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PART | - ELIGIBILITY CERTIFICATION 12NY3

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Separtment of Education, Office for Civil Rights (BT
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

The school has been in existence for five full getrat is, from at least September 2006.

The nominated school has not received the Bluedilgrhools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

The nominated school or district is not refusingRo&cess to information necessary to
investigate a civil rights complaint or to condadlistrict-wide compliance review.

OCR has not issued a violation letter of findingshte school district concluding that the
nominated school or the district as a whole haktgd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

The U.S. Department of Justice does not have aipgisdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12NY3

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 1 Elementary schools (includes8§-
(per district designation): 0 Middle/Junior high schools

1 High schools
0 K-12 schools
2 Total schools in district

2. District per-pupil expenditure: 1550¢

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Rural

4. Number of years the principahb been in her/his position at this sch 8

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 19 14 33

K 12 19 31 7 0 0 0

1 10 14 24 8 0 0 0

2 21 11 32 9 0 0 0

3 16 20 36 10 0 0 0

4 27 12 39 11 0 0 0

5 30 8 38 12 0 0 0

Total in Applying School: 233



12NY3

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

0 % Asian

3 % Black or African American

0 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

96 % White

1 9% Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 11%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until 4
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 22
until the end of the school year.

(3) Total of all transferred students [sum 0f26
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.11
divided by total students in row (4). 7

(6) Amount in row (5) multiplied by 100. 11

233

8. Percent of English Language Learners in the school0%
Total number of ELL students in the school: 0
Number of non-English languages represented: 0
Specify non-English languages:




12NY3

9. Percent of students eligible for free/reduced-priceals: 27%
Total number of students who qualify: 65

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 8%
Total number of students served: 19

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

0 Autism 0 Orthopedic Impairment

1 Deafness 3 Other Health Impaired

0 Deaf-Blindness 2 Specific Learning Disability

0 Emotional Disturbance 10 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
3 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 1
Classroom teachers 14 0
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 4 9
Paraprofessionals 2 3
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 10 0
Total number 31 13

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 171




13. Show daily student attendance ratesly high schools need to supply yearly graduataiaes
20102011 20092010 20082002 20072008 20062007
Daily student attendance 95% 95% 97% 97% 97%
High school graduationre, 0% 0% 0% 0% 0%

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

12NY3

Graduating class size: 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in vocational training 0%
Found employment 0%
Military service 0%
Other 0%
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:
o No
> Yes

If yes, what was the year of the award?



PART |1l - SUMMARY 12NY3

The mission of the Chazy Central Rural School @istm partnership with its students, their famgiand
the entire community, is to enable all student:é&ximize their potential to lead productive andillirig
lives. Founded in 1916, the school was the firatredized rural school in New York State. The anigi
school building was entirely financed by philanthist, William H. Miner and his wife Alice. A
commitment to excellence was reflected in the gali the materials utilized to build the original
school, but more importantly in what was offeredutal expected of the children in the buildingslai
school where tradition is of great importance. @witto is "Chazy Central Rural School, where the pas
and the present shape the future.” Mr. Miner’s ¢ggaontinues today and includes a significant faaln
contribution each year from the Miner FoundatiorCbfcago, lllinois to supplement that of the taxgray
of Chazy.

We are a small rural school located in Clinton Ggum northeast New York, 15 miles from the
Canadian and Vermont borders. There are approxiynd2€0 residents in the town. Our largest
employer, Pfizer Pharmaceuticals announced itsifiaie to leave our region two years ago. Few remain
employed at the facility as it reaches final clesutr has been a stressful time for the resideh@hazy.
Despite the difficulties that our community hasddca commitment to their children continues.

When one focuses on the consistent excellent stadsessment data results there are many reasons to
celebrate. Chazy is a school that expects and gesnaczademic excellence, respect for school and
country and where respect for tradition is embra@éitliam H. Miner had a vision and expectation for
this rural community that they have every oppotiutiiat those in larger, more urban areas haves ighi
represented in his quote, “It would be very difftdo find in any city a student body so well bebdyso
earnest in purpose, and so thoughtful and appreeiat the opportunity for obtaining a well-baladce
education, as are the school children of Chazy.”

There is a genuine, palpable commitment to stusiertess by all members of the school community.
Amongst the staff, there is a diligent effort t@yde students with safety, nutrition, and resosinglich
foster a strong foundation for academic succesaulfyaalong with aides and assistants, differeatia
instruction to ensure academic success at alllskills. Despite challenging times, parents and
guardians, along with the community, continue tovjite support both financially and participatoryurO
Board of Education continues to keep studentserfarefront of even the most difficult decisionfier
administration humbly facilitates and leads alksteolders to provide an enriched academic envirotme
where children can thrive.

Though the school is noted for its long standiaglitions, it also welcomes and participates in new
initiatives designed to encourage success. Oneisiligtive is its participation as a PBIS (Pos#iv
Behavior Intervention and Supports) school. Beeetpl, be safe and be responsible are our anchor
statements. Staff communicates in a common langaadgrovides an environment where students can
succeed. Students are respectful and treated e@gtiect. This is often demonstrated and commentaad up
by visitors. One would be hard pressed to findrstwhere the community is more supportive and has
higher expectations for its children than ours.

Examples of Chazy traditions include a commitmergublic speaking. Though not tested in any state
assessment, it remains as one of the areas thsthbel fosters. Each year, performances by our
kindergarten (gym show), first grade (play), secgratie (play), third grade (continent presentajions
fourth grade (Olympics), fifth grade (science faind sixth grade (fun day), are highlights of teary A
visit to a school assembly will feature studentisrgly entering, being led into our auditorium ki 6
grade ushers carrying the American Flag. Classeseated after the Pledge of Allegiance is recited.
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Appropriate behavior is the rule and not the exoeptAdditional traditions include celebration of
William H. Miner Day where all of our elementaryidents participate in activities designed to
familiarize themselves with works and projects af Miner.

The Blue Ribbon Award would be a tremendous hoaopfir students, staff, administration and
community. We are humbled to be considered forveard that would place us in the company of the

best schools in the United States. Achieving BlisbBn status is a unique honor that would be treaku
by our worthy school community.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12NY3

1. Assessment Results;

At Chazy Central Rural Elementary School, studentgades 3-6 take the New York State English
Language Arts and Mathematics Assessments. Stpdéiormance is divided into four performance
levels based upon a scaled score. The four levelasafollows:

Level 1 Below Standard; Level 2 Meets Basic Stathdiaevel 3 Meets Proficiency Standard; and
Level 4 Exceeds Proficiency Standard.

