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PART | - ELIGIBILITY CERTIFICATION 120K6

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 120K6

All data arethe most recent year available.

DISTRICT

1. Number of schools in the distr 10 Elementary schools (includes&-
(per district designation): ____ 3 Middle/Junior high schools
____1 High schools
0 K-12 schools
14 Total schools in district

2. District per-pupil expenditure: 757E
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssHocated: Small city or town in a rural area

4. Number of years the icipal has been in her/his position at this sct 7

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 33 29 62 6 0 0 0

K 37 26 63 7 0 0 0

1 29 31 60 8 0 0 0

2 31 21 52 9 0 0 0

3 22 24 46 10 0 0 0

4 19 27 46 11 0 0 0

5 24 24 48 12 0 0 0

Total in Applying School: 377



120K6

6. Racial/ethnic composition of the schc 7 % American Indian or Alaska Native

1% Asian

8 % Black or African American

9 % Hispanic or Latino
3 % Native Hawaiian or Other Pacific Islan

72 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 10%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until | 28
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 8
until the end of the school year.

(3) Total of all transferred students [sum 056
rows (1) and (2)].

(4) Total number of students in the school358
as of October 1, 2010

(5) Total transferred students in row (3) 0.10
divided by total students in row (4). '

(6) Amount in row (5) multiplied by 100. 10

8. Percent of English Language Learners in the school9%
Total number of ELL students in the school: 35
Number of non-English languages represented: 4
Specify non-English languages:

Marshallese, Spanish, Visayan, Gujarati



120K6

9. Percent of students eligible for free/reduced-priceals: 66%
Total number of students who qualify: 235

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 15%
Total number of students served: 54

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

6 Autism 0 Orthopedic Impairment

0 Deafness 0 Other Health Impaired

0 Deaf-Blindness 8 Specific Learning Disability

2 Emotional Disturbance 3 Speech or Language Impairment

4 Hearing Impairment —OTraumatic Brain Injury

1 Mental Retardation 1 Visual Impairment Including Blindness
2 Multiple Disabilities 27 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 17 1
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 4 3
Paraprofessionals 8 0
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 3 4
Total number 33 8

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 22:1




120K6

13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 95% 94% 95% 95% 95%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART Il - SUMMARY 120K6

Hoover Elementary School, located in Enid, Oklahpwes founded in 1951 and named after President
Herbert Hoover. President Hoover often sent letdad books to the school. One of his lettersaiméd

and posted at the entrance of the school withinkjgirational statement, "I know of no greater mairk

honor that can come to one, than to have one's narae@ American public school." Upon

establishment, Hoover served 300 students; siratdithe classrooms have been added and updated with
an increase in enrollment to 377. In additiommraadfer waiting list to attend Hoover is in pladéoover

was voted the Peoples' Choice Award winner thetpasiears (2010, 2011) by the "Enid News and
Eagle," for Outstanding Elementary School in treal@rea. Hoover is proud to be accredited astike

and national level.

Hoover Elementary School is located in rural, Newtht Oklahoma and serves the town of Enid
(population 48,000). This locality of Oklahoma vemstled by many different Christian denominations
during the Land Run of 1889. Folktales and Nafiweerican legends often referred to our geographical
location as the Bible Belt, Dust Bowl, Tornado Aldlend No Man's Land. Flat land extends as féhas
eye can see. The people who settled in this rdgiwe a strong work ethic, are very determined,

and believe their life is a ministry. As a resafithis, a strong sense of community is unmistakabl

The neighborhood school concept is part of the Puidlic Schools' tradition; however, we have an
assigned group of special education students tinathes our daily learning community. Hoover is a
clinically based school, which means our campugesestudents who are medically fragile. Aiding
students with multiple disabilities, environmerdaprivation and poverty presents us with many
obstacles. To a great extent, it is this poputeti@t opened our eyes to the many diverse and
differentiated learning styles. Our challengesgieat, our successes are grand, and our dedigation
serve all students makes us who we are: wortlBluw# Ribbon recognition.

The most observable strengths at Hoover Elemetengol are the constructive leadership and the
cohesiveness of our school-wide relationships.deeship takes on a very positive role at Hoovelt. A
members of the faculty and staff assume variowseleship responsibilities. The principal servea as
positive mentor and role model. She strives tdggt standards for all students, teachers, arskelier
Communication and visibility are key to providingnstant feedback. Our principal allows her teacters
have autonomy and the freedom to make data-drigeisidns in their own classrooms. She encourages
teachers to collaborate and share ideas with ooth@n School leadership ensures a climate that is
secure and safe so everyone can become risk-takatitzing their individual talents.

Cohesive relationships are built each morning duoiar learning celebration assembly. At 7:45 a.m.,
students and staff are greeted with smiling fatéiseadoor and the sound of lively music rollingrfr the
gym as everyone gathers for some movement and Wwedia-up activity. The principal and staff actiyvel
participate and model positive interactions witldgints and one another. After music and dance,

the students report to their assigned class Imésa gym and join in the flag salute, patriotiogoand
American Sign Language activities such as sigrinegdaily menu and Hoover Creed. The learning
celebration ends with a moment of silence, thedesits dismiss to their classrooms

for the learning day. Parents, too, enjoy our ragdies as they are invited each Friday for a "sdcon
cup of coffee.” During this time, they witnessitrehildren being recognized and participatingch@ol-
wide learning activities.

