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PART | - ELIGIBILITY CERTIFICATION 12TN2

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Separtment of Education, Office for Civil Rights (BT
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

The school has been in existence for five full getrat is, from at least September 2006.

The nominated school has not received the Bluedilgrhools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

The nominated school or district is not refusingRo&cess to information necessary to
investigate a civil rights complaint or to condadlistrict-wide compliance review.

OCR has not issued a violation letter of findingshte school district concluding that the
nominated school or the district as a whole haktgd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

The U.S. Department of Justice does not have aipgisdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 127N

All data arethe most recent year available.
DISTRICT

1. Number of schools in the distr 11 Elementary schools (includes&-
(per district designation): _____4 Middle/Junior high schools
2 High schools
1 K-12 schools
18 Total schools in district

2. District per-pupil expenditure: 763€
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Rural

4. Number of years the principal hasdm in her/his position at this schc 1

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 0 0 0

K 26 23 49 7 0 0 0

1 23 23 46 8 0 0 0

2 27 24 51 9 0 0 0

3 28 21 49 10 0 0 0

4 15 19 34 11 0 0 0

5 28 20 48 12 0 0 0

Total in Applying School: 277
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6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

2 % Asian

7 % Black or African American

22 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

69 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 11%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until | 17
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 12
until the end of the school year.

(3) Total of all transferred students [sum ofzg
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.11
divided by total students in row (4). 7

(6) Amount in row (5) multiplied by 100. 11

272

8. Percent of English Language Learners in the schodl6%
Total number of ELL students in the school: 44
Number of non-English languages represented: 3
Specify non-English languages:

Mandarin, Spanish, and Tarascan



12TN2

9. Percent of students eligible for free/reduced-priceals: 69%
Total number of students who qualify: 19C

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 10%
Total number of students served: 27

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

1 Autism 0 Orthopedic Impairment

0 Deafness 5 Other Health Impaired

0 Deaf-Blindness 5 Specific Learning Disability

0 Emotional Disturbance 16 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:

Number of Staff
Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 15 2
Resource teachers/specialists
(e.g., reading specialist, media specialist, arsimPE teachers, et 5 2
Paraprofessionals 4 0
Support staff
(e.g., school secretaries, custodians, cafeteti@saetc.) 10 1
Total number 35 5

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 191




13. Show dhily student attendance rates. Only high schoadsl ne supply yearly graduation ra

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 95% 96% 95% 96% 95%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training

Found employment

Military service

Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:
o No
> Yes

If yes, what was the year of the award?

12TN2



PART |1l - SUMMARY 127N

John Hay Elementary School (JHES) opened in 19@fhaof Tennessee’s first non-graded, open-spaced
elementary schools. JHES is located in the cepaslof Morristown, Tennessee and serves
approximately 280 children in Hamblen County, gsalendergarten through fifth. High expectations are
maintained for students and teachers.

The strengths and accomplishments of JHES resut & cohesive unit of teachers, students, and fsaren
working together. JHES has been recognized as fahe dighest achieving schools in Hamblen County,
receiving honors for top student scores in reatinguage arts, math, science and social studiesl lwas
the Tennessee Comprehensive Achievement PrograRL. Gince 2009, JHES students have received
all A’'s in academic achievement on our state repard and maintained “Good Standing” in regards to
Adequate Yearly Progress (AYP). All JHES teacheesd®voted to rigorous standards and many have
received distinguished awards. One JHES teacheawasded the Tennessee Regional Teacher of the
Year in 2011. Top honors have been given to stesdbnbugh the Beta Club, Jr. Achievement, 4-H,
D.A.R.E., and KAB. JHES takes pride in developirg/lwounded students through rigorous academic
instruction, as well as character building progra®sr Parent Teacher Organization (PTO) has been
recognized for the highest participation numberguncounty. The collaboration of teachers, stuslent
and parents contributes to the school’s positipaitaion in the community.

Student achievement provides evidence that JHE®rithy of Blue Ribbon status. This is reflectedtie
scores of both reading/language arts and math.degstproves that students are high performinglaad
majority reaches levels of proficient and advan&ekpite the fact that 69% of the school’s popatats
from disadvantaged backgrounds JHES staff maintagisexpectations for students. AYP has been met
annually, which shows a commitment to the commudHiES serves.

The mission of JHES is to combine the efforts af giudents, teachers, and parents with high
expectations to achieve educational success fetuadkents. A Pioneer, the school's mascot, waserhos
to honor Hamblen County’s heritage and to emphabiz@ioneering spirit. The motto of the school is
“Without Pioneers, Nothing Changes”. The Pioneaitsppmpels JHES to continually improve teaching
strategies, develop innovative programs for stugjeartd prepare students for the challenges aflifiee
21st century. JHES continues to seek excellena#t aspects of education. Staff members continue to
grow and maintain best practices to meet the elvanging needs of the students and community.

JHES maintains a tradition of excellence and id irehigh esteem in Hamblen County due, to its many
accomplishments. JHES has established a relatipmsth local universities and colleges. Becausthef
commitment to research-based strategies and ksstqas, JHES has served as a learning environment
for college students pursuing a career in educaliés a shared belief that technology is esskttia
effective instruction in the 21st century. JHES baen a pioneer in the implementation of instrunctlo
technology in Hamblen County. SmartBoards, lapmmpputers, and iPads in the classroom are used to
supplement but never replace instruction. Like netbgy, literature is woven throughout the curricul
Working to instill a love for reading, teachers yide ample opportunities for students to read &wapf
genres. Leveled classroom libraries, a bookroomh veeb-based story selections, along with the school
library allow students to read from a plethorairature. Annually, reading is celebrated and wizd
throughout the year on days dedicated to literAcademic success is a trademark of JHES. Them is a
on-going trend for JHES students to achieve acesladthe county’s Director’s Writing Contest, the
state writing assessment, and other academic ¢entes

Throughout the history of the school, there haventaefining moments, which served to further imgrov
the quality of education. An addition to the builglin 2002 provided more classrooms, which led to a
smaller teacher-pupil ratio. In 2007, a changechosl leadership led to a new era for JHES. A restew
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emphasis on the implementation of instructionahtedogy, rigor in curriculum, and time-on-task eas
the standard for staff and students.

