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PART | - ELIGIBILITY CERTIFICATION 12W12

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12wi2

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 9 Elementary schools (includes&-
(per district designation): 2 Middle/Junior high schools

2 High schools
0 K-12 schools
13 Total schools in district

2. District per-pupil expenditure: 1282¢
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Rural

4. Numkber of years the principal has been in her/his jos#t this schoo 1

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 11 25 36

K 17 17 34 7 0 0 0

1 16 13 29 8 0 0 0

2 15 23 38 9 0 0 0

3 11 15 26 10 0 0 0

4 15 18 33 11 0 0 0

5 11 18 29 12 0 0 0

Total in Applying School: 225



12wi2

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

0 % Asian

1 % Black or African American

10 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific éside

89 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 12%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| 8
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 201C 19
until the end of the school year.

(3) Total of all transferred students [sum of27
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.12
divided by total students in row (4). ™

(6) Amount in row (5) multiplied by 100. 1

225

O

8. Percent of English Language Learners in the school8%
Total number of ELL students in the school: 19
Number of non-English languages represented: 1
Specify non-English languages:

Spanish



12wIi2

9. Percent of students eligible for free/reduced-priceals: 29%
Total number of students who qualify: 66

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 11%
Total number of students served: 26

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

2 Autism 2 Orthopedic Impairment

0 Deafness 0 Other Health Impaired

0 Deaf-Blindness 3 Specific Learning Disability

0 Emotional Disturbance 15 Speech or Language Impairment

1 Hearing Impairment —OTraumatic Brain Injury

3 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 10 1
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 1 13
Paraprofessionals 2 5
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 2 5
Total number 16 24

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 21:1
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13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 94% 95% 95% 95% 95%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12wi2

John F. Kennedy Elementary School is located irvillege of Junction City, Wisconsin, 11 miles west
of Stevens Point and serves families of both thage and rural areas of western Portage County.
Kennedy is a small community school, however #l& part of the larger Stevens Point Area Public
School District, which allows us to access the ueses necessary to provide all students with a high
quality differentiated education and to stay curreith instructional best practices and state atiies.

With an enrollment of approximately 230 studentsnKedy serves a diverse population that includes
students from all socio-economic backgrounds. Tyairte percent of the students qualify for the free
and reduced lunch program due to economic stategek percent of the school’s population consiéts o
students of color. We also have migrant students attend approximately one quarter of the academic
year. Our students with disability population isreatly 11.5%.

Kennedy’s school mission statement is: To provigesitive learning environment which promotes
success for all. We take that mission very senoasKennedy. It is embedded into our school celtur

and it drives our professional practice. We belithat every student deserves individual attention,
respect, and high quality differentiated instructi®o ensure that all students achieve their highes
academic potential, we utilize universal screemsgessments in reading and math. The assessment dat
is used to help identify students who require seimgintal interventions or enrichment to ensurettiejt

are appropriately challenged and progress acadiynitaachers collaborate at least every other vieek
discuss student progress and interventions. Steisddrd score below grade expectations on univershl a
classroom assessments are provided with additiosiaictional supports. Student progress is moadtor
weekly and interventions are adjusted based orestutted and progress. Students who score above the
seventy-fifth percentile are also provided with glemental instruction to optimize achievement. Our
dramatic increases in the percentages of studdmisseore within the proficient or advanced ranges o
our state standardized testing are evidence thaelieve in our mission and are fully committedt$o
implementation.

Kennedy Elementary School is worthy of Blue RiblSwmiool recognition. During the 2006-2007 and
2007-2008 school years, our standardized testimgteeindicated that a large number of our students
were not achieving at a high academic level. Assalt, a group of dedicated teachers initiatedaagh

in instructional delivery models and the whole sdlemmmitted to dramatically increasing our overall
student achievement. We sought out professionaldpment and brought district and school leadership
on board. As a result, our state standardizechggstiores have increased dramatically for both Rgad
and Math at all grade levels, subgroups, and cehdite pedagogical and cultural changes initiatet a
implemented by the teachers at Kennedy Elementzng@ have resulted in dramatic increases in
student success.

The connections between the school and the comyngoibeyond academics. We have been very active
and successful in fundraising for families and camity members who are in need. Our school is highly
supportive of local organizations. We participaiteélling refreshments at the Junction City Comityuni
Picnic and helping the Junction City Ice Cutterthvtihe harvesting of ice blocks from a community
member’s pond. Kennedy Elementary School is a fpoait of the community with an open door policy.
Many organizations use the school’s cafeteria ama during after school hours including the; Family
Resource Center, 4-H clubs, Scouts, church grdupsNational Guard Armory, adult and youth sports
programs.

Kennedy Elementary School has a long standingtyistiotraditions that stem back as far as the skhoo
itself, which is celebrating its 50th birthday tlisar. A large part of the traditions come from fidaet that
many community members are themselves graduategsafchool and have family members who are
now attending. They want to see the traditions e our school unique carried on with future



generations. One of these traditions is an anmipalic a pumpkin patch put on by local business enan
and community members. Students look forward tayaride, gathering of a pumpkin and many special
treats that go along with the experience. Oldeatestts are responsible for planting in the springrtsure
there are pumpkins available to harvest in the @Gdimmunity members donate pumpkin seeds and land,
baked goods, drinks, tractors, time, bussing, apertise to make this free event successful and
memorable for all students at Kennedy. Kennedy Elgary also has an annual Thanksgiving feast
which includes an invitation to all former staff miers to a festive meal. The cafeteria is transéorm

into a beautiful dining hall with entertainment gt by students. At Kennedy we focus on recognizing
the positive attributes that we believe will helpr students succeed in life. The Bea Beck Awartheth
after the first principal of Kennedy School, is giveach year to a graduating sixth grader who Ihasrs
excellent community involvement and volunteeristne Hakala Award, named after a former teacher, is
also given each year to a fifth grader who dispp®sitive attitude with staff and peers.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12Wi2