Although we have some of the finest research-basattulum, professional development training, and
technology advancements that money can affordsdbpe and range of our successes are the reshé of
efforts of our highly qualified staff. A staff whe experience and expertise, shared vertically and
horizontally, helps orchestrate, fine tune, andgnate all available resources to produce lessons

using best practices. The Hoover action statenmfetiEgery Child, Every Chance, Every Way, Every
Day," motivates and drives each and every learexmerience. This effort is supported by the vision
statement, "Hoover promotes life-long learning tigio educational excellence." The staff at Hoover
Elementary School echoes the words of Herbert Hoathen we say there is "no greater mark of honor,"
than for one to live a life of service to help dnén learn.



PART IV - INDICATORS OF ACADEMIC SUCCESS 120K6

1. Assessment Results;

A. At Hoover Elementary School, we annually adstei the Oklahoma Core Curriculum Test (OCCT)
in April as mandated by the state of Oklahoma s®ss the math and reading skills of 3rd, 4th, ahd 5
grade students. In addition, 5th graders are ssdds the areas of science, social studies, aitichgvr

The OCCT categorizes children as Advanced, Proficiamited Knowledge, and Unsatisfactory in each
skill area. Proficient is the minimum acceptaldefprmance level for every child at Hoover Elemeynta
School with Advanced being the ultimate goal. kiadboma, each school is given a humerical score
called the Academic Performance Index (API), whechalculated primarily from the students'
performance on the OCCTs. In addition, other stttdependent contributing factors, such as attezelan
rate, are tabulated in final results. The Oklah@tae Department of Education (OSDE) sets a
benchmark minimum API score, which has been inimgaennually since the 2009-2010 academic year,
to determine if a school has made Adequate Yeadgress (AYP) from the previous year. AYP is
considered a measure of the school's academicrpenfice and is a reflection of the sustained
educational experience and rigor provided to sttedattending the school. Hoover Elementary School'
API has exceeded the minimum set by the OSDE demtig for the past five years by an increasingly
large margin, with the exception of the 2008-206@0®I year which saw a large influx of socio-
economically disadvantaged students. Yet, stiif,2008-2009 AYP was more than adequate to meet
state standards. Additional testing information ba found at the OSDE's website, and a complete
academic accountability report of Hoover Elemengefiool's performance on the OCCT can be found at
the Enid Public Schools' website.

B. The Academic Performance Index (API) scorgherpercentage of students at Hoover Elementary
School in the 3rd, 4th, and 5th grades, who scBreficient or Advanced in the areas of reading and
math on the Oklahoma Core Curriculum Tests (OCGa3,increased steadily to the highest API for All
Students at any grade in the 2010-2011 academidry&aid Public School District. EPS has morentha
7000 students in ten elementary schools, threelegithools, and one high school. The exceptidhiso
trend was the 2008-2009 school year. During tf#822D09 academic year, Hoover Elementary School
experienced an increased enrollment of three supgrof students; Socio-economically disadvantaged,
African American, and English Language Learnereatisl The following school year, Hoover
Elementary School implemented focused responsgdovention plans to target these subgroups,
including Title I, 11l, and VIl interventionists eteaching in the regular classroom, small groub-qud

with math and reading specialists, English languatming, and an after-school program. This pied
success as reflected in student test scores.

During the 2009-2010 academic year, the Oklahorate ®epartment of Education (OSDE) adjusted the
OCCT achievement score ranges, which in affecedaise minimum scores used to rank a student as
performing Advanced or Proficient, resulting in tbevering of API scores of schools in the majonty
districts state-wide. Despite this challenge, Hodglementary School's API elevated in the 20093201
school year. To continue this positive performamerd, Hoover Elementary School began
administering benchmark practice testing for the3D@ December and March of the 2010-2011 school
year to prepare students for standardized testingduce test anxiety and to identify academid skil
weaknesses. Benchmark testing data analysis aléaveargeting of specific skill strands that apps
inadequate or missing. The leadership and st&fbavver Elementary School renovated the after-schoo
program to address the unique needs of individuiédren based upon their benchmark practice test
performance. These data-driven interventions anéed into the classroom through co-teaching and
small groups with interventionists often targetafgidren in Socio-economically Disadvantaged and
English Language Learner subgroups. This resuiteddramatic API score increase among our
disadvantaged student population for the 2010-2@hbol year and is currently the highest to date,
outranking many schools in the state.



The majority of subgroups at Hoover Elementary $thehich include Socio-economically
Disadvantaged, African American, Hispanic, SpeEduication, English Language Learners, and
White/Caucasian, achieved rates of Proficient ovaltted with the same or higher percentages as All
Students. In the most recent school year, thersupg of Special Education and English Language
Learners in the 3rd and 4th grade showed a grestrrl0 point achievement gap in the area of rgadin
In addition, the 3rd grade English Language Learsabgroup showed a weakness in the area of math.
To address achievement gaps, children in the Sediacation subgroup receive individualized sersice
through a resource teacher and every effort is nm@dasure that they are given appropriate and fair
assessments through accommodations or modificadioiiee OCCT. Hoover Elementary School is
employing strategic tactics to target the studentie English Language Learner subgroup. The-afte
school program has a high teacher-to-student t@tdiow for precise development and implementation
of remediation in the weaker skill sets identiftagting benchmark testing. Interventionists arkzei in
an efficient manner to scaffold classroom skillséwpforcing new and learned information. The data
gained during benchmark testing is being useddease depth of knowledge for all students. Every
child at Hoover Elementary School benefits fromedditiven research based teaching to increase math
proficiency and reading fluency, resulting in 100%the 3rd, 4th, and 5th grade Hispanic and African
American subgroups scoring Proficient or Advanceohath and reading in the 2010-2011 school year.