Reaching high achievement goals is another milestdrvhich the staff is proud. Prior to Tennessee’s
overhaul of the curriculum standards, in 2008 1@d%tudents scored proficient and advanced in math
and 99% in reading/language arts. In 2009, JHE&ddbe highest in Hamblen County in all tested
subjects (reading/language arts, math, sciencesaridl studies). This achievement reflects the
collective scores of grades 3 through 5.

Academic success is the essence of John Hay Elarge®ithool. Teachers, administrators, students,
parents, and the community share the responsibiiitgdvancing the school’s mission, continuingisty
academic traditions, and furthering the achievemehall stakeholders.



PART IV - INDICATORS OF ACADEMIC SUCCESS 127N

1. Assessment Results;

A. In Tennessee, student performance on the sttatelardized assessment is grouped into the faltpwi
categories: Below Basic—students that have not dstrated mastery, Basic—those that have
demonstrated partial mastery, Proficient—thosehlbae demonstrated mastery, and Advanced—those
that have demonstrated superior mastery in a Sudnjea.

John Hay Elementary School’s (JHES) test scorew glusitive trends during the past five-year period.
According to the Tennessee School Report Card, J#a%d an “A” in every subject area each year.
From 2007-2009, 97% of JHES students scored peoficr advanced in reading/language arts, and
99.3% scored proficient or advanced in math. Tipeseentages are significantly above the state
percentages. After the state restructured the TiBA®10, the target scores were adjusted.
Reading/language arts state target for 2010 was 3@kt Hay students reached 68%. The state math
target in 2010 was 20%; all JHES students scoréfl @ficient and advanced. At JHES, there is no
determinable difference between the percentagstudénts that score proficient or advanced of all
students and each of the subgroups that compesehble. The staff of JHES views the state
percentages as minimal expectations and striveedore that all students demonstrate mastery aailoss
subjects despite a diverse population.

B. John Hay Elementary School’'s (JHES) desegrdgidta on state standardized scores show positive
performance trends over the past five years. Flod722009, 97% of all students scored proficient or
advanced in reading/language arts. Ninety-six pgrakthe economically disadvantaged subgroup, 91%
of students with disabilities, and 95% of Hispastiedents scored proficient or advanced in
reading/language arts.

Math scores indicate a positive trend for thesesyaa well. From 2007-2009, 99% of all studentsesto
proficient or advanced in math. Ninety-nine peragfirgconomically disadvantaged subgroup, 97% of
students with disabilities, and 100% Hispanic shisiscored proficient or advanced in math.

In 2009, the state increased the rigor of the culuim standards, thus changing the state standardiz
test. After the state restructured the TCAP in 20146 state target scores were adjusted. The state
benchmark for reading/language arts became 32%ngaaoficient or advanced, but 68% of JHES
students scored proficient or advanced. The bendhfoamath became 20% scoring proficient or
advanced, but 56% of JHES students scored profioreadvanced.

Student percentages exceed Adequate Yearly Pra@x¥8y, allowing JHES to maintain a “Good
Standing” status in terms of NCLB.

There are many factors, which contribute to thessgtipe performance trends. The recent re-alignrmént
grade level classrooms and common planning timasigie horizontal and vertical collaboration. This
allows teachers to share ideas on differentiatrahraeet the needs of all students. Another factor
includes the wealth of support students receiveed highly-qualified teacher assistants are refyular
utilized within the classrooms to assist with sngatiup instruction. JHES has a reading and a math
interventionist who work with small groups of askistudents and those needing enrichment. JHES also
implements a full inclusion program, which maxingzbe amount of time students with disabilities are
in the classroom for instruction.

In addition, teachers also use test data to dnseuction. This contributes to the positive treefiected
in the TCAP scores. Diagnostic reports receivethfiidhinkLink, DIBELS, STAR Math and Reading,
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and benchmark tests assist teachers in targetiag af need. JHES uses formative and summative test
data to identify areas of strength and areas émgthen. State standards are used to drive instnuétn
increase in classroom rigor through differentiatediruction, flexible grouping, and questioning twit
higher order thinking skills are employed to in@®atudent achievement.

Despite the strong academic performance, JHES nizegyareas to strengthen. While there is no
significant gap between the scores of all studantsthe disadvantaged or Hispanic subgroups, ihere
10-point gap between scores of all students cordparstudents with disabilities. Another area to
strengthen is reading/language arts where 19%ofddspanic students scored proficient or advaraed
compared to all students. The Hispanic populatemihcreased annually as the dynamics of the
community are ever changing. JHES recognizes taagshin demographics, yet does not use this as an
excuse. Rather, the challenges of a growing Englistguage Learner population are met with high
expectations.

As a result of constant monitoring, the facultydbES strives to stay abreast of the performancesre
indicated by assessment data.