1. Assessment Results;

The State of Wisconsin currently utilizes the Wissia Knowledge and Concepts Examination (WKCE)
to assess the achievement of students in thirdiifofifth and sixth grade. Student scores from the
WKCE are categorized into four levels of proficignStudents scoring in the Advanced range are
believed to have distinguished achievement indhea of testing. Students scoring in the Profiaiange
are competent in the important academic knowledgeséills tested. Scores in the Basic range indicat
students are somewhat competent in the academid&adge and skills tested and students who score
within the Minimal performance level show limitedréevement in the academic knowledge and skills
tested. To identify the percentages of studentsavbaemonstrating a level of achievement that is
considered acceptable or up to our school’s stalsgdare use the combined proficient and advanced
performance levels. Kennedy Elementary School exesiihe WKCE data as aggregated information as
well as disaggregated by grade, gender, socio-@giorsiatus, race, disability, and English Language
Learner status.

Assessment trends:

Our WKCE results from the 2006-2007 school yearcaigd that an unacceptably low percentage of our
students were achieving within the proficient ovaated ranges in reading and math at all gradésleve
Our mission statement indicates that we intenddfdr students to be successful, thus our goal iingt
less than 100% of our students achieving at thiégpeat or advanced ranges in all tested areas. As
shown above, we have seen significant increasgsaate level, cohort group, and subgroup scores for
Reading and Math since 2006-2007. These increasasrasult of the specific and intentional changes
made to curriculum and teaching methods, and lsediebut students and learning initiated by teachers
a result of student performance in 2006-2007. F&eelll for specific information about these chasg

Reading trends by grade level indicate signifigaihs in the percent of students scoring profictent
advanced at all grade levels and subgroups fror-2007 to 2010-2011. Third grade reading percent
proficient or advanced increased from 76% to 9G%rth grade increased from 63% to 96%, and fifth
grade increased from 83% to 91%. Sixth grade Rgastinres have been consistently high, with 91% of
students scoring proficient or advanced in 2010:204ath scores have also seen strong increasks in t
percent of students scoring proficient or advarmest the past five years. Third grade Math percent
proficient or advanced- increased from 62% to 9ftMrth grade increased from 73% to 100%, fifth
grade increased from 78% to 94% and sixth gradeased from 81% to 91%.

Additionally, both our students identified as ecomeally disadvantaged and students with disalslitie
have made significant gains on WKCE Reading anchMabres over the past several years, as indicated
below:

Students identified as economically disadvantaged:

READING:

» Grade 3 increased from 35% proficient or advanoeaD07-2008 to 100% in 2009-2010 and 2010-2011
» Grade 4 increased from 34% in 2008-2009 to 8320it0D-2011

» Grade 5 increased from 63% in 2006-2007 to 8620it0-2011

» Grade 6 increased from 67% in 2007-2008 to 1009822009 and in 2009- 2010

MATH:

» Grade 3 increased from 33% proficient or advanoeD06-2007 to 100% in 2009-2010 and 2010-
2011.

* Grade 4 increased from 43% in 2007-2008 to 1002909-2010 and 2010-2011

» Grade 5 increased from 50% in 2006-2007 to 8620it0-2011

* Grade 6 increased from 34% in 2007-2008 to 7820il0-2011.



Students with Disabilities:

READING:

» Grade 3 increased from 60% in 2006-2007 to 1002©009-2010 and 2010-2011
» Grade 4 increased from 28% in 2006-2007 to 1002©009-2010 and 2010-2011
* Grade 5 increased from 0% in 2006-2007 to 60%0Z111

» Grade 6 increased from 33% in 2007-2008 to 7520it0-2011

MATH:

* Grade 3 increased from 60% in 2006-2007 to 100290D9-2010 and 2010-2011
» Grade 4 increased from 43% in 2006-2007 to 1002010-2011

e Grade 5 increased from 0% in 2006-2007 to 10020it0-2011

» Grade 6 increased from 33% in 2007-2008 to 882®it0D-2011

While our WKCE assessment results show dramaticaagments overall, we continue to have four
subgroups of students who demonstrate a greatetehgpoint gap between their achievement andothat
their peers: fourth grade economically disadvardagjedents, fifth grade students with disabilitEsth
grade economically disadvantaged students, anld gradde students with disabilities. To obtain ddvet
perspective on these subgroups, we examined tderggiover time. We found that while in 2010-2011
the gaps continue to exist and require continuhdn; most of the gaps have been decreasinddor
individual cohorts of students.

4th grade students identified as economically diaathged:

* In 2010-2011= 83% of 4th grade economically disaddaged students scored proficient or advanced in
Reading, compared to 96% of all students testédisrgrade.

* This gap did not decrease for this cohort graomfthe previous school year. 100% of this group
scored proficient or advanced in 3rd grade.

5th grade students with disabilities Reading:

* In 2010-2011=60% of 5th grade students with dites scored proficient or advanced in

reading compared to 91% of the total 5th grade.

* This gap decreased from 48 points in 4th gradd tpoints in 5th grade.

*The percentage of students with disabilities sgpgroficient or advanced increased from 40% in 4th
grade to 60% in 5th grade.

6th grade students identified as economically diaathged Reading:

* In 2010-2011 77% of 6th grade economically disedaged students scored proficient or advanced in
reading compared to 91% of total 6th grade.

* This gap decreased from from 36 points in 3rdlgr® 13 points in sixth grade.

* This group more than doubled the percent of stigderoficient or advanced in Reading from 38% in
3rd grade to 77% in 6th grade.

6th grade students identified as economically disathged Math:

* In 2010-2011 78% of sixth grade economically dismtaged students scored proficient or
advanced compared to 91% of the total 6th grade.

* This gap decreased from 45 points in 3rd gradetpoints in 6th grade.

* This group more than tripled the percentage wdestts scoring proficient or advanced in Math from
25% in 3rd grade to 77% in 6th grade.

