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The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings
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All data arethe most recent year available.

DISTRICT

1. Number of schools in the distr 182 Elementary schools (includes&-
(per district designation): ___ 50 Middle/Junior high schools
49 High schools
15 K-12 schools
296 Total schools in district

2. District per-pupil expenditure: 8021
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssHocated: Urban or large central city

4. Number of years the principal has been in her/hsstiom at this schoc 2

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 0 0 0

K 0 0 0 7 0 0 0

1 0 0 0 8 0 0 0

2 0 0 0 9 59 68 127

3 0 0 0 10 43 76 119

4 0 0 0 11 52 54 106

5 0 0 0 12 33 61 94

Total in Applying School: 446
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6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

6 % Asian

6 % Black or African American

85 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Isidaer

3 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collegtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 0%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| O
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 0
until the end of the school year.

(3) Total of all transferred students [sum of
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.00
divided by total students in row (4). '

(6) Amount in row (5) multiplied by 100. C

0

461

8. Percent of English Language Learners in the school: 1%
Total number of ELL students in the school: 7
Number of non-English languages represented: 2

Specify non-English languages:

Non-English languages spoken by our families a@ni§h and Vietnamese.
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9. Percent of students eligible for free/reduced-priceals: 84%
Total number of students who qualify: 372

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educatioricss: 1%
Total number of students served: 1

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

0 Autism 0 Orthopedic Impairment

0 Deafness 0 Other Health Impaired

0 Deaf-Blindness 0 Specific Learning Disability

2 Emotional Disturbance 1 Speech or Language Impairment

1 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 3 0
Classroom teachers 18 2
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 3 1
Paraprofessionals 3 0
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 9 1
Total number 36 4

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 21:1
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13. Show daily student attendance rates. Only highashweed to supply yearly graduation re
20102011 20092010 20082002 20072008 20062007
Daily student attendance 99% 98% 98% 98% 98%
High school graduation re, 100% 63% 0% 0% 0%

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size: 10C

Enrolled in a 4-year college or university 7C%
Enrolled in a community college 16%
Enrolled in vocational training 1%
Found employment 3%
Military service 2%
Other 8%
Total 100%

15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?
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Strengths and Accomplishments

At EECHS, every student will graduate with eithtse tistinguished or the recommended high

school diploma, and college-ready without any reatéah necessary. Seventy-five percent will graduat
with either an associate’s degree, or the core@gelturriculum. The school-wide goal is a 90% passi
rate on all state-mandated testing, with ongoingchearks and remediation. The amazing thing is that
these are students who statistically should nat éxegraduating from high school due to family and
economic issues.

Prior to graduation, all students will perform animmum of 15 hours of community to the school yearly
and self-select a senior capstone project baségeimcommunity interests or career aspirationss Th
project will be presented to other Houston-arely&milege students at senior summit in May of thei
graduation year. 100% of all graduates in 2010204d. accomplished this school expectation with an
average of 50 community service hours per year.

The school’s strength lies in taking average Kushing them hard, providing them with exceptional
teachers and emphasizing extremely high expectatidms is the only way of ensuring that our stuslen
successfully complete four years of high school valyears of college in four years. The average
college GPA for our students is 3.5 out of 4.0 mitt00% will apply to a major university. Most are
college-ready with no need for remediation, and ihiour primary accomplishment. Our strengthilies
knowing when our students need to be pushed, ard Wiey need to rest. Without close relationships
this would not be as successful.

Awards

TEA Exemplary Rating 2007-2011
-« TBEC Award 2011, 2010, 2009

« SIS Diamond Award 2010

« Texas Honor Circle Award

« NCEA Higher Performing School (all areas) 2010,201

Title 1 Distinguished Performance Award, 2010

Worthiness
If EECHS is awarded Blue Ribbon status, it willlerause of our students’ and teachers daily harld, wo
and the unwavering support of our families andraag (Houston Community College-SE). Every day
we have students who want to give up, because thie lwvad can be overwhelming. But the majority of
them do not give up. Every year there are teachkosare drained by the social and emotional neéds o
our students and they want to give up and go sormmwmasier. But none of them have. We have shown
tremendous growth over the years in all acadengiasaPSAT and SAT scores are slowly but steadily
rising. We are increasing the numbers and suce#ss on AP exams. We are also increasing not baly t
number of students graduating in four years witlAasociate’'s degree, but also the number of stgdent
being awarded scholarship money to complete ttagihdlor's degrees. EECHS is making a difference in
families on the East side of Houston, which wasariginal mission. We have seen some families who
have three different branches of their family atiag EECHS, and as many as three siblings from a
family. EECHS is a place of safety, success ana Hopthe populations that we serve.
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Mission

The mission of East Early College is to providerals, personalized learning community that prepares
first generation college-bound students for glaaicess through a challenging, rigorous program of
study focused on academic rigor, based on relevanite students’ world, and delivered in a climaite
mutual trust and respect.

East Early College High School was the second eailgge created in Houston specifically to sehee t
unique needs of students on the East side of Hougtben the school opened in 2006, most of the
comprehensive high schools on the East side wargging with low tests scores, gang infiltrati@md
the flight of students to other parts of Houstoet thhere deemed to be safer or more desirable. fidiiep
of the entering class was that of average studemiswere at-risk for a variety of reasons: over;age
minority, low socio-economic, or first-generationthe United States with a home language that was n
English. Many had failed one or more parts of HondSD'’s basic skills test. Around 90% of the first
class would be the first in their family to gradu&iom college, and a large percentage had pandrags
had not even completed high school.

The mission of the school was and still is to talkglents who want to go to college, but neithey tiar
their families are sure how exactly to make thages. The vast majority of our students every year
average students that have good conduct and attemdaany of whom are quiet to the point that they
would be invisible at a large high school, and ehid that express a desire to complete at least a
bachelor’'s degree.

We take these students and provide the best teaghailable, push our students hard, and give them
leadership opportunities that will allow them targeonfidence. EECHS also ensures that we provide
targeted activities that will build our studentstgl capital. This ensures that when our studaiténd a
university, they will not feel intimidated or draut due to a culture shock that often goes alortky wi
students who have been traditionally underrepresen college campuses in the past.

Vision
The professional learning community of EECHS emwisia school in which:
« There is a cooperative/collaborative relationshimag all stakeholders
« Students are self-motivated, independent learnkssgek out their own education

« Students will transition successfully to an ingtdan of higher learning motivated to pursue a
post-graduate education

« All students produce university quality writing awdrk by graduation
« Students graduate with a sense of self-awarenéssmortance through community service

« The faculty and staff routinely monitors and adjusstruction based on student needs as
identified through the ongoing inspection of data.

