U.S. Department of Education

2012 National Blue Ribbon Schools Program
A Public School - 12UT2

School Type (Public School: |— B |— r
(Check all that apply, if any) - cparter Title 1 Magnet Choice

Name of Principal:_Ms. Patricia Anderson

Official School Name: _Canyon Crest Elementaryddth

School Mailing Address: 4664 N. Canyon Road
Provo, UT 84064-5429

County: _Utah County State School Code Number*: 180611

Telephone: _(801) 221-987¥-mail: pata@provo.edu

Fax: (801) 221-9989 Web site/URL: _http://www.canyoncrest.provo.edu/

| have reviewed the information in this applicatiorcluding the eligibility requirements on pagéPaurt |
- Eligibility Certification), and certify that tdhe best of my knowledge all information is accurate

Date

(Principal’s Signature)

Name of Superintendent*: Mr. Robert Gentry  Simiendent e-mail:_bobg@provo.edu

District Name:_Provo District District Phone: (8§®B74-4800

I have reviewed the information in this applicatiorcluding the eligibility requirements on pagéPart |
- Eligibility Certification), and certify that tde best of my knowledge it is accurate.

Date

(Superintendent’s Signature)

Name of School Board President/Chairperson: Mristide Manwaring

| have reviewed the information in this applicatiorcluding the eligibility requirements on pagéPaurt |
- Eligibility Certification), and certify that tde best of my knowledge it is accurate.

Date

(School Board President’s/Chairperson’s Signature)

*Non-Public Schools: If the information requestedbt applicable, write N/A in the space.

The original signed cover sheet only should be eded to a PDF file and emailed to Aba Kumi, Blub®n Schools Project
Manager (aba.kumi@ed.gov) or mailed by expeditefl ana courier mail service (such as Express MagldEx or UPS) to Aba
Kumi, Director, Blue Ribbon Schools Program, OffafeCommunications and Outreach, U.S. Departme#fidafcation, 400
Maryland Ave., SW, Room 5E103, Washington, DC 208023.



PART | - ELIGIBILITY CERTIFICATION 12UT2

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @ergfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12UT2

All data are the most recent year available.

DISTRICT

1. Number of schools in the distr 13 Elementary schools (includes&-
(per district designation): _____2 Middle/Junior high schools
_____3 High schools
2 K-12 schools
20 Total schools in district

2. District per-pupil expenditure: 7702
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Suburban

4. Number of years therimcipal has been in her/his position at this s¢t 9

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 33 33 66

K 43 29 72 7 0 0 0

1 41 35 76 8 0 0 0

2 35 35 70 9 0 0 0

3 33 35 68 10 0 0 0

4 25 37 62 11 0 0 0

5 40 38 78 12 0 0 0

Total in Applyin g School: 492



12UT2

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

1% Asian

1 % Black or African American

6 % Hispanic or Latino
2 % Native Hawaiian or Other Pacific Islan

90 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Registeprovides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 13%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until | 35
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 29
until the end of the school year.

(3) Total of all transferred students [sum 0f6 4
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.12
divided by total students in row (4). |~ "

(6) Amount in row (5) multiplied by 100. 13

485

8. Percent of English Language Learners in the school2%
Total number of ELL students in the school: 11
Number of non-English languages represented: 2
Specify non-English languages:

Spanish

Chinese



12UT2

9. Percent of students eligible for free/reduced-priceals: 20%
Total number of students who qualify: 96

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 12%
Total number of students served: 58

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

3 Autism 0 Orthopedic Impairment

0 Deafness 6 Other Health Impaired

0 Deaf-Blindness 24 Specific Learning Disability

2 Emotional Disturbance 19 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 3 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 2 0
Classroom teachers 16 4
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 5 5
Paraprofessionals 10 9
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 4 7
Total number 37 25

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 31:1




13. Show dhily student attendance rates. Only high schoadsl ne supply yearly graduation ra

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 89% 86% 91% 84% 83%
High school graduation re % % % % %

14.For schools ending in grade 12 (high schools):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training

Found employment

Military service

Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:
o No
> Yes

If yes, what was the year of the award?

12UT2



PART Il - SUMMARY 12UT2

Nestled beneath the Wasatch Mountains, just béfiereoad takes a dip into the canyon, Canyon Crest
Elementary School sits surrounded by peace andyeghe playground is bordered by the hills of
Northeast Provo and at any time of year the calbthe season are beautiful to behold. Insidesth®ol
reflects this same peaceful beauty with our basiiebbeing that if you offer students knowledgeain
safe, happy, engaging environment, children wilkl¢o learn.

The first thing a person might hear is the sountozart echoing through the halls. You might heay
seven-year olds carrying on a lively discussio8ranish, or a 5th grader talking excitedly abost hi
rocket launch. You might enter a music class arst agyroup of 3rd graders eagerly discussing iaterv
of perfect fifths, or see upper grade studentserstage interpreting the lines of Mercutio andalyin
Romeo and JulieDn morning announcements, you might hear thecjpah sharing the root word of the
week with four examples for students to try, or yaight hear her reading Robert FroS®pping by
Woods on a Snowy EvenindAll of these scenarios are things that happe@aayon Crest as students
learn in an invigorating climate of big ideas.

Our mission statement hangs prominently aboveibhar door in the main entry of the school. This
placard is not an empty space-filler for our whllf a living, breathing document that guides thé/da
workings of our school. Each Monday we say the imsstatement together as a school, or one of our
students recites it on morning announcements. Ddests know what our mission is:

1. Achieving high levels of learning for all students
2. Reaching student potential

3. Developing enthusiasm for learning

4. Building responsibility, respect and integrity

This mission guides the decisions of the princifdchers and students by keeping us focused on the
most important things. Canyon Crest has a traditicecademic excellence, with patrons expecting
excellence.

