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OMB Number: 4040-0004
Expiration Date: 8/31,2016

Application for Federal Assistance SF-424

" 1. Type of Submission: * 2. Type of Application: " If Revision, select appropriate letter{s):
[] Preapplication [<] New ‘ ‘
X Application [ ] Continuation * Other {Speify}:

[ ] Changed/Corrected Application | [ ] Revision | |

- 3. Date Received: 4. Applicant |dentifier:
l10.-'10.-‘2014 ‘ ‘ ‘

5a. Federal Entity Identifier: 5b, Federal Award |dentifier;

IKR ‘

T

State Use Only:

A |

6. Date Received by State: I:l 7. State Application Identifier:

8. APPLICANT INFORMATION:

"a. legalName! |affice of the coverncr - T1lincis l

~ b. EmplayerTaxpayer [dentification Mumber (EIN/TINY: - ¢. Organizational DUNS:

0n0%z70s8’ | |BC6BIZEEBCCCC

d. Address:

" Streett: 166 . Randolpth ‘
Street2: |:-',1;i.-.e 16-100 |

" City: Chicano |
County/Parish; ":r)r)( County ‘

" State: | 1L: 1llirois |
Province: |

" Country: | Ush: UMTTED STATES |

" Zip / Postal Code:

BLEC1-22138 ‘

e. Organizational Unit:

Department Name: Division Mame:

TToofflice of the Governor | OFfice of Farly Childhood Tew,

f. Name and contact information of person to be contacted on matters invelving this application:

Prefix: ‘Dr A l “ First Name: ‘Th-—‘-—‘d ‘

Middle Name:

: |

" Last Name: |l:awley |

Sufix; ‘Fh D l

T“bf‘ExQCu;ivﬁ Diroolor

Organizational Affiliation:

‘TT Sovarror's Sfficse of Farly Childkaood Devasloprant (GRIT ‘

" Telephone Mumber: |:12_214-5142 Fax Mumber: |7 ]

" Email: ‘L:lm;o..sc—; coawleyRillinels. goey ‘

PR/Award & 541381500304
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Application for Federal Assistance SF-424

* 9. Type of Applicant 1: Select Applicant Type:

[}\_ o State Covernment

Type of Applicant 2: Select Applicant Type:

Type of Applicant 3: Select Applicant Type:

|

* Other (specify):

|

*10. Name of Federal Agency:

l[J,S, Tepartment of Fducation

11. Catalog of Federal Domestic Assistance Number:

|S-’J.-’Jl'—J

CFDA Title:

Preschoeol Zoveloomenl, Granls

*12. Funding Opportunity Number:

Lo-ERANTS-051514-002

* Title:

Olilce ol ElemenLary and Scooendary Educallicn (QGESEY @ Preschool Zeveleomenl Granls: Expansion
Granls CEDA Numizer 24.419B

13. Competition Identification Number:

29 419B2015 1

Title:

14. Areas Affected by Project (Cities, Counties, States, etc.):

Add Attachment Delete Attachment View Attachment
* 15. Descriptive Title of Applicant's Project:
State oI Lllincis' Preschocl Zevelooment Grant Program — Lxpsnsicon Grant Anplicsticn
Attach supporting documents as specified in agency instructions.
Add Attachments Delete Attachments View Aftachments

Tracking Number:GRANT11757018

PR/Award & 541381500304
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Application for Federal Assistance SF-424

16. Congressional Districts Of:

" a. Applicant " b. Program/Project

Attach an additional list of Program¢Project Congressional Districts if needed.

Add Attachment ‘ ‘

17. Proposed Project:

a. Start Date: " b. End Date:

18. Estimated Funding ($):

* a. Federal | 20,000, COC.CC

* b. Applicant [ GG

" ¢. State | c.ccf

*d. Local | [

" a. Other [ [EHY

*f. Program. Income | C. CC|
|

*g. TOTAL

*19. Is Application Subject to Review By State Under Executive Order 12372 Pracess?

D a. This application was made available to the. State under the Executive Crder 12372 Process for review on I:l
D b. Program is subject to E.Q. 12372 but has not been selected by the State for review.

[X] . Program is not cavered by E.O. 12372,

* 20. Is the Applicant Delinquent On Any Federal Debt? {If "Yes,” provide explanation in attachment.)
[]ves No

If "Yes", pravide explanation and attach.

21. *By signing this application, | certify {1} to the statements contained in the list of certifications** and (2) that the statements
herein are true, complete and accurate to the best of my knowledge. | also provide the required assurances™ and agree to
comply with any resulting terms if | accept an award. | am aware that any false, fictitious, or fraudulent statements or claims may
subject me to criminal, civil, or administrative penalties. (U.S. Code, Title 218, Section 1001)

| AGREE

** The list of certifications and assurances, or an internet site where you may obtain this list, is contained in the announcemant or agency
specific.instructions.

Authorized Representative:

Prefix; l:r . ‘ * First Name; ‘Th%.-':'essa l
Middle Name: |, |

*Last Name: [|Hawley |
Suffix: [1’!]1 = ‘

* Title: |£Xe-:'_1tive Lirectocr - =20 |

* Telephone Number: |3 13-514-6345 | Fax Number: ‘

* Email: ll_ furrosa. haw_cydl __lnols . gov |

* Signature of Authorized Representative: Theresa Hawley

* Date Signed: |m_.-10.-'2m4 ]

PR/Award & 541381500304
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OMB Number: 4040-0007
Expiration Date: 06/30/2014

ASSURANCES - NON-CONSTRUCTION PROGRAMS

Public reporting burden for this collection of information is estimated tc average 15 minutes per response, including time for reviewing
instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the collection of
information. Send comments regarding the burden estimate or any other aspect of this collection of information, including suggestions for
reducing this burden, to the Office of Management and Budget, Paperwaork Reduction Project (0348-0040), Washington, DC 20503.

PLEASE DO NOT RETURN YOUR COMPLETED FORM TO THE OFFICE OF MANAGEMENT AND BUDGET. SEND
IT TO THE ADDRESS PROVIDED BY THE SPONSORING AGENCY.

NOTE:  Certain of these assurances may not be applicable to your project or program. If you have questions, please contact the

awarding agency. Further, certain Federal awarding agencies may require applicants to certify to additional assurances.
If such is the case, you will be notified.

As the duly authecrized representative of the applicant, | certify that the applicant:

1.

Has the legal authority to apply for Federal assisiance
and the institutional, managerial and financial capability
{including funds sufficient to pay the non-Federal share
of project cost) to ensure proper planning, management
and completion of the project described in this
application.

Act of 1973, as amended (28 U.5.C. §794}, which
prohibits discrimination on the basis of handicaps; (d)
the Age Discrimination Act of 1975, as amended {42 L.
5.C. §86101-6107), which prohibits discrimination on
the basis of age; (e} the Brug Abuse Office and
Treatment Act of 1972 (P.L. 92-255), as amended,
relating to nondiscrimination on the basis of drug

2. Wil give the awarding agency, the Comptroller General abuse; {f) the Comprehensive Alcohol Abuse and
of the United States and, if appropriate, the State, Alcoholism Prevention, Treatment and Rehabilitation
through any authorized representative, access to and Act of 1970 (P.L. 91-618}, as amended, relating to
the right to examine all records, bocks, papers, or nandiscrimination on the basis of alcohol abuse or
documents related to the award; and will establish a aleoholism; (g) §§523 and 527 of the Public Health
proper accounting system in accordance with generally Service Act of 1912 (42 U.5.C. §§290 dd-3 and 290
accepted accounting standards or agency directives. ae- 3), as amended, relating to confidentiality of alcohol

and drug abuse patient records; (h} Title VIII of the Civil

3. Wil establish safeguards to prohibit employees from Rights Act of 1968 (42 U.5.C. §83601 etseq.}, as
using their positions for a purpose that constitutes or amended, relating te nendiscrimination in the sale.
presents the appearance of personal or organizational rental or financing of housing; (i) any other
conflict of interest, or personal gain. nandiscrimination provisions in the specific statute(s)

under which application for Federal assistance is being

4. Willinitiate and complete the work within the applicable made; and. (j) the requirements of any other
time frame after receipt of approval of the awarding nondiscrimination statute(s) which may apply to the
agency. application.

5.  Will comply with the Intergovernmental Personnel Act of :{:gll.u(i:r%r:wpeliiso;fh$;|:;ria;deCﬁlrnoglltig,ljvr:ti?otrr;r?
197042 U.5.C. §§4728-4763) refating to prescribed Relocation Assistance and Real Property Acquisition
standards for merit systems for programs funded under Policies Act of 1970 (P.L. 91-548) which provide for
i;?)éjrzcti?xe }: ifsglguhfq?: g{arsg;:ggc;gf asir‘leg:if{esdylsntem of fair and equitablg treatment of persons displaced or
Personnel Administration (5 C.F.R. 800, Subpart F). whose property is acquired as a result Of. Federal or

' ’ federally-assisted programs. These requirements
. . . apply to all interests in real property acquired for
6. Will comply with all Federal statutes relating to project purposes regardless of Federal participation in

nondiscrimination. These include but are not limited to:
(a} Title V1 of the Civil Rights Act of 1964 {P.L. 88-352)
which prohibits discrimination on the basis of race, color
or national origin; (b} Title IX of the Education
Amendments of 1972, as amended (20 U.5.C.§§1681-
1683, and 1685-1686), which prohibits discrimination on
the basis of sex; {c) Section 504 of the Rehabilitation

Previous Edition Usable

Authorized for Laocal Repraoduction

purchases.

Will comply, as applicable, with provisions of the
Hatch Act (5 U.S.C. §§1501-1508 and 7324-7328)
which limit the political activities of employses whose
principal employment activities are funded in whole
or in part with Federal funds.

Standard Form 424B (Rev. 7-97)
Prescribed by CMB Circular A-102

PR/Award & 541381500304
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9. Will comply, as applicable, with the provisions of the Davis-
Bacon Act (40 U.S.C. §§276a to 276a-7), the Copeland Act
{40 U.5.C. §276¢ and 18 U.5.C. §874}, and the Contract
Work Hours and Safety Standards Act {40 U.5.C. §§327-
333}, regarding labor standards for federally-assisted
construction subagresments.

10. Will comply, if applicable, with flood insurance purchase
requirements of Section 102{a} of the Flood Disaster
Protsction Act of 1973 (P.L. 93-234) which requires
recipients in a special flood hazard area to participate in the

13.

Will assist the awarding agency in assuring compliance
with Section 106 of the National Historic Preservation
Act of 1966, as amended (16 U.5.C. §470), EO 11593
{identification and protection of historic properties), and
the Archaeological and Histaric Preservation Act of
1974 (16 U.S.C. §§46%a-1 et seq.).

14. Will comply with P.L. 83-348 regarding the protection of

human subjects involved in research, development, and
related activities suppored by this award of assistance.

program and to purchase flood insurance if the total cost of 15. Will comply with the Laboratory Animal Welfare Act of
insurable construction and acguisition is $10,000 or more. 1966 (P.L. ,89'544’ as amended, 7 U.5.C. §§2131 et
seq.) pertaining to the care, handling, and treatiment of
11. Will comply with environmental standards which may be warm blooded animals held for research, teaching, or
prescribed pursuant to the following: (a) institution of other activilies supported by this award of assistance.
environmental quality control measures under the National , , . S
Environmental Policy Act of 1969 (P.L. 91-190) and 16. Will comply with the Lead-Based Paint Poisoning
Executive Order (EQ) 11514; (b) notification of violating Prevention Act {42 U.S.C. §§4801 et seq.) which
facilities pursuant to EQ 11738; (c} protection of wetlands prohibits the use of load-based paint in construction or
pursuant to EQ 11990; (d) evaluation of flood hazards in rehabilitation of residence structures.
floodplains in accordance with EO 11988; (e) assurance of 17. Will cause to be performed the required financial and
project consistency with the approved State management compliance audits in accordance with the Single Audit
program developed under the Coastal Zone Management Act Amendments of 1896 and OMB Circular No. A-133,
Act 011872 (16 U.S.C. §§1451 et seq.); {f) conformity. of "Audits of States, Local Governments, and Non-Profit
Federal actions ta State (Clean Air) Implementation Plans Organizations.”
under Section 176(¢c) of the Clean Air Act of 1855, as
amended (42 U.8.C. §§7401 et seq.); (g) protection of 18. Will comply with all applicable requirements of all other
underground sources of drinking water under the Safe Federal laws, executive orders, regulations, and policies
Drinking Water Act of 1974, as amended (P.L. 93-523}; governing this program.
and, (h} protection of endangered species under the
Endangered Species Act of 1973, as amended (P.L. 93- 19. Wil comply with the requirements of Section 108(g} of
205}. the Trafficking Victims Protection Act (TVPA) of 2000, as
. . . L amended (22 U.8.C. 7104} which prohibits grant award
12, Will comply with the Wild and Scenic Rivers Act of recipients or a sub-recipient from {1} Engaging in severe
1968 (16 U.S.C. §§1271 et seq.) related to protecting forms of trafficking in persons during the period of time
components or potential components of the national that the award is in effect (2) Procuring a commercial
wild and scenic rivers system. sex act during the period of time that the award is in
effect or {3) Using forced labor in the performance of the
award or subawards under the award.
SIGNATURE OF AUTHORIZED CERTIFYING OFFICIAL TITLE
|I.’]C‘.L osa Hawloy |E.xc'_‘-::ul_ luve Dlilreolor L) |

APPLICANT ORGANIZATION

DATE SUBMITTED

Cllawe ol the Goweonoz Tllanoas

10/10/2014 |

Standard Form 4248 (Rev. 7-97) Back

PR/Award # 54138150004
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DISCLOSURE OF LOBBYING ACTIVITIES

Approved by OMB
Complete this form to disclose lobbying activities pursuant to 31 U.5.C.1352

0348-0046
1. " Type of Federal Action: 2. * Status of Federal Action: 3. " Report Type:
l:‘ a. centract |:| a. bid'elfer/apphcation & a. initial filing
g b grant b. initial award El b. matetial change
l:‘ C. cooperative agraement |:| ¢ post-award
I:] d. loan
D e |oan guarantes
I:] f. loan insurance
4. Name and Address of Reporting Entity:
[E Frime l:l SubAwardes
* Name |‘1‘ |
* Streat 1 |1 | Streat 2 [ |
" City |~.. | State | | Zip | |
Congressional District, f known: |
6. * Federal Department/Agency: 7. * Federal Program Name/Description:
[R-1 Precoho.l Dmvslowaenl Grent;
CFDA Number, if applicabls: |v| A
8. Federal Action Number, if known. 9. Award Amount, /f known:
$| l
10. a. Name and Address of Lobbying Registrant:
Prafix I:l * First Name o | Midhle Name l ‘
“ Lasl Name |r . ] Suffix I:l
* Street 1 | l Streat 2 | ]
~ ity [ | State | | Zip | ]
b. Individual Periorming Services (incuding address if ditferent from No. 10a
Profix I:l " First Name | | Middle Nama | |
* Last Name || i | Suiffix I:l
-5
* Street 1 | l Street 2 | |
' City | | State | | Zip | |
{11. Informatian requested through this karm is authorized by title 31 U.5.C. section 1352, This disclosura of lobbying actwties is a material representation of tact upon which
reliance was placed by the tier above whan the transaction was made or entered into. This disclasure 15 reguired pursuant to 21 US.C. 1352, This information will be reported to
the Congress semi-annually and will be avallable for public inspection. Any person who fails to file the required disclosure shall be subjact to a civil penalty of not less than
$10,000 and not rmove than $100,000 tor each such failure.
* Signature: |T Mo sy l
*Name: Prafix l:| * First Name |1 | Middle Name |
* Lasi Name |1 | Suittix I:l
Title: |1 | Telephone No.: |i:x |Dale: |:u..-'|::_.-'zu:.-|
Authorized lor Lacal Reproduction
.Federal Use Only: Standard Form - LLL (Rev. 7-87)

t50004

PRAwWard ¥ 84188
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Tracking Number:GRANT11757018

OMB Number: 1894-0005
Expiration Date: 33/31/2017

NOTICE TO ALL APPLICANTS

The purpose of this enclosure is to inform you about a new .
provision in the Department of Education's General
Education Provisions Act (GERA) that applies to applicants
for new grant awards under Department programs.. This
provision is. Section 427 of GEPA, enacted as part of the
Improving America's Schools Act of 1994 (Public Law (P.L.}
103-382).

To Whom Does This Provision Apply?

Section 427 of GEPA affects applicants for new grant
awards under this program. ALL APPLICANTS FOR
NEW AWARDS MUST INCLUDE INFORMATION IN
THEIR APFPLICATIONS TO ADDRESS THIS NEW
PROVISION IN ORDER TO RECEIVE FUNDING UNDER
THIS PROGRAM.

{If this program is a State-formula grant program, a State
needs to provide this description only for projects or
activities that it carries out with funds reserved for State-level
uses. In addition, local school districts or other eligible
applicants that apply to the State for tunding need to provide
this description in their applications to the State for funding.
The State would be responsible for ensuring that the school
district or other local entity has submitted a sufficient

section 427 statement as described below.)

What Does This Provision Require?

Section 427 requires. each applicant for funds {other than an.
individual person) to include in its application a description
of the steps the. applicant proposes to take tc ensure
equitable access to, and participation in, its
Federally-assisted program for students, teachers, and.
other program beneficiaries with special needs. . This
pravision allows applicants discretion in developing the.
required description.. The. statute highlights six types of
parriers that can impede equitable access or. participation:
gender, race, national arigin, color, disability, or age. .
Based on local circumstances, you should determine
whether these or other barriers. may prevent your students,
teachers, etc. fram such access or participation in, the
Federally-funded project or activity. The description in your .
application of steps to be taken to overcome these barriers
need not be lengthy; you may provide. a clear and succinct

description of how you plan to address those barriers that are
applicable to your circumstances. In addition. the information
may be provided in a single narrative, or, if appropriate, may
be discussed in connection with related topics in the
application.

Section 427 is not intended to duplicate the requirements of
civil rights statutes, but rather to ensure that, in designing
their projects, applicants for Federal funds address equity
concerns that may affect the ability of certain potential
beneficiaries to fully participate in the project and to achieve
to high standards. Consistent with program requirements and
its approved application, an applicant may use the Federal
funds awarded to it to eliminate barriers it identifies.

What are Examples of How an Applicant Might Satisfy the
Requirement of This Provision?

The following examples may help illustrate how an applicant
may comply with Section 427.

{1} An applicant that proposes to carry out an adult literacy
project serving, among others, adults with limited English
proficiency, might describe in its application how it intends to
distribute a brochure about the proposed project to such
potential participants in their native language.

{2} An applicant that proposes to develop instructional
materials for classroom use might describe how it will make
the materials available on audio tape or in braille for students
who are blind.

{3} An applicant that proposes to carry out a model science
program for secondary students and is concerned that girls
may be less likely than boys to enroll in the course, might
indicate how it intends to conduct "outreach” efforts to girls,
to encourage their enroliment.

We racognize that many applicants may already be
implementing effective steps to ensure equity of
access and participation in their grant programs, and
we appreciate your cooperation in responding to the
requirements of this provision.

Estimated Burden Statement for GEPA Requirements

According to the Paperwork Reduction Act of 1985, no persons are required to respond to a collection of information unless such
collection displays a valid OMB control number. Public reporting burden for this collection of informaticn is estimated to average
1.5 hours per response, including time for reviewing instructions, searching existing data sources, gathering and maintaining the
data needed, and completing and reviewing the collection of information. The obligation to respond to this collection is required to
obtain or retain benefit {(Public Law 103-382). Sand comments regarding the burden estimate or any other aspect of this collection
of information, including suggestions for reducing this burden, to the U.S. Department of Education, 403 Maryland Ave., SW,
Washingten, DC  20210-4537 or email ICDocketMgr@ed.gov and reference the QMB Control Number 1894-0005.

Optional - You may attach 1 file to this page.

TIRTENFA, Edf

‘ Delete.Attachmentl View Attachment

PR/Award # 54138150004
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GEPA (General Education Provisions Act), Section 427

In accordance with Section 427 of the Department of Education’s General Provision Act
(GEPA), the lllinois State Board of Education (ISBE) ensures equal access and
participation to all persons. For state-level activities as well as all other activities
supported by federal assistance under this application, ISBE will fully enforce all federal
and state laws and regulations designed to ensure equitable access to all program
beneficiaries and to overcome barriers to equitable participation. ISBE will take all
steps necessary, whether by required notices, complaint procedures, appointment of
liaisons, outreach activities, pursuit of conforming state legislation, or otherwise, to

achieve these goals

The lllinois State Board of Education (ISBE) provides leadership, resources, assistance,
and oversight in partnership with local education agencies to support student
achievement and success. As such, students, teachers, and others with special needs
in local education agencies do not face barriers in accessing or participating in federally-
funded programs and activities based on their gender, race, national origin, color,
disability, or age. All potential beneficiaries will be provided equitable access to
participate in grant-funded activities and services.

In the event a barrier is identified, the ISBE is prepared to take action to remove such

barriers and ensure equitable access for all beneficiaries with special needs.

lllinois serves an increasingly diverse student population. Students who are Black,
Hispanic, Asian, American Indian or Alaskan Native, Hawaiian or Other Pacific Islander
comprised 49.3% of the student enrollment in 2012. The state has identified schools in

which students are succeeding in spite of high poverty and other risk factors.

Over 120 languages are represented in lllinois by more than 200,000 students. lllinois
provides bilingual services for these students according to state law. Documents are
translated, at the state or local level; into other languages as needed (e.g., the parental

PR/Award & 541381500304
Page 10



notification for families of children receiving services as Limited English Proficient

Learners).

The ISBE is an equal opportunity/affirmative action employer and does not discriminate

on the basis of gender, race, national origin, color, disability, or age.

PR/Award & 541381500304
Page el1



CERTIFICATION REGARDING LOBBYING

Certification for Cantracts, Grants, Loans, and Cooperative Agreements

The undersigned certifies, to the best of his or her knowledge and belief, that:

(1) No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, tc any
persen for influencing or attempting to influence an officer or employee of an agency, a Member of
Congress, an officer ar employee of Cangress, or an employee of a Member of Congress in connection with
the awarding of any Federal contract, the making of any Federal grant, the making of any Federal loan, the
entering into of any cooperative agreement, and the extension, continuation, renewal, amendment, or
modification of any Federal contract, grant, lean, or cooperative agreement.

(2) if any funds other than Federal appropriated funds have been paid or will be paid to any person for
influgncing or attempting to influence an officer or employee of any agency, a Member of Congress, an
officer or emplayee of Congress, or an employee of a Member of Cangress in connecticn with this Federal
contract, grant, loan, or cooperative agreement, the undersigned shall complete and submit Standard
Form-LLL, "Disclosure of Lobbying Activities," in accordance with its instructions.

(3) The undersigned shall require that the language of this certification be included in the award documents
for all subawards at all tiers {including subcontracts, subgrants, and contracts under grants, leans, and
cooperative agreements) and that all subrecipients shall certify and disclose accordingly. This certification
is a material representation of fact upon which reliance was placed when this transaction was made or
entered into. Submission of this certification is a prerequisite for making or entering into this transaction
impased by section 1352, title 31, U.S. Code. Any person who fails to file the required certification shall be
subject to a civil penalty of not less than $10,00 0 and not more than $100,000 for each such failure.

Statement for Loan Guarantees and Loan Insurance
The undersigned states, to the best of his or her knowledge and belief, that:

It any funds have been paid or will be paid to any persen for influencing or attempting to influence an officer
or employee of any agency, a Member of Congress. an cfficer or employee of Congress, or an employee of
a Member of Congress in connection with this commitment providing for the United States to insure or
guarantee a lean, the undersigned shall complete and submit Standard Ferm-LLL, "Disclosure of Lobbying
Activities,"” in accordance with its instructions. Submission of this statement is a prerequisite for making or
entering into this transaction imposed by section 1352, title 31, U.S. Code. Any person who fails to file the
required statement shall be subjec t to a civil penalty of not less than $10,000 and not more than $100,000
for each such failure.

" APPLICANT'S ORGANIZATION

Dffice of Lhe Zoverncr - Tllincis

" PRINTED NAME AND TITLE OF AUTHORIZED REPRESENTATIVE

Prefix: * First Name: |-bere2a | Middle Name:

e

Last Name o= | suffe
* Title: |Execulive J_zeclor - CRIL
* SIGNATURE: ‘_Itcrc:ﬁa Naw . oy ‘ * DATE:|'_c,-'1|:.__.a23-_.H-_

PR/Award & 541381500304
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ILLINOIS PRESCHOOL DEVELOPMENT GRANTS-EXPANSION GRANT
PROJECT SUMMARY ABSTRACT
CFDA Number: 34.419B Applicant: Statc of Illinois
Illinois proposes to expand High Quality Preschool to reach an additional 13,760 Eligible
Children by the end of 2018 through a new program option in its Preschool for All state-funded.
preschool program. Dubbed “More at Four,” this new program option builds upon the existing
quality components of Preschool for All (tecacher with Professional Educator License with Early
Childhood Endorsement and Special Education, Bilingual and/or English as a4 Second Language
Endorsement as indicated by population scrved; aide with endorsement as Paraprofessional
Educator; class size of no more than 20 children; curriculum and assessiment system aligned with
Minois Early Lecarning and Development Standards; inclusion of children with disabilitics;
provision of snacks and meals as appropriate for program length; parent education and
engagement scrvices; and comprchensive developmental and health screening) by adding
requirements that these programs provide: a full school day of instruction; Comprehensive
Services, including connections to health, mental health, dental and social scrvices; intensive
parent engagement services; universal and targeted supports for positive behavioral and social-
cmotional development; at lcast 60 minutes per day of physical activity; and instructional Icaders
(master teachers, curriculum coordinators, or education coordinators) with specific early
childhood expertisc and expertise in serving culturally, linguistically and ability diverse children,
in a ratio of no more than one per ten classrooms to focus on providing high quality embedded
profcssional development to tcachers.
The More at Four program option has been designed specifically to address the needs of

children with highest nceds, including children 1n poverty or decp poverty, those who arc

PR/Award & 541381500304
Page e14



homclcss or involved with the child welfare system, and those who have multiple other
signilicant risk factors such as parents who themselves have low education or a disability.
Communitics will be supported in identifying such children carly—at or cven before birth—and
developing continuous “pipelines” ol high quality services for these children [rom birth through
carly clementary school. Illinois will invest in developing a regional support structure for local
community collaborations; these collaborations will focus on ensuring children with high needs
receive continuous, high quality services. The State will also support a Preschool to Third Grade
Continuity Project in collaboration with a state university to support alignment and integration of
curriculum and comprehensive services among preschool providers and K-3 schools in the
Selected Communities. The State will expand 1ts PEA monitoring, professional development, and
coaching programs to accommodatc the growth in PFA services, and will conduct an cvaluation
ol the More at Four program options. All More at Four programs will participate in ExceleRate
Ilinois, the State’s Quality Rating and Improvement System.

The [ollowing Subgrantees will provide More at Four services through this grant: Addison
SD 4; Aurora West SD 129; Aurora East SD 131; Onc Hope United (Aureora and Jolict); Indian
Prairie SD 204; Valley View CUSD 365U; CUSD 300 (Carpentersville); Children's Home & Aid
(Carpentersville); Chicago Public Schools; Through a Child's Eycs (Ciccro); Decatur SD 61; SD
U-46 (Elgin); Mt. Vernon SD 80; Metro East Preschool for All; McLean County Unit SD 5
;North Chicago SD 187; Rock Island Reg. Office of Education; Rockford SD 205; Rockford
Head Start; Lansing SD 258; Dolton SD 148; Dolton SD 149; Posen-Robbins SD143.5; West

Chicago SD 33; and CUSD 200 (Whcaton-Warrenville),

. . . b4 . . .
The State will contribute approximately S{ ) bhver [our years as matching [unds [or

the project as part of the State’s overall Birth to Five Initiative.
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OFFICE OF THE GOVERNOR
SPRINGFIELD, [LLINOIS 62706

Pat Quinn
GOVERNOR

QOctober 7, 2014

Secretary Arne Duncan

U.S. Department of Education
400 Maryland Avenue, SW
Washington, D.C. 20202

Dcar Sccretary Duncan,

On behalf of the State of Illinois, [ am pleased to submit the enclosed proposal for a
Preschool Development Grant Program — Expansion Grant. In order to ensure that
Mlinoisans arc wcll-prepared for the 21% century cconomy, [ have sct a goal of
increasing the proportion of lllinois residents with a college degree or workforce
certificate to 60% by 2025. Reaching this goal will not be possible without a strong
start for Illinois children so I thank you for providing this opportunity to expand
access to high quality early learning.

Illinois has long been a leader in early childhood and under my administration we
have made unprecedented progress to strengthen our state’s early learning and
devclopment system. As a part of my Ilinois Jobs Now! capital program, wc
launched the nation’s largest investinent in early childhood facilities by providing

o)) in construction grants to high need communities across the state to build
and renovate early childhood spaces and expand access to early learning. As an
awardcc of the Early Learning Challenge program, Illinois has developed a statewide,
cross-sector early childhood quality rating and improvement system to drive quality
improvement across programs. Moreover, as a part of my signature Birth to Five
Initiative, Illinois has expanded evidence based home visiting programs and
prioritized family support services including prenatal care.

I recognize the importance of early education as the cornersione for not only
individual educational achievement but for the long term economic prosperity of our
statc and nation. I remain committed to working with the Department, state Iegislators,
and Illinois’ early learning community to continue to improve early childhood
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opportunitics for our youngest lcarners. I appreciate your consideration and look
forward to continuing to partner in supporting student success from cradle to carcer.

Sincerely,

tat ()

Par Ouinn
Governor
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Background Information for Reviewers: Illinois’ Demographics and Geography

Illinois has the fifth largest population in the United Statcs, at just fewer than 13
million people. There are approximately 170,000 four-year-old children, and over
68,000 of these are in families with incomes below 200% of the Federal Poverty
Level and are therelore eligible for the Preschool Development Grant-Expansion
Grant program. Approximately 16,500 four-year-old children (nearly 10%) are in
tamilies in extreme poverty, with incomes below 50% of the Federal Poverty Level.
Estimating the number of children who face a combination of multiple risks to their
healthy development (c.g., low parental cducation, single parent houschold, low birth
wcight, parcntal mental illness, ctc.) 1s difficult given the manner in which
population-level data is typically collected and reported, but based on the best
evidence available, the State estimates that 20-25% of Illinois children under age five
experience three or more significant risk factors. Research shows that these children
are especially in need of high-quality early learning and comprehensive services if
they are to be prepared to succeed when they enter kindergarten.

The ethnic and racial make-up of Ilinois’ population largely mirrors that of the
nation as a whole. Approximately 15% of the population is African-American, 5% 1s
Asian, 2% is two or morc races, and 16.5% 1s Latino. The statc docs not have any
tribal lands, and its population of American Indians is less than 1%. As with the
national population, young children in Illinois are more likely than older residents to
be Latino; approximately one in [our children under age [ive in the state is Latino.

Illinois’s population is heavily concentrated around the Chicago metropolitan
region. The following table shows the percentage of the state’s total population of
children under five, and the percentage of the state’s poor children (income under
100% of the federal poverty level) who live in the Chicago metropolitan arca, in other

smaller metropolitan arcas around the state, and in rural countics.
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Total Children in
Population Poverty
City of Chicago 23% 32%
Surrounding suburbs/greater Chicago metro. arca 42% 31%
Other counties w/cities larger than 20,000 23% 245
Rural counties (no city larger than 20,000) 13% 13%

As is true throughout the country, [llinois’ suburbs have experienced a dramatic
rise in poverty over the past 10-15 years. While children in the suburban counties are
still less likely to be poor than children in the City of Chicago, the number of young
children in poverty in the suburbs has nearly doubled since 2000, while growing less
than 5% in the City of Chicago during that period. As a result of this rapid
demographic shift, the suburbs are especially lacking in high-quality, atfordable,
early learning and comprehensive services for young children and their families.

Illinois 1s a fairly large state geographically, stretching approximately 390 miles
from north to south and 210 miles from east to west. It has 102 counties, and about
750 school districts that serve children either K-8 or K-12.

Unlike many statcs, Illinois docs not have a county-bascd system of cither social
scrvices or education. Child carc assistance, statc preschool funding, carly
intervention funding, and other relevant services are funded at the local level directly
by the state without any county-level pass-through. Therefore there is a significant

need to support greater local-level coordination of early childhood services.
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Glossary: A glossary of terms used in the application, including names of State

agencies and programs, is included in Appendix on page 3.

Key Acronyms:
CCAP
DCFS
ECBG
ELC
IDHS
IELDS
ISBE
OECD
PFA
RTT-ELC
SFY

Child Care Assistance Program

llinois Department of Children and Family Services
Early Childhood Bleck Grant

MMlinois Early Learning Council

Illinois Department of Human Services

Illinois Early Learning and Development Standards
Ilinois State Board of Education

Governor's Otfice of Early Childhood Development
Preschool for All

Race to the Top—Early Learning Challenge

Statc Fiscal Ycar
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A. Executive Summary Illinois’ Ambitious and Achievable Plan for Expanding

Access to High-Quality Preschool Programs

Introduction
Illinois is regarded as the national leader in its comprehensive support for children
starting at birth through kindergarten entry and beyond. It has long embraced early
childhood intervention as a powerful way to ensure the healthy development of its
most at-risk populations and to close the achicvement gap prior to kindergarten cotry.
Over the course of three decades of resource development and cross-system work by
its public-private partnerships, the State has developed a compelling, common vision
of the universal supports that every child and family should receive, as well as the
targeted supports that the most vulnerable children and their families must receive to
ensure they arrive at school safe, healthy, eager to learn, and ready to succeed. This
vision is deeply informed by the research of many different disciplines and identifies
both the carly cxpericnces that contribute most to suceess in school and later life and
the strategics that cnsure children truly benefit from those experiences.
The proposed Preschool Expansion Grant will support the next steps in
implementing this vision, guiding communities to identify the highest need children
and lamilies — those with multiple risk factors — and to serve them with the more
intensive and comprehensive services they need, within the context of birth-to-third-
grade community systems.
Iinois has a long history of innovation, national leadership, and investments in
supporting comprchensive carly Icarning and development programs beginning from
birth, including:
o First state to pass Icgislation which authorized universal high-quality
preschool for both three and four year olds (2006)

¢ One of only a few statcs that has fully intcgrated school-based state-funded
preschool programs into its Quality Rating and Improvement System (2013)

¢ First state to cxtend its definition of “children of limited English-spcaking

ability” to include 3- and 4-year olds participating in State-funded preschool
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programs, thereby requiring school districts to provide them bilingual
education services (2009)

One of only a few states that has defined its principal endorsement as
“Preschool 1o grade 12,” requiring principal candidates to receive coursework
and training specifically in early learning and development

First state to establish a statutory set-aside 1o fund services [or children from
birth to age three, irrevocably attaching the hard science ol brain development
to the state’s vision for education funding (1997)

The nation's largest ever state commitment 1o the renovation or construction
of early childhood facilities in a single state capital budget (2010)

First state to make health insurance available to all children regardless ol
tamily income (2006)

Two decades of investment in research-based home visiting programs and a
statewide training system for staff in these programs

Exceptional investment in the child care subsidy system, including a network
of Child Care Resource & Referral agencies and a nationally recognized,
comprchensive professional development system for practitioners

National leader in supporting inclusive practice for children with
disabilitics, with 15% of children in Preschool for All programs having IEPs.
One of the first states to adopt the new WIDA E-ELD and E-SLD (Early
English and Spanish Language Dcvelopment) standards for young English
Learners; these standards align with the WIDA K-12 standards for English
language development that the State has already adopted and will be
integrated into the Illinois Early Learning and Development Standards
(IELDS). These standards have been adoptled in rule by the State Board of
Education and are pending regulatory publication.

First state 1o develop and implement Social-Emotional Learning Standards
across early childhood and K-12, and leader in developing mental health
consultation models to support all types of early childhood programs,
including home visiting, Early Intcrvention, child care, and state-funded

preschool.
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In Tllinois, early learning and development programs enjoy strong support across
the political spectrum and have grown under both Republican and Democratic
administrations. Support also spans across the public and private sectors, as the
Illinois early learming and development system has benefitied for decades {rom strong

public-private partnerships and significant philanthropic support.

ftinois” Ambitious and Achievable Plan for Expanding Access to High-Quality
Preschool Programs
{1) The State’s Progress to Date

[llinois 1s prepared to build upon this solid early learning foundation to implement
a very ambitious plan to expand High-Quality Preschool to children with high needs
in the context ol a comprehensive plan to increase services for young children from
birth through third grade.

In 2006, the Illinois General Assembly approved Preschool For All (PFA)
making MMlinois the first state in the nation to authorize and support voluntary, high-
quality PFA for three and four year olds. PFA grants arc available to public school
districts, private schools, child care centers, and other community-based organizations,
and currently serve over 75,000 young children. The hallmark of PFA is its emphasis
on quality. Bachelors-level teachers are required to have State Professional Educator
Licenses with an endorsement in Early Childhood Education and classrooms also
have a qualified aide. Screening, assessment, and curriculum are aligned with IELDS.
(See Appendix on page 8). While most slots are part day {(minimum 2.5 hours/day,
five days a week), about 25% of the slots statewide (especially in Chicago and other
urban centers) arc part of full-day, full-ycar child carc programs. Illinois has no
waiting list for Child Care Assistance (subsidy) and blending and braiding of funding
1s encouraged to ensure that children receive high-quality education and care while
their parents work or attend school or training. Illinois has explicitly tied the growth
of the State’s system of supports for infants and toddlers to the growth of Preschool
tor All through a statutory set-aside in the Illinois State Board of Education (ISBE)
Early Childhood Block Grant (ECBG) for the birth-to-three focused Prevention

Initiativc. By current statute (updated in July 2014), this sct-aside amount will risc
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from its current level of 14% to 20% in the next year that state resources are provided
for expanded PFA slots. This commitment underscores the birth-to-five approach that
Illinois has taken and plans to continue to take toward funding early learning and
development services.

In January 2014, the Executive Committee of the lllinois Early Learning Council
(ELC} articulated a strategic vision for the continued growth of [llinois” early learning
system. While rccognizing the substantial success the State has had in implementing
and scaling-up high-quality preschool and birth-to-three services, the ELC had been
concerned for several years by evidence that those young children who have the
highest needs—those in families with multiple challenges—were still not receiving
services that were intensive and continuous enough to ensure that these children will
be well prepared for success in kindergarten and beyond. Indeed, there was
significant evidence that programs were struggling to enroll and retain children with
very high needs, such as children whose parents are unemployed, have very low
cducation levels, have incomes below the poverty level, arc homeless, arc recent
immigrants or rcfugees, and/or have a disability or substance abusc issuc. Analysis by
the ELC’s All Families Served Subcommittee, as well as pilot projects focused on
engaging “hard-to-reach” children and families conducted using the State’s State
Advisory Council grant, established that Illinois® PFA model, which 1s typically half-
day and which provides only limited parent engagement services, was not effectively
meeting the needs of those children and families with the highest needs. The
Committee concluded that the State needed to develop and implement a more
intensive option for PFA programs that would be targeted to those children with the
highest needs and that would be part of a well-coordinated continuum of intensive,
high-quality services from birth to kindergarten in every high-need community.

In February 2014, the full ELC endorsed the Executive Committee’s strategic
direcuive that, while the State remains committed to its vision of ensuring that all
children receive the early learning and development supports they need, “As we move
toward achieving our vision, we will emphasize increasing access to highly intensive
and effective services for the most at-risk children, those with multiple high-needs

characteristics.”
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PR/Award & 541381500304
Page e27



In his *State of the State” address in February, Governor Pat Quinn spoke at great
length about the importance of dramatically expanding access to high-quality early
leaming services, especially for children with high needs. He noted, “When the
human brain is forming early in a child’s life, it provides a critical window of
opportunity to develop key academic, social, and cognitive skills that will determine
success in school and in life.” He reminded the General Assembly, “Study after study.
has shown that high-quality carly childhood cducation provides the best return of any
public investment we can make.” He then called for a bold new Birth to Five
Initiative that would focus investment on ensuring all pregnant women receive
prenatal care, all children have access to quality early learning opportunities, and all
parents are supported as children’s first teachers. The Governor’s live year budget

{b)4)
blueprint released in April calls for § in new investments in the Birth to

Five Initiative, including increases in Child Care Assistance, Early Intervention
(IDEA Part C), home visiting programs, outreach and support for pregnant women, as

wcll as incrcascs in the ECBG PFA and Prevention Initiative programs. The Birth to
[GIIEY]

Five Initiative blueprint calls for annual increases in the ECBG of ¢ cach
yvear, of which a substantial portion will be designated to implement and expand
within the overall PFA program a new full-day, comprehensive program option for
children with very high needs called More at Four. More at Four will meet the federal
definition of High-Quality Preschool, and the State’s investment in More at Four will

constitute the State’s match to the federal Preschool Development Grant-Expansion

Grant tunds. (See ISBE Approval of State Plan, Appendix on page 29.)
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Birth to Five Initiative:
Ilinois’ Planned Increased State Investments
in the Early Childhood Block Grant
SFY 2016-2020

Increase above SFY 15

Total ECGB Other PFA Prevention
increase More at Four expansion*® Initiative {0-3)
SFY 16 (b))
SFY 17
SFY 18
SFY 19
SFY 20

*May include tull-day comprehensive services for three year old children, and includes restoration
of funds to SFY 12 levels on existing PFA grants

As the chart shows, the Birth to Five Initiative investment in the ECBG will
increasc scrvices for infants, toddlers, and preschoolers. Through the Prevention
Initiative, the State anticipates providing access to high-quality, comprehensive
center-based education and care for approximately 4,000 additional infants and
toddlers, and providing home visiting services to approximately 4,800 additional
families with very young children by SFY 2020. Also, in addition to the additional
slots that will be created in the More at Four program, the State anticipates expanding
the PFA program to an additional approximately 14,000 three and four year olds by
SFY 2020.

{2) Provide High-Quality Preschool Programs High-Need Communities; and
{4) Characteristics of High-Quality Preschool Programs

In devcloping its new More at Four option for PFA, Illineis reviewed both the
rescarch literature and the program rcquirements of the most successful large-scale
preschool programs in the nation. This review confirmed the importance of many of
the key quality features that have been part of the State’s PFA program since its

inception, and which will be required of More at Four programs, including:
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e Small class sizces of no morc than 20 students

e Each class taught by a tcachcr who holds a Profcssional Educator License
with an Endorscment in Early Childhood Education, supported by a
qualified aide with endorsement as a Paraprofessional Educator

¢ Inclusion of children with disabilitics (if children have [EPs, the classroom
teacher must hold a Special Education Endorsement)

e Children who have limited English proficicncy must reccive appropriate
instructional supports (see Appendix beginning page 34 for details on this
requirement). For a Transitional Bilingual classroom, the teacher must
speak the language of the majority of the children and hold a Bilingual
endorsement. For a Transitional Program of Instruction, the teacher must
hold an English as a Second Language Endorsement

e Developmental screening in all domains (physical, social, emotional,
language, and cognitive development) to identify possible developmental
dclays or disabilitics, English Proficicncy Screening, and health, mental
health, vision, and hearing screenings

e A rescarch-based curriculum and assessment system aligned with the
IELDS and thc World-class Instructional Devclopment and Design
(WIDA) English Language Development Standards and Early Spanish
Language Development Standards

¢ Parent engagement services customized to meet the cultural and linguistic
demands of the community and focused on the seven Child and Family
Outcomes described in the Head Start Family & Community Engagement
Framework, including language support services

o Meals and snacks as appropriate for the length of the program day,
following the guidelines of the USDA Child and Adult Care Food
Program.

In full recognition that children with the highest needs tend to encounter obstacles
to corollment and participation in carly lcarning and development programs,
including lack of information about bencfits or availability of carly lcarning
programs; inadequate family or peer supports; linguistic or cultural isolation; and

14
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difficulty meeting enrollment requirements, the More at Four program option will

require additional elements:

A full-day program, defined as at least as long as the first grade day in the
local school district (all Illinois schools offer at least a five hour school
day)

Enhanced parent engagement services, including Bachelor’s prepared
parent educators, that as much as possible, reflect the language and culture
of the community

Enrollment of children with multiple, significant risk factors

Universal and targeted supports [or children’s positive behavior and
social-emotional development

Enhanced support for families to obtain needed health, mental health,
dental, and social services through well-articulated partnerships with other
service providers in the community

Salaries for teachers that are comparable to the salaries of local K-12
instructional staff

At least 60 minutes of physical activity daily

Instructional leaders (master teachers, curriculum coordinators, or
education coordinators) with specific early childhood expertise and
cxpertise in serving culturally and linguistically diverse children, in a ratio
of no more than enc per ten classrooms, whose primary responsibility is to
provide embedded professional development and implement a

professional learning community focused on instructional excellence.

School districts and other early learning providers will be required to develop and

implement a comprehensive, culturally responsive outreach and recruitment plan to

ensure that families with children with very high needs are made aware of the

program and encouraged to participate. The programs must give priority for

cnrollment in the More at Four program option to children with multiple, significant

risk factors. Programs will be supported through technical assistance and community

systems planning to develop localized strategics for identifying and cnorolling children

with highest needs in More at Four. Programs may choose to implement mixed-age

15
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and/or mixed-income classrooms, but will be required to allocate costs such that this
federal grant and any state or local matching funds are allocated only to serving

Eligible Children.

(3) Increase the Number and Percentage of Eligible Children Served in High-Quality
Preschool Programs

As described in Section C and in Table A, Illinois plans to scrve approximately
13,760 children in the More at Four program option by 2018, the final year of the
grant. The Birth to Five Initiative blueprint includes a state investment in this
expansion of over $|{b){4) over the four calendar years of the grant period, as
well as sustaining the expanded slots through State Fiscal Years (SFY) 2019 and
2020.

The participating High-Need Communities are listed in Section C and
Subgrantees have all signed preliminary Memorandums of Understanding (MOU)
with ISBE, which arc attached to this application. Approximatcly 45% of all Eligible
Children in MMlinois live in these communitics. .

[llinois” PFA 1s administered as a grant-funded program with five-year grant
periods. Every five years, all PFA funding (with the exception of the funding set aside
by law for the Chicago Public Schools (CPS)) is re-competed. The next re-
competition 1s scheduled for the spring of 2016 for services in SFY 2017-2021.
Through this re-competition process, the State may identify additional communities
that will implement the PFA More at Four program option, as the competition must
by law bc open to the cntire state, If so, the Statc will work with the federal
departments to amend its Statc Plan for this grant. (Note: Federal PDG funds will not
be re-competed; only state Early Childhood Block Grant funds.)

[llinois recognizes that an early learning and development program that seeks to
provide continuous, high-quality services to children with highest needs must take a
systemic approach. No single program can fully address the complexity ol need
experienced by some families and communities. In the More at Four communities,
Subgrantees will be supported to develop a “pipeline” approach to engage and

connect high-nced familics to preschool. The “pipeline” is designed to cnsure

16

PR/Award & 541381500304
Page e32



multiple systems—nhealth, early care and education, family support, social services,
and other services—work in concert towards the shared purpose of engaging children
with the highest needs in high-quality early learning and development programs.
Special attention to contract incentives, cross-sector (raining, communications
strategies, and local engagement are key components of the pipeline.

More at Four Subgrantees will be expected to fill at least 80 percent of their slots
with children with very high nceds, defined as children who alrcady display
significant developmental delays in two or morce arcas, who arc homeless, in foster
care, in poverty, and/or who have multiple other significant risk factors such as
parents who themselves have low education or a disability (see Sample Eligibility
Checklist in Appendix on page 40). In addition, More at Four Subgrantees will work
with their local community collaboration o ensure that a defined subset or cohort of
children with very high needs receives continuous, high-quality comprehensive early
learning and development services from before birth through third grade (see Section
CPP-2). With support from statc- and rcgional-lcvel community systems development
staff, thc local community will identify strategics to ensurc those children most in
need are targeted for outreach and engagement. Children with special needs will

receive particular attention in the transition from Part C to Part B.

(5} Expectations for School Reudiness

The goal of the PFA More at Four program option is to support the school
readiness of children with very high needs throughout the state. As described in
Scction C, the State has cstablished its cxpectations for what children should know
and be ablc to do upon kindergarten entry. (Scc IELDS in Appendix on page 8.) The
State’s Kindergarten assessment system, the Kindergarten Individual Development
Survey (KIDS), will provide information about the development of all children during
the kindergarten vear when implemented statewide in the 2015-16 school year. KIDS
data will be collected in English and Spanish based on the educational program of
each child. KIDS data is included in the State’s Longitudinal Data System, which also

includes information about participation in all state-funded PFA programs.

17

PR/Award & 541381500304
Page ¢33



{6) Stakeholder Support

As indicated in the letters of support attached to this application, the State’s plan
for establishing and expanding the intensive More at Four program option in the
context of the Birth to Five Initiative has received strong support from a broad group
of stakeholders: state-level advisory bodies including the ELC and Illinois
Department of Human Services Child Care Advisory Council; the State’s Interagency
Coordinating Council for IDEA Part C; the State’s monitoring and professional
development partners and resources such as McCormick Center for Early Childhood
Leadership at National Louis University and Illinois Network of Child Care Resource
and Referral Agencies (INCCRRA); professional associations including Illinois
Association [or the Education of Young Children (AEYC), the Illinois Federation ol
Teachers, and Illinois Head Start Association; and community collaborations and
civic leaders. Importantly, the State’s plan for Preschool Expansion, including the
plan to increase funding to the ECBG by ﬂi{b){4) each year for five years with a

portion of that incrcase going to fund cxpansion of the More at Four program option,

was unanimously approved by the ISBE at their September 2014 mecting; a letter of
support from the State Board Chair is included in the attachments and Approval of the

State Plan is included in Appendix on page 29.

{7) (a) State Level Investments

The State’s plan, as detailed in Sections C, D, and E, includes investments in the
state-level infrastructure necessary to support implementation of high-quality
preschool scrvices for children with high needs. Through both the federal and state
investment, several new staff positions will be created to support implementation of
the project (see job descriptions in Appendix on page 42), including a Preschool
Expansion Project Director who will oversee implementation of the new More at Four
programs and ensure compliance with all [ederal reporting requirements; additional
Principal Consultants in the ISBE Early Childhood Division 1o administer grants,
connect programs to resources, and ensure high-quality implementation; a Family
Services Manager to oversee supports to programs focused on these topics: and a

Community Systems Policy Director to oversee the development and implementation
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of a new regional support structure for local-level early childhood collaborations. A
Preschool- to-Third Grade Continuity Project Director (P-3 Director) will also be
hired through a contract with a state university (see Section {F)(2)). As preschool
services expand through the lederal and state investment, the State will fund the
necessary additional monitoring visits required to ensure that new programs are
meeting all program requirements, successfully enrolling children with highest needs,
and opcrating at a high level of quality as described in Scction (C)(2).

Providing Comprchensive Services and intensive family engagement support is a
new role for many school district early childhood programs. The State recognizes that
programs will need training, technical assistance, and supportive resources to develop
and implement elfective services that engage families in their children’s learning,
support them as decision-makers in their children’s education, and develop their
leadership skills. Programs will also need assistance in forming etfective partnerships
with other service providers in their communities through which they will be able to
cnsurc children’s and familics’ health, mental health, social service, and basic needs
arc met. ISBE will devclop a sct of supperts for Comprchensive Scrvices and family
engagement as detailed in Section (C)(1){j).

Programs will also need additional support in implementing effective strategies
[or supporting the social and emotional development ol children with very high needs.
Subgrants for More at Four include support for mental health consultation services,
and the state will conduct an assessment of Subgrantee’s needs for additional training
and technical assistance in implementing both universal and targeted strategies for
supporting positive bechavior among their preschool students. The Statc will work
with its professional devclopment contractors to devclop and implement these
additional supports in the first year of the grant.

The State will also invest in the development of regional supports for local-level
community early childhood collaborations to ensure that the new More at Four
programs are integrated into a seamless set of services birth to third grade [or those
children with the highest needs in a community, as described in Section CPP-2. To
ensure greater continuity in curriculum and family engagement supports from

preschool through third grade, the State will invest federal resources from this grant
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in a contract with a state university to support the P-3 Director and a series of P-3
Summer Institutes to support the development and implementation of community-
level action plans, as described in Section (F){(2).

Through ExceleRate Illinois, the State’s Quality Rating and Improvement System
(QRIS), Mlinois focuses its program improvement efforts on supporting instructional
leaders to implement high-quality embedded professional development and
continuous program improvement strategics. Through this grant, the State will cxtend
its cxisting Race to the Top-Early Learning Challenge Grant (RTT-ELC) investment
in an intensive model of supporting instructional leaders to support excellent
preschool instruction as described in Section (C){1){f). In addition, ISBE will expand
its contract for intensive coaching for PFA grantees who need additional support to
meel program qualily expectations, as described in Section (C)(2)(a), and will engage
More at Four Subgrantees in its RTT-ELC-funded supports for the Awards of
Excellence in Family and Community Engagement and Culturally and Linguistically
Appropriate Practice as dcscribed in Sections (C)(1)(¢) and (C)(1)(i). Finally, thc
Statc will strengthen its Awards of Exccllence program by investing federal grant
resources to support programs seeking to earn an Award of Excellence for Inclusion
of Children with Special Needs as described in Section (C)(1)(c).

The State will also invest its resources in conducting an evaluation ol the new,
more intensive More at Four program. Planning [or this evaluation will begin in 2016,
and data collection will begin with the 2016-17 school year. The evaluation will focus
on the extent to which More at Four programs are successful in recruiting, enrolling,
and rctaining with high attendancc thosc children with the highest nceds in
communitics, and the cffectiveness of the program in preparing these children for

success in school.

{b) Subgrants to Early Learning Providers

The State will subgrant % of the federal [unds and an additional ${®® |in
state funds over the four years of the grant to early learning providers in eighteen
High-Need Communities throughout the state. The communities and Subgrantees

were sclected through a statcwide nceds asscssment and comprchensive outreach

20

PR/Award & 541381500304
Page 36



process as described in detail in Section (ID)(3). Each of the Subgrantees will begin to
provide the More at Four program to Eligible Children no later than September 2015.
The State will support high-quality implementation of the More at Four program

through the many supports described above and in Section E.

Note: The Ambitious and Achievable Plans presented in Sections C, D, E, and F

together comprise the Ambitious and Achievable Plan for this section.

B. Illinois’ Commitment to State Preschool Programs

As described in the Executive Summary above, Illinois has long been recognized
as a national leader in developing and implementing high-quality early leaming
services lor children from birth through age [ive, including high-quality preschool.
The State has developed many of the critical infrastructure components necessary o
support the excellent implementation of these services and will strengthen these

infrastructure components as needed through the implementation of this Plan.

(1) State Early Learning and Development Standards

[llinois has developed and implemented IELDS that cover children from birth to
kindergarten entry as well as new Early English Language Development Standards
that are aligned to the K-12 English Language Development Standards and linked to
the IELDS (see a summary of Standards and sample pages in Appendix on page 8).
The IELDS were developed with extensive input from content experts and
practitioners from a wide range of disciplines who work with very young children and
their familics, The standards cover all domains of development, including physical,
social, cmotional, cognitive, and language development; include standards around
math and science; include specific standards focused on English Language Learner
Home Language Development; and are appropriate for all children, including
children with disabilities and children from diverse cultural and linguistic

backgrounds (see letter from standards expert Catherine Scott-Little in Appendix on
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page 47). Infants and toddlers are covered by the Illinois Early Leaming Guidelines
for Children Birth to Age Three (IELG), which include a unique focus on the
newborn period and the development of self-regulation skills and approaches to
learning. Children ages three to kindergarien entry are covered by the IELGS for
Preschool, which have been aligned with the State’s Kindergarten Learning Standards
and lllinois Learning Standards for grades one through twelve, both of which
incorporate thc Common Corc State Standards. In addition, the IELDS have been
aligned to the Head Start Child Development and Early Learning Framework (sce
alignment analyses in Appendix on page 49).

Use of the standards is required in all early learning programs in Illinois,
including home visiting programs, licensed child care, and PFA programs.
ExceleRate Illinois also requires the use of the standards to guide instruction at all
Circles of Quality (see Appendix on page 6(}). lllinois has developed comprehensive
supports for programs to support high-quality implementation of the standards. In
addition to a standard introductory training that is uscd across all program types and
is available onlinc in English and Spanish, a rich array of tip sheets for tcachers and
parents {each available in three to five languages) has been created and linked to the
standards. A library of “benchmark videos” is also available online in English and
Spanish, with examples of children’s learning explicitly tied to specific benchmarks

[rom the IELG and IELDS.

(2} The State’s Financial Investment
Minois has a long history of strong investment in cducational programs for infants,
toddlers, and preschoolers, After PFA was cnacted on July 1, 2006, the State began a

very aggressive implementation ramp-up, and the State’s annual investment in the

ECBG, which serves birth through five year olds, grew by more than G e

between SFY 2006 and 2009. Table B provides details on the State’s overall [inancial
investment in PFA services, as well as its investment specifically in PFA [or four-
year-old children in SFY 2011-14 (Note: Only the figures for the four-year-old
children are included in Table B in the federal Excel workbook). [llinois 18 one of the

few states to have designed its state preschool program to serve children ages three
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and four. The total appropriation for PFA and the total number of children served

over the past four years is provided below.

TABLE B (Including full PFA Appropriation)

State Total PFA Appropriation Total Number of | Number of 4
Fiscal Appropriation Covering 4 Yr. Children Served Yr. Olds
Ycar Olds Served

2011 (o =

2012

2013

2014

Additional notes on information provided in Table B: Illinois does not currently
collect income information for families of four vear olds served in state preschool
programs. Therefore Column I in Table B in the Excel Workbook includes the number
of enrolled children who were found through the program’s comprehensive screening
process to have multiple risk factors for school failure. The numbers cited for total
population and four vear olds below 2009 FPL is provided by demographers at the
Hiinois Early Childhood Asset Map project (IECAM), and reflects both the significant
drop in births and the reduction in percentage of children who are low income that
the state has experienced over the past several years. Hllinois uses the 2013 estimate
of number of four-year-olds below 2009 FPL—the most recent year for which
estimates are available-- for Table A as well. Local funding reflected in Table B in
the federal workbook does not include Title I or other local preschool funding unless

the district has explicitly tied these funding streams to its Preschool for All program.

State Fiscal Years 2011-14 were a time of severe financial crisis for the State,
which has faced one of the worst pension funding crises in the nation. lllinois was
also scverely affected by the Great Recession, and state revenucs have been slow to
rcbound. The State was forced to implement painful cuts across all types of services,

including K-12 education, higher education, and human services. During this period,
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the state investment in PFA was cut by over 18%. In SFY 2012, in order to focus
resources most effectively on children with high needs, ISBE strengthened
requirements that to receive first priority for funding, programs must serve a
minimuin of 80% (rather than 51%) of children who are at risk for academic failure.

Importantly, local communities and school districts that recognized the value of
early education absorbed some of the impact of these budget cuts, and the number of
children served did not drop as much as might be anticipated given the reductions in
statc funding. Most notably, CPS did not decrcasc access to preschool and in fact
increased access in 2013 (see description of Chicago: Ready to Learn! in Appendix
on page 108).

Over the same budget period, SFY 2011-2014, the State’s overall appropriation

ba
[or Child Care Assistance increased by 12%, [rom {7 to $992 million.

Given the State’s strong support for braiding PFA funding with Child Care Assistance
Funding, this increase represents a significant additional investment in children in the

Statc’s preschool program that is not reflected in just the PFA appropriation.

{3) Enacted and Pending Legisiation, Policies, and/or Practices

llinois has long been a leader in providing high-quality early childhood services
to its most at-risk children. State-funded preschool was established in Illinois through
legislation in 1985 as part of a comprehensive school reform effort. Funding grew
incrementally in the 80s and 90s and then experienced a major expansion, as
described above, with the establishment of PFA. PFA, as its name implies, was.
authorized as a program designed to grow to provide universal access to preschool for
all three and four ycar olds in the state (sec statutc and a history of ECBG funding in
Appendix on page 110). As noted above, Illinois is committed to growing the
program through the Birth to Five Initiative, including growing the More at Four
program o provide effective, intensive services to those children with the highest
needs.

Through the years of growth in early childhood services in [llinois, many policies
and practices have been implemented to increase quality and remove barriers to

preschool access for those children most in need. For example, ISBE rebid all of the
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grant funded preschool programs in 2011. This was undertaken to address a mismatch
between the location of program slots and substantial demographic changes over time
that affected some communities so that areas of greatest need had increased in
locations that were underfunded by preschool services. A similar rebid process ol
both PFA/Prevention Initiative and Head Start/Early Head Start (delegate slots under
the City’s Head Start/Early Head Start grant) was undertaken in Chicago in 2013 to
cnsurc that the communitics that nceded preschool the most had access to more scats,

Ilinois has long supported a mixed-delivery model for PFA. Community-bascd
organizations are able to apply directly to ISBE for funding (or to CPS if they are in
the City of Chicago), and currently approximately 25% of slots statewide are
delivered by community-based organizations. As described in detail in Section E,
IDHS has a very supportive policy for blending and braiding Child Care Assistance
and PFA funding to allow children to be served full-workday, full-year in a high-
quality program if their parents are working or attending school or training. Similarly,
ISBE and CPS arc suppertive of blending and braiding PFA with Head Start to cnsurc
that children receive both comprchensive services and instruction by a Licensed
Professional Educator.

Another demonstration of the States’ long-term commitment to early childhood 1s
the inclusion of early childhood programs in the State’s capital construction elforts.

In 2009, Governor Quinn signed into law a Y capital plan with a $
appropriation for the Early Childhood Construction Grant program. This program

allows for building and expanding additional facilities to reach more children with
quality preschool services and 1s the nation’s largest single statc commitment to carly
childhood facilitics to datc. This investment in physical space capacity designated for
the State’s youngest learners is a clear commitment to having a strong future

investment in early childhood.

{4) Quality of Existing State Preschool Programs
Through the PFA program, Illinois demonstrates an active commitment to high-
quality preschool programs and a history of the ability to implement and maintain this

quality through a statc preschool program. ISBE's administrative rcgulations for PFA
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require several of the fundamental elements of high-quality preschool and drive
forward high-quality learning environmenis focused on outcomes, continuous
program improvement, and instruction informed by standards and assessment. First,
PFA advances high staff qualifications and small class sizes as outlined in Section
(A)(2) above. Programs are strongly encouraged to employ teacher aides who have
specific training in early childhood education and scholarships for aides are available
through the Statc’s Gateways Scholarship program. Additionally, PFA rcquires a
comprchensive  rescarch-based  curriculum  aligned  with  the [ELDS  and
comprehensive screening and assessment of every child, including, as appropriate,
assessment of English Learners’ development of language skills in their home
language. Finally, PFA includes a focus on culturally and linguistically appropriate
[amily engagement, with PFA programs required to provide activities that enhance
parent participation in two-way meaningful communication with the school regarding
children’s learning and other school activities. support parents to play an integral part
in assisting their child’s lcarning by getting actively involved in their child’s
cducation at school, and help parcents understand their role as a full partner in their
child’s education.

[llinois strongly supports the inclusion of children with special needs in PFA
classrooms. Many districts across the state have “blended” PFA classrooms that
include a small number of children with disabilities and provide all of the
instructional supports these children need. In some areas, districts have extended this
approach by creating a tuition-based preschool program that meets PFA standards and
that serves children with disabilitics (who arc supported by IDEA funding) with their
typically developing peers.

In 2009, the state legislature amended the Illinois School Code to include
preschool students in the definition of Limited English Proficient students, mandating
the extension of bilingual services Lo state-funded, school-based preschool programs
and making Illinois the {irst 1o ofler statewide bilingual preschool.I Among the

implications of this statutory change is the need for preschool teachers in bilingual

Public Act 95-793, amending 105 [LCS 5/14C-2,
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settings to have a bilingual/ESL endorsement by 2016 (see Appendix on page 34 for
more detail). School districts also now have the ability to include preschool children
in their headcount when they submit claims for reimbursement for bilingual services.
Illinois has invested in professional and resource development for higher education
taculty to support the development of programs that will train the workforce in the
skills necessary to appropriately serve this growing population, professional
development cadres for local trainers, and a range of rcsources on supporting English
Lcarning in preschool for the teachers.

All PFA programs are held accountable to the Illinois Birth to Five Program
Standards (page 118 in Appendix), which are fully aligned with ExceleRate Illinois
(see below). The standards require a research-based curriculum (aligned to the
IELDS); developmental monitoring {child screening and assessment); conunuous
program improvement processes; family and community partnerships: and health
promotion. The Standards also specifically include the expectation that programs will
meet the needs of children with disabilitics or other special needs and children and
familics whose homc language is not English, and that programs will demonstrate
respect for families” culture in meaningful ways. Compliance with Program Standards
1s assessed through program audits by ISBE, which uses the Environment Rating
Scales and a compliance checklist to monitor programs. Programs are required 1o
develop a continuous quality improvement plan in response to their monitoring report
and tailored to their program’s operations (more detail on the monitoring system is in
Section (C}2}). Additionally, ISBE reports tri-annually on outcomes related to PFA
and completed an external cvaluation of the PFA program through Erikson Institute in
2012. The cvaluation showed that children cnrolled in PFA made significant gains in
language and literacy development.

ExceleRate Illinois, the state’s QRIS, focuses on raising the quality across all
early learning and development programs. ExceleRate 1s a comprehensive system that
includes Licensed Child Care Centers, PFA and Center-Based Prevention Imtiative
(birth to age three), Head Start/Early Head Start Programs and, beginning in 2015,
Licensed Family/Group Child Care Homes. ExceleRate provides standards,

guidclines, resources, and supports to programs and professionals to make changes
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necessary to achieve quality outcomes for children. The ExceleRate standards are
organized across four domains, consistent across the four “Circles of Quality™
Teaching and Learning, Family and Community Engagement, Leadership and
Management, and Qualifications and Continuing Education. Programs achieve one of
the Circles of Quality that define the tiered system based on meeting the standards
under each of the four domains. There are four circles of quality: Licensed, Bronze,
Silver, and Gold. For programs achicving the Gold Circle of Quality there arc
additional, focus-specific, Awards of Exccllence to be pursued; the Awards are basced
on what research says is required to help at-risk children be prepared for success in
school and later life. The Awards of Excellence cover: Preschool Teaching and
Learning, Infant-Toddler Care and Education, Family and Community Engagement,
Inclusion of Children with Special Needs, and Culturally and Linguisucally
Appropriate Practice. (See Appendix beginning on page 60 for the criteria for the
Circles of Quality and the Awards of Excellence relevant to this proposal).

All existing PFA programs have been enrolled in the ExceleRate system, and all
new Morc at Four programs will be cnrolled as well. Illinois is committed to ensuring
state preschool is participating in monitoring and improvement work that is aligned
with the work the State i1s doing with all other early learning and development
programs, including child care and Head Start. OECD and ISBE recently dedicated
one staff person each to the work of enrolling PFA programs in ExceleRate and
working with these programs to achieve the Gold Circle of Quality, along with
pursuing Awards of Excellence. The majority of PFA program sites have already
received their initial ratings and 684 (75% of thosc rated to date) arc at the Gold
Circle, demonstrating that Nlinois’ state preschool system has been built to support
programs in meeting or exceeding select quality benchmarks on learning environment,
instructional quality, and all program administrative standards; group size and

stafl/child ratios; stalt qualifications; and professional development standards.

(5} Coordination of Preschool Programs and Services
OECD leads the State’s initiatives to create an integrated system of quality early

Icarning and devclopment programs in order to cnsurc all Illinois children have a
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strong educational foundation before they begin kindergarten. OECD serves as a hub
of coordination for federal and state level programs and funding streams that support
vulnerable young children and their families, and sets the overall direction for the
State’s early childhood policies. It also coordinates the work of the ELC, a public-
private partnership described in Section (B)(6). Additionally, OECD convenes the
Inter—Agency Team (1AT), which comprises state leaders from the range of agencies
that oversee carly childhoed programs including IDEA Part C and Part B, Child Carc
Assistance {1.c., Child Carc and Dcvclopment Fund), thc Head Start State
Collaboration Office, child welfare, day care licensing, Title V Maternal and Child
Health, and Maternal Infant and Early Childhood Home Visiting (MIECHYV).
Through the ELC and the IAT, Illinois has been able to develop an exceptionally
inclusive Quality Rating and Improvement System, and develop and deploy
coordinated systems of support for early childhood programs such as mental health
consultation.

OECD also directs the RTT-ELC infrastructurc building projects, as well as the
federally funded Maternal Infant and Early Childhood Home Visiting (MIECHV)
program.

As described above and in more detail in Section E, Illinois has developed a
strong infrastructure to support coordinated implementation of its many federal and
state early childhood [unding streams (o support high-quality services for young

children, especially those with the highest needs.

{6) Role in Promoting Coordination of Preschool Programs and Services

Mlinois has been working toward a comprehensive system for families with young
children that includes education and care, social and emotional development,
maternal and child health and nutrition, specialized scrvices, parenting and family
support, and community scrvices. This system-building focus led to the 2003 creation
of the Illinois ELC to guide the State's administration of a high-quality, accessible,
and comprehensive statewide early learning system. Established by statute, the ELC
1s comprised of gubernatorial and legislative appointees representing a broad range of

consutuencies including schools, child care centers, and homes, Head Start, higher
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education, health and mental health providers, child welfare agencies, state, local, and
federal government agencies, the General Assembly, business, law enforcement,
foundations, and parents. The broad and deep committee structure advances the work
of the ELC on a wide range of 1ssues related (o the comprehensive early learning and
development needs of children and families, and includes over 400 early childhood
stakeholders. (See page 121 in Appendix.) An example of the important work done
by ELC committees is a rccent report on the implementation struggles faced by
programs working with multiple carly childhood funding strcams, which was bascd
on a series of roundtable discussions held with over 200 participants in five locations
across the state. The recommendations in this report will be considered by IAT and
integrated into policy development over the coming year.

As part of the ELC Systems Integration and Alignment Committee, the
Community Systems Development Subcommittee is charged with supporting local
community partnerships to improve outcomes for children and families in their
communitics through cffective state policics and practices. This Subcommittce works
closcly with the Consortium for Community Systcms Development, an entity created
through Illinois® RTT-ELC grant and charged with creating a systemic approach to
supporting local collaboration across the wide range of early childhood programs and
services. The Consortium has focused on building a strategic plan with systems level
changes that will benefit state coordination and local work to ensure community
collaborations support seamless coordination of services, particularly for the highest
need communities. (See CPP-2 for more details.)

The ELC also has a statutory scat on the Illineis P-20 Council, which was crecated
by statutc in 2008 to work towards a scamless and sustainable statewide system of
quality education and support from birth through adulthood. Evidence of progress
towards better systems integration between early childhood and K-12 education is
2010 legislation on principal preparation that was supported by both the ELC and P-
20 Council, making Illinois one of only a lew states to establish a principal
endorsement that extends from preschool to grade 12 in order to emphasize the
principal's responsibility for integrating early learning and early elementary

instruction.
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C. Ensuring Quality in Preschool Programs .

(1) State-Level Infrastructure and Quality Improvements

As detailed in Section B, Illinois has made great progress in developing,
implementing, and sustaining a strong birth-to-third-grade early childhood system.
The state-level investments included in the State’s Preschool Development Grants-

Expansion Grant Plan will build upen and cxtend the State’s system.,

(a) Early Learning and Development Standards

The State has already created and implemented high-quality IELG and IELDS,
and has implemented many supports for their use in early learning and development
programs throughout the state. Therefore the State does not plan any specific new
investments in this area through this grant, but will expect all Subgrantees to
participatc in training on the standards and to implement rescarch-bascd curriculum

and asscssments that are aligned with the standards.

(b) Implementing Program Standards Consistent with a High-Quality Preschool
Program
As noted in Section A, ISBE has an exceptionally strong and comprehensive set
of program standards for its PFA program (see Birth to Five Program Standards in the
Appendix on page 118), as well as rules governing class size and state qualifications
that mcct or cxcced the definitional requircments for a High-Quality Preschool
Program. Also as described in Scction A, the program requirements for More at Four
programs meet or exceed all components of the definition of a High-Quality
Preschool Program.
The State will support the implementation ol these program standards in several
ways, including:
e Requiring Subgrantees to submit as part of their [ormal ISBE grant
application a plan for how the program will implement all of the program

requirements and meet all program standards. This requirement is an
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existing part of the PFA application process, and programs are required to
annually provide updates to their program plan when they apply for
renewed grant funding. The new More at Four program requirements will
be integrated into this application process. Program plans will be reviewed
and approved by ISBE Early Childhood Division staff

Providing {(and continually updating) a comprehensive PFA
Implementation Manual (the Manual Table of Contents is in Appendix
bcginning on page 126)

Providing supports for programs to implement Comprehensive Services,
including intensive parent engagement supports (sce Scctions (C)(1)(i) and
(C)(1)(j) below)

Continuing ISBE’s supports for professional development, which include
a contracts with The Center: Resources for Teaching and Learning to
provide coaching, workshops, webinars, and other professional
development opportunities and STAR NET to provide technical assistance
and training on best practices for preschool aged children with disabilities.
(See Section (E)(10))

Developing and providing specific supports to  Subgrantees 1in
implementing universal and targeted strategies for supporung positive
behavioral development (social and emotional development) among More
at Four participants (See Section (E)(10))

Monitoring programs to ensure compliance and providing supports to
strengthen implementation as described in Section (B)(2)

Contracting with a state university to develop and implement a series of P-
3 Summer Institutcs and other supports for communitics as thcy work to
build scamless systems of carly childhood scrvices through the carly
elementary years. The Director of this effort will report jointly to a
supervisor at the university, the Assistant Superintendent for Language
and Early Childhood Development at ISBE, and the Executive Director of
OECD. (See Section {F)(2).).
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The State will hire several new staff over the course of the grant to assist with the
successful implementation of programs. A new Preschool Expansion Project Director,
paid through this federal grant, will work in OECD and will oversee overall grant
implementation, including ensuring that the More at Four program is effectively
reaching the most vulnerable children in communities as intended. He or she will also
ensure timely reporting to the federal Departments on the State’s project
implementation. Additional Principal Consultants (similar to a project officer) will be
hired with federal and state funds in the ISBE Early Childhood Division (onc new
consultant added in each of the first three years of the grant; first three years of first
consultant to be hired with federal funds) to oversee grant implementation within the
context of the larger PFA program. A Community Systems Policy Director will be
hired with state funds and placed in OECD 1o oversee the implementation ol the
State’s community systems plan (see Sections (E)(1) and CPP-2). Finally, a Family
Services Manager will be hired with state resources in the ISBE Early Childhood
Division to oversce the implementation of new supports to school districts around
family cngagement and comprchensive services in the p-3  ycars. (Position

descriptions are in Appendix beginning on page 42.)

(¢} Meeting the Needs of Children with Disabilities and English Learners

Children with Disabilities: For the past three years, a statewide consortium of

stakeholders, including family members of children with disabilities, early childhood
educators, early intervention providers, Head Start, school district administrators,
child carc providers, higher cducation, parent information centers, and technical
assistance project staff has convened under ISBE, to guide the State’s continuing
efforts to ensure that children with disabilities are served in inclusive environments.
The consortium has gathered input from the field and created resources to support
inclusive practices in early childhood programs throughout Illinois. As a result of the
work of the consortium, ISBE has implemented a Preschool Least Restrictive
Environment Initiative (LRE) targeting school districts that, based on data, are in
need of technical assistance around inclusive options for preschool-aged children with

disabilitics. The ELC also focuses specifically on cnsuring that children with
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disabilities and delays receive particular attention in the State’s broader early
childhood systems building through a Special Education Subcommittee that includes
a diverse group of disability stakeholders, including agency leaders of Part B and Part
C of IDEA within ISBE and IDHS, respectfully.

Illinois has also developed many products, tools, and resources to promote
preschool inclusion and to support stakeholders in the provision of special education
and rclated services to young children with disabilitics in rcgular carly childhood
programs, These resources include a preschool inclusion brochure for familics and
professionals, in English and Spanish, to better explain LRE and inclusion, and tools
for systems change planning.

[SBE funds technical assistance projects to ensure school district stafl are aware
of and are implementing best practices. STAR NET (Support and Technical
Assistance Regional Network) provides training and technical assistance to early
childhood special education preschool staff and families of young children. Early
CHOICES (Children Have Oppertunities in Community and Educational Scttings) 1s
a Preschool LRE initiative that promotes increasing high-quality inclusive cducation
for each and every preschool child by providing technical assistance and professional
development to early childhood professionals and families in Illinois. The
Subgrantees will be able to leverage this grant opportunity to target additional
inclusive classrooms to increase the number of children who are able to receive
special education supports and services in the LRE.

Through this grant, Illinois will fund the development of additional supports for
programs that scck to carn the Award of Excellence (AoE) for Inclusion of Children
with Spccial Nceds (sec Appendix on page 101 for award critcria). These new
supports, including training on the use of the recently published Inclusive Classroom
Profile, will be integrated into STAR NET and Early CHOICES to ensure
sustainability.

The majority ol higher education institutions in Illinois that prepare early
childhood teachers for licensure offer programs leading to endorsements in both early
childhood and special education. Illinois offers scholarships to early childhood

tcachers sceking licensurc/cndorsements through the Gateways Scholarship Program
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and state policies require early childhood education teachers working with children
with IEPs to have this endorsement.

English Learners: Illinois has enacted Early Childhood Bilingual Rules that

extend specialized services to English Learmers who are in state-funded preschool
programs. These rules specify the instructional model that is most appropriate for
serving English Learners — either bilingual education, or an approach that
intentionally supports the child’s native language devclopment while developing their
English language skills. Traditionally, students have not been cligible for additional
language services until kindergarten or 1™ grade. These changes, along with the
inclusion of home language development standards as part of IELDS, demonstrate
that Illinois is committed to ensuring these children develop skills in their home
language and English. Illinois has included Spanish Language Development as a
subscale of its kindergarten assessment tool, KIDS, to track the language skill
development of English learners (the vast majority of whom in the state are Spanish
spcaking) in both languagcs.

In order to implement high-quality programs for English Learners, Ilinois has
made investments in a workforce that is prepared to meet their unique needs. The
Bilingual Rules address the competencies of the workforce needed to provide
specialized services, including implementation ol high-quality bilingual education
programs. As of July 1, 2016, preschool teachers working with children whose home
language is not English are required to hold a specialized Bilingual/ESL endorsement.
[llinois has used state scholarship funds and RTT-ELC funds to support districts and
tcachers in mecting the requirement for the Bilingual/ESL cndorsement. In the last
two ycars, the State spent '.' on these scholarships and has committed an

.. {b)4) . ] .. .
additional § pver the next two years to further support this critical workforce

development priority.

[llinois has also made investments in supporting the prolessional development of
all teachers working with English Learners. Through The Center: Resources of
Teaching and Learning, ISBE offers a wide range of professional development
opportunities focused on supporting English Learners in the early childhood

classroom. Through RTT-ELC, the Statc has contracted with The Center to provide
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intensive supports to programs seeking the Award of Excellence in Culturally and
Linguistically Appropriate Services (see Award criteria in Appendix on page 103).
The criteria for this award were developed by a committee of experts in early
childhood education for English learners, including university faculty and
experienced practitioners, and reflect best practice in the field. 1SBE is coordinating
with the WIDA Consortium to develop new supports for teachers of ELs, including
possiblc master cadres for large-scale in-service training and devcloping a manual for
implcmentation of the Early English Language Standards. ISBE receives ongoing
recommendations for supporting preschool English Learners from the early childhood
subcommittee of the Illinois Advisory Council on Bilingual Education.

In addition, ISBE, OECD, IDHS, and DHS have all adopted “Guiding Principles
[or Cultural and Linguistic Responsiveness” (see Appendix page 130) as part of a
shared collective vision that every child will have early childhood experiences that
promote healthy development and learning that respects, promotes, and builds on

their cultural, racial, cthnic, and other family background and cxpericnces.

(d) Needs Assessment of Current Availability of High-Quality Preschool
Programs
[llinois has an excellent system for ongoing needs assessment in early childhood.
IECAM contains regularly updated information that can be broken down by many
different geographical categories, including school district boundaries, municipalities,
townships, counties, zip codes, and federal and state legislative districts. Information
in IECAM includcs:
e Numbers of children at each age, broken out by:
o Level of poverty (under 100%, 130%, 185%, 200%, and 400%
FPL)
o Work status of parents
¢ Funded enrollment for
o. Preschool for All
o. Head Start
¢ Early Head Start
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¢ Prevention Initiative (0-3 program)
¢ Home visiting programs
¢ Licensed capacity for
¢ Child Care Centers (capacily ol license-exempt centers also
available)
o Child Care Homes
¢ Number ol accredited providers (soon lo include number of providers at
different levels of ExceleRate lllinois and their capacity)
¢ Number ol children participating in (broken out by age)
o Child Care Assistance (by provider type)
o Early Intervention
The IECAM project, which was begun as a public-privatc partnership at the
University of Illinois-Urbana/Champaign and rcceives continuing funding from ISBE
and IDHS, also provides more in-depth needs assessment data as needed for the
State’s early childhood system building efforts, including data on the prevalence of
key risk factors among children in different geographies across the state. The State
used the IECAM system to inform its selection ol the High-Need Communities for
this expansion grant, and will continue to use this system to identify areas of highest
need for annual expansion over the four years of this grant.
No additional investment will be made in this arca through this PDG Expansion

Grant as the cfforts already underway arce sufficicnt to mect the State’s goals.

(¢} Preschool Teacher Educarion and Licensure

The State 1s designing and implementing a new teacher licensure system, which
will require teacher preparation programs throughout the state Lo significantly retool
their early childhood and elementary education programs over the next few years.
Proposed age and grade endorsements will create a birth-through-grade 2 continuum
and will requirc that kindergarten teachers be carly-childhood-trained cducators.

ISBE convencd the Early Childhood Advisory Group (ECAG), comprised of
early childhood stakeholders, to develop recommendations for a redesign of the early

childhood teacher preparation programs. ISBE has proposed administrative rules

37

PR/Award & 541381500304
Page e53



(now out for public comment) to implement these recommendations as requirements
for approved early childhood teacher preparation programs in Illinois. If approved,
redesigned programs will be aligned with state leaming standards (including IELG,
IELDS, and the Illinois Learning Standards, which incorporate the Common Core
State Standards); NAEYC program standards; the new Illinois Professional Teaching
Standards; and new, ECAG-developed content area standards for English/Language
Arts, Math, Scicnce, Social Studics, and Asscssment, Redesigned programs will also
align to the benchmarks of the Mlinois Gateways Level 5 ECE Credential, a part of
the early childhood credentialing system in Illinois that includes child care providers
and 1s incorporated into the ExceleRate Illinois QRIS standards. This change
represents substantial progress lowards better aligning the expectations of early
childhood teachers in both public school and community-based settings.

No additional investment will be made in this area through this PDG Expansion

Grant as the efforts already underway are sufficient to meet the State’s goals.

(/) Teacher and Administraior Early Education Training and Professional
Development
Through RTT-ELC, Illinois is awarding two rounds of competitive grant funding

to insututes of higher education 1o enhance their early childhood teacher preparation
(b)4)

programs. In February, Illinois awarded $ in grants 1o eleven four-year

teacher preparation programs to improve the preparation and ongoing professional
development of early childhood educators through innovative partnerships with two-
ycar institutions. Over thirty-five institutions arc participating in this work. All
grantces arc aligning the programs to new tcacher preparation standards and working
on ways to increase articulation of coursework. With partners, grantees are engaging
in a range of other activities, including: aligning their programs with the Illinois
Gateways Credentials; exploring ways o enhance student advising for a more
seamless transfer between two and [our-year institutions; building more flexible
pathways for degree attainment; incorporating experiences to prepare students to be
successful on the newly required edTPA (an evidence-based assessment of teacher

cffectiveness) for teacher licensure; and cnhancing their curriculum for a stronger
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emphasis in areas such as early math, infant/toddler development, and cultural and
linguistic diversity. In the spring of 2015, Illinois will competitively award a second
round of grants to new two- and four-year institutions and to successful and
innovative round-one grantees for further implementation of their work.

Also through RTT-ELC, Ilinois has funded an innovative approach to
implementing and strengthening embedded professional development and
professional lcarning communitics in PFA and Head Start programs that have not yet
rcached the Gold Circle of Quality in ExceleRate Ilinois. Through a compctitive
process, the State identified a contractor, the Ounce of Prevention Fund, which has
begun to implement “Going for Gold,” an intensive 12-month cohort-based
experience that will provide instructional leaders {e.g., instructional coordinators,
education coordinators, master teachers, etc.) in up to 200 programs statewide with
structured learning and proven supports that assist them in overcoming the challenges
of managing school- or center-based preschool programs, and reshaping their daily
work to focus on implementing ecmbedded professional development. The Ounce was
also sclected as the contractor to provide supports to Gold-rated programs sccking the
Award of Excellence in Preschool Teaching and Learning in ExceleRate Illinois. As
in Going for Gold, the focus of these support services, entitled “Lead. Learn. Excel.,”
will be on building instructional leaders’ capacily to establish program-embedded
professional development routines [or continuous professional learning, instructional
etfectiveness, and improvements in practice, as well as the necessary structures and
systems to achieve the standards of the Award of Excellence (page 75 in Appendix).
The approach for both of these support programs is modcled after the highly
successtul work completed by the Ounce as part of their Investing 1n Innovation (13)
grant from the US Department of Education. Depending upon the rating of their
current PFA program, each Subgrantee under this grant will participate in either the
Going for Gold or Lead. Learn. Excel. support program. Funding for these services

P |is available through RTT-ELC through December

(totaling approximately §

2016. An additional 42

in state resources is included in this plan to continue

these services for new NIore at Four programs through at least December 2(19.
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(g) Statewide Longitudinal Data System

[llinois has included children participating in PFA in the ISBE Student
Information System (SIS) for the past six years. SIS has a unique statewide identifier
[or each student that allows for the tracking of student-level data {rom first entry into
a public school system (which may be as early as birth in the Prevention Initiative
programs) through high school. SIS is linked to the State’s higher education data
system and the Department of Employment Sccurity data system to form the overall
Statcwide Longitudinal Data System (LDS) that cnables the state to track student’s
success throughout their school years and into the workforce.

Through RTT-ELC, Illinois is working to link data from the Child Care
Assistance Program, Head Start, and Early Intervention to the LDS to provide a much
more comprehensive data set tracking the early childhood experiences of young
children and their later success in school and in employment.

No additional investment will be made in this area through this PDG Expansion

Grant as the cfforts alrcady underway arc sufficicnt to mect the State’s goals.

(h) Comprehensive Early Learning Assessment System

Illinois is already implementing a Comprehensive Early Learning Assessment
System within its PFA programs. Programs are required to select and appropriately
use research-based, formally validated, and reliable screening tools that measure
children’s development in at least the following areas: vocabulary, visual-motor
integration, language and speech development, English proficiency, fine and gross
motor skills, social skills, and cognitive development. Programs must also cnsurc that
children arc screened for health, oral health, vision, hearing, and mental health nceds.
Programs are required to select and appropriately implement formative assessment
measures using a valid, reliable tool that 1s aligned with the IELDS and with the
program’s curriculum. Results [rom these formative assessments must be used to
guide individualized instruction for children.

As described in Section (B)(2), the State’s monitoring process for PFA programs
and ExceleRate Illinois include the use of the Early Childhood Environmental Rating

Scalc—Revised (ECERS-R) and/or the Classroom Asscssment Scoring Scale (CLASS),
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both of which are valid, reliable tools for measuring components of environmental
quality and/or the quality of adult-child interactions. Training is also broadly provided
for programs on these tools so that programs can use them in their own ongoing
program improvement processes.

KIDS, Illinois” kindergarten entry assessment, is described in Section (C)(3).

No additional investment will be made in this area through this PDG Expansion

Grant as the cfforts already underway arce sufficicnt to mect the State’s goals.

(i) Parent Engagement

The PFA More at Four program will build on and bridge between the family
engagement work of the state’s current PFA program, cross-sector early childhood
work, and the cross-system birth-to-grade 12 Family Engagement Framework efforts
developed by ISBE.

PFA has robust requirements that require each program to provide a description of
its parcnt cducation and involvement activitics, which include:

¢ Communication between the home and the preschool education

program that is rcgular, two-way, and mcaningful

e Parenting skills are promoted and supported

e Recognition that parents play an integral role in assisting student

learning

e Parents are welcome in the program, and their support and

involvement arc sought

e Parents are full partners in the decisions that affect children and

familics.

To support meeting these program requirements, ISBE offers descriptions of
best practices and other resources in Section 9 of the PFA Implementation Manual (in
Appendix on page 126). Parent supports are also built into existing projects such as
the Illinois Early Leaming Project, which includes a range of resources [or parents
around child development and the IELDS and IELG. And through RTT-ELC funding,
a set of intensive supports for programs seeking the Award of Excellence in Family

and Community Engagement (page 79 in the Appendix) are being implemented.
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These resources are being supplemented by cross-agency efforts to build parent
capacity to engage in decision-making; build protective factors; and support at-home
leaming. ExceleRate Illinois empowers families with accessible information about
how to identify quality early leamning services that meet their [amily’s needs. Illinois
recently launched a pilot of a new Family Specialist Credential, which includes four
levels, ranging from high school diploma/GED level to Bachelor’s Degree level. The
credential will help build the capacity of professionals in carly childhood scttings to
cffectively work with familics, including culturally and linguistically diverse familics
and those with very high needs.

In addition, PFA More at Four is supported by recent efforts of I[ISBE to elevate
the importance of engaging the families of all students across the learning continuum,
build school and district capacity o work with families, and integrate family
engagement across agency. initiatives through the development and implementation of
a Family Engagement Framework. (See Appendix on page 132.)

In 2009, ISBE convened a strategic planning meceting to address the agency's
parcnt involvement policy and coordinatc parent involvement activitics, In 2011, a
broader internal committee convened, charged with building on prior work to create a
research-based family engagement framework that was linked to the Eight Essential
Elements of Continuous School Improvement, which serve as the organizing {rame
[or school improvement elforts in Illinois. The team included representatives [rom
key state and federal programs including Title 1, Title 111, IDEA, bilingual education,
early childhood, educator licensure, and Response to Intervention (RTI). The process
of devcloping the framework included a multi-tiered crosswalk of statc and federal
family cngagement requircments and funding sourccs, existing program policics and
practices, and existing programs and resources. The team synthesized research on
family engagement and reviewed state and national models for family engagement
[rameworks, standards, planning and evaluation tools. The resulting {ramework
establishes a common language and ways to conceptualize family engagement that
allows for the integration and better coordination of federal and state rules and
regulations on tamily engagement; assists with the development and identification of

resources to build and strengthen the capacity of ISBE divisions, schools, districts,
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and families; and promotes the implementation of systems of support that foster
meaningful family engagement.

The ISBE Family Engagement Framework (Appendix on page 132) aligns to the
requirements of this grant. The key elements of the [ramework are a set of principles
and standards for effective engagement and a matrix for integrating families into all
aspects of the educational system. The Principles for Effective Engagement are to:

¢ Develop a family engagement system

¢ Build a welcoming and supportive environment
¢ Enhance communication

¢ Include parents in decision-making.

The Eight Essential Elements for Effective Schools are comprehensive planning,
curriculum, instruction, assessment, leadership, professional development, conditions
for lcarning, and family and community cngagement. In an integration matrix linking
the Eight Essential Elements to the Family and Community Engagement Framework,
schools, and districts are urged to integrate families into all aspects of at-school and
at-home learning and development. The integration matrix includes how to integrate
families in the area of conditions for learning to ensure an optimal learning
environment that promotes healthy development. The areas of curriculum and
instruction also have strong ties o protective factors and healthy development
through the Illinois Social Emotional Learning Standards. 1linois was the first, and
continues to be one of only a few, states with social emotional learning standards
from P-12. Thesc standards arc a resource for schools and familics to promote the
healthy development of children.

ISBE is coordinating across the agency’s divisions to fund and develop a
foundational series of trainings for parents and school and program personnel,
building dual-capacity in line with the Dual Capacity Building Framework for
Family-School Partnerships, released by the U.S. Department of Education. The
trainings for school personnel will focus on how to effectively engage families and
how to integrate family engagement throughout programs. The family trainings will
build parcnt knowledge about cducational programs, child development, parcnting

and at-homc Icarning, and resources and information that build protective factors. A

43

PR/Award & 541381500304
Page 53



training-of-trainers model will build the capacity of ISBE staff, contractors, and
partners to deliver trainings and support. The primary delivery system for schools will
be through partnerships with the Regional Offices of Education (ROE), independent
educational partners, which provide regional professional development, as well as the
llinois Center for School Improvement, a state contractor charged with providing
technical assistance on school improvement. Once the foundational trainings are
devcloped, complementary trainings will be developed which address program-
specific knowledge and competencics. Supplemental resources and materials will be
developed, as needed.

PDG Expansion Grant funds will be used to develop foundational training, in
coordination with other state and [ederal funds; to develop early childhood
complementary trainings, which align to the ISBE Family Engagement Framework
and the Family Specialist Credential; and to deliver trainings. In addition, state funds
will be used to hire a Family Services Manager (See page 45 in the Appendix), who
will coordinate the Family Engagement and Comprchensive Scrvices cfforts under

this grant.

(j) Linkages to Other Early Learning Programs and Resources

As acknowledged in Section (C)1)}1), the role of lamilies in supporting the
healthy development ol children is critical. Ensuring that [amilies have access to
needed services, including child health, mental health, family support, nutrition, child
welfare, and adult education and training is a key goal of the More at Four program.
To rcalize this goal, programs will forge partnerships with other community-based
programs and supports, build local capacity to conncct familics to comprchensive
services, and empower parents to better understand each of these areas.

The State’s approach to supporting systemic linkages between PFA More at Four
programs and other early learning programs and resources to support families 1s
detailed in the Competitive Preference Priority 2 Section (CPP-2). This strategy is
heavily focused on community systems development. At the program level, there is a
need to build capacity of programs to engage in systematic planning and delivery of

comprchensive services. The Family Scrvices Manager will oversee the development
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of training for program staff charged with family engagement and/or comprehensive
service delivery. This training will address assessing family and community needs
and assets; partnership management for coordinating, brokering, hosting, and
providing services; planning and coordination of related direct services, such as
homeless services, Title I, language support services; and evaluation of
comprehensive service delivery. As part of the work described in section (C)(1)(1),
cmpowering familics with information about protective factors and how to support
their children includes providing information about topics like child health, mental
health, family support, nutrition, child welfare, and adult education. Parent
information modules will be developed so that they can be accessed by parents
directly or be used by parent services personnel [or facilitated, in-person presentations
and workshops that couple the modules with linking families to relevant local
resources. To promote alignment within the birth-through-third grade continuum and
provide families with continuity of services, comprehensive service delivery supports
will target schools scrving children in carly clementary grades in addition to

supporting preschool programs.