6th grade students with disabilities Reading:

* In 2010-2011 75% of 6th grade students with diges scored proficient or advanced in

reading compared to 91% of the total 6th grade.

* This group increased percentage of studentsrggprioficient or advance from 50% in 3rd grade to
75% in 6th grade.
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2. Using Assessment Results:

Kennedy Elementary utilizes a Response to InteimrfRtl) model of multi-tiered levels of suppofts
students experiencing academic or behavioral ditfies. We administer universal screening assessmen
in reading and math to all students in grades Kigaigen through sixth grade to identify student®wh
are not meeting grade level expectations and nediti@nal supports as well as those who are exogedi
expectations and require enrichment. Screeningeathiversal level for writing, oral language, and
verbal comprehension will begin next school-year.

Teachers collaborate within their grade units aittl the principal/school psychologist to examine
behavioral and academic data. We utilize a “dat#{ weour discussions about student progress which
allows for visual representation of individual, s$agrade level, and school-wide performance. &tade
who score above the seventy-fifth percentile inrthede level on universal academic assessmeats ar
provided with supplemental instruction to challeagel expand their learning. Students who scoreabelo
a district determined “cut score” on universal at@ssroom academic assessments are provided with
additional instructional supports and interventiwiithin the classroom targeted to increase achiemem
in the specific area of need (Tier ).

Kennedy Elementary has also committed to PositeeaBioral Interventions and Supports (PBIS) to
increase the prevalence of behaviors conduciveaiming. Behavioral expectations for school
environments (classroom, hallway, cafeteria, playgd, bathroom, etc.) are explicitly taught to all
students during the first few weeks of school. Bheshaviors are reinforced regularly in the classro
through school announcements by the principal taraigh frequent school-wide celebrations of delsire
behaviors. Students who demonstrate difficulty ingethe behavioral expectations receive additional
interventions or supports within the classroom (T)e

The academic and behavioral progress of studecegsviag tier | intervention is monitored through
frequent assessment to determine if the approgeeé of support is being implemented. Teachers
collaborate to discuss the progress and intervesfior students receiving Tier | interventionsa If
student’s data shows that the student is not madaifficient progress with the differentiated instian
and supplemental interventions in the classroomirtervention plan is adjusted. If the data cardito
show that the student is not making sufficient pesg to meet grade level expectations, a Student
Intervention Team (SIT) meeting is scheduled. Teexhthe school principal/school psychologist,
coaches or specialist teachers, and the studearemis make up the SIT team. A SIT team meets to
assess the existing classroom data, interventiopkeimented, and progress monitor data to idertftify i
Tier Il intervention is appropriate. Tier Il intaamtions research based interventions which are
implemented more frequently and with a lower studeneacher ratio than Tier | interventions andusc
outside of the core academic instructional time¢hdf team determines Tier Il interventions are
appropriate, the SIT team develops academic gaah@yan intervention plan for the student. Progress
towards Tier Il goal(s) is monitored weekly, usamgonsistent measure of achievement, such as a
Diagnostic Reading Assessment (DRA), district urdaeReading or Math probes, informal reading
conferences, or Every Day Math assessment. Intéovenare adjusted by the SIT team based on the
student’s response to the intervention.

In addition to individual student data, Kennedyridmtary School has a Response to Intervention Team
which examines school-wide academic and behauitat@. This team consists of classroom teachers, the
school principal/school psychologist, a Readingcigist and a special education teacher. This team
examines data regarding the number, progress néexdéntions utilized for students on Tier | andrTi
intervention plans; identifies trends, gaps, aray@@ss regarding our intervention and progress
monitoring process; and examines class, gradesemsbl-wide academic and behavioral data.

3. Sharing Lessons L earned:

Kennedy Elementary School staff is highly motivatedcrease student achievement. Teachers research
new strategies to facilitate student success. Bragarticipate in district-wide grade level cobladtion
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meetings to share instructional strategies, infassessment, and share lessons designed to meet
curricular goals. Additionally, several of our thacs participate in district grade level meetinijsra
school every other week to share resource anditiginal strategies. Teachers also collaborateaseg
and unit groups to plan, share ideas, and probtdve s

Our staff present to and participate in school disttict committees aimed at enhancing student trow
and achievement. Kennedy Elementary contributéisetalistrict report card committee, curriculum
writing committees, Response to Intervention contemitAnti-Bully committee, and the Positive
Behavioral Interventions and Supports committessbas learned from Kennedy Elementary staff are
taken to district committees and lessons learnau fifistrict committees are shared with our staffigh
unit and staff meetings.

Attendance at state and local organizational psudesl development is supported by both Kennedy
Elementary and district administration. Teachers@pate in innovative, up to date professional
development and training to keep our staff inforrabdut state and federal initiatives as well asenir
best practices in instruction and intervention eAteachers participate in professional development
opportunities, they bring their learning back anelsent to staff. This helps ensure that access to
innovative and best practices information and tephes are shared with the entire staff.

Our school improvement plan goals are dedicatemiiaboration, implementing best practices for
instruction, and differentiation strategies. Astydrour plan, teachers share differentiation amctessful
instructional practices at quarterly staff meetingd at weekly unit meetings. Teachers in gradeuartd
teams have dedicated full and/or half days peralyi¢hroughout the school year to collaboration.

Kennedy Elementary School values and utilizestaff é1 the school. Educational assistants arézetil
as instructional support personnel and are prowdé#dadditional time and resources to collaboxaité
teachers and administrators to ensure all stafkwgrwith students understand the beliefs and
instructional best practices utilized by Kennedgriéntary.

4. Engaging Familiesand Communities:

Kennedy Elementary School is located in a rural momity in which the school is truly the nucleus of
our community. Our connections with families andestcommunity organizations are strong. We utilize
support from community members of all ages. We habhenteers from the Foster Grandparents and
Retired Service Volunteer Program (RSVP) prograrhese programs provide opportunities for older
adults to tutor individual students, work with gpswf students and to otherwise support the enaltion
and academic needs of our students. We are aledomdtively involved with the University of
Wisconsin-Stevens Point School of Education whitdwe student teachers, practicum students and
tutors to interact with and support our studentdifionally, we have a strong base of other comiguni
volunteers who also mentor and tutor studentsdividual, small group, and classroom settings.