Our principal believes that her most importantipto hire outstanding teachers. Our excellenilfgc
members are the treasure of our school. In 20@énald at our falling CRT scores, we came to
understand that we could not continue to haveearhers work in isolation. As a result of the cleang
we have made, students now learn in classroomgraabifor student engagement, with teachers trained
in the best practices of teaching. Our teacher®@anized into professional learning communities
where they focus on high levels of learningdtirstudents. In this collaboration model, teacherskwo
together to improve their classroom practice. Assallt of the changes we have made, our school was
named one of the top three schools in Utah by KSLUakt fall, For the past five years, our studdrase
been at the top of the district in language arethnand science.

Our successful Spanish Immersion program is iset®nd year, with a waiting list of students ansitu
enroll. We offer an annual science fair, geograghg spelling bees, robotics competition and Math
Olympiads program. Our student council is focusedeadership and service.

Canyon Crest has long believed in the educatidheofvhole child, with the arts playing a signifitan
role. Our students can be heard talking about DegRscasso. And when the art teacher dressed up as
Frieda Kahlo for Halloween, the students quicklgognized her costume by the unibrow. Our Spring
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Art Show draws hundreds of patrons who come tdtseevork their children have created. Music is a
priority at Canyon Crest with our upper grade bamdhestra and chorus, and Kodaly music classKs in
5. Our drama students mesmerize us each yearhaleSpearean play for the entire school. The gesult
of these programs produce students who are cotifadwhable to make sense of the world they live in—
with schema upon which to pin future learning.

Volunteerism is strong at Canyon Crest with ouivedPTA, School Community Council as well as many
local college students and others within our comitguithese valuable people give their time and
resources to empower our students.

The general appearance of the school belies théhaicit is 29 years old. Established in 1983vas

built to serve the needs of, what was then, adgiasting area of suburban Provo, Utah. Our current
student population of 500 is mainly Caucasianharmedium to high socio-economic range. We have 55
special education students receiving various sesvéach day. Our diversity is low, and we woaice|

to have more ethnicity among our students

Just as we draw inspiration from the strength efroauntains, so Canyon Crest is made strong by the
remarkable people and programs within it.



PART IV - INDICATORS OF ACADEMIC SUCCESS 120T2

1. Assessment Results:

Language Arts

Language Arts Utah State Criterion Referenced [&Ril)—Utah State End of level tests given to 3rd
through 6th graders. We set a goal to raise ouesdoom 91% to 93%. We surpassed our expectation
when our scores went to 96%.

Direct Writing Assessment (DWA)—A Utah State wrginssessment given to all 5th graders. Students
respond to a persuasive prompt and respond elézdfign Test scoring is done on a rubric of 1 tevith

4 being the highest. Students receiving a 3 oag4onsidered proficient. We surpassed our gfoal
90% mastery by scoring 100% proficient.

Math

Math Utah State Criterion Referenced Test (CRT)—-hl&tate end of level tests given to 3rd through 6th
graders. We set a goal to raise our scores frotn 98%. We went down one percentage point to 92%.

Science

Science Utah State Criterion Referenced Test (CRIigh State end of level science tests give tothll 4
through 6th grade students. We set a goal to go 84% to 86%, and we made the goal with an 86%.

B. Performance Trends

In 2006-2007, as we examined our scores, we knewaoutd have to do something about our dropping
scores. Our principal was halfway through a tworyeairse calledPrincipals’ Academyvhere she was
learning about professional learning communitiesids sponsored by the CITES group at Brigham
Young University, and it gave her answers to thestjon of how to improve the school. As part of a
group of principals from across Utah, she studiednhodel of the professional learning community
(PLC), as well as testimonials from principalsonkere already using it.

It seemed daunting to attempt to change the wagchwol had always run. It was frightening to digru
the status quo, yet, because of our falling scevediad no choice but to begin. We followed the
DuFour’'s model and could see from the outset #ether buy-in would be the greatest problem. That
first year (2007-2008) was difficult. We were agkbeachers to change their very paradigm of tegehin
from focusing orteachingthe curriculum, to making sure students were dgtlearning—from working
in isolation to sharing the load and responsibdgityong a team of teachers.

We were a ragged group by the end of that scharbrustrated and discouraged. Until the AYP scores
came at the end of July! Our dismay turned to pya saw that our math scores had jumped from 83%
to 94%, and our LA scores had gone up from 89%286.9Ve turned into believers after that. Since then
we have become a school where collaboration isealhé¢art of all we do. Each year, we refine our
practice a little more as we focus on successlfstuadents.

2. Using Assessment Results:

In explaining how we use assessment data to analy@démprove student and school performance, we
must go to the most powerful and dynamic vehictecfange in our school—the professional learning
community. Teachers are organized into PLCs acegridi grade level with one teacher being named the
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Grade Level Mentor (GLM). The GLM acts as the lganfahe group for the school year. Each Friday we
have an hour during regular contract time for th€ heetings. The principal visits a different PLC
nearly every week, sitting in on their meetingsjenstanding their triumphs and challenges, learthiag
names of students who are struggling.

Each PLC has been charged to answer four questiaach PLC meeting.
1. What do we want students to know?
2. How will we know if they know it?
3. What will we do if students don’t know it?
4. What will we do if students do know it?
The whole focus of their meeting is based on tlesstions.

The first part of the meeting is looking back te firevious week and examining the common standards
taught in that grade level. Teachers examine thaa from their common assessment for the week in
language arts, math and science. They make & kstidents whalid notmaster the concepts and those
who did master them.

Teachers first look at their tier one instructiorsee if there are better ways to teach studeet® id
where the PLC is most powerful as a professionatid@ment tool for them. Teachers whose student
scores are high will share ideas about how thegtiiatine concept.

Depending on the data, students are put into grimrpe-teaching or enrichment during intervention.
Students receive instruction from different teaslan the team during intervention time. Re-teaut a
enrich is held 4 days each week for half an hour.

A second tier two intervention also happens 4 dagh week when an academic intervention assistant
(AIA) is scheduled to come to each classroom fothnaad language arts tutoring. Teachers examine the
data to decide in their PLC meetings what they wdAEs to do during this time.

The next part of the PLC meeting is looking forwaydhe next week. Teams decide what they want
students to learn in the coming week. They disthessnost effective ways to teach the material with
teachers sharing their ideas and experience. Hegydecide on a common assessment and scoring
method to determine if students have mastereddheepts.

