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PART | - ELIGIBILITY CERTIFICATION 12Wv3

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12wWv3

All data arethe most recent year available.

DISTRICT

1. Number of schools in the distr 14 Elementary schools (includes&-
(per district designation): ____4 Middle/Junior high schools
____4 High schools
0 K-12 schools
22 Total schools in district

2. District per-pupil expenditure: 1023¢
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tl®lsisiocated: Rural

4. Number of years the principal has been in her/higiposat this schoo 13

5. Number of students as of October 1, 2011 enrolieheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 4 8 12 6 0 0 0

K 13 18 31 7 0 0 0

1 10 14 24 8 0 0 0

2 11 19 30 9 0 0 0

3 12 13 25 10 0 0 0

4 17 24 41 11 0 0 0

5 11 13 24 12 0 0 0

Total in Applying School: 187



12wv3

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

0 % Asian

0 % Black or African American

0 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific éside

100% White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Registeprovides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 8%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until | 10
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 5
until the end of the school year.

(3) Total of all transferred students [sum of15
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.08
divided by total students in row (4). |~

(6) Amount in row (5) multiplied by 100. &

187

8. Percent of English Language Learners in the school0%
Total number of ELL students in the school: 0
Number of non-English languages represented: 0
Specify non-English languages:




12wv3

9. Percent of students eligible for free/reduced-priceals: 51%
Total number of students who qualify: 94

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 16%
Total number of students served: 30

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

0 Autism 0 Orthopedic Impairment

0 Deafness 3 Other Health Impaired

0 Deaf-Blindness 7 Specific Learning Disability

0 Emotional Disturbance 19 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

1 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 10 0
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 1 2
Paraprofessionals 0 2
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 5 0
Total number 17 4

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 141




12Wv3

13. Show dailystudent attendance rates. Only high schools nesdpioly yearly graduation rat
20102011 20092010 20082002 20072008 20062007
Daily student attendance 99% 98% 98% 98% 98%
High school graduationre, 0% 0% 0% 0% 0%

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size: 0

Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in vocational training 0%
Found employment 0%
Military service 0%
Other 0%
Total 0%

15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12Wv3

Confidence Elementary School is a small schooltemten Red House, West Virginia. The original
building was constructed sometime between 19381848. We currently have more students in portable
classrooms than in the main building. We makeadigery room and every available space all day
long. Confidence is the second smallest schotbl@rcounty with an enrollment of 187 students.
Students attending Confidence represent an aresistiog of farms and single family dwellings.

Because many of the students come from homesrh&aiafrom the nearest neighbor, the school serves
as a meeting place for the community. Reflectimgdpirit of this close-knit community, the school
serves as a center for local civic and family aigs.

The Confidence Elementary School community is caeahito helping students become independent and
self-sufficient adults. We truly believe that siilidents can learn and that we can teach thenty Eve

effort is made to ensure that this occurs dailyefegry student in every class. Regular attendande

first step. Attendance incentives are offered daaay to encourage children to attend schoolydail
Certificates and awards are presented in a spaaathly assembly. We believe valuable instructiod
engaging activities need to be experienced firadha

Confidence Elementary staff provides many actigsiied opportunities to meet the educational nekds o
all our students. Our school has come from a pirmtery school to the elementary school with the
highest average test scores over the past sewesed n Putnam County. Our third through fiftadg
students have consistently performed well on tHéngrassessment. Last year, 2010-2011, our fourth
grade Math Field Day student representative plaeednd at the county level and went on to placetou
in the regional competition and also to competheaitate level. This year, 2011-2012, three of ou
students placed at the county Math Field Day irrkaty. Of the eight Putnam County representatives
for the regional competition, two are from Confiden

Confidence has qualified as a West Virginia Exemyp&chool for twelve of the past thirteen yearsery
high academic and attendance standards must b inetrated a West Virginia Exemplary School. We
were recognized as a National Title 1 DistinguisBetlool in 2002-2003. This distinction goes toyonl
two schools in every state each year. Confiderathe second school in Putnam County to receise th
distinction. Schools designated for this honorthose that have made extraordinary gains in studen
achievement and have been able to sustain themaguetiod of time. Our Confidence staff completed
the application process and on-site observati@thdeve West Virginia School of Excellence status i
September 2011.

One of the most significant components to ConfigeBlementary School's success is the experience and
education of its staff members. The majority of staff holds higher degrees and many years of
experience. All of our classes, (100%) are tabghtlighly Qualified Teachers. Our principal hag le
Confidence for thirteen years. She was named Bu@aunty Administrator of the Year in 2005-2006.
She is one of three elementary principals seldctegrve on the Putnam County Leadership Academy
Board to train teachers working toward a degresdministration. Two of our teachers have attained
National Board Certification. They serve as NatidBoard Certification mentors for our district.uiO
second grade teacher was recognized as the Putoanty(Elementary Teacher of the Year for 2011-
2012. Two teachers attended the West Virginia Rgaflssociation Conference in November, 2011.
During a school staff meeting they shared the fagling research and literacy-promoting skillsan
effort to focus on improving skills in the areatefching writing, two teachers are currently pgstiting

in a class called, “Turning Your Students into PdwleéNriters.” One of our teachers was selected b
our school district to complete a week long sumtraning called the Teacher Leadership Institube
learned about project-based learning and the redbvbenefits of completing projects in the classno

