U.S. Department of Education

2012 National Blue Ribbon Schools Program
A Public School - 12NY9

School Type (Public School "2 B I_ [
(Check all that apply, if any)  cp o ey Title 1 Magnet Choice

Name of Principal:_Ms. Jackie Albers

Official School Name: _Harlem Success Academy

School Mailing Address: 34 W 118th Street- 2ihobF
New York, NY 10026-1937

County: _New York (Manhattan)State School Code Number*: 310300860897

Telephone: _(646) 277-7170 E-mail: Jackie.Albers@SAharleml.org

Fax: (212) 457-5659 Web site/URL: _www.successcharters.org

| have reviewed the information in this applicatiorcluding the eligibility requirements on pagéPaurt |
- Eligibility Certification), and certify that tdhe best of my knowledge all information is accurate

Date

(Principal’s Signature)

Name of Superintendent*: Ms. Keri Hoyt Supernintent e-mail; keri.hoyt@successacademies.org

District Name: Success Academy Charter Schoolstribi Phone: (646) 436-6505

I have reviewed the information in this applicatiorcluding the eligibility requirements on pagéPart |
- Eligibility Certification), and certify that tde best of my knowledge it is accurate.

Date

(Superintendent’s Signature)
Name of School Board President/Chairperson: Mrn Jedtry

| have reviewed the information in this applicatiorcluding the eligibility requirements on pagéPaurt |
- Eligibility Certification), and certify that tde best of my knowledge it is accurate.

Date

(School Board President’s/Chairperson’s Signature)

*Non-Public Schools: If the information requested is not applicable, write N/A in the space.

The original signed cover sheet only should be eded to a PDF file and emailed to Aba Kumi, Blubl®n Schools Project
Manager (aba.kumi@ed.gov) or mailed by expediteifl ana courier mail service (such as Express MagldEx or UPS) to Aba
Kumi, Director, Blue Ribbon Schools Program, OffafeCommunications and Outreach, U.S. Departme#fidafcation, 400
Maryland Ave., SW, Room 5E103, Washington, DC 208023.



PART | - ELIGIBILITY CERTIFICATION 12NY9

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12NY9

All data arethe most recent year available.

DISTRICT

1. Number of schools in the distr 29 Elementary schools (includes&-
(per district designation): ___ 14 Middle/Junior high schools
15 High schools
0 K-12 schools
58 Total schools in district

2. District per-pupil expenditure: 13527
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssHocated: Urban or large central city

4. Number of years the principal has been in her/bgtipn at this schoc 2

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 0 0 0

K 54 42 96 7 0 0 0

1 66 56 122 8 0 0 0

2 90 93 183 9 0 0 0

3 60 76 136 10 0 0 0

4 63 49 112 11 0 0 0

5 0 0 0 12 0 0 0

Total in Applying School: 649



12NY9

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

1% Asian

75 % Black or African American

16 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

1 % White

7 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 3%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| O
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 201C 16
until the end of the school year.

(3) Total of all transferred students [sum of16
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.02
divided by total students in row (4). =~

(6) Amount in row (5) multiplied by 100. K

941

8. Percent of English Language Learners in the school: 6%
Total number of ELL students in the school: 38
Number of non-English languages represented: 7

Specify non-English languages:

Bambara, French, Fulani, Mandinka, Moldavian, Sglarand Wolc



12NY9

9. Percent of students eligible for free/reduced-priceals: 77%
Total number of students who qualify: 498

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 15%
Total number of students served: 96

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

0 Autism 3 Orthopedic Impairment

0 Deafness 12 Other Health Impaired

0 Deaf-Blindness 23 Specific Learning Disability

1 Emotional Disturbance 59 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:

Number of Staff
Full-Time Part-Time

Administrator(s) 6 0
Classroom teachers 39 0
Resource teachers/specialists
(e.g., reading specialist, media specialist, arsim)lPE teacérs, etc. 10 7
Paraprofessionals 0 0
Support staff
(e.g., school secretaries, custodians, cafeteti@saetc.) 7 0
Total number 62 7

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 28:1
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13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 96% 96% 97% 96% 96%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12NY9

Our mission is two-fold:
We serve our scholars by preparing them to graduate selective colleges and succeed in life. Ve al
reform the public school system in ways that hdllpkaldren gain access to a world-class education.

By launching and sustaining excellent elementahyats that offer a broader base of learning for
significantly less money than traditional publi©isols, SA intends to reverse the trend of low sttide
performance. SA currently operates nine chartenashin New York City and expects to launch a total
of 40 schools in the next 10 years, with five sé¢bapening in August 2012.

Currently, the school is comprised of more than 3®can American or Hispanic students. More than
75% of the student body qualifies for Free or Rediuerice Lunch. Despite serving a high-need
population, Success Academy Harlem 1 has defieddls to achieve outstanding results on interndl an
external assessments year after year.

For the third straight year, Success Academy Hafleramained one of the best public schools in New
York State. In 2010, Harlem Success Academy outpasid the New York City average scores by over
40% and was the #1 charter school in the city Olhl? the tradition of excellence continued. Success
Academy Harlem 1:

« Outperformed its school district (District 3, whitftludes the Upper West Side of Manhattan)
by 34 percentage points.

« Outperformed District 2 (the affluent Upper EasteSof Manhattan, the wealthiest district in
NYC) by more than 15 percentage points.

« Outperformed the wealthy suburb of Scarsdale, N pgrcentage points.
« Outperformed the New York City average by over é&cpntage points.

Though these results are one metric for succesbgeli®ve the state assessments are a low and narrow
bar and do not give insight into whether childrewel learning, are excited to come to school, agaged

in their lessons and uphold the school values. Tlvasuse our own standards to measure success,
including in-class observations and parent and s#aisfaction surveys.

At Success Academy, we believe that from the momentwalk into a school, it is obvious whether the
adults care about the students, whether the staitiaré being there and whether everyone is focosed
achieving common goals. That is what we call scleatibre. The foundations of our culture are clgsel
linked to our shared values.

