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PART | - ELIGIBILITY CERTIFICATION 120Hg

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @ergfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 120He

All data are the most recent year available.

DISTRICT
1. Number of schools in the distr 6 Elementary schools (includes&-
(per district designation): 1 Middle/Junior high schools

1 High schools
0 K-12 schools
8 Total schools in district

2. District per-pupil expenditure: 875€

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Suburban

4. Number of wars the principal has been in her/his positichiatschool 4

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 49 20 69 6 0 0 0

K 29 23 52 7 0 0 0

1 28 26 54 8 0 0 0

2 28 21 49 9 0 0 0

3 24 31 55 10 0 0 0

4 28 24 52 11 0 0 0

5 0 0 0 12 0 0 0

Total in Applying School: 331



120H9

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

1% Asian

1 % Black or African American

1 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

96 % White

1 9% Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 11%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until | 25
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 201C 10
until the end of the school year.

(3) Total of all transferred students [sum 055
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.11
divided by total students in row (4). 7

(6) Amount in row (5) multiplied by 100. 11

329

8. Percent of English Language Learners in the school1%
Total number of ELL students in the school: 2
Number of non-English languages represented: 2
Specify non-English languages:

Teluga, Chinese



120H9

9. Percent of students eligible for free/reduced-priceals: 22%
Total number of students who qualify: 72

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 18%
Total number of students served: 61

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

0 Autism 2 Orthopedic Impairment

0 Deafness 1 Other Health Impaired

0 Deaf-Blindness 4 Specific Learning Disability

0 Emotional Disturbance 40 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 14 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 13 0
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 0 10
Paraprofessionals 4 0
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 5 9
Total number 23 19

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 251




120H9

13. Show daily student attendance rates. Only highashweed to supply yearly graduation re
20102011 20092010 20082002 20072008 20062007
Daily student attendance 96% 97% 97% 97% 97%
High school graduationre, 0% 0% 0% 0% 0%

14.For schools ending in grade 12 (high schools):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size: 0

Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in vocational training 0%
Found employment 0%
Military service 0%
Other 0%
Total 0%

15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART Il - SUMMARY 120HS

Wadsworth City Schools is located in Medina Countiortheastern Ohio and serves 4,893 students. It
was founded in 1870 and is proud of its 142 yestiohy. Wadsworth is a community of approximately
21,500 citizens that has small-town charm alontp wiher areas of more commercialized growth.

Lincoln Elementary School serves 331 preschoolugfindourth grade students. Three integrated
preschool teachers provide special education ssv¥ar all of the districts’ qualifying studentsesghree
through five. Kindergarten through fourth grade tves teachers per grade. 100% of Lincoln teachers a
designated highly qualified by the State of Ohipe&ch therapy, occupational therapy, physical gyera
and Title One tutoring services are all providethimi the building.

The Mission of Lincoln Elementary isto provide a quality, well-rounded education in a safe
environment that will enable all studentsto reach their highest potential. To achieve this mission, five
belief statements guide our daily instruction, sgtowulture, and interaction with students, familiasd
constituents.

The first belief is thaall students have a right to an education that proies an opportunity to reach
their highest potential in an ever-changing globatommunity. The District has been rated Excellent
with Distinction for the previous three years. Gahool has been rated by the State of Ohio as [Ertel
for nine consecutive years and a “School of Distime in 2005-2006. Teachers work to stay up-toedat
with recent technology to provide opportunitiesdor children to extend and enhance their learning.

The second belief is thaach student’s education should help prepare him dner to be a productive
and responsible citizen“Caring Kids at Lincoln” is a building- wide indgtive which highlights students
who portray the six pillars of character. The dliaps of character are caring, citizenship, fagse
respect, responsibility, and trustworthiness. Sttslare nominated monthly by staff members as f@ari
Kids” and/or “Students of the Month”, which recogaiprogress in academic and personal
development. Students are encouraged to be repwnogizens through participation in a community
partnership with Meals on Wheels, a canned fooeedrind the United Way Campaign. In addition,
fourth graders participate in a community Salva##omy Ring the Bell program.

The third belief is thag¢ducation should be conducted in a safe environmentmentally, physically,
emotionally, and socially Lincoln has a building-wide discipline prograniled the “Grizzly Five”. All
students are expected to be respectful, be regpeniillow directions, be there... be ready, andkee
hands and feet to self. Lincoln Elementary impletsdine district-wide bullying program. The students
have signed contracts to be “Bully Stoppers”. Qunosl counselor and a prevention specialist teach
structured lessons, small group activities, areddKills that prepare our students to succeed &van
changing world. Fourth grade students, partnerdi ligh school students, benefit from the HUDDLE
(Helping Us Develop Dedication, Leadership, Enthsisi) Program. Students work collaboratively
across grades through Reading Buddies. Studentdsar@rovided with opportunities to participate in
extra-curricular activities at Lincoln such as StntdCouncil, Safety Patrol, Bookmarkers, Chess Club
and Fourth Grade Leaders.

