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PART | - ELIGIBILITY CERTIFICATION 12NY17

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12NY17

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 1 Elementary schools (includes8§-
(per district designation): 1 Middle/Junior high schools

1 High schools
0 K-12 schools
3 Total schools in district

2. District per-pupil expenditure: 20332

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Suburban

4. Number of years the principal has been in her/bgtipn at this schoc 2

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 104 100 204

K 0 0 0 7 99 93 192

1 0 0 0 8 106 106 212

2 0 0 0 9 0 0 0

3 0 0 0 10 0 0 0

4 0 0 0 11 0 0 0

5 101 105 206 12 0 0 0

Total in Applying School: 814



12NY17

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

5% Asian

2 % Black or African American

3 % Hispanic or Latino
0 % NativeHawaiian or Other Pacific Islanc

88 % White

2 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Registeprovides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 1%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| 5
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 3
until the end of the school year.

(3) Total of all transferred students [sum of
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.01
divided by total students in row (4). T

(6) Amount in row (5) multiplied by 100. 1

8

814

8. Percent of English Language Learners in the school1%
Total number of ELL students in the school: 7
Number of non-English languages represented: 6
Specify non-English languages:

Arabic, Chinese (Mandarin), Hindi, Japanese, Satisdu



12NY17

9. Percent of students eligible for free/reduced-priceals: 4%
Total number of students who qualify: 36

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 10%
Total number of students served: 84

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

5 Autism 3 Orthopedic Impairment

0 Deafness 17 Other Health Impaired

0 Deaf-Blindness 35 Specific Learning Disability

2 Emotional Disturbance 16 Speech or Language Impairment

2 Hearing Impairment —OTraumatic Brain Injury

1 Mental Retardation 1 Visual Impairment Including Blindness
2 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:

Number of Staff
Full-Time Part-Time

Administrator(s) 2 0
Classroom teachers 39 10
Resource teachers/specialists
(e.g., reading specialist, media specialist, arsimPE teachers, et 13 12
Paraprofessionals 0 0
Support staff
(e.g., school secretaries, custodians, cafeteti@saetc.) 28 2
Total number 82 24

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 21:1
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13. Show daily student attendance rates. Only highashweed to supply yearly graduation re
20102011 20092010 20082002 20072008 20062007
Daily student attendance 97% 97% 96%» 96% 96%
High school graduationre, 0% 0% 0% 0% 0%

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size: 0

Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in vocational training 0%
Found employment 0%
Military service 0%
Other 0%
Total 0%

15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12NY17

The history of the Mount Sinai community began asnall farming and fishing hamlet back in the
1600’s. Over the next 300 years, there were maapgés in the economic structure of this community,
but the one element that remained constant wagale of education. A one-room schoolhouse, built i
1869, had a second room added to it in 1908. Thed remained in operation until 1960 when it was
torn down and the existing Mount Sinai studentsevtben sent to Port Jefferson for their education.
1965, a new elementary school was built in the camity. A middle school was added in 1978, and in
1991 our K-12 district was completed with the aidditof a high school. A well-conceived and updated
sports complex has since been added to the camhicd) encourages participation in a variety of
athletic endeavors for many students. At Mount iStha physical well-being of the 2,800 student
population is just as important as their academicasses. These characteristics are the idealsdoie
district motto: “The best in learning and living.”

There are so many components that need to bece plaorder for students to be successful in their
educational structures. What made the Mount SiriddM School (MSMS) a “School of Excellence” 20
years ago is still true today. Such an honor isrdueh in part to the atmosphere generated withgn th
school, which has enhanced the working conditidradlavho call this place of work their “home away
from home.” Amongst the administration, facultyeratal staff, custodial engineers, cafeteria cheafis,
school aides, there is evident a true sense oégsafnalism, care and concern, and an enormoug/supp
of support and positivity. With these essentialsstantly in place, students become aware of an
atmosphere that promises successful learning. &ements become tantamount to a strong desire to
perform and show success.

The Mount Sinai Middle School team understandsithatder for skills to be mastered at the middle
school’s various levels, it is imperative thereabgtrong bond between student and teacher, and, at
MSMS, this is evident with the number of extra sksattended by students, both prior to school and
during students’ lunch periods. These times profadetudents the needed reinforcement after a new
lesson has been introduced or the ability to geadlwith a long-term project.

At MSMS, the staff believes that we are responsiloteonly to ensure academic excellence and rigjor f
all students, but to also maintain a supportivenieg environment that nurtures their social-enmudio
development. Our school offers students the oppiytto participate in a variety of programs sush a
Peer Support, Student Government, and over 30cextiaular clubs. One of the highlights of the year
our annual Awareness Night, where students pagtieifn assembly programs and “family” groups with
teachers and high school students in order to stippseitive decision making and tolerance among our
student body.

Additionally, communication between teachers anepia is equivalent with success. We are fortuatte
Mount Sinai to have been afforded a great suppafftia our parents. We are privileged in the fioett
parents of our students are aware of the carecti@tshows to their children and the respectithat
offered to them as custodial guardians, and in &wenwilling to reciprocate. It is through constant
communication with the school personnel that théngaship between educators and parents is able to
flourish. As a result, parents are considered ta bery important part of Mount Sinai Middle Scheol
success.

Mount Sinai’s mission statement includes the follgyyroclamation:
Our mission is to provide students with the acadeand social opportunities that will enable them to
become productive and responsible individuals insmeiety. Our goal is to provide an

academic atmosphere in which every student wikkbgvcuriosity, demonstrate the self-discipline to
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persevere, engage in problem-solving strategiepl@ncritical thinking skills, embrace risk-takingke
pride in developing good work habits, and becontfedsected learners and independent thinkers. In
addition, we encourage all students to become iddals who are tolerant of individual differences,
respect themselves and others, and participateerdecision-making process.