2. Using Assessment Results:

Priority Academic Student Skills (PASS), and ther@eon Core Standards are the road maps and guides
to where we are taking our students, but assesggibntis if we are close, right on target, or &lsing

the road. Hoover Elementary School is unique idlikersity of students, so our pathway to reaclneac
child must be data-driven. Teachers realize thsgssment is really a tool for them to becomeegjiat
facilitators of learning, never forgetting that stiidents can learn.

Our journey begins each year at our first stafftinge We review our scores from the previous gear
Oklahoma Core Curriculum Tests (OCCT). We celeboatr successes loudly and then look for areas of
improvement. For example, we noticed that measemn¢scores were low in 3rd through 5th grade.
After brainstorming sessions, the principal andf steveloped hands-on learning centers and acs/iin
measurement. Each grade was encouraged to émlisetp of the Title | teacher for resources. The
learning centers and activities provided teachetts @pportunities to informally assess students and
reteach as needed.

The school and district provide many ongoing aseeass opportunities. In addition, teachers use
informal daily and weekly assignments, unit teg&sformance assessments, and rubric checklist
during cooperative learning activities. Student&i& spend a half hour each day in the computer lab
using a district purchased program called SucceksMbat assesses and levels each student. Sfudent
work at their own independent learning level evday. Teachers can check scores to assess student
learning and then have an option to put studentistanial strands if they see an area of need such

as, math story problems or words in context. Acedéel Reader (AR) is a district provided supplemlent
reading program for 1st through 5th grade thatiteescand students use to analyze reading goajlsall

To assess emerging and early reading skills, tteictiuses Literacy First to assess pre-kindeegart
through 3rd grade reading. Students are forma#iied four times a year and informally every week.
The teachers use this data to guide their weeklgling groups as well as whole class instructione T
Title | teacher utilizes this information to orgaaismall group instruction and pinpoint skills thaed
immediate attention. It was clear after our fiiteracy assessments, that fluency was a majoradrea
concern, at all the primary levels. Research veeredo find the latest evidence-based teaching
methods to make improvements. The principal eragra every classroom teacher to incorporate at
least one of the findings into weekly lesson plaAs.a result, you can find choral reading, Reader’
Theater, fluency phones, buddy reading, peer rgadinpractice on a fluency iPad app occurring in
every classroom.



Last year the district implemented two diagnostieGT benchmark practice tests for 3rd through 5th
grade. The first was in December and the secoMhbnth. Using the information from these
assessments, teachers were able to see the rasigel@fit skills and the needs for remediation. s&he
assessments were also used to map out a speaffiégelour after-school program. Our school purebas
a web-based program called Study Island, a prat@édor the OCCT that teachers can use for tewghi
or assessing. Students in 3rd through 5th gragléhiss program at school. Study Island can also be
accessed at home for further enrichment.

The Aurora Learning Community Association (ALCA)asother district provided computer tool to
analyze previous OCCT scores. Teachers accesslies or students' performances in previous years
The program can chart and graph the performanearajus groups and subgroups over a

specified period of time. We identified one lowfpeming group that rides the same bus after scandl
has a fifteen to twenty minute wait after the dissal bell. We instituted a mini after school peogrfor
this group that includes flash cards, buddy regdiogmework help, and computer work to

reinforce learned information and target weak selis during this waiting time.

Communication is an essential tool. Students vedeiedback daily through grades, interacting, and
conferencing with teachers. Teachers are quigkaise success and find time to remediate individua
students. Our local newspaper prints the OCCT sdoreall schools in our district. A grade card
containing the information is sent home to eaclemar The district has a website and recently added
school connect app for mobile phones. Parentagwased of their student's OCCT scores at
parent/teacher conferences in October. Anothéiecence is held in March. Hoover Elementary
experiences good parent participation at botherRareceive report cards quarterly. Progressitepoe
available for SuccessMaker and Accelerated Red®@arents of 3rd through 5th grade students carsacce
their child's grades online at any time using theeRt Portal. Teachers communicate through daily
folders, assignment planners, e-mail, phone catid,conferences.

3. Sharing Lessons L earned:

Providing learning experiences for students thsteioacademic success is our primary goal at Hoover
Elementary School. We aspire to benefit other attws by imparting strategies that have generated
achievement for our students. To aid in accompigsthis task, our staff has communicated manyuof o
lessons learned at the district, state, and priofeglsorganization levels. Our "open door" polaiows

us to share successful education strategies vher t¢achers, universities and parents. We canside
honor to be able to assist other educators anchzag#ns.

Hoover Elementary School has reached out to Enlfadid®8chool professionals in a technological aspect
by sharing lessons and activities via staff e-rmad through the district's intranet SharepointgobVe

also share information with staff members througlindernet professional development website,
PD360, in which "friended" faculty members, or adividual teacher, may reference for problem sgvin
strategies.

The faculty of Hoover Elementary School sharesigghods for success by presenting at professional
development trainings and grade level meetingsstriat and state levels. At grade level meetings,
teachers share ideas for making the most of waitmegs by utilizing "Learning in Line" activitiesish

as using American Sign Language to learn the akghab signing spelling words. Our staff has
presented shared-campus professional developmekshaps from Payne Education Training, a fast-
paced scripted alphabetic phonics curriculum thigtetts specific reading disabilities, dyslexia, and
language development.

