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PART | - ELIGIBILITY CERTIFICATION 12PAL1

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Separtment of Education, Office for Civil Rights (BT
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

The school has been in existence for five full getrat is, from at least September 2006.

The nominated school has not received the Bluedilgrhools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

The nominated school or district is not refusingRo&cess to information necessary to
investigate a civil rights complaint or to condadlistrict-wide compliance review.

OCR has not issued a violation letter of findingshte school district concluding that the
nominated school or the district as a whole haktgd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

The U.S. Department of Justice does not have aipgisdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12PAL1

All data arethe most recent year available.
DISTRICT

1. Number of schools in the distr 10 Elementary schools (includes&-
(per district designation): ____1 Middle/Junior high schools
____1 High schools
0 K-12 schools
12 Total schools in district

2. District per-pupil expenditure: 1017¢
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssHocated: Urban or large central city

4. Numkber of years the principal has been in her/his jos#t this schoo 1

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 42 27 69

K 29 25 54 7 0 0 0

1 31 29 60 8 0 0 0

2 26 32 58 9 0 0 0

3 32 25 57 10 0 0 0

4 30 22 52 11 0 0 0

5 41 22 63 12 0 0 0

Total in Applying School: 413



12PA11

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

0 % Asian

6 % Black or African American

2 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific éside

92 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 12%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until | 29
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 22
until the end of the school year.

(3) Total of all transferred students [sum 0%1
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.12
divided by total students in row (4). ™

(6) Amount in row (5) multiplied by 100. 1

416

O

8. Percent of English Language Learners in the school0%
Total number of ELL students in the school: 1
Number of non-English languages represented: 0
Specify non-English languages:

Chinese



12PA11

9. Percent of students eligible for free/reduced-priceals: 66%
Total number of students who qualify: 276

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 25%
Total number of students served: 108

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

43 Autism 1 Orthopedic Impairment
0 Deafness 11 Other Health Impaired
0 Deaf-Blindness 14 Specific Learning Disability
3 Emotional Disturbance 0 Speech or Language Impairment
0 Hearing Impairment —OTraumatic Brain Injury
30 Mental Retardation 0 Visual Impairment Including Blindness
6 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 22 1
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 6 7
Paraprofessionals 5 2
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 44 6
Total number 78 16

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 191




12PA11

13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 96% 96% 96%» 96% 96%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12PAL1

The primary mission of the Altoona Area School Bestis to deliver the written curriculum in a
thorough and efficient manner to every school-dgdent, and measure said delivery to its purported
effect. The secondary missions are to instructesitedon standards of behavior which should inclbde,
not be limited to: manners, responsibility, rellapj dependability, self-discipline, self-esteenda
perseverance; and to become partners with our carityrin economic revitalization and development.
The Altoona Area School District has establishedatstanding reputation for innovation and exceléen
over the years. With a student population of 8,40®ona Area is one of Pennsylvania’s largest stho
districts. It encompasses 60 square miles anddeslthe city of Altoona, Logan Township and a small
portion of Tyrone Township.

Juniata Elementary School is a unigue elementdrgdcas it remains one of the few neighborhood
schools that students walk to daily. The studepupadion is over 400 and 64% of the students receiv
free and reduced lunch. Juniata Elementary Schaslphaced in School Improvement | the summer
preceding the 2008-09 school year, after numerbasges our school was classified as Making Progress
in School Improvement | during the summer precedlieg2009-10 school year. Our school continued to
make the necessary changes and improvementslthaedlus to make Adequate Yearly Progress (AYP)
for the 2010-11 school year. Juniata students thrieeive an extensive amount of literacy fromRfié
(Response to Intervention) program, DIBELS, LETRS,and the core Houghton Mifflin Program. The
3rd through 6th grade students receive literadieit instructional level with the use of System 44
READ 180, Soar to Success (in-school tutoring oy or Literature Circles, in addition to the core
Houghton Mifflin Reading Program.

Parents are a valuable part of our school. Paaatitipation occurs through; PTO, Q-SITE, voluniegr
program (i.e. library), evening academic activitiest are designed to assist parents in buildisgnse of
community and filling the literacy gap, and parggacher conferences. It is evident that the sucufess
our students is directly related to the supportguidance provided to them. The Juniata Elementary
Staff, in partnership with parents, students amdcthmmunity are committed to this premise throuigh h
academic expectations, community responsibilitgjdakills, individual strengths and integrated
technologies. It is our school’'s mission to empoeeh student to achieve his/her fullest potentiale
becoming a lifelong learner and responsible citizen

Juniata Elementary School educators are highhifigchbnd devoted to the student body. The Juniata
teachers are a dynamic group of individuals conemhito their students. The teaching team plansesso
that are engaging and reflective of their comprshenknowledge of the grade level curriculum,
Pennsylvania state standards and eligible comtalr thorough modeling and guiding of learning
objectives, small group differentiated activities glanned for students to gain a better understgrut
the learning objective that can be applied in titare. Teachers engage students in meaningfulriesso
throughout the school day and consistently wonBramiuce well educated students. The Juniata team
utilizes research based effective instructionaltegies that allow students to grow academicalty an
socially.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12PALI

