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PART | - ELIGIBILITY CERTIFICATION 120H11

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Separtment of Education, Office for Civil Rights (BT
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

The school has been in existence for five full getrat is, from at least September 2006.

The nominated school has not received the Bluedilgrhools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

The nominated school or district is not refusingRo&cess to information necessary to
investigate a civil rights complaint or to condadlistrict-wide compliance review.

OCR has not issued a violation letter of findingshte school district concluding that the
nominated school or the district as a whole haktgd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

The U.S. Department of Justice does not have aipgisdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 120H11

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 5 Elementary schools (includes&-
(per district designation): 1 Middle/Junior high schools

1 High schools
0 K-12 schools
7 Total schools in district

2. District per-pupil expenditure: 1324¢

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Suburban

4. Number of years the principal has béeter/his position at this scho 2

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 1 0 1 6 0 0 0

K 55 42 97 7 0 0 0

1 33 40 73 8 0 0 0

2 47 49 96 9 0 0 0

3 46 48 94 10 0 0 0

4 33 42 75 11 0 0 0

5 0 0 0 12 0 0 0

Total in Applying School: 436



120H11

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

8 % Asian

2 % Black or African American

5 % Hispanic or Latino
1 % Native Hawaiian or Other Pacific Islan

80 % White

4 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Registeprovides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 11%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until 26
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 201C 16
until the end of the school year.

(3) Total of all transferred students [sum 01‘42
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.11
divided by total students in row (4). 7

(6) Amount in row (5) multiplied by 100. 11

390

8. Percent of English Language Learners in the school: 9%
Total number of ELL students in the school: 39
Number of non-English languages represented: 7
Specify non-English languages:

Albanian, Arabic, Chinese, Romanian, Russian, $bahirdu



120H11

9. Percent of students eligible for free/reduced-priceals: 18%
Total number of students who qualify: 79

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 11%
Total number of students served: 50

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

6 Autism 0 Orthopedic Impairment

0 Deafness 5 Other Health Impaired

0 Deaf-Blindness 14 Specific Learning Disability

1 Emotional Disturbance 20 Speech or Language Impairment

1 Hearing Impairment —OTraumatic Brain Injury

3 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 17 0
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 8 6
Paraprofessionals 6 0
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 8 3
Total number 40 9

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 24:1




120H11

13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 96% 96% 97% 97% 96%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 120H11

Bassett Elementary School is a five-year publiceletary school located in Westlake, Ohio, a suburba
community of 30,300 people in the Greater Clevelstedropolitan area. With an enrollment of
approximately 440 students for the 2011-2012 scheal, Bassett is one of four elementary schoails th
serves students in kindergarten through grade fApproximately 18% of Bassett's students qualdy f
free and reduced price meals. Close to 9% of Béssatdent population is being served by the stsoo
English as a Second Language [ESL] program, whickiges students with additional services and
interventions to help them progress toward gragekleurriculum objectivesThe ESL program is
structured for full inclusion, so only studentsaiiag little or no English receive pull-out insttion.

11% of Bassett’s student population are part ofspecial education program, which serves qualifying
students in the least restrictive environment uditlg those with only speech-related neédsself-
contained special education classrooms exist fostuaents, as Bassett strives to implement a full-
inclusion modelA program serving our gifted and talented studes®s of our population, provides
enrichment materials and instruction differentidiedneet their needs.

When Bassett opened its doors in 1967, there wigsooe classroom per grade-level. Its small sing le
itself to a close-knit, familial atmosphere, whitds continued over the past 45 years as Bassett has
grown to serve a population of over 400 studeritg. Bassett community is warm and welcoming to new
families and staff members. Though school trad#tibave evolved over time, our commitment to student
success — academic, social, and emotional — iswenwa.

Bassett, along with the other Westlake City Schzistrict [WCSD] elementary schools, has begun the
process of becoming an International Baccalauf#}echool. IB is an international education pragr
designed to help students “develop the intellecfuaisonal, emotional and social skills to livarteand
work in a rapidly globalizing world.” The IB prograwill support our mission: to ke child-centered
community empowered to develop responsible, congoads, globally awareitizens who are lifelong
inquirers dedicated to achieving academic excebehrcour dynamic, student-centered learning
environment, we encourage our students to be &¢veaged learners, working collaboratively in
pursuit of new skills and capabilities. We striseempower all students to achieve their educational
goals, to direct their lives, and to contributestziety.

Bassett has an average class size of 24 studeh@08&f of Bassett’s 29 full-time certified staff mieens
have earned at least a Master’s degree. This ldgieptage of educators who have sought higher
education is not the only indication of the staffesire for continuous improvement and growth. Heurt
evidence of their dedication is the initiative mastgff members take to discover and participage in
variety of courses and workshops to further devéher pedagogy, over and above the professional
development opportunities provided by the district.

In addition to being highly motivated, the staffBatssett is also highly collaborative, meeting agiri
common weekly planning times to find new and iniweaways to ensure success for all students.
Teachers and administrators meet regularly to imptg and review the Response to Intervention [RTI]
process, in an effort to identify students withriéag and behavioral struggles and strengths. Tdirau
cycle of screening, progress monitoring, and airielted prevention system, the staff reviews stiide
data and plans interventions and extensions tonatwalate every student. The staff also supplements
WCSD’s curriculum with differentiated objectivescatasks designed to make instruction accessible to
all. It is undoubtedly a reflection of Bassett'okviedgeable and dedicated staff that, for the fbaest
school years, Bassett has earned an “Excellerfi&xgellent with Distinction” designation on the @hi
Department of Education [ODE] School Report Card.