This statement conveys the principles that havetgdaMount Sinai Middle School successes and
accomplishments in many areas. Our New York Stedtuative test results have shown academic
excellence in the areas of Math and English Langueats. There have been many award-winning
contributions from the English department in thespigious Walt Whitman Annual Poetry Contest. The
music department has received numerous awardedorNew York State School Music Association and
Suffolk County Music Educators Association perfonmes, with awards of gold and silver. What is
perhaps our most important accomplishment at trdelMiSchool, however, is the feeling of belonging
that is felt within the school. Students are inealythey are presented with a goal, they work,yssd

they sometimes struggle, but all in all they arie &b arrive at a place where they can feel theytrady
understood, recognized, accepted, and given thg negessary to succeed in high school and beyond.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12NY17

1. Assessment Results;

Public schools in New York State are required tmiaister uniform assessments to grades 3-8 in the
areas of Mathematics and English Language Artsle®iis’ raw scores are converted to a scale score
which, in turn, is converted to one of the follogilevels: Performance Level 1 (Below Standard sdoe
not demonstrate an understanding), Performance RPeieets Basic Standard - demonstrates a partial
understanding), Performance Level 3 (Meets PrafmieStandard - demonstrates an understanding), and
Performance Level 4 (Exceeds Proficiency Standdehonstrates a thorough understanding). These
assessments, originally administered in the mooftdanuary and March, respectively, were moved to
late April and May in 2011 in an effort to providenore comprehensive evaluation of student
performance following a full year of instruction.

The following serves to explain why our studenteda&sults on the Grade 5-8 NYS Mathematics and
English Language Arts Assessments reflect a droiperpercentage of those students earning a Lewel 3
4 in 2010.

For the 2009-2010 school year results, the New Btake Education Department raised the English
language arts and math cut scores for the BasicRumdicient performance levels. Raising the battiis
manner has caused a statewide drop in the perdestudents scoring at proficiency levels 3 and 4. A
student scoring at or above the new Basic stan@aesiel 2) is on track to pass the English or math
Regents exam required for high school graduatiostudlent scoring at or above the new Proficiency
standard (Level 3) is on track to earn a collegaehg score on the English or math Regents Examimatio
In the July 28, 2010 news release, Senior Deputyr@issioner for P-12 Education John King stated,
These newly defined cut scores do not mean thagstsi who were previously scoring at the Proficient
standard and are now labeled Basic have learnesl IRather, the lower numbers of students meeting th
Proficient standard reflects that we are setting bar higher and we expect students, teachers, and
parents to reach even higher to achieve these agyets.'

We are very proud of the fact that we consistesuilypass the state’s Adequate Yearly Progress (AYP)
benchmark for these assessments, including thesdfidd for subgroups. This is largely due to our
school’s extensive practice in data analysis aadstiong literacy initiatives that we have implemagi

In addition to meeting AYP, over the last 5 yetues average rate of proficiency for Mount Sinai Mé&ld
School on the NYS ELA Assessment has been 84.56&basxmedian score of 88.25%. Similarly, over
the last 5 years the average rate of proficiencyfount Sinai Middle School on the NYS Mathematics
Assessment has been 90.635%, with a median scOrk45o.

In 2011, the students at Mount Sinai Middle Sclemolred an average of 19.75% higher on the Grades 5-
8 ELA Assessment and an average of 15.75% high#reoGrades 5-8 Mathematics Assessment, as
compared to other 5-8 grade students in SuffolknBou

As is the case in most schools in the state, eaesignificant gap in the assessment scoressioergl
education students and students with disabilitiédaunt Sinai Middle School. In the most recentigea
data, our analysis identified achievement gaps éetvall students tested and those within the fatigw
subgroups: Economically Disadvantaged, Special &titut, and African American. These gaps continue
to be addressed through our review of student$bpaance on benchmark assessments, as well as their
actual results on the Grades 5-8 NYS Assessmeiiisghsh and Mathematics. Using this information,
teachers have identified several consistent pedoom trends requiring remediation. In the area of
reading, teachers identified that the subgroupiomed above need further instruction on how towdra
conclusions, understand figurative language, iflemformation not explicitly provided in the pagsa
draw inferences, understand the author’'s purpagkother higher level thinking/reading
skills. Mathematics and Academic Intervention Sesi(AlS) math teachers have identified that disfici
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exist in student performance among the subgrougteiareas of conceptual language, spatial
understanding, and basic computations/operatiocts & multiplication and division, particularly it
integers, regrouping, factoring, terminology, paymals, and quadratic equations.

To help close the achievement gap, teachers htarmlatl conferences sponsored by Board of
Cooperative Education Services (BOCES), Bureaudofcgtion and Research (BER), and Suffolk
County Organization for the Promotion of EducatiSROPE). Teachers have also attended in-house
conferences lead by consultants in reading andenahcs instruction and specialists known for their
knowledge and expertise in the areas of specialagutun and student cognition. Despite many positive
gains in our state assessments, MSMS is workingrfinding a program that will assist our teachers
administering quarterly benchmarks. This data pritivide us with individualized student reports whic
will then be used to guide instruction and furtblese the achievement gap.

Students who earned a high level 2 on assessnmeP@d i (those who would have otherwise earned a
Level 3 if the cut points had not been raised) Hzaen monitored by their English and Math teachers
throughout the year. These include some studeptesented in the subgroups previously mentioned.
Each teacher has developed an individualized plameet the needs of the monitored students based on
an earlier mathematics benchmark and the SchoRetid About® reading benchmark assessments
administered throughout the year. Frequent articuidbetween team members and their special
education/AlS colleagues, as well as parentssis alcontributing factor when considering the overa
success of our programs.

2. Using Assessment Results:

At Mount Sinai Middle School, teachers and buildadministrators work collaboratively to analyze
student data results at the beginning, middle ettof the year in order to determine common dsfini
student performance. Teachers use this data to imstkactional decisions on how to apply best-pcact
strategies to better meet student deficiencies.

By graphing students’ results and performing datautations, we are able to identify the mid-range
guestions, also identified by one of our consuftars “Gateway Questions.” These questions represent
performance indicators such as in literary respamskeexpression with which students are experigncin
difficulties and will be addressed through targetesdruction. We then cross-reference these agtiast
actual test to determine if the students’ incorresponses are related to the phrasing of the

guestion. Once we have eliminated this as a p@sfibtor, we turn our attentions to the “Perfornganc
Indicator Map and Answer Key” and “Individual Itefimalysis” reports provided by NYS. Additional
information regarding performance indicators ardhvildual item analysis can be found at
http:/mwww.p12.nysed.gov/irs/ela-math/.