2. Using Assessment Results:

John Hay Elementary School (JHES) uses formatidesammative test data to identify strengths and
areas to strengthen, measure growth, inform statteisy determine teacher effectiveness, and drive
instruction. Analyzing the wealth of data availalsl@n ongoing process involving administration,
interventionists, educational specialists, andstta@m teachers.

Using Tennessee Comprehensive Assessment Prog@#P{Tscores, school-wide assessments, and
computer-based evaluations, teachers are ablé&eoeditiate instruction to meet the needs of eduli.c
a€" In the fall, teachers are provided with resintisn the TCAP. Teachers analyze the results ftin boe
students they taught the previous year and thodeincurrent class.

Teacher-effect data provided by the Tennessee Degar of Education gives teachers a precise
breakdown of student gains aligned with state stetgl This data provides information on standards,
which were mastered, and those that were not. Nastered standards then become targets for improving
instructional strategies for the coming school year

To further assist in differentiating instructiot{BS students complete a battery of placement ¢estis
fall. A team of specially trained personnel adnterns a Dynamic Indicators of Basic Early Literacy
Skills (DIBELS) reading test to every student. Ttaist indicates when students reach set benchnaiks,
at moderate-risk of failure, or are at high-riskedhding failure. This data is invaluable as p&the
Response to Intervention (RTI) plan. Strategic plare in place to progress all students to theompiaite
benchmark. This test is repeated mid-year andeagitial of the year.

Another assessment used to drive instruction issReance Learning. This assessment monitors studen
comprehension levels. The librarian works closeith wlassroom teachers to monitor students’ reading
levels and progress. Library and classroom tradésand individual student reading folders are all
color-coded by reading level. Students are keptrawhtheir individual reading level and goals.

Assessment data is compiled and organized linéarlgase of analysis and management. With this
assessment data, individual progress folders asdant for each student. Data in the folder is linice
frequent progress monitoring. This folder is usediscuss progress with parents, administratois, an
other stakeholders. Throughout the year, parestsraceive letters explaining their child’s perfame
on the DIBELS testing and indicating the procedimgdace to improve reading skills. Likewise, pase
are kept abreast of student progress through 6-geade cards, newsletters, conferences, and tlwelsch
website.
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Math achievement is also vital at JHES. Web-baged such as Math IXL and STAR math provides
important assessment data about student progresatirematics. These sites allow students to review
skills taught, practice new concepts, and measthieement. These sites provide teachers with data
used to drive instruction and level students apisgdy. The math interventionist works with small
groups of students who require reinforcement oicnmrent. Certificates are generated and preseated t
students as they reach milestones of progress.

Another instrument used by JHES teachers to mositatent progress in reading/language arts and, math
is the Think Link assessment. Aligned with TennesSete Standards and the TCAP tests, Think Link
provides a wealth of information concerning studeogress. Reports provide the teachers with studen
levels of skill mastery in mathematics and readargjuage arts. Teachers can quickly determine which
students place at Below Basic, Basic, ProficienAadvanced levels. Tested skills are shown accgrtbn
strands and standards, highlighting strengths eeaisaf need. These reports drive whole group
instruction and the selection of students needdéngfarcement. Individual student reports are sharitial

the student in one-on-one conferences and seiréms with written explanations of scores.

At JHES, assessment data is constantly used t@impnstruction and inform stakeholders of academic
achievement. Teachers recognize the importanceanirgy and celebrating success with students and
their parents. Parents are informed of areas afarorand of progress. As students make progress
throughout the year, they are recognized for taefievements and rewarded for their efforts.

3. Sharing Lessons L earned:

John Hay Elementary School (JHES) welcomes visidri¢e maintaining a safe learning environment.
The outstanding reputation of JHES attracts otbacators, prospective teachers, community leaders,
and parents on a regular basis. Communicationfoéaement at JHES is shared with the community. It
is a belief of the JHES staff that collaboratiothaall stakeholders will improve the quality of edtion.
Faculty members are very active in the communibeyTshare best practices and personally created
technology lessons with peers throughout the disffieachers also serve on local committees for
textbook adoption, grade-card development, web-pag@n, and curriculum planning. Veteran teachers
also serve as mentors for new teachers within diidibg. This allows for sharing of strategies aliES
traditions. Numerous staff members have been preseat local, regional, and state conferencebdoes
successful strategies. Recent topics which have pessented include: Using Technology to Enhance
Instruction, Differentiating Math Instruction in SthGroups, Creating and Managing Reading Centers,
Organizing Professional Learning Clubs, and Imprgwarent Involvement.

JHES teachers also serve as leaders and reprégshfat professional associations and community
organizations. These groups provide opportunitesndividuals within and outside of the educationa
realm to learn about strategies being implementeédda modern classroom.

The local radio, newspaper, and television stgtimsent another outlet for John Hay to share sseses
JHES teachers and students have been spotlighteduay occasions for outstanding educational
progress, Teacher of the Year (local and regioBal)icator of the Week, contest winners, and
community service projects. This communication \étal component that brings visitors to the school
learn about current trends in education.

JHES partners with local and area colleges andeusities to support aspiring educators in compdetin
practicum hours and student teaching at JHES. Beoaiuthe use of research-based instruction, teache
at JHES share and model these strategies with getigp educators. Sharing lessons learned withr othe
teachers, professional organizations, and othkelstdders is a source of pride at JHES. Collabamati
with others allows JHES teachers to stay curreriest practices.
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4. Engaging Familiesand Communities:

Parent involvement is vital to the success of ddap Elementary School (JHES). Parents and
community members are an integral part of the dthucaf each child and are involved in decision-
making processes. There is a strong Parent Te&elganization in place that works hand in hand with
administrators and teachers to improve the quafigducation for all students. Parents voluntarefi
talents, and resources. They also serve on conamittepromote athletics, sponsor school-wide eyents
and improve school grounds. Parents also prepassrdom materials, raise funds, and demonstrate
appreciation for school staff. Community membeesiavited to be guest readers and present jobecklat
presentations. By encouraging community membevslimteer, the staff creates a partnership for the
success of the school.