Kennedy Elementary School believes strongly thatliring families in the education of their children
critical to the success of our students and schgelhave Family Reading, Math and Science Nights to
encourage parents’ involvement in education. Qadirey specialist teachers provide resources to all
parents and facilitate parent nights for studestgiving additional reading support through outritis

and Title | reading programs. Parents are proviigill academic, health, and parenting resourcesséls w

as updates and reminders about Kennedy ElementagoSthrough a bi-weekly newsletter that is sent
home to all families. Many classroom teachers ségal home weekly newsletters to keep parents
engaged. Teachers in upper grades utilize assigmmé&rbooks and teacher web pages to engage parents

We have a strong and very supportive Parent Te&igamnization (PTO) which helps to provide
financial support for field trips, educational reswes, and other activities to benefit our studants

school. A committee of parents, teachers, and abimunity members spearheaded efforts to enhance
our playground. Money raised through grants writigithe committee, donations from surrounding
townships, and other fundraising events went towaeglacing unsafe and outdated playground
equipment and building a paved running track togase student and community health and wellness.

12



PART V - CURRICULUM AND INSTRUCTION 12W12

1. Curriculum:

Kennedy Elementary School facilitates growth in¢bee academic, Music, Art, Library, and Physical
Education curricular areas for students in graded&igarten through sixth grade. Kennedy Elementary
School follows the Stevens Point Area Public Schstrict (SPAPSD) curriculum for all academic
areas. The district curriculum is aligned with degnmon core state standards in English/Language Art
Math, Science, and Social Studies.

Reading: Kennedy Elementary School reading cumrituk aligned to the common core state standards
and reflects a process-oriented, research-basedambpto balanced literacy. The Stevens Point Area
Public School District (SPAPSD) philosophy on EslglLanguage Arts is that English Language Arts is
the foundation for all learning. SPAPSD English gaage Arts curriculum encompasses reading, writing
and speaking skills. Themes, tied to the commoas state standards, are found within the K-12 ELA
curriculum. These themes include oral listeningl epeaking, reading

application, reading comprehension, reading fixwpting audience, and writing process.

Math: The Stevens Point Area School District matfriculum is aligned to the

common core state standards. The curriculum foouséise themes of foundations of number and
number sense, foundations of operational sensedédion of shape, size, and spatial sense, and
exploring data in grades pre-K through secondraulegs three through five the theme focus is on mumb
and operation sense with whole numbers and decimafsber and operational sense with fractions,
shape, size, and spatial sense, and exploringesudiding variability in data. In sixth grade theme
focus becomes numeric and algebraic reasoning, g@igmeasoning, and quantitative reasoning. The
District uses many resources in the delivery ofdingiculum with Everyday Mathematics being a
foundational resource.

Science: Science curriculum provides for a seutifientic experiences intended to connect students t
the world in which they live. Through these expecies students will build knowledge and skills that
result in an appreciation of a scientific way otlarstanding natural phenomena. The elementarycgien
curriculum covers four main themes; life sciendg;gical science, earth science,

and environmental science. Students are providdddifferentiated, developmentally targeted
instruction at every grade level focusing on toputhin these themes. The science curriculum ispadp
across grades to ensure that all relevant andregfjtopics are covered from kindergarten througthsi
grade.

Social Studies: Social Studies curriculum providiferentiated instruction to students in grades
kindergarten through sixth grade that is alignetthwhe Wisconsin common core state standards. Our
curriculum grows student understanding and knowdeddehavioral science, through instruction
focusing on Individual and group cultures in theteth States, Wisconsin, Portage County, and local
communities; political science, through instruct@ngovernment and citizenship; history, through
instruction focusing on time and change over tie@nomics, through instruction about goods and
services, money, business, and the role of ecosomite development of the United States; and
geography, through instruction on people, placed,eanvironment.

Art: The mission of Art education at Kennedy Eletagyn School is to provide a visual art experiercce t
young people. Visual art is the technical applamanf materials based on a unique and creativetavay
problem solve and communicate visual ideas thraaifrexpression. The art curriculum takes into
consideration the emotional and social needs dlestis at different developmental stages; the etgihl
needs of students, including the aesthetics, aithlge and critical judgment skills; conceptual oty
of instruction K-12; Art process, skill and knowtggcontinuity K-12; current district philosophical
goals, and Wisconsin Department of Public Instarcstandards.
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Music: The Music curriculum implemented at Kenné&tlgmentary School focuses growing students’
abilities in singing, performing, improvising andmposing, reading and notating, and analyzing
and evaluating music. All students are providedhwait opportunity to demonstrate their skills thrioag
vocal music concert in the winter. Fifth and sigtlade students are provide with opportunities aor¢o
play musical instruments through participation @amtd and orchestra.

PE: The physical education program at the elemgtgael develops the confidence and competence of
each student, stressing movement education, avsrendéitness components and motor skills. The K-2
program focuses on the students’ abilities to perfa variety of movements proficiently. As students
develop an understanding of movement themes, tladkye monnections to space, time, effort, and
relationships that are critical to skill developrhéfhe 3-4 program introduces students to leadkijs s
required for successful participation in physicahaty. This includes the application of concefitsm
disciplines such as motor learning and developnsgatit psychology and sociology, and biomechanics
and exercise physiology. By the end of sixth gratiedents will demonstrate motor skills and movetmen
patterns while performing a variety of physicalates. The students will also demonstrate
understanding of movement concepts, principleatesiies, and tactics while exhibiting responsible
personal and social behaviors.

2. Reading/English:

Reading: The focus of Language Arts instructiotoibelp students construct meaning in authentic
situations and for purposes that are personalévegit and meaningful. The students will acquire the
skills and strategies necessary to develop andisusieir abilities to become lifelong readers ters,
speakers and listeners.

