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OMB Number: 4040-0004
Expiration Date: 8/31,2016

Application for Federal Assistance SF-424

" 1. Type of Submission:

[] Preapplication

* 2. Type of Application:

[<] New

* If Revision, select appropnate letter{s).

X Application

[] Changed/Corrected Application

[ ] Continuation * Other {Specify}:

[ ] Revision | |

- 3. Date Received:

4. Applicant ldentifier:

l 10/10:2014

5a. Federal Entity Identifier:

5b, Federal Award |dentifier;

|

i

State Use Only:

6. Date Received by State: I:l

7. State Application ldentifier: | |

8. APPLICANT INFORMATION:

" a. Legal Name: |Chart.er Sohcel Adrinistrative 2ffice l

~ b. EmplayerTaxpayer [dentification Mumber (EIN/TINY:

- ¢. Organizational DUNS:

BO-0-23a04

f2lad4asznnnnn

d. Address:

" Street1:

‘1111 Bistop Sirool, 3ullo 516 ‘

Street2: |

" City: |[—I0[':olL;lL;

County/Parish; ‘

" State:

bl: Bawaiil |

Province: |
" Country: |

s UHTTED STATES |

" Zip / Postal Code:

55313-2211 ‘

e. Organizational Unit:

Department Name:

Division Mame:

f. Name and contact information of person to be contacted on matters invelving this application:

Prefix: v

l “ First Nama: ‘—rom ‘

Middle Name: |

" Last Name: |l:u:: an

Sufix; ‘

T“bf‘ExQCu;ivﬁ Diroolor

Organizational Affiliation:

" Telephone Mumber: |apg_-goo 2y Fax Mumber: ]

* Email: ‘L o, adllen@sposc,

nEwall.oyoy ‘

Tracking Number:GRANT11757763

PR/Award # S413A150005
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Application for Federal Assistance SF-424

* 9. Type of Applicant 1: Select Applicant Type:

[A: State Covernment ‘

Type of Applicant 2: Select Applicant Type:

Type of Applicant 3: Select Applicant Type:

| |

* Other (specify):

|

*10. Name of Federal Agency:

l[J,S, Tepartment of Fducation

11. Catalog of Federal Domestic Assistance Number:

|S4.419

CFDA Title:

Preschoeol Zoveloomenl, Granls

*12. Funding Opportunity Number:

Lo-ERANTS-051514-001

* Title:

Oiiice ¢i Elemenlary and Scoondary. Educallon (GESEY @ Proscheol Zeveleomenl, Granls: ZevelopmenL
Granls CESA Wumizer 39 .41%A

13. Competition Identification Number:

29 419a2015 1

Title:

14. Areas Affected by Project (Cities, Counties, States, etc.):

Add Attachment

* 15. Descriptive Title of Applicant's Project:

llawzll Stste Charter Schocl Preschoecl Develooment

Attach supporting documents as specified in agency instructions.

Add Attachments

PR/Award # S413A150005
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Application for Federal Assistance SF-424

16. Congressional Districts Of:

" a. Applicant HI-all " b. Program/Project

Attach an additional list of Program¢Project Congressional Districts if needed.

Add Attachment ‘ ‘

17. Proposed Project:

a. Start Date: " b. End Date:

18. Estimated Funding ($):

a. Federal 14,353
* b. Applicant (b)(4)

c. State

et
et
—
1
=2
w3
o}
o)

*d. Local
e. Other
*f. Program. Income

g. TOTAL

*19. Is Application Subject to Review By State Under Executive Order 12372 Pracess?

D a. This application was made available to the State under the Executive Crder 12372 Process for review on I:l
D b. Program is subject to E.Q. 12372 but has not been selected by the State for review.

[X] . Program is not cavered by E.O. 12372.

* 20. Is the Applicant Delinquent On Any Federal Debt? {If "Yes,” provide explanation in attachment.)
[]ves No

If *Yes", provide explanation and attach

21. *By signing this application, | certify {1} to the statements contained in the list of certifications** and (2) that the statements
herein are true, complete and accurate to the best of my knowledge. | also provide the required assurances™ and agree to
comply with any resulting terms if | accept an award. | am aware that any false, fictitious, or fraudulent statements or claims may
subject me to criminal, civil, or administrative penalties. (U.S. Code, Title 218, Section 1001)

| AGREE

** The list of certifications and assurances, or an internet site where you may obtain this list, is contained in the announcemant or agency
specific.instructions.

Authorized Representative:

Prefix; l ‘ * First Name; ‘P,e:h ]

Middle Name: | |

* Last Name: |E,ulqe ron |

Suffix: [ ‘

‘ Title:

|Academic ferforrance ¥anager |

* Telephone Number: |so5_rsp-3775 | Fax Number: ‘
* Email: lDt'_‘I_ h.ou_gerendsoass, hawall  gov |
* Signature of Authorized Representative: Beth Bulgeron * Date Signed: |10_.'10.-'2014 ]

PR/Award # S413A150005
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OMB Number: 4040-0007
Expiration Date: 06/30/2014

ASSURANCES - NON-CONSTRUCTION PROGRAMS

Public reporting burden for this collection of information is estimated tc average 15 minutes per response, including time for reviewing
instructions, searching existing data sources, gathering and maintaining the data needed, and completing and reviewing the collection of
information. Send comments regarding the burden estimate or any other aspect of this collection of information, including suggestions for
reducing this burden, to the Office of Management and Budget, Paperwaork Reduction Project (0348-0040), Washington, DC 20503.

PLEASE DO NOT RETURN YOUR COMPLETED FORM TO THE OFFICE OF MANAGEMENT AND BUDGET. SEND
IT TO THE ADDRESS PROVIDED BY THE SPONSORING AGENCY.

NOTE:  Certain of these assurances may not be applicable to your project or program. If you have questions, please contact the

awarding agency. Further, certain Federal awarding agencies may require applicants to certify to additional assurances.
If such is the case, you will be notified.

As the duly authecrized representative of the applicant, | certify that the applicant:

1.

Has the legal authority to apply for Federal assisiance
and the institutional, managerial and financial capability
{including funds sufficient to pay the non-Federal share
of project cost) to ensure proper planning, management
and completion of the project described in this
application.

Act of 1973, as amended (28 U.5.C. §794}, which
prohibits discrimination on the basis of handicaps; (d)
the Age Discrimination Act of 1975, as amended {42 L.
5.C. §86101-6107), which prohibits discrimination on
the basis of age; (e} the Brug Abuse Office and
Treatment Act of 1972 (P.L. 92-255), as amended,
relating to nondiscrimination on the basis of drug

2. Wil give the awarding agency, the Comptroller General abuse; {f) the Comprehensive Alcohol Abuse and
of the United States and, if appropriate, the State, Alcoholism Prevention, Treatment and Rehabilitation
through any authorized representative, access to and Act of 1970 (P.L. 91-618}, as amended, relating to
the right to examine all records, bocks, papers, or nandiscrimination on the basis of alcohol abuse or
documents related to the award; and will establish a aleoholism; (g) §§523 and 527 of the Public Health
proper accounting system in accordance with generally Service Act of 1912 (42 U.5.C. §§290 dd-3 and 290
accepted accounting standards or agency directives. ae- 3), as amended, relating to confidentiality of alcohol

and drug abuse patient records; (h} Title VIl of the Civil

3. Wil establish safeguards to prohibit employees from Rights Act of 1968 (42 U.5.C. §83601 etseq.}, as
using their positions for a purpose that constitutes or amended, relating te nendiscrimination in the sale.
presents the appearance of personal or organizational rental or financing of housing; (i) any other
conflict of interest, or personal gain. nandiscrimination provisions in the specific statute(s)

under which application for Federal assistance is being

4. Willinitiate and complete the work within the applicable made; and. (j) the requirements of any other
time frame after receipt of approval of the awarding nondiscrimination statute(s) which may apply to the
agency. application.

5.  Will comply with the Intergovernmental Personnel Act of :{:gll.u(i:r%r:wpeliiso;fh$;|:;ria;deCﬁlrnoglltig,ljvr:ti?otrr;r?
197042 U.5.C. §§4728-4763) refating to prescribed Relocation Assistance and Real Property Acquisition
standards for merit systems for programs funded under Policies Act of 1970 (P.L. 91-548) which provide for
i;?)éjrzcti?xe }: ifsglguhfq?: g{arsg;:ggc;gf asir‘leg:if{esdylsntem of fair and equitablg treatment of persons displaced or
Personnel Administration (5 C.F.R. 800, Subpart F). whose property is acquired as a result Of. Federal or

' ’ federally-assisted programs. These requirements
. . . apply to all interests in real property acquired for
6. Will comply with all Federal statutes relating to project purposes regardless of Federal participation in

nondiscrimination. These include but are not limited to:
(a} Title V1 of the Civil Rights Act of 1964 {P.L. 88-352)
which prohibits discrimination on the basis of race, color
or national origin; (b} Title IX of the Education
Amendments of 1972, as amended (20 U.5.C.§§1681-
1683, and 1685-1686), which prohibits discrimination on
the basis of sex; {c) Section 504 of the Rehabilitation

Previous Edition Usable

Authorized for Laocal Repraoduction

purchases.

Will comply, as applicable, with provisions of the
Hatch Act (5 U.S.C. §§1501-1508 and 7324-7328)
which limit the political activities of employses whose
principal employment activities are funded in whole
or in part with Federal funds.

Standard Form. 424B (Rev. 7-97)
Prescribed by CMB Circular A-102

PR/Award # S413A150005
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9. Will comply, as applicable, with the provisions of the Davis-
Bacon Act (40 U.S.C. §§276a to 276a-7), the Copeland Act
{40 U.5.C. §276¢ and 18 U.5.C. §874}, and the Contract
Work Hours and Safety Standards Act {40 U.5.C. §§327-
333}, regarding labor standards for federally-assisted
construction subagresments.

10. Will comply, if applicable, with flood insurance purchase
requirements of Section 102{a} of the Flood Disaster
Protsction Act of 1973 (P.L. 93-234) which requires
recipients in a special flood hazard area to participate in the

13.

Will assist the awarding agency in assuring compliance
with Section 106 of the National Historic Preservation
Act of 1966, as amended (16 U.5.C. §470), EO 11593
{identification and protection of historic properties), and
the Archaeological and Histaric Preservation Act of
1974 (16 U.S.C. §§46%a-1 et seq.).

14. Will comply with P.L. 83-348 regarding the protection of

human subjects involved in research, development, and
related activities suppored by this award of assistance.

program and to purchase flood insurance if the total cost of 15. Will comply with the Laboratory Animal Welfare Act of
insurable construction and acguisition is $10,000 or more. 1966 (P.L. ,89'544’ as amended, 7 U.5.C. §§2131 et
seq.) pertaining to the care, handling, and treatiment of
11. Will comply with environmental standards which may be warm blooded animals held for research, teaching, or
prescribed pursuant to the following: (a) institution of other activilies supported by this award of assistance.
environmental quality control measures under the National ) ) . L
Environmental Policy Act of 1969 (P.L. 91-190) and 16. Will comply with the L ead-Based Paint Poisoning
Executive Order (EQ) 11514; (b). notification of viclating Prevention Act (42 U.S.C. §§4801 et seq.) which
facilities pursuant to EQ 11738; (c} protection of wetlands prohibits the use of lead-based paint in construction or
pursuant to EQ 11980; (d) evaluation of flood hazards in rehabilitation of residence structures.
floodplains in accordance with EO 11988; (e) assurance of 17. Will cause ta be performed the required financial and
project consistency with the approved State management compliance audits in accordance with the Single Audit
program developed under the Coastal Zone Management Act Amendments of 1996 and OMB Circular No. A-133,
Act 0f 1872 (16 U.S.C. §§1451 et seq.); (f) conformity of "Audits of States, Local Governments, and Non-Profit
Federal actions ta State (Clean Air) Implementation Plans Organizations.”
under Section 176(¢c) of the Clean Air Act of 1855, as
amended (42 U.5.C. §§7401 et seq.); (g) protection of 18. Wil comply with all applicable requirements of all other
underground sources of drinking water. under the Safe Federal laws, executive orders, regulations, and policies
Drinking Water Act of 1974, as amended (P.L. 93-523}; governing this program.
and, (h} protection of endangered species under the
Endangered Species Act of 1973, as amended (P.L. 93- 19. Will comply with the requirements of Section 108(g} of
205} the Trafficking Victims Protection Act (TVPA) of 2000, as
. . . L amended (22 U.8.C. 7104} which prohibits grant award
12, Will comply with the Wild and Scenic Rivers Act of recipients or a sub-recipient from {1} Engaging in severe
1968 (16 U.S.C. §§1271 et seq.) related to protecting forms of trafficking in persons during the period of time
components or potential components of the national that the award is in effect (2) Procuring a commercial
wild and scenic rivers system. sex act during the period of time that the award is in
effect or {3) Using forced labor in the performance of the
award or subawards under the award.
SIGNATURE OF AUTHORIZED CERTIFYING OFFICIAL TITLE
Zola Zulygoeren |.-"-,-.':c1c:t'_‘r.|’_-.': Forlormanoe HManagor |

APPLICANT ORGANIZATION

DATE SUBMITTED

|Cha urr Sohool Rdmanastoat s SLLaoe

10/10/2014 |

Standard Form 4248 (Rev. 7-97) Back

PR/Award # S413A150005
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DISCLOSURE OF LOBBYING ACTIVITIES

Approved by OMB
Complete this form to disclose lobbying activities pursuant to 31 U.5.C.1352

0348-0046
1. " Type of Federal Action: 2. * Status of Federal Action: 3. " Report Type:
l:‘ a. contract |:| a. bid'elfer/apphcation & a. initial filing
g b grant b. initial award El b. matetial change
l:‘ C. cooperative agraement |:| ¢ post-award
I:] d. loan
D e |oan guarantes
I:] f. loan insurance
4. Name and Address of Reporting Entity:
[E Frime l:l SubAwardes
* Name | |
n:ol, o
* Streat 1 | L | Streat 2 [ |
e
. ; Zi
Cty |r.-:-t walde | State | | ’ | |
Congressional District, f known: |
6. * Federal Department/Agency: 7. * Federal Program Name/Description:
mul auplocan e Precoho.l Dmvslowaenl Grent;
CFDA Number, if applicable |v| A
8. Federal Action Number, if known. 9. Award Amount, /f known:
$| l
10. a. Name and Address of Lobbying Registrant:
Prefix I:l * First Name [ sl e tat e | Micldle Namg l ‘
* L ast Name | o ] Sufix I:l
At oagplizakle
* Street 1 | l Streat 2 | ]
~ ity [ | State | | Zip | ]
b. Individual Periorming Services (incuding address if ditferent from No. 10a
Prefix I:l " First Mame |___ . ral e | Midle Name | |
* Last Name . | Suiffix I:l
noT o anplicanls
* Street 1 | l Street 2 | |
' City | | State | | Zip | |
{11. Informatian requested through this karm is authorized by title 31 U.5.C. section 1352, This disclosura of lobbying actwties is a material representation of tact upon which
reliance was placed by the tier above whan the transaction was made or entered into. This disclasure 15 reguired pursuant to 21 US.C. 1352, This information will be reported to
the Congress semi-annually and will be avallable for public inspection. Any person who fails to file the required disclosure shall be subjact to a civil penalty of not less than
$10,000 and not rmove than $100,000 tor each such failure.
* Signature: |F€Ll‘_" S ren l
*Name: Prafix l:| * First Name | - | Middie Marite |
nol ospamlicalale
* L ast Name | ) | Settix I:l
soloapmlozanlo
Title: | Telephone No.: |Dale: |:u..-'|::_.-'zu:.-|
Authorized lor Lacal Reproduction
Federal Use Only: Standard Form - LLL (Rev. 7-87)

ey T -
FR/AWAIT # 24 TTA

Page 8
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Tracking Number:GRANT11757763

OMB Number: 1894-0005
Expiration Date: 33/31/2017

NOTICE TO ALL APPLICANTS

The purpose of this enclosure is to inform you about a new .
provision in the Department of Education's General
Education Provisions Act (GERA) that applies to applicants
for new grant awards under Department programs.. This
provision is. Section 427 of GEPA, enacted as part of the
Improving America's Schools Act of 1994 (Public Law (P.L.}
103-382).