JHES holds an Open House during August each ybé#s.event provides an opportunity for parents to
meet their child’s teacher, tour the classroom, r@adive general information. The administratioasus
this event to share and interpret the results@ttihool’s state report card and answer questions.
Individual grade levels prepare slideshows highiighprocedures and expectations that loop whie th
teachers greet the parents. This informal conferéntollowed later by two formal parent-teacher
conferences. Teachers share assessment resutssdstudent progress, and answer questions the
parents may have. During the fall formal parenties conference, TCAP results are shared and
interpreted. Parents are continually made awastuaent progress through the use of daily folders,
planners, phone calls, personal meetings, progegssts, newsletters, and grade cards. Parentdsare
invited to the school for many family-based aci@st

In this fast-paced age, many parents prefer to ketguch with John Hay through technology. A web-
based option is provided through the Parent Papplication. Parents can access their child’'s cecty
view daily grades, assignments, attendance recandis¢afeteria balances. Each teacher maintains an
Internet presence through the JHES webpage whd®dire provided to instructional web sites,
homework is explained, class news is posted, antbplof class activities are shared. The school
participates in an instant messaging program knasvlNotify Me to share exceptional, urgent
information.

Parent surveys have indicated that JHES’s commtiocallows parents to have deep understanding of
their child’s total school experience. JHES valtespartnership it holds with parents and the
community.
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PART V - CURRICULUM AND INSTRUCTION 12TN2

1. Curriculum:

The Tennessee State Standards of Curriculum foerbdkis of the curriculum for John Hay Elementary
School (JHES). These standards identify specifidestt performance indicators (SPIs) in each subject
and grade, and provide teachers checks for undeisito assure student learning. Additionally,
Hamblen County provides each teacher with a cdtnoumap to assist with pacing and to promote
consistency across the system. School-wide scmegaliows each grade level a ninety-minute
instructional block for language arts and mathrirtton daily. Kindergarten through second grade
integrates science and social studies standamishetreading and math curriculum. Third throudthfi
grades follow more defined science and social esugliandards with forty-five to sixty minute lesson
daily.

Reading and language arts blocks are presentéeé skill strands as defined by Tennessee state
standards. At JHES, the basal text serves as #ie $zhool curricula. Currently, the Houghton-Mitfl
basal is implemented countywide. We have a claedefined RTI (Response to Intervention) process in
place for students who exhibit a need for extraireainstruction. This includes periodic testingabysis
of need, and strategic lessons with the readirgentionist, followed by parent updates. Writis@h
important component of the language arts instracfdl students write frequently across the curliicu,
and keep a writing journal beginning in kindergart€wo school-wide writing prompts are given each
six weeks and are scored using the Six-Trait Witinbric.

Mathematical concepts are taught by aligning stetedards, the county curriculum map, and bastd.tex
Teachers use a wide variety of supplementary nasetd enhance the math instruction. A math
interventionist was added to our staff in 2010 .sTsition allows for small group and individual
instruction to assist students needing more helfm provide enrichment for students who excel atm
Teachers place an emphasis on real life applicatohhands-on learning in math.

Science and Social Studies lessons follow statgedjoes and allow students opportunities for haomls-
discovery, real-life applications, and self-disagv&Vhile Houghton-Mifflin textbooks provide sequen
and system-wide continuity, JHES teachers use &athgf supplemental materials and teaching
strategies. Many nonfiction trade books are avhdl&ébfurther enhance the science and social sudie
curricula.

Music and art lessons are essential to the developaf well-rounded children at JHES. Teachers
incorporate art into every area of learning asrenfof self-expression, and students participataamy
art contests sponsored by the community. Musicseiseet twice weekly and allow students
opportunities to sing, play simple instruments, keaiin about music structure and history. Studairgs
encouraged to perform in bi-annual musicals. Aruahtalent show allows students to perform forrthei
peers and families.

The physical education program emphasizes moveamehéxercise as well as health and nutrition.
Students participate in physical education cladse® times weekly, and lessons are planned fatigwi
state guidelines. Teachers in early grades incatpdhe Take Ten action program. Likewise, teachers
reinforce health and nutrition standards as pattteif science curriculum. A countywide Coordinated
School Health program provides students with hesdtkenings, incentives for making healthy choices,
and sends monthly newsletters to parents withféipsnproving the health and nutrition of children.

At JHES students are knowledgeable and proficieatauof educational technology. Each classroom has
student computers, and access to classroom sétadd and MacBook computers. Students use the
Smart Board, EImo, CPS system, and other instmigkitechnology during lessons.
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JHES'’s curriculum is focused to guarantee thadtallents experience an appropriate, high quality
education that recognizes and celebrates individinigjueness through a focus on individual learning
styles.

2. Reading/English:

John Hay Elementary School’s (JHES) primary go&b isnprove the reading skills of students and
create life-long readers. JHES currently uses #salreading program adopted by the Hamblen County
Department of Education and supplements with apiatepleveled materials. Literacy centers, guided
reading groups, literacy circles, small group iastion, resource classes, individual tutoring, esnale
group instruction methods address the needs aaeksts of all students. Rigorous instruction arnythé
order questioning allow teachers to incorporategind process from the upper levels of Bloom’s
Taxonomy. Teachers implement research based itistnatstrategies at all levels.