Programs like Colonial Days and Science Day, Yolathors, and a Wax Museum where students
embody the subject of their biographies, bringriewy to life. Harvest Day and Family Game Night,
along with Jump Rope for Heart and Student Cowsmilnsored service-learning projects, encourage all
students to engage positively with the school conitpuand the community at large, both during and
beyond the regular school day.

Bassett's positive, inclusive, and supportive stitommunity fosters high achievement. Rigorous,
standards-based instruction delivered by enthusiedticators with high expectations for all studédrds
enabled Bassett to become worthy of the Nationaé Blibbon distinction.



PART IV - INDICATORS OF ACADEMIC SUCCESS 120H11

1. Assessment Results;

A. The Ohio Reading and Mathematics Achievemesste&sments [OAAS] are administered annually to
third and fourth grade students. These tests ayeeal with the Ohio Academic Content Standards and
measure how well students understand reading atftematics concepts that have been taught
throughout the year. OAA performance levels show i@ll students did on the test, in each grade and
subject. The five levels of performance, in desaemdrder, are: Advanced, Accelerated, Proficient,
Basic, and Limited. OAA results are used to idgrdgiudents who may require additional resources to
meet or exceed the Proficient level or to shoveast one year’s worth of academic growth.

Value-Added is an accountability system that appitefourth-grade OAA results. This measure
recognizes schools and districts that may not teestandard for proficiency, but whose studerills st
make significant academic growth. The Value-Addeshgure reflects academic progress made by
students since the prior year’'s achievement test.

Bassett's acceptable standards for student’s pediace are high, but realistic. We are not satisfied
unless 100% of our students tested on state assetssatore at or above the Proficient level. Thinoug
our curriculum-based measurements and data analygievious test results, we can identify students
who need intervention or enrichment, in order teeghem the support they need to reach that goal. W
expect all students to make significant acadenogiass from year to year and aim to consistentigtme
the Value-Added measure.

B. Through a data analysis of Bassett's ODE SlcReport Card, a positive trend can be seen in our
Reading and Math scores since the 2006-2007 sgiaol The percentage of students in fourth grade
who were not meeting the Proficient level was laveesing the 2006-2007 school year, with 86%
Proficient in Reading and 88% Proficient in Matls &result of these scores, a plan was impleméated
increase student achievement within this gradd.l@¥e district formed a leadership team in confiomc
with the county’s Educational Service Center tolyeathe data and the needs of the subgroups er ord
to develop a plan for implementation at the scheatl. First, a meeting with parents was conduted
review results and discuss how the school was goinmgprove student achievement within this grade
level. Second, a packet of information and actsitivas sent home to enable families to reinforce
concepts taught at school. Third, flexible groupstrgtegies for Reading and Math were put into
practice. As a result, the following year, the patage of students who scored at or above thecknofi
level increased to 100% for Reading and 99% foriMat

Bassett's standardized assessments scores foatidrtburth grade Reading and Math showed that
between 96% and 97% of all students achieved aresled the Proficient level for the 2010-2011 school
year. Our Proficient level has seen a steady isersace 2008-2009 school year, as we continueeive s
for improvement every year. On our last ODE Schiveport Card, we met our Value-Added rating for
Reading and received an Above Value-Added ratind/fath for our fourth grade scores. We also
increased our Performance Index over the last Bsyfeam 105.5 in 2009 to 110.8 in 2011. Further
analysis of our Performance Index indicates thahagthe highest percentage of our students score
within the Advanced level (46.3%). At Bassett, veatinuously strive for all students to make progres
on all standardized assessments. We met AdequartyY&ogress [AYP] for all of our subgroups on our
last report card.

Bassett aims to have all students, including thdsetified within subgroups, make continuous
progress. There has been a steady increase ovaeaighéive years in the percentage of studentsavbo
scoring within the Advanced and Accelerated lewélachievement. This indicates that teachers are
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differentiating instruction for all students, inding high achievers, to enable them to make pregaean
advanced level. In addition, our subgroups haveimoously shown positive trends and increasediwith
the Proficient levels. For example, 47% of our stud with disabilities scored within or above the
Proficient range on our School Report Card foraB86-2007 school year. This score has increased to
75% on our most current School Report Card. Utijziesearched-based programs with our special
education students, such as Great Leaps and tilsemlibnguage Program, allowed us to target specific
skills in which students needed remedial instructmbetter meet their needs.

2. Using Assessment Results:

Using data to modify curriculum, instruction, arss@ssment is critical to maintaining a successful
learning environment. At Bassett, we use assesstia¢atto analyze student performance and tailor
instruction to meet the individual needs of evdriycc Our grade level teams meet monthly with our
principal, guidance counselor, school psycholodistading specialist, and ESL teacher, to evaluate
student progress and determine ways to enhancenstachievement. At these meetings, we review
current academic performance levélyiISwebresults, and other data, including CoGat and Oééyes
and report card grades. Evaluating data also enallable to offer struggling learners an oppotyuioi
participate in a summer school program, to recektea support in Reading and/or Math.

