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PART | - ELIGIBILITY CERTIFICATION 12wl

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12wi6

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 2 Elementary schools (includes&-
(per district designation): 1 Middle/Junior high schools

1 High schools
0 K-12 schools
4 Total schools in district

2. District per-pupil expenditure: 1380¢

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssHocated: Small city or town in a rural area

4. Number of years the principal has been in her/bgtipn at this schoc 1

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 0 0 0

K 32 33 65 7 0 0 0

1 26 43 69 8 0 0 0

2 48 36 84 9 0 0 0

3 39 27 66 10 0 0 0

4 36 31 67 11 0 0 0

5 26 40 66 12 0 0 0

Total in Applying School: 417
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6. Racial/ethnic composition of the schc 1% American Indian or Alaska Native

1% Asian

1 % Black or African American

5 % Hispanic or Latino
0 % Native Hawaan or Other Pacific Island

92 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 8%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until | 13
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 201C 20
until the end of the school year.

(3) Total of all transferred students [sum 053
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.08
divided by total students in row (4). |~

(6) Amount in row (5) multiplied by 100. &

397

8. Percent of English Language Learners in the school5%
Total number of ELL students in the school: 18
Number of non-English languages represented: 1
Specify non-English languages:

Spanish
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9. Percent of students eligible for free/reduced-priceals: 56%
Total number of students who qualify: 231

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 21%
Total number of students served: 88

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

7 Autism 0 Orthopedic Impairment

0 Deafness 1 Other Health Impaired

0 Deaf-Blindness 10 Specific Learning Disability

5 Emotional Disturbance 43 Speech or Language Impairment

2 Hearing Impairment —1Traumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
26 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 23 0
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 9 1
Paraprofessionals 3 0
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 4 4
Total number 40 5

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 18:1
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13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 94% 95% 95% 95% 95%
High school graduatiorate % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?
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Doudna Elementary School is located on the soutbeége of Richland Center in the beautiful driftless
area of southwestern Wisconsin. The school’s naflects the value the community has always placed
on public education. Edgar G. Doudna was a higbdpected mid-west educator and author in the first
half of the twentieth century. A lasting legacytloé time he spent in the Richland Schools was the
establishment of a high school band in 1910, whalbbrated its 100th anniversary in 2010. It is
recognized as the oldest continuous playing higloaicband in the United States.

Doudna School was built in 1978 to replace a schestroyed by fire. In 1990 an addition was added
that more than doubled its size to accommodatewing student population. It now averages about 400
students. This population is Caucasian, Hispanigc@dn American, and Asian, some of whom are
English Language Learners.

Richland Center, with a population of slightly md¢han 5,000, is surrounded by farmland and forested
hills. The community is an industrial center foe #rea, much of which is based on dairy production—
yogurt, cheese and butter. The area served byitiaRd School District, which encompasses most of
Richland County, is struggling economically—farimgjustry, and small businesses have all

suffered. Unemployment has affected many of ouiilfesn Doudna has been targeted Title | school for
years, but is now a school wide Title | school vatimost 60% of its students qualifying for free or
reduced lunch. With less than 2% of the studentfadion within walking distance, most students are
bused to school, although up to 40% of parents stném transport their own children.

The mission statement of all schools in the Riathi@ohool District is “to provide educational
opportunities that foster high achievement, devslugal responsibility and inspire lifelong love of
learning through shared involvement of the comnyuh@ur more succinct motto is “Building Futures
One Child at a Time.” This is an apt descriptiorDofudna’s goals. Finding ways to successfully nieet
needs of each student is the focus of all staff begm

The challenge of serving a needy population hasernated the efforts of the Doudna staff. Their
commitment has zeroed in on maximizing academicaement. Much time has been spent updating
and fine-tuning curriculum, matching it to the C&&andards. New research-based materials in reading
and math were analyzed and adopted. Methods ofémtiaon and practice were modified and
improved. Differentiated instruction with an empisasn the integration of subject areas was employed
New technologies were acquired and successfullyrporated. The advantages of collaboration (legrnin
from others, planning with others, observing andstidting others, sharing students with othersHer t
success of the learner) are evident. The stafioaked to analyze test data to make teaching
adjustments. Integrating Rtl has proved to be ssfaefor many students. The mix of highly
experienced teachers, moderately experienced teaemel those teachers just entering the profe$sisn
been of benefit to all. The staff has also showmagked willingness to add to their expertise with
professional development, seeking out classesnsesjiand workshops to improve their skills. Many
have earned Master’s degrees through collaborptivgrams. All of these have resulted in enhanced
academic success for Doudna students.

Parents play an important role in the success ofdDa students. Some are regular volunteers in
classrooms. Others help at school as their schegetenit. Many work with the PTO to provide extra
enrichment opportunities for the students. The imgrihemed Family Fun Nights are well attended. The
halls and common areas are filled with intereséerilies before and after school. Communication
between parent and staff is encouraged and utilized



Numerous community connections also influence ssscaé Doudna. Health awareness issues that affect
our students, like diabetes and lupus, have resuitelassroom presentations, informal programd, an
open-to-the-community events. The fire and poliepadtments teach safety issues in younger grades an
work with older students in the Counter Act progr&ommunity organizations and business have helped
provide funds and expertise for the several actgrearea with native plants and trees on schanlrgis

and for the flower garden that students plant amd tor bordering the building. Before and aftdrosu
childcare is sponsored by the school to help wagrkamilies in the community.

