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PART | - ELIGIBILITY CERTIFICATION 12VA6

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12VA6

All data arethe most recent year available.

DISTRICT

1. Number of schools in the distr 16 Elementary schools (includes&-
(per district designation): _____5 Middle/Junior high schools
_____5 High schools
0 K-12 schools
26 Total schools in district

2. District per-pupil expenditure: 907z
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Suburban

4. Number of years the principal has been in her/hitipasat this schoo 9

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 8 10 18 6 0 0 0

K 20 23 43 7 0 0 0

1 20 23 43 8 0 0 0

2 30 15 45 9 0 0 0

3 25 20 45 10 0 0 0

4 21 26 47 11 0 0 0

5 13 29 42 12 0 0 0

Total in Applying School: 283



12VA6

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

5% Asian

8 % Black or African American

3 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific éside

81 % White

3% Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 19%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until | 22
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 26
until the end of the school year.

(3) Total of all transferred students [sum 0f48
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.19
divided by total students in row (4). |~

(6) Amount in row (5) multiplied by 100. 19

256

8. Percent of English Language Learners in the school: 3%
Total number of ELL students in the school: 8
Number of non-English languages represented: 5

Specify non-English languages:

The non-English languages spoken at Clearbrook &iany are Hindi, Mandarin Chinese, Bosnian,
Spanish and Swabhili.



12VA6

9. Percent of students eligible for free/reduced-priceals: 30%
Total number of students who qualify: 85

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 16%
Total number of students served: 46

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

3 Autism 0 Orthopedic Impairment

0 Deafness 7 Other Health Impaired

0 Deaf-Blindness 7 Specific Learning Disability

2 Emotional Disturbance 15 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

1 Mental Retardation 0 Visual Impairment Including Blindness
2 Multiple Disabilities 9 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 13 0
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimUPE teachers, et 6 15
Paraprofessionals 7 0
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 5 3
Total number 32 18

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 22:1




12VAG6

13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 96% 96% 96%» 96% 96%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12vA6

Clearbrook Elementary School was built in 1938 antl nine years ago, served a mostly rural
community where generation after generation atterldle school. After three different redistrictinigups,
the school has grown from serving around 160 stisderits current enroliment of 287. Along with the
original rural community, Clearbrook now servegistuts from middle and upper income homes, four
different apartment complexes and several comnasmdf townhomes. One of the strengths of
Clearbrook Elementary is the pride the communityinahe school. Two years ago, this pride became
very public when the Roanoke County School boaadgd closing the school on a list of possible cost-
saving measures to make up for budget shortfaléarBrook parents and the community rallied around
the school writing letters, attending school baaektings and going to the state capital to lobbgllo
legislators.

Over the past nine years, the school has worketette an environment where all in the Clearbrook
Elementary community feel welcome. When redistnigtstarted, the PTA began by holding a dinner for
new parents to help them feel welcomed. As thetaggaat communities came to the school, staff
provided information about kindergarten registnatior the complexes to share with parents when they
came to pay their rent. The school made a concefted to create a place where the redistrictexilfas
are welcomed by making changes to accommodateditféypes of communities.

One of the strengths of the school is the supporh the community. Local community members,
businesses, the Clearbrook Civic League and the ddhéinually provide assistance for students that
have financial needs. A local radio station anti@ch separately collect school supplies for sttalgn
the fall. A fund established by the PTA providesaficial support for students who cannot affordifiel
trips and other education experiences. Local clagremd individuals offer to assist Clearbrook famil
with financial needs. The Snack Buddies programmftioe Feeding America of Southwest Virginia food
bank supplies snacks for students that do not lheg to school. Additionally, local businessée li
Walmart, Rockydale Quarries, Petroleum Marketard, 3am’s Club provide funding and grants to
Clearbrook Elementary for instructional materialstsas nonfiction reading books to support the
school’s science program. Further, Clearbrook teescioutinely receive classroom scholarships frioen t
Roanoke County Public Schools Education Foundation.

Clearbrook’s size also is one of its strengthdie $mall size of the student body allows everyone t
know the students. This small size also provideserstudents with opportunities to be involved thyiou
activities like serving on the school’'s SCA, rurgnthe school store, serving as a bus patrol, beipger
mediator or working as a computer lab assistargs@topportunities help students feel a personal
connection to the school and allow the studenbetoecognized for accomplishments other than
classroom performance.

Clearbrook maintains a clear focus on student legrand working together. The mission of Roanoke
County Public Schools, and subsequently of CleatbElementary, is to ensure quality learning
experiences designed to equip all students witlsski adapt and thrive in a changing global
environment. Clearbrook has adopted the schootésystmotto, “Learning for all, whatever it

takes.” Not only teachers, but instructional assitt and all staff members in the building workniake
Clearbrook an environment where students can adrbe successful. Schedules, staff assignments,
groupings, and plans focus on helping all studieras. The staff meets both formally and informadly
discuss student achievement, ways to direct ressuowards students that are not mastering grade le
content, and interventions to better meet studéedshing needs. Clearbrook has been fortunatawe h
very little turn over in staff. This consistencyshzelped the school develop and build consistent
instructional routines and strategies making useafluable teacher experience.