To support RTI, we began usidgMSwebbenchmark and progress-monitoring assessmentsin &hd
Reading for students in kindergarten through fogrtide. These curriculum-based measures have
enabled us to closely monitor student achievententighout the school year to make sure our
curriculum is addressing each student’s needsr Rrithis implementation three years ago, the ¢ody

we had to evaluate curriculum was our OAA resualtgl] by the time those scores were reported, steident
were already progressing to the next grad®lSwebdata helps teachers identify areas of need more
quickly and enables them to adjust instruction@tegies to more effectively address these aréase S

the adoption and implementationAiMSwehin 2009, there has been an increase in our Perfarena
Index and in our percentage of Proficient and soipgiscores on the OAA.

We analyze data in each grade level to ensurethiattudents achieve or exceed their expected browt
during benchmark periods. Our principal and teashé&so utilize the web-based ODE Student Success
site, which enables us to view student data anlyzm&rends in student responses to OAA test questi
This allows us to determine topic areas in whictiittahal targeted instruction would benefit studersp
we can implement specific interventions or enrichimeitiatives. If a large portion of a grade lev&@hot
meeting the expected rate of improvement, we devalplan to increase effective instruction in theaa
of need. For instance, in third grade this yBaissett developed “Power Wednesday” for its thietlg
classes. Based on our analysis of fall OAA datd¥ Swebresults, and classroom performance, all third
grade students are now members of reading-relatktd®ups. Every Wednesday, students meet in
homogeneous groups to receive targeted instrustiekill areas identified as needing

improvement. Students who demonstrated proficiemcthe fall OAA are part of an enrichment group
that deepens their understanding of literacy catscdjnis enrichment group is evidence of the
importance we place on meeting Value-Added critieniastudents at every level. Bassett educatongestr
to provide all students with a quality educatioattill enable them to exhibit at least one year's
appropriate growth in learning every year.

Analysis of early literacy measures during the 20001 school year, found letter-sound fluency and
nonsense-word fluency skills to be two areas wkerdergarten scores fell below expected national
growth norms. Recognition of this issue prompted$ddo adopt Wilson's-undationsprogram, a
research-based phonemic awareness and phoniasudwmi in order to provide students with a strong
foundation of literacy skills in kindergarten, t@et or exceed national norms.

The Bassett staff communicates data to all stakiens| including parents, students, district
administrators, and community members. Studenbpegnce is reported to parents quarterly through
report card grades, accompanied by user-frieAtN§Swebdata reportsAIMSwebgraphs show each
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student’s progress over time, thereby giving alkeholders another way to identify the student® cd
growth. Student achievement is also communicatg@@tents at conferences and meetings, during
telephone conversations, or through email. Cumiituthanges and Ohio state assessment resultsare al
shared at PTA meetings. Our school's website, wisictpdated regularly, informs the community of
Bassett's many accomplishments. The ODE School R€fard is also available online for community
members wishing to learn more about Bassett stadewerall collective academic success.

3. Sharing Lessons L earned:

Bassett staff members recognize that sharing gtestés one of the best ways to improve one’s mact
We welcome the opportunity to not only share theesases and achievements of our school, but also to
learn about the successes of others, so we magvaidmore strategies to our repertoires.

Kindergarten is the first of the grade levels a4t to transition fully to the new Common Core
Standards next year. During the 2011-2012 schawi, Y#WCSD Kindergarten teachers met numerous
times as a grade-level with the Curriculum Dired¢toshare their approaches to teaching the new
standards. As the other grades make the switdiet€bmmon Core Standards, additional district-wide
grade-level meetings addressing the new indicat@®eing held to facilitate the transition.

Fundationsis a Wilson phonological and phonemic awarendssnigs, and spelling program that has
been introduced in kindergarten and first gradénduthe 2011-2012 school year. Bassett educators,
along with other educators in the district and sémen surrounding school districts, have engaged an
introductoryFundationstraining, along with several classroom visits¢e ghe program in action. Four of
these visits occurred in Bassett classrooms, wBassett teachers performed the model lessonsnnh fro
of their peers, giving them an opportunity to destoate their knowledge éfundationsand to share

ways in which they supplement the program. Thradighourse with colleagues and the Wilson trainers,
Bassett educators have been afforded the opportianitevelop a comprehensive understanding of how
Fundations should be implemented, while sharirgiesflies and receiving constructive criticism on the
model lessons.

As we begin our journey toward becoming an IB sthoe are teaching our students about the Learner
Profile Attributes. To share the ways in which we mtroducing these attributes to our studentk wit
other educators in the district, Bassett staff po¥brmation and successful ideas and lessons to a
Wikispaces site. In November 2011, the staff endage full-day in-service experience to learn atd8u
and to plan a sample Programme of Inquiry, durihgctvtime we also shared our successes and
challenges with IB at a district level. In Marchl2) Bassett staff will be participating in a twoydB
Primary Years Programme [PYP] Level | workshop smoad by the Ohio International Baccalaureate
Association. This workshop will give us another ogipnity to both share and receive information abou
how to successfully implement IB.

Other examples of sharing success include grae $eience meetings and Dyslexia training with
surrounding districts; iDiscovery online math cagshat cultivate discussion and the sharing of
successful strategies; and visits from nearby deltoevaluate the design of our special education
program. Bassett educators are also members afedyvaf local, state, and national professional
organizations, including the Ohio Education Asstorg National Council of Teachers of Mathematics,
International Reading Association, and AssociatibBupervision and Curriculum Development. There
is undoubtedly a culture of collaboration and stgat Bassett that benefits all members of our
community.

