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PART | - ELIGIBILITY CERTIFICATION 12VAS

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12VAS

All data arethe most recent year available.

DISTRICT

1. Number of schools in the distr 22 Elementary schools (includes&-
(per district designation): _____5 Middle/Junior high schools
_____4 High schools
1 K-12 schools
32 Total schools in district

2. District per-pupil expenditure: 18047
SCHOOL (To be completed by all schools)

Category that best describes the area where tlo®lsciSuburban with characteristics typical of an
"is located: urban area

4. Number of years the principal has been in her/bgtn at this schoc 20

5. Number of students as of October 1, 2011 enrolleheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 18 19 37 6 0 0 0

K 44 51 95 7 0 0 0

1 31 42 73 8 0 0 0

2 35 36 71 9 0 0 0

3 23 49 72 10 0 0 0

4 30 42 72 11 0 0 0

5 36 36 72 12 0 0 0

Total in Applying School: 492



12VAS

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

15 % Asian

6 % Black or African American

14 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

59 % White

6 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collaegtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Registeprovides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 3%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| 5
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 7
until the end of the school year.

(3) Total of all transferred students [sum 01‘12
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.02
divided by total students in row (4). =~

(6) Amount in row (5) multiplied by 100. K

456

8. Percent of English Language Learners in the school: 22%
Total number of ELL students in the school: 108
Number of non-English languages represented: 25

Specify non-English languages:

Ambharic, Arabic, Bengali, Bulgarian, Chinese (Mang Chinese (Min Nan; Fukienese or Fujiane
Farsi, French,Hindi, Indonesian, Japanese, Kant&mtaan, Mongolian, Nepali, Polish, Spanish,
Tagalog, Tamil, Thai, Tifrinya, Turkish, Urdu, Viegmese, Quiche (Central)



12VAS

9. Percent of students eligible for free/reduced-priceals: 14%
Total number of students who qualify: 71

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 16%
Total number of students served: 77

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

8 Autism 0 Orthopedic Impairment

0 Deafness 20 Other Health Impaired

0 Deaf-Blindness 23 Specific Learning Disability

4 Emotional Disturbance 13 Speech or Language Impairment

1 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
1 Multiple Disabilities 7 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:

Number of Staff
Full-Time Part-Time

Administrator(s) 2 0
Classroom teachers 22 0
Resource teachers/specialists
(e.g., reading specialist, media specialist, arsimPE teachers, et 14 5
Paraprofessionals 12 1
Support staff
(e.g., school secretaries, custodians, cafeteti@saetc.) 6 9
Total number 56 15

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 24:1




13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 97% 97% 97% 97% 97%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training

Found employment

Military service

Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:
L No
o Yes

If yes, what was the year of the award? Befo@720

12VA5



PART |1l - SUMMARY 12VAS

At Arlington Traditional School (ATS) we believeaihgreat schools don't happen by chance, they
happen by design. We set high expectations, amdviieehelp our children reach them. From the fiest d
of school we communicate t#BCs of Success — Academics, Behavior, and Char@aistworthiness,
respect, responsibility, fairness, caring, anaeiiship). This highly focused theme underpins asistent
delivery of standards-based instruction, continymagessional development, and supportive partigrsh
with parents. Our well-educated faculty endorsegathilosophy that drives our work. The exemplary
methods that set us apart from other schools iedhé following:

« Teacher-guided instruction in self-contained classrs

« Emphasis on basic education in the core academasar
« Regular homework assigned at all grade levels

«  Weekly written summary of student progress

« Promotion based on grade level mastery

« Behavior, dress, and grooming standards

+  Weekly assembly

The exceptional learning environment, continualgadlent instruction and outstanding student
achievement at ATS have been appreciated througtsahirty-three year history. Over the past five
years our school’s strengths and accomplishments been recognized at the local, state, and nationa
level. Those tributes commend ATS to Blue Ribbanust.

Among elementary schools in Arlington, ATS studerdssistently accomplish top scores on all
standardized assessments (Stanford 10 Achieve®egtees of Reading Power, Phonological
Awareness Literacy Screening, and Virginia Stanslafd_earning). The Virginia Standards of Learning
repeatedly place ATS among top-ranking elementetngals in the state. ATS has won tBevernor’s
Award for Educational Excellender the past five years (2008-2012). Our Paremicher Association
was certified aNational Parent Involvement School of Excellemc2006. In 2007 and in 2008, ATS was
aNational School of Charactdmalist (top ten).

Our strengths attracted the attention of educaimategist, Samuel Casey Carter, who praised otk wo
in his book On Purpose: How Great Schools Formngt@haracter (2011). Local journalist, Alison Rice
highlighted ATS in her cover story, “Old Schoolgrfthe premier issue of Arlington Now Magazine
(Nov/Dec 2011).

ATS students regularly win district, state, andaral competitions, including music and writing
competitions. Last year one student won third-pladée staté&seography BeeOne fifth grade class
won first place for a nationdMythBustershallenge. Annually, over half of our graduatinfthfigraders
earn thePresidential Academic Fitnessvard.

We follow continuing successes of our graduatesnEostudent Cutter Hodierne filmed, edited and
directed "Fishing Without Nets," winner of the Jisize in Short Filmmaking at the 2012 Sundance
Film Festival; another graduate, Jill Penhale, sgastlighted, for her work collecting ladybugs, iaihi,
an American Girl publication.