In terms of accomplishments, the school has bemygrézed by the State of Virginia for the past érge
as a Distinguished Title | School. For three of ldst four years, Clearbrook has received the Guréy
Award for Educational Excellence which has as airegnent that 95 % or more of a school’s third grad
students read at or above grade level as measumdh the State’s Standards of Learning
Assessment. Additionally, the school has been mgized by the State of Virginia for efforts to creat
healthier learning environment for students earhiranze level awards for the efforts of the staff,
students and parents. Clearbrook is fortunate ta part of Roanoke County Schools which has been
named one of the Best 100 Communities for Musiccatian in the Nation for the past six years. All of
these recognitions are the result of staff, stigjgydrents and a community that work well together.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12vA6

1. Assessment Results;

Student progress is measured in grades three thfouggusing the Virginia Standards of Learning (SO
assessments as listed below:

Reading: third, fourth and fifth
« Math: third, fourth and fifth

« Social Studies: third and fourth
« Science: third and fifth

«  Written Expression: fifth

Assessments cover skills from the previous grade lep through the skills for the current gradeclev
Currently, assessment tests have all been in reutthpice formats except for a portion of the enitt
expression assessment which requires the stuadeotsriplete a writing assignment; however, Virgisia
moving toward a fully computerized format of adrsination. Two portfolio options for those children
who are unable to take standard SOL tests arecoffey the State of Virginia. The Virginia Alternai
Assessment Program (VAAP) and the Virginia GradeeL&ssessment (VGLA) are alternatives that IEP
teams can consider for students with disabilities.

Student performance is rated on four different lleas follows:

Pass/Advanced: Scores 500-600
Pass/Proficient: Scores 400-499
Fail/Basic: Scores 300-399
Fail/Below Basic: Scores 299-below

P wnNPRF

Full accreditation in Virginia is earned when 75%h® students pass the SOL tests in reading a¥d 70
pass the mathematics assessments. Additionallyanhes four and five, 70% of the students must
pass the science and social studies tests admedsteurthermore, in the third grade 50% of thelsiis
must pass the science and social studies testslas w

Clearbrook Elementary has a goal for all studemtaaster the grade level content, meaning all stisde
would earn a score of 400 or higher. This goaétdar all students unless a child is determinellatee a
very significant cognitive impairment that woulcepent such a goal as being a realistic expectafios.
progress of these children is measured on an atteenassessment. Clearbrook’s goal is for these
children to perform to the best of their potenitialight of their significant cognitive impairments

Over the past five years, students have approatleetDO percent pass rate in reading. Additioné&dly,
the past five years, more than fifty percent ofatieook’s students have passed the assessment with
advanced scores with State advanced pass rati $tudents being between 40 and 42 depending®n th
grade level.

In looking at subgroup performance, pass ratessfading have risen into the 90% range for all
subgroups with 100% being the most frequently regmeed pass rate for subgroups for

reading. Clearbrook’s pass rates in reading fogsulps were 100% for the 2010-2011 school year and
have neared that rate for most subgroups for teefpar years. In general, Clearbrook’s scores for
subgroups have exceeded state averages. Clearbsiollents with disabilities have scored 91-100%
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percent in reading for the past five years, greatlyeeding statewide pass rates of 64-70% during th
2010-2011 school year. In a similar manner, Cleakls pass advanced rates for students with
disabilities (45%) greatly exceeded the statewmless@advanced rate of 17- 26%. Additionally, far t
past three years, all economically disadvantagetkesits passed the reading and math Standards of
Learning assessments. In looking at the scorestbegrast few years, areas where scores are low
represent a very small sampling of children whbesd can be great fluctuation based on the perfccena
of a small number of students.

In mathematics, Clearbrook students have earnedrptes of 98-99% for the past five years. Advanced
pass rates have risen from 65 % for all student8t% during the 2010 school year, exceeding state
averages of 55-57%. Subgroup performance is sinal#vat of the whole school with lower scoresha t
African American subgroup in some years. Becausdaiver scores represent a very small sampling of
students it is difficult to draw conclusions frohetdata. For example, during the 2010-2011 scheem,y
lower scores in the African American/ELL subgrougrevthe result of one student that did not pass the
math assessment.