Our schools are focused on ensuring that our schelifl graduate from highly selective colleges.
College is a hallmark of our culture and is infuie@ughout our schools. We begin by referringuo o
classrooms using the year the scholars will gradfratn college. From the moment students are aedept
into a Success Academy they hear and see the tseoieéi college education every day. Scholars are n
in Ms. Jackson’s or Mr. Derek’s class, but ratimeBrown University or Spelman College (the alma
mater of the classroom teacher). Every classroadasned with a college corner with banners and
pictures of famous alumni from the teacher’s alnsemcomplete with photographs of the teacher
graduating from college. By the time our scholaexdgate from middle school, they will have visitesl
fewer than nine colleges, from community collegeb/y League universities, making the goal of going
to and graduating from college a natural link arnidragible goal. Success Academy also works with its
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students and their parents on issues of collegeatations, access, and affordability.

Our scholars know we have high expectations beocaasesk them and our entire community to go
beyond expectations each and every day. They'edaskwork harder today than they did yesterday,
think creatively and never stop at what immediateets the eye. We call this “Beyond Z,” namedrafte
a famous book by Dr. Suess. Take just a few steps @ne of our hallways and you will see bulletin
boards, posters and student artwork that all khigjidea to life.

We teach our scholars to live our school valuetaking responsibility for their own actions, asking
guestions, giving their best, being honest andwrarghy, being nice and thoughtful members of their
communities and never looking for the easy way Out. teachers celebrate and reward scholars who
demonstrate these values in variety of ways. Tisemecrown to wear for the day, a badge to proudly
display on their uniform and a special “shout-acdifiting morning meeting.

These elements — from college readiness beginnikgnidergarten to living the values of our school
culture — are all hallmarks of our school model. ké&e achieved outstanding results every year lsecau
we recruit, hire, and train the best and brightesthers and school leaders and we strategicaltytpkir
responsibilities so they are solely focused on jgiog the most outstanding education to our sclsolar
This method has proven successful beyond the whdsr first school; we are growing to serve nearly
4,700 students in 14 schools next year.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12NY9

1. Assessment Results;

Teachers at Success Academy — Harlem 1 (SA-H1)rastmi the Fountas & Pinnell Benchmark
Assessment (F&P) to all scholars to track perforreaand growth in reading. F&P is a reading
assessment administered one-on-one between adadtscholar. During a testing session, scholdts wi
read stories at their level while the tester tratblesaccuracy of their reading with a running relcdine
tester then conducts a “comprehension conversatiorifig which the tester will ask the scholar
guestions about what s/he has read so the testgyac@e comprehension. The accuracy and
comprehension scores help testers determine sshbtatependent reading levels.” These levels help
teachers understand what types of books scholarseea on their own.

Success Academies administers the F&P test dsallne schools. Though it is administered one-+o@-0
we standardize administration in the following ways

a) All teachers receive the same training, whigbres/ided centrally. All teachers within a gradecss
nine schools are trained simultaneously to engusdlie same training for every teacher.

b) Testing coordinators at each school quality bt tests in the following way:

- studying all testing materials to ensure teachsrerded results accurately and that scholars’
independent reading levels were found properly

- observing testers in action to make sure theyadmainistering F&P in a consistent manner.

¢) Network testing coordinators visit each schoablbserve testers and study tests

d) Testing is completed by different teachers a&cthe grade so it is “random.”

SA-H1 holds its teachers and scholars to high staitsdof achievement as evidenced by F&P standards.
The publishers provide users with benchmarks faatwould be considered adequate end-of-year
performance at each grade level. SA-H1's perforreayoals are consistently at the top of these ramges
higher.

Since it began administering state tests in then§@009, SA-H1's test scores have held steadyitgesp
two trends that have decreased scores for otheokchnd charter management organizations. First,
since 08-09 SA-H1's pool of scholars taking stattg has more than tripled. Testing grades also
expanded from just third grade in 08-09 to gradé4lds year. Other organizations have struggled to
maintain consistent results while scaling. Secdely York State has steadily increased the rigatate
assessments since 08-09. They began in 09-10 atically increasing the stringency of the cut ssor
and requiring a much higher scale score to aclpesfciency. As a result of this shift, proficientgrels
state-wide plummeted. SA-H1 did not see a simidaréase in proficiency rates. In 10-11, New York
State increased test rigor by making the testsfiigntly longer. Most dramatically, on day onetbé
ELA test, the number of reading passages was isedefiom four to seven. This meant that last year,
scholars as young as eight years old had to reashseading passages in one seventy-minute blatk an
answer 35 questions. Again, because of these chastg¢ewide proficiency rates decreased. SA-H1's
scores, however, held steady during this time.

The share of scholars scoring advanced in ELA drdgpm 23% to 6.7%. In math, the advanced rate
dropped from 70% to 47.1%. As discussed aboventeshanges account for this decrease. However,
SA-H1 continues to seek out strategies for chaitengur highest performing scholars to ensure trey
performing up to their potential. SA-H1 uses ae®rof strategies to target highest performersuiticlg
parental involvement, small-group enrichment tutgrand differentiated reading and math instruction.
Teachers also conference with scholars themseheggstablish growth targets so that scholars are
always pushing themselves to improve.



The most recent test scores from 10-11 show tleabiy subgroup trailing all scholars by more théin
percentage points was Students With DisabilitietherELA test. Whereas 85% of all scholars achieved
proficient, only 65% of Student With Disabilitiegldhe same. To bridge this achievement gap, we hav
piloted a Leveled Literacy Intervention (LLI) pr@gn for all scholars reading below grade level. LLI
provides teachers with a structured and scriptedteraneet daily with small groups of struggling
readers. It gives scholars “intensive support”éfptihem read on grade level.

For these struggling readers, we also offer tugpafterschool and on Saturdays. Tutoring sessins a
highly structured, allowing teachers to maximizarteng.