To Whom Does This Provision Apply?

Section 427 of GEPA affects applicants for new grant
awards under this program. ALL APPLICANTS FOR
NEW AWARDS MUST INCLUDE INFORMATION IN
THEIR APFPLICATIONS TO ADDRESS THIS NEW
PROVISION IN ORDER TO RECEIVE FUNDING UNDER
THIS PROGRAM.

{If this program is a State-formula grant program, a State
needs to provide this description only for projects or
activities that it carries out with funds reserved for State-level
uses. In addition, local school districts or other eligible
applicants that apply to the State for tunding need to provide
this description in their applications to the State for funding.
The State would be responsible for ensuring that the school
district or other local entity has submitted a sufficient

section 427 statement as described below.)

What Does This Provision Require?

Section 427 requires each applicant for funds {other than an
individual person). to include in its application a description
of the steps the applicant proposes to take to ensure
equitable access to, and participation in, its
Federally-assisted program for students, teachers, and
other program beneficiaries with special needs. This
pravision allows applicants discretion in developing the
required description. . The statute highlights six types of
parriers that can impede equitable access or participation:
gender, race, national arigin, color, disability, or age.
Based on local circumstances, you should determine .
whether these or other barriers may prevent your students,
teachers, etc. fram such access or participation in, the
Federally-funded project or activity. The description in your
application of steps to be taken to overcome these barriers
need nat be lengthy; you may provide a clear and succinct

description of how you plan to address those barriers that are
applicable to your circumstances. In addition. the information
may be provided in a single narrative, or, if appropriate, may
be discussed in connection with related topics in the
application.

Section 427 is not intended to duplicate the requirements of
civil rights statutes, but rather to ensure that, in designing
their projects, applicants for Federal funds address equity
concerns that may affect the ability of certain potential
beneficiaries to fully participate in the project and to achieve
to high standards. Consistent with program requirements and
its approved application, an applicant may use the Federal
funds awarded to it to eliminate barriers it identifies.

What are Examples of How an Applicant Might Satisfy the
Requirement of This Provision?

The following examples may help illustrate how an applicant
may comply with Section 427.

{1} An applicant that proposes to carry out an adult literacy
project serving, among others, adults with limited English
proficiency, might describe in its application how it intends to
distribute a brochure about the proposed project to such
potential participants in their native language.

{2} An applicant that proposes to develop instructional
materials for classroom use might describe how it will make
the materials available on audio tape or in braille for students
who are blind.

{3} An applicant that proposes to carry out a model science
program for secondary students and is concerned that girls
may be less likely than boys to enroll in the course, might
indicate how it intends to conduct "outreach” efforts to girls,
to encourage their enroliment.

We racognize that many applicants may already be
implementing effective steps to ensure equity of
access and participation in their grant programs, and
we appreciate your cooperation in responding to the
requirements of this provision.

Estimated Burden Statement for GEPA Requirements

According to the Paperwork Reduction Act of 1985, no persons are required to respond to a collection of information unless such
collection displays a valid OMB control number. Public reporting burden for this collection of informaticn is estimated to average
1.5 hours per response, including time for reviewing instructions, searching existing data sources, gathering and maintaining the
data needed, and completing and reviewing the collection of information. The obligation to respond to this collection is required to
obtain or retain benefit {(Public Law 103-382). Sand comments regarding the burden estimate or any other aspect of this collection
of information, including suggestions for reducing this burden, to the U.S. Department of Education, 403 Maryland Ave., SW,
Washington, DC 20210-4537 or email ICDocketMgr@ed.gov and reference the QMB Caontrol Number 1894-0005.

Optional - You may attach 1 file to this page.

Secticn 427 of ZEZA_pdf

‘ Delete.Attachmentl View Attachment

PR/Award # S413A150005
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Section 427 of the Department of Education’s General Education Provisions Act (GEPA)
The Hawaii State Public Charter School Commission (Commission) and all of the individual
charter schools identified in this grant application are committed to meeting the requirements of

Scction 427 of the Department of Education’s General Education Provisions Act (GEPA).

All of the Charter Schools identified in this grant application are required explicitly by their

charter contracts with the Commission 1o comply with the [ollowing provisions:

Education of Students with Disabilities. The Hawaii State Department of Education (HIDOE) is

the State of Hawaii's “state education agency” (SEA) and “local education agency” (LEA) for
purposes of compliance with the Individuals with Disabilities Education Act (IDEA). All public
schools, including charter schools, are part of and fall under the LEA. As such, cach school shall
comply with all applicable federal and State laws, rules, policies, procedures, and directives
regarding the education of students with disabilities, including but not limited to Ch. 8-60,

Hawail Administrative Rules (HAR).

The Commission shall collaborate with HIDOE to develop guidelines related to the provision of

special education services and resources to each charter school.

HIDOE is statutorily responsible for the provision of a free appropriate public education. If the
school enrolls special education students or identifies one of its students as eligible for special
education, the school shall be responsible for ensuring the educational and related services that
arc requircd by a student’s individualized education program (IEP) pursuant to Scction 302D-30,

Hawaii Revised Statutes.

The programs and services for the student shall be determined collaboratively by the student's

IEP team, which includes the student’s parents or legal guardian.

Section 504 and ADAAA. Each school shall comply with Section 504 of the Rehabilitation Act

of 1973 (Section 504) and the Americans with Disabilities Act Amendments Act and all related
HIDOE rules, policies, and procedures in its general curriculum, including but not limited to
implementation of any formal Section 504 plan that has been developed for a student, all as may

bc amendced from time to time. HIDOE may providc training, consultation, and advice to cach

PR/Award # S413A150005
Page 10



school as needed with regard to Section 504 compliance, including legal interpretations,
recommendations for intervention strategies, and assistance in conducting Section 504 plan and

review meetings.

English Language Learners. Each school shall provide services to students who are English

Language Leamers in compliance with all applicable federal and State laws, regulations, rules,
court orders, policies, procedures, and guidance, all as may be amended from time to time, to
ensure linguistic accessibility to the school's educational program. The Commission shall
provide each school with technical assistance similar to those services received by other public
schools. Each school shall also assist Immigrant Children and Youth, as defined in Section
3301(6), Title III, Elementary and Secondary Education Act, as the same may be amended from
time to time, in meeting the State academic content and student academic achievement standards

that all public school students are expected to meet.

Student Admission, Enrollment, Withdrawal, & Dismissal.

Non-Discrimination. Each school shall make all student recruitment, admissions,

cnrollment, and rctention decisions in a nondiscriminatory manncr and without regard
to race, color, ethnicity, national origin, religion, sex, sexual orientation, marital
status, income level, academic or athletic ability, disability, need for special education

services, or lack of proficiency in the English language.

Admissions. Each school shall comply with its admission policies and procedures as
approved by the Commission. If the number of applicants exceeds the School's
capacity of a program, class, grade level, or building, the School shall select students
to attend using a random selection process that shall be publicly noticed and open to
the public; provided that if the School is a conversion charter school serving as the
home school for the HIDOE district, then the School shall follow 302D-34(c), HRS.
These policies and procedures shall be readily accessible from the School’s website,

as required by contract.

PR/Award # S413A150005
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Additionally, as described in Section D of this grant application, all ol the Charter Schools
identified as participants already are working to address the most underserved and high-needs
population of students. This grant in many cases enables them to provide a high-quality early

childhood education program to their underserved communities.

All of the Charter Schools involved are committed to developing and implementing culturally
and linguistically responsive family engagement strategies/plans; comprehensive services to
include screenings lor hearing, vision, dental, health (including mental health) and development;
as well as referrals and assistance obtaining services, and when appropriate, nutrition services;

and services coordinated with HIDOE and early intervention providers.

This affirmative commitment by all Charter Schools involved will directly address the existing
barricrs to cquitable access to and participation in federally-assisted programs to prospective

students, teachers, and other program beneficiaries with special needs.

PR/Award # S413A150005
Page el12



CERTIFICATION REGARDING LOBBYING

Certification for Cantracts, Grants, Loans, and Cooperative Agreements

The undersigned certifies, to the best of his or her knowledge and belief, that:

(1) No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, tc any
persen for influencing or attempting to influence an officer or employee of an agency, a Member of
Congress, an officer ar employee of Cangress, or an employee of a Member of Congress in connection with
the awarding of any Federal contract, the making of any Federal grant, the making of any Federal loan, the
entering into of any cooperative agreement, and the extension, continuation, renewal, amendment, or
modification of any Federal contract, grant, lean, or cooperative agreement.

(2) if any funds other than Federal appropriated funds have been paid or will be paid to any person for
influgncing or attempting to influence an officer or employee of any agency, a Member of Congress, an
officer or emplayee of Congress, or an employee of a Member of Cangress in connecticn with this Federal
contract, grant, loan, or cooperative agreement, the undersigned shall complete and submit Standard
Form-LLL, "Disclosure of Lobbying Activities," in accordance with its instructions.

(3) The undersigned shall require that the language of this certification be included in the award documents
for all subawards at all tiers {including subcontracts, subgrants, and contracts under grants, leans, and
cooperative agreements) and that all subrecipients shall certify and disclose accordingly. This certification
is a material representation of fact upon which reliance was placed when this transaction was made or
entered into. Submission of this certification is a prerequisite for making or entering into this transaction
impased by section 1352, title 31, U.S. Code. Any person who fails to file the required certification shall be
subject to a civil penalty of not less than $10,00 0 and not more than $100,000 for each such failure.

Statement for Loan Guarantees and Loan Insurance
The undersigned states, to the best of his or her knowledge and belief, that:

It any funds have been paid or will be paid to any persen for influencing or attempting to influence an officer
or employee of any agency, a Member of Congress. an cfficer or employee of Congress, or an employee of
a Member of Congress in connection with this commitment providing for the United States to insure or
guarantee a lean, the undersigned shall complete and submit Standard Ferm-LLL, "Disclosure of Lobbying
Activities,"” in accordance with its instructions. Submission of this statement is a prerequisite for making or
entering into this transaction imposed by section 1352, title 31, U.S. Code. Any person who fails to file the
required statement shall be subjec t to a civil penalty of not less than $10,000 and not more than $100,000
for each such failure.
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Abstract

In recent years, Hawaii has made grade strides in creating an early childhood system, including
establishing in statute the Executive Office on Early Learning (EOEL) and its advisory board,

the Early Learning Advisory Board (ELAB). During the 2014 State Iegislative scssion,

(b)(4)

in general funds were allocated to create Hawaii’s first state-funded prekindergarten

program. However, public charter schools were not included in the first round of state funding.

This Developmental Preschool Grant application is requesting $14,881,368 in funds 1o create
18 new preschool classrooms in charter schools which will serve a total of 920 children over
four years. Hawaii charter schools are publicly-funded schools that are operated and managed
by independent governing boards. While all of Hawaii’s charter schools have a Hawaiian
culturc component, many arc Native Hawaiian culture focuscd or Native Hawaiian language
immersion schools committed to providing a high quality education program in the context of

the language, history, and practices of the indigenous Hawaiian culture.

In order to ensure quality, the University of Hawaii (UH) will provide individual teacher
coaching to each of the classrooms, reliable and valid program assessments, and professional
dcvelopment opportunitics on a varicty of topics, including Hawaii Early Learning and

Development Standards, formative assessments, and developmental screenings.

All charter school preschool classrooms will be expected (o have a highly qualified teacher and
an educational assistant to support the student-teacher ratio of 10 to 1; 1o have class sizes that do
not exceed 20 students; to implement family engagement activities; to provide supports for
children with disabilities: and to use child level data, including developmental screenings and
formative assessments, to make curricula decisions. All of these activities will help ensure that

morc children are ready to enter kindergarten.

This application is submitted with the support of a broad group of stakeholders, including ELAB,
Hawaii State Departments, the Hawail State Teachers Association {(HSTA), the business

community, and early childhood providers and philanthropists.
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Hawaii State Charter School Preschool Development

A. Executive Summary (10 points). .

The extent to which the State includes an ambitious and achievable plan for expanding access to
High-Quality Preschool Programs that clcarly articulates how the plans proposcd under cach
criterion in this scction, when taken together, will--

(1) Build on the State’s progress to date as demonstrated in selection criterion (B);

(2) Provide voluntary, High-Quality Preschool Programs for Eligible Children through
subgrants to cach Subgrantcc in onc or more High-Nced Communitics;

(3) Incrcasc the number and percentage of Eligible Children served in High-Quality
Preschool Programs during each year of the grant period through the creation of new, and the
improvement of existing State Preschool Program slots, as applicable;

(4) Tavc all the characteristics specified in the definition of High-Quality Preschool
Programs;

(5) Set expectations for the school readiness of children upon kindergarten entry;

(6) Be supported by a broad group of stakeholders, including Early Learning Intermediary
Organizations and, if applicable, Statc and local carly lcarning councils; and

(7) Allocate funds between--

(a) Activities to build or enhance State Preschool Program infrastructure using no more than
35 percent of its Federal grant funds received over the grant period on State-level infrastructure
including, but not limited to, monitoring and cvaluation and other quality-cnhancing activitics
that improve the delivery of High-Quality Preschool Programs to Eligible Children; and

(b) Subgrants to Early Learning Providers to implement voluntary, High-Quality Preschool
Programs for Eligible Children in one or more High-Need Communities, including how it will--

(1) Providc 1ligh-Quality Preschool Programs to Eligible Children no later than the end of
yecar two of the grant period,;

(i1} Subgrant at least 65 percent of its Federal grant funds to its Subgrantee or Subgrantees
over the grant period; and

{111} Support cach Subgrantec in culturally and linguistically appropriate outreach and
communication efforts in order to ensure that all families, including those who are isolated or
otherwise hard Lo reach, are informed of the opportumty and encouraged 1o enroll their children
in available programs.

Evidence for selection criterion (A):

e (A)(3)and (A)7) Information contained in Table A for the number of Eligible Children
to be served cach year of the grant and the number and pereentage of State Preschool
Program slots. (Sec Table A in the Excel Spreadshects)

¢ (A)4) Documentation of the structural elements in the definition of High-Quality.
Prcschool Program.,

»  (A)(5) Set of expectations for school readiness.

e (A)(6) Letters of support from stakeholders, including Early Learning Intermediary
Organizations and, if applicable, Statc and local carly lcarning councils.

¢ Any other supporting evidence the State believes will be helpful to peer reviewers.
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Hawaii State Charter School Preschool Development

A. Executive Summary

Over recent years, Hawail has made grade strides in creating an early childhood system. This
Preschool Development grant application is requesting $14,881,368 in funds to incrcasc
opportunitics for more familics to participate in the carly childhood system by expanding access
to high-quality preschool programs. The community that we have identified in this application
that is ready to serve the most at-risk children and most in-need of preschool opportunities is

Hawaii’s public charter schools.