{2) System for Monitoring and Supporting Subgrantee Continuous Improvement

{a) Monitoring System

[SBE has developed and implemented a rigorous monitoring system, {ully aligned
with and integrated into ExceleRate llinois, to assess programs’ compliance with the
requirements of the ECBG (see Section (B)(4) above). ISBE’s contractor, the
McCormick Center at National Louis University, visits cach program on a three-year
cycle. Monitoring visits include inspections of individual child files (including
screening results and eligibility determination documentation), classroom lesson
plans, personnel files, student assessment portfolios, and other documents as needed
to determine compliance with program requirements. ISBE has revised its Monitoring
Protocol to include the added requirements for More at Four programs funded
through this grant (page 134 in Appendix). During the monitoring visit, all
classrooms (or, if the grantee has more than ten classrooms, a random sample of one-

half of the classrooms including at lcast onc at cach sitc) arc assessed using the

45

PR/Award & 541381500304
Page e61



ECERS-R. An assessor who has demonstrated at least 85% reliability with an anchor
completes the ECERS-R; assessors complete reliability checks every six to ten
assessments, as recommended by the instrument authors.

Under state law, the CPS is authorized to implement its own monitoring process
tor Chicago programs funded through ECBG, and this monitoring process has also
been fully aligned with and integrated into ExceleRate llinois. CPS has collaborated
with the City of Chicago Head Start program and the Ounce of Prevention Fund—the
two Hcad Start grantees in Chicago—to develop a common approach to monitoring
program quality in these publicly funded preschool programs. This consortium uses
the CLASS rather than ECERS-R to assess preschool classroom quality. Each
classroom funded by CPS for PFA—whether in a school or in a community-based
organization—is assessed with the CLASS at least once every three years, and as
often as twice per year if quality has been deemed in need of improvement. All
assessors maintain reliability certification through Teachstone (publisher of the
CLASS instrument). The CPS monitoring process also includes reviews of child-,
classroom-, and teacher-level documentation to ensure compliance with all PFA (and
now More at Four) requirements.

In collaboration with the Consortium on Chicago School Research and the Ounce
of Prevention Fund, ISBE will introduce a new parent questionnaire [or More at Four
[amilies that programs will be required to implement as part of their ongoing
continuous program improvement efforts. This questionnaire will be an early-
childhood-specific adaptation of the Five Essentials (5-E) Survey that K-12 public
schools across the statc arc currently required to implement to measure school climate.
Morc at Four programs will be part of the validation study for this SE-Early Ed tool,
which represents a significant advancement in measurement of the organizational
conditions that make it more or less likely that teachers will be effective with young
children and [amilies. Importantly, this approach to seeking parent feedback will be
integrated with what school districts are already doing at the district and school level,
and will provide critical information for program and school improvement eftorts (see

Appendix page 153 for a summary of SE-Early Ed).
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Federal PDG Expansion Grant funds will be used in the first year of the grant to
expand monitoring to include the new More at Four programs. In subsequent years,
state funding will cover the increased monitoring costs.

For both ISBE- and CPS-monitored programs, timely feedback from monitoring
visits. 1s provided, including detailed information about how each classroom’s “scores”
on the classroom quality assessment instrument were determined. Programs are
required to usc this information to develop a continuous quality improvement plan
(scc modcl improvement plan in Monitoring Protocol in the Appendix beginning on
page 146). Programs that score in the lowest range among monitored classrooms are
provided with coaching to improve program performance. This coaching system has
proven highly effective, with the majority ol coached programs increasing their
scores enough to move into the Gold Circle of Quality in ExceleRate Illinois within
one year. Coaching will be expanded in the tirst year of the grant with federal funds,
and then sustained through state funding in the remaining years of the grant.

Supporting Continuous Improvement at the Subgrantee Level: A unique feature of

the More at Four program is its cmphasis on intensive instructional lcadership.
Subgrantees are required to employ or contract with an instructional leader (e.g.,
Curriculum Coordinator, Instructional Coach, Master Teacher, etc.) at a ratio of no
less than 1.0 FTE per 10 classrooms. Illinois instituted this requirement based on
lessons learned from Early Reading First and Investing in Innovation grant projects
completed in the state over the past twelve years. These projects showed the
importance of sustained, embedded professional development for supporting
cxcellent instruction 1n preschool classrooms. As described 1n Section (C)(1)(F),
Minois will provide intensive support to these instructional leaders, including training
on the use of CLASS and ECERS-R for continuous program improvement, to ensure
they have the skills required to implement effective professional learning

communities and other supports for teachers.

(b) Statewide Longitudinal Data System (LDS)
Illinois has implemented a statewide longitudinal data system that is aligned with

the action steps defined and monitored by the Data Quality Campaign. All children
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served through the ECBG, including all children enrolled in PFA and these new More
at Four classrooms, are included in this data system. The system allows for tracking
the progress of children from school enrollment (in preschool, kindergarten or birth-
to-age three Prevention Initiative programs) through grade twelve, and into higher
education if the student remains in [llinois. The LDS includes child level data on

KIDS. (see (C)(3) below).

(¢} Measurable Outcomes

All PFA programs, including these new More at Four programs, have as their
central goal supporting children’s development of the full range of skills and abilities
detailed in the IELDS. These standards describe what children are expected 10 know
and be able to do at the end of the preschool period and prior o kindergarten entry,
and thus comprise the school readiness expectations of the State.

Programs are required to implement a comprehensive assessment system, which
must include a developmentally appropriate, rescarch-based, formative asscssment of
children on all arcas of development. The assessment must be aligned with the IELDS,
and must be completed at least three times per year.

Programs must regularly review children’s assessment results and use the
assessment information to inform individualized instruction and classroom lesson
plans. In addition, programs must look at classroom-, site-, and program-level results
on the assessments and use this information to inform program improvement efforts,
including professional development plans. Compliance with these requirements for
the implementation of asscssments and usc of their results for continuous

improvement is monitored as part of the monitoring process described above.

{3) Measuring Outcomes in Kindergarten

ISBE recognizes that high-quality early childhood education plays a crucial role
in putng children on track for academic success throughout elementary school, high
school, postsecondary school, and beyond. In particular, kindergarten is a pivotal
year in which children transition from early childhood programs to the primary grades.

If kindergartencrs have a successful and productive ycar in which they build their
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cognitive and social-emotional skills, then they stand a better chance to succeed in
later years.

ISBE has instituted KIDS to help teachers understand more fully children’s
development process, 1o provide inlormation to teachers and administrators about
each child’s progress, to drive more effective classroom instruction, to help align
early childhood and elementary school systems, and to address gaps in school
rcadiness. It is a comprehensive process designed to provide information about
children’s competencics across developmental domains over time and to provide
information about whether Illinois’ kindergarteners have the skills and knowledge
needed to succeed in school.

ISBE first began developing a kindergarten readiness survey in early 2010 when
the State Superintendent of Education formed a stakeholder committee of early
childhood and elementary school teachers and administrators, early childhood
development specialists, ISBE staff members, and others. The stakeholder committee
relcased a report in April 2011 entitled, “A Ncw Beginning: The Illinois Kindergarten
Individual Devclopment Survey,” which outlined the prioritics for a kindergarten
survey and the importance of kindergarteners’ development process. ISBE is working
with the WestEd Center for Child and Family Studies (CCFS) and the Berkeley
Evaluation and Assessment Research Center (BEAR) at the University ol California-
Berkeley’s Graduate School of Education to develop and administer KIDS.

KIDS is an observation-based assessment tool that is completed by each child’s
teacher. 1t is based on developmental research and theory, includes developmental
scquences of behaviors along a continuum, and spans the development trajectorics of
children in kindergarten. KIDS is administercd through obscrvation in natural scttings
either through teacher observations, family observations, or examples of children’s
work, which conforms with the recommendations of the National Research Council
report on early childhood assessments that includes ongoing documentation of
children's behavior in natural environments. It represents a [ull continuum assessment
instrument for all children in kindergarten, including children with Individualized
Education Programs (IEPs) and English Learners. KIDS takes into consideration the

specific cultural and linguistic characteristics of the diverse population of children
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enrolled in kindergarten, including English Learners. Observers are trained to use
multiple and diverse methods of evidence collection to identify what children can do,
as opposed to single measures that may not be normed or valid and reliable for young
children, especially those with IEPs or who are English Learners. KIDS 1s aligned to
the IELDS, the IELG, and the Common Core State Standards.

KIDS looks at children’s development across the five Essential Domains of
School Rcadiness and is made up of cleven domains: Sclf-Regulation; Social and
Emotional Development; Language and Litcracy Devclopment; Cognition: Math;
Cognition: Science; Physical Development; Health; History — Social Science; Visual
and Performing Arts; English Language Development (ELD); and Language and
Literacy Development in Spanish (SLD). The focus of each domain 1s on the
acquisition of knowledge, skills, or behaviors that rellect each domain’s
developmental constructs. Because there are multiple measures for each domain, a
completed KIDS instrument provides enough information to support individualized
instruction along a devclopmental continuum. A child’s Icarning and development
across domains provides the child’s overall learning and developmental profile.
Importantly, through the SLD and ELD measures, educators of ELs will have
formative measures for informing instruction to support language development.

KIDS is now in the third phase of implementation, [ollowing two successful pilot
phases. To date, over 1600 kindergarten teachers have participated in the KIDS
implementation training and 276 school districts are implementing KIDS. During this
school year (2014-2015), there will be a calibration study to develop state-level
norms for the instrument. There will also be a process implemented for determining
KIDS ‘critcrion-zonc boundarics’ for rcadincss. The purposc of this process is to
define regions along the scales of measurement of the various KIDS domains that are
associated with children meeting Illinois standards of readiness, both at the beginning
and end of kindergarten. This 15 1o address the question of how KIDS’ results relate to
standards-based expectations for children’s readiness, at the beginning ol
kindergarten and at the end ot kindergarten.

The KIDS assessment system has been designed with parents in mind. Teachers

arc cncouraged to involve familics in the collection of obscrvations and anccdotal
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evidence of children’s skill development, as the opportunity to observe a child’s level
of mastery is greatest when the child i1s interacting with a familiar adult. The
individual-level reporting tool for KIDS, the Child Developmental Profile, has been
specifically designed for teachers and family members to share information about the
child’s development during parent-teacher conferences.

Full statewide implementation of KIDS is planned for the fourth and final phase
of the KIDS project in school year 2015 - 2016.

Section C Ambitious and Achievable Plan

Goals:
1. Implement State Preschool Program infrastructure improvements to ensure the
high-quality implementation of PFA More at Four programs.
2. Extend the State’s effective monitoring system for PFA to the new/enhanced
PFA More at Four programs.

3. Mcasurc the outcomes of participating children through KIDS

ACTIVITY C-1: HIRE STATE-LEVEL STAFF TO MANAGE IMPLEMENTATION

Rationale: The State’s Plan represents a very signilicant expansion of preschool
services and accompanying quality supports, and its implementation will require

management by new state-level staff.

Locations & Scale-Up: Statewide

IMPLEMENTATION STEPS/MILESTONES TIMELINE | RESPONSIBILITY

1: Post positions for Preschool Expansion Project | Jan 2015 | ISBE, OECD
Director, ISBE Principal Consultant, Family Services

Manager, Community Systems Policy Director

2: Hire staff for above positions Feb 2015 | ISBE, OECD
3: Post position for additional Principal Consultant | Nov 2015 | ISBE
4: Hire additional Principal Consultant Jan 2016 | ISBE

5: Post position for additional Principal Consultant | Nov 2016 | ISBE

6: Hire additional Principal Consultant Jan 2017 | ISBE

7: Post position for additional Principal Consultant | Nov 2017 | ISBE
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8: Hire additional Principal Consultant Jan 2018 | ISBE

*Indicates activities that will be completed before the State 1s notified whether it’s

application for this grant 1s successful

ACTIVITY C-2: DEVELOP ADDITIONAL SUPPORTS FOR EXCELLENCE IN INCLUSIVE

PRACTICE

Rationale: Programs will need support in completing the self-study, program
improvement, and application process for achieving the Award ol Excellence in

Inclusion of Children with Special Needs

Locations & Scale-Up: Statewide, but with emphasis in first year on Selected

Communities

IMPLEMENTATION STEPS/MILESTONES TIMELINE | RESPONSIBILITY
1: Develop dctailed plan for supports for Award of | Oct-Dec OECD, STAR
Excellence for Inclusion of Children with Special 2014* NET, ISBE
Needs

2: Amend contracts for STAR NET, Early Choices | Jan-Feb ISBE
and/or Illinois Early Learning Project to include 2014

new supports for inclusive practice

3: Provide intensive support for programs sccking | Mar 2014- | Contractors

the Award of Exccllence Dcc 2016

*Indicates activities that will be completed before the State is notified whether it’s

application for this grant 1s success{ul

ACTIVITY C-3: ENGAGE MORE AT FOUR SUBGRANTEES IN SUPPORTS FOR AWARDS

OF EXCELLENCE

Rationale: More at Four Subgrantees were selected in part because of their track
record of excellent program implementation. Many of these programs are ready to
pursue Awards of Excellence and will be targeted for supports that have been funded

by the RTT-ELC grant. .
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Locations & Scale-Up: Selected Communities

IMPLEMENTATION STEPS/MILESTONES TIMELINE | RESPONSIBILITY
1: Contact Subgrantees to determine in which Oct-Nov OECD, ISBE
Awards of Excellence they will pursue 2014*
2: Engage Subgrantees in supports for Awards of | Dec 2014%- | Contractors
Exccllence 1n Culturally and Linguistically Fcb 2015
Appropriate Practices, Family & Community
Engagement, and Inclusion of Children with
Special Needs
3: Provide supports to Subgrantees Mar 2015- | Contractors
Dec 2016

*Indicates activities that will be completed before the State is notified whether it’s

application for this grant is successtul

ACTIVITY C-4: ENGAGE MORE AT FOUR SUBGRANTEES IN PRESCHOOL

INSTRUCTIONAL EXCELLENCE SUPPORTS

Rationale: Instructional leaders in More at Four programs will need support in

implementing embedded professional development and professional learning

communities that support excellence in classroom instruction for preschoolers.

Locations & Scale-Up: Selected Communities (in context of larger statewide elfort)

(Note: First two years of this work has been funded through RTT-ELC grant}

IMPLEMENTATION STEPS/MILESTONES TIMELINE | RESPONSIBILITY
1: Identify which Subgrantees arc cligiblc for Oct-Nov ISBE, OECD
Going for Gold and which are eligible for Lead. 2015%
Learn. Excel.
2: Begin first cohorts for Going for Gold and Oct-Nov. Contractor
Lead. Learn. Excel. 2015
3: All Subgrantees participating in Going for Gold | Dec 2015 | Contractor

or Lead. Learn. Excel. (milestone)
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ACTIVITY C-5: DEVELOP AND IMPLEMENT SUPPORTS FOR PROGRAMS AROUND

FAMILY ENGAGEMENT AND COMPREHENSIVE SERVICES

Locations & Scale-Up: The first two years will focus on development of training

modules and other supports; enhancing coordination efforts; strengthening capacities;

and engaging in usability testing of modules, tools, and other resources. Services will

be brought to full scale. A statewide comprehensive services awareness campaign

will be launched and state and regional TA providers will provide ongoing TA

supports to programs and schools. Familics will have access to engoing supports.

Locations & Scale-Up: Statcwide

IMPLEMENTATION STEPS/MILESTONES TIMELINE | RESPONSIBILITY
1: Post position for Family Services Manager Jan 2015 ISBE
2: Complete internal and external gaps analysis | Jan-Jun Family Services
to identify family engagement and comprehensive 2015 Manager
service supports needed by school districts
3: Identify internal and partner resources and Jan-Jun Family Scrvices
design and develop resources including alignment | 2015 Manager
guides, early childhood and comprehensive services
content modules
4: Procure family services contractor to develop | Jun 2015 Family Services
and adapt trainings and materials for schools, Manager
districts, and families
5: Adapt, develop, and deliver train the trainer Jun 2015- | Family Scrvices
institutes for foundational parent capacity building, | Jun 2016 Manager
early childhood content modules, and family
specialist training
6: Train trainers including state stafl, PD Jul 2016- Family Services
contractors and partners, and TA providers Jun 2017 Manager, ISBE

consultants, State

PD and TA
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Contractors,
Family Services
Contractor,
Regional Offices

of Education

7: Review policies and strengthen alignment and | Apr 2015- | Family Scrvices
coordination of family cngagement funding tools Dec 2018 | Manager

and instruments; monitoring and evaluation efforts;

and continuous school improvement measures

8: Procure delivery of trainings to build school Jul 2016- Family Service
capacity Jun 2018 Manager

9: Incorporate delivery of trainings into existing | Jan 2017- Family Services
PD grants/contracts, IGAs with ROEs for regional Dec 2018 Manager
delivery

10: Launch EC and comprehensive services July 2016- | Family Services
content modules, post and advertise online Dec 2018 | Manager
modules, align and identify in-person modules

through Gateways 1o Opportunity Registry

11. Conduct family engagement and services Apr2015- | Family Services
awareness campaign through conference Dec 2018 Manager
presentations/workshops, superintendents bulletins,

newsletters, PSAs, inclusion in Birth-Grade 3

Alignment Trainings

12: Identify and develop ongoing evaluation Jan 2016- | Family Services
systems and tools [or external and internal systems | Dec 2017 Manager

that 1s linked to continuous school improvement

13: Plan for sustainability through appointment of | Jan 2015- | Family Services
Statewide advisory committee and private/public Dec 2018 Manager

ventuares
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ACTIVITY C-6: IMPLEMENT EXPANDED MONITORING SYSTEM AND

ACCOMPANYING CONTINUOUS IMPROVEMENT SUPPORTS

Rationale: Expansion of Preschool for All through More at Four requires expansion

of the monitoring system and its related coaching supports.

Locations & Scale-Up: Selected Communities

IMPLEMENTATION STEPS/MILESTONES TIMELINE | RESPONSIBILITY

1: Amend contract with monitoring contractor to Jan-Fcb ISBE
allow for monitoring of More at Four Subgrantccs 2015

in their first full year of implementation

2: Identify Subgrantecs that, based on past Jan-Feb ISBE
monitoring, may benefit from intensive coaching 2015

supports as they implement More at Four

3: Amend contract with The Center to provide Jan-Feb ISBE
additional coaching support to programs as they 2015

plan and start up Morc at Four program

4: Begin providing coaching to identified Mar 2015 | Contractor
Subgrantees
5: Begin monitoring of programs using revised Oct 2015 Contractor

monitoring protocol which incorporates More at

Four program criteria

6: All Subgrantees’ More at Four programs receive | Jun 2016 Contractor

first monitoring visit (milcstone)

7: Continue monitoring and coaching supports to | Ongoing Contractors,

Subgrantees throughout grant period ISBE

Note: For all Ambitious and Achievable Plan descriptions, appropriate financial
resources for implementing the activities is addressed in detail in the Budget
Narrative. Supporting cvidence and information requested in the performance
measurcs arc provided in the Appendix as referenced in the narrative and/or in the

federal Excel workbook, and details about how the State will address the needs of
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Eligible Children, including those with special or very high needs, 1s addressed in

detail in the narrative,

D. Expanding High-Quality Preschool Programs in Each High-Need Community

{1 & 2) Selected Communities and Their Characieristics

The State has selected the communities listed below to participate in the first year

of the More at Four program option of PFA. Approximately 45% of Eligible Children

in the state live in these selected communities. Preliminary MOUs with these

Subgrantees are included as an attachment to this application. These communities

were selected based on several factors:

Number and percentage of Eligible Children not currently served by any
publicly funded preschool program (e.g., PFA, Head Start, or school
district-sponsored program)

Number and percentage of Eligible Children with very high needs not
currently served by a full-day, high-quality program that provides
comprchensive scrvices (this analysis used number of children in extreme
poverty—below 50% FPL—as a proxy for very high needs)

Effcctiveness of cxisting collaborations within thc community that will
support continuous, high-quality, comprehensive services for children
with very high needs from birth through third grade

Readiness to implement services beginning either in February/March or
August/September of 2015

Special consideration was given to communities where new facilities
constructed with state Early Childhood Capital Grants will be completed
in 2015 because these capital grants were largeted to communities that

were significantly underserved across the birth to five years of age span.
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Community Profiles—Part I: Community Characteristics

#of
Eligible 4 % of 4
Geographic yearolds | year olds
) ) (Income who are
Community Type #of4 Below | Eligible
, . , e | o, _ 200% (Low : e
Name Subgrantee(s) (U, S, R) year olds FPL) Tncome) Key Community Characteristics
Large Latino immigrant population;
Addison Addison SD 4 S 509 221 43%
pockets of high poverty
Aurora West SD 129 2" Jargest city in IL; old industrial city
Aurora East SD 131 that has now been encompasscd by
Aurora u/s 4.412 2,243 51% _
Onc Hopc United Chicago suburbs; urban core has very
Indian Prairie SD 204 high percentage of Latino immigrants
Valley View CUSD _ Racially and ethnically mixed; pockets of
Bolingbrook S 1,423 588 41%
365U high poverty
CUSD 300 Large Latino immigrant population;
Carpentersville S 1,762 . 634 36% _
Children's Home & Aid pockets of high poverty
Will concentrate scrvices on lowcest
_ income neighborhoods, incl. South and
Chicago Chicago Public Schools U 36,118 20,931 58%
West sides of city; population served will
be mostly African-American and Latino

58

FR/Award # S419B150004
Page e74




# of

Eligible 4 Y% of 4
Geographic year olds | year olds
) ) (Income who are
Community Type #of 4 Below | Eligible
, \ : f | e | 200% (Low : U
Name Subgrantee(s) (U, S, R) year olds FPL) Incorme) Key Community Characteristics
Heavily Latino suburb of Chicago; large
Cicero Through a Child's Eyes U 1,393 914 66% | low-income population; 53% of K-12 are
ELs
School district is approximately 45%
Decatur Decatur SD 61 S 896 397 67%
African-Amcrican; few ELs
P largest school district in IL; old
industrial city that has now been
Elgin SD U-46 S 3,431 1,732 50%
encompassed by Chicago suburbs; 50%
Latine
Jefferson Mostly white and low-income; 28%
Mt. Vernon SD 80 R 481 312 65% _
County African-American
4™ largest city in IL; old industrial city
_ _ that has now been encompasscd by
Jolet One Hope United u/s 1,283 824 64%

Chicago suburbs; urban core has very

high percentage of Latino immigrants
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# of

Eligible 4 Y% of 4
Geographic year olds | year olds
) ) (Income who are
Community Type #of4 Below Eligible
, ) : w | ves | 200% (Low : R
Name Subgrantee(s) (U, S, R) year olds FPL) Incorme) Key Community Characteristics
R 445 137 31% | Extraordinarily depressed area, with
Monroc & St. Metro East Preschool for
) ) unemployment rate more than twice
Clair Countics | All U 669 637 95% ) _ _
national rate; mostly African-American
McLean County Unit Mostly white, mixed income. Community
Normal U/R 1,202 391 33%
SD 5 is home to MMlinois Statc University
Mix of African-American and Latine;
North Chicago | North Chicago SD 187 S 525 404 77% | high poverty areas; community is home
to Naval Station Great Lakes
Rock Island Reg. Office Racially mixed; part of “Quad Cities™
Rock Island R 1,813 849 47%
of Education along Mississippi River
Rockford SD 205 U 3" largest city in IL; old industrial city
Rockford 2,744 2,017 74% | with very high poverty in concentrated
Rocklord Head Start U neighborhoods; racially mixed
South Suburbs | Lansing SD 258 Predominantly African-American; very
S 1,396 877 63%

of Chicago

Dolton SD 148

high concentrations of poverty in specific
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# of

Eligible 4 Y% of 4
Geographic year olds | year olds
) ) (Income who are
Community Type #of 4 Below | Eligible
, , : f | e | 200% (Low : U
Name Subgrantee(s) (U, S, R) year olds FPL) Incorme) Key Community Characteristics
Dolion SD 149 neighborhoods/apariment complexes
Posen-Robbins SD143.5
Student body is mostly Latino and low-
West Chicago West Chicago SD 33 S 553 402 3%
income
Wheaton/ High number of refugecs from
CUSD 200 S 946 294 31%
Warrcnville throughout the world
Total

*U=Urban; S=Suburban; R=Rural
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Community Profiles—Part 1I: Current Service Levels and Number of More at Four Slots

# Low-Income 4 Yr Olds

Currently Served in:

# PFA-
Full- # of Eligible More al # PFA-Morc
day, Children Four NEW al Four
Part- | Part- | Part- | jligh- | Unservedby | slotsto | ENHANCED
day day day Qualily Any begin in slots to begin
Community Name | Subgrantee(s) HS PFA | Title 1 | Program Program 2015 in 2013
Addison Addison SD 4 - 63 - - 158 60
Aurora West SD 129 200
Aurora Aurora East SD 131 153 | 671 2! 40 100
One Hope United 1,347 40
Indian Prairie SD 204 20
Bolingbrook Valley View CUSD 49| 85 - . 454 160
365U
Carpentersville CU_SD 300 - 62 87 - 37 448 40 120
Children's Home & Aid 40
Chicago Chicago Public Schools 5,190 | §,160 213 | 6,500 868 600 500
Cicero Through a Child's Eyes 67| 641 - - 206 100
Decatur Decatur SD 61 203 225 - - 169 80
Elgin SD U-46 143 587 - - 1,002 200
Jefferson County | Mt. Vernon SD 80 140 150 - - 22 20 20
Jolict On¢ Hope United 292 360 - - 172 40
Monroc & Mectro East Preschool for [ 60 - - 66 20
St. Clair Counties | All 125 189 - 140 183 140
Normal McLean County Unit SD 234 85 - - 72 40
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# Low-Income 4 Yr Olds
Currently Served in:

# PFA-
Full- # of Eligible Morce al # PEA-More
day, Children Four NEW al Four
Part- | Part- | Part- High- | Unservedby | slosto | ENHANCED
day day day Quality Any beginin | slots to begin
Community Name | Subgrantee(s) HS PFA | Title]l | Program Program 2015 in 2015
5
North Chicago North Chicago SD 187 70 80 - - 254 80
Rock Island Rock Island Reg. Office 376 | 429 i 20 24 40
of Education
Rockford Rockford SD 205 340 | 1,398 i i 279 160
Rockford Head Start 40
Lansing SD 258 20
Sogth Suburbs of | Dolton SD 148 120 170 ) 110 977 60
Chicago Dolton SD 149 80
Posen-Robbing SD143.5 40 40
West Chicago West Chicago SD 33 - 129 - 71 202 120
Wheaton/ CUSD 200 50| 20 - - 224 60
Warrenville .
Total 2.600 680

Sources: Number of 4 year olds and number of Eligible 4 year olds are from demographic estimates provided by the Illinois Early

Childhood Asset Map at the University of [llinois-Urbana/Champaign. Number of Eligible Children Served provided by Subgrantees
from their community assessment.
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Map of More at Four Subgrantees

School Districts in lllinois

School Districts

|:| Elementary
[ ] unitunified
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The State anticipates continuing to increase the number of Eligible Children to be
served in these communities with the PFA More at Four program option in Years 2-4 of
the grant. Additional communities may also be selected to participate in the PFA More at
Four program option when the state re-competes PFA grants in the spring of 2016, as the
State must by law make that competition open to the entire state. If additional
communities are selected to participate in the state-funded expansion, Illinois will request

an amcndment to its Plan for this grant,

{3) Outreach and Selection Process

The State conducted an intensive outreach process to potential Subgrantees for this
grant. A statewide needs analysis was completed in May 2014, including a school-
district-level analysis of the number of Eligible Children in the community and the
number of children currently served in PFA and Head Start programs. From this analysis,
15 school districts were identified as areas especially lacking in services because they had
a very low ratio of PFA and Head Start slots to low incomc three and four ycar olds
and/or had an ¢cspecially high number and/or pereentage of children whose family income
is below 50% of the Federal Poverty Level. OECD invited these districts and local
community based organizations to regional outreach sessions in June and July. At these
sessions, potential Subgrantees were given information about the grant opportunity and
an overview of the State’s vision for how these grant funds would be used to provide
intensive services to the highest need four year olds in the context of a birth-to-third
grade continuum of comprehensive services. OECD also conducted outreach through
community collaborations in targeted communitics, including collaborations funded in
part by MIECHYV and/or RTT-ELC Innovation Zoncs rcsources, to ensure that high nced
communities were aware of the opportunity. Finally, Early Childhood Capital Grant
recipients that were scheduled to open their new facilities in 2014-15 were contacted
about the opportunity to be Subgrantees in this proposal.

In July, an open invitation to all PFA grantees was issued by ISBE, requesting
communities to express their interest in participating as a Subgrantee in Year One of this
proposal {(see Appendix page 157 for documents relating to the outreach and selection

process). Interest forms were reccived from 34 communitics around the state, scveral of
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which included multiple school districts and/or community-based organizations working
together. Interest forms were evaluated on three criteria: 1) quality of partnerships
described in the response; 2) degree to which the community demonstrated understanding
of the goal of serving the highest need children in a “pipeline” of continuous, high-
quality services from birth to third grade; and 3) readiness to implement services in the
2015-16 school year or sooner. Results of the interest form evaluation and the statewide
community nceds assessment were considered together to determine the preliminary list
of 24 participating Subgrantces. The past performance of thesc potential Subgrantees in
PFA meonitoring and ExceleRate Illinois was reviewed to ensure that these programs were
well prepared to implement a high-quality program.

With support from the State’s philanthropic partners, OECD provided extensive
technical assistance to these preliminarily identilied Subgrantees to help them plan their
services, strengthen partnerships for continuous birth-to-third grade services, and develop
their budgets. Shortly after the federal application was released, OECD held a webinar
with the Subgrantecs to provide additional information about the Statc’s vision and plan,
the grant application process, and the additional information OECD would nced from
each district. Each Subgrantee was assigned a consultant who conducted a site visit and
provided telephone support as needed throughout the application and budget development
process. Subgrantees were brought together for a technical assistance workshop day in
early September, and were required to submit a proposed plan and budget by mid-
September. OECD reviewed these plans and budgets in consultation with the ISBE Early
Childhood Division and made the final selection of Subgrantees for Year One of this
grant,

OECD also held a webinar specifically for Head Start program dircctors throughout
the state to explain the State’s plan and its vision for increasing access to intensive,
highly effective preschool services for those children with the highest needs. Four Head
Start programs are participating in the first year ol the State Plan (in Chicago, Rocklord,
Mount Vernon, and Bolingbrook). The State expects that Head Start programs in the
majority of the selected communities will participate in More at Four as it expands.

The State anticipates that Subgrantees will be funded with the federal funding

throughout the 2015-18 grant period for those classrooms that arc included in Year One
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of the grant. Additional expansion slots beginning in 2016, 2017, and 2018 will be
funded with state funding through the ECBG. As such, ISBE will need to conduct a grant
competition for these expanded slots, following the ECBG Rules, as part of the overall
planned expansion ol ECBG each year described in Section A above. The State
anticipates that its private sector partners, including philanthropy, will take the lead on
providing outreach and support to potential applicants in this grant competition process as
it has donc in many other ECBG grant competitions over the past decade to cnsurc that
all high-nced communitics in the statc arc awarc of thc new program model and the
opportunity to provide more intensive, continuous services to those children with the
highest needs. This process has proven especially effective in past competitions in
ensuring that communities with high numbers ol Latino immigrant families—which are
among [llinois” most likely communities to lack preschool services—apply for and are

ready to implement new Preschool for All programs.

(4) Ambitious and Achievable Targets

b
As shown in the Budget Tables, INlinois will subgrant §4§ b of the total federal funds

over the four years of the project period to participating Subgrantees.

Table A, Part III shows the State’s ambitious, achievable targets for expansion of new
slots and improvement of existing slots. [llinois has successfully implemented large-scale
expansion of PFA in the past, most notably increasing the number ol children served by
30%, or approximately 23,000 children, from State Fiscal Year (SFY) 2005 to SFY 2009.
The State is confident that the plan it has developed can be successfully implemented
with high quality. (Notc: Pleasc sec Scction G for explanation of Per Pupil Expenditurcs
in Table A.)

New slots: As the targets indicate, the majority of slots will be new slots. Most of
these slots will be funded only through this grant and/or the matching funds for this grant.
Some of these new slots will be placed in community-based child care programs that
blend/braid these funds with Child Care Assistance funding to provide a [ull-work-day,
tull-year program. This model has been successfully implemented within the existing
PFA program. Funds from this grant (including matching funds) will only be used to pay

for cxpenses that ¢xceed the basic operating expenscs of the child care program. These
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child care center slots are considered new slots as they have not previously been part of
the State Preschool Program. Note: It is expected that a somewhat limited number of
More at Four slots will be placed in child care center programs as the current PFA
program—blended and braided with Child Care Assistance [unds—has proven to be a
good match for the needs of these children whose families are working or attending
school.

In addition, somc of thcse ncw slots arc anticipated to be placed in Head Start
programs, where the grant/matching funds will be used to extend the program day to at
least the length of the local first grade day (all districts in Illinois provide at least five
hours for first grade), to raise teacher salaries to ensure a Licensed Professional Educator
with an endorsement in Early Childhood Education 1s teaching each class and that his/her
salary 15 comparable to those of teachers 1n the local district(s), and to support evidence-
based professional development for the instructional staff.

b)
Improved slots: Approximately |4 f& of the total More at Four slots to be funded

through these grant/matching funds will be improved PFA slots. Funds in these programs
will be used to extend the program from half-day (typically 2.5 hours per day) to Full
Day and to provide Comprehensive Services. These improved slots will be implemented
in communities that already have high levels of service for Eligible Children in part-day
PFA, and where there are many children with very high needs whose needs would best be

met by a full school day program with Comprehensive Services.

2015 2016 2017 2018
Entircly ncw slots 1,740 3,380 6,120 8,000
New slots combined with Head Start 500 860 1,300 1,700
New slots combined with CCAP 360 440 800 1,060
Enhanced/Extended PFA slots 680 1,420 2.200 3,000
Total slots 3,280 6,100 10,420 13,760

(5) Sustaining High-Quality Preschool Programs After the Grant Period
As described above, the State has developed a five-ycar plan for the implementation

and expansion of PFA More at Four programs as part of its overall Birth to Five Initiative.
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This plan includes the state sustaining in the second half of SFY 2019 and in SFY 2020
those programs that were funded through the federal funds under this grant. All
Subgrantees have also indicated their plans to continue to contribute any local matching
[unds (including in-kind contribution) through SFY 2020 to ensure programs are

sustained.

Section D Ambitious and Achievable Plan

Goal: Provide High-Quality Preschool to 13,760 Additional Eligible Children, including
3,280 in Year One, 6,100 in Year Two, 10,420 in Year Three, and 13,760 in Year Four.

ACTIVITY D-1: EXECUTE SUBGRANTS FOR YEAR ONE

Rationale: Executed subgrants will provide necessary funding for implementation of PFA

Morc at Four programs.

Locations & Scale-Up: The communitics in which the services will be implemented in

Year One are listed in the chart above.,

IMPLEMENTATION STEPS/MILESTONES TIMELINE RESPONSIBILITY
1: Develop formal ISBE grant application for Oct 2014% ISBE Division of
programs to complete to receive funding in SFY 15 Early Childhood
(DEC)

2: Complete formal ISBE grant application for Nov 2014* Subgrantces
SFY 15 funds, including budget in ISBE required

format
3: Review SFY15 subgrants applications and Dec 2014% ISBE DEC &
complete provisional approval process, pending OECD

notilication ol receipt of [ederal funding award

4: Award SFY15 subgrants, which will include Jan 2015 ISBE

tunding for services, planning activities, minor
remodeling, and purchase of materials in Jan-Jun

2014
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5: Develop ISBE “E-Grant” application for Jan-Feb 2015 | ISBE DEC
programs to receive funding in SFY'16

6: Complete “E-Grant” application for funding for | Mar-Apr 2015 | Subgrantees
SFY16

7: Review SFY16 subgrant applications and May-Jun 2015 | ISBE DEC &
approve subgrantee’s plans and budgets OECD

8: Award SFY16 subgrants which will include Jul 2016 ISBE

funding for services Jul-Dec 2015 and {pending
award of 2016 federal funding to State) services for

Jan-Jun 2016

*Indicates activities that will be completed before the State is notified whether it’s

application for this grant is successful

ACTIVITY D-2: EXECUTE SUBGRANTS FOR YEAR TWO

Rationale: Preschool for All funds will be re-competed for FY 17 tunding, and state

matching funds for More at Four will be granted through this competition.

Locations & Scale-Up: The State anticipates that all Year One Subgrantees will continue

their program in Year Two of the project and that several will expand their services. In

addition, new participating communities may be identified through the recompetition

process for PFA.

IMPLEMENTATION STEPS/MILESTONES TIMELINE RESPONSIBILITY
1: Develop report template for programs to report | Feb 2015 OECD &
on their initial implementation of the program ISBE DEC
2: Complete initial implementation report (due Apr or Oct Subgrantees
date will be based on whether services begin in 2015
Feb/Mar or Aug/Sep)
3: Revise PFA Request for Proposals (RFP) to Oct-Dec 2015 | ISBE DEC
reflect new Morc at Four program option
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4: Conduct statewide outreach about the More at Dec 2015- OECD & ISBE
Four program option to ensure all potential PFA Feb 2016 DEC

grantees understand this new program model

5: Complete annual needs assessment to determine | Feb-Mar 2016 | OECD
areas of state most in need of expansion slots

6: Release PFA RFP for re-competition of grant Mar 2016 ISBE DEC

funds, including expanded state investment in PFA

More at Four and “regular” PFA

7: Release annual re-application for subgrant of Mar 2016 ISBE DEC
federal funds

8: Develop annual report format for FY 16 Apr 2016 OECD & ISBE
implementation DEC

9: Submit annual re-application for subgrants of May 2016 Subgrantces

federal funds

10: Review PFA proposals and award grants that | Jun 2016 ISBE DEC

will be from state funds

11: Amend State Plan il necessary (o reflect Jun 2016 OECD

additional high need communities where More at
Four program will be expanded

12: Awards subgrants for FY 17 that will bc from | Jun 2016 ISBE DEC

federal funds

13: Complete and submit annual implementation | Jul 2016 Subgrantees

report for FY 16

ACTIVITY D-3: EXECUTE SUBGRANTS FOR YEAR THREE

Rationale: Grants for FY 18 will need to be executed, including grants for further

cxpansion with the state’s incrcased matching contribution.

Locations & Scale-Up: The State anticipates that all Year Two Subgrantees will continue
their program in Year Three of the project and that several will expand their services. In

addition, new participating communities may be identitied through the PFA competition.
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IMPLEMENTATION STEPS/MILESTONES

TIMELINE

RESPONSIBILITY

1: Release PFA RFP for competition for expanded state | Mar 2017 | [SBE DEC
investment in PFA More at Four and “regular” PFA

2: Release annual re-application for subgrant of federal | Mar 2017 | ISBE DEC
funds

3: Develop annual report format for FY 17 Apr 2017 | OECD & ISBE
implementation DEC

4: Submit annual rc-application for subgrants of May Subgrantees
[ederal funds 2017

5: Review PFA proposals and award grants that will Jun 2017 | ISBE DEC
be from state funds

6: Amend State Plan if nccessary to reflect additional Jun 2017 | OECD

high nced communitics where More at Four program will

be expanded

7: Awards subgrants for FY 17 that will be from Jun 2017 | ISBE DEC
federal funds

8: Complete and submit annual implementation Jul 2017 | Subgrantees

report for FY 17

ACTIVITY D-4: EXECUTE SUBGRANTS FOR YEAR FOUR

Rationale: Grants for FY 19 will need to be executed, including grants for further

expansion with the state’s increased matching contribution.

Locations & Scale-Up: The State anticipates that all Year Three Subgrantees will

continue their program in Year Four of the project and that several will expand their

services. In addition, new participating communities may be identified through the

competition process for new PFA funds.

IMPLEMENTATION STEPS/MILESTONES TIMELINE | RESPONSIBILITY
1: Release PFA RFP for competition for expanded state | Mar 2018 | [SBE DEC
investment in PFA More at Four and “regular” PFA
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2: Releasc annual re-application for subgrant of federal | Mar 2018 | ISBE DEC
[unds and develop process Lo ensure that slots are funded

through expanded state [unds [or second half of 2018-19

program year

3: Develop annual report format for FY |8 Apr2018 | OECD & ISBE
implementation DEC

8: Submit annual re-application for subgrants of May Subgrantces
federal funds and continuation state funds 2018

9: Review PFA proposals and award grants that will Jun 2018 | ISBE DEC
be from state funds

10: Amend State Plan if necessary to reflect additional | Jun 2018 | OECD

high need communities where More at Four program will

be expanded

10: Awards subgrants for FY 17 that will be from Jun 2018 | ISBE DEC
federal funds for Jul-Dec 2018 and state funds Jan-Jun

2019

11;: Complete and submit annual implementation Jul 2018 | Subgrantees

report [or FY 18

E. Collaborating with Each Subgrantee and Ensuring Strong Partnerships

(1) The Roles and Responsibilities of the State and Subgrantees

The roles and responsibilities of the State and of each Subgrantee are clearly

articulated in the preliminary MOUs that were signed by each Subgrantee (see Exhibit I,

page 87 of MOU attachment).

(2) Implementation Pian & Subgrantee Capacity

The Ambitious and Achievable Plan in Section D details the State’s implementation

plan for expanded High-Quality Preschool Programs.
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The State has selected the Subgrantees for Year One of the project period according
to the criteria presented above. Each Subgrantee has demonstrated its organizational
capacity to implement a High-Quality Preschool Program by successfully implementing a
PFA program and/or by achieving a Gold Circle of Quality rating in ExceleRate Illinois
(See Appendix on page 60). Early Learning Providers with which Subgrantees may
contract to provide services have demonstrated their organizational capacity to implement
the program in partnership with a Subgrantee by achicving a Silver or Gold Circle of
Quality rating in ExcclcRate Illinois.

All Subgrantees for Year One were required to provide OECD and ISBE with a
detailed plan for where the program will be located, including a plan for ensuring that the
classrooms, playgrounds, and other spaces where children will be served will be safe and
appropriate environments [or [our-year-old children. OECD and ISBE have preliminarily
reviewed and approved all requests for funding for minor remodeling, furniture, and
equipment needed to ensure the environments are appropriate and ready for preschool

scrvices to begin no later than September 2015,

{3) Minimizing Subgrantee Administrative Costs
The current Administrative Rules for the ECBG include limitations on administrative

expenditures, and these rules will be extended (o programs funded through federal funds

under this grant:
The budget shall specify that no more than 5 percent of the total grant award shall
be used for administrative and general expenses not directly attributed to program
activitics, cxcept that a higher limit not to cxceed 10 percent may be negotiated
with an applicant that has provided cvidence that the cexcess administrative
expenses are beyond its control and that it has exhausted all available and
reasonable remedies to comply with the limitation. -23 {li. Adm. Code 235.20 (¢)
(14)

{4) Monitoring Subgrantees and Early Learning Providers
PFA More at Four programs will be monitored in the first full school year of

implecmentation according to cxisting ISBE policy for PFA. The monitoring process
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(described in {C)(2)(a)) will include all partner organizations with which a Subgrantee
may subcontract to operate the preschool program (e.g., child care centers or other local
school districts). Subgrantee expenditures will be monitored by the ISBE Early
Childhood Division in accordance with existing ECBG policy and ISBE’s State and
Federal Grant Administration Policy, Fiscal Requirements and Procedures. In addition,
programs will be required to participate in quarterly monitoring calls with OECD to
revicw progress in implementing the program plan, including thcir community-level
cfforts to develop a more continuous system of scrvices for children with the highest
needs from birth through grade three.

Subgrantees that subcontract with other Early Learning Providers to provide services
will be required to develop and submit 10 ISBE and OECD for approval belore June 30,
20015 a plan for monitoring those subcontractors on at least a monthly basis 1o ensure that

the program is being implemented as intended.

{5) Coordinating Plans Between State and Subgrantees

As described in Scection (C)(1)(b), Subgrantecs will be required to submit a dcetailed
program plan each year as part of their application for continuing funds. This application
will include information about the Subgrantee’s plans for assessments, instructional tools,
[amily engagement, linkages with other community resources to provide [amilies with
Comprehensive Services, preschool-lo-third grade alignment efforts, and prolessional
development. These plans will be reviewed and approved by ISBE Early Childhood
Division Principal Consultants.

ISBE has developed a robust communication system to keep PFA grantees, including
the new More at Four programs, informed of the statc-level cfforts described in Scction
(C)(1), including efforts around professional development, workforce and leadership
development, and community systems development. This communication system
includes an email list serve, a special section of the weekly State Superintendent’s
newsletter 1o school district superintendents, a very comprehensive website, and
conferences and webinars for PFA administrators. In addition, each PFA program is

assigned to a Principal Consultant who regularly communicates with the program and
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ensures that the program is aware of all of the services offered by ISBE and its many
state-level contractors dedicated to supporting high-quality program implementation.

OECD has also developed a communication plan to keep PFA programs up to date on
ExceleRate Illinois and the supports that are available to all early childhood programs
through the RTT-ELC Grant.

CPS and ISBE have a special relationship. As the third largest school district in the
nation, CPS opcratcs its own substantial system of supports for high-quality preschool
program implementation, both within its schools and in community bascd organizations
with which it contracts for PFA and Prevention Initiative services. ISBE, OECD, and
CPS staff members coordinate efforts and ensure that programs in Chicago are receiving

consisient messages and are well supported as they develop and implement programs.

(6) Coordinating With, But Not Supplanting, Existing Services

As described in Section B, Illinois has a long history of supporting blended and
braided funding for high-quality early childhood programs. IDHS has devcloped a simplc
proccss by which a program can apply for rccognition as a Collaboration Program, i.c.
one that provides a full-workday, full-year program that is enhanced by Head Start, Early
Head Start, Prevention Initiative, or PFA funding. Programs must demonstrate how the
additional funding enhances the program by improving quality (lowering group size
and/or ratio, improving stalt qualifications and compensation, enhancing curriculum and
educational experiences, and/or providing comprehensive services) and must demonstrate
how their program is coordinated with other early childhood programs in the local
community. Child Carc Assistance Program (CCAP) participants cnrolled in
Collaboration Programs cnjoy scveral bencefits, including annual redetermination of
eligibility for CCAP, 90 day (instead of 30 day) job loss grace period, and indefinite
eligibility if’ participation in the collaboration program is part of the parent’s current
TANF Responsibility and Services Plan. Early/Head Start grantees [ollow appropriate
cost allocation procedures to ensure that the Early/Head Start funding supplements do not
supplant CCAP funding. Similarly, ISBE (or in Chicago, CPS) reviews program budgets

and cost allocation procedures to ensure that PFA and/or Prevention Initiative funding
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supplements do not supplant CCAP funding. This same process will be followed for any
collaboration program funded for PEA More at Four services.

Subgrantees are encouraged to develop collaborative models with Head Start
programs. For these programs, ISBE will carefully review budgets (o ensure that PFA
More at Four funds are supplementing and not supplanting Head Start funds.

School districts commonly blend and braid Title 1 funds and Special Education funds
with PFA funding. In all cascs, carcful cost allocation is rcquired to cnsurc there is no
supplanting of tfunds.

Of the 24 Subgrantees to be funded through this grant, 15 are implementing a
collaboration with Head Start or a community based organization for the More at Four
program (or are themselves a community-based organization), and an additional [ive are
in communities where another community-based organization will be implementing
More at Four. All Subgrantees will be involved with the intensive community systems.

development activities detailed under Competitive Preference Priority 2 (Section CPP-2).

{7) Econontically Diverse, Inclusive Settings

The current PFA program does not have an income-based eligibility requirement for
individual students. In SFY 2014, 59.3% of PFA participants were reported to be eligible
[or Free or Reduced Price Lunch, the only measure ol family income ISBE currently
collects. Although ISBE stafl suspect this percentage may significantly underestimate
low income children’s participation in the program (as some schools may not collect
eligibility information on part-day students), the data do demonstrate that large numbers
of children participate in mixed-income preschool programs throughout the state.

The Chicago Public Schools, as part of the Mayor’s Chicago: Ready to Learn!
Initiative (see Appendix on page 108) has provided local funding to increase access to
preschool for children across income levels. Children with incomes below 200% of FPL
attend CPS Head Start or PFA programs at no charge, and children from higher income
[amilies participate under a sliding scale tuition schedule. Similarly, many districts
around the state operate blended program models in which children with IEPs, at-risk
children receiving PFA, and tuition-paying children attend programs together in the same

classrooms, with all costs allocated to the appropriate funding strecams.
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For the PFA More at Four option, Subgrantees will be required to identify and serve
those children with the highest needs in their communities. Specifically, as noted in the
Sample Weighted Eligibility Criteria Form in Appendix on page 40, children who are
homeless, who are wards of the state, or who demonstrate developmental delays in two or
more domains on a research-based screening tool are to be given priority in enrollment
tor the program. Subgrantees will be encouraged to serve children in mixed-income
scttings, provided thcy appropriately allocate costs such that the federal and matching
statc funds cover only the costs for Eligible Children.

Subgrantees will be required to identify, accept, and appropriately support children

with disabilities in their PFA More at Four programs.

{8) Delivering High-Quality Preschool Programs to Eligible Children including Those in
Need of Additional Supports.

More at Four will explicitly target children and their families who are the most at-risk,
fragile, and isolated and will develop recruitment strategics to recach and cnroll them and
devclop innovative program model components to keep them cngaged. Through
extensive community outreach and the establishment of referral pipelines with other early
education providers and social service or community agencies that target hard to reach or
at-risk populations, communities will identify, assess, enroll, and serve children with
multiple risk factors as delined by ISBE and the ELC. These risk factors include poverty
or deep poverty, homelessness, child welfare involvement, developmental delays or
disabilities, English not spoken in the home, low parental education, parent who was a
tcen at child’s birth, and incarcerated parcnt, as well as other factors that may be
identificd by the local community. Those children with the most significant number of
risk factors will take precedence over other children with a smaller number of risk factors,
and it 18 anticipated that children enrolled in the More at Four program will have a
minimum of twenty “points” on the Sample Weighted Eligibility Check List (or a similar
level of risk on a locally-developed eligibility weighting system). (See Appendix on page
40.) More at Four programs will be required to document that at least 80% of enrolled
children meet that minimum threshold. Waiting lists will be maintained so that in the

cvent that a slot becomes available children on the waiting list will be given priority.
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Special consideration will be given to ensuring that children from linguistically
1solated families and families that experience significant barriers based on language are
offered culturally and linguistically appropriate services. Currently 21.2% of the children
in PFA programs are identified as English Learners, and it is anticipated that a similar
percentage will be enrolled in More at Four programs.

Based on past experience in PFA, programs have noted that it is common to have
children with very high needs come to the attention of the school district in the first two
months of school, after all PFA slots have been filled for the year, Indced, the DCFES
School Readiness Office, which is charged with ensuring that all preschool-aged children
in foster care are enrolled in preschool, has noted that a lack of openings in preschool
programs 1s a common barrier to ensuring these children are served. For this reason,
More at Four programs will be encouraged Lo reserve 5-10% of their program slots Lo be
filled during the first two months of the school year. These slots will be filled
immediately by any child who is homeless or in foster care. 1f the slots are still not filled
by November 1, the program will cnroll the highest need children from the waiting list.
This process will supplement the cxisting practice of programs managing cnrollment to
ensure that any child with disabilities whose IEP indicates a need for preschool services
1s able to enroll promptly in the PFA (or if appropriate, self-contained special education)
program. Programs will maintain contact with agencies serving homeless [amilies and
children in foster care throughout the year, and i a homeless or {oster child is identified
as needing preschool services after all spots are filled, programs will make every effort to
keep contact with the family and place that child in a classroom as soon as an opening
becomes available.

linois™ robust nctwork of 0-3 home visiting and center-bascd programs will serve as
a direct link in coordinating recruitment and enrollment with programs in the community
to ensure children and families with the highest need are identified early and supported
through the preschool recruitment and enrollment process. More at Four program staffl
including family support specialists, parent educators, and curriculum coordinators will
assist with the recruitment of families. Eligible children will also be identified at
community. “Child Find” screenings held for children birth to five by all PFA and/or

Early Intcrvention programs throughout the statc. PFA programs alrcady coordinatc with
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their local Child and Family Connections (Early Intervention services) to assure seamless
transitions for families moving from EI to PFA programs.

Maintaining enrollment and ensuring excellent attendance for children with very high
needs is a key goal for PFA More at Four programs. Programs will have a dedicated
Parent Educator or Family Support Specialist at a ratio of no less than 1:100 children
(most programs have a lower ratio), and most programs have included additional supports
such as paraprofessional School Community Representatives or Parcnt Ambassadors to
assist in mccting familics’ comprchensive nceds to facilitate continued corollment and
attendance. A recent analysis by the Child Parent Center Expansion grant (an Investing in
Innovation, or i3, grant) has shown that support from Parent Educators and School
Community Representatives, together with implementing a [ull-school-day schedule,
significantly improved attendance among preschool children with very high needs.
Programs will be required to submit attendance data for the More at Four programs, and
adjustments to the program requirements for family support services will be made based
on what the Statc lcarns is nccessary to cffectively ensure retention and strong attendance

for children with very high nceds.

{9) Ensuring Culturally and Linguistically Responsive Outreach and Communication

The State of Illinois has developed a Hard to Reach Toolkit for Programs Serving
Preschool Children {Appendix beginning on page 164), which will guide More at Four
providers through cach step in their charge of recruiting, enrolling, and serving the
hardest to reach families within their communities, including children who are English
Lcarners. The toolkit offers guidance identifying community nced and offering strategics
for outrcach, transportation, and parcnt support and invelvement and will be an important
resource for scheol districts and community based centers.

In additien to the strategies for 1dentifying and recruiting Eligible Children described
in Section (E)}8). communities will take special care to go beyond census data to identify
pockets of linguistically 1solated [amilies that the programs can then target with culturally
and lingwistically appropriate outreach strategies. Additional resources for this data arc
school districts that collect data on English Learners beginning in preschool, Head Start

programs, and immigrant serving community-based organizations. Refugee rescttlement
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agencies and Illinois Department of Human Services Refugee & Immigrant Services have
data on immigrant communities that may help 1dentfy locations and charactenstics of
linguistically 1solated communities 1o target for recruitment, and these organizations have
historically been strong collaborators with early learning providers in the state.

Programs will implement activities to engage families with limited English
proficiency to encourage and maintain enrollment; support family engagement in the
program; and strengthcn familics® capacity to support children’s learning and
devclopment at home. These activitics may include partnering with immigrant-scrving
organizations; having a dedicated bilingual liaison to work on outreach and recruitment;
providing translation or interpretation services; and developing materials in multiple
languages. Program communications regarding children’s educational needs, progress,
and concerns will be presented in the language most readily understood by the family,
which is an existing requirement under the PFA program.

Illinois’ plan also takes into account the need to ensure the quality of preschool
programs for culturally and linguistically diverse children. There arc multiple program
requirements under the existing PFA program for English Learncrs, as described in
Section A and in the explanation of the bilingual education rules included in Appendix
starting on page 34. PFA programs that serve English Learners must screen and identify
these children, provide native language instruction or support, provide ESL, use ESL or
bilingual endorsed early childhood teachers, have a district-level bilingual parent
advisory committee, include culturally and historically relevant content in the curriculum,
and align their comprehensive services with the 2013 Early English Language
Dcvelopment Standards, 2.5 -5.5 years (2013), published by the Board of Regents of the
University of Wisconsin Systcm on behalf of the WIDA Consortium.

Decades of research in child development affirms the importance of play in the early
vears as the primary vehicle through which children build a strong foundation for
linguistic, cognitive, social, and emotional concepts. Play-based classrooms for children
whose home language 1s not English will allow time for observation, exploration,
problem solving, experimentation, and discussion. These hands-on experiences will build
a solid foundation for language development and school success. The PFA monitoring

process includes an asscssment of the degree to which classroom environments arc
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culturally sensitive and contain rich amounts of materials, books, pictures, and print in
languages of the families.

Young children also learn language through relationships with their caregivers and
peers during daily routines. Illinois is one ol very few states that continue to promote and
require native language instruction and support. The State acknowledges the role that
language plays not only for communication, but also for children’s social-emotional
devclopment, Children will be encouraged to communicate their feelings, thoughts, and
ideas using thcir home language to build a stronger foundation of concepts and
vocabulary and to develop strong, stable, supportive relationships with adults. This
foundation will support children as they learn, write, read, and develop another language.
Classroom stalt and lamilies will provide support by using the child’s home language by:

o Talking with the children about new experiences in their home language

« Reading to the child in their home language

« Singing culturally-appropriate songs, rhymes, and chants

« Hclping with cveryday classroom routines and activitics in their home language

« Talking about traditions in their home language

These strategies will be used within More at Four programs to ensure that the learning
needs of targeted, high-risk ELs will continue to be met. To the greatest extent possible,
children will transition into kindergarten programs with the same language of instruction
as 1n preschool to ensure continuity of learning. In addition, programs will work with
community partners to ensure that family education, recruitment, and enrollment efforts
are culturally and linguistically appropriate and tailored to the needs of all tamilies.

Family Engagecment

Through family and community cngagement, More at Four will focus on family well-
being, positive parent-child relationships, families as lifelong educators, parent education,
family engagement in transitions, and families as advocates and leaders.

Program staff will implement a range of parent education and support services
including

» An intake and orientation process that informs parents about the scope of the
program and solicits their on-going participation

o Regularly scheduled opportunities for dialogue about parents’ and caregivers’
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hopes and goals for their children, and about their children’s progress in the
program. This dialogue will be integrated into parent-teacher conferences that
review child assessment information and inform teachers’ planning

Discussions of child development, health and parent-child relationships, both

in parent meetings and in conversations with program staff.

In addition to reflecting the 1ISBE Family Engagement Framework, program goals

will reflect the desired outcomes described in the Head Start Family and Community

Engagement Framework:

Family well-being: Parents and families are safe, healthy, and have increased
financial sccurity

Positive parent-child relationships: Beginning with transitions to parenthood,
parcnts and familics develop warm relationships that nurture their child’s
learning and devclopment

Familics as lifclong cducators: Parents and familics obscrve, guide, promotc,
and participate in the everyday learning of their children at home, school, and
in their communities

Familics as Icarncrs: Parcnts and familics advance their own learning interests
through education, training and other experiences that support their parenting,
careers, and life goals

Family engagement in transitions: Parents and families support and advocate
for their child’s learning and development as they transition 1o new learning
environments, [rom birth to kindergarten and through elementary school
Family connections to peers and community: Parents and families form
connections with peers and mentors in formal or informal social networks that
are supportive and/or educational and that enhance social well-being and
community life

Families as advocates and leaders: Parents and families participate in
leadcership development, decision-making, program policy devclopment, or in
community and state organizing activitics to improve children’s development

and lcarning cxpcriences.
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As community systems develop through the state and regional supports described in
Section CPP-2, parents will learn about and use a wide range of services and supports.
These include:

o Opportunities to network with other parents and learn about community
resources—activities that can lead to employment and make community
resources available to improve family life

¢ Counseling and concrete help in times of need, including referrals to
employment services, food pantries, housing agencies, health services,
Strengthening Families Illinois workshops, Abriendo Puertas workshops,
and other services

s Opportunities for involvement and leadership

* Regular opportunities for parents and their children to have fun together —
family picnics, ficld trips, visits from performing groups, ctc.

Parcnt Advisory Councils

In an effort to build parent leadership within programs and in the community, Parent
Advisory Councils will be created (if they do not already exist) to provide family
members with the opportunity to work with the school leaders in planning, design,
implementation, and evaluation of the school programs. Parents will receive letters
informing them of the opportunity to be a member of the Parent Advisory Council,
teachers will speak with families about the opportunity, and parents will recruit other
parents. Councils will be created to provide leadership opportunities for parents, and will
also include classroom teachers, school and center Icadership, and community members.
The council will help to make surc parents and stakcholders have the chance to voice
suggestions and concerns throughout the school year to ensure families are being served
at a leve]l that meets their needs. Schools and centers will be encouraged to build
connections between parent leaders within their programs and community-level groups

including local collaborations.

(10) Ensuring Strong Partnerships Between LEAs and Other Early Learning Providers
(a) Parinering with LEAs and Other Early Learning Providers to Ensure Successful

Transitions
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As noted in (D)(3), the State selected communities in part based upon their existing
and proposed relationships between school districts and community-based Early Learning
Providers. Twelve of the 18 selected communities have included community-based
providers in their plan for More at Four, and an additional [ive already include
community-based providers in their existing PFA program. In the remaining community,
North Chicago, the school district is committed to working with community-based
providers and the local Naval Station as they plan for future expansion of scrvices.

In all selected communities, both the school district and local community-based
providers have indicated a willingness to work together to identify and serve children
with very high needs. In most of the communities, there is already a strong early
childhood collaboration that shares professional development opportunities, resources,
and referrals. As described in Competitive Preference Priority 2, the State will invest in a
system of support to local collaborations that will ensure that the remaining communities
also develop a local system that promotes sharing of resources between school districts
and community-bascd Early Lcarning Providcrs.

Each of the sclected communities has developed detailed plans to cnsurc that children
make a smooth transition between preschool and kindergarten. These plans include, at a
minimum, annual meetings between local preschool and kindergarten teachers, joint
professional development opportunities [or teachers across grades, transition planning
with [amilies that includes an opportunity [or families 1o meet elementary school
personnel, and transitional opportunities for children to learn about the school they will
be attending in kindergarten. Kindergarten transition information will be provided to

parcnts in their preferred language.

(b) Coordinating and Collaborating with LEAs and Other Early Learning Providers

Professional Development: Illinois has developed a strong system of professional

development supports for early learning providers. With funding [rom ISBE, The Center:
Resources [or Teaching and Learning and STAR NET provide a rich array of training
opportunities for staftf in PFA programs throughout the state, including those in
community-based centers. In addition, all early learning programs, whether school- or

community-based, can access trainings provided through the statewide network of Child
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Care Resource and Referral Agencies, including many trainings that are available on-line
and/or in multiple languages. Over the past several years, both The Center and the
CCR&Rs have been moving away from single-session workshops and towards more
elfecuve professional development models that include multi-session series with
opportunities between sessions for intentional “practice” implementation of new skills
and opportunities to reflect on that practice with instructors.

The Center will implement a special series of supports for tcachers who arc new to
PFA. High-quality preschool classrooms require tcachers with both core knowledge
about best practices in early education and unique skills for working with high-risk
preschoolers and their families, along with additional knowledge about services provided
by community partners and braided/blended [unding requirements. A one day face-to-
[ace New PFA Teacher’s Academy (Academy) will be implemented to enable the newest
cadre of teachers to create their own regional network of new practitioners and enhance
their individual skill sets. In addition to keynote addresses from leading experts in the
ficld, the Academy will include breakout scssions that provide targeted overvicws of
foundational clements of high-quality carly childhood cducation and of Illinois™ carly
learning system. The Academy will be followed-up by a regionally-based webinar series
to provide ongoing support and networking. The Academy will supplement and not
replace the expectation support for teachers’ skill development through district level
training/mentoring and other state funded trainings.

Illinois is in the midst of implementing a significant shift in the way it provides
support to early learning programs seeking to improve their quality. Whereas in the past
the State supported many cfforts directed chictly at tcachers and other classroom level
staff, lllinois and its contractors arc now developing many more supports for instructional
leaders in programs. These leaders are being trained and supported in implementing
professional learning communities within their programs, through which they will
provide highly eflective embedded professional development centered on teachers’
instructional practice.

The More at Four program requirements include having a dedicated instructional
leader (e.g., Curriculum Coordinator, Master Teacher, etc.) at a ratio of no less than 1.0

FTE per 10 classrooms. In the communitics where community-based providers arc

PR/Award # 54188150004 86
Page e1(32



participating in the More at Four program, the Subgrantee’s instructional leader will
provide embedded professional development support to the teachers in the community-
based program together with the site-level leadership at the programs.

Instructional leaders will receive support in providing prolessional development
around all relevant topics, including early learning and kindergarten standards,
assessments, curricula, and culturally and linguistically responsive strategies to help
familics build protective factors, build parents’ capacity to support their children’s
Icarning and dcvelopment, and cngage parcnts as decision-makers in their children’s
education. Intensive supports for instructional leaders will be provided through the Going
for Gold and Lead.Learn.Excel. professional development programs described in Section
(.

As described in Section C, ISBE will conduct an assessment of prolessional
development needs among More at Four Subgrantees in the first few months of 2014, and
will develop a plan to expand the professional development supports provided by its
cxisting contractors in light of this asscssment. Similarly, CPS will devclop a plan for
cnhanced professional development supports for Morc at Four programs within Chicago.

Comprehensive Services: Each Subgrantee will be required to provide comprehensive

services to the children enrolled in More at Four programs and to their families.
Specifically, programs will ensure that every child is screened for vision and hearing
difficulties, receives a comprehensive physical examination by a physician at least
annually, and receives all indicated immunizations, and is screened for mental health and
social-emotional delays and disabilities. Programs will be required to develop
partnerships with local community resources to cnsure that children are referred to and
reccive needed health and mental health services. Programs will be funded to cither
employ or contract with nurses and mental health consultants to support health and
mental health services at the More at Four program.

Strong support [or children’s social-emotional development will be critical to the
success ol the More at Four program. Because the program is designed (o serve those
children with highest needs, it is anticipated that many children will present with
challenging behaviors, and teachers will need support in developing skills to effectively

manage thosc bchaviors and to promotc healthy social-cmotional development.
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Subgrantees have developed plans for providing these supports to teachers. For example,
CPS will hire three Social Emotional Learning Coordinators to work with school-level
instructional leaders and teachers to implement effective strategies for supporting
children with behavioral and/or mental health needs. While [inal plans are still being
developed for this new initiative, it is anticipated that CPS will follow an approach
similar to the Pyramid Model developed by Center for Social Emotional Foundations for
Early Learning (CSEFEL), which cmphasizes cffective classroom preventive practices
and explicit instruction in social and cmotional rcgulation skills. As part of its nceds
assessment for professional development, ISBE will assess the need among other
Subgrantees for additional training and supports for implementing the Pyramid Model
and will develop a plan to provide these supports.

In addition to full-class practices and instruction, the Pyramid Model also includes
intensive individualized interventions for children who display ongoing challenging
behavior. Implementing positive behavior support for these children often requires
ongoing, rclationship-bascd support for the tcacher from a mental health provider skilled
in carly childhood mental health interventions, Iinois has developed a highly cffective
approach to mental health consultation in child care, early intervention and preschool,
and as noted above, programs have included funding for mental health consultation in
their annual budgets. Trained early childhood mental health consultants are available for
programs lo contract with throughout the state, and additional training and support for
mental health consultants will continue to be provided through a partnership among
IDHS, ISBE, and the llinois Children’s Mental Health Partnership.

The State’s approach to supporting culturally and linguistically responsive family
cngagement opportunitics is described in detail above in Scction (CY(9).

Each Subgrantee (or its subcontractor) will be required to provide meals and snacks
to children appropriate for the program day (minimum of breakfast, lunch, and one
snack). Meals and snacks will be aligned with Child and Adult Care Food Program
guidelines. Nutrition education will be integrated into the classroom curriculum, and
parent education services will include nutrition education.

PFA guidelines require that children have an opportunity for active gross motor play

daily, including outdoor play except in cascs of very inclement weather, and that screen
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time be limited to no more than 30 minutes per day. Videos are to be used only rarely,
and only when directly linked to curriculum goals.

More at Four programs must maintain formal partnerships with community-based
organizations to which they can connect participating [amilies who are in need of food,
housing, other basic needs, adult basic education and literacy instruction, heath, mental
health, domestic violence, substance abuse and financial asset building services. In their
community Statcment of Interest provided to OECD prior to community sclection, cach
Subgrantee detailed their existing and planned partnerships to mect these family needs.

Supporting Full Inclusion: Illinois is one of the national leaders in inclusive practices

in early childhood. Research demonstrates that children with IEPs are more successful
learning alongside their typically developing peers than in self-contained classes. Illinois
puts this research into practice by working closely with the Federal Olfice of Special
Education to implement its polices in preschool placement options. Illinois has invested
its resources to educate families, communities, and public schools on best practices for
cducating students with [EPs 1n inclusive environments.

There arc three modcls ISBE approves as best practice for inclusion in preschool. The
first and most commonly implemented is the Blended Model, which is a PFA and Early
Childhood Special Education classroom blended together with 70% typically developing
students and the balance of students with IEPs. Depending on the school district, there
may also be tuiion-paying students [rom other families in the community in these classes
as well. In the Blended Model there is one teacher who has endorsements in both Early
Childhood and Special Education, plus aides as needed to meet the needs of the children.
The Itincrant Model provides an itinerant special cducation teacher and related service
staff who deliver supports in the gencral carly childhood class; in this model, there arce
typically only a few students with IEPs in each classroom. The third model is the Team
Teaching Model. This model has two teachers (general and special education) working
together to teach all children. All three models for inclusion can take place in a
community-based childcare setting, a Head Start classroom, or public school classroom
setting. With each model the goal is to educate children with disabilities in a high-quality
program that includes children with and without disabilities. The expectation is that all

children are cducated using a rescarch-based, comprehensive curriculum. All programs
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that serve students with special needs are monitored by the state as described in Section
(C)(3), and state-level supports for high-quality early childhood special education are
described 1n Section (C)Y(1)c).

Currently 15.5% of children enrolled in PFA programs statewide have IEPs. The
State anticipates that an equal or greater percentage of participants in the More at Four
program option will have IEPs.

Other Children Who Need Additional Supports: Illinois™ approach to ensuring that

Subgrantces and their partners cngage and cffectively serve children who are homeless or
in foster care, English Learners, and other populations with high needs is detailed above
and in CPP-2. (Note: Illinois does not have any children residing on Indian lands.)

Ensuring Appropriate Facilities: As noted in Sections A and B, Illinois implemented

the nation’s largest ever state commitment to the renovation and construction of early
childhood facilities. These Early Childhood Construction Grants (ECCG), awarded in
2012, were directed towards communities that were underserved with child care and early
Icarning scrvices, and where a lack of appropriatc facilitics was a primary barricr to
cxpanding services. Several of the ECCG project sites will participate in the PFA More at
Four program option.

All facilities serving young children in groups in Illinois must meet minimum health
and safety standards. Child care centers are subject to the Illinois Department of Children
and Family Services’ rigorous and comprehensive licensing standards. While the State’s
licensing law does allow for some types of centers to be exempt from licensing, non-
school-based centers participating in the More at Four program will be required to be
liccnsed. Public school facilitics arc covered by the Statc’s School Code, which
cstablishes minimum health and safety standards. All facilitics must meet relevant state
and local fire and health codes. ISBE requires evidence of compliance with all of these
health- and safety-related standards as part of its annual grant application process for
Preschool for All grantees.

Data Systems: As described in Section B, Illinois has implemented a Statewide
Longitudinal Data System. Data for all children served in PFA programs, including those
in these new More at Four programs, must be entered into the data system, which

includes a unique identifier for cach child that will identify the child throughout his or her
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years as a public school student in Illinois. Training and support for Subgrantees will be
provided to facilitate effective use of the data system. The system and the training have
been developed to ensure compliance with all applicable state and federal privacy laws.

Using Community-Based Learning Resources: Illinois 1s fortunate to have a strong

library system and many world-class museums, including 14 children’s museums.
Throughout the state, PFA programs have developed strong partnerships with libraries
and muscums to cnrich children’s learning and support parent cngagement. Most Morc at
Four programs havc partnerships with their local librarics and many participate in family
literacy programs. The Dolly Parton Imagination Library sends a book a month to the
homes of children in several areas that will have More to Four programs, including
Mount Vernon SD #80, Rock Island, and Elgin U-46. Elgin U-46 also partners with the
2009 National Medal for Museum and Library Services winner, Gail Borden Library, on
a wide array of services open to More at Four families including Baby Rhyme Time,
Drop in Storytime, and Family Story Time, all of which are also provided in Spanish.
Elgin U46 also has Born to Learn Trails and Kindergarten Rcadiness Calendars in
Spanish and English.

West Chicago families participate in a family literacy program at the College of
DuPage. Each classroom in McLean School District #5 in Bloomington will receive two
visits each year from Children’s Discovery Program, which brings its Museum in Motion
program to share science activities with the kids. The United Way of Rock River Valley
Success by Six program promotes literacy among Rockford’s youngest children through
programs like Tiny Turners, Page Turners, Kindergarten Readiness Calendars, and Born
to Learn Trails and materials.

Not surprisingly, thc CPS has a wealth of Icarning and cultural opportunitics available
to its children and families. For example, the Grow Up Great early childhood science
partnership between CPS and PNC Bank, Museum of Science and Industry, Shedd
Aquarium, Adler Planetarium, and Field Museum engages preschool teachers, students.
and lamilies at several schools. Teachers at these schools participate in a Community of
Practice (professional learning community) and online professional development modules,
which support both their content knowledge and their pedagogical understanding and

capacity to implement high-quality science learning  cxperiences.  Participating
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classrooms go on PNC-funded field trips to the participating institutions, and families are
invited to multiple science family events both at museums and schools. Kohls Children’s
Museum and the DuPage Children’s Museum provide similar professional development
and family field trip oppertunities in Chicage’s north and west suburbs.

Many PFA programs have formed strong partnerships with local arts organizations to
provide arts education and enrichment to their students and families. Du Page Children’s
Muscum works with West Chicago District #33 preschool families to cxpose them to the
arts, in school as well as at thc muscum. Jefferson County children participate in
programs sponsored by the Cedarhurst Center for the Arts. One of note is the annual
African-American History program that begins in the classrooms with art projects and
readings and culminates in an evening program ol singing, dancing, and art presentations
[rom children [rom preschool through eighth grade. School Districts like Elgin U-46 who
have advanced Performing Arts Academies invite preschool students to plays, concerts,
and dance exhibitions during regular school hours.

Minois is fortunate to have a large and active philanthropic community focuscd on
carly childhood. Many of the connections between librarics, museums, and arts
organizations and early childhood programs are funded with grants from local
foundations like the McCormick Foundation, Chicago Community Trust (and other

community [oundations throughout the state), the PNC Foundation, and many others.

Section E Ambitious and Achievable Plan

Goal: Implement strong partnerships with Subgrantees to ensure the successful

implementation and expansion of High-Quality Preschool Programs.

ACTIVITY E-1; IMPLEMENT MORE AT FOUR PROGRAMS IN HIGH NEED COMMUNITIES

Rationale: Subgrantees will complete planning, recruitment, and start-up activities for

More at Four programs and begin services no later than September 2015.

Locations & Scale-Up: Subgrantce Communitics

IMPLEMENTATION STEPS/MILESTONES TIMELINE | RESPONSIBILITY
1: Complcte program plan as part of formal grant Nov-Dec Subgrantees
application to ISBE 2014*
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2: Begin program services as indicated in MOU Feb or Subgrantees

Aug/Sept

2015
3: Develop formal partnerships with community. Jan-Jun Subgrantees,
based organizations as needed to provide 2015
comprchensive scrvices to participants
4: Develop formal relationship with DCFS Regional | Jan-Jun Subgrantce
Office and other local foster care agencies to ensure 2015
that Eligible Children in foster care are offered
enrollment in More at Four program
5: Develop formal relationships with local homeless | Jan-Jun Subgrantee
service agencies and with school district’s McKinley- | 2015
Vento service coordinator to ensure that children who
arc cxpericncing homelessness arc offered enrollment
in More at Four program
6: Develop recruitment, selection and enrollment Jan-Jun Subgrantees and
plan for More at Four participants in collaboration with | 2015 community
other local early childhood service providers, including partners, with
child care providers, PFA programs, Head Start, and support from
home visiting programs; recruit participants for initial OECD
ycar
7: Develop monthly monitoring plan for Jan-Jun Subgrantces that
subcontracted More at Four slots, as applicable 2015 are

subcontracting

8: Purchase furniture and make minor facility Jan-Jun Subgrantees
modifications (o ensure appropriate environments for | 2015
young children
9: Apply for Collaboration status, if combining PDG | Jan-Mar Subgrantees
funds with CCAP, to cnsurc participants receive 2015 braiding PDG

maximum bencfits and greater continuity of cligibility

from CCAP

program with

CCAP funds
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10. Establish Parent Council if one does not already | Jan-Jun Subgrantees
exist for the Preschool for All program; develop plan to | 2015
ensure More at Four participating [amilies are part of

the council

11. Participate in Professional Development needs Jan-Jun Subgrantees,
assessment complcted by ISBE, and develop plan for | 2015
initial ycar’s professional development for instructional

and support staff

12. Enter all participating children in ISBE Student | Oct each Subgrantees
Information System including all required information | year

about student and {amily characteristics

13. Develop formal partnerships with libraries, Jan-Jun Subgrantees,
museums, and arts organizations to enrich the 20115

cxpericnees of Morc at Four program participants

*Indicates activities that will be completed before the State is notified whether it’s

application for this grant is successiul

F. Alignment within a Birth through Third Grade Continuum

{1) Alignment Birth to Age Five

(a) Coordinating with Other Birth through Age Five Programs

The State’s planned approach to supporting the coordination ol programs and
providers across all types of services for young children and their tamilies ages birth
through five, and for ensuring the participation in More at Four programs by children in
isolated or hard-to-rcach familics, is described in detail under Competitive Preference
Priority 2. The Statc will be implementing a regional system of supports for local
community collaborations, and these collaborations will be charged with ensuring that
early childhood services from birth to kindergarten (and into early elementary school) are
well coordinated, that children with high needs are identilied and enrolled in services,

and that the community has an up-do-daite strategic plan [or expanding and implementing
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high quality, comprehensive early childhood services, especially for those children with
highest needs.

Of course, coordinating early childhood services is of little value if the basic services
are not actually available in the community. As noted previously, Illinois already has a
relatively high level of services available for infants, toddlers, and three-year-olds
compared to most states, and the through the Birth to Five Initiative, the State will be
growing scrvices for children at all thesc ages while it grows preschool for four-year-olds.
In addition, 16 of the 18 of the sclected communitics already have an Early Head Start
program and/or had at least one application for Early Head Start-Child Care Partnerships
submitted this summer, and 17 of them have at least one existing home visiting program.

Each of the communities selected provides [ull-day kindergarten [or at least some of
its students (most offer [ull-day for all students), and each Subgrantee has agreed to
ensure that all children who participate in the More at Four program will be offered full-
day kindergarten. School districts will be supported in developing continued parent
cngagement supports for the kindergarten through grade three years through the supports
for family ecngagement described in Section (E)(10)(- j) above, Before and after school
care, either on-site or in nearby centers with transportation, is commonly available in the
selected communities. As previously noted, Illinois does not have a waiting list for Child
Care Assistance, and the Child Care Resource and Referral agencies throughout the state

provide strong support {or quality school-age care.

{h) Ensuring No Diminution of Services or Increased Cost .

As noted in Scction A, linois” Birth to Five Initiative includes significantly
increasced investment across many types of programs serving children from birth to age
five. This includes home visiting and high-quality child care for infants, toddlers, and
preschoolers. Therefore, it is anticipated that implementation of the State’s plan will
increase rather than decrease the availability and affordability of services for children
ages birth to five.

In each of the selected communities, some PFA slots are integrated into community-
based, full-day, full-year child care programs. Incorporating PFA into these child care

programs cnsurcs that children receive high-quality, continuous carc while their parents

PR/Award & 541381500304 95
Page e111



work or attend school or training. It also helps ensure that enrollment of four-year-old
children in these centers is not adversely affected by the implementation of the State’s

plan to extend PFA services to more children.

(2) Alignment with Kindergarten through Third Grade

Children’s success in early elementary school, including in reading, math, and other
arcas of Icarning, is dependent upon sustaining the gains that will be made in PFA Morc
at Four programs. Districts that arc ablc to conncct, align, and intcgrate their cfforts
across infant-toddler programs, preschool, kindergarten, and the early elementary grades
will provide an education continuum that 1s more effective in preventing and addressing
achievement gaps, and in the process they will feel less like they are trying to orchestrate
a series of unrelated educauon reform efforts. Illinois has done signilicant work (o
develop and implement birth-to-third grade approaches to sustain early learning outcomes
into the early elementary grades.

Minois was onc of six states sclected to participate in the National Governors
Association’s recently completed birth to third grade pelicy academy. Over the past 18
months, the State engaged in cross-sector and cross-state conversations focused on better
alignment of systems from birth to third grade. In April 2014, Illinois convened a
Governor’s Symposium entitled, “College and Career Readiness Begins at Birth:
Connecting the Dots [or Student Success,” which brought together over one hundred
district and community leaders to discuss issues related to a birth-to-third grade education
continuum. Symposium sessions, focused on aligned standards, assessments, and teacher
cvaluation systems, were very well reccived. Attendees indicated strong interest in
further opportunitics to work on birth-to-third grade alignment, and the Statc’s ambitious
and achievable plan capitalizes on this momentum.

In addition to the symposium, Illinois will be building on many significant
accomplishments related to birth-to-third grade alignment. These include:

¢ Child Learning Standards and Expectations: Illinois has aligned its standards from

birth to twelfth grade (see Section (B)(1)) in the areas of language, math, science,
social studies, the arts, social-emotional development, and physical development and

health.
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Kindergarten Readingss Asscssment: I1inois has devcloped and is in the process of

implementing a multi-domain, observational kindergarten readiness assessment,
KIDS, (see Sections (B)(2-3)), aligned to Ilinois Standards that will provide
assessment data to teachers for enhanced, taillored instruction and to schools for
program improvement. KIDS is also aligned with commonly used early learning
assessments such as the Creative Curriculum GOLD assessment used by many
districts and community-based centers.

Mlinois’ P-12 Principal Endorsement: [llinois is the first state in the nation to require

the inclusion of content and field experiences in early childhood in principal
preparation program standards.

Culturally Inclusive Environments: Illinois enacted new Early Childhood Bilingual

rules that extend specialized scrvices to English Learners 1n state-funded preschool
programs, cnsuring grcater continuity in services for these children from preschool
through the early elementary grades. In addition, the state has adopted the WIDA
English Language Development Standards, which are aligned from preschool through
high school.

Highly Effective Teachers: Illinois” Performance Evaluation Reform Act (PERA)

requires school districts to 1implement an evaluation system for teachers—including
school-based preschool teachers—that  includes measures of both teachers’
professional practice and student growth. This consistent system of evaluation will
increase the alignment of systems and expectations of teachers from preschool to
third grade. The Performance Evaluation Advisory Council (PEAC), the State’s
advisory group for developing rules and recommendations regarding the enactment of
this PERA, drafted guidance and recommendations to districts about how to
appropriately implement the evaluation of teachers in preschool through third grade.
This guidance rellects substantial input [rom early childhood educators about what
constitutes high-quality instruction in early childhood and what teacher and student
behaviors evaluators should be looking for that may be different in the early versus
later grades.

Engaged Families: Recognizing the tremendous value of engaged tamilies, ISBE

drafted its Family Engagement Framework, as described in Section (C)(1) and
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Appendix on page 132. The Framework is designed to use in developing and
expanding school-family partnerships to support improved student learning and
healthy development outcomes across the preschool-to-high school continuum.

¢ Full-Day Kindergarten: In 2013-14, approximately 79% of kindergarteners in Illinois

attended full day, and 90% of elementary schools with kindergarten oflered a full-day
program. This represents a dramatic increase since 2006-07, when only 57% of
Illinois kindergarteners attended full-day programs. The State expects that this trend

toward full-day kindergarten will continue over the four ycars of this grant.

Preschool to Third Grade Aligned Education Continuum
[llinois believes that a high-quality, intentionally aligned education system from
preschool to third grade is essential for the success of the State’s highest-need children
and 15 committed to ensure a high-quality, comprehensive system of teaching, learning,
and support [or children [rom preschool to third grade. As a part ol the Memorandum of
Understanding, participating districts have committed to the following strategies
specifically to ensure preschool-to-third grade alignment:
¢ Curriculum alignment between the More at Four program and the kindergarten
program into which children will transition, including joint professional
devclopment oppertunitics for tcachers
o Full-day kindergarten placement for children who participatc in the program
funded by this grant
¢ High Icvel of parcnt engagement activitics sustained in the carly clementary years
* Assessment of children in the program funded by this grant using the KIDS
The Statc will suppeort districts to successfully implement these strategics and provide
additional opportunities to promote an aligned preschool-to-third grade educational and
comprehensive services continuum. Specifically, Illinois proposes to work with districts
to ensure children in the More at Four program are well-prepared [or kindergarten,
successlully transition to full-day kindergarten, and are able 1o sustain gains made in
preschool through the third grade year. To ensure this happens, the State will engage
districts in planning and implementation efforts that promote — amongst other things —

collaboration between preschool and kindergarten teachers; well-prepared administrators
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and teachers; the alignment of standards, curriculum and assessment; the use of robust
data systems to measure child outcomes; a high level of parent and family engagement in
children’s education across preschool to third grade; and a community systems approach
to providing comprehensive services to children and families. To support districts in this
work, Illinois will contract with a state university to hire a P-3 Director and to provide
supports such as institutes, regional meetings, webinars, and individual district meetings
to facilitatc the planning and implementation of preschool-to-third grade alignment
initiatives.

Approximately one-fourth of the children who will attend More at Four programs will
transition into “Community Schools,” where the school has joined forces with non-profit
organizations and local businesses to provide a broad range of programs and services to
students and their families in support of comprehensive child development. Community
Schools are a growing movement in lllinois, and the Federation for Community Schools
provides ongoing support to schools and districts that are interested in adopting a
community school approach to providing comprehensive services to children and their
familics. The P-3 Dircctor will work with the Federation to involve morce Sclected
Communities in developing comprehensive services for children in kindergarten and the

early elementary years.

Preschool-to-Third Grade Continuity Project

ISBE will enter into an Intergovernmental Agreement with a state university to
manage a Preschool-to-Third Grade Continuity Project. A new P-3 Director (job
description in Appendix page 46) will jointly report to a supcrvisor at the statc university,
the Exccutive Dircctor of OECD, and the ISBE Assistant Supcrintendent for Language
and Early Childhood Development. He or she will be responsible for creating usetul and
practical tools and opportunities to support participating districts and facilitate their
planning and implementation ol a preschool-to-third grade education continuum. Some of
the specitic work will include implementing P-3 Institutes {see below), conducling
regional meetings and planning sessions across the state, hosting webinars on topics
relevant to multiple districts, and meeting individually with districts to assist in their

planning and implementation of strategics to ensurc preschool-to-third grade alignment.
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The P-3 Director will suppert districts to align preschool to third grade in the following

areas:

Cross-sector system building to ensure clear and facilitated pathways for children

from preschool to full-day kindergarten to early elementary setlings. Specific
components of this may include developing a formal governance structure, strategic
planning for a shared vision, and funding to support preschool-to-third grade
alignment efforts and continuity in comprehensive services

Committed administrators who communicate that preschool-to-third grade alignment

is a priority by providing time and resources to foster communication and
collaboration across grade lcvel

Highly-effective teaching staft whose preparation, professional development, and

cvaluation is aligned from preschool to third grade and is grounded in child
development and cffective instructional practices for supporting young children’s
growth and differentiating instruction across a spectrum of developmental areas.
Effective teachers in this system thrive on within- and cross-grade/setting
collaborative work and observation

Standards, curriculum, and assessment represent a coherent system of instruction,

with shared expectations for student growth and a focus on both academic and social-
emotional skills. These instructional components are Intentionally aligned,
meaningful, follow a developmental progression, and provide opportunities to
monitor and promote individual student growth

Culturally- and linguistically-inclusive and supportive learning environments contain

resources to support a wide range of devclopment, foster positive interactions with
peers and adults, and are reflective of children’s familics and cultures

Data-driven  mcasurcment,  feedback  loops, and  improvement  practices  usc

mcaningful child-bascd asscssments, in two languages when children attend bilingual
programs, and program data drive instruction, identify achievement gaps, allocate
resources, and determine areas for professional development. Shared data — and
common goals supported by the data — across grades/programs is essential to ensuring

a strong educational trajectory
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¢ Schools and cngaged familics partner in children’s formal cducation by cstablishing

two-way communication regarding home environment and ways to support home
learning; school-parent communication about school programs and students’
progress; volunteering in school; involving parents in home-based learning based on
their funds of knowledge; involving parents in school decision-making, using
culturally sensitive approaches; and involving parents in school-community

collaborations, and other ways identified by the families.

District Support

To support districts and communities participating in the PFA More at Four programs,
the state university will implement P-3 Institutes (see below) and planning and follow-up
activities throughout the four-year period. The P-3 Institutes, regional meetings, and other
supports will enable participating districts and communities to delve deeper to build
sustainable structures that will stay in place long after grant funding ends. At the
toundation of this work will be the support and assistance from critical state agency and
organization representatives that will provide critical technical assistance and support to
districts with aligned implementation of ncw state initiatives. To prepare for the initial
institute, the P-3 Dircctor (and/or related university staff) will first conduct a sitc visit
with each of the participating districts to document the need for alignment and to
determine the right pariners to bring to the Institute. Information gathered will be used to
determine the specific topics for the institutes. Each of two cohorts of districts will
participate in an intensive and follow-up institute, regional meetings, and/or individual
planning sessions. Priority topics will be based upon the needs of participating districts,

with transition to kindergarten a key focus for all.

Intensive Preschool 1o Third Grade Institutes

The P-3 Director and statf will host an intensive, three-day summer nstitute for two
cohorts of approximately 15 district teams, the first in the summer of year one, and the
second in the summer ol year three. Districts will be encouraged to bring a team of six o
eight stakeholders — such as curriculum directors. early childhood directors, principals.

bilingual education coordinators, preschool and K-3" grade teachers/teacher leaders,
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school board members, union representatives, other administrative staft, and community
stakeholders. During the institutes, each team will have the opportunity to learn from
experts, have facilitated conversations for planning, and share their plans and work with
other districts. One requirement of the institute will be the development of a sustainability
plan, aligned with practical and attainable goals and action plans that will be revisited
with the district/communities throughout their four-year participation with the project.
The statc university tcam contractor will use tools, assct mapping, thcory of change, and

logic modeling to help district/communitics with decper implementation of the work.

Follow-Up Institutes and Meetings

During yecar two and ycar four of the grant, OECD will host a two-day follow up
institute for those district tcams that participated in the intensive institutes the previous
vear. In between institutes, districts/communities will participate in at least one site visit
and/or regional meeting that is not for evaluative purposes, but rather to document the
work that 15 occurring, both successes and challenges. The site visits will ensure that the
Institutes are [ocused on the real and current issues 1n which the districts/communities are
experiencing with the work. During these follow-up institutes, district teams will have
opportunities to engage in further learning opportunities, reflect upon their work to date,

cngage 1n planning, and hear from other districts about their successes and challenges.

Section F Ambitious and Achievable Plan

Goals:

1. Ensure that Subgrantees are effectively aligning PFA More at Four programs with
other early childhood services for children from birth to age four. (Note:
Activities, implementation steps and milestones towards this goal are noted in
Section E and in Section CPP-2 and are therefore not repeated here.)

2. Ensurc that Subgrantecs arc cffectively aligning PFA Morc at Four programs

with kindergarten through third gradce in the local school district(s).
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ACTIVITY F-1;: IMPLEMENT SUPPORTS FOR PRESCHOOL THROUGH THIRD GRADE ALIGNMENT

Rationale: Participating districts serving the most at-risk children will benefit from State support in

planning and implementing strategies to provide children with seamless transitions to kindergarten

and opportunities to participate in full-day early elementary programs that provide an aligned,

instructionally strong, and supportive environment.

Locations & Scale-Up: Districts implementing and/or partnering with PFA Morc at Four Programs.

IMPLEMENTATION STEPS/MILESTONES TIMELINE RESPONSIBILITY
1: Post position for the P-3 Director and requirements for Jan 2015 OECD, ISBE
contract for preschool-to-third Grade work.
2: Contract with a state university (o hire P-3, host summer Mar 2015 OECD and ISBE
institutes, and assist with district planning and implementation Procurement Office
4: Organize the first P-3 Institute, including recruiting Mar — Jun Statc Univ.,
districts to participate 2015 Contractor
5: Complete Outreach/Initial Site Visit to Participating Mar — Jun Statc Univ,
Districts about preschool-to-third grade alignment 2015 Contractor, OECD,
ISBE
6: Conduct first Intensive P-3 Institute Jul 2015 OECD
7: Conduct regional meetings throughout the State Sep 2015 - | State Univ.
Jun 2016 Contractor, OECD,
ISBE
9: Conduct individual site-visits and mcctings with sclect Oct2015 - P-3 Dircctor
districts to support planning and implecmentation of preschool- | May 2016
to-third grade alignment and to determine district needs
10: Plan for Follow-up Institutes Dec 2015 - | State Univ.
May 2016 Contractor, OECD,
ISBE
11: Implement Follow-up P-3 Institute Jul 2016 State Univ.
Contractor
PR/Award # 54198150004 103

Page e119




12: Conduct individual sitc-visits and meetings with select Sep 2016 — | P-3 Director

districts to support planning and implementation of preschool- May 2017

to-third grade alignment and 1o determine district needs

13: Conduct regional meetings and/or webinars throughout | Sep 2016 — | State Univ.

the State to support planning and implementation of preschool- | June 2017 Contractor, OECD,

to-third grade alignment bascd on district need ISBE

14: Complete Outreach/Initial Site Visit to Second Cohort of | January Statc Univ,

Participating Districts about preschool-to-third grade 2017 - Contractor, OECD,

alignment March 2017 | ISBE

15 : Conduct second Intensive P-3 Institute (Cohort 2) Jul 2017 State Univ.
Contractor

16: Conduct regional meetings and/or webinars throughout | Sep 2017 — | State Univ.

the State to support planning and implementation of preschool- | May 2018 Contractor

to-third grade alignment bascd on district need

17: Conduct individual sitc-visits and meetings with select Sep 2017 — | P-3 Director

districts to support planning and implementation of preschool- May 2018

to-third grade alignment and 1o determine district needs

18: Implement Follow-up Preschool to Third Grade Jul 2018 State Univ.

Institute (Cohort 2) Contractor

19: Conduct webinars and in individual site-visits and Sep 2018 — | P-3 Dircctor

meetings with sclect districts to support planning and Dcc 2018

implementation of preschool-to-third grade alignment

Competitive Preference Priority 1: Contributing Matching Funds

As described in Section A, Illinois will implement its plan to start up and ambitiously

expand the PFA More at Four program option as part of the State’s Birth to Five

Initiative. This initiative includes the State’s commitment of more than $

b)4)

investment in these new and enhanced High-Quality Preschool slots over the four years

of the grant as detailed in Table A, Part 1T in the federal Excel workboeok. The Illinois
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State Board of Education has reviewed and approved this commitment (see report from
Board’s September 2014 meeting in Appendix on page 29), as has the Governor’s Office
of Management and Budget. As noted in their letters of support attached to this
application, the major child advocacy organizations in Illinois including Illinois Action
tor Children, Latino Policy Forum, and Voices for [llinois Children are committed to
working with the legislature to ensure the needed funding is allocated as planned each
ycar.

In addition to the statc investment, Illinois has sccured commitments from high-nced

communities that will be implementing slots in the first year of the grant totaling over
{b)4)

across the four years of the grant. These commitments are outlined in the

prelimmary MOUSs signed by each community, and include in-kind services (e.g., space,
utilities, cleaning, etc.) that each Subgrantee and/or its community partners will
contribute to the program (see MOU Attachment). These local in-kind investments are
not included in Table A because ISBE does not currently have a system in place to
monitor in-kind cxpenditures and it would be difticult for the State to accurately report on

these expenditures each year.

Competitive Preference Priority 2: Supporting a Continuum of Early Learning and

Development

Illinois’s goal 15 Lo ensure that children with the highest needs in each selected
community receive a coordinated progression of high-quality early learning and
comprehensive services from birth through third grade. The State will accomplish
this by leveraging key innovations in local community systems development and
statcwide systems coordination to develop scamless “pipclines” of scrvices across the
early childhood years.

