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PART | - ELIGIBILITY CERTIFICATION 12NY7

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12NY7

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 7 Elementary schools (includes&-
(per district designation): 2 Middle/Junior high schools

1 High schools
0 K-12 schools
10 Total schools in district

2. District per-pupil expenditure: 15211
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Suburban

4. Number of years the principal hlasen in her/his position at this schi 9

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 148 132 280

K 0 0 0 7 121 114 235

1 0 0 0 8 136 122 258

2 0 0 0 9 0 0 0

3 0 0 0 10 0 0 0

4 0 0 0 11 0 0 0

5 0 0 0 12 0 0 0

Total in Applying School: 773



12NY7

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

25 9% Asian

1 % Black or African American

3 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

70 % White

1 9% Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Registeprovides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 2%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| 5
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 9
until the end of the school year.

(3) Total of all transferred students [sum of1 4
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.02
divided by total students in row (4). I

(6) Amount in row (5) multiplied by 100. Z

752

8. Percent of English Language Learners in the school2%
Total number of ELL students in the school: 13
Number of non-English languages represented: 4
Specify non-English languages:

Mandarin Chinese, Japanese, Korean, and Urdu.
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9. Percent of students eligible for free/reduced-priceals: 3%
Total number of students who qualify: 24

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 11%
Total number of students served: 85

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

0 Autism 0 Orthopedic Impairment

0 Deafness 25 Other Health Impaired

0 Deaf-Blindness 37 Specific Learning Disability

1 Emotional Disturbance 19 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 1 Visual Impairment Including Blindness
2 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:

Number of Staff
Full-Time Part-Time

Administrator(s) 4 0
Classroom teachers 37 1
Resource teachers/specialists
(e.g., reading specialist, media specialist, arsimPE teachers, et 41 6
Paraprofessionals 10 0
Support staff
(e.g., school secretaries, custodians, cafeteti@saetc.) 16 4
Total number 108 11

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 21:1
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13. Show daily student attendance rates. Only highashweed to supply yearly graduation re
20102011 20092010 20082002 20072008 20062007
Daily student attendance 97% 97% 97% 98% 98%
High school graduationre, 0% 0% 0% 0% 0%

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size: 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in vocational training 0%
Found employment 0%
Military service 0%
Other 0%
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:
L No
o Yes

If yes, what was the year of the award? Befo@720



PART |1l - SUMMARY 12NY7

South Woods Middle School serves children in gr&d#sough 8 in the Syosset Central School District
located in the hamlet of Syosset, New York. Southodé offers children every opportunity to pursue
their interests and talents in a nurturing, acadaltyi challenging environment. Our strengths are
exemplified by our mission statement, “Here chitdiearn to respect our community, acquire knowledge
and become productive, caring individuals.” In thogio-economically and culturally diverse commynit
our inclusive educational environment, rich schiitgsrogram, emphasis on character education,
outstanding teaching faculty, and commitment taalexcellence all contribute to making South
Woods worthy of Blue Ribbon status.

At South Woods, students are encouraged to exphariéing learning experiences and impact their
community in positive ways. Our keys to succesdtaenclusion of all students in our academic
program, a firm belief in school-wide enrichmentdaccess to higher-level courses by choice. We
embrace differentiation, both within the acadentéssroom and through our support and enrichment
programs. Students with special needs are fulljudex, receiving support through our co-teaching
instructional model. All students are acceleratechathematics, concluding 8th grade with one high
school credit in Algebra. Additionally, over 50%air eighth grade students elect to take honors
Algebra. Students study world language, particigafgerforming music ensembles, and explore elestiv
in Family and Consumer Science, Health, TechnolBgginess, and Art. Instructional teams made up of
teachers, guidance counselors, and administratons eollaboratively to ensure student success.

Our students’ accomplishments are impressive. \kKke paide in the opportunities we provide for studen
to showcase their work, and we share in the exeitémwhen they are honored and recognized. For
example, our 6th Grade Band received a rating ¢d @ih Distinction at the New York State School
Music Association Major Ensembles Festival andldmez Band, Jazz Chorus and Chamber Orchestra
each received Superior Ratings at the High Not&wedsn New Jersey. Our Science Olympiad teams
received first and third place awards in the regi@ompetition. Mathletes earned a first place a@wand
students who patrticipated in the Long Island Madir ®von individual and team gold medals.
Technology students earned first, second, and ghack in the Pitsco© Dragster Challenge. Our Model
United Nations and Mock Trial Clubs earn honorsrgyear.

Our school’s tradition of excellence extends to @ammitment to character education. In additiotht
daily reaffirmation of our mission statement, owtto “South Woods CARES” can be felt throughout
the school and the wider community. CARES stand$Gompassion, Awareness, Respect, Empathy,
and Service.” These principles are echoed in thd&wbour Student Council and varying clubs, classe
and programs. Annual events such as our Walk-A-Ttawel and food drives, Valentines for Veterans,
Read-A-Thons, shoe and sports equipment collegtaors other outreach programs connect students with
issues in the community and engage them in helpiingrs. Our relationship with a local homelesstshel
has inspired a greater level of understanding angpassion for the issues of local hunger and
homelessness. We strive to teach about the watkeashelter and how our outreach benefits otheus. O
annual Spirit Week brings a healthy dose of adeletsftin and excitement, but the capstone is a check
presentation to the shelter. This year, our scivasl presented with a certificate of appreciatiorotor
efforts. Another recent milestone has been thedamigg involvement of our local community in “South
Woods CARES” through our largest community evebBaricing with the Faculty,” replete with faculty
competitors and student judges, has twice drawnwccof over 500 audience members. In its firstryea
Dancing with the Faculty enabled the Student Cduaciise $5000.00 for the Clinton Bush Haiti Fund
In the second year, $5000.00 was raised for the Jokissen Children’s Foundation, a local non-profi
organization that assists sick and underprivileggltiren.

South Woods CARES extends to improving our enviremias well. After learning about the



environmental impact of plastic waste, studentseiveral clubs worked together to reduce the use of
plastic water bottles in our school. The studerdgesearch, developed public service video
announcements, and hosted lunchtime “brown bagnsesaiion sustainability and pollution prevention.
The Student Council sold enough stainless steadnimtities to purchase and donate to the school two
water fountains with bottle-filling spouts. Our émmnmentally-conscious community members can now
refill their drink bottles guilt-free. From classnm to water fountain installation, students werke &t
witness how their work made a positive impact angbhool.

Behind the achievements of our students standsnaaiag faculty dedicated to the development of
caring, thoughtful, knowledgeable citizens. Ouhydacademic work, annual traditions, and memorable
milestones that have made a positive impact os¢heol and surrounding community are the true
testament to our mission and vision. This, alordpwur impressive assessment results, is what makes
South Woods “Blue Ribbon-worthy.”



PART IV - INDICATORS OF ACADEMIC SUCCESS 12NY7

1. Assessment Results;

A. South Woods Middle School administers the respliNew York State assessments in Math and
English Language Arts to all students in gradedisizugh eight. Students’ raw scoeeg converted to a
scale score falling in one of four performance leveerformance Level 1 indicates performanceithat
“Below Standard.” Performance Level 2 is definedMseets Basic Standard,” Performance Level 3
indicates that a student “Meets Proficiency Stamdand a score within Performance Level 4 is
articulated as “Exceeds Proficiency Standard.”

Our culture of ongoing progress and learning istvghapes our expectations for student performance.
We hold teachers and students to the highest nfiates, and we constantly seek ways to enhance
learning and improve student assessment result@ddapt no less than the best individual resultschv
are unique to each child at a given point in tiama strive to providall students with the opportunity to
meet or exceed proficiency standards.