A.(1) Building upon the State’s progress. Act 178 (2012) established the Executive Office on

Early Learning (EOEL), which is charged with creating a comprehensive early childhood
development and learning system for Hawaii's children, prenatal to age five. Act 178 also
cstablished the Early Learning Advisory Board (ELAB}) to replace the Early Learning Council,
as an advisory body to EOEL. During the 2014 Statc Icgislative scssion, in general
funds were allocated to create Hawaii’s first state-funded prekindergarten program. However,
public charter schools were not included in this first round of state funding. This grant will
supportl the creation of 18 new preschool classrooms on charter school campuses throughout the

State.

A.(2) High-Quality Preschools for ITigh-Nced communities. 1lawaii has 34 public charter

schools serving approximately 11,000 students across five of the Hawaiian Islands. Hawaii
public charter schools were founded on a profound respect for the native culture, people, and
environment; and they value children and youth's inherent qualities of curiosity, diverse
strengths and abilities, and their capacity to care and coniribute. If awarded this grant, Hawaii
will subgrant 71% of its federal grant award over the grant period to selected charter schools
that will scrve as subgrantees to implement and sustain voluntary, high-quality prescheol

programs in their high-need community.

Currently, 18 public charter schools have been 1dentified to participate in the Preschool
Development Grant. With three exceptions, these public schools are not the designated “home

schools™ for students in a particular geographic area and, therefore, typically serve students who
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Hawaii State Charter School Preschool Development

live outside their neighborhoods beyond the geographic boundaries of the Hawaii State

Department of Education’s (HIDOE) complexes.

A. (3) Creation of new and improvement of existing preschools. Hawaii has made great strides

m early childhood education, particularly in the last few years. However, only 56% of Hawaii’s
four-year-olds attend a program that will prepare them for kindergarten. More startling, this

number of children is negatively correlated to a family’s income level.

The Charter Schoel Preschool Program will increase the number and percentage of eligible
preschool children served in public charter schools. The funds that were allocated by the State
Legislature last year did not include statc funding for charter school preschools. During the first
year of the Preschool Development Grant, the 2015-16 school year, an estimated 80 children in
four of charter schools will be served in the preschool classrooms. An additional 40 children
will be served with the addition of two new classrooms 1n the 2016-17 school year. In Year 3, a
total of 18 new preschool classrooms will operate with 360 children. This number will continue
into Year 4. (See attached Table A} Over the course of the four-year grant, a potential 920

children will be served in the public charter school preschool classrooms.

A.(4) igh-Quality Preschool Programs. The Charter School Preschool Program will be

supported by the subgrantee University of Hawaii (UH), which will create opportunities for the
charter schools to gain and enhance their knowledge so they can implement high-quality
preschool classrooms that are aligned with their kindergarten through 3™ grade classrooms.
(See Appendix 1, High Quality Preschool Program Standards, on p. 3) UH will provide
individual teacher coaching to each of the classrooms, reliable and valid program assessments,
and professional development opportunitics on a varicty of topics including, Hawaii Early
Learning and Development Standards, formative assessments, developmental screenings. All of
the charter school preschool classrooms will be expected to have a highly qualified tcacher and
an educational assistant to support the student-teacher ratio of 10 to 1; to have class sizes that do
not exceed 20 students; to implement family engagement activities; to provide supports for
children with disabilities; and to use child level data, including developmental screenings and

formative assessments, to make curricula decisions.
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Hawaii State Charter School Preschool Development 4

A.(5) School readiness. Hawail’s primary goal is that children who enter kindergarten will be

prepared, having successful learning cxperiences resulting from positive interactions among the
child’s developmental characteristics, school practices, and family and community support. (Sce
Appendix 2, Act 13, p. 4) In addition, ITawaii has been piloting Tcaching Stratcgics GOLD (TS
GOLD) and will continue to use it as a formative tool in the charter school preschool classrooms
and in the kindergarten classrooms. The expectation is that 90% of the children entering
kindergarten meet or exceed the developmental level in five domains of child development for
their age group. In addition, children who are identified as having a developmental delay will

receive the appropriate follow-up care and services.

A.(6) Stakcholder support. This application is supported by a broad group of stakcholders,

including EOEL and thc ELAB, which 1s its advisory board and scrvcs as the carly lcarning
council. Attached are letters of support include those from early learning intermediary
organizations; Congressional, State and County leaders; educational and comprehensive health
partners; foundations; a post-secondary mstitution, Native Hawanan focused trusts and

organizations, a business organization; and union. {See Appendix 3, Letters Of Support, p. 6)

A7) Allocation of funds. Allocate funds between--

a) Build and enhance High-Quality Preschool infrastructure.. Only 29% of the Preschool
( y

Development Grant funds will be used for creating an infrastructurc. This infrastructure
includces individual coaching for the tcachers, lcadership building for the charter schools’
Principals and Board members, and assessment of the degree to which the classrooms are

meeting high-quality indicators.

{b) Provide High-Quality Preschool. 18 public charter schools will implement voluntary,

high-quality preschool programs that meet the income eligible guidelines.

(1) Services to begin before end of year two.  Four classrooms will begin in the first year

of the Preschool Development Grant.
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Hawaii State Charter School Preschool Development

(i1) 71% of federal funds to Subgrantees. Over 96% of the Preschool Development

Grant will be distributed to subgrantees University of Hawaii (UH) and 18 individual

public charter schools.

{111) Culturallv and lingwistically appropriatc outrcach. llawaii charter schools are

publicly-tfunded schools that are operated and managed by independent governing
boards. Charter schools were designed to offer more flexibility and autonomy than
regular public schools mn order to launch and/or develop mnovative programs that can
ultimately serve the public educational system as a whole. While all 34 charter schools
have a Hawaiian culture component, many are Native Hawailan culture focused or
Native Hawailan language immersion schools committed to providing a high quality
cducation program in the context of the language, history, and practices of the

indigenous Hawaiian culturc.

Evidence for selection crilerion (A):

Appendix 1, High Quality Preschool Program Standards, p.3
Appendix 2, Act 13, p. 4

Appendix 3, Letters of Support, p.5

Tablc A
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Hawaii State Charter School Preschool Development 6

B. Commitment to High-Quality Preschool Programs (20 points).

The extent to which the State demonstrates its commitment to develop or enhance the State
Preschool Program infrastructure and its capacity to both deliver and increasc access to 1ligh-
Quality Preschool Programs for Eligible Children and their familics, as evidenced by—

(1) State Early Learning and Development Standards (2 points);

(2) The State’s financial investment, it any, and the estimated number and percentage of
children, including, if known, the cstimated numbcer and percentage of Eligible Children, scrved
in State Preschool Programs over the last four years (6 points);

(3) Enacted and pending legislation, policies, or practices that demonstrate the State’s current
and future commitment to increasing access to High-Quality Preschool Programs for Eligible
Children (4 points);

(4) The quality of cxisting carly learning programs that receive State funding, including State
Preschool Programs, as evidenced by policies and program data that demonstrate the State’s
commitment to the components of a High-Quality Preschool Program; compliance with Program
Standards; and support for program monitoring and improvement, which may bc accomplished
through the usc of a TQRIS (4 points);

(5) The State’s coordination of preschool programs and services, in partnership with its Early
Learning Advisory Council, with other State and Federal resources that may be used to serve
preschool-aged children, including, if applicable, programs and services supported by title [ of
the ESEA, part C and scction 619 of part B of IDEA, subtitlc VII-B of the McKinney-Vento Act,
the Head Start Act (42 U.S.C. 9831 et seq.), and the Child Care and Development Block Grant
Act of 1990 (42 U.S.C. 9858 et seq.) (2 points); and

(6) The Statc's role in promoting coordination of preschool programs and services at the State
and local levels with other sectors that support the early learning and development of children,
including child health, mental health, family support, nutrition, child welfare, and adult
education and training sectors (2 points).

Evidence for selection criterion (B):
e (B)(1) Executive summary or brief description of the State’s Early Learning and
Development Standards, including how the definition 1s met.
» (B)(2) Completed Table B that describes the State’s financial investment and number of
children served in State Preschool Programs (See Table B in the Excel spreadsheets).
e (B)(3) Evidence of enacted and pending legislation, policies, or practices.
e Any other supporting evidence the State believes will be helpful to peer reviewers.

PR/Award # S413A150005
Page e22



Hawaii State Charter School Preschool Development 7

B. Hawaii’s Commitment to High-Quality Preschool Programs

Hawaii has had a long history of supporting young children and their families that is evidenced
through legislation, implementation of policies and procedures within Statc Departments,
ongoing commitment to quality, and the creation of the Exccutive Office on Early Leaming
(EOEL) and Early Lcarning Advisory Board (ELAB). Morc recently, this was cvidenced by the
creation of learning and program standards and the State’s recent investment in its first State-

funded prekindergarten program.

B. (1) Hawaii’s Early Learning and Development Standards. In 2011, Hawaii released its Early
Learning Standards. (See Appendix 4, HELDS Press Release, p. 66) These standards were
revised in 2012 and statewide focus groups were conducted. This resulted in the creation of the
Hawaii Early Learning and Development Standards (HELDS), a sct of rescarch-based standards
that identify expectations of knowledge and behavior for children through a chronological
continuum. The HELDS were endorsed by ELAB and Governor Neil Abercrombie in October
2012.

HELDS covers all five areas of child development, based on the national model (organized
according to National Education Goals Panel framework recommendations). The five domains
are: Physical Well-Being, Health and Motor Development; Social and Emotional Development;
Approaches to Learning; Cognition and General Knowledge (Mathematics and Numeracy,
Science, Social Studics, Creative Arts); and English Language Arts and Literacy. HELDS spans
five age groups: Infants (children from birth to 12 months old); Younger Toddlers {children 12
to24 months old); Older Toddlers (children 24 to36 months); three-year-olds {children 36 to 48

months old); and four-year-olds (children 48 months to kindergarten entry).

HELDS are vertically aligned with three sets of learning standards for kindergarten children
currently being implemented in the Hawaii Department of Education (HIDOE):
 The Common Core State Standards for English Language Arts and Literacy and

Mathcmatics;
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Hawaii State Charter School Preschool Development 8

¢ The Hawaii Content and Performance Standards III in seven content areas (Social
Studies, Science, Health, Physical Education, Fine Arts, World Languages, and Career
and Technical Education); and

e General Learner Outcomes that have indicators which identify student effort, work

habits, and behavior.

HELDS do not prescribe specific teaching practices or materials, as they werce designed for all
children, regardless of their enrollment 1n a specific program sctting. Guidance 1s being
developed by various stakcholders to create age-specific and possibly setting-specific
immplementation strategies and guides that identify resources and curriculum ideas and activities.
Some training has already been conducted for educators by the University of Hawaii (UH)’s
Hawaii P-20 Partnership in Education (Hawaii P-20) and the Hawaii Association for the
Education of Young Children (HAEYC). A few HELDS-related materials, and supports needed
in implementing HELDS, have already been created using a combination of State Advisory

Council and private foundation funds.

Considerations have been made to ensure ITELDS arc appropriate for all of [Hawaii’s children, A
Hawaiian Language Arts and Literacy domain, parallel to the English Language Arts and
Literacy domain, 1s being developed through the University of Hawaii at Hilo with over

(®)X4)  |in funding from the Harold K.L. Castle Foundation and Samuel N. and Mary Castle
Foundation. Training will be developed around this domain. Statewide focus groups have also
provided an understanding of what supplemental materials early childhood practitioners in
Hawaii necd. Onc of the materials that i1s in the developmental stage is a guide on implementing

HELDS within a culturally scnsitive context.

B. (2) Hawaii’s Financial Investment in State Funded Preschool. In 2014, Hawaii designated

state funds for preschool education for the first time, joining 41 other states that already do so.
The state supplemental budget passed by the 2014 Legislature provided |(P)X4) to fund
Governor Abercrombie’s proposal for prekindergarten programs in fiscal year 2015. (See

attached Table B)
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Hawaii State Charter School Preschool Development 9

The new DOE-EOEL Prekindergarten Program, developed jointly by EOEL and HIDOE, allows
familics to cnroll their four-year-old children in a prekindergarten classroom at onc of 18 public
clementary schools across the state, starting with the 2014-2015 school year. The program was
mtended to serve chi]drcn who qualify based on income (cligible to participatc in the Free
and Reduced Priced Meal Program) and age requirements. Charter Schools were not included in

this tirst round of prekindergarten funding.

Selection of the classrooms was based on the school’s Title I status, limited preschool capacity 1n
the community such as those located in rural areas, available space at schools, and the interest

and willingness of principals to work with EOEL on implementing a quality program.

B. (3) Hawaii’s Early Childhood Legislation. Hawaii has had a long history of legislation that

has supported young children and their families. Some of this legislation is highlighted in this
section. In Act 13, Session Laws of Hawaii 2002, the Legislature led the nation by statutorily
defining "school readiness,” which acknowledged the joint responsibility of familes, schools,
and communities in preparing children for lifelong learning.  Act 14, Special Session Laws of
Hawaii 2008, established the State's early learning system, known as Keiki First Steps. The Act

also:

e Established the Early Learning Council, which was attached to HIDOE for administrative
purpescs only, to develop and administer the carly learning system to benefit all children
throughout the state, from birth until the time they enter kindergarten;

e Established the Kceiki First Steps Grant Program;

e Establishcd the Pre-Plus program within DIIS, and designated DIS and HIDOE to work
collaboratively to develop suitable Pre-Plus classrooms on HIDOE campuscs statcwidc,
including conversion charter school campuses; and

¢ Promoted the development of early learning facilities.

This was followed by Act 178, Session Laws of Hawaii 2012, which:

s Established EOEL;
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Hawaii State Charter School Preschool Development 10

e Charged EOEL with creating a comprehensive early childhood development and learning
system for Hawaii's children, prenatal 1o age five;

» Established ELAB to replace the Early Learning Council, as an advisory body to EOEL;

» Required that beginming with the 2014-2015 school year, students must be at least five
years old on July 31 of that school year to attend kindergarten; and

o Tasked EOEL with developing a plan to implement an early learning program in the

2014-2015 school year. (See Appendix 2, Act 178, p. 4)

Scnate Bill No. 1084, S.D. 1, H.D. 1, C.D. | (2013), proposcd an amendment to the Hawail State
Constitution to permit the appropriation of public funds for private carly childhood cducation
programs and passcd with more than a two-thirds majority in cach house. The question will
appcar on the November 2014 ballot for voters to decide. Act 76, Scssion Laws of Hawait 2014,
made kindergarten attendance mandatory for children who will be at least five years of age on or

before July 31 of the school year, unless otherwise exempt.

(b)(4)

Act 122, Session Laws of Hawaii 2014, the state budget, included for

prekindergarten programs in fiscal year 2015, enabling Hawaili to join the vast majority of other
states with statc-funded prekindergarten. The funds provided for public preschool classrooms on
18 HIDOE clementary school campuses throughout the state in the 2014-2015 school year
through a partnership between IIDOE and EOEL (i.c., DOE-EOEL Prckindcergarten Program).

Through Executive Order No. 11-17, signed in April 2011, the Early Learning Council was
designated to be the State Advisory Council on Early Childhood Education and Care. In June
2011, a Cabinet-level early childhood coordinator position was created n the Governor’s Policy
Office. In the following year, EOEL was created within the Office of the Governor, and this

became the position of EOEL Dircctor.

On Junc 19, 2012, Governor Abererombic signed Act 130, Scssion Laws of Hawaii 2012, now
codified as Chapter 302D, Hawaii Revised Statutes (HRS), which established a new charter
school governance structure and accountability system. That same day, the Board of Education

(BOE) appointed nine members o a newly created State Public Charter School Commission
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Hawaii State Charter School Preschool Development 11

(Commission), which replaced the Charter School Review Panel and Charter School
Administrative Office. In December 2012, the Commission put into place the beginnings of a
reconstituted governance system that would later feature a new framework to oversce the

financial, academic, and organizational performance of charter schools.

