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PART | - ELIGIBILITY CERTIFICATION 127X6

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @ergfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 127X6

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 4 Elementary schools (includes&-
(per district designation): 1 Middle/Junior high schools

1 High schools
0 K-12 schools
6 Total schools in district

2. District per-pupil expenditure: 930E

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssHocated: Small city or town in a rural area

4. Number of years the principal has been in her/bgtipn at this schoc 2

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 15 23 38 6 0 0 0

K 58 71 129 7 0 0 0

1 63 47 110 8 0 0 0

2 52 58 110 9 0 0 0

3 49 55 104 10 0 0 0

4 0 0 11 0 0 0

5 0 0 12 0 0 0

Total in Applying School: 491



12TX6

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

1% Asian

5 % Black or African American

12 % Hispanic or Latino
0 % Native Hawaiian or OtliéPacific Islande

78 % White

4 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 26%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| 70
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010/ 54
until the end of the school year.

(3) Total of all transferred students [sum 0{2 4
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.26
divided by total students in row (4). '

(6) Amount in row (5) multiplied by 100. 2

468

>

8. Percent of English Language Learners in the school3%
Total number of ELL students in the school: 14
Number of non-English languages represented: 2
Specify non-English languages:

Spanish and Chinese



12TX6

9. Percent of students eligible for free/reduced-priceals: 68%
Total number of students who qualify: 336

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educatioricss: 7%
Total number of students served: 35

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

1 Autism 1 Orthopedic Impairment

0 Deafness 4 Other Health Impaired

0 Deaf-Blindness 2 Specific Learning Disability

1 Emotional Disturbance 24 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

1 Mental Retardation 1 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:

Number of Staff
Full-Time Part-Time

Administrator(s) 2 0
Classroom teachers 23 0
Resource teachers/specialists
(e.g., reading specialist, media specialist, arsimPE teachers, et 9 2
Paraprofessionals 4 0
Support staff
(e.g., school secretaries, custodians, cafeteti@saetc.) 9 1
Total number 47 3

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 22:1




13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 95% 95% 95% 94% 96%
High school graduati rate % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training

Found employment

Military service

Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:
L No
o Yes

If yes, what was the year of the award? Befo@720

12TX6



PART |1l - SUMMARY 127X6

Chandler Elementary School is located in Chandlexas on the eastern end of Henderson County and is
part of the Brownsboro Independent School DistBecawnsboro ISD is a rural district that encompasse
one hundred ninety-two square miles and includesthall towns of Brownsboro and Chandler, part of
Lake Palestine, and an extensive rural area. Twae ¢d Chandler is a very close-knit community tisat
home to residents from diverse economic levels.cdmmunity is comprised of several businesses, two
medical clinics, two banks, a community centergsalchurches, and recreational and competitive
athletic organizations for children and youth. GHlanElementary is the “heart” of the community and
maintains close relationships with the local busses and community members.

We are a school-wide Title | pre-kindergarten tlytothird grade campus. The mission of Chandler
Elementary is to “ensure that every child receavegiality education by creating an academically
challenging and safe environment for all childremcthieve their fullest potential. Students shall b
provided the opportunity to develop cognitively,amnally, physically and socially in order to hepch
child become a productive member of society andnpte lifelong learning”.

Chandler Elementary is a successful beacon inuvat community. We have achieved Texas Education
Agency Exemplary rating for four consecutive yeaith commended scores in the 40-50% range. Our
campus has been listed by the Texas Business archtods Coalition on their honor roll of High
Performing Schools for the past three years antlave received recognition by our Region Service
center for our high performance as a Title | school

The success of Chandler Elementary can be diresitiyed to its staff that provides a supportiveriesy
environment for the students which challenges théthm rigor and relevance. With a population of 62%
low socio-economic students, our teachers are dtido student success and truly believe that all
students can learn. The instructional staff giyecel attention to skills and standards that sttedare
required to master and focus on targeted intergpritir students who are struggling with concepts
taught. We provide special programs for at-risklstus, students with limited English proficiency,
migrant students, dyslexic students, and studeititsdisabilities. In addition, we provide a progréon
gifted and talented students. The commitment oteachers to student success leads them to
differentiate their instruction to better scaffalident learning. Their lessons are aligned antliectggng
to provide students with a sequential core of hégiining expectations.