The fourth belief is thafamilies, school personnel, and the community shadilwvork cooperatively to
meet the educational needs of studentd/HYS (Wadsworth Home Youth School) is a community
program that involves parents, teachers, and stsidéney conduct fundraisers to provide classroom
resources such as technology, literature, behingentives and learning opportunities for the

students. The local McDonalds provides grant mdoegcience tools and equipment. Parent volunteers
are utilized in the classroom, library, and cafeteAll stakeholders are kept informed through kige
classroom newsletters and monthly newsletters franprincipal and WHYS parent organization.



The fifth belief is thabur school should provide the best possible resowgs to meet the current and
future needs of studentsWe implement researched based programs to coldsetline data, set goals,
and measure progress throughout the year. Dalteisd vertically as students advance through grade
levels. All staff members, certified and non-céetdf are utilized to assist in interventions. Evexynth
the principal meets with grade level teams to disqurogress. The district gifted education cootdima
gifted teacher, classroom teachers, and the pahpiovide Value-Added interventions and enrichment
activities each week to differentiate instructiow assist students in meeting their goals. Thei@pec
education department has on-site therapists toostipfudents with special needs.

The Lincoln School community works collaborativéyorder to ensure that all students become well-
rounded, compassionate citizens who have a qualitgation that will take them into the®21

century. We strive each day to provide opportusitae each individual student to succeed at hiseor
highest potential. We believe this qualifies usaceive the honor of a Blue Ribbon School.



PART IV - INDICATORS OF ACADEMIC SUCCESS 120Hs

1. Assessment Results:

A. The state of Ohio requires that each public schgstem administer the Ohio Achievement
Assessment (OAA) annually in reading and mathHhodtand fourth grade. Initially, the third grade
reading assessment is given in October as a diagnosl to give teachers, students and parents a
baseline performance level for each student. In,Math the reading and math assessments are given t
third and fourth graders to show how well studédmatge mastered the Ohio Academic Content Standards
at their grade level. To show performance in tlees#ent areas, scores are reported for each individ
student in one of five levels. These levels includelecreasing order, Advanced, Accelerated, Eleoft,
Basic and Limited. To achieve mastery in each aurdeea, a student needs to be at or above thiedeve
Proficient. To earn the highest rating from thdestend meet the state report card indicators, Ohio
requires that at least 75% of students in eachlibgjlachieve at the level of Proficient on the sQIDAA
and students make more than a year's growth astegploy value-added. The baseline data for the&/alu
Added component is established on the third gratla.(Walue-added is determined based on the growth
from the third grade spring OAA to the fourth gra@A. Schools in Ohio are also awarded a
Performance Index Calculation (PIC) score from O-Ithis reflects the achievement of every student
enrolled for the full academic year in all testetdjects and grades. The scores are weighted frem th
OAA in decreasing order by performance level, & most points awarded to students who scoreein th
Advanced level. The third assessment componeheigdtlequate Yearly Progress (AYP) score. This
piece analyzes the growth made by the differentadgaphic groups that make up the Lincoln
population.

Information on Ohio’s Achievement Assessments @afolind at: http://www.ode.state.us/
Lincoln Elementary’s 2010-2011 assessment resatide found at:
http://www.ode.state.oh.us/reportcardfiles/2010428UILD/020784.pdf

B. The combination of state indicators, Performanciek) Adequate Yearly Progress and value-added
has earned Lincoln Elementary the Excellent rafiimghe past six years. On the OAA over the |lasteh
years, Lincoln Elementary has shown consistent tiran the third grade reading assessment. In the
2008-2009 school year the passage rate was 90@38:2010, 94.5%; and in 2010-2011, 98.1%. Over
the last three years, the fourth grade readingesduaive consistently been over 90%, with the 2@ia-2
school year achieving 100%. Lincoln Elementaryddtis math scores on the OAA have far exceeded
the state minimum of a 75% passage rate for theHe=e years. Our third grade scores have consigte
been 94% passing or higher and our fourth gradsinmpercentages have consistently improved by two
or more percentage points. Our student scoresxaraary, as they reveal that two-thirds of Lincoln
School’s third and fourth grade population perfatnrethe accelerated or advanced range. Lincoln
Elementary also has met, or been above, what isrezhjby the state of Ohio to show a year’s growth
through the value-added component. The PIC scoréiticoln has risen five points over the last three
years, with our 2010-2011 score of 109. Overpdr three years, all students met the criterid\ie

in math, reading, and attendance.