Our teachers and principal have applied for ane leeen awarded many grants to provide materias an
books for our students.
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Confidence Elementary emphasizes civic literacynduthe school wide morning announcements with
the “Thought of the Day”. This is a message thavjles students and staff with examples of peesiti
character traits and values that a person of ctaaralsould possess. Monthly, one student per @ass
recognized as a “Star Student” for possessingipgesiharacter traits. These include staying sate a
healthy, treating others the way you want to baté@, always doing your best, and showing respect t
yourself, others, and our school. With strongepéal support and the family-like environment in ou
rural school, this works. We instill character eatimn by example and by teaching each student right
from wrong. Every member of our Confidence fanhiglps to teach our students appropriate behavior.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12Wv3

1. Assessment Results;
Section 1:A

Our third-fifth grade students are assessed eanhuging the West Virginia Educational Standardst Te
2 (WESTEST 2). This is a customized test congjstinselected criterion-referenced response itesad u
to measure a student’s level of achievement offlest Virginia Content Standards and Objectives in
math, reading/language arts, social studies amethoei Content Standards are broad descriptiontaif
students should know and be able to do in spenifitent areas (e.g. Reading and English/Language
Arts; Mathematics; Science; and Social Studies)WHSTEST 2 Online Writing is a subtest of
WESTEST 2. This assessment evaluates grade lenmigiskills defined in the Content Standards and
Objectives related to organization, developmentdvathoice, grammar usage, sentence structure, and
mechanics. Student performance on the onlinengrigession is combined with student performance on
the multiple choice sessions of WESTEST 2 readangflage arts to obtain an overall scale score and
proficiency level for reading/language arts. Oaoalgs for each student to score at the Mastergl le
above. Students demonstrating knowledge, compséherapplication, analysis, synthesis, and
evaluation of skills which exceed the standardzastinguished. Students demonstrating knowledge,
comprehension, application, and analysis of skiliich exceed the standard @bove Mastery.

Students demonstrating knowledge, comprehensiahapplication of skills which meet the standard are
Mastery. Students demonstrating knowledge and recakit$ soward meeting the standard &artial
Mastery. Students not demonstrating knowledge and re€akills needed to meet the standard are
Novice. The assessment results provide information abatitdent’s academic strengths, as well as
areas that need improvement.

Section 1: B

All assessments are based on the West Virginiacghgury CSOs. These assessments allow teachers t
target instruction in all four content areas byqidiing important data on student performance retatio
state standards. The benchmark we use with ouekgadten through third grade students is Dynamic
Indicators of Basic Early Literacy Skills (DIBELS)t is administered three times during the ydagse
scores are reviewed during collaboration betweasscbom teachers and our Interventionist. Flexible
instructional groupings of students are establisgwrding to skill deficit. The DIBELS progress
monitoring completed by the classroom teacherdlamible groups are designed for students to receiv
targeted skills instruction. We implement a 3-Téehestructional model for all kindergarten throuith
grade students. Those students identified witkcideicies (Tier 1) are progress monitored every
fourteen days. Tier Il students are monitoredeti@rty days for reading progress. Tier Il ane@iTiil
students receive additional small group instructicdll students receive ninety minutes of daily
uninterrupted instruction during reading blockndividual classroom teachers monitor Oral Reading
Fluency weekly. We have an intervention portfaddrack and monitor student progress.

Student performance data is interpreted to detertfie needs of each student and to improve the
instructional program. It is also shared with péseo ensure their support at home. It is essicati
know whether each student is making progress dadstidone through the collection and analysis of
formative and summative assessment informatiors ifiiormation is necessary both to teachers in
planning how to best teach each child, and to siisdé focusing their efforts.

Factors contributing to significant gains over piaest five years include: purchasing and promatieg

use of Accelerated Reader Enterprise to improvepcehension skills; providing remediation and

enrichment activities to increase student basitsskscheduling a 90 minute uninterrupted reagiagod

and a 60 minute uninterrupted math period for edgs; using xtramath.org and First In Math;

providing hands-on board game play before schqobviding small group review and assistance daily
9



during (before and after school)Study Hall periadfering free Extended Day Tutoring sessions &@tn
individual needs of students scoring Below MaserWESTEST; scheduling additional lab time for
students without access to a computer at home ueagimg participation of students and familiesoim
Read Every Night program; assessing student pregigag Acuity assessments for grades 3-5 quarterly
in the content areas of mathematics, reading/lageyasts, science and social studies, and DIBELs fo
kindergarten- third, providing individualized insttion for Strategic and Intensive students and
providing enrichment activities for high-achievisigidents; teaching Phonemic Awareness for
kindergarten and first grade students; implemgrainlaily computer lab schedule; implementing West
Virginia Writes; presenting monthly awards to tesge successes; displaying student writing;
submitting student writing to various writing coetjions; and recommending students to attend Rutna
County summer academic programs for both remediatiml enrichment.

Confidence has become a model for other rural dststving for high achievement. Students at
Confidence routinely rank among the highest achipin Putham County and West Virginia. In 2005,
Confidence was recognized by the West Virginia Depant of Education as meeting AYP, Best Among
Peers, Above Mastery and Beyond, and Best in Giasie Achievement Gap. Review of the assessment
data shows that Confidence has made NCLB Adequedelyf Progress each year. All subgroups met
the standard in math and reading language artsh Y&ar our percentages are most often higher than
both Putnam County Schools and West Virginia sthewerages. Recently, officials from the United
States Department of Education visited Confidenaabserve the practices that create such a high
performing school.