2. Using Assessment Results:

Success Academies has created the infrastructtranslate assessment data into real-time improreme
in the classroom. We have also built a culture wheaders and teachers eagerly anticipate assdssmen
results to understand their scholars’ strengthsggodith areas. SA-H1 is thus part of a web of sth)oo
each with many sets of eyes studying assessmentddtusing it to drive instruction. In this way-S

H1 both contributes to and benefits from this webich is comprised of the network, schools and
parents. Here we discuss how each entity learnstaobolars’ performance and uses assessmentodata t
increase scholar learning.

Knowing that time is our most precious commoditg, start with a testing calendar, our most important
tool for building data-driven instruction. Befotteetbeginning of the school year, Success Academies
creates a testing calendar, which shows when dgstyhat year will be administered. To that casend
we add dates by which teachers will be traineddtainister the test, due dates for results to betsethe
network and dates by which data reports will becanaglable to schools. We then preemptively
schedule all data meetings to occur shortly aétststare completed. Planning the entire year allows
everyone to anticipate tests and make time to steslylts. All this planning allows us to overcorhe t
one major obstacle that prevents schools from beimige data-driven: not having the time to do it. We
build in that time so it's part of the normal schday.

At the network level, once we gather assessmeulisesom all schools, including SA-H1, we create
reports in 12-24 hours. Network leaders meet sberetfter to discuss trends in the data. We look at
discrepancies between schools and teachers tostadeémuestion types and standards that scholars
struggled with. We also look at year-over-year dieeto see how current results stack up againsttsesu
from previous years. We analyze all data with amteyvards actionable next steps. Our main goal when
presenting results to leaders is to give folksaé¥bitious but achievable next steps.

Network leaders then meet with school leaders, lwiniclude principals and leadership residents, to
discuss trends and next steps. Discussing redlatgseeveryone to sharpen our collective understand
of results and the immediate steps we must takafoove instruction. As part of this collective
discussion, SA-H1 is able to offer and gain insdlotand from other schools within the network.

At the school level, SA-H1's leaders meet with tesrs within 48 hours of the test. The purpose isf th
meeting is to further to dig into the data. In @egtion for this meeting, the network provides esatool
with line-item analyses and a breakdown of teshétdy standards. This allows schools to look atltes
on a more granular level to understand what tapigst be re-taught to whole classes, which scholars
require smaller group instruction, what topics é@er during tutoring, etc. Teachers work colledinia
their grade-level teams to create re-teach leskors mnd share responsibilities in and around sgnallp
instruction.

In order to engage parents, SA-H1 has adopted fanshinformal methods for communicating results
home. Informally, teachers call parents to let therow how scholars performed on tests. Parents are
also informed of when scholars take tests and afdirteachers to find out how their scholars @dch
teacher has a school-issued mobile phone to enperelines of communication with parents and adhere
to a strict 24-hour policy for returning parentlsal
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SA-H1 has also set formal communications with pereheachers send home letters after major tests to
inform them of their scholars’ performance and grovAlso, every 8-10 weeks, SA-H1 also sends home
progress reports, which aggregate assessmentyatdject to give parents a holistic sense of Huoeirt
scholars are doing.

3. Sharing Lessons L earned:

Success Academy Charter Schools CEO Dr. Eva Moskavéis the first principal of Success Academy
Harlem 1. Dr. Moskowitz travels to several confeeseach year and speaks on panels sharing
information about the Success Academy educatioodktn Dr. Moskowitz has presented at the National
Charter Schools Conference, the Yale School of idameent Education Conference, and numerous
others. Audiences range from teachers and schad¢is to leading education reform policy makers.

Our Director of Literacy, Arin Lavinia, along witiva Moskowitz, have co-authored a book on the
literacy curriculum developed in house at Succesmdamy Charter Schools. The book is scheduled to be
published later this year. In addition to the veritcomponent of the book, there is a dvd includbkithv
shares several short video clips that demonstfgetige instructional practices on a variety gbitcs.

The network has collected thousands of these videosr own high quality teachers through our in-
house online streaming media system, EduTube. @i e, teachers can view over 15,000 video
lessons and share best practices. The book wiligigaan excellent opportunity to share what Success
Academy has learned with a much wider audience.

We have an open door policy at all of our schdads &llows visitors to observe our classes in act@ur
best-in-class teacher development and trainingrprogs called “T School,” as a play on Business
School’'s nickname, B School. T School currentlynisaall of our teachers. In future years, we willza

the capacity to welcome teachers from outside ehtwork to learn along with our teachers. This is
tremendous opportunity to share effective practieased in every area- from classroom managerent t
writing techniques.

Beyond learning from our own network of nine sclspt¢achers and school leaders enjoy learning from
their peers at outside conferences. Some examptemferences they have recently attended incltinde:
Teachers’ College Conferences, the National Cowridilath Conference, National Science Teacher
Association Conference, the DMI Math Conferencel, e Understanding by Design Conference.

4. Engaging Familiesand Communities:

Each year, we provide several Family Academic Es/émtour parents to encourage deep involvement in
their child’s academic progress. The school islelorative environment where parents play an iateg
role in the successful education of students. We li@und that parent involvement is a very impdrtan
element of student success.

Parental involvement begins immediately after tthmiasions lottery in April. Each accepted child and
his/her family attends at least five different sohevents as part of an extensive summer education
process. Through this process, we familiarize gareath the culture and academics of the school.
Showing parents ways to be involved gives thensttmbupport the schools’ rigorous instructional
program. These summer events are essential taiocess. They familiarize children with their new
school so when they arrive in August for schoa@ssks can immediately begin the important busioiess
learning. Strong parental involvement continuesugghout the year through many family events such as
family math nights, reading nights, science fasgcer games, chess tournaments, art exhibitsnasit
productions. To further reinforce education at hppagents are asked to complete monthly reading log
with their children by reading a book with themesst six nights each week.