Hoover teachers have presented lessons learneabliglpng them in local magazines, newspapers,
and commercials. Hoover Elementary School has pkeetographed on multiple occasions for the Enid
children's magazine, "E-Kids," with focus on howdsder provides engaging learning

experiences. Enid's local newspaper, the "EnidN&wagle,” printed a story (and pictures) featgrin
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our 4th graders engaged in a Chinese culture lessmommercial was filmed in one of our kindergart
classes encouraging volunteers to read to youridrehi

4. Engaging Familiesand Communities:

At Hoover Elementary, we define parental involvetresthe participation of parents and staff in fagu
two-way and meaningful communication involving stats well-being and performance at school. We
accomplish this by striving to create an atmospbérautual respect where parental input and ideas a
welcomed and valued as essential components efdiheational process.

Parent communication looks very different today whempared to the past. Technology has allowed us
access to parents at the speed of an e-mail gratiéowing for immediate feedback to ensure susftegs
outcomes. Parents are now able to track weeklyegréhrough the Parent Portal on the Enid Public
Schools' website. This has greatly improved studecountability and is a valuable tool for pardnts

stay connected with weekly learning progressioro\tdo parents have the highest number of parent log-
ins in the entire district. Quite simply - theyreh

Parents of students at Hoover Elementary have mppgrtunities to become an integral part of the
school community through volunteering. Some of manent "assignments" include coordinating special
events, chaperoning field trips, monitoring fortsteesting, assisting with picture days and boais fand
reading in classrooms. Through volunteering aniatisn, parents gain an awareness of the impoetanc
of extending the learning day through related atéactivities. Parents are included in decisiokinta
processes by staying involved in the Parent-TeaOhganization, attending individualized educational
team meetings, and by completing annual surveysve$s are used to develop annual site
improvements.

In our continuing effort to provide optimal two-wagmmunication between teachers and parents, we
rely on semi-annual parent/teacher conferencegutage translators, communication logs and folders,
guarterly progress reports, access to the on-limer® Portal, classroom websites, newsletters,ikls;ma
phone calls, and our Blackboard phone launch watifin system. Communication is further enhanced
by providing families with ideas and suggestionshow to best help their children at home, strestieg
importance of reading and interactive game playinginforce skills learned at school. Hoover
Elementary has excellent school-based counselipgostito help meet the needs of our students and
families.

We believe in identifying and integrating resouraed services that bring our school and community
together, providing real-world experiences for students. Community programs include: DARE (Drug
Abuse Resistance Education), Vance Air Force Bam#ans, fire safety, foster grandparent programs,
Salvation Army canned food drive, and OG&E (Oklalao@as & Electric) safety. Through our parents
and professional learning community, our childrégesning environment is expanded, enhanced, and
enriched.
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PART V - CURRICULUM AND INSTRUCTION 120K6

1. Curriculum:

Hoover Elementary uses on-site horizontal and aarplanning that is data-driven and is based en th
Oklahoma Priorities Academic State Standards, (BA88 the Common Core Standards. The state of
Oklahoma is in the process of transitioning to@wenmon Core Standards, and our district is working
alongside the Oklahoma State Department of Edut#@di@chieve these intense national guidelines.

The textbook adoptions by our district are aligngith the new Common Core Standards. Resources
include black line masters, work books, CDs, anéled readers, in addition to an online website to
access the textbooks, worksheets, and learningtaeti Our textbooks include practice books ia th
following levels: below level, on level, advancedd English Language Learner (ELL) modified.

To reach our high standards, we incorporate a wédliety of resources. Our day begins with a whole
school morning assembly. In the assembly studeats vocabulary words, quotes, nursery rhymes, and
power words while teachers model professional biehaWHoover Elementary purchases an internet
based program, Study Island, for grades 3-5. Stsldpd is aligned with state PASS skills and Commo
Core Standards. Within our school is a computethat houses 27 computers. Every student utitizes
computer lab thirty minutes per day. Our distpitvides SuccessMaker, a self-paced software progra
for all grades in math and reading, and Acceler&ealder, which allows students to work on reading
comprehension by setting and reaching goals threogipleting a quiz targeting age-appropriate books.

Prior to administering the Oklahoma Core Curriculliests, Hoover administers two diagnostic
benchmark practice tests in reading and math. FEnemesults of the testing, we design an afteogch
program during which students are placed in snralligs to target specific skill areas that needtauiil
practice and learning time. Other resources ardged by Title | specialists in math and readifithese
flexible specialists work in the classroom co-téaghn small groups or may work with students on an
individual basis in the Learning Lab. Oklahoma hdarge population of English Language Learners,
Native Americans, and impoverished students, agditifunding is provided by state and federal
sources. An additional resource we have at Hosveur Library Media Specialist, who teaches lesson
to all grades on a daily basis and is a role madel master teacher. Our librarian supplemenss cla
instruction by selecting books that integrate skiflught in the classroom.

A unique aspect to Hoover Elementary is our K-Sterrupted core time. Core time for Hoover is a 90
minute block of direct instruction in both math aedding. This time is protected from interruptsm
the students can achieve optimal learning.

A day at Hoover would include the integration adding and social studies, math with science, mtati
literacy centers, cooperative learning, physicailcation and music with movement connections. This
cross-curricular approach uses class time in a efbstent way. Students are learning how to padevi

a written response in all subject areas, whichparaof our transition to the Common Core curiicol
Literacy First is vital to students learning todéa PK-3. This ongoing yearly assessment diagnose
problematic areas in need of remediation and ¢xtaetice.