While kindergarten, first and second grade studargsot tested formally by the state, Lincoln
Elementary school uses a number of measures tovdetestudent performance. Prior to entering
kindergarten, the Kindergarten Readiness Assesshitenacy is a screening tool administered to abtai
initial data about individual literacy skills. Read progress for kindergarten, first and secondgiia

then tracked through the administration of the Dewmental Reading Assessment (DRA). Data collected
from the DRA is used to develop a focus for indinrcand interventions in and out of the classrdom

all individuals. First grade DRA scores indicatedediciency in fluency and comprehension; therefore
the district has adopted the Dynamic IndicatorBasic Early Literacy Skills (DIBELS Next!) program

to supplement and improve student performancedriéficient areas. Since the implementation of
DIBELS Next!, our DRA scores in 2010-2011 showeagh#icant and consistent growth. The immediate

9



data analysis and feedback obtained by these tsassiments allows for Lincoln staff to meet the Higec
instructional needs of all students.

To monitor student progress in math, Lincoln Eletagnuses a number of tools. Besides OAA testing
data, we also track student progress with Stuéyntshnd Yearly Progress Pro (YPP). These are both
online programs that the students use on a weeldis land provide teachers with information on
progress. Data collected from these tools are testatilitate direct instruction, enrichment and
intervention. Lincoln Elementary School teacherdarstand the importance of analyzing the above
results. However, our daily interactions with stoideas individuals who come from varying background
experiences, cultures, and economic levels hetp d#ferentiate instruction for each child.

2. Using Assessment Results:

The teachers and principal at Lincoln Elementafyo®tuse assessment results as a guide for instmuct
and to help meet the needs of all students. Staffilbers participate in data meetings to discuss
assessment results in order to further plan instru@and interventions based on areas of strengih a
weakness. Short-cycle evaluations in languageaadanath, running records, observations, DRA,
DIBELS, Study Island, YPP and benchmark assessnaeatll utilized both formally and informally.
Teachers in each grade level meet frequently tyghis data and make decisions about flexible
grouping and planning for differentiated lessorss@&l on these assessments, students set individual
goals and teachers set classroom goals that helpateostudents and make them more responsible for
their learning. The data also allow teachers tindiovidual progress monitoring and share resulth the
Response to Intervention (RTI) team to set goalseansure growth.

Data are also made available from the Ohio DepantimieEducation (ODE). Teachers receive an online
report identifying each assessment item. Eachhtgazan analyze this report, which allows discussio
and dialogue to occur vertically, horizontally amith the school principal to determine strengths,
weaknesses, and disconnects between performandgesandtion. When the building identifies an area
of weakness based on these scores, we discusdavagdress the issue. Specific grade levels caltdbo
to develop lessons and assessments that are denegltglly appropriate. Areas of need are also
addressed as our staff plans professional developrfieachers share strategies and follow-up torensu
strategies we have implemented are successful.

The third and fourth grade teachers use OAA datagalith their own assessment information. Third
grade teachers use fall OAA results for instructiod intervention. Fourth grade teachers aretahise
third grade spring OAA results to develop instroitand interventions to address both individuadiet
needs and whole group instruction. Both third andth grade teachers use test data to complete goal
sheets for each student based on the testing steamtticlassroom observations. Through collaboration
the teachers and principal develop specific agtians that detail the level and frequency of academ
tutoring support, flexible grouping, and targetéassroom intervention strategies. Continued
collaboration allows for necessary adjustmentsbeduling and instruction throughout the schoolyea

Through the use of assessment results, observatidrin-class assignments, Lincoln staff also ifieat
specific students who need additional instructidmrese students are then referred to our Response to
Intervention (RTI) team. Once a student is ideadifin the bottom 10%, he/she is placed on Tier ithvh
uses individualized in-class modifications to monjirogress for that student’s specific RTI gofa |
student shows lack of adequate progress on Tige/$he is then placed on Tier 2 with an identijedl
and research-based intervention. Progress is neditnweekly for four to eight weeks, and the resul
are analyzed to determine success of the intenreritastly, if a student continues to show lack of
progress toward his/her specified goal, that studgethen placed on Tier 3. Progress is monitogaira
to determine success of the intervention agaisifoto eight weeks. At this point, if a student has
continued to show inadequate growth, further tgssrdiscussed to determine the need for an Indalid
Education Plan (IEP). Parents are involved in phixcess as well; they are contacted and kept irddrm
as goals are met or interventions are modified. Athkeling principal, Title 1 teacher, and other kdu

10



aides are involved in providing interventions aetptto ensure that the students work to their $tlle
potential.

3. Sharing Lessons Learned:

Lincoln Elementary staff is always proud and retalghare our successes. Additionally, we are gager
learn from others’ successes, both in and outefitktrict. Our principal attends weekly in-distric
administrative council meetings and participatesannty-wide curriculum meetings. Lessons learrted a
administrative council and county-wide meetingssirared with teachers via grade level, content area
and other committee meetings. Lincoln’s princidabaighlights classroom learning, successes and
programs with parents and community through ouostchewsletter, website, and email. An example of
one of these programs is our “Bully Stoppers” paogr Twice a year, Lincoln is featured in the county
newspaper so neighboring communities also havegpertunity to see highlights from our school.

