wel-deveioped and wntten program curncalum denumens
reflecdng developmentally appropnate practces. drograms wnth 3 Sold license level were required
¢ have obtaired snd mointained soereditaticn throggh cne of the DYTD recognize s mational
atcredibng organirstions, Higner subsidy retmbursemen: rates, sbove the base resmbursement
rate, were paid te SDvet and Cols programs. Sover programs received an sdédiuons) ey et heid
and Cold programs received an additicnal Smper child

PR/Award & 54138150024
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History of New Mexico’s
Tieved Quality Rating and
Improvement System

“twas YT s intent to assist as many child care programs as possble to improve the guality

of services being provided te low income chelZdren and famelies Tooact on this commitment.
begnrung fuly 12999 CYED imp.emented the ADM HIGH 2rogram Developmen: nitistve, 3
voluntzry program for sed thiid tere prorrems and registered femily child rate providers The
AIM =2CH Eszenttal Eletnents of Juality were developed with crteria in five ascend:ng levels that
zre nat’onally smcogrized to snhancs the gsslity of samvices to young children Progmms serving
ne fugrest percentage of children receiving state subnidy were qmiven priority fof pattepat
Programs that were designated as Suver (B2 programs) and Colg 54 programs) were sutematizally
included in the ATM HICE Inidative Silver progroms were considerad toobe love] four and Cold
programs were tensidered teo be Jeve! five These programs has ene year 1o demonstrate thal they
met the AM HICE Dssential Zlements of Coalisy (o7 Levels 1, 2. and 3 in order 'c maintzin their
highet license level

Yaderal and state funding was proveded to Pardy ChilZnood Tramning ang Technica. Assistance
Program (TOAS, rontrz sde to provide support, tr3ining and tecthnics. assistanoe to
wnierested programes. The on s:be support included s task 55 simpele ss wiiting 5 Damily Hangbooe
or as complex as conducting a self-studyv.n preparaten for natonal acoreditaton.

evel | focused on Program ans Dperadcn with the premise that the success of the program is
dependent upon the leaZership of the sdruniszration. Level 2 proprams receved support telated e
whe physizsl envirenment and curmisulum The Eovircoment Reting Scales were introdured 2t this
leve] Programs were experied te Sevelop and use a developmentaly spproprste currczlum, based
on the nobstovew of each thid and meets thesr neads in sl 5ix developmental areas. Jroprams
st Leva, 3 received assistance in meeting mitens reiatad 1o profassional development. Irerems

at this leve] were expectad 1o obtamn snd maistamn highe? raed scotes o the Zovitonmen: Aating
Scales. Lewel 4 programs focusel on ratios and group size. The fnous {or Leval b, the hiphest level
0 the revized svatem, was related te the self siudy and accredititon process. Tre purpose of
voluntary acoelitston was to improve the qua.ity of rare and eduraton prosided to young
ckildren.

Knowing that [xwes ratios and naticnsl socreditasicn costs real money, SYTL apreed i attach 3
higher value 2o the chels care voushers of cnbdren who attendes programs 5t hagher Levels. 'When
funds were available, the Cepartment has periodizally increased the subsidy rate for programs
operating a: the higher levels.

Twite, when at ieast /G of chid care prowviders had reached a level, AM HICH cmtena were moved
from the AW FIGH Sssential Flements of Gueliny inte shild care Yrensing repulations 5o, in 2005,
—evel 1 AW HICH E=sental Zlements of Guadty were moved inio ctild care licensing teguistoons.
Ard. the Al HICH Levels began being representes by STARS on all chuld care licenses. This
tebative was caled Lear for the STARS. By 2010, 70% of the Leenged programs had reached STAR
wavel j.sc the thild care licensing regulaticns were agein revised to incude AM HIZH? STAR
guzl:ty critaria
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(0)(6)

Tedera] stmuius funds were used tc conduct a review of the Quality Rating and Improvement
Systam (JR15) The T¥FD Exrly Childheod Servicos Burezy cormvened 5 broad proup ef
rapresentatives from the early chllihood community 2o particpate in 3 thees day memting. The
primnary responslb:lity of the proup wias to review and make recommendations 1o improve the
CRIS. This process was led by an impartal faclitator The group idendfied the top priontes in

each of the ma;or catepores of the QRIS which were presented a5 recammendatons 1o CYTDL
Simultancously. the federal 2fSce of Child Care set 3 prcrity gozl (o strengthen the guality of early

childhood programs, recopnizng thit states ife S€ng juaitly ralng and Imprveriant systerms
ax o [rarewosrs {of orgsluang, MUiding, ansd gauging the progress of eatly care and educabtisn, By
serdng high quality benchmmaris, the federa government wil: be able to track investmens and
megsure progress. 3s well as guide tachojcnl sssistance and resagrch efions

PR/Award & 54138150024
Page €313

11

33



History of New Mexico’s N B N

Tiered Quality Rﬂﬁng and Recommendatiens (fem the earty tholdhood sommurety, jualty benchmarks proposed by the
federal government, and sembined with the temendous success of the WM PreX Program in Licensed

!mprovement SyStem ckild care programs, led 1o the revision of the state's QRIS standards. In the frst halfcf 2211, an

intemal workgroup developed the revased the standards The revised Tlered Duaity Rating and
improvement System (TORISE ttled FOCUSE cr: young childrens laarning incuies.

Targeted program and practtoner supporls.
Professional develeprmettl wo tncrasse educatar knowledge and skills and program quality;

Craduated program standards that are Cosaly et 10 the New Merico Early Leaming Guidelines:
Birth theough Kindewgarten and school readiness expectations,

Substantive conten: rested to chold assessment and corroulum develspmen:t,
Health promoton praztces snd davelcpmentsl sceenings. ans
Emphasis on 5 progras O process
A muluyear process of phasing out the curtent AIM HICH TGRIS 1o phasing in the few EQCUE TRIS

began in 2012 During th:s time, programs wil majntain the standards for their curtent STAR Leense
whilg they work to meet and maintain the new FOCUS (Titeria

(0)(6)

| F CUS

On Young Children’s Learning

PR/Award & 54138150024 34
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History Timeline

p
History of New Mexico’s
Tiered Quality Rating and Improvement System (TQRIS)
Bromee, Silver & Gold _—-—; Bt
Recogntred, and Lawel 1 AMM HIGH = .
mﬁ;mm mmsg:mlu e | |, ]
chikd Care Servioes. Gre ticensing reguiations. -\
2018
AIM HGH Lirval 2 Al HIGH Full implamentation of FOCUS
Five leyeds Of Qualily that InCiuded Exseniiol Sernents of Quaity Total phase-out of AlM HIGH. Al programs
nationay recognimd cmera to efnbedded o state chitd gesiring 3 higher sUDSOY AT DUrSemanE
mw%\gmm Care lensing reguiations. Wil nesct 1o be an active FOCURS program,
Priority kor pa w3t given
D PrOGrams Svng Iow-noome
chilkcren and tamilles.

During this timeline the Children, Youth and Families Department has periodically

increased the subsidy rate for programs operating at the higher levels of quality.
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FOCUS

On Young Childsen’s Loaming

A partnership between the New Mezics Ciidrn, Youth: and Femitis
Department, the New Mexiro Departraent of Healih and the
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Commitment Statement

App
New Mexico is. committed to creating and sustaining an early learning system that focuses on building high quality, comprehensive, community programs that form a
continuum. of integrated services. This commitment reflects the geal adopted hy the New Mexico Early Learning Adviscry Council that, “every child in New Mexico will
have an equal opportunity for success. in school, based upon equitable access to an aligned and high guality early learning system”..

Early childhood public policy reforms are built upon the belief that families and community must be the platform from which all efforts are launched. We believe that all
work must be informed by and driven by a deep respect for the diverse values and cultures of New Mexice’s families. Although New Mexico has been at the forefront of
the movement to create standards within the early childhood system, it has taken great care to ensure that these standards do not impose the standardization of practice
upon individual children, their families or the communities where they live. Rather, it is the State’s experience that these standards provide a framework within which
programs are able to flourish, implementing unique and appropriate programs that are based on the strengths of each. community. This way, community-specific
programs are able to reflect the history, culture, language and traditions that must be preserved and strengthened to support each and every child’s success..

New Mexico is creating an early learning “system. of systems” that transforms disconnected, siloed programs that historically have labeled and segregated children
because of categorical funding streams into a coordinated system that focuses on building high quality, comprehensive, community programs that are able to work
together when provided with a common. focus - ensuring that each. child has equitable access to appropriate services and supports that acknowledge their uniqueness and
enable them to reach their full potential..

New Mexico’s Early Learning System of Systems
Ages
Four to
Prenatal Birth to One One Two Three Kindergarten Entry
HOME VISITING
IDEA Part C IDEA Part B
Early Intervention — NM FIT PROGRAM EC Special Education
Child Care
Early Head Start.
NM PreK

This acknowledgement and respect for the unigueness of each community, each family, and each child has led to the establishment of Guiding Principles for
the Full Participation of Young Children in New Mexico’s Farly Learning System. The FOCUS: Essential Elements of Quality reflect these Principles.

PR/Award # S419B150024 .

Page e321 1

FATIIC min cvmeimmon b lidem e Jmmrimline AT T 140



Commitment Statement

(The Guiding Principles and all FOCUS documents can be found at )

Guiding Principles for the Full Participation of Young Children in New Mexico’s Early Learning System

Every child in New Mexico has diverse strengths rooted in his or her family’s unique culture, heritage, language, beliefs, and circumstances. Early learning programs that
suppoert the full participation of every child build on these strengths by promoting a sense of belonging, supporting positive social relationships, and. enabling families and
professionals to gain advocacy skills that positively impact the life of every child.

We believe that ...

Every child has unique gifts and abilities that are to be celebrated and nurtured

The early years hold encrmous promise for every child to reach. his or her full potential

Every child learns within the context of relationships and. through playful interactions within their environment,

Every child and. his or her family deserve equitable access to appropriate services and supports that acknowledge their uniqueness and enable them to reach. their full,
potential

Therefore, we are committedto. ..

Valuing and embracing all children and their families.

Involving families and communities as partners and decision makers

Overcoming biases to build trust and establish collaborative partnerships that benefit children, their families and the professionals who work with. them

Providing choice, flexibility, and continuity of services and supports for families within communities

Making a variety of services and support available so all children have access to and can. participate in opportunities that are both respectful of and responsive to their
family experiences, culture, beliefs, abilities, and circumstances

Advancing advocacy efforts for inclusive practices that build upon. unigue. child, family, and community strengths and are accountahle 1o every child and their. family

We will . ..

Promote every New Mexico citizen’s understanding of the importance of high. quality inclusive early childhood programs and practices

Support interactions and relationships that foster self-reflection

Utilize infermation about the growth, development, and experiences of individual children and families for. program and. curriculum development and improvement
Continuously improve services and supports by evaluating current practices and incorporating effective methods, models, and. research in our work with children and.
families,

Promote the establishment of aligned services and supports that build on both the unique assets of each child and acknowledge the strengths of children’s and
families’ heritage, language, and culture,

Ensure that services and supports are provided hy pecple who reflect the diversity of the community, are well educated, and are well compensated .

Estaklish an integrated, multi-disciplinary system of professional development, training, and technical assistance that supports the design, implementation, and
evaluation. of practices that are respectful of and responsive to each child and family..
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What is FOCUS on young children’s learning?

FOCUS on young children’s learning, New Mexico’s Tiered Quality Rating and Improvement System (TQRIS), provides early childhood program personnel
with the criteria, tools and rescurces they need to improve the quality of their program.. These quality improvements facus on children’s growth,
development, and learning - so. that each child has an equitable opportunity to be successful when they enter school. This document contains the FOCUS
Essential Elements of Quality that provide a framework for programs as they strive to make quality improvement efforts. The Essential Elements of Quality

also serve as criteria used to determine a program’s level of quality-“quality”, “high quality”, or “exemplary”. Together, the New Mexicc Early Learning
Guidelines: Birth through Kindergarten and the FOCUS: Essential Elements of Quality provide:

» Common Early Learning Standards, standardized criteria for a common Authentic Observation Documentation Curriculum Planning Process,.
* Common Early Learning Program Standards, a standardized process for Continuous Quality Improvement and standardized criteria for a common
guality rating and improvement system.
The FOCUS framework is also closely aligned with the New Mexico Professional Development System, a standardized early childhood workforce knowledge
and competency framework with a corresponding progression of credentials - Common Early Childhood Professicnal Development Standards.

Just as the MM Early Learning Guidelines provide a framework of criteria regarding children’s growth, development and learning that educators rely on to.
plan curriculum, the FOCUS: Essential Elements. of Quality provide a framework of criteria that program personnel can. use to plan quality improvements to.
their program... .