B. (4) Hawaii’s Commitment to Quality. EOEL worked closely with HIDOE to create the

infrastructure for the program and provide the support needed to ensure that children leave the
program with the knowledge and skills needed 1o be successful in kindergarien; EOEL offers the
early childhood education and development expertise and training for the program. . Other quality.

indicators include:

Staffing. Highly qualificd Hawaii Statc Tcachers Association (HSTA) teachers are required
who have early childhood experience. To meet the recommended teacher-child ratio and optimal
classroom siz¢ for children’s Icarning as identified by NAEYC, a teacher and an educational
assistant are needed per classroom with enrollment not to exceed 20 students.

Ongoing profcssional development. The State has recognized that the most successful method
for crecating high-quality tcachers is systematic, ongoing profcssional development. The State
plan included coordinated and targeted protessional development workshops for the participating
school principals and teachers on topics such as child development, use of individual child
formative assessments, effective family engagement technigues, and curriculum. Additionally,
the State invested in high-quality professional development by funding substitutes for teachers to
cnable them to participate in the required monthly workshops.

Mentoring. The State has recognized that the strategy that improves teaching and lcarning most
substantially is thc usc of tcacher mentoring and coaching. Resource tecachers have been hired
within each of the HIDOE districts to mentor teachers and support principals in understanding
the nuances of implementing a preschool program on their campuses. The resource teachers
have all been trained on Classroom Assessment Scoring Sysiem (CLASS), an observation tool
that focuses on the effectiveness of child-teacher interactions; Early Childhood Environment
Rating Scale-R (ECERS-R}, designed to assess process quality in an early childhood or school-
age carc group; Teaching Strategics GOLD (TS GOLD); and ways to support tcachers in

creating optimal lcarning environments, enhancing teacher-child interaction, and providing
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Hawaii State Charter School Preschool Development 12

developmentally appropriate practices. Furthermore, the resource teachers participate in a mentor
forum program to enhance their coaching and mentoring skills necessary to help meet the
individualized support needs of the preschool teachers.

Focus on Child Outcomes. To cnsure children are learning and progressing in their growth and
development, the State has supported the concept that the curriculum implemented in the
program must be aligned with HELDS. To measure a child’s progress in these domains, the
teachers will be required to conduct ongoing formative assessments on each child.

Program Assessment. To cvaluate the quality of teacher-child interactions, [awaii 1s investing
m using one of several tools available to provide direct feedback to the teachers, along with their
education assistants, as well as to the resource teachers {fully released mentor teachers) so they
can supporl the classroom teachers. The indicators that would be collected biannually include:
the climate of the environment and emotional support provided to the students; classroom
organization including the usc of materials and bechavior management; and instructional support
that is occurring, such as concept development and langnage modeling.

Environment. To establish a high-quality program, Hawaii has recognized that an appropriate
cnvironment must be crcated. All of the classrooms has been cquipped with developmentally
appropriate materials to provide a conducive learning environment that stimulates further

learning.

In addition to the prekindergarten efforts, HIDOE is implementing and/or developing a variety of
innovative early learning policies and practices.

o All public elementary schools are expected to convene transition planning conferences to
promotc smoother student transitions, including transitions from preschool to
kindergarten, with carly childhood partners typically involved in the conferences.

e Morc than 140 kindergarten teachers in 40 public clementary schools have implemented
TS GOLD, an onlinc student formative assessment tool, through a two-year pilot funded
primarily with privatc foundation monics.

e [{IDOE included in 1ts successful Race to the Top application a plan to increasc quality
preschool aceess for children with high needs, including provision of full preschool
tuition subsidies to children with high needs in two demonstration “Zones ot School

Innovation.”  The resulting pilot preschool programs established the foundation for the
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State-funded DOE-EOEL Prekindergarten Program that started in the 2014-2015 school

year.,

DOH has developed policies and program with a focus on increasing the quality of the services

for young children and their familics:

School Wellness Guidclines (Obcesity Prevention). Wellness in Hawaii’s public schools
1s evidenced by a wellness committee, nutritional guidelines, health and nutrition
education, physical education and activity, and professional development for staft.
School Wellness Guidelines implement BOE Policy 1110-6, and fulfill the requirements
of Public Law 108-265 Section 204 and the Healthy Hunger Free-Kads Act (2010).
Social Emotional Development. Hawan continues to promote the evidence-based
curriculum from the Center on the Social Emotional Foundations for Early Learning
(CSEFEL) through its community-based trainings and the HIDOE’s Professional
Development and Educational Research Institute (PDERI) website. CSEFEL is focused
on promoting the social emotional development and school readiness of young children
birth to age five. Ilawaii was part of the first cohort of CSEFEL statcs and continucs to
promote the curriculum and training to support children’s social emotional development.
Hawaii also promotes the Second Step Curriculum, a violence prevention/social skills
curriculum to suppori healthy child development.

Developmental Screening. Hawan supports the American Academy of Pediatrics (AAP)
Policy Statement on Developmental Screening which recognizes that early identification
of developmental disorders is critical (o the well-being of children and their families.
The local chapter of the United Way supports two communities with funding for hearing,
vision, and developmental screening. Hawaii also receives scveral federal grants that
support children’s developmental screening through the Early Childhood Comprehensive
Systems (ECCS) grant, Title V Maternal and Child Tealth Block grant, and the Maternal
Infant Early Childhood Home Visitation grant. Hawaii is working on a collective impact
model to promote voluntary, universal, and comprehensive screening statewide. The use
of validated screening tools, including the Ages and Stages Questionnaire (ASQ),
Parents’ Evaluation of Developmental Status (PEDS), and the Modified Checklist on
Autism in Toddlers (M-CHAT) is being promoted in alignment with the National AAP.
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Early Childhood Iealth & Wellness Guidelines. Hawail 1s developing Early Childhood
Health and Weliness Guidelines (ECHWG) for programs that work with young children
birth-to-school entry. The ECHWG have been cross-walked with the Caring for Our
Children Standards (3 Ed.), Hawaii Department of Human Services Child Care
Licensing Standards, National Association for the Education of Young Children
Accreditation Standards, Head Start Program Performance Standards, and the Hawail
Wellness Guidclines.

Early Intcrvention Section (0-3). The Early Intervention Scction (EIS) is a federal and
statc-mandated program that provides scrvices to support the development of infant and
toddlers from birth to three years of age. Information and support are also provided to
parents to increase their knowledge about, and ability to support, their child’s
development. DOH 1s the lead agency for the implementation of IDEA, Part C for the
State of Hawaii. Within DOH, EIS is responsible to ensure that Hawaii meets all the
requirements and regulations of Part C of IDEA. Hawaii Administrative Rules (HAR),
Chapter 11-140, Early Intervention Services for Infants and Toddlers, has been adopted
and in cffect since October 21, 2013.

Hawaii Children’s Trust Fund. The Hawaii Children’s Trust Fund (HCTF) was
cstablished in 1993 by state legislation, Chapter 350 B of the Hawaii Revised Statutes
(HRS). This legislation created a public-private partnership between DOH and the
Hawaii Community Foundation and structured the partnership to involve three advisory
groups (a statewide coalition, an advisory committee and an advisory board). The
mission of HCTEF is to ensure that Hawaii’s children develop into healthy, productive,
and caring individuals by promoting the advancement of family strengthening programs
in the community in order to prevent child abuse and neglect.

Hi’ilei Hawaii Developmental Follow Along Program. The Hi’ilei Hawaii program was
modeled after the Connecticut Help Mc Grow program and s sponsored by DOH and
Hilopa - A Family to Family Health Information Center, in coordination with primary
care providers, Mcd-QUEST (I1awaii’s Statc Mcdicaid Program) Coordinators, and the
Early Intervention Program. It was established to help support children’s optimal
development through on-going developmental screening and follow up, and to assist

families around child development.
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Hawaii Maternal Infant Early Childhood Home Visiting. Hawan receives a federal
Maternal Infant Early Childhood Home Visitation (MIECHV) grant from the Health
Resources Services Administration {HRSA). This is the basis for the Hawaii Home
Visiting Network (HHVN) which provides statewide evidence-based home visiting
services for children, birth through five years of age, through the Healthy Families
Amecrica, Parcnts as Teachers, and Home Instruction for Parcnts of Preschool Youngsters
modcls.

Oral Ilcalth. Hawaii promotes cvidence-bascd practices for children’s oral health and is
developing the capacity for surveillance through a Center for Discasc Control and
Prevention (CDC) Oral Health Grant and an Aspen Institute Excellence in State Public
Health Policy focusing on Oral Health. Hawaii 1s one of six states working with the
National Children’s Dental Health Project to develop policy consensus for Hawai. It 1s
currently conducting a policy review and is planming to convene stakeholders in 2015
around this.

Protective Factors Training. Hawaii promotes the Center for the Study of Social Policy
{CSSP) Strengthening Families Protective Factors. In 2014, Hawaill trainers participated
in a Training of Traincrs on the Protective Factors Framework and arc now promoting
training in community-bascd programs in Ilawaii. Protcctive factors are conditions in
families and communities that, when present, increase the health and well-being of
children and families. They are attributes that serve as buffers, helping parents who
might otherwise be at risk of abusing their children to find resources, supports, or coping
strategies that allow them to parent effectively, even under stress.

Special Parents Information Network. The Special Parent Information Network (SPIN) 1s
a parenl-to-parent organization in Hawan that provides information, support and referral
to parents of children and young adults with disabilities and the professionals who serve
them. SPIN attempts to casc the journcy of parenting a child with disabilitics by keeping

familics linked to important information and resources.

The following outlines policies DHS has implemented to ensure high-quality services for young

children and their families:
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For the past two years, DHS has overseen the pilot of Hawaii’s tiered Quality Rating and
Improvement System (QRIS) for DHS-licensed programs. This was a pilot funded by
DHS through Child Care Development Fund (CCDF) funds and administered by the
Center on the Family at the University of Hawaii which began in February 2012 and
opcrated for scveral years in both center-based programs and family child care homes.
The pilot cmphasized quality improvement as the primary purpose of the system. Quality
Improvement Grants for center-bascd programs were funded by a private partner, the
Samuel N. and Mary Castle Foundation. The pilot ended in June 2014, and a study
addressing the lessons learned and identifying next steps for QRIS was completed in
September 2014. Following this report, several meetings with stakeholders and
conslituents are being convened by EOEL throughout the fall of 2014. Based on these
conversations, DHS will redesign the QRIS model and pilot the revised program in the
fall of 2015.

DHS is piloting a system modification to capture data about licensing reviews and
deficiencics cited in these reviews. This pilot will allow workers to do their licensing
studics in real-time in the ficld, using tablets. The current paper process presents
challenges both in gathering data regarding compliance as well as on trends about which
requirements are usually not in compliance. Capturing such data will assist Hawaii in
moving toward using key indicators and differential monitoring and focusing staff
resources on providers who experience ongoing difficulty in meeting the licensing
requirements, rather than on those who tend to meet compliance on the whole.

In September 2011, a new Early Childhood Pre-K Health Record Supplement form (DHS
908}, was required to be completed by a physician prior to a child’s entry into a preschool
program. The purpose of the form is to gather information on the child’s health, growth
and developmental status to support crecation of health plans for those children who are

determined to be in need of such plans.

The Classroom Assessment Scoring System (CLASS) 1s an observational instrument

developed to assess classroom quality in preschool to grade 12 classrooms. It collects data on

multiple dimensions of teaching, including teacher-student interactions that are linked 1o student

achievement and development, and has been validated in more than 2,000 classrooms. CLASS
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has been used 1n Hawair’s Head Start programs, private preschool programs and schools, and
HIDOE classrooms. Information gathered from CLASS observations can be used as evidence to

cnhance and improve tecacher practices.

Hawaii P-20 has complemented State Department cfforts to strengthen the carly childhood sector
by:

e Convening a CLASS consortium to discuss strategies and ways to support the
implementation of CLASS in improving teaching practices. This group includes HIDOE
administrators; and representatives from Head Start, UH, Kamehameha Schools; and
others from the private sector.

¢ Conducting a proof-of-concept study in 2014 to match two early learning providers’
students to the HIDOE. A malch rate ofA; was obtained for Kindergarten Children’s
Aid Association (KCAA) Preschools of Hawaii and a rate OfA; for the Honolulu
Community Action Program (HCAP) Head Start students. These results proved that
valid and rchable matching 1s possible by the linking of demographic variables. Further,
this work shows that the ability to track students from carly childhood education and/or
program scrvices through the cducation-to-workforce pipeline is well within our ability to

complete.

B. (5) Hawaii's Coordination of Preschool Programs and Services. The EOEL is currently

housed 1n the Governor’s Office, bul will be moving to HIDOE as an attached agency for
administrative purposes only, as specified in Act 178. EOEL is advised by the Early Learning
Advisory Board (ELAB) which is made up of representatives from the State, community and
identificd groups in statute (Sce Appendix 5, Act 178, p.67), including, but not limited to,
representatives from the following:

e Hawai Dcpartment of Education (ITIDOE), Supcrintendent (Title 1 of ESEA, Part B of

IDEA and subtitle VII-B of the McKinney-Vento Act)

¢ Hawaii Department of Health, Director (IDEA, Part C)

e University of ITawai

e Hawaii Department of Human Services, Director {Child Care and Development Block

Grant)
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¢ Head Start State Collaboration Office {Head Start Act)
e (Center-based preschool providers

e Head Start

¢ Kamehameha Schools

e lHawaii Association of Indcpendent Schools

e Hawain Council of Mayors

e Hawaii Early Intervention Coordinating Council

e Homc Visiting programs

e Family-Child Interaction Learning programs

o Family Child Care programs

¢ Philanthropic organizations

¢ Hawaiian Language Medium Early Learning providers.
¢ Hawaii Chapter of the American Academy of Pediatrics

e Parent

In 2012, EOEL formed a workgroup known as Action Strategy that brings together public and
private stakeholders, including representatives from DOH, DHS, HIDOE, HAEYC, UH, Hawaii
P-20, People Attentive to Children (PATCH), family-child interactive learning programs, and
community-bascd preschool programs, to identify system cfforts to support continuous quality
improvement with consideration for all settings, including home visitation, family child-care,
center-based programs, family-child interactive learning programs, and kindergarten through
third grade. This group has been meeting since September 2013 on a monthly basis. The eftorts
of this group to date have included:

o The creation of HELDS support materials and a temiplate for HELDS teacher
trainings.

o The creation of Hawaii's Family Partnership Guidelines (FPG) for early
childhood settings, support materials, including toolkits and trainings that can be
uscd for teacher training on FPG, through the use of vignettes.

o Sponsoring of screening trainings.

o Vetting of Early Childhood Health and Wellness Guidelines (ECHWG).

o Sponsoring of protective factor trainings.
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¢ Successtul transition trainings for all program setlings.

o Shared transition trainings for IDEA, Part C and Part B.

o A virtual, carly childhood one-stop-shop to increase access to information and
referral.

o A "financial support” packet for carly childhood providers to usc with their
families to include Supplemental Nutrition Assistance Program (SNAP), Special
Supplemental Nutrition Program for Women, Infants, and Children (WIC),
Temporary Assistance for Needy Families (TANF), Chapter 8 Housing, Childcare
Subsidy, and Educational Improvement Tax Credit Program (EITC) applications

and information.

B. (6) Hawaii’s Coordination of Preschool Programs and Services. EQEL is charged with

mercasing the number of children who have access to a quality carly childhood cducation
experience, including:
¢ Securing state, federal, and private funds for early education programs;
e Dcvcloping or assisting in the development of foundational matcrials that enhance quality
and arc applicablc across Statc departments; and

e (Crcating supports for the implementation of these foundational materials.,

The mission of EOEL 1is to create a comprehensive early learning system by connecting health
policies and services with early learning programs; supporting communication among agencies
and departments 1o ensure seamless and smooth transitions for children and families; providing a
mechanism for community involvement in policy advising; and communicating the status of

early learning in the State.