We have welcomed teachers from surrounding disttecbbserve our full day kindergarten program and
our language arts program. Our principal has beleshadowed to glean insight and ideas on our
successes. Our preschool teachers provided professievelopment to other preschool teachers in
surrounding communities. This included a handboukfallow up observations to help them implement
strategies for success. Teacher collaboration ecsith Abilikids and Star Therapy, which provides
physical and occupational therapy to our students.

At the district level, we attend grade level megsito discuss OAA results, building strengths and
weaknesses, and academic successes. Our disfriatduarriculum share drive in which all teacherns ca
access and contribute materials created by staffpfofessional development, our district offersgiRe
Book opportunities. Lincoln Elementary teachersehaffered numerous Red Book classes to share our
successful techniques and research-based instraniob interventions. There is a district technology
committee. Our representative, upon attendingeblerntology committee meetings, returns to Lincold an
reports tools and technology tips to incorporatthaclassroom. This year, our representative dden

the eTech Technology Conference in Columbus, Ohio.

As improvement is always a focus, the principal ssathers work together on a Building Leadership
Team to share successes and focus on improvenaard folr our building. As a staff, we have completed
several book studies to incorporate new ideasmstdictional consistency throughout the buildingr O
RTI team also involves our principal and a tearteathers that analyze and develop intervention
strategies. To further our RTI successes, our Rairattends monthly in/out of district meetinggtwi
other RTI chairs to collaborate and broaden ourkii@f intervention strategies.

4. Engaging Families and Communities:

Lincoln Elementary School values meaningful commoation with parents and the community, therefore
regular communication about student performanceaasdssment results are shared through a variety of
means. On a weekly basis, Lincoln teachers dig&iblassroom newsletters, packets of student
performance, and portfolios. On a monthly basiacbin publishes a school-wide newsletter and
communicates its accomplishments and celebrati@na televised board meeting. Twice a year, our
school is featured in the local newspaper and wehble to share highlights of our school events. Ou
school year is divided into trimesters to repantdsint progress on our standards-based report cards.
Additionally, we place high importance upon forraall informal face-to-face communication. There are
three conference nights scheduled in order to stadent progress with parents to ensure continuity
between home and school support. At the beginninigeoyear, parent and new student orientations are
conducted to communicate expectations, scheduteplanned activities. In the spring, we invite
community members such as the mayor or judge,&megheir love of reading to kick off our Right-to-
Read week. Students become motivated to involvie fdmmily in daily reading time which helps to
improve reading fluency and comprehension. A b@oki$ offered twice a year to encourage
independent reading and support a variety of bbwlkces at each student’s reading level. A
grandparent’s luncheon is also hosted in conjunctiith the book fair to support intergenerational
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cooperative reading. Toward the end of the yearcdln school hosts an ice-cream social and opesehou
to invite families into the building to celebratedashowcase student work.

Our Response to Intervention (RTI) team invitesepts to participate in the collaboration of straeg

and instruction for students who require more spizeid instruction. Teachers and tutors also
communicate with students regarding their goalssamdesses. When necessary, the RTI team, including
the parents, refers a student to the special eédungatocess for a multi-factored evaluation to deire a
possible disability. If a student is determinedjiblie for an Individualized Education Plan (IEP}eam

of professionals collaborate with his/her parerttfgjevelop the student’s individual plan that étsg
specific areas of need based on grade-level expea
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PART V - CURRICULUM AND INSTRUCTION 120Hg

1. Curriculum:

At Lincoln Elementary, a Pre-Kindergarten to fougtiade building, Ohio State Standards and board
adopted courses of studies serves as the framdarogsson planning, instruction, and student
assessment. All teachers are responsible for Lgagaes, Mathematics, Science, and Social Studies
development and implementation. Each subject eses @ district-approved series that we further
supplement to best meet the needs of all students.

Literacy by Design, published by Rigby, is the district-approved toséd to implement the Ohio
Academic Content Standards. It provides remedifgidansion activities as well as ELL activities to
substantiate our language arts curriculum. Wezetiéi developmental, multisensory reading and pkonic
program called Orton-Gillingham, Six Traits and Wris Workshop along with a variety of teacher
created and commercially developed common assessnkely vocabulary, cross-curricular connections
and technology.

Everyday Mathematics is a complete K-6 curriculum that embraces manheftraditional goals of
school mathematics as well as new, twenty firstugrskills. Our students benefit from the spirglin
curriculum with emphasis on problem solving skilands on application of knowledge, and
developmentally appropriate games to reinforcedancepts.

Our Social Studies curriculum @hio Social Studies published by Houghton Mifflin. The curriculum is
built on thematic units that enhance understandfrdjverse cultures and communities. We utilizeidun
Achievement, which brings community volunteers to building to teach lessons. The third graders go
on a community walking tour, they visit with the &, police department, judge, and other local
historical sites. We foster community involvemanother grades by having police, fire fighteosdl
doctors, and dentists come in to discuss eleméikew careers.