Kennedy Elementary School utilizes a balanceddagm@approach to implement Reading/Language Arts
curriculum. Our Reading/Language Arts instructismiodeled after the philosophy of “The Daily 5" and
“The CAFE" programs. We chose these instructionadehs because they are research based and proven
to facilitate student development of the daily ksbf reading, writing and working with peers tinall

lead to a lifetime of independent literacy. Thipegach provides a research based framework for
differentiated, structured, and adaptable curricutlelivery, and an assessment guide, designeddb me
the needs and abilities of all students.

The Daily Five is a student-driven management streadesigned to fully engage students in readily a
writing. It provides individual choice for high stent engagement. The model focuses on five reading
tasks: read to yourself, read to someone, work g, listen to reading, and spelling/word stutie
model allows teachers to work with individual stntdeor small groups of students while other stuslent
are engaged in meaningful differentiated readirdy\variting activities designed to foster literacy
independence. This model provides a structuretéments who are achieving below grade level
expectations on universal and classroom basedsaseets, to receive targeted interventions from
classroom teachers and/or specialist teacherg)glodre academic time.

CAFE is an acronym for Comprehension, Accuracyefty, and Expanding Vocabulary, and the system
is utilized more often in middle to upper elementgrades and includes goal-setting with students in
individual conferences, posting of goals, develgm@mall group instruction based on clusters ofesttsl
with similar goals and targeting whole-class instian based on emerging student needs. Within the
components of the CAFE, reading strategies aréhtaargd practiced in the areas of reading
comprehension, word accuracy, reading fluency amabulary development. Smaller ability based
groups afford students the opportunity to read cotably with peers. This model also provides a
structure for students who are achieving below gtadel expectations on universal and classrooradas
assessments, to receive targeted interventionsdtassroom teachers and/or specialist teachersgdur
core academic time.
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3. Mathematics:

Mathematics: The philosophy of the Stevens Poihb8tDistrict on Mathematics follows from the six
principals outlined by the National Council of Thacs of Mathematics (NCTM), Equity, Curriculum,
Teaching, Learning, Technology and Assessment.

Equity: Math curriculum implemented at Kennedy Elementaefiool supports the principle of equalizing
access to math for all students. We hold the btiifall students should learn higher level matitérs,
particularly underserved groups such as minordimwomen. This principle encourages provision of
extra help to students who are struggling and amteschigh expectations and excellent teachinglifor a
students.

Curriculum: Our curriculum presents instruction in an ordeuyl logical progression to increase
students' understanding of mathematics and avostigatime with unnecessary repetition. Our distric
curriculum and Everyday Mathematics program suppmidents as they acquire knowledge and skills,
and develop an understanding of mathematics framn tlwn experience. Mathematics is more
meaningful when it is rooted in real life conteatsd situations, thus our teachers support instiatith
real examples and connect our students to theitearn

Teaching: Kennedy Elementary School utilizes Everyday Mathgcs as a resource to deliver
Mathematics curriculum. Everyday Mathematics retiesa number of instructional strategies that emsur
all students achieve success. Teachers at KenrletheBtary utilize a guided Math approach, allowing
students to work in small flexible groups targetiniggrventions to specific to student needs, alwhihg
for enrichment of skills that students have mastere

Learning: Our curriculum delivery model builds on intuitie&d concrete foundations in Mathematics,
gradually helping children gain an understandinthefabstract and symbolic, allowing them to tuge
Math in their lives.

Assessment: Students are screened three times per year fdr dkdlts. Students in kindergarten are
assessed for quantity discrimination, studentg st through sixth grade are screened for calcutaind
students in grades third through sixth are alseestd for math comprehension. Student progress is
assessed informally on a daily basis to deternfiagoice of instruction and to inform instructional
decisions.

Technology: Teachers utilize technology to support the Mattriculum at Kennedy Elementary.

Students participate in individualized math acigttargeted to their instructional level throughline
Everyday Math learning “games”, district purchasetividualized on-line learning websites, and other
online resources. Teachers who have SMART Boantisréictive white board) utilize this technology to
enhance math curriculum throughout the school flagichers use the SMART boards for Everyday Math
lessons for SMART technology, Everyday Math garke®ryday Math boxes, other math games, and
interactive math manipulatives (100s charts, diogers, etc.). Teachers who don’t have SMART Boards
are able to utilize most of the activities throulgbir computers and overhead projectors.

4. Additional Curriculum Area:

Additional Curriculum Area: An additional curricutuarea of focus at Kennedy is physical education.
The mission of the SPAPSD Physical Education Pragsao empower all students to sustain regular,
lifelong physical activity as a foundation for aalt@y, productive and fulfilling life. Curriculummithis
area includes health, nutrition, and developmemtositive behavioral skills. Student success depend
a blend of academic skills, understanding behavetpectations, having good health, and physicdl an
mental fithess. School-based physical activity sédgprove students’ grades, test scores, and pelsiti
affects other factors that influence academic agment. Our school wellness program, “Let’'s Move in
Point”, emphasizes being physically active, leagriiow to make healthy decisions to develop a hgalth
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lifestyle, and experiencing traditional and norditianal health-related fithess activities. Qurdsnts
participate in Hoops for Heart, Jump Rope for Hearnning Club, Mile Runners Club, and wellness
lessons that support healthy choices and physitalagion. Wellness is a necessary component fdr eac
student to be best prepared for achievement andinga

In addition to traditional health and wellness dtigs, Kennedy Physical Education curriculum faeus
on facilitating the development of responsiblezeitiship in all of our students. SPAPSD Physical
Education department has introduced “Point Towagd@d®nsible Citizenship”. This is an educational
model, implemented by physical education teacheasr@inforced by classroom teachers, principald, an
other staff members, aimed at decreasing disruptmviors that interfere with learning. Physical
education teachers explicitly teach work ethicpogsibility, respect, and the acceptance and toberaf
others. A rating scale with specific examples didaors that represent each “category”, is utilized
every classroom and school environment to reinfpasative behaviors. The rating scale is numbered 1
5, with 1 meaning not meeting expectations and &nimg greatly exceeding expectations, and lists
specific of behaviors that represent each numlmrekample, students who work hard, show respect,
follow school rules, and are honest, are meetipgetations (3). Teachers and other staff frequerstky
students to “rate” their behavior based on theratihg scale, or use the scale to help studentdifgde
behaviors in need of changing.