Much of this work is done through the Action Strategy cffort, beginning with the creation of a
public-privatc strategic plan, which started in 2012, (Scc Appendix 6, Action Strategy, p. 97)
The effort is coordinated EOEL, and led and implemented by approximately 100 professionals
from Hawaii State departments and early childhood organizations focused on supporting
children’s health, safety, development, and learning. Six critical focus areas have been identified

as building blocks for the establishment of a comprehensive early childhood system, with 20-25
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projects under way across the six focus areas. The goals are to ensure healthy development and
safety of our young children, increase access to needed services, improve quality across
programs and services, align carly childhood prioritics across State departiments, and leverage

public and private resources.

Evidence for selection criterion (B):
Appendix 4, HELDS Press Release, p. 66
Appendix 5, Act 178, p. 67

Appendix 6, Action Strategy, p. 97
Table B
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C. Ensuring Qualitv in Preschool Programs (30 points).
The extent to which the State has an ambitious and achievable plan to ensure program quality,
including a description of how the Statc will:

(1) Usc no morc than 35 percent of the funds reccived over the grant period for State
Preschool Program infrastructure and quality improvements at the State level through activities
such as--(8 points)--

(a) Enbancing or cxpanding Early Lcarning and Development Standards;

(b) Implementing Program Standards consistent with a High-Quality Preschool Program;

(¢) Supporting programs in meeting the needs of children with disabilities and English
learners, including in workforce development;

(d) Conducting a nceds asscssment to detcrming the current availability of High-Quality
Preschool Programs, including private and faith-based providers and Head Start prograims;

(e) Establishing or upgrading preschool teacher education and licensure requirements;

(f) Improving teacher and administrator early education training programs and professional
development;

(g) Implementing a Statewide Longitudinal Data System to link preschool and elementary
and secondary school data;

(h) Implementing a Comprehensive Early Learning Assessment System;

(1) Building preschool programs’ capacity to engagce parcnts in decisions about their
children’s education and development, help families build protective factors, and help parents
support their children’s learning at home;

(j) Building State- and community-level support for High-Quality Preschool Programs
through systemic linkages to other carly lcarning programs and rcsources to support familics,
such as child health, mental health, family support, nutrition, child welfare, and adult education
and training sectors; and

(k) Other activities that would support the delivery of High-Quality Preschool Programs to
Eligible Children.

(2) Implement a system for monitoring and supporting continuous improvement for each
Subgrantee to ensure that each Subgrantee is providing High-Quality Preschool Programs (which
may be accomplished through the use of leveraging a TQRIS and other existing monitoring
systems), including the extent to which the State (10 points)--

(a) Has the capacity to measure preschool quality, including parent satisfaction measures, and
provide performance feedback to inform and drive State and local continuous program
improvement efforts;

(b) Is using a Statcwide Longitudinal Data System that is able to track student progress from
preschool through third grade; and

(¢) Clearly specifies the measureable outcomes, including school readiness, to be achieved by
the program.

(3) Mecasure the outcomes of participating children across the five Essential Domains of
School Readiness during the first few months of their admission into kindergarten using an
assessment or assessments, such as a Kindergarten Entry Assessment, 1o achieve the purposes for
which the assessment was developed and that conform with the recommendations of the National
Rescarch Council repert on carly childhood assessments (12 points).

Evidence for selection crilerion (C):
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e (C)2)a) Evidence of a monitoring protocol used to drive conlinuous program
improvement.

o (C)(2)(c) Evidence of State targets with measurable outcomes, including school readiness
achieved by the program.

e Any other supporting cvidence the State believes will be helpful to peer reviewers.
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C. Ensuring Quality in Hawaii Public Charter School Preschool Programs .

C. (1) Infrastructure funds. Only 29% of the funds requested through the Preschool

Development Grant will be used to create an infrastructure to support the public charter schools
in implementing a high-quality preschool program. This infrastructure will be created through a
scrics of tcachcer training opportunitics for the charter school preschool teachers that is focused
on: aligning and connecting their curricula with the Hawaii Early Learning and Development
Standards (HELDS) including the new Hawaiian Language domain, implementing the Hawaii
Family Partnership Guidelines (FPG), conducting developmental screenings using the Ages and
Stages Questionnaire (ASQ), integrating the Early Childhood Ilealth and Wellness Guidelines.
(ECHWG) into the preschool program, understanding and using child formative assessments,
and cnhancing child-teacher interactions. The kindergarten tcachers will also be trained on the
formative assessment toel, Teaching Strategies GOLD (TS GOLD) that is being piloted in the
HIDOE classrooms. TS GOLD is also being used within THHTDOE as the individual kindergarten
entry assessment. Support for the teachers and educational assistants through bi-weekly
coaching sessions will be done by the University of Hawaii's (UH) P-3 Initiative {Hawaii P-3)

Education Specialist. Hawaii will also work on developing a B-8 Teacher License.

Each charter school that offers a preschool classroom will be required to implement the elements
mentioned above. In order to ensure that all of the classrooms are implementing these, a quality
monitoring system will be implemented with the ultimate goal of using the data to support
improved classroom practice. Hawail currently has the Hawaii Data cXchange Partnership
(Hawaiti DXP), a cross-scctor education-to-workforce longitudinal data system. This grant
provides the impetus and opportunity to involve public charter schools and the early childhood
community in larger data governance discussions and decision making. Finally, the Early
Learning Advisory Board (ELAB) will advise the Executive Office on Early Learning (EOEL)
on conducting a community needs assessment to determine the future locations of additional

preschool classrooms.

C. (1) (a) Enhancing HELDS. HELDS are being expanded to include a Hawaiian Language

Development domain. This is being developed through the financial support of the Harold K. L.
Castle Foundation, in partnership with the University of Hawaii at Hilo, Ka Haka ‘Ula O
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Ke'elikdlani College of Hawaiian Language, and UH’s Hawaii P-20 Partnerships for Education
(Hawaii P-20).

Once completed by June 2015, the creation of an eight-hour training module for the charter
school teachers on the new domain and support in aligning their curriculum to HELDS will
occur. This training will first be offered to the initial four classrooms on Hawaii Island in the
summer or fall of 2015. Two days of training on HELDS will be offered annually. The number
of offerings and number of schools that participate in the training in Years 2 and 3 of the grant
will incrcasc as more classrooms arc opened throughout the state. ITawait P-20 will create a new
position, the P-3 Charter School Specialist, who will be responsible for conducting these
trainings. In addition, Hawaii P-20 will contract with a Hawaiian language expert to support this
work. The following table illustrates the number of full-day trainings or workshops that will be
offered by grant year and location. Please note, these include all trainings and workshops, not

just HELDS training. .

Number of Professional Development Trainings or Workshops by Grant Year and Location

Grant Year 1 | Grant Year 2 Grant Year 3 Grant Year 4
Summer/Fall Spring Summer/Fall Spring Summer/Fall | Spring Summer/Fall
2015 2016 2016 2m7 2017 2018 2018
2015-16 | Hilo: 7 Hilo: 3
School
Year
2016-17 Hilo: 7 Hilo:3
School
Year
2017-18 Hilo: 7 ITilo: 3
School Kona: 7 Kona: 3
Year Kauai: 7 Kauai: 3
Oahuw: 7 Oahu: 3
2018-19 Hilo: 7
School Kona: 7
Year Kauai: 7
Qahu: 7
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Hawaii P-20, through Hawaii P-3, will be responsible for developing training modules and/or
collecting and organizing the ones already developed with community input, for all HELDS
trainings. The first training on HELDS will occur in the summer/fall of the 2015-16 school
year. Subscquently, trainings will be offered to the charter school preschool teachers on HELDS
annually throughout Hawaii, including locations in 1ilo, Kona, Kauai, and Oahu. Programs that

are not located in these areas have funds to support their travel to attend trainings.

C. (1) (b} Hawaii Family Parinership Guidelines for Early Childhood Settings. The Hawan

Family Partnership Guidelines (FPG) for early childhood settings were established in 2013 as a
source document to guide early childhood practitioners in their efforts to create and/or enhance
ongoing, responsive, and reciprocal rclationships with the families enrolled in their programs. It
1s a set of guidelines that arc rescarched based and includes key principles and provides actions
or stratcgics practitioners can usc to cngage morc cffectively with familics. (Sce Appendix 7,

Family Partnership Guidelines, p. 98)

EOEL developed the document in partnership with Hawaii P-20 and members of the Action
Strategy that included the Hawaii Department of Education {HIDOE), Hawaii Department of
Health (DOH), Hawaii Department of Human Service (DHS), and education-based non-profits,
in an attempt to support practitioners, programs, and schools serving children, birth to 3% grade,
and to develop authentic and respectful relationships with families. The goal is for ongoing
partnerships with families to result in improved health and developmental outcomes for Hawaii’s
young children. Foundational to the FPG work was the corc valucs that children develop and
learn best in the context of a supportive family and that families play a pivotal role in shaping

their children’s healthy development and lifelong learning.

The document provides guidance for how programs/schools can engage families in meaningful
and reciprocal partnerships to support their children’s learning. The next step is to develop a
training module that supports the charter schools implementation of FP(G. The modules might
include the creation of video clips and vignettes to support family engagement and will be
developed in the spring of 2015, A onc-day training on FPG will begin in the 2015-16 school
year and will be offered annually by the P-3 Charter School Specialist.
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C. (1) (c) Supporting Programs: Children with Disabilities. Another one of the workshop topics

that will be offered to the charter school preschool teachers during the first year of program
implementation is on meeting the needs of children with disabilities. This topic will be offered
annually to all of the preschool teachers. As with all of the other workshops, this workshop will
be offered to the local carly childhood community and kindergarten to grade three (K-3) teachers
within the charter schools offering the preschool classrooms. In addition, a P-3 Learning Lab
will be created that will support trainings for administrators on supporting teachers in working

with diverse students, including English learners and children with special needs.

C. (1) (d) Hawaii’s Needs Assessment. ELAB was created to support and advise EOEL on

several items, including promoting collaboration across agencics and stakcholders serving young
children. In its role, ELAB will advise EOEL on conducting a needs assessment to determine the
currcnt availability of high-quality preschool programs, including private and faith-bascd
providers and Head Start programs, by creating a Needs Assessment Committee comprised of
representatives of government agencies (e.g., Department of Health, Head Start, University of
Hawaii, Hawai P-20) and Kaulanakilohana (a consortium of higher education early childhood

education professionals).

This Committee will assist EOEL in developing legislation related to state funding of preschool
classrooms and in the identification of these communitics meost in nced of classrooms. The
results of the November 4, 2014 clection in which there will be a question on the ballot asking
votcrs whether the State Constitution should be changed to permit public monics to be used to
fund private, community-based preschools, potentially impacting decisions about future
preschool opportunities and where they will be located. If voters approve, the State will be
allowed to contract with private, community-based preschools for quality preschool experiences,
in addition to increasing the number of preschool classrooms on public charter school campuses.

(See Appendix 8, AG Advice, p. 100)

C. (1) (c) Preschool Teacher Licensure. In 1996, a 21-membcer public-private 1lawaii Early

Childhood Career Development Coalition was formed to oversee early childhood professional

development efforts, including the establishment of workforce quality standards and a registry of
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practitioners and their qualifications. In 2007, the coalition was expanded to 25 members and
reconstituted as Hawaii Careers with Young Children (HCYC). Its accomplishments include:
(1) developing a set of Commeon Core Competencies for Early Carc and Education Practitioners,
(2) promoting coordination among higher cducation institutions offering carly childhood
degrees, and (3) creating a website that will link practitioncrs with a varicty of workforce carcer

and professional development information and resources.

An HCYC subgroup of higher education faculty called Kaulanakilohana which includes two-
year and four-year facully from across the state, is working on assessing higher education
pathways, as well as working to clearly define and streamline educational pathways for current
and potential carly childhood professionals. This group will be charged with working to
cstablish a B-8 Teacher Licensc through the Hawaii Teachers Standards Board (HTSB).
Currently, tcachers in HIDOE and public charter school preschools are required to be “*highly
qualified” which means they hold a Bachelor of Arts degree in early childhood education or a

related field.

C. (1) (f) Professional Development. To ensure that best practices are being implemented, high-

quality program support services are required. Classroom coaching provides a significantly
greater opportunity for the understanding and implementation of new skills. A P-3 Charter
School Coach is an additional position who will provide individual coaching and mentoring to all
of the charter school preschool teachers and cducational assistants. The ongoing professional
development will focus on building strong collaborative work environments and the long-term
goal of developing or enhancing effective teaching practices. The P-3 Charter School Coach will
meet with each teacher and educational assistant twice a month and offer follow-up phone calls
and video conferencing. During Year | of the Preschool Development Grant, the P-3 Charter
School Coach will work with four classrooms (eight staff). This caseload will be expanded in
Yecar 2 of the Preschool Development Grant to a cascload of 6 classrooms (12 staff). In Years 3
and 4 of the Grant, there will be an additional P-3 Charter School Coach hired to suppert more
classrooms. The following chart illustrates the coaching cascload for the P-3 Charter School

Coaches.
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P-3 Charter School Coach Caseload by Year

Grant Year 1 | Grant Year 2 Grant Year 3 Grant Year 4
Fall Spring Fall Spring Fall Spring Fall
2015 2016 2016 2017 2017 2018 2018
2015-16 | Coach 1 | 4 Schools 4
School Schools
Year Coach 2
2016-17 | Coach 1 6 Schools | 6 Schools
School Coach 2
Year
2017-18 | Coach 1 10 Schools | 9 Schools
School Coach 2 9 Schools 9 Schools
Year
2018-19 | Coach L 9 Schools
School Coach 2 9 Schools
Year

Coaching strategies will be developed based on the pre- and post-child assessment tool scores, as

well as the formative assessment data reports received from TS GOLD. The coaching and

mentoring system will include planning, reflection, and engagement in positive problem-solving

conversations individualized to each teacher and educational assistant to address their strengths,

nceds, and interests.  As the instructional coach, the P-3 Charter School Coach will focus on

developing a collaborative, supportive relationship with teachers and educational assistants to

build their capacity. to;

e Crcatc lesson plans using the TS Gold formative assessment information;

e Think purposcfully on methods to advancc children’s progress; and

e Reflect on the implemented activitics and learning experiences provided to ecnhance

intentional instructional skills for the future.

This process is cyclical and strength-based, targeting children’s and staff’s individual and

developing needs which play an intcgral role in professional development and continuous quality

improvement efforts.
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Feedback and data from the P-3 Charter School Specialist will help to inform systemic
professional development strategies to identify trends regarding implementation strengths and
challenges, including professional development opportunitics for governing boards of the State
public charter schools who can then subsequently provide additional support to their teaching

tcams.

C. (1) (g) Hawaii’s State Longitudinal Data System: Hawaii Data eXchange Partnership. It is

clear that the early childhood sector in Hawaii needs to establish data governance policies and
procedures to achieve key goals towards data sharing, collection, analysis and reporting 1n order
to better understand student achievement and success in kindergarten to grade 12 (K-12),
postsecondary and in Hawaii’s workforce. Hawail, through the Hawai Data cXchange
Partnership (Hawaii DXP), managed by Hawaii P-20), is building a cross-scctor longitudinal data
system which links individual levcl data from carly childhood, K-12, and postsccondary
education to the workforce. Under Hawaii DXP, linkages to early childhood education have
been “proot-of-concept” projects, and have shown great promise in the valid and reliable
matching of students from early childhood education to HIDOE, as well as tracking these

students successfully to third grade reading and mathematics assessments.