A focus on our 2010 and 2011 assessment resukieipea clear picture of our performance and
reinforces our expectation that students achiedesaineed proficiency standards at rates that ssirpas
regional and state averages. The average percalitstidents, including our subgroups, reaching
performance Levels 3 and 4 on the ELA assessm&ilii and 2011 exceeded regional performance by
an average of 16%. The performance of the samertsoindviathematics exceeded regional performance
in 2010 and 2011 by an average of 18%. These sesufiitinue to be in line with our expectations for
student performance.

B. From 2006-2009 students demonstrated consistgmbvement on the English Language Arts (ELA)
assessment. The percent of students reaching Benefeased in grade six from 93.8% to 97.7%, in
grade seven from 86.4% to 97.2%, and in grade &igimt 89% to 96.1%. Especially noteworthy is the
increased success by special heeds students. Tdenpef disabled students who scored at Levek®/gr
from 63% to 85%. These significant gains arerésailt of high standards and inclusive programs,
including co-teaching, that provide ongoing suppartd challenges for all students.

From 2006-2009 student performance on the Mathsassnt was consistently outstanding. The average
percent of students reaching Level 3 in grade sig 96%, in grade seven was 98% and in grade eight
was 96%. This exemplary performance included sigamt growth in the percent of disabled students
who scored at level 3 from 77% to 91%. Our inclasetting and high standards for all students,
combined with early experiences in algebra andamal acceleration in math, contribute to our ssece

The New York State Department of Education explamigcy changes influencing student assessment
results: For the 2009-2010 school year results, the New Bbake Education Department raised the
English language arts and math cut scores for thsi®and Proficient performance levels. Raising the
bar in this manner has caused a statewide dropénpercent of students scoring at proficiency kel
and 4. A student scoring at or above the new Batsicdard (Level 2) is on track to pass the Engtish
math Regents exam required for high school graduath student scoring at or above the new
Proficiency standard (Level 3) is on track to earnollege-ready score on the English or math Reggent
Examination. In the July 28, 2010 news releaseicds@&eputy Commissioner for P-12 Education John
King stated, 'These newly defined cut scores doneain that students who were previously scorirtheat
Proficient standard and are now labeled Basic hi@aened less. Rather, the lower numbers of students
meeting the Proficient standard reflects that we setting the bar higher and we expect students,
teachers, and parents to reach even higher to &ehilkese new targets.'



A five year review of regional data indicates taspite shifts in New York State’s expectations for
proficiency, South Woods is a top achieving schééhen comparing the proficiency of our students to
that of students in Nassau County, we found tleahf2006-2011, our school outperformed the region in
English Language Arts in grade six by an averagelof%, in grade seven by an average of 14.6% and
in grade eight by an average of 12.6%. A five yawlysis of performance on the Math assessment
yielded similar results. From 2006 to 2011 Southod&outperformed the region in grade six by an
average of 10.8%, in grade seven by an averagg.8¥%land in grade eight by an average of 13.6%.

On the 2011 grade seven Math assessment, the pefcgadents reaching Level 4 exceeded the regiona
performance at levels 3 and 4 combined by 4.5% flamgercent of students reaching levels 3 and 4 on
the grade seven ELA, the grade seven Math (99.28)the grade eight Math assessments were the
highest in Nassau County.

Our analysis of the most recent year’s data ideatifichievement gaps between all students tested an
those within the following subgroups: Poverty, péinic, Black, Disabled and Limited English
Proficient. With the exception of Disabled, thedgdevel cohorts for all subgroups ranged from five
eight students. Teachers examined the resulteeétstudents in intricate individual detail in ortte

plan more effective instruction. The performancéhef subgroup Disabled continues to be addressed
through the use of individualized educational planschool wide literacy initiative and targeted
instruction based on formative assessments and stildent performance data.

As evidenced by students’ raw score credits, weraikng progress in closing the achievement gap. Fo
example, on the 2009-2010 ELA Assessment, 57%anfegsix students scoring at the Meets Basic
Standard level (2) were within two raw score creditreaching the Proficiency level (3). Similarily,
grade seven, 44% of students scoring at the Mestic BBtandard level (2) were within two raw score
credits of reaching the Proficiency level (3), amgrade eight, 33% of students scoring at the Meet
Basic Standard level (2) were within one raw saweglit of reaching the Proficiency level (3).

2. Using Assessment Results:

All of the data that South Woods teachers colfecative or summative, teacher-designed or
standardized, is central to our pedagogical datésiblore importantly, it is the frequent analydishis

data that motivates our instructional practices @uoanotes our success. We begin each school y#ar wi
teachers and administrators collaboratively examgitine State Math and English Language Arts
assessment results from the previous year. Subsiguee make curriculum revisions where necessary,
identify the types of skills that individual studemeed to reinforce and develop further, and targe
students in need of academic intervention sensael as Reading Lab or Workshop support

classes. Results are also used by instructionadstéa collaboratively map curriculum for the upcogi
school year.

We obtain additional data when our eighth graddesits participate in district-wide world language
assessments, the Integrated Algebra Regents Exaheither the Physical Setting-Earth Science Regent
Exam or the New York State Science 8 Assessmenthies use resulting data from all academic areas
to determine curricular emphasis for the upcomiegryThroughout the year, preliminary diagnostic
exams and periodic benchmark exams allow us toeggtheyareas where targeted instruction is
warranted. This year, we have also implementedradsirdized assessment program from an outside
vendor which enables us to pinpoint areas of n€edchers use results to develop individualizedenli
study programs for students and track their masiespecific skills.

Teachers also employ a variety of formative andreative assessments in order to measure growth, to
design lessons, and to evaluate student understantimaterial. They routinely conduct item anatyse
on individual unit tests in order to identify studstrengths and weaknesses and inform
instruction. Teachers are reflective, and collatveely analyze their own tests, quizzes, and assests
so that better instruments can be developed. litiaddstudents often reflect upon their own
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performance and participate in activities thatwaltbem to set goals for success. For example,ngriti
portfolios enable students and their English Lagguarts teachers to assess progress and evaluate
growth.

Realizing that great teaching goes far beyond dkMelopment in test-taking, we embed essentifs ski
and their real-world application into daily less@m&l learning activities in all curricular areasr F
example, in 2010 an analysis of test data deteurtim&t enhancements were warranted in teaching
students to use their knowledge of vocabulary toprehend literary and informational text. Teaclers
all disciplines joined together to improve studantl school performance by researching the pringiple
behind effective instruction of academic vocabulamploying tools such as graphic organizers, and
implementing methods such slsarzano’s Six Steps to Effective Vocabulary Indtamc Ongoing school-
wide professional development focused on contez# htteracy strategies, and the faculty commiteed t
enhancing literacy instruction in every area.

Overall, our teachers constantly strive to blerrdifative assessment and instruction in ways that are
innovative, engaging and fun. Socratic dialoguastrjals, reading logs, projects, “Problems of the
Week,” and exit cards are but a few of the strategmployed that allow teachers to determine studen
understanding. These are enhanced by a variety’afehtury and Web 2.0 tools that have become part
of our instructional repertoire. Interactive whibelods, student response devices, online educasouoall
networking tools, and other pedagogical Internsbueces provide exciting and engaging ways to gathe
data and evaluate student understanding.