Because of the small numbers in many of the sulpgaoeas, teachers have chosen to focus on individua
students and their achievement gains. Performamated above is a direct result of staff effdBimff
members meet biweekly to discuss students, perfozendata and remediation options. Staff works to
create additional learning opportunities for stiiggstudents by offering remediation throughow th
school day and before and after school. Staffzetlia variety of strategies to meet the needdfefeint
learners including many high-yield learning stragsglLearning to read is held as essential. Theach
makes every effort to help students maintain tresiding skills by offering reading incentive pragsa
during the summer and school year. Teachers astekmts at slightly above the desired level of
mastery, helping students become comfortable fanictg at the targeted level of achievement. Thig sta
has worked to align curriculum to state standardbta teach students strategies that will proviant
with the tools needed for reading and math.

Staff members are often rescheduled to work witbestts needing remediation. Schedules are also
designed to provide struggling students with smadlup instruction focused on helping students tswgr

in areas where their skills are not at grade lexpkctation. Staff works collaboratively to addrms
learning needs of the students. Several yearse&GPS began using formative assessments, staff
worked together to develop benchmark assessmeg&itge student learning and to provide direction fo
instruction throughout the school year. These assests are used to drive remediation as well as to
determine any weaknesses in the overall instrudtidhe classroom.

2. Using Assessment Results:

In the beginning, staff looked at the results ol.3€xsting to provide direction for the whole class

terms of what skills or content areas needed twolvered more thoroughly or in a different way. V&hil
the school does still look at SOL testing to galge the students perform as a whole and what areas
need focus for the coming year, as the school@estis have become better and better at masteeng th
curriculum for their grade level, the staff has mdwmore toward looking at the data for individual
students. The staff still examines data at thecérde year; however, Clearbrook’s staff has moved
toward using data gained from periodic benchmastirtg including reading level assessments,
developmental spelling inventory, writing promkill checks, and other measures of student pregres

In an effort to improve student performance, eaclug level meets with the principal on a biweeldgib

to examine student progress. Teachers share thitssrebassessments they have administered, ared bas
on that data, as well as their observations, stsdest mastering content are targeted for remexfiati
There are times that the material might be presentanother way. Other times, staff is rearranged
provide remediation for individuals or groups.

Along with using assessment data, teachers ussutents’ own performance to help the childrennear
from their own mistakes. Students learn what woirfkedhem and if they did not do well, teachers kvor
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with students to help the student understand #greirs and what is needed to help the studentetierb
in the future. Teachers also present material agféen completing a unit to build retention of #iells
taught previously in the year.

Data is shared with the community after each S@tirtg period. At the back to school meeting the
results of the school year’s Standard of Learn@sy $cores are shared. They are displayed and the
principal summarizes the performance of the scfarahe parents. Additionally, the school’s Virgni
Department of Education report card is posted erstihool’s website. When the school has been
recognized for the achievement of the studentg|esthave appeared in the school newsletter oite |
Civic League newsletter and local newspapers. Aaditly, the school has banners to celebrate its
achievements that are posted in the front lobbludicg the Governor's Award for Educational
Excellence. School administrators work closely wtl school system’s office of Community Relations
to promote various activities and/or achievemeftsquently, local news media have visited Clearkroo
to report on innovative programs as well as to regignificant accomplishments.

Data that is collected throughout the school yeairive instruction is shared with parents in coafees,
by phone calls, in weekly work folders, and in etbemmunications. Teachers share the data based on
the need and the results. For example, if the wtlakes did not do well on a particular assignmiyen
perhaps this is an issue with instruction thattfaeher needs to address. If all students didavethe
assignment, but one or two children did not, thendata may be something that needs to be shatied wi
a parent as it may indicate their children aregaining from the classroom experience what other
children are learning.

3. Sharing Lessons L earned:

Staff members have shared the strategies thahtney found successful in a variety of ways witheagh
in the local area. Several meetings were schedultede the staff met informally with teachers from
other schools to share the strategies Clearbr@uhezs were using with students and how those might
apply to the teaching situations in other schobéachers from other schools have been provided with
opportunities to meet with teachers from Clearbrak have been successful with students in a certai
subject area to discuss planning and strategigsdehing the same curriculum in their own school.
These teachers have also observed in the classafdbisarbrook teachers who teach the same grade
level and content.

The principal has met with the superintendent asttuctional coordinators to share the strategjias t

are in place at Clearbrook. One example that wasedhand then implemented county-wide was
benchmark testing. About 5 years ago after attgndioonference on improving student performanae, th
staff began discussing using benchmark testing@lip guide instruction and remediation. Using a
commercially purchased collection of questions tethe state standards, staff members created
assessments correlated with the county’s pacindegunireading and math. These benchmark assessments
were given at the end of each nine weeks to measudent progress. Instructional decisions coudd th
be made based on the student performance. Thisgtrevas shared at a meeting with central offieé st
who began to examine using benchmark testing cewity. For the past three year, Roanoke County
schools has used benchmark testing to assist tesaahe administrators to gage student learning and
provide data that can be used to drive instruction.