The “Indicator Map” helps us to identify the spécilYS Performance Indicator and Standard for each
of the mid-range questions, for which we then redeatrategies to address the specific sub skill or
content strand. These strategies are then integwathin the corresponding curricula. Academic
Intervention Support (AlS) teachers also develomdividualized student report reflecting the indal
student’s deficits and the teacher’s strategieadolressing these performance indicators.

As part of our literacy initiative, in addition woviding instruction in how to teach reading sttaes
across the curriculum, teachers have been tramsihall group instruction. This has enabled teactwer
provide direct instruction in reading and mathensaskills to specific students who share similar
performance deficits, while others in the class plete a related activity based on an earlier néssbn
within the instructional period. Specifically, Eigjl and AIS reading teachers have included the
following in their daily lessons to address thetenitified deficits: graphic organizers, pre-reacingl
vocabulary recognition strategies, the use of ghiers and writing in the margin, reading
comprehension skills, and general test-taking exgias.
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The methodologies used within the math and AlSsttasns vary depending upon data results from a
variety of assessments. The teaching of matherhéteracy, computation, application, and word
problems is important to our systematic approadmfmoving student performance in mathematics.

Following the Math and ELA assessments, parentprangded with individual student reports annually.
The reports indicate the performance index for esigient and provide a score range in identifiéldl sk
areas for each section of the assessment. Thagepwersent home with correspondence explainirg tha
they can be reviewed with a guidance counseloth@e students who have been deemed in need of AIS
services, individual appointments are establisheld thhe AIS provider, the student and their parents

Additionally, the principal and Central Office adngtration provide annual “State of the Middle Sakio
and “State of the District” presentations to paseartd community members at Back to School evenings
in September and at a Board of Education meetit@citober of each year, respectively. These meetings
provide an in-depth look at how the Middle Schaad ®istrict performed longitudinally over the past
three years as compared to NYS identified “simikotiools and Suffolk County.

3. Sharing Lessons L earned:

Mount Sinai Middle School staff has become quitgfiprent in using assessment data to inform
classroom instruction. MSMS routinely hosts teafnsrofessionals who wish to observe and gain more
information on a variety of our programs.

Most recently, following the 2010-11 NYS assessmestilts, Mount Sinai Middle School and
Elementary School administration were asked byighbering school district's Superintendent to meet
with their counterparts from that district. The pose of the meeting was to share our best pragtices
order for the neighboring district to gain somespexctive on how to improve their state assessment
scores and programs.

Teachers at Mount Sinai continually share theerted with colleagues within our district by teachan
variety of district-sponsored professional develeptrtourses. There is a day set aside annualthifor
professional collaboration and, because the disttisree schools are on one campus, further
collaboration is frequent and ongoing. Every classr in each of the three schools is equipped with
SMART Board technology; therefore, much of thisfpssional development focuses on integrating
instructional technology into the curriculum. MSNE&chers also serve as cooperating teachers by
working with students from local colleges and ursitees. Professionals from each content discipline
routinely participate in district-level curriculuoommittees in collaboration with teachers and
administrators from the other schools within theudioSinai School District.

Many times, MSMS student accomplishments can b abaut in the local newspapers or seen on
television. School highlights and successes arighda in our district newspaper, thount Sinai

Mirror . As a learning community, the parents and st&fawvays excited to engage in professional
dialogue and development. We are proud of the aptisihments of our students and staff and continue
to investigate new ways to share our successettidr learning communities.

4. Engaging Familiesand Communities:

When the African proverb, “It takes a whole villageraise one child,” was brought to the awareéss
many people after being vocalized by Hilary Clintorany communities looked within their structure to
see what they could do to make this a practiciagitn. Mount Sinai was no different. The printed &m
with those words hangs proudly in our Middle Schaolisual reminder as to what the partnership of
community, family, and school has accomplishedtard the many successes of our students.

The families in Mount Sinai are welcomed into tbl@l community through their membership in the
Mount Sinai Parent Teacher Organization, Friendb@®fArts, and The Athletic Booster Club. Each
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organization works as a cohesive unit to stimuateent involvement throughout the year with the
various programs offered. This involvement givesplarents a sense of being valued as important
members in the community.

There is open communication among administratitaif,sand family members with regards to the
academic and social successes of students in théiéischool. Teachers use the technological adganta
of posting weekly assignments, tests, and long-fajects on the school website,
http://www.mtsinai.k12.ny.us/middleschool/index.htwhich makes it easier for many parents to stay
aware of what their children are responsible foilevim school. This also is a means of supporting
learning and collaboration among the partnerships.

Through our community service programs, studeatghers, and family members are given
opportunities to expand their learning participatimth in school and within the community. Carolatg
nursing homes during the holiday season, cleanin@edar Beach and the school grounds for Earth Day,
participation in the annual food drive, clothindgver Toys for Tots events, and supporting the Ramdo
Acts of Kindness Week are activities that require $tudents to become connected with the community
outside the school. It is an important componenh&ir involvement with civic participation.

The Mount Sinai Middle School’s Peer Support pragra well recognized and received. Students who
want to make a difference in promoting an accepting safe climate in the Middle School are invied
become members. These students are then giventopipies to work together in small groups where
knowledge is imparted in “training sessions.” 3&experiences will aid students in providing
awareness, as well as emotional, social, and pehttelp when counseling their peers.

The partnership among the Mount Sinai Middle Schomimunity, and family is a strong one, one that
is geared to establishing pride and success $udtents.
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PART V - CURRICULUM AND INSTRUCTION 12NY17

1. Curriculum:

Our curriculum, based on NYS Standards and Perfocenéndicators, is designed to ensure instructional
equity and rigor for all students.

The English Language Arts curriculum strengtherddhai level literacy skills through strategic reaglin
instruction and the analysis of a variety of genaegeting authors’ writing styles and literary
elements. Book talks, literature circles, and ausitodies allow for differentiation of learning.wiiting
strand supports the development of writing and canioation skills focusing on literary, expositoand
persuasive essays. Reading, writing, listening,soa@king skills are the key components of the
program. Our scope and sequence allow for a logiganization of skill delivery providing a tempgat
for sustained student achievement.