Technology has also enabled us to better inforrarqgarand the community about student and school
progress. Parents receive printed copies of tidiiren’s individual score reports, and the scldistrict
shares the school report card, including demogcaipformation and assessment results, at publicdoa
of Education meetings and on the district web3Jieaichers keep parents abreast of their child’s
achievement by posting quarterly grades and fivekwgogress reports online. Parents and students ca
access assignments and results in real-time vitnfinite Campus Parent Portal at
https://ic.syosset.k12.ny.us/campus/portal/sygspetParents of students enrolled in academic
intervention service courses receive specific roatifon letters at the start of the school yearyel as
additional quarterly progress reports. Teacheis mke phone calls, send home weekly report cards
when necessary, and write notes for parents amgjivars in students’ personal agenda books. In
addition, parent-teacher conferences are schetluieyiew student performance during four half-days
and two evenings throughout the year. As part oteam approach to adolescent development, whole
instructional teams, along with support servicevjgters (guidance counselors, school psycholodist),e
will often meet with parents to share progressaad for student success.

Our instructional priorities include a precise urs@nding of student performance and ongoing
communication about that performance with famiiesl the community. Conversations center around
our work with data and our emphasis on authentidestt work, and we strive to provide parents and
children with insight into goals, areas in needhgbrovement, and opportunities to enrich student
learning.

3. Sharing Lessons L earned:

Our collegial professional culture inspires shamvithin and beyond the school. Teachers and
administrators attend conferences and “turnkeyit fh@fessional development experiences in formal
and informal ways. School leaders structure facatty team meetings to foster professional growth an
teachers often volunteer to share their expeifigeulty meetings have recently served as a sprargbo
for implementation of the Common Core, with teashs#raring ideas for determining appropriate text
complexity, embedding mathematical practices, artthecing informational literacy.

Our closest collaborative partner is the other heiddhool in our district. Teachers and administiat
from both schools join together on conference @aygbsat meetings to share pedagogical strategies and
11



ideas. For example, teachers have made presemstatialistrict colleagues on such topics as thectifie
use of interactive whiteboard technology, Web 8d)g, using data to drive instruction, strategas f
differentiation, innovative classroom managemechntéjues, and backward design planning. Teachers
also make excellent use of an in-district teaclketar where they serve as students and faculighiteg
and taking a wide range of courses. Our English @scond Language teacher recently instructed-an in
service course entitled “Visual Literacy and Web.’2Additionally, teachers and administrators eregag
in vertical articulation with elementary schoolgldngh school to ensure student success in transiti

We foster and embrace conference participation, lmeeship in professional organizations, and
publication of teacher work. The principal is thhegident emeritus of the Nassau County Middle Level
Principals’ Association, and frequently shares etigpein leadership for differentiation of instriset and
content-area literacy at local conferences. Teadeaich graduate courses, for example in litei@cgrea
colleges and universities. They also mentor stutbarthers and serve on State-level curriculum
committees. Memberships range from the CounciEfareptional Children to the National Science
Teachers Association to the Long Island Associdmorsupervision and Curriculum Development, to
name but a few. Teachers have recently presented atational Council for Teachers of English arinua
conference (Writing and Identity), the Nassau ZNe& York State Association for Health Physical
Education Recreation and Dance Annual ConfereneadHiing Lacrosse Skills), and the Stat University
of New York Oswego Annual Technology Conferenceaeécher is also involved in the National Science
Foundation-funded Simulation and Modeling in Tedbgg Education (SMTE) Program. Other teachers
have published pieces in journals such as NCTEC®08I Talk,” about observing and reflecting upon
student growth in the classroom, and “Educator&®oNYSUT’s Journal of Best Practices in
Education,” about using technology to support EBiglianguage Learners.

4. Engaging Familiesand Communities:

Many features of our school program enlist the supgf parents and ensure outstanding community
interactions. Our shared decision-making team pies/a forum for parents, teachers, administraamc,
students to brainstorm enhancements to school irSéaudent Council and our many clubs play a vital
role in connecting school and community. Our scheabsite:
http://sw.syossetistops.org/pages/SouthWoods, gesressential information, such as our curriculum
guide, in a responsible, family-friendly mannercAss to online information through our Parent Porta
and Homework Online sites provides families wital#&me data so they may plan for success. Parents
are invited to attend Curriculum Council meetingd axperience curriculum through joint student-
teacher presentations of our instructional andaextrricular programs. These experiences allow paren
to become more active participants in their chilbeducation and provide additional support at
home. Additionally, the Principal consistentlyiemtates the importance of our partnership withepts
and the community through monthly Principal’s nragh, timely emails, and a strong relationship with
the Parent-Teacher Association.

Our many school events give students the oppoyttmilemonstrate their successes within South Woods
CARES, our character education program. Fieldtwih explicit educational objectives bring stutden
into the community and add meaning to learning@iin the classroom. For example, our students have
participated in several meaningful field experieniteluding a Great South Bay Marine Science
experience, a nanotechnology research experierB®akhaven National Laboratory, a career
exploration and etiquette field trip to a localezitg facility, and in-school field experienceswihe
neighboring Cold Spring Harbor Laboratory and tledald DNA Learning Center to learn about genetics.

Each year, we celebrate Multicultural Week in wingt honor our collective heritage, highlight the
contributions of the cultures that make up our st¢hend enhance our students’ sense of belonging.
Parents visit school to share traditional foods faeditate cultural workshops and demonstratidriss
“taste of nations” adds a unique flavor to our stlemmmunity relationship. We welcome community
participants again during our annual Career Expg@wnwolunteers host seminars for students about the
many professions and career opportunities in cea.ar

12



Our dedication to maintaining a close relationshiih parents and the community is carefully aligned
with middle school philosophy. We attend to theelepment of the whole child, and a community
connection enhances our students’ academic andlssobtional growth.

13



PART V - CURRICULUM AND INSTRUCTION 12NY7

1. Curriculum:

Our expectations for learning surpass both the Mexk State and Common Core Learning Standards.
Our programs prepare all learners for advancedsemork in high school, and ensure that students are
on track for college and rewarding future careers.

Our English Language Arts curriculum prepares sitgl®o become critical thinkers. Students learn to
read and analyze informational texts and multiglergs. They practice researching and writing with
clarity. The English as a Second Language currybarallels the core English curriculum.

Our mathematics curriculum includes all requiredteat strands and performance indicators for middle
level mathematics, as well as all topics and cotscegcessary to master the Integrated Algebra
curriculum and achieve success on the Regents Bz#ion by the end of grade eight. As a result, our
students are accelerated at least one full yeadabieState requirements in Mathematics as thesrent
high school. All students are on course to tak&egellevel calculus by their senior year.

Our science curriculum emphasizes scientific inguiaboratory activities promote problem-solving,
critical thinking and collaborative discovery. 8ixgrade students explore life science, while stwven
graders study chemistry and physics. Eighth grad¥ests earn one unit of high school credit inegitn
Environmental Science course or Physical SettinghE2cience, which culminates in a New York State
Regents Examination. At all levels, students engageal scientific work using scientific tools,
researching, and using technology to analyze datgeepare reports.

Social studies courses in world civilizations iadg six and United States history in grades senén a
eight emphasize content knowledge, literacy skdlig] awareness of civic issues. Students examine
diverse historical perspectives by analyzing primsources. A continual focus on reading, writing,
thinking and speaking skills prepares studentshierfuture. Our elective Research Skills course
supplements these standards with a firm introdndbbahe research process.

Our award-winning visual arts and music coursegauollege and career readiness by teaching
problem solving skills and discipline while emplzirsj cultural diversity. Students learn about the
elements of art and the principles of design. Té¢rewte, analyze, and critique art using a variéty o
media. In music, students study theory, practiggepation, and perform in ensembles such as
Orchestra, Band, and Chorus.

In Physical Education, students learn and pratticknical skills, cooperation, and teamwork as they
participate in sports, adventure education, yogacd, and individual fitness activities that thay take
into their futures. In Health, students achieverteeessary foundation for decision-making, stress
management, responsibility, and resilience sotttegt may maintain lifelong personal well-being.