Doudna School is Blue Ribbon worthy. The staffdstuts, parents, and community all work together to
increase achievement and enhance a love of leamirilgling on positives in one’s self and otherd an
encouraging all learners has resulted not onlynjprovement in test scores, but also an environment
where individual differences are respected andedhlu



PART IV - INDICATORS OF ACADEMIC SUCCESS 12wi6

1. Assessment Results;

The Richland School district uses 3 different suttivesassessments at the elementary level: Wisconsin
Knowledge & Concepts Examination (WKCE), Measurécademic Progress (MAP), and Dynamic
Indicators of Basic Early Literacy Skills (DIBELS).

The WKCE test is developed by the state of Wiscotsimeasure student achievement of state standards
in education. Administered each fall, this teggiien to 4" and &' graders in our school in the areas

of reading and math. Additionally, th& grade test contains science, writing, social ssidind language
arts. Our standard for this test is to have 100%uofstudents achieving advanced of proficientesan

all areas. Of course, this is also the lofty gellsy No Child Left Behind (NCLB) legislation.

The MAP test is administered to all students irdgsaK-5 in both the spring and the fall. This test
includes areas in math and reading. The resulti®fest give us immediate diagnostic results liedt
determine specific changes in classroom instrucimhintervention strategy usage. Our expectation f
this test is that all students should achieve,intmum, in the average range for their grade lelvet.
example, the average range for a first grade nwatess 155 — 164 for a fall test.

The DIBELS test measures 5 areas of skill for eaaders in grades K-3: phonemic awareness,
alphabetic principle, accuracy and fluency, vocabyuand comprehension. The test provides us with
target scores for each of these 5 areas. Doudmassfor 100% of our students to meet these targets

Our data tables for this application come from W CE scores from the past 5 years. We are proud of
the improvement we have seen in our reading ant staires; however our achievement scores also
show plenty of room for improvement.

Specifically, in reading we have seen improveméantsir scores over the past 5 years. The percent of
our 8" grade students scoring in the advanced and peoficange has increased 23% in the past 5
years. Likewise, the percent of odt grade students scoring proficient or advanceéading increased

by 11% and the percent of ouf §rade students scoring proficient or advancedeased by 3%. The
average gain for all'3— 5" grade students achieving proficient or advancedesdis 12% over this same
timeframe. This increase is attributed to a yeselyew and adjustment of curriculum based upon the
scores of the previous year. A new reading seteshased from Houghton Mifflin has also upgraded ou
curriculum and provided more tools and intervergitmour classroom teachers, resulting in increased
student performance.

We have seen smaller gains in our percentagesidésts achieving the advanced level scores in
reading. It is obvious that most of our studentriovement was from increases in reading scores fihem
basic to proficient level. This is not surprisimgnsidering that most of our interventions have been
targeted at struggling students that receive sesviom special education and Title 1 reading. \Akeh
recently used leveled reading groups to modifyrutsion for all reading levels, including thosedstats
are already at the advanced and proficient levels.

Our data table also shows significant gains inirgagcores in the subgroups of special educatidnoan
population of students that meet financial critéoiareceiving free or reduced lunch prices. We auge
special education staff and our Title 1 readindf steincrease the amount of instruction that estclient
receives daily. Whenever the schedule will allowr, struggling readers receive differentiated indion
within the regular classroom, small group targétstruction from special education and title 1 fstahd
intensive individual instruction from our Title 1a#f. This has proven to close the achievement gap
within these subgroups and for all struggling resde



The trend in our math scores has mirrored thauofeading scores. While we have made reading
priority #1, we have seen the most gains over #st p years within our math scores. We have seen an
increase of 19% in the percent of students thatsoahe advanced and proficient range than wegustd
5 years ago. Our staff attributes this gain to mrpments made within our curriculum and to
technological advancements in the classroom. Spaltyf, we have added SMART boards within all of
our regular education classrooms. Our teacherghese to provide visual representations of math
concepts and give students the opportunity to phjlgimanipulate objects and numbers.

The overall achievement gains that have occurrédimwur math scores are also reflected within our
achievement gains in the numbers of students ggorithe advanced range. We now have 17% more
students scoring in the advanced range than wénttad 2006-07 school year. This reinforces our
hypothesis that our increased math scores resaft improvement in classroom instruction rather than
targeted interventions toward struggling studebtsudna staff attributes this improvement of ingtiut
to professional development in differentiation aesponse to intervention.

Our population of free and reduced lunch participdias shown very similar gains as the rest of the
student population. Therefore, we do not see afgignt achievement gap for this subgroup. Simyarl
our population of special education students inlgrd.shows a similar rate of growth to the reghef
student population. However, special educationesitglin grades 4 and 5 do not follow this pattdrn o
growth. Due to the large gains made by the reit@ttudent population, special education stucsnets
now a subgroup with a significant achievement gamath. To eliminate this gap, this year we expédnde
our math intervention services provided by Titlstaff to include grades 4 and 5.

2. Using Assessment Results:

As previously noted, we use data from 3 differemtfative tests: WKCE, MAP, and DIBELS. Our use
of the data from these assessments differs griealigth the process of using the data and thetiegul
changes to our educational program.