Chandler Elementary faculty is characterized barailial culture of collaborative support. Our tegxh

staff has made a tradition of planning togetherliye® ensure curriculum alignment and to share
instructional techniques and strategies. Our carhpaghe advantage of a high teacher retentiorwittie
teachers who have years of classroom experiena@geipen to learning new professional practices. O
support programs of intervention and special edoic&ollaborate with our classroom teachers to sttpp
student learning for our struggling students. Tdwmufty celebrates with students and each othereas w
achieve various goals. At Chandler Elementary weadiamily where everyone is important and deserves
recognition, respect and support.

The success of our campus is a high standardgltaiimunicated and celebrated with our parents and
community throughout the year. We begin our yedh #Weet the Teacher” where the principal lists the
past accomplishments of our campus and assurgathats that with their support our exemplary staff
will lead their children to success. An emphasieftdrt is placed in forming a partnership with the
parents to include them in their child’s educatidfe provide parental growth opportunities as well a
fun socially interactive events in which they camtigipate. Our parents and community members are
very supportive of our campus through volunteergsrd financial partnerships. It is obvious through
their support and feedback that our parental anthwanity stakeholders are very proud of our campus
and its accomplishments.
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Our campus desires to educate the whole child dyiging learning opportunities in character builglin
anti-bullying, social skills and community servié®e want to support and scaffold struggling leasner
while also challenging and extending learning tadents who have grasped a concept. We desire to
provide hands-on experiences yet encourage seltda learning. Education is a constant balanaihg a
that requires continuous evaluation and adjustmgnthandler Elementary we are committed to
providing our students a quality education that lsad to a lifetime of learning.



PART IV - INDICATORS OF ACADEMIC SUCCESS 127X6

1. Assessment Results;

A. The Texas Assessment of Knowledge and Skills{SAperformance standards relate test
performance directly to the state curriculum, tlexds Essential Knowledge and Skills (TEKS), in ®rm
of what students are expected to learn by the aatiopl of each grade level. The curriculum is used t
establish test objectives that guide the developwitest items and the assessment content. Pexfaren
standards therefore are based on the content stisnfda the assessment. In Reading, 3rd gradersiide
must get 22 of 36 questions correct to have "Mah&ird" and 33 of 36 to reach "Commended
Performance". In mathematics, they must score ciyr26 of 40 for "Met Standard" and 37

of 40 to reach "Commended Performance”.

On our campus, we benchmark our third grade stadeatth six weeks with a test that is formatted like
our state standardized assessment. We use thedetsk scores to help us determine which students
are struggling in reading or mathematics and pintervention. We also begin to look at the stislen
that performed at or above proficient so that wghnhéenrich their learning to lead them to advanced
scores.

Our expectation is that our students will ALL p#ss STAAR test and that at least 50% will have
commended scores in both subjects tested. Siigéhi first opportunity for our third graders to
participate in state testing, there is often mutkiety that accompanies testing day. Thereforegiwe

our students ample opportunities to see a simifariypatted test within an identical testing envirent

so that they will not be surprised on the day eftdst but can feel secure and confident when
approaching the exam. We continually encouragestugtents toward success by emphasizing that we are
an accomplished campus, with the best teacherthahd they will do the work and participate ireth
lessons, they will be successful!

B. With the examination of the data of Chandlemig#atary over the past five years, we see the larges
academic gains were made in the area of mathem@tizsscores have increased over 10% in the
category of All Students with similar significaraigs in the subgroups. The most astounding groash h
been in the area of our Advanced (Commended) Mattes with an 18% increase in All Students and a
13-29% increase in sub-populations. The ethnicggobips at Chandler Elementary are very small,
therefore the passing or failing of one studentgraatly affect our percentage scores. As we examin
data for systemic trends as indicators of acadsmicess or weakness, we account for the individual
student achievement within these smaller sub-groups

In an effort to raise our math scores, we implemeseveral instructional math changes. We restredtu
our schedules so each classroom instructor teacatsfor one hundred minutes a day. We implemented
a spiraling mathematics program that would allowa@ontinual revisiting of math objectives throagh

the year to introduce, strengthen and extend coheepvledge. We provided small group instruction to
support struggling students with math in the classr daily. Finally, we provided opportunities foath
intervention through after-school tutorials andigui intervention groups. We began using a unidersa
screener to immediately identify struggling studeartd progress monitoring to track student grovita.
have purchased and implemented computer prograahard fun and interesting to the students yet
strengthen and support classroom math conceptseTdmmputer programs are also available for stadent
to use on their home computers to provide additipreectice and parental involvement. We believes¢he
efforts are directly responsible for the increaseur mathematics scores over the past five years.