4. Engaging Familiesand Communities:

The Bassett School staff has implemented a mudtinfdstrategies to ensure student success by vgprkin
effectively with our families and community. Teachaork diligently to build strong partnerships
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between home and school to provide the communitatial support necessary to guarantee each student
has the opportunity to reach his/her highest ptessavel of achievement. Teacher websites provide a
myriad of valuable information for families. Additially, parents receive regular newsletters thiat of
information about what the children are learningatool and ideas for how to provide additionalpsup

and practice at home. Strong, effective commuracat a hallmark of the Bassett staff. Report carés
sent home each quarter from all professional stafking with each child. Included with these regort

are detailed updates on academic progress.

Bassett's PTA is an incredible, active componemuatschool as well. Not only does it publish the
“Bassett Beat” and “Bassett Blast” newslettersaegkour community informed, it draws upon local
talent to provide students with in-school educati@xperiences. PTA also sponsors summer readihg an
math programs that offer valuable incentives toivabé¢ learners over the vacation months. In addlitoo
PTA, Bassett School is fortunate to have a cademtifusiastic parent volunteers. This group ida vi
component of our school’s success. Parents caouel fsupervising groups of students in the computer
lab, assisting at learning centers in classrooatsring in hallways, working in our library, and

organizing and implementing Math Club and Book Céftier school.

To broaden our pupils’ understanding and visiothefworld, service projects are an integral parof
education. Each year children participate in Fai®i&me Night, an event sponsored by staff that gesvi
an opportunity for families to spend quality tinegéther, playing games and receiving educationtadoou
disease or disability that has touched the lifa Blassett community-member. Bassett's Student Glounc
sponsors several philanthropic activities throughbe school year, the proceeds of which benetipfee

in the Greater Cleveland Area. One example ofighike “Can the Principal” food drive, where, thesar,
students had the opportunity to transport colleceethed items to a local food bank. Service prsject
play an important role in molding our students ioéning, contributing citizens of the world.

Bassett School is proud of the success of its atad# is the dedication and determination ofehére
Bassett community that has created the atmosphaod was fostered the long history of high
achievement at this school.
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PART V - CURRICULUM AND INSTRUCTION 120H11

1. Curriculum:

The WCSD curriculum, currently aligned with the Gaon Core Standards in kindergarten and the Ohio
Academic Content Standards in first through fogrdde, provides challenging, interdisciplinary
instruction while setting high expectations forstlidents. Bassett aspires to meet the unique m@de
and developmental needs of each student throudfeeedtiated approach to instruction. Our focusris
ensuring exceptional achievement and progresdifstuaents.

Reading/Language Arts — WCSD's Language Arts culuim follows a balanced literacy approach that
instructs students in phonemic awareness, phorocsbulary, fluency, and comprehensiSgholastic
Literacy Place Fundations andWords their Wayare primary instructional resources, which are
supplemented by a variety of research-based pragramrovide both remediation and enrichment.
Teachers engage students with a selection of higlitg literature, non-fiction texts, and otherryri
materials. Through guided reading, students devaiitipal literacy skills at individualized levels.

Writing — Our writing curriculum encompasses thé&renwriting process, applications, and conventions
Students work through the phases of prewritingftidig revising and editing, and publishing during
Writers’ Workshop. They learn about writing forféifent purposes and audiences and receive mini-
lessons about text structure, vocabulary, and seateonventions. Exposure to exemplar pieces helps
students understand what makes writing interestirigrmative, or persuasive.

Math — In every grade level, our Math curriculundezsses number sense, computation, algebra,
geometry, measurement, and problem solving. Classraathematics blocks include whole group
lessons, differentiated small-group instructiord anllaborative work. Thinvestigationseries
enVisions and Marilyn Burns replacement units are resouneesise to teach the Ohio Academic
Content Standards. Our Math program engages ssiaehéinds-on learning through problem-solving
tasks that stretch their critical thinking and wdsg skills. Students are expected to communicate
mathematical understanding orally, in writing, dnbugh the use of models.

Science — In Science, inquiry guides instructioanés-on lessons oblige students to engage in gment
inquiry and to work through the Scientific Methadgroblem-solve. Programs suchCesolina

Biological provide us with materials and instructional researto guide exploration. Language Arts and
Math are seamlessly integrated with the Sciencectilum, covering content related to life, earthgda
physical sciences, to provide a comprehensive ileguexperience.

Social Studies — The WCSD Social Studies curricuiancomprehensive study of our community, state,
country, and world, covering the disciplines oftbig, geography, government, and economics. Every
grade’s curriculum is based on a theme that diiv&suction. For example, in third grade, the theme
“Communities: Past and Present, Near and Far'tset®cal community as a focal point for students t
understand how their community has changed ovex dnd to make comparisons to communities in
other places. Primary sources, multimedia, andanoteve activities promote engagement.

Visual and Performing Arts — Bassett’s Visual aredf@ming Arts curriculum places great importance
on the arts in the cognitive, social, and persdeaklopment of children. An overarching goal of the
program is for students to demonstrate knowledgleuaidlerstanding of a variety of fine arts and the
cultures and contexts from which they are derived.

Physical Education — Bassett educators believeRthgsical Education is a critical component of a
complete education. The six standards taught di#imgical Education address the importance of
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participating in and valuing regular physical aityi\and maintaining a healthy level of physicahéss.
Students are challenged to demonstrate an undéirstigof motor skill and movement concepts and
strategies needed to perform a variety of physicavities.