Through FOCUS, the state’s Early Learning Standards, Early Learning Program Standards, and Early Childhood Professional Development Standards merge.
Altogether, they are designed to ensure that many more children from birth through age five have access to dramatically improved early learning programs
so that they enter school with the skills, knowledge and dispositions they need to be successful. Through the use of a program improvement and quality
rating system, early learning programs will increase their ability to focus on children's learning - improve their practice — and as a result of that improvement
in practice, improve each child's kindergarten readiness. .
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FOCUS ESSENTIAL ELEMENTS OF QUALITY

ESSENTIAL ELEMENT I:
FOUNDATIONS OF QUALITY

A. Full Participation of Each Child

FAriiic e .

Components:

*  Family Engagement

*Inclusive Practices for Children with Developmental Delays or. Disabilities

*+  Culture and Language Including the Support of Dual Language Learners {DLL)

*  Promoting Social Relationships
These components will be verified each year as part of the Continucus Quality Improvement Process. The continuum includes minimum elements
that must be addressed and are identified as Beginning, for programs that are at the implementation baseling, Intermediate to Advanced, for
programs that are advancing in the implementation process and High Quality, for programs who have advanced to the full implementation of the
continuum.

DEFINITICN- Full participation refers to the range of approaches that promote engagement in play, learning, development, and a sense of
belonging, for each child.

RATIONALE - Research indicates that human development is the result of an interaction of nature (biological factors) and nurture (experience
factors), with culture affecting caregiving practices (Shonkoff & Phillips, 2000). Every child in New Mexico has diverse strengths rooted in his or her
family’s unique culture, heritage, language, heliefs, and circumstances. Early learning programs that support the full participation of every child build
on these strengths by promoting a sense of belonging, supporting positive social relationships, and enabling families and professionals to gain
advocacy skills that positively impact the life of every child {(State of New Mexico Children Youth and Families Department, 2010}. In FOCUS, full
participation is addressed in four areas: 1) how families are engaged in the development and learning of their children {family engagement}, how
inclusive practices are implemented for yeung children with developmental delays and disabilities, 3) how the cultures and languages of each child,
including young dual language learners (DLLs) are reflected and supported {culture and language including Dual Language Learners (DLLs), and 4)
how focused attention is paid to promating social relationships. .
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Professional Qualifications

DEFINITION. - Cn-going training and professional development ensure that those working with young children have adequate knowledge to provide,
a developmentally-appropriate program that supports each learner.

RATIONALE- Education and training with specialized, child-focused content are directly linked to the quality of educator practice. Preschool
Administrators in quality programs possess the training and education necessary to support the implementation of a guality program that is
consistent with the program’s philosophy and mission. Educators possess the training and professional development to recognize that learning
occurs within the context of positive relationships. They plan and provide developmentally-appropriate activities with experiences that support the,
growth, development, and learning of each child, including those of diverse cultures, languages, and abilities (Center for the Study of Child. Care
Employment, 2011; Center for Law and Social Policy, 2009; U.S. Department of Health and Human Services, 2010; State of New Mexico Children
Youth and Families Department, 2010; Vu, Jeon, & Howes, 2008; Bowman, Donovan, & Burns, 2001; Curby, Ferhat, Edwards & Chavez, 2012).

FPR/Award # S419B150024
Page e326

P L P N e Ui o T o o TR F TE R BV 2



.  FOUNDATIONS OF QUALITY

A. FULL PARTICIPATION OF EACH CHILD

1. Family Engagement
Definition; Family engagement is essential for enhancing children’s learning and family well-being. Family engagement occurs when there is an on-
going, reciprocal, strengths-based partnership between families and their children’s early childhood education programs (Halgunseth et al, 2009).
Rationale: Positive family-program connections have been linked to greater academic motivation, grade promotion, and socio-emotional skills across.
all young children, including those from diverse ethnic and sacioceconomic backgrounds. {Christenson, 2000; Mantzicopoulos, 2003; McWayne et al.,

2004},

Cuality
{PreK Program Standards)

High Quality

Exemplary

Additional Recommendations

I-B. PreK programs have a family-
centered philosophy that guides all
aspects of program planning and
implementation.

Preschool program personnegl solicit
input from families, at a minimum
annually, and preschool program
personngl make every effort to
provide information in the home
language of the family.

Preschool program. persennel solicit
input from families on a continuing
basis and are responsive to cultural,
linguistic, and other family
characteristics.

Contract Compliance Indicators:

* PreK programs must
develop and provide to
families and staff a current,
written Eligibility,
Recruitment, Selection,
Enrollment and Attendance.
Plan following state
guidance. This plan must
ensure equal access to the
program and meet priorities
for enrollment established
by the state. This document
must describe, at a.
minimum:.

1) how parents are informed

of the availability of the,

Preschool program personnel make
every effort to provide information

in.the home language. of the family, .

Preschool program perscnnel
provide information in the home
language of the family.
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Prel program,

2) how children are
recruited,

3) priorities for enrollment,
4). application process .

5) selection criteria, and,

6) how children are enrolled
and dis-enrolled. .

*  PreK programs must
develop and provide to
families a.current, written
Family Engagement Plan
that includes appropriate.
family involvement and
family engagement
activities. The plan must.
include how program
personnel will use the,
children’s portfolios as well
as. the New Mexico PreK
Parent Materials {available
at

to assist parents in,
suppoerting their child’s
learning.

Preschool program personnel.
support families to understand the,
developmental strengths and needs
of their children and in creating
strategies and activities to support,
growth. in the context of natural
routines and activities.

Preschool program personnel
provide meaningful opportunities
for families and teachers to build
trusting relationships to include at
least one home visit and parent
teacher conferences.

Preschool program personnel
provide additional meaningful
opportunities for families and
teachers to build trusting,
relationships, such as family field
trips, family nights.

Y

*  PreK program. personnel
have an open-door policy..

B
L

B
-

*  PreK program personnel
must develop and provide
to families a PreK handbook
that offers specific
information about the
program. This document
could contain the required.
PreK Program Plans. This,

Preschool program personnel.
provide services to support family
well-being {such as financial literacy,.
nutrition, parenting classes, literacy,
language classes, fatherhood
initiative).

Preschool program personnel
provide services to support family
well-being (such as financial literacy,
nutrition, parenting classes, literacy,
language. classes, fatherhood
initiative).. These supports are
flexible, culturally. and linguistically
relevant, and responsive to family-

FAriiic e .
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information. may. be
disseminated in a brochure.
or as a section in the
program, school or district
handbook.

identified preferences and styles.

I-C. PreK program, personnel and
families collaborate to ensure
smooth transitions for children as
they move between settings,
between levels or grades, or from
program. to program.

Preschool program personnel
communicates with the
kindergarten teachers receiving
their children to share individual

assessments and other information.

in order to facilitate smooth
transitions. .

Preschool program personnel mesets
with the kindergarten teachers
receiving their children to share
individual assessments and other
information. in order to facilitate
smooth transitions.

Contract Compliance Indicators:

*  PreK programs must
develop and provide to
families and staff a written
Transition Plan detailing,
policies and procedures that
assist families of children,
moving into the program,
exiting the program, and/or
transitioning into
kindergarten.

o. The Transition Plan
must reflect the
diversity and
unigueness of the
children and community
in which they reside.

o. The Transition Plan
must include a series of
transition activities that
take place throughout
the year to prepare the
child and family for the

¥

Preschool program persennel
collaborate with kindergarten
teachers receiving children to
ensure that the preschool
curriculum supports a smooth
transition from preschool to
kindergarten.

FArIC mwm comas
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upcoming changes and
facilitate a positive
transition to

kindergarten.
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2. Inclusive Practices for Children with Developmental Delays and Disabilities

Definition: Early childhood inclusion embodies the values, policies, and practices that support the right of every infant and young child and his or her
family, regardless of ability, to participate in a broad. range of activities and contexts as full members of families, communities, and society (DEC/NAEYC,

2009).

Rationale: Children with disabilities should experience the same quality preschool classroom program {presumably high quality} as typically
developing children (Bailey et al., 1998); become members of the classroom community through participation in class activities (Schwartz, 1996); and
develop positive social relationships with class members and teachers. (Guralnick, 1999; Storey, 1993}.

Quality
{PreK Program. Standards}

High Quality

Exemplary

Additional Recommendations

IV-B. Program personnel
understands and commit to
practices that build on each child’s
culture, language, experiences and
abilities.

Children with disabilities and
developmental delays attend class
with peers of the same age, with
supports from appropriate service
providers.

Preschool program integrate

ancillary services (e.g. occupational,

speech/language, and/or physical.
therapy} within regular program
activities and routines to the
maximum extent appreopriate as
indicated. for the child with an IEP.

Contract Compliance Indicators:
*  PreK administrators must
ensure the completion of the

special education policies and

procedures plan by the date
specified. in the calendar of
due dates.

Preschool program personnel
respect and provide classroom
supports for. each family’s

experiences, languages, values and.

patterns of interaction.

Preschool program personnel serve
as advocates for the student and
family to access school and
community services and rescurces.

*  PreK program personnel
must modify the indoor. and

outdoor physical and learning

environments to
accommodate the needs of
children with disabilities and,
developmental delays, with
supperts from appropriate.
service providers as indicated
for. the child with an [EP

*  PreK program staff must
complete training specific to
inclusionary practices.

PreK program persgnnel promote,
understanding of diversity and
disability..

Y

PreK program personnel modify
activities to support individual
children’s development and
learning..

¥
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*  PreK programs with children,
with special/behavioral
needs must not be dismissed
from the PreK program solely
because of their
special/behavioral needs,
without approval unless a
different placement is
indicated in the child’s IEP.

PreK program practices demonstrate
that staff recognize and understand
differences in children such as.
temperament, preferences,
development and interaction.

¥

*  PreK program. personnel,
collaborate with a team of
family membkers and multi-
disciplinary professionals to
develop.or update the
Individualized Educational
Programs (IEP} for each child,
with special needs,
consistent with federal and.
state regulations.

L 4

¥

*  PreK program. classrooms,
must provide inclusive,
settings for children with.
developmental delays and
disabilities based on the,
federal Individuals with
Disabilities Education Act
(IDEA).

\ 4

L J

*  Students with an.
Individualized Education
Program (IEP).for speech
services only may be

v

¥
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placed in.a PreK-funded
classroom without cost
allocation. In collaboration,
with the school district’s,
special education.
department, the program.
must show, through clear,
cost allocation methods,
how special education
funds are used to fund
participation. of children
with other excepticnalities.

*  PreK programs integrate.
children with disahilities.
and. developmental delays
are into groups of peers. of
the same age, with,
supports from appropriate.
service providers.

* PreK program integrate
ancillary services (e.g..
occupational,
speech/language, and/or
physical therapy) within,
regular program. activities.
and routines to the
maximum. extent
appropriate as indicated,
for the child with an IEP.,

* Depending on the group of
children served, and the
nature and severity of the,
disahilities of children served,
the adult te child ratio might
be smaller.. .
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3. Culture and Language Including the Support of Dual Language Learners
Definition: Culture refers to the thoughts, communications, actions, customs, beliefs, values and institutions of a racial, ethnic, religious or social group.
{National Center for Cultural Competence, nod). Dual language learners are children learning two {or more) languages at the same time, as well as those
learning a secand language while continuing to develop their first {or home) language. (Head Start Early Childhood Learning and Knowledge Center).

Rationale; Every child. in New Mexico has diverse strengths. rooted in his or her family’s unique culture, heritage, language, beliefs, and. circumstances.

(State of New Mexico, Children Youth and Families Department, 2010)}..In. particular, children whose home language.is other than English have many.
similarities to any other children. Yet, their development may. also be different in many ways. Information about how to support DLLs is essential for.
teachers to know so that they can provide the best learning opportunities to ensure their future success in school and in life Through their home
language and culture, families share a sense of identity and belonging. (McCabe et al, 2013}

Quality
(PreK Program Standards)

High Quality .

Exemplary

Additional Recommendations

I-D. PreK program personnel and
administration are culturally and
linguistically responsive.

Preschool program administrators
recruit culturally diverse personnel
from both genders; diversity of
personnel is consistent with the
cultural diversity of the community
and the families the program serves..
For programs that serve children who,
speak languages other than English,
make every effort to recruit teachers

that have a bi-lingual or TESOL license,

endorsement.

Preschool staff reflects culturally
diverse personnel from both
genders; diversity of personnel is
consistent with the cultural
diversity of the community and
the families the program serves.

Contract Compliance Indicators:
* PreK program
personnel respect
each child’s language
and demonstrate

Preschool program perscnnel are
responsive to each child and families’
unigueness and make every effort to
interact with them in their home
language.