The mathematics curriculum engages students ineamattical thinking and problem-solving. Both our
general and accelerated programs provide a rigaraoient organized into ten major strands of study:
problem-solving, reasoning and proof, communicatcmmnections, representation, number sense and
operations, algebra, geometry, measurement, atistisgaand probability. Manipulatives, hands-on
learning experiences, and real-world mathematicahections are used to assist in student learning,
while computer software and interactive whiteboaittsw students to explore and investigate
mathematical concepts. Traditionally, students legdon our accelerated program beginning in sevent
grade take the NYS Algebra Regents at the endgbtieigrade. For 2011-12, we have expanded upon our
math curriculum to include a Pre-Algebra courseBfso of seventh graders. This will prepare the
majority of students for the Integrated Algebrarseuand the NYS Algebra Regents exam in eighth
grade.

Our spiraling science curriculum encompasses thiesaf chemistry, biology, physics, and earth iscée
and challenges students to observe, predict, expdmid evaluate science-related topics. Studeats ar
taught to question the scientific nature of ourlddnrough inquiry-based, hands-on laboratory
experiences. Through these labs, students questitique, evaluate, and verify how the forces of
science behave in real-world simulations. The difiemethod is taught at each grade level to
standardize the investigation process and supipenddy writing skills. Students enrolled in our
accelerated science program beginning in the skwrate take the NYS Earth Science Physical Setting
Regents examination at the end of the eighth grade.

The social studies curriculum at Mount Sinai Mid8lehool brings history alive for learners by prawid
frequent opportunities for students to interachvaitithentic documents by which they gain a greater
understanding of the time period or region of stu@iyrriculum themes include ancient and modern
cultures, the development of economics and goventyroevics, geography, and United States

history. Instructional delivery includes documeasbd questions, interpretations of primary sources,
research, and the construction of cohesive, cofiased essays. Essential questions are used te fram
unit goals. Technological tools and online textbookponents allow students to access and intenitttt w
content in multiple ways. Required reading includdevant historical fiction and non-fiction novels
supporting the time period or culture being studidile reinforcing literacy across each curriculum.

At MSMS, students begin their study of world langesiin seventh grade. Over 85% Bfgfaders are
offered French or Spanish. In seventh and eighadegrstudents work toward mastering a foreign
language for communication and cultural understajdiessons are planned using Total Physical
Response techniques appealing to all learningsstiistening, speaking, writing, and reading aee th
core elements of this program. In the past, stisdehb successfully completed the two-year sequence
would take the NYS Proficiency Examination for vblhnguage and gain one high school credit. NYS
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recently eliminated this assessment and creditneily be granted using a locally generated exanainati
aligned with NYS standards.

Art education engages students in the setting isiop@l goals and allows learners to grow and sse th
skill level develop over their course of study. &nts use an array of mediums and computer softiware
create visual art projects. Students draw stidllifsculpt, and problem solve to create originaigshes.

All students at MSMS are scheduled to take musidysin each grade. This is accomplished by a
scheduled period of General Music, Band, Orchestr&horus. Students receive group lessons to build
music skill in preparation for our winter and sgriconcerts. As a result of this dedication to thts A
many of our students participate in the New Yor&t&School Music Association (NYSSMA) solo
festival. Several students are selected for thiolu€ounty Music Educators Association (SCMEAY)-all
county ensembles.

Family and consumer science begins in sixth grade.curriculum covers all aspects of nutrition via
cooking classes, instructional videos, and cangealeers. A unit on career exploration is also priese
The highlight of the students’ experience is affiglp to Commerce Plaza which is sponsored by t@hpi
One Bank. This opportunity allows students to misey various careers within a “community.” Students
are exposed to financial literacy standards thrduglgeting and real-world experiences.

Physical education increases long-term wellnessngaging students in aerobic activity and promotieglthy
behaviors. The Mount Sinai physical education cuftim also reinforces cooperation, team buildind an
sportsmanship. To further support these idealSgjptember 2010, the Athletic Booster Club donatedetjuipment
necessary to create a wellness room within thelimg)l The wellness room assists physical educatiaff in
establishing proper exercise and training techriqlibis room includes treadmills, stair climbetatisnary bikes,
and interactive aerobic technology games whichesitsgduse during one unit of study at each grads.|@ur
wellness room is adjacent to a health classrodimwadg teachers to work collaboratively in orderctinnect the
physical education curriculum with the health azwhim. Additionally, all students in grades 5-8aive fitness
benchmark reports throughout the year which areldeed using national physical fithess standarts T
dedication to wellness translates to 60% of sevantheighth graders participating in over 20 irdeodastic team
sports throughout the year.

2. Reading/English:

English classes at Mount Sinai Middle School awidéid into grade-level and above grade-level caurse
Some grade-level classes are inclusion-based antbetaught with special education teachers, emgbli
modified instruction that better addresses studleinsrse learning needs. At all levels, instrantis
differentiated, rigorous, challenging, and a resfiltollaborative efforts by the English facultyedsons
developed by the English teachers at MSMS are mhground a shared inquiry approach that is aimed
at promoting the ability to reason, solve probleapply knowledge, write, and communicate effectivel

At the elementary level (5th and 6th grade), thgli&h curriculum is an infusion of supplementaadee
books, content area texts, and Basal readers. Elugihasis is placed on developing students’ alidity
synthesize, paraphrase, compare, and contrasirafimm, analyze characters in literature, and iflent
organizational formats used in informational texts.