As noted in Section A, over the past decade, Illinois has developed an exceptionally
broad and deep consensus for its vision of a system of universal supports that should be
offered to every child and family, as well as the targeted interventions that every child
with high needs must receive (o support early learning and development and school

readiness. A well-coordinated, easy-to-navigate “system of systems” through which
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every family with young children has access to the full range of supports they need to
raise healthy, thriving children from the child’s birth to kindergarten entry, will serve as
the State’s pipeline to engage and connect more children with high needs to a continuum
of high-quality preschool and other early learning services. The State will implement a
community system development approach to prepare and support a cohort of community
leaders who will take engagement of families with very high needs to the next level.

Minois has been making stcady progress towards its goal of fostering cffective
community systcms and is rcady to take a significant stcp forward through this State Plan.
Through various arms of the ELC, OECD, and IAT, the State vision for community
systems has been formed, validated, and begun to be operationalized in several ways.
One example 15 the ELC’s 2013 adoption of Recommendations to the Early Learning
Council Regarding Highest Needs Families [rom its All Families Served Subcommittlee
(see page 175 in the Appendix). Catalyzed by Illinois” RTT-ELC strategic initiatives, the
IAT and the ELC have placed significant focus on system-building work at the state level
to operationalize these ideas. At the same time, Nlinois formed the Consortium for
Community Systems Development to develop a strategic plan for a coherent and robust
approach to supporting effective local systems in alignment with the state’s vision and
goals.

[llinois has tremendous experience upon which to draw for this next phase of local-
level system building. Over 40 communities in Illinois have established cross-sector early
childhood collaborations, including 17 of the 18 communities proposed as Subgrantees
tor More at Four. Currently in Illinois, AOK, Innovation Zones, MIECHV community
collaborations, and some locally funded collaboratives take a comprchensive systems
approach (carly lcarning, hcalth, and family support) to scrving the needs of young
children. These collaborations are essential to forming local “pipelines” to identify
children with high needs at or before birth and bridge gaps between systems and from
program 1o program (o ensure continuous access lo high-quality comprehensive services
through preschool and into elementary school. Through MIECHYV, Illinois is building a
practice base for coupling community systems development with coordinated intake to
identify and engage tamilies with complex needs before or shortly after birth—the starting

point for a well-functioning community pipcline. In addition, a number of collaborations
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in the state (including those funded with private or local public dollars) have built local
capacity to coordinate planning around developmental screening and transitions from Part
C to Part B from the perspective of families who use the system.

Through the State’s work 1n seven RTT-ELC Innovatien Zones, Illinois is currently
building and measuring the impact of innovative pipeline strategies for recruiting and
enrolling families in programs serving children from birth to five. New and existing
cross-scctor collaborations have complcted a structured planning process, including
broadening partnerships to include systems other than carly childhood that encounter
highest need children and families. These collaborations have recently begun
implementing locally-developed strategies specifically focused on ensuring children with
very high needs are connected with, participate in, and are successlully retained in high-
quality early learning programs, including evidence-based home visiting, high-quality
child care, Head Start and/or PFA. For example, in several Innovation Zones, local
“pipeline connectors” (parent ambassadors or system npavigators) are working in
Innovation Zonc communitics to bridge the unccrtainty parcnts facc when trying to
connect to an carly childhood program or transition from onc program to another.
Innovation Zones are also experimenting with delivering early childhood education
and/or parent engagement activities in non-traditional settings and through innovative
models as a way o connect families early in their child’s experience. For example, in one
community where families have been historically reluctant to enroll their children in

4

preschool, the collaboration is implementing “pop-up preschools,” weekly parent-child
play sessions for two and three-year-olds in neighborhood-based settings where parents
can cxpericnce first-hand what happens in a preschool program. Each of thesc
innovations is being closcly monitored and cvaluated to determine its cffectiveness in

increasing enrollment and attendance in preschool programs by children with high needs.

Proposed strategy

Over the past 14 months, a wide range ol stakeholders worked together to develop an
[llinois Community Systems Development Plan (an Executive Summary and list of
participants begin on page 177 in Appendix), which puts forward a blueprint for the

crcation of statc level and regional infrastructure that would encourage and strengthen
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community-level collaboration to assure better access to high-quality services and
transitions for children and families. Because a pipeline is dependent on integration
between the state and local level, 4 redevelopment of the state level systems is needed to
establish a shared goal of aligned pathways to ensure a coordinated progression of high-
quality early learning and comprehensive services from birth through third grade. As part
of the State’s long term vision, state and local resources will be leveraged in coordination
to achicve the goal of scrving morc high-need children.

To achicve the State’s ambitious goals at the community level, Illinois has a four-ycar
plan to build professional capacity and develop statewide infrastructure that will
incentivize and support the creation of local pipelines. At the state level, OECD will lead
elforts across state agencies and through the state’s IAT (IDHS, ISBE, DCFS, IDPH) (o
align policies and practices and blend and braid resources. OECD will also establish a set
of state-level goals and measurable outcomes that all communities are working towards
and that all publicly funded community collaboratives would be held accountable to
making progress towards achicving. Additionally, OECD will work collaboratively with
statc agencics to cxpand and cnhance an online, centralized location for data related to
serving more children with high needs.

In 2016, OECD will launch a Public-Private Partnership for Community Systems
Development, which will serve as the coordinating body for regional hubs, act as liaison
[rom local to state policy makers, and develop public and private [unding sources to
launch and sustain state and regional infrastructure to sustain the pipeline within Illinois.
Over the course of three years, an estimated twelve regional hubs will be established
statcwide, with priority to arcas of the statc with clusters of More at Four Subgrantces.
The purposc of these regional hubs will be to provide cross-system leadership to
coordinate, align, and support existing local collaborations in developing pipelines of
continuous, high-quality early learning services, as well as initiating or nurturing new
collaborations in communities where there are none.

Regional hubs will serve as the primary liaison between community collaboratives
and the state to assure community voices are informing the state-level systems building
efforts and as a feedback loop between the state and local level in policy optimization.

Regional hubs will coordinate tcchnical assistance, training, and coaching for local
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collaboratives to build their capacity to plan for and implement cross-sector strategies
aligned with state goals. They will also support local coordinators in building cross-sector
relationships with school districts and with non-early childhood systems to ensure
[amilies are connected to comprehensive supports.

Through this unified approach to state and local system building, local collaboratives
will be better supported to coordinate and convene cross-sector partners in the
community to ensurc children birth to age five arc corolled in a continuum of carc that
includes high-quality preschool. While the collaboration itsclf may look different in cach
community—given its history, resources, and unique local characteristics—they will be
aligned by a common goal and supported in development through the regional hub. In
communities with multiple local systems initiatives and dedicated community systems
development stafl (such as MIECHV, Innovation Zones, and AOK Networks), more
targeted and intensive efforts will be locally developed, and these efforts will be scaled
up statewide when possible. For example, in communities with both MIECHYV and More
at Four Subgrantces, Illinois will pilot cxpansion of coordinated intake to include
preschool in addition to home visiting, thus adding a critical link for smooth transitions
for priority populations. Other communities, including several Innovation Zones, will
launch or continue pilots of system navigation strategies that link together community or
parent engagement staff from various sectors towards shared goals for a community’s
highest need children. Subgrantees will be required to identify and serve those children
with the highest needs in their communities, as described in Section (A)(3). Subgrantees
have included specific funding for community systems coordination in their More at Four
budgets, and 17 of the 18 of the Sclected Communitics have an cxisting carly childhood
collaboration in their community. Six of the seven current Innovation Zones (including
two community areas in Chicago) are Selected Communities, as are five of the six
MIECHV communities (including one community area in Chicago). Seven of the 12
counties or communities with AOK Networks are Selected Communities (including one
community area in Chicago).

Building professional capacity at all levels of the system to support the establishment
and growth of local collaborations is critically important. Systemic change requires new

ways of lcarning, thinking, and acting. The Consortium for Community Systems
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Development is currently charged with providing training and TA to local collaborations.
Over the four-year implementation, that responsibility will expand and transition to the
Public-Private Partnership, and then to Regional Hubs.

Increased cross-sector awareness is also critical to pipeline success. In-service
professional development sessions designed to reiterate the importance of consistent
referral to early learning programs will be held for intake and case workers engaged with
children birth to three, including casc managers supporting SNAP, WIC, TANF and child
wclfare cascs. In addition, a communications campaign will cstablish onc-mcssage/onc-
voice at the regional level to increase awareness of the value of ECE among families,
referral partners, and other community providers. Informational materials will be
distributed to [ront line teams across sectors to reduce confusion about application
deadlines and eligibility requirements. More at Four early leaming programs will also be
entered in the Department of Child and Family Services provider database to ease
referrals to preschool for children involved in the child welfare system.

Mlinois has the cxperience it takes to bring this ambitious plan to lifc. The Statc is
committed to constructing local pipelines to cngage children with very high needs by

supporting local collaborations.

CPP 2 Ambitious and Achievable Plan

Goal: Ensure that children with the highest needs in each selected community receive a
coordinatcd progression of high-quality carly learning and comprehensive services from

birth through third grade.

ACTIVITY CPP2-1: DEVELOP STATE-LEVEL AND REGIONAL INFRASTRUCTURE TO

SUPPORT AND SUSTAIN LOCAL SYSTEMS

Rationale: Implementation of Hlinois’ Community Systems Development Strategic Plan
will create a coherent and intentional approach to encouraging and supporting effective

local collaboration towards a unified set of goals and outcomes.

Locations & Scale-Up: Statcwide, on a rcgional basis phascd 1n over three years
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IMPLEMENTATION STEPS/MILESTONES TIMELINE | RESPONSIBILITY

1: Finalize Illinois Community Systems Oct 2014* | Consortium for

Development Strategic Plan Community
Systems
Development
(CCSD)

2: Adopt Community Systems Development Strategic | Fcb 2015 | ELC Exccutive

Plan Committee

3: Hire Director for Community Systems Mar 2015 | OECD

Development

4: Establish community systems development Mar 2015 | OECD

workplan and specific, time-bound deliverables for IAT

5: Finalize, adopt, and plan for data alignment Jul 2015 OECD and ELC

around outcome mectrics for state and local systcm goals

6: Create 5-year resource development plan that Oct 2015 | OECD

includes public and private funding sources to launch

and sustain state and regional infrastructure

8: Determine geographic boundaries for regional Oct 2015 | OECD

structure and process for creating regional hubs and

housing regional staff

9: Develop and execute contract to establish state Fcb 2016 | OECD

level Public-Private Partnership for Community

Systems Development (PPP for CSD)

10: Establish four regional hubs and hire staff Feb 2016 | OECD

11: Establish four regional hubs and hire stat{ Feb 2017 | PPP for CSD

12: Establish four regional hubs and hire staff Feb 2018 | PPP for CSD

*Indicates activitics that will be completed before the State 1s notificd whether its

application for this grant is successtul
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ACTIVITY CPP2-2; DEVELOP LOCAL INFRASTRUCTURE IN TARGETED AREAS TO

SUPPORT AND SUSTAIN COMMUNITY PIPELINES THAT IDENTIFY AND CONTINUOUSLY

SERVE CHILDREN WITH HIGH NEEDS

Rationale: Through federal and state funded initiatives, Hlinois is investing resources in

community systems development in specific communities that can be leveraged by More

at Four.,

Locations & Scale-Up: Communities with More at Four Subgrantees with one additional

local system initiative or existing collaboration

IMPLEMENTATION STEPS/MILESTONES TIMELINE | RESPONSIBILITY
1: Develop plan to launch second cohort of Oct 2014* | OECD
Innovation Zomnes with priority to subgrantces
2: Ensure consistent language among “family Dcc 2014% | OECD
support specialists” of Subgrantees to include
community systems development functions
3: Conduct preliminary Innovation Zone evaluation | Dec 2014*% | OECD
with recommendations
4: Tdentify and map collahorative infrastructure in May 2015 | OECD
Subgrantcc communitics
5. Develop pilot to expand and enhance home Jul 2015 OECD
visiting coordinated intake to include preschool
6: Launch second cohort of Innovation Zones Jul 2015 OECD
7: Identify and make recommendations regarding Dec 2015 | OECD
pipeline creation data needs to Inter-Agency Team
8: Dcvelop plan to remediate data barriers Jun 2016 | OECD/IAT

*Indicates activitics that will be completed before the State 1s notificd whether its

application for this grant is successtul
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ACTIVITY CPP2-3: INCREASE STATEWIDE PROFESSIONAL CAPACITY TO SUPPORT

DEVELOPMENT OF LOCAL SYSTEMS TO IDENTIFY, ENGAGE, AND CONTINUOUSLY SERVE

CHILDREN WITH HIGH NEEDS IN HIGH-QUALITY BIRTH TO EIGHT PROGRAMS

Rationale: Transitioning to a community systems approach requires “change

management” through coherent professional development at the state, regional, and

local levels to ensure that changes are smoothly implemented and lasting benefits are

achieved.

Locations & Scale-Up: Statewide, starting with ongoing initiatives through RTT-ELC

IMPLEMENTATION STEPS/MILESTONES TIMELINE | RESPONSIBILITY

1: Initiate pilot of the Able Change Framework Dec 2014* | Consortium for

systems training as potential unified approach to Community

supporting effective local collaboration Systems
Dcvelopment.
(CCSD)

2: Develop plan and adopt a unified approach for Jul 2015 CCSD & OECD

comprehensive Training and Technical Assistance

system that includes local collaborations, state

program administrators, and intermediary systems

3: Establish an Interagency Technical Assistance Dec 2015 OECD

Unit that can support local systems building and

cffective collaboration.

4: Establish a State Level Public Private Feb 2016 OECD

Partnership (PPP) for CSD to assume responsibility

for developing professional capacity within

Interagency TA Unit

5: Transition to State Level PPP for CSD Jan 2017 PPP-CSD

responsibility for provision of training and TA for

local collaboratives.

6: Transition primary responsibility for training Feb 2016 Rcgional Hubs

and TA to local collaborations to regional hubs as Feb 2017

they are established Feb 2018
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*Indicates activities that will be completed before the State is notified whether its

application for this grant 1s success{ul

Competitive Preference Priority 3: Creating New High-Quality Preschool Program

Slots

DY
As dctailed in Table A, Illinois will usc approximatcly ﬂ{ ){) of the four

year $80 million award to create new State Preschool Program slots.

. Budget and Sustainability

(1} State Preschool Program Slots/Subgrantee Budgets

Ilinois completed an extensive process to develop the budgets for the Subgrantees.
Each Subgrantce submitted a budget request for its anticipated cxpenses for a full school
ycar, including any local in-kind contributions or (in the casc of ecnhanced PFA slots and
new slots that will also receive Head Start or CCAP funding) other existing sources of
funding. Similarly, the Subgrantees each submitted a budget request for January-June,
2015, which included operating costs for those classrooms that were planned to begin
serving children during the current school year and program start-up costs such as new
classroom furniture, minor remodeling, staff that would begin working before July 2015
to complete program planning and participant recruitment, and a small per-classroom
Start Up TA grant that programs may use for start-up professional development or
consultation nccds.

Each budget was rcviewced 1n detail by the ISBE Early Childhood Division and
OECD to ensure appropriateness and reasonableness of costs as well as to ensure that
PDG funds were supplementing and not supplanting any existing funding for preschool.
This grant-by-grant budget review, rather than a standardized per child allocation, is the
method used by ISBE for the current PFA program, as it allows the State to account for
the wide variation in program costs (especially teacher salaries and benefits and

transportation costs) that exists across the state.
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The State’s budget retlects actual anticipated costs by calendar year. That is, the
amount budgeted for each subgrantee for each calendar year is the amount anticipated to
be spent January through December of that year, rather than the amount that will be
obligated in that year, but spent through June ol the following year. Thus, the amount in
Calendar Year 2015 Subgrants for most programs reflects only half a school year of
tunding, plus start-up costs. .

The detailed Subgrantee budget narratives for Subgrantees in the Budget Narrative
document provide information on the Calendar Yecar 2015 budget and the planned
Calendar Year 2016, 2017, and 2018 budgets to be spent from federal PDG funds, as well
as the planned total budget (including local in-Kind and other funding) for these initial
expanded slots. The 2016, 2017, and 2018 amounts reflect the cost of a full school year
(halfl of one school year plus half of the following school year).

The reviewer will be able to note both the necessary variation in per child federal
PDG cost as well as total cost. A summary table of Subgrantee’s costs for SFY 2016
(ongoing annual program costs), for SFY 2015 (Jan-Junc 2015), and for all of Calendar
Ycar 2015 1s provided in the Appendix beginning at page 183,

The State does not provide a budget breakout or narrative for the state matching funds
to be provided to Subgrantees as these funds by law are subject to a statewide
competition and their allocation by Subgrantee cannot be determined in advance.

The Per Pupil Estimates in Table A do not reflect well the anticipated annual cost of
slots in the More at Four program, as they are based on calendar rather than school year
costs. As such, each year has a blend of slots that are being funded for a full year and
slots that will start up during that ycar and are¢ therefore only being funded for part of the
ycar. In addition, the cstimates arc made cven morc difficult to comparce to actual
anticipated annual per slots costs because of a specific requirement by Illinois law that
applies only to those slots that are funded by federal funds. In all school disiricts except
Chicago (which has a separate pension system), for any certified staff (e.g., teacher,
instructional coordinator) that 1s paid by lederal funds, the district must pay a special

o7 ], o , .
% contribution into the state’s Teacher Retirement System (the actual percentage
(0)(4)

varies each year). This requirement adds up to § per slot cost only to those slots

paid by federal funds and delivered by school districts outside of Chicago.
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Through a detailed review of the Subgrantee budgets, the State has developed the
following estimates of average annual per child costs {(not including the special retirement
assessment) to be paid by PDG funds or state matching funds for the various types of

slots that will be [unded:

e
New slots without other funding (except local in-kind) &{ ){)

e

New slots that are extending a Head Start slot to full day
Ncw slots that arc adding Licensed teacher & comp. servicesto §

full-workday, full-yecar child carc subsidized by CCAP
Enhanced PFA slot—extending to full day and ‘F|_

adding comprehensive services
As noted in the budget narratives and summary Subgrantee budget tables, most

programs do add local in-kind and/or other contributions 1o the PDG funds. The full cost
{b)4)

of a High-Quality More at Four Preschool slot averages $

(2) Coordinating the Use of Existing Funds:

As dctailed throughout the proposal, Illinois currently supports the blending and
braiding of PFA tfunding with Child Care Assistance, Head Start, IDEA Part B, Title I,
Bilingual Education, and local education funding. This will continue with the new More

at Four slots, as detailed in the Subgrantee Budget Narratives.

(3) Sustaining Funding Past End of Grant
As described in Section (A)(1), the Birth to Five Initiative budget blueprint includes

funding to continue the federally-funded Morce at Four slots through SFY2020.
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Copy this form as a separate word document and save as a PDF document and then upload to Grants.gov
under Part 5: Other Attachments Form

These fornis require basic 1dentifying information about the applicant and the application. Pleasc provide all
requested applicant information (including name, address, c-matl address and DUNS number).

APPLICATION ASSURANCES AND CERTIFICATIONS
Preschool Development Grants --Development Grants Competition
(CFDA No. 84.419B)

i Legal Name of Applicant | Applicant’s I\/Iailin'-g‘:&;:ldrcss:
| (Office of the Governor):; :

100 W. Randolph
Illinois Office of the Governor Suite 16-100
Chicago, IL 60601
Employer Identification Number: Organizational DUNS:
| 050527061 806812558
Lead Agency: IL Stale Board of Lducation Lead Agency Contact Phone: 312-814-6348
Contact Name: Theresa Hawley Lead Agency Contact Email Address:
(Single point of contact for connmunication) Theresa.hawley@illinois.gov

Required Applicant Signatures (Must inciude signatures from an authorized representative of each Subgraniee.
Insert additional signature blocks as needed below. To simplify the process, signatories may sign on separate
Application Assurance forms.):

To the best of my knowledge and belief, all of the information and data in this application are true and correct.

1 further certify that I have read the application, am fully committed to it, and will support its implementation:

Governor or Authorized Representative of the Governor (Printed Name): Telephone:
Pat Quinn 0 312-814-6348
Signature of Governor or Authorized Representative of Date:
the Governor: :
MI 10/03/2014
Lead Agency Authorized Representative (Printed Name): ' Agency Name:
_Dr, Chris Koch 1L ~tate Board of Education
Signature of Lead Agency Authorized Representative: " Date:
DG
R 10/07/2014
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Copy this form as a separate word document and save as a PDF document and then upload to Grants.gov

under Part 5: Other Attachments Form
Accountability, Transparency, and Reporting Assurances

The Governer or his/her authorized representative assures that the State will comply with all applicable assurances
in OMB Standard Forms 4248 and D (Assurances for Non-Counstruction and Construction Programs), including
the assurances relating to the legal authority to apply for assistance; access to records; conflict of interest; merit
systems; nondiscrimination; Halch Act provisions; labor standards, including Davis-Bacon prevailing wages;
flood hazards; historic preservation; protection of human subjects; animal welfare; lead-based paint; Single Audit
Act; and the general agreement to comply with all applicable Federal laws, exccutive orders, and regulations.

With respect to the certification regarding lobbying in Department Form 80-0013, no Federal appropriated
funds have been paid or will be paid to any person for influencing or attempting to influence an officer or
employee of any agency, a Member of Congress, an officer or employee of Congress, or an employee of a
Member of Congress in connection with the making or renewal of Federal grants under this program; the
Statc will complete and submit Standard Form-LLL, "Disclosure Form to Report Lobbying," when
required (34 C.F.R. Part 82, Appendix B); and the State will require the full certification, as set forth in 34
C.F.R. Part 82, Appendix A, in the award documents for all subawards at all tiers.

The State and other entities will comply with the following provisions of the Education Department
General Administrative Regulations (EDGAR), as applicable: 34 CFR

Part 74 -- Administration of Granis and Agreements with Institutions of Higher Education, Hospitals, and
Other Non-Profit Organizations; 34 CFR Part 76 -- State-Administered Programs, including the
construction requirements in section 75.600 through 75.617 that arc¢ incorporated by reference in section
76.600; 34 CFR Part 77 -- Definitions that Apply to Department Regulations; 34 CFR Part 80 -- Uniform
Administrative Requirements for Grants and Cooperative Agreements to Statc and Local Governments,
including the procurement provisions; 34 CFR Part 81 -- General Education Provisions Act—Enforcement;
34 CFR Part 82 -- New Restrictions on Lobbying; and with the debarment and suspension regulations
tound at 2 CFR Part 3485.

Governor or Authorized Representative of the Governor (Printed Name):

Pat Quinn

Signature: - . Date:
47(’, 7% d 10/3/2014

52
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Copy this form as a separate word document and save as a PDF document and then upload to Grants.gov
under Part 5: Other Attachments Form

INDIRECT COST INFORMATION

To request reimbursement for indirect costs, please answer the following questions:

Does the State have an Indirect Cost Rate Agreement approved by the Federal
government?

YES ?
NO
If yes to question 1, please provide the following information:

Period Covered by the Indirect Cost Rate Agreement (mm/dd/yyyy):

From: 1/ | /20\4 To: M@f&i

Approving Federal agency: >QED ~__HHS  Other

(Please specify agency):

Directions for this form:

1. Indicate whether or not the State has an Indirect Cost Rate Agreement that was approved by the Federal
government.

2. If "No” is checked, the Departments generally will authorize grantees to use a temporary rate ol 10 percent of
budgeted salaries and wages subject (o the following limitations:

(a) The grantee must submit an indirect cost proposal to its cognizant agency within 90 days after the grant award

notification is issued; and

(b) If after the 90-day period, the grantee has not submitted an indirect cost proposal to its cognizant agency, the

grantee may not charge its grant for indirect costs until it has negotiated an indirect cost rate agreement with its

cognizant agency.

If “Yes” is checked, indicate the beginning and ending datcs covered by the Indirect Cost Rate Agreement. In
addition, indicatec whether ED, HHS, or another Federal agency (Other) issued the approved agreement. If
“Other” was checked, specify the name of the agency that issucd the approved agreement.

3G
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3 rg,‘,,,.r‘l, '.v'g‘ UNITED STATES DEPARTMENT OF EDUCATION
v OFFICE OF THE CHIEF FINANCIAL OFFICER

\Jﬂ- fa\

Mr. Robert Wolfe

Chief Financial Officer

[llinois State Board of Education
100 North First Street

Springfield, [L 62777-0001 Q(\G‘\ N \\ QX
\

Reference: Agreement No. 2014-115

Dear Mr. Wolfe:

The original and one copy of the Indirect Cost Rate Agreement are enclosed. These documents
reflect an understanding reached by your organization and the U.S. Department of Education. The
rates agreed upon should be used for computing indirect cost grants, contracts and applications
funded by this Department and other Federal Agencies.

After reviewing the Rate Agreement, please confirm acceptance by having the original signed by
a duly authorized representative of your organization and returned within thirty (30) calendar
days trom the date of this letter to:

U.S. Department of Education
OCFO : FIPAO - ICG

Attention: Emily Wen, Rm. 6044
550 1 2th Street, SW
Washington, DC 20202-4450

The enclosed copy of this agreement should be retained for your files. If there are any questions,
please contact Emily Wen at (202) 245-8109 or Emily. Wen(@ed.gov.

The next indirect cost rate proposal based on actual data for the year ended June 30, 2014 1s due by
December 31, 2014. This proposal should be sent to the above address.

Sincerely

(0)(6)

“Frances Qutland
Director, Indirect Cost Group
Financial Improvement and Post Audit Operations

Enclosures

550 12th 5t. S.W., WASHINGTON, DC 20202
www.ed. gov

The Depariment of Education’s mission is to pro}%gfgwgé%zs’a@%@l%‘? and preparation for global competitiveness by
fostering educational excélBgeeddd ensuring equal access. )
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COPY

INDIRECT COST RATE AGREEMENT

STATE EDUCATION AGENCY
Organization Date: JUN 20
[llinois State Board of Education Agreement No: 2014-115
100 North First Street
Springfield, IL 62777-0001 Filing Reference: Replaces previous

Agreement No, 2013-052
Dated: 9/4/2013

The approved indirect cost rates herein are for use on grants, confracts, and other agreements with the
Federal Government, The rates are subject to the conditions included in Section II of this Agreement
and issued by the U.S. Department of Education pursuant to the authority in Attachment A of Office
of Management and Budget Circular A-87.

Section I - Rates and Bases

Type From To Rate Base Applicable To
Fixed 07/01/2014 06/30/2015 15.5% MTDC APwWR
Distribution Base:

MTDC Modified Total Direct Cost - Total direct costs excluding equipment, capital

expenditures, participant support costs, pass-through funds and the portion of each
subaward (subcontract or subgrant) above 325,000 (each award; each year).

Applicable To:
APwR The rates herein are applicable to All Programs including those that require a
restricted rate per 34 CFR 75.563 and 34 CFR 76.563.

Treatment of Fringe Benefits:

Fringe benefits applicable to direct salaries and wages are treated as direct costs. Pursuant to OMB
Circular A-87-Attachment B Paragraph 8.d.(3), unused leave costs for all employees will be allocated
as an indirect cost except for those employee salaries designated as a direct cost for the restricted rate
calculation.

Capitalization Policy: Items of equipment are capitalized and depreciated if the initial acquisition cost
is equal to or greater than $5,000.
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Section II - Particulars

Limitations: Application of the rates contained in this Agreement is subject to all statutory or
administrative limitations on the use of funds, and payments of costs hereunder are subject to the
availability of appropriations applicable to a given grant or contract. Acceptance of the rates agreed to
herein is predicated on the following conditions: (A) that no costs other than those incurred by the
Organization were included in the indirect cost pools as finally accepted, and that such costs are legal
obligations of the Organization and allowable under the governing cost principles; (B) the same costs
that have been treated as indirect costs are not claimed as direct costs; (C) that similar types of
information which are provided by the Organization, and which were used as a basis for acceptance of
rates agreed to herein, are not subsequently found to be materially incomplete or inaccurate; and (D)
that similar types of costs have been accorded consistent accounting treatment.

Accounting Changes: The rates contained in this agreement are based on the organizational structure
and the accounting systems in effect at the time the proposal was submitted. Changes in
organizational structure or changes in the method of accounting for costs which affect the amount of
reimbursement resulting from use of the rates in this agreement, require the prior approval of the
responsible negotiation agency. Failure to obtain such approval may result in subsequent audit
disallowance.

Provisional/Final/Predetermined Rates: A proposal to establish a final rate must be submitted. The
awarding office should be notified if the final rate is different from the provisional rate so that
appropriate adjustments to billings and charges may be made. Predetermined rates are not subject to
adjustment.

Fixed Rate: The negotiated fixed rate is based on an estimate of the costs that will be incurred during
the period to which the rate applies. When the actual costs for such period have been determined, an
adjustment will be made to a subsequent rate calculation to compensate for the difference between the
costs used to establish the fixed rate and the actual costs.

Notification to Other Federal Agencies: Copies of this document may be provided to other Federal
agencies as a means of notifying them of the agreement contained herein.

Audit: All costs (direct and indirect, federal and non-federal) are subject to audit. Adjustments to
amounts resulting from audit of the cost allocation plan or indirect cost rate proposal upon which the
negotiation of this agreement was based may be compensated for in a subsequent negotiation.

Reimbursement Ceilings/Limitations on Rates: Awards that include ceiling provisions and statutory/
regulatory requirements on indirect cost rates or reimbursement amounts are subject to the stipulations
in the grant or contract agreements. If a ceiling is higher than the negotiated rate in Section I of this
agreement, the negotiated rate will be used to determine the maximum allowable indirect cost.

ORGANIZATION: Illinois State Board of Education . Page?2
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Section III - Special Remarks

Alternative Reimbursement Methods: If any federal programs are reimbursing indirect costs by a

methodology other than the approved rates in this agreement, such costs should be credited to the
programs and the approved rates should be used to identify the maximum amount of indirect costs

allocable.

Submission of Proposals: New indirect cost proposals are necessary to obtain approved indirect cost
rates for future fiscal years. The next indirect cost rate proposal is due six months prior to the

expiration dates of the rates in this agreement.

Section IV - Approvals

For the State Education Agency:

Illinois State Board of Education
100 North First Street
Sprngfield, IL 62777-0001

(b)(6)

-

Signature
Robert Wolfe

For the Federal Government:

U.S. Department of Education
OCFO/FIPAO/ICG

550 12th Street, SW
Washington, DC 20202-4450

(b)(6)

-

Signature

Frances Qutland

Name Name
Chief Financial Officer Director, Indirect Cost Group
Title Title
2 - u— 1Y
Date Date
Negotiator: Emily Wen
Telephone Number: (202) 245-8109
ORGANIZATION: Illinois State Board of Education Page 3
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Support Letters — Illinois Preschool Expansion Grant

US Congress
Senator Richard J. Durbin
Senator Mark Kirk

Mayor
Rahm Emanuel

Ilinois State Board of Education
Gery Chico, Chairman

Illinois Board of Higher Education

State Level Advisory Councils

[llinois Early Learning Council

Minois Child Care Advisory Council

[linois Interagency Council on Early Intervention
[lnois P-20 Council

Training/Monitoring Organization

[linois Network of Child Care and Resource Agencies
[linois STARnet

McCormick Center for School Leadership

Ounce of Prevention Fund

The Center — Resources for Teaching and Learning

Professional Organizations

Ilinois Association for the Education of Young Children
[llinois Federation of Teachers

[linois Head Start Association

Teach for America

Chicago
Chicago Public Schools

Community Collaborations
Alignment Rockford
Children’s Home + Aid - Greater East St. Louis
Elgin Partnership for Early Learning
North Lawndale Innovation Zone — Partners
Carole Robertson Center for Learning
Family Focus
Gads Center
I Am Able Center for Family Engagement
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Saint Anthony Hospital
Pilsen and Little Village innovation Zone
Positive Parenting DuPage
Rock Island Early Childhood Coalition
SPARK Aurora Early Childhood Collaboration

Policy and Advocacy Organizations
Advance [linois

[linois Action for Children

Latino Policy Forum

Rcady Nation, Illinois

Voices for Illinois Children
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QOctober 3, 2014

Secretary Ame Duncan

¢/o U.S. Department of Education
400 Maryland Avenue, SW
Washingteon, D.C. 20202

Dear Secretary Duncan:

[ am writing regarding the State of [llinois™ application to the Preschool Development Grants —
Expansion Grant Program. Funding from this program will increase access to preschool for
children in Illinois — a crucial step in providing a solid foundation for later success in college.
careers, and life.

Early learning and development programs have been linked to both greater academic
achievement and higher high school graduation rates, along with reduced unemployment and
lower involvement in the criminal justice system. Illinois has long been a leader in the early
childhood arena. The state has led the way in expanding home visiting and family support
services; developing a cross-sector system to drive continuous program quality improvement
across early childhood settings; and establishing an advisory body to bring together public and
private stakeholders to inform the direction of vital programs and services. This preschool
program represents an important opportunity to build upon the good work taking place in [llinois
by expanding early learning for high need four year olds and giving them a much needed jump
start as they head to kindergarten,

Again, [ would like to express my support for the State of Illinois’ application. If you require
additional information, please contact my Chicago Director, Clarisol Duque, at (312) 353-4952.

Sincerely,

st Db

Richard J. Durbin
U.S. Senator
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October 8, 2014

Secretary Arne Duncan
U.S. Department of Education
Washington, D.C.

Re: Preschool Development Grant
Dear Secretary Duncan:

I am writing to express my support of the state of (llinois’ application for the Preschool Development
Grant through the United States Department of Education.

INinois has a long-standing commitment to our children and our students. The state has dedicated an
infinite amount of time and rescurces to ensuring education services for children across the state,
including pre-school aged children. Recently, the Minois Early Learning Council placed a high priority on
the development of better early learning services for children with the highest needs.

It is my understanding that this particular grant would provide [llincis with $20 million federal dollars to
develop an all-day preschool program with comprehensive services beyond education, including health
and nutrition services. Additionally, this grant would aliow the state to target the most economically
disadvantaged families in the state to maximize opportunities for success in school and beyond.
Furthermore, lllinois will be committed to match at least 50% of the grant over the four years, plus the
state will be committed to sustaining the program once the federal funding is completed. lilinois should
be supported in its endeavoer to create these lasting opportunities for our children.

Thank you for your careful deliberation of this application. It is vital to provide our underserved students
with every available opportunity to receive the best possible education and services, Every courtesy and
consideration that you can provide in the review of this application will be greatly appreciated.

Sincaref) ~

C {Rac ¢

— Mark Steven Kirk
United States Senator

N I NP [ O
foAM moon
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OFFICE OF THE MAYOR
CITY OF CHICAGO

RAHM EMANUEL
MAYOR September 15, 2014

Secretary Arne Duncan

United States Department of Education
400 Maryland Avenue, SW
Washington, D.C. 20202

Dear Secretary Arne Duncan:

As Mayor of the City of Chicago, I am committed to providing every student in Chicago with
a world class education from cradle to career regardless of where they live. There is no better
foundation we can provide for our children’s success and our city’s future than the critical
investments we are making in early childhood education. 1 wholeheartedly support Illinois’
candidacy for a Preschool Development Grants-Expansion Grant since Chicago and lilinois are
national leaders in providing quality educational opportunities for early learners. This grant
opportunity will ensure high-quality early childhood care and education reach more children across
Chicago, and around the state.

I have made closing the gap of early learning service delivery in all neighborhoods and
raising the bar of quality a top priority in my education agenda. After achieving universal
kindergarten for all Chicago children, [ recently outlined a vision to expand pre-kindergarten to all 4-
year old children in Chicago, starting with closing the gap for 4-year-old children from low-income
families who are eligible for free- and reduced-price lunch.

The City of Chicago has been an enthusiastic partner with the State in implementing
transformative systems improvements in early learning, including:

¢ Launching an Early Learning Portal to help parents find programs and assess program quality
based on the ExceleRate Quality Rating and Improvement System

* Piloting and implementing the State’s Kindergarten Individual Development Survey (KIDS)
to align and improve early childhood and elementary instruction.

e Developing a local community collaboration structure to coordinate universal
screenings/referrals in order to reach the most at-risk children and increase enrollment
numbers throughout Chicago communities.

We are aligned with the State’s priorities and are eager to expand the numbers of children in our
high-need neighborhcods who have access to the world-class education that begins with a strong
foundation of high-quality early care and education.

e Sincerely,
& -
. //...- /{, . C.-- T /’/
N7, 41,,;7(- 7,_{,4/{/
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October 6. 2014

Secretary Ame Duncan

LS. Department of Education
400 Marvland Avenue, SW
Washington. D.C. 20202

Dear Seeretary Duncan.

[ am pleased to be partnering with the Governor’s Oflice of Early Childhood Development to
submit this letter of support for [linois™ Preschool Development Grant Program proposal. With
nearly one million children under the age of five in our state, lllinois recognizes the importance
of carly education as the foundation for student success in school and in life.

t:stablishing the nation’s first program to offer preschool to all 3 and 4 years in 2006, [linots has
long been a leader in carly childhood. We hope to leverage our Race to the Top Early Learning
Challenge grant 1o continue to transform services for all children. especially high need young
children. To date. Tlhinets has deepened the integration of state supports to create a unified
framework for all carly learning and development programs from hirth to third grade: introduced
[ixeeleRate. a statewide ticred quality rating and improvement svstem designed to make
continuous quality improvement a priority among carly fearning and development providers: and
cxpanded home visiting and comprehensive tamily support services. The State’s proposal tor an
Lxpansion Grant builds on these accomplishments by increasing the numbers of high need
children that will be served to ensure that all children arrive at kindergarten ready to learn.

I welcome the opportunity to work with Governor Quinn. state legislators. and our early
childhood community to expand aceess to high quality preschool for [Hlinors™ young learners. |
thank you lor vour consideration of Hlinois™ application and [ look forward to continuing to work
together to ensure that all children are well-prepared for success in kindergarten and beyond.

Sincerely.
{b)®)

/]

Gery 1. Chico
Chairman
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ILLINOIS BOARD OF HIGHER EDUCATION

_ A3 EAST ADWISKNIRIE L 2ND Floor
A NPRINGHIELD I DINOS 02701-1404

Citeder 8. 2011

Governor Pat Quinn
Otice of the Governor
07 State House
Springlicld. 1162706

Dear Goes ermnor Quinn,

The Hhinois Board of Higher Education (IBEE) is writing in strong support of the State of
Hlinots™ application for a Preschool Development Grants: Expansion grant. which would
enable the State to build onour substantial suceess in providing high-quality eariv
chitdhood care and learning tor children across the state, The [BHL recognizes the
importance of guality early learning and care in layving the foundation lor children’s
tuture opportunitics to learn and succeed. including attainment of post-sccondary
cducation and careers.

Iinois. long a leader in statewide systems, has leveraged its Race 1o the Top Farly
Learning Challenge grant to transform services tor all children. and especially its yvoung
children with high needs. HHinots has deepened the integration of state supports to create
a unthied framework for alt carly leaming development programs from birth 1o third
grade: introduced EaceleRate. a statewide tiered guality rating and improvement sy stem
designed 1o make continuous quality improvement an eversday priority among carly
fearning and development providers: conneeted the most at-risk children to
comprehensive high-level services: and imvested in inereasing program qualits throogh
continuous progran improvement strategies. including grants to support the redesign ol
preparation programs for cacly ehildhood educators.

[Winois™ progress in fulfilfing the promise of the Race-to-the-Top-Larly Learning
Challenge o ¢lose the achievement gap for at risk children entering Kindergarten has
been monumental. The Hinois Board of Higher Education looks forward to working
collaboratively with lellow state agencies and cardy childhood constituent gronps to
support a well-educated carly childhood sworktoree. research on the implementation of
guality carly fearning and care programs. and public awarcness of the critical role that
carly childhood leaders play in the provision of quality services for voung children and
tamilies. The IBHE swholcheartedly supports the State of Hlinels™ proposed plan to
expand high-quality carly learning and care Tor at-risk four-vear olds in high-needs
communitics across the state.

LFITTINITOIN I

(b)(6)

[f/ T TOes T AP ealc

Fxecutinve Director
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Governar’s Office 5 100 W, Rardolph
of Early Childhoad - Suite 16130
Development L Chicago 1. BREDD

October 1, 2014

Secretary Arne Duncan

¢/o U.5. Department of Education
400 Maryland Avenue, SW
Washington, D.C. 20202

Dear Secretary Duncan,

The lllingis Early Learning Council is writing in strong support of the State of lllinois’ application for a Preschool
Development Grants Program — Expansion Grant. This opportunity would allow us to significantly improve our
strong birth to five education and family support program to better serve our most at-risk 4 year olds. llinois is
already nationally recognized for its early childhood work and the country’s first universal 3 and 4 year old preschool
program. What has been missing is the intensity for our higher risk children and this opportunity will kick-start an
important effort to complete and already impressive system. The State’s proposal for an Expansion Grant builds on
these accomplishments by expanding the number of high need children in high need communities who will be
served.

As a recipient of a Race to the Top Early Learning Challenge grant, we are in the process of transforming services for
all children, and especially its young children with the most need. We have deepened the integration of state
supports to create a unified framework for all early learning development programs from birth to third grade by
introducing ExceleRate, a statewide tiered quality rating and improvement system designed to make continuous
quality improvement an everyday priority among early learning and development providers; connecting the most at-
risk children to comprehensive high-level services; and investing in increasing program quality through continuous
program improvement strategies.

lllinois has distinguished itself by identifying children with the greatest need from birth and providing them
with targeted high-quality services. We have aligned early learning service providers, public schools, and
community organizations in order to better serve them and their families and we are developing an integrated and
long-term data system to identify and track progress from the moment a child enters kindergarten through high
school graduation. This system should allow us to ensure both achievement and accountability.

lllinois” vision over the past 30 years has been to reach low income families in the earliest stages of their children’s
lives. Under the guidance of the Early Learning Council, established by state statute and advising across multiple
administrations, llinois has built a seamless progression of supports and interventions from birth through third
grade, including high-guality infant and toddler care, home visitation, full day kindergarten and intensive family
engagement in the early elementary grades. Indeed, lllinois is considered a leader in state-funded birth though three
services with our 20% set-aside on every preschool doHar spent.

We have made strides aligning and improving early childhood and elementary education by recently implementing
kindergarten readiness through the Kindergarten individual Development Survey {KIDS). Our expectation is that KIDS
will provide statewide infarmation about children’s development as they enter and progress through kindergarten.
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INingis understands the necessity of program intensity, rigorous curriculum, and high-quality teacher-child
interaction in order to have an impact on a child’s development. In order to progress in these areas we have hired
50 quality specialists across the state to support programs moving to higher Circles of Quality in ExceleRate lllinois.
We are developing criteria for Awards of Excellence that will recognize best practices in Infant-Toddler Care and
Education, Preschool Instruction, Culturally and Linguistically Appropriate Practice, Family and Community
Engagement, and Inclusion of Children with Special Needs in the hapes that the awards will inspire programs to
move from good to great.

The lllingis Early Learning Council is proud to support this grant. It is we who grapple with strategic direction and
challenges of implementation of our early learning system; we integrate the public and private sectors and spend
time devising solutions and informing the hard choices that need to be made to develop quality programs.
Comprised of the leading early childhood researchers, advacates, and program agencies in the state, we take full
ownership of every federal grant for which the state applies and realize the impact an opportunity such as this can
have in our communities. it is with this in mind that we submit the letter of support urging you to consider lllinois,
without reservation, as a grantee.

Sincerely,
{b)id)
(D)6
v
Harriet Meyer Julie Smith
Co-Chair, IL Early Learning Cauncil Co-Chair, IL Early Learning Council
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CHICAGO COALITION OF
SITE ADMINISTERED CIIILD CARE PROGRAMS
4150 SOUTH KING DRIVE
CHICAGO ILLINOIS, 60653

September 29, 2014

Governor Pat Quinn
Office of the Governor
207 State House
Springficltd, 1. 627706

Dear Governor Quinn,

I am writing as chairman of the Child Care Advisory Council of the Hlinois Depariment of
Human Services. We have broad representation of child care professionals from around the
State. We are in sirong support of the State of Illinois® application for a Preschool Development
Grants—Expansion grant, which would cnable the State to build on our substantial success in
providing high-quality carly childhood care and learning for children across the state.

We have worked closely with the Early Leamning Council and the statewide system’s
development efforts to increase the quality of early learning for all children regardless of where
they are served. Combining early learning with child care is essential to ensure that all children
arc ready for kindergarten. Full day, full year services are critical for working parents and
Ilinois has been a leader in developing and implementing this model.

The State’s proposal for an Expansion Grant builds on the many accomplishments achicved
through the Race lo the Top Early Learning Challenge grant. The Expansion Grant Proposal
increases the numbers of children with high nceds and high-need communities that will be served,
and at the same time it continues to build robust system-wide supports to promote exeellence.

We actively support Illinois’ intention to increase access to high-quality early learning and
development and to close the achievement gap for at-risk children statewide.

The IDHS Child Care Advisory Council wholeheartedly supports the State of Illineis” proposed
plan to expand high-quality carly learning and care for at-risk four-year olds in high-needs
communities across the state. We look forward to working with the Office of Early Childhood
Development on implementation.

If you have any questions, I can be reached at 773-373+5700.

Sincerely,
) [GHGH

_ Judith Walker-Kendrick
~ Chairman, IDHS Child Care Advisory Council

ce: Council Members
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ILLINOIS INTERAGENCY COUNCIL
ON EARLY INTERVENTION

823 East Monroe
Springfield, IL 62701

Qctober 3, 2014

Governor Pat Quinn
Office of the Governor
207 State House
Springfield, IL 62704

Dear Governor Quinn,

The lllincis Interagency Council on Early Intervention is writing in strong
support of the State of lllinois' application for a Preschoo! Development
Grants Expansion grant, which would enable the State to build on cur
substantial success in providing high-quality eary childhood care and
learning for children across the state.

llinois, long a leader in statewide systems, has leveraged its Race to the Top
Early Learning Challenge grant to transform services for cll children, and
especiclly its young children with high needs. lllinois has deepened the
integration of state supporfs to create a unified framework for all early
learning development programs from kirth to third grade; intfroduced
ExceleRate, a statewide tiered quaiity rafing and improvement system
designed to make continuous qudlity improvement an everyday priority
among edrly learning and development providers; connecied the most ai-
risk children to comprehensive high-evel services; and invested in increasing
program quality through confinuous program improvement strategies.

The Siate's proposal for an Expansion Grant builds on these accomplishments
by expanding the numbers of children with high needs and high-need
communities that will be served af the same fime it continues to build robust
system-wide supports to promote excellence and ensure that more and
more children arrive at kindergarten ready to learn and succeed.

fllincis has distinguished itself by identifying children with high needs and their
families and providing targeted high-quadlity services; increasing alignment
between early learning service providers, public schools, and other
community organizations; developing an integrated and long-term data
system that identifies and tracks progress from the moment a child enters
the service delivery system: and monitoring a child's progress across different
service providers after they enter the K-12 system to ensure achievement
and accountability.

llinois has designed a plan that provides a seamless progression of supports
and inferventions from birth through third grade. including high-qudlity infant
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and toddler care, home visitation, full day kindergarten and intensive family engagement in
the early elemeniary grades.

[flincis vision is to reach low-income families in the earliest stages of their children's lives and
provide the comprehensive services that will assure their overdll well-being and that they
arrive at kindergarten on par with their more-privieged peers.

lHinots has made strides aligning and improving early childhood and elementary education
by assessing kindergarten readiness through its ittinois' Kindergarten Individual Develocpmeni
Survey (KIDS), which provides siatewide information about children’s development as they
enter and progress through kindergarten. Administrators and teachers now have the
information they need to idenfiify gaps in school readiness; drive more effective classroom
instruction; and inform state and local data-driven decision-making on professional
development and rescurce allocation,

ExceleRate lllinois, the state's continuous guality improvement system for il early learming
providers, establishes consistent quality standards across systems and promotes and
recognizes ongoing quality improvement. It was developed in collaboration with early
learning leaders and organizations across the state that are committed to advancing the
expansion of quality early learning for lllinois’ young children.

lllinois has translated recent research on the effects of program intensity, rigorous curriculum,
and high-gudlity teacher-child interaction on a chitd’s developmental trajectory into a plan
to increase preschool instructional excellence statewide. Recent efforts include hiring/and
or re-fraining 50 Qudlity Specialists in Child Care Resource and Referral Agencies across the
state to support programs moving to higher Circles of Quality in ExceleRate llfinois and
developing criteria for Awards of Excellence that will recognize research-based best
practices in Infant-Toddler Care and Educaticon; Preschool Instruction; Culturdlly and
Linguistically Appropriate Practice; Family and Community Engagement, and Inclusion of
Children with Special Needs and will inspire programs to move from good to great. In
addition, the State recently launched ifs Preschool Instructional Excellence initiative that will
provide 1o0ols, training and support to instructional leaders in preschool programs across the
state 1o support highly effective embedded professional development for teachers.

flinois’ progress in fulfilling the promise of the Race-to-the-Top-Early Learning Challenge to
close the achievement gap for ai risk children entering Kindergarten has been
monumential. The llliinois Interagency Council on Early Intervention supperis efforts in fraining
to improve the knowledge base; program evaluation o improve the quality of early
childhood services; research on program administration, the early childhood workforce, and
important professional development issues; and public awareness of the critical role that
early childhood leaders play in the provision of quality services for young children and
families.

linois profits from a collaborative environment bringing muliiple stakeholders to the table to
work through the developmeni of new initiatives and polices.

lilinois has a record of a high level of services for children with high needs and is working to
ensure that many more vulnerable young children are served in high-qudlity early learning
programes.
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The lllinois Inferagency Council on Early Intervention wholeheartedly supparts the State of
llincis" proposed plan to expand high-quality early learning and care for at-risk four-year
olds in high-needs communities across the state and are eager to participate in building on
llincis excellence in caring and educating its youngest citizens. Council members are
excited to take on the work associated with the proposed pkin and leok forward to
confributing to the continued expansion and improvement of llinois' early learning and
developrment system. The Council actlively supports llinois intention ta increase access to

high-quality early learning and development and to close the achievement gap for at-risk
children statewide.

Sincerely,
(b)(®)

Beatrice Nichols, Chair
llinois Interagency Council on Early Infervention

Page 3

PR/Award & 541381500304
Page e155



704 South Sixth Street | Champaign, IL 61820 s ILELINOIS

% P-20

- COUNCIL

. Office: 217-333-9625 | Fax: 217-244-3549

www.p20councilillingis.gov

QOctober 6, 2014

Secretary Arne Duncan

U.S. Department of Education
400 Maryland Avenue, SW
Washington, D.C. 20202

Dear Secretary Duncan,

| am pleased to submit to you this letter of support on behalf of the lllinois P-20 Council. As
Chair of the Council, | work with a diverse cross-section of public and private stakeholders to
advise the Governor and the lllinois General Assembly on strengthening Illinois” education
system from early childhood through postsecondary and into the workforce.

The Council has joined Governor Quinn in setting a goal of increasing the proportion of
llinoisans with a college degree or an industry recognized credential to 60% by 2025. Since it
was established in 2010, the Council has worked to increase the number of residents with a
degree or certificate to 43% by bringing about key changes that help to better prepare
llineisans for college and careers, However, we cannot achieve our geal of reaching 60%
without giving young learners the solid foundation they need before beginning kindergarten.
The Preschool Development Grant Program provides an important opportunity for lllinois to
leverage the good work taking place to help expand high quality early learning opportunities
for all Illinois children.

The lllinois P-20 Council has helped to strengthen educator and administrator preparation,
support the implementation of postsecondary and workforce readiness standards and
assessments; and redesign the state school report card to engage parents and communities in
supporting student learning. On behalf of the Council, | welcome the opportunity to partner
with Governor Quinn, state legislators, and the early childhood community to continue to
improve early education opportunities in our state and to ensure that lllinois students have
the opportunities and experiences necessary to prepare them for success in the classrooms
and careers of the 21% century. I thank you in advance for your favorable consideration of
lllingis” proposal.

Sincerely,

(b)(6)

7

. Miguel del valle
Chairman
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September 22, 2014

Governor Pat Quinn
Office of the Governor
207 State House
Springfield, IL 62706

Dear Governor Quinn:

The Illlinois Network of Child Care Resource & Referral Agencies {INCCRRA) is writing in support of the
State of illinois’ application for a Preschool Development Grants—Expansion grant.

INCCRRA has long partnered with the state to build excellence in our early care and education services.
INCCRRA strongly supports the State’s proposed plan to expand high-quality early learning services for
vulnerable, at-risk four-year olds in high-needs communities across the state. Wlinois’ Expansion Grant
application will enabte us to build on the infrastructure and success in the provision of high-quality
early learning and development services.

Qur Race to the Top Early Learning Chatlenge grant was the catalyst for creating a unified framework in
Ilinois for all early learning development programs, implemented through the creation of ExceleRate,
our statewide tiered quality rating and improvement system. This infrastructure prioritizes continuous
quality improvement and connects the most at-risk children to comprehensive high-level services.
Ilinois’ proposal for an Expansion Gramt will provide critical resources to build on these
accomplishments. illinois has designed an ambitious and achievable plan to ensure a seamless
progression of supports and interventions from birth through third grade. This is an unprecedented
opportunity to improve access by increasing the numbers of children with high needs served, as well as
high-need communities.

INCCRRA stands ready to contribute to building on lllinois” excellence in caring for and educating its
youngest citizens. We look forward to continuing our partnership with the Office of Early Childhood
Development as we work collectively to advance and improve our early learning and development
system, and increase access for at-risk children in high-needs communities throughout the state.

If you have any questions or need to speak with me personally, please do not hesitate to contact me at
309-829-5327.

Sincerely,

(b)(6)

L
Janet E. Maruna

Executive Director

T8 Hesourwe & Befersal
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Governor Pat Quinn
Office of the Governor
207 State House
Springticld, IL 62706

Deur Governor Quinn,

Mlinois STAR NET is wriling in strong supporl of the State of Illinois” application for a Preschool
Development Grants—Expansion grant, which would enable the State w build on our substantial
success in providing high-quality early childhood care and learning (or children across the state.
[llino1s, long a leader in statewide systems, has leveraged its Race to the Top Early Learning
Challenge grant to transform services for all children, and especially its young children with high
needs. Illinois has deepened the integration of state supports to create a unified framework for all
early learning development programs from birth to third grade; introduced ExceleRate, o statewide
tiered quality rating and improvement system designed to make continuous quality improvement an
everyday priority among early learning and development providers: connected the most at-risk
children to comprehensive high-level services; and invested in increasing program guality through
continuous pragram imprm-'emem srr‘megies_

The State’s proposal for an Expansion Grant builds on these accomplishments by expanding the
numbers of children with high needs and high-need communities that will be served at the same time
it continuey o build robust system-wide supports to promote excellence and ensure that more and
more children arrive at kindergarten ready to learn and succeed.

[llinois has distinguished itsell by identifving children with high needs and their families and

providing targeted high-quality services: increasing alignment between carly learning service
providers, public schools. and other community orcanizations: developing an integrated and

long-term dJdata system that identifies and tracks progress irom the moment achild enters the
service delivery system: and monitoring o child's progress across. different service providers
alter they enter the K-12 system to ensure a achievement and accountability.

IMlinois has designed a plan that provides a scamless progression of supports and interventions (rom
birth through third grade, including high-quality infant and toddler care, home visitation, {ull day
kindergarien and intensive family engagement in the carly elementary, grades.

Ilinois vision is to reach low-income families in the carliest stages ol their children’s lives and

provide the comprehensive services that will assure their overall well-being and that they arrive at
kindergarten on par with their more-privileged peers.

[llinois has made strides aligning and improving early childhood and elementary education by
assessing kindergarten readiness through its Illinois’ Kindergarten Individual Development Survey
(KIDS), which provides statewide information about children’s development as they enter and
progress through kindergarten. Administrators and teachers now have the information they need to
identity gaps in school readiness; drive more effective classtoom instruction; and inform state and
local data-driven decision-making on professional development and resource allocation.
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ExceleRate Illinois, the state’s continuous quality improvement system for all early learning providers, establishes consistent
quality standards across systems and promotes and recognizes engoing quality tmprovement. It was developed in
collaboration with early learning leaders and organizations across the state, who are committed to advancing the expansion of
quality early learning for Illinois’ young children.

[linois has translated recent research on the effects of program intensity, rigorous curriculum, and high-quality teacher-child
interaction on a child's developmental trajectory into a plan to increase preschool instructional excellence statewide. Recent
efforts include hiring/and or re-training 50 Quality Specialists in Child Care Resource and Referral Agencies across the state
to support programs nmoving to higher Circles of Quality in ExceleRate Illinois and developing criteria for Awards of
Excellence that will recognize rescarch-based best practices in Infant-Toddler Care and Education; Preschool Instruction;
Culturally and Linguistically Appropriate Practice; Family and Community Engagement, and Inclusion ot Children with
Special Needs and will inspire programs to move from good to great. In addition, the State recently launched its Preschool
Instructional Excellence initiative that will provide tools, training and support to instructional leaders in preschool programs
across the state W support highly elfective embedded professional development for teachers.

Mlinois’ progress in fulfilling the promisc of the Race-to-the-Top-Early Learning Challenge 1o close the achicvement gup lor
at risk children entering Kindergarten has been monumental. [Our Organization] looks {forward 10 continuing to work with the,
state in training 10 improve the knowledge base; program evaluatdon 1o improve the quality of carly childhood services:
rescarch on program administration, the carly childhood worklorcee, and important professional development issues; und
public awareness of the critical role that early childhood leaders play in the provision of quality services tor young children
and tamilies.

linois profits from a collaborative environment bringing multiple stakeholders to the table to work through the development
of new initiatives and polices.

[linois has a record of a high level of services for children with high needs and is working te ensure that many more
vulnerable young children are served in high-quality early learning programs.

We wholeheartedly support the State of lllincis’ proposed plan to expand high-quality early learning and care for at-risk four-
year olds in high-needs communities across the state and are eager to participate in building on Tllinois excellence in caring

and educating its youngest citizens.

Ilinois STAR NET is excited to take on the work associated with the proposed plan and look forward to contributing to the
continued expansion and improvement of llinois” carly learning and development system.

We actively support [linois intention to increase access to high-quality carly learning and development and to close the
achicvement gap for at-risk children statewide.
Sincerely,

Linda Robinson, Project Director
STAR NET Regions I and 111

Kathy Slattery, Project Director
STAR NET Region 11

Denise Henry, Praject Director
STAR NET Region 1V

Evelyn Green, Project Director
STAR NET Region V

Marlene Christ, Project Director
STAR NET Region VI
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W\ McCormick
V¥ Center

FOR EARLY CHILDHOOQD LEADERSHIP

Governor Pat Quinn September 22, 2014
Office of the Governor

207 State House

Springfield, IL 62706

Dear Governor Quinn,

The McCormick Center for Early Childhood Leadership strongly supports lllingis’ application for the
Preschool Development Grants—Expansion grant, which will enable the State to build on its success in
providing high-quality early childhood care and learning by increasing the number of programs for at-
risk children in high-need communities across the state.

Illinois has leveraged its Race to the Top Early Learning Challenge grant to improve services for all
children, especially those with high needs. lllinois has created a framework for early learning programs
from birth to third grade; introduced ExceleRate, a statewide, tiered quality rating and improvement
system; connected the most at-risk children to comprehensive high-level services; and invested in
increasing program quality through continuous program improvement strategies.

The State’s proposal for an Expansicn Grant builds on these accomplishments by expanding the number
of children with high needs and high-need communities that will be served and ensures that more
children arrive at kindergarten ready to learn and succeed.

Illinois has made great progress in fulfilling the promise of the Race to the Top Early Learning Challenge
te close the achievement gap for at-risk children entering Kindergarten. The McCormick Center looks
forward to continuing cur work with the state providing professional development, program evaluation,
technical assistance in continuous quality improvement, as well as cutting edge research that increases
public awareness of the critical role that early childhood leaders play in. the provision of quality services
for young children and their families.

We strongly support lllinois’ application for the Preschool Development Grants—Expansion grant and are
eager to continuing to build on Illinois’ outstanding reputation for caring for and educating its youngest
citizens.

Sincerely,

[©)6) |
Sue Offutt, PhD.
Executive Director

AT NATIONAL LOUIS UNIVERSITY 6200 Capitol Drive 8004435522 ext. 5233

Wheeling, [L McCormickCenternl.edu
PR/Award # 54138150004
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September 26, 2014

Governor Pat Quinn
Office of the Governor
207 State House
Springfield, I1. 62706

Dear Governor Quinn,

The Ounce of Prevention Fund is writing in strong support of the Statc of
[linois’ application for a Preschool Development Grants—lxpansion grant,
which would enable Illinois to build on its strong carly learning system to
provide high-quality carly learning to additional children across the state.
The Ounce has deep roots in Illinois and is committed to advancing the
State of Illinois’ vision to unify and improve the quality of the overall
early childhood system in Illinois through the new preschool expansion
grants and full implementation and support of ExcelcRate Illinois and
additional systems-building initiatives underway in the state.

Illinois has long been a leader in the development of statewide carly
learning systems, and the Race to the Top - Barly Learning Challenge
grant has helped fuel additional transformation in early learning for all
children, especially for its young children with high needs. Illinois has
deepened the integration of state supports to create a unified framework
for all early learning programs from birth to third grade; introduced
FExceleRate, a statewide tiered quality rating and improvement system
designed to make continuous quality improvement an everyday priority
among carly learning and development providers and establish consistent
quality standards across systems; connected the most at-risk children to
comprehensive high-level services; and invested in inereasing program
quality through continuous program improvement strategics. Illinois has
also made strides aligning and improving early childhood and elementary
education by assessing kindergarten rcadiness through its Illinois’
Kindergarten Individual Devclopment Survey (KIDS), which provides
statewide information about children’s devclopment as they enter and
progress through kindergarten. Administrators and teachers now have the
information they nced to identify gaps in school readiness; drive more
cffective classroom instruction; and inform statc and local data-driven
decision-making on professional development and resource allocation.
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The State’s proposal for a Preschool Expansion Grant builds on these accomplishments to
expand the number of children with high needs and in high-need communities thal will be
served and continue to build robust system-wide supports to promote cxcellence and
ensure that more ¢hildren arrive at kindergarten ready to succeed.

Most recently, Ilinois has translated recent rescarch on the effects of program infensity,
rigorous curriculum, and high-quality teacher-child interaction on a child’s
developmental trajectory into a plan to increase preschool instructional cxcelicnce
statewide. Fiforts include hiring and/or re-training 50 Quality Specialists in Child Care
Resource and Referral Agencies across the state Lo support programs moving to higher
Circles of Quality in ExceleRate Ilinois and developing eriteria for Awards of
xcellence that will recognize rescarch-based best practices in Infant-Toddler Care and
Education: Preschool Instruction; Culturally and Linguistically Appropriate Practice;
Family and Community Engagement, and Inclusion of Children with Special Needs and
will inspire programs to move from good to great. In addition, the State recently launched
its Preschool Instructional Excellence initiative that will provide tools, training and
support to instructional leaders in preschool programs across the state to support highly
effective embedded professional development for teachers.

As part of the state’s preschool instructional excellence and Awards of Exccllence ctiorts,
the Ounce will be supporting leaders of preschool programs at the Silver and Gold

Circles of Quality in the ExceleRate system to atfain and sustain instructional excellence
sulficicnt to improve child outcomes make meaningful and sustainable change at the
program level for children and familics through embedded professional development.

[llinois’ progress in fulfilling the promise of the Race-to-the-T'op-Tarly Learning
Challenge to close the achievement gap for at risk children entering Kindergarten has
been monumental, The Preschool Expansion Grant presents another key opportunity to
build on Nllinois’ long track record of collaboration of bringing multiple stakeholders to
the table to work through the development of new early learning initiatives and policics.

We support the State of Illinois’ proposal 1o increase access (o high-quality carly learning
and development in high-needs communities across the state. We look forward 1o
supporting the work associated with the proposed plan and contributing to the State’s
eflorts to reach Jow-income familics with comprehensive services that ensure that they
arrive at kindergarten on par with their more privileged peers.

Sincerely
{b)E)

nn Kirwan
Vice President, Strategy and Partnerships
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» THE CENTER

Resources for Teaching and Learning

2626 S, Ciearbreck 3, Arlirgron —eignts, L 600054426
[224) 344.8500 Prone » (224 3668514 Fax = www thecenterweb.org

October 2, 2014

The Honorable Pat Quinn
Governor of lllinois

207 State House
Springfield, IL 62706

Dear Governor Guinn,

The Center: Resources for Teaching and Leamning, Arlington Heights, including but not limited to; ECCEC PFA/FIND
P, Early Childhood Center for Professional Development, llinocis Resource Center, Project LCExcel, and STAR NET,
is writing in strong support of the State of lllinois’ application for a Preschoocl Development Grants—Expansion grant,
which wouid enable the State to build on our substantial success in providing higih-quality early childhood care and
learning for all young children across the state.

The Center: Resources for Teaching and Leaming (The Center) is a not-for-profit organization that serves as the
umbrella organization for specific programs that address ditferent, but often related, aspects of high-quality education
for students who may be at risk of academic failure. This includes students of all ages from linguistically and cuiturally
diverse backgrounds; English learners, including adults: yoeung children at risk of failure because of poverty, family
issues, disabilities or other circumstances; and refugee and immigrant populations.

The Center was founded in 1972 as the lllinois Resource Center (IRC), with a focus on the educational, cultural and
linguistic needs of children from families where languages other than English are spoken. The IRC quickly became a
valuable resource for school districts and other organizations charged with providing services for the neediest
populations in lllinois.

As its reputation grew, the lllinois Resource Center was also asked to help identify quaiifications for teachers hired to
work with students identified as English learners. The sequences of professional development graduate-level courses
advocated by the IRC today remain at the core of teacher licensure for programs of English language learning. In the
last four years, the IRC has tailored these graduate offerings and to be more explicit regarding developmental
appropnate practices for our state’s youngest learners who come from linguistically and culturally diverse
backgrounds. This type of work has also influenced the IRC's professional development services in schools and
districts implementing Eary Childhood programs.

As a result of the success of the IRC model. The Center expanded its programs into additional academic areas where
a collaborative approach among experts opened new avenues for development of improved teaching and learning.
Today, all The Center's programs focus on a particular aspect of education, but staff members from ail programs
work in partnership to generate enhanced results. Each program offers conferences, workshops, institutes or other
training forums, and all provide custamized, an-site resources to help schools improve their own programs.

The Center's additional programs today include:

s  Eariy Childhood Professional Development far educational professionals who serve young children at risk of
educational failure

» ECDEC Preschool for All (ExceleRate Gold) and FIND Prevention Initiative for directly delivered services o
young children and their parents/families

®  Adult Learning Resource Center for community college and other education professionals who provides
schooling for aduit learners

» Technology Center for Teaching and Learning with a suite of tablet-based software and on-line database
systems for education and related markets {(including I-TEACHe - lllinois’ Tool for Early Childhood
Excellence and MyELSoniing for prek)
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e Workplace Education for employers and their employees who need basic skills to perform service jobs

»  LCExcel, focusing on cultural and linguistic diversity, will deliver customized support services so that
programs will successfully develap documentation needed to apply for Awards of Excellence (AQE); meet
and exceed the AOE Standards become model sites that will serve as ongoing resources for the state

+ STAR NET Region 2, an information and suppart agency for educators and families of young children with
special neads

lllingis has distinguished itself by identifying children with high needs and their families and praviding targeted high-
quality services; increasing alignment between early learning service providers, pubiic schools, and other
community organizations; developing an integrated and long-term data system that identifies and tracks progress
from the moment a child enters the service delivery system; and monitoring a child's progress across different
service providers after they enter the K-12 system to ensure a achievement and accountability. Programs at The
Center are aligned to support, enhance and grow these critical services.

Iinois has designed a plan that provides a seamless progression of supports and interventions from birth through
third grade, including high-quaiity infant and toddler care, home visitation, full day kindergarten and intensive family
engagement in the eany elementary grades.

Nincis' vision is to reach low-income families in the earliest stages of their children's lives and provide the
comprehensive services that will assure their overall well-being and that they arrive at kindergarten on par with their
more-privileged peers. At The Center, direct service projects and projects funded to provide coaching to the adults
assure that those working with the low-income and hard to reach families have access to resources needed to assure
this vision will continue to be supported.

The Center was a key stakeholder in the iilinois Early Learning and Development Standards (IELDS). The IELDS
assist the lllinois early childhood community across lllincis by providing developmentally appropriate expectations for
children ages three to five that are aligned with the lilinais Early Learning Guidelines Birth to Age Three, Kindergarten
Common Core and Head Start Framework. The IELDS includes the eight major learning areas/domains.

inois has translated recent research on the effects of program intensity, rigorous curriculum, and high-quality
teacher-child interaction on a child's developmental trajectory into a plan to increase preschool instructional
excellence statewide. The Center will be actively engaged in supporting both the Culturally and Linguistically
Appropriate Practices and Inclusion of Children with Special Needs and will inspire programs to move from good to
great.

INinois’ progress in fulfilling the promise of the Race-to-the-Top—Early Learning Challenge to close the achievement
gap for at risk children entering Kindergarten has been monumentai. The Center: Resources for Teaching and
Learning looks forward to continuing to work with the state in training to grow the knowledge base; program
evaluation 1o improve the quality of early childhood services; research on program administration, the early childhood
workforce, and important professional development issues; and public awareness of the critical role that early
childhood leaders play in the pravision of quality services for young children and families.

We support the State of lllinois’ proposed plan to expand high-quality early learning and care for at-risk four-year olds
in high-needs communities across the state and are eager to participate in building on lilingis excellence in caring and
educating its youngest citizens.

The Center: Resources for Teaching and Learning is excited to participate in the work associated with the proposed
plan and look forward to contributing to the continued expansion and growth of llinois’ early learning and
development system.

We actively support lllinois’ intention to increase access to high-quality early learning and development and to close
the achievement gap for at-risk children statewide.

Sincerely,
¥ o
(b6}

Ron Perman, Ph.D
President
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ILLINOIS AEYC

Hlingis Association for the Education of Young Children

Govcernor Pat Quinn
Office of the Governor
207 State House
Springtield, IL 62706

Dear Governor Quinn,

On behalf of the nearly 3600 members of the Illinois Association for the Education of
Young Children, we arc writing in support of the State of Illinois™ application for a
Preschool Expansion Grant. It is our hope that this grant will enable Illinois to grow and
strengthen our effective success in providing high-quality early learning and childcare
programs, without causing deterioration of existing effective programs for children and
their families throughout the state. Furthermore, we support a solid sustainable plan that
will benefit children, their families, our providers, and ultimately, all citizens of llinois.

Illinois has a long history as an innovator in early childhood statewide programs.
Through our dedicated providers and the Race to the Top Early Learning Challenge
grant, we have transformed services to all children. Illinois has created a unified
framework for early learning development programs; introduced a statewide tiered
quality rating and improvement system; and invested in increasing program quality
through effective program improvement strategies.

Clearly, Illinois’ proposal for an Expansion Grant will allow us to strengthen our
accomplishments. It will provide necessary funding o enable our state 1o continue 1o
construct strong system-wide supports that promote excellence. Most importantly, the
grant will ensure that more and more children arrive on the first day of kindergarten
ready to learn and succeed.

The State of Illinois has set itself apart from other states by 1dentfying children with
high needs and providing these children and their families with specific high-quality
services. Illinois’ vision is to reach low-income families in the earliest stage possible to
provide their children with crucial comprehensive services that will assure their overall
well-being and that they arrive at kindergarten on par with their more-privileged peers. .
Further, Illinois incorporates recent research on the effects of program intensity, rigorous
curriculum, and high-quality teacher-child interaction on a child’s development into our
statewide plan o increase preschool instructional excellence. Recent elforts include
hiring/and or re-training 50 Quality Specialists in Child Care Resource and Referral

. PO Box 666
Viemna, [L 5
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ILLINOIS AEYC

Hlingis Association for the Education of Young Children

Agencics across the state to support programs moving to higher Circles of Quality in
ExceleRate Illinois and developing criteria for Awards of Excellence that will recognize
research-based best practices in Infant-Toddler Care and Education; Preschool
Instruction; Culturally and Linguistically Appropriate Practice; Family and Community
Engagement, and Inclusion of Children with Special Needs and will inspire programs to
move from good to great. In addition, the State recently launched its Preschool
Instructional Excellence initiative that will provide tools, training and support to
instructional leaders in preschool programs across the state to support highly effective
cmbedded professional development for tecachers.

Our state’s progress in meeting our goals in the Race-to-the-Top Early Learning
Challenge is to close the achievement gap for at risk children entering Kindergarten has
been significant. Illinois AEYC looks forward to continuing to work with the state in
training to improve the knowledge base; program evaluation to improve the quality of
early childhood services; research on program administration, the early childhood
workforce, and important professional development 1ssues. In addition, we understand
the need for public support. Increasing public awareness of the critical role that early
childhood leaders play in the provision of quality services for young children and
families is also our goal.

Illinois benefits from a collaborative environment bringing multiple stakeholders to the
table to work through the development of new initiatives and polices. [llinois has a strong
record of high level services for children with high needs. We continue strive toward
serving all vulnerable young children in high-quality early learning programs.

Again, Illinois AEYC supports Illinois’ proposed plan to expand high-quality early
learning and care for high needs young children in high-needs communities throughout
the state that is financially sustainable. We are ready and prepared to participate in
building on Illinois excellence in caring and educating our youngest citizens and their
families. Finally, Illinois AEYC is eager to be a part of the execution of this proposed
plan and look forward to contributing to the continued expansion and improvement of
Illinois’ early learning and development system that is fiscally responsible for the future
of our state.

Sincerely,
{b){E)

Laura L. Rhodes, President
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QOctober 3, 2014

The Honorable Governor Pat Quinn
Office of the Governor

207 Stalc House

Springfield, IL 62706

Dear Governor Quinn,

The lllinois Federation of Teachers (IFT) is writing to support the State of 1llinois” application for the
Preschool Development Grants-Expansion Grant which would extend inlensive, continuous early learning
services to children with the highest need across the state.

Ilinois is recognized as a leader in providing statewide systems of early childhood learning opportunitics.
With the Race to the Top Early Learning Challenge Grant the statc has been able to create a unificd
framework for carly learning development programs from birth 1o third grade. Illinois has infegrated state
supports by introducing ExceleRate, the statewide tiered quality rating and improvement system designed
for early learning and development providers. The continuous quality improvement connects the most at-
risk children to comprehensive high-level services and program jmprovement stratcgics.

[l{inois has distinguished itself by identifying children with high needs and their families and providing
targeted high-quality scrvices; increasing alignment between carly learning service providers, public
schools, and other community organizations. Illinois is developing an integrated long term dala system
that identifics children when they cnter the service delivery system to monitor a child's progress across
different service providers and into the K-12 system to measurc achicvement.

The IFT is a member of the Illinois Early Learning Council (LLC). ELC has identificd the development
of more intensive, continuous carly learning services for the highest-need children from birth through
early elementary school as its highest priority. The State’s proposal for the Expansion Grant builds on
Hlinois® accomplishments to date by expanding the numbers of children in high needs communities and
increasing system wide supports in an effort to close the achicvement gap for these at-risk children.

Again, TFT is fully supportive of the cfforts in lllinois to expand high quality early learning and care for
at-risk four year olds in high-needs communitics and build on cxccllence in caring and educating its
youngesl cilizens.

Sincerely,
J0)E)

President

Danicl J.Montgnmerya d

"—An alitliate of the
PR/Award # S4198150004 /y_ AU, AFL L
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September 29, 2014

Governor Pat Quinn
Oflice of the Governor
207 State House
Springfield. . 62706

Dear Governor Quinn,

The llinois Head Start Association is writing in support of the State of illinois’
application for a Preschool Development/Expansion grant, which would enable the
State to build on our substantial success in providing high-quality early childhood
care and learning for children across the state. We believe that all young children
deserve an experience like Head Start and Early Head Start and high-necd,
underserved communities should have these additional resources.

Illinois has leveraged its Race to the Top Early Learning Challenge grant to
transform services for children, and especially its young children with high needs.
The [llinois Head start/Early Head Start community has been involved in these state
supports to create a unified framework for all earty learning development programs
from birth to third grade. Great examples of this work include ExceleRate lllinois,
our tiered quality rating and improvement system, the statewide Kindergarten
Individual Development System, support for our professional development system
to build a better workforce, and the Longitudinal Data System. These state systems
support administrators and teachers with the information they need to identify gaps
in school readiness; drive more effective classroom instruction; and inform state
and local data-based decision-making on professional development and resource
allocation.

The State’s proposal for an Expansion Grant builds on these accomplishments and
we believe Head Start, who has along history of providing comprehensive services
to the highest-need children and families in so many of our State’s communities, will
be an integral partner with the State in this new initiative. We know the proposed
key principles of the grant, such as comprehensive services, an integrated learning
continuum, and family engagement are critical components needed to close the
achievement gap for at-risk children statewide.
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The lllinois Head Start Association looks forward to contributing to the continued
expansion and improvement of [llinois” early learning system and partnering within
local communities to ensure that our most at risk-children and families are ready for
kindergarten and beyond.

Sincerely,

{b)B)

l.auri Morrison-Frichtl Denise Conkright
Executive Director Board President
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TEACHI URAMERICA

September 15, 2014

Dear Secretary Duncan and Secretary Burwell:

| am writing today to express Teach For America-Chicago’s strong support for the illinois Preschool Expansion Grant
application.

Teach For America-Chicago is committed to recruiting, selecting, training, and supporting leaders whao are
passionate about social change and educational equity. These leaders set and achieve ambitious goals for their
students during their two years in our program and 65% of them continue to teach at least a third year. Others go
on to pursue careers in educational leadership outside of the classroom including administration, advocacy, and
policy. We are deeply invested in lllinois’s application because we know lilinois is dedicated to providing access to
high quality programs to improve outcomes for young children.

We are inspired by Illinais’s vision to expand pre-K for our state. Currently, our state is serving 27% of 4 year olds
and this funding will allow us to build upon this success for more children and families. We know this is essential to
creating an equitable landscape for all children to have access to a high quality teacher and education.

Teach for America-Chicago is particularly supportive of this application as it will increase access to childrenin high
need in Chicago, our surrounding suburbs, and many other regions of Illinois that have less access to high quality
pre-K than Chicqago. In addition, our early chilidhood initiative is committed to partnering with other early
childhood organizations in Chicago to increase awareness and access for families as well as provide high guality
training for teachers and support to administrators. We believe through our experience that 1llinois’s commitment
to serving pre-K children and families will dramatically increase outcomeé far our state’s children in kindergarten,
in third grade, and far beyona. We aim to support the implementation of the grant by serving as a pipeline of
highly qualified teachers to Chicago Public Schaols and community-based organizations and collaborating on
professional development opportunities for educators in our city.

Teach for America- Chicago is confident that winning this grant will promote expanded schoal readiness, and work
to ensure expanded equity and access to quality for pre-K students. We appreciate your careful consideration of
llinois Preschoo! Development Grant application.

Ciné)’nh.‘
{b)®)

/Josh Anderdon v

Executive Director

Teach for America ¢ Chicago
300 W Adams, Suite 1000
Chicago, \L 60606

PR/Award # 54158150004
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125 South Ciark Street, 5% Floor » Chicago, IL 60603

Barbara Byrd-Bennett
Chief Executive Officer

September 30, 2014

Theresa A. Hawley, Ph.D.

Executive Director

Governor's Office of Early Childhood Development
160 N. LaSalle St., Suite N-100

Chicago, IL. 60601

Dear Dr. Hawley,

On behall of Chicago Public Schools (CPS), we arc pleased to partner with the Governor’s Office on
the proposed “More at Four” Preschool for All Program, the State of Tllinois’ response to the Federal
Preschool Development Grants-Expansion Grant initiative. This project will significantly increase
access to full-day, high-quality preschool for high-need children across the Statc, and is aligned with
CPS’ efforts to ensure that all of our children get the early advantage they need to succeed in school
and beyond.

Through the proposed program, CPS has committed to significantly increase both new and expanded
preschool classtooms, as well critical support and educational services for children and families in
high-nced communities of the city, as listed in Exhibits 3 and 4 of our Memo of Understanding.
Through these new preschool opportunities, our children will receive a critical early start to their
education. This project will further the commitment of our district and City to ensure that all of
Chicago’s youth have access to a high quality education that will support their success in college,
carcer, and beyond.

As partners, we will participate fully in the proposed project implementation, support services,
monitoring and reporting activitics, as required by the Iflinois State Board of Education. We look
{orward to partnering with you on this exciting opportunity to expand high-quality, full-day preschool
for Chicago’s children.

Sincerely,
{b)B)

Barbara Byrd- Bennett
Chief Executive Officer
Chicago Public Schools
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September 25, 2014

Governor Pat Quinn
Office of the Governor
207 State House
Springfield, IL 62706

Dear Governor Quinn,

Alignment Rockford is a non-profit public schoo! support organization that employs a unique collaborative
precess to design and pilot tactical solutions in areas of greatest strategic need for Rockford Public Schools.
We understand that a strong foundation is the basis for student success; therefore, Alignment Rockford is in
support of the State of lllinois’ application for a Preschaol Development Grants—Expansion grant, which
would enable the State to build on our substantial success in providing high-quality early childhood care and
learning for children across the state.

llincis, long a leader in statewide systems, has leveraged its Race to the Top Early Learning Challenge
grant to transform services for ail children, and especially its young children with high needs. lllinois has
deepened the integration of state supports to create a unified framework for all early learning development
programs from birth to third grade; introduced ExceleRate, a statewide tiered quality rating and improvement
system designed to make continuous quality improvement an everyday priority among early learning and
development providers; connected the most at-risk children to comprehensive high-level services; and
invested in increasing program quality through continuous program improvement strategies.

The State's proposal for an Expansion Grant builds on these accomplishments by expanding the numbers
of children with high needs and high-need communities that will be served at the same time it continues to
build robust system-wide supports to promote excellence and ensure that more and more children arrive at
kindergarten ready to leam and succeed.

linois has distinguished itself by identifying children with high needs and their families and providing
targeted high-quality services; increasing alignment between early leaming service providers, public
schools, and other community crganizations; developing an integrated and long-term data system
that identifies and tracks progress from the moment a child enters the service delivery system; and
monitoring a child's progress across different service providers after they enter the K-12 system to
ensure a achievement and accountability.

llinois has designed a plan that provides a seamless progression of supports and interventions from birth
through third grade, including high-quality infant and toddler care, home visitation, full day kindergarten and
intensive family engagement in the early elementary grades.

linois” vision is to reach low-income families in the earliest stages of their children's lives and provide the
comprehensive services that will assure their overall well-being and that they arrive at kindergarten on par
with their more-privileged peers.

330 Spring Creek Road - Rockford, IL 61107 - 815.637.7623 1
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Alignment Rockford works closely with Rockford Public Schools to ensure families with young children have
the toois necessary to excel in school. Expanding programming to include an afl-day option for low income
four year olds has the ability to greatly impact our schools. These students are at risk of beginning school
with very little to no education upon Kindergarten entry. Without a strong educational foundation, their ability
to be successful in school is severely impacted.

We wholeheartedly suppert the State of llfinois’ proposed plan to expand high-quality early learning and
care for at-risk four-year olds in high-needs communities across the state and are eager to participate in
building on IHinois excellence in caring and educating its youngest citizens.

Alignment Rockford is excited to work collaboratively with the Rockford Public Schools on the proposed plan
and we look forward to contributing to the continued expansion and improvement of lllinois’ early learning
and development system.

We actively support lllinois’ intention to increase access to high-quality early learning and development and
to close the achievement gap for at-risk children statewide.

Thank you.

Sincerely,
(b)(®)

Bridget French  {_
Executive Director
Alignment Rockford

330 Spring Creek Road - Rockford, IL 61107 - 815.637, 7623 z

PR/Award & 541381500304
Page e173



September 30, 2014

Governaor Pat Quinn
Office of the Governor
207 State House
Springfield, L 62706

Dear Governor Quinn,

Children’s Home + Aid, which is a partner and fiscal agent for the Grezgter East St
Louis Innovation Zone, is writing in strong support of the State of lilincis’ application
for a Preschool Development Grants—Expansion grant, which would enable the State
to build upon the substantial success in providing high-guality early childhood care
and learning for children across the state.

llincis, a tongtime supporter and ieader in statewide systems, has leveraged its Race
to the Top Early Learning Challenge grant to transform services for all children, and
especially its young children with high needs. lllinois has deepened the integration of
state supports to create a unified framework for all early learning development
programs from birth to third grade; introduced ExceleRate, a statewide tiered quaiity
rating and improvemer? system designed to make continuous guality improvemen:
an everyday priority among early learning and development providers,; connected the
Jmost at-risk children to comprehensive high-level services; and invested in
increasing program quality through continruous program improvement strategies.

The State’'s proposal for an Expansion Grant builds on these accomplishmenis by
expanding the numbers of children with high needs and high-need communities that
will be served al the same time it continues to builld robust system-wide supperts to
promote excellence and ensure that more and more children arrive at kindergarten
ready to learn and succeed. lllincis has designed a plan that provides a seamless
progression of supperts and interventions from birth through third grade, including
high-gquality infant and toddler care, hame visitation, full day kindergarten and
intensive family engagement in the early elementary grades.

Itlinois’ vision is to reach low-income families in the earliest stages of their children’s
lives and provide the comprehensive services that will assure their overall well-being
and that they arrive at kindergarten on par with their more-privileged peers,

llinois has made strides aligning and improving early childhood and eiementary
education by assessing kindergarten readiness through its lilinois’ Kindergarten
individual Development Survey {(KIDS), which provides statewide information about
children's development as they enter and progress through kindergarten.
Administrators and teachers now have the information they need to idenfify gaps in
school readiness: drive mare effective classroom instruction; and inform state and
local data-driven decision-making on professicnal development and resource
allocation.

ExceleRate llinois, the state's continuous quality improvement system for all early
learning providers, establishes consistent quality standards across systems and
promaotes and recognizes angeing quality improvement. It was developed in
collaberation with early learning leaders and organizations across the state, who are
commitied to advancing the expansion of quality early tearning for Hllinais’ young
children.
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[llinois' progress in fulfilling the promise of the Race-to-the-Top—Early Learning
Challenge to close the achievement gap for at risk children entering Kindergarten has
been monumental. Children's Home + Aid and the Greater East St. Louis Innovation
Zone looks forward to continuing to work with the state in fraining to improve the
knowledge base; program evaluation to improve the quality of early childhood
services; research on program administration, the early childhood workforce, and
important professional development issues; and public awareness of the critical role
that early childhood leaders play in the provision of quality services for young children
and families.

[llinocis profits from a collaborative environment bringing multiple stakeholders to the
table to work through the development of new initiatives and polices. Locally, the
Greater East St. Louis Innovation Zone includes cross sector partners in Health,
Mental Health, Education, Special Education and Public and Private Funders.

Hlinois has a record of a high level of services for children with high needs and is
warking to ensure that many more vulnerable young children are served in high-
quality early learning programs.

Children’s Home + Aid and the Greater East St. Louis Innovation Zone
wholeheartedly supports the State of lllinocis' proposed plan to expand high-quality
early learning and care for at-risk four-year olds in high-needs communities across
the state and are eager to participate in building on lllincis’ excellence in caring and
educating its youngest citizens. We are excited to take on the work associated with
the proposed plan and look forward to contributing to the continued expansion and
improvement of lllinois’ early learning and develepment system.

We actively support lllinois’ intention to increase access to high-quality early learning
and development and to close the achievement gap for at-risk children statewide.

Sincerely, )

(0)(6) N

Janice Moenster 1 -
Greater East St. Louis
Inhovation Zone Coordinator

e
irector, Early Childhcod Services
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Elgin Parinership for Early Learning

1787 N. La Fox Street
South Elgin, IL 80177
847 452 2457

Executive Members
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and Fox Valley

Eigin Community College
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Grand Victoria Foundation
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Cne Hope United Elgin
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School District U-46

United Way of Elgin

YWOCA Elgin

*EPEL

Elgin Partnership
for Early Learning

Seplember 29, 2014

Govemor Pat Quinn
Office of the Governor
207 State House
Springfield, 11, 62706

Dear Governor Quinn,

The Elgin Partnership for Early Learning is writing in strong support of the Statc
of lllinois’ application for a Preschool Development Granis—-Expansion grant,
which would enable the State to build on our substantial success in providing
high-quality early childhood care and learning for children across the state,

Overall Excellence

Illinois, long a leader in statcwide systems, has leveraged its Race to the Top
Early Lecarning Challenge grant to transform services for all children, and
especially its young children with high needs. Illinois has deepened the integration
of statc supports lo create a unified framework for all carly lcarning development
programs from birth to third grade; introduced ExceleRate, a statewide ticred
quality rating and improvement system designed to make continuous quality
improvement an everyday priority among carly learning and development
providers; connected the most at-risk children to comprehensive high-level
services; and invested in increasing program quality through continuous program
improvement strategics,

The Statc’s proposal for an Expansion Grant builds on these accomplishments by
expanding the numbers of children with high needs and high-need communitics
that will be served at the same time it continues to build robust system-wide
supports 1o promote excellence and ensure that more and more children arrive at
kindergarten rcady to learn and succeed.

State-wide Integration

Illinois has distinguished itself by identifying children with high needs and
their families and providing targeted high-quality services; increasing
alignment betwceen carly learning scrvice providers, public schools, and
other community organizations; developing an integrated and long-term data
system that identifies and tracks progress from the moment a child enters the
service delivery sysliem; and monitoring a child's progress across diflerent
service providers after they enter the K-12 system to cnsure a achievement
and accountability.

Engaging the Whole Community in Breparing Children to Succeed in School and in Life
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Birth-to-Third Grade Continuum of Early Learning and Development

Illinois has designed a plan that provides a seamless progression of supports and interventions from birth
through third grade, including high-quality infant and toddler care, home visitation, full day kindergarten
and intensive family engagement in the early elementary grades.

[llinois vision is to reach low-income families in the earliest stages of their children’s lives and provide
the comprehensive services that will assure their overall well-being and that they arrive at kindergarten on
par with their more-privileged peers.

Assessment

[llinois has made strides aligning and improving early childhood and elementary education by assessing
kindergarten readiness through its Illinois’ Kindergarten Individual Development Survey (KIDS), which
provides statewide information about children’s development as they enter and progtess through
kindergarten. Administrators and teachers now have the information they need to identify gaps in school
readiness; drive more effective classroom instruction; and inform state and local data-driven decision-
making on professional development and resource allocation.

ExceleRate Hlinois

ExceleRate lilinois, the state’s continuous quality improvement system for all carly leaming providers,
establishes consistent quality standards across systems and promotes und recognizes ongoing quality
improvement. It was developed in collaboration with carly learning Icaders and organizations across the
state, who are committed to advancing the expansion of quality early Icarning for 1llinois’ young children.

Quality Improvement

[llinois has translated recent research on the effects of program intensity, rigorous curriculum, and high-
quality teacher-child interaction on a child’s developmental trajectory into a plan to increase preschool
instructional excellence statewide. Recent efforts include hiring/and or re-training 50 Quality Specialists
in Child Care Resource and Referral Agencies across the state to support programs moving to higher
Circles of Quality in ExceleRate Illinois and developing criteria for Awards of Excellence that will
recognize research-based best practices in Infant-Toddler Care and Education; Preschoo! Instruction:
Culturally and Linguistically Appropriate Practice; Family and Community Engagement, and Inclusion of
Children with Special Needs and will inspire programs to move from good to great. In addition, the State
recently launched its Preschool Instructional Excellence initiative that will provide tools, training and
support to instructional leaders in preschool programs across the state to suppert highly effective
embedded professional development for teachers.

Monitoring Process and Integration with Other Quality Improvement Efforts

[llinois’ progress in fulfilling the promise of the Race-to-the-Top—Early Learning Challenge to close the
achievement gap for at risk children entering Kindergarten has been monumental. The Elgin Partnership
for Early Learning looks forward to continuing to work with the state in training to improve the
knowledge base; program evaluation to improve the quality of early childhood services; rescarch on
program administration, the carly childhood workforce, and important professional development issues;
and public awareness of the critical role that early childhood leaders play in the provision of quality
scrvices for young children and families.

Engaging the Whole Community in Braparing Ghildren to Succeed in School and in Life
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Elgin Partnership
for Early Learning

Public/Private Partnerships
lllinois profits from a collaborative environment bringing multiple stakcholders to the table to work
through the development of new initiatives and polices.

We wholeheartedly support the State of Illinois” proposed plan to expand high-quality carly learning and
care for at-risk four-year olds in high-needs communitics across the state and are eager to participate in
building on Illinois excellence in caring and educating its younggst citizens,

The Elgin Partnership for Farly Learning is excited to take on the work associated with the proposed plan
and look forward to contributing to the continued expansion and improvement of Illinois” early learning
and devclopment system.

We actively support [llinois intention to increasc access to high-quality carly learning and development
and to closc the achievement gap for at-risk children statewide.

Sincerely,
{b){E)

Cascy Amayun
Collaboration Dircctor

Engaging the Whole Community in Bggpasing &hildsen to Succeed in School and in Life
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Preschool Development Grants -Expansion Grant
[etter of Support

9/30/14

Governor Pat Quinn
Oftice of the Governor
207 Statc House
Springfield, IL 62706

Dear Governor Quinn,

The North Lawndale Innovation Zone is pleased to express our strong support of the
State of Illinois” application for a Preschool Development Grants—Expansion grant,
which would enable the State to build on our substantial success in providing high-
quality early childhood carc and learning for children across the state.

Through Race to the Top - Early Learning Challenge grant, seven innovation Zones
are testing new approaches to achieving the state’s vision for early childhood
education: “Every child birth to five is experiencing high quality early education with
strong support from fumily, and ready access to health care and social services.”

Goals for the Innovation Zone goals include:

e Enrollment of families from Priority Populations (homeless families, teen
parents, poverty/deep poverty, DCFS involvement, disabilities, linguistic
isolation, and children in Family, Friend & Neighbor child care), and
increased rates of attendance '

» Improved program quality

s Strong family support, and

e Access to health care and social services

We have been working closely in North Lawndale with [ Am Able. Family Focus, Carole
Robertson Center for Learning, Gads Hill, and St. Anthony to plan and implement
innovative strategies to enroll more of our highest need childrer in high quality carly
learning and development programs.

We arc deepening the integration of cross-sector supports af the local level to create a
unificd early learning system for all programs serving children from birth to age five. Our
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Innovation Zone is also working closcly with our local Child Care Resources and
Referral agency to engage programs in ExceleRate, our statewide tiered quality rating
and improvement system, to make conlinuous quality improvement an everyday priority
among early learning and development providers. We are also actively working 1o
connect the most at-risk childeen to comprehensive high-level services.

The State’s proposal for an Expansion Grant builds on these accomplishments by
expanding the numbers of children with high needs and high-need communities that will
be served at the same (ime it continues to build robust system-wide supports to promote
excellence and ensure that more and more children arrive at kindergarten ready o leamn
and succeed.

Illinois vision is to reach low-income families in the earliest stages of their children’s
lives and provide the comprehensive services that will assure their overall well-being and
that they arrivc at kindergarten on par with their more-privileged peers. 1llineis has a
record of a high level of services for children with high needs and is working o ensure
that many more vulnerable young children are served in high-quality carly learning
programs.