Additionally, we work closely with schools and edtional agencies across New York City — including
zoned public schools, the Archdiocese and othettetsasuch as Democracy Prep, Girls Prep, KIPP,
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Explore, Uncommon Schools and Achievement First raise awareness about parent choice. Our
partnerships with these groups have culminatedents like the Harlem Education Fair, which attealct
3,000 people at its peak. As part of our goal tomte education reform outside the walls of ouosts)
we also partner with the New York City Charter Sahoenter and the New York Charter Schools
Association on advocacy efforts. Success Acadentkedbwith the Hunter College School of Education
on our custom-designed video library, EduTube. IKinave work with the Children’s Aid Society to
connect our students to extracurricular activities.
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PART V - CURRICULUM AND INSTRUCTION 12NY9

1. Curriculum:

The educational goal is not merely proficiency esessments or high school graduation, but rather a
strong, well-rounded education that prepares schtdegraduate from college and succeed in life.

Our school day provides every scholar with a retebased and results-driven, rigorous curriculum
aligned with Common Core and New York State stash&larhis gives them the ability to exercise their
cognitive and physical muscles, bring out theirinartist or scientist and explore the world arotihven.
On any given day, our scholars might dive into mpelling book, hypothesize about whether an object
will sink or float, mold the perfect papier-mach@égon head, sing songs, solve the word problereof t
day, checkmate a fellow scholar, write a compelfitayy or score the winning goal. Using college
graduation as our end goal, we identify the esaksitills and concepts that are needed for ourlachto
succeed.

SA has a keen focus on rigorous instruction imditg, math, and science while also committing that
these core academic subjects do not eclipse attpartant subjects and activities. Success Academy
curriculum also includes geography, visual artssiaydance, chess, typing, computer programming, an
team sports. We use New York City as a vibrantsctasm. Scholars explore countless museums,
historical landmarks, and cultural places of inse@n their weekly field studies. Then they create
meaningful projects integrating what they’ve learas part of their Social Studies curriculum.

Scholars also engage in visual arts, dance anccrifusiughout the week to allow their creativity to
flourish. We believe that the arts are an integeat of educating the whole child and we ensuredha
scholars are able to participate in this kind gilesation.

Visual Arts give all scholars the opportunity tqpeass themselves creatively through a variety afime
Scholars are also introduced to both ContemponadyTaaditional Art History concepts to provide a
baseline for understanding and points of connecfibey participate in both independent and
collaborative projects that support social growth.

Kindergarten through 2nd grade scholars study ietyanf percussion instruments including drums,
maracas and xylophones. Third grade scholars egrplore the melodies produced by the recorder.
Middle school scholars have the opportunity to @achool band instrument in the school’s growing
jazz band.

In Kindergarten through 2nd grade, we introducesatiolars to different types of sports and acesiti
including things like soccer, basketball, dodgd, hedck and field, and kickball. We use fun and
encouraging ways to learn the rules of each sport3rd grade and up, our curriculum builds on this
introduction and concentrates on competitive tebay as well as more complex sports like flag fodtba
or tennis.

2. Reading/English:

Our in-house literacy curriculum, THINK Literacyas designed to prepare scholars for any reading or
writing challenge they will encounter throughowitheducation.

There are five reading components to the curriculum

Shared Text helps scholars interpret brief texts mghly engaging way. It helps them develop aiithe
their critical thinking skills. First, scholars @emine the meaning of the text and learn to findewce to
support their ideas. Then, scholars closely exathieaise of language, punctuation and variousliyer
devices to understand how the author conveyedeahiat idea. Scholars then write to show their
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understanding of the text they've been reading.

Guided Reading is a powerful tool to help deepamsobolars’ understanding of books and then help
them rapidly improve the level at which they read anderstand books. Small groups of scholars work
with their teacher to read and understand a boatkishone Fountas and Pinnell level above whene the
are reading independently. The teacher introddwebook and provides individualized coaching during
Guided Reading so that scholars are able to readasingly more difficult books.

Our Read Alouds and Book Discussions encouragdashio fall in love with great books and to think
critically about them. The teacher reads to thescénd verbalizes what she is thinking as she teads
help scholars understand how an excellent readéstihrough a text. During strategic points thriooigt
the book, the teacher asks scholars to discust afghe book to further their understanding. Tleeds
into a whole class discussion involving scholaszdssing and debating the book.

The daily Reading Workshop provides time for sct®ta read each day and encourages them to think
and write about the books they are reading. DutiegReading Workshop, the teacher first introduces
one aspect of excellent reading by explaining andeting it. Scholars then go back to their reading
spots with books that are appropriate to theirireptkvel so they can read independently and coatto
write about their reading.

Word Study covers phonics, vocabulary, spelling granmar instruction in order to ground scholars in
the fundamentals and conventions of written andlarguage.

Students are grouped across classes and gradeading ability level. Regrouping gives each teacher
opportunities to work intensively with studentseaeading level at a time. This curriculum was
developed to meet our scholars’ individual learmegds.

3. Mathematics:

The Math curriculum encourages scholars to dewviklepretical, conceptual and practical mathematical
skills. The program is centered on activity-bageastigations, which encourage scholars to think
creatively, develop their own approaches to protdeiting and work cooperatively. Scholars are
consistently writing, drawing and talking about mat order to strengthen their skills. The goabis
benchmark our students not against their U.S. eppatts, but more mathematically advanced countries
such as Singapore, Korea, and Finland. These argtudents they will compete against in the future.

Throughout the day, each scholar solves probleling tiseir own mathematical strategies; these
strategies are then shared with the entire clasedier to advance all students’ mathematical
understanding.

We use adapted Cognitively Guided Instruction sgias, which we call “Number Stories.” They solve
problems independently while teachers scan theikywahecking for understanding and looking for
innovative and sophisticated strategies to shattetive class to encourage both logical and creative
solutions.

No Hesitation Math is a daily review of math famsmprove with quick computation. This complements
the Number Stories curriculum with something marearete.