At the secondary level (7th and 8th grade), thdiBmgurriculum is literature-based, and grammar,
vocabulary, and writing instruction are spiraletbtighout the year and intertwined with the

literature. Writing assignments include personatateaves, poetry, literary responses, journal wgti
persuasive and expository essays, Power Pointrgegsms, and a research project, which employs the
use of technology and students’ media literacyiskKilo better challenge and develop students’ mgiti
skills, particularly for longer writing assignmentsuch emphasis is placed on editing, paragraph
development, and revising through the use of angriportfolio, in which students must also selfesss
their work and progress throughout the year.
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Students’ reading comprehension, listening, antingrskills are tested and assessed quarterly in
preparation for our yearly state assessments. Sisidao are struggling with the English curriculum
and/or performing below proficient on State assesgmare identified early in the year and placéal in
Academic Intervention Services for Reading. Suchises are provided to students during their
instructional day, as a separate class, with nathagimpact on their core courses. The Wilsast Ju
Words® Program is another program that is useadh astarvention for students who are struggling
specifically with spelling and decoding.

In addition to a regularly-scheduled, full-year Esig class, eighth grade grade-level students anergh
grade above grade-level students at MSMS compleédfgyear Communications course. The
Communications curriculum is an English LanguagisAased curriculum that focuses more on
individual improvement through a diversity of reagliselections and written assignments. Students als
utilize the computer lab once a week for Schold®dad About®, an independent, computerized, non-
fiction reading program that adapts its instructioeach individual student.

Furthermore, at Mount Sinai Middle School, Engiisstruction goes beyond the classroom. We offer a
variety of field trips, such as a writing workshatpWalt Whitman’s birthplace and an annual trigto
performance of Charles Dicken&’Christmas CarolThese encourage a well-rounded promotion of
learning and application of concepts taught. MSN4B holds an annual school-wide spelling bee,
participate in yearly book fairs, and work handisnd with our school librarian to foster and proenot
active reading outside of the classroom environment

3. Mathematics:

While the New York State Standards for Mathematiassed as the guideline for the school’s currioylu
Mount Sinai Middle School expands upon each corgeand, thereby exceeding the mathematics
standards. In addition, students at Mount Sinaidiéicchool are prepared for the transition to tN&SN
Common Core Standards through lessons and adivitiéch are aligned with the Common Core. They
can continuously reinforce lessons taught in schgaccessing teachers’ websites while at homessCla
pages display daily assignments and provide conapliary and engaging activities via the internet.

Instructional methods adopted by math educatofadecSMART board interactive lessons, hands-on
mathematics lessons using manipulatives, real-wuodth, center-based activities, and small group
instruction. Cross-curricular instruction in whictathematics plays a crucial role in subject areah as
social studies (maps, graphs, and charts), sci@measurement and analysis), art, and readingas als
employed. Teachers model examples and pose refd-sitirations in which students can problem solve,
for example, looking to the media for graphs, datal statistics. Assessments include a variety of
formats. Students are challenged with “higher-otteking” questions, and are expected to writeudbo
math, explaining their cognitive process for sans.

The school differentiates instruction for studest® perform above and below grade level through
leveled reinforcement activities, enrichment attg, extra help sessions, Academic Intervention
Services, and grade advancement for select studétsiave surpassed the rigorous curriculum in
place. The mathematical skills of students whdoatew grade level are also addressed through resour
room instruction, our consultant teacher directslaoms, and a 15-1 self-contained special edurcatio
program. In addition, special education studerg¢sofien mainstreamed into general education math
classes. Mount Sinai Middle School also providesféer school academic peer tutoring program for
students who will benefit from the assistance ofibtcStudents from the High School. At the same time
an opportunity is provided for Honor Students tdfqen a service to their schoolmates.

4. Additional Curriculum Area:

Research has shown that children learn best wheselgcengaged and involved with what they are
learning. With that in mind, all students are pd®d with many academic and social opportunities to
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achieve personal growth and success, enabling thhéxmcome productive and responsible individuals in
society.

Our challenging Social Studies curricula of grafids through eight lend themselves to being thégoer
venues to explore an assortment of concepts sute &conomic, geographic, cultural, and political
understandings of the global heritage of the peopléNorth and South America, and the world.
Additionally, students develop an in-depth awarsr#ghe government and the role of citizens of the
United States by studying important documents siscthhe U.S. Constitution, and using comprehensive
student-directed activities and programs alignett Wew York State Standards.

All students conduct extensive historical reseabpciih individually and in cooperative learning gosu
on a wide variety of topics. Using the school lifgrand the Internet, students acquire essentibi$ skid
knowledge of subject matter by interpreting andyaiag primary and secondary sources to foster an
environment of respect and tolerance of otherswidigon art, literature, music, and technologiepast
cultures, student learning activities consist of, &re not limited to, the following assessmentsngiling
information using charts, cartography, Venn diagramd timelines; conveying individual perspective
through writing assignments such as the |-Searpempaistorical fictional diaries, and weekly refsoof
current events; presenting content material orgllyticipating in inter-active role playing.

We as educators continue our collaboration on icrga&ixceptional lesson plans that have proven to
successfully motivate our students, while encoumggfiem to become risk takers, problem solvers, and
independent thinkers.

5. Instructional M ethods:

In an age where students of all abilities are mlagithin a single classroom, now more than evey it
important for our teachers to know how to meetdiverse needs of their students. Differentiation
strategies vary depending on the curriculum beaniglht and the needs of students. Within each pmagra
varying teacher-developed assessment strategiesedeto determine student learning, guide
instructional decisions, and focus on enhancindesitiachievement.

We deliver a wide range of instruction based ogmistic testing such as the Diagnostic Online Repadi
Assessment (DORA), the Woodcock-Johnson, IndividadlEducational Programs (IEPs), benchmarks,
pre-testing, formal and informal assessments, eachier recommendations. Accelerated math and
science courses are offered to challenge the addastadent. Academic Intervention Service (AlS) is
provided for students who have not reached profayidevels on state assessments. An intensive-multi
faceted approach to reading is provided for oustlahle readers, which includes the Wilson Just
Words® Reading approach to remediate student degadiilities.

Instructional methodologies vary, allowing teacherbe responsive to each learner’s needs within al
subgroups. We employ the co-teaching model whezeiapeducation students are in a general education
setting. Our English Language Learner program usesactive whiteboards to provide comprehensive
language input. In literacy classes, alternate Isovéh similar themes and topics are selecteddoer-

level readers.