1. Assessment Results;

Pennsylvania’s school accountability system, asqfahe No Child Left Behind (NCLB) Legislatiors i
based on the assessment known as the PSSA orghas¥vania System of School Assessment”. The
PSSA is a standards-based assessment that proaideble data to measure a students’ progress
towards proficiency of the Pennsylvania Standamdeading and mathematics, and measures the
effectiveness of the school in helping its studewtseve proficiency. Students in Pennsylvania are
assessed annually in reading and mathematics degi® 4, 5, 6, 7, 8 and 11. PSSA scores in reading
and mathematics are reported according to thewailp proficiency levels:

Advanced — superior academic performance demommgfriatdepth understanding and exemplary display
of reading and mathematics skills.

Proficient — satisfactory academic performance detrating a solid understanding and adequate gispla
of reading and mathematics skills.

Basic — marginal academic performance demonstratipgrtial understanding and limited display of
reading and mathematics skills.

Below Basic — inadequate academic performance dsinatimg little understanding and minimal display
of reading and mathematics skills.

For more information access the Assessment seatithre Pennsylvania Department of Education at the
website http://www.pde.state.pa.us

Adequate Yearly Progress (AYP) is achieved whecthad meets the target percentages for proficiency.
The AYP targets need to be met in three areasiddtee rate, achieving proficiency levels in botthm
and reading, including all subgroups, and partitiperate.

Our school demonstrated 100% participation ratbérreading and math PSSA and exceeded the
attendance rate.

The state AYP target in 2011 was 72% in reading@t¥d in math. On the Reading PSSA, 82.4% of
ALL students, 81.7% of economically disadvantagelshts and 55.1% of the special education
population were proficient. The special provisioarged to the special education subgroup was
confidence interval. This provision was granted tuprogress made by the subgroup. The special
education subgroup has increased its level of geafcy over the past three years from 23.4% t09%5.1
through co-teaching and differentiated instructibine “All student group” exceeded the reading tabye
19.4% and made one year’s growth. Individual gladels exceeded the target; grade 3: 94%, grade 4:
78.2%, grade 5: 83.1%, and grade 6: 75.4%.

All grades show a positive three-year trend. Ind@ra, from SY07-08 to SY08-09 the percentage went
from 71.9% to 80.4%. From SY08-09 to SY09-10 thecprtage went from 80.4% to 94%. In Grade 4,
from SY07-08 to SY08-09 the percentage went from6%bto 74.6%. From SY08-09 to SY09-10 the
percentage went from 74.6% to 78.2%. In Gradedtnf8Y07-08 to SY08-09 the percentage went from
60% to 72.7%. From SY08-09 to SY09-10 the percentagnt from 72.7% to 83.1%. In Grade 6, from
SY07-08 to SY08-09 the percentage went from 61 &%0t7%. From SY08-09 to SY09-10 the
percentage went from 70.7% to 75.4%. The profigiegap in reading is smaller between the “All
Student Group” and each relevant subgroup. Alvalé subgroups show a positive three-year trend.
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In SY07-08 to SY08-09 the percentage for the IBfysoup went from 23.8% to 31.1%. From SY08-09
to SY09-10 the percentage went from 31.1% to 551h%.Y07-08 to SY08-09 the percentage for the ED
subgroup went from 61.3% to 69.9%. From SY08-08Y®9-10 the percentage went from 69.9% to
81.7%. In SY07-08 to SY08-09 the percentage foittinite subgroup went from 63.4% to 74.9%. From
SY08-09 to SY09-10 the percentage went from 74 8%B2t2%.

On the math PSSA in 2011, 93.8% of ALL students3%0of economically disadvantage students and
77.6% of the special education population wereigigrit. The special education subgroup has inctease
its level of proficiency over the past three ydansn 25.5% to 77.6% through co-teaching and
differentiated instruction. The “All Student GrougXceeded the math target by 37.8% and made one
year's growth. Individual grade levels exceededtéinget; grade 3: 98%, grade 4: 96.3%, grade B983.
and grade 6: 87.8%.

All grades show a positive three year trend. Ind8rg, from SY07-08 to SY08-09 the percentage went
from 76.6% to 86.3%. From SY08-09 to SY09-10 theepetage went from 86.3% to 98%. In Grade 4,
from SY07-08 to SY08-09 the percentage went fron2%to 88%. From SY08-09 to SY09-10 the
percentage went from 88% to 96.3%. In Grade 5, f86f17-08 to SY08-09 the percentage went from
65% to 81.8%. From SY08-09 to SY09-10 the percentagnt from 81.8% to 93.8%. In Grade 6, from
SY07-08 to SY08-09 the percentage went from 59 &%/t8%. From SY08-09 to SY09-10 the
percentage went from 87.8% to 87.8%. Every relesahgroup met or exceeded the 56% target. 77.6%
of the IEP subgroup was proficient or advanced3%0of the ED subgroup was proficient or advanced.
93.4% of the White subgroup was proficient or adesh The proficiency gap is smaller between thé “Al
Student Group” and each relevant subgroup. Allvaaié subgroups show a positive three-year trend. In
SY07-08 to SY08-09 the percentage for the IEP sulgmwent from 28.6% to 53.3%. From SY08-09 to
SY09-10 the percentage went from 53.3% to 77.69%Y07-08 to SY08-09 the percentage for the ED
subgroup went from 65.6% to 83%. From SY08-09 t&@$Y0 the percentage went from 83% to 90.8%.
In SY07-08 to SY08-09 the percentage for the Wiilegroup went from 68.8% to 86.2%. From SY08-
09 to SY09-10 the percentage went from 86.2% t4%3.