Counseling — The school counselor provides classiessons to all students in kindergarten through
fourth grade ten times per year. These lessondajeskills related to friendship, conflict resotuti and
making positive choices. To help prepare studantthie OAA, lessons are provided on time
management strategies, effective study skills,stress relief.

2. Reading/English:

Bassett Elementary School’s reading curriculumbsilanced literacy approach that is the backbone of
our students’ education. Students are engaged idaigsearch-based activities that promote phonemic
awareness, phonics, fluency, comprehension, anabubary development. We utilize a comprehensive
“toolbox” of sorts in order to best meet the indival needs of our studen&cholastic’s Literacy Place
the Daily Five and Café (Comprehension, Accuradyeircy and Expanding Vocabularfundations
Words Their Way, Fun With Phonograms, SOAR to Sac&woad to the Code, Great LeagsdJunior
Great Booksare just a few of the tools we use to developdifg habits of literacy.

Growing our students as readers is a primary fatiBassett. Students are assessed at Kindergarten
Screening, the spring before the school year beBiasng the first month of school our kindergarse
are given th&indergarten Readiness Assessment-Languagdaddsllect additional baseline data. Both
formative and summative assessment continue astuwdents progress through Bassett's rigorous tijera
program. ThdDRA-2, DSAandAIMSwebmeasures, as well &scelerated Readgeare used throughout
the year with our student body to monitor studentwgh and provide important instructional data éstb
guide our daily instruction.

Teachers guide daily reading instruction in a \gri# formats. Instruction is delivered through wdo
class mini-lessons, small group settings, and iddal conferences. Guided reading, interactive read
alouds, shared reading, independent reading, bigddiing, and literature circles are some of theemor
significant ways we provide meaningful readingnastion. Our students are matched with “good fit”
texts and are required to maintain a log of readiingutes for at-home reading.

All hands are on deck when it comes to providinthisupport for our struggling readers and enrichmen
for our high achieving students. Classroom teagcluensreading interventionist, the ESL teachercipe
education teachers, our gifted education teackeicational assistants, the librarian and parents
collaborate to best support our students. Throtgduent RTI meetings, students’ needs are discussed
and plans are implemented to ensure success fetuditnts. These interventions are accomplished
through a combination of both in-class and pullimaidels with flexible grouping to differentiate
instruction. This instruction focuses on developingirong foundation of early literacy skills, aslivas
developing robust comprehension strategies.

3. Mathematics:

Using inquiry and constructivism as the basic teiétour math program, we have aligned our program
to reflect Ohio’s academic standards. To supp@détstandards we have chosen to uskthestigations
series as the basis of our math program, and afggesment instruction with several Marilyn Burns
replacement units and teaVisiondMath program.

It is our belief that a successful Math programdse® be balanced and that staff must set high
expectations for our students. We challenge owrestis to be problem solvers who can communicate
their mathematical understanding orally, in writiagd using pictures or models. Development of a
positive attitude toward Math is encouraged irsaldents.
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During mathematics instruction, students parti@patwhole- and small-group lessons, cooperative
problem-solving partnerships, and differentiatestrunctional groups. Recognizing that each classroom
contains students that represent a wide range tf Bfatitudes and achievement, teachers strive to
challenge each student at their individual skilells. Tiered lessons in the general education rdass

allow the same concept to be taught in a diffeat@ti manner. Small groups within the classroom are
flexible and change daily based on both formativé summative assessments. For students who require
intensive remediation, additional instruction, gsprograms like Touch Math and FASTT Math, is
offered by our intervention specialists. Therelé®an opportunity for additional mathematical
enrichment within our Gifted and Talented program.

We strive to challenge our students with activitiest relate Math to real world application. Weoals
provide our students with a plethora of opportesitio use technology-assisted learning. With the
availability of Promethean and SMART boards, weabie to use technological learning tools such as
flipcharts, games, and graphing tools. Additionalgpams, including thEirst in MathandKid’s

College can be used both at school and from home. Ouh Matruction, coupled with the resources we
provide to our students and their families, suppottr goal of developing independent problem-saslver

4. Additional Curriculum Area:

The development of globally-aware, well-roundedeits is a goal of Bassett educators. One example i
our Visual Arts and Music program, which supplersghte fundamental standards-based instruction that
students receive, with culturally rich experientte® bring learning to life.

The Visual Arts curriculum states that studentsuthanderstand the reciprocal relationships between
visual art and history, culture, and society. B#sstudents participated in an international achange
with students from schools in Westlake’s sistey oft Tralee, Ireland. Artwork created by Bassett
students was displayed at Westlake City Hall, fueth transported to Tralee and presented alonggide a
from local schools. Finally, the entire presentatieturned to Westlake for a city-wide art showisTh
exchange truly supported our mission of cultivatjghgpally-aware students by giving them an
opportunity to learn about Irish culture through Hrts.

The curriculum challenges students to creativepress their ideas in a variety of visual formsAth
students create drawings, paintings, sculptureskspguppets, and pottery using a variety of media.
Bassett hosts a building-wide art show that displtyout 1200 student works. This event affords
students opportunities to critically and constndly analyze artwork and to respect diverse paifts
view. Students are also expected to make connedtietween and among visual arts and other
disciplines. The Art teacher integrates Social B&idnd Science curriculum into lessons and pr®fect
enhance student understanding.