Each semester this year, teachers have condudiemsabne lesson study with their PLC team. They
decide together which concepts students are havemost trouble learning and then work together to
create a new lesson plan for teaching it. They dmagesearch to find the latest ideas from experts o
contact teachers in other grades or schools fasid&/hen the lesson is ready, a team member tetehes
lesson to a class while the other teachers watthfgcilitator and | are always ready to cover sks
while teachers are out of their classrooms fordesgudies.) After the lesson, the teachers catigto

see if it was an improvement. They will tweak itilithey get the lesson just right, and then théywge

it to teach their own students. Our teachers haga a marked improvement on student scores after a
lesson study is completed.

If a student is consistently struggling academygalfter the team examines its tier one teachirmtizn
two interventions, the teacher brings the studeat'se to the Teacher Assistance Team. The team
consists of the principal, facilitator, special edtion facilitator and any other people we deenessary
to help the student. At this point a referraldpecial education testing may be made.
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The principal is regularly examining data from tireekly PLC reports, the results of formative tegtin
such as DIBELS progress monitoring, aitdasuresveekly tests to make sure students are
progressing. If student progress is stagnant,rah@ediately confers with the teacher and the gradel |
team.

This process has helped us monitor our strugglindesits as well as our accelerated students to make
sure they are receiving what they need for sucéwm®nts are kept informed of student data in séver
ways. First, they have electronic access to Poviex8avhere their children’s assignment and testesco
are recorded. Test results are regularly repodguitents at our parent-teacher conferences held th
times each school year. Further, a Standards Rispsent to parents at the end of every term vhi¢h t
student’s progress on mastering the Utah State Coneculum. Data for the school as a whole are
reported in our newsletter to parents as well asuwrschool website.

When we review the data from the State of Utahkeep in mind the state descriptors for Utah state
achievement benchmarks and what they signify. v&lld is considered substantial. This means
(according to the State of Utah) that a studeptaddicient on measured standards and objectivéiseof
Core Curriculum in this subject. The student'dgrerance indicatesubstantialunderstanding and
application of key curriculum concepts. Level 8igates that a student is sufficient. A studeotisg at
this level is proficient on the measured standarakobjectives of the Core Curriculum in this sabje
Level 2 indicates that a student is at a partiallef understanding. A student scoring at thvelés not
yet proficient on measured standards and objectf/gse Core Curriculum in this subject. The snte
performance indicates partial understanding andicgtipn of key curriculum concepts. Level 1
indicates minimal proficiency. A student scoririghas level is not yet proficient on measured d&ads
and objectives of the Core Curriculum in this sabjeThe student's performance indicates minimal
understanding and application of key curriculumaapts.

3. Sharing Lessons Learned:

At Canyon Crest, we are happy to share what ipdr@ipg at our school with others who may be
interested. Three examples follow:

Provo District

We have held sharing days when our faculty medts avheighboring school’s faculty to exchange

ideas. The last school we met with was Rock Carslementary School. Their principal and ours
scheduled two meetings last year where our teachetrsn grade level teams to talk about the sutgkess
things we were each doing. Since our school isdéartiown the PLC road, we explained our PLC journey
with them and let them ask questions of our teacher

State

Last November, our principal received a call frdva principal of Monument Valley Elementary School,
in the southeast corner of Utah. Her school pofmrias made up entirely of native American students
She wanted to learn how her school could implersente of the practices we have put in place, and
learn about our system of collaboration for studertcess. Our principal spent a morning with her,
answering questions and explaining how we usetdatdorm our practice in the classroom. Other
schools have likewise inquired about practices rgeuaing to achieve success.

National

In October, the International Visitor Leadershipdtam requested a visit to our school. This greup i
sponsored by the U.S. Department of State, BurE&ducational and Cultural Affairs. The 40 people
who arrived on a large bus were educators frorowat the world, interested in our Spanish Dual
Immersion program. Our principal spent a couplaairs explaining our PLC and intervention programs
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to them as well as how our language immersion pragrorks. She then answered questions from the
group. They ended their visit by visiting odlahd 2nd grade Spanish Immersion classrooms.

4. Engaging Families and Communities:

At Canyon Crest, we believe that our success dependhe good will and cooperation of the public.
Without their help, our task is far too dauntingiththeir help, we can achieve miracles.

Across our school, teachers welcome parents taexdu in their classrooms. On any given day, wé wil
have aleast20 parents coming in to help teachers.

Our principal considers it her responsibility t@gent a professional, caring, and compassionate
demeanor to parents. They need to have confidareer role as instructional leader of the schQulr
school secretary is also vital to our school’s sgsas the first contact with the public. We baithat
each phone call and encounter with parents muisabeled with warmth and respect.

Our monthly newsletter, our website, and our magcare vital links in building strong relationshipgh
families and the community. A principal’s messappears on the front page of our newsletter. Stafies
the latest activities and accomplishments are dasteour website. We have parent-teacher confesence
three times each year.

Two organizations are at the heart of our commuiuinavith our stakeholders: the Parent Teacher
Association (PTA) and our School Community Counaur principal has found it imperative to have a
close and collegial relationship with the leaddrthese organizations. At PTA board meetings, she
shares the vision of the school and keeps the maniiermed of test scores, school calendar, ctrren
teacher professional development, etc. She alsst®their support and help with problems thatearis
such as parking lot safety concerns or studeninesd.

According to Utah State law, the School Communibu@cil has a specific function. These 10 elected
members, principal, parents and teachers, ovelngedttth Land Trust funds given to schools by thehUt
State government. This money is targeted for avéasademic need in Utah schools. Our principal
works closely with this body to bring about the @@aic success of Canyon Crest students.

Our community is aware that we focus on safetyyuasschool conducts monthly emergency drills. We
notify our PTA and local police of these drills. Wave recently joined forces with a church nexiuo
school. The church leaders have given us a kdyetio building to be used in the event of an emergen
evacuation of our facility.