Technology education promotes inquiry and desigoutph a constructivist approach. Students design
and create scale models of real world applicat{dregsters, solar vehicles, model rockets) in a
collaborative laboratory setting. Students workm®atively as they brainstorm, problem solve, aari
to use resources safely and efficiently.

World Language courses in grades six through dighd proficiency through a communicative
approach. Students learn to speak, read, writeligted in French, Spanish, or ltalian as they tmyve
understanding, respect, and appreciation of culBeeaue we recognize the necessity of these &bhills
success in our globally interdependent world, tteagmajority of our students study a language.
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In Family and Consumer Science courses, studamdy sutrition and learn to prepare healthy foods.
They also practice etiquette, personal safety basit sewing skills. Students become educated
consumers and participate in family budgeting &ats. The curriculum addresses standards in career
development, embedding English, science and mdlth gicoughout.

Additional course offerings in gifted educatiorydy skills, business, finance, and personal comguill
provide enriching ways to integrate state standaittsrich, relevant content and prepare studemtsife
beyond middle school.

2. Reading/English:

Students in our school are almost never withowakbn hand. Our English Language Arts curriculum
encourages critical literacy skills and createigetitne love of reading and writing. In grade dixe daily
study of English is accompanied by another segsi@xplicit reading instruction on alternating dalys
seventh and eighth grades, students may complah®intaily English studies with support and
enrichment through a lunchtime workshop programretepics range from grammar and usage to peer
editing to ongoing book clubs.

Within our balanced literacy approach to instruttittachers plan mini-lessons that stress readidg a
writing strategies, ensuring their application widependent reading, journaling, and conferencing.
Literature circles build enthusiasm for reading levliireserving our deep dedication to teaching great
literature. Students read from a variety of gencaliures, and time periods in order to make salien
interdisciplinary connections and strengthen egsleskills. Students learn to develop and support
arguments, organize ideas, use context clues toed@hfamiliar words, and how to research. They
practice public speaking skills through discussiaebates, and presentations. As writers, students
become equipped with the ability to produce cogéedes that convey ideas, thoughts, and
understandings with clarity.

Teachers differentiate instruction in order to @ddrthe various abilities of their students. Sttalen
needing assistance with comprehension and flugklly syay be encouraged to use audio books, MP3
players, tablet devices, or electronic readerst@pce learning. Journals, essays, projects, archtr
thinking activities allow teachers to personalimericulum based on student interests and

readiness. Enrichment projects allow teachers aflerige students performing at a high level. Initaid

to benefiting from differentiation in the classroaitmose who read below grade level or struggle with
formal assessments participate in a Reading Lagrgno for support in decoding and/or comprehension
through a rich, active, multi-model approach.

Our entire school culture supports and promotesdity development. Teachers of all disciplines rhode
what good readers do and engage in explicit voeapuhstruction within their content areas. Therhily
Media Specialist keeps abreast of developmentdafteacent literature, provides book talks, and
highlights “Books of the Week.” We celebrate Poditgnth with a student-guided "Poetry

Walk.” Extracurricular offerings such as BreakfBsiok Club, the school newspaper, and our online
literary magazine preserve a rich tradition of tueawriting and reading for joy.

3. Mathematics:

Our math curriculum addresses New York State’s corgent strands for middle-level math and high
school algebra, providing all students with theshlgic thinking and problem-solving skills necegdar
flourish in our competitive world. We consistenthget the challenge of making a rigorous curriculum
accessible to adolescent learners in a heterogsresmuning environment.

Differentiated instructional strategies are incogted into everyday learning. Teachers use forraativ
assessment techniques and cognitive processingtiastsuch as "Exit Cards," “Stop and Jots,” aBe2*
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1 Summarizers” to fix learning, evaluate studenigpess, and fine tune lessons. Vocabulary is disdla

on classroom word walls and expands with every afrstudy. Cooperative group work engages students
and enables them to converse about math with pleeirs. Instructional games reinforce previouslgiu
content in an enjoyable way. Literacy is incorpedathrough picture books, as well as by requiring
students to provide written explanations in ordgustify their answers. Students use manipulatires
engage in hands-on projects to deepen their urahelisig of how the math introduced in class appbes
real-world situations.

The daily use of technology helps students asdiendad apply concepts. Interactive whiteboards are
employed regularly at all grade levels, and th&4 graphing calculator is used every day in grade
eight. Students are encouraged to notice the ctinndmetween the graph of a function and the al@ebr
associated with the equation. Student-responseragstapture real-time assessment data. Data analysi
allows us to identify individual learning needs atliér instruction as needed. Ongoing assessment of
skill acquisition is also achieved through benchHoetams, journals, and individualized web-based
practice.

To ensure a high level of student achievement, figg lunchtime Math Workshops, extra help sessions,
and Math Lab classes. The lab teachers help swdaptove skills through targeted direct instruatio
and small-group and individual practice. Studeatgly for greater enrichment in math may also
participate in workshops, solving complex probleand engaging in math research. In unique cases,
students who complete the required middle schaslnamh grade curricula early may be accelerated
further and pursue high school geometry.

Our school fosters mathematical thinking at evarg.tStudents apply mathematical skills and problem
solving strategies in real-world ways that exteagddnd the math classroom, and our rich extracuaicu

program includes opportunities to participate inthvi@lympiads, Mathletes, the Long Island Math Fair,
and the American Math Competition.

4. Additional Curriculum Area:

Our teaching of social studies/history is guidedby mission to develop knowledgeable individualow
respect our community and lead productive, compaase lives. An emphasis on*2dentury skills,
civic responsibility, and tolerance helps shapeinstructional program.

Students acquire historical knowledge and builtiski research, argumentative reasoning, ancatiti
literacy. They develop an appreciation for multipeFspectives by analyzing historic events and
examining complex issues. Students also developapacity to see the impact of past events on our
future global community. Eyewitness accounts afithgmy sources teach students about the life
experiences of individuals in the context of sqqgplitical and economic history.

Students build critical literacy skills by examigievents through varied databases and media

sources. They learn to recognize point of view examine information for bias. They discover the
meaning of civic responsibility by examining outugs and traditions as a nation. Through examinatio
of domestic and foreign policies, students leamwuallemocracy and develop a strong understanding of
governmental roles and structures in relation toetu issues.

In grade six, students study the ancient worldyiggiinsight into how a civilization emerges by
examining geography. They analyze and interprabuarnexts and draw comparisons between
civilizations. Students surmise that we are mdike ahan different as they identify achievemertfts o
those before us that influence our world todayd@isicontinue in grade seven by charting the
development of the American nation. Eighth grad®/igies a focus on post-industrial civilization ahd
development of a modern United States in a globatext. We find that learning about civic partidipa
through the lens of the Holocaust is a life-chaggmperience. Students grow to understand thdt vita
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knowledge of history will improve not only our nati but our collective global community. Our
adolescents develop compassion for our global huwoadition, celebrate the nuances of other culiures
and explore themes of race, cultural backgrouridhiety, language, religion, and gender throughosth
wide experiences such as our living Tolerance Muamrseu

Classroom experiences and our extracurricular progrand field experiences to the United Nations and
Washington, D.C. encourage students to continuaaaynine and reflect upon history as well as on
current world affairs. Our Multicultural Club, Moldénited Nations Team, Mock Trial Team, and

“Triple A” (Action, Awareness, Acceptance) clubl @hgage with the school and community through the
powerful lens of social studies.