Scholastic Read About® is a computer program thaReading/ELA teachers utilize on a weekly
basis. This personalized software continuouslyssesethe students as they progress through interact
stories and activities based on their interestadRéout adapts instruction based on the student’s
response, and determines whether a student regairesglial intervention or enrichment. All topice ar
non-fiction and align to the standards for Englisimguage Arts, Social Studies, and Science.

Castle Learning and Master Guru are other compagsurces that our teachers utilize in order totmee
the diverse needs of students. Correlated to émelatds, these online programs allow teachers to
generate assessments in all subject areas. Thetazan personalize the content that the studdibevi
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assessed in, in order to focus remediation in eifiparea. To further support learning, both Gastl
Learning and Master Guru provide details that d@rplae correct response to each question. In axhditi
students have the ability to login remotely to eswitopics.

To foster student motivation and increase studemieaement, student recognition is also differaata
as it rewards the different levels of accomplishtaevithin our school. The Student of the Month and
Citizen of the Month breakfast recognizes stud&ots each instructional area. Teacher nominatioas a
rotated each month in order to ensure the ackngelaénts of all levels of learners and subject aaeas
recognized.

6. Professional Development:

Professional development at MSMS is targeted tpeduilding-level instructional goals. This
alignment has a positive impact on student achievenT his process supports our Board of Education’s
policy requiring relevant professional developmamportunities for all staff.

At the beginning of each school year, building-ldearning goals are identified based on the aimlyks
student achievement data. Teachers identify priaiegisgoals that will enhance their skill level and
instructional delivery in these targeted areaslaboratively with the administration, an actionrpla
including professional development is establisfrdgress toward successful completion of thesesgoal
is monitored midyear and reviewed again at theadride year. This process results in a sharedrvisio
and school instructional focus.

Once the goal(s) has/have been identified, allgsmbnal development must directly support staff
learning in these areas. Professional developrsartriducted at faculty conferences, grade level and
department meetings, as well as conferences arkkaps offered by other institutions and profession
organizations. Teachers meet as interdisciplinadydepartmental teams to define best practicepkamd
how their new learning can best be implementedsoiee maximum student growth.

MSMS teachers have participated in intensive pgifesl development in the areas of using data to
make instructional decisions and inform instructigaching reading across the curriculum, working
collaboratively to ensure instructional equity aiwbr within each discipline, and using technolagy
enhance instruction. All teachers, regardlessaif tiscipline, now share the responsibility of gaging
student literacy through a strategic approachdohimg reading.

Along with this methodical approach to professia@elopment, our teachers also belong to
professional organizations at the local, state,rattbnal level. At the end of each school yeardent
achievement data is reviewed as part of our prafieasdevelopment evaluation and planning process.

7. School Leadership:

The leadership team at Mount Sinai Middle Schoalstgis of a principal and an assistant principaé T
principal and assistant principal work collaboratljywith Central Office administration, Elementanyd
High School administration, and the K-12 Directiorshe areas of Humanities and Math, Science, and
Technology to identify instructional goals and depeaction plans to ensure that these goals are
successfully attained. In order to further guide firocess, the principal meets monthly with such
directors to reinforce the school’s mission.

Due to the limited administrative structure, alidbers at MSMS assume a leadership role in a yariet
areas affecting student growth. Teachers colledtaanalyze student data, research and pilot new
instructional materials to support student learnregommend how to effectively schedule students to
achieve maximum student growth, and enhance cilurricin all areas. Each administrator conducts
monthly grade level and faculty meetings, whichradd state standards and NYS assessment
guidelines. As a result of this collaboration, MSkEk&led benchmark assessments to provide teachers
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with the opportunity to review individual studergtd to ensure that the students are successfulifinge
NYS standards midyear in each of the core subjeetsa This information will allow teachers to fugth
individualize instruction within the classroom. Th@ministrative leadership team at MSMS encourages
professional development through coaching, workshapd making resources available to teachers. This
approach contributes to enhancing the instructipeeiormance of each teacher which, in turn, furthe
supports student growth. Each month the MSMS Intmal Support Team (IST), consisting of
administrators, school psychologist, guidance celans, and social worker, meet to review studehts o
concern. Subsequently, the IST develops stratégieBectively work with the student and family that
greater student achievement can occur.

The consistency of leadership style and proceduitkin the school has resulted in a clear undedstan
by all stakeholders of the school’s mission, prei@sal expectations, and instructional

philosophy. Improved student achievement is diyaatbacted by this stability, fostering trusting,
collaborative relationships that have developedhiwitne school and the Mount Sinai community.
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PART VII - ASSESSMENT RESULTS
STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: ! Test: Mathematic
Edition/Publication Year: 2007/2008/2009/2010/2 Publisher: McGraw Hill
2010-2011 2009-2010 2008-2009 2007-2008 2006-2007

Testing Month May May Mar Mar Mar
SCHOOL SCORES
Meets/Exceeds Proficiency 78 85 97 96 90
Exceeds Proficiency 34 33 60 42 27
Number of students tested 199 190 204 201 193
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 2 2 1 2 0
Percent of students alternatively assessed 1 1 1 1 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets/Exceeds Proficiency 69
Exceeds Proficiency 19
Number of students tested 16 9 9 6 6

2. African American Students

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested 1 3 7 3 2
3. Hispanic or Latino Students

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested 7 4 6 7 1
4. Special Education Students

Meets/Exceeds Proficiency 13 37 81 70 77
Exceeds Proficiency 4 0 13 0 6
Number of students tested 23 19 31 23 17

5. English Language L ear ner Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested 3 1 1

6. Asian

Meets/Exceeds Proficiency 85 100

Exceeds Proficiency 31 60

Number of students tested 13 7 10 9 9

NOTES: "For the 2009-2010 school year results, The Newk\&tate Education Department raised the Englispuage arts and math cut scores for the Basic
and Proficient performance levels. Raising theibdhis manner has caused a statewide drop ingteept of students scoring at proficiency leveisd 4. A
student scoring at or above the new Basic standancl 2) is on track to pass the English or magigéhts exam required for high school graduatiostudlent
scoring at or above the new Proficiency standae¥y€L3) is on track to earn a college-ready scarthe English or math Regents Examination. - InJillg 28,
2010 news release, Senior Deputy Commissioner-fi® Bducation John King stated, 'These newly ddfiné scores do not mean that students who were
previously scoring at the Proficient standard aredr@w labeled Basic have learned less. Rathefptier numbers of students meeting the Proficitaridard
reflects that we are setting the bar higher anéxpect students, teachers and parents to reachh@fesr to achieve these new targets."