We utilize the results of our WKCE test data to mdkcisions regarding our curriculum. Data teanas an
grade level teams analyze our performance ondbtscbmpared to state averages and districts wotlin
CESA region. These groups perform item analysidissuwhich may uncover both strengths and
weaknesses within our curriculum. These teamsléoi¢ for items that more than 25% of our students
answered incorrectly. Then, these teams look ftiepes among the incorrect answers chosen. If no
pattern of incorrect answers exists, it is noted tur curriculum needs to be strengthened incitrigent
area. A pattern of incorrect answers (most studghmiesing the same wrong incorrect answer) points
toward a weakness in the delivery of the instructithe data from this item analysis is comparedtia
from previous years. Again, we are looking for gatt of possible weakness and also looking tofsee i
previous attempts to strengthen the curriculum saxeeeeded. This yearly data exercise providedths w
a continuous system of curriculum alignment toWisconsin state standards.

We do not receive the results of our fall WKCE Lifte second semester of the school year. Therefore
we do not utilize WKCE data to make decisions fafividual students. The results from our MAP and
DIBELS testing are available just days after testin

We use our MAP testing data for many decisionsiwitlur school. Most importantly, all staff receives
access to the scores of the individual studentsmiheir classroom. The MAP test results act as a
valuable diagnostic tool to determine exactly wdnatudent in struggling in within a specific coriten
area. For example, we may have data that a spetifitent struggles in reading due to the delakén t
acquisition of comprehension skills. This diagnostita gives our teachers information to effecgivel
differentiate their instruction. More specificalljpe data breaks down the abilities of each stuitethie
form of DesCartes statements. These identify the skills each studastmastered, and which skill should
be obtained next within the learning progressioanilof our staff refers to this data on a dailyib&s
inform their daily lessons.
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MAP test data is also shared with parents at pdreaicher conferences after both the fall anchgpri
testing. Many of our teachers also MAP test stusleribormally during the school year to monitor
progress. This has proven to be useful and wenaessiigating the possibility of formal mid-year MAP
testing for all of our students.

Scores for MAP testing are also used to determimeements for Title | small group and individual
instruction. Our grade level teams use MAP scaraiotability level groupings for math and reading
throughout the school year. We also compare our Métitevement levels to WKCE data for another
data reference point when we look at possible cular changes. It is also used in conjunction with
WKCE to inform us of achievement levels of the ssfaverall.

Our district has goals related to student progoesthe MAP test. We expect at least 75% of ouresitsl

to meet their yearly progress goals. Each yeardbBaumakes a presentation to our school board on our
progress made towards this goal. Local newspaperaaio media report the results of this progress t
the community.

MAP test results have also been used to indicateffiectiveness of pilot programs at Doudna. We
piloted 3 different Math series texts four yeare.ddltimately, the textbook chosen had the highest
positive impact upon the MAP test scores for oudsents.

The DIBELS test data are also used as a diagrtosticHowever, DIBELS is used for only reading. The
DIBELS tests are administered to individual studentgrades K-3 by their classroom teacher. Wekthin
these scores are more accurate than MAP for readlitg such as fluency and phonemic awareness. We
also think that a lack of computer skills sometiraksws the scores for our K-1 students on the MAP
test. The DIBELS scores are primarily used by ¢assroom teachers to inform them of student strengt
and weaknesses in reading. DIBELS also containgress monitoring tools that allow teachers to
continually update student scores.

The Doudna staff is aware of the need to make meeeof our data. We are looking forward to utiligin
it more as we implement Response to Interventiogiams. Our challenge will be to find more time for
our staff to analyze this data and make decisiegarding individual student interventions.

3. Sharing Lessons L earned:

Doudna Elementary School and the Richland Schosthibi make it a priority to connect and share with
other schools and districts. We routinely sendasgntatives to conferences and professional
development opportunities. In this regard, we &te o share with others how initiatives in ourtdes

are succeeding. More importantly, we are able tdegglback from other districts about how we can
improve our own practices and implement new progrtrat will benefit our students.

Within our district, all administrators meet weekb discuss progress among our 5 individual school
buildings. Most of our professional developmentapynities are district-wide. This allows us to
communicate between schools and aids us in deliyeonsistent instruction to serve the educational
needs our students. At the elementary level, vieesto create opportunities to collaborate on prige
from curriculum to school climate. We utilize 2-ldlate starts” to create time in our schedulestiios
collaboration.

Our primary vehicle for collaboration with othestticts is through participation in our regional
Cooperative Educational Service Agency (CESA). \(dinely send staff to CESA 3 in Fennimore, WI
to participate in professional development actgtiMany of these opportunities are specifically
designed for collaboration between schools. Fomgta, our CESA hosts monthly principals’ breakfast
meetings for the purpose of networking and shaaimgngst schools. The majority of the schools in our
CESA are rural schools which have similar size, algraphics, and challenges. We find that our time
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connecting with these schools increases our owa d¢ifficiency as we implement new programs. We are
also relish the opportunity to provide the samésgessce to other schools in our region.