5. Instructional Methods;

Our work is guided by the principles of differetitian of instruction, involving ongoing assessmetgar
learning goals, respectful tasks, and an apprepdeagree of challenge. Teachers differentiate oonte
process, and product with student interest andmeasl in mind. Pre- and post-testing demonstrates
which areas of the curriculum may be compacteddlwmanced learners, and where further instruction is
warranted for others. Assignments and projectsiamed so that all learners are appropriately
challenged. For example, students choose theiriogependent reading while literature circles enjoy
texts at appropriate guided reading levels. Altkesis provide enrichment opportunities to ensuga hi
levels of learning, and gifted and independentysprdgrams extend academic challenges. The use of
multisensory approaches helps students to commitaeas to memory and apply learning in novel
ways. For example, students partake in a “Prapasivalk” around the building to physically
experience prepositions as they relate to the stfidgammar, and Total Physical Response (TPR)
strategies promote success in our World Languagses by marrying language learning with non-
linguistic representations that aid memory andlleca

Instruction is carefully tailored to meet individugeeds without compromising the high quality oftte
complexity, vocabulary, and overall skills drivepthe core curriculum. Co-teaching in many areas,
including physical education, ensures a specidhlootation between special educators and conteat ar
teachers as they work together to provide for #geds of all children in the classroom. Based on
individual student need, teachers may break dowigiaments into small units, refocus and redirect as
necessary, offer additional time to complete taaks, provide the proper testing accommodations as
outlined in each student’s IEP. For example, sttgleray have test passages read or their answers
recorded, or be given extended time. Our Instroefi®upport classes allow special education teadber
implement differentiated strategies while buildstgdent confidence in a small-group setting. Stteden
learn the importance of study tools such as outjnhote-taking, making flashcards, and creating
mnemonic devices, and they are encouraged to #pgde strategies to all subject areas.

Technology supports and assists in differentiatioteractive whiteboards and document cameras geovi
students with a visual representation of concepehance auditory instruction. Student response
devices are used for formative assessment. Studamsaccess to online textbooks and varied
instructional computer programs. Technology pigetagents’ interest and encourages them to strive to
achieve high levels of academic success.

6. Professional Development:

Our professional work transcends the state’s acadeiandards and reflects our dedication to inriowat
reflection, and growth. We expect excellence irirgional design, and we ensure ongoing profession
development that encourages creative, construcprégtices. Faculty and team meetings are devoted
learning, teachers are encouraged to share expesigiheaned from conferences, and school leaders
share expertise in curriculum, assessment, andigtgtn. Superintendent’s Conference Days offer
turnkey experiences, our teacher center providesnses and courses, and teachers often partidipate
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webinars. With the standards in mind, we annuaiblyze classroom and assessment data and set goals
for faculty experiences that support student legyni

Professional development sessions facilitate teattienking deeply about lesson and unit desigth an
examining essential understandings embedded induglity units. We explore motivational anticipgtor
sets, develop closure activities that reinforcerlieg and provide for assessment, use backwardmlesi
planning to enhance unit development, learn hoimpement strategies for differentiation, enhanae ¢
teaching partnerships, brainstorm how to incorgonaéta-cognitive processing activities, and prepare
evaluate, and update annual curriculum maps. Seshewe been dedicated to such topics as formative
and summative assessment, feedback, quality horkewmmtent area literacy, and academic
vocabulary. We have explored brain research, alggotrum disorder, and approaches to gifted
learners. We have even engaged teachers in leaahtng nanotechnology in order to provide an
innovative, interdisciplinary lens through whiclhidents can learn about scientific innovations and
explore possible careers in this growing field.

Our professional development program also suppectenology implementation. Highly skilled
members of the faculty serve as “coaches,” sha@ifigentury tools with their colleagues. We have
ensured the effective use of interactive whitebsaéndough training aligned with research into
interactivity and learning. Coaches have also glediteachers with an introduction to educationaiato
networking and its ability to extend classroom héag beyond school walls.

While the Common Core Standards serve as a merpleomant to our already rigorous program, their
publication has been a springboard for discussia@upcurrent and future professional development
experiences. For example, ELA teachers have argtywerigor and breadth of literary and informasibn
texts. Additionally, content area teachers havatsfme unpacking the standards and mapping
curriculum. The success of our professional devalm programs is measured by the success of our
students. Our assessment data and the analysithefdic student work continue to tell us that wes a
doing what works.

7. School Leadership:

The principal, two assistant principals, and an iaggtrative assistant share instructional leaderbli
framing provocative questions and ideas for ant wachers, and by providing feedback about
instructional performance that has an immediatearhpn student learning. We articulate a collective
vision that encourages collaboration, creativibngtructivist learning, and fun.

The principal promotes a culture of instructionatalence through faculty meetings, team meetings,
articles of the week, and a homegrown publicatimpleasizing instructional imperatives. She evaluates
the nuances of our rapidly changing educationaldyeommunicating priorities in pedagogy and
adolescent development to faculty, students, amiliéss. For example, the principal has shared key
research into the connection between middle-leshatation and college and career readiness. Shelylos
monitors developments in standards, assessmentspamculum, and she has used her trusted public
role to take the lead in teaching students andnpgebout digital citizenship and protecting our
children’s online lives.

The administrators share departmental leadershipesponsibility for other facets of school
management. One assistant principal coordinategrlices for special needs students and facHiie
support team. The other assistant principal degedo maintains the schedules and calendars that ar
the structural foundation of our successful prografine administrative assistant provides curriculum
leadership while charting our course toward the @om Core. Our strength lies in our ability to share
our diverse ideas and talents and to collaboratiaetl consistently plan for what is in the bestriest of
our students.
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Our philosophy is to cultivate reflective practtoemaximize student success. We meet regularly to
identify strengths and areas for professional gnpand we use our own growing expertise as an imspet
for our faculty professional development experiend®e support and encourage conference attendance,
and have recently facilitated workshops for ouufgcin backward design planning, differentiation,
formative assessment, quality homework, conterst iteracy, and the Common Core. We work closely
with teacher liaisons who facilitate our instructibteams, and with teacher coaches who provide
ongoing mentoring in the effective use of instroctl technology. The administrative team also &ssis
teachers as they use assessments to make effelulideentered instructional decisions.

Together we ensure that every aspect of our s&sts to enhance student achievement. Our presence
and participation in the total school program, cored with our philosophy of reflection and contihua
growth and improvement, have served to make owddan outstanding place to learn and work.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: t Test: Mathematic
Edition/Publication Year: 2008011 Publisher: McGraw-Hill
2010-2011 | 2009-2010 2008-2009  2007-2008  20@5-20

Testing Month May May Mar Mar Mar
SCHOOL SCORES

Meets Proficiency + Exceeds 95 92 98 95 96
Exceeds Proficiency 56 64 49 38 43
Number of students tested 229 254 261 277 274
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students

Meets Proficiency + Exceeds 67

Exceeds Proficiency 25

Number of students tested 3 12 3 7

2. African American Students

Meets Proficiency + Exceeds

Exceeds Proficiency

Number of students tested 2 2 2 2 2
3. Hispanic or Latino Students

Meets Proficiency + Exceeds

Exceeds Proficiency

Number of students tested 5 7 6 1 3
4. Special Education Students

Meets Proficiency + Exceeds 72 60 87 84 83
Exceeds Proficiency 21 23 7 14 6
Number of students tested 29 35 30 44 35

5. English Language L ear ner Students
Meets Proficiency + Exceeds
Exceeds Proficiency

Number of students tested 2 5 2 5 3
6. Asian

Meets Proficiency + Exceeds 100 96 100 96 100
Exceeds Proficiency 65 82 67 60 75
Number of students tested 57 54 57 55 48