Other milestones:

« August 2006-East Early College was establishedhasady college charter

« 2009-Annual junior barbecue scholarship fundraises established, and generates
approximately $6,000.00 annually



2009-EECHS established the deans’ cohort withdhe éther early colleges to develop
curriculum, revise procedures, and work with TEAsotollege cross-walk.

2010-First graduating class

2010-$1,000,000.00 in scholarships, exceeded it B§Xeaching $1.5 million, and again in
2012 at $1.6 million and rising

2010-Established senior summit, which allowed sttgléfom Houston-area early colleges to
present capstone projects and interact with a ¢ta@father students from early colleges.

2011-First annual Red Cross Blood Drive , establisih honor of a parent who passed away

2011-The largest number of high school studentdugied with Associate’s degrees and
marched at graduation in the history of HCC

2012-Thirty students who entered high school in62@01 graduate with bachelors’ degrees.

2012-Nominated as a National Blue Ribbon School.
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1. Assessment Results;

The performance levels at our school are deternmtydtie Texas Education Agency and our distri@, th
Houston Independent School District. The data fastEarly College High School comes from the TEA
web site in the form of an AEIS report. The scharaifile, containing similar information, can be fal

at:

http://dept.houstonisd.org/profiles/EastEarlyColledS.pdf

The data includes information from the Texas Assess of Knowledge and Skills (TAKS), student
attendance, and high school completion rates. Hi€STtest assesses student knowledge of the state
content standards and is administered beginnidgdrgrade. On the high school campus ninth grade
students are assessed in reading and math; 10thlémdrade students in English language arts, ,math
science, and social studies.

A scaled score of 2100 is required to pass and BA@@juired to earn "commended" status for an
individual student. Federal accountability is basadlata taken from the 10th grade level and exitl|
TAKS (graduation criteria) is based on the 11thdgrdata—students must be successful on all fous par
of the test.

The Texas Education Agency rating for East Earlilége was Exemplary in 2006-2007, 2007-2008,
2009-2010, and 2010-2011.

The AEIS report for East Early College shows tHbfang between 2007 and 2010

« In ninth-grade, reading commended rates rose fré¥h-86%, remained fairly stable in tenth-
grade despite a district-wide sophomore slump,aalatige decrease in eleventh-grade from 60%
to 28 %.

« In math there was an increase in ninth-grade cordetrates from 25%-64%, in tenth-grade
fairly stable with no significant gains or lossarsd another large decrease in eleventh-grade from
62% to 47 %.

Our campus team determined that the decline ijyear was due largely to the rising numbers of
students being eligible sooner for college clagsesath and English. Through the redesign of thetara
schedule, we were able to ensure that studentseitbier doubled in those key areas, supported®n th
high school side with a test preparation classluai-credit classes were provided by a high school
instructor to ensure that students will be ablake advantage of college classes while still pariiog

on state-mandated testing at a level that reflbets abilities.

Performance Trends

The school population reflects very closely theghborhood population. As a faculty, we are aware of
our populations that across the district are a @ondue to lack of growth. In HISD the subpopulatio

that struggles is African-American males in mathEECHS what we have found is that although that
particular sub-population does tend to come in lpwe can show tremendous growth. In 2011, 100% of
African-American students at EECHS passed the testh They also had a higher percentage of
commended rates in math than our white subpopulétaa.
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Our AEIS report for 2011 shows that our lowest pering subgroup is our white students. Passingrate
in ELAR are almost 10 percentage points below thlkogroups at 88.9% compared to a school-wide
average of 99.4%. In raw numbers, one white studenof nine did not pass the test. In all othexaar
(math, science, and social studies) all subgrotms@mparable school-wide and ranging from 99%-
100% passing. An analysis of results from ERGital provided instructors with a targeted
intervention plan for that student.

We monitor our subgroups which include:

« Exited LEP students beyond the years in which #reyrequired to be monitored, probably 25%
of our entire student body in Grade 09

« Special Education students (we have had two sif06,2and of those one left the school
voluntarily at the end of freshman year, and thepois still with us, a junior with 12 college
hours towards the core).

« 504 students, whose needs are varied and maydmeffby the test itself

For all of these groups that can at any momentroegaroblematic if they are not consistently assksse
and developed, we provide various levels of supgrod assistance.

All departments require that students to do anyaigbn a TAKS benchmark. Students break down the
test by objective and create a personal learniag fa rectify any areas of concern. Students biegin
realize that identical scores can have very differeeanings. For example, Student A and StuderutB b
miss eight questions. Student A misses one queistieight different objectives and Student B misaés
eight questions in only two objectives. The studembuld have the same TAKS score, but would come
up with completely different learning plans. Stud&rprobably knows all the material, but is prohabl
careless and lacks focus during the test. Studembd need to take his time, double or triple d¢hleis
work, make sure erasures are complete. Studentuiweed to learn or relearn the concepts and ideas
of the objectives that she did not understand.

Instructors differentiate tutorials and classroatations between teachers and focused sessiotesfor
preparation based on individual student needsdéplartments use this strategy for high-stakespsti
preparation.

Our TAKS scores have been less of a campus cotitanour SAT results, which we did not have until
2009-2010. Our students performed well and showedtty on the state test, they had good grades in
high school and college, but were not being acceateommensurate levels with their high school
achievements due to SAT scores below 500 in madtEaglish. As a campus, we are working to
improve SAT scores. We know that our students aakest and most resistant to growth in reading and
writing.

Our Laying the Foundation (LTF) year-end report204.0 illustrates best the ability of the faculy t
show growth in the area of math, and the ongoingggte to show growth in ELA.

The instructional planning team looked at the stéslevho scored a 5 and compared them to both the
district percentage of 5’s and then the state level

Algebra I: School = 0%, District =8.5%, and Stat&13%
Geometry: School = 2.3%, District = 13% and Staficll %
Algebra II: School = 38.5%, District = 13.2% ancist=11.3%
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Pre-Cal: School = 100%, District = 19.2% and Staidl.4%
English I: School = 0.8%, District = 4.3% and Stat8.6%
English 1I: School = 4.1%, District = 4.9% and $tat3.6%

School wide growth can be tracked through the rdaffartment. Between Algebra | in Grade 09 and Pre-
Cal in grade 12, there was growth across all leskeftudents (and we chose to look at the students
scoring 5’s, which should equate to college reasfirs the highest level).

While the Laying the Foundations (LTF) data id juse piece, it was alarming to see a lack of gnawt
ELA. We had all juniors in 2010-2011 take AP Langei@nd sit for the exam. There were no students
who scored a 4 or 5, and only 5 % who scored aghd#e revised our AP program in English based on
that data, and targeted only those students whoestha strength and a desire to study the advanced
curriculum. These are tough conversations to havedepartment, without making excuses or placing
blame. We cannot change who comes to us, but weahasge how they leave us.

2. Using Assessment Results:

The school uses a variety of assessment data ge gaudent growth and progress. Data drives
instruction, and assessments are looked at mobyhilge entire faculty to target areas of need.