12



PART V - CURRICULUM AND INSTRUCTION 12072

1. Curriculum:
An overview of how our school curriculum addresheslearning standards that apply to the school.
Language Arts

Teaching children to read is our number one pgioife believe that our students must have a batance
approach to literacy with an emphasishmwstudents learn to read. The basis of our regaliogram is
whole group and small group instruction with a sy@mphasis on writing. Phonemic awareness and
phonics study are the focus of our k-2 classe$ iplicit vocabulary instruction, fluency drilland rich
discussions the main parts of our upper gradeslitetacy classrooms are filled with print matesialith
an emphasis on non-fiction.

Our district changed from a delivery system foigiaage arts calle@ELL/EXLLto the basal reader
Treasuresn 2007, offering more structure in our readingggeam. The program is research-based
following the recommendations of tiNational Reading Pane@mphasizing th8ig Five elements of
reading instruction (phonemic awareness, phonmsabulary, fluency, and comprehensiddyr
teachers receive professional development traiinmderstand the Big Five and how to teach and
assess them. Our teachers must be clear aboutotesp of learning to read in order to guide their
students through it.

Mathematics

Each day students receive an hour of solid ingoméh mathematics. We embrace a balanced approach
to math with students becoming proficient in thgoaithms as well as gaining a strong number saffge.
encourage a love of math as students explore cthaemg manipulatives and writing. Teachers are
trained to listen to students as they explore roatttepts so teachers will know what to teach next.

Science

Our students receive exciting, hands-on lessossiance, and this year, we have implemented an afte
school science program that has given science anfalvghot in the arm. The program brings science
students from Brigham Young University and couplesm with teachers from the school to give the
students in the program an exciting hands-on egpee with scientific principles. Our school Scienc
Fair is growing with 85 entries this year.

Social Studies

We believe that to become productive citizens,sbudents must learn about the world they live

in. Social studies lessons are an important pastioktudents’ education. Our literacy program
supplements our social studies curriculum by combisocial studies with language arts, giving our
students an extra dose. Our 1st and 2nd graddsicemach fall to have a day celebrating our Rrigri
heritage. As a culmination of our 4th grade cuitioy students participate in the Daughters of thehU
Pioneers essay contest. They also go on a fulfidilytrip to the “This is the Place” monument ialS
Lake. Our 5th graders stage a wax museum in thegsuiressing as famous characters in U.S. history.
6th graders participate in an annual U.S. Statés F
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Visual and Performing Arts,

Our students attend music classes taught by diedidiodaly music teacher. From kindergarten to 5th
grade, students receive engaging and rigorous rmstitiction. The depth of their music training dan
seen in the way they sing, understand advanceccrthesory, and in how they love music. Students als
enjoy art classes taught by a talented teacherde$ts participate in an art show in May where Ineidsl
of pieces of their artwork are displayed for thencaunity.

Each year, we also present a Shakespearean pfaynped entirely by our Canyon Crest students. & th
past three years, we have preseiiRetheo and JulieA Midsummer Night's DreanandThe
TempestThis spring, we will perfornMuch Ado About Nothing'he whole school enthusiastically
participates in the play either by acting, creasngnery, costumes, dancing or being a membeeof th
audience.

Foreign Language

Two years ago, our school began a Spanish immepsagram in first grade. We applied for and
received a grant from the Utah State Office of Edion to begin teaching language arts in English fo
half the school day, and math, science and sdtidles in Spanish for the other half of the dayisTh
model designed and sponsored by USOE, is gainimgtamational reputation for excellence in langeiag
instruction. During the Spanish half of the day ¢heess is conducted entirely in Spanish from the flay
of school. Students not only speak to the teach8panish, but they carry on conversations witthea
other “en Espanol”. Students in this program scdrigtier on end of level testing than those in ragul
classes. This fall, we will be expanding the progta 3rd grade.

Technology

Canyon Crest has one stationary computer lab, nte dalf mobile computer labs, a Promethean Board
in every classroom, and we are in the processfiang a classroom set of IPads. As a non-Title 1
school we scramble to find money for technologyrfraur budget as well as outside sources.

Physical Education/Health/Nutrition

We became &old Medal School (GMSj 2005 and since then we have continued our foausealth

and wellness. The state-sponsored GMS program,giesnstudent health. Some of the changes we made
as a result of this program are: classes walk @ esith week, whole school mile-walk twice a year, 5
Minute classroom energizers daily. We follow owstdct's health and wellness plan to restrict sweéet
school. Our school lunch program has begun offdniggjthier foods.

2. Reading/English:
2a. Elementary School Reading

At Canyon Crest, we are guided by the researcheoN@ational Reading Panel (NRP) in teaching
children to read. Our teachers are well informeaualthe Big Five principles of learning to

read: phonemic awareness, phonics, vocabularyydiyend comprehension. As a faculty, we talk
about the work of the NRP often. Our teachers angersant in hoWdIBELStesting correlates to the Big
Five, enabling them to address student readinggmabby looking at the data.

We teach the Utah State Core Standards usingréresuregeading series by Macmillan/McGraw-

Hill. Treasureds based strongly on the research of the NRP, thélBig Five concepts incorporated into
every lesson. Some of these are: whole group ictgtiny small group instructiomxplicitinstruction of
vocabulary grammar, fluency practice, comprehenlgssons in small and whole group settings.
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To promote comprehension skills, teachers enceunggher-level thinking by engaging students in
relevant and compelling discussions, asking infigjlquestions, and creating tasks that require (and
inspire) students to engage and respond. Listazangfully to student responses, and providing
meaningful feedback are also ways our teacherd btiidents’ confidence to see themselves as thinker
Our teachers alsexplicitly teach the skills of comprehension, and what goadeaes do to comprehend.

For students below grade level, we have tierstefuentions to support them. These include: our
academic intervention assistants (AlAs) who come @ach classroom for an hour each day four times
per week. These trained tutors focus on studeidsvigrade level in reading. Their work is highly
focused in the area of the Big Five where the stuidestruggling. We determine this area of focosf
teachers’ observations, running records, and wdekELS Progress Monitoring.