Our overall Reading scores have remained fairl\sist@nt over the past five years. The two greatest
increases in Reading scores have been in the afreas African American students with a 33% inceeas
in proficient scores and a 43% increase in Advar{Ganmended) scores and in the sub-group of our
Special Education students with an averaged inereb36% in proficient scores. For our special
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education students we believe that the increasm@sare directly related to higher expectations. W
have determined to teach the grade level TexasEaskKnowledge and Skills with modifications and
accommodations and expect our students to perfaror aear grade level. Our special education staff
collaborate and plan with our classroom teacheader to support and deliver the same academic
content to all students. These teachers may ustaadd strategies to scaffold learning, but thggal is
that the learning objectives will be the same.

Chandler Elementary also desires to make a pogitia&ibution to our district's accountability nadj
through its testing scores. Though our sub-groopescdo not count toward our campus accountability
rating due to the small number of participantsanheethnic group, they do weigh in with our digtric
scores. Therefore, we focus on intervening ealigwing all of our students every opportunity to be
successful. Our efforts with tutorials, interventjoull-out and Tier | individualization through skna
groups has been very effective in helping all stdags be successful.

At Chandler Elementary our goal is to present dityueducation that will be challenging and help
children achieve their fullest potential. We beéidhat our standardized scores are a reflectitimeof
determined efforts our instructional staff have m&alvard the success of every student.

2. Using Assessment Results:

Chandler Elementary uses a variety of assessmaunitg¢o modify instruction throughout the yearrOu
classroom teachers submit benchmark and six weekessto our Student Support Services person who
compiles the data by grade level, ethnicity andstlaom. Other sources of data that we review adlSm
Group Lesson plans, iStation progress monitoritiglent book level reports and report card gradbs. T
principal examines the data looking for trendstodreyths and weaknesses and then meets with our
instructional staff presenting the data in an djpeam for suggestions of adjustments to instruetlon
strategies needed to strengthen areas of concern.

In each grade level we look at the data to exaiithere are any curriculum areas that we need to
scaffold, re-teach or reinforce. We look at supiperturriculum pieces that would give students
additional practice with a given objective. We alsgiew a variety of strategies to present thedima)
skill in a multi-sensory method to appeal to adirleng styles. After opportunities for additionehthing,
we reevaluate student understanding to ensure ssicce

As we examine the data by classrooms, we focuadimidual students who are struggling by correlgtin
a variety of data used to monitor student progM&suse a universal screening assessment at the
beginning, middle and end of the year in both negdind math to determine student weaknesses. For
students who display consistent areas of conceonriier | classroom instruction and through
continued progress monitoring data, we proceed @dthResponse to Intervention process. In this
process we collect data from the classroom teamt@parent in order to brainstorm strategies tbaldc
provide additional assistance. We may determineéeel for a 504 evaluation for dyslexia, prescribe
additional reading or math assistance through alliopit intervention services or merely suggest
individual classroom accommodations that mightdsedtidress the student’s learning style.

We examine individual student needs and weaknesgkdiscuss a variety of ways the classroom teacher
can differentiate instruction to scaffold studez#rhing. We consider learning styles and additiorasls

to vary instruction to appeal to those learnindgestyWe assess whether we need to revert to a more
concrete skill in order to reinforce the foundatreeded to support the current skill acquisition.

Data is used to assess the need for systematigetand professional development. The principal and
student support services person examine data thootighe year to determine instructional areas @her
teachers might need additional support or traiminigad their students to be successful. This yeest
after looking at the data, we felt some of our lesis were not confident in creating a small gragson
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plan for their reading groups and were concernatttiey were unsure of when to move students ap to
new reading level. We enlisted a college profesdar has a background in Reading Recovery to come in
one day a week to help our teachers with their lsgnalip reading instruction. She has been an en-sit
coach to support the teachers giving them feedaadkencouragement as they teach their students.

At Chandler Elementary we strive to emphasize iygortance of the parent-school-community
partnership in the education of our students. Weroanicate student progress to parents through fFamil
Access on our website where parents can checkntwstedent grades and assignments daily. Students
grades are shared daily through take home foldghssamples of student work and/or graded
assignments are sent home for parents to reviewedlgre two face-to-face parent conferences each
year and share our Texas Education Agency SchqmiR€ard to inform parents of the status of our
campus and its achievements. It is important tleinform parents immediately if we are alerted tgto
data to any major academic concerns and they aliedied in our Response to Intervention process and
its Tier Il or Tier Ill intervention procedures.oinform our community of our academic status alipub
meeting is held by the Brownsboro ISD Board of Teas in January of each year to review the district
wide accountability report issued by the state @ds. Chandler Elementary holds an open meetitty ea
year for parents and community members to distusassessment information contained in the campus
accountability report. We communicate informallghnour community and parents through the local
newspaper and the district radio station and websit

Our desire is to use the student data collecteldite our instruction, staff development and studen
services. Collecting and analyzing data is our mag and thermometer by measuring our efforts and
giving us direction. We genuinely strive for allraiudents to be successful and want to establisma
educational foundation they can build upon throughbeir lives.