2. Using Assessment Results:

Research indicates that highly effective schoatsdata driven. We use our county compiled
achievement test results and our school-wide éssilts to help judge the effectiveness of our schwe
collect student achievement data in the area dfimgaand language arts using DIBELS, Acuity, WV
Writes, STAR Reading and Quick Phonics Screenethd area of math, Acuity (3-5) and Informal Math
Assessment (K-2) are used. Science and SocialeStade assessed using Acuity. Acuity benchmark
assessments are given quarterly. Teachers havesaocte student results immediately after stiedent
complete the assessment. Acuity data helps oungéeaguide instructional design and interventions.
Acuity custom tests (teacher designed) may be gaemy time throughout the school year. We cam als
find data regarding our current students’ perforoeatiuring the previous school year. This is a great
indicator of student mastery of the previous gragel. WV Writes provides instant feedback to stude
on their writing and gives us specific data to helpchers remedy weaknesses and build on areas of
strength. The data from DIBELS benchmark assessneiiReading Language Arts helps us to

target deficits in students. Those requiring addai intervention are monitored for progress tedaine
improvement or the need for increased intensitypefific skill-based instruction.

As a result of our analysis and use of assessna¢atwe have made improvements in several aréas.
risk students are identified through our informsdessment tools. Data collected from the
assessments are then used to plan instructionpmnd@iate small group interventions. This smadiup
instruction is fluid and flexible. We follow atsgol-wide master schedule which includes extendsd d
tutoring for partial and below mastery studentssgomse To Intervention instruction, daily staff
meetings, daily Study Hall, and extended day bgarde instruction classes. Three staff memberk wor
a flexible schedule to provide the before schossiwms. Our principal does daily lunchroom duty to
make that time period available to our Interverisoto work with students. Phonemic Awareness
sessions with our speech therapist for K-1 grasleosving a weakness on the IPAP screen are alsd a pa
of our master schedule. Two retired teachers camet three days each week to work with students in
small groups on targeted skills in reading and ewattics. Data from WV Writes led us to focus on
writing at the primary level in addition to the@nimediate level. K-2 students write daily in class.

award for creative writing is presented to a stadeeach class at our monthly assembly. Keybogrdin
skills are also focused on at all levels. We estedent essays in writing competitions throughbat t
year.
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Confidence uses standardized test data, WESTEST-Iml®Writing Assessment data, Informal Math
Assessment data, and the daily rate of attendaatesta develop our goals and action steps for oa F
Year Strategic Plan. The Plan is developed aredttined by the staff, parents, business partnekrs an
community members. We use WV Writes, Acuity, STARaRiIng, TechSteps and DIBELS data to guide
our classroom instruction. Teachers discuss masgsaments with parents and students at Open House
in August. We send WESTEST results home with foartt fifth graders in September. Students scoring
Partial Mastery or Below Mastery meet with our pifral to discuss ways to improve. She sendserlett
to parents of these students offering free befodeadter school tutoring classes, encouraging stude
participation in our Read Every Night Program andng them suggestions on how to help their child a
home. Mid-term progress reports are sent homeawigny student. Printed assessment reports are
included. Parents are asked to attend a Parenh&e&onference to review the data.

Assessment is an on-going process at Confidencedivaantly monitor the results to determine how
and what to teach each student. Skills that nepdawement are targeted . Assessment results drive
instruction and influence grouping. Classroom teashvork closely with our Interventionist to meaé t
academic needs of each of our students. The exdataletutors confer regularly with classroom teashe
to determine which skills to target. Our speedahdhist meets with our K-1 teachers to discuss
Phonemic Awareness assessment and sessions. Qaramdgym teachers talk with classroom teachers
to be informed about what they can reinforce inrtlessons. It's a team effort. We're all talkirgiaring,
and doing whatever it takes to reach every stuaie@onfidence.

3. Sharing Lessons L earned:

Our principal serves on a Leadership Academy Btatthin teachers working toward a degree in
administration. She participates in monthly meggjrsummer conferences, book studies and panel
discussions as a way to share her leadershipgiate

Two of our teachers have attained National Boandif@ation. They serve as mentors and help other
Putnam County teachers working on National Boards.

Our first grade teacher has shared her strategiegifded reading groups with other district teash&he
presented techniques for effective literacy cerdering her master's degree program. She has also
shared with other teachers in the county fluenaebigment techniques, such as her "snaps
performances," for parental involvement.

Several of our teachers have attended conferemckthan shared the new information with our staff.
Two teachers attended the November 2011 WV Redtiimference at the Greenbrier Resort in White
Sulphur Springs, WV. New ideas and strategieseshaith our staff included using a holiday Reader’s
Theater, favorite children’s books released in 2@ffective spelling techniques, and technologyimus
programs.

Our first/second grade teacher shares with teadieersall over the world on an online teaching
community called ProTeachem\yw.proteacher.corh Information is gleaned as well as given. lkis
collaborative environment where teachers post guresaind others share what works and what doesn't.
Our teacher has posted over 1180 times this past y@ne effective literacy and reading strategy sh
uses is The Daily Five strategy. This involvesihgwtudents reading in five different ways daily.

Our music teacher shares teaching strategies Vaissroom teachers to coordinate their curriculuth wi
successful music lessons. Because she is amtingusic teacher between two schools, she shares
strategies at both schools. She meets with othsiameachers throughout the county several times a
year to share ideas. Her lesson plans are sharagmfessional wiki site that can be accesseidebly
any educator.
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Our Pre-K teacher and aide collaborate by shadags with other Putham County Pre-K staff at mgnthl
meetings. Our Pre-K teacher contributes to "Tda@school,” a community Facebook page about early
childhood.