12NY17
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STATE CRITERION-REFERENCED TESTS
Grade: ! Test: English Language A

Subject: Reading

Edition/Publication Year: 2007/2008/2009/2010/2 Publisher: McGraw Hill

Testing Month

SCHOOL SCORES

Meets Proficiency/Exceeds
Exceeds Proficiency

Number of students tested
Percent of total students tested

Number of students alternatively assessed
Percent of students alternatively assessed

SUBGROUP SCORES

2010-2011
May

74

4

199
100

2009-2010
Apr

72
16
189
100

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Meets Proficiency/Exceeds
Exceeds Proficiency
Number of students tested

2. African American Students
Meets Proficiency/Exceeds
Exceeds Proficiency
Number of students tested

3. Hispanic or Latino Students
Meets Proficiency/Exceeds
Exceeds Proficiency
Number of students tested

4. Special Education Students
Meets Proficiency/Exceeds
Exceeds Proficiency
Number of students tested

5. English Language L ear ner Students

Meets Proficiency/Exceeds
Exceeds Proficiency
Number of students tested
6. Asian

Meets Proficiency/Exceeds
Exceeds Proficiency
Number of students tested

63
0
16

23

85
0
13

16

19

7

2008-2009
Jan

95
23
203
100

71

31

100
30
10

2007-2008
Jan

70

23

9

20@5-20
Jan

30

17

9

NOTES: "For the 2009-2010 school year results, The NewkYsiate Education Department raised the Englispuage arts
and math cut scores for the Basic and Proficierfopaance levels. Raising the bar in this mannerdsaised a statewideogrin
the percent of students scoring at proficiencylke@eand 4. A student scoring at or above the nasiBstandard (Level 2) is on
track to pass the English or math Regents exanirezhfor high school graduation. A student scoa@r above the new
Proficiency standard (Level 3) is on track to eagollege-ready score on the English or math Regexamination. in the July
28, 2010 news release, Senior Deputy Commissiamd?-fL2 Education John King stated, 'These newfiynee cut scores do
not mean that students who were previously scatntbe Proficient standard and are now labeleddBssie learned less.
Rather, the lower numbers of students meeting thédient standard reflects that we are settingltaehigher and we expect

students, teachers and parents to reach even highehieve these new targets.”

20



STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: ( Test: Mathematic

Edition/Publication Year: 2007/2008/2009/2010/2 Publisher: McGraw Hill

Testing Month

SCHOOL SCORES
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested
Percent of total students tested

Number of students alternatively assessed
Percent of students alternatively assessed

SUBGROUP SCORES

2010-2011

May

94
59

189
100

2009-2010

May

85
59
210
100

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Meets/Exceeds Proficiency
Exceeds Proficiency
Number of students tested

2. African American Students
Meets/Exceeds Proficiency
Exceeds Proficiency
Number of students tested

3. Hispanic or Latino Students
Meets/Exceeds Proficiency
Exceeds Proficiency
Number of students tested

4. Special Education Students
Meets/Exceeds Proficiency
Exceeds Proficiency
Number of students tested

5. English Language L ear ner Students
Meets/Exceeds Proficiency
Exceeds Proficiency
Number of students tested

6. Asian

Meets/Exceeds Proficiency
Exceeds Proficiency
Number of students tested

72

18

6

62
31
13

45

31

100
91
11

2008-2009

Mar

98
45

210
100

83
42
12

100

22

100
80
10

2007-2008

Mar

97
41

198
0 10

0

90
16
19

8

20@5-2()
Mar

92
39
213

100

73

26

90
60
10

NOTES: "For the 2009-2010 school year results, The NewkYsiate Education Department raised the Englispuage arts
and math cut scores for the Basic and Proficierfopmance levels. Raisirtipe bar in this manner has caused a statewideid
the percent of students scoring at proficiencylke@eand 4. A student scoring at or above the nasiBstandard (Level 2) is on
track to pass the English or math Regents exanirezhfor high school graduation. A student sco@@r above the new
Proficiency standard (Level 3) is on track to eagollege-ready score on the English or math Regexamination. in the July
28, 2010 news release, Senior Deputy Commissiamd?-fL2 Education John King stated, 'These newfiynee cut scores do
not mean that students who were previously scatntbe Proficient standard and are now labeleddB#sie learned less.
Rather, the lower numbers of students meeting thédient standard reflects that we are settingltaehigher and we expect

students, teachers and parents to reach even highehieve these new targets.”
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STATE CRITERION-REFERENCED TESTS

Grade: Test: English Language

Subject: Reading 6 Arts

Edition/Publication Year:

2007/2008/2009/2010/2011 Publisher: McGraw Hill

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month May Apr Jan Jan Jan
SCHOOL SCORES

Meets Proficiency/Exceeds 88 88 98 20 91
Exceeds Proficiency 11 18 18 6 28
Number of students tested 189 210 207 198 213
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 2 1 3 0 1
Percent of students alternatively assessed 1 1 1 0 1
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Meets Proficiency/Exceeds 87 100

Exceeds Proficiency 18 27

Number of students tested 6 13 11 5 5

2. African American Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested 2 8 3 3 4
3. Hispanic or Latino Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested 4 7 7 1 2
4. Special Education Students

Meets Proficiency/Exceeds 44 42 64 37 10
Exceeds Proficiency 0 0 0 0 0
Number of students tested 18 31 22 19 27

5. English Language L ear ner Students
Meets Proficiency/Exceeds
Exceeds Proficiency

Number of students tested 1 1

6. Asian

Meets Proficiency/Exceeds 100 100 88 100
Exceeds Proficiency 9 40 38 33
Number of students tested 6 11 10 8 9

NOTES: "For the 2009-2010 school year results, The NewkYsiate Education Department raised the Englispuage arts
and math cut sces for the Basic and Proficient performance levelsing the bar in this manner has caused axstielrop ir
the percent of students scoring at proficiencylke@eand 4. A student scoring at or above the nasiBstandard (Level 2) is on
track to pass the English or math Regents examirezhfor high school graduation. A student sco@@r above the new
Proficiency standard (Level 3) is on track to eagollege-ready score on the English or math Regexamination. in the July
28, 2010 news release, Senior Deputy Commissiamd?-fLl2 Education John King stated, 'These newfiynee cut scores do
not mean that students who were previously scatntbe Proficient standard and are now labeleddBssie learned less.
Rather, the lower numbers of students meeting thédient standard reflects that we are settingltaehigher and we expect
students, teachers and parents to reach even hghehieve these new targets.”