3. Sharing Lessons L earned:

At Chandler Elementary we are proud of what weatdhe success of the students on our campus, but
we also value the opportunity to share our sucaessfategies and techniques with our professional
colleagues. We have the privilege of collaborating sharing with the other elementary in our disth

a regular basis. Our teachers share our succggaftilces and work as a team with the other dtstric
teachers in their grade level to give ideas, piesewly learned strategies, provide collegiate wadion
and review successful teaching practices used atd@ér Elementary.

The principal has the opportunity to share withtladl campus principals our Student Success Pldn eac
year. This PowerPoint presentation reviews campts, targets areas of concern then outlines the
strategies and successful practices used on oypusanhhis platform gives her the opportunity toreha
strategies and techniques we have found successiull as the implementation of any new approaches
to areas of concern. She includes the administraiims of targeted teacher walkthroughs, examining
learning trends through data and challenging atewealuation of student understanding.

Our campus is also involved in mentoring and caagbieginning teachers. We partner with University
of Texas at Tyler and their Teacher Preparatiognam to allow opportunities for their Phase || €ntb

to observe and teach weekly on our campus. Thdegestudents are allowed the experience of
observing an entire day each week and teachingaffee minute lesson. Our Mentor teachers provide
these students the opportunity to see successgdrdom management skills as well as effectiveless
planning, presentation and evaluation. The studmetsiccountable for a lesson plan and a reflection
weekly and have two evaluations by the Mentor teaahd the Principal.

The competent instructional staff at Chandler Eletawy seeks opportunities to share and help other
professionals. We open our campus to visiting teeschnd administrators from other districts to ggbm
insight or new ideas they can take back to théiosls.
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4. Engaging Familiesand Communities:

Enlisting family and community support is paramotmbur success at Chandler Elementary. We feel the
weighty responsibility of helping parents underdt#ime powerful role they play in their child’s aeadic
success as they begin their educational trackratlementary school. The parents and community of
Chandler are very supportive of the school and wieatlo for our students.

We value engaging our parents through everydayitesi on campus and truly want to make them feel a
welcome part of the school atmosphere. We inviéentko participate in various classroom activitfes i
their work schedule allows them to volunteer dutimg day. For those who are unable to participaée d

to work, we provide evening meetings to enlistitierolvement in trainings, student programs and fu
family events. Each spring our campus conductgla MParent Survey. Through this survey, Chandler
Elementary determines parent trainings for theofithg school year. Our campus desires to present a
friendly, welcoming environment where our parenii$ feel they are a valued and respected part @if th
children's education.

Our endeavor to establish clear home communic&iattempted through a variety of methods. Each
classroom teacher provides a newsletter weeklysamnes to have at least two face-to-face parent
conferences each year. They communicate with mamena daily basis through email and phone calls.
Our administration provides communication througitlaool wide messaging system, district and
campus websites, and through Parent Access a pndbed allows parents to view student grades and
attendance.

At Chandler Elementary we also value our partnesshiithin the community. We enlist businesses and
professionals from the community to read to classeke presentations, do parent trainings and be an
active part of classroom instruction. We have bessrpartners who support our campus financially
through donations of incentives and food for pdrégtendance and honor roll students.

Our support and interaction with the families assed with our school, as well as the Chandler
community, offer us stability and encouragement.aiéethankful to contribute to our community in a
positive way and value input from all stakeholdeithin our rural area, as well as families of our
students. At Chandler Elementary, we believepiytttakes a village" to raise a child.
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PART V - CURRICULUM AND INSTRUCTION 127X6

1. Curriculum:

Chandler Elementary is dedicated to a philosophy¢hildren must learn a foundation of appropriate
academic skills and develop the ability to thinkically and engage in problem solving for longrter
success in life. We have a gifted and dedicatethtag staff who understand the importance of
presenting a sequential foundational curriculumoiar students to build upon. We spend many long
summer hours evaluating, reviewing, discussingsimoating up the curriculum to support the state’s
Texas Essential Knowledge and Skills. We take tanse look by student learning objective and assess
whether we are adequately addressing each skilinawtiat areas we need to add lessons for deeper
student understanding.