Our kindergarten teacher attended an academy oh &t Reading CSO'’s. She then presented what she
learned at a county Continuing Education sessipalf&indergarten teachers. She shared hands-on
activities to teach the CSQO’s. She served on dinentittee to develop a new report card for all cgunt
kindergarten students.

4. Engaging Familiesand Communities:

Confidence values student achievement. Our sch@dtuctured to meet the varied needs of our siisde
because our staff cooperates like a family to dateser is necessary to help all of our studentsesaeh

at high levels. We involve others in the achievetwd students. For example, our kindergarten aide
provides morning tutoring for students. Our prestlaide supervises a morning game room where
students learn skills through board game play. &¥de have regular volunteers, such as a local pasto
who reads aloud weekly to our kindergarten andgh@al students. A mother in the community
volunteers as our school librarian each Friday Canfidence, we consider ourselves a family.

We work together to solve problems and confroatlenges. Our group knows that we are all there to
provide what is best for the students. When stiste®ed special attention, teachers refer themito o
Student Assistance Team. We have monthly SAT mgeto track progress and make decisions about
what to try with a particular student. The SA@rnteis composed of specialists, the principal, the
classroom teacher, and parents. If necessarpAfewill refer the student for further testing and
services. The SAT collaborates to meet the unimpegls of each student who has been referred for
assistance.

Our family extends into the community. Our PTA/&Yy active in our school and meets monthly to plan
ways to provide tools to help our students achidseamples of this include technology tools, bgoks
listening centers, and other items that teachepsas for their classrooms. We also write manytgran
and have been the recipients of: Target fieldstgmnts, numerous AEP Teacher Vision grants, Denor
Choose grants, and an Unsung Heroes grant. Albaced donates dictionaries for our third and fifth
grade students. Our Pre-K teachers utilize ousrgreuse (purchased with grant money) year round.
They plant flowers, strawberries, and peach tréelinteers from the Land Grant Extension at West
Virginia State University help our teachers witle iutomatic watering and heating system.

With the cooperation of the entire family - facuylsgaff, teachers, students, community, and parehts
school culture at Confidence Elementary is onegbpports high student achievement.
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PART V - CURRICULUM AND INSTRUCTION 12Wv3

1. Curriculum:

Confidence Elementary provides standards-basediatistn across the curriculum. We have high
expectations for all of our students. Based omlecdc assessments and needs, students receive
additional instruction, assistance, and servi@&sidents are engaged in learning at Confidence
Elementary through the promotion of higher levahking, the emphasis on real world skills, the ake
cooperative and multi-leveled groups, the inclusibr2 1st century technology, the use of acceldrate
programs, and “hands-on” learning opportunities.

The framework of our curriculum is the West Virgir€ontent Standards. We have implemented many
programs to foster and monitor our students’ agngnt. Some of these programs include: Response
To Intervention, Accelerated Reader, STAR ReadiMgst Virginia Writes, Acuity, DIBELS, WESTEST
and Tech Steps. Based on the data collected fiesetprograms and others, we can effectively monito
and adjust the curriculum to meet the needs of saatent. When a student is identified as “stringg|
there are several methods of helping the studewthrkis or her potential.

Differentiated instruction is embedded in our regdand math programs. The adopted textbooks and
other curricular materials are aligned to state rmattbnal standards. Our reading se(®sott Foresman's
Reading Streetncludes leveled readers and companion lessohsdhelate with each week’s story.
Our DIBELS assessment program is correlated wethrélading series and tells us exactly what slalls t
re-teach based on the DIBELS results. Our matles¢toughton Mifflin's Math Expressiopsicludes
differentiated activity cards for every lesson.

Confidence Elementary School teachers follow the @tntent Standards and Objectives when
designing lesson plans for their students. Thé at&Confidence strives to present informatiommin
variety of ways to accommodate the different lezgrstyles of students.

Confidence Elementary School uses many tools iftiaddo informal classroom assessments to inform
instruction. Some of these include:

DIBEL S- (Dynamic Indicators of Basic Early Literacy SKIBIBELS is administered to our students in
grades K-3 (mandatory) and 4-5 (optional).

WVWrites- Students in grades 3-5 use this writing-based progrStudents are evaluated on their five-
paragraph essays, based on rubrics and the traitsting.

Acuity- These benchmark assessments are given threedigess in grades 3-5 to determine the level of
achievement in all subject area skills.

STAR Reading- Teachers administer the computer-based STAR Rea&elng¢o students two to
four times a year to determine and monitor the pedelent reading level of each student. Studeldstse
their independent reading books based on the speces/ed on this assessment.

Tutoring Services Confidence Elementary believes that all studentsbeaacademically successful. We
provide free tutoring to students before, during] after school.

Before School:Our kindergarten aide meets with students who saknesses identified on the

WESTEST. In small groups, she helps them with migdion; completion of homework; encourages
reading for enjoyment; and she then communicattdstive teachers to monitor progress. She maintains
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weekly reports with the students and encourages theachieve their goals. Additionally, our
interventionist assists students with computer o in the lab.

During School: We have two retired teachers who work with studentseading and math weaknesses
that have been identified through testing. We absee regular volunteer readers, including a local
pastor, who works with kindergarten and Pre-K stiisleOur speech therapist provides Phonemic
Awareness for students in kindergarten and firatgrthree days a week.

After School:We have two teachers who provide free reading amth mutoring for 3-5" grade

students. The students are recruited by our prahtigsed on weaknesses identified on the WESTEST
and through parent or teacher referrals. Thedwtocourage the use of technology and work both one
on-one and in small groups with these students.