Bassett's Music program educates students aboatiety of music styles and cultures. Students léarn
sing, play instruments, improvise, compose and neasic, and to recognize the connection between
Music and other disciplines. Though these standarel@mbedded in everyday Music classes, they are
evidenced by the annual concerts performed by gede level. For example, first grade students
perform a program entitled “This is America,” intating music with concepts from their Social Stedie
unit. The Music program teaches students to anatigscribe, and evaluate music using correct
terminology and to respect people’s diverse musefepences.

This year, the Music teacher selected ten studergarticipate in the Oberlin Choristers Honor Choi
Festival. This special event will give them the ogtpnity to spend the day with a nationally renodne
composer/conductor and to sing with students fitammughout northeast Ohio. This experience, along
with the many others provided by Bassett’s VisudsAnd Music program, supports our students in
acquiring valuable lifelong skills.
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5. Instructional Methods;

Bassett Elementary school works hard to achievellexce in meeting the needs of students through
differentiated instruction in multiple settingsu8énts in all grade levels and of all ability levate
provided with focused interventions for accelematmd remediation through the process of

RTI. Regularly scheduled meetings allow staff tbadmrate, share resources, and develop new ideas t
ensure that interventions are appropriate for eadt.

Classroom teachers utilize interactive white bo&odsvhole-group lessons, but break students into
smaller groups to provide targeted support in LaigguArts and Math. Whether the need is to accelerat
or to provide a second “scoop” of instruction, €mi$ have access to differentiated activities 8t eet
their individual needs. Cooperative learning atitigi are also an integral part of instruction add®s.

Flexible guided reading groups allow teachers tokwdth students at various levels while focusimg o
specific reading skills. Scholastic leveled boolesaprimary resource that assist with differemigat
reading groups in all grades. Students also useaimputer-basedccelerated ReaddAR] program to
self-assess their comprehension after readingeviéichers use AR test results to inform instractio

The district adopted the Wilsdrundationsprogram in kindergarten and first grade, wilerds Their
Wayis used in second through fourth grade as a Barsphonics instruction. Students requiring
intervention in reading and phonics receive smadlig instruction with programs such$sar to
Succesd earning A-Z andWilson ReadingThey may also receive a double-dos&whdationsor
Words Their Wayo support classroom instruction. Bassett alscahBidle One reading specialist who
instructs students in the general education classmr in a small-group setting based on grade-level
needs. A certified ELL teacher provides small-grigiruction for students who are still becoming
familiar with the English language.

In Math, Bassett educators use tiveestigationsseries to plan primary math instruction. Teaclass
useenVisionsTouch MathandSpectrum Matho modify lessons for struggling learners. Bassteitients
have access, both in school and at homEijr&t in Math, a web-based program that uses technology to
provide all students with differentiated Math preet

Students who qualify for IEPs receive a varietynbérventions. Assignment modification, lessenimng t
workload, or providing alternative work, are somaraples of basic interventions. Students who are
identified as Gifted and Talented work with a dextl gifted teacher to enhance their skills andwvall
them to be challenged. Regardless of the modifinatiey receive, all Bassett students receive fa hig
guality education through the use of research-bastdictional methods in a student-centered
environment.

6. Professional Development:

Bassett Elementary operates as a true Profestieaasting Community, with our ultimate goal defined
by our mission statemertt be a child-centered community empowegedchieve academic
excellence. To become “empowered,” the staff engagenany in-service days and workshops
throughout the school year and summer to furtheir tnowledge and understanding of many areas of
education. As WCSD’s Continuous Improvement PlaiP]J@Quides the majority of our professional
development, the focus during the 2011-2012 scisdd, literacy, and RTI.

Bassett staff engages in bi-monthly meetings cateduioy Bassett's IB coordinator to deepen our
understanding of the essential elements of IB. &@asslucators have also engaged in grade-level
meetings with WCSD'’s Curriculum Director to undarsi the Common Core standards and align them
with Bassett's report card. Furthermore, educdtax®e engaged in several Fundations literacy trginin
sessions.
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Another area in which the staff has been highlined is the RTI process. The value of RTI liesténcall
to use data-driven decision making to identify heag and behavioral problems in an effort to prevadi
students with the type of instruction that will@ffl them the best opportunity for success. Infoionat
sessions about RTI have been conducted at botlidtret and building level. Additionally, Bassstaff
engages in monthlgrade-level meetings to review the RTI processtaraValuate the progress of
student interventions. The sharing of strategiesdicollaboration meetings with teachers,
administrators, and support staff has proven eisgéeéntstudent growth.

As has been custom in the past, if a need arisesdpecific professional development opporturgtyery
accommodation is made to ensure that support isged where needed. Some professional development
topics offered includ&/ords Their Way, Investigations, Nonviolent Cristgrvention Training

dyslexia, integrating technology, differentiatedtmction, and data analysis and reporting. Addlty,

staff members take the initiative to discover aadipipate in a variety of courses and workshopd, are
always encouraged to further their education wittdgate coursework.

The overarching goal of Bassett’s professional igreent program is to help our students achieve
academic excellence, so it is critical that allfpssional development opportunities be aligned with
academic standards and/or fall under the ranger€tP. WCSD's and Bassett's professional
development activities support student learningimyiding educators with the tools necessary tgettp
all learners. Just as our mission statement clgdiethe students of Bassett to be lifelong ingsijritre
staff possesses that same ambition.

7. School Leadership:

Bassett is a positive school community where tieeecommitment to children, collaboration, and
problem-solving. The building principal believeatimaving high expectations and empowering students
and staff will encourage them to achieve their goide allows the staff to make decisions and suppor
them with appropriate recognition. He is visiblelamvolved in everyday learning, and provides tessh
with materials and practical suggestions to supgtodent achievement. One of our principal’s stiiesg

is his ability to empower teachers as leaders paodde everyone with opportunities to contribuiete
success of our school.