Mission: The Arlington Traditional School communigncompassing students, faculty, and family
envision a learning environment, which focuseshendevelopment of the child into a well-rounded
individual. This is to be accomplished through mtegration of modern facilities, adequate resoyraed
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a dedication to excellence in education. The scboldrs, blue and gold, signify the importance of
individual achievement and the Golden Rule. Atgton Traditional School students are busily endage
in learning in self-contained classrooms. Thefiseling of harmony and a sense of excitementhwhi
encourages optimum academic achievement. Clasaiketaffing allow students to grow as individuals
as well as group members. The safe and invitingremwent fosters the development of the total child
The latest technology is used throughout the sclir@hily, faculty, and community work in partnegshi

to support the total development of each child.réhe frequent and regular communication between
school and home. Each student leaves Arlingtonifioadl School with the skills and attitudes ofife-

long learner as a contributing, caring member ofdnerse, changing world.

Since 1978 ATS has been a unique countywide elemesthool, prominent among schools within the
Arlington Public Schools, which serves one of théon’s most diverse and sophisticated student
populations. ATS applies proven developmental prestwithin a traditional classroom structure. The
entire ATS community - parents, students, and fgculnderstands that a shared commitment to legrni
and developing good character in a structured,g@nganvironment with focused traditions lead to
successful students and citizens. The school ipdeet of Prekindergarten through fifth grade stusle
from all Arlington neighborhoods, many of whom haame from around the world. The students speak
twenty-five different languages. Because of coumitfe demand, a new kindergarten class is drawn in a
double-blind random lottery from the county’s dsepopulation each spring.

Home-school connections are robust at ATS to ersgade, orderly, nurturing environment in a clienat
conducive for learning. The Parent Teacher AssotidPTA) is a strong, active partner. After-school
enrichment programming is one example: studentstiaty foreign language, art, dance, drama,
robotics, chess, and athletics. Also, our PTA spmnsultural and heritage performances and funds
teacher grants. Parents volunteer within the schiogdlserve on district-wide advisory committees too



PART IV - INDICATORS OF ACADEMIC SUCCESS 12VAS

1. Assessment Results;

Since Virginia Standards of Learning (SOL) testimgian in 1998, ATS students have performed in the
top ranks not only within Arlington, but as a tagheol statewide. ATS has met all state and Southern
Association of Colleges and Schools requiremenis,Aeach year ATS has made No Child Left Behind
Adequate Yearly Progress.

SOL assessments are criterion-referenced teststibak mastery of learning objectives specified by
curriculum taught in Virginia classrooms. Each sgrithird, fourth and fifth grade students testlreg,
mathematics, science, social studies, Virginia isgjdand writing. In reading, students demonstrate
understanding in word analysis strategies and immdédion resources, and comprehension of printed
materials. In mathematics, students show skillsuimber and number sense, computation and estimation
measurement and geometry, probability and statigpiatterns, functions, and algebra. Individualieht
performances are scored at a Pass/Proficient §¢00e499) and a Pass/Advanced score (500-600). ATS
considers 450 a minimum acceptable score. Ourig@al increased number of students passing
advanced. Skill-categories within subjects are rtejloas scaled scores (0-50). A scaled score 30 or
higher represents strength; below 30 suggests wsakliVe study SOL data in depth and develop
improvement strategies based on a student’s peafcenacross multiple measures.

Annually, 4th grade students take the Stanford é&adinent Test, Tenth Edition, a nationally norm-
referenced assessment. Stanford tests contenallygiaught in schools across the nation. Results
compare students to a representative national gagnlhe reading component assesses word study skil
and reading vocabulary and comprehension; the meties, problem solving and procedures. Results
are reported as percentile ranks and stanine gréligrically, ATS scores for reading and matheosat
are in the 81-92 percentile rank. We use Stanfesdlts to identify potentially gifted students (9th
stanine) or to recommend intervention needs (bdltwstanine).

Consistent, outstanding performance by ATS studemtstandardized testing is the result of delilgerat
and concentrated adherence to our traditional ptylby. The collaboration of supportive parents,
dedicated teachers, and hard-working students ensontinued student achievement. Performance
trends in our data tables reflect that consiste@®eser the most recent five-year period ATS scosesgeh
been at the highest levels in the state of Virgiilzere are no significant gains or losses.

The most recent year's data (2010-2011) showedmpdint gap between all students and subgroups.
The challenge at ATS is maintaining that high leMehchievement. We emphasize teaching the learning
standards, have high expectations, identify and@mpecessary intervention strategies early, and
continually analyze those strategies to improvdesttilearning. As a result we have near 100% [sdss r
year after year.

The performance of our Virginia Preschool Initiati/P1) students is carefully watched. Many VPI
students are English Language Learners who alse éaanomic disadvantage. We are particularly
sensitive to their performance. We are also sersiti the needs of students with disabilities who
sometimes perform below expectation on standardizsdssments.

To address those needs this year, ATS teacheishedrfrom two years of professional development in
Sheltered Instruction Observation Proto¢S8IOP),Cultural CompetencandMath Discourse
implemented two strategies to ensure student ssi@sgecially for mathematics. Students usé=t@TT
Math (Fluency and Automaticity through Systematic Téaglwith Technology)FASTT Maths a web
application to develop fluency with basic math $a&econdly, teachers implemented various techsique
(such as word cards, visuals) to helped studermdsratand key, academic mathematic vocabulary.



Whenever students are struggling, we activate lootktive teams to determine and monitor effective,
individualized intervention. Our success is sigrdfitly facilitated by a common teacher planningetim
every Wednesday afternoon, time on task with timeroon core teacher, and an intervention process that
precedes special education referral.

Intervention Assistance TedbAT) planning for a struggling student includée ttlassroom teacher,
teacher specialist (reading, math, and counseting)the parents of a struggling student. The team
collaborates to identify the student’s specificchaad to develop strategic instructional stratetydsy
with the student. The team also decides a methocbitecting data to assess the plan’s success.
Typically an intervention is tried for four to seeks. The team reconnects to review results of
intervention. At ATS, supplemental programs IK&STT Math, SpellReaahdPhonographichave
helped.