2. Reading/English:
Section 2a Reading

Core literacy skills are the focus of instructiamass all grade levels and in every subject. itifj the
adopted research based curriculum, literacy skiistaught using scaffold instruction that spithtsugh
the grade levels. The adopted curriculum for @lijscts contains many possibilities for vocabulary
development, listening and reading comprehensiah waitten language skills. We adhere to the adbpte
curriculum and teach it with fidelity, which estebles a continuity of instruction across the gradels.

In addition to the prescribed curriculum, we uglia wide variety of strategies to enhance literacy
development.

Teachers incorporate literature units into clagsrawstruction. Through the use of literature @sslwe
promote vocabulary development and enhance thé d@épinowledge of students. Other vocabulary
development strategies are: word walls; word bankssabulary notebooks for math, science, and bocia
studies; a variety of games, drills, and computegrams. The use of popular literature promotes
development of reading for pleasure. Studentsqgijpatie in our Read Every Night program which
encourages parents to become involved in theid'shiteracy development. Participating studemés a
recognized at monthly awards programs. Literadiiestop priority at Confidence. To develop a rich
listening/speaking vocabulary, teachers and vokrsteead from a wide variety of children’s litenatu
Our library provides students access to booksl@éatling levels and genres. The Accelerated &ead
Program has increased the use of the resourc#aldean the library. Including high interest/lew
readability books into the library and AR progranas been a great addition for our at-risk readédsir
library also contains content books on a varietguddjects that can be used to enhance sciendd),lara
social studies units. Other literacy activitiedline: Reading Buddies, Reader’s Theater, reading
volunteers, Book Fair, and classroom competitiontschallenges.

Writing activities with personal journals, math joals, and constructed response questioning atk use
throughout all subjects. Teachers provide direding instruction using a variety of strategiesluding
sentence writing, five paragraph essays, six taditgriting, and West Virginia Writes. Studentaie

note taking skills, participate in the creatiorPaiwerPoints, and writing applications, as well @atve
writing. Students who produce quality written corsipions are recognized at the awards assembly, and
their work is displayed.

The literacy element of comprehension is ever-prieipeall grades and subjects. Oral reading, lietgl
summarizing, and in-depth questioning, are usatbt@lop and expand content instruction on a daily
basis.
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3. Mathematics:

Confidence Elementary teachers use the core magrgm Houghton Mifflin's Math Expressiongor
guidance, but teach according to the West Virg@oatent Standards. Teachers implement inquiry
based instruction during daily 60 minute unintetegpmath blocks. Students explore mathematical
problems and scenarios through hands-on activliseng computer lab time, students participatenia
web based programs: First in Math and Xtramath. fioher enrichment, students are placed in multi-
leveled groups. All K — 5 students learn technglagd math skills through Tech Steps.

Primary teachers strive to teach student understgrad mathematical concepts and procedures, the
“why” something works and not only the “how.” Téwmes start at the beginning and build on what their
students have learned in previous lessons. Steideatusually at various levels in math. Our prima
grades teachers attempt to build confidence areat elperiences of repeated success. They put the
students in the driver’s seat and explore mathealatbncepts through guided discovery. Primary
teachers also use direct instruction, differentiapeestioning, Interactive white boards, basic snbpols
and math manipulatives, show me the answer techsjdhink/pair/share, partner work, small groups an
individual work. Struggling students are taughthwheir peers and then given extra help indivigual
and in small groups. Depending on the type of bkiing reinforced, teachers also use a studettgrar

to help explain the concept, find a game that ceads the concept, or use computer resourcesyo hel
build the concept.

First in Math- An online computer program for lab time and at bdor reinforcement and enhancement
of various math skills. It is self-paced and emeges remediation when necessary and accelerakien w
desired.

Xtramath- A free, online computer program. It helps depedffective, efficient, adaptive and
intrinsically rewarding supplemental math acti\gtieThe site helps students master their basic math
facts. This site runs itself and can serve aslsupntal support, enrichment for high achievinglstus
to practice skills, or intervention for those newgfoundational skill review. Teachers have actess
students’ records. The reports are easy to red@asy to access and enable teachers to targéicspec
skills in an effective and efficient way.

Supplemental materials- calendar math, Drops in a Bucket (students toesalfew problems from a
variety of math skills daily), Internet math, “Nier Talks” (involves talking about how we compose
and decompose numbers mentally, to help all stsdad the patterns in numbers), math journals, free
after-school math tutoring.

4. Additional Curriculum Area:

At Confidence Elementary, we believe in developimg “whole child,” physically, socially, and
emotionally. We provide the following programs aaivices to our students to help them become
independent and self-sufficient adults.

Counselor Units focusing on stranger danger, following rulesing considerate of others differences,
and cyber safety. Peer mediation is taught and tasdevelop cooperation with others and the acoepta
of diversity.

Field Day We promote physical well-being and enjoyment thioagr non-competitive Field Day.

Recess Students are active on our outdoor playgroundpegent and basketball, hopscotch, and 4-
square areas for 30 minutes daily.

School Nurse Monitors the health of our students one afternoeekly.

15



Dental hygiene Local dentists provide toothbrushes during classrpoesentations.

Cardiac Kids Our fifth graders participate in this program iroperation with our local hospital. After
obtaining parent permission, students are screlenedrses and receive a health report and tips to
improve blood pressure, weight, and overall health.

Tar Wars Our school nurse presents an anti-tobacco progsaartfourth and fifth graders.

Red-Ribbon Week Our school participates in Red-Ribbon Week. Bgithis week, classroom
teachers present lessons on drug prevention. 18tided staff wear red ribbons and learn about the
dangers of drug abuse.