Beginning with the 2009-2010 school year results,Nlew York State Education Department raised the
English Language Arts and math cut scores for igidand Proficient performance levels. Raising the
bar in this manner has caused a statewide drdgeipércent of students scoring at proficiency kel
and 4. A student scoring at or above the new Baaitdard (Level 2) is on track to pass the English
math Regents exam required for high school gradoafi student scoring at or above the new
Proficiency standard (Level 3) is on track to eavollege-ready score on the English or math Regent
Examination. In the July 28, 2010 news releaseidé&eputy Commissioner for P-12 Education John
King stated, 'These newly defined cut scores domean that students who were previously scoring at
the Proficient standard and are now labeled Basre tearned less. Rather, the lower numbers of
students meeting the Proficient standard refléswe are setting the bar higher and we expedéests,
teachers, and parents to reach even higher tovactiiese new targets.'

We strive for student success in all curriculamaréContinual assessment and review of the assessme
data is necessary to determine what students bawedd, and what areas need to be addressed tcamove
struggling student to a proficient level.

Although we have 5 years of data, only the last&ssessment years are based on the same achievement
standard. For the 2006-2009 assessment periodiulent population met proficiency or better 95% of

the time in math and 90% in ELA. Our 2010-2011 datkcates that our students scored at a

proficient level or better in math that is 27% tegtthan the county average and 26% higher thaN¢hwe

York State average. In ELA, our students scored@bficient level or better that is 23% bettertthe
county average and 22% better than the New YateStverage.

We are unwilling to rest on our laurels and haveepted the challenge of higher standards and aatin
to raise the expectations of our staff and studé&Mesprovide high quality professional development
support our faculty in their fastidious effortsitoild rigorous and relevant lessons. We utilizeadat
better align teaching with grade level standardd,aid implementation of the Common Core Learning
Standards. These efforts afford us the opportuaigupport even our most challenged learners.

Comparing our data from 2009-2010 to that of oustmecent 2010-2011 school year for grades 3-6, we
note that our intervention strategies have met auttcess.

In 2010-2011 students in grades 3-6 demonstraggddthievement in math with an average of 88% of
the students scoring at proficient level or ab@¥er. sixth graders continue to show high level of
achievement scoring at a 94% rate of meeting thigpency standard or better. This trend reveals a
positive correlation between our ongoing focus wrmicular alignment and efforts to expose studémes
robust math curriculum which exceeds state gragd Expectations.

In ELA, percentages of 3-6 grade students scotirgpaoficient level or above in 2010-2011 was
8% higher than the 2009-2010 year. Though scoegs unpressive and gains were demonstrated we
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will continue to focus on how to assist more stugén achieve the proficient standard. We contiioue
embed English Language Arts skills across the aulrim to continue this upward trend.

One area that we made significant ELA gains witls V@st year's 6th grade. During the 2009-10 school
year, as 5th graders, 47% scored at a level 3\Wedrealized that this was in great part due tccti@nge

in cut scores and had the 2008-2009 standard Imstied, better than 90% would have achieved a level
3 or 4. We also acknowledged that in order forificgmt gains under the new standards to occur we
would need to deploy appropriate resources. Inrdadmeet the proficiency standard, teachers worked
collaboratively to create meaningful lessons intigdhe use of 6+1 Trait Writing Program, met
individually with students to guide and improve tim§ and reading comprehension skills, held regular
AIS (Academic Intervention Service) classes, wilizhe Reading Specialist and teaching assistasatsl t
students during ELA instruction, worked to ensina students with IEP’s (Individualized Educational
Plan) were fully integrated into the classroomgsrapriate, sent home weekly notes and five week
reports, conducted monthly parent meetings wheegsaey, and used in-school resources such as our
student advocate and ARRA (American Recovery andvestment Act) employees. All of these
targeted efforts helped students to increase $leeires from a 47% proficiency rate in fifth grade t

a proficiency rate of 83% in sixth grade. Had ¢hiescore been used from years 2006-2009, 100%wxwoul
have earned the proficient standard.

In addition to the change in cut scores, our oVerres have also been directly impacted by an
increased mobility rate. This has occurred duéédass of our largest employer in our community.
Though many of our families found ways to remaithia community, it is true that we lost some very
fine students who were forced to move from the .@®@zce we are a small school, losing a few stiedent
at a grade level can have a statistical signifieantthe percentage of students who achieved &t tiné
level.

To address sub group populations, that tend tedoerer, we instituted several supports. Among the
interventions in place include the employment efualent advocate, the continued opportunity for
students to attend an after school homework assistaeriod, use of student mentors referred to as
“Eagle Buddies," and an ongoing effort by stafhtve high expectations for all students. The progra
described above, though open to all students,esigiled and targeted by the district to serve amstm
needy students.

We are proud of our students’ success and lookemiwo our continued efforts to provide strategied
opportunities that assist them to excel.

2. Using Assessment Results:

We recognize that assessment data is an intege pif providing appropriate instruction for stugen
Placed in the hands of caring, dynamic, resourd¢efdhers it is powerful. Chazy Central School
systematically utilizes a variety of data resouttcesncourage and promote learning.

Dynamic Indicators of Basic Early Literacy SkilBIBELS) is a data collection tool used by our
elementary teachers to systematically collect mftron that can indicate difficulties with foundatal
reading skills such as fluency and phonologicalrawess. Since this data is collected by the classro
teacher, necessary curricular adjustments can jplemnented immediately. These results are alsaeiili
by the district’s reading specialist to better suppeading deficiencies.

Our IST (Instructional Support Team) is a group thaets bimonthly to discuss students and recommend
response to intervention supports. This team asla data driven approach to determine appropriate
interventions and assess the success of curretgrgtprograms. These efforts are to ensure sutmress

all students.
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We use nySTART, which is the New York student mamagnt system that allows school administrators
and teachers to track and analyze student datéeadhing staff have access to nySTART and thexefor
student data is at their disposal to view and taitademic interventions based on data driven
discussions. It also is an accessible tool to ltdkem analysis, so that areas of concern caddrgified.

Our teachers work with our local educational daialyst from Champlain Valley Educational Services
who facilitates discussions with teams of teacldering the year to identify programmatic areas of
strength and weakness. Additionally, she is an @k&yresource to assist teachers to best prepare o
students for consistently changing state assessmgumtements. It is an invaluable partnership that
serves this school and our students well.

We have established a Data Inquiry Team. One pariza® look at spiraled assessments throughout the
year to ensure that we have students on targee&d tine New York State Standards. Review of the
assessment results occurs at the team and teagbér |

One of the most effective elements of data userisg grade level team meetings. At these meetings,
data is discussed utilizing the wisdom that indiibteachers possess. Though we know that the state
assessments are one component that drives instipaté also realize that it is merely one meastine.
day to day assessment that teachers make and greftonts to provide AIS (Academic Intervention
Services) to those students who are struggling héfracy or math standards is crucial to student
success.