Hawaii has begun the process of articulating the critical policy questions about what programs,
services, and education best influence positive change for our students, and recognizes that a
coordinated data governance structure is required in order to effectively prioritize rescarch and
cvaluation. Understanding our students’ outcomes requires the development of Memoranda of
Understanding (MOU) that allow the sharing of data across agencies and education providers,
while protecting individual confidentiality and privacy rights. The collection of data, however, is
notl enough. Hawaii must begin to use its data in order lo gauge our return on investment of
programs and services, and to evaluate what impacts studenis’ best preparation for their future in
Hawaii’s economy. Through the funding from the Preschool Development Grant, the following

will occur:

Establishing a statewide formal carly childhood Data Governance structure and

membership. A strong and effective governance program that establishes transparent,

PR/Award # S413A150005
Page e45



Hawaii State Charter School Preschool Development 30

representative, and consistent decision-making processes about data sources, uses, access, and
privacy is essential to the development of a reliable and useful early childhood data system.
Hawaii has begun the process of planning for a robust governance program that creates the
ability to cffectively evaluate carly learning programs and mect statc and federal reporting

requircments while ensuring sceurity and the protection of data privacy and confidentiality.

An initial needs assessment has already been completed through Hawaii P-20, with key
stakeholders, including representatives from state agencies, public and private preschool
providers, and teacher preparation and professional development organizations, to understand the
challenges and support in creating a centralized location for sharing and analyzing early
childhood data in Hawaii. Initial planning discussions have addressed the identification of the
goals, the structurc and membership of its governance program, and the prierity pelicy and

rescarch questions to be answered by carly childhood data.

The proposed work, coordinated by the EOEL and led by Hawaii P-20, will establish a statewide
early childhood governance structure that will be used to determine stakeholder members of
governing boards and their roles and responsibilities, {0 establish critical policies and processes
that guide the sharing and ownership of early childhood data, and to manage who has access to

the data and for what purposes.

The following is a summary of the activitics and deliverables for this goal:

e Crcatc a Coordinating Council that reports to state lcadership and functions as a liaison to
the Tawai DXP.

e Decterming the scope of work of the Coordinating Council, as well as its roles and
responsibilitics.

e [Establish a reporting and communication process about Coordinating Council activitics,
rccommendations, and decisions.

e Establish writtcn governance policy and processces that align to decision making,

e Establish additional sub-committccs, membership, and responsibilitics for cach sub-
committee (c.g., sccurity of data and access to data sub-committee, rescarch and data

request sub-committee, etc.).
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¢ Establish change management procedures and processes.

e Review the prior two years’ progress, facilitation to "handotf™ governance logistics and

processes 10 Hawan's governance program.

Producing three Memoranda of Understanding to share data with the Hawaii Data
eXchange Partnership: Within the carly childhood scctor, Hawaii DXP has been actively
working on data governance and the reporting of transitional outcomes of students from private
and public carly childhood cducation programs to HIDOE. Data sharing requircs MOU’s to
cnsure protections of confidential data, adherence to governance policics, and a delincation of

data elements and how the data will be used (i.e., as in research or dataset requests).

Three key MOUs will be developed and implemented between the University of Hawan (i.e.,
Hawaii P-20) and the following departments or agencies to ensure that data is available for
reporting purposes to evaluate student performance outcomes: 1} Department of Human
Scrvices; Benefits, Employment, and Support Services Division (child carc subsidics, Preschool
Open Door subsidics, carly childhood educator licensing) (Year 1); 2) Department of Human
Scrvices: foster care (Ycar 2); and 3) Department of Iealth: Early Intervention Scrvices and

Women, Infants, and Children {Year 1).

Additional MOUs will be developed between UH and early education providers, such as Head
Start and private providers, as each organization decides to contribute data to evaluate student
performance outcomes for program improvement. Hawaii P-20 will also develop template(s) for
carly childhood cducation programs (both private and public) for use with individual programs to

sharc data with the Hawaii DXP (Year 2).

The following is a summary of the activities and deliverables for this goal:
¢ Develop and execute three MOUSs that allows the transter of data from state
agency/providers to Hawaii DXP.

¢ Develop private and public early childhood education data sharing template(s).

PR/Award # S413A150005
Page e47



Hawaii State Charter School Preschool Development 32

Data Mapping Across Data Sharing Partners: Hawaii does not currently have a statewide
data element dictionary for the early childhood sector, but coordination of data elements across
scctors for the Hawaii DXP requires a clear understanding of how cach data clement is defined
and formatted from cach data source. The incorporation of carly childhood data into Hawaii
DXP requires preparation to accept data from small providers with relatively simple data files, as
well as data loads from large state agencies with significant amounts of data stored in

sophisticated databases.

The data mapping is necessary lo ensure that the shared early childhood data is reliable, valid,
and accurate, and is an essential step to develop a process for mapping the data elements
received from each potential data-sharing partner to a standard format for cquivalent data
clements. Ensuring comparability and reliability of cach data element from across different data
sourccs 1s ¢ssential to accurately answer key policy and rescarch questions, Data mapping will
involve comparison of data element names, definitions, option sets, and formats from each
source to a recommended or preferred data standard. The data mapping activity will require
collection of intake formis from providers, as well as database codebooks or dictionaries, and

sample reports derived from administrative records.

The following is a summary of the activities and deliverables for this goal:
o Collect meta-data files, codebooks, and/or intake forms for up to 1{ organizations and/or
departments/units within Hawall state agencics (c.g., Department of Human Services).
e Conduct comparison of data standards between programs and preferred data standards.
» Develop a data element dictionary for incoming data sources.
¢  Work with state agency/organization subject maiter experts, develop and implement data
source business rules for the use of data in reporting.

e Develop data standard comparison table/mapping documents.

Coordinating and Developing Reports based on Early Childhood Critical Policy Questions:
Eight critical policy questions have been identificd under the current Hawaii P-20 contract to
cngage key carly childhood stakcholders to develop data governance.

The following is a summary of the activities and deliverables for this goal:
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e Draft two cross-sector report layouts for longitudinal performance outcomes of eligible
children [e.g., students with disabilities, Englhish Language Learners, homeless,
Individuals with Disabilities Education Act (IDEA) Part C to Part B transition, ete.].

» Produce a minimum of two reports that focus on the transition of eligible students from
one sector to the next (e.g., from early childhood program/education setting to the public
K-12 sector), and an carly childhood cducators workforce report (c.g., academic
credential and workforce information such as employment in carly childhood, median

wage, ctc).

C. (1) (h) Hawaii’s Comprehensive Early Learning Assessment Svstem. All of the charter

school preschool teachers will be trained, coached, and offered technical assistance in
mplementing a coordinated and comprehensive assessment system using the following
assessment tools:
» Screening: Ages and Stages Questionnaire (ASQ)
o Formative Assessments: Teaching Strategies GOLD
e Measures of Environmental Quality: Early Childhood Environmental Rating Scale-
Revised (ECERS-R)
e Measures of the Quality of Adult-Child Interactions: Classroom Assessmient Scoring
System (CLASS)

¢ Kindergarten Entry Assessment: Teaching Strategies GOLD

Training on the tools, along with how to use the data teachers collect from ASQ and TS GOLD
will be coordinated by the P-3 Charter School Specialist and conducted by the Specialist or a
DOH Specialist trained on ASQ. This 1s the foundation to creating the State’s Comprchensive
Early Learning Asscssment System. These two topics will be taught annually. In addition,
technical assistance by the P-3 Charter School Specialist will be offered to both the preschool
teachers and the Principals. The integration of the ways in which the data can be integrated into
Hawaii DXP will be addressed in the data governance work. In addition, through the work that
occurred during a 15-month National Governor’s Association Policy Academy, Hawaii has
created 7 Guiding Principles that are the foundation to the State’s assessment policies and

promote practices in carly learning scttings that arc developmentally appropriate, culturally
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responsive, reveal holistic information about children’s strengths, and support teachers, children,

families, and communities alike. (See Appendix 9, 7 Guiding Principles, p. 107)

ECERS-R and CLASS will be used by the P-3 Charter School Specialist in order to improve the
quality of the environment and the lcarning expericnce of the children in the classroom. Each of
the charter school preschools will be observed by the P-3 Charter School Specialist or a reliable
CLASS or ECERS-R observer annually. The CLASS assessment will happen in the fall and
spring and the data will be given 1o the teachers and the P-3 Charter School Coach for targeted
coaching. The ECERS-R annual report will be given to the charter school Principals. If the total
score 18 less than 3.5, then a Corrective Action Plan will be developed by the charter school and
filed with the Hawaii State Public Charter School Commission (Cominission), with a timeline for
when corrective action will be completed. Scores on the ECERS-R can range from | (lowest) to
7 (highest). Generally, classrooms that score 5 or above arc considered to be high quality, 3-4.9

are moderate quality, and below 3 are low quality.

C. (1) {(D)- (1) Working with and Supporting Families. . Each of the charter schools that will be
(b)(4)

operating a preschool program will have a budget of per year, per preschool classroom

per child) to contract with a family engagement specialist or to purchase materials or
services to support the implementation of their family engagement plan. Each school will
develop a plan while working in its P-3 Lecarning Lab. The plan must include how the funds will
be used to do the following:

s Engage familics in decisions about their children’s education and development,
including assistancc to familics in understanding the results of developmental
screenings;

¢ Help families build protective factors;

¢ llclp familics support their children’s learning at home; and

» Support families with accessing at least two state and community resources to address
their needs: other carly lcarning programs, child health, mental health, family support,

nutrition, child welfare, and adult education and training services.
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The plan that is written will include: a list of activities and costs, proposed contraclor(s),
deliverables, and a parent evaluation/feedback form. Once parent evaluation forms are
complcted, they will be submitted to the Commission. Schools have a varicty of options for
sclecting the best family engagement activitics or combination, such as offering a onc day a
wecek family participation class, home visiting for cach child, evening family cducation classcs,
etc. The school may also utilize the existing HIDOE parent satistaction survey to fulfil the parent
evaluation component. The Principal, with input from staft, would know what strategy or

strategies would work best with the school’s parent/family community.

C. (2) {(a) Measuring Quality. Hawail P-20 will be responsible for implementing a system for

monitoring and supporting continuous improvement for cach of the charter schools that operate a
preschool program to ensurc that cach subgrantce is providing high-quality preschool programs.

Hawaii P-20 will collect CLASS scores, the sclected family engagement survey results, ECERS-
R scores, and TS GOLD administrator reports (only aggregate student data) to inform the

continuous program improvement efforts.

All of the preschool teachers will be observed using CLASS by a reliable observer. All of
Hawaii P-20’s P-3 staff are CLASS PK reliable observers. Hawaii P-20 will offer annual
CLASS reliability trainings throughout the years of the grant so that there is always a pool of
rcliable observers that can be contracted to do CLASS observations. (Sec Appendix 10,

Tecachstone, p. 110)

There is substantial evidence that children who attend early childhood education programs are
significantly affected by their interactions with teachers or caregivers and their level of
responsiveness. Teacher-child interactions were the strongest predictor of children’s learning.
A biennial assessment of positive teacher-child interactions will, therefore, be conducted at a
minimum.  The initial teacher-child interaction assessment results, in conjunction with the
formative assessment reports, will provide data for the development of an ongoing training and

technical assistance plan for the professional development of the teaching staff.
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The pre- and posi-teacher child assessment tool scores and the formative assessment data
reports received from TS GOLD will provide baseline data to develop coaching and mentoring
strategics. The coaching and mentoring system will include planning, reflection, and
cngagement in positive problem-solving conversations which is individualized to cach teacher
and cducational assistant to address the individual strengths, needs, and intcrests. As the
mstructional coach, the P-3 Charter School Coach will focus on developing a collaborative,
supportive relationship with teachers and educational assistants to build their capacity to
develop high-quality, intentional lesson plans to further advance children’s skills and

knowledge in an engaging and supportive manner.

Family Surveys. The School Quality Survey (5QS) 1s a survey administered by HIDOE that asks
tcachers, students, parents, administrative staff, and instructional suppert staff their opinions of
school quality. HIDOE administcrs SQS to all HIDOE schools and to any charter schools that
request to participate. Either the SQS or a revised survey that focuses on early childhood issues
may be created and administered, and copies of this completed survey given to the P-3 Charter
School Specialist to review and determine if there are concerns that are systemic and need to be
addressed by the Principal. A Corrective Action Plan will be forwarded to the Principal and
Commission. The Principal and Commission will determine if a Corrective Action Plan 1s

necessary.

ECERS-R. Each classroom will be obscrved annually by a trained and rehable assessor
coordinated by the P-3 Charter School Specialist. Once the assessment report is finalized, the P-
3 Charter School Specialist will forward it to the Principal of the charter school. The Principal
will establish a system to share the reports with the preschool staff and the school’s governing
board. If the total score talls below 3.5, the Principal, with staff input, will develop a Corrective

Action Plan. This plan will be filed with the Commssion.

TS GOLD. The P-3 Charter School Specialist will have a program administrator account which
will allow access to all charter school, teacher, and student data.  The Principals will be given an
administrator account for their respective schools to review and monitor their teachers’

assessment activities. The P-3 Charter School Specialist will review the status of each teacher’s
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mter-rater reliability within four weeks of training to ensure that all teachers are able to “rate”
their children’s knowledge, skills, and behaviors with fidelity. The Specialist will provide
additional support and training to those tcachers who have not completed their inter-rater
rcliability test. After cach quarter, the Specialist will provide Principals with an Assessment
Status Report and Class Profile Report to show completion of the quarterly assessment by the
teachers as well as progress of the children’s learning and development. The Specialist will
work with the P-3 Charter School Coach to set up a Corrective Action Plan, if needed, to provide
additional traiming and technical support to ensure child assessments are completed 1n a timely

manner.

C. (2) (b) Hawaii's Statc Longitudinal Data System: Hawali Data ¢Xchange Partnership..

Hawaii DXP currently works primarily with the cducation and workforce scctors, reporting on
the transitional outcomes of [IIDOE graduates to Ull and on the transition of UII graduatcs to
the workforce. Data sharing has been occurring between K-12, public postsecondary, and
worktorce since 2010. Demand for more data has steadily grown among HIDOE and the UH for
the review of data coming from their particular geographic areas. For example, Hawan DXP
staft provide professional development training on the review and use of data for complex area
leadership, administrators, and teachers/faculty. Stakeholder groups such as UH faculty have not
previously encountered data which reports on student performance in high school coursework

and cnrollment into their first postsecondary gateway courscs such as mathematics and English.

As data sharing occurs between carly childhood program providers, cducators, and K-12, [Hawaii
anticipates that the demand for early childhood data will grow in a similar trajectory as that for
K-12 and postsecondary data since 2010. Presentation of data/reports to stakeholder groups such
as legislators, educational leadership, early childhood program providers, and educators will
merease awareness of student performance outcomes and focus discussions on the use of data for

continuous improvement.

C. (2) {c) Hawaii’s Definition of School Readiness. Hawaii's definition of “school readiness™

states that young children are ready to have successful Icarning experiences in school when there
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18 a posilive interaction among the child’s developmental characteristics, school practices, and

family and community support.” (See Appendix 2, Act 13, p. 4)

In this grant application, we go beyond this definition by including measureable child outcomes.
In order to collect the data to measure school readiness, an ongoing observational system for
asscssing children from birth through kindergarten entry would be used by the preschool teachers
and then continue into kindergarten. The tool that has been used in HIDOE schools, as well as
local community carly childhood programs, including all of 11awaii’s Hcad Start classrooms, 1s

TS GOLD, a comprehensive early learning assessment system.