SAP School Assistance Program Our school representative attends a monthly mesigscuss drug,
tobacco, and violent behavior prevention.

Scrubby Bear Our Pre-K through second grade students are visgescrubby Bear, a hand-washing
program presented by our local hospital.

Pride Survey Our fifth grade participates in this statewidegram to help promote student health and
school safety.

Nutritional Guidelines We follow the guidelines developed by our countg@operation with our state
to encourage healthy eating at parties and mé&ale. to the obesity epidemic in our state, we do not
reward students with food. Students receive a htpmiewsletter focusing on healthy meals and
activities.

Bicycle safety We partner with a local hospital for bike safefyhey donate helmets to our preschoolers.

Smoky the Bear We are visited by the local fire department and Bntbe Bear. Teachers build upon
this with classroom activities.

Officer Phil A local law enforcement officer emphasizes varibealth and safety programs.

Bussafety The bus drivers employed in our county presem 8BStar Player,” a program encouraging
students to follow bus safety regulations.

5. Instructional Methods;

Confidence Elementary utilizes a school-wide apginda ensure all students are actively engaged and
developing their depth of knowledge. A major comgarof this approach is remaining focused in the
crucial subject areas for uninterrupted periodsnoé. During these blocks of time, teachers fat#itthe
instruction using a variety of groupings. The usgraphic organizers, think-pair-share, and youantu

my turn strategies help aid the students in dewegppigher level thinking skills. Teachers planithe
lessons and choose their strategies with the gaabuing up on the Bloom’s Taxonomy Hierarchy, from
simplistic to complex thinking. All teachers haveel provided in-service training on Depth of
Knowledge and the strategies that will help guitdelents to higher levels of thinking. In the traipi
teachers were required to develop questions fdr efithe levels in correlation with the state agopt
research-based content standards specific togresde level.

Confidence Elementary utilizes tBeott Foresman Reading Streeties, which is correlated to the™21
Century CSOs. Research-based instructional stestdayi Robert Marzano, Debra Pickering, and Jane
Pollock are an embedded part of each day’s instrudExamples of their strategies include:
summarizing and note taking, utilizing cues, quewsj and advance organizers, cooperative learaimdy,
generating and testing hypotheses. Boaughton Mifflin Harcourt Math Expressiosgries is also

16



research-based and correlated to the state CS@seTies is based on ten years of research condogte
Dr. Karen Fuson. Through the use of this serieghers are able to create an inquiry environmesht an
encourage constructive discussion amongst students.

All Confidence Elementary teachers remain focusedeveloping problem solving and collaboration
skills in our students. These are the foundatiopakssities to ensure success in a 21st centutg.wor
Our students must also possess the knowledge ofdatilize technology tools to aid in the
development of those skills. This is accomplistiedugh the completion of three or more Tech Steps
projects. Some of the technology skills taughlude: click and drag and other mouse skills, insgrt
clip art, using templates, developing Venn-diagramitizing internet based maps and the skills to
explore those maps, using Microsoft Office, use-ofiail accounts for sending their work to theirctesr,
and preparing Power Point presentations to go altigclass projects. All of these skills and toaid
prepare students for success in the 21st century.

6. Professional Development:

The staff at Confidence Elementary attends manfepsional development trainings to allow us to meet
the goals set forth in our five-year strategic ptéwe content standards and other state or coeqtyests

or mandates. The issues addressed in our strgtegi@are: 1) immediate trouble shooting and teaste
on-site; 2) need for 21st Century Technology taoksach classroom; 3) training for all teachers on
newly provided technology tools; 4) focus on stadd-based lesson plans, units of study and project
based units of instruction. Specific trainings twathave completed to help us meet the goals of our
strategic plan include: DIBELS, DOK, PBL, Math Egpsions, Tech Steps, Math Talks, Acuity,
Response to Intervention, Edline, Wilson Readirgjiing, Making Digital Portfolios, Celebrating
Connections, and West Virginia Writes.

In addition to county and school trainings, Confide teachers have access to the Putnam County
Cyberschool which offers on-line trainings in aigyr of subjects. Tutorials are available on
Cyberschool for many of the new technology toalehsas Microsoft Office and interactive white baard
The staff at Confidence Elementary participatggrofessional learning communities by attending
professional development sessions throughout th@otgyear. Teachers have also participated in book
studies. Faculty Senate meetings provide an opmoytior the principal and staff to discuss, pland
implement ideas which help achieve school and gogodls.

Teachers are encouraged to attend a variety oégsiminal development sessions in addition to the
required courses. Participating in professionaiiiegy is regarded by Confidence teachers as integra
the work of teaching. Professional developmentgires the staff and contributes to the cumulative
wisdom of our school. Professional leave days eseiged by our principal to allow teachers to atten
instruction related sessions. After attending trsesssions teachers return and present the infanntati
our staff.

Professional development has provided teachers@idence Elementary with significant training that
has improved our teaching. We are now incorpagatichnology into our daily instruction. Inquiry-
based teaching has enhanced student achievemeathdrs plan to participate in other professional
development so that we can continue to improvepoafiessional practices in the classroom.

7. School Leadership:

Research has shown that a principal’s strong foouscademics is a key in determining a school’s
achievement outcomes. Our principal continuouslpleasizes this focus on academics to teachers,
students, and parents. She holds high performaquaxations for staff and students. We all work
together to ensure our students are successfuk. piihcipal has empowered staff members through
sharing leadership and decision-making authorith ws. She listens and supports our ideas. Exasple
leadership, and our principal conveys more thrdughactions than through her words. She is directl
involved with the students and the school’s ingtamal program. Our principal participates in Paren
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Teacher Conferences, Student Assistant Team meetitd)Eligibility meetings. She reads the mid-term
progress reports and report cards of every stu@éet.confers with our staff daily. From information
gained in these areas, she provides additionaldretprichment for students.