We wholcheartedly support the State of [Hinois” proposed plan to expand high-quality
carly learning and carc for at-risk four-year olds in high-needs communities across the
state and are eager to participate in building on Illinois excellence in caring and educating
its youngest citizens. Illinois profits from a collaborative environment bringing multiple
stakeholders to the table to work through the development of new initiatives and polices.

North Lawndale Innovation Zone 1s ¢xcited to take on the work assoctated with the
proposed plan and look {orward to contributing to the continucd expansion and

improvement of [Hnois® carly learning and devclopment system.
p g 3

We actively support Illinois intention to increase access to high-quality early learning and
development and to close the achicvement gap for at-risk children statewide.

Sincerely,

Cerathel Burpett. Carole Robertson Center for Learning:
(b)6)
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Preschool Development Grants- Expansion Grant
Letter of Support

9/30/14

Govemnor Pat Quinn
Office of the Governor
207 State House
Springfield, IL 62706

Dear Govemnor Quinn,

The North Lawndale Innovation Zone is pleased to express our strong support of the
State of Illinois’ application for a Preschool Development Grants- Expansion grant,
which would enabie the State to build on our substantial success in providing high-
quality early childhood care and learning for children across the state.

Through Race to the Top - Early Learning Challenge grant, seven Innovation Zones
are testing new approaches to achieving the state’s vision for early childhood
education: “Every child birth to five is experiencing high quality early education with
strong support from family, and ready access to health care and social services.”

Goals for the Innovation Zone goals include:

¢ Enrollment of families from Priority Populations (homeless families, teen
parents, poverty/deep poverty, DCFS involvement, disabilities, linguistic
isolation, and children in Family, Friend & Neighbor child care), and
increased rates of attendance

e Improved program quality

e Strong family support, and

» Access to health care and social services

We have been working closely in North Lawndale with I Am Able, Family Focus
Lawndale, Carole Robertson Center for Learning, Gads Hill, and St. Anthony to plan and
implement innovative strategies to enroll more of our highest need children in high
quality early learning and development programs.

We are deepening the integration of cross-sector supports at the local level to create a
unified early learning system for all programs serving children from birth to age five. Our
Innovation Zone is also working closely with our local Child Care Rescurces and
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Referral agency to engage programs in ExceleRate, our statewide tiered quality rating
and improvement system, to make continuous quality improvement an everyday priority
among early learning and development providers. We are also actively working to
connect the most at-risk children to comprehensive high-level services.

The State’s proposal for an Expansion Grant builds on these accomplishments by
expanding the numbers of children with high needs and high-need communities that will
be served at the same time it continues to build robust system-wide supports to promote
excellence and ensure thal more and more children arrive at kindergarten ready to learn
and succeed.

Illinois vision is to reach low-income families in the earliest stages of their children’s
lives and provide the comprehensive services that will assure their overall well-being and
that they arrive at kindergarten on par with their more-privileged peers. Illinois has a
record of a high level of services for children with high needs and is working to ensure
that many more vulnerable young children are served in high-quality early learning
programs.

We wholeheartedly support the State of Illinois’ proposed plan to expand high-quality
early learning and care for at-risk four-year olds in high-needs communities across the
state and are eager to participate in building on Illlinois excellence in caring and educating
its youngest citizens. [llinois profits from a collaborative environment bringing multiple
stakeholders to the table to work through the development of new initiatives and polices.

North Lawndale Innovation Zone is excited to take on the work associated with the
proposed plan and look forward to contributing to the continued expansion and
improvement of lllinois’ early learning and development system.

We actively support [llinois intention to increase access to high-quality early learning and
development and to close the achievement gap for at-risk children statewide.

Sincerely,
{b)(6)

Sherneron Hnlliard, Familv Focus
(b){E)

(North Lawndaie):
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Preschool Development Grants--Expansion Grant
Letter of Support

930714

Governor Pal Quinn
Office of the Governor
207 Slate House
Springlicld, IL 62706

Dear Governor Quinn,

The North Lavwndale Innovation Zone is pleased to express our strong support of
the State of [llinois™ application for a Preschool Development Grants—Lixpansion
granl, which would enable the State to build on our substantial success in
providing high-guality early childhood care and learning for children across the
state,

Through Race to the Top - Early Learning Challenge grant, seven [nnovation
Zones are testing new approaches to achieving the stale's vision for carly
childhood education: “Every child birth to five is experiencing high quality
early education with strong suppaort from family, and ready access to health
care and social services.”

Goals for the Innovation Zone goals include:

¢ Lnrollment of families trom Priority Populations (homeless families,
teen parents, poverly/deep poverty, DCFS involvement, disabilities,
linguistic isolation, and children in Family, Friend & Neighbor child
care), and increased rates of attendance

o [mproved program quality

e  Strong family support, and

e  Access to health care and social services

We have been working closely in North Lawndale with [ Am Able, Family Focus,
Carole Robertson Center for Learning, Gads Lill, and St. Anthony to plan and
implement innovative strategies Lo enroll mare of our highest need children in
high quality early lecarning and development programs.

We are deepening the integration of cross-sector supports at the local level to
create a unified early learning system [or all programs serving children lrom birth
to age five. Gur innovation Zone is also working closely with our local Child
Carc Resources and Referral agency to engage programs in

LxceleRate, our statewidce ticred quality rating and improvement system, to make
continuous quality improvement an everyday priority among early learning and
development providers. We are also actively working to conneet the most at-risk
children to comprehensive high-level services.
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The State’s proposal for an Expansion Grant builds on these accomplishiments by
expanding the nbers of children with high needs and high-need communities
that will be served at the same time it continues to build robust system-wide
supports to promote excellenee and ensure that more and mere children arrive at
kindergarten ready to learn and succeed.

ilinois vision is to reach low-income families in the carliest stages of their
children’s lives and provide the comprehensive services that will assurc their
overall well-being and that they arrive at kindergarten on par with their more-
privileged peers. Hlinois has a record of a high level of services for children with
high needs and is working to ensure that many more vulnerable young children
are served in high-quality carly learning programs.

We wholeheartedly support the Statc of lllinois® proposed plan to cxpand high-
quality carly learning and care for at-risk four-year olds in high-nceds
communities across the state and are eager 1o participate in building on [Ilinois
¢xeellence in caring and educating its youngest citizens. Illinois profits from a
collaborative environment bringing multiple stakeholders to the table to work
through the development of new initiatives and polices.

North Lawndale Innovation Zone is cxcited to take on the work associated with
the proposed plan and look forward to contributing to the continued expansion
and improvement of [llinois® early leaming and development system.

We actively support lllinois intention to increase aceess to high-quality early
lcarning and development and to close the achievement gap for at-risk children

statewide.

Sincerely,

(b)(6)

Bryan Stokes 11
Director of Programs
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| AM ABLEE CENTER FOR FAMILY DEVELOPMENT

“Empowering Families, Strengthening Communities”
“A TRAUMA INFORMED CARE AGENCY"

Preschool Development Grants-Expansion Graat
Letter of Support

930414

Governor Pat Quinn
Office of the Governor
207 State House
Springfield. L 62706

Dear Governor Quinn,

The North Lawndale Innovation Zone is pleased to express our strong support ol the
State of [1linois” application for a Preschool Development Grants-Expansion grant,
whiclh would enable the State to build on our substantial success In providing high-
quality early childhood eare and learning for children acrass the state.

Through Race to the Top - Early Learning Challenge grant, seven Innovation Zones
are testing new approaches to achieving the state’s vision for carly childhood
education: "Every child birth to five is experiencing high quality early education with
strong support from family, and ready access to health care and social services.”

Goals for the Innovation Zone goals include:

» Enrcliment of families from Priority Populations {homeless families, teen
parents, poverty /deep poverty, DCFS involvement, disabilities, linguistic
isolation, and children in Family, Friend & Neighbor child care}, and
increased rates of attendance

* Improved program quality

* Strong family support, and

+  Access to health care and social services

We have been working closely in Norlh Lawndule with 1 Am Able, Family Focus, Carole
Robertson Center for Learning, Gads Hill, and Si. Anthony 1o plan and implement
innovative strategics to enroll mere ot our highest need children in high quality early
learning and development programs.

3410 W. ROOSEVELT ROAD
CHICAGO, IL 60624
773826-2929 1001
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We are decpening the integration of cross-sector supports at the local Jevel to create a
unified early learming systcm for all programs serving children from birth to age five. Our
Innovation Zone is also working closely with our local Child Care Resources and
Referral agency to engage programs in ExceleRate, our statewide ticred guality rating
and improvement system, to make continuous quality improveiment an cveryday priority
among carly learning and development providers. We are also actively working Lo
connect the most at-risk children to comprehensive high-level services.

The State’s proposal for an Expansion Grant builds on these accomplishments by
expanding the numbers of children with high needs and high-need communities that will
be served at the same time it continues to build robust system-wide supports to promote
excellence and ensure that more and more children arrive at kindergarten ready to leam
and succeed.

[ilinois vision is to reach low-income families in the earliest stages of their children’s
lives and provide the comprehensive scrvices that will assure their overall well-being and
that they arrive at kindergarten on par with their more-privileged peers. Illinofs has a
record of a high level of services for children with high necds and is working to cnsure
that many more vulnerable young children are served in high-quality early leaming

programs.

We wholeheartedly support the State of Hlinois’ proposed plan to expand high-quality
early learning and care for at-risk four-year olds in high-needs cornmunities across the
state and are eager 1o participate in building on [llinois excellence in caring and educating
its youngest citizens. [llinois profits from a collaborative environment bringing multiple
stakcholders 1o the table to work through the development of new initiatives and polices.

North Lawndale Innovation Zone is excited to take on the work associated with the
proposed plan and look forward to contributing to the continned expansion and

improvement of Hlinois’ carly learning and development system.

We actively support Illinois intention to increase access 10 high-quality carly learning and
development and to close the achievement gap for at-risk children statewide.

Sincerely,

(b)(6)

Dr, Carolyn L. Vessel.
CEO/President
1 AM ABLE Center For Family Development

3410 W. ROOSEVELT ROAD 2
CHICAGO,IL 60624
7734826-2929 1001
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Preschool Development Grants—Expansion Grant
Letter of Support

October 1, 2014

Governor Pat Quinn
Office of the Governar
207 State House
Springfield, IL 62706

Dear Governor Quinn,

The North Lawndale Innovation Zone is pleased to express our strong support of the State of
Illinois™ application for a Preschool Development Grants—Expansion grant, which would enable
the State to build on our substantial success in providing high-quality early childhood care and
learning for children across the state.

Through Race to the Top - Early Learning Challenge grant, seven Innovation Zones are
testing new approaches to achieving the state’s vision for early childhood education:
“Every child birth to five is experiencing high quality early education with strong support
from family, and ready access to health care and social services.”

Goals for the [nnovation Zone goals include:
¢ Enrollment of families from Priority Populations (homeless families, teen parents,
poverty/deep poverty, DCFS invalvement, disabilities, linguistic isolation, and children in
Family, Friend & Neighbor child care), and increased rates of attendance
e Improved program quality
e Strong family support, and
e Access to health care and social services

We have been working closely in North Lawndale with I Am Able, Family Focus, Carole
Robertson Center for Learning, Gads Hill, and Saint Anthony Hospital to plan and implement
innovative strategies to enrell more of our highest need children in high quality early learning
and development programs.

We are deepening the integration of cross-sector supports at the local level to create a unified
early learning system for all programs serving children from birth to age five. Our Innovation
Zone is also working closely with our local Child Care Resources and Referral agency to engage
programs in ExceleRate, our statewide tiered quality rating and improvement systerm, to make
continuous quality improvement an everyday priority among early learning and development
providers. We are also actively working to connect the most at-risk children to comprehensive
high-level services,

Saint Anthony Hospitdl VAsREWE8! 18I %det « Chicago, IL 60623
Main Hospital: (773) 4828046064 www.SAHchicago.org



The State’s proposal for an Expansion Grant builds on these accomplishments by expanding the
numbers of children with high needs and high-need communities that will be served at the same
time it continues to build robust system-wide supports to promote excellence and ensure that
more and more children arrive at kindergarten ready to learn and succeed.

Illinois vision is to reach low-income families in the earliest stages of their children’s lives and
provide the comprehensive services that will assure their overall well-being and that they arrive
at kindergarten on par with their more-privileged peers. lllinois has a record of a high level of
services for children with high needs and is working to ensure that many more vulnerable young
children are served in high-quality early learning programs.

We wholeheartedly support the State of Illinois’ proposed plan to expand high-quality early
lcarning and carc for at-risk four-year olds in high-needs communities across the state and are
eager to participate in building on [llinois excellence in caring and educating its youngest
citizens. Ulinois profits from a collaborative cnvironment bringing multiple stakeholders to the
table to work through the development of new initiatives and polices.

North Lawndale Innovation Zone is excited to rake on the work associated with the proposed
plan and look forward to contributing to the continued cxpansion and improvement of Llinois’
early learning and development system.

We actively support Illinois intention to increase access to high-quality early learning and
development and {o close the achievement gap for at-risk children statewide.

Sincerely . /7 /
{b){E)

Tameeka Christian, LPC
Director, Community Wellness Program
Saint Anthony Hospital

Saint Anthony Hospitgﬁj%?g 2t BIR L et « Chicago. IL 60623

Main Hospital: (773) 4549 888 www.SAHchicago.org
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support of the Srate of Illinois® application for a Preschocl Development Grants—
v gneshilleenvecare Expansicn grant, which would enable the State to build on our substantial success i
providing high-quality carly childhinod eare and leariing for children across the stete.

A A Through Race to the Top - Zarly Learning Challeapge prant, seven [nnovation
Zones are testing new approaches te achieving the state's vision fur gurly
childhood educatiun: "Every child birth to five i experiencing high yuality early
education with strong support from family, and ready access to health care and
social services”

Gaals for the lunovation Zone goals include:

« Enrollmentof families from Priority Populations (homeless families,
teen parents, poverty/deep poverty, DCFS involvement, disabilitins,
linguistic isolation, and children In Family, Friend & Neighbor child care),
and increased rates of attendance

s Improved program guality

»  Strone family suppart, and

frof tess *  Access to health care and sucial services
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IR A P We have bean working closely in Pilsen and Little Vil'age with Caral Rebertson

P o e Gl Center for Learning, Enlace Chicago, Eric Neighborhood House, and Gad’s Hill
(Center to plaw and implement innovative strategies to enrall more of our highest nevd
children in hish quality early learning and development prograims.
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We are deepening the intcaration of cruss-sector supparts at the local level tu create a
unified early learning system for zll prograims serving children from birth to agr five,
Our Innovation Zane s also working closely wi*h car local Child Care Resources und
b Referral agenicy 10 eogage progrims in ExceleRate, our sta'ewide Hered guality rating
o and improvement systers, to make cortinuous quality improvenent an gveryday
priority amorg early learning and development providers. W are also actively
working to connzet the most at-risk chiidren ta comprehensivs igh-level services.

Weare a partier in implementing ExeeleRate Ilinois, the state’s continucus quality
improvement systent for all early leaining providers. Our lnnovation Zone is piloting
approachcs 1¢ engege the hardest to reach progiams serving the highest need children
to move to eantinuous guality. ExceleRate Hiinois establishes consistent guality
s'andards across systems and promotes and recognizes ongoing quality in:proveirent.
Hlinois has also translated recent resezrch or <he effects of prograim intensity,
rigorous curricutum, and high-quality teacher-chils interaction an a child's
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developmental trajectory into a plan to increase preschool instructional excelleice
statewide. Gur children wiil greatly benefit fram the state’s leadership,

The Pilsen and Little Village [nnovation Zone looks ferward to continuing o work
with the state in training to iinprove the knowledze base; progran evalyation to
improve tae quality of early childhood services; research on program administration,
the early childhood worktorce, and important professional development issues; and
public awareness of the critical role that early childhood leaders play in the provision
of quality services for young children and families.

On behalf of the Pilsen and Little Village Innovation Zone, we give our full support
to the State of Illinvis’ proposal to expand high-quatity early leaming and care for at-
risk four-year alds in high-tueeds communities across the state and ars eager to
participsate in building on Blinois excellence in caring and educating its yotngest
citizens.

We are axcited to continue our work with the state to take on the work associatud

with the proposed plan and ook forward to cortributing to the continued expansion
and improvement of [linois’ sarty lcarning and development system,

We actively support Hilinais intention to incraase access to high-quality early learning
and development aad to close the achievement gap for at-risk children statewide.

Sineerely,
(b6}

tdna Navarro-Vidaurre, on behalf of the Pilsen and Little Village Innovation Zone

Contmunity partuers:

Carol Rabertson Center for Learaing
Enface Chicago

iiric Neighborlicod Hause

Gad’s Hill Cerzer

2929 West |9th St. Chicago, 11, 60623
2756 S Harding Ave. Chicagn, IJ. 60623
425 W, 25tk 5t Chicago, (L 60623
191U W, Cullerton St Chicage, 1L 67608
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z C EARLY CHILDHOOD COALITION
/

Rock Island County All Our Kids
A Sl Early Childhood Network
Together We're Better

W

September 30", 2014

Governor Pat Quinn
Office of the Governor
207 State House
Springfield, IL 62706

Dear Governor Quinn,

The Rock Island County All Our Kids (AOK) Early Childhood Network is writing in strong
support of the State of Illinois™ application for a Preschool Development Grants—Expansion
grant, which would enable the State to build on our substantial success in providing high-quality
early childhood care and learning for children across the state.

Overall Excellence

Mlinois, long a leader in statewide systems, has leveraged its Race to the Top Early Learning
Challenge grant to transform services for all children, and especially its young children with high
needs. Illinois has deepened the integration of state supports to create a unified framework for all
early learning development programs from birth to third grade; introduced ExceleRate, a
statewide ticred quality rating and improvement system designed to make continuous quality
improvement an everyday priority among early learning and development providers; connected
the most at-risk children to comprehensive high-level services; and invested in mncreasing
program quality through continuous program improvement strategies.

The State’s proposal for an Expansion Grant builds on these accomplishments by expanding the
numbers of children with high needs and high-need communities that will be served at the same
time it continues to build robust system-wide supports to premete excellence and ensure that
more and more children arrive at kindergarten ready to learn and succeed.

State-wide Integration

[llinois has distinguished 1tself by identilying children with high needs and their [amilies
and providing targeted high-quality services; increasing alignment between early learning
service providers, public schools. and other community organizations; developing an
intcgrated and long-term data system that identifies and tracks progress from the moment a
child enters the service delivery system: and monitoring a child’s progress across different
service providers after they enter the K-12 system to ensure achievement and
accountability.
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Birth-10-Third Grade Continuum of Early Learning and Development

Mlinois has designed a plan that provides a seamless progression of supports and interventions
from birth through third grade, including high-quality infant and toddler care, home visitation,
full day kindergarten and intensive family engagement in the early elementary grades.

Mlinois vision is to reach low-income familics in the carliest stages of their children’s lives and
provide the comprehensive services that will assure their overall well-being and that they arrive
at kindergarten on par with their more-privileged peers.

Assessment

Hlinois has made strides aligning and improving early childhood and elementary education by
assessing kindergarten readiness through its Illinois™ Kindergarten Individual Development
Survey (KIDS), which provides statcwide information about children’s development as they
enter and progress through kindergarten. Administrators and teachers now have the information
they need to 1dentify gaps in school readiness; drive more effective classroom instruction; and
inform state and local data-driven decision-making on professional development and resource
allocation.

ExceleRate ilinois

ExceleRate Illinois, the state’s continuous quality improvement sysiem for all early learning
providers, establishes consistent quality standards across systems and promotes and recognizes
ongoing quality improvement. It was developed in collaboration with early learning leaders and
organizations across the state, who are committed to advancing the expansion of quality early
learning for Illinois’ young children.

Quality Improvement

[linois has translated recent research on the effects of program intensity, rigorous curriculum,
and high-quality teacher-child interaction on a child’s developmental trajectory into a plan to
increase preschool instructional excellence statewide. Recent efforts include hiring/and or re-
training 50 Quality Specialists in Child Care Resource and Referral Agencies across the state to
support programs moving to higher Circles of Quality in ExceleRate Illinois and developing
criteria for Awards of Excellence that will recognize research-based best practices in Infant-
Toddler Care and Education; Preschool Instruction; Culturally and Linguistically Appropriate
Practice; Family and Community Engagement, and Inclusion of Children with Special Needs and
will inspire programs to move from good to great. In addition, the State recently launched its
Preschool Instructional Excellence initiative that will provide tools, training and support to
instructional leaders in preschool programs across the state to support highly effective embedded
professional development for teachers.

Monitoring Process and Integration with Other Quality Improvement Efforts

[linois™ progress in fulfilling the promise of the Race-to-the-Top—Early Learning Challenge to
close the achicvement gap for at risk children entering Kindergarten has been monumental. We
look forward to continuing to work with the state in training to improve the knowledge base;
program evaluation to improve the quality ol early childhood services; research on program
administration, the early childhood workforce, and important professional development issues;
and public awarcness of the critical role that carly childhooed Icaders play in the provision of
quality services for young children and families.
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Public/Private Partnerships
Mlinois profits from a collaborative environment bringing multiple stakeholders to the table to
work through the development of new initiatives and polices.

Children with Special Needs

Ilinois has a record of a high level of services for children with high needs and is working to
ensure that many more vulnerable young children are served in high-quality early learning
programs.

In closing, we wholchcartedly support the State of Illinois’ proposed plan to expand high-quality
early learning and care for at-risk four-year olds in high-needs communities across the state and
are eager to participate in building on Illinois excellence in caring and educating its youngest
citizens.

The Rock Island County AOK Network 1s excited to support the work associated with the
proposed plan and look forward to contributing to the continued expansion and improvement of
[linois” early learning and development system.

We actively support Illinois’ intention to increase access to high-quality early learning and
development and to close the achievement gap [or at-risk children statewide.

Thank you for your continuing commitment to ensuring Illinois is a state where children and
families thrive.

Sincerely,

{b)(6)

April Berthiaume
Rock Island County All Our Kids Early Childhood Network Coordinator
Early Childhood Coalition of the Illinois Quad Cities Area
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Strong. Prepared And Ready for Kindergarlen

QOctober 1, 2014

Governor Pat Quinn
Office of the Governor
207 State House
Springfield, IL 62706

Dear Governor Quinn,

SPARK Aurcra Early Childhood Collaboration is writing in strong support of the State of lllinois’
application for a Preschool Development Grants-——Expansion grant, which would enable the State to
build on our substantial success in providing high-quality early childhoad care and learning for children
across the state.

Illingis, long a leader in statewide systems, has leveraged its Race to the Top Early Learning Challenge
grant to transform services for all children, and especially its young children with high needs. Illinois has
deepened the integration of state supports to create a unified framewaork for all early learning
development programs from birth to third grade; introduced ExceleRate, a statewide tiered quality
rating and improvement system designed to make continuous quality improvement an everyday priority
amaong early learning and development providers; connected the maost at-risk children to comprehensive
high-level services; and invested in increasing program quality through continuous program
improvement strategies.

The State’s proposal for an Expansion Grant builds on these accomplishments by expanding the
numbers of children with high needs and high-need communities that will be served at the same time it
continues to build robust system-wide supports to promote excellence and ensure that more and more
children arrive at kindergarten ready to learn and succeed.

Illingis has distinguished itself by identifying children with high needs and their families and providing
targeted high-quality services; increasing alignment between early learning service providers, public
schools, and other community organizations; developing an integrated and long-term data system that
identifies and tracks progress from the moment a child enters the service delivery system; and
monitoring a child’s progress across different service providers after they enter the K-12 system to
ensure an achievement and accountability.

ExceleRate lllinois, the state's continuous guality improvement system for all early learning providers,
establishes consistent quality standards across systems and promaotes and recognizes ongoing quality
improvement. It was developed in ccllaboration with early learning leaders and organizations across the
state, who are committed to advancing the expansion of quality early learning for lllinois’ young
children.
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Strong. Prepared And Ready for Kindergarlen

Illincis has translated recent research on the effects of program intensity, rigorous curriculum, and high-
quality teacher-child interaction on a child's developmental trajectory inte a plan to increase preschool
instructional excellence statewide. Recent efforts include hiring/and or re-training 50 Quality Specialists
in Child Care Resource and Referral Agencies across the state to suppert programs moving to higher
Circles of Quality in ExceleRate Illinois and developing criteria for Awards of Excellence that will
recognize research-based best practices in Infant-Toddler Care and Education; Preschool Instruction;
Culturally and Linguistically Appropriate Practice; Family and Community Engagement, and Inclusion of
Children with Special Needs and will inspire programs to move from good to great. In addition, the State
recently launched its

Preschool Instructional Excellence initiative that will provide tools, training and support to instructional
leaders in preschool programs across the state to support highly effective embedded professicnal
development for teachers.

Ningis’ progress in fulfilling the promise of the Race-to-the-Top—Early Learning Challenge to close the
achievement gap for at risk children entering Kindergarten has been monumental. SPARK, as one of the
seven Race to the Top Innovation Zone communities, looks forward to continuing to work with the state
in training to improve the knowledge base; program evaluation to improve the quality of early childhood
sarvices; research on pregram administration, the early childhood workforce, and important
professional development issues; and public awareness of the critical role that early childhood leaders
play in the provision of quality services for young children and families.

We wholeheartedly support the State of lllinois’ proposed plan to expand high-quality early learning and
care for at-risk four-year olds in high-needs communities across the state and are eager to participate in
building on lllinois excellence in caring and educating its youngest citizens.

SPARK is excited to take on the work associated with the proposed plan and look forward to
contributing to the continued expansion and improvement of lllinois’ early learning and development
system.

We actively support lllincis intention to increase access to high-quality early learning and development
and to close the achievement gap for at-risk children statewide.

Sincerely,

(b)(6)

Trish Rooney, Directot

SPARK Aurora Early Childhood Collaboration
44 East Galena Blvd., Aurora, IL 60505

{630} 896-4636 ext. 108
trish.rooney@uwfoxvalley.org

Website: sparkaurora.org

PR/Award & 541381500304
Page £196



QOctober 7, 2014

Governor Pat Guinn
Office of the Governor
207 State House
Springfield, IL 62706

Dear Governor Quinn,

Advance lllincis writes to express its strong support for the State of lllinois’ application for a federal Preschool
Development Grants—Expansien Grant, which would enable our state te build on its substantial success in
praviding high-quality early childhood care and learning for. children.

lllinois, long a leader in statewide systems, has leveraged its Race to the Top Early Learning Challenge grant to
transform services for all children, especially young children with high needs. lllinois has deepened the
integration of state supports to create a unified framework for all early learning development programs from
hirth to third grade; introduced ExceleRate, a statewide tiered quality rating and improvement system designed,
to make continuous quality improvement an everyday priority among early learning and development providers;
connected the most at-risk children to comprehensive high-level services; and invested in increasing program
guality through continuous program improvement.

The State’s proposal for an Expansion Grant builds on these accomplishments by
expanding the numbers of high-need children and communities to be served, and by continuing to build robust
system-wide supports that will ensure many more children reach kindergarten ready to learn and succeed.

Our state’s vision is clear: to reach low-income families in the earliest stages of their children’s lives and provide
the comprehensive services that will ensure their overall well-being and that they arrive at kindergarten on par
with their more-privileged peers.

lllinois has distinguished itself by:

* identifying children with high needs and their families and providing targeted high-quality services;

* increasing alignment between early learning service providers, public schools, and other community
organizations;. .

o developing an integrated and long-term data system that identifies and tracks progress from the
moment a child enters the service delivery system; and

¢ monitoring a child's progress across different service providers after they enter the K-12 system to
ensure achievement and accountability.

lllinois has designed a plan that provides a seamless progression of supports and interventions from birth
through third grade, including high-quality infant and toddler. care, home visitation, full day kindergarten, and
intensive family engagement in the early elementary grades.
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Our state has also made strides in aligning and improving early childhood and elementary education by
assessing kindergarten readiness through its lllinois” Kindergarten Individual Development Survey {KIDS), which
provides statewide information about children’s development as they enter and progress through kindergarten.
Administrators and teachers now have the information they need to identify gaps in school readiness; drive
more effective classroom instruction; and inform state and local data-driven decision-making on professional
development and resource allocation.

ExceleRate lllinois, the state’s continuous quality improvement system for all early learning providers,
establishes consistent quality standards across systems and promotes and recognizes ongoing quality
improvement. It was developed in collaboration with early learning leaders across the state, who are committed
to advancing the expansion of quality early learning for lllinois’ young children.

Illinois has translated recent research on the effects of program intensity, rigorous curriculum, and high-quality
teacher-child interaction on a child’s developmental trajectory into a plan to increase preschool instructional
excellence statewide. The state has hired or re-trained S0 Quality Specialists in Child Care Resource and Referral
Agencies across the state to support child care programs that wish to increase their quality ratings. Currently,
Illinois is developing criteria for Awards of Excellence that will recognize research-based best practices in Infant-
Toddler Care and Education; Preschool Instruction; Culturally and Linguistically Appropriate Practice; Family and
Community Engagement, and Inclusion of Children with Special Needs. The awards should inspire programs to
move from good to great. In addition, lllincis recently launched a Preschoal Instructional Excellence Initiative
that will provide tools, training and support to instructional leaders in preschool programs statewide to support
highly-effective, embedded professional development for teachers,

llinois’ progress in fulfilling the promise of the Race-to-the-Top—Early Learning Challenge to close the
achievement gap for at risk children entering Kindergarten has been substantial. Cur state is fortunate to have
the benefit of a collaborative environment bringing multiple stakeholders to the table to create new initiatives
and policies.

Advance lllincis looks forward to continuing to work with the state in disseminating research on early childhoed
and raising public awareness of the critical role that early learning plays in the lives of young children and their
families.

lllinois has a strang record. in praviding services for. children with high needs and is working to ensure that many
more vulnerable young children are served in high-quality early learning programs. We wholeheartedly support
the State of lllinois’” proposed plan to expand quality early learning and care for at-risk 4-year olds in high-needs
communities statewide. We look forward to building on lllinois’ excellence in caring for and educating its
youngest citizens.

Best,
{b)(6)

Robin Steans
Executive Director
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Octaber 8, 2014

Governor Patrick Quinn
Office of the Governor
207 State House
Springfield, IL 62706

Dear Governor Quinn,

llinois Action for Children is writing to strongly support the State of llinois” application for a Preschool
Development Grants-Expansion Grant, which will enable the State te build on our substantial success
in providing high-quality early childhood care and education for children across the state.

llinois, long a leader in statewide early childhood systems, has leveraged its Race to the Top Early
Learning Challenge grant to transform services for all children, but especially. children who are most
at risk due to factors such as extreme poverty, social isolation, etc. lllinois has deepened the
integration of state supports to create a unified framework for all early learning programs from birth to
third grade; introduced ExceleRate, a statewide tiered quality rating and improvement system
designed to make continuous quality improvement an everyday priority among early learning and
development providers; connected the most at-risk children to comprehensive high-level services;
and invested in increasing program quality through continuous program improvement strategies.

The State’s proposal for an Expansion Grant builds on these accomplishments by expanding the
numbers of highest need children and high-need communities that will be served at the same time it
continues to build robust system-wide supports to promote excellence and ensure that more and
more children arrive at kindergarten ready to learn and succeed.

lllinois has distinguished itself by identifying children and their families with high needs and
providing targeted high-quality services; increasing alignment between early learning service
providers, public schools, and other community erganizations; developing an integrated and long-
term data system that identifies and tracks progress from the moment a child enters the service
delivery system; and monitoring a child’'s progress across different service providers after they
enter the K-12 system to ensure achievement and accountability.

llinois has designed a proposal that provides a seamless progression of supports and interventions

from birth through third grade, including high-quality infant and toddler care, home visitation, full day
kindergarten and intensive family engagement in the early elementary grades.
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llinois has made strides aligning and improving early childhood and elementary education by
assessing kindergarten readiness through its llinois” Kindergarten Individual Development Survey
(KIDS}), which provides statewide information about children”s development as they enter and
progress through kindergarten. Administrators and teachers now have the information they need to
identify gaps in school readiness; drive more effective classroom instruction; and inform state and
local data-driven decision-making on professional development and resource allocation.

ExceleRate lllinois, the state’s continuous quality improvement system for all early learning providers,
establishes consistent quality standards across systems and promotes and recognizes ongoing quality
improvement. It was developed in collaboration with early learning leaders and organizations across
the state, who are committed to the expansion of quality early learning for llinois” young children.

llinois has translated recent research on the effects of program intensity, rigorous curriculum, and
high-quality teacher-child interaction on a child’s developmental trajectory into a plan to increase
preschool instructional excellence statewide. Recent efforts include hiring/and or re-training 50
Quality Specialists in Child Care Resource and Referral Agencies across the state to support programs
moving to higher Circles of Quality in ExceleRate llinois and developing criteria for Awards of
Excellence that will recognize research-based best practices in Infant-Toddler Care and Education;
Preschool Instruction; Culturally and Linguistically Appropriate Practice; Family and Community
Engagement, and Inclusion of Children with Special Needs and will inspire programs to move from
good to great. In addition, the State recently launched its Preschool Instructional Excellence initiative
that will provide tools, training and support to instructional leaders in preschool programs across the
state to support highly effective embedded professional development for teachers.

lllinois Action for Children wholeheartedly supports the State of llinois” proposed plan to expand high-
quality early learning and care for at-risk four-year olds in high-need communities across the state
and we are eager to participate in building on lllinois excellence in caring and educating its
youngest citizens.

We are excited to take on the work associated with the proposed plan and look forward to
contributing to the continued expansion and improvement of lllinois” early learning and
development system.

Please feel free to contact me at 773/769-8011 if you have any questions or comments.

Sincerely,
(b)(®)

Maria Whelan
President and CEO
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180 Narth M.chigan Avenue

. 3 ' Suite 1250
October 7, 2014 Chicago. Hlinois 6060t

Governor Pat Quinn
Office of the Governor
2(y7 State House
Springfield, IL 62706

Dear Governor Quinn,

The Latino Policy Forum enthusiastically supports the Statc of Illinois™ application for a
Preschool Development Grants—Expansion grant. If awarded, this grant would enable the
State to leverage our substantial success in providing high-quality early care and
education for children across the state.

As an active member of the Executive Committee of the Illinois Early Learning Council
and as Executive Director for a policy and advocacy organization that focuscs on carly
childhood, this grant will begin to fill the disparity gap with ensuring that high quality
early learning programing reaches the children who are the least scrved. We are thrilled
at the possibility of this grant contributing to the closing of this gap.

As a leader tn statewide systems, Illinois has leveraged its Race to the Top Early
Learning Challenge grant to transform services for all children, and especially its young
children with high needs. Hlinois has dcepened the integration of state supports to create
a unified framework for ail early leaming development programs from birth to third
grade; introduced ExccleRate, a statewide ticred quality rating and improvement system
designed to make continuous quality improvement an everyday priority among carly
learning and developiment providers; connected the most at-risk children to
comprehenstve high-level services; and invested in increasing program quality through
COMInuoOus program improvement strategies.

The State’s proposal for an Expansion Grant builds on these accomplishinents by
expanding the numbers of children with high needs residing in high-need communities
that will be served at the same time it continues to build robust system-wide supports to
promote cxcellence and ensure that more and more children arrive at kindergarten ready
to learn and succeed.

[linots has distinguished itself by identifving children with high needs and their
families and providing targeted high-quality services; mereasing alignment between
early learning service providers. public schools, and other community organizations:
developing an integrated and long-term data system that identifies and tracks progress
from the moment a child enters the service delivery system: and monitoring a child's
progress across ditterent service providers after they enter the K-12 system to ensure
a achievement and accountability.

Hlinois has designed a plan that provides a seamless progression of supports and
interventions from birth through third grade, including high-quality infant and toddler
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care, home visitation, high-quality preschool for three- and four-year-olds, full-day
kindergarten and intensive family engagement in the early elementary grades.

Our state vision 15 to reach low-income families in the earliest stages of their children’s
lives and provide the comprehensive services that will assure children’s overall well-
heing and that they amve to kindergarten on par with more-privileged peers,

Illinois has made strides aligning and improving early childhood and elementary
education by assessing kindergarten readiness through its Hlinois’ Kindergarten
Individual Development Survey (KIDS), which provides statewide information about
children’s development as they enter and progress through kindergarten. Administrators
and teachers now have the information they need to identity gaps i schoot readiness:
drive more effective ¢lassroom instruction; and inform state and local data-driven
decision-making on professional development and resource allocation.

ExceleRate Hiinois, the state’s continuous quality improvement system for all early
learning providers, estahlishes consistent quality standards across systems and promotes
and recognizes ongoing quality improvement. It was developed in collaboration with
early learning leaders and organizations across the state, who are committed to advancing
the expansion of quality early learning for Illinois” yvoung children.

Illinots has translated recent research on the effects of program intensity, rigorous
curriculuim, and high-quality teacher-child interaction on a child’s developmental
trajectory mnto a plan to increase preschool instructional excellence statewide. Recent
efforts include hiring/and or re-training 50 Quality Specialists in Child Care Resource
and Referral Agencies across the state to support programs moving to higher Circles of
Quality in ExceleRate [Hinois and developing criteria for Awards of Excellence that will
recognize research-based best practices in Infant-Toddler Care and Education; Preschool
Instruction; Culturally and Linguistically Appropriate Practice; Family and Community
Engagement, and Inclusion of Children with Special Needs and will inspire programs to
move from good to great. In addition, the State recently launched its Preschool
Instructional Excellence initiative that will provide tools, training and support to
instructional leaders in preschool programs across the state to support highly effective
embedded professional development for teachers.

IHlinois® progress in fulfilling the promise of the Race-to-the-Top—Early Learning
Challenge to close the achicvement gap for at risk children entering Kindergarten has
been monumental. The Latino Policy Forum looks forward to continuing to collaborate
with the staic in training to improve the knowledge base; program evaluation to improve
the quality of early childhood services; research on program administration, the early
childhood workforce, and important professional development issues; and public
awareness of the critical role that early childhood leaders play in the provision of guality
services for young children and families.

Illinois profits from a collaborative environment bringing multiple stakeholders to the
table to work through the development of new initiatives and polices. Illinois has a record
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of a high level of services for children with high needs and is working to ensure that
many more vulnerable young children are served in high-quality early learning programs.

The Latin Policy Forum 1s excited to take on the work associated with the proposed plan
and look forward to contributing to the continued expansion and improvement of [llinois’
early learning and development system.

We wholeheartedly support the State of Illinois” proposed plan to expand high-quality
early leaming and care for at-risk four-year olds in high-needs communities across the
state and are eager to participate in building on Hlinois excellence in caring and educating
its youngest members.

Sincerelyv.
{b)E)

SylvidPuente
Executive Director
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Oct. 1,2014

Honorable Pat Quinn
Governor of lllinois
207 Statehouse
Springfield, IL 62706

Dear Governor Quinn:

On behalf of business leaders throughout Illinois, we write in support of our state’s application for
federal Preschool Development Grant resources that could greatly strengthen the access and quality of
critical early learning services for thousands of young, at-risk children.

We are among 100 members of ReadyNation I[llinois, a nonprofit, nonpartisan group of business
leaders who together pursue two aims: First, the improvement of our state’s workforce-development
efforts, business climate, and economy; and second, the research-proven investments in children that
can best help to support those important goals.

Thus, we view the opportunities represented in this expansion grant as an important business priority
for Nllinois. After all, the research is clear: High-quality, early learning efforts play a crucial role in
helping children to enter kindergarten - and eventually the job market and their entire careers -
better prepared to succeed.

Illinois is a longtime, national leader in the work of supporting the learning and development of young
children, from birth to elementary school - particularly those from families facing the toughest
struggles in life. We’'re eager to build further on this foundation with federal-grant resources that
could help us extend high-quality education and care to still more at-risk 4-year-olds in some of gur
state’s highest-need communities.

We hope to help support the successful application of such funding for the good of lllinois’ children,
families, communities, and economy.

Sincerely,
(0)(6)
(b)(6)
(b)(6)
5 A
Jeftrey G. Cribbs Tom Fitch Brian P. McGuire
President Vice President President & CEQ
Chicago Wealth Management, Inc.  Harold O’Shea Builders Associated Equipment Distributors
Chicago Springfield Qak Brook
TOLL Lake Soeet Sute 4000 Chicago, 10 668
VolooeRESery 1 RTT 07 3080 | snebler reallviation nrg
wonon ReadsNation.org www Jucchook.con BeadvNanen Twitier: e Ready Nasion
RuedwNation 50 membership oreanization of business leaders under the ambrells nom-profin Cowactl fora Srong America.
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Hhnois

(b)(6)

David ]. Sabathne

i

President & CEO

Western DuPage Chamber of Commerce

West Chicago

Wendi Valenti

Executive Director

Collinsville Chamber of Commerce

Collinsville
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fIATS IS
VOICES BUILDI NG BETTER LIVES

FOR [LLINOIS CHILDREN

Governor Pat Quinn
Office of the Governor
207 State House
Springfield, IL 62706

Dear Governor Quinn,

Voices for [llinois Children is writing in strong support of the State of Illinois™ application {or a
Preschool Development Grants—Expansion grant, which would enable the State to build on our
substantial success. in providing high-quality carly childhood carc and lcarning for children
across the state.

Illinois, long a leader in early childhood statewide systems, has leveraged its Race to the Top
Early Learning Challenge grant to transform services for all children, and especially its young
children with high needs. Illinois has deepened the integration of state supports to create a
unified framework for all early learning development programs from birth through third grade;
introduced ExceleRate, a statewide tiered quality rating and improvement system designed to
make continuous quality improvement an cveryday priority among carly learning and
development providers; connected the most at-risk children to comprehensive high-level
services:; and invested in increasing program quality through continuous program improvement
strategies.

The State’s proposal for an Expansion Grant builds on these accomplishments by expanding the
numbers of children with high needs and high-need communities that will be served at the same
time it continues to build robust system-wide supports to premeote excellence and ensure that
morc and more children arrive at kindergarten rcady to lcarn and succeed.

Ilinois has distinguished 1tself by identilying children with high needs and their families and

providing targeted high-quality services; increasing alignment between early learning service
providers, public schools, and other community organizations; developing an integrated and

long-term data system that identifies and tracks progress [rom the moment a child enters the
service delivery system: and monitoring 4 child's progress across dilferent service providers

after they enter the K-12 system to ensure achievement and accountability.

[llinois has designed a plan that provides a seamless progression of supports and interventions
from birth through third grade, including high-quality infant and toddler care, home visitation,
full day kindergarten and intensive family engagement in the early elementary grades.

[llinois™ vision is to reach low-income families in the earliest stages of their children’s lives and
provide the comprehensive services that will assure their overall well-being and that they arrive
YU S, LaSalie Street @ St 1050 e Dhoags, (428047 TED @ T ZUEARL-TEIT @ faw BT R-S55-D0EE e wane visicessbede g
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fIATS IS
VOICES BUILDI NG BETTER LIVES

FOR [LLINOIS CHILDREN

at kindergarten on par with their more-privileged peers.

Ilinois has made strides aligning and improving early childhood and elementary education by
assessing kindergarten readiness through its Illinois™ Kindergarten Individual Development
Survey (KIDS), which provides statewide information about children’s development as they
enter and progress through kindergarten. Administrators and teachers now have the information
they need to identify gaps in school readiness; drive more cffective classroom instruction: and
inform state and local data-driven decision-making on prolessienal development and resource
allocation.

ExceleRate Illinois, the state’s continuous quality improvement system for all early learning
providers, establishes consistent quality standards across systems and promotes and recognizes
ongoing quality improvement. It was developed in collaboration with early learning leaders and
organizations across the state, who arc committed to advancing the cxpansion of quality carly
learning for Illinois” young children.

I1linois has translated recent research on the etfects of program intensity, rigorous curriculum,
and high-quality tcacher-child interaction on a child’s developmental trajectory into a plan to
increase preschool instructional excellence statewide. Recent efforts include hiring/and or re-
training 50 Quality Specialists in Child Care Resource and Referral Agencies across the state (o
support programs moving to higher Circles of Quality in ExceleRate Illinois and developing
criteria for Awards of Exccllence that will recognize rescarch-based best practices in Infant-
Toddler Care and Education; Preschool Instruction; Culturally and Linguistically Appropriate
Practice; Family and Community Engagement, and Inclusion of Children with Special Needs and
will inspire programs to move from good to great. In addition, the State recently launched its
Preschool Instructional Excellence initiative that will provide tools, training and support to
instructional leaders in preschool programs across the state to support highly effective embedded
professional development for teachers..

Ilinois’ progress in fulfilling the promise of the Race-to-the-Top—Early Learning Challenge to
close the achievement gap for at risk children entering Kindergarten has been monumental.
Voices for [llinois Children looks [orward to continuing to work with the state in training to
improve the knowledge base; program evaluation to improve the quality of early childhood
services; research on program administration, the early childhood workforce, and important
professional development issues; and public awareness of the critical role that early childhood
leaders play in the provision of quality services for young children and families.

Ilinois profits from a collaborative environment bringing multiple stakeholders to the table to
work through the development of new initiatives and polices. Illinois has a record of a high
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fIATS IS
VOICES BUILDI NG BETTER LIVES

FOR [LLINOIS CHILDREN

level of services for children with high needs and is working to cnsurc that many morc
vulnerable young children are served in high-quality early learning programs.

We wholeheartedly support the State of Illinois’ proposed plan to expand high-quality early
lecarning and carc for at-risk four-ycar olds in high-nceds communitics across the statc and arc
eager to participate in building on Illinois excellence in caring and educating its youngest
cltizens.

In our rolc as statewide child and family advocates, Voices for [1linois Children is excited to
take on the work associated with the proposed plan and we look forward to contributing to the
continued expansion and improvement of Illinois’ early learning and development system.

We actively support Illinois™ intention to incrcasc access to high-quality carly Icarning and
development and to close the achievement gap for at-risk children statewide.

Sincerely,
(b)(®)
LN ;
Gaylord Gieseke
President
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Appendix page 3

Glossary

All Our Kids (AOK) Networks: Community collaborations located in neighborhoods, cities,
and counties with Concentrated High Need Communities (CHNC) are implementing innovative
strategies and modeling best practice to increase families™ access to services and increase the
capacity and coordination of the local service system.

Child and Family Connections (CFC): Offices statewide that are responsible for referring
children to Part C Early Intervention and ensuring appropriate supports are provided to families.

Child Care Assistance Program (CCAP): Subsidy program that allows reimbursement for all
forms of legal care, including centers, licensed family child care homes, and legally license-
exempt care based on 4 family’s income.

Child Care Resource & Referral (CCR&R): The regional “hub” through which families are
connected with a full range of child care resources, and through which child care providers
receive training, technical assistance, and other resources to enhance program quality and core
competencies of educator/caregivers. The CCR&Rs are funded directly by the state to provide
birth to five services.

Collaboration Model: Braiding/combining CCAP funding with Head Start/Early Head Start
and/or Preschool for All/Prevention Initiative.

Community Collaborations: Organizations funded either by the state or by local funders to
coordinate birth to five services at the local level.

Consortium for Community Systems Development: Funded through RTT-ELC to develop a
systemic approach to supporting local collaboration across the wide range of early childhood
programs and services based on the State's community collaboration model.

Early Childhood Block Grant (ECBG): Created in 1997 the State’s primary funding stream for
birth to five programs, funds Preschool for All and Prevention initiative through ISBE.

Early Intervention: The program that serves families of children from birth to age 3 who have
developmental delays or disabilities, or who are at risk for developmental delays.

Early Learning Council (ELC): Created in 2003 to guide the State's administration of a high
quality, accessible, and comprehensive statewide early learning system. Established by statute,
the Council is comprised of gubernatorial and legislative appointees. representing 4 broad range
of constituencies including schools, child care centers and homes, Head Start, higher education,
state, local, and federal government agencies, the General Assembly, business, law enforcement,
foundations, and parents.

Early Reading First (ERF) Grants: Federally funded grants in 2002-2010 that were designed
to help early childhood centers improve their programs, by creating centers of excellence that
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Appendix page 4

provide preschool-age children with language and cognitive skills, and an early reading
foundation.

ExceleRate Illinois: The State’s Quality Rating and Improvement System for all early learming
programs that serve children in groups, including Preschool for All programs.

Families of Children with High Needs: Low-income families, families that speak a language
other than English at home, single parent families, homeless families, families where the parent
and/or child has a mental or physical disability, and families involved with the Child Welfare
system

Gateways to Opportunity: Illinois’ clearly articulated framework that includes a continuum of
training, education, and ongoing supports as well as defined career pathways in cross-sector
programs for practitioners working in early learning and development programs. Includes
credentials at multiple levels for Early Childhood, Infant-Toddler, Director, Family Specialist,
Family Child Care, and Relationship-Based Technical Assistance.

Governor’s Office of Early Childhood Development (OECD): Created in the Governor’s
Office in 2009 the OECD is working to promote the quality and comprehensiveness of our state
early childhood system by overseeing state agencies’ implementation of birth to five policies and
programs, advocating for early childhood within the Governor’s Office, and supporting the work
of the Council.

Head Start/Early Head Start: Began in Illinois in 1965 and administered by 48 1llinois
grantees including the City of Chicago; comprehensive early childhood services for children in
poverty and their familics.

Illinois Board of Higher Education (IBHE): Approves all new units of instruction, research,
and public service, as well as new academic administrative units, for public colleges and
nuniversitics in the state.

Illinois Birth to Five Program Standards: Include curriculum (aligned to the state’s Early
Learning and Development Standards for Birth to Three and Three to Five); developmental
monitoring (child screening and asscssment); continuous program improvement proccsscs;
family and community partnerships; and health promotion and apply to all Early Learning and
Development Programs for children ages birth through kindergarten entry that are funded by the
State.

Illinois Children’s Mcntal Health Partnership (ICMHP): a cross-systems public-private
initiative with the charge of implementing a statewide mental health plan for children from birth
to age 18.
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Appendix page 5

Mlinois Department of Children and Families (DCFS): The State's child care licensing
agency, and the agency that administers and supervises Child Welfare and Community-Based
Child Abuse Prevention

Mlinois Department of Human Services (IDHS): The state agency that administers and
supervises CCDF, part C of IDEA programs, the Head Start State Collaboration Grant, the Title
V Maternal and Child Care Block Grant, home visiting programs through Healthy Families
Ilinois and Parents Too Soon, and the State's Temporary Assistance for Needy Families (TANF)
program.

Illinois Early Childhood Asset Map (IECAM): An innovative web based Geographical
Information System that informs the distribution of Preschool for All, Prevention Initiative, and
other early learning funding based on supply and demand data

Illinois Early Learning Guidelines for Birth to Age Three: Standards are currently being
developed that are useful across a wide range of settings, from child care to home visiting
programs to Early Intervention, and that would be accessible to both professionals and parents.
Also includes the unique Self-Regulation domain.

Illinois Early Learning Project: Located at the University of Illinois the Project is funded by
ISBE to select and create high-quality resources that respond to the early learning information
nceds of parents and educators in the State, including all types of carly learning and development
programs.

The Illinois Interagency Council on Early Intervention: The federally-mandated advisory
board to the Illinois Early Intervention Program, which scrves familics of children from birth to
agc 3 who have developmental delays or disabilitics, or who arc at risk for developmental
delays.

Ilinois Network of Child Care Resource and Referral Agencies (INCCRRA): Administrator
of the Gateways programs and of ExcclcRate Illinois

Illinois State Board of Education (ISBE): The Lead Agency for this application, the State
Education Agency, and the agency that administers and supervises section 619 of part B of IDEA
programs, State funded preschool, home visiting and other birth to three programs funded
through the Early Childhood Block Grant, Title I of ESEA, and the Child and Adult Care Food
Program.

Innovation Zones: Seven high-need communities funded through RTT-ELC to develop and test
innovativc approaches to cnsuring that children with high nceds enroll in high quality carly
learning programs and services.

Investing in Innovation (i3) Grants: Grants from the federal Department of Education to fund
the development, validation or scale-up of innovative education practices. There arc three 13
grant projects in Illinois focused on early childhood education.
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ISBE Student Information System (ISBE SIS): A state-level student information system
through which extensive data is collected on participants in [SBE programs and serves as the
"backbonc” of the agency's data warchouse, and currently collects extensive student and
program-level data from all recipients of State Early Childhood Block Grant Funding.

Kindergarten Individual Development Survey (KIDS): A developmentally appropriate
process of utilizing teacher observational assessments repeated over time in natural, comfortable
setlings to yield the most valid, authentic information about young children.

Low Income: Having an income of up to 200% of the Federal poverty rate

Maternal, Infant and Early Childhood Home Visiting (MIECHYV): Federal grant to Illinois
that supports both expanded home visiting services in six communities and statewide systems
development in home visiting,.

P-20 Council: Created by statute in 2008 to work towards a seamless and sustainable statewide
system of quality education and support [rom birth through adulthood.

Preschool for All (PFA): Created in 2006; Illinois was the first state to create and support
voluntary, high-quality preschool for all three and four year olds. Currently is focused on
serving the most At Risk children with a range of program options and settings, from public and
private schools to child care centers and other community-based agencies.

Prevention Initiative: The birth to three set aside of the ECBG administered by ISBE,
enabling school districts and community based organizations to provide parenting education and
parent-child interaction activities related to development and nurturing of infants and toddlers
using one of four models: Healthy Families Illinois; Parents as Teachers; Early Head Start
(center-based model); or Baby Talk

Race to the Top-Early Learning Challenge Grant (RTT-ELC): $52.5 Million, four year
systems development grant [or early childhood that was awarded to Illinois by the [ederal
Departments of Education and Health and Human Services in December, 2012.

STAR NET: A variety ol opportunities for personal and professional growth for those who
touch the lives of young children, ages B-8, with an emphasis on children with special needs.

State Fiscal Year (SFY): The State’s fiscal year runs from July through June.

Statewide Professional Development Advisory Council (PDAC): Created in 2002 to
coordinate, support and promole a statewide prolessional development system which now serves
early care and education, school-age, youth development, and family support practitioners.

The Center: Resources for Teaching and Learning (The Center): offers training throughout
the state on topics including curriculum, assessment, and other topics requested by programs.
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World-Class Instructional Design and Assessment (WIDA) Consortium: Supports academic
language development and academic achievement for linguistically diverse students through high
quality standards, assessments, research, and professional development for educators.
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- For Children Birth to Age Three

[llinois Early Learning

(GGuidelines




Structure of collaboration
for the creation of the
Illinois Early Learning Guidelines

Development of the
Guidelines

‘The lllinois Early Learning Guidelines were
developed in collaboration with key Illinois
stakeholders in the infant-teddler field. Early
childhood leaders, educalors, practitioners,

and policy experts came together to ensure

the creation of an accessible and user-friendly
document, presenting evidence-based and up-
to-date information on infant-toddler develop-
ment for parents, caregivers, early childhood
prolessionals, and policy makers. The structure
of the group stemmed from the Illineis Early
Learning Council - Infant Toddler Committee.
Within this committee, a Workgroup formed to
create the vision for the Guidelines. The vision
of the group was to ensure a document that
could align with and integrate into the complex
system of services for children birth to three

in the state, and fulfill the ultimate geals of

improving program quality, growing provider

capacity, and strengthening the current systems.

* |llinois Early Learning Council

= |nfant Toddler Committee

= |[ELG Workgroup

= |[ELG Domain
Writing Teams

The lcadership group of the Workgroup then
began coordinating the development of the
Guidelines, with input from the Workgroup
and from the six writing teams, which were
small sub-groups ol the Workgroup. The writ-
ing teams were tasked with providing input
and review of developmentally appropriate
content. This collaborative approach in writing
the Guidelines allowed for important decisions
te be made by a diverse range of professionals
representing diflerent areas of the field. This
collaboration resulted in the creation of Guide-

lines that:

1. Create a foundational understanding
for families, providers, and professionals in the
field of what children from birth to age three
are expected to know and do across multiple

developmental domains.

2. Improve the quality of care and
learning through more intentional and appro-
priate practices to support development from

birth to three.
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3. Develop a more qualified workforce,

4. Enhance the current system of early
childhood services by aligning birth-to-
three developmental standards with existing
standards and practices for older children and

across system components.

5. Serve as a resource for those informing
decision makers involved with developing and
implementing policies for children from birth

to three.

‘The Guidelines are NO'I' intended to replace
any existing resources that are currently used in
birth-to-three programs and are not an cxhaus-
tive resource or checklist for children’s develop-

ment. The Guidelines are NOT a:
® Curriculum
" Program model
= Developmental Screening Tool
® Developmental Assessment Tool
® Professional Development Curriculum
‘The Guidelines are designed to complement
these educational tools and provide a cohesive

analysis of children’s development with com-

mon expectations and common language.
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Birth to 3 months

Appendix page 10

7 to 18 months

16 to 24 months

Birth 12 mo.

How to Use the
Guidelines

The Guidelines begin with The Newborn
Period, which discusses the first four months
of children’s lives and the experiences that are
unique (o this time. The {irst of the six (abbed
sections, Self-Regulation: A Foundation of
Development, focuses on children’s develop-
ment of sell-regulation, which is essential for
overall healthy development and learning. Self-
Regulation refers to children’s emerging ability
to regulate or conltrol their atlention, thoughts,
emotions and behaviors.” Next, Domains of
Development arc specific areas of growth and
development. The Guidelines consist of four
developmental domains: Social and Emotional
Develepment; Language Development, Com-
munication, and Literacy; Physical and Motor
Develepment; and Cognitive Development.
‘The final section, Approaches to Learning,
focuses on specilic methods by which children
engage with the world around them in order
to make meaning and build understanding of
their experiences. These six tabbed sections
are each structured in the same manner, and
are further broken down intc Sub-Domains/

Sub-Sections, Standards, Age Descriptors,
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21 to 36 months

24 mo. 36 mo.

Figure 1

Indicators for Children, and Strategies for
Interaction.

These components map accordingly onto
Figure 2:

@ Sub-Domains/Sub-Sections are detailed
components of cach developmental domain or
section.

@ Standards are the general statement of what
children should know and be expected to do by
the time they reach 36 months of age.

@ Age Descriptors describe the progression
of development for cach of four particular age
groups across Lhe birth-to-three age range.

These four distinct and overlapping groups
arc: Birth to 9 months, 7 to 18 months, 16
to 24 months, and 21 to 36 months. These
age groupings are used in order to retlect chil-
dren’s bio-behavioral shifts, which are changes
in behavior triggered by biological changes in
the brain. These shifts allow children to grow
and gain new skills (sce Figure 1.

@ Indicators for Children are some of the
observable skills, behaviors, and knowledge
that children demonstrate to “indicate” pro-

gress toward achieving the standard.
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Figure 2; Sample spread showing detailed standards represented in the 32 Sub-Sections/Sub-Comains of the guidelines.,
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Interconnections

Since development occurs across multiple, inter-

@ Strategies for Interaction are specific Real World Stories are real-life examples

activities, practices, and interactions in which that demonstrate the specific concepts of devel-

related areas, readers will see a short list of other,

caregivers can engage with children to support
healthy development.

@ Call-Out Boxes are definitions of specific
words and complex concepts essential for
understanding the progression of development

cutlined within the sub-domain.

opment in action.

Keep in Mind lists behaviors that can be
used to identify possible concerns for devel-
opment and are found at the end of the Sclf-
Regulation section, and the four developmental

domains section.
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closely related sub-domains/sub-sections in every
sub-domain/sub-section intreduction and in each
real world story. While every sub-domain and
sub-section can relate to the others, the Guide-
lines highlight those most relevant to each par-

ticular one. Below is a sample of these references:

Emotional Regulation, p. 17

domalin 4: Cognlitive

Memory, p. 97
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lllinois Early Learning Guidelines for Children Birth to Age Three

The lllinois Early Learning Guidelines are designed to provide early childhood professionals and
policy makers a framework for understanding development through information on what children
know and should do, and what development looks like in everyday instances. These Guidelines
also provide suggestions and ideas on how to create early experiences that benefit all children’s
learning and development. The main goal of the Guidelines is to offer early childhood

professionals a cohesive analysis of children’s development with common expectations and
common language.

Self-Regulation; Foundation of Development

Physiological Regulation
Standard: Children demonstrate the emerging ability to regulate their physical
processes in order to meet both their internal needs and external demands in
accordance with social and cultural contexts.

Emotional Regulation
Standard: Children demonstrate the emerging ability to identify and manage the
expression of emotion in accordance with social and cultural contexts.

Attention Regulation
Standard: Children demonstrate the emerging ability to process stimuli, focus and
sustain attention, and maintain engagement in accordance with social and cultural
contexts.

Behavior Regulation
Standard: Children demonstrate the emerging ability to manage and adjust
behavicrs in accordance with social and cultural contexts.

Developmental Domain 1: Social & Emotional Development

Attachment Relaticnships
Standard: Children form secure attachment relationships with caregivers who are
emotionally available, responsive, and consistent in meeting their needs.
Emotional Expression
Standard: Children demonstrate an awareness of and the ability to identify and
express emotions.
Relationship with Adulis
Standard: Children demonstrate the desire and develop the ability to engage,
interact, and build relationships with familiar. adults.
Self-Concept
Standard. Children develop identity of self.
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Relationship with Peers
Standard: Children demonstrate the desire and develop the ability to engage and
interact with other children.

Empathy
Standard: Children demonstrate an emerging ability to. understand someone else’s
feelings and to share in the emotional experiences of others.

Developmental Domain 2: Physical Development & Health

Gross Motor
Standard: Children demonstrate strength, coordination, and controlled use of large
muscles.

Fine Motor
Standard: Children demonstrate the ability to coordinate their small muscles in order
to move and control objects.

Perceptual
Standard: Children demonstrate the ability to distinguish, process, and respond
to sensory stimuli in their environment.

Self-Care
Standard: Children demonstrate the desire and ability to participate in and practice
self-care routines.

Developmental Domain 3: Language Development, Communication, &
Literacy

Social Communication
Standard: Children demonstrate the ability to engage with and maintain
communicaticn with others.

Receptive Communication
Standard: Children demonstrate the ability to comprehend both verbal and
nonverbal communicaticon.

Expressive Communication
Standard: Children demcnstrate the ability to understand and convey thoughts
through both nonverbal and verbal expression.

Early Literacy
Standard: Children demonstrate interest in and comprehension of printed materials.

Developmental Domain 4: Cognitive Development

Concept Development
Standard: Children demonstrate the ability to connect pieces of information in
understanding objects, ideas, and relationships.
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Memory
Standard: Children demonstrate the ability to acquire, store, recall, and apply past
experiences.

Spatial Relationships
Standard: Children demonstrate an awareness of how objects and people move and
fit in space.

Symbolic Thought
Standard: Children demonstrate the understanding of concepts, experiences, and
ideas through symbolic representation.

Creative Expression .
Standard: Children demcnstrate the ability to convey ideas and emotions through
creative expression.

Logic & Reasoning
Standard: Children demonstrate the ability to use knowledge, previous experiences,
and trial and error to make sense of and impact their world.

Quantity & Numbers
Standard: Children demonstrate awareness of quantity, counting, and numeric
competencies.

Science Concepts & Exploration
Standard: Children demonstrate a basic awareness of and use scientific concepts.

Safety & Well-Being
Standard: Children demonstrate the emerging ability to recognize risky situations
and respond accordingly.

Approaches to Learning

Curiosity & Initiative
Standard: Children demonstrate interest and eagerness in learning about their
world.

Problem Solving
Standard: Children attempt a variety of strategies to accomplish tasks, overcome
obstacles, and find solutions to tasks, questions, and challenges.

Confidence & Risk-Taking
Standard: Children demonstrate a willingness tc participate in new experiences and
confidently engage in risk taking.

Persistence, Effort, & Attentiveness .
Standard: Children demonstrate the ability to remain engaged in experiences and
develop a sense of purpose and follow-through.

Creativity, Inventiveness, & Imagination
Standard: Children demonstrate the ability to use creativity, inventiveness, and
imagination to increase their understanding and knowledge of the world.
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Biological
rhythms are
patterns that
occur within
people's bodies.
These include
sleeping, waking,
eliminating, and
maintaining
normal body
temperature.

Stimuli are
sounds, textures,
tastes, sights,

and temperatures
found in children's
envirecnments.

14

Physiological Regulation

Appendix page 15

Standard: Children demonstrate the emerging ability to regulate their physical processes in order to meet both their internal
needs and external demands in accordance with social and cultural contexts.

Birth to 9 months: children’s [N EPTCRISGGILE are

supported and impacted by their caregiver(s) in order to establish
their sleep/wake, feeding, and elimination patterns. Children also
begin to develop awareness of in their environment.

Begins to demonstrate a pattern in sleep-wake and feeding
cycles

Signals for needs, e.g., cries when hungry, arches back in dis-
comfort

Disengages when overstimulated, e.g., turns head, glances away,
falls asleep, spits up

Uses sucking to assist in sleeping

Provide consistent routines in caring for the child
Follow the child’s cues and respond thoughtfully

Use touch to help the child regulate, e.g., swaddle, hold, cuddle,
rock to help socthe the child

Minimize stimuli in the child’'s envircnment, e.g., limit colors,
sounds, and objects

7 months to 18 months: children, through the
responses and support of their caregiver(s), become increasingly
crganized in and begin to adapt their sleep/wake, feeding, and
elimination patterns. Children are also beginning to organize and
habituate to stimuli in their environment.

Demonstrates consistent sleeping and feeding times throughout
the day

Increasingly organized and consolidated internal schedule for
sleep/wake, elimination, and feeding, e.g., decreases the number
of naps but extends the length of the naps

Communicates with a wide range of signals as crying dimin-
ishes, e.g., smiles, gestures, uses words

Begins to exhibit certain behaviors when overstimulated and/or
unfocused, e.q., becomes aggressive, lashes out, bites

Increased desire for independence and control

Establish a routine for sleeping, eating, and diapering

Recognize the child’'s sensitivity to sensory exposure and adjust
accordingly

Minimize stimuli in the child's environment, e.g., limit colors,
sounds, and objects

Provide redirection and be consistent in helping the child regu-
late in overwhelming situations, e.g., use distraction by sharing
a different toy or object

Allow the child to express emotions through newfound move-
ments, e.g., jumping for joy

Provide the child with some responsibility and choices, e.g., ask
the child for help building a tower with blocks
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Physiological Regulation

Standard: Children demonstrate the emerging ability to regulate their physical processes in order to meet both their internal
needs and external demands in accordance with social and cultural contexts.

16 months to 24 months: Children have established
basic, consclidated patterns in sleep/wake, feeding, and
elimination functions. Children use nonverbal and verbal
communication to signal needs to caregiver(s) for support in
regulating. Children also begin to manage internal and external
stimuli.

Uses gestures and symbolic actions to demonstrate feelings and
needs, e.g., lays head on caregiver's lap when tired

Becomes frustrated and displays regressive behaviors when
overstimulated, e.g., temper tantrums

Communicates needs with one or two words, e.g., says or
gestures "milk” for "I want milk"

Begins to have an awareness of bodily functions and begins to
demonstrate an interest in toileting, e.g., recognizes a "potty”

Recognize and respond to the child's communication efforts

Establish a schedule throughout the day that includes sufficient
time for feeding and resting

Provide sensory play for the child who is having difficulty
remaining regulated due to lack of sensory input, e.g., play
dough, water play

Read the child’s cues to determine how to support the child
during challenging instances, e.g., use of a scothing voice or
gentle touch; or ensure the child is safe and allow them to
express their emaotions through a more physical manner {lying
on the floor, stomping feet)

21 months to 36 months: Children begin to
independently manage functions of feeding, sleeping, waking,
and eliminating with some support from their caregiver(s).
Children can now manage and begin to discriminate internal and
external stimuli.

Calms down in order to sit and read a book with a caregiver

Uses movement to express an emotion, e.g., jumps up and down

when excited, stomps. feet when upset

Recognizes patterns throughout the day, e.g., grabs a pillow and
blanket after lunch, when it is nap time

Communicates needs more thoroughly, e.g., "l am hungry”

Manages PMCIERAUIIENRLLE in 2 more organized manner, e.g.,

disengages, walks away

Demonstrates a readiness to begin toilet training

Provide words to the child’s feelings and physical actions

Teach the child about respecting personal space and provide
objects to help them define this space, e.g., individual seat
cushions during circle time

Continue using soothing and calming behaviors when helping a
child regulate

Listen to child when expressing needs and wants; watch for
verbal cues carefully

Slow down and be present for the child; limit gverstimulation
and provide support for the child as needed

Approach toilet training within the context of the home culture
rimary caregiver's guidance

and. theEP
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Overstimulation
refers to excessive
sounds, textures,
temperatures, and
sights that impede
children from
making a mean-
ingful connection
with others or
objects.
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i Stanclarss, Frosooool o Fov

“y Leaming ato 2o

Development
of the Illinois Early Learning.
and Development Standards

“he linois Zatly Learn'rg and Jeve soment Standaccs (20030 are a revised vers's of the originzl
IWingis zarly Learnir g Standa-cs pub.isted in 2002 THey b ave beer uadatec <o aligr with

the llinais Larly Learirg Cuidelines for Chiloron Birh to Age 3, with the llirais 4incergarton
Srancards, anc with the Commen Como State Stardards for Kindorgaren.

ere deve ooac oo aboralion

amenl Standaccs [1ZLDS)

“he llinais Zacly Learri'rg and Je

el

with key lllinois stakeholoers in she prescicol ecucation field, Early childhood leaders, educators,
practitioness, and po.icy exoerts came together to ensure the crect'oq of an access b e, Lser-
frendly cocument, oresentir g evidence-based ard Jp-to-date n"orr-atior 07 preschoc.

it T e Ay P R Y I S e
dO\;'x:|O[J Tneat Gl 3OS QN iy o L6 S, Foadhoes, oo leltielalololel SHCTOSSINGHS, NG pohey

i}

mckers, 1 geal is Toensue a document that 2ligns with and irtegrates into The comp.ex syster

ol services ‘or chidren roma tiple preschool setlirgs in Le stale and ulllls ke uimale poa s o
Trpraving pragram cudity and strergthening the current systems, “he ELDS zre designed to be
Lsed wth chiloren from ages 3 to b or those in tie two years before their <inde-garter yea~ The

term preschoolis ased rather than prekindergarien to recognize tae inclusion of these two vears
nstead of ealy addressing the ane year oofare k nderga-ten. Ir adcir @1, he term reacher is Lsod
torefer to any adalt wae works wth prescacel chileren inoany carly childhood sotfing,

Frar Jarvary Lo May 2013, a slalewide led Lesl ol e 1ZLDS was condacled, Mare than 300
participan:s reviewed and implemented the standards in their preschoc. envirorrenss anc
provided feedbec<througn focus groap wesinars. Tre fielc test partic'pants incluced teachers
ard zdm ristrators from state “undec Preschog. for A oregr-ams, | ead Start, centor basad child
care, fam’ly chid case, special educaton, faith-based oreschoos, and oars district prograr-s. [he

commenls and recommerdalions [fom e liele les weare revewar Dy awor< group and, when
eporsoiale, nicoporzled inlo Lhisfingl decument, T's colleboretive eporoach in firal zing e

[ELDS zllowed tor importans decisions to be mace oy a diverse range of pro‘ess’onals represeriing

different areas of the field.
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Purposes
of the lllinois Early Learning
and Development Standards

Aswitn the lllinois Zarly Learnirg Guidelines tar Children Birth to Age 3, there are roLlzinle
pdrposes fortiell. no’s Eary _earning and Developr-er: Stardards. The 1ZLDS:

1. Create a foundational understanding “or famil cs a1d teachers of whar
children frem 3 through S veass of age are expected to <row ard do acress multiple

developmenlzl domains,

2. Improve the quality of care and learning through more interticnzl and
approar ate praciices o sLpport developnet “ror 3 through 5 years o7 age.

3. Provide support for a qualified workforce,

4. Enhance the state’s early childhood services by sligrirg orescrool
standards with ex’stirg pu'delines or standards fo- younges anc o.der children,

5. Serve as a resource for those rvo ved in ceveloping and impler-enting po c'es for
children frem 2 through 5 veass of age.
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lNline's Sasw Leaming a-o Doevelzpmens Standares, Froso-ool Joy

Uses
of the Illinois Early Learning.
and Development Standards

The Illinois Early Learning and Development Standards are designed to provide a cohesive
analysis of children’s development with common expectations and common language. They
are broad stareneats that provice teackors w th usehu. nfornatior anc dicection tat are acodod
zs part of tho caiy carly childhood cnvirorraent. 1Feschool cducaro-s can refor to the IL_BS whon
detormrirg appropriate expoctations for preschoo.crs, when slannrg for individual chidrer’s

riseds, wheaimplemenling a plop-bossd coricelum, and whenusing cutheniic clisaraliona

assessmieni rpcedures,

“Fere are aporooriate and inapproorate uses o tie lira’s Early _earing ard Develcpmert

Srancards. “he LLOS arc notintenced to 0 a curdculum or assessmant tool and arc not zr

cxhacstive resalrce ar chocklist for ovldror s dovelaprrone,
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lllinois Early Learning and Development Standards for Preschool

Children Age 3 to Kindergarten Enroliment Age

The lllinois Early Learning and Development Standards for children ages 3 to kindergarten
enrollment as defined in Section 10-20.12 of the School Code are broad statements that provide
teachers and caregivers useful information that is directly needed as part of their daily
classroom work. The standards are organized to parallel content in the lllinois State Goals for
Learning (see 23 lll. Adm. Code 1.Appendix D}.

LANGUAGE ARTS

State Goal 1: Acquire foundational early literacy and language skills.
Standards:

Develop an appreciation for language and literacy activities.

Develop basic language skills.

Understand that language is used in a variety of ways to communicate.

State Goal 2: Develop age-appropriate early literacy reading skills and concepts.
Standards:
Demonstrate comprehension of text that is read aloud or seen in print.
Identify elements pertaining to the craft and structure of types of text.
Demonstrate understanding of text organization and basic features of print.
Demaonstrate beginning letter and word recognition.
Demaonstrate beginning phonclogical awareness.

State Goal 3: Develop early writing skills and concepts.
Standards:
Use writing to represent ideas and information.
Compose information to convey meaning.
Recognize multiple purposes and types of writing.
Explore writing and conveying ideas using digital tools.

State Goal 4: Comprehend the language of others.

Standards:
Demonstrate understanding through age-appropriate responses.
Understand language and information presented in a variety of ways.
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State Goal 5: Use language, including body language, for expression.
Standards:
Communicate effectively using language appropriate to the situation and audience.
Demonstrate increasingly complex and varied use of language.

MATHEMATICS

State Goal 6: Demonstrate and apply a knowledge and sense of numbers,
including numeration and operations.
Standards:
Demonstrate beginning understanding of numbers, number names and numerals.
Begin to construct sets, add and subtract te create new numbers.
Begin to make reasonable estimates of numbers.
Compare quantities using appropriate vocabulary terms.

State Goal 7: Explore measurement of objects and quantities.
Standards:
Measure and compare abjects and quantities using standard and non-standard
instruments and methods.
Begin to make estimates of measurements.
Explore tools used for measurement.

State Goal 8: Identify and describe commeon attributes, patterns and relationships
in objects.
Standards:

Explore ohjects and patterns.

Describe and document patterns using symbols.

State Goal 9: Explore concepts of geometry and spatial relations.
Standards:
Recognize, name and replicate common shapes.
Demonstrate an understanding of location and ordinal position, using appropriate
vocabulary.

State Goal 10: Begin to make predictions and collect and analyze data information.
Standards:

Organize and describe data and information.

Gather information to answer questions.
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State Goal 11: Demonstrate curiosity about the world, and engage in scientific
inquiry to answer questions.
Standards:
Develop skills to observe, collect information, ask questions, predict, explain and draw
conclusions.
Use tools and technology to assist in scientific inquiry.

State Goal 12: Explore concepts and information about life, physical and earth
sciences.
Standards:
Understand that living things grow and change.
Understand that living things rely on the environment and/or others to live and grow.
Explore the physical properties of objects.
Explore concepts of force and motion.
Explore concepts and information related to the Earth, including ways to take care of our
planet.
Explore changes related to the weather and seasons.

State Goal 13: Understand basic safety rules for scientific inquiry.
Standard:
Understand rules to follow when investigating and exploring.

SOCIAL STUDIES

State Goal 14: Understand some concepts related to citizenship.
Standards:
Understand what it means to be a member of a group and community.
Understand ways groups make choices and decisions.
Understand the rele that individuals can play in a group or community.

State Goal 15: Explore economic systems and human interdependence.
Standards:

Explore rales in the economic system and workforce.

Explore issues of limited resources in the classroom and world.

Explore concepts about trade as an exchange of goods or services.

State Goal 16: Develop an awareness of the self and his or her uniqueness and
individuality.
Standard:

Explore his or her self and history.
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State Goal 17: Explore geography, the child’s environment, and where people
live, work and play.
Standard:

Explore environments and where peaple live.

State Goal 18: Explore people and families.

Standards:
Explore people, their similarities and their differences.
Develop an awareness of self within the context of family.

PHYSICAL DEVELOPMENT AND HEALTH

State Goal 19: Acquire movement skills and understand concepts needed to
explore the environment, support learning and engage in health-enhancing
physical activity.
Standards:
Demaonstrate physical competency and control of large and small muscles.
Demonstrate awareness and coordination of body movements.
Demonstrate knowledge of rules and safety during physical activity.

State Goal 20: Develop habits for life-long fitness.
Standard:

Achieve and maintain a health-enhancing level of physical fitness.

State Goal 21: Develop team-building skills by working with others through
physical activity.
Standards:
Demonstrate individual responsibility during group physical activities.
Demaonstrate cooperative skills during structured group physical activity.

State Goal 22: Understand principles of health promotion and the prevention and
treatment of illness and injury.
Standard:

Explain the basic principles of health promotion, illness prevention, treatment and safety.

State Goal 23: Understand human body systems and factors that influence
growth and development.
Standards:
Describe and explain the structure and functions of the human body systems and how
they interrelate.
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Identify ways to keep the body healthy.
State Goal 24: Promote and enhance health and well-being through the use of
effective communication and decision-making skills.
Standard:

Demonstrate skills essential to enhancing health and avoiding dangerous situations.

THE ARTS

State Goal 25: Gain exposure to and explore the arts.
Standards:

Investigate, explore and participate in the arts.

Display an awareness of some distinct characteristics of the arts.

State Goal 26: Understand that the arts can be used to communicate ideas and
emotions.
Standard:

Understand ways to express meaning through the arts.

SOCIAL/EMOTIONAL DEVELOPMENT

State Goal 27: Develop self-awareness and self-management skills to achieve
school and life success and develop positive relationships with others.
Standards:

Identify and manage one's emotions and behavior.

Recognize ane’s own uniqueness and personal qualities.

Demonstrate skills related to successful personal and school outcomes.

State Goal 28: Use social-awareness and interpersonal sKills to establish and
maintain positive relationships.
Standards:

Develop positive relationships with peers and adults.

Recognize and appreciate individual and group similarities and differences.

Use communication and social skills to interact effectively with others.

Demonstrate an ability to prevent, manage and resolve interpersonal conflicts in
constructive ways.

State Goal 29: Demonstrate decision-making skills and responsible behaviors in
personal, school and community contexts.
Standards:

Begin to consider ethical, safety and societal factors in making decisions.
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Apply decision-making skills to deal responsibly with daily academic and social
situations.

Contribute to the well-being of one's school and community.

ENGLISH LANGUAGE LEARNER HOME LANGUAGE

State Goal 30: Use the home language to communicate within and beyond the
classroom setting.
Standard:

Use the home language for use for a variety of social and academic purposes.

State Goal 31: Use the home language to make connections and reinforce
knowledge and skills across academic, vocational and technical disciplines.
Standard:

Use the home language in order to attain benchmarks across the learning areas and to
build upon and develop transferable language and literacy skills.
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ILLINOIS STATE BOARD OF EDUCATION MEETING
September 17-18, 2014

TO: lllinois State Board of Education

FROM: Christopher A. Koch, Ed.D., State Superintendent of Education O(
Susie Morrison, Deputy Superintendent/Chief Education Officer. .

Agenda Topic. Preschool Development Grant — Expansion Grants
Materials: Preschool Development Grant Fact Sheet
Staff Contact(s). Reyna P. Hernandez, Assistant Superintendent

Purpose of Agenda Item

The Division of Early Childhood requests the Board to authoerize the State Superintendent to

submit, in collaboration with the Governor of the State of lllinois, a Preschool Development

Grant- Expansion Grants application to the U.S. Department of Education and the U.S. 15
epartment of Health and Human Services for up to the total eligible award amount of $

©)H annually, for the peried beginning January 1, 2015 to December 31, 2018.

Relationship to/lmplications for the State Board's Strategic Plan

This item supports all of the board goals. The grant allows expanded access to enhanced, full-
day, comprehensive preschool slots for high need, low-income children. . The targeted effort
supports closing the school readiness gap. The program requires high-quality preschool
services, including highly qualified early childhood teachers and safe and healthy learning
environments, as. well as providing a broad continuum of supports and services needed by
children and families, which help provide safe and healthy at-home learning environments.

Goal 1; Every student will demonstrate academic achievement and be prepared for success
after high school.

Goal 2: Every student will be supported by highly prepared and effective teachers and school
leaders.

Goal 3: Every school will offer a safe and healthy learning environment for all students.

Expected Outcome(s) of Agenda ltem
It is expected the Board will authorize the State Superintendent to submit, in collabaration with
the Governor of the State of lllinois, a Preschool Development Grant- Expansion Granis
application to the U.S. Department of Education and ) epartment of Health and Human
Services for up to the total eligible award amount of annually, for the period
beginning January 1, 2015 to. December 31, 2018..

Background Information

The Preschool Development Grants are a two-tiered competition for enhancing high-quality, full-
day preschool opportunities for high need, low-income four-year-old children by expanding
services in states with robust preschocl programs, like lllincis, or building or enhancing
programs in states without high-quality state preschool. Given our existing, high-quality

Preschool for All Program, lllinois is one of thirty-five states, plus the Distri 0k nbia,

eligible to apply for Expansion Grants. lllinois is eligible to apply for up to per
program year, based on the population of eligible children in lllinois.
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According to the “Application for Initial Funding™;

“The purpose of the Preschool Development Grants program, which is jointly
administered by the Departments of Education and Health and Human Services
{Departments), is to support State and local efforts to build, develop, and expand
High-Quality Preschool Programs so that mare children from low- and moderate-
income families enter kindergarten ready to succeed in school and in life. All
States, the District of Columbia, and Puerto Rico are eligible to apply for either a
Preschool Development Grants--Development Grant or a Preschool
Development Grants--Expansicon Grant.

Preschool Development Grants--Expansion Grants will support States that have
robust State Preschool Programs or that have been awarded a Race to the Top—
-Early Learning Challenge grant. These grants will be awarded to States to
implement and sustain High-Quality Preschool Programs that reach and serve
additional Eligible Children in two or more High-Need Communities. States will
also be able to use a portion of their funds to make preschocol program
infrastructure and quality improvements needed to deliver High-Quality Preschool
Programs.

The Departments will make Preschool Development Grants--Expansion Grants
on a competitive basis to States to (1) implement and sustain High-Quality
Preschool Programs that reach and serve additional Eligible Children in two or
more High-Need Communities; and (2) enhance preschoal program
infrastructure and capacity to deliver High-Quality Preschool Programs. For
Preschool Development Grants--Expansion Grants, States may allocate up to
five percent of the total Federal funds over the grant period for State-level
infrastructure. The remainder of the Federal funds must be subgranted to Early
Learning Providers in two or more High-Need Communities.”

{Full program requirements and additional information are available at:
http://www?2 .ed.gov/programs/preschooldevelopmentgrants/index.html)

As this is a competitive grant, the application details a series of competitive priorities. The
Governor's Office for Early Childhood Development, in collaboration with the ISBE Division of
Early Childhood, has already begun the development of a state plan which meets the
requirements of the application, including competitive priorities, and further promotes state goals
and the state vision for the future of lllinois’ Early Learning and Development System developed
by the Executive Committee of the Early Learning Council and Governor's Office for Early
Childhood Development: “To ensure that each and every child enters kindergarten safe,

healthy, ready to succeed and eager to learn,... emphasizing increasing access to highly
intensive and effective services for the most at-risk children.”

Under the lllinois proposal,o of the funding would be subgranted to providers for new
preschool slots or the enhancement of either child care, Head Start, or preschool slots that meet
certain program requirements.

Requirements equivalent to those already required by Preschool for All include:

» Research-based curriculum that aligns with the lllinois Early Learning and Development
Standards
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Licensed teacher with Early Childhood Endorsement and a qualified aide
High quality professional development

Class size of no more than 20

Providing parent engagement and education

Providing developmental, health, and social-emotional health screening

Key requirements distinct from Preschool for All include:

» ‘“Eligible children” are defined as “four-year-old children from families whose income is at
or below 200 percent of the Federal Poverty Line.”

* Program must be at least full school day, same as first grade

» Comprehensive services, including assistance in obtaining health, mental health and
dental services, nutrition services and education, and linkages to other community
services

¢ Alignment within a birth through grade three continuum

In addition to these requirements, the lllinois plan would emphasize key state priorities. . The
plan would require programs to include a strong system of embedded professional development
to support classroom instruction. It would further require subgrantees to ensure access to full-
day kindergarten to those children receiving full-day preschool under this grant program.

Competitive Priority 1 of the application awards additional points to states that “describe and
submit evidence of a credible plan for obtaining and using non-Federal matching funds tc
support the implementation of its ambitious and achievable plan.” The maximum of 10 points
are awarded for states committing to a match of 50% or more of the four-year total award. In
order to meet this competitive priority, as well as to restere historic cuts to preschool and

continue moving toward the goal of Preschool for All, the stad is proposing increasing
state preschool investments annually, by approximately , which would:

s Increase the number of intensive, full-day slots for four-year-olds to approximately
14,500 new slots by FY20. This would serve approximately 20% of children eligible for
these intensive slots.

* Increasing funding to Preschool for All, which would include services for three-year-olds
not eligible for the federal slots, by over 16% by FY20, creating approximately 10,500
new slots.

¢ Restore the historic 8% cut to currently funded Preschool for All Programs and provide a
cost of living adjustment increase

» Fund annual increases to the Prevention Initiative Birth-to-Three Program, up to the
statutorily required level of 20% of the Early Childhood Block Grant, bringing it to
approximately $115 million in FY20

The grant requires that states identify and work with programs in two or more high-need
communities. The application must include MOUs with subgrantee partner organizations in
each of the communities. Communities have been identified through broad program outreach,
as well as targeted efforts. A call for letters of interest was sent to Preschool for All grantees, as
well a other programs. In addition, high need communities with continued shortages of slots for
high need four-year-olds were identified. Considering existing efforts to align pregrams birth to
grade three, collaberative efforts, community resources, and gecgraphic diversity, programs
were also contacted. The OECD conducted extensive outreach. While there may be some
changes between now and the time of the application, the following communities have been
selected and have at least one engaged local partner;
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Financial Background
Illinois is seeking to apply

eligible award amount of §>®
nber 31, 2018. In ademrorm

cce
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xpParT

« Aurora « Elgin and

¢ Bloomington/Normal Carpentersville

¢ Chicagoe » Joliet

e Decatur » Jackson & Franklin
¢ DuPage County Counties

¢ Maywood & Cicero
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Metro East

North Chicago
Rockford

Rock Island

South Suburbs
Williamson County

for Preschool Development Grant- Expansion Grants up to the total
annually, for the period beginning January 1, 2015 to m
hois is seeking to submit a plan that commits to funding $
annual increases to the Early Childhood Block Grant for the federal pregram and '
ion of Preschool for All and Prevention Initiative.

Anticipated financial projections for this grant are illustrated in the table below (annual amounts
may change in final application);

Current Requested Total
Federal Additional Contract per
Funding Federal Fiscal Year
Funding

FY15 3 $7,945,556 | [V

FY16 $ $22,054,444

FY17 $ $20,000,000

FY18 $ $20,000,000

FY19 $ $10,000,000

Total $ 80,000,000

The financial background and projections for the Early. Childhood Bleck Grant are illustrated in

the table below:

Historical ECBG Investments

ECBG State Investment under

Proposed State Plan

FY1 | FY1 | FY1 | FY1 | FY1 | FY1 | FY1 | FY1 | FY1 | FY1 | FY2
$ i 0 1 2 4 5 6 7 8 9 0
Early Chiidhood | 342. | 342. | 325. | 300. | 300. | 300.
Education 2 2 1 2 2 | 350 | 400 | 450 | 500 | 550
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Superintendent’s Recommendation
| recommend that the following motion be adopted:

The State Board of Education hereby authorizes the State Superintendent to submit, in
collaboration with the Governor of the State of lllinois, a Preschool Development Grant-
Expansion Grants application to the U.S. Department of Education and the U.S.
epartment of Health and Human Services for up to the total eligible award amount of
g annually, for the period beginning January 1, 2015 to December 31, 2018.

Next Steps
Upon Board authorization, agency staff will coordinate with OECD to complete the planning and

development of the state application, submit the application, and prepare to administer awards.
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Introduction

Under 23 lllinois Administrative Code Part 228 Transitional Bilingual Education, public school districts
must uniformly identify children who are English language learners (ELLs) by administering a home
language survey to all children new to the district and conducting an English language proficiency
screening process for children who come from a language background other than English. Preschool
programs must offer a language instruction program for ELLs consistent with the requirements of Part
228 to all preschool children identified as ELLs. .

An ELL student in preschool:

{a) comes from a home where a language other than English is spoken by the student and/or by,
the student’s parent, guardians, or anycne else who resides in the household; and

{b) does not demonstrate English language proficiency during a research-based English language
proficiency screening procedure that is developmentally appropriate for the student.

Preschool Programs Governed by These Rules

1. Which preschool programs are included under the Part 228 Transitional Bilingual
Education rules?
All preschool programs for children ages 3 -5 that are administerad by a public school district
must adhere to the rules under Part 228. This includes preschool programs that are
subcontracted by districts to community organizations and preschool programs that districts
administer regardless of the source of funding for the programs.

Identification and English Language Proficiency (ELP) Screening of ELL Students

2. How are potential ELL students identified in preschool?
The district must have families of all children new to the district, including preschool children,
complete the home language survey (HLS) by the first day the student starts to participate in the
program. The HLS contains two questions. If the answer to one or both of the questions is
“yes” then the district must screen the child for English language proficiency.
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3. How does the program screen potential ELL students in preschool to determine whether
they are proficient in English?
The district must establish standard English language proficiency (ELP) screening procedures
that are research based to determine each potential ELL preschool student’s English language
proficiency level, minimally in the domains of listening and speaking. The procedures may
include use of an established assessment such as the pre-IPT or other screening procedures.
State rules indicate that the screening procedures must:

*
"

Be age and developmentally appropriate;

Be culturally and linguistically appropriate for the children being screened;

Include one or more observations using culturally and linguistically appropriate

tools;

% Use multiple measures and methods (e.g., home language assessments; verbal and
nonverbal procedures; various activities, settings, and personal interactions);

% Involve family by seeking information and insight to help guide the screening
process without involving them in the formal assessment or interpretation of
results; and

+* Involve staff who are knowledgeable about preschool education, child develepment,

and first and second language acquisition.

*
b

*
...

Screening procedures may be modified to accommodate the special need of students
with IEPs.

4. If ELL students are enrolled in preschool for more than one year, must the district re-
screen the students in the second year of participation?

No, the district is not required to re-screen preschool ELL students in their second year of
participation. The student is considered ELL and eligible for the ELL program services in the
second year of participation based on the initial ELP screening results. However, the district
may choose to assess students’ progress in English acquisition and modify the level of ELL
services provided in the second year based on assessment results.

All potential ELL students are screened with the WIDA MODEL™ to determine their English
proficiency level and placement in kindergarten (see #15 below).

5. Are staff who administer the preschool screening required to participate in online
training and to pass a test?

ISBE does not require that preschool staff who administers English language proficiency
screenings participate in a particular online training course. However, it is recommended that
these staff participate in training specific to the screening procedures used by their program to
ensure consistent administration and valid results.

Establishment of Programs
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6. What type of language instruction program must be offered when there are 20 or more

7.

preschool ELLs who have the same home language in an attendance center?

An attendance center that enrolls 20 or more preschool ELLs who have the same home language
must offer a Transitional Bilingual Education {TBE) Program which includes instruction in the
home language and in English as well as English as a second language to these preschool
children. TBE services may be offered by the classroom teacher or by another teacher who
pushes into the classroom. A pull-out model for language support may be used in some
circumstances but generally is not recommended for preschool. Some of the program models
allowed under TBE are described in #8 below.

What type of language instruction program must be offered when there are fewer than
20 preschool ELLs who have the same home language in an attendance center,
including situations in which there are more than 20 preschool ELLs but they come from
different language backgrounds?

An attendance center that enrolls 19 or fewer preschool ELLs who have the same home
language must offer either a Transitional Program of Instruction (TPI) or a TBE program for
these students. This attendance center may have more than 19 ELL students enrclled who have
different home languages. TPl programs provide language instruction which typically includes
English as a second language and may include home language instructien or support based on
the needs of the students. Some of the program models allowed under TP| are described. in #8
below.

What program models may be used to serve ELL students in preschool?

The district may select the program medel(s) best suited to its preschool population. Many
configurations meet the requirements of TBE and TPl. Models most commonly used include:

Appropriate for TBE or TPI

Dual Language/Two Way Immersion: Instruction is given in English and another language to
English-speaking students and students who speak the other language together in the same
classroom with the goal of developing proficiency in both languages for all students in the class.

Transitional Bilingual Education - Instruction is in the students’ home language to enable them
to transition into English. The goal is to help students transition to mainstream, English-only
classrooms as quickly as possible, and the linguistic goal of such programs is English acquisition
only. .English as a second language is provided in addition to content area instruction.

Developmental Bilingual — Instruction is in the child's home language for an extended duration,
accompanied by education in English and English as a second language. The goal is to develop

bilingualism and biliteracy in both languages.

Appropriate for TPl only
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English as a Second Language - The language of instruction is English but some support may be
provided to students in their native language. Teachers focus on building English language skills.
Classes may be composed of students who speak many. different languages but are not fluent in
English.

Sheltered English Instruction - Instruction is entirely in English. Teachers with training in
madifying instruction for ELL students use clear, direct, simple English and a wide range of
scaffolding strategies so that students develop English language skills and comprehend learning
area content. Classes may be compased of students who speak many different languages but
are nat fluent in English.

Language instruction may be delivered by the classroom teacher or by a pull-cut or push-in
teacher. ELL students may be integrated with non-ELL students in the classroom as long as the
preschool program provides the ELL children with daily. language instruction that specifically
addresses second language acquisition and making the curriculum accessible for ELLs.

Whenever possible, the preschool program should offer a program model that aligns with the
program model that the child will enter in kindergarten to provide continuity and best prepare
the child for successful entry into kindergarten.

Parent Notification

9, What communication with parents is required when a student is identified as an English
language learner?

The district must notify the parent in writing that the child has been placed in a TBE or TPI
program for English language learners within 30 days after the beginning of the school year or
14 days after enrollment in the program during the middle of the school year. The notification
letter must be in English and the home language of the student and must address the areas
required under Section 14C-4 of the Illinois School Code. A parent may withdraw a student from
the TBE/TP| program at any time by submitting the request in writing to the school or district.

Prior to July 1, 2014, a district may be offering language support services to preschool ELL
students without having properly endorsed bilingual and/or ESL teachers in place. In this case,
the parent notification letter should contain the elements required under Section 14-C-4 of the
lllinois School Code and stipulate the specific nature of the language support services being
offered.