Compass

The Compass test is used to evaluate college-resgllyy Houston Community College. All incoming
freshmen are tested prior to entering 9th gradeh Baudent receives a score in reading, writing
(objective and response to a prompt) and math. t€stds designed to provide a benchmark and tesho
growth in all four areas.

Scores are entered both into the college systenthenitigh school system. By the end of grade 10,
students must be college level in reading and nriith or to continue in our early college progrdrhe
school is not designed to offer high school clasdes grade 11, but the reality is that in oraeptovide
some students more time for growth and developmento offer one to two sections of upper-level
English and social studies. Upon each test admiuiish, scores and their interpretation are shaiitd
students and parents via email, mail-outs, andt@éace conferences. Fifty percent of the incoming
freshmen in 2011 scored college level reading anithyy.

Freshmen who score low in reading and writing enimth-grade are provided with a second class to
help them improve their grammar and writing. Theketthe test again during the middle of ninth-grade
and at this administration another twenty perceatesl college ready. Some students raised theiesco
enough to be placed in a remedial college clagsgispecifically designed to fill learning gapsthe
student makes at least a B in the class, theylaseified as college ready.

Any students who are not college ready by the sfd@rade 10 have a mandatory parent conference to
develop an intensive plan of additional study arapgaration. Students are required to complete &ayur
and after-school tutorials with a high school instor and may not retest until the instructor iss§ed

that the student is prepared for the rigors ofegatevel reading and writing. Ninety percent digitde

by Grade 11, and generally 70% are math-readydyniddle of grade 11. By this time, they have taken
the math Compass twice in Grade 09, twice in Gf#jeand once more during the summer. Incoming
freshmen usually have about a two percent pasategon the college math portion of Compass.

District Benchmarks and Common Assessments
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Every month, all students take either the distielated benchmark assessment, or a common
assessment. These common assessments are crehtedhei Houston ISD early college cohort, so that
all history teachers plan and share the assessalelat,A teachers, math and science. These are
administered during the instructor’s regular classgod and scanned through the Campus On-Line
system so that all data is stored in the data battke district level. Items are sorted by TEKSeahye,

so that teachers can immediately see which obgstdents struggle with. This data is used tatere
additional lessons, tutorials, and school-wide ficac Specifically, we discovered that school-wide
deficiencies were measurement (math), lab safetgr{se), and inferences (social studies).

Our results from Compass tests are reported todlege at least twice every year and discussedrat
monthly collaborative meetings. Our results fromdemark assessments are discussed at high school
principal’s meeting, district data team meetings|yecollege cohort meetings, and within the school
departments, grade levels, and administrative mgetindividual student results are shared withestis
and parents.

All state-mandated tests are shared with parerassariety of ways: paper copies that are mailed,
electronic copies through our secure server an&#nent-Student portal, parent conferences, anctieéea
to student either in academic classes or advocacy.

TAKS

All school administrators in HISD have access twost testing data. This data is used in the sumfoer
creating the master schedule, for creating stusidrgdules, planning camps and tutorials, and lgo&kin
school-wide strengths and weaknesses in the insnat plan. All test scores for students are sthavith
students, parents, and the classroom teachertudliést in math, for instance, begin the year bilog
at last year's TAKS test, highlighting weak or neidobjectives, and looking at full-mastered objexgti
so that they can tutor other students who needtaasie. National Honor Society provides tutors by
pairing up students based on tests scores, andwachvorks during study lab or after school witi3
other students in addition to those students haairgast one class in that subject.

All testing data is shared with the Texas High StiRroject network, who then compiles all data for
comparison with each school against the networkashThis is used at departmental and school
planning meetings for planning and interventionmPas data is shared with the school's Shared
Decision Making Committee, the PTO, and at gradeliemeetings. General strategies are provided for
parents at these general sessions using campuaradhtae campus SMART goals.

3. Sharing Lessons L earned:

Just as we received start-up guidance and assistanm our godfather school, Challenge Early Calleg
High School, we have attempted to assist thoseviiollg in our footsteps with the same graciousniss.
the early college network in the greater Houst@aarew, we found that much of the training and
information provided by our district was not applie to our unique school model. Our teachers and
students felt disconnected from our traditionalrderparts. Out of necessity in order to negotiathiw
both the high school and college programs, in 22080 the Deans cohort was formed, and it began at
our campus.

We proposed a series of meetings that allowedéhasito share information and procedures unique to
the early college model and philosophies. Prigh&ofirst meeting, we all formulated questions and
issues that we knew someone at another campudreadyafaced and resolved. The cohort was an open-
forum with a focus on solutions, options, and areptonsistency among the different schools. Tist fi
cohort group was comprised of the deans from Eady Eollege, Challenge, North Early College,

HAIS, Victory ECHS from the Aldine ISD, and Soutihigowerment ECHS. We met several times

during the first year, and many campus improvemest® spawned from that pioneer group.
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The three most effective events were: 1) HISD media school improvement officer (SIO) that
combined all of us as a group, whereas in theyastere placed by geographical regions, 2) A waiver
for early release every Friday for cohort meetiwgh the teachers by departments, as their issees w
different from the teachers in the district as alehand 3) senior summit with all Houston-aredasn
coming together to present their senior commurgtyise projects.

We found that everyone needed a group of like-giingiarticipants, from the school leaders all thg wa
down to the most important people, the students.

Additionally:

- Participated in Texas High School Projects (TH®B)riing walks/rounds in many early college
high schools in Texas and Massachusetts, bothngogsits and participating in other school
districts.

- Attended the Middle College National Consortium@NIC) in Newark, summer of 2011.

« Joined the MCNC in December of 2011, and attendedeadership conference with leadership
team and Houston-area cohorts in Newport Beaclt.201

« Contribute yearly to statewide data collection arlyecolleges for the THSP. Data includes
graduation and retention rates, reasons why stsidieante the program, grades, test scores, and
input on readiness from Houston Community College.

- EECHS Principal provided presentation and coactirtidouston-area Early Colleges at several
campus-hosted events.

« East ECHS hosted the Houston ISD summer high sgitoddipal’s retreat in 2011.

« Ongoing collaboration with Houston Community Coleggarding college readiness strategies
and transfer plans to major universities.

» Provided goods and community service to the HouS®8A, Houston Food Bank,
Thanksgiving and Christmas feasts, Ronald McDoHRdse, Catholic Charities, the Houston
Archeological Society, and neighborhood CenteRipley House.in 2010, 2011, 2012.

- Participated in neighborhood outreach with the Hau&ked Cross in hosting and publicizing
yearly blood drives on the high school and collegmpuses.

« Principal regularly attends the East End Chamb&arhmerce meetings at neighborhood centers
in order to provide the school and district’s pexdjve to this important neighborhood
committee.