Based on these beliefs, our curriculum for studemgse-kindergarten through third grade includes
instruction in the core subject areas of readiaggliage arts, mathematics, science, social stuids,
health. The majority of the school day is dedicatemhstruction in reading , language arts, matth an
science skills with social studies and health taughan integrated format. Students also receive
instruction in fine arts, library skills and a mimim of 145 minutes a week in Physical Educatiorr. Ou
students participate in a technology lab 60 minpegsveek and have access to computers in their
classroom daily.

As a staff we examine our curriculum alignment bmdhizontally and vertically to ensure continuity i

all areas of the curriculum. In each grade levelteachers assess whether the presented lessons are
aligned to best scaffold student learning and aflavithe appropriate building of concepts. We exami
the campus-wide curriculum to determine whethehegade level is adequately preparing students for
the subsequent grade by providing mastery in this slieeded to be successful. Our teaching stafi th
has honest conversations about areas of weakneésghan efforts we might make together to create a
solution.

Our instructional staff works diligently to createss-curricular learning opportunities for studant

each grade level. They understand and value stagpfication of concepts taught in one academic
discipline being functional to other areas of léagrand life. All of our classes are self-containguch
provides the classroom teacher freedom to leadstado make learning connections throughout tlye da
across all the core subjects taught. Grade leveklydearning objectives are shared with our phaisic
education, Music, Library, and intervention teasherallow them the opportunity to create further
learning connections through their classes. Inrai@eeepen the relevance of curriculum taught,stafif
recognizes that we need to allow the studentspergence and link learning to other areas of life.

All of the teachers in each grade level meet tagetieekly to plan lessons for the following weekey
list additional materials needed for the lessoosii$ed objectives, and they will discuss methods

to assess student understanding of concepts tallghteachers use this time to share technologies,
games or activities that will support and providféedentiation for the lessons taught that weekr Ou
special education and intervention staff collab®wgith our classroom teachers to ensure consistent
support for our struggling students. These Tiemidl Tier Il programs value their role in helping
accelerate student learning.

The staff at Chandler Elementary is dedicated tmtaming high expectations for all of our studemte
not only believe that every student can learn tiait it is incumbent upon our staff to provide iostion
in an individualized manner so that every studemtsdearn. Success is mandatory, rather than gption
and teachers modify and adjust instructional pcastto ensure that every student is successful.
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2. Reading/English:

At Chandler Elementary we believe that teachinglirepis one of the most important things we do. We
recognize that the foundation of all learning igdieg and our campus is committed to helping atiwf
students read on or above grade level by the ettdrdfgrade. Students are expected to developgtro
early reading strategies by the end of first grddes second and third grade reading curriculunhéurt
develops these reading strategies with an increarsgthasis on word-work, comprehension and critical
thinking.

We support a balanced literacy approach to teadleiading. We focus on the five basic components of
reading: phonemic awareness, phonics (decodingndly, vocabulary and comprehension within our
whole group and small group reading instructiont t@achers use Guided Reading practices to fdeilita
their small group lessons allowing students to ie#atieir instructional level. They practice skibls
decoding and fluency during these small groupsfaodls on phonemic awareness, vocabulary and
comprehension development during whole group regitistruction. Students are selected for flexible,
homogeneous small groups based on skills needadién to better scaffold learning and support the
struggling students. These research-based tectn@qukstrategies have proven successful with divers
learners and are based on the most current infmmedgarding reading theory.

Our teachers understand that reading and writiageniprocal skills placing an emphasis on segmgnti
and blending sounds. We believe that it is impdrtiaat students respond in writing to somethingthe
have read or experienced in order to stress writr@pnvey meaning. We promote writing reflections
and journals in math and science as well as respgna literary pieces.

The classroom teachers use literacy centers todiuttach reading concepts. While the teachers are
instructing in their small groups, the studentsratating through literacy centers that focus on
reinforcing or extending skills that were introddda small or whole group instruction. Students may
work individually or cooperatively in pairs durititeracy stations.

Assessment is an integral part of our reading jarogat Chandler Elementary. We use iStation as our
universal screening device to identify our at-askd struggling students. We then use iStation aldtiy
running records as a progress monitoring toolgokindividual student reading progress. As we tifien
individual struggling students, we enter the Respdn Intervention process to collaboratively detee
the best approach to meeting student needs.

3. Mathematics:

At Chandler Elementary we use Excel Math as oug carriculum for our Tier | classroom math
instruction. This is a research-based curriculuat pinovides a systematic introduction of new math
concepts while reviewing previously-taught concelptsffers a daily spiraling skills review to help
strengthen student understanding of previous mgj#ttives while concurrently presenting new
challenging material. This math program providegitar assessment of skills to aid the teachers in
progress monitoring and skills assessment.