At Hoover, teachers implement Bloom's Taxonomyhim planning and teaching of daily lessons. This
shifts students from the base of simple recalh&ltigher levels of cognitive development. At tie
level of Bloom's Taxonomy, Hoover students learjutlge, conclude, evaluate, analyze, create, and
predict.
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2. Reading/English:

It is our belief, at Hoover Elementary School, trestding is the foundation of all student learning.
Diagnostic reading assessments are utilized tdifgleapecific individual strengths and weaknesses.
Our Pre-K through third grade students are givagporg diagnostic literacy assessments that target
phonological awareness, phonics, and fluency. dithirough 5th grade students are assessed inlthe fa
and spring using two benchmark diagnostic tespgéparation for Oklahoma Core Curriculum Tests.
This test information generates a class profildysaof fundamental reading skills that show |evef
student mastery. All diagnostic test results axemwved by the principal, teachers, and intervemnis to
form professional learning teams to design remexfiattrategies and activities.

Reading curriculum and instruction incorporatesiinegyl Common Core Standards for all grades.
Hoover's highly qualified staff manages a rigorousiculum to facilitate instruction on all levedy
using these successful strategies: direct reateagher table, face-to-face teaching, one-on-one
teaching, small groups, Great Expectations, iPad&rtboard lessons, Accelerated Reader, leveled
readers, and interactive games (to build vocabldangprehension skills).

In addition, technological advancements facilisttedent academic learning through programs such as
SuccessMaker (a district-wide computer program)Stody Island (an online program purchased by
Hoover Elementary). Our Literacy First programm@ddes phonological awareness, phonics, and
comprehension. Fluency lessons are taught as reeaded by research. These lessons include choral
reading, partner reading, Reader's Theater, paatyread alouds. Classroom teachers establish
fundamental hands-on learning centers in all gradahat reading, writing, and vocabulary can be
practiced to reach mastery. A continuum for traglk$tudent progress through ongoing assessments
provides teachers with individual baselines todaiksupporting framework for each and every student

Additional services include an after-school progfanremediation of reading skills for students vdre
of greatest need. Other support services for stumtEademic needs are utilized through Title |,\l,
English Language Learner tutors, Foster Grandpsyrpataprofessionals, special education serviogs, a
community volunteers and mentors.

3. Mathematics:

Math understanding and the ability to apply cons@pt a daily basis, in and out of the classroom, is
huge focus for Hoover Elementary School. Lear@ind mastering material goes beyond just simple use
in the classroom. It strives to have students@mgnting and integrating math concepts into their
everyday lives. This approach enables studertie foractical and effective problem solvers on &y dai
basis.

Students at Hoover Elementary School are assessgglaivariety of tools and techniques to identify
areas of strength and weakness. Curriculum isdleeigned and structured to target the individealds
of each student. All staff members work cohesivelprovide an enriched learning environment that
ensures growth and success while challenging gaders at their own level.

Our math instruction utilizes various approacheséet the needs of every student. The needs are
identified and continually reviewed to ensure statlents are progressing in a timely manner. Such
approaches include using hands-on materials, pe®irtg, one-on-one teaching and/or small group
instruction, individualized computer programs, tise of visual as well as auditory reinforcement,
interactive learning using the Smartboard, alonity Wie implementation of music and exercise to
encompass whole body learning. In addition, oteredchool program incorporates these approaches to
further guarantee that the students with the gseateds are receiving additional learning oppdtiesm

A strong emphasis is placed upon understandingdbabulary and terminology used in each and every
math problem. Students are not only expected daviken answer, but are required to understand and
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explain the process of how correct answers aregeti Thus, as students progress through the,years
their level of understanding moves from simply rembering facts and ideas to being able to apply and
evaluate given information.

Parent involvement is encouraged throughout the y&aachers fill students' backpacks with family
activities on a weekly basis so they can partieipattheir child's learning. Children are givertsssf
flashcards and provided with passwords to accebsites, such as Study Island, to enhance the
mastering of the curriculum. Lists of other frekieational websites are shared with parents asasell
ideas for games and study techniques they can itis¢he&ir children at home.

Since students witness the Hoover staff livinghmy @ction statement, "Every Child, Every Chance,
Every Way, Every Day," they feel that they can aghianything and have risen to the occasion tinde an
time again.

4. Additional Curriculum Area:

The "whole body" experience of reinforcing acadeatincepts through music and movement is
especially beneficial to students with linguiskjesthetic, and musical learning styles. Learmiogurs

in, about, and through music. At Hoover Elementekiool, we believe music-infused curriculum result
in increased self-esteem, better attendance, tegtddng of the school experience, and highet tes
scores. Simply put - integrating music and moverrgo core curriculum is a formula for successful
learning.

One extraordinary example of Hoover's "whole boalyproach to learning is our morning

celebration assembly. Hoover students and stafhleach and every day in a gymnasium filled with
music and positive energy. From our student-lezhop exercises to the reciting of the Hoover Creed
the early morning assembly includes a celebratfuocesses, recognition of achievement, and dpecia
presentations - all infused with the power of msid movement.

At Hoover, our music specialist teaches studemesttimes a week for thirty minute sessions. Oyrin
music class, students are taught skills to go aleittythe Common Core standards. Music teachebk mat
through the understanding of rhythm and beat, anid$reading fluency with the understanding that
words must be sung smoothly. Our music progradessgned to develop and strengthen listening skills
expressive reading through vocal exploration, spatvareness, patterning, and sequencing through
sound and movement.