ATS teachers perform best as teachers when they &Bnd understand how individual students learn,
know how to accommodate the unigue needs of indalidtudents, know how to build trusting
relationships with parents, and then work harchgydifferent approaches to help students master
learning objectives.

2. Using Assessment Results:

ATS teachers are data-driven, results-orientedcantinually improving practices. Assessment,
especially in reading and mathematics, beginsitheday of school every year to determine every
student’s present level of performance. Resultedhassponsive instruction is initiated immediately.
Formative and summative assessments measure armnstindents’ academic progress.

Assessment is a daily process at ATS used to infiestruction and monitor learning. We use data not
only to measure progress, but also to determirteucteonal needs for individual students and/odstu
groups, as well as to identify academically at-nslpotentially gifted students. Weekly, collaborat
team meetings focus on curriculum pacing and optimgiinstructional strategy. Teachers target aoéas
weak performance for precision teaching. For exapiph student misses the fall benchmark for PALS
in first grade, the instructional team (classroescher, reading specialist, special educator, ESIDIL/
teacher) studies the student’s results and classpasformance, and then the team considers
interventions. They design a focused plan tailaoeithe specific needs of the student with pareantsit.
The Intervention Assistance Plarould include differentiating the instruction tmpide necessary
accommodations, modifications or remediation, fatpretc. The effectiveness of the interventions is
monitored and analyzed. Ongoing assessment id thaddeachers use to plan or to modify classroom
instruction for the individual and/or collectiveetds of students.

Before school opens in fall, administrators and leschers examine the school’s Virginia Standafds
Learning test results. A summary of the school'srall performance is shared with and studied by all
teachers. Understanding areas of strength/weakedss teachers plan and prioritize the sequence for
teaching specific learning standards. Periodic imgetpay particular attention to students who arésk.
They receive intensive, differentiated instructioom classroom teachers and specialists befor@glur
and after school. Auxiliary programming supportgtgdent achievement includ&hooting Stars
tutoring before and after scho@lue Starmentoring (teacher-studen@pld Starmentoring (peer-peer);
academic interventions likASTT Math, Voyager Readingtc.

Formal assessment of reading begins in pre-Kindengaising thé>honological Awareness Literacy
ScreenindPALS), the required state screening tool. PALStase administered in fall and spring. PALS
measures knowledge of literacy fundamentals (plomicdl awareness, alphabet knowledge, knowledge
of letter sounds, spelling, concept of word, wagdagnition in isolation, and oral passage reading).
PALS is a useful diagnostic tool for teachersiveg teachers explicit information about a student’
current performance and supports instructionalsi@es. They also use tievelopmental Reading
AssessmerfDRA), to keep a running record and check comprsioen alongside the PALS, to
understand oral/silent reading. It is also a midryeheck-up for struggling students (1st through 3r
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grades). Th®egrees of Reading PowlDRP) is used to assess reading comprehensids aki2nd
grade (spring) and 4th grade (fall) students. Thgority of ATS students perform above national
standard for the DRP. Students who fall below tiechmark receive intensive supplementary
instruction.

Communicating student performance to parents roaify at ATS. The weekly summary of student
progress is perhaps the most important tool tlzescbom teachers use to keep parents regularlyriatb
about achievement. Students also use daily assignméebooks. Formal report cards and a separate
summary of progress in mathematics are issuedegbarBefore any standardized test results or fbrma
report cards go home, the administrators and tesicbeiew student performances. Parents of students
who require special education are updated aboug\aaiment quarterly and at any time they ask to tgpda
an individualized education plan.

Our partnership with parents is very important;dber is open. Formal parent conferences are stdedu
twice yearly (fall and spring). The kindergarterirgihia Preschool Initiative classes, and ESOL/HILT
teachers plan informational evening events and hasiis throughout the year. ATS parents also enjoy
special events like “family Thanksgiving dinnerP6nuts for Dad” and “Muffins for Mom.” These
events build relationship for our home-school fgmil

School-wide performance is shared with the Pareatfier Association (PTA) and published in the
monthly newsletter, The Printed Page. Grade lenmthures are posted on the school website.

We celebrate achievements at our weekly Fridaynalsises, and frequently showcase individual
achievements for the entire student body, paremdoar community.

We communicate our successes through Arlingtoni®&lghools. Every year we attend the district
“Kindergarten Night” to visit with parents of prosgtive students. Also, we host several “Parent
Information Sessions” and tours during the schagl &arents visit classrooms and hear about the
traditional program before applying for the kindemgn lottery.

The Arlington Public Schools Community Relationdi€¥ distributes news of achievements to local
news organizations and publishes a newslditewscheckATS also partners with the Civic Coalition for
Minority Achievement to celebrate African Americstiidents who achieve grades averaging 3.5 or
better.

3. Sharing Lessons L earned:

The professional staff at ATS shares our successfatiegies at the district, state, national and
international level through mentoring, presentajaonferences, publications and personal visits.
Professional educators visit ATS to share lessam &s far away as Singapore, China, Japan, Africa,
and South America.

Teaching teachers is a powerful way to spreadgrestices. ATS teachers mentor other teachersein th
school district, share teaching strategies by tepgrofessional development sessions, and hostrstud
teachers and counselor interns who will apply fasitions throughout the district. Math Discourseswa
presented county-wide by ATS teachers to other eheany teachers to share strategies that engage all
learners in the math curriculum, with a special bagis on English language learners and special
education populations.