Preschool programs have at least
one adult in the classroom who

speaks the child's home language.
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knowledge and skill
related to second
language acquisition.

The program ensures
materials and visuals.
in the classroom
reflect the culture and
language of the
children and families
enrolled in the
program.

Preschool programs provide
information for parents in the family’s
home language.

Preschool program. persennel honor

and respect differing beliefs, traditions

of child rearing and development,
wellness and disability, and family
systems. .

The classroom and. preschool
program staff offer a variety of
meaningful, culturally-sensitive
opportunities for families to
participate in classroom and.
center activities.

There is intentionality.
in the lesson plan to
foster the relationship
of children who speak
languages other than
English with English-
speaking children.

Preschool program personnel are,
knowledgeable about the
characteristics, assets, and needs of
the community.

Preschool program provides
information to families about the
characteristics, assets, and needs
of the community,

Implement a program
policy describing how
the program
promotes children’s
home language while,
supporting English.
language
development, and
includes practices to
communicate with,
families in their
preferred language.

Teaching staff understand the stages
of second language acquisition and.
support children by planning activities,
materials and experiences that
support each stage.

Families who speak languages
other than English are involved in
developing policies and
procedures related to dual
language learners and participate
in the CQI process.

FAriiic e .
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4. Promoting Social Relationships
Definition: Social skills that have been identified as essential for school success include: getting along with others, following directions, identifying and
regulating one’s emotions and behavior, thinking of appropriate solutions to conflict, persisting on tasks, engaging in social conversation and
cooperative play, correctly interpreting other’s behaviors and emotions, and feeling good about oneself and others (Fox & Smith, 2007).

Rationale: Research has established a compelling link between social emotional development and school success (Raver, 2002; Smith, 2006}.

Quality
{PreK Program Standards),

High Quality.

Exemplary

Additional Recommendations

VI-A. Assessment of
children’s educational needs
is an ongoing process of
collecting information from
multiple sources using varied
approaches and should be
used to plan for and modify
program curricula and to
address specific needs . of
individual children,

The classroom staff demonstrate positive
interactions and guidance with children
to a) develop their self-esteem: active
listening with children, no judgmental
statements, responsive to children's
ideas, recognizing children’s efforts; b)
encourage autenomy by providing
children with opportunities to make
choices, allowing children time to.
respond or complete task independently,
creating opportunities for decision,
making, problem solving, and working
together and teaching children strategies.
for self-regulating and/or self-monitoring
behaviors; and ¢) promoting children’s
individualized emotional regulation by
helping children recognize emaotional
cues, helping children identify
appropriate choices and solving
prohlems.

v

Contract Compliance
Indicators:

There is evidence of a follow up on
developmental tool. (that includes social

¥
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PreK program.
personngl must,
monitor. each child’s
developmental
progress, strengths
and needs using a
variety of appropriate
methods..

emaotional development) referral

consent.

conducted by the program with parental

PreK program staff
must assess. each child
with a developmental
screening instrument
that includes a social-
emotional component
prior to the 3 month
of attendance. .
Programs must screen
for early detection of
children at risk for
developmental delay
and/or disability.

o  When
possible, the
dominant
language of
the child will
be used
during
screening..
Appropriate
referrals must

L 4

PreK program personnel are
knowledgeable of the indicators of
stress in young children.

Based on screening results,
evidence that student receives
targeted intervention (Response to
Intervention Process). Follow up
occurs in 4-b week cycles.

In collaboration and consultation
with the ancillary staff supporting
the child and the family, strategies
are integrated into the classroom.
Ancillary staff and educators
emhed the goals into the daily
schedule and as appropriate,
incorporate typical peers in the,
activities.

be made to
address all
identified
concerns.
o All
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developmenta
| screening
instruments
must be valid,
reliable, non-
biased,
linguistically
and culturally
appropriate,
and
individually
administered
by trained
personnel.

PreK programs must,
inform families of
screening and
observational
assessment results no
later than the next
scheduled parent-
teacher conference.

¥

¥
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FOUNDATIONS OF QUALITY
Health, Safety, Nutrition and Developmental Screenings

Quality High Quality Exemplary Additional Recommendations
(PreK Program Standards).

VI-A. Assessment of children’s educational needs is an ongoing process of collecting information from multiple

sources using varied approaches and should be used to plan for and modify program curricula and to address specific

needs . of individual children.

Contract Compliance Indicators:

*  PreK program staff must assess each child with a developmental screening instrument that includes a social-
emotional component prior to the 3" month of attendance. Programs must screen for early detection of children
at risk for developmental delay and/or disability. .

o When possible, the dominant language of the child will be used during screening. Appropriate referrals
must be made to address all identified concerns..
o All developmental screening instruments must be valid, reliable, non-biased, linguistically and culturally.
appropriate, and individually administered by trained personnel.
¢ PreK programs must inform. families of screening and. observational assessment results no later than the next
scheduled parent-teacher conference.

lI-A,  All appropriate local, state, and federal regulations pertaining to health, safety, and nutrition for young
children in gut-of-home care are met, including but naot limited to buildings and grounds, equipment,
sanitation, water quality, fire protection, storage and handling of food.

Health

Contract Compliance Indicators:

*  PreK programs funded by PED must ensure that the following assessments are completed for each child by a
school health professional prior to the beginning of PreK or within the first three months of attendance.. The,
school health. professional must either conduct the assessments or arrange for another health provider to.
conduct the assessments on site. Parents who choose to have their child assessed by their private provider must,
present evidence of such to the school. These assessments are .

- physical examination.

- currgnt immunizations

- vision screening.

- hearing screenings
....... -dental screenings
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Safety
Contract Compliance Indicators:

*  PreK programs funded by PED.
must comply with the
Standards for Excellence
6.29.1 NMAC. .

PreK program facilities must
be smoke-free, alcohol-free,
and free of illegal substances.

At each school site, in addition to the
health care professional, at least one
preschool staff person will be trained
in First Aid and CPR.

\ 4

Nutrition
Contract Compliance Indicators:

*  PreK programs must
participate in the USDA Child
Care Food Program oar School
Lunch Program and must
organize their schedule to
meet the following:

o. Programs funded for 450
hours — must provide at
least one meal per day
meeting USDA
requirements.

o. Programs funded for 900
hours (Full-/Extended-Day
Pilot) — must provide at
least two meals per day,
both meeting USDA
requirements. .

0. All personngl must be
knowledgeable about each
child’s special nutritional
needs {allergies, medical}
and physician requests for
dietary restrictions.

Preschool programs encourage
healthful eating habits through the
provision of nutritious and culturally-
relevant foods eaten in a positive
social atmosphere such as family- style
dining. .
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FOUNDATIONS OF QUALITY

PROFESSIONAL QUALIFICATIONS

Preschool Administrator

Quality High Quality Exemplary. Additional Recommendations
{PreK Program Standards).

Administrator Credentials
1I-C. Administrators must have early childhood knowledge and experience or have on-site administrative personnel
with early childhood knowledge and experience. Administrators will support quality early childhood practices.
Contract Compliance Indicators:

*  PreK program administrators in PED-funded programs. must hold the New Mexico Education Administration, PreK-
12 license, the New Mexico Early Childhood Teacher License: Birth through Third Grade, or the New Mexico Early
Childhood Teacher License: Age Three through Grade Three.

Training
VIII-A. PreK program administrators ensure that administrative tasks are successfully accomplished and the program
complies with all contractual obligations.
Contract Compliance Indicators:
Meetings/Training
*  PreK program coordinators must attend two PreK Administrator Meetings..
*  PreK program.administrators in PED-funded programs must attend. the Early Childhood Envircnmental Rating
Scales training in.the person’s first year of New Mexice PreK and at least once every three years thereafter.
*  PreK program and site administrators/principals must attend at least one NM PreK Administrator Meeting or
Training annually.

*  PreK program administrators Preschool Administrator must have Preschool Administrator must have
must ensure that all PreK staff | successfully completed: successfully completed:
successfully complete the
required PreK trainings. The Full Participation of Each Child The Full Participation of Each Child-

part 2
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FOUNDATIONS OF QUALITY

PROFESSIONAL QUALIFICATIONS

Educator
Quality High Quality Exemplary. Additional Recommendations
{PreK Program Standards)

_ .. Educator Credentials and Compensation

II A Professmnal personnel are. quallfled to work with young children and families by education, training, and
experience.

Contract Compliance Indicators:

Lead Teachers —

* In each PED-funded PreK program classroom must have the Mew Mexico Early Childhood Teacher License: Birth
through Third Grade or the New Mexico Farly Childhood Teacher License: Age Three through Grade Three. If the
Lead Teacher does not hold one of these early childhood teacher licenses, but does hold a K-8 Elementary
License and/or a Special Education License, he/she must provide evidence of successful completion of a minimum
of six college credits annually toward one of the two early childhood licenses... Every PreK classroom must be
staffed at all times by a licensed teacher.

Educational assistants —

* In each PED-funded PreK program classroom must have an Associate’s degree in Early Childhood Education and
hold the Educational Assistant License from the PED. Any educational assistant who does not currently possess
an AA in early childhood education must provide evidence of completion of a minimum. of six college credit hours
towards the degree annually.

*  PreK program personnel must all have a current Professional Development Plan {PDP) with specific professional
goals and timelines related to the current PreK Program Standards. Personnel must document ongoing activities
to increase knowledge, specialization, and qualifications in early childhood education, individualization, and
family support. Professional Development Plans must include specific coursework that must be entered into the
database upon successful course completion.. Timelines will follow the established teacher evaluation process.

* PreK program teachers and educational assistants, including approved long-term substitutes, must attend all.
required PreK trainings.
II-B. PreK program personnel are compensated with salaries and benefits that are comparable with other professional
positions that have similar qualifications and responsibilities.
Contract Compliance Indicators:
*  PreK program teachers and educational assistants must be employees of the program/district/charter school.
If a long-term substitute teacher or educational assistant must be hired to temporarily personnel a Prek
classroom the program/district/charter/Regional Education Cooperative (REC} must inform PED, within 10 days
of the placement.
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*  PreK program personnel benefits must include time for planning and classroom preparation and release time,
at least comparable to kindergarten teachers.

community needs at no cost to the child or parents.

VI-A. Assessment of children’s educational needs is an ongoing process of collecting information from multiple sources
using varied approaches and should be used to plan for and modify program. curricula and to address specific needs of
individual children..

*  PreK program administrators, Educator must have successfully Educator must have successfully
teachers and educational assistants. | completed: completed:
must complete the required .
training on the authentic The Full Participation of Each Child . The Full Participation of Each Child-
observation documentation port 2

curriculum planning process
(ADDCP). For first year teachers,
this is two. day training and for
returning teachers it is a one day
training that includes Powerful
Interactions.
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FOUNDATIONS OF QUALITY
Ratios and Group Size

Quality High Quality Exemplary Additional Recommendations
{PreK Program Standards}

L Staff: Child Ratios & Group Size

VIlI-A. PreK program. administrators ensure that administrative tasks are successfully accomplished and the program.
complies with all contractual obligations..

Contract Compliance Indicators:

*  PreK program adult-child ratio must be no greater than 1:10 with one lead teacher and one educational assistant
if the group.size is 11 or. more. Depending on the group of children served, and the nature and severity of the
disabilities of children served, the adult to child ratio might be smaller..
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FOCUS ESSENTIAL ELEMENTS OF QUALITY

ESSENTIAL ELEMENT II:

QUALITY PRACTICES THAT SUPPORT CHILDREN’S GROWTH, DEVELOPMENT, AND LEARNING

A.

Intentional Teaching: Authentic Observation Documentation and Curriculum Planning
Process

DEFINITION — New Mexico has created a comprehensive system for utilizing the New Mexico Farly Learning Guidelines: Birth through Kindergarten as
the framework and criteria. for an authentic assessment process and curriculum planning, ..

RATIONALE — Research and best practice in early childhood care and education emphasize the importance of carefully observing and assessing children.
within the context of their daily activities — and using those observations for curriculum planning and the on-going monitoring of each child’s growth,
development, and learning.. These criteria-based observations are the best way to plan developmentally appropriate curriculum that acknowledges each
child’s culture, language, and ability {Gao, X., & Grisham-Brown, J. {2011; NAEYC, 2003; New Mexico PreK, 2012; U.5. Department of Health and Human
Services, 2010; National Institute for Early Education Research, 2010; RAND Corporation, 2012)..