Our principal models lifelong learning. She earaddaster’s degree in Early Childhood Education and
then returned to graduate school for a second Mastegree in Leadership Studies. To stay curredt a
to increase her knowledge of curriculum and ingioug our principal participates in Continuing
Education sessions at the county and state |I8hel attends summer sessions offered to teachleestén
understand the needs of her staff.

Improvement of a school’s performance often invsldeing things differently or more efficiently than
they've been done in the past. Improvement is mpeent part of Confidence Elementary. It's an
ongoing process under our principal’s directiomffSstudents and parents are always encouraged and
motivated to do better. Each student knows thagxpect their best and that we all will help them to
reach their learning potential. Our principal himactured our daily schedule in a way that creates
opportunities for staff to work and plan togethegularly. To know what is being taught and hdgv it
being taught, our principal observes classroonmguigatly and monitors instruction. Through monitgrin
she is learning what works, what doesn’t, and vghatcan do to help. The principal and teachers
frequently and carefully monitor student acadennagpess. Our principal assumes the lead role in
monitoring classroom and school-wide progress. fvislves regular classroom observations and walk-
throughs as well as meetings with teachers, testidents and parents. This ensures that goalsmemai
clear and the school’'s academic mission staysdasfo
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: {Test: West Virginia Educational Standards Te
Edition/Publication ar: 201(Publisher: CTB/McGraw-Hill LLC
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month May May May May May
SCHOOL SCORES

Mastery, Above Mastery, Distinguished 56 64 83 88 87
Distinguished 15 24 2 11 23
Number of students tested 39 25 24 34 30
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Mastery, Above Mastery, Distinguished 42 80 87 71
Distinguished 0 0 0 7
Number of students tested 19 8 10 16 14

2. African American Students

Mastery, Above Mastery, Distinguished
Distinguished

Number of students tested

3. Hispanic or Latino Students

Mastery, Above Mastery, Distinguished
Distinguished

Number of students tested

4. Special Education Students

Mastery, Above Mastery, Distinguished 50
Distinguished 2
Number of students tested 10 2 3 5 4

5. English Language L ear ner Students
Mastery, Above Mastery, Distinguished
Distinguished

Number of students tested

6. non-special education

Mastery, Above Mastery, Distinguished 59 65 81 86 85
Distinguished 14 26 4 6 27
Number of students tested 29 23 21 29 26
NOTES:

12Wv3
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: {Test: West Virginia Educational S@derds Test 2 (WESTEST
Edition/Publication Year: 201 Publisher: CTB/McGraw-Hill LLC

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May May May May
SCHOOL SCORES

Mastery, Above Mastery, Distinguished 64 68 92 85 100
Distinguished 10 8 4 18 17
Number of students tested 39 25 24 34 30
Percent of total students tested 100 100 100 0 10 100

Number of students alternatively asse:
Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Mastery, Above Mastery, Distinguished 47 90 81 100
Distinguished 0 0 6 7
Number of students tested 19 8 10 16 14

2. African American Students

Mastery, Above Mastery, Distinguished
Distinguished

Number of students tested

3. Hispanic or Latino Students

Mastery, Above Mastery, Distinguished
Distinguished

Number of students tested

4. Special Education Students

Mastery, Above Mastery, Distinguished 30
Distinguished 1
Number of students tested 10 2 3 5 4

5. English Language L ear ner Students
Mastery, Above Mastery, Distinguished
Distinguished

Number of students tested

6. non-special education

Mastery, Above Mastery, Distinguished 76 69 90 86 100
Distinguished 10 9 0 21 19
Number of students tested 29 23 21 29 26
NOTES:

12WV3
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics
Edition/Publication Year: 201 Publisher: CTB/McGraw-Hill LLC

Grade: « Test: West Virginia Educational Standards Test 2 (WEST 2,

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May
SCHOOL SCORES

Mastery, Above Mastery, Distinguished 95 50
Distinguished 32 0
Number of students tested 22 24
Percent of total students tested 100 100
Number of students alternatively asse:

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Mastery, Above Mastery, Distinguished 36
Distinguished 0
Number of students tested 7 11
2. African American Students

Mastery, Above Mastery, Distinguished

Distinguished

Number of students tested

3. Hispanic or Latino Students

Mastery, Above Mastery, Distinguished

Distinguished

Number of students tested

4. Special Education Students

Mastery, Above Mastery, Distinguished

Distinguished

Number of students tested 1 4
5. English Language L ear ner Students

Mastery, Above Mastery, Distinguished

Distinguished

Number of students tested

6. non-special education

Mastery, Above Mastery, Distinguished 95 50
Distinguished 33 0
Number of students tested 21 20
NOTES:

12wWv3
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: < Test: West Virginia Educational Standards Test EQVEST 2
Edition/Publication Year: 201 Publisher: CTB/McGraw-Hill LLC

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May May May May
SCHOOL SCORES

Mastery, Above Mastery, Distinguished 91 50 68 100 100
Distinguished 23 0 3 15 7
Number of students tested 22 24 31 33 28
Percent of total students tested 100 100 100 0 10 96

Number of students alternatively asset
Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Mastery, Above Mastery, Distinguished 54 45 100 100
Distinguished 0 0 0 15
Number of students tested 7 11 11 13 13