Additionally, the principal has served as a reseticcother administrators brainstorming possible
solutions to the situations they have in their @aehools. In working with other administrators the
instructional needs of special education studectsgduling of staff, reading instruction and math
instruction have been topics that have been exglith leaders in other schools.

4. Engaging Familiesand Communities:

Several years ago, the Clearbrook teaching staftorgiscuss ways to get students off on the rigbt at
the beginning of the school year. From that meatange one of the most successful ways the schsol ha

11



involved parents. As a result of the meeting moBagk to School Night to a date prior to the stérthe
school year began. Most Clearbrook families dropgi their children’s supplies before school stdrt
and they met the teacher briefly. However, thers rally no communication from the teacher about
procedures, expectations or other grade levelnmdtion. The meeting to provide that information to
parents happened at a back to school night abmé theeks into the school year. Moving Back to
School Night has allowed the parents and teacbegstton the same page before school starts each ye

Another approach that the school has used for thare 15 years is a summer reading program which
offers incentives for students that read duringsiimamer. The goal is to help all students mairtaeir
reading skills during the summer. Additionally,alsiummer the school also offered a program that
encouraged students to work on their math factslé/hograms are offered to all students, they are
designed for students that do not have home supgadtmay be the only motivation that some students
have to work on skills during the summer.

Finally, creating a sense of community allows stusl¢o experience success. The PTA provides
opportunities for enjoyable activities for familisgch as the carnival, skate nights, dinner nightslocal
pizza place and meetings where students performalny cases, parent involvement activities are
attached to event like these that parents likatemd with their children. An example is FieldyDahere
summer practice materials have been provided oobgarty at the end of summer school, when parents
picked their children up and received informaticoni the teacher as to how to work with their child
during the rest of the summer. Teachers communigiteparents on a regular basis using the school-
wide planner and red folder, email, conferencesJnlstant Alert system, the telephone and conferenc
call phone. Providing parents and students aiptace where they feel comfortable socially anéneh
they are made a part of the educational procegs ligé students to achieve.

12



PART V - CURRICULUM AND INSTRUCTION 12VA6

1. Curriculum:

The Virginia Standards of Learning are the fouratafor the curriculum in place at Clearbrook
Elementary. Clearbrook teachers make use of theddlum Framework to better understand the intent
of the standards, and the school follows the paginde provided by Roanoke County Public Schools to
ensure that students receive instruction in alkthedards.

Teachers focus on using the instructional strasegiglined as being effective by Marzano. Intexecti
note taking is one instructional technique thaivadl students to be active participants in creating
meaning by analyzing text using appropriate readirategies. Students then represent what has been
gleaned from the text with visual representati@nagsist students in developing memory for the
content. The staff provides opportunities to Idara social context where students work together to
develop understanding as they talk through probietaged to the content. Teachers use Twenty-First
Century technology like electronic whiteboards, stationery computer labs, three laptop cards,sPod
and iPads to engage the students in learning.

Language Arts teachers develop reading, writisgetiing and speaking skills by drawing from a wgrie
of materials to meet the needs of the studentadiimad) published textbooks, leveled readers, newspap
and magazine -like materials published for studertmputer software and web sites. For Writing, th
school has adopted school-wide organizationalegiras for narrative and expository writing to paevi
students with a consistent means to approach aiggrtheir thoughts. Teachers provide modeled
instruction in the components of quality writinglading organization, written expression and editin
skills. Oral language skills are integrated witmtamt learning throughout the day as students make
presentations on their thoughts and researched tdesmgroup of their peers.

The math curriculum focuses on number and numbreseseomputation and estimation, problem
solving, measurement, geometry, probability antissizs, patterns, functions and algebra. When math
instruction on a concept begins, students engagetivities with concrete manipulatives then pratcte
visual representation prior to moving on to thaiattalculations.

Following state standards, students learn soaidiest with an emphasis on history and how the astio
of the past have influenced the actions of todaydéhts study ancient cultures and their contriimgias
well as the contributions of famous Americans axlaers, geography, map skills and Virginia higtor

Science instruction emphasizes scientific invetiigaand application of reason and logic. Studstidy
units on force and motion, energy, matter, lifegesses, earth and space, patterns, cycles and
change. Skills spiral and become more difficulttesstudents progress through the curriculum.

The music curriculum includes movement, dance,isg)glaying instruments, and music

theory. Students learn the recorder beginningérthird grade. Instruction in playing a stringed
instrument is provided using dulcimers purchaseoldh a variety of grants and school funds. Stuglent
perform in programs which center around contenenlt Recent assembly programs have focused on
health and nutrition, early American holiday tréaatis, Ancient Greece and Ancient Egypt.