Since our school data reflects a performance gapea® the whole school and the free/reduced lunch
subgrop and special education subgroup the teaahdradministration focused on pulling data from
PSSA and 4Sight to form differentiated lessons iwitlo-taught classrooms. The subgroup data was
pulled frequently and team meetings occurred &t lenthly to maintain focus on the subgroups. &Vhe
differentiated lessons were being taught, studiatsfell into subgroups that were below the whole
school worked with highly qualified teachers toaige direct instruction that was highly structured.

2. Using Assessment Results:

A comprehensive range of assessments determirgengstineeds. Third, fourth, fifth, and sixth grade
teachers begin the school year by analyzing thedARaEa of the students that exited their classrdwan
year prior and the incoming students for the cursehool year. Teachers begin with district datapsl|
data, grade level data, classroom data and thérdodl data. Over the years, the teaching stadfussed
PSSA data, PVAAS reports, and eMetric reports Bwan bar graph data questions, trend line data
guestions, and reporting category data questiomervdnalyzing data it is imperative to look at the
information provided through several lenses. Tlaehers separate the reading and math and thertdisse
the test between multiple-choice responses in egudrting category and open-ended results. Teachers
identify the students that improved under theitringion, stayed the same under their instructiwh a
dropped under their instruction. After looking Hithe PSSA data at the beginning of the schoot yea
teachers map out an instructional plan create dizeded on the needs of their individual classroom.

Three times a year students are given the DIBEk8sasnent in grades K, 1, and 2. Students not ngeetin
the benchmark are placed into intervention growpind the daily power hour for intense instructeomd
are progress monitored weekly.



In reading and math the 4Sight assessment is fiugrtimes a year (September, November, January,
and May) in grades 3, 4, 5, & 6 and student datgiliged from the assessment to drive instructiona
decision-making. The 4Sight assessment providetiées with a way to track the learning
accomplishments and needs of each student as svieflcams the teacher when creating flexible
groupings for standards and eligible content tieadto be taught.

Monthly meetings are scheduled with specific topitéocus so that instructional conversations occur
about curriculum alignment, trends in data, subgnmovement, flexible grouping and staying the ceurs
Assessment results are presented to all staff menaloel meetings occurring for all, individual grade
levels, and cross grade levels to maintain theesthra all are responsible for student achievement.
Students are grouped according to assessmentsrasdlthose who do not show proficiency in each
reporting category are targeted for specific int@semediation. The Instructional Coach team has
mapped out the curriculum connecting it to the déads and eligible content.

As a result of the curriculum mapping the Instroietleam has created desk references for thirdthfour
fifth, and sixth grade teachers that is a handgues. The desk reference booklet contains; eégibl
content, vocabulary, core curriculum skills, tegtiueprint, types of target passages and scoring
guidelines.

Parents are kept apprised of assessment resutgthmdividual letters, newsletters, School
Improvement meetings at the school, parent teamhderences and the school’s website. Every year at
Juniata Elementary School student successes anewlgdge and celebrated. The celebration has
changed each year; the first year the students steneered with confetti at an all school assenthbiy,
second year the theme was “All Aboard Juniata To&iBuccess”, and the third year the theme was
“Juniata Burns Rubber”. The teaching staff usedhieenes to kick off and maintain a sense on tedim, a
working together for the common goal of studentieatment.

3. Sharing Lessons L earned:

The successes at Juniata Elementary School haweshaeed with schools within our district and asros
the Intermediate Unit. The assistant superintendsked the building principal to share specificngjes
implemented at Juniata Elementary School with aghtnators and instructional coaches across the
district. In addition, Laura Toki from the Intermaté Unit asked the Juniata principal to preseat th
changes and successes at a principal forum. Aneeg®, “Steps Taken to Improve Student
Achievement” was prepared. Each year Juniata iseceatudent achievement and closed the
achievement gap between the all group and eachi@ayhgrhe teaching team reflected on what was
going well and what still needed to be tweakediatarElementary School focuses on three quotes:

"There is absolutely NO research correlation betwsecess and family background, race, national
origin, financial status, or even educational agolishments. There is but one correlation with sasce
and that is attitude!"

"Fair is not equal, fair is giving every child whHag or she needs."
"Teacher Quality is the single most important s¢lvaoiable influencing student achievement."