We are a PBIS (Positive Behavioral Intervention 8agports) school that collects data on student
behavior. This is routinely reviewed by membershef PBIS team during monthly meetings with the goal
of improving the learning environment for all statie In addition, data is shared with the school
community, and periodic assemblies occur wherestatgbehaviors are encouraged.

We also recognize that it is important for paretite,community and students to be aware of student
accomplishments. Parents are informed of studdni¢aement through multiple means that range from
daily notes home, email, telephone conversatidndest agendas, 5 week progress reports, 10 week
report cards, opportunities to attend student {@mhts, and the results of yearly assessments. The
community is kept informed of student achievemémtsugh a periodic newsletter that cites each class
and their activities as well as through a collabeeaeffort with our local media. Students themsslv
receive direct feedback from teachers through thegly interaction, as well as our student of thenth
awards, honor roll and yearly award assembly.

3. Sharing Lessons L earned:

Sharing lessons learned occurs primarily througheatensive support of the teacher education progra
at Plattsburgh State University College. Our teaglhost elementary education students for oneoog m
large blocks of time during the school year. Tlastp/ear, we hosted approximately 40 students them
college. Though we are a small school, we arege|ptayer in the teacher education program. Teacher
have selflessly given of their time with no remuat&m in order to give back to the profession. Whil
doing so, teachers in the education program leameof what it is like to be a teacher, participgate
instruction, and work cooperatively with our teach® develop lessons.

We as a school have also hosted education stullentsolleges throughout the state in the areas of
physical education, physical therapy, administrgtand speech pathology. Though we are small, we
have certainly done our part to advance the cacderthers and share our experiences.

Our teacher-mentor program is another way in whielshare lessons learned. Some of the mentoring
program, for fledgling teachers, occurs within eahool, working alongside veterans, and some in
collaboration and cooperation with neighboringrittss. This collaborative opportunity has been
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successful, as it not only allows new teachersiteige, but to thrive. Our teacher-mentor prograasw
designed collaboratively between the Chazy TeatAssociation and administration. The design
minimizes lost teaching time; reducing the impatstudents’ daily academic routines.

We regularly participate in our local CVES (Chanplealley Educational Services) Math and ELA
Forums as well as participate in the regional sgpaf state assessments. The forums encouragietdistr
to share best practices. During regional scoridgcators from all districts collaborate on the sas
methods employed to prepare our students for si@minations. We have found these forums to be an
excellent opportunity to share and to learn.

Perhaps overlooked by many; sharing amongst offrhsta become ubiquitous in our school. The human
capital that is evident within this school is pesi®rthy. Staff does not allow others to floundehngther

the teacher is a new teacher, a substitute orgateym substitute. Teachers learn most from eduwdr ot

and not from a top down administrative edict. Teaislshare productive long standing practices that
maintain the tradition of excellence. Staff cleasthare their expertise with little fanfare or expec

return.

4. Engaging Familiesand Communities:

Chazy is a school that is rich in tradition andtowrously strives to include community membersliroga

its successes. In the beginning of the year, wa gpedoors to our school to welcome parents avel gi
them an opportunity to meet with teachers. Thani®pportunity for parents to become acquainted wit
grade level expectations and curriculum. Throughioeityear, there are ample opportunities for parent
and community members to observe and interacttivétstudents. They may get to hear a speech, attend
a science fair, or visit a presentation about cemtis around the world. Our community members enjoy
reading our periodic newsletter, as it keeps tharalved in school events and highlights successes.

Our PTO (Parent Teacher Organization), meets omeerdh and discusses various events that can bridge
the community, parents, faculty, and students. digsanization is held in high regard and is a wofuille
community link to the school.

Our students go above and beyond to demonstraerghip among our community. Our “K-kids” may
be found collecting food for the local food shedfising money to buy books, or sending care packeme
our troops abroad. Annually, a portion of the pemtsefrom our school’s book fair is donated to tieal
Chazy Public Library. On any given day, you may aeetired senior volunteer reading with children i
the primary grades. These community members agduatsle, and graciously give of their time to
support our students. Another community group lwritinggrapy dogs in to “listen” to our students read.
The dogs provide a loving and non-judgmental awdieihis provides every student with the
opportunity to feel success. During the holidays, siudents are found throughout the community, and
various nursing homes, spreading holiday cheeivatahg cookies, and caroling. In addition, many
students participate in selling angels to raiseeydor the Make-A-Wish Foundation. One night a year
the students have the opportunity to enjoy “KidgitiOut.” This evening allows students to partitgpa
in several activities including arts and craftspkiag, dancing, swimming, and games.

Every March, our students, along with their fangiare challenged to work as a team to meet angadi
goal. This program is called Parents as Readinm&atr where students are expected to read ealch nig
with a family member, in order to receive weeklywaeds. When students and parents work together,
great success is inevitable.

At the end of the school year, our students anddhnemunity look forward to our Awards' Ceremony.
During this presentation, students are recogniaethiir outstanding achievements in both academics
and community involvement. This allows studenttate@ ownership of their success and provides them
with a sense of accomplishment.
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PART V - CURRICULUM AND INSTRUCTION 12NY3

1. Curriculum:
English Language Arts

Our K-6 curriculum is aligned with the New York &d earning Standards for English Language Arts.
These four standards are: Students will read, wistten and speak for information and understagdin
literary response, expression, critical analysis social interaction. Along with the use of our séo
Scott Foresman research based program, teachg@issgmt curriculum daily to meet these four
standards. Primary classes utilize 60-90 minutataniupted blocks daily for reading and writing
instruction. Teachers incorporate centers, teclyypland small and whole group instruction to mbet t
needs of individual students. Intermediate classesa combination of research based and literature
based approaches. Students are able to develdpgead! writing skills as well as take an in-dejatbk

at a variety of literature, thus fostering lifeloreaders. Additionally, students are expected to
independently read and demonstrate comprehens@naniety of ways, including written reports,
speeches and projects. As part of the core readingulum, students are assessed every 5-6 weeks t
provide data that can be utilized in student progaajustments; meeting all students’ current
instructional level. Weekly comprehension tests #unehcy checks, that utilize “cold reads” and
standardized scoring, are tools that aid our cantis effort to develop proficient readers and wsite

Math, Science, Technology

Students in grades K-5 utilize the Scott Foresmddigon Wesley textbook and materials to incorporate
the ten strands of the New York State math cumitulWeekly math assessments are spiraled to ensure
students’ understanding of previous taught concdjpis balanced approach, between textbook and
hands-on activities with a variety of manipulativeiferentiates instruction for all learning styldn

order to ready our students for the challengesidéli® school, students in 6th grade utilize thenGte
math series. This provides a continuum of prograthalows students to transition successfully.