At the state level, we have sent representativas biur school to state conferences. This inclutide s
association conferences for: principals, readirgthmphysical education, art, and music. We regentl
have sent staff to specific workshops involvingo@sse to intervention, school scheduling, technolog
the classroom, and common core state standards$ dfube success of our school can be traced td wha
we have learned from schools that have presentieése conferences. We would welcome the
opportunity to present our growth to others foirthbenefit as well.

4. Engaging Familiesand Communities:

The staff at Doudna Elementary School is contiyustiliving to build and strengthen relationshipghwi
the students, parents, and community. Communicéiarkey element for creating, maintaining, and
securing these valuable relationships. Open lihesmmunication allow for effective and on-going
conversations between families and school througtheuyear.

Student performance is shared in a variety of viaglsiding two scheduled parent/teacher conferences
every year. Other conferences are held as neededg@nsure individual success. MAP (Measure of
Academic Progress) assessments are taken twic aResults from the first MAP assessment of the
year are shared at the first parent/teacher camfer® allow for discussion. WKCE state testingiltss
are sent home in the spring, along with informatietailing protocol and state guidelines for trst.tall
assessments are reported and discussed with tlestdwol board to allow for open and ongoing
communication with our community.

Doudna Elementary School utilizes the Richland $tBustrict’'s website by providing valuable
upcoming activity information, along with accesstoail addresses of teachers and administratitime
website also includes information specific to athieol, in order to keep our families aware of wikat
happening within our own building.

At Doudna, parents of our upper grades can traitk deademic progress by using a new student
information system on the computer called Skywatds useful tool further enhances communication
between parents and teachers.

Lastly, our Doudna P.T.O. (Parent/Teacher Orgaiozpatvorks to foster communication between parents
and school to directly enhance the education ostudents. They have monthly “Family Fun Nights”
which bring our families together in a fun, positienvironment. They also do fundraising that alléavs

our students to have enrichment activities incajeat into our curriculum.

At Doudna Elementary School, the process of findingcessful strategies to use with family and
community is ongoing in order to help our studextisieve their greatest potential.

12



PART V - CURRICULUM AND INSTRUCTION 1216

1. Curriculum:

The mission of the people of the Richland School Didgtrict isto provide educational opportunities that
foster high achievement, devel op social responsibilities and inspire the lifelong love of learning through
the shared involvement of the entire community.

The curriculum at Doudna Elementary School is basethe Wisconsin State Standards and national
curriculum standards along with best practice neted hese were used in the development of the core
curriculum that drives our instructional practicBtandards and achievement data have providedsis b
for our instructional learning goals.

All of our Doudna students patrticipate in readwgting, language arts, math, science, social stidi
physical education, music, art, guidance, and telcgy. We meet individual learning needs through
flexible grouping, interventions, Title | servicdsarning centers, foster grandparent program,
compacted/self-paced instruction that promotescbmént learning options. By differentiating
instruction and integrating technology, we striwénelp all children to prepare for 2&entury success.

To engage our students in the instruction takirgein each classroom, our Doudna staff supplements
the curriculum with a variety of student-centeraed Aands-on activities. Our staff believes in offgr
opportunities to learn visual, auditory, kinestbetiethods because our students benefit most framg us
various modes of learning.

Doudna’s prime focus is the acquisition of literagylls. With the Houghton Mifflin Reading Seriearo
students are provided a systematic structured apprm phonemic awareness, phonics, decoding,skills
vocabulary development and reading comprehensidtia. SRur literacy instruction engages students in
reading, writing, speaking and listening experisnas they acquire meaning from text. Doudna’s
schedule was designed to give each grade levetdisturbed common block of time for
reading/language art instruction.

Written language and grammar skills are taughtgugie Houghton Mifflin Readings series and are
supplemented with Write Source and the Six Trait#ikg programs. Our school also supports
community writing and visual arts programs and eets which provides an opportunity to publish their
writings.

Students at Doudna are exposed to a variety ofanatical concepts. For grades K-5, we use a
comprehensive curriculum with standards set by HoargMifflin Harcourt Math Expressions aligning
with the state standards. In addition to the reguliariculum, students are engaged in small legrnin
groups where they have the opportunity to exploa¢hematical concepts and problem solving on a
deeper level. Math manipulatives are often uselerearly grades to help teach the concepts that ar
presented in the series. Title | Math is an ingratrresource that provides extra help to strugglin
students and/or challenges to those who are meanadd. Assessments are given at the end of eéich un
and math MAP scores are used to determine whidtests need extra support or more challenges.

Our science curriculum utilizes an experimentalrapph where we provide our students with a hands-on
inquiry based learning program. Through studemgstigations and discovery, our interactive leggni
program provides our students the format to btitdrtscience literacy.

Doudna utilizes a variety of material to instruntlaguide our social studies curriculum in grades K-
5. The units are based on the state standardadbrgrade. Students explore our communities, Staels
nation along with government, geography and histGoyrent events are shared through supplementary
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material in each grade, such as Weekly Readers TonKids Periodical, Scholastic News, and the
Wisconsin State Journal. These resources are asad our literacy curriculum by systematically
teaching comprehension skills with expository text.

The special classes, music, art, physical educaaioth guidance, are taught by trained speciali$tsse
classes meet Wisconsin State Standards, and thieitias integrate with the core subject areas.

Our students participate in music class for twayhininute classes per week. The music curriculum
offers a wide variety of music. Not only do wedngorate national standards in our music curricylum
but we offer at least one public performance oppuoty each year to our students. Our music program
incorporate singing, dancing and acting.