We use a variety of techniques to build competéneyath, including the Counting Jar. Every scholar
has a jar with tiles of different quantities. Thaag responsible for counting manipulatives in tifedent
ways and then they represent their counting worgayer. As scholars progress, they get more tiles i
their jar. This activity is done regularly so sdmrsl develop strong methods for counting, a basikfek
math. In third grade they advance to counting “nydriie their jars. Our teachers help facilitate
mathematical learning; however, it is the scholamsk that guides the lessons. The structure ohwath
and literacy programs provides built-in differetiba. For instance, the counting jar allows all@elns to
practice counting skills aligned to their needs.
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We use technology to differentiate math instructimough a program called DreamBox, a Common
Core standards-aligned program that empowers teathdifferentiate. With real time data dashboard
reporting for teachers, all student progress isfodly tracked and measured. All the while, studeare
engaged in a powerful, aligned tool that is so giggit feels like a game. This system is availdble
them both at school and at home, so students cdgmuae learning at home.

4. Additional Curriculum Area:

As any parent knows, children love to ask questamtsour schools capitalize on our scholars’ natura
curiosity with a hands-on approach to science. Y¢erne of the only schools in the country to offer
science 5 days per week, starting in KindergaBgrthe end of Kindergarten, our scholars will have
conducted 135 experiments. Scholars receive 50imiegsons in a dedicated science lab every day in
unique discovery-based science program. Nationsdignce has taken a back seat to literacy andimath
many elementary schools, with the National AsseaswicEducational Progress showing that only 3% of
African-American high school seniors were profi¢gignscience. In Harlem, only 25% of eighth-graders
passed the state science test. At Success Acadestuidents do not simply read about squid, thesedts
them.

We have dedicated Science teachers and labs fenc&cilt not taught by the scholars’ core teachér a
is in a typical elementary school model. We haverse labs where scholars are able to learn apptepr
scientific procedures, handle lab equipment, amalgot experiments to support hands-on learning. At
Success Academy Harlem 1 we incorporate the theze disciplines of science—Life, Physical and
Earth—into every year. That means that on any gdagn a scholar could be dissecting an animal,
collecting data on plant growth, building a pulleyogramming a robot, or even conducting scratstste
to identify minerals.

Scholars study plants by observing their growthseliting their parts and comparing their different
methods of reproduction. Every year, plant unitsngere and more rigorous and by 3rd grade, scholars
are learning about photosynthesis. Scholars studiffeaent animal every year, conducting tests to
determine what kind of habitat to which the anini@fong.

Scholars learn the fundamentals of physics by mgldobots and simple machines. In Kindergarten,
scholars program Bee-Bots to move across the rawhhald “dance” competitions with their bots. By
5th grade, scholars are building and programminGQBMindstorm robots.

5. Instructional M ethods:

At Success Academies, we offer a wide variety pisuts to ensure student academic success. We
believe that given the right supports all childoam reach our rigorous benchmarks. Beyond the-ipuilt
differentiation of our curriculum, we also provigdeholars who are struggling with supports thatlidet
tutoring both during and after school, practiceugp® additional homework, opportunity academies on
the weekend and in the summer, and special educsgiwices.

We believe in teaching our scholars about techryoliggintegrating it into our learning environment.
Scholars receive instruction in typing and compstelfs, but also interact with technology on alylai
basis in the classroom. Beginning in 2nd grade soholars learn how to touch-type through a fun and
interactive program. They also use various progranasfferentiate such as DreamBox for Math
instruction. In 5th grade our scholars receivedpmtomputers to use at school and to take home in
addition to the shared use of e-readers. Provisiohglars with access to cutting edge technologyshtel
differentiate, engage, and track student learrtrajso provides access to our scholars so thdybwil
prepared to compete with their more affluent peaecompetitive colleges.

For at-risk students attending its schools, thec&8s& Academy curriculum is designed to serve their
academic needs. Success Academy’s core THINK diyecarriculum is designed to meet students at their
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individual reading and writing levels in a rigoronray. Another component of the instructional progra
is Success for All (“SFA”). The curricula is reselabased and designed to provide rigorous instmcti
that meets the needs of at-risk students througleted whole-class instruction and flexible smadiups

throughout the day.

The Success Academy literacy program uses an altpragress check quarterly for every child.
Assessment data is used to design appropriate@mgons, guide instruction, and move students into
higher reading levels ensuring that no child it befhind. Professional development addresses §s-cla
differentiation, using writing samples, guided negdsupport, and individual student differentiation
plans.

Success Academy schools use an intensive inteoveptogram to provide struggling students with
remedial instruction. After each literacy and massessment, an action plan is created through the
Response to Intervention (Rtl) process for anyesttslidentified as needing remedial instructiory (an
scholar assessed at below grade level). ThrougRtlh@an, any below grade level students receive
targeted in-class or tutoring interventions thattaacked throughout the Rtl cycle.

6. Professional Development:

We have found that investing in our teachers withintensive year-round “T School” is creating
invaluable returns on student achievement as walua ability to grow future school leaders. SA has
developed a battery of pedagogical strategiesussmthands-on training and real classroom experience
under master teachers to rapidly improve teaclpeegtice, providing over 300 hours per year in st
class teacher development.

T School will serve nearly 3,500 teachers and sideaders over the next 5 years, both within our
network of schools, as well as external fellows who come train with us to learn the SA educational
model. Elements of this program are highlighteaher

« Content Mastery - Our teachers develop an unwayepiasp of the material they will be sharing
with their students and improve their own learrskdls as they prepare lessons at daily Study
and Implementation Meetings.

« Highly Effective Instruction - The complex skilltseecessary to deliver lessons that fully engage
students and create dramatically improved ressibbared through observations of both live
classes and the EduTube digital library, Teachbadtksmaster teachers, and Lab sites. Through
these resources and experiences in additional Wwoplss teachers learn to accept direct feedback
and analyze data from the classroom — both of wilitfe continuous instructional improvement
throughout the year.

« « Study and Implementation Meetings prepare teadiwedeeply understand the content they will
be teaching. These meetings also serve as a fargindy specific lessons and work to identify
the underlying purpose and determine “pre-morteimstientify where the adults might go wrong
and where the students might struggle.