The building principal presented a timeline of seps taken to improve student achievement. The
process started when the school was placed intwosohprovement one and a new instructional leader
was assigned to the building. A School Improveniaram comprised of current Juniata faculty
members, staff members from within the district ot Juniata Elementary staff and community
members were assembled to begin the daunting fasipooving student achievement. The team started
by receiving data and training on how to interpinet data, scores were analyzed and the team iidentif
root causes. A course of action was planned antedma met frequently to determine if our school was
on course or if we needed to adjust. Planning makse trainings, purchasing resources, definingucle
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expectations, having purposeful instructional cesations and holding everyone accountable were key
components to the successes at Juniata Elemerdaop!S

4. Engaging Familiesand Communities:

Parent Involvement is a key component in increastagent achievement and closing the gap between
the all group and the subgroups. Parents are egraitpart of the Juniata Elementary School teatin an
they were invited to attend school programs andalafPTO meetings. Parents were invited to serve on
the Parent Advisory Committee and Q-Site commitB#ece communication with the home is very
important, parents returned signed forms to inditiagy were made aware of meetings, PSSA results,
and parent involvement activities. A parent invohent event occurred once a month. To accommodate
parents, events were planned both during the ddyratihe evening. The parent involvement activities
will revolve around providing parents tools to h&ipir child be successful at school. Parent velerst
planned, implemented, and supported fundraisingitees, and the annual book fair. Parents senged a
support for the classroom teachers during RTI, Wiiting and small group instruction and they sigraed
parent-teacher-student compact during the firskvedeschool, to support their child in the learning
process. The Instructional Coach conducted yeatly Dne meeting during Meet the Teacher Night in
September and a during the day meeting to informarpa of the Title One program and the benefits it
provides to their children. Parents received theshetter sent home each marking period from the
principal and have access to the school websg&tpinformed about school and class activities.
Teachers will use a class calendar and verbal conuaiion to notify parents of class related events.
Progress Book, an on-line grade book, continudgkta vital link between home and school. Parerds ha
the opportunity to utilize the Family Literacy pragn at the Stevens building in Altoona. The Family
Literacy program presented relevant workshops &asses to support parents in the literacy developme
of their children. Students involved in the tutgriprogram invited their parents to attend meetamgs
programs to showcase their progress.
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PART V - CURRICULUM AND INSTRUCTION 12PALI

1. Curriculum:

The Altoona Area School District has a planned seand scope and sequence for reading language arts
mathematics, science, social studies, visual arfdnpging arts, physical education, health and tiotrj
technology and library science. Our language adgram focuses on the integration of Reading, mgiti
listening and speaking. The Houghton Mifflin BaRalading series combined with guided reading and
Response to Intervention in the primary classroantsREAD 180/Soar to Success supplemental
programs in the intermediate grades provides anbathapproach to reading instruction. Providing
purposeful supplemental program that are implentewith fidelity creates a better opportunity for
students to transition from learning to read taliie@ to learn. The elementary first through sixtade
Houghton Mifflin Math Series is correlated to thate standards and provides teachers with hands on
manipulatives to use during whole group instrucaod small group instruction.

Our mathematics program focuses on Pennsylvarta standards related to numbers and number
operations, geometry, measurement, algebraic cts)@aud data analysis and probability. The teachers
have a plethora of materials to choose from whemeldeing differentiated lessons to meet the neéds o
each learner. The series provides teachers witkgbaend information, vocabulary cards with charid a
diagrams, hands-on manipulatives, leveled praatiaterials, connections to home, and professional
resources. There is an on-line resource for boithesits and teachers to use from the comfort of dven
homes. The Harcourt-Brace Mathematics series i@ imseur kindergarten classrooms and provides Big
Books to transition students and make a connetiditeracy while working on mathematic skills. All
teachers incorporate writing into the math curticuldaily through the “Problem of the Day”. Students
compute math problems from word problems and teepand in written form.

The district has adopted technology standards dadhmology scope and sequence for each grade level
kindergarten through sixth grade. Technology istaoght as a stand-alone component, but rather it i
integrated into the curriculum. The integratiortethnology enhances all academic areas such asgead
mathematics, science, social studies and health.

Social studies has a planned course and scopesgudre for each grade level and after adopting the
reading series several years ago, our districsited components to integrate science and socidiest
into the core curriculum areas. The Houghton MiffReading series addresses several themes that tie
social studies and science. Teachers integraténggagbcial studies, science and technology wignth
based instruction. The Harcourt Science seriesriglated to the Pennsylvania science, environmaedt
ecology standards. The series has experimentridtsezeled readers with skill based instruction
connecting the Pennsylvania eligible content. Teexhtilized the leveled science readers to teach
reading and science simultaneously.

The Altoona Area School District exposes studemtii¢ arts at the beginning of their elementargear
All students in kindergarten through sixth graderad a vocal and rhythm music class once a wedk wit
certified music instructor. Instrumental classesarailable for fourth through sixth grade studems
weekly basis. Art education classes and librargram are taught to all students in elementary $ahoa
10 day rotation. Art, music and library science angtal part of the daily instruction in each desom
through integrated instruction.