In addition to the AlAs, we have set aside halhaor (four days per week) for re-teach/enrich tfore
students who need extra help in language arts atld. iRe-teach/enrich time is held in grade levell w
all teachers in that grade level participatinghia teaching. Students are regrouped accordingio th
academic needs, allowing students to be re-taughtdifferent teacher. During this time, they ieee
extra instruction, extra time to learn, or extrativation, depending on their needs.

Accelerated students, who have shown mastery afdheepts for that day, are given experiences to
enrich their learning. Examples are creating pquagnt projects on the subject they are learning,
advanced projects such as writing books, creatavgstetters, or getting involved in public affairs.

3. Mathematics:

We believe that children should love learning nmeath that it must be learned in a setting of relegan
their lives. In keeping with this philosophy, oehsol embarked on a three-year journey to deepen ou
teachers’ understanding of mathematics. The DeusloMathematical Ideas (DMI) program was just
what we needed. We wanted our teachers to thiokigih the big ideas of elementary math, and take a
close look at how children develop those ideas. ldpe was that this newly-kindled enthusiasm for
math would be passed on to students. Over the yle@s of our professional development, we spent
many hours as a faculty learning together. We tisedeveloping Mathematical Ideas program
consisting of three booksB(ilding a System of Tens, Making Meaning for Ofiena, andReasoning
Algebraically About Operationgy Deborah Schifter, Virginia Bastable, and SulaRRussell.) Before

we began, our school leaders (principal, facoitabhnd numeracy coordinator) spent two-weeks at Mt
Holyoke College in an intensive conference caednmermath for Teachets learn how to present and
teach the program.

Putting this program into practice has given usttiods to change the way we teach math. The teacher
are now looking for how students are learning mattd what they are just on the verge of
understanding. The program involves exploratiomwignipulatives and adults asking students to
explain their thinking as they explore. This giteachers a window into the student’s mind and httles
teacher guide the student better. We believe manled approach to mathematics where students lear
the algorithms of adding, subtracting, multiplyisgd dividing while also exploring and thinking abou
math processes. By doing this, students are ga@sagntial math sense in order to think through
complex real-life math problems.

Our school currently uses three different mathitesks. Our kindergarten through second grade dasse
useGrowing With Mathby the Wright Group. Our Spanish Immersion progmarfirst and second grade
usesenVision MathSpanish edition by Pearson. And our third throsigth grade classes use
Mathematicdy Scott Foresman. We have learned that the Chideots work with any math program
and provide an overarching philosophy for any mextbook used.
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4. Additional Curriculum Area:

Believing as we do in the education of the wholidglit is essential to have a strong music and art
program. We will focus on our Kodaly music progrd®esearch is clear that music training enhances
learning in other areas of the curriculum. Becatlsleren naturally respond to music and rhythm this
class is a very pleasurable part of their educa@aaly music addresses two key parts of our 1miBsi
statement: 1) students will achieve at high leaeld 2) they will have a love of learning.

The Kodaly method is an approach to teaching marsighasizing the idea that through muaiwg the
way we teach musiave can significantly improve the quality of lifewhile performing is important,
students also receive instruction on other basisicaland educational behaviors such as listening,
analyzing, and creating. In addition, our Kodalysnaiclasses involve singing, dancing, rhythm, games
reading and music theory.

Our state and Kodaly certified music teacher ircggrall kindergarten through 5th grade students.Gfiu
grade students continue with music study by cha@pamong band, orchestra or chorus as their focus
rather than the regular Kodaly class. These stgdgin experience, poise and enjoyment through
presenting two outstanding concerts each yearsdbtudents who choose the chorus option contmue t
be taught by the Kodaly teacher, while the otherdyswith a specially trained band or orchestraltea

The comprehensive understanding of music thattoalests gain from their six or seven years in the
Kodaly program benefits them in many ways. Wedwdiit improves student performance in reading and
math, it gives students a change of pace and flaetheir regular classroom curriculum, it shogeine
time it takes to learn a musical instrument, an@githem confidence in themselves.

5. Instructional Methods:

At Canyon Crest we subscribe to the three-tier hoflimtervention. This model is used for all
subgroups.

Tier One

Tier one is the classroom teacher’s initial indfiarc This is the most important tier of instruetiad’ he
principal, as instructional leader of the schoalstrspend the majority of her time in supervisieg one
instruction. Our professional learning commusiiiee set up to provide teachers with time to fdan
tier one instruction and to look at data to sefely are being successful. Our principal, usesraéve
methods of evaluating tier one instruction in alaem visits: Observable principles of engagement,
scripting, and time on task.

Tier Two

If students are not showing mastery of concepteénveekly common assessments, then we move to a
tier two intervention. This takes several form®iur school, informal and formal. Informally, teachare
continually involved in tier two interventions dget/ work in small groups with students. Parent and
college student volunteers also work with studerits need extra help. Our school offers fwomal tier
two interventions: 1) academic intervention assistg§AIAs) and 2) re-teach/enrich time. Both ofghe
interventions happen four days a week in eachrdass

The AIA program is set up to bring trained, paitbts into each classroom four days per week in
language arts and math. The certified teachertditbe activities of these tutors to meet the neéds
struggling students. Each tutor stays for aboutaur in math and an hour in language arts, anchguri
that time sees several students. In their PLC mgetach week, teachers look at data and deciddwhi
students need to work with AlAs, and they pinpoim& concept that needs to be strengthened.

16



The re-teach/enrich time is a 30-minute periodr(fitays a week) where teachers in a grade level
organize students into groups according to whantestered the concept and who needs more
practice. Teachers decide which of them will teeabh group, giving students the benefit of differen
approaches to a subject.

Tier Three

If, after a period of time, students are not shgwgnccess with tier one and tier two being impleieaén
with fidelity, we move to tier three. This involvlaving the student tested for special educatiorcss.
Our special education facilitator works closelghwelassroom teachers to give students extra stppo
Special education teachers offer a variety ofthieee interventions, including Read 180 and Wilso
reading programs, as well as special help in nidtk.special education facilitator attends profesaio
learning community meetings and visits classrooftenoSometimes it is necessary for her to pull
students out of class for even more support.