5. Instructional M ethods:

At Kennedy Elementary School we have students irclmssrooms who struggle academically and others
who learn at an advanced level and accelerated paademic instruction is delivered at Kennedy
Elementary School through a variety of developmnggopropriate methods aimed at meeting the
unique learning needs of each student. Whole gimsipuction is utilized for introducing new concgpt
and reviewing previously learned concepts. Whotrigrinstruction is supplemented and reinforced
through mini lessons as well as supplemental aced&sources such as RAZ Kids, Earobics, and Word
Maker for Reading and PinPoint Math for Mathematit’e utilize research based websites, SMART
Boards, iPods, recording and listening devices,ahdr high and tech resources to support smaliggro
and individual students during mini lessons. Olyestand composition of groups for mini lessons are
driven by individual student needs as indicatedhgoing formal and informal assessment of student
progress. Flexible groupings, teacher directedsmdient facilitated, allow for reinforcement of l&ki
through differentiation in all curricular areas.-aching and individual conferencing afford
opportunities for prescribed individual intervemtsoand goal setting.

Kennedy Elementary School has embraced a belieathstudents have a right to access the general
education curriculum alongside their same gradespeethe greatest degree possible. This beliefdths
to increased collaboration between regular educagiachers, special education teachers, and reading
specialists to provide individualized support aesaurces within an inclusive environment. We iz
“push-in” or inclusive practices model for speaducation, Title-I, and ELL service delivery as mas
possible.

Implementation of our multi-tiered systems of suppar academic (Rtl) and behavioral (PBIS)
development, gives Kennedy Elementary a mecharosiproviding academic and behavioral
interventions early to students showing signs fifodilty. Tiered support for students experiencing
academic and behavioral difficulty decreases scfailoire by providing early intervention, frequent
progress measurement, and increasingly intensseareh-based instructional interventions for ckidr
who continue to have difficulty. Kennedy Elementtegichers regularly review data, utilize research
based interventions and collaborate on a regukis ba help all students achieve to their highest
potential. We continually strive to provide for atbdents who need additional support.

6. Professional Development:
We believe that continuing professional developnienteachers and other staff is crucial to keeping

current with state and national initiatives andtIpgactices in education. Kennedy Elementary School
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staff members participate in professional develagropportunities offered by the district to increas
understanding of district and state initiativesadlgers are provided with orientation and trainifgpw

the district adopts new curriculum, grading systemassessment tool. Teachers participate in clistri
wide collaboration meetings which provide opporttigsi for teachers across the district to shareuress
and ideas for implementing the district curriculdio. provide support, new teachers in the schoel, ar
partnered with veteran staff mentors who providel@uce and support as they navigate the school and
district curriculum and policies/procedures. In thlk new teachers are provided with a week-long
orientation to district, philosophies, policiesdadministration, and also meet quarterly withraist
administration for continued support, professiat@telopment, and to share resources.

Attendance at conferences and other trainings ftate and nationally recognized speakers and
organizations which advance school and districtgggasupported at the school and district leveisT
school-year, teachers from Kennedy have partiogpistérainings by Jo Gusman on culturally respoasiv
differentiation, assessment and intervention; Miked on differentiation to accelerate the growtlalbf
readers; and Rick Wormeli on grading and asseskandifferentiated classroom. Teachers have
participated in trainings from the Wisconsin Rtin@ on PBIS and Rtl. This fall, eighteen Kennedy
Elementary staff members attended an initial CRsevention Institute (CPI) training designed to
facilitate the de-escalation and prevention ofiegguations, as well as the safe management of
physically acting out individuals.

Teachers at Kennedy Elementary School continuaestk to provide the highest level of instruction
possible to facilitate the academic and social/@nat growth of all students. When results frontesta
testing indicated that Kennedy Elementary studeet® not achieving to their potential, our teachers
made a collaborative decision to reform the insional delivery model in Reading/Language Arts. To
accomplish this goal, we researched instructiorethods and best practices in Reading and Writing
instruction. We chose to model our Reading and bagg Arts instructional methods after the works of
Gail Boushey and Joan Moser, The Daily 5 and Th&Eprogram. To prepare for this shift, faculty
attended reading conferences, read professionfikkaud participated in book reads, created a
professional learning community focused on diffésgion and literacy success, completed graduate
college classes for Reading instruction, and tahManatage of professional development opportunities
provided by the program’s authors, who passiondtalyed our teachers to facilitate targeted,
differentiated reading and writing instruction.

7. School Leadership:

Kennedy Elementary School has an administrator ig/lachalf-time principal and a half-time school
psychologist. We have a school social worker twygsgzer week, and teacher leaders step up to make
decisions and address minor office disciplinargmefls when the principal/school psychologist isaiu
the building. Almost all of our staff members hdnaen trained in Crisis Prevention Institute’s
Nonviolent Crisis Intervention Program, allowin@e¢ers, assistants and other adults in our building
confidently manage students and adults in crisifhé absence of the principal.