Kindergarten teachers focus their lessons on phmn@wareness, sight words, and inventive spelling.
First and second grade teachers build on this fatim and expand into the areas of alphabetic iples
and phonics, while beginning to stress fluency @dprehension. Third through fifth grade reading
lessons continue to reinforce word-attack skillseficy, and comprehension skills.

A cohesive school-wide schedule enables our higbhdfified teaching assistants to aid teachers with
small group instruction. All grade levels spendiaimum of ninety minutes daily in the
reading/language arts block. The most at-risk stigdeeceive additional support from the Title Idieg
interventionist. At-risk readers use the SOAR tac®ss reading program and leveled books to strength
reading skills, especially comprehension. Studee&sling enrichment focus on higher-leveled book
studies within a small group setting. In additiorttie school library, a school book room provides
students with supplementary, high-interest, quaigding material.

In order to identify students who need additiongdort and those who need enrichment, all students
take the DIBELS reading test to establish baseliméise fall. This is repeated mid-year and inspéng.
Teachers frequently progress monitor each studeidlitionally, the STAR Reading program helps to
identify the current instructional and independesatding levels of students. By leveling library keas
well as those in the classrooms, children reableit appropriate level. JHES teachers use the Acateld
Reader computer-based program to encourage angagwahdependent reading levels. Students gain
recognition and rewards for meeting individual sslsand school-wide reading goals.

Research proves that the more children read, titerlveaders they become. JHES students read daily,
share what they are reading with others, and dp\eelove of the written word.

3. Mathematics:

John Hay Elementary School’'s (JHES) students ctamglg excel in mathematics. Students score high in
both percentage of students scoring proficientaxhéinced and the Academic Achievement Mean on the
state achievement test when compared to other atangeschools in Hamblen County. As state
benchmarks continue to increase, JHES teachersrhigesl their expectations to meet the demands.
Teachers use various strategies, technology, agitdatl personnel to maintain high student
performance in math.

Computer tutorials and whole class instructionused to teach state standards. Teachers levaldtistr
through learning centers and small group activiligsing real-world applications and a common math
vocabulary school-wide promotes a better undergtgraf mathematical concepts. Likewise, the use of
manipulative activities and problem solving oppaities are strategies that have been implemented to
improve mathematical skills.
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Students are monitored numerous times througheugehr to differentiate instruction. Teachers nmanit
student progress through a variety of assessmesitgling: STAR math, Discovery Education’s
ThinkLink, Hamblen County Benchmark tests, basakasments, and teacher-made assessment. These
assessments provide teachers with valuable ingighstudent achievement and drive the instructiona
process.

Technology is used extensively to supplement buéni replace classroom instruction. Technology
provides opportunities for students to practicdiskind to accelerate learning as needed. Calcslato
have been purchased for all third through fifthdgralassrooms. Smart Boards provide immediate
feedback and high student interest in math lessdasBook and iPad applications enhance lessons and
create excitement in students. The web-based ritath>L, is available for all students at schoobaat
home. This site is aligned with Tennessee currrotandards. IXL sends reports to each classroom
teacher detailing the time each student has spelme problems worked, and percentage correct. Th
administrator recognizes students and classesglorimning announcements, and teachers present
certificates to honor students’ achievements froereports.

A math interventionist enhances instruction to $maups of like learners for re-teaching, practime
enrichment of specific math skills during math egritme. The interventionist also serves as a resou
for teachers seeking strategies and/or materialsealuring math instruction.

JHES knows the value of mathematical skills inglabal workforce. For this reason, JHES goes beyond
the minimum competency of state standards and eages our students to use number sense, higher
order thinking and reasoning skills to become pobsolvers.

4. Additional Curriculum Area:

Science, social studies, health, visual and peifagrarts, and technology are incorporated in daily
instruction to ensure high levels of academic ss&cat John Hay Elementary School (JHES), teachers
follow the state mandated standards for sciencesacidl studies curriculum. Teachers use a hands-on
approach to create high interest lessons thatttebdtter understanding of key concepts. The wfits
study spiral from kindergarten through fifth grasi¢h each year delving deeper into the specificaap
Science topics include: cells, matter, energy, digreinterdependence, biodiversity, change, the
universe, the earth, the atmosphere, and forcemiion. Social studies topics include the following
citizenship, cultures, traditions, state and natidvistory, and economics. Success is evident irtesi
scores and our students’ attitudes.

Kindergarten through second grade integrates fieace and social studies concepts into math and
reading lessons. Third through fifth grade devioety-five to sixty minutes to these subjects otady
basis. These grades also departmentalize whiclatieachers to instruct in their area of strength a
interest. Houghton-Mifflin-Harcourt has designesiesies of textbooks to specifically address Terewss
state standards. In addition, multiple supplemantterials assure student understanding of keidea
Hands-on activities are available through scieritseshared throughout the grade levels.

Health and physical education (PE) is vital to emaging healthy lifestyles. Students participat® i
three times a week. Teachers promote brain-baditias throughout lessons. Health lessons areamov
through the curriculum, and guests are often iaMiteprovide further instruction on maintaining a
healthy body.

Guidance classes and Music classes are taughtdbilyven guidance, students learn to respect afid bu
character through the Character Counts programidiilesss enhances students’ voice quality and
knowledge of simple instruments. History of musi¢aught to provide students gain an appreciaton f
fine arts.
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Technology plays a major role in all areas of ingion at John Hay. Every classroom has a SmantdBoa
and wireless Internet connections. This enablesiugients to travel the globe, visit NASA, and take
virtual tours of the human body. Video-conferencatigws students to connect with others.