Presenting at conferences is encouraged by thea@iifnistration. Our Instructional Technology
Coordinator presents at the local and state |&red. contributes to the SMART users’ conference, an
opportunity to share how SMART Boards are beinligeti for student achievement, and she also
presents at state-wide conferences, such as \ar§ociety for Technology in Education, to share how
we integrate technology into our everyday currioul®ur fifth grade teacher presented at the annual
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conference of the American Institute of Aeronauéind Astronautics to share ideas about the robotics
instruction implemented in his classroom.

After participating in the Summer Institute for tNerthern Virginia Writing Project, affiliated witthe
National Writing Project, a second grade teachgalpeer writing group. The group members altered a
improved their instruction in writing. The successl enthusiasm for writing that students demoresirat
was described in an article published in The Jdwhtne Virginia Writing Project.

International educators are drawn to our recoralcaflemic success, our high expectations, and our
character education which is infused in the every. ATS also shares lessons and resources with the
Arlington Academy of Hope (AAH), our sister schaolUganda. AAH was started as a private
elementary by an immigrant ATS parent whose foiuldodn attended ATS. AAH adopted our
Traditional model. Its success has been unprecedémthe poverty-stricken area of Eastern AfrisaS
teachers create a reading challenge for the AAHeestis similar in theme to the ATS summer reading
challenge. The headmaster of AAH “attributes thedyperformance in English to the ATS sponsored
reading challenge program which promotes a readliftgre early enough among AAH pupils,”
according to founder John Wanda.

4. Engaging Familiesand Communities:

Engaging families and community members is fourndeati to student success at ATS. Strategies we
employ are teachers and administrators workingetyosith parents for each student, a PTA fully
engaged in academic and cultural pursuits, andagidual programs and activities such asRleading
Challenge/Carnivathat enjoy support from the greater community.

Best practices for school/parent communicatioreanployed by staff members such as weekly
summaries of student achievement, email, websilates, Blackboard online classroom environments,
and classroom newsletters. Students raise fundeddiomeless, write letters to soldiers and donate
resources to our sister scho@tlington Academy of Hopi@ Uganda. Every student performs in a
curriculum based assembly. Preparing studentsrforpetheir lines and creating costumes engages
families in educational activities.

ATS was designatedRarent Involvement School of Excellemt@006 by the National Council of

PTAs. The PTA is integrally involved in academiagisl and cultural activities. The PTA sponsors
academic events such @sience and Technology DagdMath Day They produce The Printed Page, the
monthly PTA newsletter. The PTA spons&emily Network Nightsvhich are educational and social
opportunities for families. The PTA sponsogatdenis a learning center with different sections
addressing various curriculum needs, e.g., a liiytgairden for second grade, a colonial garden for
fourth grade. The garden is a year round learnp@ge and is tended by students, teachers, anddamil
the 4H club, Scouting groups and community volurstee

The ATS thematic summ@&eading Challengand fallReading Carnivahre hallmark events. Every
student from incoming preK to outgoing grade 5hallenged to read or be read to every day over the
summer and record what they have read. Literaaykisystone to academic success and students practic
all summer long. Parent commitment to helping sttglesalize this goal is evident when studentsgorin
back their completed challeng&eading Carnivals the annual fall celebration of our summer regdi
accomplishments. On campus activities include pigtfile author visits. Off campus activities have
included field trips to Mount Vernon and the Smithimn art museums. The logistics of planning and
implementing a quality field trip for 490 studenggjuires a community effort between teachers, psyren
and the various hosting organizations.

Our compelling educational activities and expeotatifor participation draw in the family and

community. Our student alumni continue their strongnection with ATS. They return @sachers for
Tomorrow completeEagle Scouprojects, and participate in oBummer Reading Challenge
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PART V - CURRICULUM AND INSTRUCTION 12VAS

1. Curriculum:

The ATS curriculum is the rich and rigorous ArlingtCounty curriculum that incorporates Wieginia
Standards of Learning.

Reading/English Language Artsis a balanced program that integrates readingingrispeaking and
listening. It is supported by systematic phonicdrinction starting in kindergarten. We strive teelep
strategic readers and effective writers throughesyatic and explicit teaching of fundamental litsra
skills. Phonemic awareness, phonics, vocabulargnity and comprehension are taught through direct
instruction. Students participate in programs lkeior Great Books, Word Masters Challenged
Summer Reading ChallengadReading Carnival Dayo develop critical thinking skills and extend
learning. From the first day students also engagdbke writing process. Writers’ Workshop is usedim
primary classrooms, while upper level studentsgutitheir composition, written expression, usage an
mechanics across content areas. Students pubdishwibrk in our literary magazine, The Page and, Pen
and through th&lational PTA Reflection€ontest. Library lessons, aligned with the goélthe
curriculum, supplement Literature studies.

The focus irlM athematics instruction is for students to construct an un@eding of mathematics they
can communicate and connect to the world around.tidr instructional emphasis is developing
conceptual understanding, computational and praa¢fluency, and problem solving skills. We usetbes
practices, methods (including hands-on, discovasel learning experiences) to guide student legrnin
from concrete to symbolic to abstract mathematicalerstanding. All students leave each grade with a
conceptual understanding of basic operations amdlale to relate this understanding to the expected
grade level algorithms.

The Science curriculum emphasizes understanding and usingdieatific method. We encourage a
hands-on approach. Annually, we highlight Scienaie projects (required for all students in gradés) 3

at a family-oriented Science Day. Third and fiflade students study at the Outdoor Lab in Fauquier
County, Virginia. Students also frequent the ArtomrgPlanetarium, Potomac Overlook and the Gulf
Branch Nature Centers. Upper level students prodrabotics, visit the Smithsonian Air and Space
Museum, Virginia Science Museum, and Philadelpltiai®e Museum. Early grades visit the National
Zoo, National Aquarium, and local farms. Also, waé developed a Schoolyard Habitat aligned to grade
level objectives.