Health, safety and physical education planned esunsave been written and aligned to the Pennsyvani
state standards. A district policy has been adomteldmplemented for health and wellness.
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The Altoona Area School District provides a comergdive curriculum of language arts, mathematics,
science, social studies, health and wellness ahland performing arts to all students.

2. Reading/English:

Success for all students relies on a good foundatioeading. The goal at Juniata Elementary Scisool
to integrate our instruction in reading, writingténing and speaking so that students receivd an a
encompassing instructional experience. The comimggrogram is aligned to the state standards and
teachers are required to identify standards anddhi# down to the eligible content on all readilegson
plans. The current reading program provides atlestts with a balanced literacy approach. The bathnc
literacy model provides students with a cohesiy@@gch to literacy. The instruction combines larggua
and literature with reading instruction. Plannetivities are utilized to develop fluent readersttha
comprehend and use the skills needed to decodan®ad literacy instruction helps students develop a
love of language, gain meaning from print and afideachers to provide instruction in context. The
Houghton-Mifflin Reading series emphasizes the fiveas of reading instruction: phonemic awareness,
phonics, fluency, vocabulary, and text comprehenssupplemental reading activities are provided for
all students to challenge the fluent reader, instite independent reader, and provide suppothfor
emergent reader. An annual book fair sponsorethéyPT O, participation in the “Read Across America”
program, and parents volunteering to support thding program with students are part of the
collaborative effort of enriching the curriculumdaencouraging a positive attitude toward literamyéil.

The kindergarten through second grade studentgipates in the Response to Intervention power hour
daily. Students are leveled and grouped basedagmdstic testing and progress monitored according t
their individual level of need. Small groups ofdsats focus on specific intervention skills to help
individual students gain the necessary skills né¢démprove reading. Guided Reading is providedlito
students in kindergarten through third grade. Sitglm grades three to six are leveled based anatat
receive instruction in one of the following progmrnsystem 44, READ 180, Soar to Success, and
Literature Circles.

3. Mathematics:

The goal at Juniata Elementary School is to diffeate our instruction in math. The Houghton Miifli
program is the core math program utilized in theéha Area School District. The core math program
ties directly to the current state standards ailid down to the eligible content. Our mathematics
program focuses on Pennsylvania state standaatsdeab numbers and number operations, geometry,
measurement, algebraic concepts, and data anahyigrobability. The teachers have a plethora of
materials to choose from when developing diffesdrt lessons to meet the needs of each learner. The
series provides teachers with background informatiocabulary cards with charts and diagrams, hands
on manipulatives, leveled practice materials, catioas to home, and professional resources. Theaa i
on-line resource for both students and teachauseédrom the comfort of their own homes. The Hartou
Brace Mathematics series is used in our kindergat@ssrooms and provides Big Books to transition
students and make a connection to literacy whilgkimg on mathematical skills. All teachers incorgter
writing into the math curriculum daily through ttferoblem of the Day.” Students compute math
problems from word problems and then respond ittevriform. The various technology components add
to math instruction both during whole group and lbgr@up instruction. Teachers use
Brainpop/Brainpop jr., Studyjams.com, and otheoueses to grab the learners attention prior to
modeling a new concept. The teachers have crelgpetdrts on Active Inspire that are engaging foe t
learners and maintain their attention throughouthnmastruction. The teachers utilize the laptopsriyu
differentiated instruction, purposefully choosirgjidties that connect to the learning objectivel an
prepare students for the lesson assessment. Jtgaateers provide engaging hands-on differentiated
math lessons that encompass research-based bagtgqwao meet the needs of all learners in omler t
close the gap and increase student achievement.
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4. Additional Curriculum Area:

The Harcourt Science series is correlated to tma&dvania science standards and the environmeht an
ecology standards. The series has kits for teatbels hands-on experiments with the students and
leveled readers. The leveled science readers grbaded and connect to the Pennsylvania reading
eligible content for integrated instruction. Teashatilized the leveled science readers to teaatiing

and science simultaneously. The Altoona Area Scbagitict has created a scope and sequence for the
science series to assist teachers in staying #medi®n course. A committee of teachers worked plam

of how to further address the Pennsylvania Scidacelogy, and Environmental Standards. Currently,
the district is in the process of updating the Soéeplanned course and scope and sequence for
Kindergarten through sixth grade.

Our goal is the all students will be able to achieent of scientific literacy enabling them to make
scientific decisions based on the utilization af tientific method and through the incorporatibn o
technology. In order to ensure that our studentsscaceed in today global society they need to have
wide-range of scientific knowledge, the abilityuse scientific method and today’'s ever expanding
technology to make educated science-related desisind solve problems in and out of the classroom.

We have continually stressed “Reading Across thei€uum” within the Altoona Area School District
and the reading series provided an avenue to adading skills and strategies to be taught andipeat
through the utilization of science curriculum méiks: We made an effort to improve our overall regd
scores and have utilized the science curriculustrengthen our students’ ability to word with non-
fiction material.