Each of our classes also supplements their Excéh Mih the use of the Lone Star Learning Math
Target Board. This is an easy-to-use engaging toulb®ard that directly targets the entire mathasex
Essential Knowledge and Skills. This supplemertaliculum is directly aligned with our Texas recpdr
curriculum, spiraling concepts and increasing ipliaation difficulty as the year progresses.

In an effort to differentiate math instruction, aflour classroom teachers meet with small mathggo
daily to scaffold student learning of math skillghile classroom teachers are re-teaching and reinfp
skills in math groups, the other students are @peting in math learning centers. These centersrath
application opportunities to enrich and extendriegg. Math manipulatives are available risk-frealio
students in an effort to support the need for ncorecrete math understanding. For our Tier 1l aret Ti
students, our teachers use Mentoring Minds Motivakilath curriculum which reinforces concepts by
learning objective and is used in small group time.
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Campus wide we have a Math Word for the Day thahisounced each morning encouraging the
teachers to further discuss the vocabulary in ttlesses. We provide math practice on computers
through Study Island for our second and third gr@dsses and EducationCity for our kindergartest fi
and second grades. Students can access these eopnograms from home allowing the opportunity for
parental involvement and further student practice.

The administration monitors student acquisitiomnatth skills through the data on benchmarks, sixka/ee
tests and Excel placement tests. We meet eachesiksamwvith teachers at our Response to Intervention
meetings on students who are struggling and braimsideas of various strategies to scaffold leagnin

4. Additional Curriculum Area:

In an effort to improve our district's Science &wand to "ensure that every child receives atguali
education by creating an academically challengingrenment", our campus is placing a priority on
strengthening and supporting our Science instraclitie district has purchased CSCOPE Science
curriculum for each campus to implement at eacdegtavel. The teachers at Chandler Elementary have
taken the CSCOPE curriculum and correlated it #igir math and reading curriculums to provide
opportunities for students to make cross-curricatamections throughout the year.

In the past, an obstacle to science instructioawsrcampus was the cost and availability of maleria
needed to do hands-on experiments and activitiesh&Ve purchased science kits this year that are
interrelated with the CSCOPE Science curriculum anodide all the resources needed to accomplish the
activities for each science lesson. With the cotigieof our new building, we will have a designated
science classroom that will be furnished and eqdpp help facilitate an environment and space for
exploration in science.

All of our teachers have completed training in $hE Model of instruction for their classrooms. Thé&
Model is an instructional cycle where the 5-E’srem@nt the five stages of sequence for teaching and
learning. The lessons are constructed so that ihemre Engaging activity, Exploration, Explanation,
Extension or Elaboration and Evaluation. All of B 8COPE lessons are aligned with this formatted
lesson plan providing students the opportunityuibddon prior knowledge while attaining new
knowledge. At Chandler Elementary we want sciendaetfun! We strive to create a lifelong desire for
exploration through hands-on learning activitiest thpen the door to personal discovery.

Our administrators monitor the implementation of new CSCOPE science curriculum and the
utilization of our science kits through checkingekly lesson plans and gathering feedback from &rach
surveys. Teachers have responded that they ergaptidgractive lessons provided by CSCOPE and are
appreciative of the resources to present the guaksons.

5. Instructional Methods;

At Chandler Elementary we view our children asvidlial learners and it is our goal for every studen
succeed. In an effort to achieve this we have impleted some instructional safety nets. Our clagsroo
teachers use small group instruction to under ied | teaching and structure their flexible graugpby
student instructional needs. We have found thab#sé way to catch student misconceptions anahfill
learning gaps is through small group instructiorereteachers are able to present a more targeted
instructional focus directed at areas of studerglmesses in order to meet diverse student needs.

In the classroom our teachers also use the methledrming centers for both reading and math. These
learning centers are cooperative learning oppdrasiiargeted toward specific student objectives fo
support, enrichment or extension of skills. Thekbesis collaborate weekly to plan instructional héxag
centers that will support the lesson objectivegtierweek and appeal to the various learning styles
Learning centers provide opportunities for actitelent engagement and differentiation in an etfort
strengthen student understanding from diverse ilegugroups all the way to challenging our high
achieving students.
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Tier | instruction is generally whole group insttioa presented to the entire class. Teachers pepar
lessons with a focused objective and explicitlyspre the material in a variety of methods. They use
document cameras, video clips, visual prompts, oapgéiysical movement and a variety of higher level
guestioning techniques to lead the whole clastigned sequential lessons. Cooperative learning
strategies are also used during whole group instruto ensure student engagement and foster an
environment for growth in social skills while praiuig an opportunity for collaborative learning.
Teachers might use Peer Partner learning, PaieSbaponding, Role Playing, Read-Respond-Reflect
and the collaborative creation of a project to ewshared learning.