« Teach-backs rapidly improve teacher implementatioough repeated practice and direct
feedback around a single lesson or type of leddighly-skilled Teachback leaders lead rapid-
fire Teachbacks in which each teacher in a grougbotit ten teaches the same lesson in quick
succession. After each person teaches for threetesinthe Teachback leader gives very direct
feedback on what the teacher did well and what sieeetle improved. The expectation is that
after the first person receives feedback, the teadher will incorporate that feedback, so the
tenth teacher will do a significantly better jolaththe first. Each Teachback involves at least two
rounds so the teacher who went first has a chanicedrporate the lessons learned from his or
her peers who taught later.
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7. School Leadership:

Within the Success Academy network, the ultimastrictional leader at the school is the princijgéd
call this role “Leader.” The school leader is foeti®n motivating and inspiring school staff, schoknd
parents to meet and exceed our high standardde@der of the school and has a strong focus on
instruction. She is held accountable for not omguging high levels of student achievement, bui fds
the continuous improvement of the school and &#.dtler most important responsibilities include
supervising and evaluating instruction throughydabservations and coaching of instructional staff.
Jackie also builds on the strong community thagtexand inspires everyone in the school commuaity t
live our values, continuously improve in studerttiagement, and to make school a joyful place fbofal
our scholars. We have a training program to prepareschool leaders for this rigorous experien¢e T
Leadership Residency program is designed to prdvédieing, resources and coaching to aspiring schoo
leaders. In the same way that a medical studentasident first, school leaders are trained thnaug
yearlong, intensive, hands-on program that prephma to lead.

We also divide many of the traditional roles of gracipal among other staff members so the pridcip
can focus on instruction. We have a team of otberimistrators including Deans, Business Operations
Managers, and Student Achievement Managers to reastagr aspects of the traditional principal role.
The Business Operations Manager, for examplespgoresible for logistics of all school-wide events,
managing the school’s budget and overseeing adinb@mommunications. They develop operational
systems and manage the school operations team eurilerincipals focus on instructional decisiond an
systems.

Because we have a network of support that provimesotch services to the school, we are able aoesh
learning across all of our schools. Centralizedhtearclude Human Resources, Instructional
Development, Data and Accountability, and many matiof these centralized services empower the
school to focus on raising the bar of rigor eveay.d
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PART VII - ASSESSMENT RESULTS
STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Edition/Publication Year: Publication is issuedegear

2010-2011
Testing Month May
SCHOOL SCORES
Meets proficiency standard + exceeds
proficiency standard 98
Exceeds proficiency standard 34
Number of students tested 108
Percent of total students tested 100
Number of students alternatively assessed 0
Percent of students alternatively assessed 0

SUBGROUP SCORES

2009-2010
May

97

65
62
100

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students

Meets proficiency standard + exceeds
- 97

proficiency standard

Exceeds proficiency standard 32

Number of students tested 79

2. African American Students

Meets proficiency standard + exceeds
- 98

proficiency standard

Exceeds proficiency standard 35

Number of students tested 84

3. Hispanic or Latino Students

Meets proficiency standard + exceeds
L 100

proficiency standard

Exceeds proficiency standard 36

Number of students tested 22

4. Special Education Students

Meets proficiency standard + exceeds
- 100

proficiency standard

Exceeds proficiency standard 7

Number of students tested 14

5. English Language L ear ner Students

Meets proficiency standard + exceeds
L 100

proficiency standard

Exceeds proficiency standard 43

Number of students tested 14

6.

Meets proficiency standard + exceeds
proficiency standard

Exceeds proficiency standard
Number of students tested
NOTES:

98

67
49

94

55
31

100

64
14

100

50
10

Grade:
3

Test: NY State Math

Publisher: CTB/McGraw Hill

2008-2009
May

100

70
60
100

100

73
43

100

68
50

100

60
10

2007-2008 2006-2007
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Harlem Success Academy 1 opened in 2006 as an®arpschool. As our students have grown into naddihool grades, we
have started incubating a middle school on the cangp our elementary school. The middle schoolehssparate leader and
teachers and this summer will move into anothelding. Harlem Success Academy 1 Elementary Schaoéntly serves
grades K-4, while the middle school serves studengsades 5-6 and will eventually grow to servadgs 5-8. The student
achievement results scored by the students whoaaven middle school at Harlem Success 1 are iredlud this report, but the
demographics reported are only related to graddsdappropriately capture the population at tleenentary school. Since we
grow one grade per year, 2010-11 was the first weanad scores for 5th grade. 2009-10 was theyfat we had scores for 4th
grade. We use the tests mandated by our statdaf@est subgroup is already reported within theltssbove.

12NY9
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grad3Test: NY State EL/

Edition/Publication Year: Publication is issuedlegeal Publisher: CTB/McGraw Hi

2010-2011
May

Testing Month
SCHOOL SCORES

Meets proficiency standard + exceeds proficiency
standard

Exceeds proficiency standard

Number of students tested

Percent of total students tested

Number of students alternatively assessed
Percent of students alternatively assessed
SUBGROUP SCORES

81

108
100

2009-2010

Apr

89

31
62
100

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Meets proficiency standard + exceeds proficiency
standard

Exceeds proficiency standard
Number of students tested
2. African American Students

Meets proficiency standard + exceeds proficiency
standard

Exceeds proficiency standard
Number of students tested
3. Hispanic or Latino Students

Meets proficiency standard + exceeds proficiency
standard

Exceeds proficiency standard
Number of students tested
4. Special Education Students

Meets proficiency standard + exceeds proficiency
standard

Exceeds proficiency standard
Number of students tested
5. English Language L ear ner Students

Meets proficiency standard + exceeds proficiency
standard

Exceeds proficiency standard
Number of students tested
6.