Intentional Leadership: Continuous Quality Improvement

DEFINITION - Continuous Quality Improvement (CQI) is a. proven strategy to increase and sustain efforts to improve a program’s quality.. CQl.is.
considered to be an appropriate appreach for. a TQRIS system. because it provides a clear framework for programs that are moving from.one level of
guality. te the next. Continucus Quality lmprovement uses data to inform and guide a program’s efforts to improve their quality, thereby influencing
positive outcomes for children. CQl is a four-step cycle:

* PLAN.— establishing a plan of action by identifying, describing, and. analyzing strengths and needs;. .

* DO -—implementing the plan of action and making programmatic changes;.

* STUDY.— reflecting on the actions taken and learning frem what has been done; and..

* ACT - implementing successful changes into daily practice and determining what needs to be done next.
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Continuous Quality Improvement relies on an crganizational culture that is proactive, supports continuous learning, and is firmly grounded in the
overall mission, vision, and values of a program. Perhaps most impertantly, it is dependent upon the active inclusion and participation of everyone
involved with the program- director, educators, board members, families, and FQCUS quality partners.

RATIONALE — The Continuous Quality Improvement {CQl) process is an essential element of FOCUS because it focuses on 1) learning what is working
well to promote each child’s growth, development and learning, 2) systematically identifies programmatic challenges, and 3) targets strategies to
maintain and build upon successes. In FOCUS, program leadership guides the PLAN — DO — STUDY — ACT CQl cycle for the program as a whole that is
focused on these areas for guality improvement:

- Families and Community.

- Relationships

- Staff Qualifications

- Curriculum, Teaching, and Child Assessment
- Program Administration

The FOCUS. CQl. process of continuous quality improvement is. more than a plan on paper,. it is a culture of change created, embraced, and guided by a.
collective vision and willingness to work on moving forward with actions that benefit children, their families, and the program as a whole {Deming, 2000;.

Miller, 2014; Wiggins & Mathias, 2013)....

The FOCUS CQl Process. is not rated for STAR designation purposes. However, programs participating in FOCUS are required to engage in this process.
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QUALITY PRACTICES THAT SUPPORT CHILDREN’S GROWTH, DEVELOPMENT, AND LEARNING

INTENTIONAL TEACHING: AUTHENTIC OBSERVATION DOCUMENTATION AND

CURRICULUM PLANNING PROCESS

Quality High. Quality Exemplary
(PreK Program Standards)

Additional Recommendations

. . . Preschoolers

VI-A. Assessment of children’s educational needs is an ongoing process of collecting information from multiple
sources using varied approaches and should be used to plan for and modify program curricula and to address,
specific needs of individual children.

Contract Compliance Indicators:
*  PreK programs must use The New Mexico Early Learning Guidelines, Essential Indicators with Rubrics as an
ongoing assessment of children’s progress and as a primary source of information for individualized lesson,
planning.

*  PreK programs must use observational assessments that are a continuous, dynamic process in which results
are used to inform instruction and modify curricula for all children. Assessment results may also be used by,
the interdisciplinary team, which includes family members, to develop the child’s Individualized Educational,
Program (IEP)..

* PreK program administrators, teachers and educational assistants must complete the required observaticnal
assessment training.

*  PreK program personnel must implement classroom-based services with fidelity to New Mexico's Authentic
Obhservation Documentation Curriculum Planning Process (ACDCP} available at
Compliance with all participation and program data reporting requirement for the following:
*  Authentic Observation, Documentation Curriculum Planning Process,
*  exclusive use of the New Mexico Pre K Observational Assessment tools,
+ use of the New Mexico PreK lesson plan form

In PreK programs, the child observational assessment process includes the following: Using the New Mexico Early
Learning Guidelings: Birth through Kindergarten, educators must complete the NM Quick Look Recording Sheets and
report data for 12 Essential Indicators (Els):

o 2.2 (Finemotor} ... .. . .

o 5.1 (Listens with understanding).

o 5.3 (Phonological awareness)

o 7.1 (Interest in books)
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o 0o o0 o0 o 0o 0 O

7.4 (Concepts of print)

9.2 (Uses numbers and counting)

10.1 (Recognizes shapes), .

12.1 (Sorts and classifies)

14.3 (Makes predictions)

19.1 (Cares for personal and group possessions),
23.2 {Interest in learning new things), and

24.2 (Develops independence) for each child

Collect samples. of children’s creative work to support El. 13.1 {Communicates. through creative activities)..

Complete portfolio. documentation for El 8.3 {Early stages of writing}, El. 11.3. {Measurement), and El 7.2
(Comprehension of stories read aloud) using the NM Portfolic Collection Forms specifically designed for these
Els..

Embed Els 6.1 {Converses in home language}, 20.1 {Plays with others}, 17.4 {Expresses cultural influences),
20.2 (Problem solving), 25.3 {Role plays), and 27.1 (Focuses and completes tasks) in portfolic documentation..

For 450 hour programs, educators must complete the child observational assessment and report data within
45 calendar days of enroliment and within two weeks prior 1o that last day of the child’s attendance..

For 900 hour programs, educators must complete child observational assessment and report data within 45
calendar days of enrollment, by the first Friday in February, and. within two weeks prior to the last day of the
child’s attendance..

Hold a family/educator conference after each of the designated reporting periods and must use the,
family/teacher summary report to share information gathered on the NM Quick Look Recording Sheets and
the completed NM Portfolio Coliection Forms. Share samples of children’s creative work for EI. 13.1.

After each designated reporting period, enter rubric ratings from completed NM Quick Look Recording Sheets.
and Portfolio Collection Forms._and for EI 8.3 {Early stages of writing), El 11.3 {Measurement), EI. 14.1 (Uses
senses to observe and explore) and EI 7.2 {Comprehension of stories read aloud), for all children into the web-
based data collection system.

Use information from multiple sources, such as assessments, on-going child observations, family input, and.
(with written consent) a child’s Early Childhood Qutcomes summary form (ECO). and IEP document to.
complete the NM Weekly Lesson Plan Form or approved. alternate lesson plan form {For Special Education
Preschool programs only)..

Make each week’s Lesson Plan available for families by posting in the classroom every Monday (or first day of
the program week).

Formally reflect on classroom practices weekly by completing the reflection section of the NM Weekly Lesson.
Plan Form or approved alternate lesson plan.form. Incorporate reflections. into lesson plans to document
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planned changes in practices and/or the physical environment.

*  Educators. must have weekly planning time to. review child assessment information and for curriculum.
planning. .

QUALITY PRACTICES THAT SUPPORT CHILDREN’S GROWTH, DEVELOPMENT, AND LEARNING
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INTENTIONAL LEADERSHIP: CONTINUOQUS QUALITY IMPROVEMENT

Quality

High Quality.

Exemplary

PLAN | Use the program’s mission and vision, -
statements to guide the CQI process.. » "
Use the CQf Strengths and Needs Survey for
families, educators, and board {if appropriate)
as a source of evidence for planning. » >
Include community partners.in the survey process.
Gather information and, together as a team,
review results to identify:
.1. Program strengths in all FQGCUS areas for
guality improvement, and » >
2. At least three area of program guality
needing attention/improvement.
Identify one task for three FOCUS areas for Identify one task for four FOCUS areas for, Identify one task for all five FOCUS areas for. quality.
guality improvement that will strengthen the. | quality improvement that will strengthen improvement that will strengthen the program.
program.. the program..
Use at least one additional source of Use at least two different sources of evidence to
evidence to gather information in at least gather information in all classrooms. Together with,
each classrooms. Together with the the classroom team, identify one task for two areas.
classroom team, identify one task for one for quality improvement for each of the classrooms.
FOCUS areas for quality improvement for .
gach of the classrooms. Qver a. period of three years, each classroom must,
have addressed all areas for. quality improvement.
Identify how you will measure success. N
Document . Program. Improvement Plan, -
Coordinate Program Improvement Plan with,
each individual’s Professional Development
Plan as appropriate. > >
DO | Work as a team and individually on action

plans.

¥

L J

FAriiic e .
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Meet regularly as ateam to reflect, track,
and document action plan progress .

L J

¥

Build staff knowledge and capacity

¥

L 4

Measure your success

¥

¥

STUDY

As ateam ,review data and share and
document what is working, what has been
successful and what needs improving

Y

Y

Celebrate successes

Y

¥

Submit quarterly documentation of progress

L J

¥

ACT

Integrate successful practice

L 4

A J

Determine what more needs to be learned.
and do

L 4

-

Consider revisions, modifications and
additions to plan

¥

¥
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10.

11.

12.

13.

LG Yo I K o
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New Mexico PreK Program Standards
The Public Education Department PreK Programs

Introduction

New Mexico has joined more than 36 states to become part of a movement towards
standards-based early childhood education. Nationwide, standards are used to describe
desired results, outcomes, or learning expectations for children below kindergarten age.
In addition, standards arc uscd to describe desired qualifications for personnel and
facilities where early learning takes place. According to a joint position statement of the
National Association for the Education of Young Children (NAEYC) and the National
Association of Early Children Specialists in Statc Departments of Education
(NAECS/SDE) there arc four essential features in the design of standards

1. significant, developmentally appropriate content and outcomes.

2. rcviews that arc developed utilizing informed and. inclusive processcs

3. cthical and appropriatc implementation and asscssment stratcgics

4. strong supports for early childhood programs, professionals, and families.

The first essential fecaturc—significant, developmentally appropriate content and
outcomes  will be conceptualized in New Mexico’s PreK Learning Outcomes.  The
recommended, second essential element utilizing informed and inclusive processes
has been implemented in the development and review. of this project.. The last two
clements presented 1n this document reflect features three and four. Typically called
program standards, these serve as expectations for the characteristics or quality of
schools, childcare and Head Start centers, and other educational settings where children
reecive PreK serviees.

According to Schumacher, Irish, and Lombardi (2003), most recent congressional policy
has pointed toward setting high leaming or outcome standards that focus on what
children are expected to learn, At the federal Ievel, little attention has been given to
mmproving the standards for the type, intensity, and quality of carly childhood programs.
Specifically, program standards are requirements that early childhood programs must
meet in order to ensure conditions in which children are more likely to learn.  These
standards include best practices to inform nstructional group size, staff-child ratio,
tcacher cducation, mcthods to collaborate with familics, required curriculum, and
comprehensive services. .

For the purposce of this document, we usc the term “cssential clements” to frame the
quality standards for programs scrving young children and their familics. Quality
standards are associated with better early learning opportunities because they help
promote the conditions conducive to the positive teacher-child relationships so crucial for
carly devclopment and lcarning (Vandell & Wolfc, 2000). As stated in New. Mcexico’s
Best Practices (1999);
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These essential clements of quality reflect current rescarch on quality and
philosophy statements of a variety of professional organizations, including but not
limited to, the National Association for the Education of Young Children, Head
Start, Zcro to Three, and the Division of Early Childhood of the Council for
Exceptional Children,

.Method

This work began with ongoing information cxchanges and brainstorming with the Early
Childhood Interagency Action Team and representatives from New Mexico Child
Development Board.  The Program Standards Task Force, established during the summer
of 2004, assisted in jump-starting the framcework and writing the standards.. .
As these New Mcxico standards were being developed and implemented, it has been
imperative that our standards of quality programs result in the following:

* expand upon early learning experiences. .

* avoid pressuring children.

* honor the individual strengths and needs of young children

* cncourage young children to value the process of lcarning

* ensure developmentally appropriate teaching practices.

* support carly childhood tcachers in their roles as professional decision makers

* value diversity

In addition te reviewing literaturce on the standards movement, the cxisting program
standards from the five major carly cducation systems in New Mcxico were revicwed;
these included child care, public school, early intervention, child development, and Head
Start. Program standards from other states were also reviewed. Policy statements from
carly childhood and spccial cducation advocacy groups such as The NAEYC, The
Division for Early Childhood (DEC) of the Council for Exceptional Children (CEC), The
National Center for Children in Poverty, and The National Association of Early
Childhood Spccialists in the state departments of cducation. The program standards for
New Mexico proposcd in this document represent the best 1deas found, reworked, and
rewritten by the task force.

In Fcbruary 2014, the New Mcxico Public Education Department (PED) revised. these
program standards to better reflect policics and requirements for PrcK programs in public
schools, including charter schools..

Framework for the Standards
The framework for the presentation of these early childhood program standards is (1) a

rationale for each essential element, (2) the standard, (3) indicators of the standard, and
(4) rccommended quality indicators.

PR/Award & §4198150024
Page 356



A rationale is an cxplanation of the fundamental rcasons why cach standard is
important. It provides a connection to research in the field.

A standard is a descriptive statcment established by cxperts in a ficld. 1t 1s used
as a modcl of qualitative or quantitative characteristics for asscssment of existing
programs and for the development of new programs..

An indicator 1s a componcnt of the standard such as an outcome, condition,
process, role, function, cte., which can be observed and measured and used to
determine the extent to which standards are met.