At JHES, students acquire knowledge based on st@telards. They are guided through an awareness of
their world on a daily basis. Achieving academiccass across the curriculum is vital to the JHES
mission.

5. Instructional Methods;

John Hay Elementary School (JHES) faculty and $tefitve that all children have the right to an
appropriate, high quality education, that all cteld can learn and do so in different ways, ansltihé
responsibility of the school to provide a variefyrestructional approaches, resources, and ap@i&pri
assessments to support their learning. With tldedin place, the diversity of all children is ege
accepted. Using differentiated instruction techagjlall subgroups of learners succeed. This suezess
evident by progress when measured by classroorapbkehde, and high-stakes testing. The vast majorit
of students in all subgroups have historically perfed at proficient and advanced levels.

Teachers use research-based, data-driven teaelimgdues in every lesson. Students are placed in
flexible small groups for intensive instructiona8$room teachers, highly qualified educational
assistants, interventionists, or resource persdangitate these groups. Students with disabgitiee
served through inclusion in the regular classroé8L students meet with the ESL specialist in agquall
program. A reading interventionist serves Tiemtldll readers as identified through RTI methods. A
math interventionist works in regular math clagsesupport, reinforce, and enrich math concepts.
Lessons are modified or enriched as needed witleiset small groups in order to meet the individual
needs of students. Other successful strategiagd@geer partners, collaboration, learning teams,
abbreviated assignments, adjusted grading scalgly, jpurnals, and pre-teaching of skills.

Technology is an important tool for differentiatimgtruction at JHES. Web-based programs such as
Accelerated Reader, STAR, Math IXL, and ThinkLidlow students to work on specific skill areas at
their unique level to practice skills and evalyategress. Reports are generated for teacher infamma

and are shared with parents during conferences.

Learning goals are posted daily for each subjeevary classroom. Students in second through fifth
grades maintain a planner with assignments anditeatargets written daily. These are reviewed and
signed by parents each night and returned to sckoudergarten and first graders use a daily fotder
keep parents informed of what is being taught argtdvide vital communication between home and
school. The JHES website is updated weekly progigiawrents another means of discovering what their
children’s learning targets are. A countywide pesgrallows parents to access student informatioh suc
as grades, absences, and lunch accounts. This auoation encourages parent involvement and
provides information for reinforcement of skillstaime.

6. Professional Development:

John Hay Elementary School (JHES) teachers paatieiim on-going, high-quality professional
development in order to stay current on trendshoud, and educational research. It is a beligfi&S)
that teachers are models of life-long learnerswBeh 2009 and 2010, five teachers obtained thesr Ed
degrees, three obtained a Masters degree, andegae k doctoral program. There is a community of
sharing among the teachers at JHES, and teaclaestble current books, articles, and teaching
strategies.

Organized school-wide activities have recentlyudeld book studies: Small Group Differentiated
Instruction (Beverly Tyner), Worksheets Don’t Gr@®endrites (Marcia Tate), What Great Teachers Do
Differently (Todd Whitaker), and Freedom Writersi(EGruwell). On-line professional development

16



includes Battelle for Kids, which is a webinar ugeéhterpreting test data, and suicide prevention
training sponsored by The Jason Foundation.

System-wide professional development has receotlysed on the Thoughtful Classrooms techniques
Strong and Silver. This comprehensive approachartnates on five pillars of instruction: the Hidden
Skills of Academic Literacy, Research-Based Stiatediversity that Works, Classroom Curriculum
Design, and Instructional Learning Teams. JHESh&@&chave incorporated these pillars into planning
and collaboration. These specific, research-basgthtques encourage rigorous instructional actisjti
reach all levels of Bloom’s Taxonomy, ensure corhpresion, and address the unique ways children
learn.

Hamblen County has historically provides high gyah-service opportunities. Numerous workshops are
conducted during the summer months and throughew¢hool year. Many of these are led by renowned
educators who are leaders in their field, by laeathers, or by instructional coaches. Instructiona
coaches plan and implement professional developdesiined to promote best practices in the
classroom, and follow-up with visits to classroamgjive support and answer questions. Recent topics
are using newly adopted textbooks, increasingitee with essential questions, Tennessee’s new
evaluation model, and interpreting test data, dsagesubject specific sessions.

New teachers participate in mandatory system-spedgurofessional development throughout their first
and second year. These sessions are designedrigthen skills and promote a community of shardimg.
addition, a school mentoring program is in placerioourage and assist new teachers as they grow and
develop their unique teaching style.

These activities plus numerous additional workshtypiing sessions, conferences, and meetings
continue to improve the quality of the educatiofe3-ktudents receive. This life-long learning
environment serves as a model for the community.

7. School Leadership:

John Hay Elementary School (JHES) has been fodunédtave strong leadership from administration.
High expectations for student achievement are tirtkehigh expectations for teacher and staff
performance. The principal is a dedicated individuith genuine concern for the well-being of each
student and staff member. A feeling of family on@fies in the heart of the principal and extendslto
stakeholders. There is a sense of community intwtiécision-making is shared and everyone’s voice is
heard and valued. The question, “is this bestHerstudents,” is the centerpiece of all discussidhis
student-centered approach to decision making isibeitof the strengths of the principal.