Meets proficiency standard + exceeds proficiency
standard

Exceeds proficiency standard
Number of students tested
NOTES:

82

79

80

84

91

22

64

14

86

14

88

35
49

84

29
31

2008-2009

2007-2008 20@5-20

May

95

23
60
100

93

33
43
94

24
50

70

10

Harlem Success Academy 1 opened in 2006 as anmarpeschool. As our students have grown into ndddihool grades, we
have started incubating a middle school on the canop our elementary school. The middle schoolehssparate leader and
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teachers and this summer will move into anothelding. Harlem Success Academy 1 Elementary Schaoéntly serves
grades K-4, while the middle school serves studiengsades 5-6 and will eventually grow to servadgs 5-8. The student
achievement results scored by the students whoaaven middle school at Harlem Success 1 are iregdud this report, but the
demographics reported are only related to graddsdappropriately capture the population at tleeneintary school. Since we
grow one grade per year, 2010-11 was the first yweanad scores for 5th grade. 2009-10 was theyfst we had scores for 4th
grade. We use the tests mandated by our statda@est subgroup is already reported within theltssibove.

12NY9
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: < Test: NY State Mat

Edition/Publication Year: Puigation is issued each y¢ Publisher: CTB/McGraw Hil

2010-2011
Testing Month May
SCHOOL SCORES

Meets proficiency standard + exceeds proficiency
100
standard

Exceeds proficiency standard 64
Number of students tested 58
Percent of total students tested 100
Number of students alternatively assessed 0
Percent of students alternatively assessed 0
SUBGROUP SCORES

2009-2010
May

2008-2009 2007-2008 20@5-20

93

50
58
100

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Meets proficiency standard + exceeds proficiency
100
standard

Exceeds proficiency standard 62
Number of students tested 42
2. African American Students

Meets proficiency standard + exceeds proficiency
100
standard

Exceeds proficiency standard 63
Number of students tested 48
3. Hispanic or Latino Students

Meets proficiency standard + exceeds proficiency
standard

Exceeds proficiency standard
Number of students tested 9
4. Special Education Students

Meets proficiency standard + exceeds proficiency
standard

Exceeds proficiency standard
Number of students tested 7
5. English Language L ear ner Students

Meets proficiency standard + exceeds proficiency
standard

Exceeds proficiency standard
Number of students tested 1
6.

Meets proficiency standard + exceeds proficiency
standard

Exceeds proficiency standard
Number of students tested
NOTES:

93

51
43

94

48
48

93

50
58

Harlem Success Academy 1 opened in 2006 as anmlarpeschool. As our students have grown into ndddihool grades, we
have started incubating a middle school on the canop our elementary school. The middle schoolehssparate leader and
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teachers and this summer will move into anothelding. Harlem Success Academy 1 Elementary Schaoéntly serves
grades K-4, while the middle school serves studiengsades 5-6 and will eventually grow to servadgs 5-8. The student
achievement results scored by the students whoaaven middle school at Harlem Success 1 are iregdud this report, but the
demographics reported are only related to graddsdappropriately capture the population at tleeneintary school. Since we
grow one grade per year, 2010-11 was the first yweanad scores for 5th grade. 2009-10 was theyfst we had scores for 4th
grade. We use the tests mandated by our statda@est subgroup is already reported within theltssibove.

12NY9
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STATE CRITERION-REFERENCED TESTS
Grade: < Test: NY State EL/
Edition/Publication Year: Publication is issuedlegeal Publisher: CTB/McGraw Hi

Subject: Reading

2010-2011 2009-2010 2008-2009

Testing Month May Apr
SCHOOL SCORES

Meets proficiency standard + exceeds proficiency 86
standard

86
Exceeds proficiency standard 3 5
Number of students tested 58 58
Percent of total students tested 100 100
Number of students alternatively assessed 0 0
Percent of students alternatively assessed 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Meets proficiency standard + exceeds proficiency

88 88
standard
Exceeds proficiency standard 5 2
Number of students tested 42 43
2. African American Students

Meets proficiency standard + exceeds proficiency

83 88
standard
Exceeds proficiency standard 4 6
Number of students tested 48 48
3. Hispanic or Latino Students

Meets proficiency standard + exceeds proficiency
standard

Exceeds proficiency standard
Number of students tested 9 6
4. Special Education Students

Meets proficiency standard + exceeds proficiency
standard

Exceeds proficiency standard
Number of students tested 7 9
5. English Language L ear ner Students

Meets proficiency standard + exceeds proficiency
standard

Exceeds proficiency standard
Number of students tested 1
6.

Meets proficiency standard + exceeds proficiency
standard

Exceeds proficiency standard
Number of students tested
NOTES:

2007-2008

20@5-20

Harlem Success Academy 1 opened in 2006 as anmarpeschool. As our students have grown into ndddihool grades, we
have started incubating a middle school on the canop our elementary school. The middle schoolehssparate leader and
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teachers and this summer will move into anothelding. Harlem Success Academy 1 Elementary Schaoéntly serves
grades K-4, while the middle school serves studiengsades 5-6 and will eventually grow to servadgs 5-8. The student
achievement results scored by the students whoaaven middle school at Harlem Success 1 are iregdud this report, but the
demographics reported are only related to graddsdappropriately capture the population at tleenentary school. Since we
grow one grade per year, 2010-11 was the first weanad scores for 5th grade. 2009-10 was theyfat we had scores for 4th
grade. We use the tests mandated by our statda@est subgroup is already reported within theltssibove.

12NY9
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STATE CRITERION-REFERENCED TESTS
Grade: ! Test: NY State Mth
Edition/Publication Year: Publication is issuedtegea Publisher: CTB/McGraw Hil

2010-2011

Subject: Mathematics

Testing Month May
SCHOOL SCORES

Meets proficiency standard + exceeds proficiency 08
standard

Exceeds proficiency standard 57
Number of students tested 42
Percent of total students tested 100
Number of students alternatively assessed 0

Percent of students alternatively assessed
SUBGROUP SCORES

2009-2010

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Meets proficiency standard + exceeds proficiency 97
standard

Exceeds proficiency standard 58
Number of students tested 31
2. African American Students

Meets proficiency standard + exceeds proficiency 97
standard

Exceeds proficiency standard 56
Number of students tested 36
3. Hispanic or Latino Students

Meets proficiency standard + exceeds proficiency
standard

Exceeds proficiency standard
Number of students tested 6
4. Special Education Students

Meets proficiency standard + exceeds proficiency
standard

Exceeds proficiency standard
Number of students tested 2
5. English Language L ear ner Students

Meets proficiency standard + exceeds proficiency
standard

Exceeds proficiency standard
Number of students tested 1
6.