A recommended quality indicator is rcflcctive of rescarch-bascd best practice.
Quality indicators arc not PrcK program requirements, but arc recommended
indicators of exemplary programs. .

Below arc the standards covered by the PreK Program:

L
I1.
11,
V.
V.

VI

VIL

Family and Community Collaboration

Professionalism

Health, Safcty, and Nutrition

Child Growth, Development, and Learning

Developmentally Appropriate Content and Learning Environment and
Curriculum Implementation

Asscssment of Children

Evaluation of Programs
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Program Standards for New Mexico PreK Program

Essential Element I: Family and Community Collaboration

Rationale: Children live in the context of community, dependent upon the “adults who
touch their lives dirvectly through relationships, and indirectly through the decisions they
make” (Gestwicki, 2004). Successful programs, according to Schorr (1997), work with
Sfamilies as parts of neighborhoods and communities; have a long-term, preveniative
orientation; and provide high quality, responsive, comprehensive services. Any. institution
interested in effectively serving the educational needs of young children should have
teachers who hold deep understandings of child development and learning processes; use
developmentally appropriate, inclusive instructional approaches; and provide
comprehensive services to families and their children.

I-A.  PreK program personnel collaborate to support the establishment of a
seamless continuum of quality early care and education programs in the
community.

Indicators: _ . : :

* PreK administrators meet at least annually with early care and education program
personnel in the community to coordinate and strengthen existing carly childhood
programs and mitiatives.

* PreK administrators survey families in the community to determine early care and
cducational needs.

* PrcK administrators meet with carly carc and cducation program personngel in the
community prior to requesting expansion of their PreK program..

I-B. PreK programs collaborate to share expertise and support the early care
and education infrastructure in the community.

Indicators:
* PreK programs open in-service trainings to early care and education teachers in
the community whenever possible.
* PrcK teachers and administrators attend trainings sponsorcd by other carly care
and education programs personnel in the community.
* PrcK teachers mect regularly to sharc expertisc and participate in trainings.

Recommended Quality. Indicators:
* PrcK program pcrsonnel support communication among carly carc and cducation
programs and public elementary schools in the community.
* PreK program personnel collaborate across programs and agencies to ensure
funding 1s cquitably disburscd, while honoring parental choice.
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I-C.

PreK programs are knowledgeable of and link with systems within
communities that provide all children with access to comprehensive services
that are predictive of school success.

Indicators:

PreK program personnel disseminate information about family support services.
This includes information about parenting, early childhood education, health, and
making appropriate choiccs about carly Icarning and intcrvention serviees.

PrcK program personnel disseminate information regarding adult basic cducation
services to parents without a high school diploma.

PrcK program personnel disseminate information regarding family access to
medical and dental services.

I-D. Each PreK program has a family-centered philosophy that guides all aspects
of program planning and implementation. .
Indicators:

Program personncl cstablish, publish, and adhere to guidclines of confidentiality.
PreK program personnel solicit input from families on a continuing basis and are
responsive to cultural, linguistic, and other family characteristics.

PreK program personnel have an open-door policy.

PrcK program personnel have a current, written, family engagement plan that
mcludes appropriatc family involvement and engagement activitics. The plan
includes how the program will use the children’s portfolios as well as the New
Mexico PreK Parent Materials (available at www.newmexicoprek.org) to assist
parcnts to support their child’s learning.

Families are provided with a family handbook that offers specific information
about the program. This information may be disseminated in a brochure or as a
scction in the school or district handbook.

Every cffort should be made to provide information in the home language of the
family. .

Individualized Educational Plans (IEP) arc developed for all children with special
needs by a team of family members and multi-disciplinary professionals,
consistent with federal and state regulations..

Family members arc welcome participants in all aspects of program development
and implementation, including screening, assessment, and evaluation. .

Families are supported in understanding the developmental strengths and needs of
their children and in creating stratcgics and activitics to support growth in the
context of natural routines and activities.

PreK program personnel provide meaningful opportunities for families and
tcachers to build trusting rclationships.

PreK program personnel provide services to support family well- being. These
supports are flexible, culturally and linguistically relevant, and responsive to
family-identified preferences and styles.
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I-E. PreK program staff and families collaborate to ensure smooth transitions for
children as they move between settings, between levels or grades, or from
program to program.

Indicators:

* Each program must have a written transitien plan detailing policies and
procedures that assist families of children moving into the program, exiting the
program, and/or transitioning into kindcrgarten.

* The transition plan must rcflect the diversity and uniquencss of the children and
community in which they reside. .

* Transition plans must includc a scrics of transition activitics that take placc
throughout the year to prepare the child and family for the upcoming changes and
that facilitate a positive transition to kindergarten..

* PrcK program staff collaboratc with kindergarten teachers recciving children to
ensure that the PreK curriculum supports a smooth transition from PreK to
kindergarten.

Recommended Quality Indicators:
*  All the adults who are responsible for a child’s care and/or education collaborate
to develop transition procedures and activitics.
*  PrcK program staff mect with the kindergarten teachers recetving their children to
share individual assessments and other information in order to facilitate smooth
transitions.

I-F. PreK program staff and administration are culturally and linguistically
responsive.

Indicators:

*  Administrators recruit staff from both genders who are culturally diverse. The
diversity of staff is consistent with the cultural diversity of the community and the
families the program serves.

* At least one adult in the classroom speaks the child’s home language.

* Staff support familics in accessing and successfully using community resources.

*  Program staff and family members communicate regularly.

Recommended Quality Indicators:

* Interactions with children and family members are responsive to the language and
uniquencss of cach child and family.

* Program staff honor and respect differing beliefs, traditions of child rearing and
development, wellness and disability, and family systems.. .

* Staff arc knowledgeable about the characteristics, asscts, and needs of the
community and are knowledgeable about community resources, both formal and
informal.

* Information for parcnts is provided in the family’s home language.
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Essential Element [I;: Professionalism

Rationale: The professional training and formal education of teachers [ linked to higher
quality teacher-child interactions. A strong connection has been found between the
number of vears of formal early childhood teacher education and program quality
(Bowman, Donovan & Burns, 2001). Administrators of early childhood programs need
managerial and leadership skills and knowledge specific to the education of young
children and their families.

.II—A. Professional staff are qualified to work with young children and families by

education, training, and experience.

Indicators:

The teacher in each of the PED PreK program classroom must have the New
Mecxico Early Childhood Teacher Licensc: Birth through Third Grade or the New
Mexico Early Childhood Teacher Licensc: Age Three through Grade Three. If a
teacher does not hold one of these early childhood teacher licenses, but does hold
a K & Elementary License and/or a Special Education License, he/she must
provide evidence of successful complction of a minimum of six college credits,
annually toward one of the two early childhood licenses. Educational assistants in
each of the PED PreK program classroom must have an Associate’s degree in
Early Childhood Education and hold the Educational Assistant License from the
PED. Any cducational assistant who docs not currently posscss an AA 1n carly
childhood education must provide evidence of completion of a minimum of six
college credit hours towards the degree annually.

Programs scrving children and familics who do not spcak English or who are
English language Icarncrs should have adults working in the classroom that speak
the language of the child and family.

Teaching staff are knowledgeable about working with children who have varying
abilitics and work in partnership with special cducation and related service
providers.

All program staff must have a current professional development plan (PDP) with
spccific professional goals and timcelines related to these program standards.  Staft
must document ongoeing activities to increase knowledge, specialization, and
qualifications in early childhood education, individualization, and family support.
Staff follow the NAEY C Codc of Ethics..

All PreK program teachers and educational assistants, including the PED-
approved, long-term substitutes, must attend all required PreK trainings.

All PrcK program tcachers, cducational assistants, and administrators fully
participate in the consultant model of job-embedded professional development.

Recommended Quality Indicators:

Professional staff are members of professional organizations, advocacy groups,
and/or mentoring programs that assist them through supervision and support.
Tcaching staft mect regularly in professional Icarning communitics.
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II-B.

Professional staff are compensated with salaries and benefits that are
comparable with other professional positions that have similar qualifications
and responsibilities.

Indicators:

I-C. .

PreK program teachers and educational assistants are employees of the
district/charter school. If a long-term substitute teacher or assistant must be hired
to temporarily staff a PrcK classroom, the district/charter/Regional Education
Coopcrative (REC) must inform the PED within 10 days of the placcment.

Staff benefits include time for planning and classroom preparation and release
time, at Icast comparablc to kindcrgarten tcachers.

Administrators must have early childhood knowledge and experience or have
on-site administrative personnel with early childhood knowledge and
experience. Administrators will support quality early childhood practices.

Indicators:

PrcK program administrators must have the New Mcexico Education
Administration, PreK 12 License, the New Mexico Early Childhood Teacher
License: Birth through Third Grade, or the New Mexico Early Childhood Teacher
License: Age Three through Grade Three.

PrcK program administrators have knowledge and experience in carly childhood
education, early intervention, early childhood special education, and supervision.
PrcK program administrators, outsidc the public schools, must have a PDP that
includes taking credit-bearing college course work in early childhood education
and in the administration of early childhood education programs.  PreK program
administrators must demenstratc continual progress toward accomplishing their
PDP within an approved time frame,

PreK program administrators ensure that program staff are able to access PD
opportunitics. .

PrcK program administrators support ongoing PDP with PrcK-specific goals for
all staff.

PrcK program administrators providc a supportive work cnvironment (c.g., hiring
and retention policics, compensation and benefits, safety, workspace).

Program policies are culturally responsive.

Program policics and administrators promotc intcragency and interdisciplinary
collaboration.

Program policies and administrators promote continuous program evaluation and
system changc cfforts.
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.Essential Element I11: Health, Safety and Nutrition

Rationale: A/l children deserve to be in healthy and safe early care and education
settings. There are risk factors associated with cognitive and emotional delay in young
children—inadequate nutrition, environmenial toxins, diminished familial interactions,
trauma. and abuse, and parental substance abuse (National Center for Children in
Poverty, 2003). Many families need assistance in accessing health care, nutrition and
social services.

III-A. All local, state, and federal regulations pertaining to health, safety, and

nutrition for young children in out-of-home care are met, including but not
limited to buildings and grounds, equipment, sanitation, water quality, fire
protection, storage and handling of food.

Indicators for Ilealth:

A school hcalth professional must insurc that the following asscssments arc
completed for each child prior to the beginning of PreK or within the first three
months of attendance. The school health professional must either conduct the
asscssments or arrange for another health provider to conduct the assessments on
site. Parents who choose to have their child assessed by their private provider
must present evidence of such to the school. These assessments are

— physical cxamination —  hcaring screenings

— current immunizations —  dental screenings

—  vision screenings
Each child must be assessed with a developmental screening that includes a
social-emotional component prior to the 3" month of attendance. Programs must
screen for carly detection of children at risk for developmental delay. When
possible, the dominant language of the child will be used during screening.
Appropriate referrals are made to address all identified concemns. Services will be
aligned to comply with the child’s Individual Education Program (IEP).
Program staff promotc mental health utilizing positive ¢hild guidance
approaches. .
Program sites develop policies and procedures to promote healthy behavior and
reducc the risk of physical discasc, mental illness, and nutritional problems. Staff
is knowledgeable about each child’s special health needs.
Program staff are knowledgeable about the indicators of stress in young children.
Program administrators develop policics and procedurcs that address the needs of
children who are medically. fragile.
Staff follow universal health procedures and instruct the children in good health
practiccs..
Program staff facilitate family access to community resources and make
appropriate rcferrals as nccessary.
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Indicators for Safety:
* The school site is in compliance with the Standards for Excellence 6.29.1 NMAC..
* The environment is physically and emotionally safe..
*  Program staff sharc current safcty mformation and resources with familics.

Indicators for Nutrition:

*  Programs must participatc in the USDA School Lunch Program and must
organize their schedule to provide at least one meal per day meeting USDA
requircments.  Full-day programs must provide both breakfast and lunch.

* Hecalthtul cating habits arc encouraged through the provision of nutritious and .
culturally-relevant foods eaten in a positive social atmosphere such as family-
style dining.

*  Spccial dictary requests and nceds for children arc accommodated (allergics,
medical, religious, vegetarian) to the extent possible.

* Information on nutrition and hcalthy food preparation is available for familics.

* All staff 1s knowledgeable about cach child’s special nutritional nceds and
parental requests for dietary restrictions..

Essential Element IV: Child Growth, Development, and Learning

Rationale: Rescarch has repeatedly demonstrated that the cognitive and social
development of young children is strongly influenced by the quality of interaction and
relationship between a teacher and child. A teacher can provide more warmth and
responsive attention with a small group size and lower staff-child ratio (NAEYC,
National Health and Safety Performance Standards).