Though the principal is the official leader of @ashool, he values and applies the input of hig.staf
Teachers are encouraged to — and often do — takeanrg leadership roles in areas of their expertis
Whether they are heading a building committee anping the reorganization of the guided readingboo
room, Bassett staff members take on many rolesdeutise classroom, and are viewed as invaluable
members of the Bassett team.

Before the start of the 2012-2013 school year staff must complete 16 hours of IB preparation,
including writing a Programme of Inquiry and plamgione unit of study. Bassett staff formed an IB
Leadership Team [IBLT] to work in conjunction witlur principal, district Curriculum Director, and
Superintendent throughout our journey of becomim¢Baschool. Since many staff members felt that
completing these tasks during the summer was astlike, our principal chose to give the staff some
flexibility as to when to complete them. The IBLFfeh communicated with the rest of the staff and
determined more suitable dates and times. Worlmggaide school and district leaders to make such
decisions and to ensure that everyone is ablertwipate in the development and planning of IB
programs is just one example of the shared leaigepbiiosophy at Bassett.

Our principal attends conferences and workshopsrt@in current on curriculum, legal issues, and
technology, and encourages the staff to do soglishkis continued professional development enables
him to lead by example, and ensures that policiéspgograms implemented at Bassett will be executed
correctly and efficiently to benefit all studentademically, socially, and emotionally. For exampler
principal has woven core ideas from the many IBiing sessions he has attended into the strucfure o
our school’s positive behavior supports. IB leanm&file attributes like “Caring” and “Open-Minded”
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are now a part of everyday vernacular and, wherodstrated, these traits are acknowledged in stadent
by the principal and teachers alike. The princhz also created a forum that affords students
opportunities to acknowledge peers who demonstinatee attributes.

The principal’s use of grade-level collaborationetirggs to review student achievement has allowed
teachers to focus on effective, data-driven insitoac Our school counselor, psychologist, reading
specialist, ESL teacher, and intervention spetsadise also involved in our collaboration meetingsese
meetings have led to a school-wide understandirigeoimportance of differentiated core instruction.
They have also helped us to identify social andtemal issues that affect student learning and have
enabled us to plan interventions to address thaseeens.

Our principal leads with integrity. He takes prideBassett being a safe and welcoming learning
community. He is accessible and equitable, andthisg and effective partnerships with parents,
students, and staff are a result of his abilithécan active listener and problem-solver. His opeor
policy promotes effective communication within Bassett community. The relationships, policies,
programs, and resources supported by Bassett'sipsirundoubtedly enhance student growth and
achievement.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Grade: ( Test: Ohio Achievement Assessment/Ohio Achieveniesi

Subject: Mathematics

Edition/Publication Year201C Publisher: Ohio Department of Education

Testing Month

SCHOOL SCORES

At or Above Proficient

At of Above Accelerated

Number of students tested

Percent of total students tested

Number of students alternatively assessed
Percent of students alternatively assessed
SUBGROUP SCORES

2010-2011
May

96
64
75
100

2009-2010
May

88
66
74
100

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students

At or Above Proficient

At of Above Accelerated
Number of students tested

2. African American Students
At or Above Proficient

At of Above Accelerated
Number of students tested

3. Hispanic or Latino Students
At or Above Proficient

At of Above Accelerated
Number of students tested

4. Special Education Students
At or Above Proficient

At of Above Accelerated
Number of students tested

5. English Language L ear ner Students
At or Above Proficient

At of Above Accelerated
Number of students tested

6. White, Non-Hispanic

At or Above Proficient

At of Above Accelerated
Number of students tested
NOTES:

92
50
12

92
46
13

95
65
65

75
42
12

58
33
12

86
66
64

2008-2009
May

91

61
67
100

80

10

71
29
14

90
59
59

2007-2008
May

95
60
83
0 10
0

94
59
70

20@5-20
May

93
51
68
100

73
27
11

92
50
66

Ohio has three levels of proficient or above ratingroficient, accelerated, advanced. The scor#ssrtable reflect at or above
proficient and at or above accelerated. This isafbgrade level data reports in this application.

120H11
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Edition/Publcation Year: 201 Publisher: Ohio Department of Education

Testing Month

SCHOOL SCORES

At or Above Proficient

At or Above Accelerated

Number of students tested

Percent of total students tested

Number of students alternatively assessed
Percent of students alternatively assessed
SUBGROUP SCORES

2010-2011
May

97
88
75
100

2009-2010
May

95
90
73
100

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

At or Above Proficient

At or Above Accelerated
Number of students tested

2. African American Students
At or Above Proficient

At or Above Accelerated
Number of students tested

3. Hispanic or Latino Students
At or Above Proficient

At or Above Accelerated
Number of students tested

4. Special Education Students
At or Above Proficient

At or Above Accelerated
Number of students tested

5. English Language L ear ner Students
At or Above Proficient

At or Above Accelerated
Number of students tested

6.