«  Worked with student leadership through the Natidtiapanic Institute (NHI).
4. Engaging Familiesand Communities:
Over the years, EECHS has worked out a multi-lpvegram to engage families. The majority of our
parents fall into one of the following categoritgo working blue-collar parents, single-parent fiasi
where the single parent works full-time, two-pareotiseholds in which the mother stays at home with

smaller children. There are even cases where diidstate through different family members as the
family circumstances change. While our parents ahoait their children, the reality is that if theyme
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to school for a meeting, performance or to voluntkeey will sacrifice pay or jeopardize their jo/e
have had to be creative.

Yearly, a school report card is provided to allgrés and community members through a variety of
mediums. This report gives state and nationaleagiment test data, as well as comparisons witlhr othe
schools. It is published on the school web sité, discussed at all grade level parent meetings.

Any time that we have conferences, awards, or pedaces, we always have to run it twice. If we have
program during the day we always provide notice yanger siblings are welcome to attend. The
second showing is always after work hours so thaimrking parents may attend as well. We also
purchased translation devices to accommodate me [@opulation of parents who do not speak
English. The majority of our non-English speakeysmunicate in Spanish, but we also have parents
and/or grandparents who only speak Vietnameset#n we have two teachers that speak Viethamese
fluently and they translate for those parents.

Every week there is a newsletter that highlightcf student’s accomplishments, upcoming acteiti
and important dates. This newsletter is sent hoitteail students. It is emailed to the parents \whoe
email. Call-outs are done about once a week foomtg events in all three languages, and the same
messages are sent via text or email, dependingeoparents’ preference.

There is a monthly PTO meeting, parents on theggh@ecision Making Committee (which is
responsible for interviewing new candidates for teaching of staff vacancies), and monthly Coffééa w
the Principal. This is an open forum that allowsepés to ask any questions about anything they have
heard that is going on at the school, express coacand provide information.

The parents that have volunteered this year hane do in the following capacities: teaching arts &
crafts lessons, making costumes for performancesidging refreshments for awards ceremonies and
programs, making copies, chaperoning field trips dainces, and working in the office. What we have
found is that any time we really want parents tmedor important meetings, we showcase a student
group of choir, art, poetry readings. They will abyicome in for that, and we have learned to pat t
student performances at the end of the prograrna@arents do not leave.

We are in partnership with several important orgations. Our most important partner is Houston
Community College-SE. We work together on summeicekment programs that are open to parents and
to students. With this partner, we talk to familgdmut college admissions, transfer plans, GPAdginy

for college, college etiquette and common pitfdikst prevent students from completing a bachelor’s
degree. Together we provide support, information, @oen communication. HCC also shares
information and resources, such as free tutoriogess to lectures and field experience such asialip

our students to participate in archeological dage] supplies such as telescopes, technology andahus
instruments.

Our other neighborhood partner is Neighborhood €erdt Ripley House. Many of our students take
classes there after school, and even more of tlodumteer for community service there. The serviag h
taken the form of a Valentine’s tea for the eldestpry time for children at the charter schoollesting
and wrapping gifts, distributing food, and work maiitical campaigns. Since we require out studemts
perform community service hours in return for tisgholarship” here, it is a win-win for both paets.
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PART V - CURRICULUM AND INSTRUCTION 12716

1. Curriculum:
Curriculum

All departments at EECHS the state-approved objestior each course that is taught. The State Board
of Education (SBOE) has adopted the Texas Essdri@mliledge and Skills (TEKS) for each subject of
the curriculum that is required for high schooldyration in the state of Texas. The SBOE is comgrise
nominated educators, parents, business and indegtrgsentatives, and employers. The TEKS are the
foundation of every plan, lesson and assessmétE@HS. College Board materials are used in all
classes as a component of our pre-AP and AP ciluncu

Reading/EL A

Success in ELA is the key to college readinesssasdess. In 2010-2011 the English department used a
backwards design plan to determine what studentsigtiknow and be able to do when entering a junior-
level university English class based on a survesewtral Texas state schools. The plan was dektope
include composition, literary analysis, persuasgmammar and parts of speech, and vocabulary
development through a campus-wide SAT program.eMpectations are the same at every grade level,
and include exposure to APA format, use of MLA. @wde levels, expectations increase as far asiengt
complexity and depth of work. All students mustgptse Compass test in reading and writing by tlie en
of sophomore year. Students are regularly asséssedllege readiness based on this exam, which is
administered twice per school year.

College Board materials are used in all classescasnponent of our pre-AP and AP curriculum.
Standards covered are the TEKS for English-LangéatgReading.
Math

In 2011, the math department used a backwardsrdpkig to determine what students should know and
be able to do when entering a junior-level uniwgrsiath class. This was based on a trend that showe
lack of growth on the college placement exam, algfiothere was steady growth in high school skills.

Teachers sat for the Compass exam in order to baethe college considered readiness in math. This
allowed the EECHS math department to modify thestruction to include those elements that had to do
with multi-step problems, free responses, and timssssments. And instructional piece that was
missing included formatting that matched the PSAT/Style questioning students needed to become
familiar with.

The Top 15% of students needed to be challengediir to ensure growth in those students, so class
work, tests and quizzes now include questions aoblgms that require students to use prior knowdedg
and synthesis to solve.

Standards covered are the TEKS for math.
Science

Science teachers work in ninth grade to develapnanoon vocabulary that will be used in high school
and beyond. This is enforced and expanded at eade ¢evel. Using the senior-level AP science €esss
as the standard that students would need to rea2B11 the science department used a plan of
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backwards design to carefully construct a plarstence students at all grade levels that wouldrens

rigor and growth in each area: biology, chemigttyysics, and upper-level courses (either AP or-dual
credit). The science department is currently plagmnvith the math department to ensure that allesitsd
entering chemistry have a solid foundation in paksglus. Pre-AP and AP strategies are used ol

science instructors.

Standards covered are the TEKS for science
Social Studies

The social studies department has developed aalum that relies on growth in knowledge at each
grade level. All ninth-grade students take pre-Adtldvgeography. Students develop note-taking and
assessment strategies that will prepare them focdiPsework in social studies.

EECHS uses AP potential to enroll students in ARIWvdistory. This course provides a level of
academic intensity that challenges students toldp\tke academic skills and content knowledge that
lead to success in the classroom, on the AP exastruction is based on state-approved AP levél tex
Academic skills are reinforced through use of Cthimates, organizational tools such as agendas,
interactive journals, quick write journals and tigitools such as on line calendars and wikis tiedt
students take ownership of papers. East Early @okdso relies on graphic interpretations, projects
objective tests and presentations such as Histary FEECHS has gone to State of Texas competition
every year in the categories of documentary, webssihd performance.