On a daily basis, the blending of classroom culwituwith music and movement is common practice.
Our youngest students engage in alphabet and cglted song and dance, as an extension of classroo
lesson plans, while 3rd and 4th grade studentsaddsical component to learning the states and
capitals. and anti-bullying strategies. "Circle Btate with Song," and "Real Men Sing," are just t
programs Hoover students are encouraged to purser@ith their learning experiences.

In a continuing crusade to maintain our "whole Baalyilosophy, each grade performs an integrated
curriculum-based program during the year. One @kams 5th grade's portrayal of the Constitutional
Convention, where our older students not only hiefrein developing a better understanding of this
historical event, they gain self-confidence, stagesence, and improved memory.

At Hoover Elementary, we take pride in supporting mission statement of promoting life-long leamin
through educational excellence by continuing teodurriculum that meets the needs of the wholkel chi

5. Instructional M ethods:

Hoover Elementary School's highly qualified staffiedicated to meeting the academic, social, and
emotional success of each individual student. Bhlef is demonstrated through our action statémen
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"Every Child, Every Chance, Every Way, Every Dayhich is displayed proudly throughout the
school. Instruction is individualized for each anery student using data-driven decisions frormédr
and informal assessments. The diverse needsaénseare met using Literacy First, a research-based
systematic and comprehensive reform process teatarates reading achievement. It builds

a scaffolding of skills that allows teachers to gaims and identify students in need of additigrattice,
remediation, and enrichment.

We integrate the use of technology to assist ialegl/learning (ex: Smartboards, iPads,
Accelerated Reader, SuccessMaker, Brain Pop, $$lalyd, and the computer lab that provides 27
student learning stations). Every student workbeit instructional level after an initial comprized
pre-assessment is completed, thus determiningzbeés of proximal development.

Student progress is consistently monitored by aglke collaboration, both horizontally and vertigatb
obtain supplementary strategies. This occurs f3diB-3:45 in after-school planning and on special
assigned curriculum planning days. These moditinatvary from small on-the-spot decisions to more
elaborate techniques of sharing and designingilegeenters and hands-on activities.

With creative modifications and interventionist pog, our diverse population and defined subgroups
have found success. Students in need of additionaland support receive small group instructramf
Title | interventionists and tutoring in the afsehool program. Summer school is offered durirg th
month of June; the target audience is studentstivitlyreatest need and for those who show regressio
skills over long breaks from school. Special etiooastudents receive an intense individualized
education plan (IEP) supported by a team of higjiglified teachers.

Instructional strategies that prove to be succéssfuHoover are:
« Hands-on, relevant learning
« Academic learning time, time on task
« Classroom procedures and management
« Learningin line
- Anatomy of a lesson
« Testing to provide data-driven instruction
+ Role modeling to properly demonstrate skills
» Depth of knowledge
e Curriculum that is aligned, comprehensive, and isbeist
- Differentiated modifications
« Learning centers
« Music and movement connections - whole body learnin
« Cooperative learning
« Open-ended questioning
« Marzano's high-yield strategies
« Bloom's Taxonomy - moving up the cognitive domain

Most importantly, the focus is on the product oiistudents apply, retain, and rehearse lessonsiear
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6. Professional Development:

Hoover Elementary School is a professional learsimgmunity with a diverse population including a
majority of disadvantaged students. The profesgidavelopment at our school is ambitious in iteréf
to support student learning and achievement. @ifegsional development is multi-tiered including
workshops on-site and at the district, state, atbnal levels. We share ideas and work together a
team to develop student-centered activities antitgudassroom instruction. By analyzing data

and disaggregating results to identify areas ofinee are able to focus our professional developmen
strategies to meet the needs of the total chilads dccurs at weekly faculty meetings, monthly grad
level meetings, and during after-school planning.

School-wide professional development focuses odeani standards. We utilize Common Core
standards to determine concepts that need to bhattai team of Hoover teachers recently attended t
Aurora Learning Community Association (ALCA) traigj to help organize and interpret the Oklahoma
Common Core Test results to help make data-drideicational/curriculum decisions. Teachers have
common planning periods as well as professionairitey days to collaborate. Each teacher

attends district-wide quarterly grade level meetitmshare, learn and grow. Professional developme
our district has focused on technology integratind advancement at a colossal growth rate. Temacher
are excited and ambitious in learning new methaglekbthat promote technology integration. Curgentl
this includes: Smartboard and iPad applicationseferated Reader, SuccessMaker, EnVision Math,
Brain Pop, and Study Island.

All Hoover teachers are trained in Literacy Fiestesearch-based, systematic, comprehensive reform
process that accelerates reading achievement asglsaleading gaps. The Literacy First training has
given our school a strong literacy foundation. Theracy First on-going assessment process deselop
stronger teachers and scaffolds student readitig skiindividualized learning gaps can be diagdose
We work diligently to ensure all students becomiiesk fluent readers. Our early childhood teasher
attend the Payne Institute Energizing Reading Readiprogram. This reading curriculum focuses on
repetition, rhyme, and integrating core subjectsrtavide a rich, non-fictional vocabulary. Thiogram
supports our English Language Learners, specialatiun, and disadvantaged students. Additional
research-based professional development that sispfieadvantaged students include:

Great Expectations, Schools Attuned, Handwritinghiit Tears, Understanding Poverty, Marzano's
Instructional Strategies, KESAM (K-Eight Scholargpheciating Math), and Literacy Centers

We pride ourselves on making a commitment to bbfepng learners. Eight

teachers have earned Master degrees, six are altioartified, and many teachers are taking caitig
collegiate classes. Teachers have received g@aetgplore successful global curriculums by travglio
Tennessee, Virginia, Washington D.C., and Scotldtidover Elementary School teachers welcome and
embrace the benefits of ongoing professional deveént.