Social Studiesinclude history, geography, civics, and econonligerature is incorporated to enhance
specific units of study. Annually, students compatthe National Geography Bee. Students engage in
Social Studies Alive! They also host guests fromiamestown Foundation and the National Cathedral.
They simulate Colonial living, visit Philadelphtie National Building Museum, the Newseum, Gunston
Hall and the White House.

Visual and Performing Artsinstruction is provided through individual and godessons in vocal and
instrumental music. All students participate in sy orchestra and band. In the art studio studeata
how to use art media, subject matter, and symloolexXpression and communication. (see question #4).

Physical Education/Health/Nutrition instruction begins in preK and continues througidg 5. PE
classes meet 90 minutes per week for all gradddeVaird and fourth graders also participate in
swimming instruction. Students complete the Fit@#am assessment. PE teachers coordinate with our
school nurse for Family Life and with our schoolinselor for Mental Health lessons. The nurse also
highlights healthy habits monthly at assembly. pheK visits the dentist and classroom teacherssfocu
lessons about healthy eating. A schoolwide 5Kasiped for April.
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Technology supports self-directed, collaborative learningdathentic purposes and for applying higher-
order thinking and problem solving. Students usartelogy in all content areas to collaborate, &eat
projects, access and evaluate information. Allgsdide students achieVechYESa student technology
literacy certification. They meet mandated natipstdte, and district standards for technologyditg
through the 8th grade.

2. Reading/English:

Our reading curriculum is structured so that cleifdiearn to read so that they can read to learn. We
believe that direct phonics instruction in the @mngrades is essential. We credit thirty-threayea
emphasis on phonics for our successful readinguctsbn. We use a developmental approach to spellin
instruction that teaches children to look for pasewithin words through thieearson Word Study
program. The curriculum is supported by researcdetdgprograms, such Bgrcourt Storytown, Lucy
Calkins Units of Primary Study, Being a WritardHandwriting Without TearsAdditionally, fifth
graders participate in th&ord Masters Challengea classroom competition that exercises vocabuaady
verbal reasoning. During the 90-120 minute languatgblock, classroom teachers differentiate tetme
the needs of students performing at, above, ombgtade level. This self-contained approach alltves
teacher to integrate language arts objectivestimtaontent areas. Teachers use a variety of haaoles
and digital media to help students make connegctietguire robust vocabulary and deepen
comprehension.

In addition to direct instruction, students areegivample time to practice and develop fluency alwde
for reading. Students are required to keep indepren@ading books at their desks. Struggling resadex
often given an independent “book basket,” whicludes books that are individualized to the student’
level and interests. Many teachers use “book tadksad time for students to share their favoriteesto
and authors. The expectation is for students t, reabe read to, at least 20-30 minutes everytnigh
depending on the grade.

When students are not meeting expected benchnwaksyoom teachers collaborate with teacher
specialists, guidance counselors, administratadgpanents to develop a plan through the Intervantio
Assistance Team. The first line of intervention s with the classroom teacher, which may include
pre-teaching, re-teaching or scaffolding. Spedmhsipport students in the classroom or in smalljgs

for a double dose of reading intervention. Multsany instructional methods are used to meet thgueni
needs of learners. When students require moresetetervention, we have trained teachers and a
plethora of programs available to support strugpteadersEarobics, SpellRead, My Reading Coach,
Voyager Passport, Ticket to ReaddRead Naturallyare just a few examples. The Resource Teacher for
the Gifted pushes into classrooms to engage alksts in critical thinking lessons that encourage
creativity and problem-solving skills. In additicshe works with small groups of identified students

3. Mathematics:

Teachers use the Virginia State Standards andgdimPublic Schools curriculum framework and
adopted curriculum materials to plan and guidénabruction. Sixty to seventy-five minutes of
mathematics instruction is required each schoo] ijuding 10-15 minutes of daily calendar math to
further reinforce and support development of nundegise and algebraic reasoning. Weekly team and
grade level planning includes classroom, speciatation, ESOL/HILT teachers and Math Coach and is
focused on promoting the teaching of concepts faleustanding and differentiating to meet the neéds
all learners, including students in need of suppnd extension. During team meetings, teacherswevi
the progress and achievement of students and geegefoprehensive plans for meeting the needs of all
learners. Quarterly district wide math assessnaarige to further evaluate student progress andtsesu
are maintained in a database used for consistertirarly review and identification of students reog
support or extension. Multiple programs are avéalab support students who are performing below
grade level including before and after school faggrcomputer based fluency programs suchRASTT
Math, small group instruction supported by specialigi@ssroom teachers, and Math Coach, and peer
mentoring. Differentiation opportunities providem students performing above grade level in
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mathematics include pull out and push in lessotis aur Gifted Resource Teacher, as well as tiered
lessons provided by the classroom teacher. Allesitsdin grades 2 through 5 participate in the
Continental Mathematics Leagghallenges and all students in grades 4 and Eipate in theVirginia
Mathematics Leaguehallenge. Fifth grade students also participagni annual countywiddath Dice
competition.

Parent and family participation in and support @ttlematics are encouraged through annual Pareht Mat
Information Night and Math Day.