By the end of December of each school year, all preschool children who have been identified as
performing below “widely held expectation” for a preschooler will be provided with
individualized instruction to support and meet their individualized learning and development
needs. If needed, children showing carly signs of learning difficulty will be given additional
asscssments to identify a need for specialized intervention services, including a possible referral
for IHIDOE special cducation services. By the end of cach school year, a collaborative problem-
solving process involving teachers, families, and specialists (if applicable) will have assisted

preschool children in experiencing early school success.

By the end of each school year, at least 90% of the preschool students exiting the charter school
preschool classroom will be at the “widely held expectation™ or “exceeding” level for school
readiness for level Pk-4 in all five domains of development using TS GOLD. (See Appendix 11,
TS GOLD, p. 115)

The Commission, Hawaii P-20, EOEL, and ELAB will bc working collaboratively with partncrs
from DOH, the American Academy of Pediatrics-Hawaii Chapter, and the University of Hawaii
John A. Burns School of Medicine (JABSOM) to ensure the health, behavioral, and
developmental needs of children will be supported to ensure school readiness. Resources will be
leveraged to ensure that children’s development will be monitored from developmental screening
to services, children’s nutrition and physical activity are promoted, and that children in the

preschool program participate in ongoing health care as part of the well-child visit.
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C. (3) Measuring Child Outcomes. From 2002 to 2013, Hawaii public elementary schools have

used a locally designed assessment tool, the Hawaii State School Readiness Assessment
(HSSRA), to assess children’s readiness to succeed in school and schools’ readiness to support
their learning. The HSSRA’s school level data are compiled into two profiles:

o Early Education Profile: includes background school information and the degree to which
educational policies and practices that support early learning are in place.

o Kindergarten Class Profile: indicates the proportion of entering kindergarten students
who consistently display key skills and characteristics necessary for successful learning
experiences 1in school. The five dimensions of the kindergarten class profile arc
Approaches to Learning; Academic — Litcracy concepts & skills, and Math concepts &

skills; School Behaviors & Skills; Social-Emotional Behaviors; and Physical Well-Being,

Although the information gathered from the results of the HSSRA has been valuable, the
HSSRA is not an individualized assessment, but rather, one that assesses the readiness of the
majority of a class (at 75% or higher). Recognizing the importance of adopting an individualized
kindergarten entry assessment, a pilot project with about 140 kindergarten teachers of 40
clementary schools began in the 2013-2014 school year. To align with a comprehensive
assessment system uscd in the carly learning programs, specifically the Head Start programs and
major private preschool providers, TS GOLD asscssment system was sclected to be used as the
pilot kindergarten entry assessment. TS GOLD has the psychometric properties, is being used
nationwide, is linked to Common Core State Standards and HIDOE s General Learner
Outcomes, has the capacity to link into a State longitudinal data system, has inter-rater reliablity
training for teachers, and has a train-the-trainer model. Because TS GOLD is an observation-
based assessment tool, teachers gather evidences in an authentic and natural manner, using the

cveryday sctting of the children.

Charter schools werce not part of this pilot. Tlowcver, for this grant the P-3 Charter School
Specialist would be able to offer trainings for the charter school kindergarten teachers on

observing children and recording the data and for the Principals on using the administrative
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functions of the TS GOLD system. Hawaii P-20 would be able to support the materials needed

for the charter school kindergarten teachers through their private, matching funds.

During the spring of 2015, the P-3 Charter School Specialist will work with the Commission and
Principals on reviewing TS GOLD and coming up with a unificd stratcgy by Junc 2015 to make
the following decisions:

1. Identifying the 38 research-based learning objectives that will used which must cover the
five essential domains of child development. Currently, HIDOE uses 23 objectives 1n its
kindergarten classrooms;

2. Identifying the time frame for collecting the data. Currently, HIDOE has kindergarten
tcachers input data within the first four wecks of school;

3. Identifying when the entry points will be used beyond the kindergarten entry asscssment.
TS GOLD has the capability of being uscd throughout the year as a formative
assessment; and

4. Determining whether any of the language observations need to be adjusted for the
Hawaiian Immersion programs. TS GOLD has expressed interest in working with

Hawaii P-3 in adapting the tool for this purpose.

Evidence for selection criterion (C):

Appendix 2, Act 13, p. 4

Appendix 7, Family Partnership Guidelines, p. 98
Appendix 8, AG Advice, p. 100

Appendix 9, 7 Guiding Principles, p. 107
Appendix 10, TS GOLD, p. 115
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D. Expanding High-Quality Preschool Programs in Each High-Need Comununity (56 or 60
points).
The cxtent to which the State articulates an ambitious and achicvable plan for cxpanding IHigh-
Quality Preschool Programs in one or more High-Need Communitics, including a description of
how--

. (1) The State--

(a) Has sclected cach High-Need Community that will be served, including a description
of cach High-Neced Community and its geographic diversity, such as whether the community 1s
located in rural and tribal areas; or

(b) Will select each High-Need Community that will be served, including a description
of how the Statc will ensure their gecographic diversity, such as whether the community is located
in a rural or tribal arca.

Note: Applicants should address either (D)(1)(a) or (D)(1)(b). Applicants may receive
up to eight points for addressing (D)(1)(a) or up to four points for addressing (D){(1)(b).

(2) Each High-Neced Community 1s currently underserved, including the number and
percentage of four-year-olds in State Preschool Programs and other publically funded preschool
programs (8 poinls).

- (3) The State conducted outreach, mcluding consultation with tribes, if applicable, to
potential Subgrantces and the process used in sclecting cach Subgrantee (4 points).

(4) The Statc will subgrant at lcast 65 pereent of its Federal grant award over the grant period
to its Subgrantee or Subgrantees to implement and sustain voluntary, High-Quality Preschool
Programs in one or more High-Need Communities, and--

(a) Sct ambitious and achicvablc annual targets for the number and percentage of
additional Eligible Children to be scrved during cach year of the grant period (16 points); and

(b) Incorporate 1n its plan (12 points):

- (i) Ambitious expansion of the number of new slots in State Preschool Programs that meet
the definition of High-Quality Preschool Program; and

(i1} Ambitious improvement of existing State Preschool Program slots to bring them to the
level of a High-Quality Preschool Program by extending programs from halt-day to Full-Day;
limiting class size and decreasing child to staff ratios; employing and compensating a teacher
with a bachelor’s degree; or providing Comprehensive Services.

Note: Applicants may receive up to the full 12 points if they address only (D}(4)(b){1) or (b){(i1)
or 1f they address both (D)(4)(b)(i) and (b)(ii).

- (5) The State, in coordination with each Subgrantee, intends to sustain High-Quality
Preschool Programs after the grant period, including any non-Federal support that the State or
each Subgrantee commits to contribute {12 points).

Evidence for selection critetion D
e Tablc (D}4) and Tablc A. (Scc Tables (D)(4) and A in Excel spreadshects)
¢ Any other supporting evidence the State believes will be helpful to peer reviewers.
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D. Expanding High-Quality Preschool Programs in Each Hish-Need Community

D. (1) (a) Hawaii Charter Schools. Hawaii currently has 34 public charter schoels serving

approximately 11,000 students across five of the Hawaiian Islands, including a school that just
opened in the 2014-15 school year. 1lawaii’s public charter schools were founded on a profound
respect for the native culture, people, and environment; and they value children and youth's
mnherent qualities of curiosity, diverse strengths and abilities, and their capacity to care and
contribute. While all 34 current public charter schools have at least some Hawanan cultural
component, many have missions that are specifically focused on Hawaiian culture, and five are
actual Hawaiian language immersion schools committed to providing a high quality education
program in the context of the language, history, and practices of the indigenous Hawaiian
culture. If awarded this grant, Hawaii will subgrant 71% of its Federal grant award over the
grant period to sclected charter schools that will serve as subgrantecs to implement and sustain

voluntary, high-quality preschool programs in their high-need community.

Currently, 18 public charter schools will be participating in the Preschool Development Grant.
With three exceptions, these public schools are not the designated “home schools™ for students in
a particular geographic area and, therefore, typically serve students who live outside their
neighborhoods beyond the geographic boundaries of the Hawaii State Department of Education’s
(HIDOE) complexes. Even the three participating conversion charter schools, which retain their
attendance arcas after converting from HIDOE schools to public charter schools, typically enroll

students from outside their attendance arcas.

Selected Participating Charter Schools

School Island/ Currcnt Free and | School Focus

HIDOE Grades Reduced

Complex Lunch
Kanu o ka Aina Hawaii K-12 64% FHawaiian culturc focus. community-
New Century Honokaa based learning grounded in Native
Public Charter Hawalian culture and language
School
Volcano School of Hawaii K-8 63% Multi-disciplinary, project-based
Arts & Sciences Kau learning through arts and scicnecs,

and specifically the ecosystems,
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School Island/ Current | Free and | School Focus
HIDOE Grades. Reduced
Complex Lunch
geology and culture of the Volcano
area
Na Wai Ola Public Hawali K-6 85% Project-bused learning with focus on
Charter School Keaau agriculture and athletics
Ke Kula o Hawaii K-8 65% Hawalian language immersion,
Nawahickalaniopu Keaau global learning with the Hawaiion
u lki, Laboratory speaking community; laboratory
Public Charter schoaol status wnder the University of
School Hawaii at ITilo, Ka Haka "Ula O
Ke elilkélani
Hawaii Academy Hawaii K-12 80% Holistic, community-based learning
ofo.‘ts & Science Pahoa that support the pe-j)p!e, cz.r.ftm'e, and
Public Charter the environment of Hawaii
School
Kua o ka La New Hawaii K-12 58% Hawaiian culturc focus, through
Century Public Pahoa Native [[awaiiahn‘ values and place-
Charter School based opportunities
[nnovations Public Hawail K-8 32% Student centered learning in multi-
Charter School Kealakehe age groupings, inquiry and project-
based focus, thematic integrative
curriculum, arts and technology
integration, and parent participation
Kona Pacific Hawaii K-8 57% Holistic, hands-on, project-based
Public Charter Konawac cducat!on 1nsp1rc_d by Waldorf
School na cducation, Hawaiian culture, and
sustainable agriculture
Laupahochoc Hawaii K-12 67% [ndividualized learning plans and
Community Public Laupahoc .pm_]ect-.based l.eammg In an
Charter Schoel hoe intcractive onling leaming
envirenment
Ka Umcke Kaco Hawaii K-12 7% Hawaiian language immersion, with
Waiakea focus on science and the natural
environment in content area studies
and investigations
Connections Public. | Hawaii K-12 72% Thematic and expericntial leaming
Charter School Waiakea that focus on how students construct
knowledge using creative and critical
thinking.
Kanuikapono Kauai K-12 48% Hawalian culture focus, community-
Public Charter Kapua centered and nature-based with
School programs in aquaculture and
computer technologies
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School Island/ Current | Free and | School Focus
HIDOE Grades Reduced
Complex Lunch

Ke Kula o Niihau Kauai K-12 95% Hawaiian language immersion,

O Kekaha Waimea perpetuation of the language and

Lecaming Center culture of the island of Niihau for
children of the Nithau community
living on the island of Kauai

Kihei Charter Maui K-12 28% Student-centered. STEM, project-

School Maui based learning with focus on 21
century skills, science, technology,
engineering (from partnership with
Pacific Whale Foundation), math, and
Project Lead the Way (nationally
acclaimed engineering curriculum)

Kualapuu School: Molokai K-6 82% Hawaiian language immersion,

A Public Molokai project-based and place-based

Conversion Charter [carning that respects cultural values,
beliels, and traditions

Ke Kula o Samucl Oahu K-12 53% Hawaiian language immersion,

M. Kamakau, Castle perpetuation of language, spirituality,

Laboratory Public culturally appropriate behaviors, and

Charter Schoel traditional knowledge

Malama Henua Oahu K-4 100% Hawaiian culture focus, project-based

Learning Center Kailua learning with loundations in core
values and key attributes of a
navigator, and family/community
engagement

Kamaile Academy, Oahu K-12 80% FHawaiian culturc focus. cmphasis on

Public Charter Waianae Hawaiian values through

School family/community engagement,
cnrichment oppertunities and
cxpanded leaming time

D. (2). Charter School Communities. Island of Hawaii: There are 2,473' four-year-old children

living on the island of Hawan of which 1,510 (61%) are four-year-olds of families who are at or
below 200% of the federal poverty level. Currently, 498 of these low income children (33%)
participate in the HIDOE preschool program {154) or Head Start programs (344). The

percentage of Native Hawalian students on the island of Hawaii 1s 41%.

L All numbers were estimated based on analysis of data collected from the U.5. Census, National Center for Health
Status, and Integrated Public Use Microdata Series.
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The 11 participating public charter schools on the island of Hawan are located in eight HIDOE
complexes (1.e., the elementary and middle schools that feed into a high school): Honokaa, Kau,
Keaau, Kealakche, Konawacna, Laupahochoc, Pahoa, and Walakea. The percentage of students
who participate in the frec and reduced lunch (FRL) program ranges from 52% in Waiakca
Complex to 96% in Kau Complex. Those who receive special education scrvices range from
9% in Kealakehe Complex to 19% in Laupahoehoe Complex. The percentages identified as
English Language Learners (ELL) range from 3% in Waiakea Complex to 23% in Kau
Complex. Migrant and/or homeless children have been identified in every complex. There are
19 to 44 children on waitlists for Hawaii State Department of Human Services (DHS)-licensed

community preschool programs in the area.

Island of Kauai: There are 860 four-year-old children living on the island of Kauai, of which
383 (45%) are four-year-olds from families who are at or below 200% of the federal poverty
level. 171 (45%) of these children attend a state or publically-funded preschool program: 36 in
the HIDOE program and 135 in Head Start programs. The percentage of Native Hawaiian

students on the island of Kauai is 33%.

The two participating public charter schools on the island of Kaual are located in two
complexes: Kapaa and Waimea. More than half participate in the FRL Program in Kapaa
Complex (52%) and in Waimea Complex (54%); receive special education services in Kapaa
Complex (11%) and 7% in Waimea (7%); in both migrant and homeless children have been

identified and in Waiakea (23%) and in Kau Complex arc identified as ELL.,

Island of Maui: There are 1,797 four-year-old children living on the island of Maui, of which
816 (45%) arc four-year-olds from familics who are at or below 200% of the federal poverty
level. 247 (30%) of these low income children participate in the HIDOE preschool program
(14) and in Icad Start programs (233). The pereentage of Native Hawaiian students on the

island of Maui is 28%.
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The public charter school on the 1sland of Mau is located in the Maui Complex, in which
students participate in the FRL Program (53%), receive special education services (8%), and are
identificd as ELL (14%). Homeless children have been identified in this complex, and there arc

117 children on waitlists for DHS-licensed community preschool programs.

Island of Molokai: There are 166 four-year-old children living on the island of Molokai, of
which 107 (65%) are four-year-olds from families who are at or below 200% of the federal
poverty level. 60 (36%) of these low income children are enrolled in the HIDOE preschool
program (20) and in Head Start programs (40). The pereentage of Native Hawailan students on
the island of Molokai is 48%.

The public charter school on the island of Molokai is located in the Molokai Complex, in which
73% of students participate in the FRL Program, 13% rcccive special education services, and
4% are identified as ELL. There are 11 children on the waitlist for the DHS-licensed

community preschool programs in the area.

Island of Oahu: There are 12,101 four-year-old children living on the island of Oahu, of which
3,856 (32%) are four-year-olds from families who are at or below 200% of the federal poverty
level. 1,785 (46%) of these income-eligible four-year olds are enrolled in the HIDOE preschool
program (116} and in Head Start programs {1,669). The percentage of Native Hawaiian

students on the island of Oahu 15 27%.