Our Science curriculum is integrated across corgezds and is reinforced through reading infornnatio
text. In addition, we also supplement science &#Hy Science published by Newbridgé&hio Science
published by Macmillan, and the AIMS program. Thep&asis is on scientific inquiry, science process
skills, reading comprehension, and content vocabuleechnology, such as United Streaming,
demonstrates relevance and adds real world unddistpto student learning in science as well.

At Lincoln Elementary School, we value the impaoda of the arts adding to the development of the
whole child. Our specials program includes Art, Muand Physical Education. They all add valuable
learning experiences and allow students with défietearning styles to excel.

Students use art tools, methods, and techniquesith the highest level of achievement as they
overcome barriers to learning, build self-esteexplae creation and expression of ideas, while also
forming a strong capacity to learn. Upon enteringchin Elementary our Artist of the Month work is
showcased in the lobby for all visitors to see.rgagc art work is continually displayed outsidesaich
classroom. With the abundance of student art wgrdat attention is given to unique pieces and #rey
displayed at our annual Fine Art Show.

An engaging and technical music program is evitlemaughout our school. The music program is
seamlessly integrated into the Social Studies,n8eieand Math curriculums. Students are showcamsed i
the variety show, the Veterans Day program, andrchibe music teachers are knowledgeable of the
content area standards and work to reinforce thla@ie in their time as well.
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Our district’s current health and wellness progeanphasizes life time fithess and motor skill
development. We are trying to combat childhood mpésrough the Presidential physical fitness test,
field day, a rock wall, and individual and groupméss activities

2. Reading/English:

Our language arts curriculum is designed to beradbmpassing in the areas of reading, writing, gnam
and spelling. Comprehension remains the core @éalling instruction, so students see the valskitf
instruction and can more readily integrate new Kedge into what they know and understand about
reading. Our teachers provide direct instructiograwe level skills in the areas of phonemic awasen
phonics, vocabulary, fluency and comprehensionrd ieea gradual release of responsibility as the
students are provided with an opportunity to pcacthese foundational skills in small groups and
partnered supports, with the end goal of indepenaeplication of their learning.

Focused and extensive professional developmernelated in the implementation of common reading
assessments. The Development Reading Assessmefj @b the Dynamic Indicators of Basic Early
Literacy Skills (DIBELS) have been added to thddings assessment protocol to ensure an objective
evaluation of students’ reading skills and alsalg#&h their reading level. Additionally, our intated
preschool program utilizes the Get It! Got It! Gitdracy assessment to evaluate the students’ emgerg
literacy skills. We use this information to guidér anstruction in planning and implementing ourdgd
reading groups. To accompany this differentiatetrirctional practice, our building has createdvalied
library that is available to both our teachers studlents. This resource provides teachers withiatyaf
high interest books at varying levels to meet irdiial needs of students. These “just right” books
provide a meaningful reading experience during kgralup instruction and independent reading times.

Our differentiated approach to language arts iofitvn ensures that students are monitored clogely a
their instructional reading level. There are a nantf opportunities for all students to have regdin
success. The addition of our Bookmarkers Club piesian enrichment reading opportunity that is
available for all third and fourth grade studentwovare seeking to extend their learning. Subsetyyent
students in first and second grade have an opptyrtenparticipate in our One Hundred Book
Challenge. As we closely monitor student progrsgsjents who are not reading at grade level are
provided with services such as Title | tutoringhigy qualify through Response to Intervention

(RTI). However, if students don’t meet the critefida Title | tutoring, volunteer Oasis Tutors (Otde
Adult Intergenerational Volunteer Program) alsovmte additional reinforcement to those students who
are reading slightly below grade level.

Ongoing professional development in the area aingginstruction has expanded the capacity of our
classroom teachers to provide high quality instomcand plentiful reading opportunities. Annually,
Lincoln Elementary participates in our public liraummer reading program. Our building has a great
deal of participation from students and familied aonsequently we have successfully earned a trophy
and plaque for the most minutes read over the sunforehree years running. The components of our
language arts curriculum support the overall famusur building, maintaining high academic standard
by providing engaging work at the appropriate dkiel for each individual student.

3. Mathematics:

The philosophy of our math curriculum is designetd¢ both rigorous and balanced. The curriculum
emphasizes conceptual understanding while buildin@stery of basic skills. It explores the full
mathematics spectrum of critical thinking and pesblsolving, not just basic arithmetic and
memorization. We use the Everyday Math Programuaprimary source for delivering instruction. The
program is created so that it is consistent wighvfays children actually learn mathematics, bugdin
understanding over time, first through informal espre and then through more formal and directed
instruction. Throughout each grade level, theafseanipulatives during instruction is an integralt of
student achievement. The teachers at Lincoln $dmmov that students learn by doing and that number
sense, facts, and problem solving skills are aliiic mathematics.
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Everyday Math has been very helpful in developitnglents’ knowledge and understanding of math
concepts. In order to meet the needs of all stgdéme third and fourth grade teachers supplemiht
the COACH mathematics book to help students witthrakills required for the Ohio Achievement
Assessment. Students use this math book whileimggietsmall groups to focus on certain math skills
Students gain confidence and practice while devwgpiheir understanding the building blocks of thei
math skills. Daily 5 Math Stations have been apartant addition to our math instruction. Eachista
has a different focus and students use games,dlgy) manipulatives, and math worksheets to practi
important skills that align with academic contetainglards. Each grade level has adapted the station
best fit their needs but the core skills remainghme: the focus is on number sense, operations,
strategies, and problem-solving. During the Dailj&th stations, teachers are able to pull smalljgso
to work on remedial math skills such as fractionaking change, line plots, and mode.