Annual English Language Proficiency Assessment

10. Are preschool students required to participate in the annual state ELP assessment?
No, there is no annual ELP testing requirement for ELLs in preschool programs.
Teacher Certification

1. What type of certification is required to teach ELLs in preschool?
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Preschool teachers must hold the proper certification to teach preschool students. Preschool
teachers must hold an Early Childhood certificate. By July 1, 2014, preschool teachers who
provide native language/ESL instruction to ELL students must also hold the English as a second
language (ESL) or bilingual endorsement or approval that corresponds with the teaching
assignment. A teacher who provides bilingual instruction, which may include instruction in the
home language, in English and ESL, must hold the bilingual endorsement or approval. A teacher
with the ESL endorsement or approval may provide ESL instruction to help ELL students learn
English. The teacher who provides the native language/ESL instruction may be the classroom
teacher or another teacher who pushes into the classroom for part of the day. A pull-cut model
is not generally recommended for preschool but may be used in some circumstances.

s To pravide bilingual instruction to preschool children, a teacher must hold an Early Childhoaod
certificate with a bilingual endorsement ar appreval or both an Early Childheod certificate and a
Type 29 provisional certificate.

* To provide English as a second language instruction to preschool children, a teacher must hold
an Early Childhood certificate with a bilingual or ESL endorsement or approval or both an Early
Childhood certificate and a Type 29 provisional certificate.

12. By July 1, 2014 are all preschool teachers required to hold a bilingual or ESL endorsement
or approval?

No, only preschool teachers who are providing native language/ESL instruction to ELLs must
hold the appropriate endorsement or approval.

TBE/TPI Program Director

13, Who is the TBE/TP1 Program Director in the district?
The TBE/TPI Program. Directar who oversees the program in the district should meet the
requirements for administrator qualifications included under 228.35(d}. This individual may
often be someone other than the Early Childhood Director in the district. As such,
implementation of a successful preschool ELL program will require ongoing communication
and coordination between the TBE/TPI Program Director and the staff who oversee the Early
Childhood Program.

Counting Years in the TBE/TPI Program

14. Does preschool count toward the three years in the TBE/TPI program provided for under
Article 14C?

No, enrollment in preschool does not count for the purpose of determining the number of years
a child has been enrolled in the TBE/TPI program.

English Language Proficiency Screening and Placement in Kindergarten

15, How does a child’s ELL status in preschool affect placement in kindergarten?
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Preschool screening results may not be used to determine placement in kindergarten. All
children identified as coming from homes where a language other than English is spoken on the
home language survey must be screened with the WIDA MCDEL™ to determine ELL status and
placement in the TBE/TPI program in kindergarten. Children who were identified as ELL in
preschool but meet the State English proficiency standard when screened for kindergarten
should be enrolled in the same manner as other students who demonstrate English proficiency
on the WIDA MCDEL™. No parent permission is required to place these childrenin the general
education program.

Professional Development

16. What professional development requirements apply to preschool TBE/TP] programs?

17.

Districts must offer professional development opportunities to all staff in the TBE/TPI program
including certified and non-certified staff in the preschool TBE/TPI praogram. . The district must
offer at least two professicnal develepment activities a year that focus on at least ane of the
following topics related te the education of ELL students: current research. in bilingual
education; content-area and language proficiency assessment of students with limited English
proficiency; research-based methods and techniques for teaching students with limited English
proficiency; research-based methods and techniques for teaching students with limited English
proficiency who also have disabilities; and the culture and history of the United States and of
the country, territory or geographic area that is the native land of the students or of their
parents.

Districts must also provide newly hired TBE/TPI program staff with an orientation that includes
information about the TBE/TPI program requirements.

Districts should offer professional development that is relevant and addresses developmentally
appropriate practices for preschool teachers who work with ELL students.

Should preschool staff be included in the training related to the implementation of the
$panish language arts standards that districts must offer beginning in 2012-13?

Preschool staff may be included in the Spanish language arts standards training, and the training
should include infermation about how preschool programs can use developmentally
appropriate practices to help prepare children for Spanish literacy.

Program Funding

18. May districts receive state TBE/TPI funding for preschool ELL programs?

State TBE/TPI funding is available to reimburse schaool districts for the excess costs assaciated
with providing ELL students with five or maore periods of TRE/TPI instruction a week in
accordance with the lllinois School Code Article 14C and the corresponding state rules. As such,
districts may receive funding for preschool students who receive TBE/TPI instruction from a
teacher who is properly certified to provide bilingual or ESL instruction to preschool students.
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Preschool for All-More At Four Sample Eligibility Form

Instructions for developing an eligibility farm.

This is a sample form. Each program will develop its own eligibility form that consists of weighted criteria based
on the risk factors present in their own community. The weighted criteria form will be completed with
information obtained from the parent interview form and information gleaned from the child screening
instrument. Programs will serve those children and families most in need in the community determined by
those exhibiting the most at-risk factors as determined by a weighted criteria form uniguely created by each
individual program. Programs will develop weighted criteria based upon the risk factors present in the
community, and those factors identified by research as causing children and families to be at risk.

Programs will utilize the individualized weighted criteria system faor (a) Enrolling families identified as having
most at risk factors, (b) Ensuring families with the most at risk factors are prioritized on a waiting list {if
applicable). After a family is enrglled in the program they are allowed the appoertunity te continue services far
the duration of the program until Kindergarten eligible or otherwise defined in the child’s IEP. The family may
voluntarily leave the program. Screening for eligibility and this form are only completed one time.

Child’s Full Name: Birth Date: Age:

School/Program Name :

Parent Name: Parent Name:

Phone: Phone:

Address: Address:

City Zip City Zip
Family/Household Income Number of persons in Family/Household
Family/Household at or below 200% of the Federal Poverty Level YES ~ NO

2014 HHS Poverty Guidelines

Persons in 50% of Federal Poverty | 100% of Federal Poverty | 200% of Federal Poverty
Family/Household Level Level Level
)4
2
3
4
5
6
7
3

*For families/households with more than 8 persons, add Sl{b){'” |for each additional person
Federal Register /Vol. 79, No. 14 /Wednesday. January 22, 2014 /Notices
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The following are worth 50 peoints each:

{If a child presents with any one of these risk factors (numbers 1-4) the family should be considered the highest
priority and be directly enrclled in the PFA-More at Four program or placed at the top of the waiting list.)

1. (50) Family/Household At or Below 100% Federal Poverty Level

(50) Homeless {McKinney-Vento Homeless Education Assistance Act)

(50) Ward of the state/foster child

(50) Two or more delays on research-based screening tool

PN

The following are worth 5 points each:

5. {5)  History of child abuse or neglect

6. {5)  History of domestic violence

7. {5}  History of alcohol/drug abuse in family

. {5)  DCFS involvement

9, {5}  Chronic or terminal illness of child

10. {5}  Chronic or terminal illness of family member

11. {5)  Child has documented disability/CFC referral

12. {5)  Caregiver has disability

13. {5)  Caregiver has mental illness

14, {5} Death in immediate family {parent, child, sibling)

15, {5}  Caregiver other than parent raising child

16. {5}  Teen parent at birth of first child

17. {5)  Low bhirth weight/failure to thrive

18. {5) Recentimmigrant or refugee family

19. {5)  English not spoken in home

20. {5)  Family active military

21. {5) Parentincarcerated

22. {5)  Primary caregiver did not complete high schoal/ No GED
23. {5)  High mobility or transience

24, {5)  Program specific (This space is provided for programs to add community risk factors.)

The following are worth 4 points each:

25, {4)  Receiving services from another agency
Explain
26. {4)  Socially or geographically isolated
27. {4)  Other Health Issue
Explain
28. {4)  Program specific {This space is provided for programs to add community risk factors.)

The following are worth 3 points each:

28, {3) One delay on screening tool
30. {3)  Single parent
31, {3)  Program specific (This space is provided for programs to add community risk factors.)
TOTAL SCORE
Staff Signature Date
lllinois State Board of Education . pgakardy Ghidgdhsaesh Division September 2014
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Governor’s Office of Early Childhood Learning and Development
Preschool Expansion Project Director, Preschool Development Grant

Qualifications: Master's degree in Early Childhood Education or Child Development, Public
Policy,

Political Science, or Social Work and a minimum 5 years experience in €arly childhood program
or early childhood-related policy work. Minimum 5 years experience in a government related
field. Extensive experience managing and reporting on large federal grants, coordinating top
level decision makers, and developing multi-program budgets.

Position Summary: Works with state agencies and their contractors to ensure the successful

implementation of the Preschool Development Grant. Works closely with the school
districts and subgrantecs to ensurc successful implementation of the grant.

Key tasks include:

+ Managing the implantation of the Preschool Development Grant

« Coordinating with state agencies to ensure alignment within the grant priorities
and program implementation

+ Collaborating with all sub grantces to ensure the vision of the grant is
implemented.

+ Decvcloping all federal reports and maintaining the grant budget
« Overseeing the procurement process for all activities outlined in the grant.

+ Coordinating implementation of Preschool Development Grant with overall
expansion of the Early Childhood Block Grant

= Serving as the main point of contact with the Department of Education for the
grant

Reports to: Executive Director, Office of Early Childhood Development
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linois State Board of Education
Center for Language and Early Child Development
Early Childhood Division

SAMPLE Principal Consultant Job Description

General:

Reporting to the division administrator, provides technical assistance to agency staff, local
education agencies and program administrators; reviews documents and conducts on-site visits
of program to evaluate programs; serves as the primary contact {or the program administrators
and assists with problems and questions regarding a particular program; reviews and
recommends grant applications and amendments.

Specitic Job Duties:

1. Reviews, negotiates and recommends disposition of project/grant applications and
contractual agreements.

2. Provides expertise in program areas which allows for effective program leadership,
development and implementation in the area of early childhood initiatnves.

3. Initiates and conducts on-site visitations of programs/projects for the purpose of
determining compliance/non-compliance with applicable federal and state rules,
regulations, ETC.; monitors projects as implemented in comparison to original plan or
approved proposal.

4. Reviews monitoring reports and program improvement plans.

Provides technical assistance and other support services for early childhood initiatives to

school personnel by way of written and verbal communications as well as on-site visits.

6. Participates in the development and/or revision of program guidelines, rules, procedures,
etc.

7. Initiates and maintains contact with external resources, agencies and professional
organizations related to assigned programs.

8. Performs other duties as assigned.

wh

Education Required:

Masters degree in Education, Early Childhood Education, or in the field of Early Childhood
Development, or a Bachelors Degree in one of these fields plus two years of relevant
professional experience. Masters Degree in Early Childhood Education preferred.

Experience Required:
Two years of administrative or teaching experience (in addition to education requirements) in
local school district or community based Early Childhood programs.

Specific Knowledge, Abilities, Skills and Qualifications Required:

Knowledge of best practices and procedures for developing and delivering early childhood and
at-risk programs; ability to communicate well orally and in writing; ability to work well as a
member of a team.
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Community Systems Policy Director

Qualifications: Master’s degree in Public Policy/Administration, Social Service
Administration, Social Work, or Early Childhood Education/Development. Minimum
[ive years experience in early childhood-related policy work. Preferred experience with
cross-sector community-based early childhood collaborations.

Position Summary: Provide strategic direction to and coordination among state agencies
and contractors for the implementation of regional support structure for local-level early
childhood collaborations. Works closely with state-funded local systems initiatives
including MIECHV, AOK Networks, Innovation Zoncs, and the Consortium for
Community Systems Development.

Kcey tasks include:

s  Oversight of development and implementation of a new regional support structure
[or local level early childhood collaboration

o [eadership within the Inter-Agency Team to identity opportunities to align
policies, contract language, administrative boundaries, budgets, and technical
assistance 1o [acilitate the growth of effective local systems.

o Coordination with and among state-funded local systems initiatives.

¢ In collaboration with Data and Outcomes Manager, state agencies and their
contractors, oversee development of tools and processes (o ensure access (o
available data and other information throughout community systems
infrastructure.

¢ Primary liaison and oversight ol grants to the Consortium for Community
Systems Development (through 2016) and the Public-Private Partnership for CSD
(beginning 2016).

¢ Strong understanding and effective communication of Illinois” Community
Systems vision and framework.

* Participation, as appropriate, in committees or workgroups of the Early Learning
Council, Child Care Advisory Commitlee, and other state-level advisory groups.

» Participation, as appropriate, in multi-state policy development workgroups.

Reports to: Executive Director, Oflice of Early Childhood Development
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Family Services Manager

Qualifications: Master’s degree in Education, Child Development, Public Policy,

Political Science, or Social Work and a minimum 5 years experience in education, family
services or related policy work. Extensive knowledge of culturally and linguistically appropriate
and effective approaches to family engagement across early childhood and K-12 education.

Position Summary: Works with ISBE and its contractors to ensure the successful
implementation of supports for school districts around the implementation of the ISBE

Family Enagement Framework. Works closcly with other State agencices to support
integration of More at Four Preschool for All programs with comprchensive health, mental
health, dental, and social services for participating children and families.

Key tasks include:

+ Managing contract(s) for development of foundational training and other supports

+  Working with all ISBE divisions to ensure integration of Family Engagement
framework into state’s overall education strategy, including school and district
improvement strategics

« Developing specific supports for More at Four Preschool for All programs
around the provision of comprehensive services

Reports to: Assistant Superintendent, Center for Language and Early Childhood Development
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Preschool to Third Grade Continuity Project Director (P-3 Director)
To be hired by State University as part of contract for P-3 integration work

Qualifications:  Master’s degree in Education, Child Development or Public Policy,
and a minimum 5 years experience in education, early childhood or related policy work.
Extensive knowledge of both preschool and early elementary education systems.

Position Summary: Works with OECD and ISBE to develop and implement supports for
school districts and communities around Preschool to Third Grade alignment and
integration. Manages Preschool to Third Grade Summer Institutes and other services to
communities.

Key tasks include:

« Managing Preschool to Third Grade Summer Institutes and follow up

+ Develops and implements supports for P-3 alignment

= Works with ISBE to support P-3 integration across ISBE Divisions

»  Works with OECD 1o ensure integration of the P-3 work with overall early
childhood birth to five efforts

Reports to:
¢ State University Supervisor
o [Executive Director, Governor's Office of Early Childhood Development
s Assistant Superintendent, Center for Langnage and Early Childhood Development
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T UNPCERSETSY o8 NORTHO AROLEN S

GREENSBORO

School af Health and Human Sciences

Departiment of Hunretr Developiment aud Family Sutdics
248 Sone Boilding

P Box 261700 Chrectsboro, KO 27402-6170

330.3M5507 Phone. 3363315070 fax
hrepitwewar uneg edufhdf

October 15, 2011

Harriet Mcyer, Co-Chair

Julie Smith, Co-Chair

Illinois Early Learning Council
James R. Thompson Center
100 W. Randolph, 16-100
Chicago, IL 60601

Dear Ms. Meyer and Ms. Smith:

I have had the pleasure of reviewing the Illinois Early Learning and Development Guidelines
for Children from Birth to Age 3. The purpose of my review was to examine the overall
quality of the Guidelines, to ensure that they are developmentally appropriate, and to provide
feedback on the extent to which the document reflects an inclusive approach to working with
children with disabilities and children from diverse cultural and linguistic backgrounds.
Having conducted four national studies on early learning and development standards and
worked with numerous states to develop early learning and development standards, I feel 1
am qualified to conduct this type of review and offer the following observations.

First, it is quite evident that the Guidelines are comprehensive and address all domains of
children’s learning and development that are important for school readiness. The document
includes standards for the following domains: Social and Emotional Development; Cognitive
Development; Language, Literacy and Communication; Physical, Health and Motor
Development; Sclf-Regulation, and Approaches Toward Learning. The document, therefore,
addresses all of the Essential Domains of School Readiness required for the Race to the Top
Early Lcarning Challenge. Beyond just considering the domain arcas, however, I found that
the standards within each domain are comprehensive and address all significant content
within each domain. Important developmental content, such as attachment and cognitive
development, as well as age-appropriate pre-cursors for academic skills and content
knowledge are addressed.

In addition to being comprehensive, the standards establish age-appropriate and
developmentally significant expectations for infants and toddlers. Each of the standards
articulates skills, abilities and/or knowledge that are appropriate for the infant-toddler age
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period, and the age-specific descriptions and indicators are developmentally appropriate for
the age groupings within the standards.

The overall quality of the standards within the Guidelines document is good. The standards
are worded clearly, in a manner that should be understood by most early educators. The
standards are also written so that the behavioral expectations are observable.

Finally, it is evident that the writers of the Guidelines have considered how the document
will be used with children from diverse backgrounds. The language used in the standards is
inclusive and provides opportunities for children to demonstrate competencies in multiple
ways. This means that children with disabilities and English Learners have the opportunity to
demonstrate progress on the standards in the way and with the language that best suits their
strengths. Furthermore, the guiding principles and guidance for how the document should be
used will emphasize the importance of individually, developmentally and culturally
appropriate activities to support children’s progress on the standards.

1 would like to commend the Infant-Toddler Committee for their work. 1t’s clear that the
Committee has been very thoughtful in their approach to writing carly development and
Icarning standards and I am surc that the document will scrve the state well in the coming
ycars.

Sincerely,

(b)(6)

Catherine Scott-Little, Ph.D.
Associate Professor

Cc: Jeanna Capito, Karen Yarbrough, Co-chairs, Infant Toddler Committee
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Crosswalk

Illinois Early Learning Guidelines (IELG)
For Children Birth to Age Three

Illinois Early Learning and
Development Standards (IELDS)

3 Years Old to Kindergarten Enrollment Age
REVISED 2013
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Introduction

The purpose of this crosswalk is to demonstrate how learning and development from birth to
age 3 set the stage for later learning and development. As shown in the crosswalk that follows,
and as presented graphically in Figure 1, many areas of early learning and development from
birth to age 3 come together to influence when and how the child attains and demonstrates
development and learning goals and standards from age 3 to kindergarten.

Two foundational areas, in particular, provide a critical framework for all domains of later
learning and development: Self-Regulation (physiological, emotional, attention, behavior)
and Approaches to Learning (curiosity and initiative; problem solving; confidence and risk
taking; persistence, effort, and attentiveness; creativity, inventiveness, and imagination). In
the interests of brevity, in this crosswalk these have been added into the crosswalk below only
where the language in the two sets of standards is most directly related. However, as shown

in Figure 1, these two foundational areas are presentin and influence every aspect of later
development and learning. They should be recognized, supported, fostered, and strengthened
in every interaction with a young child.

Illinois Early Learning Guidelines:
The Foundation for Meeting the lllinois Early Learning and
Development Standards

FOUNDATIONAL AREAS
Sall-Rezulalion: | oundation of Development Approaches o Learning
DOMAINS
Soc'a & Tmotiznal Phys'ca. Govolas—ont | &g agn Jove.opmes, Comlive Dave arme-:
Covelapmort & Hozlth a~mun’caton, & Ltoracy BrIE LEvE L ’
DOMAINS ¥
] ] Phys'ca. . FLI Homice .
LangLage . . o Social . | e ) _
o Yatkomatics SCionce I Doz opme: N Lang.ag: Emctoral
Ars Studies A -
ard |ea Levelon-enl Develoamenl

Figtre 1
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LANGUAGE DEVELOPMENT, COMMUNICATION, Standard 1.B: Communicate effectively
& LITERACY using language appropriate to the situation
Social Communication: Children demonstrate and audience.

the ability to engage with and maintain
communication with others.

Expressive Communication: Children demonstrate
the ability to understand and convey thoughts
through both nonverbal and verbal expression.

COGNITIVE DEVELOPMENT

Concept Development: Children demonstrate
the ability to connect pieces of information in
understanding objects, ideas, and relationships.

Memory: Children demonstrate the ability to
acquire, store, recall, and apply past experiences.

Symbolic Thought: Children demonstrate the
understanding of concepts, experiences, and ideas
through symbolic representation.

LANGUAGE DEVELOPMENT, COMMUNICATION, Standard 1.C: Use language to convey information
& LITERACY and ideas.

Social Communication: Children demonstrate
the ability to engage with and maintain
communication with others.

Expressive Communication: Children demonstrate
the ability to understand and convey thoughts
through both nenverbal and verbal expression.

COGNITIVE DEVELOPMENT

Concept Development: Children demonstrate
the ability to connect pieces of information in
understanding objects, ideas, and relationships.

Memory: Children demonstrate the ability to
acquire, store, recall, and apply past experiences,

Symbolic Thought: Children demonstrate the
understanding of concepts, experiences, and ideas
through symbolic representation.
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Crosswalk

Head Start Child Development and
Early Learning Domains and Elements

Illinois Early Learning and
Development Standards (IELDS)

3 Years Old to Kindergarten Enrollment Age
REVISED 2013
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Approaches to Learning Domain

Approaches to Learning refers to observable behaviors that indicate ways children become engaged in social interactions

and learning experiences.

Head Start Child Development and Early
Learning Framework Elements

Initiative & Curiosity: An interest in varied topics and
activities, desire to learn, creativeness, and independence
in learning. Examples: Demonstrates flexibility,
imagination, and inventiveness in approaching tasks and
activities. Demonstrates eagerness to learn about and
discuss a range of topics, ideas, and tasks. Asks questions
and seeks new information.

Persistence & Attentiveness: The ability to begin and

finish activities with persistence and attention. Examples:

Maintains interest in a project or activity until completed.
Sets goals and develops and follows through eon plans.
Resists distractions, maintains attention, and continues
the task at hand through frustraticn or challenges.

Cooperation: An interest and engagement in group
experiences. Examples: Plans, initiates, and completes
learning activities with peers. Joins in cooperative play
with others and invites others to play. Models or teaches
peers. Helps, shares, and cooperatesin a group.

Illinois Early Learning and
Development Standards

Goal 30: Develop self-management skills to

achieve school and life success and develop

positive relationships with others. Standard 30.C;
Demonstrate skills related to successful personal and
school outcomes.

Goal 30: Develop self-management skills to

achieve school and life success and develop

positive relationships with others. Standard 30.C:
Demonstrate skills related to successful personal and
schoel outcomes.

Goal 30: Develop self-management skills to

achieve school and life success and develop

positive relationships with others. Standard 30.C:
Demonstrate skills related to successful personal and
school cutcomes,

Goal 31: Use social-awareness and interpersonal

skills to establish and maintain positive relaticnships.
Standard 31.B: Use cemmunication and social skills to
interact effectively with others,

PR/Award # 54138150004
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Crosswalk

Illinois Early Learning and
Development Standards (IELDS)

3 Years Old to Kindergarten Enrollment Age
REVISED 2013

Illinois Early Learning
Standards Kindergarten

The new kindergarten standards and benchmarks have already heen
aligned with the 2013 Illincis Early Learning and Development Standards.
As a result, this Crosswalk only includes kindergarten standards and
benchmarks for Social Studies {Social Science), Physical Development

and Health, The Arts (Fine Arts), English Language Learner Home Language
Development {Foreign Language), and Social/Emotional Development.

PR/Award & 541381500304
Page e264



Appendix page 57

Table of Contents

5 | Secial Sludies/Social Science
7 | Frysical Development anc Healtk
9 | The ArsfTne Arts

11 | tnglishLanguzge Learmicr |-ome _angdzge Bovelopment/
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13 | Socalfl motiora. Deve.cpment

PR/Award & 541381500304
Page 265



SAMPLE PAGE

S

Appendix page 58

I PR aiet e T BT It Pl bl

Social Studies/Social Science

GOAL 14: Understand some concepts related
to citizenship.

Standard 14.A: Understand what it meanstobea
member of a group and community.

Standard 14,B: No preschoof benchmarks for
this standard.

Standard 14.C: Understand ways groups make
choices and decisions.

Standard 14.D: Understand the role that
individuals can play in a group or community.

Standards 14.E and 14.F: No prescheol
benchmarks for these standards.

GOAL 15: Explore economic systems and
human interdependence.

Standard 15.A: Explore roles in the economic
system and workforce.

Standard 15.B: Explore issues of limited resources
in the early childhood environment and world.

Standard 15.C: No preschool benchmarks for
this standard.

Standard 15.D: Explore concepts about trade as an
exchange of goods or services.

Standard 15.E: No preschool benchmarks for
this standard.

GOAL 14: Understand political systems, with an
emphasis on the United States.

Standard A: Understand and explain basic
principles of the United States government.

Standard B: Understand the structures and
functions of the political systems of lllinois, the
United States, and other nations.

Standard C: Understand elections processes and
respansibilities of citizens.

Standard D: Understand the roles and influences
of individuals and interest groups in the political
systems of lllinois, the United States, and

other nations,

Standards E and F: No kindergarten benchmarks
for these standards.

GOAL 15: Understand econemic systems, with an
emphasis on the United States.

Standard A: Understand how different economic
systems operate in the exchange, production,
distribution and consumption of goods

and services.

Standard B: Understand that scarcity necessitates
choices by consumers.

Standard C: No kindergarten benchmarks for
this standard,

Standard D: Understand trade as an exchange of
goods and services.

Standard E: No kindergarten benchmarks for
this standard.

PR/Award # 54138150004
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GOAL 16: Develop an awareness of the self and his
or her uniqueness and individuality.

Standard 16.A: Explore his or her self and
persanal history.

Standards 16.B-16.E: No preschool benchmarks
for these standards.

GOAL 17: Explore geography, the child's
envirenment, and where people live, work,
and play.

Standard 17.A: Explore environments and where
people live,

Standard 17,B: No preschool benchmarks for
this standardl.

Standard 17.C: No preschool benchmarks for
this standardl.

Standard 17.D: No preschool benchmarks for
this standard.

GOAL 18: Explore people and families.

Standard 18.A: Explore people, their similarities,
and their differences.

Standard 18.B: Develop an awareness of self
within the context of family.

Standard 18.C: No preschool benchmarks far
this standard.

S
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GOAL 16: Understand events, trends, individuals
and movements shaping the history of Illincis, the
United States and other nations.

Standard A: Apply the skills of historical analysis
and interpretation,

Standard B: Understand the development of
significant political events.

Standards C-E: No kindergarten benchmarks for
these standards.

GOAL 17: Understand world geography and the
effects of geography on society, with an emphasis
on the United States.

Standard A: Locate, describe and explain places,
regions and features of the Earth.,

Standard B: No kindergarten benchmarks for
this standard.

Standard €: Understand relationships between
geographic factors and society.

Standard D: Understand the historical significance
of geography.

GOAL 18: Understand social systems, with an
emphasis on the United States.

Standard A: Compare characteristics of culture as
reflected in language, literature, the arts, traditions
and institutions.

Standard B: Understand the roles and interactions
of individuals and groups in society.

Standard C: No kindergarten benchmarks for
this standard.

PR/Award # 54138150004
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Meets State of lllinois {DCFS)
Licensing Standards

Appendix page 60

EVIDENCE:

Dacumentation of completion,
of Gateways Registry-approved,
training on ERS

ERS  average overall score:
3.25-4 5 with no classroom below
3.0; CQIP? developed to addrass
any subscale below 4 5 and/aor any.
classroom overall score below 4.0
verified by scores submitied from
Quality Specialist or state-approved
assessor’

CLASS® Emational Support.
and Classroom Qrganization
average score: 4.0-5.0with no
classroom below 3.0: CQIP?,

developed o address scores below

4.0: verified by on-site assessmant
by state-approved assessor®

Accredited sites; Evidence from
state approved accrediting body

ERS'average overall score:

Atleast 4.5 with no classroom below
a 4.0, verified by on-site assessment
by state-approved assessor”

CLASS? Emotional Support and
Classroom Organization: average
scores above 5.0 with no
classroom below 4 0 verified

by on-site assessment by state-
approved assessor’

Accredited sites: Evidence from
gtate approved accrediting body

"Enviranment Rating ScaRR/Award # S419B150D8%: propared for ERS or. CLASS assessmoent/validation the program adrministrator
and oncteacher per classroom complotes Gatoways Registry-approved training on the

“Cantinuous Quality Improvemerpitsre268
Classroom Assessment Sconng Systern

use ol the scales
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Meets State of lllinois (DCFS) Identification of selected |dentification of selected
Licensing Standards curriculum that aligns with curriculum that is research-based
[ELG¥/IELDS® and is aligned with IELG/IELDS®
EVIDENCE:
Evidence that at least one teacher On-site verification of connection
Documentation of completion per classroom has completed with lesscn plans by state-
of Gateways Reqistry-approved Gateways Registry-approved approved assessor
fraining on IELG¥/IELDS? and training or other ISBE-approved
either aligned curricula or specific training inthat curriculum, Accredited sites: Evidence from
curriculum state approved accrediting body
Accredited sites: Evidence from
state approved accrediting body
2 FIELG inois Early LearniRipGudod dcS409B 0RO/ Birth to Age Threo Yoars

*IELDS Ilineis Early Learning andPdgesspepient Standards for Preschool 3 years old to Kindergarten Enroliment Age

Exi2 i RvE 5114
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Meets State of lllinois (DCFS)
Licensing Standards

BRONZE

EVIDEMNCE:

Documentation of completion

of Gateways Registry-approved
training an IELG¥IELDS* and
either aligned curricula or specific
curriculum

“Continuous Guality Improvemenifrigs e270
“Classroom Assessment Scaring Systemn

Appendix page 62

ERS' average score: 4.0 on
‘Interactions” and “Language

Reasocning/Listening and Talking”

subscales, CQIP? developed to
address any classroom with less
than 3.0 on these subscales;
verified by scores submitted from
Quality Specialist or state-
approved assessor

CLASS® Instructional Support
average score: above 2.5 with a
COQIP? developed for classrooms
with legs than 2.0 score on

this subscale; verified by on-site
assessment by state-approved
aAssessor

Accredited sites: Evidence frem
statle approved accrediting body

ERS'score: at least 4.75 average
on “Interactions” and “Language
Reasaning/Listening and Talking”
subscales {with no classroom
Below a 4.0) asverified by on-

site assessment by Head Start-
approved Assessar

CLASS? Instructional Support:
average scores above 3.00 (with
no classroom below 2.5) as verified
by on-site assessment by state-
approved assessor

Accredited sites: Evidence from
state approved accrediting body

"Environrent Rating ScalPR/Award # S419B150B04 lllinois Early Learning Guidelines for Children Birth to Age Three Years

FIELDS lineis Early Learning and Development
Standards for Preschool 3 vears old to Kindergarten Enroliment Age
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CHITD SCRETKING

4
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Meets State of lllinois (DCFS)
Licensing Standards

EVIDENCE:

Documentation of completion
of Gateways Registry-approved
training an screening toals

Self-assessmeant of screening
policies and practices

Verification by Quality Specialist or,
state-approved assessor

Accredited sites: Evidence from
state approved accrediting body

PR/Award # S419B150DR4d and Family Cannections

Page 271

FProgram Adrministration Scale

On-site assessment by state-
approved assessor verifies
implementation of screening. (score
ot 5.0 or higher aon PAS® item #10)

Accredited sites; Evidence from
state approved accrediting body
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Meets State of lllinois (DCFS)
Licensing Standards

Appendix page 64

BRONZE

EVIDENCE:
Documentation of completion Identification of selected Implementation of assessment
of Gateways Registry-approved assessment toolis} that aligns with a score of 5.0 or higher on
training an assessment toocls with |[ELG®/IELDS® PAS® item #11 verified by on-site
assessment by state-approved
Documentation of completion assessar
of Gateways Registry-approved
training on use of assessment Accredited sites: Evidence from
tools state-approved accrediting body

Accredited sites: Evidence from
state approved accrediting body

FIELG Nlinois Early Learni RRGwdeliseS4098 180004 Birth to Age Three Yoars
*|ELDS Inois Early Learning andrigeagpeicnt Standards for Preschoal 3 years ald to Kindorgarten Enraliment Age
FProgram Administration Scale
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EVIDENCE:
Meets State of lllinois (DCFS) Documentation of completion
Licensing Standards of Gateways Registry-approved
training an inclusion of children
with special needs
Sell-assessment of palicies Implementation verified by on-site
and procedures asgessment by state-approved,
aASSess0r
Cocumentation of completion
ol Gateways Registry-approved Accredited sites: Evidence from
training oninclusion of children, state-approved accrediting body
with special needs
Accredited sites: Evidence from
state-approved accrediting body
6 ¥ Memarandum of UnderfBilivard # S419B1500BR Individual Education Plan = A statewide MOU is in development for

* Child and Family. Connections Page e273 " IFSP Individual Family Service Plan GFC's to use with programs. Until a statowide
MOLs available, this requirement is waived,

Exi2 i RvE 5114
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Meets State of lllingis (DCFS)
Licensing Standards

BRONZE

EVIDENWMCE:

Decumentation of completion
of Gateways Registry-approved
training. on.family engagement,
strategies

Appendix page 66

Self-assessmeant of family
engagement practices

Verification by Quality Specialist
or state-approved assessor

Accredited sites: Evidence from,
state-approved accraediting body

PR/Award # S419B1500mgram Administration Scale

Page e274

PAS® score: at least 5.0 or higher.
on PASSitems #16, #17 and #19,
verified by on-site assessment by
state-approved assessor

Accredited sites: Evidence from
state-approved accrediting body
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TRANSIT OKS

8
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Meets State of lllinais (DCFS).
Licensing Standards

EVIDEMNCE:
Documentation of completion Sell-assessment of transition
of Gateways Registry-approved activities.

training on transition strategies
Verification by Quality Specialist
or state-approved assessor

Accredited sites: Evidence from
state-approved accrediting body

FR/Award # S419B150004
Page e275

On-site assessment by
state-approved assessor
verifies implementation and
communication of transition plan

Accredited sites: Evidence from
state-approved accrediting body
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Meets State of lllinois (DCFS)
Licensing Standards

EVIDEMNCE:

Documentation of completion
of Gateways Registry-approved
training an PASS®

BRONZE

Appendix page 68

Documentation of PAS?
self-assessment with a CQIP7 to

address any subscales below 4 5%

Verification of three program
selected subscales (excluding.
Child Assessment and Family
Partnerships) by Quality
Specialist or stale-approved
assessor

Accredited sites: Evidence from
state-approved accrediting body

PAS® score: subscale scores of 5.0
or highar an four program-selected
subscales (excluding Child
Assessment, Family Partnerships
or Marketing and Public Relations)
verified by on-site assessment by
state-approved assessor’?

Accredited sites: Evidence from
state-approved accrediting body

*Continuaus Quality ImprBfdAwatd 5419815000 2 prepared for PAS salf-assessment/validation the program adminisiralor

SProgram Administration Scale  Page 276

completes Gateways Registry-appraved training on the use of the scale
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EVIDENCE:
Meets State of lllinois (DCFS) Meets State of lllinois (DCFS) Meets State of lllincis (DCFS)}
Licensing Standards Licensing Standards on group size Licensing Standards on group
and staff/child ratios size and staff/child ratios

Accredited sites: Evidence [rom
state-approved accrediting body

Ratioz and group size verified
by on-site assessment by state-
approved assessor

Accredited sites: Evidence from
state-approved accrediting body

Pragrams may be exempted lrom the ratio and group size requirements at Gold Circle of Quality
if ihey have an average score on the ITCRS of 5.0 with.ne classroom helow 4.5

Every Infant-Toddler and Two-Year Old classroom has at least one staff person with an
Infan-Teddler Level 3 Credential
10 PR/Award # S4196150004

Tha program receves an ovarall Progripadelgpriiration Scala scara of al least 4.5

Exi2 i RvE 5114
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EVIDENCE:
Meets State of lllinois (DCFS). Documentation of completion Submit Continuous Quality Progress made on implementation
Licensing Standards of Gateways Registry-approved Improvement Plan and of self-assessment and
training on continuous quality annual report Cantinuous Qua|ity|mpr0\,remem
improvement planning Plan verified by on-site assessment
Accredited sitas: Evidence from by State_apprOVed aA5SeSSOr
state-approved accraediting body
Accredited sites; Evidence from
state-approved accrediting body

11 PR/Award # S419B150004

Page 278
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Meets State of lllinais (DCFS).
Licensing Standards

Appendix page 71

EVIDENWMCE:

Documentation of Gateways
Registry-approved training on
cultural/linguistic/racial diversity

Self-assessment results of support
for cultural/linguistic diversity
verified by Quality Specialist or
stale-approved assessor

Continugus Quality Improvement Plan

Accredited sites: Evidence from
state-approved accraediting body

PR/Award # S419B15dircnment Rating Scale
Page 273

ERS!'score: at least 4.5 on
“Fromoting Acceptance of Diversity”
verified by on-site assessment by
state-approved assessor

Evidence of communication with
families in home language verified
by on-site assessment by state-
approved assessor

Accredited sites: Evidence from
state-approved accrediting body
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o EVIDENCE:

Meets State of lllinais (DCFS). Meats State of lllinois (DCFS) Baginning July 2016, Qualifications Beginning July 2016, Qualifications
Licensing Standards Licensing Standards on director verified by Gateways Registry verified by Gateways Registry
qualifications

Accredited sites: Evidence from Accredited sites: Evidence from
state-approved accraediting body state-approved accrediting body
(only thraugh July 2016} (only through July 2016

13 PR/Award # S$419B150004

Page 280
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EVIDEMCE:
Meets State of lllinois (DCFS; Staft qualifications venfied by
Licensing Standards Gateways Registry
Staff qualifications verified. by
Gateways Registry
Accredited sites: Evidence from
state-approved accrediting bady Staff qualifications verified by
(only through July 20186) Gateways Registry
Accredited sites: Evidence from
state-approved accrediting body
tonly through July 2016}
14 *ExceleRate lllinois applications received before June 30, A Bmardc 54 BB¢H0004 related to staff qualifications. For this time period program staff are

required to apply for the Gateways Credentials. Program staff muBage:eR8de the Gateways Credentials within the first vear of the program's eligibility.
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EVIDENCE:
Meets State of lllinois (DCFS). Documentation of complation Staff development plans and Statf development plans and
Licensing Standards of Gateways Registry-approved hours of professional development hours of professional development
training on individualized verified by Quality Specialist or verified by state-approved
professional development state-approved assessor assessor and Gateways Registry
planning
Accredited sites: Evidence from Accredited sites: Evidence from
state-approved accrediting body state-approved accrediting body
15 PR/Award # $419B150004

Page 282
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ExceleRate Illinois Award of Excellence
Jor Preschool Teaching and Learning

Scction 1 Introduction

The fundamental clements ot quality preschool teaching and learning practice include well-organized and
managed learning environments, responsive social and emotional supports, and use of curricula materials
and meaningful instructional interactions to facilitate children’s thinking and skill development,
Implementation of curricula, lesson planning, and interactions and instruction are informed by on-going
assessment of children’s progress towards early learning and development standards and kindergarten
readiness goals. Professional development and continuous improvement of instructional practice oceurs
through embedded routines ol peer-lo-peer technical assistance that incorporates discussion ol data
(children’s progress, learning environments, and teacher-child interactions), examination of practice, and
collaboration to improve teaching and learning.

Orgunized environmenis that support children’s engagement with materials and peers are the
foundation for all learning in early childhood classrooms. Effective preschool teachers support
children’s cxploration in the learning cnvironments through relationship building; awareness,
sensitivity and responsiveness to children’s emotional and learning needs; and by regarding and
expanding children’s perspectives. There is an absence of negativity, sarcasm, hostility, and
aggression in teachers’ interactions with children.

Research-based curriculum provides learning goals and activities in the major domains of children's
development and the key knowledge and skill areas to support kindergarten readiness. Curricula
provide guidance on what to teach {content) and how to teach {learning cxperiences and strategies for
teaching). Curricula content is drawn from current child development science, carly childhood
teaching und learning science, interests and ideas ol the children, and the values of the community.

Effective preschool instruction tor all children requires the design of learning epportunities and
intcractions that facilitate children’s inquiry. thinking. and construction of understanding and
knowledge about concepts. Young children vary widely in their development, skills and abilities, and
background knowledge. Effective teachers are sensitive and skilled in interactions; they usc ongoing
formative assessment of cach child's skills o plan learning oppertunitics: and they use curricula
materials and activities to engage and individualize instruction for all children, regardless of their
abilities and disabilities.

Ongoing assessment 1s integral to curriculum and instruction. The objective is to help children
achieve kindergarten readiness through individual learming goals. Assessment information helps
monitor progress — both for individual children and for the program as a whole. Assessment
information needs to be valid, reliable, useful, and timely so the results can inform curricula
development and instruction. Systematic, ongeing assessment provides valuable information on
children's learning and helps inform curriculum planning and teaching across all domains of
development and learning.

Prafessional development is designed to support teachers’ continuous learning, effective
implementation, and imprevement of practice. Teachers engage in weekly/menthly sessions of peer-
to-peer technical assistance involving discussion of child and tecaching data, observing and
examination of practice, and planning improvements to teaching and learning opportunities.

The Award of Excellence for Preschool Teaching and Learning, part of ExceleRate Illinois, reflects these
principles.

References

PR/Award & 541381500304
Page 283



Appendix page 76

CONNECT: National Center on Quality Teaching and Learning (2012). htp://cclke.ohs.acf.hhs.gov

Section 11 Framework for Standards and Evidence

The principles outlined above apply to all early childhood programs and classrooms, Theretfore, whereas
the primary locus in this document is on the Award of Excellence for Preschool Teaching and Learning,
the framework also provides guidance for policies and practices on preschool teaching and learning for
programs in the Silver and Gold Circles of Quality. The framework includes the Award of Excellence for
Preschool Teaching and Learning: Standards, evidence, and a verification process for achieving the
award (content described below). The framework also includes supporting documents covering policies,
practices and preparation activities for programs at Silver and Gold level to demonstrate moving toward
high quality in this area and prepare programs [or the Award ol Excellence application.

Section 111 Documenting Evidence and Approval Process
Any program that has achieved the Gold Circle may apply [or this Award ol Excellence.

Approval for this Award will be based on this three-step process:
{a) Self-Study, 10 include completion of a self-assessment that documents attainment of the standards,
including completion of the Early Childhood Environmental Rating Scale AND Preschool CLASS
with scores as detailed in section [V, Self-study must include a Program Portfolio with program-
selected supporting documentation demonstrating meeting the standards. Programs must document in
their Self-Study materials whether the assessment scores were secured by internal or external
reviewer;

(b) Peer Review, by a state-approved committee of peers, of portfolios from those programs that
believe they have met the stated standards, including achieving the minimurm scores on the self-
assessment tools, and therefore are ready for Review, and;

{¢) Upon recommendation by the commitiee, On-Site Verification by a state-approved assessor that
the program has met all standards, including achieving the minimum scores on the tools utilized in the
Self-Study, may be required.

The Award of Excellence for Preschool Teaching and Learning will be maintained through (a) annual
interim reports documenting activitics and progress toward program and classroom goals addressed on
individual program and classroom plans, mcluding accomplishment and revisions in goals, (b} a 3-year
updated plan based on self-assessment and Program Porifolio, and (c) documentation that the program
remains 1n the Gold Circle of quality.

Section 1V, Award of Excellence for Preschool Teaching and Learning

The standards and cvidence for this award address cach of the following ExceleRate llinois areas, as
outlined below (note: all criteria refer specitically to “preschool classrooms;” i.e., those classrooms in the
program that serve children ages three through kindergarten entry):

1. Teaching and Learning

1A, Learning Environment

1B. Curriculum

1C. Instructional Quality

1E, Child Assessment

1F. Inclusion of Children with Special Needs (Draft criteria included)
4. Qualifications and Continuing Education

4C. Staff Development

PR/Award & 541381500304
Page e284
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Teaching and Learning
iA. Learning Enviromment
Standard 1: Program demonstrates exemplary preschool classroom learning environments.

Evidence: Self-Study and Program Portfolio demonstrate ECERS Activities Subscale
average score ol at least 5.75 (no classroom below 5.0); AND CLASS Emotional Support
scores not below 5.0 for any classroom; AND Classroom Organization scores not below
5.0 AND no classroom below 5.0 on the CLASS Classroom Organization Dimension of
Instructional Learning Formats.

1B. Curricudum

Standard 2: Program implements supplemental, content-based curricula (social

emotional/executive functioning, literacy, math, and science) that is research-based and aligns

with the IELDS. Lesson plans show connection to the goals of the supplemental curricula’s goals,

and therefore also to the TELDS.
Evidence: Self-Study and Program Portfolio demonstrate identification of selected
supplemental, content-based curricula that is research-based and aligned with the IELDS,
and connection of the curricula’s scope and sequence and activities to lesson plans and
individualization plans. OR Self-Study and Program Portfolio demonstrate project-based
learning, such as a work portlolio, showing exemplary integration ol content-based
objectives/content learning covering all areas of the IELDS into the project(s).

1 CInstructional Quality

Standard 3: Program demonstrates high-quality developmentally appropriate instructional

practices in the content arcas (social emotional/executive functioning, litcracy, math, and

seience).
Evidence: Self-Study and Program Portfolio demonstrate ERS Activities Subscales
average scorcs of at least 5.75 on Interactions and Language/Reasoning and Talking
items with no classroom below 5.0 on these items; AND CLASS Emotional Support
scores not below 5.0 for any classroom, AND CLASS Instructional Support average
scorcs of at least 4.0 with no classroom Instructional Support average score below 3.25.

1E. Child Assessment
Standard 4: Program uses assessment data collected at the beginning of the year (i.e., within 45
days of enrollment) to identify initial instructional goals for children, including goals in the area
of social-emotional/executive functioning and, for children for whom screening data identifies a
developmental concern, informs parents of the plans to provide children with additional teaching
and learning supports.
Evidence: Sclf-Study and Program Portfolio demonstrate initial goals are identificd from
screening or other assessment data, including goals in the area of social-
emotional/executive functioning, OR score of 6 or higher on PAS item #10 is
demonstrated by the evidence submitted in the Self-Study materials.

Standard 5: Program utilizes appropriate assessment tool or tools that align with supplemental,
content-based curricula to document children’s progress overtime with measureable content-
learning outcomes; assessment results are used to inform implementation of the curricula’s scope
and sequence and activities or to inform the design of project-based learning expericnces and
content-area instructional practice.
Evidence: Self-Study and Program Portfolio verify implementation of assessment tool
or tools and use of children’s progress data 1o inform on-going implementation of the
scope and sequence and activities of the supplemental. content-based curricula or the
design of project-based learning experiences.

PR/Award & 541381500304
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1F. Inclusion of Children with Special Needs
Standard 6: The program demonstrates commitment to achieving the principles of full inclusion
and full participation of children with disabilities and their families in natural environments.
Evidence: Self-Study and Program Portfolic demonstrate a clear process for
individualizing instruction, including making accommodations and modifications for
children with special needs.

Qualifications and Continuing Education

4C. Staff Development
Standard 8: Programs implement opportunities {or peer-lo-peer technical assistance Lo support
teachers” ongoing learning, reflection and examination of practice, and improvement of practice.
Peer-to-peer technical assistance may include protecting time weekly or bi-weekly for classroom
teams to engage in Lesson Study and to design lesson plans collaboratively, and monthly for
teachers from other preschool classrooms or kindergarten/primary grade classrooms, as well as
with related support staff, to convene as a Community of Practice or Rellective Practice Group Lo
discuss child progress and classroom quality data, observe and examine practice, and collaborate
to further develop curricula and improve the responsiveness and effectiveness of learning
environments and instruction.

Evidence: Sclf-Study and Program Portfolio verity that pecer-to-peer technical assistance
opportunities 1) cceur for classroom teaching teams weekly/bi-weekly AND monthly {or
teachers from other preschool classrooms or kindergarten/primary grade classrooms, as
well as with related support staff; AND 2) use protocols to structure the monthly
Comrmunity of Practice or Rellective Practice Group convening - data discussion and
reflection, observation and examination of practice, and collaborative action planning for
improvement.

PR/Award & 541381500304
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ExceleRate Illinois
Award of Excellence for Family and Community Engagement

Quality Standards, Indicators, & Evidence
Introduction to Standards for Family and Community Engagement

Family and community engagement in early care and education (ECE} is defined by strong
relationships and partnerships between ECE pregrams and families in order to enhance children’s
learning and development. A family and community engagement approach recognizes that children
develop within the context of families and communities and that families, communities, and early
childhoed programs all play a rele in children’s development {Bromer et al., 2011; Epstein, 1995;
Halgunseth, Peterson, Stark, & Moodie, 2009; Weiss, Caspe, & Lopez, 2006; Weiss, Lopez, & Rosenberg,
2010)

The National Center on Parent, Family, and Community Engagement articulates strong family
and community engagement as:

“[B]uilding relationships with families that support family well-being, stroeng parent-child
relationships, and angoing learning and development of parents and children alike...
Family engagement happens in the hame, early childhood program, school and
community and is a shared responsibility with all those who suppert children’s
learning.” (Office of Head Start, The Naticnal Center on Parent, Family and Community
Engagement, n.d,, p. 1)

Research indicates that families have the greatest impact on their children’s development. ECE
programs that are responsive to families and engage families in their children’s learning will have the
best chance of shaping positive outcomes for children in their programs. ECE programs that build
responsive and strength-based relationships with families may increase the likelihood of families
becoming engaged in their children’s learning experiences as well as involved in the ECE program itself.

Family engagement activities are grounded in positive, ongoing interactions and relationships
with families and communities. ECE program practices that promote family and community engagement
include: respectful attitudes toward families, knowledge about families, goal-oriented and relationship-
based partnerships with families, cultural and linguistic responsiveness toward families, welcoming
environments, and family-friendly policies {Forry et al., 2012). Many of these elements are addressed in
the Head Start Performance Standards as well as in the National Association for the Education of Young
Children quality standards that emphasize the importance of strong family-provider partnerships (2005).
The standards articulated in this Award of Excellence point to ECE program staff practices, attitudes, and
knowledge related to working with families that research indicates are likely to positively impact family
engagement and child development.

When family and community partnerships are comprehensive, systemic and integrated across
ECE program foundations and practices, family and community engagement impacts are achieved
resulting in children wha are healthy and ready far school.

The following seven standards are articulated for the Family and Community Engagement Award of

Excellence:

Standard |. System-wide family engagement policies
Standard Il. Relationship-based approach to working with families
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Standard lll. Goal-oriented approach to working with families

Standard IV. Community engagement and community partnerships

Standard V. Transitions

Standard VI. Collection and use of data to inform family and community engagement efforts
Standard VII. Staff knowledge and training in how to build straong family-program relationships

Framework for Standards and Evidence

The principles outlined above apply to all early childhood center-based programs and classrooms.
Therefore, whereas the primary focus in this document is on the Award of Exceflence for Family and
Community Engogement, the framework also provides guidance for policies and practices to suppaort
family and community. engagement for programs in the Silver and Gold Circles of Quality. Specifically,
the framewaork includes:

e Award of Excellence for Family and Community Engagement: Standards, indicators, evidence,
and a verification process for accomplishing the award (described below)

o Guidance for Policies and Practices to Support Family and Community Engagement in Sifver and
Gold Circle Programs: Policies and practices indicating that a program is moving toward high
quality family and community engagement {see Resource list)

s Preparation Activities for Gold Circie Programs Intending to Apply for an Award of Excellence for
Family and Community Engagement: Programs intending to apply for this Award of Excellence
may initiate this process by participating in training and self-assessment related to this Award
{see Resource list)

Evidence and Approval Process

Any ECE program that has achieved the Gold Circle may apply for this Award of Excellence. Approval for
this Award will be based on a three-step process:

(a) Self-Study, to include campleticon of a self-assessment that decuments attainment of the
standards as supported by a Program Portfolio with program-selected supporting documentation.

(b) Peer Review, by a state-approved committee of peers, of portfolios from those programs that
believe they have met the stated standards.

(¢} Upon.recommendation by the committee, On-Site Verification by a state-approved assessor that
the program has met all standards.

The intent of this 3-step process is that programs will be able to provide evidence from a variety of
sources that may differ depending on the setting and on information available from previous state-
approved assessments and manitoring visits, as well as from current documentation that highlights
practices directly related te family and community engagement. For each standard and indicator,
examples of possible documentation are provided. However, examples are not meant to be exhaustive;
some types of evidence may not be available to all programs, and some programs may have types of
evidence not listed in the document. Therefore, programs should develop their Self-Study Portfolios in
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the most convincing manner possible, using any forms of evidence they feel are relevant and sufficient
to demonstrate each standard. Examples of evidence for each item are shown after each standard.

The Award of Excellence fer family and community engagement will be maintained through (a) annual
interim reports documenting activities and progress toward program goals, including accomplishment
and revisions in goals, (b) a 3-year updated plan based on self-assessment and Program Portfolio, and (c)
documentation that the program remains in the Gold Circle of quality.
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Standard |. The ECE program leadership promotes and implements system-wide family
engagement policies and a family-friendly environment,

i Program has a written family engagement policy that clearly articulates the importance of
families in the program and in the lives of their children.

a. Indicator: The policy articulates strategies that remove cultural, linguistic, and logistic
barriers to family engagement and strengthens relationships with families of different
cultures and backgrounds as well as families with diverse experiences, needs, strengths
and abilities.

b. Indicator: The palicy requires communication with families to be conducted In families’
preferred language and through families’ preferred means of communication.

¢. Indicator: All staff has a clear understanding of the family engagement policies and the
raticnale behind the policies. Program leadership communicates family engagement
policies to all staff in ways they can understand and implement.

d. Indicator: The policy articulates that family-focused events, activities, and conferences
for families are scheduled at times that are convenient for family work and school
schedules. .

EVIDENCE: Written policy is inclusive of all of the above indicators.

ii. Program environment makes all families and family members feel welcome and program staff
demonstrates a commitment to serving families as well as children in the program.
a. Indicator: Program has a designated area for families to meet that is comfortable and
inviting.
b. Indicator: Program supports breastfeeding and offers a welcoming environment for
nursing mothers.

EVIDENCE:
e Completed family surveys indicate families feel welcome (follow evidence for
Standard Vi.ii)

s Photograph in portfolic showing evidence of designated areas for families
e Written policy on how program supports nursing mothers

iii. Program facilitates the development of family-to-family social networks and supports.

a. Indicator: There are scheduled and informal opportunities for families to network and
socialize with other families through program events, family support groups, family
learning activities within the program (e.g. leadership education and training, informal
discussion groups, weekly coffees).

EVIDENCE: Daocumentation of family-to-family social networking activities includes:
s Photographs of family social events
s Calendar of events

®  Fliers or invitations to famifies
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s Website postings of events
o Newsletters

Program has recruitment and hiring policy that seeks to hire and/or train staff that reflects the
cultural/ethnic background of children/families served.

EVIDENCE: Written hiring policy articulates recruitment procedures to hire potential staff
members who reflect the cultural and linguistic diversity of the families and children in the

program.

Program hires staff willing to pursue ongoing professional development around working with

families.
a. Indicator: Program has dedicated staff with responsibility for family engagement as

evidenced by written job description OR program has staff trained in family
engagement techniques and approaches wheo are able to share this with other staff.

EVIDENCE:
e Written job descriptions.
s Documentation of staff qualifications e.g. resumes, training certificates.

Program offers support and supervision to all staff around implementing family and community
engagement policies. Staff is supported in their family engagement efforts through regular
opportunities to reflect and communicate with supervisors, management and program
leadership through team and individual meetings.
a. Indicator: All staff meets regularly as a team to review family engagement policies and
implementation; to share questions and experiences; and to enhance their
engagement practices, interactions and relationships with individual and groups of

families.
b. Indicator: All supervisors have regular opportunities for reflective supervision with staff

araund their work with families,

EVIDENCE: Written documentation of staff supervision and support around working with
families.

e Written staff development and supervision plans

e Calendars of staff meetings

s Agendas for staff meetings

e Supervisor-staff meeting notes
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Standard Il. The ECE program uses a relationship-based approach to engaging families and all

staff members demonstrate respect for families’ culture, language, family composition, and

circumstances.

Program staff has an understanding of the diverse backgrounds of families in the program

including culture, language, ability, family compositicn, and circumstances and use this

knowledge in their interactions with families. Program staff actively works with families to bring

their strengths and resources to the program and approaches families as assets to the program.

a. Indicator: Program staff is familiar with the individual strengths and resources that
families bring to the program and uses this knowledge to develop a culturally and
linguistically respensive program for all families.

h. Indicater: Program has knowledge of life transitions that families may experience (e.g.
new baby; divorce; death; incarceration) and understands how these transitions may
impact children in care.

EVIDENCE:

Written implementation plan shows how the program uses information about individual
families to develop responsive programming.

Sample enroliment applications and/or notes from family meetings show program’s
knowledge of family backgrounds, strengths, needs.

Completed family surveys indicate program has collected information about family
backgrounds and strengths (follow evidence for Standard Vi)

Written documentation shows program knowledge about changes in family life that may
impact a child’s experience in the program.

{On-site verification] Staff members are able to articulate knowledge about individuat
families in the program and give examples of how they acknowledge and respond to
family backgrounds and experiences.

Program staff recognizes the important role that fathers play in the lives of their children and
make intenticnal efforts to include and welcome fathers in all aspects of the program.

EVIDENCE:

Documentation of events and meetings for fathers e.qg. fliers, invitations, website
postings, calendars

Documentation of father invelvement in the program, e.q. photographs, correspondence
with fathers

Communication with families is reciprocal, collaborative, positive, transparent and responsive to

families’ goals, interests, needs, expectations, and language preferences.

a.

Indicater: Program meets individually with at least 75% of families, 4 times throughout
the year
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b. Indicatar: Program uses a variety of communication modes (e.g. email, text, voice mail,
in-person) that are responsive to families’ schedules and preferences.

¢. Indicator: Program communicates with families of infants on a daily basis about
caregiving routines such as feeding, sleeping, and diapering/toileting.

d. Indicator: Conferences allow two-way dialogue where family members are given
opportunities to share information about their own observations and knowledge of
their child as well as learn from program staff about their chservations of children in the
program.

e. Indicator: Translators are available if needed.

EVIDENCE:

s Written documentation or records of individual meetings with at least 5 families

»  [On-site verification] Documentation or records of meetings with at least 75% of
families in program, 4 times per year

s Written documentation of both regular meetings as well as other communications
{newsietter, email, notes home) with families through a variety of modes e.g.
newsietters, emails, website postings, notes home, log of phone calls

s Agendas and notes from conferences demonstrate two-way dialogue with families.

s Resumes of staff or transtators showing fanguage fluency.

o Written documentation show that families know translation services are available
e.q. fliers, web postings, emails, bulietin boards in families” home languages.

iv. Program staff consistently minimizes power differentials in all interactions with family members.

Indicater: Families are routinely given opportunities to offer ideas, suggestions, and

a.
feedback for program enhancements.

b. Indicateor: Staff and families discuss conflicting assumptions, complex feelings and
challenging issues that may impede collaborative partnerships and develop ways to
address them.

EVIDENCE:

o Written plan for how families will give input and offer ideas about the progran.

o Whritten conflict resolution plan.

s Completed family surveys indicate families feel they are treated as equal partners
{follow evidence for Standard VLii}

PR/Award & 541381500304
Page e294



Appendix page 87

Standard Ill. The ECE program uses a goal-oriented approach to working with families
through creating opportunities for collaborative decision-making about goals for their
children, their families, and the program.

Program builds warking partnerships between families and staff on behalf of children and seeks
regular input from families about their children’s growth and development.

EVIDENCE: Written plan for building partnerships with families around children’s
devefopment and growth

Program staff works with families to enhance their capacity and confidence to support their

children’s learning.
a. Indicator: Program staff helps families to identify their own goals, interests, strengths

and needs regarding their caregiving roles and their children.

EVIDENCE: Documentation of conferences and discussions with families, e.g. conference
agendas, detailed “case notes” on each family’s interests, goals, and needs for their children.

Program creates frequent and ongoing opportunities for family members to participate in and
share leadership responsibilities and decision-making around program operations and prepares

families for these roles.
a. Indicator: Program has an advisory body or committee that includes 25% of parents or

other primary caregivers.

EVIDENCE:
o Whritten plan articulates opportunities for family leadership in the program.
s Parent advisory body or committee member list with roles indicated (e.g. family
member, staff)
s Written plan for training or preparing families to serve on advisory hodies or
committees.

10
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Standard IV. The ECE program initiates and promotes broad and active community
partnerships on behalf of families, children, staff and community.

Program has active and ongoing collaborations with community organizations and services.

a. Indicator: Program takes a leadership role in community activities and coordinates
events with community arganizations in order to respond to the needs and interests of
enrolled families and enhance connections between families and community resources.

h. Indicator: Program takes a leadership role in efforts to educate the broader community
about the importance of early childhood education and/or other family and child-

related issues,

EVIDENCE:

e Written cooperative agreements between program and community organizations
include narrative statements describing the nature of the collaborations

s Documentation such as caiendars, meeting notes or minutes, event agendas, fliers, show
evidence of program having active and ongoing connections with community
organizations and events.

e Job descriptions describe community engagement expectations for staff.

s Documentation of participation and coflaboration in community-wide events that
publicize the importance of high-quality early chitdhood education. .

Lists of program and community resources and services for families are updated on a regular
basis to respond to families’ home cultures, interests, needs, and language of choice.

EVIDENCE:
s Fvidence of resources and services that match the needs and interests of families

Program advocates on behalf of families by facilitating their ease of access to community
resources as well as creating opportunities for families to advocate for themselves, their
children, and their community in regards to needed resources and services.
a. Indicator: Program supports families of children with special needs in seeking support
and rescurces for themselves and their children both within the program and in the

community.

EVIDENCE:
»  Written plan shows staff members have time in their schedules to help famities occess
resources and services,
e Documentation of family leadership roles in family workshops, meetings (e.q. agendas,
participant fists)
s Written materials for families and/or documentation of workshops that help families
become advocates for themselves and their children in identified areas of need.

11
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Program works with eligible families, both current and prospective, to seek and access child care
assistance and other financial supports if needed.

EVIDENCE:
s Newsletters, individual emails, letters, conference notes, web postings offer
information about child care assistance programs.

12
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Standard V. The ECE program facilitates healthy transitions and adjustments for children and
families. Smooth transitions for children and families are facilitated for children changing
caregivers within an ECE setting, moving from one ECE setting to another, or from one ECE
setting to elementary school (e.g. Early Head Start to Head Start, Child Care/HS/pre-K to
public school) whether these are on a regular basis or a one-time transition. The ECE program
helps children and families develop skills around managing these transitions.

i.  Program staff helps families and children make the adjustment from home to the program and
from the program to home in ways that foster children’s healthy attachments and development
and in ways that are responsive to family needs and preferences.

a. Indicator: Program provides families information on separation and attachment.

EVIDENCE:
»  Documentation of a written plan for each family regarding home-program
adjustments and transitions.

o Written information for families on separation and attachment.

ii. Program has a written continuity of care plan that is developed with families for children who
make regular or one-time transitions between classrooms and/or caregivers within the program.
a. Indicator: Efforts are made to minimize unnecessary transitions for children.

iii. Program helps families who use multiple ECE and child care arrangements to develop transition
plans far their children and themselves.
a. Indicator: Program builds partnerships or collaborates with other ECE programs that
families may use to facilitate transitions between programs for children and families.

iv. Program helps families secure other ECE arrangements if needed.
a. Indicator: Program builds partnerships or collaborates with other ECE programs that
may have available slots for children who need placement.

v.  Program enhances school readiness for children by helping families develop a transition plan for
their children and themselves in preparation for the entry into elementary school.
a. Indicator: Program builds partnerships or collaborates with local school districts in
developing transition plans for children and families as they enter elementary school. .

EVIDENCE for ii through v:

s Written documentation of continuity of care plans, and individual child transition plans;
if transitions within the program are made, written rationale is given for the transition
and process of implementation is described.

13
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Written plans for transitions across ECE arrangements and transition to elementary

school plans for each child in the program as relevant
Lists of other ECE arrangements in the community that can serve as referrals for

families needing additional or aiternative care.
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Standard VI. The ECE program has systems for collecting and using data related to family and
community engagement for the purpose of improving program practices. The ECE program

collects and shares relevant data with families.

Program has systems in place for ¢ollecting data on family and community partnerships in
collaboration with families. Data include but are not limited to:

¥ Families’ knowledge about their child’s emotional and developmental growth

¥ Families’ experiences in the program

¥ Staff experiences with families

» Staff/family/community experiences with community partnerships

EVIDENCE:
o Written plan for how the program gathers data from families, staff, and community
partners.

s FEvidence of data, e.g. completed surveys, in-take interviews,. individual records/files for
each child and family in program, other evaluation protocols.

Avariety of data collection methods are used and are accessible to all family members. I
surveys are used, they are available in families’ preferred language.
a. Indicator: Data collection methods are chosen that are respectful of families’ time.
h. Indicater: Data cellection methods are chosen that are most likely to capture families’
knowledge about their children and their actual experiences in the program.

EVIDENCE:

e Written plan describes specific data collection methods (e.q. surveys, suggestion boxes,
interviews, focus groups) and a rationale for these methods that includes how these
methads are responsive to family interests, schedules, and language preferences.

s At least 60% of families complete surveys and program has a written summary that
documents this participation..

e Completed surveys from at least 5 families

s [On-site verification] Completed surveys are on file from at least 60% of families.

Data collection systems follow strict confidentiality guidelines that are articulated in a data-
sharing agreement policy.
a. Indicator: Confidentiality guidelines are shared with families prior to any data collection
activities.

EVIDENCE: Program policies clearly articulate how procedures around data collection will protect
the privacy and confidentiality of families and children, how parents wilf be informed of
confidentiafity procedures, and how data will be shared and used within and outside of the

program.

Program has systems in place for sharing data with families in ways they can understand.

15
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a. Indicatar: Program staff meets regularly with individual families to share, translate and
discuss data on their child’s progress and achievements and help families use data to
develop goals and plans for their children.

b. Indicater: Program staff meets regularly with families to share, translate, and discuss
data on the guality of family-program relationships and family involvement and develop

strategies for improvement.

EVIDENCE:
s Written documentation of sharing and discussing individual child data with families e.g.
conference notes.
o Written documentation of sharing and discussing data on family involvement with
families e.q. meeting notes, meeting agendas, newsletters, web postings
e [For on-site verification] Records of all data and assessments that are shared with
families are kept in program files.

Program uses knowledge gathered from data collection efforts to inferm cengoing program
improvement and program staff demonstrates a willingness to change practices and policies
based on data about program quality and. family experiences in the program..
a. Indicator: Staff and families routinely utilize data to build plans for program practices
with children designed to foster their development and learning.
bh. Indicator: Staff routinely utilizes data to build individual plans for staff practices with
families.
¢. Indicator: Staff and families together routinely assess the quality of their referral system
and.community partnerships that serve children and families and develop strategies for
improvement (e.g. service delivery, service coordination, family and community
programming).

EVIDENCE:
s Written program improvement implementation plan includes how data will be used to
inform quality improvement activities.
e Written documentation of changes in program practices or policies includes relevant
data as rationale for such changes.

16
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Standard VII. ECE program staff has knowledge and training in how to build strong family-
program relationships. ECE program staff also has knowledge abhout the strengths, needs,
and experiences of individual families as they relate to child and family well-being.

i Program.encourages and provides oppaortunities for staff to learn new information about family
and community engagement and participate in professional development oppertunities.

ii.. All staff have ongoeing training in working with diverse families (could be multiple sources — see
Resource list for types of training programs) and have knowledge about family systems and
dynamics and the cultural and economic factors that shape families” lives.

a. Indicator: Every staff persen has a written plan for continued persenal and prefessional
development in working with families based on their own learning needs.

EVIDENCE for.i and ii:

e Calendar of training and professional development show regular opportunities for ail
program staff to attend training on family and community engagement.

s Certificates of participation and attendance in training or professional development
related to working with families.

e lists of specific trainings, workshops, or other professionat development activities
document content related to working with diverse families and understanding family
systems.

e Individual professional development plans for staff include a focus on working with
families.

iii. Program provides opportunities for staff to engage in training on adult learning styles and
relationship-based approaches to working with adults. Such training should include but is not
limited to:

¥ Communication strategies

Reflective listening and reflective practice

Adult learning styles

Perspective-taking

Developing partnerships

Conflict resolution

Team building

Y ¥ OW W W W W

Cultural ccampetency and responsiveness

EVIDENCE:
s (Calendar shows training and professional development in adult learning styles.
e (Certificates of participation and attendance in training or professional development
related to working with adults.
s Alist of specific trainings, workshops, or other professional development activities
document content related to working with adults.

17
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Glossary.

Cooperative agreement: A written document describing how the program will work together with
community organizations on common goals and related activities.

Data: Any infermaticon that is systematically gathered from families, staff, or ather individuals or
organizations.

ECE program: Refers to any early care and education center-based program including Head Start, Early
Head Start, Pre-K, preschool, or child care.

Family: Refers to any adult member of a child’s family including parents, grandparents, other relatives or
legal guardians.

Goal-criented approach: A goals-oriented approach entails activities and interactions with families that
focus on collaberative decision-making regarding goals for the program, families, and children.

Professional development: Professional development includes any training, workshops, coursewaork,
coaching, consultation, or individual self-study that have a clearly written syllabus, plan, or agenda
outlining specific content covered.

Relationship-based approach: A relationship-based approach entails responsive, reciprocal and
respectful interactions between program staff and individual families that build trust and collaborative
partnerships on behalf of children.

Staff: Refers to any employee of the ECE program who interacts directly with children or families.

18
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ExceleRate Illinois Award of Excellence
for the Inclusion of Children with Special Needs

Introduction to the Standards for Inclusion of Children with Special Needs

Inclusion is a basic principle in early care and education. This principle guides policies and practices that
are embedded throughout early childhood programs and classrooms, ensuring that young children with
special needs are cared for and educated alongside their peers who do not have special needs. Federal law
not only protects the rights of children and adults with disabilities (Americans with Disabilities Act
[ADA]; Rehabilitation Act [Section 504]), but specifically requires that infants and toddlers be served and
cducated in natural environments {(Individuals with Disabilitics Education Act [IDEA]|, Part C), with
preschoolers to be served and educated in the least restrictive environment (IDEA, Part B) (Center to
Mobilize Early Childhood Knowledge, 2012). Tn early care and education, the principle of inclusion, and
the policies and practices that flow from it, increasingly also have come to be applied to all children
whose special needs are recognized and accommodated within early childhood programs and classrooms,
including those with individual plans in the areas of health, mental health or behavior. In this document,
the term "special needs” encompasses all of these children, whercas the term "disabilities” refers
specifically to those children with special needs who have in place an Individualized Family Service Plan
(IFSP, Individual Education Plan (IEP), or 504 Plan (rehabilitation plan guaranteeing access to services
for individuals with disabilitics). (Sce Appendix A for additional definitions.)

A Joint Position Stafement (2009) of the Division for Early Childhood (DEC?} and the National
Association for the Education of Young Children (NAEYC) highlights three key praclice principles [or
early childhood inclusion, to be utilized collectively in high quality early childhood programs and
services, Each is defined within the Joini Position Statement:
Access...Every child has access 10 a wide range of learning opportunities, activities, sellings and
natural environments, through the removal of structural, social, and learning barriers and multiple,
varied formats for instruction and learning.
Participation . ..Some children receive additional, individualized accommodations and supports 1o
participate fully in play and learning opportunities with peers and adults, and to benefit from those
opportunitics.
Supports.. . An infrastructure ol systems-level supports [or coordinated services and personnel
development is in place to undergird the efforts of individuals and organizations providing inclusive
services fo children and familics.

Collaboration is fundamental to achieving the full benefits of inclusion, When children receive services
from differcnt professionals or 1n more than one setting, their development and learning benefit when
information on assessments and intervention practices are shared among parents and those professionals
and across those settings. However, sharing information must be done with full respect for the family's
wishes, and only with compliance to all applicable federal, state, and local privacy and confidentiality
laws. The practices recommended in this document are based on the assumption that they are
accomplished with full, signed consent of the family.

The Award of Excellence for Inclusion of Children with Special Needs, part of ExceleRate Illinois,
reflects these principles.

Framework for Standards and Evidence

The principles outlined above apply to all early childhood programs and classrooms. Therefore, whereas
the primary focus in this document is on the Award of Excellence for Inclusion of Children with Special
Needs, the framework also provides guidance for policies and practices to support inclusion for programs
in the Silver and Goeld Circles of Quality. Specifically, the framework includes:
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s  Award of Excellence for Inclusion of Children with Special Needs: Standards, evidence, and a
verification process for accomplishing the award (described below)

e Guidance for Policies and Practices to Support Inclusion in Sitver and Gold Circle Programs:
Policies and practices indicating that a program is moving toward high quality in including
children with special needs and their familics (Appendix B)

s Prepuaration Activities for Gold Circle Programs Intending 10 Apply for an Award of Excellence
Jor Inclusion of Children with Special Needs: Programs intending to apply for this Award of
Excellence may initiate this process by participating in training and self-assessment related to this
Award (sce Appendix C)

Evidence and Approval Process

Any program that has achieved the Gold Circle may apply for this Award of Excellence. To apply,
programs with 15 or more children must be serving at least one child with a disability (IFSP, IEP, or 504
plan) in an inclusive classroom. Programs with fewer than 15 children may demonstrate a regular practice
during the past three years of including at least one child with an IFSP, IEP or 504 Plan and an active
practice of recruiting children with disabilities into the program,

The types of programs that include children with special needs vary widely in size, settings, requirements,
and resources, as well as in ages of children served. There is no one instrument, observation,
accreditation, or monitoring approach that is used across all settings and types of programs. In recognition
of these laclors, and 1o provide the opportunity for all Gold Circle programs o apply lor this Award,
approval for this Award will be based on a three-step process:
(a) Self-Study, to include complction of a sclf-asscssment that documents attainment of the standards,
including completion of the Mlinois Inclusion Guidelines Checklist, which conlains items that reflect
excellence in inclusive practices, as supported by a Program Portfolio with program-selected
supporting documentation;
(b} Peer Review, by a state-approved commiliee of peers, ol portfolios [rom those programs that
believe they have met the stated standards, including achieving the top score on a minimum of 85%
of 1tems on the checklist, and therefore are ready for Review, and
{c) Upon recommendation by the committee, On-Site Verification by a state-approved assessor that
the program has met all standards, including achieving a minimum of 8§5% of items on the {iinois
Inclusion Guidelines Checklist (Table 1), through obscrvation and interviews with administrators,
teachers, and parents (if possible), based on a standard verification guide, with specific items from the
Checklist to be selected as part of the Peer Review process.

The intent of this 3-step process is that programs will be able to provide evidence from a variety of
sources that may differ depending on the setting and on information available from previous state-
approved assessments and monitoring visits, as well as [rom current documentation that highlights
practices directly related to inclusion. For each Standard and for each item on the Checklist, examples of
possible documentation are provided. However, examples arc not meant to be exhaustive; some types of
evidence may not be available to all programs, and some programs may have lypes ol evidence not listed
in the document. Therefore, programs should develop their Seltf-Study Portfolios in the most convincing
manner possible, using any forms of evidence they feel are relevant and sufficient to demonstrate cach
standard. (The Checklist 1s shown in Table 1; examples ol evidence for each item are shown in Table 2).

The Award of Excellence for Inclusion of Children with Special Needs will be maintained through (a)
annual interim reports documenting activities and progress loward program and classroom goals
addressed on individual program and classroom plans, including accomplishment and revisions in goals,
(b} a 3-year updated plan based on self-assessment and Program Portfolio, (c) documentation that the
program remains in the Gold Circle of quality, and (d) documentation that the program administrator and
teachers completed a minimum of 9 or 6 clock hours of approved training (respectively) on inclusion of
young children with special needs within those three years.
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Award of Excellence for Inclusion of Children with Special Needs

This award addresses standards in each of the following areas, as outlined below:
I Teaching and Learning
IF, Inclusion of Children with Special Needs
3. Leadership and Management
3JA. Program Administration
4. Oualifications and Continuing Education
4A. Adnministrator Qualifications
4B. Staff Qualifications

1F. Inclusion of Children with Special Needs

Standard 1: The program demonstrates commitment to achieving the principles of full inclusion;
natural proportions: and full participation of children with disabilities and their families in natural
cnvironments.
Evidence: The proportion of children with special needs in the program reflects the proportion of
young children with disabilities in [llinois, birth through 2 and 3-5, as indicated by the proportional
representation of children with IFSPs, IEPs, and 504 plans in the program; a majority of children in
inclusive classrooms are children who do not have disabilities; written documentation that program
is committed to providing Early Intervention, Special Education, and other special services 1n
children's everyday environments (i.e., natural environments for Early Intervention, inclusive
environments for Special Education)
Standard 2: The program demonstrates inclusive program and classroom practices that support
access, participation, and support ol children with special needs and their families.
Evidence: The program achieves a minimum score of 83% on the fHinois Inclusion Guidelines
Checklisr, as verified by a state-approved committee of peers and on-site Assessor.

3A. Program Administration

Standard 3: Program administrators have completed Gateways to Opportunity-approved training on
the Ilinois nclusion Guidelines Checklist and portfolio development for the Award of Excellence for
Inclusion of Children with Special Needs.
Evidence: Documentation of Gateways to Opportunity-approved training on self-assessment and
portfolio development using the {Hlinois Inclusion Guidelines Checklist, and completion of DVD or
on-line intreduction to the fuclusive Classroom Profile

4A. Adminisirator Qualifications

Standard 4: Program administrators demonsirate current knowledge of state and communily service
systems, policies, and requirements related to children with special needs and their families, and of
local, state, and national recommended practices and resources related to inclusive care and
education.

Evidence: Documentation of:

e 3 clock hours of training, completed within the past 3 years, of required, Gateways-
approved training on Early Childhood Systems {or documentation of equivalent
knowledge), to include state and communily service systems, policies, and requirements
related to children with special needs and their families;

o 9 clock hours, completed within the past 3 vears, of Gateways-approved training (or
equivalent coursework) on inclusion of young children with special needs and their
families, (o include completion of required Orientation to the Self-Study for the Award of
Fxcellence for Inclusion with Special Needs

4B. Staff Qualifications

Standard 5; All classroom and special services staff who provide direct services to children with
special needs have current knowledge of requirements and recommended practices for children with
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special needs and their families, and implement assessment, curriculum, instructional, and
cnvironmental practices that support education and carc of children with special needs and their
families in inclusive, natural environments.
Evidence: Documentation of:
¢ completion of 3 clock hours of on-line and/or face-to-face training on the fnclusive
Classroom Profile and
e amimmum of 6 clock hours, completed within the past 3 vears, of Gateways to
Opportunity-approved training (or equivalent coursework) on inclusion of children with
special needs and their families, to include training in two or more of the following areas:
assessment of young children with special needs; enhancing learning for young children
with special needs; collaborating with families in providing education and care to young
children with special needs
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ExceleRate Illinois Award of Excellence
for Culturally and Linguistically Appropriate Practice

Scction 1 Introduction

Through their family, a child engages in their earliest and closest relationships and it is within these
relationships that children experience the cultural belief system of their parents and family. These
cultural belief systems are translated into parenting practices and guidance for child development. The
home culture, including language/s, creates the background lor all interactions and early learning within
the family. In addition, the family culture provides the child with a sense of identity and a framework for
interpreting the world. Every family has its own cultural and linguistic background and brings its unique
experience, values, and beliefs (o being a [amily and raising young children. The family’s cultural
influence on health, growth and development, child-rearing, family relationships, and learning
expectations shapes the child’s (and family’s) development, school readiness and school success.

The Illinois Early Learning Council recently adopted guiding principles related to cultural and linguistic
responsiveness in carly childhood programming: within these principles is a collective vision that cach
and every child will have early childhood experiences that promote healthy development that respects,
promotes, and builds on their cultural, racial, ethnic, and other family backgrounds and experiences. The
Guiding Principles include a commitment to ensuring the following characteristics exist to support
services to young children: |

¢ Early childhood professionals who understand that developing a child’s first language supports
the acquisition of a second language.

¢ Early childhood classrooms that embrace and include a rich range of diversity, allowing all to
learn from it and enhancing all children’s learning and development.

e Teacher preparation programs that incorporate the individual and unique needs ol each child and
family and the experiences they bring to the classroom.

¢ Programming that incorporates all types of diversity, including but not limited to: gender, culture,
language, ethnicily, ability, race and economic stalus.

¢ Policy implementation that reinforces familics and communities as children’s first teachers.

¢ Dhversc state and local organizations and agencies that arc meaningfully responsive to cach and
every child and family they serve.

The Award of Excellence lor Linguistic and Cullurally Appropriate Practice, part ol ExceleRate 1llinois,
reflects and advances these principles, including the acknowledgment of the fact that supporting dual
language learncers rests in the very best of all teaching practices and instructional quality. The teaching
practices must include a responsiveness (o the children and regard [or their perspective, a sensilivity Lo
their needs, and an ability to utilize a variety of instructional formats to reach and engage the children.

References
Hepburn, KS. Building Culturally and Linguistically Appropriate Services for Young Children and their
Families. 2004. GUCCHD, Georgetown University.

Guiding Principles for Cultural and Linguistic Responsiveness in Early Childhood Programming. Illinois
Early Childhood Daversity Initiative working group, 2013

Section 11 Framework for Standards and Evidence
The principles outlined above apply to all early childhood programs and classrooms. Therefore, whereas
the primary focus in this document is on the Award of Excellenice for Linguistic and Culturally
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Appropriate Practice, the framework also provides guidance to support linguistic and culturally
appropriate practice in the Silver and Gold Circles of Quality. The framework includes the Award of
Excelience for Linguistic and Culturally Appropriate Practice: Standards, evidence, and a verification
process for achieving the award (content described below). The [ramework also includes supporting
documents covering policies, practices and preparation activities for programs at Silver and Gold level to
demonstrate moving toward high quality in this area and prepare programs {or the Award of Excellence
application. .

Section 111 Documenting Evidence and Approval Process
Any program that has achieved the Gold Circle may apply for this Award of Excellence.

Approval for this Award will be based on this three-step process:
(1) Self-Study, to include completion of a self-assessment that documents attainment of the
standards, including completion of the Earlv Childhood Environmental Rating Scale AND Preschool
CLASS with scores as detailed in section IV, Programs serving children [rom birth to three will
utilize the Infant Toddler Environmental Rating Scale as part of their self-assessment process,
documenting attainment of the scores laid out in the standards in section IV. Self-study
documentation of completion ol assessment tools will be supported by a Pragram Portfolio with
program-selected supporting documentation demonstrating meeting the standards. Programs must
document in their Self-Study materials whether the assessment scores were sccured by internal or
external reviewer.

As part of their Program Portlolio, the program must include a description of their curricular and
programmatic approach to culturally and linguistically responsive practices and diversity informed
services. At minimum, the program description for linguistic and culturally appropriate practices will
cover questions outlined in Appendix A.

(b) Peer Review, by a state-approved committee of peers, of portfolios from those programs that
believe they have met the stated standards, including achiceving the minimum scores on the self-
assessment tools on their Self-Study, and therefore are ready tor Review; and

{¢) Upon recommendation by the commitiee, On-Site Verification by a state-approved assessor that
the program has met all standards, including achieving the minimum scores on the tools utilized in the

Self-Study, may be required.

The Award of Excellence for Linguistic and Culturally Appropriate Practice will be maintained through
(a) annual interim reports documenting activitics and progress toward program and classroom goals
addressed on individual program and classroom plans, including accomplishment and revisions in goals,
{b) a 3-yvear updated plan based on self-assessment and Program Portfolio, and (¢} documentation that the
program remains in the Gold Circle of quality.

Section IV Award of Excellence for Linguistic and Culturally Apprepriate Practice
The standards and evidence for this award address each of the following ExceleRate Illinois areas, as
outlined below:

1. Teaching and Learning
1A, Instructional Environment
1C. Instructional Quality
1E. Child Assessment
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2. Family and Community Engagement

2A. Family and Community Engagement

2B. Transitions
3. Leadership and Management

3D. Culturally and Linguistically Appropriate Practice
4. Qualifications and Continuing Education

4B. Staff Qualifications

4C. Staff Development

Teaching and Learning
TA. Instructional Environment
Standard 1: Program demonstrates exemplary linguistic and culturally appropriate classroom
learning environments.
Evidence: Self-Study and Program Portfolio demonstrate: No classroom with an
overall ERS score below 4.5 AND no classroom below a 6 on Activity Subscale item #28
ECERS and item #24 ITERS : Promoting Acceptance of Diversity; OR no classroom
with CLASS Emotional Support scores below 4.5 AND no classroom with Classroom
Organization scores below 4.5,

IB. Curriculum

Standard 1: Program demonstrates exemplary support for learning and development in both

English and the children’s home language in its curriculum, lesson planning, and instruction.
Evidence: Self-Study and Program Portfolio demonstrate that the curriculum and
lesson plans include intentional support for the development of language skills in both
English and the children’s home language, and content is taught in both languages in an
intentionally balance way. (Note: Programs are not required to have equal time devoted
10 instruction in both languages, but should describe their intended balance and how they
ensure that children experience high quality instruction in both languages.)

1C tnstructional Quality

Standard 2: Program demonstrates exemplary linguistic, culturally and developmentally
appropriate instructional practices.

Evidence: Same as for 1A,

1E. Child Assessment
Standard 3: Staff conduct child assessments utilizing a dual language approach for children who
are English Language Learners, conducting assessements in both the child’s heme language and
English. (Programs may usc family and community resources as appropriate 1o assist in
assessments for children who speak languages of lower incidence). Program reviews children’s
progress in developing both languages as part of its continuous improvement efforts.
Evidence: Sclt-Study and Program Portfolio demonstrate assessments completed in both
languages and inclusion of support for the development of both languages in program
improvement plan.
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Standard 4: Staff develop individualized learning plans to reflect each child’s dual language
goals.
Evidence: Self-Study and Program Portfolio the usc of children’s progress data in both
languages to inform on-geing implementation of the curriculum (including the design of
project-based learning experiences).

Family and Community Engagenent
2A. Family and Community Engagement
Standard 3: Parent and family conferences will be conducted in the family's home language.
Evidence: Self-Study and Program Portfolio demonstrate implementation of parent and
family conferences in family’s home language.

Standard 6: Program makes an intentional effort to solicit the input and involvement ol all
families, including culturally, racially and linguistically diverse families (i.e. parent cafes, family
support groups, English as a Second Language classes, teen parent play groups, etc.).
Evidence: Self-Study and Program Portfolio demonstrate implementation ol efforts (o
encourage involvement of diverse families in program planning, feedback and decision
making {c.g., sign-in sheets and agendas from family cvents, meetings, classes,).

2B. Transitions
Standard 7: Staff support child and family transition to a new program by providing information
aboul language services and supports available in the receiving programs and by initiating
communication between the programs.
Evidence: Sclf-Study and Program Portfolio include a sample transition packet and
evidence ol how il is used with families which demonstrates inclusion of language
services and support information.

Leadership and Management
3D. Culturally and Linguistically Appropriate Practice
Standard 8: For children whose families speak a language other than English at home, the
program explicitly seeks to promote both children’s home language development and their
English Language Development. This is reflected in the curriculum and in the learning materials
available in the classroom.
Evidence: Selt-Study and Program Portfolio demonstrates through curriculum and
lesson plans support for children’s language development in both the home language and
English and demonstrates that instruction is provided in both languages.

Standard 9: Program has hiring practices to recruit and retain culturally, racially and

linguistically diverse and competent staff that reflect the children and families being served.
Evidence: Self-Study and Program Portfolio demonstrates staff recruitment and hiring
policies and implementation adheres to standard.

Qualifications and Continuing Education

4B. Staff Qualifications
Standard 10: Each classroom will have qualified staff who are proficient in the languages of the
children. At minimum, qualification is demonstrated by a teaching team consisting of at least one
lead teacher with a bachelor’s degree and an assistant with at least an associate’s degree, at least
one of these two is proficient in the home language of a majority of the children, and at least one
of these two has bilingual or English as a second language training. Additional requirements for
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teacher certification/licensure and bilingual/ESL endorsement apply for Preschool For All
classrooms.
Evidence: Evidence of staff qualifications in Gateways Registry.

Standard 11: In classrooms where the majority of children speak a single language other than
English at home, at least one classroom staft person is a proficient speaker of that language. By
2020, in classrooms where the majority of children speak a single language other than English at
home, the lead teacher is a competent speaker of that language.

Evidence: Evidence of staff qualifications in Gateways Registry.

4C. Staff Development

Standard 12: All classroom and special services staft who provide direct services to children

have current knowledge of recornmended practices {or serving children in a linguistically and

culturally appropriate manner.
Evidence: Self-Study or Program Portfolio demonstrates a minimum of 6 clock hours,
completed within the past 3 years, of Gateways-approved training (or equivalent
coursework} on recommended practices for serving children in a linguistically and
culturally appropriate manncr.
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Information on Chicago: Ready to Learn! & Mayor Emanuel’s Vision for Early Learning in Chicago

CHICAGO:

Mayor Emanuel has set a bold vision for the City: to ensure that every student graduates with a world-
class education, ready to enter college or a career. We are working diligently with early learning
providers, Chicago Public Schools, the City Colleges and other key partners to align the full spectrum of
education in Chicago — from birth through college. Our goal is to provide each community with a wide-
range of high-quality school options and improve student academic outcomes. In the past three years,
we have made considerable progress towards achieving these goals, particularly in early learning.

Immediately upon taking office, Mayor Emanuel called into. commission the Early Learning Task Force, a
coalition of early learning advocates, researchers, providers and funders to produce goals and policy
recommendations for improving early childhood education in the city. While early childhood service,
provision in Chicago is considered a national model, Mayor Emanuel has made closing the gap of service
delivery in all neighborhoods and raising the bar of quality a top priority in his education agenda.

To accomplish the goal of having every child in the City of Chicago ready to learn by kindergarten, the
City has embarked on an ambitious effort to achieve three distinct goals:

1. Increase access: serve the most at-risk children in high-quality programs;

2. Increase the quality of early childhood programs in Chicago; and .

3. Increase transparency and accountability across the educational services spectrum

Investment T T
A new investment of § over three years — beginning with § in the 2013-14 school
year — fram the city’s budget will increase access to early learning programs and raise the quality of
existing programs. This investment will:

s Increase access by reaching 5,000 new children who are not currently being served
o Over 2,300 children will have access to. new, high-quality early learning program
opportunities starting. in Fall 2013.
¢ Raise quality by adding wraparound services {such as intensive parent engagement, nursing
sarvices, or. community partnerships) te support 6,000 children currently enrolled in programs

With Mayor’s investment in the city budget:

¢ A new Early Learning Center to offer high-quality pre-K, early education and care, and
wraparcund support to families in Englewood and Back of the Yards

* New Full-Day Pre-K in Schools: Additional capacity at school-based pre-k programs

» New Infant/Toddler Services: Additional capacity at center-based and home visiting programs

* Investments in quality — instructional coaching and support for educators, support for engaging
families, targeted outreach to engage hardest-to-reach families to enroll in pregrams and attend
early learning programs an time, and support to.connect children and their families to health
and other social services.

*  Every community will have increased access to programs for infant and toddlers.

Last Updated: August 2014
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Information on Chicago: Ready to Learn! & Mayor Emanuel’s Vision for Early Learning in Chicago

Strategic Allocation of Early Childhood Resources
In April 2013, the city completed an eight-month process to re-compete every seat — aligning resources,
coordinating city agencies and empowering families to make the best choices for their child’s education.
All schools and community-based organizations — non-profit, for-profit, faith-based, private, public and
charter schools — were invited, for the first time, to apply to operate programs that truly meet the needs
of children and families in Chicago’s communities.

a. This process is purposefully blind to organizational type.

b. A variety of providers, including charters and faith-based institutions submitted applications.

¢. All neighborhood elementary schools will apply to operate school-based programs.

To understand the varied types of need across the city, a Community Needs Assessment tool was
developed in partnership with area practitioners, researchers, advocates, and other early learning
experts. The tool considers census-tract data and community need as a combination of risk factors
including demographic infermation, community-level risk factors, and family composition information
rather than solely considering poverty status in such categorizations of need.

Full Day Kindergarten

These reforms waork to ensure that every child enters school ready to learn. To further support early
learning, we have made the commitment to ensure every child has access to a full day of kindergarten in
all Chicago Public Schools.

Expanding Pre-K for 4-Year-Cld Children

After achieving universal kindergarten for all Chicago children, Mayor Emanuel has outlined a vision to
expand pre-Kindergarten to all 4-year old children in Chicago, starting with closing the gap for 4-year-old
children from low-income families whose families are eligible for free- and reduced-price lunch.

Empowering Families and Communities

The City developed an Early Learning Portal that serves as a one-stop-shop to help parents find
programs, assess. pregram quality, and understand their child’s eligibility for programs. The online portal
{www.chicagoearlylearning.org) is also accessible to families without Internet access through a text
messaging service — families can text their zip code to 773-886-18189 to learn about programs in their
area. Families can alsc learn more about their early learning opticns by calling the Chicago: Ready to
Learn! hotline at 312.229.1690.

The City of Chicage is expanding programs to encourage early literacy cutside of farmal learning settings
through programs such as Rahm’s Readers at Chicago Public Library. For the first time, in Summer 2014,
the Library introduced an early literacy component for early readers ages 0-5. By partnering with the
Illingis Chapter of the American Academy of Pediatrics’ Reach Out and Read Program, we are
encouraging families to read, talk, sing, play, and write together. Under this partnership, 100 Reach Qut
and Read pediatric clinics around the city are prescribing boaks and encouraging families to read
together. As part of routine visits, pediatric clinic staff logs the number of books read by parents to their
children ages 0-5. Already, parents and Chicago’s early readers have read over 100,000 books.

In partnership with Thirty Million Words and the PNC Faundation, the City is harnessing the power of
parent talk to accelerate children’s brain development through an evidence-based program that an
evidence-based intervention that combines education, behavioral strategies and technology to help
narrow the language gap between children from low-income and wealthier household by enhancing
families” home language environments to aptimize their child’s brain development and ability to learn.

Last Updated: August 2014
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EARLY CHILDHOOD BLOCK GRANT HISTORY

The Prekindergarten Program for Children at Risk of Academic Failure began with the 1985 School
Reform legislation through Public Act 86-316 and had an effective date of July 18, 1985. (105 ILCS
5/2-3.71)

Hoid) in grants for services

G (O in grants for screening

Early Childhood Model Parental Training Program was established with Public Act 85-1046 and
became effective July 13, 1988. (105 ILCS 5/2-3.71a) After July 1, 2006, any parental training services
funded pursuant to this Section on the effective date of this amendatory Act of the 94th General
Assembly shall continue to be funded pursuant to this Section, subject to appropriation and the meeting
of program standards. Any additional parental training services must be funded, subject to
appropriation, through preschool education grants pursuant to subdivision (4} of subsection (a} of
Section 2-3.71 of this Code for families with children ages 3 to 5 and through prevention initiative grants
pursuant to subsection (b) of Section 2-3.89 of this Code for expecting families and those with children
from birth to 3 years of age.

Prevention Initiative was established with Public Act 85-1046 and became effective July 13, 1988, (105
ILCS 5/2-3.89) Public Act 94-0508, which stated that grantees would conduct intensive, research-
based, and comprehensive prevention services for expecting parents and families with children from
birth to age 3 who are al-risk of academic failure, became effective July 1, 2005.

The 3 programs were combined into the Early Childhood Block Grant (ECBG) in 1998 with Public Act
88-555. (105 ILCS 5/1C-2)

From 1998 to 2003, 8% of ECBG was to be used for programs serving children O to 3. Through Public
Act 93-0396 effective July 29, 2003, the percentage increased to 11%. Through Public Act 096-0423
effective August 13, 2009, the percentage will increase to at least 20% by FY 2015.