The social studies department also offers goverfimeeonomics and U.S. history on the high schat# si
for those students who cannot take HCC dual-chaslibry courses. For any student enrolled in any
social studies class, four days a week are deditatafter school tutoring. Students identifiechasding
additional support through bench mark testing aneduled into mandatory tutoring or support classes

The social studies department will mandate tutstsing benchmark or previous TAKS Social Studies
tests to direct students to after school tutodalshose objectives that are missed by studerittaysr are
set aside as well to see all juniors away from HE@repare them for the Social Studies exit levEKS
during a class rotation.

Students who fail any academic courses at the et dirst six week’s marking period are requited
have a mandatory parent-student-teacher confegerttare placed on academic warning. Teachers and
students provide input on why the student is notessful, and from that a plan for remediation is
designed. These are face-to-face, formal confeseaed everything is placed on a warning contraadt th
student and parent signs. We then provide whatgperof support the student needs. This can range
from a weekly grade and planner check, to tutartala faculty mentor, and increased parent-teacher
contact.

Standards covered are the TEKS for Social Studies
FineArts

Students attend art classes at HCC. We also hadfang high school instructors sit for the art
certification exam in order to provide a creativelet for those not eligible to take college art
classes. Students study art appreciation, drawidgoainting, and create art pieces that are disglay
around campus in a variety of mediums. Studenvark is displayed in the hallways and classrooms
throughout the building. Students also express siebras by displaying photographs at the yearly
PhotoFest presentations, sponsored by the HoustdovéEnent for the Arts.

For the past two years, we have offered both dmudrpiano using portable keyboards to conformeo th
space constraints that we have. It has becomeitidrato have a winter concert with vocal
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presentations, and a spring mini-musical. Last'ggarformance was Grease, and this year the Falcon
choir will perform West Side Story through song @hdreography. There will also be performances in
singles duos’ and trios from advanced and beginpiago classes. In all fine arts classes, studaets
exposed to the classics. Most social studies arfdtEachers regularly use works of art to illustrate
lessons. Additionally, students were excited tlathdline was added as a dual-credit class taugbnby
of our deans. They have performed locally, as laglooir at various venues around our community in
the east.

Standards covered are the TEKS for fine arts edhrcat
Technology

Technology is used in every department to enhandesapport instruction. Every classroom has 2-5
desktop computers that may be used for reseandmadiation. The science, math and English classes
use My Satori, an on-line TAKS site that assesadgpaovides student specific instruction. The AP
classes are provided with practice tests throudle@®Board, and HISD has also invested in the APEX
program that allows students to select variougilton every module that will be tested on the AP
exams.

EECHS has invested in five lap tops carts, sodhatcan be designated for each department. Thelscho
was awarded an additional lap top cart in 201XHersecond-highest high school attendance in the
district. Each student has been issued a TI-84hgnggalculator for their exclusive use in classes,
testing and homework. The library has purchased@&s that students may check out the same as they
would a text book. They may also check out digitaheras and camcorders for school projects. The
English department purchased a set of NEO's thgthmachecked out by students for word processing.

The high school computer lab has both desk top B@sa mobile Mac cart for film editing. Yearly,
students produce video projects that are eithettigeeor used for eighth-grade recruiting. Thesgguts
are displayed at Hardware ldol, which was heldyast at the Houston House of Blues so that student
films could be displayed on a movie screen. Thepmdsr lab provides students the use of a greeerscre
and all types of hardware for poster, paper, dnaéditing. All classrooms are equipped with Smart
Boards, and teachers and students are all comfentalng this technology.

Standards covered are the TEKS for Career and Teadhrducation
Foreign Language

Students take Spanish at the college or the highatcdepending on their facility with the

language. Many of our students are native spea&adssit for either the AP Spanish language exam or
Credit by Exam. If they speak and read Spanisimyodagree, they take Spanish at HCC. If they td#lke a
three classes offered in the sequence, they willive 11 college credits and 1.5 on the high school
side. Those who are not native speakers may takeigpon the high school side. Others opt for Géne
at the college, or if they select another languhgg have access to Texas Virtual School. Studeas
taken classes in German and French using thismyste

Standards covered are the TEKS for foreign language
Physical Education

All physical education classes are taken at thk banool. Our full-time physical education teacher
provides a variety of opportunities that confornoto limited space. We built an on-site weight room
purchased basketball goals and volleyball netsatetised in the parking lot, and soccer goalsutbed
on the grass-parking area. Students learn abedblifg sports such as running, weight lifting, &ess,
and golf. Lifetime physical fithess through a balaa diet, weight control and personal fithess are
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emphasized. Through the health classes, studemtg thte food pyramid, toxins, balanced mental healt
and use the state-adopted high school curriculgarding sex education. Our campus has also used the
Baby Think It Over program offered through the Depm Children’s Center every year with our health
classes. Students learn about infant care, andsared an electronic baby to take home for the ek
with very explicit care instructions.

Student stress is an issue, so we ensure to prphigical opportunities whenever possible. We do no
have athletic or dance teams, but we do participasenall-school soccer, track, cross country, amd
annual school-wide competitive field day. Our studeparticipate in other physical activities susttlee
annual east end clean-up. All PE students worlatds/the Presidential Fithess Award using the
standards provided.

Standards covered are the TEKS for health andigdiysducation.
2. Reading/English:

At East Early College High School, we have alwassdidata to identify student weakness in order to
provide targeted remediation. When the school culwim was developed in 2006-2007 the faculty and
administration agreed never to slow down regulsirirction to fill learning gaps. We fill those gaps
through additional instruction. That way, the studavho are on-level are not slowed down, and the
entire specified curriculum is covered by all stotdan the allotted time.

We have two categories of students at our schawlligh as a first language, and English as a second
language. None of our students are coming from laisichools that are exemplary, and many of them
whether first or second generation in the Unitestest have very low vocabulary skills. We have load t
be very targeted through testing and the inspediatata to target those areas of common weakiéss.
data that we use to identify incoming 9th gradelsiis who need intervention are: Texas Assessment o
Knowledge and Skills in Reading and Writing, thar8ord Achievement Test in the areas of language,
vocabulary, and sentence structure, the collegeepiant test (COMPASS), and our own campus-made
test.

Students were struggling with passing the colldgegment tests in writing, although they did vesliw
in reading. Our English department went to traironghe use of grammar as it relates to writing and
sentence development. We were using a second gvdlass in Grade 11 for those students who still
were not identified as college ready on the Comgasgsduring 2011-2012, we moved it to Grade
09. Students had a regular English class thatvieitbthe regular pre-AP curriculum for our distriand
those who were identified early as below gradellewvELA were scheduled for a practical writing lki
class. The curriculum beginning in 9th grade isnarriily lecture and targeted instruction that focuse
literacy, note taking, literary analysis and crgi, writing stamina and fluency. We gradually @ep
the students for Socratic seminars by Grade 1drdde 12, the majority of our students take theicr
English classes at Houston Community College.