The physical education program focuses on motdisskid motor patterns. Students apply those skills
and patterns to games and activities promotingopeitditness, responsible behavior and active life
styles. The physical education teacher integréieset skills and core content material into the iglays
education class.
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All students have the opportunity to participataitclass and work on projects designed to provide
students with a place to express their creatising paints, markers, clay and other art mediurhs. T
units in the art class tie to the content unitgbauhroughout the year.

Additionally, the school exposes students to b&p@nish vocabulary through an introductory Spanish
program in grades K-3.

2. Reading/English:

A balanced approach emphasizing phonics/word sfugdncy, sight words, vocabulary and
comprehension are used at Clearbrook Elementaig.apiproach was selected as these skills are
essential to be a successful reader. Weaknesy iorenof the areas can result in difficulty leagito
read. Because instruction is data driven, stucsetplaced in guided reading based on the redult® o
Fountas and Pinnell Assessment System at the hiegiofhthe year. Teachers determine a startingtpoi
for each student and direct reading instructiongisnaterials that match the students’ instructional
reading level. For sustained silent reading, sttedare directed toward books in their zone of prati
development creating a situation where studentseiiefit the most from the time allotted for stlen
reading. A variety of data is then used to morstadents’ progress and to make decisions about
groupings and instruction for reading includingning records, QRI assessments, teacher observations
and the Fountas and Pinnell Assessment System.

Additionally, Clearbrook instructs struggling reaslen small groups to provide them with the best
opportunity to focus and stay on task. Special Btan teachers, Title | staff and the reading sgiisti
work together to support struggling readers. Eahtds a built in remedial time and students readin
below grade level expectation are provided withitamlthl reading instruction focused on developihg t
skills to read on grade level. A leveled interventsystem is currently used with these studengsades
1-3. This program was adopted by Roanoke Countp@stwith the goal of teaching struggling readers
to become on-grade level readers. For studentathgirogressing well in reading, instruction &oal
provided on their instructional levels to meet thegeds.

Upper grade teachers understand reading develoandnkalize that some students will come to them
lacking reading strategies that enable them taibeessful, independent readers. Therefore, thiey tai
their lessons for students needing skills to hiegmt continue to learn to read, as well as faditigat
differentiated instruction.

Because of the understanding that students becettex beaders the more they read, Clearbrook offers
several incentive programs to keep children readihgse programs are designed specifically to reach
those students who have not yet developed the atmtivio keep reading on their own. The staff knows
the more we can engage students in reading, ther lbeaders they will become.

3. Mathematics:

The school's math curriculum in based on the Vigfgtandards of Learning. These standards include
grade level skills addressing number and numbeses@omputation and estimation, measurement,
geometry, probability and statistics and pattermefion and algebra. Students are instructed begjn
with manipulatives to create an understanding efcibncept. Instruction then progresses using hisua
representations of the concept and finally to wagkiithout visual representations. The staff
differentiates instruction by grouping studentsdobsn mathematics skill with some students recgivin
more advanced instruction and other students riegefacused instruction to reinforce concepts ideld
in State standards.

Efforts to improve the students’ math skills begaany years ago with training on the use of Marzano’
high yield instructional strategies. Staff wasriead to employ these strategies as a part of their
mathematics instruction. Additionally, using thiarslards as a guide for their instruction, teacbans
conduct lessons at the level of the standard agrdtiklp their students excel above the standards. |
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fourth and fifth grades, the same teacher teadhesthe mathematics classes. This allows thehteato

focus on the standards and how to best teach titerddo the students. For consistency, when & staf
member leaves a grade level, every effort is madeep the special education teacher or TitledrHen

in the same grade level the following year to askis new teacher with planning and

preparation. Teachers frequently convene in grade Ineetings with the principal to discuss stringgl

students and the available options to improve aehrent based on assessment data.

Students who struggle with math are placed in ob@gss where there is additional support from a isppec
education teacher, instructional assistant or itie TTeacher. These additional staff members pi®v
support in the classroom or they may pull groupstodlents for small group instruction, tutoring or
remediation assistance. Additionally, strugglingdsints are offered after-school remediation, before
school remediation or tutoring during their gragleel remediation and enrichment block. Because the
lack of math fluency can make math calculationstitus, Clearbrook created a summer math fact
challenge to encourage students to practice theis fduring the summer months. Furthermore, theatch
currently has two comprehensive software progrdnasreinforce the math skills. Students use these
programs for extra practice at school, and theybeaaccessed at home for additional work.

4. Additional Curriculum Area:

Students attend daily a 45 minute class in artienpsysical education, or library. The instrudtoeach
of these courses combines their particular disuplvith the content areas’ curriculums. Clearbreok’
physical education instruction can be examinedna@sexample of this integration.