Physical education is required for all studentS@idna. In grades K-3, students have 30 minutsetas
three times per week. The fourth and fifth gradelsnts participate in 30 minute classes four tipes
week. The physical education curriculum goals aregip children become more skillful in their
movement and to develop positive attitudes towlaethiselves and toward physical activity and
wellness.

The visual arts program at Doudna enables studemtsjoy art one hour each week. The art curriculum
covers many different units using a wide varietyrafdia. Projects are designed to promote positife s
esteem, refine motor skills, develop problem sa\skills, and create an appreciation of art and art
making. The curriculum builds on skills from prewgoyears and projects are designed to educate the
children about famous artists, various cultured,\ahy people have made art throughout the years.

Guidance is taught formally in each classroom iyt minutes twice a month. Our guidance counselor
is always available for individual and group couimggat the request of students, parents, and éach

All classrooms at Doudna have a stationary SMARdr8avhich is often used during the lessons to

demonstrate, teach, and reinforce concepts. Ttasictive learning tool encourages student paetmop
and allows more of an opportunity for studentsetarth visually. Our beautiful, large IMC is equipped
with a wide variety of books, resources, two coreplabs, a mobile lab and a story pit area.

2. Reading/English:

The framework of Doudna’s reading curriculum isedted by our basal (Houghton Mifflin). This was
chosen for its alignment with our state and dissiandards and its rich literary selections. Stislare
given the opportunity to learn in whole group $&j$ and then in more specific small group settings
using advanced level, on-level and below-level male allowing for optimal growth of literacy
skills. Using this series throughout our schookgiconsistency of phonetic skill introduction and
reinforcement, vocabulary building and the teactuhthe comprehension strategies. Benchmarks,
curriculum and standards, periodic formal and imfalrtesting, collaboration, and experienced
observation are also used to generate instrucdibiK-5 students take MAP in fall and spring. DIBEL
is given in the beginning, middle and end of theost year. Collaboration during weekly hour-long
grade-level meetings encourages teachers to sinaregses and expertise and plan for the individual
needs of each student. Self-management stratefgieadto self, read to another and writing are
strengthened through Daily 5 and CAFE in first,osetand third grades. All grade levels have litgrac
blocks built into the day’s schedule.

Children identified as needing additional readingort receive a variety of services. Title | intmtion

in small-sized pull out groups reinforce classraimategies to develop vocabulary, comprehension and
high-success reading. Cross-categorical teagimtsclosely with the regular curriculum teachinghg
words, tailoring strategies, behavior managemedtsamademic support. One teacher works exclusively
with autistic students helping them communicatéhey can participate more effectively in regular
classrooms.
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Supportive programs are Readers are Leaders, AatedeReading, Book It, RIF (where K-3 receive free
books), and reading buddies (older children redtigtgning to younger children). Teachers read cifmu
students daily. Students have a daily Silent Reptime scheduled during each school day. Students
have weekly library/computer instruction with tlilgrérian and take home books. Parent participation
reading activities is encouraged. Three teach&saatid volunteers listen to children read eachaicho
day. Title | family fun nights and Book Fairs amgdhtwice a year; Summer school also includes
enrichment activities that promote reading andimgitHomework activities include 15-30 minutes of
reading time depending upon the grade level, watteipts participating in 90% of reading activities.
part-time Gifted and Talented teacher was hire@liwiour district. Doudna has two computer labs and
SMART boards have been added to all regular educatassrooms.

3. Mathematics:

To select a math series, teachers and administretimpared and contrasted a variety of publishers,
looking at research and aligning our current steseland benchmarks that best fit our students’
needs. Various teachers throughout the distriotqul three different series to better attain affaethe
advantages of each of the series. Our currentssétmughton-Mifflin, was chosen for the hands-on
learning activities, the real world applicationsdahe large group, small group, and individuaivitaes
included, which aid in promoting differentiatedieiag. The series facilitates learning at all laviey
using a variety of resources that accompany thessérhe series’ website, ThinkCentral.com, offars
line workbook pages, teacher’s editions, games odmer resources.

Houghton-Mifflin uses a spiraled curriculum thatt@aually reintroduces skills, intersperses practé
previously learned skills, and gives all the neagsseview to internalize and transfer the
knowledge. Every child is reached through thistetra

Each year, a Family Math Night is scheduled in angfion with spring parent/teacher conferenceshEac
grade level, cross-categorical classes, commungigrozations, and various other venues set up math
activities for both children and adults. It is @ fevening and learning experience for all ages.

Technology is an integral part of teaching at D@auBifementary. Each classroom has an interactive
whiteboard to present information and to enhanededhrning process. We also have use of document
cameras, a mobile lab, and two stationary compabe.

The computer labs are frequently used by classrdones Math Auto-Skill program as well as for math-
related software and web sites.

Our students are assessed in a variety of waysdimg) observation, classroom assignments and tasts,
district’s current standards and benchmarks, WKGEMAP test results. These assessments allow us to
understand and meet the needs of all of our stad8apport is achieved through several avenues. We
enlist the help from our Title | math teacher, sroategorical teachers, GT coordinator, parenssefo
grandparents, aides, and student helpers.