5. Instructional Methods;

The Juniata Elementary School Teachers incorperatienced based best practices to meet the needs of
the diverse learners in all subgroups. The teadt@iag focused on clearly stating the objective and
setting the purpose for every reading and matlofesehe teachers focused on connecting the obgectiv
eligible content, procedures and evaluation witkach lesson. After thoroughly modeling the skilllan
providing students with guided practice in wholewgr, teachers gradually released the responsitility
the students. Teachers carefully planned activiiesach component of the lesson making sureeiett
activity related to the lesson objective. When plag the differentiated portion of the lesson teash
concentrated on below level learners, on levehiear and above level learners. As the instructional
leader at Juniata Elementary School during theémphtation of this approach, Jill Daloisio, defined
differentiated instruction to the staff as — prongllearning opportunities for all learners at vagylevels
in accordance with data to support the learningahbje and student need. When reviewing data, &zach
looked at the entire class, identified special atioo students and economically disadvantaged stside
and planned accordingly for each subgroup. The &dhgrovement Team developed a resource room
for all teachers to utilize. This resource room haghly engaging hands-on material that tied tgible
content that ranged from pre-primer material throogddle school levels. A team of eight Juniata
teachers compiled and organized both a readingreatld that was shared across all ten elementary
schools and focused specifically on leveling eligitontent for various learners in grades threeuttin

six. The Altoona Area School District purchasedaas pieces of technology so that teachers could
integrate across all curricular areas. All elemgntéassrooms have wireless Internet access, ttteea
whiteboards, and a set of 36 Activotes that alleachers to check for student understanding. Sta@ent
Juniata Elementary School had access to laptopaghout the school day allowing teachers to provide
one on one opportunities during differentiatedrindion.

6. Professional Development:

The Professional Development Trainings at JuniégenBntary School are building specific, but in
addition the teachers and paraprofessionals acdvied in district wide in-service trainings. Theh®ol
Improvement Team met to determine the root causdme strategies needed to make improvements and
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outlined a professional development schedule. The&th team worked on data analysis, best practices
and effective instructional strategies, differet@thinstruction and co-teaching. Laura Toki froma tb 8
presented Data 101 to the Juniata teachers, helpéng to discover the root causes and locating the
needs of the student body.

Teachers analyzed the data from previous yearshenclirrent data during the in-service training
completing worksheets and answering tough questibnat student achievement. As a follow-up to the
Data 101 training, teachers analyzed 4Sight sawd<hapter tests throughout the entire school year
The Instructional Coach, Jessica Diehl, and thiimg principal, Jill Daloisio, trained the staffidest
practices and effective instructional strategidg fesearched based best practices were focused on
specific components of a thorough lesson — anticigaset, model, guide, independent practice,
differentiated instruction and closure. The teasliecused on connecting the objective, eligibletent
procedures and evaluation within each lesson.

Following the in-service training, the Instructib@oach co-taught lessons with teachers to ensopep
implementation of research based best practicéerBitiated Instruction was taught at district &vid-
services and building level in-services, with mémlfow-up training to provide teachers with support
while executing this process. Also, co-teaching wasstrict wide initiative to help support special
education students within the regular educatiotingetTo alleviate special education from being
separated during core instruction and missing tine reading program, special education teachers wer
trained to push into the classroom rather tharoptilEach professional development topic at Juniata
Elementary School was scheduled multiple timesguee its sustainability and this remains one ef th
primary focuses of the school.

7. School Leadership:

The instructional leader’s vision at Juniata EletagnSchool was to foster and nurture a produdteaen
consisting of students, teachers, parents, stafilmees, and community members in which
encouragement was given for risk-taking and autbenpport was shown for individuality. The team
helped produce students that solved various prabbemd emulated good decision making skills. The
vision encompassed all team members valuing thefiegrving our community and guiding students to
capture a sense of self-pride.

The role of the principal at Juniata Elementarpibe a part of team, be present in the schoohgett

daily, participate in the instructional decisionkimy and learn the student body. As the schoolde#d

was imperative to be visible and present in eacheaery classroom. While visiting classrooms, the
principal had discussions with students, parti@gah the teaching process and knew all students by
name, strengths and needs. Instructional conversatvould ensue based upon learning walks. Teachers
felt comfortable having professional discussiond seeking advice from the instructional leadethef t
building. Monthly meetings were planned for eachdgrlevel so that discussions could focus on studen
achievement, needs of the particular grade lewel istructional decision-making.

The instructional leader developed a master schdtat allowed all students to receive supplemental
reading programs that provided differentiated ingion and grouped students at their individual
instructional levels. Common planning time was pathe master schedule to allow teams of teadbers
work collaboratively in developing effective lessdmased on student need. Additionally the master
schedule allowed for flexible grouping in whichdgmts would move from one program to the next based
on data collected at checkpoints throughout theacgfear. The instructional leader conveyed the
importance that all programs must be implemented fidelity to allow students to maximize
achievement.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: {Test: PSS/
Edition/Publication Year: Updated Yea Publisher: DRC

2010-2011| 2009-201C| 2008-200€ | 2007-2008  2006-2007

Testing Month Mar Apr Apr Apr
SCHOOL SCORES

Proficient or Advanced 95 98 85 77
Advanced 73 68 36 33
Number of students tested 44 50 53 64
Percent of total students tested 100 100 100 0 10
Number of students alternatively asse: 0 1 2 0
Percent of students alternatively assessed 0 2 4 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient or Advanced 94 97 86 73
Advanced 64 57 21 33
Number of students tested 33 30 28 30

2. African American Students

Proficient or Advanced

Advanced

Number of students tested 1 2 1 5
3. Hispanic or Latino Students

Proficient or Advanced

Advanced

Number of students tested

4. Special Education Students

Proficient or Advanced 90 90 63
Advanced 40 70 13
Number of students tested 10 10 16 8

5. English Language L ear ner Students
Proficient or Advanced

Advanced

Number of students tested

6.