7. School Leadership:

As the "heart" of Hoover Elementary School, thegpal promotes the 3 R's mott&elationships,

Rigor, and Relevance. It is the responsibility of all staff members &flect these priorities in creating an
optimum learning environment. By building a stramgnmunity atmosphere of respect, safety, and, trust
"Every Child, Every Chance, Every Way, Every Daytruly an action statement at Hoover. Building
such an atmosphere takes dedication and hard warkdll team members. This hard work and
dedication is modeled for students from the top mowll staff members are considered leaders. The
principal depends on her highly qualified staffddhey depend on her. This confidence and goddswil
contagious. The students feel it, too! The resudtlearning atmosphere that fosters studeneaehient
and life-long success.

Relationship-building is a cornerstone to becoming a produatitieen. Each day at Hoover Elementary
begins with school leadership and community. Albents and teachers participate in a morning
assembly. This is a time to communicate conceeview procedure, recognize accomplishments, and
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celebrate the opportunity to learn together. Tdwearpiece of the morning celebration is the "Hoove
Creed," which all recite together with pride befdremissing to classrooms. Exemplary comradeship
exists among the faculty. This is modeled for stud every morning and establishes a positive minds
to do and be our best.

Rigor is required to accomplish great things. The [p@icdelegates an outcome-based strategy to target
areas needing remediation. However, she also eagesi creativity and independent thinking to solve
problems. Our administrator is always open tetisind to consider a novel approach to improveesitud
achievement. She encourages faculty memberslaboohte and to share their expertise. Problem
behaviors that impede learning are addressed thrawgriety of avenues: counseling, creative otesar
behavior systems, and school/parent communicatstndents are encouraged to help each other through
peer tutoring or mentoring. Everyone at Hoover loama leader. In addition, it is mandated thatyeve
possible moment of the school day is utilized fadent learning. Time on task is of utmost impoct

even if it is simply reciting a nursery rhyme oilldrg over division facts while waiting in line fo

lunch.

Making lessons real is what drives comprehensiahhafps students retain informatioRel evant
hands-on experiences are integrated into all adsgests to bring learning to life. (Ex: water
cycle, animals, mammals, weather, and patterning)

What is in the DNA at Hoover Elementary School timakes a difference in children's lives? The answe
is commitment to the team - a team composed oftigaiaff, students, and parents. Society has
changed greatly; educators must go beyond teachimgulum and embrace the whole child. Students
in the 21st century will encounter many challeng€lerefore, a school must be united in its commitm
to better the lives of children by arming them wttie tools necessary to build a bright future. riea
members must be willing to sacrifice . . . to psitla their ego, to give up their time, to be incamenced
for the team. Our faculty, staff, students, anepts are willing. They understand that only one's
personal best is acceptable today, tomorrow, atiaeifiuture for life-long learning to be the ultitea

goal.

17



PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: {Test: OCCT; Oklahoma Core Curriculum T

Edition/Publication Year: 21D Publisher: Pearson/Data Recognition Cooporation

Testing Month

SCHOOL SCORES

Proficient plus Advanced
Advanced

Number of students tested
Percent of total students tested

Apr

97
53
36
100

80 63 88
23 23 25
30 28 24
100 100 0 10

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Apr Apr Apr

Apr

83
22
23
100

Number of students alternatively asse:

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced 96 77 63 90 77
Advanced 48 18 0 20 23
Number of students tested 27 17 16 10 13
2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 1 5 4 3 3
3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 3 2 1 2 1
4. Special Education Students

Proficient plus Advanced

Advanced

Number of students tested 2 3 5 4

5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested 3 5 5 1 3
6. White/Caucasian

Proficient plus Advanced 100 82 69 85 79
Advanced 56 27 4 32 16
Number of students tested 27 22 23 19 19
NOTES:

120K6
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: {Test: OCCT, Oklahoma Core Curricular T
Edition/Publication Year: 201Publisher: Pearson/Data Recognition Corporation

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Proficient plus Advanced 77 76 68 83 97
Advanced 3 0 11 0 7
Number of students tested 35 29 28 24 30
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 2 1 0 0
Percent of students alternatively assessed 6 3

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced 82 75 69 86 86
Advanced 4 0 6 0 0
Number of students tested 27 16 16 14 14

2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 1 5 4 3 3
3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 3 2 1 2 2
4. Special Education Students

Proficient plus Advanced

Advanced

Number of students tested 3 2 4 4

5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested 3 5 5 1 1
6. White/Caucasian

Proficient plus Advanced 73 76 70 79 79
Advanced 4 0 9 0 0
Number of students tested 27 22 23 19 19
NOTES:

120K6



STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: : Test: OCCT; Oklahoma Core Curricular T
Edition/Publication Year: 201Publisher: Pearson/Data Recognition Corporation

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Proficient plus Advanced 96 78 68 92 94
Advanced 61 36 28 42 52
Number of students tested 31 33 25 26 31
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asset 1 1 2 0 2
Percent of students alternatively assessed 6 9 8 0 6
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced 100 69 50 84 82
Advanced 65 30 17 38 27
Number of students tested 17 23 12 13 11

2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 3 2 2 1
3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 6 1 3 1