NOTES: In 2010, the New York State Education Departmeavigled the following information: "For the 2009-ZD4chool
year results, the New York State Education Departrraased the English language arts and math ecuesdor the Basic and
Proficient performance levels. Raising the bahis manner has caused a statewide drop in themqieststudents scoring at
proficiency levels 3 and 4. A student scoring atloove the new Basic standard (Level 2) is on ttaglkass the English or math
Regents exam required for high school graduatiostullent scoring at or above the new Proficienagdard (Level 3) is on
track to earn a college-ready score on the Englishath Regents Examination. In the July 28, 208Wsrelease, Senior
Deputy Commissioner for P-12 Education John Kiragest, ‘'These newly defined cut scores do not nfestrstudents who werg
previously scoring at the Proficient standard ardr@w labeled Basic have learned less. Rathefoter numbers of students
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meeting the Proficient standard reflects that veesatting the bar higher and we expect studeratshégs, and parents to reach
even higher to achieve these new targets.' Additimiormation can be found in the news releaseeras at:
http://www.oms.nysed.gov/press/Grade3-8_ResultsPGP8 html." Source:
http://www.oms.nysed.gov/press/Regents_Approve_ifgo€hanges.html In 2011, The New York State EdongDepartment.
articulated the following: "Last year, the statsed the proficiency standard scores to betteecethe level of achievement
needed to indicate that a student is on tracktitesie collegeready scores on future state exams (80 or aboeeMath Regent
and a 75 or above on the ELA Regents exam). Thaiepnt also made changes to this yeara€™s examakie them more
comprehensive and better measures of studentsaill®” Regents Chancellor Merryl H. Tisch said, "Shaesults underscore
the urgent need for New York to continue to aggvesg move forward with the implementation of thedents' reform agenda.
Through aggressive implementation at the districkt school level of higher standards, better anceraccurate assessments, a
more content rich curriculum and a teacher evadnagiystem aimed at supporting teaching excellameaan make tremendous
strides towards ensuring all of our children sudceEducation Commissioner John B. King, Jr. s&dudent outcomes have
been stubbornly flat over time. The Regents refagenda is designed to change that, by driving teng-gains in student
performance. Source: http://www.oms.nysed.gov/gBe8MathELATestScores.2011.html

12NY7
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: (Test: English Language Al
Edition/Publication Year: 2008011 Publisher: McGraw-Hill

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month May Apr Jan Jan Jan
SCHOOL SCORES

Meets Proficiency + Exceeds 87 87 98 92 94
Exceeds Proficiency 12 24 31 16 36
Number of students tested 227 253 261 275 272
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Meets Proficiency + Exceeds 58

Exceeds Proficiency 8

Number of students tested 3 12 3 4

2. African American Students

Meets Proficiency + Exceeds

Exceeds Proficiency

Number of students tested 2 2 2 2 2
3. Hispanic or Latino Students

Meets Proficiency + Exceeds

Exceeds Proficiency

Number of students tested 5 7 6 1 3
4. Special Education Students

Meets Proficiency + Exceeds 35 51 90 65 66
Exceeds Proficiency 0 0 3 0 3
Number of students tested 29 35 30 43 35

5. English Language L ear ner Students
Meets Proficiency + Exceeds
Exceeds Proficiency

Number of students tested 4 2 2 1

6. Asian

Meets Proficiency + Exceeds 87 93 95 98 96
Exceeds Proficiency 11 36 54 33 52
Number of students tested 55 53 57 52 46

NOTES: In 2010, the New York State Education Departmeavigled the following information: "For the 2009-2ZD4chool
year results, the New York State Education Departiragsed the English language arts and math cwesdor the Basic and
Proficient performance levels. Raising the bahis manner has caused a statewide drop in thergeststudents scoring at
proficiency levels 3 and 4. A student scoring atloove the new Basic standard (Level 2) is on ttaglkass the English or math
Regents exam required for high school graduatiostullent scoring at or above the new Proficienagdard (Level 3) is on
track to earn a college-ready score on the Englishath Regents Examination. In the July 28, 20Wsrelease, Senior
Deputy Commissioner for P-12 Education John Kiragest, 'These newly defined cut scores do not nfestrstudents who werg
previously scoring at the Proficient standard ardrew labeled Basic have learned less. Rathefoter numbers of students
meeting the Proficient standard reflects that veesatting the bar higher and we expect studersshégs, and parents to reach
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even higher to achieve these new targets.' Additimiormation can be found in the news releaseeras at:
http://www.oms.nysed.gov/press/Grade3-8_ResultsPGP8 html." Source:
http://www.oms.nysed.gov/press/Regents_Approve _iBgo€hanges.html In 2011, The New York State EdandDepartment
articulated the following: "Last year, the statsed the proficiency standard scores to betteecethe level of achievement
needed to indicate that a student is on tracktitesie college-readycsres on future state exams (80 or above on a Regent:
and a 75 or above on the ELA Regents exam). ThaiDepnt also made changes to this yeara€™s examakie them more
comprehensive and better measures of studentsail¥” Regents Chancellor Merryl H. Tisch said, "Shaesults underscore
the urgent need for New York to continue to aggvesg move forward with the implementation of thedents' reform agenda.
Through aggressive implementation at the districkt school level of higher standards, better anceraccurate assessments, a
more content rich curriculum and a teacher evadnagiystem aimed at supporting teaching excellameaan make tremendous
strides towards ensuring all of our children sudceEducation Commissioner John B. King, Jr. s&dyudent outcomes have
been stubbornly flat over time. The Regents refagenda is designed to change that, by driving teng-gains in student
performance. Source: http://www.oms.nysed.gov/gBe8MathELATestScores.2011.html

12NY7
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STATE CRITERION-REFERENCED TESTS
Grade: " Test: Mathematic
Edition/Publication Year: 2008011 Publisher: McGraw-Hill

Subject: Mathematics

2009-2010
May

97
67
261

100

2010-2011
Testing Month May
SCHOOL SCORES
Meets Proficiency + Exceeds 99
Exceeds Proficiency 83
Number of students tested 255
Percent of total students tested 100
Number of students alternatively assessed 0
Percent of students alternatively assessed 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Meets Proficiency + Exceeds 100
Exceeds Proficiency 64
Number of students tested 11

2. African American Students

Meets Proficiency + Exceeds

Exceeds Proficiency

Number of students tested 1
3. Hispanic or Latino Students

Meets Proficiency + Exceeds

Exceeds Proficiency

Number of students tested 9

4. Special Education Students

Meets Proficiency + Exceeds 93
Exceeds Proficiency 50

Number of students tested 28

5. English Language L ear ner Students
Meets Proficiency + Exceeds
Exceeds Proficiency

Number of students tested 4
6. Asian

Meets Proficiency + Exceeds 100
Exceeds Proficiency 96
Number of students tested 54

74

23

100
88
59

2008-2009 2007-2008

Mar Mar
99 98
65 75
288 279
100 0 10
0 0
0 0
4 6
2 2
1 5
94 87
30 22
47 37
5 7
100 100
83 94
59 53