Technology

Technology is a vital part of our intervention sess. Because we are not a Title 1 School, lackooiem
has been our biggest problem. It has taken us a@eyears to finish putting Promethean Boards imeve
room. We have one stationary computer lab, anchadea half mobile labs. Our special education
classes have their own computer labs in their idasss purchased with special education money. We
also have on&Mintsclassroom, where we have one computer for everystugents. We are making
plans to buy a set of IPads for next year, but manay be a problem. Just this year, we have started
computer program to increase silent reading fludocwll students. The programeading Pluswill

help struggling students as well as acceleratetksts increase their silent reading speed. Weusiso
RAZ, Timez Attack, and Read 180 software.

6. Professional Development:
Developing Mathematical | deas (DMI)

Professional development is an important part ofpban for success at Canyon Crest.  We belieat t
a teacher’s continual quest for knowledge is ineably linked to student success. In 2008, ourlfgicu
began a three-year study call@dveloping Mathematical Idea®ur principal, facilitator and numeracy
coordinator attended a two-week conference to pecjpeteach the course to our faculty over a pesiod
three years. By becoming students again, our tesigfaéned insights into how students feel as teayn
math concepts. Teachers spent time examiningittesass about math and found new ways of looking at
numbers. Many times during the training, teacheyald/have “aha” moments where they would say, “I
finally understandvhy we do that.” We have begun to see more stuaemisgo beyond the working
the algorithms to understanding the bigger mathigadaticture.

CELL/EXLL program

Our teachers have received three years of professi@velopment in the California Early Literacy
Learning program. This training gave us a strorgel understanding for teaching reading. As we
embraced a new basa@keasuresour teachers had a deeper understanding of theshaf teaching
reading because of CELL/EXLL.

Summer Reading

Each summer our principal gives teachers a boo&ad and think about. When we return to school, we
use the book as a catalyst for discussions. Sortifeedfooks we have read over the past years are:

«  Wondrous Wordby Katy Woodray
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«  On Common Grounbdy a variety of authors

« Learning By Doindoy the Dufours

+ Reading Magidy Mem Fox

« TheVocabulary Boolby Michael Graves

» Research-Based Methods of Reading Instruction hyo®hvaughn
- Deconstructing Penguinsy Lawrence and Nancy Goldstone

» Class Actdy Brinkman, Forlini, and Williams
Writing

After examining our writing scores last year, ceadership team, and our school community counitil fe
it would be important to focus more on writing. \éé#t that our students could use some new motimatio
and inspiration for writing. Therefore, currentlgwre involved in a monthly faculty training foaugion
Six Traits Writing. The 7-month course, taught loy district literacy specialist, has been met with
enthusiasm by our faculty. Teachers have beenwddeeadily implementing ideas from the classeas int
their writing lessons, enlivening their teachinggdamproving student writing.

Student Engagement

Since our faculty rea@lass Actdy Brinkman, Forlini and Williams, we have beelkiteg regularly in
faculty meeting about the Big Eight strategiesdiogagement.: expectations, time managemennguei
proximity, attention prompts, signals, voice, aasking. Using these eight teacher skills has now
become the standard for teaching at Canyon Créstr teacher observation list now includes The Big
Eight, and observers are seeing student engagénceaase.

Principal’'s Professional Development

Our Principal has embarked on a rigorous slateafepsional development in the past few years as sh
sought to move the school forward. She has atte@dEES training with the Brigham Young
University, and Principals’ Academy with the CITE®up through Brigham Young University. In 2008,
she attende8ummermath for Teacheas Mt. Holyoke College in MA. Two years ago, siperst two

days per month for a school year at the Princigateracy Institute sponsored by the Utah Stateddff

of Education. Keeping up on professional literatisrimportant to her, and some of the books taaeh
most transformed her thinking as a principal haaenbeadership is an Athy Max DupreeGood to
Greatby Jim CollinsLearning By Doindoy Dufour, Eaker and DufouResultdy Mike SchmokerBe

our Guestby the Disney Institute, arshipwreck at the Bottom of the Wobg Jennifer Armstrong.

7. School Leadership:

At Canyon Crest, the principal is responsible fer ¢ducation, safety, and well being of 500 stug]é5Q
employees. She is further responsible for thefsatiion of 1000 parents and patrons. As our fgaic
works toward inspiring others, she is guided byrttigsion statement of the school. According to the
mission statement, the priorities of the school high levels of learning for all students, student
reaching their personal potential, students hagimgusiasm for learning, and a focus on respoitgibil
respect and integrity for students, faculty anéf.sta

The principal’s goal is to build leadership quatitiin the faculty, staff and students. In ordeadbieve
this mission, the principal’s most important leasdgp duty is to hire great teachers, or as Jimi@oll
would say, getting the right people on the busesBEteachers must be capable of leadership and be
examples of leadership. In order to be good leatiemshers need to included in the decision makingy
of the school. The principal makes sure she finsteustands the facts of the school, through clagsro
observations and careful data review. Armed wighftitts, celebratory as well as “brutal”, the pipat
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brings the leadership team together to discustattie and receive input. After careful consideratd
the team’s ideas and concerns, the principal tleerdds how to proceed using best practices in
education. The principal next brings this decidiack to the team to seek buy-in. Then, the decision
brought before the faculty for input and implemd¢iota

Teachers and support staff are expected to foliswhodel as they set an example of leadership with
students, parents and colleagues.

The 20 members of our student council are, in, teixpected to show positive leadership as theydnte
with others during the school day. Also, they adtarleadership conference at a local universigd ke
food drive for our local homeless shelter, as @&elhelp with a Sub for Santa drive for familiesat
school at Christmas.