With the combination of a carefully selected madhes, integration of technology, and on-going
assessment, we feel our school’'s mathematics alunicis centered on our students’ needs.

4. Additional Curriculum Area:

Doudna Elementary School’'s music, art and physdakation programs support the District's mission
statement of inspiring the children to be lifeldagrners. Through their curriculums the children
experience self- expression, enjoyment of the phgsical challenges and social interaction.

Music classes offer at least one public performapmortunity each year to the students. The oppitytu
to perform in public yearly helps to build studewith good self-esteem, confidence, creativity, and
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intelligence. The music programs incorporate siggidancing, acting, and the visual arts. A higdi
has been our musicals, which include some Musi@ifednternational Disney Kids productions.
Through the medium of music performance, the childrave made memories and enjoyed learning. In
addition to the regular music class, Doudna Eleargrichool offers a large group performing
opportunity to students in th& §rade. The children do extra performing in the samity such as in
nursing homes and Veterans Day programs.

The Doudna art curriculum covers many units ofrungton, exposes students to artists and cultures
through the ages, and follows the state standArtiprojects include a variety of media and inteégra
with academic areas such as social studies, mdthealing. The main goals of the visual art cuttou
are to encourage children’s positive self-esteewhlpm solving skills, fine motor development amd a
appreciation of art and art making.

The art department encourages community involvertigatugh various displays of student artwork in
the community, neighboring art festivals and ariistvide K-12 art show which includes each student
enrolled in the district. Doudna students haverthdipublished on artsonia.com, a virtual arteysll
which enables families to share their childrentsvark with friends and distant family members.

The physical education curriculum’s main goalstarkelp children become more skillful in their
movement, to develop positive attitudes toward tedaes and to promote physical activity and
wellness. The physical education program provideshildren with a foundation on which they can
develop their skills. In kindergarten through setgrade the children work on their motor skills,
movement patterns and manipulative skills. In thimsugh fifth grade, movement concepts, principles
strategies, and tactics are emphasized throughue@@dmes and activities. The physical education
program also stresses physical fitness and thertampze of maintaining an active lifestyle.

The educational opportunities offered through thusiay art, and physical education programs at Daudn
School create well rounded, skilled, and happydcén.

5. Instructional M ethods:

The Doudna staff holds students accountable by aamuating expectations of excellence. We also
believe that all students can learn with suppodistand encouragement. We collaborate at multiple
levels; School-wide, grade-based and individuadesttl contacts ensure each student is able to @atimi
learning.

Doudna supports and meets the needs of all stuglewtsious ways. Through the support of special
education, gifted and talented, speech and langlaggish language learner (ELL), title | mathletik
reading and our foster grandparent program, welaleeto provide opportunities for each child toctea
their full potential. The Special Education prograomsists of a Cross-Categorical classroom and a
classroom devoted to students within the Autismc8pen. The Gifted and Talented Program provides
guidance and enrichment to students, parents actdes. The English Language Learner (ELL) program
assists our diverse population in understandingiredpreting English in written and verbal skillthe
Foster Grandparent program coordinates elderlyntetrs in a partnership with teachers to furthsisas
students.

Teachers integrate technology into their dailydessto improve learning. Utilizing SMART boards in
each classroom has allowed teachers to educatenssuathile utilizing resources from all around the
globe. Students are able to demonstrate their emtigmt-thinking and research skills via the useunf
mobile lab. All classes utilize our computer labs MAP testing along with education-based learrsind
study. The Instructional Media Center is an exogltesource for students and teachers. Not onlg doe
this center provide technology-based informatioth equipment, but it has valuable, engaging print
material for all students to read and research.
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As we strive toward full implementation of Rtl, vaee able to embrace the use of our entire Readidg a
Math curriculum for differentiated instruction. TReading curriculum allows us to engage students at
multiple levels and effectively meet their perfomoa needs. The Math curriculum provides lessorts tha
can be applied for Tier 1, Tier 2, and Challengatspies. The Rtl process is reviewed and asséssed
the District Rtl team, Building Data Team and Gradegel Teams. MAP and DIBELS are used as tools
in screening and monitoring student performance.

The teachers of Doudna provide educational oppiesrthat foster high-achievement. We create and
advance the development of social responsibilitiés.teach to inspire the lifelong love of learning
through the involvement of all; teachers, parevafiynteers and students.

6. Professional Development:

The Richland School District has a yearlong pratesd development plan for all staff members. Our
school calendar includes six in service days,a $tarts, and two teacher professional days.inAn
service committee, composed of administrators hterge and school board members, is responsible for
developing learning opportunities that are targédeolr district's educational goals.

Our district has focused on technology innovatiang advances for student and staff learning. The
curriculum is continually updated to align with thésconsin State Standards and now the Common Core
State Standards. Our in services are designecefteachers informed and updated on learning gteste
and methods that can best meet the needs of aerdtu Topics have included Response to Interventio
(Rtl) processes and tiers, differentiated learninigractive whiteboard and computer training, dtads-
based learning and assessing, reading strategidtuancy, and teacher-led sharing sessions. Our
district’'s mentoring program pairs newly-hired teexs with veteran teachers. These mentors guide and
encourage the new teachers throughout the schanl ye

Professional development continues at Doudna Sahittoimany different learning opportunities. Our
staff works together to keep improving our reading math curriculum and strategies. We work tonalig
our curriculum with the standards, review textboakd learn how to best utilize them, evaluate our
Wisconsin Knowledge and Concepts Examination (WK@&#kt) Measures of Academic Progress (MAP)
scores, plan strategies to help struggling students help all students achieve success. We strive
improve our methods of communicating and workinthvaiur parents and the Richland Center
community. Grade level team meetings have beenibtol our weekly schedules. The team effort has
been pivotal in our school wide improvement becatkas allowed us to plan instruction collaboratyy
monitor student progress, and better integrate mwadhreading across the curriculum.