20@5-20
Mar

98
47
232
100

89
19
37

0 10
65
49

NOTES: In 2010, the New York State Education Departmeavigled the following information: "For the 2009-ZD4chool
year results, the New York State Education Departragsed the English language arts and math awesdor the Basic and
Proficient performance levels. Raising the bahis manner has caused a statewide drop in thergeststudents scoring at
proficiency levels 3 and 4. A student scoring atloove the new Basic standard (Level 2) is on ttaglkass the English or math
Regents exam required for high school graduatiostullent scoring at or above the new Proficienagdard (Level 3) is on
track to earn a college-ready score on the Englishath Regents Examination. In the July 28, 20Wsrelease, Senior
Deputy Commissioner for P-12 Education John Kiragest, 'These newly defined cut scores do not nfestrstudents who werg
previously scoring at the Proficient standard ardrew labeled Basic have learned less. Rathefoter numbers of students
meeting the Proficient standard reflects that veesatting the bar higher and we expect studersshégs, and parents to reach
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even higher to achieve these new targets.' Additimriormation can be found in the news releaseeras at:
http://www.oms.nysed.gov/press/Grade3-8_ResultsPGP8 html." Source:
http://www.oms.nysed.gov/press/Regents_Approve_iBgo€hanges.html In 2011, The New York State EdandDepartment
articulated the following: "Last year, the statsed the proficiency standard scores to betteecethe level of achievement
needed to indicate that a student is on tracktitesie college-ready scores on future state exathsr@boe on a Math Regen
and a 75 or above on the ELA Regents exam). ThaiDepnt also made changes to this yeara€™s examakie them more
comprehensive and better measures of studentsail¥” Regents Chancellor Merryl H. Tisch said, "Shaesults underscore
the urgent need for New York to continue to aggvesg move forward with the implementation of thedents' reform agenda.
Through aggressive implementation at the districkt school level of higher standards, better anceraccurate assessments, a
more content rich curriculum and a teacher evadnagiystem aimed at supporting teaching excellameaan make tremendous
strides towards ensuring all of our children sudceEducation Commissioner John B. King, Jr. s&dudent outcomes have
been stubbornly flat over time. The Regents refagenda is designed to change that, by driving teng-gains in student
performance. Source: http://www.oms.nysed.gov/gBe8MathELATestScores.2011.html

12NY7
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: "Test: English Language Al
Edition/Publication Year: 2008011 Publisher: McGraw-Hill

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month May Apr Jan Jan Jan
SCHOOL SCORES

Meets Proficiency + Exceeds 87 82 97 98 86
Exceeds Proficiency 11 26 15 10 13
Number of students tested 252 258 286 276 228
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Meets Proficiency + Exceeds 55

Exceeds Proficiency 0

Number of students tested 11 4 4 6

2. African American Students

Meets Proficiency + Exceeds

Exceeds Proficiency

Number of students tested 1 2 2 2 2
3. Hispanic or Latino Students

Meets Proficiency + Exceeds

Exceeds Proficiency

Number of students tested 9 6 1 3 6
4. Special Education Students

Meets Proficiency + Exceeds 36 46 87 89 60
Exceeds Proficiency 4 5 0 3 0
Number of students tested 28 22 47 36 37

5. English Language L ear ner Students
Meets Proficiency + Exceeds
Exceeds Proficiency

Number of students tested 3 1 3 3 2
6. Asian

Meets Proficiency + Exceeds 94 86 98 98 85
Exceeds Proficiency 17 37 19 20 24
Number of students tested 53 57 57 50 46

NOTES: In 2010, the New York State Education Departmeavigled the following information: "For the 2009-ZD4chool
year results, the New York State Education Departragsed the English language arts and math awesdor the Basic and
Proficient performance levels. Raising the bahis manner has caused a statewide drop in thergeststudents scoring at
proficiency levels 3 and 4. A student scoring atloove the new Basic standard (Level 2) is on ttaglkass the English or math
Regents exam required for high school graduatiostullent scoring at or above the new Proficienagdard (Level 3) is on
track to earn a college-ready score on the Englishath Regents Examination. In the July 28, 20Wsrelease, Senior
Deputy Commissioner for P-12 Education John Kiragest, 'These newly defined cut scores do not nfestrstudents who werg
previously scoring at the Proficient standard ardrew labeled Basic have learned less. Rathefoter numbers of students
meeting the Proficient standard reflects that veesatting the bar higher and we expect studersshégs, and parents to reach
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even higher to achieve these new targets.' Additimiormation can be found in the news releaseeras at:
http://www.oms.nysed.gov/press/Grade3-8_ResultsPGP8 html." Source:
http://www.oms.nysed.gov/press/Regents_Approve _iBgo€hanges.html In 2011, The New York State EdandDepartment
articulated the following: "Last year, the statsed the proficiency standard scores to betteecethe level of achievement
needed to indicate that a student is on tracktitesie collegeready scores on future state exams (80 or aboeeMath Regeni
and a 75 or above on the ELA Regents exam). Thaiepnt also made changes to this yeara€™s examakie them more
comprehensive and better measures of studentsail¥” Regents Chancellor Merryl H. Tisch said, "Shaesults underscore
the urgent need for New York to continue to aggvesg move forward with the implementation of thedents' reform agenda.
Through aggressive implementation at the districkt school level of higher standards, better anceraccurate assessments, a
more content rich curriculum and a teacher evadnagiystem aimed at supporting teaching excellameaan make tremendous
strides towards ensuring all of our children sudceEducation Commissioner John B. King, Jr. s&dudent outcomes have
been stubbornly flat over time. The Regents refagenda is designed to change that, by driving teng-gains in student
performance. Source: http://www.oms.nysed.gov/gBe8MathELATestScores.2011.html
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: { Test: Mathematic
Edition/Publication Year: 2008011 Publisher: McGraw-Hill

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20
Testing Month May May Mar Mar Mar
SCHOOL SCORES
Meets Proficiency + Exceeds 95 85 929 96 93
Exceeds Proficiency 49 38 60 42 27
Number of students tested 266 292 280 238 257
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Meets Proficiency + Exceeds
Exceeds Proficiency
Number of students tested 5 5 5 3
2. African American Students
Meets Proficiency + Exceeds
Exceeds Proficiency
Number of students tested 2 1 1 3 3
3. Hispanic or Latino Students
Meets Proficiency + Exceeds
Exceeds Proficiency

Number of students tested 8 1 6 7 6
4. Special Education Students

Meets Proficiency + Exceeds 65 40 94 77 58
Exceeds Proficiency 0 0 10 9 3
Number of students tested 23 38 31 35 33
5. English Language L ear ner Students

Meets Proficiency + Exceeds 100

Exceeds Proficiency 70

Number of students tested 4 2 5 10 6
6. Asian

Meets Proficiency + Exceeds 100 98 100 98 97
Exceeds Proficiency 75 60 87 60 50
Number of students tested 63 62 54 57 60

NOTES: In 2010, the New York State Education Departmeavigled the following information: "For the 2009-ZD4chool
year results, the New York State Education Departiragsed the English language arts and math cwesdor the Basic and
Proficient performance levels. Raising the bahis manner has caused a statewide drop in thergeststudents scoring at
proficiency levels 3 and 4. A student scoring atloove the new Basic standard (Level 2) is on ttaglkass the English or math
Regents exam required for high school graduatiostullent scoring at or above the new Proficienagdard (Level 3) is on
track to earn a college-ready score on the Englishath Regents Examination. In the July 28, 20Wsrelease, Senior
Deputy Commissioner for P-12 Education John Kiragest, 'These newly defined cut scores do not nfestrstudents who werg
previously scoring at the Proficient standard ardrew labeled Basic have learned less. Rathefoter numbers of students
meeting the Proficient standard reflects that veesatting the bar higher and we expect studersshégs, and parents to reach
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even higher to achieve these new targets.' Additimiormation can be found in the news releaseeras at:
http://www.oms.nysed.gov/press/Grade3-8_ResultsPGP8 html." Source:
http://www.oms.nysed.gov/press/Regents_Approve _iBgo€hanges.html In 2011, The New York State EdandDepartment
articulated the following: "Last year, the statsed the proficiency standard scores to betteecethe level of achievement
needed to indicate that a student is on tracktitesie collegeready scores on future state exams (80 or aboeeMath Regeni
and a 75 or above on the ELA Regents exam). ThaiDepnt also made changes to this yeara€™s examakie them more
comprehensive and better measures of studentsail¥” Regents Chancellor Merryl H. Tisch said, "Shaesults underscore
the urgent need for New York to continue to aggvesg move forward with the implementation of thedents' reform agenda.
Through aggressive implementation at the districkt school level of higher standards, better anceraccurate assessments, a
more content rich curriculum and a teacher evadnagiystem aimed at supporting teaching excellameaan make tremendous
strides towards ensuring all of our children sudceEducation Commissioner John B. King, Jr. s&dudent outcomes have
been stubbornly flat over time. The Regents refagenda is designed to change that, by driving teng-gains in student
performance. Source: http://www.oms.nysed.gov/gBe8MathELATestScores.2011.html
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: { Test: English Language Al
Edition/Publication Year: 2008011 Publisher: McGraw-Hill