The principal is highly visible throughout the sohday. Whether it is visiting classrooms dailyjogting
lunch in the cafeteria, or attending sports evehtsprincipal is constantly making connectionshwite
students. There is an open door policy, and adlesits, parents, and staff members are welcomeate sh
ideas, celebrate successes, request advice, aidaéeedback. The administrator include monitors
instruction, schedules, maintains school safetynotes positive relationships among all stakehslder
promotes a positive school climate, sustains disepevaluates teacher performance, encourages
professional development, and secures resourcésrfding. JHES administrators have historically
provided a positive role model for staff membetgdents, and the community.

JHES has leadership teams in place to guarantesestamcy and timely problem solving. Data Team
members meet to analyze test data, looking fodgeareas of strength, and areas to be strengthened
This team reports findings to the entire facultd affers suggestions for improvement. School Action
Leadership Team (SALT) members are responsiblenfiking decisions regarding allocations of Title |
funds. This group meets regularly to discuss bugdget! funding requests from staff members. These
team members act as liaisons to individual gradeldeor special area teachers. A Crisis Management
Team meets to review and update all emergency guoes. Additionally, grade levels meet in
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Professional Learning Clubs (PLCs) to plan instamtdiscuss assessments, review student progmeds,
share ideas.

The administrator of JHES empowers teachers torbedeaders within the school. Each leadership
committee and team plays an important role in trexall success of JHES. The expectation that all
students can achieve academic success is the stmmeiof everything that is done at John Hay

Elementary School.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: 3 Test: TCAP
Edition/Publication Year: 2007, 2008, 2009, 201@] aPublisher: McGraw Hill (07-08) and Pearson
2011 (09-11)

2010-2011 2009-2010 2008-2009 2007-2008 20@6-20
Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES
Proficient and Advanced 68 70 100 100 100
Advanced 16 20 65 59 65
Number of students tested 31 46 43 44 40
Percent of total students tested 100 98 100 100 100

Number of students alternatively assessed
Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficient and Advanced 70 67 100 100 100
Advanced 13 14 54 52 64
Number of students tested 23 21 28 31 25

2. African American Students

Proficient and Advanced

Advanced

Number of students tested 2 4 6 3

3. Hispanic or Latino Students

Proficient and Advanced 100
Advanced 50
Number of students tested 8 6 8 10 4

4. Special Education Students

Proficient and Advanced

Advanced

Number of students tested 5 4 3 3 3
5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested 5 3 3 9 4
6. Asian/Pacific | slander

Proficient and Advanced

Advanced

Number of students tested

NOTES:

The drop in the scores from 08-09 to 09-10 reflacthiange in state standards, and schools acestitie experienced a
significant drop in the data.

12TN2
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STATE CRITERION-REFERENCED TESTS
Test: TCAP

2008-2009
Apr

100

70

43

2007-2008
Apr

98
61
44

200@5-20
Apr

100
65
40

Subject: Reading Grade: 3
Edition/Publication Year: 2007, 2008, 2009, 201&] aPublisher: McGraw Hill (07-08) and Pearson
2011 (09-11)
2010-2011 2009-2010
Testing Month Apr Apr
SCHOOL SCORES
Advance and Proficient 65 67
Advanced 19 26
Number of students tested 31 46
Percent of total students tested 100 98

Number of students alternatively assessed
Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students
Advance and Proficient 65 62
Advanced 22 19
Number of students tested 23 21

2. African American Students

Advance and Proficient

Advanced

Number of students tested 2 4
3. Hispanic or Latino Students

Advance and Proficient

Advanced

Number of students tested 8 6
4. Special Education Students

Advance and Proficient

Advanced

Number of students tested 5 4
5. English Language L ear ner Students

Advance and Proficient

Advanced

Number of students tested 5 3
6. Asian/Pacific | dander

Advance and Proficient

Advanced

Number of students tested

NOTES:

100

100

54

28

100

97
48
31

90
30
10

100

100
68
25

The drop in the scores from 08-09 to 09-10 reflacthange in state standards, and schools acestitie experience a

significant drop in the data.
12TN2

20



STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: 4 Test: TCAP
Edition/Publication Year: 2007, 2008, 2009, 201t] aPublisher: McGraw Hill (07-08) and Pearson
2011 (09-11)

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20
Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES
Advanced and Proficient 64 41 100 100 100
Advanced 24 16 51 48 47
Number of students tested 42 44 37 48 47
Percent of total students tested 100 100 100 98 100

Number of students alternatively assessed
Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students

Advanced and Proficient 43 34 100 100 100
Advanced 10 17 41 56 47
Number of students tested 21 29 22 23 30

2. African American Students

Advanced and Proficient

Advanced

Number of students tested 4 7 3 1 1
3. Hispanic or Latino Students

Advanced and Proficient

Advanced

Number of students tested 4 9 9 2 4
4. Special Education Students

Advanced and Proficient

Advanced

Number of students tested 5 2 4 4 9
5. English Language L ear ner Students

Advanced and Proficient

Advanced

Number of students tested 1 3 7 2 3
6. Asian/Pacific | dander

Advanced and Proficient

Advanced

Number of students tested

NOTES:

The drop in the scores from 08-09 to 09-10 reflacthange in state standards, and schools acestitie experience a
significant drop in the data.