Our Kennedy Elementary School leadership philosd@s/always been based on a collaborative shared
approach. Such an approach enables every member sfaff to provide input and participate in a
decision-making process that strives to improvdesttiachievement. The PIC (Program Improvement
Committee) meets weekly and includes representéiion each learning community/unit, with our
principal as the chairperson. All faculty membes gart of a learning community and are involvethim
decision-making process at a unit and buildinglleMee principal is responsible for setting the PIC
agenda, disseminating information from a disteetel and facilitating various building committettss
the responsibility of the unit leader to share tinfation or decisions made, both district and boddi
level, with members of their community/unit. Additally, the unit leaders represent community
members and take information, discussion itemsaatidns back to PIC. The principal also meets with
educational assistants on a monthly basis. Suclncmication enables them to be a part of the daeisio
making process and to more fully understand how tia@ best support students.
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In addition to our Program Improvement Committesajous other committees facilitate building and
district initiatives throughout Kennedy Element&ghool. Examples of building committees include:

Rtl, PBIS, Crisis Intervention Teams, Title-l Codn€omprehensive Arts, Technology, and
Differentiation. Examples of district committeeswhich Kennedy has representation include: Wellness
Curriculum, PBIS, Rtl, Report Card, Bully Prevemti®upil Records, Pupil Services, and Leadership.
These committees are instrumental in providingdestuip at the school and district level on thepéct

Student leadership is also an important part ofrieely’s leadership structure. Student Council has
membership from grades 4-6. This group makes aexssabout school-wide activities and “rules”, they
plan and facilitate fund raising activities to slgypent school activities and to support communégds.
Student leadership is also visible on a daily bsisugh our Safety Cadet program. Cadets act as
mentors toward younger students and set a safeptadon students throughout the building and on the
school bus.

Another integral part of Kennedy leadership is Barent Teacher Organization. Parents work closely
with teachers to support experiences for childierhss field trips, Weekly Reader subscriptionéinen
reading programs and bringing comprehensive aoigrams to Kennedy to support our instructional
curriculum.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: Test: Wisconsin Knowledge and Concepts

3 Examination
Efltlon/Publlcatlon Year: 2006-07 to 201Bhblisher: CTB McGraw-Hill

2010-2011| 2009-201C| 2008-200¢| 2007-2008  2006-2007
Testing Month Nov Nov Nov Nov Nov
SCHOOL SCORES
Proficient and Advanced 97 96 94 70 62
Advanced 52 55 38 30 24
Number of students tested 29 22 32 23 29
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient and Advanced 100
Advanced 40
Number of students tested 10 5 7 8 6

2. African American Students

Proficient and Advanced

Advanced

Number of students tested 1 1 0 0 1
3. Hispanic or Latino Students

Proficient and Advanced

Advanced

Number of students tested 0 2 1 0 1
4. Special Education Students

Proficient and Advanced 920

Advanced 10

Number of students tested 3 2 10 6 5

5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested 0 1 1 1 2
6. Asian

Proficient and Advanced

Advanced

Number of students tested 1 0 0 1 1
NOTES:

12wWI2
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: Test: Wisconsin Knowledge and Concepts

3 Examination
ﬁiltlon/Publlcatlon Year: 2006-07 to 201Bhblisher: CTB McGraw-Hill

2010-2011| 2009-201C| 2008-200¢| 2007-2008 | 2006-2007
Testing Month Nov Nov Nov Nov Nov
SCHOOL SCORES
Proficient and Advanced 90 100 84 74 76
Advanced 55 41 53 43 38
Number of students tested 29 22 32 23 29
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient and Advanced 100
Advanced 50
Number of students tested 10 5 7 8 6

2. African American Students

Proficient and Advanced

Advanced

Number of students tested 1 1 1
3. Hispanic or Latino Students

Proficient and Advanced

Advanced

Number of students tested 2 1 1
4. Special Education Students

Proficient and Advanced 70

Advanced 30

Number of students tested 3 2 10 6 5
5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested 1 1 1 2
6. Asian

Proficient and Advanced

Advanced

Number of students tested 1 1 1
NOTES:

12wi2
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: Test: Wisconsin Knowledge and Concepts

4 Examination
ﬁiltlon/Publlcatlon Year: 2006-07 to 201Bhblisher: CTB McGraw-Hill

2010-2011| 2009-201C| 2008-200¢| 2007-2008 | 2006-2007
Testing Month Nov Nov Nov Nov Nov
SCHOOL SCORES
Proficient and Advanced 100 94 86 68 73
Advanced 59 53 32 21 23
Number of students tested 22 32 22 28 30
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient and Advanced 100 100 67 43 100
Advanced 17 29 0 14 60
Number of students tested 6 7 6 7 5

2. African American Students

Proficient and Advanced

Advanced

Number of students tested 0 0 0 1 0
3. Hispanic or Latino Students

Proficient and Advanced

Advanced

Number of students tested 3 1 0 1 0
4. Special Education Students

Proficient and Advanced

Advanced

Number of students tested 2 5 7 5 7
5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested 1 1 1 2 0
6. Asian

Proficient and Advanced

Advanced

Number of students tested 0 0 1 1 0
NOTES:

12wi2



STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: Test: Wisconsin Knowledge and Concepts

4 Examination

Edition/Publication Year: 2006-07 to 201Bhblisher' CTB McGraw-Hill

11

2010-2011| 2009-201C| 2008-200€ | 2007-2008  2006-2007

Testing Month Nov Nov Nov Nov
SCHOOL SCORES

Proficient and Advanced 96 88 73 79
Advanced 45 44 36 25
Number of students tested 22 32 22 28
Percent of total students tested 100 100 100 0 10
Number of students alternatively asse: 0 0 0 0
Percent of students alternatively assessed 0 0 0 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficient and Advanced
Advanced

Number of students tested

2. African American Students
Proficient and Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient and Advanced
Advanced

Number of students tested

4. Special Education Students
Proficient and Advanced
Advanced

Number of students tested

5. English Language L ear ner Students
Proficient and Advanced
Advanced

Number of students tested

6. Asian

Proficient and Advanced
Advanced

Number of students tested
NOTES:

6 7 6 7
0 0 0 1
3 1 0 1
2 5 7 5
1 1 1 2
0 0 1 1
12wi2

Nov

63

23

100

30

22



STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: Test: Wisconsin Knowledge and Concepts