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month May Apr Jan Jan Jan
SCHOOL SCORES

Meets Proficiency + Exceeds 82 81 96 88 89
Exceeds Proficiency 4 16 14 17 17
Number of students tested 264 290 280 234 255
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Meets Proficiency + Exceeds

Exceeds Proficiency

Number of students tested 5 5 5 3
2. African American Students

Meets Proficiency + Exceeds

Exceeds Proficiency

Number of students tested 2 1 1 3 3
3. Hispanic or Latino Students

Meets Proficiency + Exceeds

Exceeds Proficiency

Number of students tested 8 1 6 7 6
4. Special Education Students

Meets Proficiency + Exceeds 22 41 77 57 64
Exceeds Proficiency 0 0 0 0 0
Number of students tested 23 37 31 35 33

5. English Language L ear ner Students
Meets Proficiency + Exceeds
Exceeds Proficiency

Number of students tested 2 2 5 6 3
6. Asian

Meets Proficiency + Exceeds 89 87 96 87 86
Exceeds Proficiency 13 27 22 25 22
Number of students tested 61 62 54 53 59

NOTES: In 2010, the New York State Education Departmeavigled the following information: "For the 2009-2ZD4chool
year results, the New York State Education Departiragsed the English language arts and math cwesdor the Basic and
Proficient performance levels. Raising the bahis manner has caused a statewide drop in thergeststudents scoring at
proficiency levels 3 and 4. A student scoring atloove the new Basic standard (Level 2) is on ttaglkass the English or math
Regents exam required for high school graduatiostullent scoring at or above the new Proficienagdard (Level 3) is on
track to earn a college-ready score on the Englishath Regents Examination. In the July 28, 20Wsrelease, Senior
Deputy Commissioner for P-12 Education John Kiragest, 'These newly defined cut scores do not nfetrstudents who werg
previously scoring at the Proficient standard ardrew labeled Basic have learned less. Rathefoter numbers of students
meeting the Proficient standard reflects that veesatting the bar higher and we expect studersishégs, and parents to reach
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even higher to achieve these new targets.' Additimiormation can be found in the news releaseeras at:
http://www.oms.nysed.gov/press/Grade3-8_ResultsPGP8 html." Source:
http://www.oms.nysed.gov/press/Regents_Approve _iBgo€hanges.html In 2011, The New York State EdandDepartment
articulated the following: "Last year, the statsed the proficiency standard scores to betteecethe level of achievement
needed to indicate that a student is on tracktitesie collegeready scores on future state exams (80 or aboeeMath Regent
and a 75 or above on the ELA Regents exam). ThaiDepnt also made changes to this yeara€™s examakie them more
comprehensive and better measures of studentsail¥” Regents Chancellor Merryl H. Tisch said, "Shaesults underscore
the urgent need for New York to continue to aggvesg move forward with the implementation of thedents' reform agenda.
Through aggressive implementation at the districkt school level of higher standards, better anceraccurate assessments, a
more content rich curriculum and a teacher evadnagiystem aimed at supporting teaching excellameaan make tremendous
strides towards ensuring all of our children sudceEducation Commissioner John B. King, Jr. s&dudent outcomes have
been stubbornly flat over time. The Regents refagenda is designed to change that, by driving teng-gains in student
performance. Source: http://www.oms.nysed.gov/gBe8MathELATestScores.2011.html
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: Weighted Average
2010-2011 | 2009-2010

Testing Month

SCHOOL SCORES
Meets Proficient + Exceeds 96 91
2007-2009 Exceeding Learning Standards/20:L0

and 2011 Exceeds Proficiency Standards 62 55
Number of students tested 750 807
Percent of total students tested 100 100
Number of students alternatively assessed 0 0
Percent of students alternatively assessed 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Meets Proficient + Exceeds 100 76
2007-2009 Exceeding Learning Standards/20:L.0 58 42

and 2011 Exceeds Proficiency Standards
Number of students tested 19 21
2. African American Students

Meets Proficient + Exceeds

2007-2009 Exceeding Learning Standards/20:L.0
and 2011 Exceeds Proficiency Standards

Number of students tested 5 5
3. Hispanic or Latino Students
Meets Proficient + Exceeds 91 78

2007-2009 Exceeding Learning Standards/20:1.0
and 2011 Exceeds Proficiency Standards

Number of students tested 22 14
4. Special Education Students
Meets Proficient + Exceeds 77 55

2007-2009 Exceeding Learning Standards/20:L.0
and 2011 Exceeds Proficiency Standards

Number of students tested 80 96
5. English Language L ear ner Students
Meets Proficient + Exceeds 100 80

2007-2009 Exceeding Learning Standards/20:.0
and 2011 Exceeds Proficiency Standards

Number of students tested 10 10
6.
Meets Proficient + Exceeds 100 98

2007-2009 Exceeding Learning Standards/20:L0
and 2011 Exceeds Proficiency Standards

Number of students tested 174 175
NOTES:
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25 10

60 50

78 76
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98

58

829
100

91
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100

23
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92
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100

78
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2007-2008

96

52

794

74
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16

92

22

13

82
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63

22

97

70
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20@5-20

100
26

15

77

105

100
53

13

98
62
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STATE CRITERION-REFERENCED TESTS
Grade: Weighted Average

Subject: Reading

Testing Month
SCHOOL SCORES
Meets Proficient + Exceeds

2007-2009 Exceeding Learning Standards/20:L0
and 2011 Exceeds Proficiency Standards

Number of students tested

Percent of total students tested

Number of students alternatively assessed
Percent of students alternatively assessed
SUBGROUP SCORES

2010-2011

85

743
100

2009-2010

83

21

801
100

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Meets Proficient + Exceeds

2007-2009 Exceeding Learning Standards/20:L.0
and 2011 Exceeds Proficiency Standards

Number of students tested
2. African American Students
Meets Proficient + Exceeds

2007-2009 Exceeding Learning Standards/20:L.0
and 2011 Exceeds Proficiency Standards

Number of students tested
3. Hispanic or Latino Students
Meets Proficient + Exceeds

2007-2009 Exceeding Learning Standards/20:1.0
and 2011 Exceeds Proficiency Standards

Number of students tested
4. Special Education Students
Meets Proficient + Exceeds

2007-2009 Exceeding Learning Standards/20:L.0
and 2011 Exceeds Proficiency Standards

Number of students tested
5. English Language L ear ner Students
Meets Proficient + Exceeds

2007-2009 Exceeding Learning Standards/20:.0
and 2011 Exceeds Proficiency Standards

Number of students tested
6.
Meets Proficient + Exceeds

2007-2009 Exceeding Learning Standards/20:L0
and 2011 Exceeds Proficiency Standards

Number of students tested
NOTES:

68

19

72

22

31

80

89

13

169
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71

21

64

14

14

45

94

88

33

172

2008-2009

96

19

827
100

83

12

84

15

13

84

108

49

10

10

96

31

168

2007-2008

92

14

785

84

13

100

11

70

114

63

11

94

26

155

20@5-20

80

15

63

105

88
31
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