The ELA department uses vertical alignment andabaltation to build curriculum that supports student
with scaffolding for close reading of literary andn-fiction texts. The curriculum, aligned with TBex
College and Career Readiness Standards, emphaslisgge preparation skills, such as building arsiro
base in grammar; expository writing; vocabularyelepment through knowledge of stems, roots,
prefixes and suffixes — which supports vocabulayelopment in science courses — as well as AP and
SAT literary analysis; common strategies to builiting skills across disciplines; and the promotain
skills conducive to an early transition betweerhtéghool and college level work. With an emphaais o
close reading strategies, the students read pugtlyse make connections to instructional material
partnership with the Texas High School ProjecttE&HS uses a common instructional framework of
strategies across all disciplines.

Students are provided with clear paragraph andtje-sssay formats, assessment rubrics, and exempla
essays to guide them in their writing. A technigating class has been utilized to ensure studehts
19



need remediation with writing get the extra time apace to improve their reading and analysissskill
Students in all classes learn to locate and evak@irces; read, analyze, and summarize non-fiction
texts; use correct MLA format; and construct pesstgaresearch papers. Students read and analyze
professional texts and high-quality student exaspkemodels for their own writing.

The EECHS school librarian is a tremendous litek@mach. She developed an entire library curriculum
the second year of the school. As of 2010-2011E#€HS library had the greatest percentage of
circulation in the entire Houston ISD. EECHS alsoeived the Millionaire Club’s outstanding summer
reading program award two years. In this prograongents read and recorded a minimum of five books
over the summer. Our library piloted a program gsitectronic books that students are able to check
out. These eReaders have up to 10 books that stuckemread electronically. This alone has drawn in
many reluctant readers. Our library is not a gplate, but has a vibrant hum and an energy thatigou
not find in most schools.

Standards covered are the TEKS for English/Langéatge
3. Mathematics:

The math department at East Early College is caagdrof four teachers who each bring their own skill
set to the campus. Most students entering EECH&lchave strong to average math skills. About ¥2
come in with high school algebra credit from thiddle school. A few even came in with two years of
high school math, including geometry in additioratgebra.

In addition to using incoming test data from staddzed tests to both place students and provide
remediation, the math department at EECHS we absates a test that further identifies areas ofestud
needs. Two teachers have master degrees in eduaatictwo teachers have the Master Mathematics
Teacher 8-12 certification. All four have matheroatilegrees and regularly participate in Rice Usiter
School Math Project conferences and professionaldpment opportunities. Two have had experience
working in engineering fields prior to teaching.eTimath teachers collaborate vertically and horignt
on a daily basis. Three teachers are continuing tiethematics education by participating in gradua
level mathematics courses. Two of the four teackeld@mental mathematics courses for Houston
Community College, which our own high school studatitend, in addition to teaching our high school
courses.

Each math teacher provides tutorials before sclibwing lunch, after school or on Saturdays. Every
teacher is qualified to tutor every math studemaaddition, we offer a math enrichment class winch
separate from standard mathematics classes farggid/ho are in danger of not doing well on
standardized test, or who are failing a math cléke.enrichment class is designed to help studembs
are struggling in their math subject and is talmha certified math teacher. TEKS, TAKS, and STAAR
objectives are reinforced; manipulative materiatsused to help students understand difficult cptsce
calculators are used to develop higher level thigldkills. Activities are designed to increase shid
efficacy and success.

Currently, the students take math courses in thewiong order: Algebra I, Geometry, Algebra lIA,
College Algebra as IIB, and then either pre-CamAP math class (Calculus or Statistics). As sitgle
progress, they are provided assistance in prepéoirtge math college placement test. They mustesco
into college algebra by Grade 12 or complete a dighenath class. All four math teachers took the
college placement test this year in an effort amgbr a COMPASS boot camp to assist those students
who have not yet performed at college level.

All math teachers utilize strategies from the pie-@x AP curriculum in an effort to provide

rigor. Lessons are structured from easy concepl#ftoult concepts so that students of all academi
levels can advance and develop. Students who $&rugth math are regularly paired with students who
are strong in math. It helps both students, asvibeker students have a one-on-one math mentor, and
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strong math students have to prepare mini-lessahshés helps them deepen their understandingeof th
concepts being taught.

Standards covered are the TEKS for math.
4. Additional Curriculum Area:
Science

In science, the curriculum is used a platform topgut students across the curriculum through multi-
subject cross-curricular projects. One such pragettte yearly biology Sheldon Lakes trip. The hint
grade team plans together and includes gradedtasifrom each department. From science, they will
write the investigation plan, collect samples, lagaverything, and complete the labs in the faddvell
as after returning. In the world geography clasttes; learn about maps, topography, and learngaus
GPS mapping device. In art, the assignment wik bge of nature-drawing scavenger hunt in which
they will be required to draw objects to scale cOfirse in English, they will be working with thetweatl
writing of the research paper from outlining toistan and presentation. The technology classes take
photographs and videos that will be edited in cfasshe science web page which may be found at:
http://www.visualrealization.com/diimsa/participaftsigren/index.htm

In 2010-2011, we worked on our school improvemewt @mpus SMART Goals (things that would be
Specific Measurable, Attainable, Research-Basatl Tamely) as a campus. We determined that across
the entire curriculum, our students needed targetéohg instruction, as the majority of studentsre

not sophisticated writers, and did not have arydatkground writing in English. As a campusy#s
determined that all subjects needed a writing ptabhwould be specific to each department in isafs
formatting, terminology, and application to colldgeel science classes. The ELA department would
work specifically on grammar and sentence structure

Our course progression in science at East Earlie@miis biology in Grade 09, Chemistry in Grade 10,
Physics in Grade 11, and then the student’s cha@sed on chosen college major, ability or interest
either AP biology, AP environmental science, duadit astronomy, anatomy and physiology or
chemistry. Students who take an AP course mustrsihe AP exam. The science plan was developed
with the expectation that students graduating Btool from EECHS would be well-prepared for a
science class at a state university. Again, thaedeent developed guidelines for what a studentisho
know and be expected to do in a junior sciences@dasl used backwards mapping to structure what they
needed to learn at each level of science.

Methods of delivery vary by subject and grade lekebiology where large amounts of material need t
be covered by all students, the instructors rel{eature, notes, and labs. The upper levels ofiseie
follow the Rice model, which relies on the inquingthod. POGIL methodology is used in chemistry
lectures (Process Oriented Guide for inquiry Lab).

Standards covered are the TEKS for science.
5. Instructional M ethods:

Our students primarily come from Houston’s EaseSWhile we recruit at about seven middle schools,
we receive applications from probably 20 schools.Mteive students of varying ranges of
backgrounds. We need to assess them quickly iffam ® provide instruction at levels that will
challenge yet provide support for all students.