It is an expectation at Arlington Traditional Schtwat all staff will grow professionally in matlootent
knowledge through professional development oppdiésnsuch as working collaboratively with the
math coach, attending the APS sponsored summercguoatant academies and pursuing other
professional development opportunities such asugtadcourses. For the past two years, many ATS
teachers have chosen to focus their individualgasibnal development plans on mathematics insbructi

4. Additional Curriculum Area:

ATS students engage in a full continuum of visurd performing arts experiences that supports core
academics. Research confirms a correlation betleaening in the arts and successful development of
reading, writing and mathematical skills. Arts esipeces also foster positive attitudes toward
understanding, connecting, creating, and performivig believe that studying art and music and
performing on stage help students become config®shicooperative. Public performances also build
relationships. Each March, our school is transfarméo a Gallery celebratingrts in the Schools

The Art Specialist plans studio activities (drawipginting, printmaking, ceramics, photography,
sculpture) and guides students in lessons aboltishary, purposes and creators of art. Studentvate
insight about their world by learning about diffiereultures, thinking creatively, and exercisint-se
discipline. Technology and multi-media enrich thedf lessons. Students also participate frequemtly
local contests and display their products throughimal Arlington business community. This year,
students submitted 240 creations to the PTA RédlestContest. Our students achieve award-winning
results in local and area art contests.

The Music Specialist teaches vocal music to atletts, prekindergarten through 5th grade. All 3rd
graders learn to play the recorder. All student&timand 5th grades perform in Chorus, take Instniai
Music lessons and play in the school’'s Beginningdvanced Orchestra/Band. We hold spring and
winter concerts and an annual music recital. Thoruges and instrumental groups perform around the
county, by invitation, throughout the year. Indivad students are invited to perform, casually mftiont
hallway, on Musical Fridays. Students also takil figps to opera, symphony, and art gallerieshin t
Washington area.

ATS partnered with the Arlington Arts Center and sister school in Uganda to produce a digital phot
exhibition “This is my City/This is my CommunityThe Art Specialist traveled to Uganda to teach abou
creating and displaying photos of the villages.chea-artists and students illustrated the “piltafrs
character” and colorful garden on the wall in abrdry. The mosaic centerpiece in our grand stajirwa
depicts traditional themes that define our schA8Es of Success, partnerships, family).

Every student performs in a class play, showcasimgething they learned, for the school community.
The Art and Music specialists collaborate with stasm teachers to produce those annual plays.da 20
we themed ouBummer Reading Challendeeading is smARand hosted author/artist Laurie Keller
(Arnie the Donut) for a day of art, reading andting.

5. Instructional Methods;

Arlington Traditional School uses multiple resowgrte differentiate instruction for the diverse neefl
our students. Special education teachers pushpnlbout to accommodate the needs of student in a
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academic areas. All classroom teachers must hdeastt90 hours of gifted certification to learn
differentiation strategies. Classroom teachergdffitiate content, process and product. In additien
Resource Teacher for the Gifted (RTG) teaches wiraep lessons and pulls small groups of students
who need intensified instruction. For example, @stober fifth grade students, who are gifted mdihea
of Language Arts, created presentations modeled aftthor Jerry Pallotta’s style for dreading
Carnival celebration. The RTG also pushes into classroomseaches thinking lessons on originality,
flexibility, elaboration, and fluency. In this wayl students are encouraged to use creativity higiaer
level thinking skills.

Our English language learners are supported thautghe day by the ESOL/HILT teaching team. They
sponsor an after school Homework Club throughaoaisthool year to help students complete
assignments and to clarify or reteach lessons.idayy in January, based on teacher recommendation,
classroom assessment and parent request, tutwooggare run before and after school to pracéise t
taking skills, review content and build relatiorshin a small group setting.

Technology is integrated into all aspects of teaglait Arlington Traditional. Each classroom is gpead
with a SMART Board. Our Instructional TechnologydZdinator trains teachers to help them incorporate
technology into daily lessons. Technology integrais not limited to classroom teachers. One exampl
of this is the collaboration between the speectaghist, media specialist, and the teachers in thiiie
Intervention Programming for Students Diagnoseth viitism Spectrum Disorders (MIPA) preschool
classroom. They use the iPad and the SMART Boahglipthese students learn to communicate and
demonstrate their independent thinking and se# skills. They have also used the iPad to videotayoe
narrate the school through their eyes. Other spedigation teachers use iPad software designieelpo
students improve math fluency, reading comprehensigeech articulation or creative writing.

Students use multi-media tools to showcase thainieg about topics like peer mediation, drug/attoh
awareness as well as topics in core academic ssbfgicdents are becoming proficient using Web 2.0
tools, likeMuseum BoxandDeal Me Some Historthat require them to conduct research, uploadgshot
create documents and spreadsheets, program rahdtp)an presentations.

6. Professional Development:

Arlington Traditional School is dedicated to thefessional development of its teachers, and our
administrators and staff work closely togetherreate and support staff development opportunifd@s
teachers and paraprofessionals pursue professlemelopment opportunities with peers at schoohiwit
the district, and at neighboring universities. Ad@ninistrators attended the Art of Leadership summe
institute at Harvard.

Two ongoing opportunities pursued by the entire AT@8f and led by ATS teachers are Sheltered
Instruction Observation Protocol (SIOP) and Cult@ampetence. SIOP provides tools and strategies fo
teacher instruction with English Language LeartiEtd ). ATS ELL students are mainstreamed and
teachers have used these strategies to make tiwtialccontent accessible to students. The empbasis
linking to prior knowledge, using academic languayea classroom support give ELLs access to the
same curriculum and standards as our native speakeltural Competence training emphasizes
communication in cross-cultural situations. Staffbarked on a series of readings and conversations
designed to raise awareness of the diverse nealkfamilies at ATS. The home/school link is arél to
student academic success, and Cultural Competsm@e®iher tool that enables staff to have meaningfu
relationships with families focused on student sgec

This year, all teachers regardless of discipline participating in Math Discourse training. Math
Discourse is a set of strategies for teachersedaibelp students think deeply and critically gbaath
and communicate what they know verbally and iningit

Teachers have also collaborated on profession@ldewent projects and retreats. Several enthusiasti
teachers teamed in a “book club” to read The Bodksperer and Teaching with the Brain in Mind. A
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kindergarten teacher traveled to California toifaom Eric Jensen’s research about brain- based
learning. The Reading Specialist and a classroachtr attended the International Reading Assodiatio
conference. Teachers share conference learningowithtaff.