Science is integrated, for example, as a partebtwling unit where instruction in this recreatbsport
provides the opportunity for the children to undiensl the principals of force and motion while using
their math skills to calculate their scores. Algimg in the core curriculum are pedometer lessanarey
students collect their own activity data and thealyze the results using math and science skills.

Language arts skills are supported through garkesaliword run where students collect letters tdl spe
words as they jog around the gym. Students wotkams to spell words with the letters collectedirbt
grade the children may be required to spell thetted words. Fifth grade teams may spell words with
four or more letters that relate to a movementaophe difficulty and requirements are determingdhe
grade level of the students.

In the Holiday Shopping Game students ride on atecavhich is their “shopping cart” to differeneas

of the gym designated as different stores. Eadle $tas PE equipment that represents candy and toys
which have been priced. The students shop and titneris called, they add up how much money they
spent or students may be given a designated ambuminey and play until they spend all their money.

Finally, the physical education program is verymive of the school’s healthy curriculum. Nutitiis
reinforced with Food Group Tag. In this game, tabgieidents have to go and pick up a food card with
pictures of a food from one of the food groupstoithe child must then place it under the correotf
group on a Food Pyramid wall chart. Once the caddced in the correct food group on the chaet, th
student can continue in the game. The physicalatucteacher has made it one of her goals to stippo
the instructional program of the school by inteigqigibicademic skills into her physical educatiors¢es.

5. Instructional M ethods:

Students are taught reading and math in flexibbegs based on the current skill mastery data. Stade
struggling with grade level skills are placed iasdes with additional support provided by the Title
Teacher, Reading Specialist, Librarian, Specialdatan staff members, instructional assistants or
retired teachers using small group instructiorutoring. Gifted students are cluster grouped for
Language Arts and Math so that students mastanmgriade level skills can be provided with
differentiated instruction including more challemgireading material, math enrichment work, or
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research, thinking and problem solving activitielse gifted resource teacher provides enrichment
materials and actual instruction for some unitachers meet biweekly to discuss current data and
children are moved in and out of groups based sesasnent results.

The ELL teachers and classroom teacher develogrefpt each ELL student. Additionally, the ELL
teacher makes use of a program that aligns with\tHi2A standards to help students develop English
Language skills. All ELL students spend most ofrtday in a regular classroom so plans are develope
with modifications such as the use of a dictioriartheir native language or providing visuals feyk
concepts designed to address each child’s spéediining needs.

Special Education students are taught primarilgainaught classrooms with accommodations and
modifications to meet their needs as well as insiwn to remediate weak skill areas. Many of theusis,
organizers, supplemental programs, pneumonic dewcd strategies that support these students are
beneficial for students without disabilities, sadbers often work with groups of students basedeaul
rather than if they have an IEP or not. The Levéligelacy Intervention program is used with studdnt
grades K-3 who are reading below grade level. Gleak staff members and a part-time remedial tutor
are used to provide this supplemental instructootné students.

Teachers instruct using different types of techgglimcluding iPods, IPads, computers and electronic
whiteboards. The Accelerated Reader program asssstents’ comprehension after the children choose
and read books on their level. Study Island and Mdth are two programs used by various grade levels
to provide differentiated practice in an onlinenfiat both at school and at home. The iPods and iPads
have programs on them which students use to peactath and reading skills.

6. Professional Development:

A well trained staff is one of the keys to imprayistudent achievement. A large percentage of the
training provided at Clearbrook Elementary focuseseading, writing and math instruction as well as
the implementation of technology into instruction.

An example of a professional development planithpacted student achievement was an initiative to
provide additional training for the staff in matisiruction. The principal initially attended a cergnce
and brought the training back to the staff. Staffmbers attended training that focused on aligrtieg t
curriculum, teaching standards at higher level lobB1's Taxonomy, and making use of the instructiona
strategies that were found to be most effectiverfimroving instruction by Marzano. Teachers wexets
to additional sessions to better learn the tecles@und strategies. When new faculty members were
hired, they were trained as well so that the imgletation of these instructional strategies didstop
because of a change in personnel.

Training has also focused on Language Arts ingonct he staff has been trained to implement Word

Study, Leveled Readers for guided reading, Powetifyr and Fluency instruction. With the movement
toward the use of leveled reading materials, iviserhas focused on how to assess students’ reading
levels and then use the assessments to groupifte mstruction.

At the district level, the school system has adbpteeading intervention program for students readi
below grade level. Teachers working with theseesttglwere taught to implement the

program. Recently, the State’s math standards weeised to be more rigorous. The County provided
training for all teachers on the standards in ia tifze trainer model. Two staff members were seat t
conference and returned to work with other teacberhe changes. Roanoke County has also provided
training and support to teachers that are newachiag or new to a grade level. Finally, there Ieen
extensive in-service offered for teachers who weitk special education students.
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Furthermore, staff members are provided the oppitytto participate in book studies, take courses]
attend conferences. These opportunities can bedaeto the staff along with in-service trainersdgse
of the funding provided to the school by Roanokei@y Schools.