This process is not perfect, nor seamless, nakquiThe secret for us at Canyon Crest has beahdo

principal to lead the way toward having a schodkeaflers and to have the expectation for otheds 0
as well.
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PART VIl - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: (Test: CriterionReferenced Te
Edition/Publication Year: 2011/yea Publisher: Measured Progress
2010-2011 | 2009-2010/  2008-2009  2007-2008  20@&-20

Testing Month May May May May May
SCHOOL SCORES

Substantial/Sufficient 90 95 97 91 78
Sulfficient 78 70 71 77 68
Number of students tested 58 73 70 91 79
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 1 3 5 4

Percent of students alternatively assessed 100 0 10 100 100

SUBGROUP SCORES

1. Free/Reduced-Price Meals/Socio-economic Disadtaged Students

Substantial/Sufficient 82 93 92 82 76
Sulfficient 66 69 69 62 53
Number of students tested 15 14 14 21 23
2. African American Students

Substantial/Sufficient

Sufficient

Number of students tested 1 1 1

3. Hispanic or Latino Students

Substantial/Sufficient

Sufficient

Number of students tested 2 4 3 5 6
4. Special Education Students

Substantial/Sufficient 77 88 85 75 60
Sufficient 49 55 62 55 40
Number of students tested 50 56 71 71 78
5. English Language Learner Students

Substantial/Sufficient 91 86
Sufficient 77 68
Number of students tested 5 5 7 13 20
6. Asian

Substantial/Sufficient

Sulfficient

Number of students tested 1 2 1 1 1
NOTES:

Reporting engine would not disaggregate the socim&mic report into grade levels, therefor all mfiation for Sub Group #1,
#4, and #5 is the same for each year.

12UT2
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: {Test: Criterion Referenced T
Edition/Publication Year: 2011/yea Publisher: Measured Progress

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month May May May May May
SCHOOL SCORES

Substantial/Sufficient 93 95 93 87 87
Substantial 65 69 66 62 62
Number of students tested 58 73 70 91 79
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 1 4 5 4

Percent of students alternatively assessed 100 0 10 100 100 100

SUBGROUP SCORES

1. Free/Reduced-Price Meals/Socio-economic Disadvaged Students

Substantial/Sufficient 92 93 86 82 82
Substantial 49 59 54 52 52
Number of students tested 14 14 14 21 23
2. African American Students

Substantial/Sufficient

Substantial

Number of students tested 1 1 1

3. Hispanic or Latino Students

Substantial/Sufficient

Substantial

Number of students tested 2 4 3 5 6
4. Special Education Students

Substantial/Sufficient 87 93 80 70 62
Substantial 47 55 52 46 42
Number of students tested 50 56 71 71 78
5. English Language Learner Students

Substantial/Sufficient 54 72
Substantial 38 22
Number of students tested 4 5 6 13 20
6. Asian

Substantial/Sufficient

Substantial

Number of students tested 2 1 1 1
NOTES:

Reporting engine would not disaggregate the secimomic report into grade levels, therefore ddrimation for Sub Group #
#4 and #5 is the same for each year.

12UT2
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: « Test: Criterion Referenced T
Edition/Publicationyear: 2011/yearl Publisher: Measured Progress

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May May May May
SCHOOL SCORES

Substantial/Sufficient 94 94 91 92 85
Sufficient 65 69 66 62 62
Number of students tested 78 63 86 71 85
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 3 4 6 8

Percent of students alternatively assessed 100 100 100 100

SUBGROUP SCORES

1. Free/Reduced-Price Meals/Socio-economic Disadvaged Students
Substantial/Sufficient

Sufficient

Number of students tested

2. African American Students

Substantial/Sufficient

Sufficient

Number of students tested 1 1

3. Hispanic or Latino Students

Substantial/Sufficient

Sufficient

Number of students tested 6 1 4 2 1
4. Special Education Students

Substantial/Sufficient

Sufficient

Number of students tested

5. English Language Learner Students

Substantial/Sufficient

Sufficient

Number of students tested

6. Asian

Substantial/Sufficient

Sufficient

Number of students tested 3 1 1 3 2
NOTES:

Sub Group #1, #4, and #5 Same as for 3rd grade.
12UT2

22



STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: « Test: Criterion Referenced T
Edition/Publication Year: 2001/yea Publisher: Measured Progress

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May May May May
SCHOOL SCORES

Substantial/Sufficient 94 94 91 92 85
Sufficient 65 69 66 62 62
Number of students tested 78 63 86 71 85
Percent of total students tested 100 100 100 0 10 100
Number of students alternativelysasse 3 4 6 8

Percent of students alternatively assessed 100 100 100 100

SUBGROUP SCORES

1. Free/Reduced-Price Meals/Socio-economic Disadvaged Students
Substantial/Sufficient

Sufficient

Number of students tested

2. African American Students

Substantial/Sufficient

Sufficient

Number of students tested 1 1

3. Hispanic or Latino Students

Substantial/Sufficient

Sufficient

Number of students tested 6 1 4 2 1
4. Special Education Students

Substantial/Sufficient

Sufficient

Number of students tested

5. English Language Learner Students

Substantial/Sufficient

Sufficient

Number of students tested

6. Asian

Substantial/Sufficient

Sufficient

Number of students tested 3 1 1 3 2
NOTES:

Sub Group #1, #4, and #5 Same as for 3rd grade.
12UT2
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: ! Test: Criterion Referenced T

Edition/Publication Year2011/yearl Publisher: Measured Progress
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month May
SCHOOL SCORES

Substantial/Sufficient 97
Sufficient 85
Number of students tested 71
Percent of total students tested 100
Number of students alternatively asse: 3

Percent of students alternatively assessed 100
SUBGROUP SCORES

1. Free/Reduced-Price Meals/Socio-economic Disadvaged Students

Substantial/Sufficient

Sufficient

Number of students tested

2. African American Students
Substantial/Sufficient

Sufficient

Number of students tested 1
3. Hispanic or Latino Students
Substantial/Sufficient

Sufficient

Number of students tested 3
4. Special Education Students
Substantial/Sufficient

Sufficient

Number of students tested

5. English Language Learner Students
Substantial/Sufficient

Sufficient

Number of students tested

6. Asian

Substantial/Sufficient

Sufficient

Number of students tested 1
NOTES:

Sub Group #1, #4, and #5 Same as for 3rd grade.
12UT2

May May
90 85
77 70
81 73
0 10 100
4
100
2
2 5
2 2
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: !Test: Criterion Referenced T
Edition/Publication Year: 2011/yea Publisher: Measured Progress

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May
SCHOOL SCORES

Substantial/Sufficient 99
Sufficient 70
Number of students tested 71
Percent of total students tested 100

Number of students alternatively assshs 3
Percent of students alternatively assessed 100
SUBGROUP SCORES

1. Free/Reduced-Price Meals/Socio-economic Disadvaged Students

Substantial/Sufficient

Sufficient

Number of students tested

2. African American Students
Substantial/Sufficient

Sufficient

Number of students tested 1
3. Hispanic or Latino Students
Substantial/Sufficient

Sufficient

Number of students tested 3
4. Special Education Students
Substantial/Sufficient

Sufficient

Number of students tested

5. English Language Learner Students
Substantial/Sufficient

Sufficient

Number of students tested

6. Asian

Substantial/Sufficient

Sufficient

Number of students tested 1
NOTES:

Sub Group #1, #4, and #5 Same as for 3rd grade.
12UT2

May May
80 90
59 66
81 73
0 10 100
4
100
2
2 4
2 2
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: tTest: Criterion Referenced T

Edition/Publication Year: 20l/yearly Publisher: Measured Progress
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month May
SCHOOL SCORES

Substantial/Sufficient 91
Sufficient 78
Number of students tested 77
Percent of total students tested 100
Number of students alternatively asse: 4

Percent of students alternatively assessed 100
SUBGROUP SCORES

1. Free/Reduced-Price Meals/Socio-economic Disadvaged Students

Substantial/Sufficient

Sufficient

Number of students tested

2. African American Students
Substantial/Sufficient

Sufficient

Number of students tested 1
3. Hispanic or Latino Students
Substantial/Sufficient

Sufficient

Number of students tested 4
4. Special Education Students
Substantial/Sufficient

Sufficient

Number of students tested

5. English Language Learner Students
Substantial/Sufficient

Sufficient

Number of students tested

6. Asian

Substantial/Sufficient

Sufficient

Number of students tested

NOTES:

Sub Group #1, #4, and #5 are the same as for adkgr
12UT2

May May
87 87
84 77
79 83
0 10 100
5
100
1 2
6 5
3 3
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: (Test: Criterion Referrenced T
Edition/Publication Year: 2011/yea Publisher: Measured Progress

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May May May May
SCHOOL SCORES

Substantial/Sufficient 97 97 20 91 89
Sufficient 57 71 65 59 61
Number of students tested 77 73 79 79 82
Percent of total students tested 100 100 100 0 10 100
Number of students alternativelgsesse 4 6 6 5

Percent of students alternatively assessed 100 100 100 100

SUBGROUP SCORES

1. Free/Reduced-Price Meals/Socio-economic Disadvaged Students
Substantial/Sufficient

Sufficient

Number of students tested

2. African American Students

Substantial/Sufficient

Sufficient

Number of students tested 1 1 2
3. Hispanic or Latino Students

Substantial/Sufficient

Sufficient

Number of students tested 4 1 2 6 4
4. Special Education Students

Substantial/Sufficient

Sufficient

Number of students tested

5. English Language Learner Students

Substantial/Sufficient

Sufficient

Number of students tested

6. Asian

Substantial/Sufficient

Sufficient

Number of students tested 3 2 3 3
NOTES:

Sub Group #1, #4, and #5 Same as for 3rd grade.
12UT2
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Testing Month

SCHOOL SCORES
Substantial/Sufficient

Substantial

Number of students tested

Percent of total students tested
Numbe of students alternatively asses

Grade: Weighted Average

93
76
284
100

11

Percent of students alternatively assessed 100

SUBGROUP SCORES

1. Free/Reduced-Price Meals/Socio-economic Disadtaged Students

Substantial/Sufficient
Substantial

Number of students tested

2. African American Students
Substantial/Sufficient
Substantial

Number of students tested

3. Hispanic or Latino Students
Substantial/Sufficient
Substantial

Number of students tested

4. Special Education Students
Substantial/Sufficient
Substantial

Number of students tested

5. English Language Learner Students
Substantial/Sufficient
Substantial

Number of students tested

6.

Substantial/Sufficient
Substantial

Number of students tested
NOTES:

82
66
15

86
82
15

77

49
50

12UT2

92
69

282
100

17
100

93
69
14

88
55
56

92
71

304
100

23
100

92
69
14

100
57
10

85
62
71

89
75

322

0 10
21
100

82
62
21

66
41
15

75
55
71

91
77
13

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

83
69
320
100
0
0

76
53
23

82
54
17

60
40
78

86

68
20
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Testing Month

SCHOOL SCORES
Substantial/Sufficient

Substantial

Number of students tested

Percent of total students tested
Number of students alternatively asse:

95
64
284
100

11

Percent of students alternatively assessed 100

SUBGROUP SCORES

1. Free/Reduced-Price Meals/Socio-economic Disadtaged Students

Substantial/Sufficient
Substantial

Number of students tested

2. African American Students
Substantial/Sufficient
Substantial

Number of students tested

3. Hispanic or Latino Students
Substantial/Sufficient
Substantial

Number of students tested

4. Special Education Students
Substantial/Sufficient
Substantial

Number of students tested

5. English Language Learner Students
Substantial/Sufficient
Substantial

Number of students tested

6.

Substantial/Sufficient
Substantial

Number of students tested
NOTES:

92
49
14

100
48
15

87

a7
50

12UT2

96
69

283
100
18

100

93
59
14

93
55
56

Grade: Weighted Average

90
65

304
100

23
100

86
54
14

100
62
10

80
52
71

87
60

322

0 10
21
100

82
52
21

73
41
15

70
46
71

54
38
13

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

87
62
319
100
0
100

82
52
23

80
50
15

62
42
78

72

22
20
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