Public Act 98-0646 provides that not less than 14% (instead of 11%) of the Early Childhcod Education
Block Grant shall be used to fund programs for children ages 0-3, which percentage shall increase to at
least 20% by Fiscal Year 2016 {instead of 2015). This legislation is effective July 1, 2014.

The Preschool for All Children program was established with Public Act 94-1054 and became effective
for 2 years on July 25, 2006. In 2008, the sunset was extended to 2010. Through Public Act 96-0948
effective June 25, 2010, the Preschool for All Children was extended by removing the date restrictions
of July 1, 2006 through June 30, 2010. (105 ILCS 5/2-3.71)

Link to the lllinois School Code (105 ILCS 5/)
http://www.ilga.govilegislation/files/ilcs3.asp?ActiID=1005&ChapAct=105%26nbsp%3BILCS%26nbsp%3
B5%2F&ChapterlD=17&ChapterName=SCHOOLS&ActName=3chool+Code

Link to the administrative rules for the Early Childhood Block Grant (23 lllinois Administrative Code 235)
http://www.isbe.net/rules/archive/default.htm Subchapter f, Part 235
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FUNDING & CI'I{'B'EBBENM' 5 YEARS SERVED DI
FY 1986 — § FY 2001 - § - 52,637 Served
FY 1987 — § FY 2002 - § - 55,960 Served
FY 1988 — § FY 2003 - § - 55,984 Served
Fy 1989 — § 10,411 Served FY 2004 — § - 59,652 Served
FY 1990 — § 17,176 Served FY 2005 - § - 72,652 Served
FY 1991 — § 23,372 Served FY 2006 — § - 76,508 Served
FY 1992 — § 27,269 Served FY 2007 - § - 85,185 Served
FY 1993 — § 29,814 Served FY 2008 — § - 91,808 Served
FY 1994 — § 33,204 Served FY 2009 — § - 95,123 Served
FY 1995 — § 35,057 Served FY 2010 - § - 91,910 (87,580)
FY 1996 — 4 - 38,034 Served Fy 2011 —§ - 83,997 (82,150)
FY 1997 — § - 45,614 Served FY 2012 — § - 80,914 {78,607)
FY 1998 — § - 45 854 Served FY 2013 - § - 75,623
FY 1992 — § - 49,934 Served FY 2014 — § - 75,231
FY 2000 — § - 53,386 Served FY 2015 - 4§ - 73,525 Estimated
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Public Act 096-0948

5B2594 Enrolled LRBCS26G 17075 MJIR 32396 b

AN ACT concerning education.

Be it enacted by the People of the State of lllinois,

represented in the General Assembly:

Section 5. The School Code 1s amended by changing Section

2=-3.71 as follows:

{105 ILCS 5/2-3.71) (from Ch. 122, par. 2-3.71)
Sec. Z2-3.71. Grants for preschool educational programs.
{a}) Preschool program.

(1) The State Board of Educaticn shall implement and
administer a grant program under the provisions of this
subsection which shall consist of grants to public school
districts and other eligible entities, as defined by the
State Board of Education, to conduct voluntary preschool
educational programs for children ages 3 to 5 which include
a parent education component. A public scheool district
which recelives grants under this subsection may
subcontract with other entities that are eligible to
conduct a preschool educational program. These grants must
be used to supplement, not supplant, funds received from
any cother socurce.

(2) (Blank).

(3} Anvy teacher of preschool children in the program

aunthorized by this subsection shall hold an early childheood
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Public Act 0%6-0948

5BZ524 Enrolled LRBO96 17075 MJIR 32396 b

teaching certificate.
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Ehreweh—Fore—30—2048 - The State Board of Education shall
provide the primary source of funding through
appropriations for the program. Such funds shall be

distributed to achieve a goal of "Preschool for All
Children" for the benefit of all children whose families
choose to participate in the program. Based on available
appropriations, newly funded programs shall be selected
through a process giving first priority to qualified
programs serving primarily at-risk children and second
priority to gualified programs serving primarily children
with a family income of less than 4 times the poverty
guidelines updated periocdically in the Federal Register by

the U.S. Department of Health and Human Services under the
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Public Act 096-0948

5B2594 Enrolled LRBO96 17075 MJR 3235%6 b

authority of 42 U.s5.C. §902(2). For purposes of this
paragraph (4.5), at-risk children are those who because of
their home and community environment are subject to such
language, cultural, economic and like disadvantages to
cause them to have been determined as a result of screening
procedures to be at risk of academic failure. Such
screening procedures shall be based on criteria
established by the State Beoard of Education.

Except as otherwise provided in this paragraph (4.5},
grantees under the program must enter into a memorandum of
understanding with the appropriate local Head Start
agency. This memorandum must be entered into no later than
3 months after the award of a grantee's grant under the
program, except that, in the case of the 2009-2010 program
year, the memorandum must be entered into no later than the
deadline set by the State Board of Education for
applications to participate in the program in fiscal vyear
2011, and must address collaboration between the grantee's
program and the local Head Start agency on certain issues,
which shall include without limitation the following:

(A} educational activities, curricular objectives,
and instructicn;

(B} public information dissemination and access to
programs for families contacting programs;

(C} service areas;

(D} selection priorities for eligible children to
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Public Act 096-0948

5B2594 Enrolled LRBO96 17075 MJR 3235%6 b

be served by programs;
(E} maximizing the impact of federal and State
funding to benefit young children:
(F} staff training, including opportunities for
Jjoint staff training;
(G} technical assistance;
(HY communication and parent outreach for smooth
transitions to kindergarten;
(I} provision and use of facilities,
transportation, and cother program elements;
(J} facilitating each program's fulfillment of its
statutory and regulatory requirements;
(K} improwving local planning and collakoration;
and
(L} providing comprehensive services for the
neediest Illincgis children and families.
If the appropriate local Head Start agency 1s unable or
unwilling to enter into a memorandum of understanding as
required under this paragraph (4.5), the memorandum of
understanding requirement shall not apply and the grantee
under the program must notify the State Board of Education
in writing of the Head Start agency's 1nability or
unwillingness. The State Beoard of Education shall complle
all such written notices and make them available to the
public.

{5} The State Beoard of Education shall develecp and
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Public Act 096-0948

5B2594 Enrolled LRBO96 17075 MJR 3235%6 b

provide evaluation teools, including tests, that school
districts and other eligibkle entities may use to evaluate
children for schocl readiness prior to age 5. The State
Board of Education shall require school districts and other
eligible entities to obtain consent from the parents or
guardians of children  before any evaluations are
conducted. The State Board of Education shall encourage
local school districts and other eligible entities to
evaluate the population of preschool children in their
communities and provide preschool programs, pursuant Lo
this subsection, where appropriate.

(6} The State Board of Education shall report to the
General Assembly by November 1, 2010 and every 3 years
thereafter on the results and progress of students who were
enrolled in preschool educational programs, including an
assessment 0of which programs have been most successful in
promoting academic excellence and alleviating academic
failure. The State Board of Education shall assess the
academic progress of all students who have been enrclled in
preschool educational programs.

On or before November 1 of each fiscal year in which
the General Assembly provides funding for new programs
under paragraph (4.5} of this Section, the State Board of
Education shall report to the General Assembly on what
percentage of new funding was provided to programs serving

primarily at-risk children, what percentage of new funding
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Pubblic Act 096-0948

5B2594 Enrolled LRBCS26 17075 MJIR 32396 b

was provided to programs serving primarily children with a
family income of less than 4 times the federal poverty
level, and what percentage of new funding was provided to
other programs.

{b} (Blank).

(Source: P.A. 95-724, eff. 6-30-08; 96-119, eff. 8-4-09.)

Section 99. Effective date. This Act takes effect upon

becoming law.

PR/Award & 541381500304
Page 325



Appendix page 118

Ilinois Birth to Five Program Standards

The Illineis Birth to Five Program Standards arc broad statements that reflect current
knowledge, research findings and shared beliefs about high-quality, developmentally
appropriate early childhood care and education in the context ol programs for infants,
toddlers, preschoolers and their families.

Program Goal I: Organization
Standards:

¢ All birth to five programs must have a mission, vision or purpose statement based
on shared beliefs and goals.

¢ Scheduling practices and intensity of services are tailored o the goals of the
program and to the individual strengths and needs of children birth to five and
their families.

¢ The strengths and needs of the children and families, as well as research on best
practice, determine the ratio of participants to staft and the size of program
groups.

¢ The program meets the needs of children and families of varying abilities, as well
as diverse cultural, linguistic, and economic backgrounds.

e The physical environment of the program is safe, healthy, and appropriate for
children’s development and lamily involvement.

e Thec administration promotcs and practices informed lcadcership and supervision.

e The administration participates in and encourages ongoing staff development,
training, and supervision.

e All birth to five programs must follow mandated reporting laws for child abuse
and neglect and have a written policy statement addressing stafl responsibilities
and procedures regarding implementation.

e The program budget is developed to support quality program service delivery.

¢ The program implements effective systems for recording and managing
information about the program, its staff, its participants, and learning and
developmental outcomes and uses this information to engage in continuous
improvement.

Program Goal II: Curriculum and Service Provision
Standards:

¢ The curriculum reflects the centrality of adult/child interactions in the
development of infants, toddlers and preschoolers.

e The curriculum is aligned to the Illinois Early Learning and Development
Standards for preschoolers and supports children’s cognitive, language, social,
emotional and physical development and the development of positive approaches
to learning.

¢ The program prioritizes family involvement while respecting individual parental
choices.

e The program supports and demonstrates respect for the families’ unique abilities,
as well as for their ethnic, cultural, and linguistic diversity.
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¢ The program promoles a {ramework that is nurturing, predictable, and consistent,
yet flexible.
e The program supports children’s healthy physical development.

Program Goal I11: Developmental Monitoring and Program Accountability
Standards:

¢ The program staff regularly conducts a developmental screening with an
appropriate standardized tool for the purposes of identifying children with
developmental delays or disabilities.

s The program incorporates appropriate formative assessments of children, which
are aligned with the curriculum, for the purposes of monitoring individual child
development and individualization of the program and/or curriculum.

s Leadership conducts regular and systematic evaluation of the program and staff to
assure that the philosophy is reflected and goals of the program are being fulfilled.

Program Goal IV: Personnel
Standards:
e The program Icadership is knowledgeable about child development and best
practice for quality birth to five programs.
¢ The program leadership is effective in explaining, organizing, implementing,
supcrvising, and cvaluating birth to five programs.
e The program leadership hires qualified staff who are competent in working with
infants, toddlers and preschoolers and their families.
¢ The program leadership provides ongoing supervision that promotes staff
development and enhances quality service delivery.
o The program leadership provides opportunities for ongoing professional growth
and development.
¢ The program leadership promotes continuity in staffing through provision of a
supportive work environment, competitive wages and benefits, and opportunities
for advancement.
¢ The program leadership and staff are knowledgeable about programs and agencies
in the community that provide services for children and their families.

Program Goal V: Family and Community Partnerships
Standards:
o The child is viewed in the context of the family and the family is viewed in the
context of its culture and community.
¢ The program leadership and staff seek and facilitate family participation and
partnerships.
e The program assures that families have access to comprehensive services.
o The program develops a partnership with families in which the family members
and staff determine goals and services.
¢ The program takes an active role in community and system planning and
establishes ongoing collaborative relationships with other institutions and
organizations that serve families.
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Early Learning Council Members

Pamela Althoff
State Senator
lHtinois General Assembly

Jeff Aranowski
McKinney-Vento, General Council
lHlinois State Board of Education

Lori Ann Baas
Executive Director
Christopher House

Karen Berman
Senior Manager, lllinois Policy
Ounce of Prevention Fund

Barbara Bowman
Chief Early Childhood Education Officer
Chicago Public Schools

Jeanna Capito
Consultant

Tim Carpenter
Director
Fight Crime: Invest in Kids lllinois

Geocrge Davis
Executive Director

City of Rockford Human Services Department

Andrea Densham
Executive Director
Childcare Network of Evanston

Daniel Fitzgerald

Deputy Director, Division of Service Intervention

Hinois Department of Children and Family
Services

Jana Fleming
Director, Herr Research Center
Erikson Institute

Gaylord Gieseke
President
Voices for iflinois Children

Phyllis Glink
Executive Director
Irving Harris Foundation

Bobbie Gregg

Director

Htinois Department of Children and Family
Services

Vinni Hall
Board Member
Hlinois State Board of Education

Julie Hamos
Director
ftinois Healthcare and Family Services

Dan Harris

Assistant Director, Division of Family and
Community Services

Hllinois Department of Human Services

Gloria Harris
Parent
Community Organizing and Family Issues

Ava Harston
Education Issues Director
fllinois Federation of Teachers

LaMar Hasbrouck
Director
fllinois Department of Public Health
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Theresa Hawley
Executive Director
Governor’s Office of Early Childhood Development

Reyna Hernandez

Assistant Superintendent, Center for Language
and Early Childhood Development

iHtinois State Board of Education

Colleen Jones
Executive Vice President and COO
Metropolitan Family Services

Teresa Kelly
Project Director, Strong Foundations Partnership
Governor’s QOffice of Early Childhood Development

Christopher Koch
Superintendent
Hiinois State Board of Education

Camille Lilly
State Representative
fitinois. General Assembly

Suzanne Logan
President
PSQ illinois Child Care Association

Janet Maruna

Executive Director

Htinois Network of Child Care Resource & Referral
Agencies

Beth Mascitti-Miller
Early Childhcod Officer
Chicago Public Schools

Mark McHugh
Executive Director, Northern Region
One Hope United

Debbie Meisner-Bertauski
Board Member
litinois Board of Higher Education
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Harriet Mever {Co-chair)
Co-Chair
Early Learning Councif

Janice Moenster
Professional Development Advisor
Children's Home + Aid

Lauri Morrison Frichtl
Executive Director
fitinois Head Start Association

Joe Neri
CEC
fFF

Carolyn Newberry Schwartz
the Oak Park Collaboration
for Early Childhood Care and Education

Beatrice Nicols
Co-Chair
Early intervention Council

Donna Nylander
Principal
Valley View Early Childhood Center

Geoffrey Obrzut
President
Hfinois Community College Board

Sylvia Puente
Executive Director
Latino Policy Forum

Claudia Quigg
Executive Director
Baby TALK

Barbara Quinn
President
Iliinois Congress of Parents and Teachers

Diana Rauner
President
Cunce of Prevention Fund
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Elliot Regenstein
Senior Vice President, Advocacy and Policy
Qunce of Prevention Fund

George Reid
Executive Director
Hlinois Higher Education Board

Pam Reising Rechner
IDEA Part B
Hlinois State Board of Education

Vanessa Rich
Deputy Commissioner over H.S & C.C.
City of Chicago

Pam Roth
State Representative
Hlinois General Assembly

Vacant
Director
Head Start State Collaboration Office

Michelle Saddler
Secretary
ilinois Department of Human Services

Linda Saterfield

Director, Division of Family and Community
Services (CCDF Administrator and overseas IDEA
Part C)

litinois Department of Human Services

Jodi Scott
Regional Superintendent
ROE 27

Brynn Siebert
VP, Director of Child Care & Early Learning
SEIY

Sara Slaughter
Education Program Director
McCormick Foundation
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Julie Smith (Co-chair)
Deputy Chief of Staff
Office of Governor Pat Quinn

Luz Maria Solis
Administrator, Early Childhood Programs
Chicago Public Schools

Teri Talan
Director of Research and Public Policy
McCormick Center for Early Childhood Leadership

Martin Torres
Policy Analyst
Latino. Policy Forum

Kathleen Villano

Project Director

ECDEC, Schaumburg, Palatine and Wheeling
Townships

Joan Vitale
Director of Community Engagement
Voices for illinois Children

Judith Walker-Kendrick

Director

Chicago Coalition of Site Administered Child Care
Programs

Maria Whelan
President
flinois Action for Children

Kay Willmoth
Regional Program Manager
Office of Head Start

Cass Wolfe
Executive Director
infant Welifare Society of Evanston

Melina Wright
Title | Director
flinois State Board of Education
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losie Yanguas
Director
iiinois Resource Center

Karen Yarbrough
Consultant

Cindy Zumwalt
Early Childheod Division Administrator
fitinois State Board of Education
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Ad Hoc
Metrics/Dashboard

Home Visiting Task Program Standards
Force and Quality

Health Connections Ad Hoc TQRIS

Universal Screening

Research &
Evaluation

Sustainabhility

Committees Subcommittees

Early Learning Council

Executive Committee

Data, Research and
Evaluation
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Ad Hoc
Communications

Family and
Community
Engagement

Systems Integration
and Alignment

Blending, Braiding
and Sustainable

Funding All Families Served

Community Systems

Development Principles and

Practices

Special Education
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Implementation Manual

ILLINOIS STATE BOARD OF EDUCATION

preschool for all

NURTURING ILLINOIS®' PROMISE

/g PAT QUINN

&&=/ GOVERNOR, STATE OF ILLINOIS

September 2011
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Implementation
Manual

INTRODUCTION

N

OVERVIEW OF THE ILLINOIS PRESCHOOL FOR ALL PROGRAM
[llinois State Board of Education Early Childhood Care and
Education Position Statement

Preschool for All Program

* Purpose

+ History

*  Who Can Apply {Lligible Applicants)

«  How 1o Apply

11 SECTION 1

EDUCATIONAL PROGRAM
High-Quality Preschool Program
+ Daily Routine
»  Sample Daily Schedule
»  Adult-Child Interaction
Multiage Grouping in Early Childhood Education

19 SECTION 2

RECRUITMENT, ENROLLMENT, AND RECORDS
«  Recruitment
+  Screening
+ Eligibility Criteria
+ Demographics and Individual Children’s Records
* Health and Immunization Records
«  Family Involvement Records
«  Documentation ol Children’s Progress
+  Program Data Collection
* Homeless
* Residency
+ Age
«  Toilet Training
«  Sample Forms

39 SECTION 3

CHILDREN WITH SPLECIAL NEEDS

Preschool-Age Children Who Are Eligible for Special Education
What Is Inclusion and Why Is It Important?

Ingredients of an Inclusive System

Three Common Models for Inclusive Settings

Classroom Tiers of Intervention and Support

Accessing Special Education Services and Support

PELSCHOOGL IFOR. ALL
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47 SECTION 4 ENGLISH LANGUAGE LEARNERS
+ Scrving English Language Learners in Preschool Programs
in Ulinois Public School Districts
«  Sample Home Language Survey
+  Challenging Common Myths about English Language Learners
(Linda M. Espinosa)
67 SECTION.S ENVIRONMENT
The Learning Environment
* The Indoor Classroom
*  Room Arrangement
«  Malerials/Leaming Tools
+  Children’s. Behavior and Environment
* The Outdoor Classroom
»  Specific Interest Areas
81 SECTION 6 CURRICULUM
Making Your Preschool Program Developmentally Appropriate
Choosing an Appropriate Preschool lor All Curriculum
«  Preschool Curriculum Decision-Making: Dimensions to Consider
+ Literacy in the Prekindergarten Classroom
Response to Intervention {(RTI) in Early Childhood
* Roadmap to Pre-K RTI: Applving Response to Intervention
in Preschool Settings
«  Myths about Response to Intervention (Ril) in Early Childhood
137 SECTION 7 ASSESSMENT
Glossury lor Assessment
Assessing Children” Learning and Development
Guidelines for Assessment of Young Children
Assessment Strategies
*  Developmental Screening
« Diagnostic lnstruments
«  Teacher Observation
+  Parent Observation and Interview
* Reports from Medical Personnel
145 SECTION 8 DEVELOPMENTAL CONTINUITY AN TRANSITION
Preschool for All 1o Kindergarten
Continuity ol the Curriculum
Examples of Prekindergarten-Kindergarten Transition Practices
Preschool for All to Kindergarten Transition Form (Samples)
PR/Award # 54158150004
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155  SECTIONY PARENT AND FAMILY INVOLVEMENT
Family/School Partnerships
+  Communication
s Parent Education
+ Student Learning
* lnvolvement
«  Decision Making and Advocacy
+  Defining Family Involvement
+  Specific Ways to Include Families
+ Indicators of Parent Involvement
* Toilet Training
« HIV
169  SECTION 1) COLLABORATION
The Need 10 Work Together
A Model for Community Collaboration
Community Partnership Form {(Sample)
173  SECTION 11 BUDGET, FINANCIAL AND REPORTING GUIDELINES
* General Information
«  Developing and Completing the Budget
« Instructions and Guidance for Completing the Budget Detail Page
+  Payment Schedules
* Budget Amendments
* Project Start and End Dates
«  Lixpenditure Reports
«  Submitting Expenditure Reports Clectronically
+  FRIS Inquiry, Quick Help
+ Lapsed Funds — Return of Funds to ISBE
» Interest Earned on State Funds
+ Grant Record Retention Requirements
«  Student Information System (S1S)
189  SECTION 12 PROFESSIONAL DEVELOPMENT
Purpose of Professional Development
+ Individual Preschool for All Professional Development Plan
Professional Development Opportunities and Benefits
199  SECTION 13 ACCOUNTABILITY, EVALUATION AND MONITORING

* Program Evaluation
» ISBE Monitoring of Programs
*  Administrative Records

PELSCHOOL
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203 SECTION 14 PERSONNEL

Program Quality Indicators Regarding Personnel
Teaching Staff

» Parent Program Non-certified Personnel
Characteristics of Good Early Childhood Professionals
Sample Job Descriptions

» Teacher

»  Teacher Assistant

» Parent Coordinator/Educator

211 APPENDIXES

285  REFERENCES

291 ACKNOWLEDGEMENTS

292  PROJECT TEAM

293 EVALUATION OF MANUAL

294  CONTACT INFORMATION
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In linois we share a collective vision that each and every child will have early childhood experiences that
promote healthy development and learning that respects, promotes, and builds on their cultural, racial,
ethnic, and other family backgrounds and experiences.

' D o T o s w
2 e leve:
» Every individual is rooted in culture.

* The cultural groups within communities and families are the primary sources for culturally
relevant programming.

» Culturally relevant and diverse programming requires learning accurate information
about the culture of different groups and discarding stereotypes.

» Addressing cultural relevance in making curriculum choices is a hecessary,
developmentally appropriate practice.

* Every individual has the right to maintain his or her own identity while acquiring the skills
required to function in our diverse society.

» Effective programs for children who speak languages other than English require
continued development of the first language while the acquisition of English is facilitated.

» Culturally relevant programming requires staff who both reflect and are responsive to the
community and families served.

* Multicultural programming for children enables children to develop awareness
of, respect for, and appreciation of individual cultural differences.

» Culturally relevant and diverse programming examines and challenges institutional and
personal biases.

» Culturally relevant and diverse programming and practices are incorporated in all
systems and services and are beneficial to all adults and children.

(b)(6)
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In linois we share a collective vision that each and every child will have early childhood experiences that
promote healthy development and learning that respects, promotes, and builds on their cultural, racial,
ethnic, and other family backgrounds and experiences.

BY

» Early childhood professionals who understand that developing a child’s first language
supports the acquisition of a second language.

» Early childhood classrooms that embrace and include a rich range of diversity, allowing
all to learn from it and enhancing all children’s healthy development and learning.

» Teacher preparation programs that incorporate the individual and unique needs of each
child and family and the experiences they bring to the classroom.

» Culturally responsive and diverse programming that incorporates all types of
diversity, including but not limited to: gender, culture, language, ethnicity, ability,
race and economic status.

» Policy implementation that reinforces families and communities as children’s first teachers.

* Diverse state and local organizations and agencies that are meaningfully responsive to
each and every child and family they serve.

Will Bet €

* Enable professionals to incorporate the authentic language and culture of the children and
families they serve.

* Increase professional development cpportunities and resources addressing all types
of diversity, including understanding stereotypes and biases.

* Increase all types of diversity content in teacher preparation programs.
* Increase and enhance teacher preparation practicum experiences in diverse settings.

* Promote practices in classrooms and programs that incorporate and address the diverse
needs of children.

* Use an “all types of diversity”’ lens whenever we develop and implement policy, statf our
agencies & organizations and evaluate our programming, systems and services.

.‘ Governor’s Office of
2 Early Childhood Developmeant

F I]l S d f E Hlingis Department of Fluman Services
@; l[[()IS tatﬁ:@ 0 giu /P Head Start State Collaboration Office
?—{ g 1%]51 50004 et 1 w Burezau af Child Care and Develapment
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Final Draft: will be approved by State Board in coming months.

What is family engagement?

It is widely acknowledged that learning begins at birth. and
takes place in the home, school, and community.
Meaningful family engagement is based on the premise that
parents, educators, and community members share
responsibility for the academic, physical, social, emotional,
and behavioral development of youth. Family engagement
is fostered through a deliberate process that is embraced
throughout the school. It empowers adults to jointly.
support student growth, addresses any barriers to learning,
and ensures college and career readiness. Foremost,.
effective family engagement systems, policies and practices
are mindful of diverse school-communities that are rich in
language, culture, and school experiences. They are
responsive to student and family needs.

Why do we engage families?

The lllinois State Board of Education warks to ensure that
every student is prepared to succeed in careers and
postsecondary education. Likewise, parents and
communities also share the same desires for their children.
When families, schools and communities partner in,
promoting learning and healthy development for all
children, schools thrive and student outcomes increase.
Research indicates that when parents are engaged with
their children’s education, whether in school or at home,
students do better academically. Regardless of
socio-economic background, students with involved parents
are.more likely to earn high grades and test scores, enroll in
higher level programs, attend school regularly, show
improved behavior, and develop better social skitls
{Henderson & Mapp, 2002).

Where do partnershlps Wlth families
happen?

Integrating family engagement efforts with learning and
healthy development is impartant to achieving positive
student outcomes. Multiple opportunities exist for districts
and schools to partnér with families which include but are
not limited to:
® promoting atademic, physical, social, emotional,
behavioral'development and a positive school climate;
# engaging and re-engaging learners; and

® addressing barriers to learning.

Family engagement efforts are integrated and/or

‘supported hy the 8 Essential Elements for Effective

Education. The elements provide a framework for building
successful school systems and implementing a continuous
school improvement process. The 8 Essential Elements
adopted by ISBE’s Statewide System of Support include:
Comprehensive Planning, Curriculum, Instruction,
Assessment, Leadership, Conditions for Learning,
Professional Development, and Family and Community.
Families are engaged in activities related to:

& At-home learning opportunities

® Promoting family assets

® State, district, school, and classroom level opportunities

® Individual educational programming

To learn more, see Integrating

Fomily Engogement Matrix beginning on page 23

L. See.the Famny

Engagement Research Rewews beginning on page 7

! The term “parent” includes in addition to a natural parent, a legal guardian

or other person standing in loco parentis {such as a grandparent or

stepparent with whom the child lives, or a person who is legally responsible

for the child’'s welfare). [Section 3101{31), ESEA.]

Updated 10/15/13

How to engage families

Families are engaged by developing family

engagement systems, building welcoming and supportive
environments, enhancing communicaticn with parents,
and including parents’ in decision making. Effective
family engagement efforts occur on an ongeing basis and
are embedded in school policies and practices.
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Final Draft: will be approved by State Board in coming months.

How to engage families cont.

Districts and schools partner with. families by developing
family engagement systems, building welcoming and
supportive environments, enhancing communication and
including parents in decision making. The ways families
are engaged occur on a regular basis and are seen across
the 8 Essential Elements of effective education. When
families, communities, and schools partner to build
educational and support systems for children, those
systems are stronger and mare effective.

Develop a Family
Engagement
System

Standards Summary:
Includes a shared vision
that drives policies and
practices

- Connects to district and

school improvement
process
Coordinates and integrates
into existing structures
and processes
Families' socia-cultural,
linguistic, and educational
needs are incorporated
into  improvement plans
Provides support and
guidance from leaders
from . developmentto .
implementation
Allocates/reallocates
resources
Collects and utilizes data
Builds capacity
Partners with families,

- Collaborates with

community organizations

Principles for Family Engagement

Build a Welcoming
and Supportive
Environment

Standards Summary:
Acknowledges a shared
respansibility for learning
and healthy development
of students

& Establishes relational trust
# Reaches out to families to

support student learning
and healthy development.
Responds to student and
family needs

Effectively engages
families from diverse
backgrounds

Builds on family assets
{(strength-based}

Shares student
accomplishments with his/
her family.

Enhance
Communication

Standards Summary:
Promotes ongoing
meaningful two-way
exchange of information
Ensures communication is
clear and constructive
Commits to making sure
communication is
accessible to all and in the
languages of families
Provides various
approaches in which
communication is relayed
to families
Provides information
pertaining to parental
rights
Communicates about how
families can enhance
learning and healthy
development, including
information about their
students’ and schoaols’
progress
Communicates district/
school/classroom policies
and practices.

P
ssanoid W

Include Parents

in Decision Making

L

Standards Summary:
Empowers parents to he
invalved
Solicits input from families
includes parents in the
district/school continuous
improvement process
Jointly develops and
reviews programming for
families to support learning
and healthy development
Engages parents to
participate in problem
solving discussions related
to their child

Updated 10/15/13 8
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Illinois State Beard of Education

Preschool for All 3-5 On-Site Monitoring Process and
Preschool for All-More at Four On-Site Monitoring Process

Early Childhood Block Grant Preschool for All 3-5 Programs receive an on-site
monitoring visit on a three year rotation cycle to determine compliance with program
requirements and quality as measured by the Early Childhcod Environment Rating Scale-
Revised (ECERS-R} and the ISBE Compliance Checklist

Preschool for All-More at Four programs will receive an on-site monitoring visit in the
first year of their program to determine compliance with program requirements and
guality as measured by the Early Childhood Environment Rating Scale-Revised (ECERS-R)
and the ISBE Compliance Checklist

[llinois State Board of Education (ISBE) assigns the programs that will receive a
monitoring visit, and sends these assignments to National Louis University {NLU) —
McCormick Center {contractor)

ISBE sends out a letter to the program informing them that they will be monitored
sometime during the school year; they will receive a three week window when the
monitoring will be conducted; and they will be allowed to block out three days during
that time frame

NLU contacts the programs to schedule the monitoring visits

NLU Assessors are trained to 85% reliability on the ECERS-R and are trained by ISBE on
the Compliance Checklist. Assessors must achieve and maintain inter-rater reliability
with the Lead Assessor or reliability assessor in the use of the ECERS-R and the
Compliance Checklist. Assessars participate in inter-rater reliability checks every six to
ten assessments as recommended by the instrument authors.

Assessors visit the program and observe classrooms;. assessors follow the same protocol
when conducting each monitoring visit

Assessor submits documentation of the visit to NLU to include ECERS-R Report {1 per
classroom visited), Facility Report (only available if more than one classroom is visited),
and Compliance Checklist {1 per program)

An editor at NLU reviews each report before sending it to ISBE; reports are sent to ISBE
within 6 weeks of the visit

ISBE reviews the reports and then sends the reports to the program

Continuous Quality Improvement Process

Programs are required to submit to ISBE a “Continuous Quality Improvement Plan”
{CQIP) based on their Compliance report and their ECERS report

Any issue that is found to be in non-compliance must be addressed on the CQIP for
Compliance and include the steps to be taken to be in compliance, the person
responsible, and the timeline

PR/Award & 541381500304
Page 342
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Any ECERS indicator with a score below 5 must be addressed on the CQIP for ECERS-R
and include action steps/resources/professicnal development to address the indicator,
the person responsible and the timeline

The CQIP must be submitted within 30 days after the program receives the Compliance
and ECERS reports

Programs are referred to the CQIP Training and Technical Assistance Resources for
assistance in completing the CQIP

Once the CQIP is submitted to ISBE, an Early Childhood Division Principal Consultant
reviews the plan to ensure that it is in an approvable form —if it is not, the consultant
works with the program to develop a plan that is approvable

Programs are required. to submit follow up plans in years two and three of the grant
cycle These follow-up plans denote where they are in their Continuous Quality
Improvement Process. This is submitted on the same form in the “follow up section”.
This section provides ISBE information on the steps that have been completed and those
that are still in process with any additional step needed for completion,

If a Consultant sees that a program is struggling to implement their Continuous Quality
Improvement Plan they can refer the program to the appropriate professional
development trainings, or for one on one coaching based on the needs of the program.

PR/Award & 541381500304
Page 343
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ILLINOIS STATE BOARD OF EDUCATION
Early Childhood Block Grant Preschool for All 3-5 Compliance Checklist
With Additions for Preschool for All — More at Four

. Program Name: . RCDT:
_Address: _ Assessor:
¢ Authorized Official; - Visit Date:

1) The maximum staff-child ratio is one adult to 10 children with no more than 20 children being served in each classroom.
Exceptions include Head Start, DCFS licensing and blended PFA/ECSE classrooms.

[23 Ill. Adm. Code 235.30(a)(2)(3) and (c)] and ISBE policy

Compliance Documentation Notes

L *No more than 20 chifdren per session OO0 Current class list(s)

L1 *Staff to child ratio is met U Waiting list

O Waiting list is established when maximum number
of children are enrolled

*ExceleRate 3B. Group Size and Staft/Child Ratio

2) Each enrolled child has a file with all required documentation.
Children who are eligible for kindergarten (five or older on September 1 of the program year) are not enrolled in the program,
unless indicated by IEP.

[105 ILCS 5/10-20.12]

[Student Records-105 ILCS 5/2-3-3.134a]

[Birth Certificate-325 ILCS 50/5) {from Ch. 23, par. 2285})]
[Immunizations-105 ILCS 5/27-8.1]

[Vision Screening-77 lll. Adm. Code 685]

[Hearing Screening-77 lll. Adm. Code 675] and ISBE policy
[23 Adm. Code 235.20(c){6)(A-F)} and ISBE policy.

Compliance Documentation Notes
Complete file for each child centaining all required O Complete file for each child
documents: containing all required

Name, address, phone number documentation for compliance is
Birth certificates indicating age eligibility available to the assessors (may be
Physical and immunization records electrenic)

Vision and hearing screening results
Demographic and family information, including
emergency contact information and names with
contact information of anyone to whom the child
can be released

oooono

PR/Award # 34198150004
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3) Program meets requirements for homeless children. (Applies enly to school districts)
[23 lll. Adm. Code 235.70 {I), 105 ILCS 45/ Education for Homeless Children Act, and McKinney—Vente Homeless Assistance Act (42 USC

11431 et.seq.] and ISBE policy

Compliance

Documentation

Notes

Program has a written plan for homeless students that

meets all of the following requirements:

I Immediate school enrcllment regardless of child's

ability to produce records (e.g. previous academic

records, health records, proof of residency, and/or
birth certificate)

Attendance in the school of erigin or school of

residence

Provision for transportation for homeless child if

provided to non-homeless children

Guidelines regarding dispute resolution

Provision for services to homeless child that is

comparable to services offered to non-homeless in

the Local Education Agency (e.qg. Special

Education, Title 1, programs for students with

limited English proficiency, betore and after school

programs)

O If a Title 1 district, Title 1, Part A set-aside is
designated to assist in supporting homeless
children

L1 Not applicable {applies only to school districts)

oo o O

O Copy of written plan {schcol
district plan is acceptable} with all
requirements for serving homeless
students

4) Screening procedures include all required documentation.

[23 lll. Adm. Code 235.20(c)(6)(A-F)] and ISBE pclicy

Compliance

Documentation

Notes

O *Evidence of screening results and/or IEP

U *Evidence that results are shared with
parent/guardian

O *Evidence that children identified with
developmental concerns are referred for further
evaluation

[0 Documentation of parent/guardian permission
signatures

[1 Evidence of parent/guardian interview and that
interview was in parent’s/guardian’s home
language

[1 Evidence teachers have access to screening
results

Child files contain:

O Screening results tor each child

U Copy of parent/guardian interview

O Copy of exit interview form or
description of exit interview
process with parent/guardian

O Copy of referral

FR/Award # S419B150004
Dngn a3ds
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ADDITION for PFA - More at Four Classrooms

[ Evidence of dental screening

O Evidence of health screening including mental
health screening

*ExceleRate 1D. Child Screening

5) The program uses a research based screening instrument and activities that measure all aspects of the child’s development.

[23 1ll. Adm. Code 235.20(c)(6)(A-B}] and ISBE policy

Compliance

Documentation

Notes

*A research based screening instrument is used
which includes the following areas:

Cognitive Development

Social Skills

English Proficiency

Fine and Gross Motor Skills

Vocabulary

Visual-Motor Integration

Language and Speech Development

goooodn

O

Blank copy of developmental
screening tool{s) used

*ExceleRate 1D. Child Screening

6) The ECBG PFA program has established weighted eligibility criteria and prioritizes children who are most at risk of academic

failure to determine eligibility.

[23 1Il. Adm. Code 235.30(b) (c) and 235.20 {c)(4) and 235.50(a)(1)(A-C)] and ISBE policy

'6) The PFA - More at Four program has enrolled four-year-old children from families whose income is at or below 200 percent of

the Federal Poverty Line.
Prescheol Development Grant-Expansion Grant

Compliance

Documentation

Notes

ECBG-PFA Classrooms

O Multiple risk factors used for program eligibility are
weighted and are based on facters in the
community

O Enrolliment is prioritized for children determined to
be most at-risk

[1 Documentation of weighted risk factors and/or |IEP
are included in each child’s file

L1 Eligibility criteria do not exclude children who are
not toilet trained

PFA - More at Four Classrooms
O Children in the classroom who are funded through

o o o o

ECBG-PFA Classrooms
Copy of weighted eligibility
checklist

Copy of scoring criteria used to
prioritize enrollment

Family income documentaticn if
used for eligibility
Documentation of eligibility in
each individual child's file
(weighted eligibility checklist or
IEP)

PFA/ aMoréatiFoweClassrooms

O

Birth feeféétes indicating age
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PFA — More at Four are 4 years old as of
September 1

[1 Children in the classroom who are funded through
PFA — More at Four are from families whose
income is at or below 200% of the Federal Poverty
Line

eligibility
U Family income documentation

7) PFA Program meets for a minimum of two and one half hours per day.
PFA-More at Four meets full day and not fewer than 5 hours.
Program calendar follows local district calendar for K-8 students.

[23 lll. Adm. Code 235.20(c)(12) — as specified in RFP and ISBE policy and Preschool Development Grant-Expansion Grant

Compliance

Documentation

Notes

[1 Start and end dates are identified and follow local
district K-8 calendar

U A minimum of 165 days for student attendance
are provided

[0 Any remaining days in district calendar may be
used for parent/guardian conferences, home visits,
or professional development OR are used for
student attendance days.

ECBG-PFA Class sessions

[0 ECBG PFA Class sessions meet at least 2 %
hours per day, 5 days per week (Note: If scheol
district has regular weekly or monthly planning
dismissal times that affect the PFA weekly class
time, district must ensure weekly class time overall
equals at least 12.5 hours per week.)

PFA — More at Four Class sessions

U PFA —More at Four Class sessions meet an
equivalent of a full day as the public elementary
school and are not fewer than five hours a day

[1 Copy of daily schedule

O Copy of documentation for
program yearly start and end
dates

O Copy of district or yearly calendar

U Documentation of ISBE Early
Childheod Division Administrator
approval to meet fewer than 5
days a week

8) Childcare centers have a current and valid license from the Department of Children and Family Services. (Applies only to

childcare centers)
[23 1l. Adm. Code 235.10(b)] and ISBE policy

Compliance

Documentation

Notes

[0 DCFS license is current or pending DCFS approval

U License is valid

(] License is posted in the center

1 Not applicable to school districts or license exempt
programs.

O Copy of current license or DCFS
letter showing pending approval or
proof of license exempt status.

FR/Award # S419B150004
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9) Program has a mission statement based on shared beliefs developed cooperatively by parents/guardians, families, staff

members, and community representatives.
[23 lll. Adm. Code 235.20(c)(2)(A)] and ISBE policy

Compliance

Documentation

Notes

I Mission statement has bheen developed
cooperatively and is on display

OO0 Copy of mission statement
(School district mission statement
acceptable)

10) The program uses a research-based curriculum that aligns with the lllinois Early Learning and Development Standards.

Name of Curriculum

[23 IIl. Adm. Code 235.2(c)(3)(A-C)] and ISBE policy

Compliance Documentation Notes
O “*Curriculum is research based [1 Copy of lesson plans
O *Curriculum aligns with the lllinois Early [ earning O Curriculum materials
and Development Standards U Proof of curriculum alignment with.
[0 *Lesson plans show connection with the lllinois Early Learning and
benchmarks from the lllinois Farly L earning and Development Standards
Development Standards (acceptable to use key U Proof of lesson plan alignment
phrases from the IELDS benchmarks or objectives with lllinois Early Learning and
from the program’s research-based curriculum that Development Standards or with
is aligned with the IELDS) the program'’s research-based
[0 Lesson plans are designed to meet individual curriculum that is aligned with the
child’s needs IELDS.
[1 Use of worksheets is not evident as part of the [1 Program lesson plans are
curriculum or lesson plans designed to meet individual
ADDITION for PFA — More at Four . children’s needs
[1 Physical activity services align with the IELDS ADDITION for PFA — More at Four
Physical Development and Health Demain. O Proof of alignment with IELDS
Physical Development and Health
“ExceleRate 1B.Curriculum
11} A nutritious snack is available for children
[23 lll. Adm. Code 235.20(c)(13) and {15}] and ISBE policy
Compliance Documentation Notes

[1 Snack is offered daily regardless if meals are
served

O Snack is aligned with USDA Food and Nutrition
Guidelines

[ Parents/guardians not required to provide or pay
for a snack

ADDITION for PFA — More at Four Classrooms

O Regular, age-appropriate, nutrition education for

[1 Copy of snack schedule

ADDITION for PFA — More at Four
CIBRApa s 195150004
O Copy BERGttion education




Appendix page 141

children and their families is provided

curriculum and/or lesson plans

12) The program utilizes an appropriate assessment that aligns with the curriculum and documents children’s progress over time

with measurable outcomes.
Name of Assessment Tool:

[23 Ill. Adm. Code 235.30(a)(1}(A-C) and 235.20(c)(7)] and ISBE policy

Compliance

Documentation

Notes

[0 "A research based assessment tool that aligns
with the curriculum is used to determine each
child’s education plan

L1 *Portfolio colfections measure progress over time
OR program has a system in place to document
how portfolio colfections will measure progress
over time

L1 Assessment involves regular, ongoing
observations that reflect children’s involvement in
typical daily classroom activities

O Portfolio collections reflect the lllinois Early
Learning and Development Standards (IELDS)

A portfolio for each child will contain:

[0 A research-based developmental checklist that
measures progress over time

OO0 Individualized collections such as work samples,
photos, anecdotal notes, etc. that reflect the lllinois
Early Learning and Development Standards
(IELDS)

[0 Narrative summary reports used to share
assessment information with parent/guardians

[1 Copy of assessment tool for

review

Portfolios for all enrolled children

Evidence that student needs are

identified in the portfolio and are

used to determine lesson plans

[1 Documentation of a narrative
summary report that is shared
with parents/guardians

[1 Portfolio documentation reflecting
the IELDS

U Portfolio documentation reflecting
progress over time or program
has a system in place to
document how portfolio
collections will measure progress
over time

N

*ExceleRate 1E. Child Assessment

13) The program has a written plan with procedures for transitioning children into and out of the program, including the transition

to kindergarten.
[23 lll. Adm. Code 235.30(a)(4)] and ISBE policy

Compliance

Documentation

Notes

O *A written plan which details procedures for
transitioning children into and out of the program

L1 *A written plan for transitioning children entering
kindergarten

O A copy of a plan to transition
children into and out of the

PROGFAIY S419B150004
0 A cophaet kirdergarten transition
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L1 *Transition plans are shared with
parents/quardians

plan

*ExceleRate 2B. Transitions

14) The program has a plan that guides collaboration with other members of the early childhood community.

[23 1ll. Adm. Code 235.20(c)(8)] and ISBE policy

Compliance Documentation Notes
O *The program has a written plan, updated yearly, [1 A copy of written plan outlining the
outlining collaboration with members of the local collaberation
communily that serve young children and families | 1 Copies of partnership agreements
O *The program has a signed Memorandum of and/or agenda and sign-in sheets
Understanding (MOU) with local Head Start of meetings with partners
L A copy of signed Memorandum of
ADDITION for PFA — More at Four Classrooms Understanding (MOU) with local
[0 The written plan includes linkages to community Head Start
services to enhance family well-being, such as ADDITION for PFA — More at Four
income supperts, food pantries, housing, social Classrooms
services, and other services relating to O A copy of written plan that
health/mental health, domestic violence, includes community services such
substance abuse, adult literacy, education and as income supports, food
training, and financial asset building pantries, housing, social services,
and other services relating to
health/mental health, demestic
violence, substance abuse, adult
literacy, education and training,
and financial asset building.
*ExceleRate 2A. Family & Community Engagement
15) Classroom staff has required License and Endorsement(s).
[23 lll. Adm. Code 235.20(c)(9)(A-E) and 25.510(c}] and ISBE policy
Compliance Documentation Notes

U “Preschool for Alf (PFA) teacher has current
Professional Educator License (PEL) with an early
childhood education endorsement

U “Assistant teacher has documentation of
paraprofessional approvaf

O "PFA/ECSE blended classroom teacher has
current PEL with early childhood endorsement and
early childhood special education approval unless
itinerant services are provided per the IEF

U *English Learners in a full-time TBE program are

OO Copy of current PELs and
applicable endorsement(s) or
approvals

O Copy of paraprofessional approval
document

OO0 Copies of written Professional
Development Plans for each
teacher and assistant teacher
PR/Award # S419B150004
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provided instruction in the native language and
English by teachers that are properly licensed and
hold the bilingual endorsement or the district has
submitted the plan required under 23 It CS 228.35
{c}3.

U "English Learners in TBE or TPl program are
provided instruction in English as a second
language by teachers holding the ESL or ENL
endorsement or the district has submitted the plan
required under 23 ILCS 228.35 (c)3.

L1 *Written Staff Development Plans for each teacher | ADDITION for PFA — More at Four

and assisiant teacher Classroom Instructional Staff
ADDITION for PFA — More at Four Classroom O Copy of salary schedule for K-12
Instructional Staff instructional staff
O Instructional staff salaries are comparable to local | OO Evidence of instructional staff
K-12 instructicnal staff salaries salaries in PFA-More at Four
classrooms

*ExceleRate 1F. Inclusion of Children with Special Needs; 3A. Program Administration; 4A. Director Qualifications; and
48. Staff Qualifications

16) The program has developed and implemented a parent/guardian education and invelvement component.
[23 lll. Adm. Code 235.20 {c}{(7}{A-E) and 235.20(c){15)] and ISBE policy

Compliance Documentation Notes
L1 *Opportunities for parent/guardian education and [1 Documentation of parent/guardian
involvement are provided and documented education and involvement,
U *Opportunities for ongoing two way communication including agendas and sign in
with parents/guardians (taking into account home sheets
language) O Documentation of opportunities
U *Program does not charge fees for students’ for ongoing two way
supplies, materials, field trips, or registrations communication with
ADDITION for PFA — More at Four Classrooms parents/guardians
U Leadership opportunities for parents are provided ADDITION for PFA — More at Four
Classrooms
0 Documentation of parent
leadership opportunities

“ExceleRate 2A Family & Community Engagement

17} The district administers a Home Language Survey to each student upon entering school for the first time. (Applies only to
School District programs.)

[23 1ll. Adm. Code 228.15]

Compliance | Documentation | Notes

FR/Award # S419B150004
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O *Completed Home Language Survey on file for
each child signed by the parent/guardian
0 *Not applicable {Applies only to schoo! districts.)

O Home Language Surveys in each
child’s file

[1 Not a school district program - no
documentation needed

*ExceleRate 3D. Culturally and Linguistically Appropriate Practice

18) The district screens the English language proficiency of each student identified through the Home Language Survey as having
a language background other than English and uses the prescribed screening procedures identified by the preschool program to
determine English language proficiency. (Applies only to School District programs)

[23 lll. Adm. Code 228.10 "Prescribed Screening Procedures” and 228.15 (e)]

Compliance Documentation Notes
OO0 *District has documentation of screening [1 Copy of prescribed screening
procedures that align with the “prescribed procedures
screening procedures” in 23 Ifl. Adm. Code 228.10 | [0 Screening results for English
L1 *Prescribed screening procedures have been used language proficiency are on file
to assess English language proficiency for each for each student identified through
student identified through the home language the home language survey as
survey as having a language background other having a language background
than English or Home Language Surveys indicate other than English
no need for use of prescribed screening [0 Home Language Surveys indicate
procedures no need for use of prescribed
L1 “Not applicable (applies only to schoo! districts) screening procedures
*ExcefeRate 3D. Culturally and Linguistically Appropriate Practice
19} Program has a written annual program evaluation and continuous quality improvement plan.
[23.1ILAdm. Code 235.20{c)(10)(16) and 235.70({b) (1-4) and 235. Appendix B Program Goal ll]
Compliance Documentation Notes
00 *The program has an annual self-assessment that | [1 Copy of annual program self-
informs its individualized staff development pians assessment
and the program’s annual continuous quality U Copy of annual program-created
improvement plan continuous quality improvement
L1 *The program has a written continuous quality plan. A current updated ISBE
improvement plan on file which is updated yearly Continuous Quality Improvement
Plan (CQIP) is acceptable
*ExceleRate 3A. Program Adminisitration; and 3C. Continuous Quality Improvement
20) Children with IEPs in the program receive suppotrt.
[23 1l Adm. Code 226.210 (a)(b)(c)]
Compliance Documentation Notes

PR/AWard # SATIBT50004
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O Children with disabilities participate in a variety of
activities with supplementary aids, services and
instructional strategies

O Staff attend and participate in IEP meetings

Ul Staff participates in professional development
activities related to providing services tc children
with IEPs in the regular early childhood classroom

Ll Special education supports and services are
provided in the PFA classrcom and embedded into
the activities and routines of the day

ADDITION for PFA — More at Four Classrooms

O Services are coordinated with early intervention
service providers under part C and LEAs under
section 619 of part B of IDEA

O Physical activity services take into account and
accommodate children with disabilities

O Interview with teacher includes:

Description of students with
IEPs participating in a variety
of activities

Examples of supplementary
aids, services and
instructional strategies
Description of participaticn in
IEP meetings

Professional development
activities related to providing
services for students with
IEPs in the general education
environment

ADDITION for PFA - More at Four
Classrooms
O Copy of plan for coordination with
Part C and 619 of Part B of IDEA
[1 Description of accommodations in
physical activity services for
children with disabilities

PR/Award # 54198150004
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Preschool for All (PFA)
Continuous Quality Improvement Plan (CQIP)
Training and Technical Assistance Resources

COMPLIANCE ISSUES
WEIGHTED ELIGIBILITY, ENROLLMENT & RECRUITMENT

=  PFA Implementation Manual, Section 2 (PDF)

=  PFA Implementation Manual, page 7 (PCF)
Mandate to serve Priority #1 and Priority #2 at-risk children and that 80% of enrollment should be
defined as at-risk.

»  |[ECAM - lllinois demographic and early childhood program data (Website)

= Preschool for All program Parent Flyer (PDF)

*  Recruiting “Hard to Reach” families - Engaging Families Toolkit (PDF)

» Preschool for All Qutreach Toolkit (PDF)

HOMELESS POLICY/BIRTH CERTIFICATES

= |SBE homeless policy (Website)
Locating local homeless liaisons; how to order hirth certificates; preschool homeless education plan,
FAQs resources (Website)
CURRICULUM

= Preschool curriculum decision-making tool (PDF)
=  Preschool for All curriculum criteria (PDF)
= Article “No More Worksheets” from Pre-K Pages (Website)
= “Warksheets in Preschool: Too Much, Too Soon” ACEI SPEAKS (PDF)
= |llinois Early Learning Project (Website)
Resources for teachers, caregivers, and parents including video examples of benchmarks for the Early
Learning Standards
* Lesson Plan Template Samples
o Preschool Weekly Planning and Reflection Framewaork {PDF)
o ECDC Lesson Plan Template (PDF)
o D186 Lesson Plan Template (PDF})
ASSESSMENT/PORTFOLIOS

= Farly Childhood News Article: “Why Portfolio Based Assessment Works” (Website)
* Results Matter-Resources on authentic assessment for preschool (Website)
*  Documentation As A Hahit (Video)
*  (Ohservation: The Heart of Authentic Assessment {(Website)
= Pgrtfolio Collection Form (PDF)
SNACK

= USDA minimum basic requirements for “Child Snack” components {(PDF)
=  Snack ideas that meet USDA requirements (Website)
TRANSITIONS
=  PFA Implementation Manual, Section 8 (PDF)
= |SBE Kindergarten Transition Resources (Website)
= NAEYC Back to School Toolkit (Website)
Articles to help children and families transition to preschool and Kindergarten (Website)
COLLABORATION
=  PFA Implementation Manual, Section 10 {(PCF}
» |llinois Early Childhood Collabgration {Website).
Comprehensive infermation. regarding establishing community collaborations, geographic locator for

agencies, tip sheets, sample collaborations, and a “Coltaberation Guidebook 101”. (Website)

lllinois State Board of Education, Early Chﬁﬂh@gpkl@hﬂigmgogm September, 2014
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Preschool for All (PFA)
Continuous Quality Improvement Plan (CQIP)
Training and Technical Assistance Resources

HEADSTART MOU

*  MOQU template (PDF)
= |llinois Head Start Collaboration Office (Website)

Phone (618) 583-2083
PARENTS/FAMILY INVOLVEMENT

*  PFA Implementation Manual, Section 9 (PDF)

*  Center on the Social & Emotional Foundations for Early Learning (Website)
Web based resources for parents and teachers, to support children’s healthy social and emoticnal
development. Includes online training modules, chat sessions, scripted stories, articles, and
recommended books. Available in English and Spanish.

» |llinois Early Learning Project (Website)
Parent tip sheets available in English, Spanish, and Polish {(Website)

s tarly Childhood News Article: “Supperting Families-Children are the Winners” {(Website)

= |llinois Early Intervention Clearinghouse (Website)
Identifies and collects research-based and best-practice early intervention information to share with
families. {Website)
Lending Library for families and professionals involved in the El Program {Website)

= Technical Assistance Center on Social Emotional Intervention {Website)

HOME LANGUAGE SURVEY (HLS)

= HLS requirements overview (Website)

= HLS in a variety of languages {Website)

= Resources for preschool English Language Learners {(Website)

PROGRAM QUALITY ISSUES
ROOM ARRANGEMENT/ LEARNING CENTERS

= Forly Childhood News Article: “Creating Indoor Environments for Young Children” (Website)
= “Setting Up Your Classroom Environment-Looking at g Classroom from a Child’s Point of View”
{(Webinar)
PERSONAL CARE ROUTINES
= Hand washing flyer {PDF}.
= Center for Disease Control Child. Development {Website)
= U.S. Department of Health and Human Services, “Caring for Qur Children” (PDF)
LANGUAGE AND REASONING

»  NAEYC Beyond the Journal, “How Planning and Reflection Develop Young Chitdren’s Thinking Skiffs”
(PDF)
»  Child Care Quarterly, "Revisiting Bloom’s Taxonomy. Asking Better Questions” {Website)
= Infant Child Research, "Enhancing Children’s Lanquage Development in Preschoof Classrooms” (PDF)
= Head Start-Evidence based practice for Logic and Reasoning {Website)
= Fred Rogers Center-Early Learning Environment (Website}
= National Center on Quality Teaching and Learning
o Asking Questions {Website)
o Ways to Ask Children Questions (PDF)
o Fostering Children’s Thinking Skills {PDF}
w]

Expansions (Website)

ACTIVITIES
=  Supporting Appropriate Technglogy Integration in Early Childhood Programs {Website)

lllinois State Board of Education, Early Chidhard:BiMisinanooa September, 2014
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Preschool for All (PFA)
Continuous Quality Improvement Plan (CQIP)
Training and Technical Assistance Resources

= Kid Seurce, "Encouraging Creativity in Early Childhood Classrooms” (Website)
= Reading Rockets for Preschooler and Childcare — early reading resources for parents and providers
including video, research and book lists. {Website)

= Fred Rogers Center-Early Learning Environment (Website)

®»  Teaching Math to Young Children Practice Guide (PDF)

®» |nventing Music Play Centers (PDF)

»  Using Language During Science Activities {PDF)

»  Quick Recipe Science Unit {PDF)

»  Math resources: webcasts, activities, articles {Website)

»  Science resources: webcasts, activities, articles (Website)

»  Math Access for Teachers and Home Child Care Providers (Website)
INTERACTION

=  Center gn the Social & Emotional Feundations for Early Learning (Website)
Web based rescurces for parents and teachers, to support children’s healthy social and emoticnal
development. Includes online training modules, chat sessions, scripted stories, articles, and
recommended books. Available in English and Spanish.

»  “Classroom Management—Strategies to Work with Challenging Behagviors” {Webinar)

®»  Pgositive Guidance Technigues {Website)

»  Social Development - Tools for Promoting Social Learning (Website)

s  Technical Assistance Center on Social Emotional Intervention {Website)

®  Planning Transitions to Prevent Challenging Behavior (PDF)

=  What Adults Can Do to Promote Young Children’s Pro-Social Skills (PDF)

= |nventory of Practices for Promoting Social Competence (PDF)

= Children Whe Have Serious Conflicts {PDF}

PROGRAM STRUCTURE

=  PFA Implementation Manual, Section 1 (PDF)
Caily routine and daily schedule
TECHNICAL ASSISTANCE AND TRAINING

» |llinois Resource Center {IRC}: Early Childhood (Website)
Professional development on a variety of topics with emphasis on curriculum and assessment
Programs and teacher(s} sign up with IRC to ensure that they receive professional development
catalogs, mailings and e-mails
Programs can request specific training on specific topics
{224) 366-8525

» |llinois STARNET provides a variety of oppoertunities for personal and professional growth for those
whao touch the lives of young children, ages birth through eight, with an emphasis on children with
special needs. STARNET supports family-centered, researched and effective practices in early
childhood education and care. STARNET provides support, training and technical assistance,
cansultation, and resources to the early childhood community in lllinais.
lllinois StarNet Region Map {Website)
Northwest & Central Regions 1 and 3 — Western lllingis University (Website)
Northern Region 2 - lllingis Resource Center (Website)
Southern Region 4 — St. Clair ROE (Website)
Chicago Region 5 — CPS (Website)
South Suburban/East Central Region 6 (Website)
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Preschool for All (PFA)
Continuous Quality Improvement Plan (CQIP)
Training and Technical Assistance Resources

= All About the ECERS-R (Book)
A detailed guide in word and pictures that is to be used with the ECERS-R written by Debby Cryer,
Thelma Harms and Cathy Riley from the Frank Porter Graham Child Development Institute. This is the
companion guide to the ECERS-R instrument and very valuable in complying with the ECRS-R scale.
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lllinois State Board of Education
Early Childhood Division

Continuous Quality Improvement Plan (CQIP)
Compliance Checklist
Program Name RCDT # Date

Compliance Follow Up —to be completed in subsequent years

Checklist Person In
Number Non-Compliance Issue Steps to be Taken to Be in Compliance Responsible Timeline Process Update on Steps Met

=

O oo |~ | v | [ |

-
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-
=
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B |y

-
wu
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=
|

-
-]

=
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]
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Authorized Official’s Electronic Signature Title Date
The authonzed representative of the applicant who will aifix his or her digital signature above certilies (hat he or she has read. understood and will comply with all of the provisions of the FY L3 Program Improvement Plan
Follow-up. The person approving this FY 15 Progran Improvement Plan Follow-up hereby certifies and assures. the [hnois State Board of Education that the parson subinitting the document on_behali” of the applicant has the

necessary legal authority o doso.

Ilinois State Board of Education, Division of Early Childhood August 2014
PR/Award # S419B150004
Page 358



Appendix page 151

Illinois State Board of Education
Early Childhood Division

Continuous Quality Improvement Plan
Early Childhood Environment Rating Scale-R {(ECERS-R)

Program Name: RCDT # Date

Follow Up

\ Person ) .
Goals Action Steps/Resources Timeline In

Responsible
Process Goal Update Met

Space &
Furnishings

@~ | (R W N

Language &
Reasoning

15

16

17

iz

Activities

19

20

21
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23

29
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27
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Interaction
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30

21

32

33

Program
Structure

34

35

£l

37

Authorized Official’s Signature
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Consortium on Chicago School Research and the Qunce of Praevention Fund
The Five Essentials Measurement System for Early Education

The Consortium on Chicago School Research (CCSR) and the Qunce of Prevention Fund (Qunce) propose
to create, pilot, and validate the 5 Essentials Measurement System for Early Education (5E-Early Ed) —a
framework and survey system to define and measure five organizational supports essential to effective
teaching and learning in early education programs. .

Background and Need

The early education field faces substantial challenges in improving the quality of teaching and learning
and, thus, child outcomes. Despite decades of evidence that high-quality early education can positively
impact the learning trajectories of low-income children, the majority of programs nationwide fail to
significantly advance children’s achievement.! Numerous studies confirm that low-income children
typically enter kindergarten unprepared, scoring well below their higher-income peers in early literacy,
mathematics, and social-emotional development.™"

The early childhood field has attempted to raise the quality of teaching and learning by holding
programs accountable for discrete elements of quality — such as classroom environment and, recently,
teacher-child interactions. State Quality Rating and Improvement Systems, the federal Office of Head
Start Monitoring Protocol, and other accountability structures incent program leadership to focus
quality improvement efforts on these discrete elements. But teaching is complex work. Educational
research has greatly advanced our understanding of this complexity and the dynamics of improvement
beyond the individual elements of quality. Leadership and organizational conditions and climate can
either inhibit or support the everyday work of teachers.” Despite these advances, the field lacks an
evidence-based improvement tool that focuses leaders’ attention on these dynamics and provides them
with accessible and actionable information to create the organizational conditions that best support
quality teaching and children’s learning. The SE-Earfy Ed is the missing piece.

Qur project is based. on the “five essentials” framework presented in the seminal book, “Organizing
Schools for Improvement: Lessons from Chicago.”. Informed by 20 years of research by CCSR, the
framework details the five organizational conditions and supports central to improvements in student
engagement and learning in elementary schools:

1. School Leadership focuses strategically on building
relational trust and galvanizing staff and parent activity
towards academic improvement. School

2. Building Professional Capacity involves recruiting Leadership
capable staff, promoting a collective sense of
responsibility far schoel improevement, and providing
angoing learning opportunities and performance
feedback to develop teacher capacity.

3. A positive, Student-Centered Learning Climate
provides the necessary environment for learning — one
that is safe, engaging, and nurturing, wherein staff hold m:,:ﬁgt‘,m
high expectations for student academic progress
coupled with individualized suppaort.

4. Strong Parant-Community Ties support active parent involvement, provide teachers with
knowledge of child and family culture, and broker access to community resources. These ties
suppart learning by promating students” maotivation.

5. School arganization ensures a coherent system of Instructional Guidance, articulating the “what and
how” of instruction to advance teachers’ akility to provide challenging and engaging instruction.

PR/Award & 541381500304
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In elementary schools, the power of the framework and the teacher and student surveys that measure
the five essentials is exemplified by the fact that teacher and student experiences of these five
organizational supports strongly predicted which schools were maost and least likely to improve aver
time. Research demonstrated that schools strong in three or more of these supports were 10 times
more likely than schools weak in most supports to substantially improve student math and reading
outcomes.” Furthermore, a weakness on just one of these supports over time undermined other change
efforts, reducing the probability of improvement to 15% or less..

Early education research suggests, as in elementary settings, that programs more successfully promote
children’s learning and development when they have strong organizational practices in these five

areas. ™" we therefore believe that programs with strong practices aligned to these essentials also
will exhibit higher-quality classroom practices and better prepare children for kindergarten. Indeed, we
are working with a small number of early childhood programs to implement the Five Essentials
Framewaork in their programs. Initial evaluations find that this work is improving the way in which
program leaders enhance program quality and support effective practices in teachers and staff. Building
on these promising results, the 5E-Earfy Ed will establish the organizational conditions empirically linked
to program gquality and child cutcomes, thereby providing the early childhood field with a framework to
understand and measure the dynamics of improvement.

Relational Trust Across Early Education Program Commumty

Instructional
Guidance

Professienal
Capacity

] Teaching
Outcomes

schoel Child Cutcomes

Leadership

|Weoodcock-lohnson,

Student-
Centered
Learming
Climate

Parert-
Cammunity
Ties

Lecal Communty Context

Project Description

To accomplish this ambitious werk, the CCSR and the Qunce will engage in a three-year project to create
and validate the 5E-Early Ed. With CCSR's extensive expertise in K-12 education research and the
Qunce’s early childhood education practice expertise, the partnership will ensure that research and best
practice from both landscapes infarms the development of the new framework.

The goal of the 5E-Early Ed is to adapt the five essential supports for early education in order to provide
early education leaders and practitioners with accessible, diagnostic infermation about the strengths
and weaknesses of the five essentials in their programs. This will allow programs to build on their
strengths and focus impraovement effarts on the organizational conditions that will lead to classroom
improvements and increased student achievement. Specifically, we will create a tool cansisting of two
surveys —one for educators and one for parents — that measure the five essential supports and a suite of
materials that help programs understand and use data for school improvement. The 5E-Early Ed tool
will have applicakility for all early learning settings; however, our facus is to ensure that the toal

benefits publicly-funded, center-based early education programs serving preschoalers, toddlers, and
infants (state-funded prekindergarten, Head Start, etc.).
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The 5£-Early £d surveys will be short, accessible, and available in English and Spanish. They will measure

the strength of the five essentials by capturing educator and parent experiences of their programs:

s The Educator Survey will capture perspectives and experiences from all educators responsible for
the instruction of children and the involvement of families, including all classroom teachers and
family engagement specialists, and direct supervisors of these educators.

s The Parent Survey will capture the perspectives and experiences of parents of children enrolled in
the same program where educator surveys are completed.

The 5E-Early Ed — New Knowledge and Contributions

At the program level, the 5E-Early £d survey data will provide leaders and practitioners with
understandable and actionable informaticn to focus their attention on the specific organizational and
leadership supports that teachers and practiticners need to be effective in their work with children and
families. This shifts improvement conversations from a singular focus on teachers in classrooms, to a
comprehensive view of how organizations can support continuous learning and improvement and
promote student achievement at the earliest opportunity.

For the field, the 5E-Early Ed tocl holds the potential to transform how quality is defined, supported, and
improved. Impoertantly, this will create a paradigm shift that leadership and organizational conditions
matter greatly and are essential levers in quality improvement. High-quality teaching and learning at-
scale is not idiasyncratic; rather, it is promoted through specific arganizaticnal conditions that make it
more or less likely that teachers will be effective with children and families.

Timeline and Scope
The 5E-Early Ed will be implemented in two phases:

Phase 1: Survey Development

The existing CCSR surveys are designed to measure the five essential constructs in elementary schools
from the perspective of teachers and students. The teacher surveys require extensive adaptation,
piloting, and testing to fit them to how early education settings organize, operate, and interact with
families and communities. In addition, the elementary student survey will be replaced by a new early
education parent survey. The Ounce and CCSR will undertake an extensive writing, development and
testing process that will include survey development; focus groups and interviews with early education
parents and staff; and two rounds of pilot testing. This first phase of work will result in three key
products: {1) the 5E-Early Ed educator and parent surveys; (2) a technical manual about the surveys; and
{3) a practitioner data-use planning guide that details the framework, guides leadership in the survey
administration, and outlines initial steps for planning for using the information for continuous
improvement.

Phase 2: Validation Study and Dissemination

With the 5E-Early Ed surveys complete, the next stage will be a large-scale validation study to test the
SE-Early Ed surveys in BO early education programs. We hypothesize that early education programs with
higher scores on the 5E-Early Ed will also engage in higher-quality classroom practices and have children
who exhibit higher levels of kindergarten readiness, knowledge, and skills at the end of preschool. The
study will provide the necessary statistical evidence to support the widespread adoption of the 5E-Early
Ed in early education programs and systems across the country. This second phase will result in four key
products: {1) SE-Early Ed data dialogue and improvement planning tool; {2) a research-to-practice brief,
describing the study, its results, and implications; (3} a revised technical manual; and (4) academic
journal publications and presentations. We will disseminate these products widely to ensure the SE-
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Early Ed is availakle to support continuous learning and improvement of schools in Chicago and
nationwide, thus promoting the kindergarten readiness for millions of children.

"Belfield, C. R, Nores, M., Barnell, §., & Schweinharl, L. (2006). The High/Scope Perry Preschool Program: Cost-henefit analysis using data
from the age-40 (ollow-up. The Jewrnal of Hunan Resowrces, 4111 162-190.

! Blair, C.. & Razza, R P 2007 Relating effortful control, executive function, and false belief understanding o emerzing math and literacy
ability in kindergarten. Child Develapment, 7821 647-663.;

" Fantuzzo. ). W, Bulotsky-Shearer. R.. McDermott, P, AL McoWayne, C M, Frye, 1D, & Perlman, 5.02007). Investigation of dimensions of
social-emotional classroom behavior and sehool readingss for low-income urban preschool children. Scfioof Psvchology Review, 36, 44-62.

v Zaslow, M. Toul. K., & Martinez-Beck, T (20000, Meavuring the guelity af early cove and veltieation programs af the intersection of research,
poficy, and practice (OPRE Brief Mo, 201 1-2010a). Retrieved from the U.S, Department of Health and Human Services. Administration for,
Children and Families, Office of Planning. Research, and Evaluation website:

httpeffwwsw act hhs gov/programs/oprefce/ehildcare_technicalfreports

v Bryk, AL 8. Scbrine. P. Bo. Allensworth. E. Luppescu, S.. & Easton, I Q{200 Qrpernizing sehools for inprovement. Lessons from
Chicage. Chicago, 11, The University of Chicago Press.

V'Burchinal. M., Wandergrilt, N, Planta. R. C. & Mashburn, A. (2010). Threshold analysis ol association between child care quality and child
outcomes for low-incame children in prekindergarten programs. Eurly Chifdfood Resedrell Quarteriv, 25, 166-176.

" Rohacek. M. Adams, G. C.. Kisker. E. E.. Danzi ger. A, Derrick-Mills, T & Johnson T (2010), Enderstanding guality i comtext: Child care
centers, commninities, mavkers, and public policy. Retrieved rom Urban Institute website: http:/furban.org/Uploaded PDF/41 219 1 -understand-
quality pdf

v West-Qlatunji. C., Behar-Llorernstein, L. & Rank. J. (2008). Medicated lesson study, collaborative leaming and cultural competence among
carly childhood cducators. Jowrnal of Researel in Chitedhood Education, 23, 96- 1.
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Early Childhood Development

On May 5, 2014, the US Departments of Education and Health and Human Services released an
Executive Summary of the application for a new Preschool Expansion Grants competition. The document
provided a broad outline of what will be included in this competition which has been designed to
suppart the expansion of preschool services for four-year-clds. The full Executive Summary can be
found here.

Illinois plans to apply for this grant when the application is released later this summer. In preparation for
the application, the Governor's Office of Early Childhood Development (GOECD) is seeking informal
statements of interest from communities that would like to be included as partners in the state’s
application. An overview of program criteria is attached.

GOECD has determined, based on the Executive Summary criteria, that in order to maximize the
competitiveness of the State’s application, we will need to partner with communities that:

¢ Have a demonstrated need for full-school-day preschoal for four year old children

» Have facilities available to implement programs beginning no later than August, 2015

* Have strong local collaborations between the school district{s) and local child care centers, Head
Start programs, home visiting programs, and/or other providers of services for young children

e Can demonstrate significant new (as of FY14 or later) local cash or in-kind investments in
preschool services for at-risk children, or that can commit to providing new investments to
begin in August, 2015

We invite interested communities to complete a brief statement of interest using the attached form.
Statements may be completed by any organization, but GOECD requests that only one statement be
submitted per community. Community boundaries may be locally defined. {Please note: communities,
within the city of Chicago need not complete the statement of interest, as GOECD is already partnering
with Chicagoe Public Schools and the Mayor’s Gffice to determine how Chicago will be included in the
State’s application.}

Please submit the statement of interest via email to Kim Collins {kim.collins@illinios.gov) no later than

July 28, 2014. Questions may be addressed to Dr. Theresa Hawley, Executive Director of GOECD at
Theresa.Hawley@illinios.gov.

GOECD anticipates identifying the communities that will be included as partners in the State’s
application in early August. Given the funding lllinois is eligible to apply for, GOECD anticipates
partnering with no. more than 10-12 communities.
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.’ Governor’s Office of
‘i ‘) Early Childhood Development

Preschool Expansion Grant Community Interest Form,

Please email to -- by July 28, 2014

Community:
Contact Person: Title:
Email: Phone:

Community partners (including school district(s)) interested in participating:

Please answer the following guestions about your community. Bullet lists and other short responses are
preferred.

. Please briefly describe existing efforts in your community to build a system of early childhood
services that meet the needs of children and families from birth through third grade. Include a
list of the partners {in addition to those listed above) who are working together on these
issues.

1. Describe the movement of children through services in your community from birth through
kindergarten.

a. Where are children served in the birth to three period--e.g., home visiting programs, high
quality child care programs, planned EHS-Child Care Partnerships, etc.?

b. What programs do children transition into at three years of age? Are priority slots
reserved in programs for children transitioning from home visiting, Prevention Initiative,
andfor Early Head Start programs? About how many children transition each year from
one of these programs into a local PFA, Head Start, or Gold Circle child care program?

c. What processes are in place for transitioning children into kindergarten from local PFA,
Head Start and child care programs?

d. What efforts have been made in your community to align curriculum across preschool and
K-3 programs? How are community-based programs (Head Start and child care} included
in these efforts?

1, How many preschool expansion classrooms would your community be equipped to take on as
part of Preschool Expansion grant? Would these be new classrooms, or existing classrooms
{e.g., child care, Head Start) that you would be enhancing with the federal preschool funding?
Where would the classrooms be located - school district sites, community based sites,
combination of both? How many of these could be full year, as well as full school day?
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What local investments does your community make in early childhood? This can include cash
or in-kind investments, private/philanthropic or public. Specifically note any investments that
are new since July 1, 2013 or that are planned to be implemented in the coming year. Alsc
note any new or increased investments {cash or in-kind) that you and your partners may be
willing to commit to a preschool expansion project in your community.

Please tell us about any barriers you anticipate in your community to meeting the Ideal
Program guidance for the Preschool Expansion grants.

What percentage of kindergarten teachers participated in the Kindergarten Individual
Development Survey (KIDS) pilot in 2012-13 and/or 2013-14? What percentage of
kindergarten teachers will participate in KIDS in 2014-15? (Information about training on KIDS
is availableat _}

Please briefly describe the need for full-day preschool for four-year-old children in your
community. Who are the children that are most in need of these services? Share with us any
information you think we should know about your community that might not emerge from a
look at census demographics and IECAM service data.
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.’ Governor’s Office of
‘. I) Early Childhood Development

THE FACTS: Preschool Development Grants & Expansion Grants

Why were these grants created?

In his 2013 State of the Union address, President Obama called upon Congress to ex| gnﬂ ancess to
high-quality prescheol to every child in America. In response, Congress appropriated E{ ) for the
Preschool Development Grants program.

b)4)

How much of the § is the State of lllinois eligible

to apply for, and who is the %)t{gte’s_ competition?

The State of lllinois is eligible to apply for up to § each year for four years. lllinois will
compete against other states that are leaders in early childhood education. Specifically, competition
includes the 35 states that have robust state preschool programs {over 10% of four-year-olds served by a
state preschool program) or that have been awarded a Race to the Top-Early Learning Challenge grant.

How is this federal initiative different from lllinois’ Preschool
for All program?

The most significant difference between the programs is in who is eligible to receive services. Three- and
four-year-old children are eligible for Preschoaol for all, with priority for enrollment given te children with
who are at risk of academic failure. For the federal program, only four-year-old children from families
with incomes below 200% of the federal poverty level are eligible.

While both programs’ definitions of “high quality” are evidence-based, there are slight
variations in the State of lllinois’ Preschool for All program and the federal initiative:

Shared requirements of

Additional requirements for the federal

lllinois’ Preschool for All & Preschool Development Grants

the federal Preschool Development Grants

+ Research-based curriculum that aligns with the + Program must be at least full-school-day
lllinois Early Learning and Development (same as 1% grade day)

Standards

+ Licensed teacher with Early Childhood
Endorsement & qualified aide

+ High-quality professional development
+ Class size of no more than 20
+ Parent engagement and education required

+ Developmental, health, and social-emoticnal
health screening required

Comprehensive services, including
assistance in obtaining health, mental health
and dental services, nutrition services and
education, and linkages to other community
services

Instructional staff salaries must be
comparable to local K—12 instructional staff
salaries
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How will lllinois use this opportunity to strengthen our whole
birth-to-five childhood system?

The lllinois Early Learning Council has identified as its highest priority the development of more
intensive, continuous early learning services for the highest-need children in our state from birth
through early elementary school. The full-day, comprehensive services required by the Preschool
Development Grant requirements match very well with what we have been planning to develop for four-
year-olds with the highest needs—those from families with multiple challenges.

Communities will use these new preschool “slots” as the cornerstone of a system of continuous early
learning services for the children with the highest needs. School districts and local community based
agencies will work together to create a “pipeline” of high-quality, continuous services that may include
home visiting services, high-quality child care, Early Head Start and Head Start, full-day kindergarten, and
supportive parent engagement services in the early elementary years. These continucus, high-quality
early learning services will maximize children’s opportunity for success in school and later life.

How were communities selected to participate in the federal
application?

In June, all school districts and coemmunities were invited to indicate their interest in the Prescheol
Development Grants program. Interested communities submitted information about factors impacting
preschool access in their area and their capacity to expand high-quality prescheol programs for low- and
moderate-income families. Communities participating in the federal application were chosen based on
several factors:

High number of children with very high needs who may need full-day preschool

Relative lack of existing publicly-funded programs for preschoolers with high needs
Demonstrated capacity to link these new programs to a continuum of services from birth to 3
grade

Demoenstrated partnerships between community-based organizations and local school district(s)
Readiness to open new classrooms (and/or extend existing classrcoms to a full-day model) by
August 2015

What is required of the state for a successtul application?

For a successful application, the State of lllinois must propose an ambitious and achievable plan to
increase high-quality preschool programs in high-need communities. Additionally, lllinois must match at
least 50% of the grant amount with state, local, and philanthropic funds over four years, and commit to
sustaining the proegram once federal funding ends.
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.’ Governor’s Office of
‘i ‘) Early Childhood Development

Subgrantee Questionnaire Regarding Program Plan
1. Unduplicated count of children currently served

Please collect from all publicly funded preschool programs in your community {i.e., Preschool for All,
Head Start, Special Education, and locally funded) an unduplicated count of 4 yr olds served:

Number for
Number of whom the
Funding Number of  these who program
Source(s} {PFA, 4yearolds were low- also
HS, Special Ed, servedin income (below received
Program/Provider lecal dist. funds) FY 14 200% FPL) CCAP

2. Recruitment and Selection Plan
Describe how you will recruit and pricritize enrollment for the highest need children in your community.

e  What will characterize the children you envision enrolling in the full-day 4 year old program?

e How will you ensure that children with disabilities/delays, who are “homeless” (according to
McKinney-Venteg), who are in the child welfare system, who are fram military families, or who
face other specific challenges are served? If you have data on how many 4-yr-old children are in
your community with these characteristics, please share that with us.

e  How will you coordinate recruitment and enrollment with existing programs (those you directly
operate and others in your community)?

¢ How will you ensure that implementing this program does not result in a substantial decrease in
enrollment of 4 year old children in local child care programs?

e  How will your recruitment and enrollment priorities further the goal of creating a “pipeline” of
services for the highest need children?

3. Plan for serving children whose home language is not English
Briefly describe your planned approach to serving these children in the full-day 4 year old program.
4. Family Engagement

Briefly describe your planned approach to helping parents build protective factors, to engaging parents
and families in supporting their children’s development, and to engaging parents and families as
decision-makers in their child’s education.
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s If you are currently a PFA provider, how do you envision services under this new program to
differ from your current parent education services in PFA?

e Describe how you will institute {or continue) a Parent Advisory Committee or other mechanism
to provide leadership opportunities for parents.

5. Comprehensive Services

s Describe your planned approach te providing hearing, vision, dental, health {including mental
health) and developmental screening, and how you will provide referrals to services as needed
based on screening results.

* Describe how you will provide regular, age-appropriate nutrition education for children and
their families

¢ Describe how you will ensure that children receive nutritious meals and snack opticons aligned
with requirements set by the most recent Child and Adult Care Food Program guidelines
promulgated by the Department of Agriculture

¢ Describe how you will ensure that children receive adequate physical activity during the
school/program day {including children with disabilities)

e List the community agencies with which you have developed partnerships to facilitate referrals
and services far families and children, such as income support programs, food pantries, housing
agencies, sacial service agencies, and other services relating to health/mental health, domestic
violence, substance abuse, adult literacy, education and training, and financial asset building.

* Describe how you will ensure that families have access to coordination of these services on-site
{i.e., will Parent Educator/Family Support Worker be present to meet with families at the
school/center?)

6. Partnerships for Learning

Describe any partnerships you have with community-based learning resources, such as libraries, arts and
arts education programs, museums, and family literacy programs to serve preschool-aged children and
their families.

7. Alignment with K-3

Describe how you will ensure that curriculum is aligned between the preschool program and grades K-3,
including:

* How the district and community-based preschool programs will regularly discuss curriculum
alignment

¢ Opportunities for preschogcl teachers (both district and community based) and kindergarten
teachers to meet, receive professional development together, and plan effective transitions

Describe how you will sustain a high level of parent and family engagement as children move from
preschool into kindergarten, first, second and third grades.
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Introduction

Since 1ts inception, Preschool for All has committed to scrving Illinois’ at-risk children
and families first, with the goal of serving all 3- to 5-ycar-old children whose familics
choose to participate, and to provide child development and family support to the most
at-risk infants and toddlers. Currently, two legislatively mandated priorities dictate which
preschool programs arc a priority for Preschool for All funding:

o First priority is given to programs primarily serving children who have been identified
as at-risk of academic failure.

* Sccond priority is given to programs primarily serving familics whose income 1s fess
than four times the federal poverty level.

Despite this legislative prioritization, therc are many families who could benefit from
Preschool for All, yet who are unaware of, or unable to access its services. Often, the
families who are a priority for Preschool for All services are also the hardest for programs
to rcach and require an extra, concentrated cffort on the part of the program to receive the
full benefit of Preschool for All

In communities with high concentrations of hard to reach families, Preschool for All slots
may remain unfilled without proactive, specific measures taken by programs to recruit and
cngage familics. Even in these neighborhoods, some programs may be fully enrolled, but
will still not reach the most at-risk children in a community. The mission of Preschool for
All is to serve those families first and foremost, and by applying for Early Childhood
Block Grant funds, programs arc committing to reeruit, enroll and scrve those children
who arc most at-risk, rather than cnrelling on a first-come, first-served basis, those who
qualify but may not necessarily be the most at-risk.

Therefore, it 1s up to cach Preschool for All grantee, even those who achicve full
cnrellment every ycar, to understand the arcas of highest need in their communities and
develop targeted recruitment strategies to reach them and innovative program model
components 1o keep them engaged. Between recruiting students and engaging them
comces a very important step: enrollment. The legislative mandate requires funded
programs to prioritize at-risk students over non-at-risk students when making enrollment
decisions. This means programs must plan for an extended enrollment period as they
schedule recruitinent and screening activities.

This Toolkit offers 1deas to help guide Preschool for All providers with cach step in their
charge of recruiting, enrolling and serving the hardest to reach families within their
communities. Before beginning the first step of this process, recruitinent, it is important to
understand which familics arc the most at-risk within your community so that you can
begin planning strategics to reach and engage them in carly learning programs.
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Part I: How do | know that there are hard to reach families in my
community?

Identifving Community Need

There are many rcasons why at-risk, hard to reach familics may not access Preschool for
All services. For some, 1t may be a logistical issue; families may lack transportation, have
other children to care for that prevent them from getting their preschooler to class, or the
program’s schedule may not mect their nceds. Other families will not enroll because they
do not understand why early education 1s important; they are unaware of the benefits of
preschool or they believe their child 1s not ready to begin formal education. Other parents
may be apprchensive sending their children to school carlier than absolutcly necessary,
having had negative educational experiences themselves while growing up. Some
families may not have all the facts about Preschool for All. They may think they have to
pay for its services or that they will lose their child care subsidy if they enroll their child.

Thesc arc just a few examples of the issues, barriers and challenges preventing the most
hard to reach families from accessing Preschool for All services. Your community is
unique and the families you serve may be experiencing a combination of the issues listed
abovc, or have other obstacles to participating in Preschool for All that are not
mentioned. Please sce Appendix A for a list of additional circumstances that make
children and families hard to reach.

Needs Assessment

An important component of the Preschool for All application process is submitling a
Statement of Nced, which describes the socio-cconomic and demographic factors that
may indicate risk within the community. This nceds assessment can serve as the starting
point for programs as they think about the services needed to accommodate the
population they intend to serve. As programs identify the 1ssues facing the members in
their community, they can design outrcach and service strategics to meet the familics
where they are and engage them in Preschool for All

Questions to consider when determining your community’s areas of need include:

1. Who arc the familics I'm trying to scrve?

2. What arc the characteristics that make families at-risk or hard to reach in my
community?

3. Do the fanmilies in my community share similar characteristics? Or, are there
various subgroups of familics who arc at risk or hard to rcach duc to diffcrent
circumstanccs?

» The PFA Request For Proposals suggests applicants document conditions
that may indicate at-risk status, which include, but are not limited to levels
of poverty, unemployment, cducational achicvement, and substance abusc.

4. What other services currently exist in the community that target the same
population{s}?
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a. This includes other early childhood education providers, such as Head
Start, public school districts, park districts, faith-based institutions, and
child carc centers.

b. It is also important to think about other social service or community
agencies that target hard to reach or at-risk populations that are not
specifically working with preschool-aged children, such as, but not limited
to the court system, homceless shelters, family casc managers, librarics and
health clinics.

5. How can my program collaborate with existing service providers, both early
childhood and other community-based entities, lo increase outreach and
recruitment? (1.¢. How can other organizations help our program connect with
hard to rcach familics?)

a. Programs are encouraged to collaborate within the community to increase
their outreach and recruitment methods and also to sireamline services
provided to children and familics.

b. Preschool for All providers can collaborate with local networks of family
childcare providers so that the children in family care can benefit from
center-based preschool services in addition to receiving care in a location
that their familics choosc. Family child care providers will not losc any
payments received through the child care assistance program if their
children participate in Preschool for All.

¢. Work with Head Start providers in your communities to provide parents
with a full rangc of options as thcy choose the program best for their
needs. If your program or the Head Start program keep waiting lists, sharc
that information so that children can be served.

d. The Illinois Early Childhood Collaboration website
(http://www.ilcarlychildhoodcollab.org/) provides collaboration modcls
and resources to the carly child care and education community to assist
their development of local collaborations. Look here for examples of how
programs are working together to serve children throughout the state.

It is important to keep in mind when determining your community’s areas of need and
determining strategies to address them, that it is not enough to fill your program to
capacity and scrve children on a first-come, first-scrved basis. The lcgislative mandate
requires funded programs to prioritize at-risk students over non-at-risk students when
making enrollment decisions, and it 18 up to programs 1o plan for this as they schedule
recruitment and screening activities.

These questions are intended to help you think about and understand your community’s
areas of need. The nexl step is to determine strategies lo address those areas of need. The
following chart provides examples of potential strategies that could be implemented
depending on the specific needs of a community. The remainder of the toolkit will go into
more detail about cach type of strategy. Together, these clements of the toolkit will help
you to develop a successful plan for engaging hard to reach families within your
community.
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[ssues Preventing Engagement in PFA Type of Strategy
Logistical issues: transportation, ¢ Programs offer transportation
scheduling, other child carc needed ® Programs develop innovative models

that offer families flexibility in
scheduling

e Programs offer innovative models that
offer activities for siblings and
caregivers in addition to preschool-aged
children receiving Preschool for All

Philosophical 1ssucs: familics belicve child |e  Accessible outreach materials that

is not ready for preschool or preschool is emphasize preschool readiness and the

not needed benefits of preschool

e (Collaboration with other social scrvice
systems and K-12 schools to spread the
message of carly cducation

Emotional Issues: parent had ncgative s Rclationship building activitics
experience in school, fear of children throughout the community prior 1o
entering “the system,” does not want the enrollment

stigma of participating in “at-risk™ program |e  Targcted outrcach materials
emphasizing the future benefits of early
learning experiences that are
disscminated through coordination with
other social service systems which have
trusting relationships in place with
clients.

Part II: Stratceies for Engaging Hard to Reach Familics

This section of the toolkit will review strategies programs can employ o engage hard to
rcach families. Of course, cach community is unique, and you may want to tailor the
1dcas offered here to your program and your community’s needs.

Qutreach Strategies

A lack of awarcness and understanding of Preschool for All may prevent many families
from accessing its services. Hard to Reach families and caregivers may not have the
social support networks that spread the word and promote involvement in community-
bascd activitics like Preschool for All

The Preschool for All Request for Proposals (RFP) requires that programs propose a plan
for specific, proactive recruitiment strategies to ensure that potentially at-risk children in
the community arc awarc of the availability of the opportunity for preschool cducation
through the program.
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What are potential outreach strategies?

e Distribute Preschool for All outrcach materials developed by the Public Awarcness
committee of the Illinois Early Leaming Council. These handouts describe Preschool
for All and its activities and can be distributed to families al community wide events.
The handouts arc availablc at the ISBE website: www.isbe.nct

e Coordinate the distribution of outreach materials with the McKinney-Vento Homeless
Education Liaison located in each Illinois school district. These employees have
responsibility to conduct community outrcach, to link homeless preschoolcrs to all
cxisting preschool programs and also to coordinate with agencies serving low-income
children and youth and to disseminate information.

e Outrcach to family, friend, and neighbor child care providers within the community to
encourage participation in your program. Inform providers that they will not lose
child care assistance program payments if the children in their care participate in
Preschool for All programs for part of the day.

o Share the Qutreach Toolkit. The Preschool for All Outreach toolkit was designed for
usc by local social scrvice agencics. Community scrvice providers who have long-
standing, trusting rclationships with clients may help share the message of the
importance of early learning and inform parents and caregivers how they can enroll
their children in programs. These documents are available at the ISBE website
(1sbe.nct), arc reproducible and can be distributed by individual programs and local
social service partners.

o Example: Are there agencies conducting home visiting for infants and
toddlers in your area? Have you worked with them to share information
on your program?

o Example: What nutrition programs cxist in your community? Does WIC
staff know how to refer parents with young children to local preschool
programs? Share the materials with them.

s  Develop broad partnerships. Collaboration with other community or social service
agencies (other than those who also serve young children in the area), such as
rcligious cstablishments, casc workers, youth centers, librarics, ¢te. can reach familics
who arc not connected to the carly cducation world in any way. Ask the directors of
the organizations aboul ways you can partner 1o bring information on the importance
of early learning and details about program enrollment to their participants and clients.

o Example: Docs a local church sponsor a food pantry? Talk with the
pastor about including cutrcach materials on carly learning programs with
the goods tamilies receive.

o Example: Many families may receive health services and WIC at
ncighborhood clinics or health centers. Work with the social workers
and/or WIC staff to provide positive messages and referral information on
early childhood programs. Share the talking points and handouts for
social service providers so that they can incorporate them into their client
V1S11s,
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e Recruit volunteers and staff members from the community. Programs can initiate
nctworks of parcnts of currently enrolled students to go into the community and share
the message of early education with their peers. Programs can also budget for a paid
parent or community member to serve as a haison and go oult into the community o
market carly childhood cducation.

o Example: Do you have parents who are trusted community leaders? Hire
them to create an outreach presentation or poster and assist them in
bringing the information to parents at their library or church group, or set
up a table outsidc of grocery stores or doctors’ office.

o Consider recruitinent a contlinual process — engage in more than one annual screening.
Many familics will not think about preschool until the fall when school begins, only to
learn that screening and enrollment took place in the spring and 1s now closed.
Programs can plan for entire seasons of recruitment and screening activities and delay
finalizing enrollment list until the program is set to begin. Additionally, special
targeted outreach to the arcas of the community or the populations within the
community that have been historically hardest to reach for preschool recruitment can
be implemented. The Preschool for All RFP requires that screening be conducted on a
communitywide basis and be developed and implemented with cooperation among
programs scrving young children in the arca. This collaboration can cxtend to
recruitment activitics to inform the community of screening and cnrollment
opportunities.

o Example: Sponsor a special preschool information day within housing
developments where many children and familics live in addition to your
Kindergarten round-up/preschool screening day.

Potential costs:
As you develop your program’s proposal and plan a budgct, be surc to factor in the
additional outrcach and recruitment stratcgics it will take to really engage the most hard
to reach families within your community. Depending on the recruitment strategies you
enact, consider the following items to include in your budget:
e Additional salary for tcachers and program administrators for work in
recruitment activities outside of program hours and during the summer.
e Wages for parents or community members for recruitment activities in the
community
o Cost of outreach materials: paper, printing, etc.
¢ (Cost of recruitment events: food, matcerials, staff member’s time, cte.
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Transportation Strategies

The lack of transportation is a major barricr to preschool enrollment for many children,
Hard to reach familics and caregivers may have difficulty transporting children for many
reasons: Conflicting work schedules, other children’s school schedules, lack of access to
vehicles, caring for other, younger children, or the caregivers’ own physical challenges
can prevent children’s regular attendance.

While transportation costs are allowed in ECBG program budgets, many programs still
cite this as a difficult issue 1o address in their programs. Many programs — especially
community-bascd programs - have difficulty keeping up with the increased costs of gas
and vchicle maintenance. Yet, offering transportation to familics that have been hard to
reach could be an important strategy in engaging them in programs. All school districts
have McKinney-Vento Liaisons whose job includes ensuring transportation and other
scrvices to cnable the education of homeless children and youth. Coordination with
preschool programs is part of the Liaison’s job. This alrcady cxisting resource could be
very useful on transportation issues in the community, including coordination.

Programs 1n urban or suburban scttings may bc able to use a “*walking school bus™
strategy to provide families with support in getting to programs.

The Walking School Bus - What is it?

In a “walking school bus” modgl, local rcsidents are hired by programs to provide
walking transportation to children. The costs of hiring the staff can be included ina
program’s Early Childhood Block Grant budget, as well as a 6- or 8-child buggy, if that
would be a helpful transportation tool.

Part-time staff, usually residents of the community, are hired to pick up children from
home and walk them to an early learming program in a school, community-based center,
or home child care setting. They would pick children up at the end of the program day
and walk them back home,

Additionally, a home child care program or network of providers whose 3- and 4-year-old
children participate in center-based Preschool for All programs could hire part time staff
to pick up children and walk them to the center. The walking school bus would return
children to their center or child arc home at the end of the program day.

Potential costs:

Programs must consider their own needs and their own communitices in determining their
transportation nceds and the potential costs of meeting those needs, but an example
budget follows for the walking school bus model:

e Thc samplc budget assumes a service year of 180 days (typical school year) and
estimates that it will take about three hours for a staff person to walk children to

and from the preschool program.
* Initial cost of buggy @
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e Walking school bus statf (@
hours a day, for 180 program days

(0)(4)

e
(based on $|{ )

hourly + fringe), for three

s Estimated three hours a day for walking school bus transportation for six children
with a buggy or ten children without, to and from home/program

Model Staft three hours a day Cost per First year
_ child exnense
With Buggy %) p/hrx 180 © T transports 6 oD 4"
days children)
Without Buggy %_I)fhr x 180 b)) (transports 10 $ -
days® children)

Mini-bus transportation

Many programs, especially community-based providers or networks of family child care
providers, may benefit from a dedicated vehicle to provide transportation to children.