At or Above Proficient

At or Above Accelerated
Number of students tested
NOTES:

100
83
12

92
77
13

97
89
65

82
55
11

64
45
11

94
92
64

2008-2009 2007-2008
May May
88 94
78 78
74 83
100 0 10
0 0
0 0
69
54
13
65
41
17
89 93
79 77
63 70

Grade: ( Test: Ohio Achievement Assessment/Ohio Achieveniesi

20@5-20
May

93
80
70
100

7
46
13

93
81
67

Ohio has three levels of proficient or above raingoficient, accelerated, advanced. The scor#ssrtable reflect at or above
proficient and at or above accelerated. This isafbgrade level data reports in this application.

120H11
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: < Test: Ohio Achievement Assessment/Ohio Achieveriest
Edition/Publi@tion Year: 201 Publisher: Ohio Department of Education

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month May May May May May
SCHOOL SCORES

At or Above Proficient 97 96 96 99 88
At or Above Accelerated 85 70 82 76 51
Number of students tested 72 67 72 76 83
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 2 0 0 3 0
Percent of students alternatively assessed 3 0 0 4 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

At or Above Proficient 83

At or Above Accelerated 25

Number of students tested 12

2. African American Students
At or Above Proficient

At or Above Accelerated
Number of students tested

3. Hispanic or Latino Students
At or Above Proficient

At or Above Accelerated
Number of students tested

4. Special Education Students

At or Above Proficient 83 79 100 58

At or Above Accelerated 50 50 62 21
Number of students tested 12 14 13 19

5. English Language L ear ner Students

At or Above Proficient 97 95 95 100 86
At or Above Accelerated 84 71 81 77 47
Number of students tested 64 55 59 66 70
6.

At or Above Proficient

At or Above Accelerated
Number of students tested
NOTES:

Ohio has three levels of proficient or above raingoficient, accelerated, advanced. The scor#ssrtable reflect at or above
proficient and at or above accelerated. This isafbgrade level data reports in this application.

120H11
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: < Test: Ohio Achievement Assessment/Ohio Achieveriest
Edition/Publication Year: 201 Publisher: Ohio Department of Education

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month May May May May May
SCHOOL SCORES

At or Above Proficient 96 93 95 100 86
At or Above Accelerated 78 48 74 79 61
Number of students tested 72 69 76 76 84
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 2 0 0 3 0
Percent of students alternatively assessed 3 0 0 4 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

At or Above Proficient 75

At or Above Accelerated 17

Number of students tested 12

2. African American Students
At or Above Proficient

At or Above Accelerated
Number of students tested

3. Hispanic or Latino Students
At or Above Proficient

At or Above Accelerated
Number of students tested

4. Special Education Students

At or Above Proficient 75 75 60 100 47
At or Above Accelerated 50 6 10 62 21
Number of students tested 12 16 10 13 19

5. English Language L ear ner Students
At or Above Proficient

At or Above Accelerated

Number of students tested

6. White, Non-Hispanic

At or Above Proficient 95 95 94 100 83
At or Above Accelerated 77 45 75 80 55
Number of students tested 64 55 63 66 71
NOTES:

Ohio has three levels of proficient or above raingoficient, accelerated, advanced. The scor#ssrtable reflect at or above
proficient and at or above accelerated. This isafbgrade level data reports in this application.

120H11
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

At or Above Proficient 96 91 93 96 90
At or Above Accelerated 74 67 71 67 51
Number of students tested 147 141 139 159 151
Percent of total students tested 100 100 100 0 10 100
Number of studentalternatively assess 4 0 0 3 1
Percent of students alternatively assessed 2 0 0 2 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
At or Above Proficient 92 79 80 0 0
At or Above Accelerated 50 33 0 0 0
Number of students tested 12 24 10 0 0
2. African American Students
At or Above Proficient 0 0 0 0 0
At or Above Accelerated 0 0 0 0 0
Number of students tested 0 0 0 0 0
3. Hispanic or Latino Students
At or Above Proficient 0 0 0 0 0
At or Above Accelerated 0 0 0 0 0
Number of students tested 0 0 0 0 0
4. Special Education Students
At or Above Proficient 87 69 71 100 63
At or Above Accelerated 47 42 29 62 23
Number of students tested 25 26 14 13 30
5. English Language L ear ner Students
At or Above Proficient 95 86 90 94 92
At or Above Accelerated 65 66 59 59 50
Number of students tested 65 64 59 70 66
6.
At or Above Proficient 97 95 95 100 86
At or Above Accelerated 84 71 81 77 47
Number of students tested 64 55 59 66 70
NOTES:

120H11
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

At or Above Proficient 96

At or Above Accelerated 83
Number of students tested 147
Percent of total students tested 100
Numberof students alternatively asses 4

Percent of students alternatively assessed 2
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

At or Above Proficient 100
At or Above Accelerated 83
Number of students tested 12

2. African American Students

At or Above Proficient 0
At or Above Accelerated 0
Number of students tested 0

3. Hispanic or Latino Students

At or Above Proficient 0
At or Above Accelerated 0
Number of students tested 0
4. Special Education Students

At or Above Proficient 83
At or Above Accelerated 64
Number of students tested 25

5. English Language L ear ner Students

At or Above Proficient 0
At or Above Accelerated 0
Number of students tested 0
6.
At or Above Proficient 96
At or Above Accelerated 83
Number of students tested 129
NOTES:

120H11

94
69
142

100

78
35
23

70
21
27

94
70
119

91
75
150
100

69
54
13

63
29
27

91
77
126

96 89
78 69
159 154
0 10 100
3 1
2 0
0 0
0
0 0
0 0
0 0
0 0
0 0
0 0
0 0
100 59
62 31
13 32
0 0
0 0
0 0
96 87
78 67
1364 133
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