Two professional days a year are available to e&chir staff to improve and expand their skills and
knowledge base. Doudna teachers attend a wideyafigzorkshops and conferences and visit other
schools. Teachers continue their professional dgwe¢nt by taking college classes through the school
year and summer. Our staff members are committétakir own professional development and
recognize the impact this lifelong learning hagtwir students’ achievement.

7. School Leadership:

As is the case in many small districts, the priatgf Doudna wears many hats. In the recent gaist, t
position has also held the titles of district ass@nt coordinator, curriculum coordinator, elementa
coordinator, and Title | coordinator. Of courses #dded workload for this position can lead to some
difficulties. However, it has also led to sharesp@nsibility within our school in these areas. Wétver
channels and “red tape” to navigate, we are ahheake swift adjustments to our instruction and
assessment. This sense of shared responsibilitpgstetaff leads encourages “big picture” type of
thinking. In this way, we are able to tap into éxpertise and leadership of each teacher.
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The principal meets with grade level teams ofteartalyze student data, and determine if any changes
need to be made within our curriculum or schooligies$. Challenges within our entire school are
discussed and debated within our weekly staff mgstiThe principal also communicates possible
changes to our district administrator at weekly tings held for that level of leadership. This isrmof

an informal type of shared leadership, howevetealthers have an opportunity to be part of the
process. Change also can occur very quickly, asultseof new initiatives are compiled for further
review and quick modifications.

This type of leadership is based upon trust. Caff susts that we will make decisions based uen t
best interests of our students. We hold each ath@our students to high standards. Recently, we
implemented a new school-wide vocabulary buildinggpam and made changes to our student
transportation release policies. These have rekinitadded responsibilities for staff. Doudna
implemented these changes through a transparemiofiatiorative process. With ownership in the
process, these changes are examples of how stadffighly makes decisions to make our school more
effective.

18



PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: Test: Wisconsin Knowledge and Concepts

3 Examination
Efltlon/Publlcatlon Year: 2006-07 to 201Bhblisher: CTB McGraw-Hill

2010-2011| 2009-201C| 2008-200¢| 2007-2008  2006-2007
Testing Month Nov Nov Nov Nov Nov
SCHOOL SCORES
Proficient and Advanced 88 84 80 68 60
Advanced 45 38 41 22 27
Number of students tested 60 55 59 63 60
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 1
Percent of students alternatively assessed 0 0 0 0 2
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient and Advanced 84 84 68 67 53
Advanced 29 38 36 26 17
Number of students tested 31 32 28 27 30

2. African American Students

Proficient and Advanced

Advanced

Number of students tested 2 2 1
3. Hispanic or Latino Students

Proficient and Advanced

Advanced

Number of students tested 3 1 4 4

4. Special Education Students

Proficient and Advanced 82 71 70 64 30
Advanced 18 29 40 14 10
Number of students tested 11 14 10 14 20

5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested 2 1 1 2
6. Asian

Proficient and Advanced

Advanced

Number of students tested 1 1 1

NOTES:

12WIl6
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: Test: Wisconsin Knowledge and Concepts

3 Examination
ﬁiltlon/Publlcatlon Year: 2006-07 to 201Bhblisher: CTB McGraw-Hill

2010-2011| 2009-201C| 2008-200¢| 2007-2008 | 2006-2007
Testing Month Nov Nov Nov Nov Nov
SCHOOL SCORES
Proficient and Advanced 90 84 85 89 67
Advanced 48 44 54 46 45
Number of students tested 60 55 59 63 60
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient and Advanced 84 84 75 85 60
Advanced 32 38 46 41 37
Number of students tested 31 32 28 27 30

2. African American Students

Proficient and Advanced

Advanced

Number of students tested 2 2 1
3. Hispanic or Latino Students

Proficient and Advanced

Advanced

Number of students tested 3 1 4 4

4. Special Education Students

Proficient and Advanced 73 64 60 64 25
Advanced 27 36 30 29 15
Number of students tested 11 14 10 14 20

5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested 2 1 1 2
6. Asian

Proficient and Advanced

Advanced

Number of students tested 1 1 1

NOTES:

12wWI16
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics 4 Examination

Edition/Publication Year: 2006-07 to 201Bhblisher' CTB McGraw-Hill
11 '

Grade: Test: Wisconsin Knowledge and Concepts

2010-2011| 2009-201C| 2008-200€ | 2007-2008  2006-2007

Testing Month Nov Nov Nov
SCHOOL SCORES

Proficient and Advanced 73 79 77
Advanced 37 53 27
Number of students tested 51 57 60
Percent of total students tested 100 100 100
Number of students alternatively asse: 0 0

Percent of students alternatively assessed 0 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient and Advanced 68 64 67
Advanced 39 50 19
Number of students tested 31 28 27