Teachers follow the New York State Science Stargidmibugh a variety of instructional materials. A
student-centered approach uses non-fiction litezagxperiments, inquiry, technology, analysis, field
trips. Research skills, vocabulary developmentlirepand writing are built into our science progriam
promote cross curricular learning. In additiontte typical curricula, we are fortunate to havernbarby
William H. Miner Agricultural Research Instituterfetudents to visit and see the working of an
internationally respected facility.

Technology is an integral part of all subject aré@®ractive white boards, using SMART technology
allow teachers to present activities and infornratioan attractive format. Technology enhances our
lessons by providing students with various stimuhjch support multiple intelligences and learner
styles. This approach allows for differentiationihole group instruction, and fosters interest to
maximize student potential.

Students receive weekly computer instruction. &wmlation occurs between the technology instructor

and grade level teachers to assist students taipequiojects of high quality. This is also an ambare
students receive education in internet etiquettesanety.

Social Studies

The Social Studies curriculum at Chazy Central Rechool is versatile and in alignment with New
York State Social Studies Standards, scope andrequStudents are exposed to current events throug
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the use of Time for Kids magazine, Scholastic Neamsl, local news publications to develop an
understanding of the world around them. In gradés Btudents explore other cultures around thedvorl
through non-fiction literature, research, and tetbgy. Students in fifth and sixth grade are algposed
to other cultures through weekly French and Spariedses. Social Studies is integrated into oceseomt
reading program to bridge the curriculum. Our ggroannection to the Miner Institute provides studen
with a link into local history and an appreciation community/school traditions.

The Arts

In following with Mr. Miner’s vision when foundingur school, the arts are strongly emphasized to
provide a well-rounded education. Students paritakeekly music and art classes, along with prgject
that are aligned with multiple content areas inNlesv York State curriculum. To provide cross-
curricular instruction, art and music teachersaimirate with classroom teachers to allow supportdoe
subject enrichment. Grade level productions antbpaances enhance listening and speaking skills in
alignment with ELA standards. The arts encouragestudents to develop self-confidence, creatiatyd
imagination.

Physical Education

Our physical education program is aligned with Néavk State Standards, and designed to address the
importance of physical education and its relatigmshth educating the “whole” child. Students
participate in weekly physical education classesrehhey experience developmentally appropriate
activities intended to foster necessary motor skitid movement patterns to promote physical fitlass
addition to the typical experiences one might hawe school facility, we have an aquatic programdid
elementary students. Chazy's location on Lake Cleammakes learning to swim appropriate, even
necessary. Water safety is emphasized, as aretigdits of swim as a physical activity.

2. Reading/English:

At Chazy, reading instruction begins before oudshis even reach their Kindergarten classroom door.
Students are given a set of materials, known gsactice bag” to familiarize themselves with thélsk
needed to be ready for kindergarten. To help awdestts acquire the foundational reading skills they
need to be successful, we chose to use a reseaset program. The Scott Foresman reading series,
“Reading Streets” is the primary tool used for iegdnstruction. This reading series provides our
teachers with the framework and common languagdate®r reading success across grade levels. Every
day teachers utilize 60-90 minutes of time for nregdnstruction and centers. During this readinock|
students work on a series of literacy skills suglpl@onemic awareness, phonics, fluency, high-frecyue
words/vocabulary and a plethora of comprehensi@tegjies and skills. This time allows teachers to
provide differentiated small group instruction lzhs& more specific skill needs. Leveled readers are
used to provide support for struggling readers, atriie same time challenge our most successful
readers. Every teacher utilizes a SMART Board, onil, to enhance reading instruction. Another
component of the Scott Foresman series is “My Sadlest. “My Sidewalks” is a research based,
intensive reading intervention program which misrtre classroom curriculum both in skills and tepic
Both our K-3 and 4-6 Special Education teachetzeatihis program with their students and find grea
success.

The reading specialist works closely with the dlags teachers in order to support the classroom
curriculum with appropriately leveled materials sdruggling readers. Small group instruction farsd
students is provided in a variety of ways eithahimithe classroom, or in a pull out model. If vee ghat
students are not making progress in a small grongsto-one instruction is incorporated. The goal of
these interventions is to get them back on tradkabthey can attain the same level of succetiseas
peers. We also provide our struggling readers Wiitlson Fundations support (K-2) and the Wilson
Reading System (3-6). These programs provide staaéth a multisensory approach to learn the
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necessary skills to become successful readersei@sjdvho are deemed eligible, may also receive AIS
reading and writing.

We take our students’ reading success very sevioinls we carefully and consistently monitor our
student growth and progress in a variety of waykstdidents in grades K-6 are assessed using the
DIBELS, three times per year. If students do notason or above grade level expectations (grekay, t
are progress monitored at regular intervals. Siratevel (yellow) students are progress monitatd
least once every month, while intensive level (i=idflents are progress monitored bi-weekly. Every
effort is made to ensure that our interventionssaicxessful for our struggling readers, and thathilol’'s
growth is left stagnant. Along with the DIBELS, atudents in grades 2-6 complete a “cold read”
fluency assessment every week in order to mortir aipplication of comprehension strategies.

The overall goal is to instill a confidence anddmf reading, in order to promote lifelong learnamgong
our elementary students.

3. Mathematics:

The objective of our math curriculum is to deepenaeptual understanding by creating meaningful
connections for all students and convey strongyeeiipl connections through the use of various sand

on manipulatives and technology. We are fortunateatve interactive white boards in each classroom
that use SMART technology. After researching vasimath series several years ago, we chose the Scot
Foresman-Addison Wesley series for grades (K-5)Gledcoe for grade 6 which provides a transition to
programs utilized in grades 7-12. Both texts felkhe robust New York State Learning Standards and
Core Curriculum. Using a consistent program thhmug our elementary building allows staff and
students to use a common mathematical vocabulatyc#éin be heard daily throughout our school. We
provide all students with the knowledge and undeiding of mathematical skills needed to become
successful in today’s ever challenging society.

As a small rural school, we are able to integraa@yrunique instructional methods to improve the
mathematic skills of all students. Collaboratiomoag staff is a daily occurrence within our builglin
The result is that we are able to provide a sequenhskills that is both vertically and horizonyall
aligned. Our faculty takes ownership of studestasment results; we take pride in assistingudiestts
to meet with success. Our building is unified urttdés common goal, which creates a sense of
responsibility to excel for our students, as welbar colleagues. This fosters student prepar&ion
each grade level, along with state expectatiomnidb citizens are an asset, as they are utiliaedsist
students in mastering their math facts, as wethaflenging advanced students.