Using this stratcgy, programs and nctworks could provide transportation from home to

the program for children, or, in the case of tamily child care, from the home child care
setting to a cooperating center-based Preschool for All program and back again. Options

for providing transportation includc the purchasc of a mini-bus or contracting with a

commercial bus company for transportation.

Many programs have voiced their concern over the need for bus aides to help with

transitioning children into and out of the van. Understanding that this is a grcat nced and
potential challenge, the cost of a part-time aide 1s figured into the cost cstimates below.

Programs must consider their own needs and their own communities in determining their

transportation nceds and the potential costs of meeting thosc needs, but an example

budget follows for strategics for vehicular transportation:

Potential costs*:

e Initial cost of mini-bus @ ${*%

e  Mini-Bus driver (@ an_ hour, five hours a day, for 180 program days

(includes fringe)

» Mini-Bus aide (@ S,
e Milcage ratc (@
o Daily rate for commercial provider - S

D

(0)(4)
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Model . {g)a‘)ﬂ Cost per child
Purchased Mini-Bus | Driver at ${0) hrx 5 $
(4

hours/day X150

days

Bus aide al $§E% /he | {OF J(includes

X 5 hours/day X 180 | fringe

days _ .

Mileage - 4fmilc x ﬂib)m

50 miles/week x 36

weeks/year ) I

Total N transports 30

(Jo@® [for the children total - 15 1n
first year) am and 15 in pm
: : o0 shift)
Commereial Rates Small bus + driver | §

daily ratc T

Total S ) (transports
40 children total —
20 in am and 20 in
pm shift)

*transportation figurcs represent recasonable potential costs; actual costs may vary from
community to community

Parent Support and Involvement Strategies

What is it?

Parcnts arc their children’s first teachers, and rescarch indicates that parent/carcgiver
involvement contributes to school success for their children, regardless of the carcgiver’s
own academic success or level of education. Without staff members responsible for
parent engagement and support activities, however, many programs are unable to offer
scrvices to familics that would contribute to their successful participation in Preschool for

All programs.

Especially for programs serving communities that have been difficult to engage in early
lcarning scrvices, offering parent support may make a diffcrence in enrollment and
participation of familics and children.

Parent support staff are an allowable Early Childhood Block Grant budget expense..
Programs wishing to cmploy a family support worker can includc thosc costs in their
budgets. Including family support staff may causc the program budget to exceed the
average cost per child benchmark, and in this case programs must make a strong case for
the need for including these staff in their ECBG proposal.

Parent education and involvement is already a required component of the Early
Childhood Block Grant RFP (see attachment 6).  In addition to writing an explanation of

9
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how the program will fulfill the basics that the Preschool for All Children initiative
expects, proposals should include details on the additional offerings the fanuly support
worker will undertake, and how these activitics will specifically address the nceds of the
difficult to engage familics a program 1s attempting to reach and cnroll.

For examples of parent education and involvement activities, see Appendix C of the RFP.

In some cascs, programs may wish to provide programs to cngage parcnts in activitics
that meet their needs while their preschool-aged children participate in school-based
programs. Programs would need to provide activities and/or meeting space for parents
during the 2.5 hours of the program day. Younger children could accompany their
mothcrs/caregivers. Some of those costs may be included in an ECB{ program budget,
but ISBE encourages programs to think creatively about blending funding from other
sources o provide parent-focused programs.

In considering what family services may be helpful for engaging families, consider the
needs of your community.

¢ Are there many families that do not speak English? Would English as a Second
Language, Citizenship, or classes focused on negotiating the American education
system be appropriate?

e Are there low literacy rates in your community? Would basic literacy classes be
appropriatc? Is there a literacy-bascd organization that serves your community
that could become a service partner? Could your local library become a partner?

¢ Are there many teen mothers? What adolescent services exist in the community,
and how could thcy be potential service partners?

Potential costs:

As in determining costs for teaching statf, programs should consider the local market and
the scope of dutics for staff in cstimating a budget for family support workcers salarics.
Costs for activitics should be rcasonable (salary, benefits, supplics), and programs should
consider what other sources of funding they may be able to access to cover family
activity cost or large investments (example: the cost of improving a room so that it
becomes a family activity center, or the costs of providing English as Sccond language
classes for adults during preschool time).
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Appendix A
Potential Examples of Hard to Reach Children

Children in child welfare system

Homcless children

Children in homeless and transitional housing or domestic violence shelters
Children exposed to violence

Children who have experienced trauma

Children with developmental disabilitics or delays

Children with social / emotional or mental health issues

Children with physical disabilities

Children of incarcerated parents {or parents re-cntering communitics from
incarccration)

Children being raised by grandparents

Children with single or divorced parents

Children of LGBT familics

Children with parents who arc immigrants

Children whose families speak English as a Second Language

Children of parents with mental illness or developmental delays

Children of parents who have substance abusc problems

Children whose families arc experiencing domestic violence
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Recommendation to the Early Learning Council
Regarding Highest Need Families

Background

The Family and Community Engagement committee is charged with increasing access to the highest quality
early learning programs for children, families, and communities with the highest need. The All Families
Served subcommittee of the Family and Community Engagement committee was convened to identify the
highest need families, the program and system barriers they experience, and effective strategies for serving
them. The committee then developed and submitted recommendations to the Early Learning Council aimed
at increasing access to early learning programs for a list of priority populations. This brief summarizes the

conclusions of the subcemmittee, as well as its recommendations.

Who are the highest need families?
The subcommittee identified the following criteria for considering priority populations:
e At risk
¢ Under-served (i.e. too many such families are not enrolled)
* Challenging for programs to find, reach, or serve
s Measurable at both the community and program level

The following populations meet these criteria:
e Children of teen parents
s Children in homeless families
¢ Children in families in poverty or deep poverty
¢ Children/families with Department of Children and Family Services involvement
¢ Children with disabilities, including those transitioning from early intervention to preschool or early
childhood special education
e Children in family, friend & neighbor (license-exempt} child care
e Linguistically isclated families and families that experience significant barriers based cn language
o  Children of migrant or seasonal workers
s QOther categories may be added by local communities or the subcammittee that meet the criteria

Families in the groups listed abeve tend to encounter cbstacles to enrollment and participation in early
learning programs, including:
» Lack of information about the benefits or availability of early learning programs in the community.
Communication about programs has not effectively reached these groups.
s Transportation barriers such as no car, unsafe streets for walking, parent/caregiver disabilities,
parent/caregiver is at home with babies, etc.
»  Unusual work schedule making regular daytime attendance difficult
¢ Inadequate family or peer supports tc help with parenting and solve family problems that hinder
preschool attendance.
» Insufficient food and clothing
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e Unstable housing arrangements

* Llinguistic or cultural isolation

¢ Mistrust of institutions or government because of previous experience or legal issues

¢ Enroliment requirements that they cannot meet, such as immunization records, birth certificates,
enrollment cut-off date months before the program starts, etc.

e Other strategies defined by local communities

What works to engage the highest need families?
The subcommittee identified several crosscutting strategies for engaging and serving high need families:
e Qutreach strategies, including peer-to-peer, door to doar, and dedicated staff
¢ Collaboration with programs that already serve the target population.
e Transporting children to and from the program, either by bus, “walking preschool bus,” or other,
arrangements. .
s Delivering early childhood education and/or parent engagement activities in. non-traditional
settings and through innovative models..
e Scheduling early childhood education and parent engagement during non-traditional hours.
¢ Helping parents build relationships with other residents, parents, faith-based organizations and
community organizations to help stabilize and support family life.
e Providing a more comprehensive mix of services, such as those offered by Head Start, in order to
address abstacles and meet family needs...
s Other strategies based on the specific strengths of each community.

The Family and Community Engagement Committee Recommendation
The subcommittee utilized a review of data, promising practices currently in use, and the expertise of the
subcommittee to develop the following recommendations for increasing access to high quality early
learning programs. for priority. populations in. lllinois:
* Encourage communities and individual early care and education programs to increase their service
to these populations.
¢ Recommend to the Governor’s Office of Early Childhood Development that the seven Early
Childhood Innovation Zones {pilot communities) identified in the Early Learning Challenge Grant
engage in planning to increase service to those populations.
*  Ask the other Committees of the Early Learning Ceuncil to consider these papulations as they
conduct their work.

Next Steps

As the All Families Served Subcommittee continues its work, it will focus on continuing to refine the list of
priority populations and data sources and making them accessible to communities for planning purposes,
providing support to the Innovation Zones, as they implement the subcommittee’s recommendation, and,
recommending palicy, funding, and resource allocation changes to serve more high need. families based on
assessment of progress in the Innovation Zones.

Recommendations approved by the Mlinois Early Learning Council 6/24/13
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Censortlum for Commumt',.r Systems Development

Partner Plan Act

.’ Governor's Office of
.) Early Childhood Development

ILLINOIS COMMUNITY SYSTEMS DEVELOPMENT PLAN®
Recommendations to the Early Learning Council
September 30, 2014

The individuals listed below contributed significant time and talent to the development of the Illinois Community.
Systems Development Plan, serving as conveners, thought leaders, workgroup members and key informants. In
addition, hundreds of individuals provided. their ideas, perspective and insights by participating in assessment
surveys, telephone interviews, regional meetings and conference discussions.

In fall 2013, the Office of Early Childhood Development (CECD} and lllinois Action for Children (IAFC) began their
efforts to engage local and statewide leaders to develop. a vision and framework for a "local early childhood
system" in lllinois.. A team of national consultants from the BUILD. Initiative was contracted to provide expertise to.
the group and to develop. a set of recommendations. In December 2013, the OECD and IAFC convened the firstin,
a series of webinars, phone calls and meetings with the Thought Leaders group to lend a rich array of perspectives
and.experiences to the planning process. At the onset, a Core Planning Team provided guidance and direction for
the planning process until the first meeting of the full group.. The Community. Systems Development.
Subcommittee of the Early Learning Council . generated. background information and provided ongoing guidance.

Conveners:
The Governor's Office of Early Childhood Development.  Staff: Julie Smith, Theresa Hawley, Joanna Su
lllinois Action for Children . . . . Staff: Maria Whelan, Kathy Stohr, Sessy Nyman

Working Bodies:

Thought Leaders . .
Carie Bires. Ounce of Prevention Fund.

leanna Capito Community Systems. Development Subcommittee
Mary Beth Corrigan lllinois Department of Children and Family Services
Michelle Crombie. United Way of Lake County

Gavylord Gieseke . . Voices far lllinois Children

Dan Harris Illingis Department of Human Services

Theresa Heaton Kane County Health Department

Reyna Hernandez lllinois State Board of Education

lanet Maruna Illinois Network of Child Care Rescurce & Referral Agencies
Beth Mascitti-Miller Chicago Public Schools

Carolyn Newberry _ . Collaboration for Early. Childhood

Edith. Njguna Grand Victoria Foundation

! Funding from The illinois Race to the Top — Early Learning Chaltenge grant supported devefopment of this plan. The views, policies and
opinions expressed are those of the authors and do not necessarily reffect those of the U.5. Department of Education.
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Sessy Nyman.. . . lllinois Action. for Children

April Berthiaume, . . Early Childhood Coalition of the Quad Cities/AOK Network
Christopher Rosean. . Chicago. Public Schools.

Linda Saterfield . . . Illinois Department of Human Services

lodi Scott . . . Regional Office of Education (27)

lulie Spielberger . . Chapin Hall

loanna Su. . . . . Governor’'s Office of Early Childhood. Development

Amy Tarr . . . Illinois Department of Human Services

lay Young Children’s Home + Aid

Cindy Zumwalt [llingis State Board of Education

Ad Hoc Workgroups:
Data Workgroup Dan Harris, April Berthiaume, Carolyn Newberry, Jay Young, Julie

Spielberger, Larry loseph {Voices), Steve Bradshaw {DCFS) Dawn
Thomas (IECAM), Tahney Fletcher {IDHS), Marcia Stoll {IAFC),
Corinne Weaver (IAFC)

Resources Workgroup Linda Saterfield, Cindy Zumwalt, Maria Whelan, Jeanna Capito,

Edith. Njuguna, .

Functions Workgroup. loanna Su, Mary Beth Corrigan, Jan Maruna, Carie Bires, Theresa

Heaton, Sessy Nyman, Amy. Tarr, Ana Maria Accove (IDHS), Joni
Scritlow {INCCRRA), Eileen DeRoze (IDHS)

Regional Structure Workgroup April Berthiaume, Mary Beth Corrigan, Jan Maruna, Jeanna

Capito, Carolyn Newberry, Amy Tarr, Jodie Scott, Joanna Su, Jay
Young, Penny Smith {ISBE), Eileen. DeRoze {IDHS).

Core Planning Team:

Kathy Stohr, lllinois Action for Children

Sessy Nyman, Vice President, lllinois Action for Children

Theresa Hawley, Executive Director, Governor's Office of Early Childhood Development

Joanna Su, Manager of Community Systems and Capacity Building, Governor's Office of Early. Childhood.
Development

Jeanna Capito, Co. Chair, Community Systems Development Subcommittee, lllinois Early Learning Council

Advisory Bodies:
Community Systems Development Subcommittee of the Early Learning Council

National Consultant Team: .
BUILD Initiative.

Gerry Cobb, BUILD State Services Directar,

Maggie McGlynn, McGlynn. Associates Inc..

Joan Blough, AKP Consulting, LLC

Alissa Parks, AKP. Consulting, LLC

Karen Ponder, Ponder Early Childhood Consulting, Inc.
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Censortlum for Commumt',.r Systems Development
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.’ Governor's Office of
‘i I) Early Childhood Development

lllinois Early Childhood Community Systems Development Plan

Executive Summary

Illinois has been at the forefront of the nation in developing and funding high quality programs for young children
and is working to build. a more systemic appreach to ensuring that children with highest needs are able tc access
the full range of high quality services. Families, however, often encounter difficulty learning about, applying for,
and taking advantage of programs that would benefit their children... s it that families are “hard to reach” or are
our systems “hard te navigate?”.

As a state, we have been testing out various approaches at the community level to solve this problem and to

create “pipelines” for identifying and providing continuous service to young children.  Under the Race to the Top-

Early Learning Challenge grant, seven Innovation Zones are implementing localized strategies for reaching and

serving specific populations of young children. And in recent months, state and local leaders have responded to

federal grant opportunities that require us to identify opportunities at the community level for. partnership,
leveraging of resources and cross-sector approaches to the
challenges presented in the grants.

Without a strong community-level infrastructure that is
ready and capable to partner and.plan on an ongoing basis
and.to develop more strategic ways to reach children. and
families, our state has continually created new coalitions. to.

Hiinois’ Community Systems
Development Plan engaged more

than 200 stakeholders over a 10- respond to funding opportunities as they arise. . It has,
month planning process, become increasingly clear that, while we are a state that has
including two dozen “thought been quite strategic in our approach to early. childhoed and
leaders” from the public and are lauded across the country for our innovations, we can do

even better. We must find a. way to partner at the
community level with greater intentionality, maximizing our
resources. and assuring our ability to customize our early
childhood programs and services to. the very diverse needs
of our state, our communities and, most impaortantly, our
young children and families.

private sectors at the state and
focal tevels.

Why do we need a community systems development plan?

Illinois is. a large and. diverse state with nearly 1 million children under the age of six. Twenty-two percent of our
state’s young children live in poverty. One in four has at least one parent who is.in an immigrant and likely speaks.
a language other than English as the first language. Two-thirds of the state’s population is in Chicago and.
surrounding counties and about 17% are in rural areas.

Our early childhood. system, which encompasses early learning and development, health, and family support,.is
similarly large and complex. The lllinois systepuis an array of more than 20 programs funded by the state and
federal governments to the tune of roughly § PXe) For the most part, these programs are separately
administered and delivered through hundredsorTomracts with community-based organizations, school districts,
and other public and private agencies. With both extreme urban and rural areas of the state, challenges,
resources, and approaches to service delivery vary greatly. Moreover, state contracts frequently mandate
collaboration and coordination at the community level, but these same contracts may inadvertently set up a
competitive relationship with contractors working to. meet their specific caseloads and requirements. As a result,
our public and private resources are not being used as efficiently. or effectively as they could be. .
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At the local level, more than. 40 cross-sector local early childhood collaboratives have formed - either “organically”.
or.in response to a state initiative. Most of these collaboratives formed with. the explicit purpose of weaving
these state and federal programs and services together with local resources intc a comprehensive system for their
community’s young children. The landscape of these collaboratives is uneven across. the state, with 62 counties.
{primarily rural) having no formal early childhood collaboratives. Within Cook County, the majority of children live
in communities that are not part of an existing collaborative. Moreover, because they were created in response to
different initiatives, most of the existing collabaratives are not connected together, are not working towards a set
of commen outcomes, and receive little or no support for their efforts from the state.

Local early childhoaod collaboratives are increasingly being lcoked to as a locus for testing palicies and innovatians
for finding, engaging, and serving children with high needs. in. comprehensive, high quality services.. Readiness and
local capacity to plan for and implement the cross-system strategies that are proving necessary to meet ambitious

state goals must be germinated, nurtured, and sustained within a unified state system of support. .

lllinois is building the necessary state-level infrastructure to coordinate
strategies, policies and funding across state agencies through the Office of
Early Childhood Development (OECD) and the state Inter-Agency Team. For
the first time, our state has system wide goals (see box) to which all sectors
of the system are working to align. To operationalize these goals, it is
imperative that we work to align our regional and local systems and adopt a
common set of metrics by which we are measuring progress towards those
outcomes at every level.

What is the answer?

There is broad agreement that more effective coordination of resources at
and. between all levels - state, regional, and local. - will contribute to
improved outcomes for children. . The lllinois Community Systems
Development Plan offers a way forward for lllinois tc more effectively
leverage its public and private resources at every level to assure that each

and every child enters kindergarten safe, healthy, ready ta succeed and eager

te learn.. Through the development of regional cross-system leadership,
Illinois can more effectively, efficiently, and coherently initiate and support
local collaberatien that advances the state agenda and responds to local
needs and opportunities.

This. plan looks at how we maximize the best of what we currently have and
how we fill in the gaps of our infrastructure to do even more. Among the

compelling reasons for a community systems approach as a state priority are:

¢ Better Results: The State's goals are best advanced. through. strong
local systems. As the national research shows in The Nuts and Bolts
of Building Early Childhood Systems through State/Local Initiatives,
states that have taken community-based systems approaches have
seen the results in terms of improved school readiness, reduced
drop-out rates and higher graduation rates and improved national

test scores. This is a strategy that has a proven return on investment.

¢ Maximization of Resources: A consistent, coherent, and. supported

approach to local collaberation will enable communities to maximize,

and effectively and efficiently use both public and private early
childhoad resources across the comprehensive system. |
¢ Greater Public Awareness and Engagement: Local voices are often

Hlinois Early Childhood Systemn Goals

State Goal 1:

Every family with children age birth to
kindergarten entry has access to: ongoing
preventative health care; developmental
guidance and screening; information
about high quality early learning
programs; alignment of instruction and
supports in kindergarten and beyond. .

State Goal 2:

This system will provide Intensive
supports and services to all families of
Children with High Needs to provide
access to:

- Support and “coaching” in
establishing positive parent-child
relationships. and providing key.
early learning experiences for
their young child at home.,
Affordable, high quality care for
their children while the parents
work or attend school or.
training.

High quality early education
services of sufficlent intensity
and focus to prepare the
children for success in school.
Early Intervention and Special
Education services.
“Wrap-around” family support
services that continue into

the most impactful in efforts to raise awareness and build support for increased public investment.
Through a community systems approach.that includes strong state and regional support, local
collaboratives will have the tools and. consistent messaging necessary to create a strong and unified voice.
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» Involving Parents: Parents must be partners in the planning at the state and local level as to how to best
meet the needs of families and young children. Parents are much more likely to engage first at the local
level with trusted providers, around issues and services that directly impact their children and families.

» Better Planning and Coordination: Illinois’ diversity necessitates that the state consider regiconal and local
assets and needs when engaging in statewide systems planning. In many parts of the state, including
areas with a high concentration of children with high. needs, this approach will create a formal local-state

mechanism for system planning and coordination.

» Effective Collaboration: Community-based providers recognize and understand the needs of young
children and their families, but are often limited by their contractual requirements to implement
collaborative solutions to address that complexity. Local collaboratives can also more effectively seek and

deploy “gap-filling” resources to meet the community needs.

* Greater Community Capacity: Both the state and local communities must be continually building capacity.
and readiness for. opportunities to expand and enhance programs for children and families including such,

grants as the Early Head Start/Child Care Partnership and Pre-K grants.

Mlinois Community Systems Development Plan

The Illinois, Community Systems Cevelopment Plan was developed around the state's vision for young children: .
Ensure that each and every child enters kindergarten safe, healthy, ready to succeed and eager to learn.

In response to that vision, lllinois Thought Leaders created key principles {see box) to guide their planning and.
emphasized the need for statewide coordination, alignment and support to local collaboratives focused on
community. planning and decision-making. The priority.in this new approach is to achieve progress towards a
statewide set of measurable performance outcomes designed to meet the state's vision for young children and

families.

Key components of the plan include a focus on the infrastructure and coordination needed at the state, regional

and.local levels. Under the leadership of the Governor's Office of Early
Childhood. Development (OECD) and the Inter-Agency Team, state

government leaders will need to launch this effort through such actions as.

adjustments in contract language and braiding and blending funding to
support the regional hub structure. In addition, the following state,
regional and local structures would be created under the plan:

State-Level Public Private Partnership Organization: A new or existing
nonprofit organization at the state level would function as the
public/private partnership organization with leadership responsibility for
managing and supporting the ongoing work of a network of regional hubs
{see below). This organization would be guided by OECD and serve as the
coordinating body at the state level far the regional hubs and as the state-
level lizison between the state, regional hubs and local collaboratives for.
two-way communication and feedback on state and local level systems.
planning.. It would also have responsibility for statewide technical
assistance to the regicnal hubs and local collabaratives with a particular
emphasis on identifying effective practices and peer learning
opportunities. . Private sector fundraising and statewide public
engagement and advocacy efforts are other key elements that would be a
high priority for this state-level organization. . Most importantly, this
organization would bring a fresh perspective and help align efforts
between agencies doing direct programming and collaborations who are,
more focused on systems development to assure that programs and

Hllinois Community Systems Development
Guiding Principles
High quality standards and proven,
effective practice, focusing on strengths
of the whole child and whole family are
essential to the successful development
of an integrated, aligned seamless and
accessible “system of systems.”
Service levels and increasing
program quality are sustained over time
when funding decisions are made at the
local, regional and state level through
careful planning and long range
forecasting..
A statewide set of child and system
outcomes that is tracked and measured
at each system level - locally, regionally
and statewide - assures progress and is.
essential to establishing meaningful
accountability.

services are leveraged inta the communities for better access and equity for. families and children.

Regional Hub Network: Regional hubs would be established across the entire state with a purpose of providing
cross-system leadership to coordinate, align and support existing local collaborations as well as initiating or.
nurturing new collaborations in communities where there are none. Each hub would also serve as the primary
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liaiscn between community. collaboratives and state leaders to assure that community voices are informing the
state-level systems building efforts and as a conduit for state-level input into local planning. All regional hub
efforts would support the goal of alignment between state and community goals and progress towards statewide
early childhood measurable outcomes.. Technical assistance, support to local collaboratives and more regionally
coordinated. approaches to fundraising and public engagement would be key priorities for the regional hubs. It is
important to note in understanding the cancept of regional hubs that their success will ultimately lie in the
success of the local collaboratives. This approach is not about usurping the role of local collaboratives but
increasing their capacity for success.

New and Existing Local Collaboratives: All local collaberatives that receive state funds would be represented on
the regional hub governing structure, required to participate in the activities of the regional early childhood hub
and wauld receive technical assistance and suppart in their local planning and collaboration efforts. Locally and
privately funded and unfunded lacal collaboratives would also be invited to participate in and benefit from
regional hub services if they meet specific state guidelines. In regions where local collaboratives do not already
exist, the regional hub would be responsible for assisting communities in establishing a local collaborative. The
benefits to local collaboratives in the regional hub approach would be numerous and include the opportunity to
receive technical assistance that supports their governance, programming, collaboration and leadership.
development; participation and access to public engagement campaign materials and resources; and the potential
to access new public and private resources through a more coordinated approach across the region. It would also.
enable emerging collaboratives to leverage support and guidance for their development efforts.

Underlying these key components would be an emphasis on greater coordination of resources at the state and
local level, better information and input from the community level into state planning and support from the state
toinform local planning. . Of equal importance is the stated priority in the plan to create a set of statewide.
measurable outcomes by which all regional hubs and local collaboratives would be held accountable and which.
would be considered in all funding and contract priorities developed by the state. In all aspects of the plan, all
roads lead ultimately to the state's vision for young children to enter kindergarten safe, healthy, ready to succeed
and.eager to learn.

Timeline and Next Steps: Over the next six months, state leaders will convene meetings around the state to share
the Community Systems Development Plan and get greater input. A Leadership Team comprised of state and local
leaders will. work on next steps. for implementation of the plan.. A taskforce will be convened to determine the
number and. geographic boundaries for the regional hubs, resource allocation and an application process. The
state will also partner with community leaders to begin development of a set of performance outcomes to
measure progress on a statewide basis towards specific indicators related to the state vision for young children.
and.families. A final timeline for implementation of the plan will also be developed in 2015..

The Time Is Now!

lllinois is. at an important crossroads. in its early childheod systems-building efforts.. The state has been nationally
recognized for its innovative efforts to build an early childheod system and is particularly highlighted for its Early.
Childhood. Block Grant and infant/toddler set aside. Its winning application for the RTT-ELC grant also reflected
the state's continued innovation in early childhood.. At the same time, aspects of our system have been eroded.
by economic sethacks, structural budget shortfalls, and. cuts to early childhood programs. Doing better with what
we have is the smartest way forward to improve cutcomes for our most vulnerable children, turn the tide on,
budget cuts, and increase the overall level of funding to support the needs of children and families. ..

It is a time of change for Illinois and a time of opportunity.. lllinois leaders have a chance to move the early
childhood agenda forward. Now is the time to plan and prepare to meet this opportunity. The Illinois Community
Systems Development Plan is an important step toward realizing this possibility.
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State Fiscal Year 2016 Subgrantee Budgets PDG
Fringe
Community Name Subgrantee(s) Personnel Benefits Travel | Supplies | Contract
Addison Addison 5D 4 $259.674 $106,473 $2,000 $5.800 $95
Aurora West 8D 129 $710,985 $353,688 SOl $26,000 $140
Aurora Aurora East SD 131 $430.,600 S222,683 $2.363 $13,000 $162
One Hope United $136,620 $31,696 S813 $3,400 $4
Indian Prairic SD 204 $73,005 $63,867 $1.500 $2.,600 $1
Bolingbrock Valley View CUSD 365U $709,700 5264.326 $400| $18.,600 $38
Carpentersville CUSD 300 $542.692 $309,881 $5.634] $15,000 $12
Children's Home & Aid $208,400 $52,099 $1,092 $5.500 $12
Chicago Chicago Public Schools $5.142.981| %1.,541,399 $39,242 $84,500 $100
Cicero Through a Child's Eyes $399.100 $141,391 $1.,500] $20,500 $24
Decatur Decatur SD 61 $372,534 S282,833 $1,750 $15,395 $64
Elgin SD U-46 $1.049,663 5837.829 $1.214]  $24,000 $345
Jefferson County Mt. Vernon SD 80 $128.590 $72,735 $2.000 $1,800 $5
Joliet One Hope United $136,620 $31.696 S813 $3.400 $4
Monroe & St. Clair
Counties Metro East Preschool for All $721,194 S218.462| $12.458( $19.400 $155
Normal McLean County Unit SD 5 $221,584 $82,811 S845 $8,200 $79
North Chicago North Chicago SD 187 $457.692 S$298,809 SO0l $16,400 $24
Rock Island - . . L . ) i .
Rock Island Reg. Office of Education $163.000 $58.512 $5,425 $5.800 $30
Rockford Rocktord SD 205 $555.403 S385,754 $2.902 $15,150 $192
Rockford Head Start $73,274 $57.738 $1.200] $11,632 $1C
Lansing 81> 258 $88.536 $67,569 $205 $3,100 $42
South Suburbs of Dolton SD 148 $258,320 S157.,709 $3.134 $8.400 $136
Chicago Dolton 813 149 $356,960 S127.961 $6.373 $12,400 $1061
Posen-Robbins SD143.5 $360,480 S155,893 $4.,402 $8.300 $67
West Chicago West Chicago ST 33 $419,076 S173,886 $2,782 $12,000 $136
Wheaton/ Warrenville |CUSD 200 $274,280 $83,710 $2,825 $7,600 $8Y
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State Fiscal Year 2016 Subgrantee Budgets

Total Costs from All Sources

Total Local Cost per
Community Name Subgrantee(s) Administration Support Total Cost Child
Addison Addison SD 4 $8.500 $151,534 $624,127| S$1040:
Aurora West SD 129 $10,000 $300.746| $1.542.219 $7.71
Aurora Aurora East SD 131 $0 $35,383] $1.040,654| S1046
One Hope United $15,443 $136.751 $324,311 $8,10:
Indian Prairic SD 204 $0 $8,000 $150,472 $7.52
Bolingbrook valley View CUSD 365U $42.,996 $457.993] $1.555482 $9.72.
Carpentersville CUSD 300 $61,492 $525,492 $1,412,958 $8.83
Children's Home & Aid $28,879 $1.056 $317.672 $7.94.
Chicago Chicago Public Schools $146.,3069 S4,.151,584] $11,151,584|  SI10,13:
Cicero Through a Child's Eyes $62.650 $0 $689,148 $60.89
Decatur Decatur SD 61 $89.609 $341,559|  $1,080,557| SI13.50°
Elgin SD U-46 $17,200 $145281| $2.541,081| S12,70:
Jetferson County Mt Vernon SD 80 $0 $195,015 $405,674 510,14
Joliet One Hope United $15,443 $130,239 $324,311 $8,10:
Monroe & St. Clair
Counties Metro East Preschool for All $80,600 $139,232( $1.365,526 $8,53
Normmal McLean County Unit SD 5 $0 $10,000 $402,640| S10,06
North Chicago North Chicago SD 187 $41.207 $25,725 $865,355| SI10,81°
Rock Island Rock Island Reg. Office of Education $14,306 $21,504]  $300417|  $7.510
. Rocktord SD 205 $0 $688,460 $1.841,119 515,34
Rockford - - ; Y -
Rockford Head Start $7.931 $341,840 $509,389| S12,73:
Lansing 8D 258 $20,000 $35,420 $257.455 S12.87
South Suburbs of Dolton SD 148 $13.655 $20,400 $639,821| S10,66-
Chicago Dolion 8D 149 $37.629 $21,333 $790,219 $9,87.
Posen-Robbins SD143.5 $40.404 $211,350 $848,478| $10,60
West Chicago West Chicago SID 33 $89.029 $476,204 $1,221,539 $10, 180
Wheaton/ Warrenville |CUSD 200 $20.603 $78,567 $672,581 $1 l,2l(|
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State Fiscal Year 2015 Subgrantee Budgets

PDG Costs

Fringe
Community Name Subgrantee(s) Personnel | Benefits Travel Supplies | Contractual
Addison Addison SD 4% 50 S0 $0 $6.000 $0
Aurora West SD 129 $142,442 $34,096 50 $30,000 $12.000
Aurora Aurora East SD 131+ $0 S0 $0 $90,000 $0
One Hope United* 0 S0 $0 $10,000 $0
Indian Prairie SD 204 $0 50 $0 $£15,000 $0
Bolingbrook . . ] . ] ) o ‘
= Valley View CUSD 365U $54,875 $17,519 $750 $125,000 $0
Carpentersyille CUSD 30* $SO,83S $25,179 $O $53,20? $0
Children's Home & Aid $12,500 $3,126 $488 $28,400 $0
Chicago Chicago Public Schools * $39.350 $8,923 $0|  $400.000 $0
Cicero Through a Child's Eyes $199,550 $70,696 $1,000 $101,250 $12.400
Decatur Decatur SD 61 $63.907 $48,576 $2.300 $77,550 $12,012
Elgin SD U-46 $227.279( $178,221 $161 $71,500 $169,540
Jefferson County Mt. Vernon SD 80* $0 S0 $0 $0 $0
Joliet Cne Hope United* $0 50 $0 $10,000 $0
Monroe & St. Clair, Metro East Preschool for
Counties All $01,167 $19.903 $1.250 $130,300 52,000
Normal MecLean County Unit SD 5% $1.000 SO $595|  $20.500 59,176
North Chicago North Chicagoe S 187% 30 S0 $0 $0 $0
Rock Island Rock If.,'land Reg. Office of
Education $83.500 $48,835 $5.425 S$19.300 $20,150
Rockford Rockford SD 203 $17,372 $7,963 $0 $£38,000 $0
Rockford Head Start* $0 S0 $0 $23,442 $0
Lansing SD 258% 0 SO $0 $17,000 $0
. . s Dolton 8D 148* 50 S0 $0 $32,000 $0
South Suburbs of Chicago 5 - oR 130w $0 S0 $0]  $68,000 50
Posen-Robbins SD143.5% 50 S0 $0 $54.400 $0
West Chicago Wesl Chicage SD 33 $56,485 $30,921 $0 $49.600 $480
Wheaton/ Warrenville  |CUSD 200 $68,756]  $20,984 $825 $44,200 $4,713

*Starting in SFY2016
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State Fiscal Year 2015 Subgrantee Budgets PDG Costs
Start Up
Furniture and
Learning
Materials for |Minor
New Remodeling of
Community Name Subgrantee(s) Classroom(s)** |Classroom(s) Administrtation Start Up T
Addison Addison 8§D 4% SO $0 531
Aurora West SD 129 $28,000 $0 $0 S101
Aurora East SD 131* 590,000 $0 $0 55!
Aurora -
One Hope United* S$10,000 $0 50 $21
Indian Prairie SD 204% 515,000 $2.000 $0 S1
Bolinghrook . . e . :
= Valley View CUSD 365U $124,000 S$100,000 $12.500 S8l
Carpentersville CUSD 30* $53,20? $0 $18.634 S8l
Children's Home & Aid §28,000 $0 84,451 S21
Chicago Chicago Public Schools * $400,000 $0 55,962 586
Cicero Through a Child's Eyes $95,000 $50,000 $45,623 S5l
Decatur Decatur SD 61 £76,000 $6.500 $0 sS4
Elgin SD U-46 S67,000 $o 54,988 $101
Jefferson County Mt. Vernon SD 80* S0 %0 $0 521
Joliet One Hope United* S10,000 $0 $0 521
Monroe & St. Clair Metro East Preschool for
Counties All $114.000 $0 $21,714 58
Normal McLean County Unit SD 5% $20,500 $0 $0 521
North Chicago North Chicugo SD I87* 0 S100,000 $0 sS4
Rock Island Reg. Office of
Rock Island Education : $18,000 $0 $8,939 $2
Rockford Rocktord SD. 205 $38,000 $0 52,647 S8
Rockford Head Start* $20.321 $0 $0 521
Lansing SD 258+ $17,000 $0 $0 $1
. R Deolton SD 148 532,000 $0 51,600 53
South Suburbs of Chicago 5 o T0% $68,000 $0 50 Sai
Posen-Robbins SDD143.5% 851,000 $0 $0 541
West Chicago Wesl Chicago SD 33 547,600 $0 $0 S6l
Wheaton/ Warrenville CUSD 200 $43,000 $250 $14,960 53!

*Starting in SFY2016

** Also included in the Supplies Column.
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State Fiscal Year 2015 Subgrantee Budgets

Total Costs from All Sources

Total Local Cost per

Community Name Subgrantee(s) Administration Support Total Cost Child
Addison Addison 8§D 4% $0 $1,500 $37,500

Aurora West SD 129 $o S41,691 $360,229 $9.006

Aurora East SD [31+* 50 S0 $140.000 S0
Aurora -

One Hope United* $o SO $30,000 SO

Indian Prairie SD 204# $0 SO $27.000 $850
Bolinghrook ) . i e .

= Valley View CUSD 365U $12.500 $10,019 $400,663 $2,504

Carpentersville CUSD . 30* $19,139 $4,00S $23 1 ,863 SO

Children's Home & Aid $5.461 S1LI1IG $80,075 $1,502
Chicago Chicago Public Schools * 55,962 S0| §1,318,023 50
Cicero Through a Child’s Eyes $45.623 S0 $551,849 $5,518
Decatur Decatur SD 61 $15,604 $116,829 $367.674] S18,384
Elgin SD U-46 S4.988 $27,551 $793,814 $3.969
Jefferson County Mt. Vernon SD 8(* $0 S0 $20.000 $0
Joliet Cne Hope United* $0 S0 $30,000 $0
Monroe & St. Clair Metro East Preschool for
Counties All $21,714 877,333 $411,917 $2.574
Normal McLean County Unit SD 5% $0 $5.976]  $57.247 $0
North Chicago North Chicagoe S 187% $0 SO $140,000 $0

Rock Island Reg. Office of
Rock Island Education : $9,377 $9.190  $216.908 $0

. Rockford SD 205 54,375 -510,406 $135.576 S0

Rocktord

Rockford Head Start* $0 S50 $43.442 S50

Lansing SD. 258* $0 sol  $27,000 S0
. NP Deolton SD 148%* 51,600 SO $03,600 S0
South Suburbs of Chicago 5y TS 176 $0 SO| $108,000 S0

Posen-Robbins SD143.5% $0 SO $94.,400 S0
West Chicago Wesl Chicage S 33 $39.500 $62,948 $261,718 $6,543
Wheaton/ Warrenville ~ |CUSD 200 $20,324 $59,005  $253,563] $12,678

*Starting in SFY2016
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2015 Subgrantee Budgets

Fringe
Community Namc Subgrantee(s) Pcersonmncl Benefits Travel Supplies | Contractus
Addison Addison SD 4 $129,837 $53,237 $1.,000 $8.900 $47 8
Aurora Aurorg West SD 129 $497,935 5210940 $0 $43,000 $82, 4
Aurora East SD 131 $215,300( S111.342 $1,182 $96,500 $81,0¢
One Hope United $68.310 $15,848 $407 $11,700 $2,1:
Indian Prairie SD 204 $36,503 $31,933 $750 $16,300 $5¢
Bolingbrook Valley View CUSD 365U $409,725 $149,682 $950 $134,300 $19,2
Carpentersville CUSD 300 $322,184 S180,119 $2,817 $60,707 $6.2
Children's Home & Aid $116,700 $29.176 $1,034 $31.150 $6.4
Chicago Chicago Public Schools $2,610,841 8779.622 $19.621 $442,250 $50,0
Cicero Through a Child's Eyes $399,100( $141,392 $1.750 $111,500 $24 8¢
Decatur Decatur SD 61 $250,174] S189,992 $3,175 $85,248 $44 2
Elgin SD U-46 $752,111 $597,136 $768 $83,500 $342.%
Jefferson County Mt. Vernon §D. 80 $64.295 $36,367 $1,000 $904) $2.61
Joliet On¢ Hope Uniled $63.310 $15848 $407 $11,700 $2,1!
Monroe & St. Clair Metro East Preschool for All $421,764| S5129.134 $7.479 $140,000 $79.5
Normal McLean County Unit SD.5 $111,792 $41,406 $1.018 $24.600 $48.7
North Chicago North. Chicago SD 187 $228.846 S$149.405 $0 $8.,200 $12.3
Rock Island Rock Island Reg. Office of Ed. $165,000]  $73,002|  $8,138 $22.200 $40,3
Rockford Rockford 8D 205 $295.073 S5200,840) $1,451 $45,578 $96.0:
Rockford Head Start $36,637 $28.869 $600 $29,258 $5,3¢
South Suburbs of Lansing SD 258 $44,268 $33.784 $103 $18,550 $21,1
Dolton 8D 148 $129,160 $78.854 $1.567 $36,200 $68.1.
Dolton 8D 149 $178,480 $63,080 $3,186 $74,200 $80,5¢
Posen-Robbins SD143.5 $180,240 $77,947 $2,201 $38.550 $33.5
West Chicago West Chicago SD 33 $266,023( S117.864 $1.,391 $55,600 $68,6:
Wheaton/ Warrenville [CUSD 200 $205,896|  $62,839|  $2,238 $48.,000 $49.5
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2015 Subgrantee Budgets

Total Costs from All Sources

Total Local Cost per

Community Namc Subgrantee(s) Administration Support Total Cost Child
Addison Addison SD 4 $4,250 $77.267 $349,564 $5,82¢
Aurora Aurora West SD 129 $5.,000 $192.004 $1,131,338 $5,65
Aurora East SI> 131 $0 $17.692 $663,327 $6,63:
One Hope United $7.722 $68,375 $192,156 $4.80:
Indian Prairie D 204 $0 54,000 $102.236 $5.11:
Bolingbrook Valley View CUSD 365U $33,998 $239,016 $1.178.404 $7.36!
Carpentersville CUSD 300 549,885 $266,751 $938.342 $5.86!
Children's Home & Aid 519,501 $11.638 $238,911 $5,97:
Chicago Chicago Public Schools 579,147 S2,075,790]  $6,893.814 $6.26°
Cicero Through a Child’s Eyes 576,948 S0 $896,423 $8,96f
Decatur Decatur SD 61 560,408 $287.609 $907.952| S11.34¢
Elgin 5D U-46 $13,388 $100,191 $2.064,354| S$10,32:
Jefferson County Mt. Vernon SD 80 $0 $97.508 $222 837 $5.07
Joliet Onc Hope United $7.722 $65.119 $192.156 $4,80)
Monroe & St. Clair Metro East Preschool for All 562,014 $146,949 $1,094,680 $6,84.
Normal McLean County Unit SD 5 $0 $10,976 $258.567 $6,46f
North Chicago North Chicago SD 187 520.604 $12.863 $572.677 $7.15!
Rock Island Rock Island Reg. Office of Ed. $16.529 $19,942 $367.118]  $9.17:
Rockford Rockford SD 205 $4,375 $333.824 $1,056,135 58,80
Rockford Head Start $3.,966 $170.920 $298,137 $7.,45:
South Suburbs of Lansing SD 258 510,000 $17.710 $155,727 $7.78¢
Dolton SD 148 $8.428 $10,200 $383.510 $6.39:
Dolton 8D 149 S18.815 $10,667 $503.109 $6.28¢
Posen-Robbins SD143.5 520,202 $105,675 $3518.,639 $6.4%!
West Chicago West Chicago S 33 $84,015 $301,050 $872,498 $7.27
Wheaton/ Warrenville JCUSD.200 $30,625 $98,288 $589.853]  $9.83
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SUBGRANTEE
MEMORANDUM OF UNDERSTANDING

This Memorandum of Understanding (*“MOU”) is entered into by and between the [llinois State

Board of Education (*Lead Agency”) and

(“Subgrantee”). The purpose of this agreement is to establish a preliminary framework of
collaboration, as wcll as articulate specific roles and responsibilitics in support of the State in its
implementation of an approved Preschool Development Grants—Expansion Grant.

L.

IL.

ASSURANCES

The Subgrantee hereby certifies and represents that it:

1) Agrees to implement those portions of the State Plan indicated in Exhibit I (hereafter
“State Plan.”).

2) Has all requisite power and authority to execute and fulfill the terms of this MOU;

3) Is familiar with the State’s Preschool Development Grants--Expansion Grant
Application and is supportive of and committed to working on all applicable portions of
the State Plan;

4) Will implement the Scope of Work in Exhibit 1 consistent with the Budget included in
section VIII of the State Plan (including existing funds, if any, that the Subgrantee is
using for activities and services that help achieve the outcomes of the State Plan); and

5) Will submit a grant application to the Lead Agency with a plan and budget consistent
with this MOU and Exhibits, and will comply with the specific terms of that grant
agreement.

6) Will comply with all of the terms of the Preschool Development Grants—Expansion
Grants, this agreement, and all applicable Federal and State laws and regulations,
including laws and regulations applicable o the Preschool Development Grants—
Expansion Grant, and the applicable provisions of EDGAR (34 CFR Parts 75, 77, 79, 80,
82, 84, 86, 97, 98 and 99), and the debarment and suspension regulations in 2 CFR Part
3485.

PROJECT ADMINISTRATION

. SUBGRANTEE RESPONSIBILITIES

In assisting the Lead Agency in implementing the tasks and activities described in the
Statc’s Preschool Development Grants--Expansion Grant application, the Subgrantee
will:
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B.

lNingis PDG MQOUs page?

1) Tmplement the Subgrantee Scope of Work as identified in Exhibit T of this agreement;

2) Provide, subgrant, contract, or establish agreements for High-Quality Preschool
programs to be provided by Early Leaning Providers and will appropriately monitor such
cntitics;

3) Abide by the State’s Budget included in section VIII of the State Plan (including the

existing funds from Federal, State, private, and local sources, if any, that the Subgrantee
is using to achicve the outcomes in the Preschool Development Grants—Expansion Grant
Plan) and with the Subgrantec’s Budget included in Exhibit II of this agreement;

4) Actively participate in all mandatory meetings or other events that are organized or
sponsorcd by the Lead Agency, by the Office of Early Childhood Development
(“OECD”), by the U.S. Department of Education (“ED™), or by the U.S. Department of
Health and Human Services (“HHS™) to carry out the State Plan;

5) Post to any web site specified by the Lead Agency, OECD, ED, or HHS, in a timely
manner, all non-proprietary products and lessons learned developed using Federal funds
awarded under the Preschool Development Grants  Expansion Grant;

6) Participate, as requested, in any evaluations of this grant conducted by the State, ED,
or HHS;

7) Provide 1o State, ED, or HHS project inlormation including on the status of the
project, project implementation, ouicomes, and any problems anticipated or encountered,
consistent with applicable local, State, and Federal privacy laws;

8) Provide researchers with access, consistent with requirements of all applicable
Federal, State, and local privacy laws, to available data regarding the enrollment and
school readiness of Eligible Children in State Preschool Programs:

9) Develop and implement a program that includes culturally and linguistically
responsive outreach and communication efforts to enroll isolated or hard-to-reach
families; helps families build protective factors; and engages parents and families as
decision-makers in their children’s education;

10)  Minimize local administrative costs; and

[1) Partner with LEAs or other Early Learning Providers, as appropriate, to carry out
activities that will provide children and their [amilies with successful transitions from
preschool into kindergarten.

LEAD AGENCY RESPONSIBILITIES

In assisting the Subgrantee in implementing its tasks and activities described in the
Preschool Development Grants--Expansion Grant application, the Lead Agency will:
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C.
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) Work collaboratively with the Subgrantee and provide administrative support and
technical assistance to the Subgrantee in carrying out the Subgrantee’s Scope of Work, as
identified in Exhibit I of this agreement;

2) Release, review and award a grant application for the Preschool Development Grants—
Expansion Grant funds during the course of the project period, such that the Subgrantee
can develop and carry out grant activities in accordance with the Scope of Work, as
identified in Exhibit I, and in accordance with the Subgrantec’s Budget, as identified in
Exhibit 11;

3) Provide feedback on the Subgrantee’s status updates, any interim reports, and project
plans and products;

4) Keep the Subgrantee informed of the status of the State’s Preschool Development
Grants--Expansion Grant project and seek input [rom the Subgrantee, where relevant to
the portion of the State plan that the Subgrantee is implementing;

5) Facilitate coordination across Subgrantees necessary to implement the State Plan;
6) Identify sources of technical assistance for the project; and

7} Monitor Subgrantee’s Implementation of High-Quality Preschool Programs.
JOINT RESPONSIBILITIES

1) The Lead Agency and the Subgrantee will implement the State Plan consistent with
the description of the roles and responsibilities outlined in the State’s application and 1n
the Scope of Work in Exhibit I;

2) The Lead Agency will release, review, and approve and the Subgrantee will submit
and revise, as needed, a grant application, consistent with ISBE’s grant agreement
process tor Preschool for All and with the State Plan, subsequent to the submission of the
federal Preschool Development Grants—Expansion Grants application, but prior to ISBE’s
receipt of the award. The subgrant award is subject to the approval of the state
application and availability of funding.

3) The Lead Agency and the Subgrantee will each appoint a key contact person for the
Preschool Development Grants--Expansion Grant;

4) These key contacts from the Lead Agency and the Subgrantee will maintain frequent
communication to facilitatc coopcration under this MOU, consistent with the Statc Plan
and governance structure.

5) Lead Agency and Subgrantee personnel will work together to determine appropriate
timelines for project updates and status reports throughout the grant period;
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IV.
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6) Lead Agency and Subgrantee personnel will negotiate in good faith toward achieving
the overall goals of the State’s Preschool Development Grants--Expansion Grant,
including when the State Plan requires modifications that affect the Subgrantee, or when
the Subgrantee’s Scope of Work requires modifications;

7) The Lead Agency and the Subgrantee will develop plans to sustain High-Quality
Preschool Programs after the grant period, including any non-Federal support that the
State or Subgrantccs plan to contribute;

8) The Lead Agency and the Subgrantee will coordinate plans related to assessments,
data sharing, instructional tools, family engagement, cross-sector and comprehensive
scrvices cfforts, professional development, and workforce and leadership development;
and

9) The Lead Agency and the Subgrantee will coordinate, but not supplant, the delivery of
High-Quality Preschool Programs funded under this grant with existing services
forpreschool-aged children including, if applicable, programs and services supported
through title I of the ESEA, part C and section 619 of part B of IDEA, subtitle VII-B of
the McKinney-Vento Act, the Head Start Act, and the Child Care and Development
Block Grant Act

. STATE RECOURSE IN THE EVENT OF SUBGRANTEE’S FAILURE TO PERFORM

If the Lead Agency determines that the Subgrantee is not meeting the terms of this MOU,
the Subgrantee’s Scope of Work, State Plan, or subsequent grant application, including
failure 1o meet its goals, timelines, budget, or annual targets, , the Lead Agency will take
appropriate enforcement action, which could include initiating a collaborative process by
which they attempt to resolve the disagreements between the Lead Agency and the
Subgrantee, or initiating such enforcement measures as are available to the Lead Agency,
under applicable State or Federal law.

MODIFICATIONS

This Memorandum of Understanding may be amended only by written agreement signed
by each of the parties involved, in consultation with ED and HHS.

DURATION

This Memorandum of Understanding shall be effective, beginning with the date of the
last signature hereon and ending upon the expiration of the Preschool Development
Grants--Expansion Grant project period.

PR/Award & 541381500304
Page e4(32



V. SIGNATURES

Authorized Representative of Lead Agency:

L4 A .

C - WCac ke 10/6/14
Signature Date
Christopher Koch __ State Supenntendent
Print Name Title

Authorized Representative of OECD:

{b)®)
10/3/14
Signaturc Date
Theresa A. Hawley Executive Director
Print Name Title
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V. SIGNATURES

Authorized Representative of Lead Agency:

Signature Date
Christopher Koch State Superintendent
Print Name Title

Authorized Representative

A\ Z

Subgrantee:

79 3e 20‘1{'
Si e Date
Sord LANGTON SUMANTEADEST™
Print Name Title
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{E}1) Roles and responsibilities of the State and Subgrantee in implementing the project plan.

Specifically, the Subgrantee will;

Enroll 60 Eligible Children, and provide services
to them in accardance with the Early Childhood
Block Grant Preschoaol for All rules (23 1ll. Adm..
Code Part 235) and the “Criteria for Preschool
Development Grants-Expansion Grants
Programs” included in Exhibit 1.

Establish 3 new State Preschool classrooms at the | ¢ Elementary Building in Addison School District 4
following locations: Elementary Building in Addiscn School District 4
Kindercare in Addison

Enhance xx existing State Preschool classrooms, .
by extending the day from part-day to full school- | o
day and providing Comprehensive Services, at .
the following locations:

The Subgrantee will pay staff salaries comparable
to the salaries of staff in the Local Education
Agency.
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Addison School District 4

Dear Mr. Langton:

Kindercare is pleased to partner with Addison School District 4 on the proposed “More at
Four” Preschool for All Program, the State of Tllinois’ response to the Federal Preschool
Development Grants-Expansion Grant initiative.

As part of the Addison School District 4 program, we have committed to provide the
services listed in Exhibits 3 and 4 (attached), either directly or through collaboration with
the district. Exhibit 4 shows our portion of the district program.

As partners, we will participate fully in the support services, monitoring and reporting
activities required by Addison School District 4 and the Hlinois State Board of Education.

¥ wsledeg Unine e

Signed on behalf of [legal name of your organization] by:
/E:’__%\,’\ SC\V\F“?_*:»O\ NS

(b)(6)

0] 1y

jénature) (date)
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V. SIGNATURES

Authorized Representative of Lead Agency:

Signature Date
Chnstopher Koch State Superintendent
Print Name Title

Authorized Representative of Subgrantee:

%f (na /)&

_JP_H' C/Fa:a] Superlh+wdﬁh+

Print Name /j Title

PR/Award & 541381500304
Page e4d7



llingis PDG MQUs page10
Exhibit IV

(E){1) Roles and responsibilities of the State and Subgrantee in implementing the project plan.

Specifically, the Subgrantee will:

Enrall 200 Eligible Children, and provide services
to them in accordance with the Early Childhood
Block Grant Preschool for All rules (23 1l Adm,
Code Part 235) and the “Criteria for Preschool
Development Grants-Expansion Grants
Programs” included in Exhibit 11

Establish 10 new State Preschool classrcoms at
the following locations:

Hall Elementary (2 classes)
8 classrooms at a location TBD

Enhance xx existing State Preschool classrooms, .
by extending the day from part-day to full school- | «
day and providing Comprehensive Services, at .
the following locations:

The Subgrantee will pay staff salaries comparable
to the salaries of staff in the Local Education
Agency.
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V. SIGNATURES

Authorized Representative of Lead Agency:

lllincis POG MOUs page11

Signature Date
Christopher Koch State Superintendent
Print Name Title

Authorized Representative of Subgrantee:

O D4 A Py

ik Ao

Signature Date
. ) o .
Wieehgel B 0 °rr District Superintendent
Print Name Title
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Exhibit IV

(E)(1)

Specifically, the Subgrantee will:

Roles and responsihilities of the State and Subgrantee in implementing the project plan.

Enroll 100 Eligible Children, and provide services
to them in accordance with the Early Childhood
Block Grant Preschool for All rules {23 Ill. Adm,
Code Part 235) and the “Criteria for Preschaol
Development Grants-Expansion Grants
Programs” included in Exhibit Il

Establish xx new State Preschool classrooms at
the following locations:

ONE OF THE FOLLOWING TWO LOCATIONS TBD:
s Mabel O'Donnell Elementary School
1640 Reckinger Rd. Aurora, IL 60505
+ Space adjacent to the District 131 Early
Childhood Development Center
278 E. Indian Trail
Aurora, [L 60505

Enhance Q existing State Preschool classrooms,
by extending the day from part-day tc full schaol-
day and providing Comprehensive Services, at
the following locations:

s N/A

The Subgrantee will pay staff salaries comparable
to the salaries of staff in the Local Education
Agency.
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V. SIGNATURES

Authonized Representative of Lead Agency:

Signature Date
Christopher Koch State Supetintendent
Print Name Title

Authorized Representative of Subgrantee:

Mmoo Guilivaa A/t

Signature \ Date
Dr. Karen Sullivan Superintendent IPSD 204
Print Name Title
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Exhibit IV

Specifically, the Subgrantee will:

lllincis POG MOUs page14

Roles and responsibilities of the State and Subgrantee in implementing the project plan.

Enroll 20 Eligible Children, and provide services |

to them in accordance with the Early Childhood
Black Grant Preschoel for All rules (23 |1l Adm.
Code Part 235) and the “Criteria for Preschool
Development Grants-Expansion Grants
Programs” included in Exhibit 111.

Establish 1 new State Preschoo! classrooms at
the following locations:

Kendall Elementary School

Enhance 0 existing State Preschool classrooms,
by extending the day from part-day to full
school-day and providing Comprehensive
Services, at the following locations:

The Subgrantee will pay staff salaries
comparable to the salaries of staff in the Local
Education Agency.
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V. SIGNATURES

Authorized Representative of Lead Agency:

lllincis POG MOUs page15

Egna‘rure Date
Christopher Koch State Superintendent
Print Name Title
Authorized Representative of Subgrantee:

{b){E)
] 8 9/30/14
Si JTICALLIT W ( ) Date
Mark McHugh Chief Qperating Officer
Print Name Title
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Exhibit IV

(E}1)

project plan.

Specifically, the Subgrantee, One Hope United, will:

Roles and responsibilities of the State and Subgrantee, One Hope United, in implementing the

Enroll 80 Eligible Children, and provide services
to them in accordance with the Early Childhood
Block Grant Preschool for All rules {23 11, Adm.
Code Part 235) and the “Critaria for Preschool
Development Grants-Expansion Grants
Programs” included in Exhibit (1.

Establish 4 new State Preschool classrooms at the
following locations:

Aurpra Early Learning Center {2 classrooms/40

children]

Joliet Early Learning Center {2 classrooms/a0

children]

© Enhance Q existing State Preschool classrooms,
by extending the day from part-day to full schacl-
day and praviding Comprehensive Services, at
the following locations:

The Subgrantee will pay staff salaries comparable
to the salaries of staff in the Local Education
Agency.
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one. hgﬂpe

Educare - Noursh % Zmpower

East Aurora School District #131
McKnight Service Center

417 Fifth Street

Aurora, IL 60505

Dear Dr. Michael Popp,

One Hope United is pleased to partner with East Aurora School District #131 on the
proposed “More at Four” Preschool for All Program, the State of Illinois’ responsc to the
Federal Preschool Development Grants-Expansion Grant initiative.

As part of the East Aurora School District #131 program, we have committed to provide
the scrvices listed in Exhibits 3 and 4 (attached), either directly or through collaboration
with the East Aurora School District #131. Exhibit 4 shows our portion of the East
Aurora School District #131 program.

As partners, we will participate fully in the support services, monitoring and reporting
activities required by the East Aurora School District #131 and the Illinois State Board of
Education.

Signed on behalf of One Hope United by:

Mark McHugh
(printed namc)
(D)E)
— 9/29/14
(signature) o (date)
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V. SIGNATURES

Authorized Representative of Lead Agency:

- ﬁl|no|5pDGMOU3 pége18 Tl

Signature Date
Christopher Koch State Superintendent
Print Name Title

{b)E)

U Y

_:J;.MﬁiA M i Lhélmlj i

Print Name
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Exhibit IV

(E){1) Roles and responsibilities of the State and Subgrantee in implementing the project plan.

Specifically, the Subgrantee will:

Enroli 160 Eligible Children, and provide services
to them in accordance with the Early Childhood
Block Grant Preschool for All rules (23 1Il. Adm.
Code Part 235) and the “Criteria for Preschool
Development Grants-Expansion Grants
Programs” included in Exhibit (11,

Establish 08 new State Preschool classrooms at ¢ 6 Classrooms in the district
the following locations: s 2 KinderCare

Valley View School District 365U
755 Dalhart Road
Romeville, IL 60446

Barber's Carner KinderCare
130 Barber’'s Corner

Bolingbrook, IL 60440

Enhance Q existing State Preschool classrooms, . -
by extending the day from part-day te full school-
day and providing Comprehensive Services, at
the following locations:

The Subgrantee will pay staff salaries comparable
to the salaries of staff in the Local Education
Agency.
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catholic
charities

Diocese of Joliet

Administrative Office
203 North Ottawa Street

Tolier, 1L 60432
pi 815-723-3405
f: 815-726-9484

Alezandria Early Childheod Center
1704 Alexandria Drive

Joliet, IL 60436
p: B15-730-8940
£ B15-730-8152

Broadway Early Chitdhood Center
t 10 Willow Avenue

Jollet, IL 60436
p: B15-722-5253
fi B15-722-5475

Fehnan Early Chlldhood Center
200 8. Des Plaines Styeet

Joliet, 1. 60436

p: B15-727-5730

£ 815-727-5402

Goaod Shepherd Head Start Center
151 E. Briarcliff Road

Bolingbrook, IL 60440
p: G30-783-2735
£ 630-783-2736

§t, John Head Start Center
403 N. Hickory Stzect
Joliet, IL 60435
prBI2-722-6303

f: $15-722-5575

cathaliccharitiesjoliet.org

September 30, 2014

" illinois PDE MOUS pageZo™ =T

Valley View Community Unit School District 365U
755 Dalhart Road
Romeoville, IL 60446

Dear Dr. James Mitchem

Catholic Charities of Joliet Head Start Program is pleased to
partner with Valley View Community Unit School District 365U
{VVSD) on the proposed “More at Four” Preschool for All
Program, the State of Tllinois’ response 16 the Federal Preschool
Development Grants-Expansion Grant initiative.

As part of the VVSD program, we have committed to provide the
services listed in Exhibits 3 and 4 (attached), either directly or
through collaboration with the VVSD. Exhibit 4 shows our
portion of the VVSD program.

As pariners, we will participate fully in the support services,
monitoring -and reporting activities required by the VVSD and the
Illinois State Board of Education.

Signed on behalf of Catholic Charities Diacese of Joliet Good
Shepherd Head Start Center by:

C§?\ evee. gq’/{es /-?—3 57 ﬁﬁ%\’m D—, :;‘e ot

{printed name)
{b)i6)
/s %
(sigpature) (date)
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September 30, 2014

Valley View Community Unit School District 365U
755 Dalhart Road
Romeoville, IL 60446

Dear Dr. James Mitchem

KinderCare is pleased to partner with Valley View Community Unit School District
365U (VVSD) on the proposed “More at Four” Preschool for All Program, the State of

Dlinois’ response to the Federal Preschool Developroent Grants-Expansion Grant
initiative.

4s part of the VVSD program, we have committed fo provide the services listed in
Exhibits 3 and 4 (attached), either directly or through collaboration with the VVSD,
Exhibit 4 shows our portion of the VVSD program.

As partners, we will participate fully in the support services, monitoring and reporting
activities required by the VVSD and the Illinois State Board of Education.

Signed on behalf of KinderCare by:
=il ey T
(priztefnamel—a l / /7}
=
(signature) | (date)
TR e e oatte . MTEE BIOT L 10

i
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V. SIGNATURES

Authorized Representative of Lead Agency:

Si gnature Date
Christopher Koch State Superintendent
Print Name Title

Authorized Representative of Subgrantee;

4/{/ M—&/ "0/» /f"f

Signature Date
chcl H(f,.r;i. Qupef;,\'rl’fﬂcle:-rf'
Print Name ' Title

CUSD 300 - Preschool Development Grant-Expansion

PR/Award & 541381500304
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Exhibit IV

(E}{1) Rales and responsibilities of the State and Subgrantee in implementing the project plan.

Specifically, the Subgrantee will:

Enrall 160 Eligible Children, and provide services
to them in accardance with the Early Childhood
Block Grant Preschool for All rules (23 IIl. Adm.
Code Part 235) and the “Criteria for Preschool
Development Grants-Expansion Grants
Programs” included in Exhibit 1.

Establish 8 new State Preschool classrooms at the | delacey Family Educational Center

following locations: 50 Cleveland Ave
Carpentersville, IL 60110

* Meadowdale Elementary School
14 Ash St
Carpentersville, IL 60110

s  Perry Elementary School
251 Amarillo Dr
Carpentersville, IL 60110

+ Golfview Elementary School
124 Golfview Ln
Carpentersville, IL 60110

Enhance O existing State Preschool classrooms, .
by extending the day from part-day to full school-
day and providing Comprehensive Services, at
the following locations:

The Subgrantee will pay staff salaries comparable
to the salaries of staff in the Local Education
Agency.

PR/Award & 541381500304
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;

Cemmuniy Unlt Schoal Dlairlet

October 1, 2014

Superintendent Chris Koch
lllincis State Board of Education
100 N. 1* Street

Springfield, IL 62777

Dear Superintendent Koch,

Community Unit School District 300 (District 300} is pleased to partner with the
Children's Home and Aid Society (CHAS) on the proposed “More at Four” Preschooi for
All Program, the State of lllinois' response to the Federal Preschool Deveiopment
Grants-Expansion Grant initiative.

As part of the District 300 program, we have committed to provide the services listed in
Exhibits 3 and 4 (attached), either directly or through collaboration with the CHAS.
Exhibit 4 shows our portion of the District 30 program.

As partners, we will participate fully in the support services, monitoring and reporting
activities required by the District 300 and the lllinois State Board of Education.

Signed on behalf of Community Unit School District 300 by:

4\ /Q L‘«/& Qctober 1, 2014

Mr. Frederick Heid, Superintendent Date

Community Unit School District 300
2605 Bunker Hill Road, Algonguln, IL 60162

www.d300.0rg PRIE&?&IF&@W%M 847-551-8413 Fax
Page e422




V. SIGNATURES

Authorized Representative of Lead Agency:

lllincis PDG MOUs pageZ5

Signature

Christopher Koch

Date

State Superintendent

Print Name

Authonzed Representative of Subgrantee:
BIG]

Title

(o1 ]

1gnature o

Date

Execorie Vice Pesident + (00

4r i{? 414 Ha p-’pcach

Print Name

Title

PR/Award & 541381500304
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Exhibit IV

(E)1)

Specifically, the Subgrantee will:

Roles and responsibilities of the State and Subgrantee in implementing the project plan.

Enroll 40 eligible Children, and provide services
to them in accordance with the Early Childhood
Block Grant Preschool for All rules {23 I, Adm,
Code Part 235) and the “Criteria for Preschool
Development Grants-Expansion Grants
Programs” included in Exhibit 11l

Establish 2 new State Preschool classrooms at the
fallowing locations:

Children’s Home + Aid’s new Jerri Hoffman Child
+ Family Center at 229 Lake Marian Rd.
Carpentersville, IL. 60110

Enhance 0 existing State Preschool classrooms,
by extending the day from part-day to full schoal-
day and providing Comprehensive Services, at
the foliowing locations:

N/A

The Subgrantee will pay staff salaries comparable
to the salaries of staff in the Local Education
Agency.

PR/Award # 54138150004
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School District 300

Dear Superintendent Heid,

Children’s Heme + Aid is pleased to partner with School District 300 on the proposed
“More at Four” Preschool for All Program, the State of Illinois’ response to the Federal
Preschool Development Grants-Expansion Grant initiative.

As partners of the SD 300 program, we have committed to provide the services listed in
Exhibits 3 and 4 (attached), either directly or through collaboration with District 300.
Exhibit 4 shows our portion of the program.

As partners, we will participate fully in the support services, monitoring and reporting
activities required by School District 300 and the [llinois State Board of Education,

Signed on behalf of Children’s Home + Aid by;

Arlene Ha ppach

rinted named

(b)(6)

—
i

(6~ (=1

(signature) (date)

PR/Award & 541381500304
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CONTINGENT ON AWARD

As required by the Subgrantee (referred to here as “the Board” and/or “CPS” .

A,

VL

Data sharing is contingent upon execution of a contract with the Board and compliance
with the Illinois Student Records Act, the Family Educational Rights and Privacy Act and
the Protection of Pupil Rights Act;

That by entering into this MOU, the Board is nol undertaking any financial obligation of
any kind, whcther to purchase goods or services or retain or hire any individuals or incur
any expenditure; and

The responsibilities of CPS herein arc contingent upon Board approval, compliance with
all applicable state and federal laws (including the Illinois School Student Records Act,
FERPA), Board Rules and policies, and negotiation and cxccution of a scparate
agrecment by the parties. The parties do nat intend this MOLU to be a binding legal
obligation on the parties. This MOU is intended as a statement of support only and not to
creale any legal obligations on the part of the Board or to authorize the commencement of
any activities. Both parties agree the responsibilities of the parties will be detailed in a
separate agreement to be executed by the partics if the Lead Agencey is awarded the Grant
and the Board awarded Grant funds as Subgrantee.

SIGNATURES

Authorized Representative of T.ead Agency:

Signature Date
Christopher Koch o State Superintendent
Print Name Title

Authorized Represcentative of Subgrantee:

{b){E)
/5/ / / /Y
Slg TS i ]jate
Charles Swirsky Executive Director, Competilive Grants & Federal Affairs
Prini Name Title

PR/Award & 541381500304
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{E){1) Roles and responsibilities of the State and Subgrantee in implementing the project plan.

Specifically, the Subgrantee {Chicago Public Schools) will:

Enroll 1,100 Eligible Children, and provide
services to them in accordance with the Early
Childhood Block Grant Preschool for All rules {23
Il Adm. Code Part 235} and the “Criteria for
Preschool Development Grants-Expansion Grants
Programs” included in Exhibit Il

Establish 10 new State Preschool classrooms at . Brighton Park, Chicago.

the following locations {community areas): . Albany Park, Chicago

Enhance 45 existing State Preschool classrooms, | e Englewood, Chicago

by extending the day from part-day to full school- | » Humboldt Park, Chicago

day and providing Comprehensive Services, at . Austin, Chicago

the following locations (community areas): . North Lawndale, Chicago
. Auburn Gresham, Chicago
. Roseland/Altgeld Gardens, Chicago
. Bronzeville, Chicago.

. Back of the Yards, Chicago

The Subgrantee will pay staff salaries comparable
to the salaries of staff in the Local Education
Agency.

PR/Award & 541381500304
Page ed27
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- o M Chicago
(d PUbIiC
AL R Schools

125 South Ciark Street, 5% Floor » Chicago, IL 60603

Barbara Byrd-Bennett
Chief Executive Officer

September 30, 2014

Theresa A. Hawley, Ph.D.

Executive Director

Governor's Office of Early Childhood Development
160 N. LaSalle St., Suite N-100

Chicago, IL. 60601

Dear Dr. Hawley,

On behall of Chicago Public Schools (CPS), we arc pleased to partner with the Governor’s Office on
the proposed “More at Four” Preschool for All Program, the State of Tllinois’ response to the Federal
Preschool Development Grants-Expansion Grant initiative. This project will significantly increase
access to full-day, high-quality preschool for high-need children across the Statc, and is aligned with
CPS’ efforts to ensure that all of our children get the early advantage they need to succeed in school
and beyond.

Through the proposed program, CPS has committed to significantly increase both new and expanded
preschool classtooms, as well critical support and educational services for children and families in
high-nced communities of the city, as listed in Exhibits 3 and 4 of our Memo of Understanding.
Through these new preschool opportunities, our children will receive a critical early start to their
education. This project will further the commitment of our district and City to ensure that all of
Chicago’s youth have access to a high quality education that will support their success in college,
carcer, and beyond.

As partners, we will participate fully in the proposed project implementation, support services,
monitoring and reporting activitics, as required by the Iflinois State Board of Education. We look
{orward to partnering with you on this exciting opportunity to expand high-quality, full-day preschool
for Chicago’s children.

Sincerely,
{b)E)

Barbara Byrd- Bennett
Chief Executive Officer
Chicago Public Schools

PR/Award & 541381500304
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V. SIGNATURES

Authorized Representative of Lead Agency:

Signature Date
Christopher Koch } State Superintendent
Print Name Title

Authorized Representative of Subprantee:
{b}(6)

jofor j of
Stgnature \_) Date

Kathizon Aemstrong Boned Rresidindt-

Print Name Title

PR/Award & 541381500304
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Exhibit 1v

{E}{1}) Roles and responsibilities of the State and Subgrantee in implementing the project plan.

Specifically, the Subgrantee will:

Enroll 100 Eligibie Children, and provide services
1o them in accordance with the Early Childhood
Block Grant Preschoal for All rules (23 Ill. Adm.
Code Part 235) and the “Criteria for Preschool
Development Grants-Expansion Grants
Programs” included in Exhibit 11,

100 Eligible Children, and provide services to them
in accordance with the Early Childhood Block Grant
Preschool for All rules (23 IIl. Adm. Code Part 235)
and the “Criteria for Preschool Development
Grants-Expansion Grants Programs” included in
Exhibit I}t

Establish 5 new State Preschool classrooms at the
following location:

5330 W. 35ith Street
Cicerg, lllinois 60804

Enhance xx existing State Preschool classrooms,
by extending the day from part-day to full school-
day and providing Comprehensive Services, at
the following lacations:

The Subgrantee will pay staff salaries comparable
to the salaries of staff in the Local Education

Agency.

Through A Child's Eyes is the Locai Education Agency

PR/Award & 541381500304
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Iv. DURATION

This Memorandum of Understanding shall be effective, beginning with the date of the
last signature hereon and ending wpon the expiration of the Preschool Development
Grants--Expansion Grant project period.

V. SIGNATURES

Authorized Representative of Lead Agency:

Signature Date
Christopher Koch State Superintendent
Print Name Title

Authorized Representative of Subgrantee:

(b))
| 9/30//%/
Signature / Date
Dr. Todd Covault Chief Operations Officer/Treasurer
Print Name Title

PR/Award & 541381500304
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Exhibit IV

(E)(1}

Specifically, the Subgrantee will:

Roles and responsibilities of the State and Subgrantee in implementing the project plan.

Enroll 80 Eligible Children, and provide services
to them in accordance with the Early Childhood
Block Grant Preschoal for All rules {23 1ll. Adm.
Code Part 235) and the “Criteria for Preschool
Development Grants-Expansion Grants
Programs” included in Exhibit 111,

Establish 4 new State Preschoaol classrooms at the
following locations:

2 @ Pershing Early Learning Center, 2912 N.
University, Decatur, IL 62526

2 @ Durfee Technology Magnet School, 1000
W. Grand Avenue, Decatur, IL 62522

Enhance xx existing State Preschool classrooms,
by extending the day from part-day to full school-
day and providing Comprehensive Services, at
the following locations:

The Subgrantee wiil pay staff salaries comparable
to the salaries of staff in the Local Education
Agency.

PR/Award # 54138150004
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V. SIGNATURES

Authorzed Representative of Lead Agency:

lllincis POG MOUs page35

Signature Datc
Christopher Koch State Supermtendent
Print Name Title
Authorized #epresentative o :

K f Subgrantee

fo~(-1Y

éﬂﬁm" / ~ Date
oty Smducs Llrck Gratii Hhtev
Print Natne Title

PR/Award & 541381500304
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CATIUMIL Y

(E){(1) Roles and responsibilities of the State and Subgrantee In implementing the project plan.

Spedifically, the Subgrantee will:

Enroll 200 Eligible Children, and pravide
sarvices to them In accordance with the Early
Childhood Block Grant Preschool for All rules
{23111, Adm. Code Part 235} and the “Criteria
for Preschool Development Grants-Expansion
Grants Programs” included In Exhibit IIl.

Establish 10 new State Preschool classrooms at
the following locatlons:

YWCA Elgln
Easter Seals DuPage and Fox Valley - Elgin

Enhance 0 existing State Preschool classrooms,
by extending the day from part-day to full
school-day and providing Comprehensive
Services, at the following locations:

The Subgrantee will pay staff salartes
comparable to the salarles of staff In the Local
Education Agency.

PR/Award # 54138150004
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eliminating racism L
empowering women 220 East Chicago.St,

Elgin, Tiipols 8012

WG Fo e ez

elgin oW ywaa.orglelgin

School District U-46

Daoar Dr. Atdt,

YWCA Elgin is pleased ta parther with Schonl Distélot U-46 ot the proposed “Mase at
Four” Preschnol for All Pragram, the Stags of litinois” fesponse to the Fedatal Pregehool
Develapment Grants-Expangion Crgnt infiatve, Currently wi gperate a DCFS Livensed
afterichool program. The space ig it asoupied durfng the houre needed ForPre-School
programitiing, and will e used with DCFS approval,

As part of the SI¥ U-4f program, ws have commifted 1o provide the services listed in
Exhibits 3 and 4 (attachied), eitbar directly or through sollsboration with the School
Diistrict U-46. Exhibit 4 showa otir portion of the Sehool District U-46 program,

As pariers, we will participate futly In the sypport services, moniloring and reporting
actlyitios requised by the School District ard the Tliinois State Board of Education,

Sigued on behnlf of Young Wamen Chrigtian Assoclation, Bliin 1L, by:

Julia A, MeClepdon
a2l
{b)(6)
. 1002014
(date)
pa—
@ Creating Commiunity Opporiunities
. faor Women and Famlllas

PR/Award & 541381500304
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School District U-46

Dear Dr, Amndt,

Easter Seals DuPage and the Fox Valley Reglon is pleased to partner with School District
U-46 on the proposed “More at Four® Preschool for All Program, the State of Tinois®
response to the Federal Preschool Development Grants-Expansion Grant initiative.

As part of the SD U-46 program, we have committed to provide the services listed in
Exhibits 3 and 4 (attached), either directly or through collaboration with the School
District U-46. Exhibit 4 shows our portion of the School District U-46 program.

As partners, we will participate fully in the support services, monitoring and reparting
activities required by the Schoo] District and the inois State Board of Education.

Signed on behalf of [legal name of your organization] by:

ofer
(printed name)
{(b)(E)
l
10.1.2014
(signature) (date)

830 S. Adedison Ave. i Villa Park, 1L 50181
t L 630.520.4433 1 £: 6306201 148

1324 Bond St} Suite 116 Naperville, IL 60563
1+ 5303579699 | : 63D.365678808

799 5. Mciean Blud, i Suite 103 Slgin, IL 80123
11 BAT742.9264 1 1 477429436

EasterSealsDFYR.01g

PR/Award & 541381500304
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V. SIGNATURES

Authorized Representative of Lead Agency:

Signature Date
Christopher Koch State Superintendent
Print Name Title

Authorized Representative of Subgrantee:

{b)E)
N . 9/30/14
Si (—) Date
Mark McHugh Chief Operating Officer
Print Name Title

PR/Award & 541381500304
Page 437

llingis PDG MQOUs page3d



llingis PDG MQUs paged®

Exhibit IV

(E){1} Ralesand responsibilities of the State and Subgrantee, One Hope United, in implementing the

project plan.

Specifically, the Subgrantee, One Hope United, will:

Enroll 80 Eligible Children, and provide services
to them in accordance with the Early Childhood
Block Grant Preschool for All rules (23 11]. Adm.
Code Part 235} and the “Criteria for Preschool
Development Grants-Expansion Grants
Programs” included in Exhibit 11,

Establish 4 new State Preschool classrooms at the
following locations:

Aurora Early Learning Center (2 classrooms/40

children)

Joliet Early Learning Center (2 classrooms/40

children)

Enhance O existing State Preschoaol classrooms,
by extending the day from part-day to full school-
day and providing Comprehensive Services, at
the following locations:

The Subgrantee will pay staff salaries comparable
to the salaries of staff in the Local Education
Agency.

PR/Award & 541381500304
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Authorized Representative of Lead Agency:

llinois PDG MOUs paged

Signature

Christopher Koch

Date

State Supcrintendent

Print Name

Authorized Representative of Subgrantee:

Title

(b)(6)

_ (f/,.éff /201 d

SIgaare . 7 4

a / Date

W Kau Vrader MekioCact PR Frestebent

Print Name

Title

PR/Award # 54138150004
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{E){1) Roles and responsibilities of the State and Subgrantee Metro East Preschool for All Expansions in

implementing the project plan.

Specifically, the Sukgrantee Metro East Preschool for All Expansion will:

Enroll 160 Eligible Children, and provide services
to them in accordance with the Early Childhood
Block Grant Preschaaol for All rules {23 Uil, Adm.
Code Part 235) and the “Criteria for Preschoot
Development Grants-Expansion Grants
Programs” included in Exhibit [4].

Grant.

Metro East Preschool for All Expansion Federal -

Establish 8 new State Preschool classrooms at the |

following locations:

Enhance 0 existing State Preschool classrdbfnsu,- 1

by extending the day from part-day to full school-
day and providing Comprehensive Services, at
the following locations:

The Subgrantee will pay staff salaries cor;ﬁar@éblé
to the salaries of staff in the Lacal Education
| Agency.

| certified Teacher®
Paraprofessionals

¢ 2 Classrooms — 40 Children Cahokia School

District 187 Maplewood School Jerome Lane
62206

; * 2 Classrooms 40 Children Lighthouse Early

Learning Center 1822 Jerome Lane Cahokia, IL
62206

« 1 Classrooms 20 Children Vivian Adams East St.

Louis Public School District 189 Kathryn Dunham
Blvd. East 5t. Louis, IL 62204

i » 1 Classroom 20 Children Freeburg Public School
o 1 Classroom 20 Children Lessie Bates CDC E. St.

Louis

¢ 1 Classroom 20 ELL children Fairmont City

Collinsvitle School District and Fairmont City
Library

(0)(6)

e

C@/%\ o

PR/Award & 541381500304
Page e440



Dist 184

llingis PDG MQUs paged3

Dcar East §t, LLouis School Officials, Octlober 2, 2014

Metro East Preschool for All is pleased to consider a partncrship with your agency on the
proposed “More at Four™ Preschool for All Program, the State of Illinois’ response to the
Federal Preschool Development Grants-Expansion Grant initiative.

As part of the Metro East PEFA program, we have commiited to provide the services listed
in Exhibit 3, either directly or through collaboration with child carc centers and school
districts in Greater East St. Louis Region. Exhibit 4 shows our portion of the Metro East
PEA program. Exhibit 2 briefly describes the school’s responsibility in the Metro East
Preschool Expansion Grant. Metro East would like to meet and expand upon your role as
a community pariner in the very near future.

Before that time, we would like fo create a MOU of intent to partnership between your
agency and Metro East PFA. If vou are interested in partnering with Metro East PFA to
provide support to the Preschool Expansion Grant efforts in our community, please return
this SIGNED form by October 2, 2014 by cmail or fax to Mary Kay Prader by:

o JFAX 618-939-1854
o Mail: Lighthouse YLearning Center 100 Southwoods Columbia, T1.. 62236
¢ Sign- Scan- and email: lighthouselearning@vahoo.com (preferred method)

As partners, we will participate fully in the support services, momtoring and reporting
activities required by Mectro East PFA and the Illinois State Board of Education.

Best Wishes, Mary Kay Prader, RN Metro East Preschool for All Expansion
YOUR Agency Name and

Address: \Irm oLl Ac\amg Eacl \f C}ﬂ \A[wa{
_’7&[ K/rr'hgw"wtéf D hauwFlece.

_________ &ALSj;_L&(LeIS___ Dy Y Lz2ze)
In Effort to Form a Partnership for Pres¢hool Expansion through the PDG, Metro Bast

PFA and the Partner Iisted agree to work toward a partnership for PFA Expansion.

(0)(6)

October 2, 2014

(Mary K&y Prader, Board President)

(0)(6)

YOUR SIGNATURE . 4. Joet
(Community Partner Signature) ] (date)

?U/‘P\:a School Disteret 29

PR/Award & 541381500304
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Dear Cahokia School Officials, October 2, 2014

Metro East Preschool for All is pleased to consider a partnership with your agency on the
proposed “More at Four” Preschool [or Afl Program, the State of [llinois™ response to the
Federal Preschool Development Grants-Expansion Grant initiative.

As part of the Metro Fast PFA program, we have committed to provide the services listed
in Exhibit 3, cither directly or through collaboration witl child care centers and school
districts in Greater East St. Louis Region. Exhibit 4 shows our portion of the Metro East
PFA program. Exhibit 2 briefly describes the school’s responsibility in the Metro East
Preschool Expansion Grant. Metro East would like to meet and expand upon your role as
a community partner in the very near future.

Before that time, we would like to create a MOU of intent to partnership between your
agency and Metro East PFA. If you are interested in partnering with Metro Fast PFA to
provide support to the Preschool Expansion Grant efforts in our community, please return
this SIGNED form by October 2, 2014 by email or [ax to Mary Kay Prader by:

s FAX 618-939-1854
e Mail: Lighthouse Learning Center 100 Southwoods Columbia, IL. 62236
e Sign- Scan- and email: lighthouselearning@vahoo.com (preferred method)

As parlners, we will participate fully in the support services, monitoring and reporting
activities required by Metro Fast PFA and the Illinois State Board of Education.

Best Wishes, Mary Kay Prader, RN Metro East Preschool for All Expansion

YOUR Agency Name and

Address: qu,‘l\.o Se&oois

(700 \T e (‘ome_Sdmp | Coawe

tzz ol

In Effort to Form a Pdrlncrs ip f01 Preschool Expansion through the PDG, Metro East
PFA and the Pariner listed agree to work toward a partnership for PI'A Expansion.

(0)(6)

— Ociober 2, 2014

(vlarty K&y prader, Board Presidcit)
{b)E)

YOUR SIGNATURE - - I /ﬁ/¢/lf

{(Community Partner Signature) { atc)

(oo Cin Rustic S Mool
Osteet (87

PR/Award & 541381500304
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Dear Community Agency, September 29, 204

Metro East Preschool for All is pleased to consider a parinesship with your agency on the
proposed “More at Four”™ Preschool for All Program, the State of Illinois” response to the
Federal Preschool Development Granis-Lixpansion Grant witiative.

As part of the Metro East PFA program, we have commitied to provide the services listed
in Exhibit 3, cither direcily or through colluboration with child care centers and school
districts in Greater Fast St Touis Region. Lixhibit 4 shows our portron of the Mewro East
PFA program. Dixhibit 2 bricily describes the child care cenler’s responsibility in the
Metro East Preschool Uxpansion Grant. Metro East would like to meet and expand upon
your role as a community partner in the near future,

Before that time, we wowld like to create & MOU of intent to partnership between your
agency and Metro East PFA, If you arc interested 1n parthering with Metro East PFA to
provide support 1o the Preschoo! Expansion Grant efforts in our community, please retumn
this SIGNED form by October 1, 2014 by email or fax to Mary Kay Prader by

» FAXG618-939-1834
«  Mail: Lighthouse Learning Center 106 Southwoods Columbia, IL. 62236
¢« Email: lighthousclearningi@yahoo.com {preferred method)

As partners, we will participate fully in the support services, monitoring and reporting
activities required by Metro Fast PIA and the [Hlinols State Board of Education.

Best Wishes, Mary Kay Prader, RN Metro Bast Preschool for All Expunsion

YOUR Agency Name und
Address: Ol !,ﬁm% Howap. 4+ &@
2% Sohnson Gd
Gumineks ke, 103270
In Effort 1o Fefm a Partnerst @p for Preschool pr'nmon thlough the PDG, Metro East
PFA and the Partner listed agree to work toward a partnership for PFA Expansion.

{b)E)
________ - Seplember 29, 2014
G ==
YOUR SIGNATURE | L ﬂ?/ff//eﬂ
{Community PartnerS = /(dau.
S

Chiddcens Nome and (AN
Scct:o«)\ oul\-o\ “ea.l“"k
3e«r \(;C—t ?‘00 \‘( &%am # 54198150004

Page e443
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Dear Board of Directors Lighthouse Early .eaming of Cahokia,  September 30, 2014

Metro East Preschool for All is pleased to consider a partnership with your agency on the
proposed “More at Four” Preschool for All Program, the State of Illinois” response to the
Federal Preschool Development Grants-Expansion Grant initiative.

As part of the Metro East PFA program, we have commitled to provide the services listed
in Exhibit 3, either directly or through collaboration with child care centers and school
districts in Greater East St. Louis Region, Exhibit 4 shows our portion of the Metro East
PFA program. Exhibit 2 briefly describes the child carc center’s responsibility in the
Metro East Preschool Expansion Grant. Metro East would like to meet and expand upon
your role as a conununity partner in the near future.

Belore that time, we would tike to create a MOU of intent to partnership between your
agency and Metro East PFA. If you are interested in parinering with Metro East PFA to
provide support to the Preschool Expansion Grant efforts in our community, please return
this SIGNED form by October 1, 2014 by email or fax to Mary Kay Prader by:

e FAX 618-939-1854
o Mail: Lighthouse Learning Center 100 Southwoods Columbia, L. 62236
o Email: lighthousclearning@yahoo.com (preferred method)

As partners, we will participate fully in the support services. monitoring and reporting
activities required by Metro East PFA and the Illinois State Board of Education.

Best Wishes, Mary Kay Prader, RN Metro East Preschool for All Expansion
YOUR Agency Name and

Address: L;(-i H‘llfou&e- 6&,&‘\( LEQ/C-IL c'ﬂ 4 C:‘/l\z'bﬂg:ﬁbv
Lame ~ !

(2232 Jerone

. ‘Cp‘: " _E(_ZL._ » 2206
in Effort to Form a Partnership for Preschool Expansion through the PDG, Metro East
PFA and the Partner listed agree to work toward a partnership for PFA Expansion.

({b){S)

September 292014

{Mary Ka?PradeI%oard President)

{b){E)
YOUR SIGNATURE, ke — — W/qu Zrd
(Community Partner Signatute) 4 Lt Al P el e . (da1E) oo
Ltﬂu\/\,ou,s e Lear niwg

Centia
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Dear Mr. Kreoh, Scptembeor 30, 2014

Metro East Preschool for All is pleased to consider a partnership with your agency on the

I ! P owil £ency
proposed “Mere at Four™ Preschool for Al Program, the State of Tlinots™ response to the
Federal Preschool Development Grants-Expansion Grant initiative,

As part of the Metro East PFA program, we have commitied to provide the services listed
in Exhibit 3, either direcUy or through collaboration with child care centers and school
districts in Greater Fast St. Louis Region. Exhibit 4 shows our portion of the Metro East
FFA program. Exhibit 2 briefly desenbes the child care center's responsibility in the
Metro East Preschoot Expansion Grant. Metro East would like 1o meet and expand upon
your role as a community partner i the near future,

Before that titme, we would like 1o create a MOU of intent to partnership between your
agency and Meiro Kast PFA. If vou are inferested in partnering with Metro Bast PFA to
provide support to the Preschool Expansion Grant efforts in owr community, please return
this SIGNED form by October 1, 2014 by email or fax to Mary Kay Prader by:

s FAX GIR-030.1854
¢ Mail: Lighthouse Learning Center 100 Southwoods Columbia, FL. 62236
e Email: lighthouselearningfiivaheo.com (preferred method)

As partners, we will participate fully in the suppori services, monitoring and reporting
activities required by Metro East PFA and the llinois State Board of Education.

Best Wishes, Mary Kay Prader, RN Metro East Preschool for All Expansion

YOUR Aggm_\/ Ndl‘qe and .
Addreqs e ':M:! )‘\.. {}(L‘\rtl “}-f\ w}?\t %. i«‘%\ _'}\ cx‘;\. _\’\_ y b e
R4S e My et £anl ol A 4o dlimgis by e o/

In Effort to Form a Partner ship for Preschool Expansion through the PDG, Metro Bast
PFA and the Partner listed agree to work toward a partnership for PFA Expansion.

{b)®)
Scptember 29, 2014
(b)(®)
YOUR SIGNATURE, DT py
(Comumupity Partner Signarorey (date)

Lp/ssi e %05( es
Cl\d Devels( wunt Cann.
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Dear Freeburg School Officials, October 2, 2014

Metro East Preschool for All is pleased to consider a partnership with your ageney on the
proposed “More at Four” Preschool for All Program, the State of Illinois’ response 1o the
Federal Preschool Development Grants-Expansion Grant initiative.

As part of the Mctro East PFA program, we have committed to provide the services listed
in Exhibit 3, either directly or through collaboration with child care centers and school
districts in Greater East St. Louis Region. Exhibit 4 shows our portion of the Metro East
PFA program. Exhibit 2 briefly describes the school’s responsibility in the Metro East
Preschool Expansion Grant. Metro East would like 10 meet and expand upon your role as
a communily partner in the very near future.

Before that time, we would like to create a MOU of intent 10 partnership between your
agency and Metro East PFA. If you arc interested in partnering with Mctro East PFA to
provide support to the Preschool Expansion Grant efforts in our community, please return
this SIGNED form by October 2, 2014 by email or fax to Mary Kay Prader by:

¢ FAX618-939-1854

* Mail: Lighthouse Learning Center 100 Southwoods Columbia, IL. 62236
¢ Email: lichthouselearning@yahoo.com (preferred method)

As partners, we will participate fully in the support services, monitoring and reporting
activities required by Metro East PFA and the Illinois State Board of Education.

Best Wishes, Mary Kay Prader, RN Metro Easl Preschool for All Expansion
YOUR Agency Name and

Address: Fee zi\; Ry Dt <teiet 7o g'li o0 ( ——
’_fpbwe,-l'le yitte SE
f" e &,j&:bu'f! Py é,‘P_L’-{@
In Effort to Form a Partnership lor Preschool Ti.xpansi(m through the PDG, Metro East
PFA and the Partner listed agree to work toward a partnership for PFA Expansion.

(b){E)
October 2, 2014

TIFLATY IRy 1 TaueT, DU TTCSIICIIL )

(b)(6)

YOUR SIGNATURE | 47 ,Zéﬁ Ly
(Community Partner Signaturey” /

'{:me\Eux‘q Sdapol
Disteek 70

(date)
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0,0!( :u’lS\J;‘.H{ &[MDOI -

Dear Fairmont City Library Board, September 30, 2014

Metro East Preschool [or All is pleased to consider a partnership with your agency on the
proposed “More at Four” Preschool for All Program, the State of Illinois™ response to the
Federal Preschool Development Grants-Expansion Grant initiative.

As part of the Metro East PFA program, we have commitied to provide the scrvices listed
m Exhibit 3, either directly or through collaboration with child care centers and school
districts in Grealer East St. Louis Region. Fxhibit 4 shows our portion of the Metro East
PEFA program. Exhibit 2 briefly describes the child care center’s responsibility in the
Metro East Preschool Expansion Grant. Metro East would like to meet and expand upon
your role as a community partner in the near future.

Before that time, we would like to create a MOU of intent to partnership between your
agency and Metro East PFA. If you are interested in partnering with Metro East PFA to
provide support to the Preschool Expanston Grant efforts in our community, please return
this SIGNED form by October 1, 2014 by email or fax to Mary Kay Prader by:

o FAX 618-939-1854
e Mail: Lightheuse Learning Center 160 Southwooeds Columbia, IL. 62236
* Email: lighthouselearningi@vahoo.com (preferred method)

As partners, we will participate fully in the support services, monitoring and reporting
activities required by Metro East PFA and the Illinois State Board of Education.

Best Wishes, Mary Kay Prader, RN Metro East Preschool for All Expansion

Kdogiﬁgency Namgc and j_ W CL{L )? [
%%*‘m N A’

L(QA( ;g{' {(..d)r.'{—fﬂfd I/ ‘“0[& (0'2,2..0"
In Effort to Form a Partnership tor Preschool Expansion through the PDG, Mctro East
PI'A and the Partner listed agree to work toward a partnership for PFA Expansion.

P
YbiE)
October 1, 2014

(Mary Ka¢'Pradef, B&ard President)

(b)(6)

YOUR SIGNATURH (02 - 2oe 1y
(Community Partner STgnaturc) (date)

&/ Eo:u%s\.‘\’c’m\c;&é/p%f ,{me“{’ 7/&%’ ’t::-L)/L./

.Fu)b\fcf Sclapol
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October 1. 2014

Ms. G. Lvnnie Bailey, Program Director
SIUE Head Start/Early Head Start Program
601 James R. Thompson Boulevard
Building C. Suite 103

East St. Louis. Illinois 62201

Mrs. Mary K. Prader, Executive Dircctor
Lighthouse Cahokia

1826 Jerome Lane

Cahokia, Minois 62206

Dear Mrs, Prader.

On behalf of the Southern IHlinois University Edwardsville Head Start/Early Head Start Program,
I am excited at the possibility of collaborating with the Metro-East Preschool Expansion
Imitiative, I look forward to further discussions regarding Southern Hlinois LUniversity
Edwardsville Head Start/Early Head Start Program’s role in supporting the “More at Four”
Preschool-for-All Program Expansion, The *More at Four” Preschool-for-All Program
Expansion wil] promote school readiness for more children in the Metro-East area and will
provide the much needed family support services 1o a blighted comimunity,

As part of the Metro-East Preschool Expansion Initiative the Southern | llinois University
Edwardsville Head Start/Early Head Start Program is commined to the services listed in Exhibits
fll and IV, Please see attached.