2. African American Students

Proficient and Advanced

Advanced

Number of students tested 2 1
3. Hispanic or Latino Students

Proficient and Advanced

Advanced

Number of students tested 2 3

4. Special Education Students

Proficient and Advanced 50

Advanced 29

Number of students tested 14 9 9

5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested 2 1
6. Asian

Proficient and Advanced

Advanced

Number of students tested 1 1
NOTES:

12wWI16
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STATE CRITERION-REFERENCED TESTS

Subject: Reading 4 Examination

Edition/Publication Year: 2006-07 to 201Bhblisher' CTB McGraw-Hill
11 '

Grade: Test: Wisconsin Knowledge and Concepts

2010-2011| 2009-201C| 2008-200€ | 2007-2008  2006-2007

Testing Month Nov Nov Nov
SCHOOL SCORES

Proficient and Advanced 82 91 92
Advanced 39 a7 42
Number of students tested 51 57 60
Percent of total students tested 100 100 100
Number of students alternatively asse: 0 0

Percent of students alternatively assessed 0 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient and Advanced 77 86 85
Advanced 32 39 30
Number of students tested 31 28 27

2. African American Students

Proficient and Advanced

Advanced

Number of students tested 2 1
3. Hispanic or Latino Students

Proficient and Advanced

Advanced

Number of students tested 2 3

4. Special Education Students

Proficient and Advanced 64

Advanced 21

Number of students tested 14 9 9

5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested 2 1
6. Asian

Proficient and Advanced

Advanced

Number of students tested 1 1
NOTES:

12wWI16
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics 5 Examination

Edition/Publication Year: 2006-07 to 201Bhblisher' CTB McGraw-Hill
11 '

Grade: Test: Wisconsin Knowledge and Concepts

2010-2011| 2009-201C| 2008-200€ | 2007-2008  2006-2007

Testing Month Nov Nov Nov
SCHOOL SCORES

Proficient 84 77 81
Advanced 56 52 52
Number of students tested 55 65 73
Percent of total students tested 100 100 100
Number of students alternatively asse: 0 0 1
Percent of students alternatively assessed 0 0 1
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient 78 67 73
Advanced 56 48 46
Number of students tested 27 33 37
2. African American Students

Proficient

Advanced

Number of students tested 0 1 0

3. Hispanic or Latino Students

Proficient

Advanced

Number of students tested 0 2 2
4. Special Education Students

Proficient 40
Advanced 13
Number of students tested 8 8 15
5. English Language L ear ner Students

Proficient

Advanced

Number of students tested 0 0 1
6. Asian

Proficient

Advanced

Number of students tested 0 1 0
NOTES:

12wWI16
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: Test: Wisconsin Knowledge and Concepts

2010-2011| 2009-201C| 2008-200€ | 2007-2008  2006-2007

5 Examination
ﬁiltlon/Publlcatlon Year: 2006-07 to 201Bhblisher: CTB McGraw-Hill
Testing Month Nov Nov Nov
SCHOOL SCORES
Proficient and Advanced 91 89 82
Advanced 53 42 38
Number of students tested 55 65 73
Percent of total students tested 100 100 100
Number of students alternatively asse: 0 0 1
Percent of students alternatively assessed 0 0 1
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient and Advanced 89 88 73
Advanced 44 33 32
Number of students tested 27 33 37

2. African American Students

Proficient and Advanced

Advanced

Number of students tested 1

3. Hispanic or Latino Students

Proficient and Advanced

Advanced

Number of students tested 2 2
4. Special Education Students

Proficient and Advanced 53
Advanced 13
Number of students tested 8 8 15
5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested 1
6. Asian

Proficient and Advanced

Advanced

Number of students tested 1

NOTES:

12wWI16
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78
41
63
0 10
0
0
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

Proficient and Advanced 82
Advanced 46
Number of students tested 166
Percent of total students tested 100
Number of students alternatively asse: 0

Percent of students alternatively assessed 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient and Advanced 76
Advanced 40
Number of students tested 89

2. African American Students

Proficient and Advanced

Advanced

Number of students tested 2
3. Hispanic or Latino Students

Proficient and Advanced

Advanced

Number of students tested 5
4. Special Education Students

Proficient and Advanced 48
Advanced 18
Number of students tested 33

5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested 4
6.

Proficient and Advanced

Advanced

Number of students tested 2
NOTES:

12wWI16

79
47

177
100

71
45
93

44
25
31

79
40

192
100

69
35
92

55
20
34

70
26

197
0 10
1
0
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21
93

52

51
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23
164

100
1
0

56
17
73

36

52
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

Proficient and Advanced 87
Advanced 46
Number of students tested 166
Percent of total students tested 100
Number of students alternatively asse: 0

Percent of students alternatively assessed 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient and Advanced 83
Advanced 35
Number of students tested 89

2. African American Students

Proficient and Advanced

Advanced

Number of students tested 2
3. Hispanic or Latino Students

Proficient and Advanced

Advanced

Number of students tested 5
4. Special Education Students

Proficient and Advanced 63
Advanced 23
Number of students tested 33

5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested 4
6.

Proficient and Advanced

Advanced

Number of students tested 2
NOTES:

12wWI16
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