Teachers use various resources to differentiatbenatics instruction to meet the needs of all. ugmo
we have very few AIS (Academic Instructional Seeyiproviders, we view this as a unique opportunity
to provide assistance at the classroom level. eSinic classroom teachers are responsible for morgto
academic deficiencies, they are better able tongtaled student struggles and how best to remediste,
they interact with students on a daily basis. Uiée of data analysis from the New York State
Mathematical Assessment, as well as from our ovnalsg benchmarks, further facilitates our facidty’
ability to identify curriculum gaps; enabling adjments to existing programs that meet class and
individual student needs. Additionally, our ISTigtructional Support Team) supports our classroom
monitoring efforts by suggesting alternative instional methods to enhance student success.

4. Additional Curriculum Area:
Music and Visual Arts: The arts help all studdntdevelop multiple capabilities for understandamgi

deciphering images in a symbol-laden world. The aré an integral part of a program of general
education for all students at Chazy Central Ruchlo8l.
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In music class, students learn about a wide vadktgusical concepts. The youngest students work to
establish their singing voice and perform a stdaght. As students advance through the program, they
learn to perform on classroom instruments includivegrecorder. They also study composers, music
theory, world music, patriotic music, and learn attmany other important musical concepts. )

Students in fifth grade have the opportunity toibégstruction on a musical instrument. Students i
sixth grade may be a member of Elementary Bands drioup rehearses twice a week and performs at
four concerts during the school year. The Elemgriiand introduces students to contemporary and
traditional band literature. They study correngrings, proper breath support, playing position,
articulations, instrument care and maintenancehrhy, scales, dynamics, and intonation.

The art teacher collaborates with the classroochiza to reinforce and explore many of the skiligyht

in the common core learning standards. StudentBrsd®eand, when they employ the skills of the
common core learning standards, the quality of therk increases. High quality work standards are
always expected and modeled by the school commimi®hazy. Displays of student art are interspersed
with work of Chazy Central Rural School's privateallection permanently on display throughout the
school. The school’s private collection includegimal children’s book illustrations, sculpturestaric
engravings, and murals of local and national hystor

Skills gained in the computer classroom and theuhibis integrated into art units. Students meeirth
goals in the art program by creating art that $pired and produced through the process of research
creative problem solving, planning, and productidpper level students choose images to work with
based on a unit theme, such as “The Living Orgasishiake Champlain.” Students research their
chosen image using nonfiction texts in the librang,room and computer classroom. The importance of
the creative process is taught and evaluated amgoing basis. Students value the art they produce
because they have a personal interest in the imhggxhoose to work with. Students are alwaysrgive
as much time as they need to create quality wdils iE achieved through differentiated instructiom
extended instruction time in the final period of thay.

5. Instructional Methods;

We recognize that not all students learn in theesaranner. Our teachers provide differentiated
instruction that appeals to the auditory, visual kimesthetic learner.

In reading, we realize that whole group instruci®not solely the best method of providing instiare.
Flexible reading groups are established througly daialitative and quantitative assessment. Stisde
receive guided reading instruction that is targébedtudents of similar ability. This allows for
instructional scaffolding for reading skills andasegies. Students also participate in partnetinga
activities; often partners consist of heterogendeahing groups where learners on all sides of the
spectrum can benefit.

Literacy centers are an integral part of tailorafagly instruction for all students. Students work
independently, or in small groups, on learningwtégis that are designed to review and practice
previously learned material. Center activitiesizaildifferent learning styles and multiple inteditces
which hone in on various student subgroup neelisyialg all students to master skills.

To provide reading enrichment the "Junior Greatld@rogram is used in grades 2-6 to challenge
above grade level readers. Students are engagedailhgroup discussions that promote higher level
thinking skills. Questions and conversations hesmtgenerated by the students that are challeagidg
thought provoking.
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Both our K-3 and 4-6 Special Education teachetzeatihe Scott Foresman “My Sidewalks” reading
program. “My Sidewalks” is a research based, intenieading intervention program which mirrors the
classroom curriculum both in skills and topics attestudent’s instructional level.

In mathematics, we realize that we must creat@testhat are relevant. Teachers present tieredries
establish centers and have students work in cotipegroups so as to address the different learning
styles of students. Math is an area where studekésadvantage of technology that is availabkegich
classroom and are able to practice skills at lege#l of challenge.

In addition to the instruction that is providedli@ classroom, aides and assistants, a speech
pathologist, as well as a reading specialist p@appropriate supports so that each student can wor
toward meeting their academic potential. Thes@arip allow for an array of instructional settiregsd
appropriate teacher to student ratios; allowingestds to cultivate their learning in an environmeith
necessary support.

Specific intervention programs that are designesbfgplement classroom and support methods include
Wilson Fundations in grades K-2, Wilson Readingt&ysin grades 3-6, an extended school period for
extra help, and homework club. Technology is akilized to differentiate not only instruction, but
experiences. Assistive technological devices midents with physical impairments, along with BOCES
(Board of Cooperative Educational Services) suppemtices. The “SMART Response System” is
available to teachers to allow all students to @adto discussions; without fear of reprisal favrang
answer. This promotes classroom interaction aedtes a truly “least restrictive environment” for a
students. Mimios, with SMART technology, adorn olassrooms and assist teachers in providing
engaging lessons to the*2Tentury student; this visual and kinesthetic slirs@nhances lessons in
order to reach all types of learners. These supmoavide differentiation for all students; enhaugcihe
ability to achieve success, regardless of varialascan hinder learning.

Lastly, our school librarian is a vital member of achool team; encouraging and assisting students
choose books that are of interest. Additionalhe soordinates our yearly "Book of the Month" theme
and initiates incentive programs to promote reatiygll students.

6. Professional Development:

Yearly professional development is a collaboraéffert between staff and administration designed to
improve instruction. This endeavor most recendly led to some modification in how we serve our
students and in student outcomes.

In English Language Arts, teachers have particgpatgrofessional development designed to famaderi
them with the DIBELS assessment, implementatiod+df Trait Writing, Wilson Fundations, Wilson
Reading System, implementation of a research b&seling program and thorough presentations
designed to make staff aware and comfortable \ughctrricular shifts, as we move to the Common Core
Standards.

In mathematics, we instituted a consistent matiesePrior to implementation, staff was provided in
service training to educate them on how best tizetihe series. Presently we are engaged in a
development designed to assist teachers to aligh imstruction with the Common Core Standards.
Additionally, teachers have attended workshopsgmesi to encourage use of manipulatives; supporting
our visual and kinesthetic learners. Teachersnglyi share information they have learned at these
workshops in order to share pedagogical practiédsather faculty.