In 4" grade, teachers have developed a 40 minute imtgovetime on Wednesdays and Fridays. On
Wednesdays, teachers use this time to remediatergtiin math and help them with basic skills.
Students who have advanced math skills are alsgogmband challenged during this time. Students are
broken down into groups that are designed to dieetthe best opportunity to learn. The frequency,
intensity, and length of the tutoring is dependgyin the specific needs of the child. Adding such
flexibility to this intervention has created anegffive student-driven program.

4. Additional Curriculum Area:

Using the Ohio Academic Content Standards as anndwork, we make science an integrated subject
throughout the content areas. Labs, experimentstesninology are also used to make the learning mor
hands-on and meaningful for the students.

Our district has adopted several different programthat we can effectively instruct students tctera

the grade-level goals. The science textbooks weusvide foundational skills for our studentsaad

and learn about various topics such as animalsespaeather, and physical changes. We use thesbook
to emphasize reading comprehension along with ilegmelevant vocabulary. Our reading program also
ties science into the content areas because itdaslmany science-based units throughout the gear s
that the students can read a variety of informatitexts and nonfiction selections.

The AIMS program provides the experiments and hamdapplications for the skills. From making
“flubber” to science fair projects that follow tkeientific method to observation of the seasonsgina,
displays of our scientific learning are evidenailhgrade levels both inside and outside of ounsth
These applications encourage scientific thinking problem solving.

In addition to classroom learning opportunitiesdsints receive additional instruction through a
designated Science Lab sponsored by the Cent&cfence and Industry (COSI) in Columbus, Ohio.
The principal selects the topic for the lab andithands-on experiments reinforce and extend coscept
presented. Throughout the day, students reportidovthe gym during their grade level’'s assignetbti
so that they can have time to explore all of tladiets set up. Parent volunteers are experthdipt
reinforce the learning at each station and adsesstudents in the experiments.

Additionally, Lincoln holds an annual Science Rairere students are able to show off their scientifi
inquiry skills. Students pick a partner, selestintific question, and work on their project 8
weeks. The science fair allows students to preabeirt project to judges and awards are given ¢écdip
three projects. This has been a great additidurimoln’s scientific needs that align with the Ohio
Academic Content Standards.

Lincoln students have also had the opportunitytiiize Lego Mindstorm Education Robotics kits.
Students work to build their Lego robots. Oncdtpthiey are able to program the robots to complete
simple tasks. This science technology piece tdedan the development of higher level sciencdsskil
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5. Instructional Methods:

Instructional methods at Lincoln School are dribgrresearch-based best practices and individual
student data. We combine a variety of whole graggriiction, small group work, along with individual
conferences in order to best meet the needs sfualents.

In the fall, kindergarten through second gradeheesadminister several individual reading assestame
in order to find the students’ independent readiiwgl along with areas of weaknesses that we use to
guide our instruction. Based on research, we digdxevelopmental Reading Assessment (DRA) along
with DIBELs (Dynamic Indicators of Basic Early Ligey). These tests are also administered several
times throughout the year in order to track progeesd make sure that the students are reaching thei
end-of-year goals. In third and fourth grades,kids do online individual assessments that coreelath
our reading series for their independent readingléealong with the DIBELSs assessment. The thidl an
fourth grade teachers have also created goal steeetach student with action steps to ensure their
success. This data is also a guide for our Resporisgervention (RTI) team to help identify stutien
that are in need of intervention and support. Gtle Tteacher provides extra reinforcement of thes
goals and works collaboratively with the RTI teamd &lassroom teachers. In the spring, we follow-up
with diagnostic assessments in reading and matidier to communicate data to the teachers the rstside
will have the next year.

In our daily instruction, we have used severaheflbooks we have read as a staff in order to peovid
research-based best practice. We have implementkeling-wide the use of Daily 5 by Gail Boushey
and Joan Moser in both reading and math to guidsmall-group time and provide meaningful
cooperative learning opportunities. Reading CAFEBbyshey and Moser and Comprehension
Connections by Tanny McGregor are two books thaittae framework for our reading comprehension
instruction. This has given us a focus and contynogetween grade-levels and a common vocabulary for
students.