IV-A. Each program implements research-based early childhood education
practice based upon child, family, and community needs at no cost to the
child or parents.

Indicators:
*  PrcK programs must provide a minimum of 450 hours of classroom-bascd
mstruction.

* All PrcK programs must provide at lcast 90 hours for the following:
— at least one home visit early in the year
— at Icast thrce parent conferences
— at least two opportunities for parental group meetings for interaction,
mformation, and transition activitics
— profecssional devclopment, transition, or other activitics required by NM.
PreK Program Standards
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IV-B. Each program builds upon the adult-child relationship and promotes
children’s growth, development and learning.

Indicators:

* The maximum group sizc is 20 children.

* The teacher-child ratio 1s 1:10 with one lead teacher and, if the group size is 11 or
morc, an assistant is assigned to the classroom.

* All classrooms will provide inclusive scttings for children with developmental
delays and disabilities. Depending on the group of children and the nature and
scverity of the disabilities of children served, the adult-to-child ratio might be
smallcr, . .

IV—C. Program staff understand and commit to practices that build on each child’s
culture, language, experiences, and abilities.

Indicators:

* Program staff rcspect and provide classroom supports for cach family’s
experiences, languages, values, and patterns of interaction.

* Program staff promote understanding of diversity and disability.

*  Diversity is reflected in the physical environment, the social/emotional
environment, interpersonal relationships, personnel selections, and strategies that
support lcarning..

* Program staff implement a culturally responsive approach to lcarning.

* Program staff respect each child’s language and demonstrate knowledge and skill
rclated to second language acquisition.

* Program staff rccognize and undcrstand differences in children such as
temperament, preferences, development, and interaction.

* Children with disabilitics and developmental delays arc integrated into groups of
peers of the same age, with supports from appropriate service providers.

* Program staff modify the indoor and outdoor physical and learning environments
to accommodatc the nceds of children with disabilitics and developmental delays,
with supports from appropriate service providers as indicated in the child’s [EP.

* Ancillary services {e.g., occupational, speech/language, and/or physical therapy)
arc intcgrated within regular program activitics and routines to the maximum
extent appropriate as indicated for the child with an [EP.

* Professional in-service training is provided that is specific to inclusionary
practiccs.

* Children with special/behavioral needs may not be dismissed from the PreK
program solely because of their special/behavioral needs unless a different
placement ts indicated in the child’s T1EP.

* Programs may rcceive PreK funding for children who recetve “specch-only”
services. The program must show, through clear cost allocation methods, how
special education funds arc used to fund participation of children with other
cxceptionalitics.
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Essential Element V: Developmentally Appropriate Content.
and Learning Environment and Curriculum Implementation

Rationale: Young children's learning is dependent on the development of language and
cognitive and socio-emotional skills (Thompson & Happold, 2002). In early childhood,
the development of these foundational skills lays the foundation for later learning. A
developmentally appropriate setting for young chiidren and families is positive,
responsive, stimulating and supportive.  The classroom climate is inclusive,
accommodating and accessible to all children. Teachers facilitate the development of
attitudes and behaviors that prepare children for school success. including compassion,
trust, creativity, self-control and perseverance.

V-A.

The physical environment and furnishings are planned to support active
engagement, learning, participation, and membership of all children. The
atmosphere of each classroom is child-oriented, inclusive, and comfortable
for all children.

Indicators:

All PrcK classrooms will conduct a sclf asscssment using the Early Childhood
Environment Rating Scale Revised (ECERS R} and ECERS E, the Four
Curricular Subscales Extension. Classrooms must achieve a minimum average
scorc of five (5) on both these scales.

Matcrials and cquipment—such as books, dolls, toys, and wall displays—
represent diverse cultures, ethnic groups, gender roles, family configurations, and
abilities.

The physical environment includes an adcquate amount of space for indoor and
outdoor activities, for adult planning and management activities, and for privacy.
Classroom environments have identifiable learning centers that are flexible and
designed for children to sclf-sclect activitics.

Accommodations, modifications, and adaptations are evident as needed for
mdividual children.

Each program has curricula based upon sound child development/early
childhood principles; the needs, interests, desires, and relevant life
experiences of the children and families served; the language, home
experiences, and cultural values of the children served; and the program’s
goals and objectives.

Indicators:

Content is based on the New Mexico Early Learning Guidcelines (ELG) (available
at www.NewMexicoPreK.org) and is designed to achieve long-range goals for
children 1n all domains (i.¢., physical, motor, social, cmotional, language, and
cognitive) and to help children prepare to function as fully contributing members.
of a democratic society. A diagram of the essential elements of NM PreK
curriculum is below.
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The Elements of NM PreK Curriculum
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* Program staff adhcre to the principles of the New Mexico PreK Curriculum
Policy Brief (available at www.NewMexicoPreK.org) with activities based on
sound child development/early childhood education principles; the needs,
mterests, desires, and relevant life experiences of the children and familics served;,
the language, home, cxpericnees, and cultural valucs of the children scerved; and
the program’s goals and objectives.

*  Curricula build upen what children already know, are able to do, and show
cvidence of being ready to do.

* Content provides opportunities for each child to develop feelings of competence
and a positive attitude toward lcarning.

* Developmentally appropriate published curricula and curricular approaches are
used as a source of ideas and activities building toward the ELG. .
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vV-C.

Learning experiences are carefully planned and flexible with selection of
materials and experiences reflecting diversity, individual differences, and the
unique interests and preferences of the group. Play is a valued context for
learning.

Indicators:

Curricular plans are based on observed and documented. interests and needs of the
children.

Planned expericnces provide for the development of cognitive skills, encouraging
each child to understand concepts and to develop language fluency, literacy.,
numcracy, problem solving, and deeision-making skills,

Curricular planning and classroom preparation time for staff is built into the
program schedule.

Postcd lesson plans describe tcacher-initiated and child-initiated cxpericnces that
can include individual activities and developmentally-appropriate small and
whole group activities for intentional instruction with alternating periods of active
and quict play.

Essential Element VI: Assessment of Children

Rationale: A4ssessment of individual development and learning is necessary for planning
and implementing curriculum. Yet accurate assessment of voung children is challenging
because their development and learning are rapid, uneven, and embedded within specific
cultural and linguistic contexis (Bredekamp & Copple, 1997).  Assessment of young
children relies heavily on the results of observations, descriptive data, collection of work
by children, and demonstrated performance over time. (NAEYC & NAECS/SDE, 1992)

VI-A. Assessment of children’s educational needs is an ongoing process of collecting

information from multiple sources using varied approaches and should be
used to plan for and medify program curricula and to address specific needs
of individual children.

Indicators:

Program staff monitor cach child’s deveclopmental progress, strengths, and needs.
Developmental screening instruments used are valid, reliable, non-biased,
linguistically and culturally appropriate, and individually administered by trained
personncl.

Assessment results are used to inform instruction and modify curricula for all
children.,

Familics arc informed of the asscssment process and their legal rights of consent
and refusal.

Familics arc informed of screening and asscssment results no later than the next
scheduled parent—tcacher conference.
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Asscssment 18 an ongoing, dynamic proccss 1n which results arc used to develop,
with family members, the IEP or Family Service Plan, service coordination, and
transition into programs.

Program staff implement classroom-bascd scrvices with fidelity to the
observation, documentation, and planning cycle required by the New Mexico
PreK Observational Assessment System, available at: www . NewMexicoPreK.org
Admmistrators, tcachers, and cducational assistants complete the required
assessment training.

Program staff comply with all participation and program data reporting
requirements for the following:

— child observation, documentation, and planning cycle

— cxclusive use of the New Mcexico Pre K Obscrvational Asscssment tools

— use of the New Mexico PreK lesson plan form
The New Mexico EL( are used as an ongoing assessment of children’s progress
and used as a primary source of information for individualized lesson planning.
Program staff and other professionals maintain discretion and confidentiality.
when sharing information about children and their families.

Essential Element VII: Evaluation and Continual Improvement of Programs

Rationale:  Systematic and comprehensive program evaluation is essential to ensure
quality care and education. Program evaluation is guided by program goals, using
varied, appropriate, conceptually and technically sound evidence to determine the extent
to which programs meet the expected standards of quality and to examine intended as
well as unintended results. (NAEYC & NAECS/SDE, 2003)

VII-A.Program sites have specific goals and objectives within a management plan

that is evaluated annually by the state. All program components will be
evaluated, including staff/professional development, family satisfaction, and
children’s progress using both formative and summative approaches.

Indicators:

Multiple measures are used to evaluate site programs including program data;
child demographic and asscssment data; and information about staff
qualifications, administrative practices, classroom quality assessments, and
implementation data.

Programs usc multiplc indicators of children’s progress in all developmental arcas
to evaluate the effect of the program on children’s development and learning..
Children’s gains over time are emphasized, not just upon exiting the program.
Stte staff seck out parental pereeptions of program’s strengths and weaknesscs.
Results of program, staff, and family evaluation are used to identify areas in need
of improvement, support, additional resources, and professional development,
Program cvaluation results arc be publicly shared.
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Appendix K

New Mexico Professional Development Brochure

WHY po I NEED SPECIALIZED
EDUCATION TO WORK WITH
YOUNG CHILDREN?

Because...
= the early years are the most important
for learning

= young children learn in special ways

= quality. programs for. young children
require staffl who:

understand developmentally
appropriate practices

% facilitate all aspects. of child
development and learming

establish partnerships with
families and the community

design programs. and curriculum
that are culturally and
hinguistically approprate

% provide a healthy, safe, and
challenging leaming environment

For more information about New
Mexico's Early. Care, Education
and Family. Support Professional

Development System:

Contact, the New Mexico
Office. of Child Development.
(50%) 827-7946
or
Contact your regional Carly,
Childheod Training and Technical
Assistance Program
ar
Contact the early. childhood
faculty. at your local institution. of
higher education

or

Additional information is, available
at www.NewMexicoKids.org
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NEw MEXICO’S
Early Care, Education
&

Family Support
Professional
Development System

for those wanting to work as a:
+ teacher
» child-care teacher
« home visitor
* program administrator
= early interventionist
+ mentor or.
= program development specialist
with children birth
through third grade, their
families and programs
they attend.

New Mcxico Children, Youth and Familics — Preschool Development



Levels of Certification and Licensure for New Mexico’s
Early Care, Education and Family Support Professionals

LEVELS OF CERTIFICATION
AND LICENSURE:

Certificates issued b. the Office of
Child Development/ ., Teacher
licenses isswed by the Public Education
Depariment.

45-Hour Entry Level Certificate

MM Child Development Certificate
{state-issued equivalent to the CDA)
* Infant and Taddler
* Preschool
Vocational Certificate Issued
Associate Degree Certificate 3|.|'| these
areas

Bachelor’s Degree Certificates:

Early Childhood Educator: Birth-Age 4
Early Childhood Program Administrator
Family Infant Toddler Specialist

Early Childhood Teacher License:
Birth through Age Eight

+ Birth-Age 4

« Age J-Grade 3

Professional Certificate in Family, Infant
Toddler Studies

45-Hour Entry Level Course

Seek advisement and talk with early childhood faculty
Choose a Pathway & Plan General Education Coursework

Associate Degree/Lower Division Professional Pathways

Common Core Early Childhood Coursework

Early
Childhood
Program
Admin.

Family,
Infant Toddler
Specialist

Early
Childhood
Educator

Continue Pathway & Plan Electives/Licensure Endorsement

Bachelor’'s Degree Professional Pathways

Common Core Early Childhood Coursework

Family,
Infant
Toddler
Specialist

Early Early Early
Childhood Childhood Childhood
Educator Educator Program

Birth- Age 4 Age3-Age8 Admin.