Our staff received thorough RTI (Response to Irgetion) training. As a result, we have become bette
able to meet the needs of our students. Due te@ttdsavor, our faculty is well versed in the
implementation of data driven strategies. A coamrtef faculty has also participated in more in-tdept
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training and serves as a resource for other staffilbers. This has resulted in a decrease of reddordhe
committee on special education.

All elementary staff received in-service trainimgrh our occupational and physical therapists. Ths
led to a better understanding of the sensory naftalienges that some children experience in the
classroom and the kinds of interventions that @aprovided by teachers to address these concerns.

Significant professional development was providedricourage full instructional integration of
interactive white boards. As a result, teachegseager to use this tool to enhance lessons, addras
enjoy their regular opportunity to use this device.

Most recently we implemented a Data Inquiry Teakcore team of teachers were provided training to
develop systematic procedures to ensure we argingestudents to meet grade level expectations.

Though this is not an exhaustive list of profesalatevelopment in recent years, it is represergaifv
activities that have led to consistently high studecademic achievement.

7. School Leadership:

This school has two seasoned, highly visible adstraiors that have daily interaction with studerihe
principal is currently in his 33year in education, having served his last 8 an@ftary principal in
Chazy. In addition to an elementary principal,ame well served by a director of special educatvbn

is in her 22nd year and hef gear in her role at Chazy. These individuals wankaboratively to ensure
that staff has the appropriate tools to best astigients. They are active listeners who providely
responses to students, parents and staff.

When the principal meets parents, he is quick theéx that he loves this school, and that he welat
their children like his own, except better. Thaseéflected in the manner that he works with sttsjestaff
and parents. He has an open door policy and eedsi@ared decision making and shared responsibility

The office of the Chazy Director of Special Eduaatis housed in the elementary wing of the building
and the director is easily recognized by studestie. works diligently to ensure that students arergi
appropriate support services. She is a problenesalvd works tirelessly to ensure that studentsvatie
served.

Most impressive is the administrative team’s coapee efforts to support student achievement. Our
administrators conduct yearly evaluations of stafinbers and provide constructive feedback that is
evidence based. They are facilitators and notdspsespected by students and not feared, and geou
teachers to take responsibility for student acadgmowth. They truly believe that all students tzarn
and are dedicated to providing the resources torerkat this occurs.

The administration coordinates staff developmeat émcourages Chazy to maintain its presence as an
area and state educational leader. They promaffeastendance at vital and necessary development
opportunities. They support review and curricalaange based on data and work to minimize lost
academic time. Recent initiatives come in the fofrdevelopment activities in the area of Respaase
Intervention and implementation of the Common Ct@ndards. Ongoing release time is dedicated to
staff meetings so that data analysis is continualyewed and appropriate interventions are
implemented.

They welcome community involvement, and are supgouf the traditions that make this a wonderful
place to live and learn.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: Test: NYS Examinatio
Edition/Publication Year: 201 Publisher: CTB/McGraw Hill
2010-2011 | 2009-2010 2008-2009  2007-2008  20@5-20

Testing Month May Apr Jan Jan Jan
SCHOOL SCORES

Level 3/4 85 78 100 100 95
Level 4 21 27 36 20 43
Number of students tested 39 37 39 45 42
Percent of total students tested 100 100 100 0 10 100

Number of students alternatively assessed

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students

Level 3/4 69 64 100 92
Level 4 15 9 10 17
Number of students tested 13 11 10 9 12
2. African American Students

Level 3/4

Level 4

Number of students tested

3. Hispanic or Latino Students

Level 3/4

Level 4

Number of students tested

4. Special Education Students

Level 3/4

Level 4

Number of students tested 4 7 5
5. English Language L ear ner Students

Level 3/4

Level 4

Number of students tested

6.

Level 3/4

Level 4

Number of students tested

NOTES: For the 2009-2010 school year results, the New sidte Education Department raised the Englishuiageg arts and
math cut scores for the Basic and Proficient peréorce levels. Raising the bar in this manner hasezha statewide drop in the
percent of students scoring at proficiency leveds8 4. A student scoring at or above the new Baaitdard (Level 2) is on
track to pass the English or math Regents exanirezhfor high school graduation. A student scodt@r above the new
Proficiency standard (Level 3) is on track to eaollege-ready score on the English or math Regexamination. In the July
28, 2010 news release, Senior Deputy Commissiamd?-fl2 Education John King stated, 'These newiinee cut scores do
not mean that students who were previously scairbe Proficient standard and are now labeleddB#sie learned less.
Rather, the lower numbers of students meeting thédient standard reflects that we are settingltaehigher and we expect
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students, teachers, and parents to reach everrhghehieve these new targets.' Additional infararacan be found in the
news release materials at: http://www.oms.nysedpgess/Grade3-8_Results07282010.html
http://www.oms.nysed.gov/press/Regents_Approve _iBgo€hanges.html

12NY3
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: Test: NYS Examinatio
Edition/Publication Year: 201Publisher: CTB/McGraw Hill

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month May Apr Jan Jan Jan
SCHOOL SCORES

Level 3/4 85 70 87 84 79
Level 4 5 24 5 14 10
Number of students tested 39 37 39 44 42
Percent of total students tested 100 100 100 0 10 100

Number of students alternatively assessed

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Level 3/4 77 45 80 67
Level 4 8 18

Number of students tested 13 11 10 9 12
2. African American Students

Level 3/4

Level 4

Number of students tested

3. Hispanic or Latino Students

Level 3/4

Level 4

Number of students tested

4. Special Education Students

Level 3/4

Level 4

Number of students tested 4 7 5
5. English Language L ear ner Students

Level 3/4

Level 4

Number of students tested

6.

Level 3/4

Level 4

Number of students tested

NOTES: For the 2009-2010 school year results, the New Ysigte Education Department raised the Englishuiageg arts and
math cut scores for the Basic and Proficient peréorce levels. Raising the bar in this manner hasetha statewide drop in the
percent of students scoring at proficiency leveds8 4. A student scoring at or above the new Bstaitdard (Level 2) is on
track to pass the English or math Regents exanirezhfor high school graduation. A student scodt@r above the new
Proficiency standard (Level 3) is on track to eagollege-ready score on the English or math Regexamination. In the July
28, 2010 news release, Senior Deputy Commissiamd?-fL2 Education John King stated, 'These newfiyee cut scores do
not mean that students who were previously scairtge Proficient standard and are now labeledcBesie learned less.
Rather, the lower numbers of students meeting thédient standard reflects that we are settingltaehigher and we expect
students, teachers, and parents to reach everr ti@hehieve these new targets.' Additional infdforacan be found in the
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news release materials at: http://www.oms.nysedpgess/Grade3-8_Results07282010.html
http://www.oms.nysed.gov/press/Regents_Approve _iBgo€hanges.html

12NY3
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: < Test: NYS State Examinati
Edition/Publication Year: 201Publisher: CTB/McGraw Hill

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month May Apr Jan Jan Jan
SCHOOL SCORES

Level 3/4 86 94 85 89 98
Level 4 43 33 23 37 41
Number of students tested 35 33 48 38 41
Percent of total students tested 100 100 100 0 10 100

Number of students alternatively assessed

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Level 3/4 69 64 100
Level 4 15 9 8
Number of students tested 13 7 11 9 12
2. African American Students

Level 3/4

Level 4

Number of students tested

3. Hispanic or Latino Students

Level 3/4

Level 4

Number of students tested

4. Special Education Students

Level 3/4

Level 4

Number of students tested 7 5 6 5
5. English Language L ear ner Students

Level 3/4

Level 4

Number of students tested

6.