Throughout the classroom instructional processtaheher continually evaluates student understgndin
using a variety of methods. Teachers may ask fifryaical response such as thumbs up or down,or a
written response on a wipe-off board, worksheeatesk with a dry erase marker. She may just use a
process of inquiry through direct questioning ocratic questioning leading them to understandirgs T
process of evaluation then drives the directiofutifre instruction to either a time of reteachingimall
groups or knowledge extension in center time.

6. Professional Development:

At Chandler Elementary we value quality professiaigvelopment. The principal uses student data,
teacher surveys, teacher instructional observaaodshe need to implement new educational teclesiqu
to determine the professional development for annus. She evaluates the instructional impact,
widespread student need and budget to decide wdthbohwe use to train our staff.

This school year for example, with the additioritoe first year teachers, the principal decided we
needed some additional supportive training in sgralp instruction. She enlisted a part-time predes
to teach and monitor our teachers one day per veidleir small group instruction. This year’s suppo
has solidified the instructional benefits to stugdy offering teachers ongoing training and sufyper
feedback. The contracted instructor has been gneskresource for the teachers to seek adviceserd
help an individual student progress as well asiveaginstruction on best reading practices in $mal
groups. This training has significantly improved oeading and language arts instruction school-wide
and has been an integral part of increasing odestusuccess in these areas.

The Region Service Center assists in providingingi to our district. They provide on-site staff
development, online training opportunities and weals from which our campus can benefit. This year
our third grade teachers have all attended a yaofe8 TAAR (State of Texas Assessment of Academic
Readiness) preparation workshops in an effort épae for our new state standardized test. Teachers
who participate in quality training are encourag@dhare with the rest of the faculty valuable
information that they have learned.

We also provide campus staff development in a saaemethods. Our principal has purchased the
teacher training module of Discipline with Love &gic and is presenting a module each month to our
faculty in an effort to give teachers additionadaipline management tools. We participate in book

studies and the reading of magazine articles tlgatight best practices in education. We examirta da

a campus and discuss what strategies we might inguieto ensure student success and address teaching
all of our state Texas Essential Knowledge andsSiiit Chandler Elementary our teachers value
professional development, realizing it is imperatio providing out students with an exemplary

education.

7. School Leadership:

At Chandler Elementary the administrative team =tsa®f our Principal and our Student Support
Services person. Our Principal holds the role afdational Leader on our campus and closely monitors
classroom instruction, student data, and studectgline and oversees the many other needs and
functions of our campus. Our Student Support Sesvperson gathers and compiles all the data for our
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campus, and is our Response to Intervention Coatalinour State Testing Coordinator and our Parent
Involvement Coordinator.

The Principal’s philosophy is to support the classn teachers so that our students are providebebie
education we can present them. She strives tofoavand encouraging activities to build campus neora
and collegiality in an effort to further strengthiiye family culture among our staff. The principéo
recognizes the importance of her role as leadguitbe the talents of staff and students towardhiegca
common academic goal. She holds an “open doortpddir parents and teachers alike to come and talk
or bring concerns and desires to cooperativelyeseha satisfactory solution. The students knowlawel
her because she is in classrooms and enjoys bdingh& children. We are thankful for the cleariats

that the principal has for Chandler Elementary tdaehers, students, and parents can sense thiegosi
atmosphere, and know that she has created a seheot there are high performance expectations.

Our Student Support Services person is a wondeofuplement to our Principal. She is a very detail-
oriented person who focuses on student data. Shelspmany long hours compiling data and doing
paperwork for Response to Intervention, 504 or A&kRtudents. Her diligence in staying up-to-date o
state testing requirements and expectations issurance to the principal and the teachers altke.a8o
facilitates the schools character program whergestis are recognized for exhibiting certain good
gualities throughout the day. The teachers areidemntf in knowing she will be a support for any
resources needed to help teach and develop noyirdguind socially acceptable children.