There has been a push in the last few years twpocate technology to enhance our instruction. Ude
of Smart Boards, iPads, iPods, response pads, ¢ersplaptop carts, and enhancement systems ate use
daily in order to differentiate instruction and pige learning opportunities for all students.

6. Professional Development:

Professional Development is a cooperative, buildunde initiative at Lincoln Elementary School. The
principal, teachers and staff members identifyrgabgoal for the year and all professional develept
is based on this area.

We focus on RTI, reading comprehension, understgnectiildren in poverty, and technology. We use
district professional development hours to matchgmals and objectives for the RTI model. Gradelev
work cooperatively with Student Services in oradeensure we follow proper procedures and have a
sound model in place to help all students. A diafik study was initiated by our principal to foarsthe
areas of reading comprehension and poverty. We dicussions and collaborative learning among staf
members to share information. For technology, westtends-on learning sessions taught by teachers
who integrate technology into their classrooms.akeable to build Smart Board lessons and work
cooperatively in order to develop a bank of adtgithat can be adapted to different grade levads a
curriculum areas.

We have a fall professional development day tesagsimplementing district-wide initiatives andwne
curriculum information. After meeting as a distrigtade levels collaborate to implement and apply t
our classrooms. Staff block planning, monthly staéfetings, and grade level collaboration meetinigs w
the principal are used to follow up on professia®lelopment goals and initiatives.
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7. School Leadership:

Our principal is catalyst who promotes our buildgdture and environment. He provides leadership an
resources that encourage staff members and gradetéams to set personal goals for student
achievement. He also fosters the development oivtiade child with his Caring Kids program that
emphasizes positive character traits. He knowsyekidrby name and is visible throughout the buitdin

in classrooms, cafeteria, hallways, and at reced4s.has a monthly newsletter that he sends tditso
keep them involved and aware of school events.

The building principal has implemented a Buildingaldership Team (B.L.T.) to provide guidance and
leadership in creating a safe and conducive legranvironment. It consists of a team of three teexch
that he meets with monthly to address school-wateerns and support. They proposed a school-wide
discipline program called the Grizzly 5 that wasrtladopted by the staff. It sets expectations for
behavior that are consistent throughout the whoikling and focuses on positive behavior.

Staff members are also in leadership positionsuincollaborative work and district

committees. Members participate on the distridietogy committee, language arts committee, RTI
chair, and report card committee. Teachers sen#lywaewsletters and are visible at evening school
events such as the Lincoln Carnival and Chili C@dk-Teachers have often taught professional
development courses for the district to lead ihités.

Our preschool program works collaboratively witlmeounity preschools to provide training and
guidance on best practice. The teachers are partagfional teacher-leader program where theysact a
mentors to develop interventions and languageséiiis.

There are many opportunities at Lincoln Elemengelgool for the students to be leaders as well.stud
Council and Fourth Grade Leader Jobs provide tgesits with a chance to be responsible citizens and
help to develop their leadership skills.
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PART VIl - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: 3 Test: Mathematics
Edition/Publication Year: 2011/20 Publisher: Ohio Department of &chtior
2010-2011| 2009-201C | 2008-200¢ ' 2007-2008 2006-2007

Testing Month May May May May May
SCHOOL SCORES

% Proficient and Above 98 95 98 88 96
% Accelerated and Above 63 63 69 44 54
Number of students tested 54 55 44 50 52
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0

SUBGROUP SCORES
1. Free/Reduced-Price Meals/Socio-economic Disadtaged Students

% Proficient and Above 100 100
% Accelerated and Above 15 20
Number of students tested 13 6 8 8 10

2. African American Students

% Proficient and Above

% Accelerated and Above

Number of students tested 1
3. Hispanic or Latino Students

% Proficient and Above

% Accelerated and Above

Number of students tested

4. Special Education Students

% Proficient and Above

% Accelerated and Above

Number of students tested 1 5 1 3 1
5. English Language Learner Students

% Proficient and Above

% Accelerated and Above

Number of students tested 1 1

6. White, Non-Hispanic

% Proficient and Above 98 94 98 88 96
% Accelerated and Above 35 31 27 26 22
Number of students tested 49 54 44 50 51
NOTES:

120H9



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: {Test: Ohio Achievement Assessm
Edition/Publicgion Year: 2011/101 Publisher: Ohio Department of Education

2010-2011| 2009-201C| 2008-200¢| 2007-2008  2006-2007
Testing Month May May May May May

SCHOOL SCORES

% Proficient and Above 98 95 91 86 94
% Accelerated and Above 80 80 73 50 88
Number of students tested 54 55 44 51 51
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0
Percent of students alternatively assessed 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price Meals/Socio-economic Disadvaged Students
% Proficient and Above 100 80
% Accelerated and Above 33 30
Number of students tested 15 6 8 8 10
2. African American Students
% Proficient and Above
% Accelerated and Above
Number of students tested 1
3. Hispanic or Latino Students
% Proficient and Above
% Accelerated and Above
Number of students tested
4. Special Education Students
% Proficient and Above
% Accelerated and Above
Number of students tested 1 5 1 3 1
5. English Language Learner Students
% Proficient and Above
% Accelerated and Above
Number of students tested 1 1
6. White, Non-Hispanic
% Proficient and Above 98 94 91 86 94
% Accelerated and Above 43 61 32 38 56
Number of students tested 49 54 44 50 50
NOTES:

120H9
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: 4 Test: Mathematics
Edition/Publication Year: 2011/20 Publisher: Ohio Department of Educai

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May May May May
SCHOOL SCORES

% Proficient and Above 93 88 88 87 94
% Accelerated and Above 68 57 54 50 68
Number of students tested 57 51 49 52 50
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0

Percent of students alternatively assessed 0 0 0

SUBGROUP SCORES

1. Free/Reduced-Price Meals/Socio-economic Disadvaged Students

% Proficient and Above

% Accelerated and Above
Number of students tested

2. African American Students
% Proficient and Above

% Accelerated and Above
Number of students tested

3. Hispanic or Latino Students
% Proficient and Above

% Accelerated and Above
Number of students tested

4. Special Education Students
% Proficient and Above

% Accelerated and Above
Number of students tested

5. English Language Learner Students
% Proficient and Above

% Accelerated and Above
Number of students tested

6. White, Non-Hispanic

% Proficient and Above

% Accelerated and Above
Number of students tested
NOTES:

93
40
55

120H9

80
20
10

88
28
50

80
10
10

88
23
48

82

11

86
24
51

94
32
50
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: 4 Test: Reading
Edition/Publication Year: 2011/20 Publisher: Ohio Department of Educai

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May May May May
SCHOOL SCORES

% Proficient and Above 100 90 94 92 100
% Accelerated and Above 63 51 56 60 62
Number of students tested 57 51 50 52 48
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0

SUBGROUP SCORES

1. Free/Reduced-Price Meals/Socio-economic Disadvaged Students

% Proficient and Above 100 90 90 92 78
% Accelerated and Above 33 10 10 0 22
Number of students tested 6 10 10 12 9

2. African American Students

% Proficient and Above

% Accelerated and Above

Number of students tested

3. Hispanic or Latino Students

% Proficient and Above

% Accelerated and Above

Number of students tested

4. Special Education Students

% Proficient and Above

% Accelerated and Above

Number of students tested 6 3 4 1 8
5. English Language Learner Students
% Proficient and Above

% Accelerated and Above

Number of students tested 1
6. White, Non-Hispanic
% Proficient and Above 100 90 94 92 100
% Accelerated and Above 18 2 19 6 19
Number of students tested 55 50 48 51 48
NOTES:

120H9
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

% Proficient and Above 95 91 92 87 95
% Accelerated and Above 65 60 61 47 60
Number of students tested 111 106 93 102 102
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0

SUBGROUP SCORES
1. Free/Reduced-Price Meals/Socio-economic Disadtaged Students

% Proficient and Above 100 81 88 84 94
% Accelerated and Above 20 12 11 17 15
Number of students tested 19 16 18 19 19
2. African American Students

% Proficient and Above 0 0 0 0
% Accelerated and Above 0 0 0 0
Number of students tested 1 0 0 0 0
3. Hispanic or Latino Students

% Proficient and Above 0 0 0 0 0
% Accelerated and Above 0 0 0 0 0
Number of students tested 0 0 0 0

4. Special Education Students

% Proficient and Above

% Accelerated and Above

Number of students tested 7 8 5 4 9
5. English Language Learner Students

% Proficient and Above

% Accelerated and Above

Number of students tested 2 1 0 0 0
6.
% Proficient and Above 95 91 92 86 95
% Accelerated and Above 37 29 24 24 26
Number of students tested 104 104 92 101 101
NOTES:

120H9
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month

SCHOOL SCORES

% Proficient and Above 929 92 92 89 96
% Accelerated and Above 71 66 63 55 75
Number of students tested 111 106 94 103 99
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0

SUBGROUP SCORES
1. Free/Reduced-Price Meals/Socio-economic Disadtaged Students

% Proficient and Above 100 93 72 80 79
% Accelerated and Above 33 12 11 0 26
Number of students tested 21 16 18 20 19

2. African American Students
% Proficient and Above
% Accelerated and Above

Number of students tested 1 0 0 0 0
3. Hispanic or Latino Students

% Proficient and Above 0 0 0 0 0
% Accelerated and Above 0 0 0 0 0
Number of students tested 0 0 0 0

4. Special Education Students

% Proficient and Above

% Accelerated and Above

Number of students tested 7 8 5 4 9
5. English Language Learner Students

% Proficient and Above

% Accelerated and Above

Number of students tested 2 1 0 0 0
6.
% Proficient and Above 99 92 92 89 96
% Accelerated and Above 29 32 25 21 37
Number of students tested 104 104 92 101 98
NOTES:

120H9
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