Level 3/4

Level 4

Number of students tested

NOTES: For the 2009-2010 school year results, the New Ysigte Education Department raised the Englishuiageg arts and
math cut scores for the Basic and Proficient peréorce levels. Raising the bar in this manner hasetha statewide drop in the
percent of students scoring at proficiency leveds8 4. A student scoring at or above the new Bstaitdard (Level 2) is on
track to pass the English or math Regents exanirezhfor high school graduation. A student sco@@r above the new
Proficiency standard (Level 3) is on track to eagollege-ready score on the English or math Regexamination. In the July
28, 2010 news release, Senior Deputy Commissiamd?-fL2 Education John King stated, 'These newfiyee cut scores do
not mean that students who were previously scairtge Proficient standard and are now labeledcBesie learned less.
Rather, the lower numbers of students meeting thédient standard reflects that we are settingltaehigher and we expect
students, teachers, and parents to reach everr ti@hehieve these new targets.' Additional infdforacan be found in the
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news release materials at: http://www.oms.nysedpgess/Grade3-8_Results07282010.html
http://www.oms.nysed.gov/press/Regents_Approve _iBgo€hanges.html

12NY3
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: : Test: NYS Examinatio
Edition/Publication Year: 201Publisher: CTB/McGraw Hill

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month May Apr Jan Jan Jan
SCHOOL SCORES

Level 3/4 63 70 83 79 83
Level 4 0 9 2 3 8
Number of students tested 35 33 48 38 40
Percent of total students tested 100 100 100 0 10 100

Number of students alternatively assessed

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Level 3/4 38 55 55
Level 4

Number of students tested 13 7 11 9 11
2. African American Students

Level 3/4

Level 4

Number of students tested 1 1

3. Hispanic or Latino Students

Level 3/4

Level 4

Number of students tested 1

4. Special Education Students

Level 3/4

Level 4

Number of students tested 7 1 5 6 5
5. English Language L ear ner Students

Level 3/4

Level 4

Number of students tested

6.

Level 3/4

Level 4

Number of students tested 1 3

NOTES: For the 2009-2010 school year results, the New Ysigte Education Department raised the Englishuageg arts and
math cut scores for the Basic and Proficient peréorce levels. Raising the bar in this manner hasetha statewide drop in the
percent of students scoring at proficiency leveds8 4. A student scoring at or above the new Bstaitdard (Level 2) is on
track to pass the English or math Regents exanirezhfor high school graduation. A student sco@@r above the new
Proficiency standard (Level 3) is on track to eagollege-ready score on the English or math Regexamination. In the July
28, 2010 news release, Senior Deputy Commissiamd?-fL2 Education John King stated, 'These newfiyee cut scores do
not mean that students who were previously scairtge Proficient standard and are now labeledcBesie learned less.
Rather, the lower numbers of students meeting thédrent standard reflects that we are settingltaehigher and we expect
students, teachers, and parents to reach everr ti@hehieve these new targets.' Additional infdforacan be found in the
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news release materials at: http://www.oms.nysedpgess/Grade3-8_Results07282010.html
http://www.oms.nysed.gov/press/Regents_Approve _iBgo€hanges.html

12NY3
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: ! Test: NYS examinatic
Edition/Publication Year: 201Publisher: CTB/McGraw Hill

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month May Apr Jan Jan Jan
SCHOOL SCORES

Level 3/4 88 93 97 95 98
Level 4 30 27 57 42 71
Number of students tested 33 45 35 38 42
Percent of total students tested 100 100 100 0 10 100

Number of students alternatively assessed

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Level 3/4 92
Level 4 17
Number of students tested 7 9 7 12 5
2. African American Students

Level 3/4

Level 4

Number of students tested

3. Hispanic or Latino Students

Level 3/4

Level 4

Number of students tested

4. Special Education Students

Level 3/4

Level 4

Number of students tested 3

5. English Language L ear ner Students

Level 3/4

Level 4

Number of students tested

6.

Level 3/4

Level 4

Number of students tested

NOTES: For the 2009-2010 school year results, the New Ysigte Education Department raised the Englishuiageg arts and
math cut scores for the Basic and Proficient peréorce levels. Raising the bar in this manner hasetha statewide drop in the
percent of students scoring at proficiency leveds8 4. A student scoring at or above the new Bstaitdard (Level 2) is on
track to pass the English or math Regents exanirezhfor high school graduation. A student sco@@r above the new
Proficiency standard (Level 3) is on track to eagollege-ready score on the English or math Regexamination. In the July
28, 2010 news release, Senior Deputy Commissiamd?-fL2 Education John King stated, 'These newfiyee cut scores do
not mean that students who were previously scairtge Proficient standard and are now labeledcBesie learned less.
Rather, the lower numbers of students meeting thédient standard reflects that we are settingltaehigher and we expect
students, teachers, and parents to reach everr ti@hehieve these new targets.' Additional infdforacan be found in the
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news release materials at: http://www.oms.nysedpgess/Grade3-8_Results07282010.html
http://www.oms.nysed.gov/press/Regents_Approve _iBgo€hanges.html

12NY3
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: ! Test: NYS Examinatio
Edition/Publication Year2011Publisher: CTB/McGraw Hill

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month May Apr Jan Jan Jan
SCHOOL SCORES

Level 3/4 76 47 97 84 90
Level 4 18 9 40 8 24
Number of students tested 33 45 35 38 41
Percent of total students tested 100 100 100 0 10 100

Number of students alternatively assessed

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Level 3/4 67
Level 4

Number of students tested 7 9 7 12 5
2. African American Students

Level 3/4

Level 4

Number of students tested

3. Hispanic or Latino Students

Level 3/4

Level 4

Number of students tested

4. Special Education Students

Level 3/4

Level 4

Number of students tested 3

5. English Language L ear ner Students

Level 3/4

Level 4

Number of students tested

6.