Proficient or Advanced

Advanced

Number of students tested

NOTES:

12PA11

Mar

77
34
65
100

73
32
41

42
11
19
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: {Test: PSS/

Edition/Publicationyear: Updated Year Publisher: DRC

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Apr Apr
SCHOOL SCORES

Proficient or Advanced 95 94 77
Advanced 39 34 23
Number of students tested 44 50 53
Percent of total students tested 100 100 100
Number of students alternatively asse: 0 1

Percent of students alternatively assessed 0 2

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient or Advanced 94 93 71
Advanced 28 23 11
Number of students tested 33 30 28

2. African American Students

Proficient or Advanced

Advanced

Number of students tested 1 2 1
3. Hispanic or Latino Students

Proficient or Advanced

Advanced

Number of students tested

4. Special Education Students

Proficient or Advanced 90 90 44
Advanced 20 20 19
Number of students tested 10 10 16

5. English Language L ear ner Students
Proficient or Advanced

Advanced

Number of students tested

6.

Proficient or Advanced

Advanced

Number of students tested

NOTES:

12PA11

Apr
72
9

64
0 10

80

30

Mar

65

9

65
100

71

41

32
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: < Test: PSS/

Edition/Publication Year: Updated Yea Publisher: DRC

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Apr Apr
SCHOOL SCORES

Proficient or Advanced 98 96 88
Advanced 82 73 51
Number of students tested 51 55 67
Percent of total students tested 100 100 100
Number of students alternatively asse: 1 3 0
Percent of students alternatively assessed 2 6 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient or Advanced 100 94 89
Advanced 77 69 46
Number of students tested 30 32 35

2. African American Students

Proficient or Advanced

Advanced

Number of students tested 4 2 7
3. Hispanic or Latino Students

Proficient or Advanced

Advanced

Number of students tested 1

4. Special Education Students

Proficient or Advanced 91 88 50
Advanced 73 41 20
Number of students tested 11 17 10

5. English Language L ear ner Students
Proficient or Advanced

Advanced

Number of students tested

6.

Proficient or Advanced

Advanced

Number of students tested

NOTES:

12PA11

Apr

69
28
58
0 10
1
2

62
27
37

27

11

Mar

63
37
46
100

48
24
25

30
15
20



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: < Test: PSS/

Edition/Publication Year: Updatede¥érly Publisher: DRC

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Apr Apr
SCHOOL SCORES

Proficient or Advanced 90 80 75
Advanced 59 33 36
Number of students tested 51 55 67
Percent of total students tested 100 100 100
Number of students alternatively asse: 1 3 0
Percent of students alternatively assessed 2 6 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient or Advanced 90 78 74
Advanced 53 31 31
Number of students tested 30 32 35

2. African American Students

Proficient or Advanced

Advanced

Number of students tested 4 2 7
3. Hispanic or Latino Students

Proficient or Advanced

Advanced

Number of students tested 1

4. Special Education Students

Proficient or Advanced 73 59 10
Advanced 36 24 0
Number of students tested 11 17 10

5. English Language L ear ner Students
Proficient or Advanced

Advanced

Number of students tested

6.

Proficient or Advanced

Advanced

Number of students tested

NOTES:

12PA11

Apr

60
29
58
0 10
1
2

51
24
37

27

11

Mar

54

15

46
100

44

25

30

20



STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: ! Test: PSS/
Edition/Publication Year: Updated Yea Publisher: DRC

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Apr Apr Apr
SCHOOL SCORES

Proficient or Advanced 92 94 79 65
Advanced 58 74 48 35
Number of students tested 52 65 58 40
Percent of total students tested 100 100 100 0 10
Number of students alternatively asse: 2 0 3 0
Percent of students alternatively assessed 2 0 5 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient or Advanced 91 90 73 73
Advanced 53 68 43 41
Number of students tested 32 31 49 22

2. African American Students

Proficient or Advanced

Advanced

Number of students tested 3 7 2
3. Hispanic or Latino Students

Proficient or Advanced

Advanced

Number of students tested

4. Special Education Students

Proficient or Advanced 75 70 36 36
Advanced 31 20 21 9
Number of students tested 16 10 14 11

5. English Language L ear ner Students
Proficient or Advanced

Advanced

Number of students tested

6.