In an effort to avoid having to slow down instractiin order to fill learning gaps that some but @bt
students have, we double block students in thg@ttie in core classes. We have support classdsAin E
math, and science as the need arises. Some yasaic tvateacher-made tests for incoming freshmen we
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have offered Integrated Physics and Chemistry dfitiath to biology. Generally we have at least 40%-
60% of students who need an additional math claas additional writing class. Our reality is that

have to prepare our students to pass the collegemplent exam by the end of Grade 10, since we tdo no
offer all of the courses needed for graduationhenhigh school side past sophomore year.

In the past two years, we have relied more heawilthe Texas High School Project Instructional fam
work. Especially in grades 9 and 10, it is an @ffecmethod of differentiating for all students,veall as
covering a large amount of material in a coopeeasietting. The framework relies on smaller amoohts
lecture, and more collaborative projects.

As a faculty, we are working towards posing guidiugstions, which seem to be more learner-centered
than objectives (which are often covered over g lperiod of instructional time). Guiding questidaad
to give the students working in groups and paifiecal point, or a North star.

Guiding questions are very useful with all of thrarfRework techniques:
» Collaborative group work
» Questioning
« Writing to learn
- Scaffolding
« Classroom talk
» Literacy groups

Teachers use a rounds model of observing othendesiclassrooms to enhance instruction and use of
the framework. The structure is pre-rounds, rouadd,a debriefing with reflections.

Technology is used to differentiate through a \grig sites that provide targeted interventiongcfice
with problems or manipulatives, videos and demattisins at Kahn academy, as well as school-
purchased site licenses for My Writing Lab, My Ma#ib, My Language Lab that allow students have
full access. Additionally, most teachers have astlaom site, Blog, or Facebook for homework helh an
test prep. The science teachers have made aceegsibbs of most science lab experiments so that
students can review and update lab manuals.

As students advance, the method of delivery transitinto more of what they will receive at a
university, with a syllabus, lecture and note-tgkiand an emphasis on personal responsibility. iexac
at East Early College are sometimes lecturers aperts in their fields, and sometimes they fad#ita
groups within which all students have a specifle @nd are responsible for providing a piece to the
instructional puzzle for that day’s lesson.

6. Professional Development:

The Professional development at EECHS is provigeseeral different entities: Houston ISD provides
professional development for district initiativeswaell as optional trainings for Laying the Fournolias

for Pre-AP classes, and AP training. We also hawtepsional development provided through the Texas
High School Project that developed the guidelimegHe early colleges in Texas. That training warks
providing instruction to meet the needs of giftaddents, and to improve instruction through theafse
learning walks or instructional rounds.
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2011-2012 is the first year that all five earlylegk have early dismissal for school-wide and cohor
group professional development. This began twosyago when the deans cohort was formed among the
five schools and Victory Early College in the ngaftdine district. It was so effective and saved so

much time reinventing policy that someone elsedisghdy invented, that the five principals wantes t
same type of support network for the teachers. Babbol had only one geometry teacher, one English
teacher and so on that those teachers had nothingdsure themselves against. They had no other
person at the campus teaching what they taughtk \éfarld not be compared or shared. This group has
become the early college collaborative. They maetfo-face monthly, and as needed through email.

Early college teachers come together once a morttdikt about instruction, data, college prepareslires
our unique population. Within the collaborative, also have experts come to discuss issues thé rela
only to early colleges and not the comprehensigh bchools to allow for more targeted and streagdlin
strategies and information. Our speakers havedecduhe HISD data team talking about designing data
walls and structures for looking at scores, CollBgard discussing the transition from the curreaies

test (TAKS) to the new test (STAAR) and the siniflas between PSAT tests and the new test. Also,
teacher development specialists from HISD havewitbtdepartments to discuss the new expectations of
rigor from HISD.

Teacher and campus leaders have led discussiavalldsr teachers in the cohort. Trainings run the
gamut from using literature circles in core clagsassing Campus On-Line system to run tests artd so
student lists by objectives missed.

7. School Leadership:
L eader ship Team

Our leadership philosophy is grounded in the eeoliege principles no matter what we plan or
assess. We rely on rigorous instruction, suppaatl éevels, and building relationships between

all parties in order to build trust. Our schoabyides personalized learning that will prepare stusl for
success in all higher education settings, andlaléd in social capital along with a sense of atnu
The guiding question for the team is based on vehag¢st for students.

East ECHS was developed following the tenets oktréy college philosophy of shared leadership and
input from all. As far as the structure, the scho@sion is at the top of the pyramid. Under thathave

an SIO who has been involved in developing theyeanllege model for many years. He is our sounding
board and guide based on years of experiencefirah early college dean, then as principal, aathga
served on many board that formed policy for thdyezolleges.

The campus leader who is responsible for incluttege who are best suited to creating policy and
making decisions is the principal. The principa@m®s that all partners’ requirements are met with
fidelity. This includes the school district, thatst, the early college mission, and the commuratiege
partner. There is a memorandum of understandingdagt the college and the high school. This spells
out the rights and responsibilities of both entitieut the principal and the college president meet
regularly to determine policy that meets studertdseand fulfills the legal obligations and graduati
requirements.

Immediately under the principal are two deans. fifrecipal and deans each support specific
departments. This involves working with the departirchair, acting as the liaison between the celleg
and the high school departments, and providingandd and support for the department chair. Thesdean
each have two grade levels of students, and thely with students in all areas: academic, social,
discipline, schedules, and advisement. Either thneipal or the deans facilitate all whole-groupetiegs
with faculty, staff, outside entities or the cohgroup.
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The department chairs work with the instructordimitheir department to structure aligned lessons,
organize testing and projects, and discuss moudily. The department chair attends meetings at the
district level in order to update their departmentraining and expectations for instruction. Heloe
chairs the weekly meetings, works with the reghefdepartment to develop tutorial or intervention
plans, and ensures that instructors have mat¢haitshey need to provide instruction at the higjlesel.
They organize learning walks for the teachers @irttlepartments, and visit all teachers within the
department in order to provide feedback on insiionel issues. Department chairs provide coachimgy an
strategies for differentiation, they inspect lesptans for alignment within the department, anainf
members of training opportunities and obligations.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: IDest: TAKS
Edition/Publication Year: 2005 Publisher: Pearson

2010-2011 2009-201C| 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Apr Apr Apr
SCHOOL SCORES

Commended And Met 98 100 99
Commended 36 39 43
Number of students tested 103 107 105
Percent of total students tested 100 100 100
Number of students alteatively assesst 0 0 0
Percent of students alternatively assessed 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Commended And Met 99 100 100
Commended 39 36 44
Number of students tested 88 91 85