The Northern Virginia Writing Project is affiliateslith the National Writing Project, and is hosted b
George Mason University. Two teachers and the ddtwarian have participated in the five week
Summer Institute. These teachers influenced thesrgpto adopt the use of writer's notebooks and to
participate in the summer institute themselvestiWgiis a critical lifelong skill and an important
curriculum emphasis for ATS students.

What impact does this have on student achievenwetimprove our practice by understanding current
research about methods and technology. We exenififédiong learning” for students and bring
improved, meaningful ideas into the classroom.

7. School Leadership:

The principal and assistant principal have seregdther twelve years. They are instructional leader
the school and they share, with teachers, the nasggitity for overall student achievement. Througho
the year, administrators observe, review and etaligaching practices, analyze student progressteep
facilitate meetings about potential improvementsldcommunity, and celebrate success.
Communication, relationship, accountability andnesrk energize work at the school. Finally, knowing
it's all about people, not programs, hiring stroogmmitted teachers is given top-priority. ATS bire
people who love kids, love teaching, and want tatiooie improving professionally.

The principal credits the simplicity, clarity, andnsistency of the school’s ABCs of Success message
everything that happens at ATS. These guiding jpies continue to set the school’s positive tong an
promote individual achievement. It is the clearenstanding that academics, behavior, and chardater
countthat moves students to achieve and become pev$chsracter. The principal shares the ABC
message at all school assemblies and reinforgestiident, teacher, parent and community
communications. Knowing students is a powerful éaignt of teacher success. The combination of self-
contained classrooms and extraordinary teamworkngrgeade-level teachers is the structure that
promotes individual achievement by students.

Teachers ensure that policies, programs and res®wcus on improving instruction through the s¢hoo
improvement planning process. The entire schoffl gtaticipates in School Improvement. Three
teacher-led committees concentrate on ideas refatearriculum and instruction, school climate, and
communications. The committees develop an anndad@dManagement Plan which is implemented
with the principal’s agreement. Everyone influenttesannual priorities and goals derived from the
different perspectives of curriculum, climate awodnunications.

ATS teachers also exhibit the energy and leadethlipbring to school every day throughout the
Arlington community. ATS teachers lead in a varietyvays: coaching Arlington Forest Swim Team and
high school baseball, produci@pdspell,organizing the 5K for Girls on the Run, presidatglistrict
administrator meetings, or performing with ashington Revel3hose activities promote goodwill

and build trusting relationships throughout Arliogt

Student leadership is nurtured in a number of wake. Student Council Association, comprised of
officers from the fourth and fifth grades and ctassn representatives, plans school spirit everds an
community service projects (Walk for Homeless, Resifor Patients, Food Closet). Every fifth grader
serves as a safety patrol helping to organize @nlthefore and after school to buses, and to mamage
School Store.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: {Test: Virginia Standards of Learni
Edition/Publication Year: 2008011 Publisher: Pearson

2010-2011| 2009-201C| 2008-200€ | 2007-2008  2006-2007

Testing Month May May
SCHOOL SCORES

Proficient and Advanced 100 100
Advanced 88 86
Number of students tested 72 69
Percent of total students tested 100 100

Number of students alternatively asse:
Percent of students alternatively assessed

SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient and Advanced 100
Advanced 55
Number of students tested 11 4
2. African American Students
Proficient and Advanced
Advanced
Number of students tested 5 3
3. Hispanic or Latino Students
Proficient and Advanced 100
Advanced 70
Number of students tested 10 7
4. Special Education Students
Proficient and Advanced 100 100
Advanced 72 80
Number of students tested 18 10
5. English Language L ear ner Students
Proficient and Advanced 100
Advanced 69
Number of students tested 13 8
6. Asian
Proficient and Advanced 100
Advanced 83
Number of students tested 8 18
NOTES:

12VA5
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100
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: {Test: Virginia Stadards of Learnin
Edition/Publication Year: 2008011 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May May May May
SCHOOL SCORES

Proficient and Advanced 97 929 99 97 96
advanced 67 71 62 63 72
Number of students tested 72 69 68 70 67
Percent of total students tested 100 100 100 0 10 100

Number of students alternatively asse:
Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient and Advanced 91 1 91

advanced 45 36

Number of students tested 11 4 5 11 6

2. African American Students
Proficient and Advanced

advanced

Number of students tested 5 3 3 7 2
3. Hispanic or Latino Students

Proficient and Advanced 920 92

advanced 50 42

Number of students tested 10 7 5 12 9
4. Special Education Students

Proficient and Advanced 94 90 85 85

advanced 39 60 39 31

Number of students tested 18 10 13 13 7
5. English Language L ear ner Students

Proficient and Advanced 92 94 90
advanced 54 31 40
Number of students tested 13 8 8 16 10
6. Asian

Proficient and Advanced 100 100 100 100
advanced 82 67 70 87
Number of students tested 8 17 15 10 15
NOTES:

12VA5



STATE CRITERION-REFERENCED TESTS

Grade: < Test: Virginia Standards of Learni
Edition/Publication Year: 22008011 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Subject: Mathematics