Our administrative team focuses together on stuaemevement using data and resources. Whetlser it
targeting the direction of professional developmdetling with student discipline, ordering teacher
resources or tracking student data, their primapgion is to provide a quality education that eitisure
our students an educational foundation on whidbuitel throughout their adult life. They are a dexdéxc!
team that works well together, and we are prouthie them as our leaders.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS
Grade: :Test: TAKS
Edition/Publication Year: 2008011 Publisher: Pearson

Subject: Mathematics

Testing Month

SCHOOL SCORES

Met Standard & Commended
Commended

Number of students tested
Percent of total students tested

Number of students alternatively asse:

Apr

97
45
96
98
2

Percent of students alternatively assessed 2

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Met Standard & Commended
Commended

Number of students tested

2. African American Students

Met Standard & Commended
Commended

Number of students tested

3. Hispanic or Latino Students
Met Standard & Commended
Commended

Number of students tested

4. Special Education Students

Met Standard & Commended
Commended

Number of students tested

5. English Language L ear ner Students

Met Standard & Commended
Commended

Number of students tested

6. White

Met Standard & Commended
Commended

Number of students tested
NOTES:

94
37
54

90
10
10

99
48
80

12TX6

Apr

92
45

104
99

91
37

54

73
18
11

95
49
83

Apr

96
64
122
99

92
55
62

64
18
11

77
31
13

99
70
106

Apr

88
38

116
100

87
27
45

46

13

92
40
103

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Apr

85
27
107

84
21
43

87
29
97
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: {Test: TAKS

Edition/Publication Year: 2008011 Publisher: Pearson

Testing Month

SCHOOL SCORES

Met Standard & Commended
Commended

Number of students tested

Percent of total students tested
Number of students alternatively asse:

Percent of students alternatively assessed 2

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Met Standard & Commended
Commended

Number of students tested

2. African American Students
Met Standard & Commended
Commended

Number of students tested

3. Hispanic or Latino Students
Met Standard & Commended
Commended

Number of students tested

4. Special Education Students
Met Standard & Commended
Commended

Number of students tested

5. English Language L ear ner Students
Met Standard & Commended
Commended

Number of students tested

6. White

Met Standard & Commended
Commended

Number of students tested
NOTES:

Apr Apr Apr Apr
99 99 97 95
50 60 64 64
96 102 121 113
98 97 98 99
2 3
3
98 98 95 89
43 54 58 60
54 52 57 47
100 82
36 36
7 11 11 5
3 8 4 6
90 82 62
20 45 15
10 7 11 13
1 2 1 1
99 100 98 96
54 63 67 68
80 82 105 102
12TX6

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Apr

93
45
106
1 9
9
8

93
31
42

94
47
96
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Met Standard & Commended 97 92 96 88 85
Commended 45 45 64 38 27
Number of students tested 96 104 122 116 107
Percent of total students tested 98 99 99 100 93
Number of students alternatively asse: 2 1 1 0

Percent of students alternatively assessed 2 1 1 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Met Standard & Commended 94 91 92 87 84
Commended 37 37 55 27 21
Number of students tested 54 54 62 45 43
2. African American Students

Met Standard & Commended 73 64

Commended 18 18

Number of students tested 7 11 11 6 3

3. Hispanic or Latino Students
Met Standard & Commended

Commended

Number of students tested 3 9 4 7 7
4. Special Education Students

Met Standard & Commended 90 77 46
Commended 10 31 8

Number of students tested 10 9 13 13 6

5. English Language L ear ner Students
Met Standard & Commended

Commended

Number of students tested 1 3 1 2 1
6.

Met Standard & Commended 99 95 99 92 87
Commended 48 49 70 40 29
Number of students tested 80 83 106 103 97
NOTES:

12TX6



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

Met Standard & Commended 99 99 97 95 93
Commended 50 60 64 64 45
Number of students tested 96 102 121 113 106
Percent of total students tested 98 97 98 99 1 9
Number of students alternatively asse: 2 3 1 9
Percent of students alternatively assessed 2 3 1 8
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Met Standard & Commended 98 98 95 89 93
Commended 43 54 58 60 31
Number of students tested 54 52 57 47 42
2. African American Students
Met Standard & Commended 100 82
Commended 36 36
Number of students tested 7 11 11 5 3
3. Hispanic or Latino Students
Met Standard & Commended 100
Commended 63
Number of students tested 3 8 4 6 7
4. Special Education Students
Met Standard & Commended 90 82 62
Commended 20 45 15
Number of students tested 10 7 11 13
5. English Language L ear ner Students
Met Standard & Commended
Commended
Number of students tested 1 2 1 1 1
6.
Met Standard & Commended 99 100 98 96 94
Commended 54 63 67 68 47
Number of students tested 80 82 105 102 96
NOTES:

12TX6
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