2. African American Students

Commended And Met

Commended

Number of students tested 5 6 6
3. Hispanic or Latino Students

Commended And Met 98 100 99
Commended 38 39 42
Number of students tested 92 95 93

4. Special Education Students

Commended And Met

Commended

Number of students tested 1 3 1
5. English Language L ear ner Students

Commended And Met

Commended

Number of students tested

6. White

Commended And Met

Commended

Number of students tested 4 3
NOTES:

There were no students at this grade level durdgH07.
12TX16
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Testing Month

STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 1Dest: TAKS
Edition/Publication Year: 2005 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢| 2007-2008 | 2006-2007
Apr Apr Apr Apr

SCHOOL SCORES
Commended And Met 99 100 100 100

Commended

37 30 35 36

Number of students tested 103 107 105 100
Percent of total students tested 100 100 100 0 10
Number of students alternatively asse: 0 0 0 0

Percent of students alternatively assessed 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Commended And Met 99 100 100 100

Commended

38 26 35 34

Number of students tested 88 91 85 82
2. African American Students
Commended And Met

Commended

Number of students tested 5 6 6 4
3. Hispanic or Latino Students
Commended And Met 99 100 100 100

Commended

36 28 35 34

Number of students tested 92 95 93 86
4. Special Education Students
Commended And Met

Commended

Number of students tested

5. English Language L ear ner Students
Commended And Met

Commended

Number of students tested

6. White

Commended And Met

Commended

Number of students tested 4 3 1 3

NOTES:

There were no students at this grade level durd@H07.

12TX16
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Tlest: TAKS
Edition/Publication Year: 2005 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr
SCHOOL SCORES

Commended And Met 100 100 100
Commended 47 63 62
Number of students tested 104 93 92
Percent of total students tested 99 100 100
Number of studestalternatively assess 0 0

Percent of students alternatively assessed 0 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Commended And Met 100 100 100
Commended 47 66 65
Number of students tested 87 79 79

2. African American Students
Commended And Met

Commended

Number of students tested 5 6 2
3. Hispanic or Latino Students

Commended And Met 100 100 100
Commended 48 59 59
Number of students tested 94 81 80

4. Special Education Students
Commended And Met

Commended

Number of students tested

5. English Language L ear ner Students
Commended And Met

Commended

Number of students tested

6. White

Commended And Met

Commended

Number of students tested 2 1 3
NOTES:

There were no students at this grade level dur@@07 and 2007-08.
12TX16



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 1Test: TAKS
Edition/Publication Year: 2005 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr
SCHOOL SCORES

Commended And Met 100 100 100
Commended 28 45 60
Number of students tested 105 94 92
Percent of total students tested 100 100 100
Number of students alternatively asse: 0 0

Percent of students alternatively assessed 0 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Commended And Met 100 100 100
Commended 22 48 61
Number of students tested 88 80 79

2. African American Students
Commended And Met

Commended

Number of students tested 5 6 2
3. Hispanic or Latino Students

Commended And Met 100 100 100
Commended 26 45 56
Number of students tested 95 82 80

4. Special Education Students
Commended And Met

Commended

Number of students tested

5. English Language L ear ner Students
Commended And Met

Commended

Number of students tested

6. White

Commended And Met

Commended

Number of students tested 2 1 3
NOTES:

There were no students at this grade level dur@@07 and 2007-08.
12TX16



STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Best: TAKS
Edition/Publication Year: 2005 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr
SCHOOL SCORES

Commended And Met 99 98 95 94
Commended 64 63 47 50
Number of students tested 124 123 119 113
Percent of total students tested 100 100 99 100
Number of students alternatively asses 0 0 0 0
Percent of students alternatively assessed 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Commended And Met 99 99 96 95
Commended 64 62 44 52
Number of students tested 101 99 96 95

2. African American Students
Commended And Met

Commended

Number of students tested 2 5 8 6
3. Hispanic or Latino Students

Commended And Met 99 99 96 95
Commended 64 62 44 52
Number of students tested 101 99 96 95

4. Special Education Students

Commended And Met

Commended

Number of students tested 1
5. English Language L ear ner Students

Commended And Met

Commended

Number of students tested

6. White

Commended And Met

Commended

Number of students tested 3 3 5 1
NOTES:

There were no special education students testeédgd?2@06-07, 2007-08, 2008-09 or 2010-11.
12TX16
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Jest: TAKS
Edition/Publication Year: 2005 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Commended And Met 99 100 99 98 99
Commended 56 31 51 66 46
Number of students tested 124 123 120 113 119
Percent of total students tested 100 100 100 0 10 99
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Commended And Met 100 100 929 98 99
Commended 55 29 51 67 46
Number of students tested 101 99 97 95 91

2. African American Students
Commended And Met

Commended

Number of students tested 2 5 8 6 6
3. Hispanic or Latino Students

Commended And Met 100 100 929 98 99
Commended 56 30 50 68 45
Number of students tested 116 113 103 99 94

4. Special Education Students
Commended And Met

Commended

Number of students tested

5. English Language L ear ner Students
Commended And Met

Commended

Number of students tested

6. White

Commended And Met

Commended

Number of students tested 3 3 5 1 3
NOTES:

No alternative assessments were administered.
12TX16
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

Commended And Met 99 99
Commended 49 55
Number of students tested 331 323
Percent of total students tested 99 100
Number of students alternatively asse: 0 0
Percent of students alternatively assessed 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Commended And Met 99 99
Commended 50 54
Number of students tested 276 269
2. African American Students

Commended And Met 100 94
Commended 16 52
Number of students tested 12 17
3. Hispanic or Latino Students

Commended And Met 99 99
Commended 50 53
Number of students tested 287 275

4. Special Education Students

Commended And Met

Commended

Number of students tested 1 4
5. English Language L ear ner Students

Commended And Met

Commended 0 0
Number of students tested 0 0
6.

Commended And Met

Commended

Number of students tested 9 7
NOTES:
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

Commended And Met 99 100 99 98
Commended 41 34 48 51
Number of students tested 332 324 317 213
Percent of total students tested 100 100 100 0 10
Number of students alternatively asse: 0 0 0 0
Percent of students alternatively assessed 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Commended And Met 99 100 99 98
Commended 39 33 48 51
Number of students tested 277 270 261 177
2. African American Students

Commended And Met 100 100 100 100
Commended 20 29 44 20
Number of students tested 12 17 16 10
3. Hispanic or Latino Students

Commended And Met 99 100 99 98
Commended 40 33 46 52
Number of students tested 303 290 276 185

4. Special Education Students

Commended And Met

Commended 0 0 0 0
Number of students tested 0 0 0 0
5. English Language L ear ner Students

Commended And Met

Commended 0 0 0 0
Number of students tested 0 0 0 0
6.

Commended And Met

Commended

Number of students tested 9 7 9 4
NOTES:

12TX16
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