7. School Leadership:

Clearbrook's principal is the school's instructideader who recognizes teachers as the key to the
students' success. Teachers and instructionalestaffeated as professionals and their input lamaghts
are viewed as an important part of the decisioningairocess. Each staff member serves on one of fou
committees developing strategies to meet goalsarateas of instruction, technology, climate, iealt
safety and communication, and develops strategigseet those goals.

The duty of the principal is to create an environtnghere teachers can best help students learn. The
principal designs the schedule to provide for tigtructional needs of the students carving outashm

time as possible for learning. Decisions aboutuhe of the staff are based on the needs of therstuid

and not on what may have been done in the passeTdssignments change as the needs of the students
change. Every effort is made to maximize the tieschers have to instruct their students. Clearbsook
principal supports each teacher so they can indffattively meet the needs of each student.

As a leader, Clearbrook’s principal knows the intpoce of growing professionally. Opportunities for
teachers to attend classes and in-services foarsstfategies to improve student achievement are
encouraged and often arranged by the principal.n/Miesv technigues are implemented, the principal
sees it as essential that teachers are givermtlee tiiaining and skills to implement the changes.
Clearbrook’s principal encourages teachers’ pradess$ growth through research, book studies and
discussions.

Finally,as the school leader, Clearbrook’s principakes knowing the students’ needs a primary focus
When students are not successful, the principédlootates with teachers to develop strategiesaio te

the students’ success drawing on her trainingraading specialist and special education teacher.
Clearbrook’s principal holds team data meetings@mdes prepared to think outside of the box
providing resources and new strategies to addnessdeds of students who are not being successful.
Clearbrook Elementary the principal along with thachers evaluate student achievement and freguentl
monitor progress to ensure that the students’ neerlseing met. The principal strives to praisestiaé

for their efforts and assists them as they setsgoalusing on student achievement. It is the ppizlts

goal for Clearbrook’s staff to grow continuallyanbetter teachers. This growth along with the gosh
never give up creates a climate where teachershanefore students are successful.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: { Test: Mathematic
Edition/Publication Year: 2008011 Publisher: Pearson
2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May May May May
SCHOOL SCORES

Proficient and Advanced 97 100 100 97 97
Advanced 81 58 67 76 59
Number of students tested 37 40 30 29 34
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 2 0
Percent of students alternatively assessed 0 0 0 7 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient and Advanced 100 100

Advanced 40 36

Number of students tested 7 10 11 8 6

2. African American Students

Proficient and Advanced

Advanced

Number of students tested 1 2 1 1 1
3. Hispanic or Latino Students

Proficient and Advanced

Advanced

Number of students tested 2 1

4. Special Education Students

Proficient and Advanced
Advanced
Number of students tested

100
45
11

5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested 1 1 1 1

6. Asian

Proficient and Advanced

Advanced

Number of students tested 1 1 1
NOTES:

12VA6
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: {Test: Virginia SOI
Edition/Publication Year: 2008011 Publisher: Pearson
2010-2011 2009-201C| 2008-200¢ | 2007-2008 | 2006-2007

Testing Month May May May May May
SCHOOL SCORES

Proficient and Advanced 100 98 100 90 97
Advanced 54 45 66 48 50
Number of students tested 37 40 29 29 34
Percent of total students tested 100 100 100 0 10 100
Number of studentdtarnatively assess: 0 0 0 2 0
Percent of students alternatively assessed 0 0 0 7 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient and Advanced 100 100

Advanced 10 40

Number of students tested 7 10 10 8 6

2. African American Students

Proficient and Advanced

Advanced

Number of students tested 1 2 1 1
3. Hispanic or Latino Students

Proficient and Advanced

Advanced

Number of students tested 2 1

4. Special Education Students

Proficient and Advanced 91

Advanced 36

Number of students tested 3 11 7 8 8
5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested 1 1 1 1

6. Asian

Proficient and Advanced

Advanced

Number of students tested 1 1 1
NOTES:

12VAG6
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: « Test: MMathematic
Edition/Publication Year: 2008011 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May
SCHOOL SCORES

Proficient and Advanced 100
Advanced 59
Number of students tested 39
Percent of total students tested 100
Number of students alternatively asse: 0

Percent of students alternatively assessed 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient and Advanced 100
Advanced 69
Number of students tested 13

2. African American Students

Proficient and Advanced

Advanced

Number of students tested 2
3. Hispanic or Latino Students

Proficient and Advanced

Advanced

Number of students tested 1

4. Special Education Students

Proficient and Advanced 100
Advanced 64
Number of students tested 11

5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested 3
6. Asian

Proficient and Advanced

Advanced

Number of students tested 1
NOTES:

12VA6

May

100
60

33

0 10

100
27
11

May

100
43
36
100

100
50
12

100
55
11
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STATE CRITERION-REFERENCED TESTS
Grade: < Test: Readin

Subject: Reading

Edition/Publication Year: 2008011 Publisher: Pearson

Testing Month

SCHOOL SCORES

Proficient and Advanced

Advanced

Number of students tested

Percent of total students tested
Number of students alternatively asse:

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

May

100
53
40
100
0

Percent of students alternatively assessed 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient and Advanced
Advanced

Number of students tested

2. African American Students
Proficient and Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient and Advanced
Advanced

Number of students tested

4. Special Education Students
Proficient and Advanced
Advanced

Number of students tested

5. English Language L ear ner Students
Proficient and Advanced
Advanced

Number of students tested

6. Asian

Proficient and Advanced
Advanced

Number of students tested
NOTES:

100
36
14

100
55
11

12VAG6

May

100
66
29
100

100
63

May

100

54

35

100

100

33
9

May

100
68

34

0 10

100
50

100
55
11

May

100
69
36
100

100
58
12

100
55
11
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: ! Test: Mathematic
Edition/Publication Year: 2008011 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month

SCHOOL SCORES

Proficient and Advanced
Advanced

Number of students tested
Percent of total students tested

Number of students alternatively asse:

May May May

100 100 100
59 44 62
34 34 34

100 100 100

0 2

Percent of students alternatively assessed 0 6

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient and Advanced
Advanced

Number of students tested

2. African American Students
Proficient and Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient and Advanced
Advanced

Number of students tested

4. Special Education Students
Proficient and Advanced
Advanced

Number of students tested

5. English Language L ear ner Students

Proficient and Advanced
Advanced

Number of students tested
6. Asian

Proficient and Advanced
Advanced

Number of students tested
NOTES:

100
27
8 9 11

100
36

100 100 100
61 52 61
31 27 28

12VAG6

May May

100 90
60 43
35 30
0 10 100
1 0
3 0

100
36
11 9

100
45
11 7

100 96
61 44
31 27
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: ! Test: Readin
Edition/Publication Year: 2008011 Publisher: Pearson
2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May May May May
SCHOOL SCORES

Proficient and Advanced 100 100 100 100 100
Advanced 59 44 62 60 43
Number of students tested 34 34 34 35 30
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 2 0 1 0
Percent of students alternatively assessed 0 6 0 3 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient and Advanced 100 100

Advanced 27 36

Number of students tested 8 9 11 11 9

2. African American Students

Proficient and Advanced

Advanced

Number of students tested 1 4 4 2 3
3. Hispanic or Latino Students

Proficient and Advanced

Advanced

Number of students tested 1 1

4. Special Education Students

Proficient and Advanced 100 100
Advanced 36 45
Number of students tested 4 5 11 11 7
5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested 3 1

6. Asian

Proficient and Advanced

Advanced

Number of students tested 1 2 2 1
NOTES:

12VAG6
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Testing Month

SCHOOL SCORES

Proficient and Advanced

Advanced

Number of students tested

Percent of total students tested
Number of students alternatively asse:

Grade: Weighted Average

98
66
110
100
0

Percent of students alternatively assessed 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient and Advanced
Advanced

Number of students tested

2. African American Students
Proficient and Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient and Advanced
Advanced

Number of students tested

4. Special Education Students
Proficient and Advanced
Advanced

Number of students tested

5. English Language L ear ner Students
Proficient and Advanced
Advanced

Number of students tested

6.

Proficient and Advanced
Advanced

Number of students tested
NOTES:

100
60
28

100
45
18

100
63
33

12VA6

100
49

103
100

100
37
27

100
39
20

100
53
28

100
63

100
100

100
31
31

100
55
27

100
62
29

99
64
97

0 10
3
3

96
43
25

100
39
30

100
62
32

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

95
48
100
100

85
33
27

96
46
26

96
46
28
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month

SCHOOL SCORES

Proficient and Advanced 100
Advanced 55
Number of students tested 111
Percent of total students tested 100
Number of students alternatively asse: 0
Percent of students alternatively assessed 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient and Advanced 100
Advanced 38
Number of students tested 29
2. African American Students

Proficient and Advanced

Advanced

Number of students tested 4
3. Hispanic or Latino Students

Proficient and Advanced

Advanced

Number of students tested 4
4. Special Education Students

Proficient and Advanced 100
Advanced 50
Number of students tested 18
5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested 2
6.

Proficient and Advanced

Advanced

Number of students tested 3
NOTES:

12VA6

99
50

103
100

100
26
27

95
24
20

100
60
98

100

100
33
30

100
49
26

97
59
98
0 10
3
3

96
35
25

93
43
30

98
54
100

100

95
40
27

96
42
26

25