Testing Month

SCHOOL SCORES

Proficient and Advanced

advanced

Number of students tested

Percent of total students tested

Number of students alternatively asse:
Percent of students alternatively assessed
SUBGROUP SCORES

May

99
69
71
100

1

May

97
63

72
100

May

94
69

71
100

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient and Advanced
advanced

Number of students tested

2. African American Students
Proficient and Advanced
advanced

Number of students tested

3. Hispanic or Latino Students
Proficient and Advanced
advanced

Number of students tested

4. Special Education Students
Proficient and Advanced
advanced

Number of students tested

5. English Language L ear ner Students
Proficient and Advanced
advanced

Number of students tested

6. Asian

Proficient and Advanced
advanced

Number of students tested
NOTES:

100
50
10

100
73
11

12VA5
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STATE CRITERION-REFERENCED TESTS

Grade: < Test: Virginia Standards of Learni
Edition/Publication Year: 2008011 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Subject: Reading

Testing Month

SCHOOL SCORES

Proficient and Advanced

advanced

Number of students tested

Percent of total students tested

Number of students alternatively asse:
Percent of students alternatively assessed
SUBGROUP SCORES

May

100
72
71
100

1

May

97
71

72
100

May

100

65

71
100

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient and Advanced
advanced

Number of students tested

2. African American Students
Proficient and Advanced
advanced

Number of students tested

3. Hispanic or Latino Students
Proficient and Advanced
advanced

Number of students tested

4. Special Education Students
Proficient and Advanced
advanced

Number of students tested

5. English Language L ear ner Students
Proficient and Advanced
advanced

Number of students tested

6. Asian

Proficient and Advanced
advanced

Number of students tested
NOTES:

100
60
10

100
64
11

12VA5
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: ! Test: Virginia Standards of Learni

Edition/Publication Year: 2008011 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May May May
SCHOOL SCORES

Proficient and Advanced 100 99 99 929
advanced 90 73 78 79
Number of students tested 71 71 71 66
Percent of total students tested 100 100 100 0 10

Number of students alternatively asse:
Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient and Advanced 100 100 86 100
advanced 62

Number of students tested 7 13 7 6

2. African American Students
Proficient and Advanced

advanced

Number of students tested 2 8 3 5
3. Hispanic or Latino Students

Proficient and Advanced 100

advanced 73

Number of students tested 9 11 9 6
4. Special Education Students

Proficient and Advanced 100 100 100
advanced 62 39 58
Number of students tested 13 13 8 12
5. English Language L ear ner Students

Proficient and Advanced 100 90
advanced 60 40
Number of students tested 5 15 6 10
6. Asian

Proficient and Advanced 100 100 100
advanced 70 100 82
Number of students tested 8 10 14 17
NOTES:

12VA5
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99
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100

100
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: ! Test: Virginia Standards of Learni

Edition/Publication Year: 2008011 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May
SCHOOL SCORES
Proficient and Advanced 100 100
advanced 73 52
Number of students tested 71 71
Percent of total students tested 100 100
Number of students alternativedgsesse
Percent of students alternatively assessed
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient and Advanced 100
advanced 15
Number of students tested 7 13
2. African American Students
Proficient and Advanced
advanced
Number of students tested 2 8
3. Hispanic or Latino Students
Proficient and Advanced 100
advanced 9
Number of students tested 9 11
4. Special Education Students
Proficient and Advanced 100 100
advanced 31 31
Number of students tested 13 13
5. English Language L ear ner Students
Proficient and Advanced 100
advanced 7
Number of students tested 5 15
6. Asian
Proficient and Advanced 100
advanced 30
Number of students tested 8 10
NOTES:

12VA5
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Proficient and Advanced 929 98 97 99 97
advanced 82 73 74 77 80
Number of students tested 214 212 211 210 207
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 1 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient and Advanced 95 96 95 95 83
advanced 25 32 30 37 0
Number of students tested 24 25 23 24 18
2. African American Students
Proficient and Advanced 100 92 92 100 100
advanced 60 78 15 59 80
Number of students tested 10 14 13 15 15
3. Hispanic or Latino Students
Proficient and Advanced 96 100 100 96 90
advanced 74 71 55 57 52
Number of students tested 27 24 25 28 21
4. Special Education Students
Proficient and Advanced 100 93 88 97 92
advanced 63 45 48 a7 56
Number of students tested 41 33 33 36 41
5. English Language L ear ner Students
Proficient and Advanced 100 100 100 94 92
advanced 58 66 62 60 50
Number of students tested 22 33 27 33 26
6.
Proficient and Advanced 100 100 100 100 100
advanced 85 76 89 90 87
Number of students tested 27 43 40 41 40
NOTES:

12VA5
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Proficient and Advanced 98 98 99 98 98
advanced 70 64 57 68 64
Number of students tested 214 212 210 208 207
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 1 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient and Advanced 95 96 100 95 94
advanced 20 7 21 16 0
Number of students tested 24 25 23 24 18
2. African American Students
Proficient and Advanced 90 100 100 100 92
advanced 30 64 30 40 47
Number of students tested 10 14 13 15 15
3. Hispanic or Latino Students
Proficient and Advanced 96 96 96 96 95
advanced 48 26 32 43 33
Number of students tested 27 26 25 28 21
4. Special Education Students
Proficient and Advanced 97 90 91 91 92
advanced 41 42 39 45 45
Number of students tested 41 33 33 36 42
5. English Language L ear ner Students
Proficient and Advanced 95 100 100 97 96
advanced 41 27 26 30 26
Number of students tested 22 33 27 33 26
6.
Proficient and Advanced 100 100 100 100 100
advanced 66 68 64 73 77
Number of students tested 27 42 39 41 40
NOTES:

12VA5
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