4. Special Education Students

Proficient plus Advanced

Advanced

Number of students tested 3 2 3 3 2
5. English Language L ear ner Students

Proficient plus Advanced 100 40 0 33

Advanced 0 0 0 0

Number of students tested 1 5 2 3

6. White/Caucasian

Proficient plus Advanced 95 81 63 90 97
Advanced 67 37 26 38 56
Number of students tested 18 27 19 21 27
NOTES:

120K6



STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: < Test: OCCT; Oklahoma Core Curricular T

Edition/Publication Year: 201Publisher: Pearson/Data Recognition Corporation

Testing Month

SCHOOL SCORES

Proficient plus Advanced
Advanced

Number of students tested
Percent of total students tested

Number of students alternatively asse:

87

6
31
100

2

Percent of students alternatively assessed 6

SUBGROUP SCORES

Apr Apr
76 64
12 4
33 25
100 100
1
9

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced
Advanced

Number of students tested

2. African American Students
Proficient plus Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient plus Advanced
Advanced

Number of students tested

4. Special Education Students
Proficient plus Advanced
Advanced

Number of students tested

5. English Language L ear ner Students

Proficient plus Advanced
Advanced

Number of students tested
6. White/Caucasian
Proficient plus Advanced
Advanced

Number of students tested
NOTES:

94
0
17

83
11
18

120K6

74 42
9 0
23 12
3 2
1 3
2 3
4 2
82 58
15 5
27 19

Apr
100
8

26
0 10

100

13

100

21

2010-2011| 2009-201C| 2008-200¢| 2007-2008 | 2006-2007
Apr

Apr
97
3

31
100

91

11

97

27

21



STATE CRITERION-REFERENCED TESTS

Subject: Mathematics 5 Student Skills

Edition/Publication Year: Publisher: Pearson/Data Recognition System

Grade: Test: OCCT; Oklahoma Core Curricular Test/ PrioAtgademic

Apr

92
46
35
100

92
50

2011
2010-2011| 2009-201C| 2008-200¢| 2007-2008 | 2006-2007

Testing Month Apr Apr Apr Apr
SCHOOL SCORES
Proficient plus Advanced 91 89 78 92
Advanced 50 a7 42 33
Number of students tested 32 19 33 27
Percent of total students tested 100 100 100 0 10
Numberof students alternatively asses 0 0 0 0
Percent of students alternatively assessed 0 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient plus Advanced 90 90 72 93
Advanced 38 45 28 29
Number of students tested 21 11 18 14

2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 1 1 6
3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 3 3 2
4. Special Education Students

Proficient plus Advanced

Advanced

Number of students tested 2 7 8 6
5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested 1 7 5 1
6. White/Caucasian

Proficient plus Advanced 86 76 83 95
Advanced 59 36 50 45
Number of students tested 22 14 24 20
NOTES:

120K6

12

88
42
26

22



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: { Test: OCCT, Oklahoma Core Curricular 1
Edition/Publication Year: 201Publisher: Pearson/Data Recognition Corporation
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Proficient plus Advanced 88 79 73 92 91
Advanced 13 3 12 45 17
Number of students tested 32 19 33 27 35
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 1 2 0
Percent of students alternatively assessed 0 0 3 7 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced 81 73 62 89 75
Advanced 10 9 8 11 17
Number of students tested 21 11 26 20 12

2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 1 6 1 3

3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 3 3 2 2

4. Special Education Students

Proficient plus Advanced

Advanced

Number of students tested 2 5 7 4 1
5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested 5 5 1

6. White/Caucasian

Proficient plus Advanced 95 78 80 95 88
Advanced 9 7 13 20 25
Number of students tested 22 14 24 20 26
NOTES:

120K6
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Proficient plus Advanced 94 81 70 90 90
Advanced 54 33 31 33 41
Number of students tested 99 82 86 77 89
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 1 1 2 0 3
Percent of students alternatively assessed 3 4 4 0 4
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient plus Advanced 95 76 63 89 83
Advanced 49 29 15 29 33
Number of students tested 65 51 46 37 36
2. African American Students
Proficient plus Advanced 50
Advanced 8
Number of students tested 2 9 12 5 7
3. Hispanic or Latino Students
Proficient plus Advanced 75
Advanced 41
Number of students tested 12 6 6 3 3
4. Special Education Students
Proficient plus Advanced 58 64 64
Advanced 0 18 14
Number of students tested 7 12 11 14 7
5. English Language L ear ner Students
Proficient plus Advanced 79 35 25
Advanced 19 0 0
Number of students tested 5 17 12 5 3
6.
Proficient plus Advanced 94 80 72 90 89
Advanced 59 33 27 38 40
Number of students tested 67 63 66 60 72
NOTES:

120K6
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month

SCHOOL SCORES

Proficient plus Advanced 83 76 68
Advanced 7 5 9
Number of students tested 98 81 86
Percent of total students tested 100 100 100
Number of students alternatively asse: 2 3 4
Percent of students alternatively assessed 3 5 4
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient plus Advanced 84 74 59
Advanced 4 6 5
Number of students tested 65 50 54
2. African American Students

Proficient plus Advanced 50
Advanced 16
Number of students tested 1 9 12
3. Hispanic or Latino Students

Proficient plus Advanced 100

Advanced 0

Number of students tested 12 6 6
4. Special Education Students

Proficient plus Advanced 50
Advanced 9
Number of students tested 7 9 10
5. English Language L ear ner Students

Proficient plus Advanced 46 25
Advanced 0 0
Number of students tested 4 14 12
6.

Proficient plus Advanced 82 79 70
Advanced 7 7 9
Number of students tested 67 63 66
NOTES:

120K6

91
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77
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