12TN2
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STATE CRITERION-REFERENCED TESTS
Test: TCAP

2008-2009
Apr

100

62

37

2007-2008
Apr

100
50
48

200@5-20
Apr

96
45
a7

Subject: Reading Grade: 4
Edition/Publication Year: 2007, 2008, 2009, 201t] aPublisher: McGraw Hill (07-08) and Pearson
2011 (09-11)
2010-2011 2009-2010
Testing Month Apr Apr
SCHOOL SCORES
Advance and Proficient 60 52
Advanced 14 7
Number of students tested 42 44
Percent of total students tested 100 100

Number of students alternatively assessed
Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students
Advance and Proficient 43 34
Advanced 10 7
Number of students tested 21 29

2. African American Students

Advance and Proficient

Advanced

Number of students tested 4 7
3. Hispanic or Latino Students

Advance and Proficient

Advanced

Number of students tested 4 9
4. Special Education Students

Advance and Proficient

Advanced

Number of students tested 5 2
5. English Language L ear ner Students

Advance and Proficient

Advanced

Number of students tested 3 3
6. Asian/Pacific | dander

Advance and Proficient

Advanced

Number of students tested

NOTES:

100

100

45

22

98

100
57
23

100

93
40
30

The drop in the scores from 08-09 to 09-10 reflacthiange in state standards, and schools acesttie experienced a

significant drop in the data.
12TN2
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STATE CRITERION-REFERENCED TESTS
Test: TCAP

2008-2009
Apr

100

58

40

2007-2008
Apr

100
a7
43

200@5-20
Apr

97
51
35

Subject: Mathematics Grade: 5
Edition/Publication Year: 2007, 2008, 2009, 201&] aPublisher: McGraw Hill (07-08) and Pearson
2011 (09-11)
2010-2011 2009-2010
Testing Month Apr Apr
SCHOOL SCORES
Proficient and Advanced 65 67
Advanced 19 41
Number of students tested 43 39
Percent of total students tested 100 95

Number of students alternatively assessed
Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students
Proficient and Advanced 55 52
Advanced 14 32
Number of students tested 29 25

2. African American Students

Proficient and Advanced

Advanced

Number of students tested 9 4
3. Hispanic or Latino Students

Proficient and Advanced

Advanced

Number of students tested 6 8
4. Special Education Students

Proficient and Advanced

Advanced

Number of students tested 1 2
5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested 3 1
6. Asian/Pacific | dander

Proficient and Advanced

Advanced

Number of students tested

NOTES:

100

100

52

25

100

100
43
28

100

94
44
16

The drop in the scores from 08-09 to 09-10 reflacthiange in state standards, and schools acesttie experienced a

significant drop in the data.
12TN2
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Subject: Reading

STATE CRITERION-REFERENCED TESTS

Grade: 5 Test: TCAP
Edition/Publication Year: 2007, 2008, 2009, 201t] aPublisher: McGraw Hill (07-08) and Pearson

2011 (09-11)

2010-2011 2009-2010 2008-2009
Testing Month Apr Apr Apr
SCHOOL SCORES
Advance and Proficient 70 59 100
Proficient 19 3 65
Number of students tested 43 39 40
Percent of total students tested 100 95 100

Number of students alternatively assessed

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students

Advance and Proficient
Proficient

55 44 100
14 0 64

Number of students tested 29 25 25
2. African American Students

Advance and Proficient
Proficient

Number of students tested 9 4 1

3. Hispanic or Latino Students

Advance and Proficient
Proficient

Number of students tested 6 8 2
4. Special Education Students

Advance and Proficient
Proficient

Number of students tested 1 2 5

5. English Language L ear ner Students

Advance and Proficient
Proficient

Number of students tested 1 1

6. Asian/Pacific | dander
Advance and Proficient
Proficient

Number of students tested

NOTES:

2007-2008
Apr

100
53
43
100

100
50
28

200@5-20
Apr

97
57
35
100

100
50
16

The drop in the scores from 08-09 to 09-10 reflacthiange in state standards, and schools acesttie experienced a
significant drop in the data.

12TN2
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month

SCHOOL SCORES

Advance and Proficient

Advanced

Number of students tested

Percent of total students tested
Number of students alternatively asse:

65
20
116
100

0

Percent of students alternatively assessed 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Advance and Proficient
Advanced

Number of students tested

2. African American Students
Advance and Proficient
Advanced

Number of students tested

3. Hispanic or Latino Students
Advance and Proficient
Advanced

Number of students tested

4. Special Education Students
Advance and Proficient
Advanced

Number of students tested

5. English Language L ear ner Students
Advance and Proficient
Advanced

Number of students tested

6.

Advance and Proficient
Advanced

Number of students tested
NOTES:

56
12
73

60
6
15

61
11
18

90

36
11

12TN2

59
24

129
97

49
21
75

39
6
15

43
21
23

100
58

120
100

100
49

75

100
39

10

100
57

19

100
24

12

100

30

10

100
51

135
99

100
50
82

100
50
16

100
14
14

100
24
12

99
54

122
100

98
52
71

100

45

11

100

12
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Advance and Proficient 65 59 100 99 97
Advanced 17 12 65 54 55
Number of students tested 116 129 120 135 122
Percent of total students tested 100 97 100 99 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Advance and Proficient 54 45 100 98 97
Advanced 15 8 54 51 52
Number of students tested 73 75 75 82 71
2. African American Students

Advance and Proficient 52 39 100

Advanced 6 6 79

Number of students tested 15 15 10 6 4
3. Hispanic or Latino Students

Advance and Proficient 38 43 100 93 100
Advanced 22 13 47 43 63
Number of students tested 18 23 19 16 11
4. Special Education Students

Advance and Proficient 81 100 100 100
Advanced 45 33 14 6
Number of students tested 11 8 12 14 15
5. English Language L ear ner Students

Advance and Proficient 100 100

Advanced 30 33

Number of students tested 9 7 10 12 7
6.

Advance and Proficient

Advanced

Number of students tested 0 0 0 1 0
NOTES:

12TN2
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