Meets proficiency standard + exceeds proficiency
standard

Exceeds proficiency standard
Number of students tested
NOTES:

2008-2009

2007-2008

20@5-20

Harlem Success Academy 1 opened in 2006 as anmlarpeschool. As our students have grown into ndddihool grades, we
have started incubating a middle school on the canop our elementary school. The middle schoolehssparate leader and
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teachers and this summer will move into anothelding. Harlem Success Academy 1 Elementary Schaoéntly serves
grades K-4, while the middle school serves studiengsades 5-6 and will eventually grow to servadgs 5-8. The student
achievement results scored by the students whoaaven middle school at Harlem Success 1 are iregdud this report, but the
demographics reported are only related to graddsdappropriately capture the population at tleeneintary school. Since we
grow one grade per year, 2010-11 was the first yweanad scores for 5th grade. 2009-10 was theyfst we had scores for 4th
grade. We use the tests mandated by our statda@est subgroup is already reported within theltssibove.

12NY9
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: £ Test: NY State ELA
Edition/Publication Year: Publication is issuedtegear  Publisher: CTB/McGraw Hill

20102011 2009-2010 2002009 20072008 2006-2007
Testing Month May

SCHOOL SCORES
Meets proficiency standard + exceeds

proficiency standard 90
Exceeds proficiency standard 14
Number of students tested 42
Percent of total students tested 100
Number of students alternatively assessed 0
Percent of students alternatively assessed 0

SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Meets proficiency standard + exceeds
- 90

proficiency standard

Exceeds proficiency standard 16

Number of students tested 31

2. African American Students

Meets proficiency standard + exceeds

- 89
proficiency standard
Exceeds proficiency standard 14
Number of students tested 36
3. Hispanic or Latino Students

Meets proficiency standard + exceeds
proficiency standard

Exceeds proficiency standard
Number of students tested 6
4. Special Education Students

Meets proficiency standard + exceeds
proficiency standard

Exceeds proficiency standard
Number of students tested 2
5. English Language L ear ner Students

Meets proficiency standard + exceeds
proficiency standard

Exceeds proficiency standard
Number of students tested 1
6.

Meets proficiency standard + exceeds
proficiency standard

Exceeds proficiency standard
Number of students tested

NOTES: The 2010-11 School Year was the first year thasti®mol served Grade 5. Harlem Success Academydlenschool
began incubating on the site of the elementaryachred for testing purposes was considered the sahmol. Next year, the
middle school students will move offsite to anotbkeinool building. The middle school model is grables

12NY9
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011
Testing Month
SCHOOL SCORES
Meets proficiency standard + exceeds

proficiency standard 98
Exceeds proficiency standard 47
Number of students tested 208
Percent of total students tested 100
Number of students alternatively assessed 0
Percent of students alternatively assessed 0

SUBGROUP SCORES

2009-2010

95

57
120
100

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Meets proficiency standard + exceeds
- 97

proficiency standard

Exceeds proficiency standard 45

Number of students tested 152

2. African American Students

Meets proficiency standard + exceeds
_ 98

proficiency standard

Exceeds proficiency standard 47

Number of students tested 168

3. Hispanic or Latino Students

Meets proficiency standard + exceeds
- 100

proficiency standard

Exceeds proficiency standard 48

Number of students tested 37

4. Special Education Students

Meets proficiency standard + exceeds
- 95

proficiency standard

Exceeds proficiency standard 21

Number of students tested 23

5. English Language L ear ner Students

Meets proficiency standard + exceeds
- 100

proficiency standard

Exceeds proficiency standard 43

Number of students tested 16

6.

Meets proficiency standard + exceeds
proficiency standard

Exceeds proficiency standard
Number of students tested
NOTES:

95

59
92

94

50
79

94

64
20

88

55
18

93

49
59

12NY9

STATE CRITERION-REFERENCED TESTS

2008-2009| 2007-2008 2006-2007

100 0 0
70
60
100 0
0 0
0 0
100 0 0
73
43
100 0 0
68
50
0 0
6
100 0 0
60
10
0 0 0
0 0 0
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Subject: Reading Grade: Weighted Average
2010-2011 | 2009-2010

Testing Month

SCHOOL SCORES

Meets proficiency standard + exceeds

proficiency standard 84 87
Exceeds proficiency standard 6 18
Number of students tested 208 120
Percent of total students tested 100 100
Number of students alternatively assessed 0 0
Percent of students alternatively assessed 0 0

SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Meets proficiency standard + exceeds
- 85 88

proficiency standard

Exceeds proficiency standard 7 19

Number of students tested 152 92

2. African American Students

Meets proficiency standard + exceeds
o 82 86

proficiency standard

Exceeds proficiency standard 7 15

Number of students tested 168 79

3. Hispanic or Latino Students

Meets proficiency standard + exceeds
- 94 83

proficiency standard

Exceeds proficiency standard 2 14

Number of students tested 37 12

4. Special Education Students

Meets proficiency standard + exceeds
L 65 67

proficiency standard

Exceeds proficiency standard 0 0

Number of students tested 23 18

5. English Language L ear ner Students

Meets proficiency standard + exceeds
- 87 0

proficiency standard

Exceeds proficiency standard 0

Number of students tested 16

6.

Meets proficiency standard + exceeds
proficiency standard

Exceeds proficiency standard 0 0
Number of students tested 0 0
NOTES:

12NY9

2008-2009 2007-2008 2006-2007

93

33

43

94

24
50

70

10

0 0

0 0
0

0 0

0 0

0 0
0 0

0 0
0

0 0

0 0
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