The three participating public charter schools on the island of Oahu are located 1n three
complexes: Castle, Kailua, and Walanae. The percentages of students who participate in the
FRL Program range from 50% in Castle Complex to 78% in Waianac Complex. Those who
receive special education scrvices represent 13% in cach complex, and from 2% of students in
Castle Complex to 6% in Waianac Complex arc identificd as ELL. Homcless children have

been identified in all three complexes.
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Island and Other Hawan State Department of Education Data
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Profiles of Participating Schools

Kanu 0 Ka Aina New Century Public Charter School (KANU). is an accredited, Title 1

public charter school that is part of the Honokaa Complex of Hawaii public schools an

ethnically and economically diverse community, serving students in kindergarten to grade 12,

and was authorized 1n 2000. This community has suffered economically from the shutdown of

the sugar industry that had sustained this rural community for decades and 33% of adults in the

community have a high school diploma, and 9% have not graduated from high school.

During the 2012-13 school year, out of 240 studcents, 64% participated in the FRL program and

8% received special education services. KANU is a Native Hawaiian cultural-focused school
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that uses bilingual instruction. In the Honokaa Complex, there is an 1dentified population of
homeless families that include preschool- and kindergarten-age children in the community;
students participate in the FRL program (66%), arc Native Hawaiian (39%) and do not
complete high school (9%). The school does not have a state preschool program, but has a non-
profit preschool on its campus. llowcver, familics in this school-community have limited
access to free and/or alternative affordable high quality preschool options in the surrounding
area, as indicated by the waitlists of HIDOE and DHS-licensed community preschool programs
located in the community, including waitlists at nearby Head Start classrooms and only 57% of
kindergartners have attended preschool, and of which, approximately 75% have been assessed

to be kindergarten-ready upon entry to school.

Schools in the Keaau, Kau, and Pahoa Complexes

Five schools--Volcano School of Arts & Sciences, Na Wai Ola, and Ke Kula o
Nawahiokalaniopuu lki, Hawaii Academy of Arts and Sciences, and Kua o ka La New Century
Public Charter School—arc located in HIDOE’s Keaau-Kau-Pahoa Complex Arca (consisting
of several complexes) on the island of Tlawai, which ts one of two arcas in the State designated
by HIDEO as a Zones of School Innovation (ZSI) and funded by the Race to the Top Grant,
which has just ended. The focus of the ZSI strategy is to target support for struggling schools
in rural, hard-to-staff areas with the largest population of Native Hawaiian and economically-
disadvantaged students. The Keaau-Kau-Pahoa Complex Area spans over 320,000 acres and is
turther challenged by limited access to public transportation. Furthermore, these comumunities
have been impacted by two natural disasters that are severely affecting this area of the island

and intensifying the need for free or affordable preschool services.

VYolcano School of Arts & Sciences (Volcano) 1s an accredited, Title 1 public charter school
serving students 1n kindergarten to grade eight, and was authorized 1n 2001. During the 2012-13
school year, out of 181 students, 63% participated in the FRL program, 2% were identified as
ELL, and 12% received special education services. Located in the Volcano arca, a designated
rural community on the island of Hawai, it is part of the Kau Complex. In the Kau Complex,
students participate in the FRL program {96%), arc Native Hawaiian (45%), do not complctc

high school (13%). This complex also has an identified population of migrant and homeless
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families that include preschool- and kindergarten-age children who do not have access to

quality programs.

The school does not have a state preschool program, and families in this school-community
have limited access to free and/or atfordable high-quality preschool options in the surrounding
arca, as indicated by the waitlists of HIDOE and DHS-licensed community preschool programs,
including the waitlists at ncarby Head Start classrooms. Only 51% of kindergartners have
attended preschool, and of those, approximately 50% have been asscssed to be kindergarten-

ready upon entry to school. .

Na Wai Ola is a Title 1 public charter school serving students in kindergarten to grade six, and
was authorized in 2000. During the 2012-13 school year, out of 161 students, 85% participated
in the FRL program, 4% were identified as ELL, and 7% received special education scrvices.
The school also has an identificd migrant and homeless student population. Located in the
Mountain View area, a designated rural community on the island of Hawaii, it is part of the
Keeau Complex. In the Keaau Complex, students participate in the FRL program (80%), are
Native Hawaiian (47%) and drop out of high school (14%). Na Wai Ola does not have a State
preschool program. Furthermore, families m this school-community have limited access to
affordable high-quality preschool options in the surrounding area, as indicated by the waitlists
of HIDOE and DHS-licensed community preschool programs and waitlists at ncarby Head Start
classrooms. Only 42% of kindergartners have attended preschool, and of thosc, approximately
50% havc been assessed to be kindergarten-rcady upon entry to school. The school 1s led by a

former Head Start Director for the island of Hawaii.

Ke Kula o Nawahiokalaniopuu Iki, Laboratory Public Charter School (Nawahi) is an
accredited, Title 1 public charter school serving students in kindergarten through grade cight,
and was authorized in 2001. It is a Native Hawaiian language immersion school. During the
2012-13 school ycar, out of 265 students, 65% participated in the FRL program, and 1%
received special education services. Located in the Keaau area on the island of Hawaii, it is
part of the Keeau Complex. In the Keaau Complex, students participate in the FRL program
(80%), are Native Hawailan (47%), and do not complete high school {14%). The school does
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not have a state preschool program. Furthermore, fanmilies 1n this school-community have
limited access to free and/or affordable high-quality preschool options in the surrounding area,
as indicated by the waitlists of DHS-licensed community preschool programs located in the
community, including waitlists at ncarby Head Start classrooms. Only 42% of kindergartners
have attended preschool, and of those, approximately 50% have been assessed to be

kindergarten-ready upon entry to school.

Hawaii Academy of Arts & Sciences Public Charter School (HAAS) is an accredited, Title 1
public charter school serving students in grades kindergarten to 12, and was authorized in 2001.
During the 2012-13 school year, out of 382 students, 80% participated in the FRL program, 1%
were identified as ELL, and 7% received special education scrvices. The school also has a
migrant and homeless student population. Located in the Pahoa area on the island of Hawai, it
is part of the Pahoa Complex. In the Pahoa Complex, 88% of students participate in the FRL
program (88%), are Native Hawaiian (47%), and do not graduate from high school (13%). The
school does not have a state preschool program and families in this school-community have
limited access to affordable high-quality preschool options in the surrounding area, as indicated,
by the waitlists of DHS-licensed community preschool programs including Head Start programs
located in the community. 55% of kindergartners have attended preschool, and of those,

approximately 50% have been asscssed to be kindergarten-ready upon entry to school.

Kua o ka La New Century Public Charter School (Kua o ka La) 1s a Title 1 public charter
school scrving students in grades kindergarten to 12, and was authorized in 2001. During the
2012-13 school year, out of 252 students, 58% participated in the FRL program, 3% were
identified as ELL, and 10% received special education services. The school also has an
identified migrant and homeless student population. Located in the Pahoa area on the island of
Hawaii, this school is also part of the Pahoa Complex. The school does not have a state
preschool program. Like HAAS, families in this school-community have limited access to
affordable high-quality preschool options in the surrounding arca, as indicated by the waitlists
of the DHS-licensed community preschool programs located in the community, including

waitlists at ncarby tcad Start classrooms.
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Innovations Public Charter School (Innovations) is a public charter school serving students
in grades kindergarten through grade 8, and was authorized in 2001. During the 2012-13 school
year, out of 224 students, 32% participated in the FRL program and 8% received special
cducation services. Located in the Kailua-Kona arca on the island of Hawaii, it is part of the
Kcalcakche Complex. In the Kealakche Complex, students participate in the FRL program
(60%), are Native Hawaiian (34%) drop out of high school {10%), and there is an identified
population of migrant and homeless families that include preschool- and kindergarten-age
children in the commumty. Furthermore, there is not a state funded preschool program and
limited access Lo free and/or affordable high-quality preschool options in the surrounding area,
as indicated by the waitlists of DHS-licensed community preschool programs located in the
community, including waitlists at ncarby Hecad Start classrooms. Only 47% of kindergartners
have attended preschool, and of those, approximately half have been assessed to be
kindergarten-rcady upon entry to school. Based on U.S. Census cstimated data, 32% of adults

in the community have a high school diploma, and 7% have not gradvated from high school.

Kona Pacific Public Charter School (Kona Pacific) 1s a Title 1 public charter school scrving
students in grades kindergarten through grade eight, and was authorized in 2007. During the
2012-13 school year, out ot 234 students, 57% participated in the FRL program, 3% were
1dentified as ELL, and 5% received special education services. The school also has an
1dentified migrant student population. Located in the Kealakekua area on the island of Hawan,
it 1s part of the Konawaena Complex of Hawaii public schools.  In the Konawaena Complex,
there arc large percentages of students in the FRL program (70%), are Native Hawaiian (45%),
drop out of high school (13%) and an identificd population of migrant familics that include
preschool- and kindergarten-age children in the community.  Familics in this school-
community have limited access to free and/or affordable high-quality preschool options in the
surrounding area, as indicated by the waitlists of DHS-licensed community preschool programs
located in the community, including waithsts at nearby Head Start classrooms, only 56% of
kindergartners have attended preschool, and of whom, approximately 50% of these students
have been assessed to be kindergarten-ready upon entry to school. Based on U.S. Census
estimated data, 35% of adults in the community have a high school diploma, and 9% have not

graduated from high school. The school does not have a State preschool program.
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Laupahoepahoe Community Public Charter School (L.aupahoehoe) 1s an accrcdited, Title 1
public charter school, and was authorized in 2011 to convert from a DOE public school, and
serves students in grades kindergarten to 12. During the 2012-13 school year, out of 199
students, 67% participated in the FRL program, 8% were 1dentified as ELL, and 19% received
special education services. Located in the Laupahoehoe area, a designated rural community on
the island of Hawan with a Native Hawaiian population (36%) and an identified population of
migrant families that include preschool- and kindergarten-age children in the community, it is
the only school in the Laupahochoc Complex. 13% of students cventually drop out of high
school and only 28% of adults in the community have a high school diploma. At Laupahechoe,
there 1s not a state preschool program, but a program that scrves scveral preschool-aged
children with federal funds under the Individuals with Disabilities Education Act (IDEA).
Other than this program, families in this school-community have very limited access to other
tfree and/or atfordable high-quality preschool services options in the surrounding area, only 50%

of kindergartners have attended preschool.

Ka Umeke Kaeo (Ka Umeke) is an accredited, Title | public charter school serving students in
grades kindergarten to 12, and was authorized in 2001. It is a Native Hawalian language
immersion school, with a 96% Native Hawaiian student population. During the 2012-13 school
year, out of 281 students, 77% participated in the FRL program and 9% received special
cducation services. The school also has an identified homeless student population. Located in
the Kcaukaha arca on the 1sland of Hawaii, and is part of thc Waiakca Complex.  In the
Waiakea Complex, students participate in the FRL program (52%), kindergarteners have
attended preschool (66%), and of those, approximately 50% have been assessed to be
kindergarten-ready upon entry to school, are Native Hawaiian {39%). students eventually drop
out of high school (16%), has an 1dentified population of homeless families that mclude
kindergarten-age children in the community. Based on U.S. Census estimated data, 28% of
adults in the community have a high school diploma, and 11% have not graduated from high
school. Furthcrmore, families in this school-community have limited access to frec and/or
affordablc high-quality preschool options in the surrounding arca, as indicated by the waitlists

of DHS-licensed community preschool programs located in the community.
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Connections Public Charter School (Connections) 1s a Title |1 public charter school scrving
students in kindergarten to grade 12, and was authorized in 2000. During the 2012-13 school
year, out of 362 students, 72% participated in the FRL program, 2% were identified as ELL,
and 15% received special education services. The school also has an identified migrant and
homeless student population. Located in the Hilo area on the island of Hawaii, it 1s part of the
Waiakea Complex. In the Waiakea Complex, 52% of students participate in the FRL program,
66% of kindergartners have attended preschool, and of those, approximately 50% have been
asscssed to be kindergarten-recady upon cntry to school. 39% of students arc Native Hawailan
and 16% of students cventually drop out of high school. This complex also has an identified
population of homeless familics that include kindergarten-age children in the community.
Based on U.S. Census estimated data, 28% of adults in the community have a high school
diploma, and 11% have not graduated from high school. The school does not have a State
preschool program. Furthermore, families in this school-community have limited access to free
and/or atfordable high-quality preschool options in the surrounding area, as indicated by the

waitlists of DHS-licensed community preschool programs located in the community.

Kanuikapono Public Charter School (Kanuikapono) is a Title | public charter school
serving students in kindergarten to grade 12, and was authorized in 2001. Located in the
Anahola arca on the island of Kauai and part of the Kapaa Complex, the school has an
instructional focus that 1s nature-bascd, with strong emphasis on Native Hawaiian culturc and
lcarning. During the 2012-13 school ycar, out of 143 students, 48% participated in the FRL
program, 2% were identified as English Language Learners (ELL), and 5% received special
education services. In the Kapaa Complex, 52% of students participate in the FRL program,
58% of kindergartners have attended preschool, and of those, approximately 50% have been
assessed to be kindergarten-ready upon entry 1o school. 34% of students are Native Hawaiian;
and 14% of students eventually drop out of high school. This complex also has an identified
population of migrant and homeless familics that include preschool- and kindergarten-age
children in the community. Bascd on U.S. Census estimated data, 31% of adults in the
community havc a high school diploma, and 9% havc not graduated from high school. The

school does not have a state preschool program. Furthermore, families in this school-
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community have limited access to free and/or affordable high quality preschool options in the

surrounding area, as indicated by the waitlists at nearby Head Start classrooms.

Ke Kula o Niihau O Kekaha Learning Center (Ke Kula Niihau) is a Title 1 public charter
school, dedicated to serve only Native Hawaiian children and youth from the community of the
privatcly-owncd island of Nithau who now live on the island of Kauai. Part of school’s focus is
to serve familics who speak the Nithauan dialect of Hawalian and to prescrve that dialect, an
1ssuc of cnormous cultural significance. The school provides kindergarten to grade 12
mnstruction, and was authorized in 2001. During the 2012-13 school year, out of 38 students,
95% participated in the FRL program, 31% were identified as ELL, and 8% received special
education services. Located in the Kekaha area of Kauai, the school has a Native Hawaiian
culture focus school and 1s part of the Waimea Complex. The school does not have a state
preschool program, but has a non-profit preschool on its campus. However, families in this
school-community have limited access to alternative affordable high quality preschool options

in the surrounding arca.

Kihei Charter School (Kihei) is an accredited public charter school serving students in
kindergarten to grade 12, and was authorized in 2001. During the 2012-13 school year, out of
the school’s 578 students, 28% participated in the FRL program and 4% reccived special
education services. Located in the Kihei area on the island of Maui, an ethnically and
economically diverse community, it is in the Maui Complex. In the Maui Complex, half of the
students participate mn the FRL program (53%), have attended preschool (49%), and of those,
approximately 50° have been assessed 1o be kindergarten-ready upon entry to school. 19% of
students are Native Hawalian and 14% of students eventually drop out of high school. This
complex also has an identified population of homeless familics that include preschool- and
kindergarten-age children in the community. Based on U.S. Census estimated data, 31% of
adults in the community have a high school diploma, and 12% havc not graduated from high
school. The school does not have a state preschool program. Furthermore, families in this

school-community have limited access to atfordable high-quality preschool options in the
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surrounding area, as indicated by the waitlists of DHS-licensed community preschool programs

located in the community, including waitlists at nearby Head Start classrooms.

Kualapuu Sc