New Mcxico Children, Youth and Familics — Preschool Development
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New Mexico’s Professional Pathways for
Early Care, Education and Family Support Certification and Licensure

Universal Catalogue of Courses
To be implemented statewide as approved by state agencies and institutions of higher education

Foundational Level

Associate Degree/Lower Division Courses — Prerequisites for Upper Division Courses

Child Crowth,
D

& Learning
{3 comdits)

Progrooas.
3 credits —
EC SPED/ECED)

Early Childhood Teacher (Birth—Grade 3

Introduction to Language,

Literacy. & Reading
{3 credits)

Curriculum Developmsent throaagh Play —

Rirth through Age 4
(3 credits)

Choose a Professional Pathway

Early Childhood Program Administration

Program Management |

3. credits)

Effective Program Development

for. Diverse Learners and Their Families

(3 creditsy
Practicum (2 credits)

Practicum _{Birth through Age 4)

12 credits)

Curriculum Development

& Implementation —

Professional Relationships
(3 credits}

Age 3. through Grade 3

(3 credits)

Practicum . (Age 3 through Grade 3

{2 credits)

Practicum (2 credits)

Family Infont Toddler Studies

Infant-Toddler Growth,
Development & Learning
3. credits)

Practicum

{2 credits)

Caregiving for Infants and Toddliers
(3 credits)

Family Infant Toddler Professinnals,
Families. & Communities

(3. crediits}

Practicum

(2 credits)

Early Childhood Transfer Module: 29 Early Childhood Credits plus 35 General Education Credits

Upper Division Courses

Bachelor’'s Degree

Common Core Courses

Research in Chilld Growth, Developiet & Leowtaing

{3 credits)

Family, Language and Culture
{3 credits)

Young Children with Diverse Abilities
(3. credits — EC SPED/ECED)

Choose a Professional Pathway

Early Childhood Teacher Licensure

Concentration:
Birth through Age 4

Advanced Caregiving
for. Infants. & Toddlers
(3 credits)

Emergent Literacy
(3 credits)

Curricuham —
Birth thraugh Age 4
(4 credits)
Practicum
(2 credits)

Licensure Option:
Student Teaching
9 credits?
Seminar

(3. credits?

MNan-Licensure Option:
Related Electives
{12, credits}

Concentration:
Age 3 through Grade 3

The Integraced Eacly
Childhaod Teaching &
Learning Series:

Teaching & Learning
Math and Science
(4, credits)

Twaching & Lvarning
Reading and Writing
{3 crwdits)

Teaching & Learning
Sacial Studies, Fine
Arts and Movement
(3 cowdits)

Teaching & Learning
Practicum
(2 credits)

Student Teaching
(% crwdits)

Stuadent Teachang Sermko
(3. credits)

Early Childhood
Program Administration

Assessment, Curricutum Development &
Program Evaluation: Advanced Program
Management

{4 credits)

Practicum

(2 credits)

Professional Leadership
(3. credits)

Internship.
(6 credits)

Related Electives
(2 credits)
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Family, Infant Toddler Studies
{Early Intervention & Home Visiting)

Advanced Knowledge. & Practical
Application (Strategles and Techniques
ta Support Early Learning)

€3 credits - EC SPED/ECEDN
Practicum

€2 crediss}

Infant and Toddler Assessment
& Evaluation

€3 credits - EC SPED/ECEDN
Practicum

1. credlie}

Internship.
€8 credtitsy

Reflective Practice Seminar
€1 crediny

Related Electives
€6 credlits?
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BUDGET PART 11 - NARRATIVE
Grant Year 1
1) Personnel - $205,734

» Title and role of position: Project Coordinator to oversee and coordinate Preschool
Expansion Grant activities
Annual Salary: $57,720
Percentage of Time: 100%
Explanation: This position is critical to successfully implement the Preschool

Expansion Grant, as wcll as coordination of all activitics rclated to the Grant..

» Title and role of position: Program Monitor to provide Preschool Expansion Grant
contracted program(s) compliance.
Annual Salary: $49,338
Percentage of Time: 100%
Explanation: This position is nceded to ensure contract compliance of Preschool

programs awarded funds under the Grant.

» Title and role of position: Program Monitor to provide Preschool Expansion Grant
contracted program(s) compliance.
Annual Salary: $49,338
Percentage of Time: 100%
Explanation: This position is needed to ensure contract compliance of Preschool

programs awarded funds under the Grant.

» Title and role of position: Program Monitor to provide Preschool Expansion Grant
contracted program(s) complhance..
Annual Salary: $49,338
Percentage of Time: 100%
Explanation: This position is needed to ensure contract compliance of Preschool

programs awarded funds under the Grant.
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2) Fringe Benefits - $61,766

>

Percentage of Fringe Benefits: 30% of the annual salaries for the Project
Coordinator and three Program Monitors.

Basis for cost estimates or computations: The estimates are based on the State of
New Mexico standard for estimating employee benefits, as part of the budgeting

proccss.

3) Travel - $18,000

4)

3)

>

>

Estimated number of trips: It is estimated that the Project Coordinator and the
Program Monitors will conduct 72 trips to the sub-grantee and preschool programs.

Estimated transportation and subsistence costs for each trip: 5250

Equipment - $0

Supplies — $2,000

>

Estimate of materials and supplies: General office supplies, such as paper and file
folders.
Basis for cost estimate or computations: Estimated cost for general office supplies

is based on cxpcrience related to other projects.

6) Contractual - $312,500

>

Project Management: $97 500 for a Preschool Expansion contract/agreement to
provide a half-time Project Manager and full-time financial/clerical support and
related travel and general office supplies. . Services will be procured in accordance

with state law (New Mexico Procurement Code).
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» Data, Standards Development and Training: $S205,000 for a Prcschool Expansion
contract/agrcement to provide data management, analysis, and mcasurcs of indicators
for Government Performance and Results Act (number and percent of children scrved
in High-Quality. Preschool Programs funded by the project, number and percent of
children served overall in the state PreK program, and number and percent of children
in the High-Need Communities served by the project that are read for kindergarten as
determined by the state’s Kindergarten Entry Assessment), program standards,
training development and delivery, and related travel and gencral office supplies. |
Scrvices will be procured m accordance with state law (New Mcxico Procurcment
Code).

» Inclusion of children with disabilities: S10,000 for a Preschool Expansion
contract/agreement for development and implementation of a plan for recruitment and
inclusion of children with disabilities. Services will be procured in accordance with

state law {(New Mexico Procurement Code}..
7) Training Stipends - $0
8) Other - 30
9) Total Direct Costs lines 1-8 above: $600,000
10) Indirect Costs - $0
11) Funds to be distributed to sole Sub-grantee - $11,875,000
» Grants for health, safety and equipment: $225,000 for Sub-grantce to issuc Grants
to Preschool Expansion programs for health, safcty and cquipment.
» T.E.A.C.H. Scholarships: S$100,000 for Sub-grantee to coordinate scholarships to

eligible educators through the New Mexico Association for the Education of Young

Children.
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» Training and Technical Assistance: $300,000 for Preschool Expansion program
consultation, coaching, training and technical assistance, program support and other
opcrating costs.

» . Direct Services-New Slots: 56,250,000 for approximately 520 new federally funded
slots for children.

> Direct Services-Existing Slots: $5,000,000 for approximately 300-500 slots for

children..
12) Mandatory set-aside for grantee technical assistance - $25,000
13) Total Funds Requested lines 9-12 above: $12,500,000

14) Other Funds Allocated to the State’s Plan - Si{b){'”

% Source of funds:  State funds to support the projects in the State’s Plan..

» Activities being funded: Statc funds to be used for preschool slots for children.

15) Total Budget Grant Year 1: {1

Grant Year 2
1) Personnel - $205,734

> Title and role of position: Project Coordinator to oversee and coordinate Preschool
Expansion Grant activitics..
Annual Salary: $57,720
Percentage of Time: 100%
Explanation: This position is critical to successfully implement the Preschool

Expansion Grant, as well as coordination of all activities related to the Grant. .

> Title and role of position: Program Monitor to provide Preschool Expansion Grant

contracted program(s) compliance.
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Annual Salary: $49,338
Percentage of Time: 100%
Explanation: This position is nceded to ensure contract compliance of Preschool

programs awarded funds under the Grant.

> Title and role of position: Program Monitor to provide Preschool Expansion Grant
contracted program(s) compliance.
Annual Salary: $49,338
Percentage of Time: 100%
Explanation: This position is nceded to ensure contract compliance of Preschool

programs awarded funds under the Grant..

> Title and role of position: Program Monitor to provide Preschool Expansion Grant
contracted program(s) compliance.
Annual Salary: $49,338
Percentage of Time: 100%
Explanation: This position is nceded to ensure contract compliance of Preschool

programs awarded funds under the Grant..

2) Fringe Benefits - $61,766

> Percentage of Fringe Benefits: 30% of the annual salaries for the Project
Coordinator and three Program Monitors.

» Basis for cost estimates or computations: The cstimates arc bascd on the State of
New Mcexico standard for estimating employcce benefits, as part of the budgeting

proccss.

3) Travel - $18,000

> Estimated number of trips: It is estimated that the Project Coordinator and the

Program Monitors will conduct 72 trips to the sub-grantee and preschool programs.
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»

Estimated transportation and subsistence costs for each trip: S250

4) Equipment - $0

5) Supplies — $2,000

>

Estimate of materials and supplies: General office supplies, such as paper and file,
folders.
Basis for cost estimate or computations: Estimatcd cost for gencral oftice supplics

is based on cxpcrience related to other projects.

6) Contractual - $312,500

>

Project Management: $97 500 for a Preschool Expansion contract/agreement to
provide a half-time Project Manager and full-time financial/clerical support and
rclated travel and gencral office supplics.  Services will be procured in accordance
with statc law (New Mexico Procurcment Code). .

Data, Standards Development and Training: $205,000 for a Prcschool Expansion
contract/agrcement to provide data management, analysis, and mcasurcs of indicators
for Government Performance and Results Act (number and percent of children served
in High-Quality Preschool Programs funded by the project, number and percent of
children served overall in the state PreK program, and number and percent of children
in the High-Need Communities served by the project that are read for kindergarten as
determined by the state’s Kindergarten Entry Asscssment), program standards,
training development and dclivery, and related travel and gencral office supplics. .
Scrvices will be procured m accordance with state law (New Mcexico Procurcment
Code).

Inclusion of children with disabilities: $10,000 for a Preschool Expansion
contract/agreement for development and implementation of a plan for recruitment and
inclusion of children with disabilities. Services will be procured in accordance with

state law {New Mexico Procurement Code}.
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7) Training Stipends - $0

8) Other - $0

9) Total Direct Costs lines 1-8 above: $600,000

10) Indirect Costs - $0

11) Funds to be distributed to sole Sub-grantee - $11,875,000

>

Grants for health, safety and equipment: $225,000 for Sub-grantee to issue Grants
to Preschool Expansion programs for health, safety and equipment.

T.E.A.C.H. Scholarships: $100,000 for Sub-grantee to coordinate scholarships to
eligible educators through the New Mexico Association for the Education of Young
Children.

Training and Technical Assistance: $300,000 for Preschool Expansion program
consultation, coaching, training and technical assistance, program support and other

opcrating costs.

. Direct Services-New Slots: §6,250,000 for approximately 520 new federally funded

slots for children.
Direct Services-Existing Slots: $5,000,000 for approximately 300-300 slots for

children. .

12) Mandatory set-aside for grantee technical assistance - $25,000

13) Total Funds Requested lines 9-12 above: $12,500,000

14) Other Funds Allocated to the State’s Plan - § b))

>

Source of funds: State funds to support the projects in the State’s Plan.
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» Activities being funded: Statc funds to be used for preschool slots for children.

b)4)

15) Total Budget Grant Year 2: §

Grant Year 3
1) Personnel - $205,734

» Title and role of position: Project Coordinator to oversce and coordinate Preschool
Expansion Grant activitics
Annual Salary: $57,720
Percentage of Time: 100%
Explanation: This position is critical to successfully implement the Preschool

Expansion Grant, as well as coordination of all activities related to the Grant.

» Title and role of position: Program Monitor to provide Preschool Expansion Grant
contracted program(s) complhance..
Annual Salary: $49,338
Percentage of Time: 100%
Explanation: This position is needed to ensure contract compliance of Preschool

programs awarded funds under the Grant.

> Title and role of position: Program Monitor to provide Preschool Expansion Grant
contracted program(s) complhance..
Annual Salary: $49,338
Percentage of Time: 100%
Explanation: This position is nceded to ensurc contract comphiance of Preschool

programs awarded funds under the Grant.

> Title and role of position: Program Monitor to provide Preschool Expansion Grant

contracted program(s) compliance.
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Annual Salary: $49,338
Percentage of Time: 100%
Explanation: This position is nceded to ensure contract compliance of Preschool

programs awarded funds under the Grant.

2) Fringe Benefits - $61,766

»_ Percentage of Fringe Benefits: 30% of the annual salarics for the Project
Coordinator and thrce Program Monitors.

» Basis for cost estimates or computations: The cstimates arc bascd on the State of
New Mexico standard for estimating employcce bencefits, as part of the budgeting

Process.

3) Travel - $18,000

» Estimated number of trips: It is cstimated that the Project Coordinator and the
Program Monitors will conduct 72 trips to the sub-grantce and preschool programs.

» Estimated transportation and subsistence costs for each trip: S250
4) Equipment - $0
5) Supplies — $2,000
» Estimate of materials and supplies: General office supplics, such as paper and file
folders.
» Basis for cost estimate or computations: Estimated cost for gencral office supplics

is based on cxpcrience related to other projects.