2. African American Students

Mastery, Above Mastery, Distinguished
Distinguished

Number of students tested

3. Hispanic or Latino Students

Mastery, Above Mastery, Distinguished
Distinguished

Number of students tested

4. Special Education Students

Mastery, Above Mastery, Distinguished
Distinguished

Number of students tested 1 4 2 2 4
5. English Language L ear ner Students
Mastery, Above Mastery, Distinguished
Distinguished

Number of students tested

6. non-special education

Mastery, Above Mastery, Distinguished 920 50 72 100 100
Distinguished 24 0 3 16 9
Number of students tested 21 20 29 31 23
NOTES:

12WV3

22



STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: ! Test: West Virginia Educational Standards Test EQVEST 2
Edition/Publication Year: 201 Publisher: CTB/McGraw-Hill LLC

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May May May May
SCHOOL SCORES

Mastery, Above Mastery, Distinguished 78 72 83 100 96
Distinguished 9 7 23 25 23
Number of students tested 23 29 30 28 26
Percent of total students tested 100 100 100 96 100

Numberof students alternatively asses
Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Mastery, Above Mastery, Distinguished 73 75 100
Distinguished 0 0 31

Number of students tested 8 11 12 13 9

2. African American Students

Mastery, Above Mastery, Distinguished
Distinguished

Number of students tested

3. Hispanic or Latino Students

Mastery, Above Mastery, Distinguished
Distinguished

Number of students tested

4. Special Education Students

Mastery, Above Mastery, Distinguished
Distinguished

Number of students tested 3 2 2 3 3
5. English Language L ear ner Students
Mastery, Above Mastery, Distinguished
Distinguished

Number of students tested

6. non-special education

Mastery, Above Mastery, Distinguished 75 74 86 100 96
Distinguished 1 7 25 28 26
Number of students tested 20 27 28 25 23
NOTES:

12WV3
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: ! Test: West Virginia Educational Standards Test EGNEST 2]
Edition/Publication Year: 201 Publisher: CTB/McGraw-Hill LLC

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May May May May
SCHOOL SCORES

Mastery, Above Mastery, Distinguished 69 65 83 100 92
Distinguished 4 7 23 0 8
Number of students tested 23 29 30 28 26
Percent of total students tested 100 100 100 96 100

Number of students alternatively asse:
Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Mastery, Above Mastery, Distinguished 27 75 100
Distinguished 0 0 0

Number of students tested 8 11 12 13 9

2. African American Students

Mastery, Above Mastery, Distinguished
Distinguished

Number of students tested

3. Hispanic or Latino Students

Mastery, Above Mastery, Distinguished
Distinguished

Number of students tested

4. Special Education Students

Mastery, Above Mastery, Distinguished
Distinguished

Number of students tested 3 2 2 3 3
5. English Language L ear ner Students
Mastery, Above Mastery, Distinguished
Distinguished

Number of students tested

6. non-special education

Mastery, Above Mastery, Distinguished 70 70 93 100 91
Distinguished 5 7 14 0 9
Number of students tested 20 27 28 25 23
NOTES:

12WV3
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

Mastery, Above Mastery, Distinguished 72 62 84 95 94
Distinguished 17 10 13 22 26
Number of students tested 84 78 85 95 84
Percent of total students tested 100 100 100 93 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Mastery, Above Mastery, Distinguished 61 56 81 95 85
Distinguished 8 0 0 16 21
Number of students tested 34 30 33 42 36
2. African American Students
Mastery, Above Mastery, Distinguished 0 0 0 0 0
Distinguished 0 0 0 0 0
Number of students tested 0 0 0 0 0
3. Hispanic or Latino Students
Mastery, Above Mastery, Distinguished 0 0 0 0 0
Distinguished 0 0 0 0 0
Number of students tested 0 0 0 0 0
4. Special Education Students
Mastery, Above Mastery, Distinguished 64 100 001
Distinguished 1 2 0
Number of students tested 14 8 7 10 11
5. English Language L ear ner Students
Mastery, Above Mastery, Distinguished 0 0 0 0 0
Distinguished 0 0 0 0 0
Number of students tested 0 0 0 0 0
6.
Mastery, Above Mastery, Distinguished 74 64 84 95 93
Distinguished 15 11 13 23 29
Number of students tested 70 70 78 85 73
NOTES:

12WV3
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

Mastery, Above Mastery, Distinguished 72 61 80 94
Distinguished 11 5 10 11
Number of students tested 84 78 85 95
Percent of total students tested 100 100 100 93
Number of students alternatively asse: 0 0 0 0
Percent of students alternatively assessed 0 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Mastery, Above Mastery, Distinguished 61 46 69 92
Distinguished 3 0 0 2
Number of students tested 34 30 33 42
2. African American Students
Mastery, Above Mastery, Distinguished 0 0 0 0
Distinguished 0 0 0 0
Number of students tested 0 0 0 0
3. Hispanic or Latino Students
Mastery, Above Mastery, Distinguished 0 0 0 0
Distinguished 0 0 0 0
Number of students tested 0 0 0 0
4. Special Education Students
Mastery, Above Mastery, Distinguished 42 920
Distinguished 0 0
Number of students tested 14 8 7 10
5. English Language L ear ner Students
Mastery, Above Mastery, Distinguished 0 0 0 0
Distinguished 0 0 0 0
Number of students tested 0 0 0 0
6.
Mastery, Above Mastery, Distinguished 78 63 84 95
Distinguished 12 5 6 13
Number of students tested 70 70 78 85
NOTES:

12WV3
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