Proficient or Advanced

Advanced

Number of students tested

NOTES:

12PA11

Mar

64
35
58
100

59
26
39

18

20



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: ! Test: PSS/
Edition/Publication Year: Updated Yea Publisher: DRC

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Apr Apr Apr
SCHOOL SCORES

Proficient or Advanced 73 83 69 60
Advanced 31 35 19 20
Number of students tested 52 65 58 40
Percent of total students tested 100 100 100 0 10
Number of students alternatively asse: 2 0 3 0
Percent of students alternatively assessed 2 0 5 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient or Advanced 75 90 60 94
Advanced 31 42 15 18
Number of students tested 32 31 40 22

2. African American Students

Proficient or Advanced

Advanced

Number of students tested 3 7 2
3. Hispanic or Latino Students

Proficient or Advanced

Advanced

Number of students tested

4. Special Education Students

Proficient or Advanced 50 40 29 27
Advanced 19 10 0 0
Number of students tested 16 10 14 11

5. English Language L ear ner Students
Proficient or Advanced

Advanced

Number of students tested

6.

Proficient or Advanced

Advanced

Number of students tested

NOTES:

12PA11

Mar

26

4

57
100

26

38

17

21



Testing Month

STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: ¢Test: PSS/
Edition/Publication Year: 2006/201Rublisher: DRC

2010-2011| 2009-201C| 2008-200¢| 2007-2008 | 2006-2007
Mar Apr Apr Apr Mar

SCHOOL SCORES
Proficient or Advanced 96 90 84 60 87

Advanced

69 67 65 23 49

Number of students tested 68 57 43 52 45
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 4 2 0 0

Percent of students alternatively assessed 0 7 5 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient or Advanced 92 87 83 57 80

Advanced

70 63 58 27 48

Number of students tested 37 38 24 30 25
2. African American Students

Proficient or Advanced

Advanced

Number of students tested 8 1 5 1

3. Hispanic or Latino Students
Proficient or Advanced 0 0 0 0 0

Advanced

Number of students tested
4. Special Education Students
Proficient or Advanced 67 50 0 46

Advanced

42 25 0 18

Number of students tested 9 12 12 13 11
5. English Language L ear ner Students
Proficient or Advanced 0 0 0 0 0

Advanced

Number of students tested

6.

Proficient or Advanced

Advanced

Number of students tested

NOTES:

12PA11

22



STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: (Test: P
Edition/Publication Year: Updated Yea Publisher: DRC

SS)

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Apr Apr
SCHOOL SCORES

Proficient or Advanced 71 75 70
Advanced 40 23 33
Number of students tested 68 57 43
Percent of total students tested 100 100 100
Number of students alternatively asse: 0 4

Percent of students alternatively assessed 0 7

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient or Advanced 62 71 67
Advanced 32 18 21
Number of students tested 37 38 24
2. African American Students

Proficient or Advanced

Advanced

Apr

62
15
52
0 10

53
10
30

Number of students tested 8 1 5

3. Hispanic or Latino Students

Proficient or Advanced

Advanced

Number of students tested

4. Special Education Students

Proficient or Advanced 42 25
Advanced 8 17
Number of students tested 9 12 12
5. English Language L ear ner Students

Proficient or Advanced

Advanced

Number of students tested

6.

Proficient or Advanced

Advanced

Number of students tested

NOTES:

12PA11

23

13

Mar

67
24
45
100

60
16
25

36

11

23



STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Apr Apr Apr Mar
SCHOOL SCORES

Proficient or Advanced 95 94 84 68 72
Advanced 70 70 49 29 38
Number of students tested 215 227 221 214 214
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 3 8 7 1 0
Percent of students alternatively assessed 1 3 3 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient or Advanced 94 91 81 65 65
Advanced 65 64 41 31 31
Number of students tested 132 131 136 119 130
2. African American Students

Proficient or Advanced 94 100 90 70

Advanced 69 58 19 10

Number of students tested 16 12 10 10 7

3. Hispanic or Latino Students

Proficient or Advanced

Advanced

Number of students tested 0 1 0 0 0
4. Special Education Students

Proficient or Advanced 82 79 50 27 29
Advanced 43 42 19 2 11
Number of students tested 46 49 52 43 68
5. English Language L ear ner Students

Proficient or Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
6.

Proficient or Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
NOTES:

12PA11



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Apr Apr Apr Mar
SCHOOL SCORES

Proficient or Advanced 80 82 72 64 52
Advanced 42 31 27 17 12
Number of students tested 215 227 221 214 213
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 3 8 7 1 0
Percent of students alternatively assessed 1 3 3 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient or Advanced 79 82 67 66 50
Advanced 35 28 19 15 4
Number of students tested 132 131 127 119 129
2. African American Students

Proficient or Advanced 62 91 70 80

Advanced 31 25 30 0

Number of students tested 16 12 10 10 7

3. Hispanic or Latino Students

Proficient or Advanced

Advanced

Number of students tested 0 1 0 0 0
4. Special Education Students

Proficient or Advanced 58 57 29 25 23
Advanced 19 16 9 2 1
Number of students tested 46 49 52 43 67
5. English Language L ear ner Students

Proficient or Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
6.

Proficient or Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
NOTES:

12PA11