6) Contractual - $312,500
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» Project Management: $97,500 for a Prcschool Expansion contract/agreement to
provide a half-time Projcct Manager and full-ume financial/clerical support and
rclated travel and gencral office supplics. Services will be procured in accordance
with state law (New Mexico Procurement Code).

» Data, Standards Development and Training: $205,000 for a Preschool Expansion
contract/agreement to provide data management, analysis, and measures of indicators
for Government Performance and Results Act (number and percent of children served
m ITigh-Quality Preschool Programs funded by the project, number and pereent of
children served overall in the state PreK program, and number and percent of children
mn the 1ligh-Need Communitics scrved by the project that arc read for kindergarten as
determined by the state’s Kindergarten Entry Asscssment), program standards,
training development and delivery, and related travel and general office supplies.
Services will be procured in accordance with state law {(New Mexico Procurement
Code)..

» Inclusion of children with disabilities: 10,000 for a Preschool Expansion
contract/agrcement for development and implementation of a plan for recruitment and
mclusion of children with disabilitics. Scrvices will be procured in accordance with

statc law {New Mcxico Procurcment Codc)..

7} Training Stipends - $0

8) Other - $0

9) Total Direct Costs lines 1-8 above: $600,000

10) Indirect Costs - $0

11) Funds to be distributed to sole Sub-grantee - $11,875,000

» Grants for health, safety and equipment: $225,000 for Sub-grantee to issue Grants

to. Preschool Expansion programs for health, safety and equipment.,
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» T.E.A.C.H. Scholarships: S100,000 for Sub-grantce to coordinate scholarships to
cligible cducators through the New Mexico Association for the Education of Young
Children.

»  Training and Technical Assistance: $300,000 for Preschool Expansion program
consultation, coaching, training and technical assistance, program support and other
operating costs.

> Direct Services-New Slots: 56,250,000 for approximately 520 new. federally funded
slots for children.

» Direct Services-Existing Slots: $5,000,000 for approximatcly 300-500 slots for

children.
12) Mandatory set-aside for grantee technical assistance - $25,000
13) Total Funds Requested lines 9-12 above: $12,500,000

14) Other Funds Allocated to the State’s Plan - q{bﬂ'”

» Source of funds: Statc funds to support the projects in the State’s Plan.

» Activities being funded: Statc funds to be used for preschool slots for children.

15) Total Budget Grant Year 3: $20,169,300

Grant Year 4
1) Personnel - $205,734

» Title and role of position: Project Coordinator to oversce and coordinate Preschool
Expansion Grant activities,
Annual Salary: $57.720
Percentage of Time: 100%
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Explanation: This position is critical to successfully implement the Preschool

Expansion Grant, as wcll as coordination of all activitics rclated to the Grant..

» Title and role of position: Program Monitor to provide Preschool Expansion Grant
contracted program(s) compliance.
Annual Salary: $49,338
Percentage of Time: 100%
Explanation: This position is nceded to ensure contract complhiance of Preschool

programs awarded funds under the Grant..

» Title and role of position: Program Monitor to provide Preschool Expansion Grant
contracted program(s) compliance.
Annual Salary: $49,338
Percentage of Time: 100%
Explanation: This position is needed to ensure contract compliance of Preschool

programs awarded funds under the Grant..

» Title and role of position: Program Monitor to provide Preschool Expansion Grant
contracted program(s) complhance.
Annual Salary: $49,338
Percentage of Time: 100%
Explanation: This position is needed to ensure contract compliance of Preschool

programs awarded funds under the Grant.

2) Fringe Benefits - $61,766

»_ Percentage of Fringe Benefits: 30% of the annual salarics for the Project
Coordinator and three Program Monitors.

» Basis for cost estimates or computations: The estimates are based on the State of
New Mexico standard for estimating employee benefits, as part of the budgeting

Process.
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3) Travel - $18,000

4)

3)

>

>

Estimated number of trips: It is estimated that the Project Coordinator and the
Program Monitors will conduct 72 trips to the sub-grantee and preschool programs.

Estimated transportation and subsistence costs for each trip: 5250

Equipment - 30

Supplies — $2,000

>

Estimate of materials and supplies: General office supplies, such as paper and file
folders.
Basis for cost estimate or computations: Estimated cost for general office supplies

1s based on experience related to other projects.

6) Contractual - $312,500

>

Project Management: $97,.500 for a Prcschoel Expansion contract/agrcement to
provide a half-time Project Manager and full-time financial/clerical support and
related travel and general office supplies.. Services will be procured in accordance
with state law (New Mexico Procurement Code).

Data, Standards Development and Training: $205,000 for a Preschool Expansion
contract/agrcement to provide data management, analysis, and mcasures of indicators
for Government Performance and Results Act (number and percent of children served
m TTigh-Quality Preschool Programs funded by the project, number and pereent of
children served overall in the state PreK program, and number and percent of children
in the High-Need Communities served by the project that are read for kindergarten as
determined by the state’s Kindergarten Entry Assessment), program standards,

training development and delivery, and related travel and general office supplies.
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Scrvices will be procured m accordance with state law (New Mcxico Procurcment
Code).

Inclusion of children with disabilities: S10,000 for a Preschool Expansion
contract/agreement for development and implementation of a plan for recruitment and
inclusion of children with disabilities.  Services will be procured in accordance with

state law {(New Mexico Procurement Code).

7) Training Stipends - $0

8) Other - 30

9) Total Direct Costs lines 1-8 above: $600,000

10) Indirect Costs - $0

11) Funds to be distributed to sole Sub-grantee - $11,875,000

>

Grants for health, safety and equipment: $225,000 for Sub-grantcc to issuc Grants
to Preschool Expansion programs for health, safcty and cquipment.

T.E.A.C.H. Scholarships: $100,000 for Sub-grantee to coordinate scholarships to
eligible educators through the New Mexico Association for the Education of Young
Children.

Training and Technical Assistance: $300,000 for Preschool Expansion program
consultation, coaching, training and technical assistance, program support and other
opcrating costs.

Direct Services-New Slots: 56,250,000 for approximatcly 520 new federally funded
slots for children.

Direet Services-Existing Slots: $5,000,000 for approximately 300-500 slots for

children.

12) Mandatory set-aside for grantee technical assistance - $25,000
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13) Total Funds Requested lines 9-12 above: $12,500,000

14) Other Funds Allocated to the State’s Plan - $|{b1{4)

» Source of funds:  State funds to support the projects in the State’s Plan..

» Activities being funded: State funds to be used for preschool slots for children.

b)4)
15) Total Budget Grant Year 4;

PR/Award & 54138150024
Page 380



U.S. DEPARTMENT OF EDUCATION
BUDGET INFORMATION
NON-CONSTRUCTION PROGRAMS

OMB Number: 1894-0008
Expiration Date: 04/30:/2014

Name: of Institution/Organization

State of Now Mexlioo Children Youth and FPamililics Zeopartnoent

Applicants requesting funding. for. cnly one year should complete the column under
| "Project Year 1." . Applicants requesting funding for. multi-year grants should complete all
applicable columns. . Please read all instructions before completing form.

SECTION A - BUDGET SUMMARY
U.S. DEPARTMENT OF EDUCATION FUNDS

Approving Federal agency:

1D [[] Other (please specify): |

The Indirect Cost Rate is |: .

{3). ... For Restricted Rate Programs (check one) -- Are you using a restricted indirect cost rate that:
[ ]Gomplies with 34 CFR 76.564(c)(2)?

|:| s included in your approved Indirect Cost Rate Agreement? . or,

Budget Project Year 1 Project Year 2 Project Year 3 Project Year 4 Project Year 5 Total
Categories a) {b) (c) (d) (e) )
1. Personnel | 24,02 r;u|| o, i r;r;H 2r;t~.,'-'3-1,ur;| | zu;,'.-"_a-s,-uu| | | | FEZ, 830 -'JU|
2. Fringe Benefits | 61,766,080 | G1,7TG6L00 | -:31,7-:BE,CIC| | al, 744 m| | | | 247,054 .:_..:.|
3. Travel | 13,509 r;u|| 13,r.,a,r;r;|| la,ur;u,ur;| | '_s.',-uur;,uu| | | | EERLil -'JU|
4. Equipment | ool | 1.0 | 3,m‘.| | o .:_..:.| | | | a .:_..:.|
5. Supplies | 2,500 r;;1|| _,r;uu,r;r;H :,Ur;u,ur;| | z,-uur;,uu| | | | s,uur;,-uu|
6. Contractual | 337,530,230 | 337,330.02 | *nm| | 33-,5|:un,-m| | | | 1,353,-:.n:u3,-:.n:u|
7. Construction | bl r;;1|| 'J,r;r;H 1,Ur'| | [ -'JU| | | | -'JU|
8. Cther | 0,20 | 1.0 | 1,I2|C| | C .:_..:.| | | | a .:_..:.|
ﬁi‘-n.';%t?l_gired Caosts | b!‘.\,-’JJU.-’JJ|| _‘_:,r;uu,r;r;H 52‘_:,Ur;;1,ur;| | i':2;,-uur;,uu| | | | 2,‘.\(."-'3,-;1(."-'3,-;1(."|
10. Indirect Costs* | 0.2 | 1.co | 3,m‘.| | r,,-:.n:u| | | | o .:_..:.|
11. Training Stipends | 12,804, r;u-u.r;u| | 11,6794, 6 ,J,r;r;H 11,574, Ur;u,ur;| | L1, Fio, -'Jur;,-uu| | | | 11, L0n, -Jr;r;,-uu|
:léir‘j.e'goéa-l:?}osts | 13,530, 570.8) | 12,359,000.08 | L2,5C3,GCJ,GC| | '_2,5|:un,-:.n:ut,-:.n:u| | | | 3o, a0%, 008 .:_..:.|
*Indirect Cost Information {To Be Complefed by Your Business Office):
If. you are requesting reimbursement for indirect costs on line 10, please answer the following questions:
{1} . . Do you have an Indirect Cost Rate Agreement approved by the Federal government? |:|Yes I:‘NO
{2). . If yes, please provide the following information:

Period Covered by the Indirect Cost Rate Agreement: Fram: I:l Ta: ‘:| {mmiddiyyyy}

The Restricted Indirect Cost Rate is. |:| %.
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Name. of Institution/Qrganization Applicants. requesting funding for only one year.
SLale ol YXow Moxloo Chl_cron Youlh anc Faml_los Joeparlnenl should complete the column under. "Project Year.
1." Applicants. requesting funding for. multi-year
grants should complete all applicable columns.
Please read all instructions before completing .
form.

SECTION B - BUDGET SUMMARY

NON-FEDERAL FUNDS
Budget Categories Proj(e[it] Year 1 Proje((l;t)Year_ 2 Proje{cct) Year 3 Proje{cc:it) Year 4 Proje(c;)‘(ear 5 T(()'t)al
1. Personnel | | || | | | | | |
2. Fringe Benefits | | || | | | | | |
3. Travel | || || | | | | | |
4. Equipment | || || | | | | | |
5. Supplies | \—‘
6. Contractual lﬁ l
7. Construction ‘ H ‘ [ l [ l ‘
8. Cther b))
9. Total Direct Costs.

{lines 1-8)

|

|

L]
10. Indirect Gosts li

|

[ |

11. Training Stipends

12. Total Costs
{lines 8-11}

SECTION C - BUDGET NARRATIVE (see instructions)
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OMB Number: 1894-0007

U.S. DEPARTMENT OF EDUCATION Expiration Date: 07/31/2014
SUPPLEMENTAL INFORMATION
FOR THE SF-424
1. Project Director:
Prefix: First Name: Middle Name: Last Name: Suffix:

Can BEagaard

Address:

. Street1: lPO. Drawer, S2E60

|

Street2: | |
. City: |zanta F= ‘
County: l ‘
Stater |¥H: Yoew Hexioo |

Zip. Code: [8'.-‘5'12—5"_ 20

Country:

VEAD UNITEZ STATES ‘

Phone Number {give area code) Fax Number (give area code)

SU% B2V 6614 ‘ ‘

Email Address:

dan . haggarddstate . nm.as

2. Novice Applicant:

Are you a novice applicant as defined in the regulations in 34. CFR 75.225 {and included in the definitions page in the attached. instructions)?
[[]Yes [ ] Ne [X] Notapplicable to this program

3. Human Subjects Research:

a. Are any research activities invelving human subjects planned at any time during the proposed project Period?
[]Yyes [X] No

h. Are ALL the research activities proposed designated to be exempt from the regulations?

[ ] Yes Provide Exemption(s) #:

[ ] No  Provide Assurance #, if available:

c. It applicable, please attach your "Exempt Research” ar "Nonexempt Research” narrative to this form as.
indicated in the definitions. page in the. attached instructions.
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