Sincerely.
{b)(6)

Ms, Gi. Lynnie Bailey
Program Director
SIUE Head Start/Early Head Start

SH.E Head Start/Early Head Stan Programs
601 James R, Thompsos Blvdl,. Building €. Suite 103. Cast St Louis, Iilinois 62201-1212. £18/482-6955. Fax: 618/482-6942

PR/Award # 54188150004
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Authorized Representative of Lead Agency:

llingis PDG MOUs pagebl

Signature Date
Christopher Koch State Superintendent
Print Name Title

Authorized Representative of Subgrantee:

Db Drve

F-29- /4

Signature Date
Mike Green Superintendent
Print Name Title

PR/Award # 54138150004
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Exhibit |V

{E){1) Rolesand responsibilities of the State and Subgrantee in Implementing the project plan.

Specifically, the Subgrantee will:

Enroll 40 Eligible Children, and provide services
to them in accordance with the Early Childheood
Block Grant Preschool for All rules (23 11l Adm.
Code Part 235) and the “Criteria for Preschool
Development Grants-Expansion Grants
Programs” included in Exhibit 111.

Establish 1 new State Preschool classrooms at the

__Bright Start Childcare_

following locations: .
L ]
Enhance 1 existing State Preschool classrcoms, ¢ _ Hall Early Education Center, District 80_
by extending the day from part-day to full school- | »
day and providing Comprehensive Services, at .

the following locations:

The Subgrantee will pay staff salaries comparable
to the salaries of staff in the Local Education
Agency.

Staff will be paid according to salary schedules.

PR/Award & 541381500304
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V. SIGNATURES

Authorized Representative of Lead Agency:

Signature Date
Christopher Koch ) State Superintendent
Print Namc Title

Authorized Representative of Subgrantee:

Sl 9-30-14

Signature Date
__Mark_ Daniel guutrin‘l'md@ﬂ'.,’
Print Name "Title

PR/Award & 541381500304
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Exhibit IV

(E}{1) Roles and responsibilities of the State and Subgrantee in implementing the project plan.

Specifically, the Subgrantee will:

Enroll 40 Eligible Children, and provide services
to them in accordance with the Early Childhood
Block Grant Preschool for All rules {23 Ill. Adm.
Code Part 235) and the “Criteria for Preschool
Development Grants-Expansion Grants
Programs” included in Exhibit 1.

Establish 2 new State Preschool classrooms at the [ «  Brigham Elementary
following locations;

Enhance 0 existing State Preschool classrooms,
by extending the day from part-day to full school-
day and providing Comprehensive Services, at
the following locations:

The Subgrantee will pay staff salaries comparable
to the salaries of staff in the Local Education
Agency.

PR/Award & 541381500304
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V. SIGNATURES

Authorized Representative of Lead Agency:

"Date

Signature

Christopher Koch __ ___State Superintendent_
Print Name Title

Authorized Representative of Subgraniee:

{b)(6) J
. .
/ .,/ - T
| B IS Ze T
SFTTTOTUTC Date /
T T PR B
Prinl Name Titte B
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{E}1) Roles and responsibilities of the State and Subgrantee in implementing the project plan.

Specifically, the Subgrantee will;

Enroll 80 Eligible Children, and provide services
to them in accardance with the Early Childhood
Block Grant Preschoal for All rules (23 11l. Adm.
Code Part 235) and the “Criteria for Preschool
Development Grants-Expansion Grants
Programs” included in Exhibit II.

Establish 4 new State Preschool classrooms at the | ¢ Greenbay Elementary School
following locations: 2100 Green Bay Rd
North Chicago IL 60064

The Subgrantee will pay staff salaries comparable
to the salaries of staff in the Local Education
Agency.

PR/Award & 541381500304
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V. SIGNATURES

Authorized Representative of Lead Agency:

Signature Date
Christopher Koch State Superintendent
Print Name Title

Authorized Representative of Subgrantee:

o I\ s et 9-301Y

Signature Date
Tammy L. Muerhoff Regpional Superintendent of Schools
Print Name Title :

PR/Award & 541381500304
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Exhibit IV

(E)L)

Specifically, the Subgrantee wilk:

Roles and responsibilities of the State and Subgrantee in implementing the project pian.

Enrcll 40 Eligible Children, and provide services
1o them in accordance with the Early Childhood
Block Grant Preschool for All rules {23 Il Adm.
Code Part 235} and the “Criteria for Preschool
Development Grants-Expansion Grants
Programs” included in Exhibit 1.

Estahlish 2 new State Preschool classrooms at
the fellowing locations:

s Carbon Cliff- Barstow School District #36, Eagle

Ridge School, Silvis, IL 61282

» Rockridge School District #300, lilinais City,

Elementary, lllinois City, IL61259

Enhance xx existing State Preschool
classrooms, by extending the day from part-day
to full school-day and providing Comprehensive
Services, at the fallowing locatians:

The Subgrantee will pay staff salaries
comparable to the salaries of staff in the Local
Education Agency.

PR/Award # 54138150004
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Dear Tammy Muerhoff,

Carbon Cliff-Barstow School Disirict #36 is pleased to pariner with the Rock Island
County Regional Office of Education on the proposed “More at Four” Preschool for All
Program, the State of Illinois’ response to the Federal Preschool Development Grants-
Expansion Grant initiative.

As part of the Rock Island County Regional Office of Education program, we have
committed to provide the services listed in Exhibits 3 and 4 (attached), either directly or
through collaboration with the Rock Island County Regional Office of Education.
Exhibit 4 shows our portion of the Carbon Cliff-Barstow School District #36 program.

As partners, we will participate fully in the support services, monitoring and reporting
activities required by the Rock Island County Regional Office of Education and the
Hlinois State Board of Education.

Signed on behalf of the Carbon Cliff-Barstow School District #36 by:
_Andy Richmond, Superintendent
(printed name)

?/3 0{/ Do/

(signature) {date)

PR/Award & 541381500304
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ROCKRIDGE COMMUNITY UNIT SCHOOL DISTRICT #300
14110 134™ AVENUE WEST
TAYLOR RIDGE, IL 61284
Dr. Chester Lien, Superintendent

Dear Tammy Muerhoff,

Rockridge Community Unit School District #300 is pleased to partner with the Rock
Island County Regional Office of Education on the proposed “More at Four” Preschool
for All Program, the State of Illinois’ response to the Federal Preschool Development
Grants-Expansion Grant initiative.

As part of the Rock Island County Regional Office of Education program, we have
committed to provide the services listed in Exhibits 3 and 4 (attached), either directly or
through collaboration with the Rock Island County Regional Office of Education.
Exhibit 4 shows our portion of the Rockridge Community Unit School District #300
program.

As partners, we will participate fully in the support services, monitoring and reporting
activities required by the Rock Island County Regional Office of Education and the
Tilinois State Board of Education.

Signed on behalf of the Rockridge Community Unit School District #300 by:

Dr. Chester G. Lien, Superintendent

(printed name)

O/Qm&?’i 94 930/

(signature) {date)

PR/Award & 541381500304
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V. SIGNATURES

Authorized Representative of Lead Agency:

Signature Date
Christopher Koch State Superintendent
Print Name Title

Authorized Representative of Subgrantee:

{b){E)
(O~ ?/
'\S’iﬁnm ure ﬂv Date
Georpe Davis Executive Director
Print Name Title
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Exhibit IV

{E){1) Rolesand responsibilities of the State and Subgrantee in implementing the project plan.

Specifically, the Subgrantee will:

Enroll 40 Eligible Children, and provide services
to them in accordance with the Early Childhood
Block Grant Preschool for All rules (23 1ll. Adm.
Code Part 235) and the “Criteria for Preschool
Development Grants-Expansion Grants
Programs” included in Exhibit 11l

Establish 2 new State Preschool classrooms at the
following locations(one classroom at each
location: *  Orton Keyes Head Start
653 Ranger

Rockford, IL 61109

¢ Rockford Day Nursery
23236, 6" Street
Rockford, IL 61104

Enhance xx existing State Preschoal classrooms, .
by extending the day from part-day to full schcol- | e
day and providing Comprehensive Services, at .
the following locations;

 The Sub-grantee wiil pay staff salaries
comparable to the salaries of staff in the Local
Education Agency.

PR/Award & 541381500304
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V. SIGNATURES

Authorized Representative of Lead Agency:

Si gnature Date
Christopher Koch State Superintendent
Print Name Title

Authorized Representative of Subgrantee:

/Z% September 30, 2014

=i élﬁture ' Date
Ehren R. Jarrett Superintendent
Print Name Title

PR/Award & 541381500304
Page e461



llingis PDG MQOUs page6d
Exhibit {V

{(E){(1) Roles and responsibilities of the State and Subgrantee in implementing the project plan.

Specifically, the Subgrantee will;

Enroll 120 Eligible Children, and provide services
to them in accordance with the Early Childhood
Block Grant Preschool for All rules (23 11l. Adm.
Code Part 235) and the “Criteria for Preschool
Development Grants-Expansion Grants
Programs” included in Exhibit 1.

Establish 8 new State Preschool classrooms at the | « 40 full day four year old slots at Dennis Early

following locations: Childhocd Center

s 40 full day four year old slots Summerdale Early
Childhood Center

s 40 full day four year old slots at Circles of
Learning-Harrison Park

Enhance xx existing State Preschool classrooms, .
by extending the day from part-day to full school- | «
day and providing Comprehensive Services, at .
the following locations:

The Subgrantee will pay staff salaries comparable
to the salaries of staff in the Local Educaticn
Agency.

PR/Award & 541381500304
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Authorized Representative of Lead Agency: linois PDG MOUs page66

Signature Date
Christopher Koch State Superiniendent
Print Name Title

Authorized Representative of Subgrantee:

%AS%;M q‘BO‘IL{

Signature~J Date

b’: _\—Exum.& E. ?Mu,f\ 5).{)-’2 rontendeif—

Print Name v Title
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V. SIGNATURES

Authorized Representative of Lead Agency:

Signaturc St
Christopher Koch State Superintendent
Print Name Title

{b){S) A al M 1. 11 s odira ~0 S aranlien:

C/?/ﬁturc 7 77 Date

Rochelle Golliday, Execulive Direclor/Owner
Print Name Title

PR/Award # 54138150004
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Exhibit IV

{E){1} Roles and respaonsibilities of the State and Subgrantee in implementing the project plan.

Specifically, the Subgrantee, Dolton Riverdale ST 148, will:

Enroll &0 Eligible Children, and provide services
to them in accordance with the Early Childhood
Block Grant Preschool for All rules (23 1Il. Adm.
Code Part 235) and the “Criteria for Preschool
Development Grants-Expansion Grants
Programs” included in Exhibit 111

Establish 3 new State Preschool classrooms at the |« 560 W. 144" St., Riverdale, IL 60827

following locations: » 415 W, 144" St,, Riverdale, IL 60827 {through
Under Carrey’s Care)

¢ 159 E. 144" St., Riverdale, IL 60827 (through
Cuddle Care)

Enhance 0 existing State Preschoal classrooms,
by extending the day from part-day to full school-
day and providing Comprehensive Services, at
the following locations;

The Subgrantee will pay staff salaries comparable
to the salaries of staff in the Local Educaticn
Agency.

PR/Award & 541381500304
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T

f}f\i - ,%{j 1; ﬁ oo b 12
: ST " -t 5 1

155 -159 East 144" Street
Riverdale, IL. 60827
PH: (708)849-8875

FX: (708)849-8894
cuddlecare{@comeast.net

September 30, 2014

Dr. Jayne Purcell, Superintendent
Dolton Riverdale School District 148
114 W. 144" St.

Riverdale, IL 60827

Dear Dr. Purcell

Cuddle Care, Inc. is pleased to partner with Dolton Riverdale School District 148 on
the proposed “More at Four” Preschool for All Program, the State of Illinois’
response to the Federal Preschool Development Grants-Expansion Grant initiative.
As part of the Dolton Riverdale School District148 program, we have committed to
provide the services listed in Exhibits 3 and 4 (attached), either directly or through
collaboration with the Dolten Riverdale School District 148. Exhibit 4 shows our
portion of the Dolton Riverdale School District 148 program.

As partners, we will participate fully in the support services, monitoring and
reporting activities required by the Dolton Riverdale School District 148 and the
[1linois State Board of Education.

Signed on behalf of Cuddle Care, Inc. by:

Rochelle Golliday, Executive Director/Owner
(printed name)

hicn heids, il

L‘/@,na‘ture) / (da‘fe) g
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Oct 03 2014 11:2BAM HP FaxUnder Cameys Care 708B419688 page 2

UNDER CARRLEY'S CARE CORYP.
A NAEYC Accredited Facility
“Shaping Yoaung Minds”*

Under CARREV'S CARE 41 Under CARREY'S CARE #2
419 W, 144 S, 13701 8. LOWL
RIVERIDIALL, I1. 60827 RIVEIRDAILR, IL 8082
TO08-841-CARE (22713) {(708)849=-1234
Mrs. Janice L. Martin, Executive Director
Email; cl.com Fax: (708) 841-9688 Website: www undercarrayscareonling.cam

Schaol District 148

Dear Superintendant Jane Purcell

Under CARREY'S CARE is pleased to pariner with School District 148 on the proposed
“More at Four” Preschool for All Program, the State of Illinois’ response to the Federal
Preschool Development Grants-Expansion Grant initiative.

As part of the SD 148 program, we have committed to provide the services listed in Exhibits
3 and 4 [attached}, either directly or through collaboration with the School District 148.
Exhibit 4 shows our portion of the School District 148 program.

As partners, we will participate fully in the support services, monitoring and reporting
activities required hy the School District and the Illinois State Board of Education.

Signed on behalf of Under CARREY'S CARE Corp by:

Sarhianm Felee

[nrintod ywarn gl

(0)(6)

(signature)
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V. SIGNATURES

Authorized Representative of Lead Agency:

Signature Date
Christopher Koch State Superintendent
Print Name Title

Authoriged Representative of Subgrantee:

£ ; éo((gw;w /o)

Si‘gnéture Date

jr. SL@/L, A. bst xf_mj_g Sl ,weh‘n—_énalm‘)l"

Print Name / Title
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Exhibit IV

{E){1) Roles and responsibilities of the State and Subgrantee in implementing the project plan.

Specifically, the Subgrantee, Dolton 5D 148, will:

Enroli 8O Eligible Children, and provide services
to them in accordance with the Early Childhood
Block Grant Preschoal far All rules {23 11l Adm.
Code Part 235} and the “Criteria for Preschool
Development Grants-Expansion Grants
Programs” included in Exhibit ILI.

“ Establish 4 new State Preschool classrooms at the
following locations:

15121 Dorchester, Dolton, IL, 60419 [
1652 Dolton Rd., Calumet City, IL 60409
{Children's Home Center}

14421 Torrence Ave,, Burnham, IL 60633
835 E. Sibley Blvd,, South Holland, 1L 60473

Enhance Q existing State Preschocl classrooms,
by extending the day from part-day to full school-
day and providing Comprehensive Services, at
the following locations:

"'TT]'EEUBEEH%E?G;;|| pay staff salaries comparable
to the salaries of staff in the Local Education
Agency.
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Child Life Academy

708-868-8612 14421 Torrence Avenue

708-868-8642 (fax) Burnham, IL. 60633

Dolton School District 149

Dear Dr, Shelly Davis-Jones,

Child Life Academy is pleased to partner with Dolton School District 149 on the
proposed “Mare at Four” Preschool for All Program, the State of Illinois’ response to the
Federal Preschool Development Grants-Expansion Grant initiative.

As part of the Dolton School District 149 program, we have committed to provide the
services listed in Exhibits 3 and 4 (attached), either directly or through collaboration with
the Dolton School District 149. Exhibit 4 shows our portion of the Child Life Academy
program.

As partners, we will participate fully in the support services, monitoring and reporting
activities required by the Dolton School District 149 and the Illinois State Board of
Education. ‘

Signed on behalf of Child Life Academy by;
Shayna J. Watkins

" [

. ___October 1, 2014
(Signature) (Date)
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%% ‘ Children’s lHome Center

L (708)891-2490
C ILDR. NS HO € CEN ER. 1664 Dolion Road
aeTiiopias mulmaAnasred, resposiabla kifa Calumet City, IL 60409

www.childrenshomecenter.com
info@childrenshomecenter.cam

Scheol District 149
Dear Dr. Shelly Davis-Jones,

Children's ITome Center is pleased to pariner with School District 149 on the proposed “More at Four™
Preschool for All Program, the State of IHinois’ response to the Federal Preschool Development Grants-
Expansion Grant initiative.

As part of the SD 149 program, we have committed to provide the services listed in Exhibits 3 and 4 (attached),
either directly or through collaboration with Districl 149 Exhibit 4 shows our portion of the District 149
program.

As partners, we will participate fully in the support services, monitoring and reporting activities required by
District 149 and the Illinois State Board of Education.

Signed on behalf of [legal name of your organization] by:

CODWO (ke

{printed name)
(b)(®)

q

VO

(signature) ' (date)

PR/Award & 541381500304
Page e472




llingis PDG MQUs page75

Nurturing Developmental & Learning Academy 11
835 Sibley Blvd.,~ South Holland ~ Illinois ~60473

708/333/1355 Fax: 708/333/1357

QOctober 1, 2014

Dr. Shelly Davis-Jones, Superintendent
Dolton School District 149

292 Tormrence Ave.

Calumet City, 11. 60409

Dear Dr. Davis-Jones,

Nurturing Developmental & Learning Academy is pleased to partner with Dolton School
District 149 on the proposed “More at Four” Preschool for All Program, the State of Illinois’
response to the Federal Preschool Development Grants-Expansion Grant initiative.

As part of Dolton School District 149 program we have committed to provide the services
listed in Exhibits 3 and 4 (attached), either directly or through collaboration with Dolton
School District 149. Exhibit 4 shows our portion of the Dolton School District 149 program.
As partners, we will participate fully in the support services, monitoring and reporting
activities required by Dolton School District 149 and the Illinois State Board of Education.

Signed on behalf of Nurturing Developmental & Learning Academy II by:

Dr. Medina S. Bailey, Executive Director

(printed name)

(b)(6)

( xsu;tm CJ \J (datc);

“We're the Place Where Learning Comes First”
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V. SIGNATURES

Authorized Representative of Lead Agency:
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Signature

Christopher Koch

Date

State Superintendent

Print Name

Authorized Representative of Subgrantee:
{b)B)

Title

Sl :,Llul WLl U

Tamm Carter

ol

DEF‘CL‘I{'O{‘ c}(— S‘l’dnle;r“ Services

Print Name

Title
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Exhibit IV

(E){1) Roles and responsibilities of the State and Subgrantee in implementing the project plan.

Specifically, the Subgrantee will:

Enrall 20 Eligible Children, and provide services
te them in accordance with the Early Childhood
Block Grant Preschool for All rules (23 1l, Adm,
Code Part 235) and the “Criteria for Preschool
Development Grants-Expansion Grants
Programs” included in Exhibit (1],

Estaklish 1 new State Preschool classrooms at the Lester Crawl School

following locations: .

Enhance xx existing State Preschool classrooms, .
by extending the day from part-day to full school- | e
day and providing Comprehensive Services, at .
the following locations:

The Subgrantee will pay staff salaries comparable
to the salaries of staff in the Local Education
Agency.
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V. SIGNATURES

Authorized Representative of Lead Agency:

Signature Date
Christopher Koch State Superiniendent
Print Name Title

Authorized Representative of Subgrantee:

/ffﬂ—\ ﬁ ' Af 2ol 14

S fgnature Date
DR, AnNTHeNY €D SURER N TENDENT
Print Name Title
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Exhibit IV

(E)(1)

Roles and responsibilities of the State and Subgrantee in implementing the project plan.

Specifically, the Subgrantee, Posen-Robbins SD 143.5, will:

Enroll 80 Eligible Children, and provide services
to them in accordance with the Early Childhcod
Block Grant Preschool for All rules (23 11l. Adm.
Code Part 235) and the “Criteria for Preschool
Development Grants-Expansion Grants
Programs” included in Exhibit 11,

Establish 2 new State Preschool classrooms at the
following locations:

Sandburg Elementary School, 14500 S. Myrtle
Ave., Harvey, IL 60426 (Through District 152)

Enhance 2 existing State Preschool classrooms,
by extending the day from part-day to full school-
day and providing Comprehensive Services, at
the following locations:

Turner School, 3847 W. 135" St., Robbins, IL
60472

The Subgrantee will pay staff salaries comparable
to the salaries of staff in the Local Education
Agency.
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HARVEY SCHOOL DISTRICT 152

RILEY EARLY CHILDHOOD CENTER
16001 Lincoln

Harvey, 1L 60426
(708) 210-3560 Fax: (708) 210-2218

Dr. Anthony Edisor, Superintendent
Posen-Robbins School District 143.5
14025 Harrison Avenue

Posen, Illinois 60469

Dear Dr. Edison,

Harvey School District 152 is pleased to partner with Posen-Robbins District 143.5 on
the proposed “More at Four” Preschool for All Program, the State of lllinois’ response to
the Federal Preschool Development Grants-Expansion Grant initiative.

As part of the District 143.5 program proposal, we have committed to provide the
services listed in Exhibits 3 and 4 (attached), either directly or through collaboration with
the District 143,5, Exhibit 4 shows our portion of the District 143.5 proposal.

As partners, we will participate fuily in the support services, monitoring and reporting
activities required by the District 143.5 and the lllinois State Board of Education.

2 . AEhca-—r: Acfm_s
{6;’ <1

igned on behalf of Harvey School District 152 by:
{®

10-4. 0%

(signature) (date)
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V. SIGNATURES

Authorized Representative of Lead Apency:

Signature Date
Christopher Koch State Superintendent
Print Name Title

Authorized Representative of Subgrantee:

OM "V/Z%éw /

Signature ﬂ ate
Dr Charles Johns Superintendent
Print Name Title
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Exhibit IV

(E}{1} Roles and responsibilities of the State and Subgrantee in implementing the project plan.

Specifically, the Subgrantee will:

Enroll 120 Eligible Children, and provide services
to them in accordance with the Early Childhood
Block Grant Preschool for All rules (23 1ll. Adm.
Code Part 235} and the “Criteria for Preschool
Development Grants-Expansion Grants
Programs” included in Exhibit I,

Establish 2 new State Preschool classrooms at the | «  KinderCare (40 slots)
following locations:

Enhance 4 existing State Preschool classrooms, e District 33 (40 slots)
by extending the day from part-day to full school- | «  Educare {40 slots extending part day funding
day and providing Comprehensive Services, at lines to full day with comprehensive services)

the following locations:

The Subgrantee will pay staff salaries comparable
to the salaries of staff in the Local Education
Agency.
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2044 Franciscan Way
West Chicago, IL 60185
630-562-3904

West Chicago Elementary School District 33
312 E Forest Ave
West Chicago, 11 60148

Dear Dr. Johns,

KinderCare is pleased to partner with West Chicago Elementary School District 33 on the
proposed “More at Four” Preschool for All Program, the State of Illinois’ response to the
Federal Preschool Development Grants-Expansion Grant initiative.

As part of the District 33expansion plans, we have committed to provide the services
listed in Exhibits 3 and 4 (attached), in collaboration with the District 33. Exhibit 4
shows our portion of our confribution to our local plan for expansion.

As partners, we will participate fully in the support services, monitoring and reporting
activities required by the District 33 and the Illinois State Board of Education.

Signed on behalf of KinderCare by:

JeanFer  Pdoerion

{(prieys

Yo/ 1Y

(date)

o

,!

-

.

@%m;
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0

EDUCARE

OF WEST DUPAGT

Educare of West DuPage

September 30, 2014

West Chicago Elementary School District 33
312 E Forest Ave
West Chicago, IL 60148

Dear Dr. Johns,

Educare of West DuPage is pleased to partner with West Chicago Elementary School
District 33 on the proposed “More at Four” Preschool for All Program, the State of
Hlineis® response to the Federal Preschool Development Grants-Expansion Grant
initiative.

As part of the District 33 expansion plans, we have committed to provide the services
listed in Exhibits 3 and 4 (attached), in collaboration with the District 33. Exhibit 4
shows our portion of our contribution to our local plan for expansion.

As partners, we will participate fully in the support services, monitoring and reporting
activities required by the District 33 and the Illinois State Board of Education.

Signed on behalf of Educare of West DuPage by:

(0)(6)

L
Eugenie Lee Matula
Executive Director
Educare West DuPage

Educare of West DuPage
851 Peari Road, West Chicago, IL 60185
www.educareofwestdupage.org
PR/Award # 54158150004
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V. SIGNATURES

Authorized Representative of Lead Agency:

Signature Date
Christopher Koch State Superintendent
Print Name Title

Authorized Representative of Subgrantee:

(b))
] | 10/1/14
Signature Date
Theresa C. Nihiil Executive Director
Print Name Title
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Exhibit [V

(E){1) Roles and responsibiiities of the State and Subgrantee in implementing the project plan.

Specifically, the Subgrantee will:

Enroll 6 Eligible Children, and provide services
to them in accordance with the Early Childhood
Block Grant Preschool for All rules {23 11 Adm.

- Code Part 235) and the “Criteria for Preschool
Development Grants-Expansicn Grants
Programs” included in Exhibit 11l

Establish 3 new State Preschool ¢lassrooms at the
following locations:

KinderCare, Geneva Rd., Winfield, IL
« _TBD
« _TBD

Enhance O existing State Preschool classrooms,
by extending the day from part-day to full school-
day and providing Comprehensive Setvices, at
the following locations:

The Subgrantee will pay staff salaries comparable
to the salaries of staff in the Local Education
Agency.
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Selection Criterion

Participating Party

Type of Participation

{D}4) The State will subgrant at least 95% of its State Lead Agency Subgranting its Federal grant award to its Subgrantees
Federal grant award to its Subgrantee or {ISBE), Office of Early | consistent with the State Plan to implement and sustain
Subgrantees to implement and sustain Childhood voluntary, High-Quality Prescheool programs in two or
voluntary, High-Quality Preschool programs in | Development (CECD) | more High-Need Communities
two ar more High-Need Communities, and--(a)
Set ambiticus and achievable targets; and({b)
Incaerperate in their plan-- {i) Expansion of the ISBE, OECD Setting ambitious and achievable targets, and
number of new high-quality State Preschool monitering performance against those targets both at
Program slets; and (ii} Improvement of existing the state and subgrantee level.
State Preschool Program slots
ISBE, OECD Planning to expand the number of new high-quality
State Preschool Program slots and for the improvement
of existing State Preschool Program slots
{D}5) How the State, in coordination with the ISBE, QECD, Planning to sustain High-Quality Preschool Programs
Subgrantees, plans to sustain High-Quality Subgrantee after the grant period, including identifying needed
Preschool Programs after the grant period funding and planning for orderly transition of subgrants
to new funding stream as appropriate at the end of the
grant period.
{E)(1) Roles and responsibilities of the State and Subgrantee Enrolling Eligible Children as described in Exhibit IV, and

Subgrantee in implementing the project plan

providing services to them in accordance with the Early
Childhood Block Grant Preschool for All rules (23 111,
Adm. Code Part 235) and the “Criteria for Preschool
Development Grants-Expansion Grants Programs”
included in Exhibit 111,

FR/Award # S419B150004
Page 485



Exhibit I: Scope of Work

llingis PDG MQOUs pagess

Selection Criterion

Participating Party

Type of Participation

{E)(2) How High-Quality Preschoal Programs will be ISBE, QECD, High Quality Preschool Programs will be implemented in
implemented Subgrantee accerdance with all state and federal rules and
regulations.
{E)(3) How the Subgrantee will minimize local. ISBE, QECD, All costs will be reasonable and justified. The Lead
administrative costs Subgrantee Agency will not allocate more than 5% of the federal
award for administrative costs at the state level, and the
subgrantee will limit administrative costs in accordance
with Early Childhood Block Grant Preschool for All rules
{23 lll. Adm. Code Part 235).
(E)(4) How the State and Subgrantee will monitor ISBE, OECD, The OECD will create a monitoring protocol for the grant
Early Learning Providers Subgrantee that will be acceptable to the Federal agencies. The
Subgrantees will work within the monitoring protocol.
(E)(5) How the State and the Subgrantee will ISBE, OECD, The lead agency will release, review, and approve of a
coordinate plans Subgrantee grant application for funding which will include

terms in accordance with the State Plan and state
preschool requirements. The application and
approval criteria will developed by ISBE and QECD.
ISBE will provide copies of initial and approved
grant applications to OECD. Subgrantees will
submit and revise the application as necessary to
secure funding. The grant application will be
submitted subsequent to the submission of the
Preschool Development Grants—Expansion Grants
application, but prior to the receipt of the award.
The award is subject to the approval of the state
application and availability of funding.
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Selection Criterion Participating Party Type of Participation

{E)(6) How the State and the Subgrantee will | ISBE, OECD, The lead agency will ensure that no state funds or state-
coordinate, but not supplant, the delivery of Subgrantee administered federal funds are supplanted. Each
High-Quality Preschcol Programs funded under Subgrantee agrees to not supplant any funds per the
this grant with existing services for preschool- federal regulations.
aged children

{E)(7) How the Subgrantees will integrate High- Subgrantee Each Subgrantee will submit a grant application to ISBE
Quality Preschoal Programs for Eligible which will meet state and federal requirements for
Children within economically diverse, inclusive inclusion,
settings

(E)(8) How the Subgrantees will deliver High-Quality | Subgrantee Each Subgrantee will work with community
Preschool Programs to Eligible Children who organizations to ensure that every child and family
may be in need of additicnal suppaorts served through these funds receive the services that

meet specific family needs, including all of the
Camprehensive Services required as part of the federal
definition of a High Quality State Preschool Program.
Each Subgrantee will submit a grant application which
will include plans for Comprehensive Services and for
recruitment of children who may be in need of
additional supports to ISBE.

{E){(9) How the State will ensure outreach to enrall ISBE, QECD, Each Subgrantee will include a family support specialist,
isolated or hard-to-reach families; help families | Subgrantee Parent Educator, or Parent Resource Teacher within
build protective factors; and engage parents their program plan and budget. Each Subgrantee will
and families also include in the grant application how they will

ensure that they are serving the families and children
with highest needs and helping them to build protective
factors.

{E)(10) How the State will ensure strong partnerships | QOECD, Subgrantee Within 120 days of the grant award each Subgrantee
between each Subgrantee and LEAs ar other must have a signed MOU with their community partners.
Early Learning Providers Each Subgrantee that is not a Local Education Agency

{LEA) must have, within 120 days of the grant award, a
signed MOU with at least one LEA that details how
services will be provided to children with IEPs, how

FR/Award # S419B150004
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Selection Criterion

Participating Party

Type of Participation

teachers in the program will collaborate with local
kindergarten {and/or higher grade) teachers, and how
transitions will be planned and implemented for children
entering kindergarten. As necessary the OECD will
facilitate this process.

(F)(1)

Alignment within a Birth Through Third Grade
Continuum: Birth through age-five programs

QECD, Subgrantee

Each Subgrantee must include in their grant application
a plan for ensuring, through collaberation with their
community partners, that the children with highest
needs in their community are identified as early as
possible (preferably prenatally) and served continuously
through kindergarten entry with high quality early
education and parent engagement services {including as
appropriate, home visiting, Early Head Start, Head Start,
Prevention Initiative, high quality child care, and/cr
preschool education). The OECD will work on the state
level to remove barriers to continuous, high-quality
services.

Each subgrantee will report to OECD annually on the
number of children with high needs who successfully
transitioned into the program funded under this grant
from another high-quality early learning program.

(F}(2}

Alignment within a Birth Through Third Grade
Continuum: Kindergarten through third grade

OECD, Subgrantee

Each Subgrantee must include in their grant application

a plan for ensuring:

s Curriculum alignment between the program funded
under this grant and the kindergarten program into
which children will transition.

» g high level of parent engagement activities will be
sustained in the early elementary years.

» children who participate in the program funded by
this grant will receive full-day kindergarten.

s Children who participate in the program funded by
this grant will be assessed using the Kindergarten

FR/Award # S419B150004
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Selection Criterion Participating Party Type of Participation
Individual Development Survey during their
kindergarten year.

{G)(1} Use the funds from this grant and any ISBE, QECD, Subgrantees will serve children in accordance with the
matching contributions to serve the number of | Subgrantee approved budget, including identified matching and/or
Eligible Children described in its ambitious and in-kind funds. ISBE will distribute federal and state
achievable plan each year funds and monitor programs to ensure children are

served in accordance with the approved plan.

(G)(2} Coordinate the uses of existing funds from ISBE, OECD Coordinating the uses of existing funds from Federal
Federal sources that support early learning and sources that support early learning and development.
development

(G)(3} Sustain the High-Quality Preschool Programs ISBE, OECD, The OECD will work within the state agencies and the
provided by this grant after the grant pericd Subgrantee Subgrantees to ensure sustainability after the grant
ends ends. A final sustainability plan will be drafted by each

Subgrantee within two years of the start of the grant.
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Exhibit Il

lllinois Reguirements for Preschool Development Grant-Expansion Grant Programs

Programs must meet all of the requirements of lllinois’ Preschool for All program as indicated in the
Early Childhood Block Grant Rules {23 [ll. Adm. Code Part 235), including:

¢ Teacher must hold a professional educator license endorsed in early childhood education (see
Section 2-3.71(3)(3) of the School Code and 23 Ill. Adm. Code 1.Appendix A}

s Paraprofessional educator staff employed to assist in instruction must meet the requirements
set forth in 23 lll. Adm. Code 25.510{b) {Endorsement for Paraprofessicnal Educator) or hold an
approval for paraprofessional educater received in accordance with Section 25.15(a}(2){)).

* Teachers who are assigned to a transitional bilingual program or a transitional program of
instruction must meet the requirements set forth in 23 1ll. Adm. Code 228.35 (Transitional
Bilingual Education), as applicable

¢ Teacher must meet requirements for Special Education Endorsement, as applicable

* Provisions must be made to allow for the participation of children with disabilities in the
program

e Class size of 20 children (or fewer if approved by ISBE and OECD)

* Research-based curriculum aligned with Illinois Early Learning & Development Standards

s Appropriate developmental, health, mental health, vision, and hearing screenings, and
comprehensive assessments

* Parenting education and parent-teacher conferences

In addition {per federal definition of High Quality Preschool Program), program must:

¢ Provide a full school day (at least same length of day as first grade in district and not less than
five hours)

¢ Provide lunch and snack {using the most recent USDA Child and Adult Care Food Program
guidelines)

s Meet physical activity guidelines, including limiting screen time and ensuring at least __ minutes
of active physical play daily

* Provide screening, referral and support for obtaining health/mental health services

s Provide regular, age-appropriate nutrition education to children and parents

e Provide enhanced parent engagement services, including opportunities for parent leadership

* Pay instructional staff salaries that are comparable to the salaries of local K-12 instructional staff

Additional quality requirements {not in federal definition, but required per lllincis’ State Plan):

s Program must employ {or contract with) an Instructional Coordinator, Master Teacher, and/or
Coach at ratio of no less than 1 FTE per 10 preschool classrooms. These instructional leaders and
coaches will focus on supporting excellent classroom instruction through embedded
professional development, and on the implementation of a rigorous, developmentally
appropriate curriculum that is aligned with the local Kindergarten-Grade 3 curriculum.

s Program {which may include other preschool, infant/toddler, and/or early elementary
classrooms) must have a dedicated early childhood administrator who has an Administrator
Endorsement (or Illinois Director Credential Level 2 or higher} and significant preschool

education experience.
PR/Award # 54198150004
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Eligibility for participants:
s Age 4 (but not yet age 5) by September 1
e Family income below 200% FPL

Programs must prioritize the highest need children in their community for enrollment in these
full-day, comprehensive services.
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OVERALL STATEWIDE BUDGET

Budget Table I-1: Budget Summary by Budget Category
(Evidence for selection criterion (G))

Grant Year | Grant Year | Grant Year | Grant Year Total
Budget Categories 1 (a) 2 3 (o 4 (d) {e)

$172,000 $177,160 $182.,475 $111,458 $643,093
1. Personnel

$120,365 $122.477 $124,652 $70,598 $438.,092
2. Fringe Benefits

$6,000 $6.,000 $6,000 $6,000 $24,000
3. Travel

$0

4. Equipment

$4,000 $1,500 $700 $635 $6,835
5. Supplies

$1,722,500 | $359.075 $279,478 $243 014 $2.604,067
6. Contractual

$0

7. Training Stipends

$2,500 $2.500 $2.500 $2,500 $10,000
8. Other
9. Total Direct Costs (add lines | $2,027,365 | $668,712 $595,805 $434,205 $3,726,087
1-8)

$47.254 $47.994 $49,031 $29.634 $173,913
1}, Indirect Costs*
11. Funds to be distributed to $17,900,381 | $19,258,294 | §19,330,164 | $19,511,161 | $76,000,000
Subgrantees
12. Funds set aside for
participation in grantee $25,000 $25.000 $25,000 $25,000 S100,000
technical assistance
13. Total Grant Funds $20,000,000 | $20,000,000 | $20,000,000 | $20,000,000 | $80,000,000
Requested (add lines 9-12)
14. Funds from other sources IES,
used to support the State's plan
15. Total Statewide Budget
(add lines 13-14)

Columns (a) through (d): For each grant year for which funding is requested. show the total amount requested for

each applicable budget category.

Column (e): Show the total amount requested for all grant years.
Line 6: Show the amount of funds allocated through contracts with vendors for products to be acquired and/or
professional services (o be provided. A Stale may apply ils indirect cost rate only against the [irst $25,000 ol each

contract included in line 6.

Line 10: If the State plans to request reimbursement for indirect costs, complete the Indirect Cost Information form
at the end of this Budget section. Note that indirect costs are not allocated to line 11.
Line 1 1: Show the amount of funds to be distributed to Subgrantees. At the time of application, States are not
required to provide budgets for how the Subgrantees will use these funds. However, as stated in Program
Requirement (o), grantees must submit scopes of work lor the State and for each Subgrantee within 90 days ol
receipt of an award, and these scopes ol work must conlain, among other items, detailed budgets. Additionally, the
Departments expect that, as part of the administration and oversight of the grant, States will monitor and track all
expenditures to ensure that Subgrantees spend these funds in accordance with the State plan.
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Line 12: The State must set aside $25,000 annually from ils grant funds lor the purpose of participaling in
Preschool Development Grant technical assistance activities facilitated by ED or HHS. This is primarily to be used
for travel and may be allocated te Subgrantees evenly across the four years of the grant.

Line L3: This is the total funding requested under this grant.

Line L4: Show total funding from other sources (including Federal, State, private, or local) being used to support
the State Plan and describe these funding sources in the budget narrative,

Budget Part II — Narrative

The budget 1s organized into three projects:
Grant Management—State-level personnel and assoclated costs, such as travel
State-Level Quality Supports—Contracted services to support quality implementation

Subgrants  Funding for Subgrantees to provide preschool slots

1) Personnel: $643,093

Project: Grant Management Section: A(7) Budget Category: Personnel

The Preschool Expansion Project Director will work within the Governor’s Office of Early Childhood
Development (OECD) to lead the implementation of the grant. The Illinois State Board of Education
(ISBE) Principal Consultant will work within ISBE to assist in grant implementation. The full job
descriptions for both positions can be found in the appendix.

Activity/Product/ Professional Justification Cost
Service:
Preschool Expansion Project 100% FTE with $102,000 starting salary. $426,730
Director 39 increase included state fiscal year.
ISBE Principal Consultant 10049 FTE with $70,000 starting salary for 3 years. | $216,363

3% increase included state fiscal year. Position

will be moved to sustainable state funding in year

4.

Total: $643,093

2) Fringe Benefits: $438,092
Project: Grant Management Secction: A(7) Budget Catcgory: Fringe Benefits

Description:
o Retirement: 35.41% of salary
o  Medicaid: 1.5% of salary
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e  Management Retivement Contribution: 4% of salary
o Health Insurance: $25,000 per vear

Activity/Product/ Professional Justification Cost

Service:.

Preschool Expansion Project 100% of FTE $274,575

Director

ISBE Principal Consultant 100% of FTE for 3 years. Position will be moved $163,517
to sustainable state funding in year 4.

Total: $438,092

3) Travel: $24,000

Project: Grant Management

Section: A(7)

Budget Category: Travel

Successful implementation of the grant will require statewide travel. Most of the ISBE early

childhood staff is located in Springlield and statewide meetings are [requently held in Bloomington of
the Chicago Suburbs. These number are consistent with our experience implementing the Race to the
Top-Early Learning Challenge Grant.

Activity/Product/ Professional Justification Cost
Service:
Preschool Expansion Project Per vear for 4 years: $12,000
Director o 10 Trips: $175 ($58 Amtrak ticket from
Chicago to Springfield round trip, S32 per
diem, and $85 hotel room)
e 14 Trips: Bloomington ($.56 per mile and [ 16
miles each way)
e 6: Parking Chicago ($10-530 per trip and
assumed $25)
e 5 Trips: Suburbs: $32 ($.56 per mile)
ISBE Principal Consultant Per vear for 4 years: $12,000

e 10 Trips: $175 ($58 Amtrak ticket from
Chicago to Springfield round trip, S32 per
diem, and $85 hotel room)

e 14 Trips: Bloomington ($.56 per mile and [ 16
miles each way)

e 6: Parking Chicago ($10-530 per trip and
assumed $253)

e 5 Trips: Suburbs: $32 ($.56 per mile)

Total: $24,000

4) Equipment: $0
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Project: Grant Management

Section:  A(7)

Budget Category: Supplies

Activity/Product/ Professional Justification Cost
Service:
Office supplies S6(} per month per for the Preschool Expansion $4,535
Project Director and $45 per month for the ISBE
Principal Consultant for paper, ink, pens, notepads,
etc.
Computer 51,000 for laptop and docking station. {year 1 $2,000
only)
Phonc S150 per cell phone (ycar 1 only) $300

Total: $6,835

6) Contractual: $2,604,067

All of the projects listed below will be distributed as grants or Intergovernmental Agreements so

no indirect will be taken. The State has followed the procedures for procurement under 34 CFR

parts 74.40-74.48 and Part 80.36.

Project: State Level Quality
Supports

Section: F (2)

Budget Category: Funds to be
distributed to Subgrantees through
MOUs, interagency agreements,
contracts, or other mechanisms.

Preschool to Third Grade Aligned Education Continuum: The State will support school districts
to successfully implement Pre-K to Third Grade alignment strategies. The state will continue the
Intergovernmental Agreement with Southern Illinois University that was created for the National
Governors Association’s birth to third grade policy academy to accomplish these tasks.

Activity/Product/ Professional Justification Cost
Service:
The Preschool - 3rd Grade Starting salary of $97,000. The position will $625,067

Continuity Policy Director

include fringe, travel, communications fees and
supplies based on the University’s scale.

The Preschool - 3rd Grade Continuity Policy
Director will be responsible for creating useful and
practical tools and opportunities (o support
participating districts and facilitate their planning
and implementation of a preschool to third grade
education continuum.
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Consultant Plan institutes, develop tools, work with OECD to | $160,000
plan and conduct site visits, host regional meetings,
and assist with tracking data and progress of
districts.
Intensive Birth to Third Cadre Specakers, lodging, mecting space and materials for | $172,000
Institutes 3 days per year.
Regional Meetings Speuakers, lodging, meeting space and materials for | $22,000

2 meetings per year.

Total: $979,067

Project: State Level Quality
Supports

Section: C(1)

Budget Category: Funds to be
distributed to Subgrantees through
MOUs, interagency agreements,
contracts, or other mechanisms.

Family Engagement and Comprehensive Services Support: Funds will be utilized to support the
development of the foundational training, in coordination with other state and federal [unds; to develop
early childhood complementary trainings, which align to the ISBE Family Engagement Framework
and the Family Specialist Credential; and to deliver trainings.

Activity/Product/ Professional Justification Cost
Service:
Develop and Deliver Family Cost of contract estimated based on cost structure $375,000

Engagement Trainings

of cxisting contract for state’s Center for School
Improvement

Total: $375,000

Project: State Level Quality
Supports

Section: E (10) (b)

Budget Category: Funds to be
distributed to Subgrantees through
MOUs, interagency agreements,
contracts, or other mechanisms.

New PFA Teacher Academy: A one day face to face academy in years 1, 2, and 3, that would enable
the newest cadre of teachers to create their own regional network of new practitioners plus raise the
capacity of individual skill sets. Each of the breakout sessions would be very targeted overviews to

assure foundational development.

Activity/Product/ Professional Justification Cost
Service:
Institute Day Costs include speakers, lodging, printing, and $100,000

travel to the 1 day event.

Total: $100,000
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Project: State Level Quality Secction: B (2) Budget Catcgory: Funds to be
Supports distributed to Subgrantees through
MOUs, interagency agreements,
contracts, or other mechanisms. .

Monitoring: ISBE currcntly contacts with the McCormick Center for Early Childhood Leadership at
National Louis University to monitor all Preschool For All programs and all programs seeking the
Gold Circle of Quality in ExceleRate. ISBE will expand this monitoring contract to include the new
More at Four programs. In subsequent years, state funding will cover the increased monitoring costs.

Activity/Product/ Professional Justification Cost
Service:

Monitoring of New More at Costs based on current contact. Contract will be $100,000
Four Programs moved to sustainable state funding beginning yr 2.

Total: $100,000

Project: State Level Quality Section: C (2) Budget Category: Funds 1o be
Supports distributed to Subgrantees through
MOUs, interagency agreements,
contracts, or other mechanisms.

Coaching: Programs that score in the lowest range among monitored classrooms are provided with
coaching to improve program performance. This coaching system has proven highly eftective, with the
majority of coached programs increasing their scores enough to move into the Gold Circle of Quality
in ExceleRate Illinois within one year. Coaching will be expanded in the first year of the grant with
federal [unds, and then sustained through state [unding in the remaining years of the grant. ISBE will
expand its current contract with The Center - Resources for Teaching and Learning to support the
More at Four programs.

Activity/Product/ Professional Justification Cost
Service:
Coaching support to Four at Costs based on current contact. This contract will | $300,000
More Programs be moved to sustainable state funding beginning in

year 2.

Total: $300,000

Project: State Level Quality Section: C (1) Budget Category: Funds to be
Supports distributed to Subgrantees through
MOUs, interagency agreements,
contracts, or other mechanisms,

Professional Development: ISBE and the OECD will be doing a needs assessment among the
Subgrantees 1n January in order to best allocate professional development resources among our current
providers, including Star Net, The Center, and the University of Illinois. Professional Development
will be expanded in the first year of the grant with federal funds, and then sustained through statc
funding in the remaining years of the grant.
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Activity/Product/ Professional Justification Cost
Service:

Workshops, webinars, and other | Estimated costs based on current contacts. This $250,000
professional development activity will be moved to sustainable state funding
opportunitics as determined by | beginning in year 2.

the needs assessment.

Total: $250,000

Project: State Level Quality Section: C (1) Budget Catcgory: Funds to be
Supports distributed to Subgrantees through
MOUs, interagency agreements,
contracts, or other mechanisms.

Special Needs Inclusion Award of Excellence: Provide additional supports for programs who seek to
earn the Award of Excellence for Inclusion of Children with Special Needs. These new supports,
including training on the use of the soon-to-be-published Inclusive Classroom Profile, will be
integrated into STAR NET and Early CHOICES 1o ensure sustainability.

Activity/Product/ Professional Justification Cost
Service:
Training and Coaching to Estimated costs based on current Award of $200,000
Programs seeking the Special Excellence contacts funded through the Race to the
Needs Inclusion Award of Top-Early Learning Challenge. Funds for this
Excellence activity will be in years | and 2 in order to align

with the Awards of Excellence contracts for Race

10 the Top.

Total: $200,000

Project: State Level Quality Section: CPP (2) Budget Category: Funds to be
Supports distributed to Subgrantees through
MOUs, interagency agreements,
contracts, or other mechanisms.

Community Systems: Launch the work of the Community Systems Development Strategic Plan. This
work will be led by the Community Systems Policy Director funded with state resources. Funds will
be needed in vear one to lay the foundation within communities in order to successfully implement the
Public-Private Partnership [or Community Systems Development in 2016 that will serve as the
coordinating body for the regional hubs. The community systems work will be launched in the first
year of the grant and then greatly expanded sustained through state funding in the remaining years.

Activity/Product/ Professional Justification Cost
Service:
Training and Technical Estimated costs based on current contracts and $50,000
Assistance work done through RTT-ELC. This activity will be

moved to sustainable state funding beginning yr 2.
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Evaluation Estimated costs bascd on current contacts and work | $350,000
done through the Race to the Top-Early Learning
Challenge. This activity will be moved to
sustainable state funding beginning in year 2.

Foundational Work Funds for community cngagement/public $200,000

awareness campaigns as well as other community
level work to help build the infrastructure for the
regional hubs.

Total: $300,000

7) Training Stipends: $0

8) Other: $10,000

Project: Grants Management

Section: A(7) Budget Category: Other

Activity/Product/ Professional
Service:

Justification

Cost

Communications Fees S63 per month per person for cell phone contact $6,000
and landline services
Meeting Space Rental It is frequently necessary to rent a meeting space $4,000

for statewide meetings. S100 a room 10 times a
year.

Total: $10,000

9) Total Direct Costs: $3,726,087

10) Indirect Costs: $173,913

The Illinois State Board of Education has an approved indirect rate of 15.5%. The certification is

attached to the grant application.

11) Funds to be distributed to Subgrantees through MOUs, interagency agreements,
contracts, or other mechanisms authorized by State procurement laws: $76,000,000

Below are brief summaries of each subgrant. The narrative summaries do differentiate new
versus enhanced slots. Additional budget information can be found in the appendix.
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Project: Subgrants Projcct

Section: D& E

District/Community Partner:

Start Date: Fall School Year

Addison: SD 4

2015

Budget Catcgory: Funds to be
distributed to Subgrantees through
MOUs, interagency agreements,
contracts, or other mechanisms.

Numbcr of New Classrooms: 3

Number of Enhanced

Classrooms:

Number of Children; 60

Budget Highlights Justification Cost (2016)
Personnel 7.0 FTE: 3 Lead Teachers, 2 Assistants (other asst $259,674
funded through CCAP), 1 Curriculum Coordinator,
and 1 Parent Educator. Also includes substitutes at
10 days per year and lunch/playground staff. All
salaries are comparable to local K-12 staff and all
staff will meet the required qualifications.
Transportation 51,422 per child per year. $85,358
Minor Remodeling/ Furniture Computer and technology upgrades at $2,000 per $6,000
for New Classrooms (Start-Up | classroom
costs included in 2015 budget)
Contractually Provided Mental Health Consultations and a Regional $10,250
Comprehensive Services Resource Coordinator that is split between the three
participating school districts in DuPage County.
Other Remaining expenses detailed in the appendix.
Local Contribution/QOther In-kind staffing, nurse, space, Special Education, $121,119
Funding Sources and Child Care Assistance Program Funds.

PDG Costs

Cost Per Child 2015: $4,538

2015 Total: $272,297

Annual Cost Per Child Per School Year:

$7,877

2016, 2017 & 2018 Cost Per Year Total:

$472,593

Total Costs

Cost Per Child 2015: §5.826

2015 Total: $349,564

Annual Cost Per Child Per School Year Cost:

$10,402

2016, 2017 & 2018 Cost Per Year Total:

$624,127

Project: Subgrants Project

Section:t D& E

District/Community Partner:

Start Date: March 2015

Aurora: Aurora West SD 129

Budget Category: Funds to be
distributed to Subgrantees through
MOUSs, interagency agreements,
contracts, or other mechanisms.

Number of New Classrooms:

Number of Enhanced

10

Classrooms: ()

Number of Children:

200
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Budget Highlights Justification Cost (2016)
Personnel 23 FTE: 10 Lead Teachers, 10 Assistants, | $710,985
Curriculum Coordinator, 1 Parent Educator, and 1
Health Assistant. Also includes substitutes at 10
days per year and lunch/playground staft. All
salaries are comparable to local K-12 staff and all
staff will meet the required qualifications.
Transportation S700 per child $140,800
Minor Remodeling/ Furniture 2 new classrooms at $14.000 a classroom. This $28.000
for New Classrooms (Start-Up includes all new furniture and instructional
costs included in 2015 budget) | materials for 40 students.
Contractually Provided Nurse, mental health, and Special Education will be
Comprehensive Services in-kind services.
Other Remaining expenses detailed in the appendix.
Local Contribution/Other In-kind stafl, benelits, space, and Special Education | $300,746
Funding Sources funds.

PDG Costs

Cost Per Child 2015: 54,696

2015 Total: $939,275

Annual Cost Per Child Per School Year:

$6,207

2016, 2017 & 2018 Cost Per Year Total:

51,241,473

Total Costs

Cost Per Child 2015: 55,657

2015 Total: 51,131,338

Annual Cost Per Child Per School Year Cost:

$7,711

2016, 2017 & 2018 Cost Per Year Total:

S1,542,219

Project: Subgrants Project

Section: D & E

District/Community Partner:

Start Date: Fall School Year

Aurora: Aurora East SD 131

2015

Budget Category: Funds to be
distributed to Subgrantees through
MOUs, interagency agreements,
contracts, or other mechanisms.

Number of New Classrooms: 5 | Number of Enhanced Number of Children: 100
Classrooms:
Budget Highlights Justification Cost (2016)
Personnel 11.5 FTE: 5 Lead Teachers, 5 Assistants, .3 $430,600
Curriculum Coordinator, and | Parent Educator.
Also includes substitutes at 10 days per ycar and
lunch/playground staff. All salaries are comparable
1o local K-12 stalf and all staff will meet the
required qualifications.
Transportation $1,361 per child $136,125
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Minor Remodeling/ Furniture $18,000 per classroom, furniture, materials, and $90,000
for New Classrooms (Start-Up | supplies.
costs included in 2015 budget)
Contractually Provided Nurse and Mental Health Consultation $26,000
Comprchensive Services
Rent The school district is out of space in school $180,000
buildings so physical classroom space will need to
be rented at $18,000 per classroom per year.
Other Remaining expenses detailed in the appendix.
Local Contribution/QOther In-kind staffing and benefits. $35,383
Funding Sourccs

PDG Costs

Cost Per Child 2015: 56,456

20015 Total: $645,636

Annual Cost Per Child Per School Year: 2016, 2017 & 2018 Cost Per Year Total:
$10,113 51,011,271
Total Costs

Cost Per Child 2015: $6,633

2015 Total: $663.327

Annual Cost Per Child Per School Year Cost:

2016,

$10,467

2017 & 2018 Cost Per Year Total:
51,046,654

Project: Subgrants Project

Section:t D& E

District/Community Partner:

Start Date: Fall School Year

Aurora: One Hope United

2015

Budget Category: Funds to be
distributed to Subgrantees through
MOUs, interagency agreements,
contracts, or other mechanisms.

Number of New Classrooms: 2

Number ol Enhanced

Classrooms: (0

Number of Children: 40

Budget Highlights Justification Cost (2016)
Personnel 6. FTE: 2 Lead Teachers, 2 Assistants, | $136,620
Curriculum Coordinator, and | Parent Educator.
All salaries are comparable 1o local K-12 statf and
all staff will meet the required qualifications.
Minor Remodeling/ Furniture $5,000 per classroom to refresh equipment $10,000
for New Classrooms (Start-Up
costs included in 2015 budget)
Contractually Provided Nurse, Mental Health Consultation, and Teaching $4.300
Comprehensive Services Strategies Gold Introductory Training.
Other Rcmaining cxpenses detailed in the appendix.,
Local Contribution/Other Child Care Assistance Program funds. $136,751
Funding Sources
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PDG Costs

Cost Per Child 2015: §3,095

2015 Total: $123,780

Annual Cost Per Child Per School Year: .
$4.689

2016, 2017 & 2018 Cost Per Year Total:
$187.560

Total Costs

Cost Per Child 2015: 54,804

2015 Total: $192,156

Annual Cost Per Child Per School Ycar Cost;
$8,108

2016, 2017 & 2018 Cost Per Year Total:
$324 311

Project: Subgrants Project

Section: D & E

Budget Category: Funds to be
distributed to Subgrantees through

District/Community Partner:

Start Date: Fall School Yeur

MOUs, interagency agreements,

Aurora: Indian Prairie SD 2015 contracts, or other mechanisms. .
204
Number of New Classrooms: 1 | Number of Enhanced Number of Children: 20
Classrooms:
Budget Highlights Justification Cost (2016)
Personnel 2 FTE: | Lead Teacher and 1 Assistant. Also $73,005
includes lunch/playground staff. All salaries are
comparable to local K-12 staff and all staff will
meel the required qualifications.
Transportation S50 per child $1,000
Minor Remodeling/ Furniture 517,000 per classroom, furniture, materials, and $17,000
for New Classrooms (Start-Up supplies.
costs included in 2015 budget)
Other Remaining expenses detailed in the appendix.
Local Contribution/Other In-kind space. $8,000
Funding Sources

PDG Costs

Cost Per Child 2015: 54,912

2015 Total: $98,236

Annual Cost Per Child Per School Year:
$7.124

2016, 2017 & 2018 Cost Per Year Total:
$142.472

Total Costs

Cost Per Child 2015: $5,112

2015 Total: $102,236

Annual Cost Per Child Per School Year Cost:
$7.524

2016, 2017 & 2018 Cost Per Year Total:
$150,472
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Project: Subgrants Projcct

Section: D& E

District/Community Partner:

Start Date: Fall School Year

Bolingbrook: Valley View SD
365U

2015

Budget Catcgory: Funds to be
distributed to Subgrantees through
MOUs, interagency agreements,
contracts, or other mechanisms.

Number of New Classrooms: 8

Number of Enhanced

Classrooms: 0

Number of Children: 160

Budget Highlights Justification Cost (2016)
Personnel 18 FTE: 7 Lead Teachers, 7 Assistants, | Early $709,700
Childhood Specialist, 1School Community
Representative, 1 Social Worker and 1 Parent
Educator. Also includes substitutes at 10 days per
year and lunch/playground staff. All salaries are
comparable to local K-12 staff and. all staff will
meet the required qualifications.
Minor Remodeling/ Furniture S15,500 per classroom, furniture, materials, and $224 000
for New Classrooms, (Start-Up supplies. Also $12,500 for minor remodeling to
costs included in 2015 budget) | each of the classrooms.
Contractually Provided Nurse and trainings. $38,575
Comprehensive Services
Rent 2 classrooms will be rented $20.891
Other Remaining expenses detailed in the appendix.
Local Contribution/Other In-kind transportation and benefits. Also Head $457,993
Funding Sources Start and Child Care Assistance Program Funds.

PDG Costs

Cost Per Child 2015:55,871

2015 Total: $939,388

Annual Cost Per Child Per School Year:

$6,859

2016, 2017 & 2018 Cost Per Year Total:

S1,007.488

Total Costs

Cost Per Child 2015: §7.365

2015 Total: 51,178,404

Annual Cost Per Child Per Scheool Year Cost:

$9,722

2016, 2017 & 2018 Cost Per Year Total:

51,555,482

Project: Subgrants Projcct

Scction: D& E

District/Community Partner:

Start Datc: School Year 2015

Carpentersville: CUSD 300

Budget Catcgory: Funds to be
distributed to Subgrantees through
MOQOUs, interagency agreements,
contracts, or other mechanisms.

Number of New Classrooms: 8

Number of Enhanced

Classrooms: 0

Number of Children: 160
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Budget Highlights Justification Cost (2016)
Personnel 20 FTE: 8 Lead Teachers, 9 Assistants, | $542.692

Curriculum Coordinator, | Intake Coordinator, and

2 Parent Educators. Also includes substitutes at 10

days per ycar. All salarics arc comparable to local

K-12 staff and all staff will meet the required

qualifications.
Minor Remodeling/ Furniture 56,650 per classroom, furniture, materials, and $53,207
for New Classrooms (Start-Up | supplics.
costs included in 2015 budget)
Transportation S314 per child (split with other funding sources) $12,560
Other Remaining expenses detailed in the appendix.
Local Contribution/Other In-kind transportation, nurse and mental health $545,492
Funding Sources consultation, and space. Also Early Childhood

Block Grant funds.

PDG Costs

Cost Per Child 2015: 54,197

2015 Total: $671,591

Annual Cost Per Child Per School Year:

$5,547

2016, 2017 & 2018 Cost Per Year Total:,

$887,466

Total Costs

Cost Per Child 2015: 55,865,

2015 Total: $938,342

Annual Cost Per Child Per Scheool Year Cost:

$8,831

2016, 2017 & 2018 Cost Per Year Total:

51,412,958

Project: Subgrants Project

Section: D& E

District/Community Partner:

Start Date: April 2015

Carpentersville: Children’s
Home & Aid

Budget Category: Funds to be
distributed to Subgrantees through
MOQOUs, interagency agreements,
contracts, or other mechanisms.

Number of New Classrooms: 2 | Number of Enhanced Number of Children: 40
Classrooms: (
Budget Highlights Justification Cost (2016)
Personnel 5.2 FTE: 2 Lead Teachers, 2 Assistants, .2 $208,400
Curriculum Coordinator, and | Parent Educator.
Also includes substitutes at 10 days per year. All
salaries are comparable to local K-12 staff and all
staff will meet the required qualifications.
Minor Remodeling/ Furniture 514,000 per classroom, furniture, materials, and $28,000
for New Classrooms (Start-Up | supplics.
costs included in 2015 budget)
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Contractually Provided Nursc and Mental Health Consultation $12.960
Comprehensive Services

Other Remaining expenses detailed in the appendix.

Local Contribution/Other In-kind services. $1,056
Funding Sources,

PDG Costs

Cost Per Child 2015: 55,682

2015 Total: $227,273

Annual Cost Per Child Per School Year;
$7.915

2016, 2017 & 2018 Cost Per Year Total:
$316,616

Total Costs

Cost Per Child 2015: 85,973

20015 Total: $238,911

Annual Cost Per Child Per School Year Cost:
$7.,942

2016, 2017 & 2018 Cost Per Year Total:
$317,672

Project: Subgrants Project Section: D& E

Budget Category: Funds to be
distributed to Subgrantees through

District/Community Partner:
Chicago Puablic Schools

Start Date: School Year 2015

MOQOUs, interagency agreements,
contracts, or other mechanisms.

Number of New Classrooms: 30

Number of Enhanced

Classrooms: 25

Number of Children: 110§}

Budget Highlights Justification Cost (2016)
Personnel 06 FTE: 32.5 Lead Teachers, 32.5 Assistants, 5 $5,142,981
Head Teachers, 6 Parent teachers, 16 Parent
Workers, 3 Social Emotional Learning
Coordinators, and | Grants Manager. Also
includes substitutes at 7 days per year. All salaries
are comparable Lo local K-12 staff and all stalf will
meet the required qualifications.
Minor Remodeling/ Furniture $20,000 per new classroom for furniture, materials, | $400,000
for New Classrooms (Start-Up and supplies.
costs included in 2015 budget)
Contractually Provided Nurse and Mental Health Consultation $100,000
Comprehensive Services
Other Remaining expenses detailed in the appendix.
Local Contribution/Qther In-kind space and Early Childhood Block Grant $4,150,914
Funding Sources and Head Start funds.

PDG Costs

Cost Per Child 2015: 54,380

2015 Total: 54,818,022
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Annual Cost Per Child Per School Year:
$6,364

2016, 2017 & 2018 Cost Per Year Total:
S§7.000.000

Total Costs

Cost Per Child 2015: 56,267

2015 Total: 56,893,814

Annual Cost Per Child Per School Year Cost:
$10,138

2016, 2017 & 2018 Cost Per Year Total:
$11,151,584

Project: Subgrants Project Section: D& E

Budget Category: Funds to be
distributed to Subgrantees through

District/Community Partner:
Cicero: Through a Child’s
Eyes

Start Date: January 20135

MOQOUs, interagency agreements,
contracts, or other mechanisms.

Number of New Classrooms: 5

Number of Enhanced

Classrooms: 0

Number of Children: 100

Budget Highlights Justification Cost (2016)
Personnel 13 FTE: 5 Lead Teachers, 5 Assistants, 1 $399,100
Curriculum Coordinator, .5 Community Resource
Representative, .5 custodian, and 1 Parent
Educator. Also includes substitutes at 10 days per
year. All salaries are comparable 1o local K-12
staft and all staff will meet the required
qualifications.
Minor Remodeling/ Furniture S19,000 per classroom, furniture, materials, and $145.000
for New Classrooms (Start-Up supplies and $50,000 for minor remodeling to the
costs included in 2015 budget) | kitchen.
Contractually Provided Nurse, Mental Health Consultation, and trainings. $24,800
Comprehensive Services
Other Remaining expenses detailed in the appendix.

PDG Costs

Cost Per Child 20115: 58,964

20015 Total: $896,423

Annual Cost Per Child Per School Year:
$6,891

2016, 2017 & 2018 Cost Per Year Total:
$689,148

Total Costs

Cost Per Child 2015: 88,964

2015 Total: $896,423

Annual Cost Per Child Per School Year Cost:
$6,891

2016, 2017 & 2018 Cost Per Year Total:
$689,148
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Project: Subgrants Projcct

Section: D& E

District/Community Partner:

Start Date: February 2015

Decatur: SD 61

Budget Catcgory: Funds to be
distributed to Subgrantees through
MOUs, interagency agreements,
contracts, or other mechanisms.

Number of New Classrooms: 4

Number of Enhanced

Classrooms: 0

Number of Children: 80

Budget Highlights Justification Cost (2016)
Personnel 10 FTE: 4 Lead Teachers, 4 Assistants, 1 $372,534
Curriculum Coordinator, and 1 Parent Educator.
Also includes substitutes at 10 days per year and
lunch/playground hourly staff. All salaries are
comparable to local K-12 staft and all staft will
mect the required qualifications.
Transportation S631 per child $50,486
Minor Remodeling/ Furniture 519,000 per classroom, furniture, materials, and $82,500
for New Classrooms (Start-Up | supplies and a total of $6,500 in minor renovations.
costs Included in 2015 budget)
Contractually Provided Nurse, Mental Health Consultation, and trainings $14,000
Comprehensive Services
Other Remaining expenses detailed in the appendix.
Local Contribution/Other In-kind space and benefits. $341,559
Funding Sources

PDG Costs

Cost Per Child 2015: 587,754

2015 Total: $620,344

Annual Cost Per Child Per School Year: 2016, 2017 & 2018 Cost Per Year Total:
$9.237 $738,998
Total Costs

Cost Per Child 2015: $11,349

2015 Total: $907,952

Annual Cost Per Child Per School Year Cost:

2016,
$13,507

2017 & 2018 Cost Per Year Total:
51,080,577

Project: Subgrants Project

Section:t D& E

District/Community Partner:

Start Date: 5 classrooms will

Elgin: SD U-46

open in February 2015 and the
rest when the school year starts
in 2015.

Budget Category: Funds to be
distributed to Subgrantees through
MOUSs, interagency agreements,
contracts, or other mechanisms.
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Number of New Classrooms: 10

Number of Enhanced

Classrooms:

Number of Children; 200

Budget Highlights Justification Cost (2016)
Personnel 23.2 FTE: 10 Lead Teachers, 10 Assistants, | $1,049,663
Curriculum Coordinator, and 2 Parent Educators.
Also includes substitutes at 10 days per year and
lunch/playground staff. All salarics arc comparable
to local K-12 statf and all staff will meet the
required qualifications.
Transportation 51,800 per child per year. $324,000
Minor Remodeling/ Furniture $19,000 per new classroom and $5,000 per existing | $67,000
for New Classrooms (Start-Up | classroom for furniture, materials, and supplics.
costs included in 2015 budget)
Contractually Provided Nurse services and trainings. $21.675
Comprehensive Services
Rent The school district will be renting space from the $115,000
Y WCA and Easter Seals to house the classrooms
Other Remaining expenses detailed in the appendix.
Local Contribution/Other In-kind space and staffing supports. $129,441
Funding Sources

PDG Costs

Cost Per Child 2015: $9.821

2015 Total: 51,964,163

Annual Cost Per Child Per School Year:

$11,979 .

2016, 2017 & 2018 Cost Per Year Total:

$2,395,800

Total Costs

Cost Per Child 2015: $10,322

2015 Total: 52,064,354

Annual Cost Per Child Per School Year Cost:

$12,705

2016, 2017 & 2018 Cost Per Year Total:

52,541,081

Project: Subgrants Project

Section: D& E

District/Community Partner:

Start Date: School Year 2015

Jefferson County: Mt.Vernon
SD 80

Budget Category: Funds to be
distributed to Subgrantees through
MOQOUs, interagency agreements,
contracts, or other mechanisms.

Number of New Classrooms:

Number of Enhanced

Number of Children;

1 Classrooms: | 40
Budget Highlights Justification Cost (2016)
Personnel 3.5 FTE: | Lead Teachers, 1 Assistants, 1 $128,590

Curriculum Coordinator, and .5 Parent Educator.
Also includes substitutcs at 10 days per ycar and
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lunch/playground staff. All salarics arc comparable
to local K-12 staff and all staff will meet the
required qualifications.
Transportation 5125 per child $5,000
Other Remaining expenses detailed in the appendix.
Local Contribution/Other Child Care Assistance Program and Head Start $195,015
Funding Sources funds.
PDG Costs
Cost Per Child 2015: $3,133 2015 Total: 125,329
2016, 2017 & 2018 Cost Per Year Total:
Annual Cost Per Child Per School Year: $5,266 $210,659
Total Costs
Cost Per Child 2015: 585,571 2015 Total: $222,837
Annual Cost Per Child Per School Year Cost: 2016, 2017 & 2018 Cost Per Year Total:
$10,142 $405,674
Project: Subgrants Project Section: D & E Budget Category: Funds to be
distributed to Subgrantees through
District/Community Partner: Start Date: Fall School Year MOUs, interagency agreements,
Joliet: One Hope United 2015 contracts, or other mechanisms.
Number of New Classrooms: 2 | Number of Enhanced Number of Children: 44
Classrooms: ¢
Budget Highlights Justification Cost (2016)
Personnel 4.0 FTE: 2 Lead Teachers, 2 Assistants, 1 $136,620

Curriculum Coordinator, and 1 Parent Educator.
All salaries are comparable to local K-12 staff and
all staff will meet the required qualifications.

Minor Remodeling/ Furniture $5,000 per classroom to refresh the furnishings and | $10,000
for New Classrooms (Start-Up supplies.
costs included in 2015 budget)

Contractually Provided Nurse, Mental Health Consultation, and trainings. $4 300
Comprehensive Services
Other Remaining expenses detailed in the appendix.
Local Contribution/Other Child Care Assistance Program [unds. $130,239
Funding Sources
PDG Costs
Cost Per Child 2015; 83,176 2015 Total: $127,036
Annual Cost Per Child Per School Year: 2016, 2017 & 2018 Cost Per Year Total:
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$4,852 |

$194,072

Total Costs

Cost Per Child 2015: 54,804

2015 Total; $192,156

Annual Cost Per Child Per School Year Cost:

2016,
$8,108

2017 & 2018 Cost Per Year Total:
$324 311

Project: Subgrants Projcct

Section: D& E

District/Community Partner:

Start Date: 2 Classrooms in

Monroe, Randolph, & St
Clair Counties: Metro East
Preschool for All

Early Fall and 6 Fall School
Year 2015

Budget Catcgory: Funds to be
distributed to Subgrantees through
MOUs, interagency agreements,
contracts, or other mechanisms.

Number of New Classrooms: 8

Number of Enhanced

Classrooms: 0

Number of Children: 160

Budget Highlights Justification Cost (2016)
Personnel 21.53 FTE: 8 Lead Teachers, & Assistants, 1 $721,194
Curriculum Coordinator, 1 Recruitment and
Attendance Monitor, and. 2 Parent Educators. Also
includes substitutes at 10 days per year and
lunch/playground staff. All salaries are comparable
to local K-12 staft and all staff will meet the
required qualifications.
Minor Remodeling/ Furniture $19,000 per classroom for furniture, materials, and | $140,250
for New Classrooms (Start-Up supplies. $15,000 for outdoor equipment, and
costs included in 2015 budget) 11,250 for minor repairs..
Contractually Provided Nurse, Mental Health Consultation, trainings and $155,083
Comprehensive Services orientations.
Other Remaining expenses detailed in the appendix.
Local Contribution/Other Child Care Assistance Program funds. $139,232
Funding Sources

PDG Costs

Cost Per Child 2015: 55,923 2015 Total: $947,731

Annual Cost Per Child Per School Year:
$7.664

2016, 2017 & 2018 Cost Per Year Total:,
S1,004 680

Total Costs

Cost Per Child 2015: 56,842 2015 Total: 51,094,680

Annual Cost Per Child Per School Year Cost:
$8.535

2016, 2017 & 2018 Cost Per Year Total:
51,365,529
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Project: Subgrants Projcct

Section: D& E

District/Community Partner:

Start Date: Fall School Year

Normal: McLean County Unit
SD5

2015

Budget Catcgory: Funds to be
distributed to Subgrantees through
MOUs, interagency agreements,
contracts, or other mechanisms.

Number of New Classrooms: 2

Number of Enhanced

Classrooms: 0

Number of Children: 40

Budget Highlights Justification Cost (2016)
Personnel 5.5 FTE: 2 Lead Teachers, 2 Assistants, .5 CPC $221,584
Model Coordinator, .5 School Community
Representative, and .5 Parent Educator. Also
includes substitutes at 10 days per year and
lunch/playground staff. All salaries are comparable,
10 local K-12 stalf and all stafl will meet the
required qualifications.
Transportation S1,755 per child per year. $70,200
Minor Remodeling/ Furniture S$19.000 for 1 classroom, furniture, materials, and $20,500
for New Classrooms, (Start-Up supplies. Also §1,500 for cots for 40 students.
costs included in 2015 budget)
Contractually Provided Nurse, Mental Health Consultation, and trainings $9,000
Comprehensive Services
Other Remaining expenses detailed in the appendix.
Local Contribution/Other In-kind space. $10,000
Funding Sources

PDG Costs

Cost Per Child 2015: 56,190

2015 Total: $247,591 .

Annual Cost Per Child Per School Year:

$9.816

2016, 2017 & 2018 Cost Per Year Total:

$392,640

Total Costs

Cost Per Child 2015: 56,464

2015 Total: $258,567

Annual Cost Per Child Per School Year Cost:

$10,066

2016, 2017 & 2018 Cost Per Year Total:

$402,640

Project: Subgrants Projcct

Scction: D& E

District/Community Partner:

Start Datc: School Year 2015

North Chicago: SD 187

Budget Catcgory: Funds to be
distributed to Subgrantees through
MOQOUs, interagency agreements,
contracts, or other mechanisms.
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Number of New Classrooms:

Number of Enhanced

Number of Children;

4 Classrooms: 80
Budget Highlights Justification Cost (2016)
Personnel 10 FTE: 4 Lead Teachers, 4 Assistants, | $457.692
Curriculum Coordinator, and | Parent Educator.
Also includes substitutes at 10 days per year. All
salarics arc comparable to local K-12 staff and all
staff will meet the required qualifications.
Minor Remodeling/ Furniture 525,000 per new classroom for remodeling based $100,000
for New Classrooms (Start-Up on architect quote.
costs included in 2015 budgct)
Contractually Provided Nurse and trainings on quality improvement. $24,746
Comprehensive Services
Other Remaining expenses detailed in the appendix.
Local Contribution/Other In-kind stafling assistance. $25,725
Funding Sources

PDG Costs

Cost Per Child 2015: $6,998

2015 Total: $559,%815

Annual Cost Per Child Per School Year:

$10,495

2016, 2017 & 2018 Cost Per Year Total:

$839,630

Total Costs

Cost Per Child 2015: 57,158

2015 Total: $572,677

Annual Cost Per Child Per School Year Cost:

$10,817

2016, 2017 & 2018 Cost Per Year Total:

$865,355

Project: Subgrants Project

Section: D & E

District/Community Partner:

Start Date: January 2015

Rock Island: Rock Island
Regional Office of Education

Budget Category: Funds to be
distributed to Subgrantees through
MOUs, interagency agreements,
contracts, or other mechanisms.

Number of New Classrooms:

Number ol Enhanced

Number of Children: .

2 Classrooms: { 40
Budget Highlights Justification Cost (2016)
Personnel 475 FTE: 2 Lead Teachers, 2 Assistants, .5 $163,000
Curriculum Coordinator, and .75 Parcnt Educator,
Also includes substitutes at 10 days per year and
lunch/playground staff. All salaries are comparable
to local K-12 staft and all staff will meet the
required qualifications,
Transportation S520 per child $20,800
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Minor Remodeling/ Furniture 2 new classrooms at 89,000 a classreom. This $18,000
for New Classrooms (Start-Up | includes all new furniture and instructional

costs Included in 2015 budget) | materials for 40 students.

Contractually Provided Mental Health Consultation and trainings. $19,500
Comprchensive Services

Other Remaining expenses detailed in the appendix.

Local Contribution/Qther In-kind space and nursc scrvices. $21,504
Funding Sources

PDG Costs

Cost Per Child 2015: 58,679

20015 Total: $347,176

Annual Cost Per Child Per School Year:
$6,973

2016, 2017 & 2018 Cost Per Year Total:

$278,913

Total Costs

Cost Per Child 2015: 89,178

2015 Total: $367,118

Annual Cost Per Child Per School Year Cost:
$7.510

2017 & 2018 Cost Per Year Total:
$300,417

Project: Subgrants Project

Section:t D& E

District/Community Partner:

Start Date: School Year 2015

Rockford: SD 205

agreements, contract
mechanisms.

Budget Category: Funds to be
distributed to Subgrantees
through MOUs, interagency

s, or other

Number of New Classrooms:

Number ol Enhanced Number of Children:

8 Classrooms: 120 (4 classrooms will also serve
3 vear-olds but only the four vear
olds and their associated costs
are listed here)

Budget Highlights Justification Cost (2016)

Personnel 10 FTE: 4 Lead Teachers, 4 Assistants, | $555,403

Curriculum Coordinator, and | Parent Educator.

Additional Teachers and Assistants will be [unded

through other funding sources. Also includes

substitutes at 10 days per year and

lunch/playground staff. All salaries are comparable

10 local K-12 stalf and all staff will meet the

required qualifications.
Transportation $1,559 per child $187,040
Minor Remodeling/ Furniture 4 new classrooms at $9,500 a classroom. This $38,000

for New Classrooms (Start-Up
costs included in 2015 budget)

includes all new furniture and instructional
materials.
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Contractually Provided Mental Health Consultation. $5,063
Comprehensive Services
Other Remaining expenses detailed in the appendix.
Local Contribution/Other In-kind staffing, benefits, and space. Also Early $6R88,460
Funding Sources Childhood Block Grant funds.

PDG Costs

Cost Pcr Child 2015: 86,019

2015 Total: $722,311

Annual Cost Per Child Per School Year:

$9,605

2016, 2017 & 2018 Cost Per Year Total:

S1,152,658

Total Costs

Cost Per Child 2015: 59,301

2015 Total: 51,116,135

Annual Cost Per Child Per School Year Cost:

$15,343

2016, 2017 & 2018 Cost Per Year Total:

S1,841,119

Project: Subgrants Project

Section: D & E

District/Community Partner:

Start Date: School Year 2015

Rockford: Rockford Head
Start

Budget Category: Funds to be
distributed to Subgrantees
through MOUs, interagency
agreements, contracts, or other
mechanisms.

Number of New Classrooms:

Number ol Enhanced

Number of Children:

2 Classrooms: {} 40
Budget Highlights Justification Cost (2016)
Personnel 2 FTE: 2 Lead Teachers. All salaries are $73,274
comparable to local K-12 staff and all staff will
meet the required qualifications.
Minor Remodeling/ Furniture 2 new classrooms at 59,5300 a classroom. This $20,321
for New Classrooms (Start-Up includes all new furniture and instructional
costs included in 2015 budget) | materials.
Contractually Provided Trainings and Curriculum Coaches.. $10,728
Comprehensive Services
Other Remaining expenses detailed in the appendix.
Local Contribution/Other Head Start {funds, $341,840
Funding Sources

PDG Costs

Cost Per Child 2015: 83,180

2015 Total: $127,217

Annual Cost Per Child Per School Year:

$4,189

2016, 2017 & 2018 Cost Per Year Total:

$167,549
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Total Costs
Cost Per Child 2015: 87,453 2015 Total: $298,137
Annual Cost Per Child Per School Year Cost: 2016, 2017 & 2018 Cost Per Year Total:
$12,735 $509,389
Project: Subgrants Project Section: D& E Budget Category: Funds to be
distributed to Subgrantees through
District/Community Partner: Start Date: Fall School Year MOUs, interagency agreements,
South Suburbs of Chicagoe: 2015 contracts, or other mechanisms.
Lansing SD 258
Number of New Classrooms: 1 | Number of Enhanced Number of Children: 20
Classrooms: {}
Budget Highlights Justification Cost (2016)
Personnel 2.5 FTE: | Lead Teacher, | Assistant, .5 $88.,536
Curriculum Coordinator, and .5 Parent Educator.
Also includes substitutes at 10 days per year and
lunch/playground staff. All salaries are comparable
to local K-12 staff and all staff will meet the
required qualifications.
Transportation 51,485 per child per year. $29,700
Minor Remodeling/ Furniture S17,000 per classroom, furniture, materials, and $17.000
for New Classrooms (Start-Up supplies
costs included in 2015 budget)
Contractually Provided Community Systems and Service Coordination $12,525
Comprehensive Services shared between 6 school districts
Other Remaining expenses detailed in the appendix.
Local Contribution/Other In-kind stafling and space. $35,420
Funding Sources
PDG Costs
Cost Per Child 2015: §6,901. 2015 Total: $138,017
Annual Cost Per Child Per School Year: 2016, 2017 & 2018 Cost Per Year Total:
$11,102 $222,035
Total Costs
Cost Per Child 2015: §7,886 2015 Total: $155,727
Annual Cost Per Child Per School Year Cost: 2016, 2017 & 2018 Cost Per Year Total:
$12,873 $257,455
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Project: Subgrants Projcct

Section: D& E

District/Community Partner:

Start Date: School Year 2015

South Suburbs of Chicago:
Dolton SD 148

Budget Catcgory: Funds to be
distributed to Subgrantees through
MOUs, interagency agreements,
contracts, or other mechanisms.

Number of New Classrooms: Number of Enhanced Number of Children:
3 Classrooms: ¢ 60
Budget Highlights Justification Cost (2016)
Personnel 6.8 FTE: 3 Lead Teachers, 3 Assistants, .4 $258,320
Curriculum Coordinator, and .4 Parent Educator.
Also includes substitutes at 10 days per ycar and
lunch/playground staff. All salaries are comparable
to local K-12 staff and all staff will meet the
required qualiflications.
Transportation 51,828 per child $109,700
Minor Remodeling/ Furniture 3 new classrooms at $10,667 a classroom. This $32,000
for New Classrooms (Start-Up | includes all new furniture and instructional
costs Included in 2015 budget) | materials.
Contractually Provided Nurse, mental health, trainings, and community $26.,525
Comprehensive Services systems & service coordination.
Rent Approximately $2,000 per month per classroom. $40,000
Other Remaining expenses detailed in the appendix.
Local Contribution/QOther In-kind space. $20,400
Funding Sources

PDG Costs

Cost Per Child 2015: §6,222

2015 Total: $373,310

Annual Cost Per Child Per School Year:

$10,324

2016, 2017 & 2018 Cost Per Year Total:

$619,421

Total Costs

Cost Per Child 2015: §6,392

2015 Total: $383,510

Annual Cost Per Child Per School Year Cost:

$10,664

2016, 2017 & 2018 Cost Per Year Total:

$639,821

Project: Subgrants Project

Sectiont D& E

District/Community Partner:

Start Date: School Year 2015

South Suburbs of Chicago:
Dolton SD 149

Budget Category: Funds 1o be
distributed to Subgrantees
through MOUs, intcragency
agreements, contracts, or other
mechanisms.
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Number of New Classrooms:

Number of Enhanced

Number of Children;

4 Classrooms: {} 80
Budget Highlights Justification Cost (2016)
Personnel .8 FTE: 4 Lead Teachers, 4 Assistants, .4 $356.960
Curriculum Coordinator, and .4 Parent Educator.
Also includes substitutes at 10 days per year and
lunch/playground staff. All salarics arc comparable
to local K-12 staff and all staff will meet the
required qualifications.
Transportation 51,482 per child $118,600
Minor Remodeling/ Furniture 4 new classrooms at $17,000 a classroom. This $68,000
for New Classrooms (Start-Up | includes all new furniture and instructional
costs included in 2015 budget) | materials.
Contractually Provided Nurse, mental health, trainings, and community $42.525
Comprehensive Services systems & service coordination.
Rent Approximately $2,000 per month per classroom. $64,000
Other Remaining expenses detailed in the appendix.
Local Contribution/Other In-kind space. $21,333
Funding Sources

PDG Costs

Cost Per Child 2015: 56,156

2015 Total: $492 443

Annual Cost Per Child Per School Year: 2016, 2017 & 2018 Cost Per Year Total:
$9.6011 $768,886
Total Costs

Cost Per Child 2015: 56,289

2015 Total: $503,109

Annual Cost Per Child Per School Year Cost:

2016,

$9,878

2017 & 2018 Cost Per Year Total:
$790,219

Project: Subgrants Project

Sectiont D& E

District/Community Partner:

Start Date: School Year 2015

Chicago South Suburbs: Pose-
Robbins 143.5

Budget Category: Funds 1o be
distributed to Subgrantees through
MOUs, interagency agreements,
contracts, or other mechanisms.

Number of New Classrooms:

Number ol Enhanced

Number of Children:

2 Classrooms: 2 30
Budget Highlights Justification Cost (2016)
Personnel 8 FTE: 3 Lead Teachers, 3 Assistants, 1 Curriculum | $360,480

Coordinator, and 1 Parcnt Educator. | Teacher and
1 Assistant are funded with a different funding
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source. Also includes substitutes at 10 days per
year and lunch/playground staff. All salaries are
comparable to local K-12 staff and all staff will
meet the required qualifications.
Transportation $1,000 per child $20,000
Minor Remodeling/ Furniture 3 new classrooms at 517,000 a classroom. This $51,000
for New Classrooms (Start-Up | includes all new furniture, educational supplics and
costs included in 2015 budget) | instructional materials.
Contractually Provided Nurse, mental health, trainings, and community $47.050
Comprehensive Services systems & service coordination.
Other Rcmaining cxpenses detailed in the appendix.,
Local Contribution/Other In-kind transportation and space. $211,350
Funding Sources
PDG Costs
Cost Per Child 2015: §5,162 2015 Total: $412,964
Annual Cost Per Child Per School Year: 2016, 2017 & 2018 Cost Per Year Total:
$7,964 $637,128
Total Costs
Cost Per Child 2015: $6,483 2015 Total: $518.,639
Annual Cost Per Child Per School Year Cost: 2016, 2017 & 2018 Cost Per Year Total:
$10,606 $848.478
Project: Subgrants Project Section: D& E Budget Category: Funds 1o be
distributed to Subgrantees through
District/Community Partner: Start Date: January 2015 MOUs, interagency agreements,
West Chicago: SD 33 contracts, or other mechanisms.
Number of New Classrooms: Number of Enhanced Number of Children:
2 Classrooms: 4 120
Budget Highlights Justification Cost (2016)
Personnel 9 FTE: 3 Lead Teachers, 3 Assistants, 1 Curriculum | $419.0706

Coordinator, | Community School Coordinator,
and | Parent Educator. Also includes substitutes at
10 days per vear and lunch/playground staff. All
salaries are comparable to local K-12 staft and all
staff will meet the required qualifications.

Transportation S506 per child $60,800
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Minor Remodeling/ Furniture 2 new classrooms at $19,000 a classroom. This $47.600
for New Classrooms (Start-Up | includes all new furniture and instructional. Also
costs included in 2015 budget) S4.000 for headsets for 1 classroom. This also
includes $5,600 for outdcor station.

Contractually Provided Mental Health Consultation and a Regional $75,535
Comprehensive Services Resource Coordinator.
Other Remaining expenses detailed in the appendix.
Local Contribution/Other In-kind staffing and space. Also Child Care $476,204
Funding Sources Assistance Program funds.
PDG Costs
Cost Per Child 2015: 54,762 2015 Total: $571,448
Annual Cost Per Child Per School Year: 2016, 2017 & 2018 Cost Per Year Total:
$6,211 $745,355
Total Costs
Cost Per Child 2015: §7.271 2015 Total: $872,498
Annual Cost Per Child Per School Year Cost: 2016, 2017 & 2018 Cost Per Year Total:
$10,180 51,221,559
Project: Subgrants Project Section: D& E Budget Category: Funds to be
distributed to Subgrantees through
District/Community Partner: Start Date: March 2015 MOUs, interagency agreements,
Wheaton/Warrenville: CUSD contracts, or other mechanisms.
200
Number of New Classrooms: Number of Enhanced Number of Children:
3 Classrooms: 60
Budget Highlights Justification Cost (2016)
Personnel 7 FTE: 3 Lead Teachers, 2 Assistants, 1 Curriculum | $274,280

Coordinator, and 1 Parent Educator. Also includes
substitutes at 10 days per year and
lunch/playground staff. All salaries are comparable
10 local K-12 stalf and all staff will meet the
required qualifications.

Transportation Approximately $1,000 per child. $57,500

Minor Remodeling/ Furniture 3 new classrooms at 514,300 a classroom. This $43,000
for New Classrooms (Start-Up | includes all new furniture and instructional
costs included in 2015 budget) | materials.

Contractually Provided Nurse, mental health, and legal consultants for $32,260
Comprehensive Services specialized child services.
Rent Approximately $1,200 per month per classroom $46,000
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Other Rcmaining cxpenses detailed in the appendix.,
Local Contribution/QOther In-kind staffing and benefits. Also Child Care $78,567
Funding Sources Assistance Program funds.

PDG Costs

Cost Per Child 20115: 88,193

20015 Total: $491,565

Annual Cost Per Child Per School Year: .
$9.900

2016, 2017 & 2018 Cost Per Year Total:

$594,014

Total Costs

Cost Per Child 2015; $9,831

2015 Total: $589,853

Annual Cost Per Child Per School Year Cost:
$11,210

2016, 2017 & 2018 Cost Per Year Total:

$672,581

14. Funds from Other Sources Used to Support State’s Plan

As noted 1n Table A in the Excel workbook, the state will contribute §

(0)(4)

1n state funds

to fund expansion of preschool sots. This investment is not broken down here because by state

law the funds are subject to competition.

{b)4)
The following table summarizes the planned in state funding for State-Level
Infrastructure:
2015 2016 2017 2018
Personnel b))

Community Systems Pol Director

Comprehensive Services Manager

ISBE Principal Consultant

ISBE Principal Consultant

ISBE Principal Consultant

Total

Fringe

Travel

Supplies

Contractual

Expanded Monitoring Contract

Expanded Coaching Contract

Expanded PD Contracts
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2015 2016 2017 2018

aba

Extend Preschool Inst Excel work [m7@

Fam Engage/Comp serv support

Community Systcms

Evaluation of Intensive

Other

Communication feces

Subtotal

Indirect

Total
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U.S. DEPARTMENT OF EDUCATION
BUDGET INFORMATION
NON-CONSTRUCTION PROGRAMS

OMB Number: 1894-0008

Expiration Date: 04/30:/2014

Name of Institution/Organization

Office of the Covornor -

Zllinols |

Applicants requesting funding for cnly one year should complete the column under
"Project Year 1." Applicants reguesting funding for multi-year grants should complete all
applicable columns. Please read all instructions before completing form.

SECTION A - BUDGET SUMMARY

U.S. DEPARTMENT OF EDUCATION FUNDS

Budget
Categories

{a) {b) (c)

Project Year 1 Project Year 2 Project Year 3 Project Year 4

{d)

Project Year 5
(e)

Total
{f)

1. Personnel

2. Fringe Benefits

3. Travel

4. Equipment

5. Supplies

6. Contractual

7. Construction

8. Cther

9. Total Direct Costs .
{lines 1-8)

10. Indirect Costs*

11. Training Stipends

12. Total Costs
{lings 9-11}

*Indirect Cost Information {To Be Complefed by Your Business Office):
If you are requesting reimbursement for indirect costs on line 10, please answer the following questions:

{1} Do you have an Indirect Cost Rate Agreement approved by the Federal government? |:| Yes D No
2) If yes, please provide the following information:

Period Covered by the Indirect Cost Rate Agreement: Fram: I:l Ta: ‘:| {mmiddiyyyy}

Approving Federal agency: |:| ED |:| Other {please specify): |

The Indirect Cost Rate is |:] .

{3) For Restricted Rate Programs (check one) -- Are you using a restricted indirect cost rate that:

|:| Is included in your approved Indirect Cost Rate Agreement?  or, |:|Complies with 34 CFR 76.564{c}(2)?

The Restricted Indirect Cost Rate is |:| %

ED Form No. 524

Tracking Number:GRANT11757018

FR/Award # S419B150004
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Name of Institution/Organization Applicants requesting funding for only one year
Olliee ol Lhe Gouernor - tpels should complete the column under "Project Year
1." Applicants requesting funding for multi-year
grants should complete all applicable columns.
Please read all instructions before completing
form.

SECTION B - BUDGET SUMMARY

NON-FEDERAL FUNDS
; Project Year 1 Project Year 2 Project Year 3 Project Year 4 Project Year 5 Total
Budget Categories
seraee w (0) © (@) ©) ()

1. Personnel

2. Fringe Benetits

3. Travel

4. Equipment

5. Supplies | \—‘ %%
6. Contractual lﬁ ’ﬁ

7. Construction

8. Other

9. Total Direct Costs
{lines 1-8)

10. Indirect Gosts

11. Training Stipends

12. Total Costs
{lines 8-11}

Loac

SECTION C - BUDGET NARRATIVE (see instructions)

ED Farm No. 524

FR/Award # S419B150004
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OMB Number: 1894-0007

U.S. DEPARTMENT OF EDUCATION Expiration Date: 07/31/2014
SUPPLEMENTAL INFORMATION
FOR THE SF-424
1. Project Director:
Prefix: First Name: Middle Name: Last Name: Suffix:

Sy, Tneresa A, Fraw ey R

Address:

Street: l'_f.”J W. Randgo’uoh

Sulte TE-T00

Street2:

CGounty:

Cook

|
|
City: lch toago ‘
|
|

l
State: |ZL: C__linwls
Zip Code: [

Country: [sa:

Phone Number {give area code) Fax Number (give area code)

[312 314 6343 ‘ ‘

Email Address:

|there5a.hawley@illinmis.gmv

2. Novice Applicant:

Are you a novice applicant as defined in the regulations in 34 CFR 75.225 {and included in the definitions page in the attached instructions)?
[[]Yes [ ] Ne [X] Notapplicable to this program

3. Human Subjects Research:

a. Are any research activities invelving human subjects planned at any time during the proposed project Period?
[]Yyes [X] No

h. Are ALL the research activities proposed designated to be exempt from the regulations?

[ ] Yes Provide Exemption(s) #:

[ ] No Provide Assurance #, if available:

c. It applicable, please attach your "Exempt Research” or "Nonexempt Research” narrative to this form as
indicated in the definitions page in the attached instructions.
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