5 Examination
ﬁiltlon/Publlcatlon Year: 2006-07 to 201Bhblisher: CTB McGraw-Hill

2010-2011| 2009-201C| 2008-200¢| 2007-2008 | 2006-2007
Testing Month Nov Nov Nov Nov Nov
SCHOOL SCORES
Proficient and Advanced 94 87 62 63 78
Advanced 79 61 27 30 18
Number of students tested 33 23 26 30 40
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 1 0
Percent of students alternatively assessed 0 0 0 3 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient and Advanced 86 58 34 100 50
Advanced 43 29 17 40 0
Number of students tested 7 7 6 5 8

2. African American Students

Proficient and Advanced

Advanced

Number of students tested 0 0 1 0 0
3. Hispanic or Latino Students

Proficient and Advanced

Advanced

Number of students tested 0 0 1 0 0
4. Special Education Students

Proficient and Advanced

Advanced

Number of students tested 5 8 5 7 2
5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested 0 1 2 0 0
6. Asian

Proficient and Advanced

Advanced

Number of students tested 0 1 1 0 0
NOTES:

12wi2



STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: Test: Wisconsin Knowledge and Concepts

5 Examination

Edition/Publication Year: 2006-07 to 201Bhblisher' CTB McGraw-Hill

11

2010-2011| 2009-201C| 2008-200€ | 2007-2008  2006-2007

Testing Month Nov Nov Nov Nov
SCHOOL SCORES

Proficient and Advanced 91 83 69 77
Advanced 48 30 23 33
Number of students tested 33 23 26 30
Percent of total students tested 100 100 100 0 10
Number of students alternatively asse: 0 0 0 1
Percent of students alternatively assessed 0 0 0 3

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficient and Advanced
Advanced

Number of students tested

2. African American Students
Proficient and Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient and Advanced
Advanced

Number of students tested

4. Special Education Students
Proficient and Advanced
Advanced

Number of students tested

5. English Language L ear ner Students
Proficient and Advanced
Advanced

Number of students tested

6. Asian

Proficient and Advanced
Advanced

Number of students tested
NOTES:

7 7 6 5
0 0 1 0
0 0 1 0
5 8 5 7
0 1 2 0
0 1 1 0
12wi2

Nov

83

48

100

40
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: Test: Wisconsin Knowledge and Concepts

6 Examination
ﬁiltlon/Publlcatlon Year: 2006-07 to 201Bhblisher: CTB McGraw-Hill

2010-2011| 2009-201C| 2008-200¢| 2007-2008 | 2006-2007
Testing Month Nov Nov Nov Nov Nov
SCHOOL SCORES
Proficient and Advanced 91 93 80 76 81
Advanced 61 37 40 32 28
Number of students tested 23 27 30 37 32
Percent of total students tested 100 100 100 0 10 100
Number of students alternativedgsesse 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient and Advanced 78 85 67 34 80
Advanced 22 14 67 17 30
Number of students tested 9 7 3 6 10

2. African American Students

Proficient and Advanced

Advanced

Number of students tested 0 0 0 0 0
3. Hispanic or Latino Students

Proficient and Advanced

Advanced

Number of students tested 0 1 0 0 1
4. Special Education Students

Proficient and Advanced

Advanced

Number of students tested 8 5 6 3 5
5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested 1 1 0 0 0
6. Asian

Proficient and Advanced

Advanced

Number of students tested 1 0 0 0 0
NOTES:

12wi2



STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: Test: Wisconsin Knowledge and Concepts

6 Examination
ﬁiltlon/Publlcatlon Year: 2006-07 to 201Bhblisher: CTB McGraw-Hill

2010-2011| 2009-201C| 2008-200¢| 2007-2008 | 2006-2007
Testing Month Nov Nov Nov Nov Nov
SCHOOL SCORES
Proficient and Advanced 91 93 90 89 91
Advanced 52 44 40 51 28
Number of students tested 23 27 30 37 32
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient and Advanced 80
Advanced 30
Number of students tested 9 7 3 6 10

2. African American Students

Proficient and Advanced

Advanced

Number of students tested 0 0 0 0 0
3. Hispanic or Latino Students

Proficient and Advanced

Advanced

Number of students tested 0 1 0 0 1
4. Special Education Students

Proficient and Advanced

Advanced
Number of students tested 8 5 6 3 5
5. English Language L ear ner Students
Proficient and Advanced 0
Advanced 0
Number of students tested 1 1 0 0 0
6. Asian
Proficient and Advanced 0
Advanced 0
Number of students tested 1 0 0 0 0
NOTES:
12W12
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Proficient and Advanced 95 92 81 69 74
Advanced 63 51 34 28 22
Number of students tested 107 104 110 118 131
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 1 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient and Advanced 90 84 64 46 65
Advanced 31 23 23 15 20
Number of students tested 32 26 22 26 29

2. African American Students

Proficient and Advanced

Advanced

Number of students tested 1 1 1 1 1
3. Hispanic or Latino Students

Proficient and Advanced

Advanced

Number of students tested 3 4 2 1 2
4. Special Education Students

Proficient and Advanced 94 85 78 56 52
Advanced 61 45 10 18 5
Number of students tested 18 20 28 21 19

5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested 2 4 4 3 2
6.

Proficient and Advanced

Advanced

Number of students tested 2 1 2 2 1
NOTES:

12wi2
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

Proficient and Advanced 91
Advanced 50
Number of students tested 107
Percent of total students tested 100
Number of students alternatively asse: 0

Percent of students alternatively assessed 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient and Advanced 87
Advanced 31
Number of students tested 32

2. African American Students

Proficient and Advanced

Advanced

Number of students tested 1
3. Hispanic or Latino Students

Proficient and Advanced

Advanced

Number of students tested 3
4. Special Education Students

Proficient and Advanced 77
Advanced 33
Number of students tested 18

5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested 2
6.

Proficient and Advanced

Advanced

Number of students tested 2
NOTES:

12wi2
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