Level 3/4

Level 4

Number of students tested

NOTES: For the 2009-2010 school year results, the New Ysigte Education Department raised the Englishuiageg arts and
math cut scores for the Basic and Proficient peréorce levels. Raising the bar in this manner hasetha statewide drop in the
percent of students scoring at proficiency leveds8 4. A student scoring at or above the new Bstaitdard (Level 2) is on
track to pass the English or math Regents exanirezhfor high school graduation. A student scodt@r above the new
Proficiency standard (Level 3) is on track to eagollege-ready score on the English or math Regexamination. In the July
28, 2010 news release, Senior Deputy Commissiamd?-fL2 Education John King stated, 'These newfiyee cut scores do
not mean that students who were previously scairtge Proficient standard and are now labeledcBesie learned less.
Rather, the lower numbers of students meeting thédrent standard reflects that we are settingltaehigher and we expect
students, teachers, and parents to reach everr ti@hehieve these new targets.' Additional infdforacan be found in the
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news release materials at: http://www.oms.nysedpgess/Grade3-8_Results07282010.html
http://www.oms.nysed.gov/press/Regents_Approve _iBgo€hanges.html
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: (Test: NYS Examinatio
Edition/Publication Year: 201Publisher: CTB/McGraw Hill

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month May Apr Jan Jan Jan
SCHOOL SCORES

Level 3/4 94 94 97 100 91
Level 4 50 81 59 46 43
Number of students tested 48 36 37 41 44
Percent of total students tested 100 100 100 0 10 100

Number of students alternatively assessed

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Level 3/4 91 100
Level 4 36 42
Number of students tested 11 7 12 9 6
2. African American Students

Level 3/4

Level 4

Number of students tested

3. Hispanic or Latino Students

Level 3/4

Level 4

Number of students tested

4. Special Education Students

Level 3/4

Level 4

Number of students tested 6 7 5 8
5. English Language L ear ner Students

Level 3/4

Level 4

Number of students tested

6.

Level 3/4

Level 4

Number of students tested

NOTES: For the 2009-2010 school year results, the New Ysigte Education Department raised the Englishuiageg arts and
math cut scores for the Basic and Proficient peréorce levels. Raising the bar in this manner hasetha statewide drop in the
percent of students scoring at proficiency leveds8 4. A student scoring at or above the new Bstaitdard (Level 2) is on
track to pass the English or math Regents exanirezhfor high school graduation. A student scoat@r above the new
Proficiency standard (Level 3) is on track to eagollege-ready score on the English or math Regexamination. In the July
28, 2010 news release, Senior Deputy Commissiamd?-fL2 Education John King stated, 'These newfiyee cut scores do
not mean that students who were previously scairtge Proficient standard and are now labeledcBesie learned less.
Rather, the lower numbers of students meeting thédient standard reflects that we are settingltaehigher and we expect
students, teachers, and parents to reach everr ti@hehieve these new targets.' Additional infdforacan be found in the
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news release materials at: http://www.oms.nysedpgess/Grade3-8_Results07282010.html
http://www.oms.nysed.gov/press/Regents_Approve _iBgo€hanges.html
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: (Test: NYS Examinatio
Edition/Publication Year: 201Publisher: CTB/McGraw Hill

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month May Apr Jan Jan Jan
SCHOOL SCORES

Level 3/4 83 89 92 81 73
Level 4 10 17 19 2 5
Number of students tested 48 36 37 42 44
Percent of total students tested 100 100 100 0 10 100

Number of students alternatively assessed

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Level 3/4 73 83 50
Level 4 8

Number of students tested 11 7 12 10 6
2. African American Students

Level 3/4

Level 4

Number of students tested

3. Hispanic or Latino Students

Level 3/4

Level 4

Number of students tested

4. Special Education Students

Level 3/4

Level 4

Number of students tested 6 7 5 6 8
5. English Language L ear ner Students

Level 3/4

Level 4

Number of students tested

6.

Level 3/4

Level 4

Number of students tested

NOTES: For the 2009-2010 school year results, the New Ysigte Education Department raised the Englishuiageg arts an
math cut scores for the Basic and Proficient peréorce levels. Raising the bar in this manner hasetha statewide drop in the
percent of students scoring at proficiency leveds8 4. A student scoring at or above the new Bstaitdard (Level 2) is on
track to pass the English or math Regents exanirezhfor high school graduation. A student sco@@r above the new
Proficiency standard (Level 3) is on track to eagollege-ready score on the English or math Regexamination. In the July
28, 2010 news release, Senior Deputy Commissiamd?-fL2 Education John King stated, 'These newfiyee cut scores do
not mean that students who were previously scairtge Proficient standard and are now labeledcBesie learned less.
Rather, the lower numbers of students meeting thédrent standard reflects that we are settingltaehigher and we expect
students, teachers, and parents to reach everr ti@hehieve these new targets.' Additional infdforacan be found in the
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news release materials at: http://www.oms.nysedpgess/Grade3-8_Results07282010.html
http://www.oms.nysed.gov/press/Regents_Approve _iBgo€hanges.html
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month

SCHOOL SCORES

Level 3/4 88 89 94
Level 4 36 41 42
Number of students tested 155 151 159
Percent of total students tested 100 100 100
Number of students alternatively asse: 0 0 0
Percent of students alternatively assessed 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Level 3/4 70 73 90
Level 4 17 20 25
Number of students tested 44 34 40
2. African American Students

Level 3/4 0

Level 4 0

Number of students tested 0 0 0
3. Hispanic or Latino Students

Level 3/4

Level 4

Number of students tested 0 0 0
4. Special Education Students

Level 3/4 59 71 50
Level 4 5 28 0
Number of students tested 20 14 10
5. English Language L ear ner Students

Level 3/4

Level 4

Number of students tested 0 0 0
6.

Level 3/4 0

Level 4 0

Number of students tested 0 0 0
NOTES:

12NY3
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

Level 3/4 77 67 89
Level 4 8 14 15
Number of students tested 155 151 159
Percent of total students tested 100 100 100
Number of students alternatively asse: 0 0 0
Percent of students alternatively assessed 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Level 3/4 59 40 75
Level 4 2 8 4
Number of students tested 44 34 40
2. African American Students

Level 3/4 0

Level 4 0

Number of students tested 0 1 0

3. Hispanic or Latino Students

Level 3/4

Level 4

Number of students tested 0 0 0
4. Special Education Students

Level 3/4 40 46 40
Level 4 5 0 0
Number of students tested 20 15 10
5. English Language L ear ner Students

Level 3/4

Level 4

Number of students tested 0 0 0
6.

Level 3/4 0

Level 4 0

Number of students tested 0 0 1
NOTES:

12NY3
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0
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