12NY17
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics rade:  Test: Mathematic
Edition/Publication Year: 2007/2008/2009/2010/2 Publisher: McGraw Hill

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month May May Mar Mar Mar
SCHOOL SCORES

Meets Proficiency/Exceeds 91 87 97 93 90
Exceeds Proficiency 63 41 47 39 24
Number of students tested 207 213 206 224 178
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 2 3 0 3 1
Percent of students alternatively assessed 1 1 0 1 1
SUBGROUP SCORES

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students

Meets Proficiency/Exceeds 80 60

Exceeds Proficiency 20 24

Number of students tested 10 17 9 6 2
2. African American Students

Meets Proficiency/Exceeds 70

Exceeds Proficiency 30

Number of students tested 10 3 3 4 3

3. Hispanic or Latino Students
Meets Proficiency/Exceeds
Exceeds Proficiency

Number of students tested 8 9 3 5 2
4. Special Education Students

Meets Proficiency/Exceeds 55 43 68 60 68
Exceeds Proficiency 14 0 8 7 0
Number of students tested 22 21 25 30 22

5. English Language L ear ner Students
Meets Proficiency/Exceeds
Exceeds Proficiency

Number of students tested 3 1 2 2

6. Asian

Meets Proficiency/Exceeds 100 83

Exceeds Proficiency 77 67

Number of students tested 13 12 8 9 6

NOTES: "For the 2009-2010 school year results, The Newk\siate Education Department raised the Englispuage arts
and math cut scores for the Basic and Proficierfopmance levels. Raising the bar in this mannerdzaised a statewideogrin
the percent of students scoring at proficiencylle@eand 4. A student scoring at or above the nasidBstandard (Level 2) is on
track to pass the English or math Regents examirezhfor high school graduation. A student scod@r above the new
Proficiency standard (Level 3) is on track to eaollege-ready score on the English or math Regexamination. n the July
28, 2010 news release, Senior Deputy Commissiamd?-fl2 Education John King stated, 'These newiiynee cut scores do
not mean that students who were previously scairtbe Proficient standard and are now labeleddB#sie learned less.
Rather, the lower numbers of students meeting thédient standard reflects that we are settingltaehigher and we expect
students, teachers and parents to reach even ligghehieve these new targets.”

12NY17
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Testing

STATE CRITERION-REFERENCED TESTS
Grade: "Test: English Language A

Subject: Reading

Edition/Publication Year: 2007/2008/2009/2010/2 Publisher: McGraw Hill

Month

SCHOOL SCORES
Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested

Percent of total students tested
Number of students alternatively assessed
Percent of students alternatively assessed

SUBGROUP SCORES
1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested

2. African American Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested

3. Hispanic or Latino Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested

4. Special Education Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested

5. English Language L ear ner Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested

6. Asian

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested
NOTES:

2010-2011
May

78

8

206
100

30
0
10

50

0
10

22

23

83
17
12

2009-2010
Apr

70
14
213
100

41
6
17

24

21

67
25
12

2008-2009
Jan

96

13

203
100

72

25

2007-2008
Jan

91

4

223
0 10

63

30

20@5-20
Jan

86
9
174

100

41

22

"For the 20022010 school year results, The New York State Edoacddepartment raised the English language artavzatti cu
scores for the Basic and Proficient performancel&\Raising the bar in this manner has causeatevwdtie drop in the percent
of students scoring at proficiency levels 3 and 4tudent scoring at or above the new Basic stah(laavel 2) is on track to
pass the English or math Regents exam requireldidgbrschool graduation. A student scoring at owveltbe new Proficiency
standard (Level 3) is on track to earn a collegalyescore on the English or math Regents Examimatim the July 28, 2010
news release, Senior Deputy Commissioner for Pdiz&ion John King stated, 'These newly definedscates do not mean
that students who were previously scoring at tlediétent standard and are now labeled Basic haanéal less. Rather, the
lower numbers of students meeting the Proficieariciard reflects that we are setting the bar highdrwe expect students,
teachers and parents to reach even higher to acttiege new targets."
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STATE CRITERION-REFERENCED TESTS

Grade: { Test: Mathematic
Edition/Publication Year: 2007/2008/2009/2010/2 Publisher: McGraw Hill

Subject: Mathematics

2010-2011
Testing Month May
SCHOOL SCORES
Meets Proficiency/Exceeds 90
Exceeds Proficiency 31
Number of students tested 212
Percent of total students tested 100
Number of students alternatively assessed 4

Percent of students alternatively assessed

2009-2010

May

7
33
213
100

54
39

SUBGROUP SCORES

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students
Meets Proficiency/Exceeds 50

Exceeds Proficiency 20

Number of students tested 10

2. African American Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested 3
3. Hispanic or Latino Students

Meets Proficiency/Exceeds 70
Exceeds Proficiency 10
Number of students tested 10
4. Special Education Students

Meets Proficiency/Exceeds 58
Exceeds Proficiency 0
Number of students tested 19

5. English Language L ear ner Students
Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested

6. Asian

Meets Proficiency/Exceeds 92
Exceeds Proficiency 42

Number of students tested 12
NOTES:

13

35

26

80
60
10

2008-2009

Mar

97
43
217
100

80
10
10

73

26

2007-2008
Mar

92
30
184
0 10
0
0

64

22

20@5-20
Mar

89
23
211
100

63

30

90
50
10

"For the 20022010 school year results, The New York State Edoacddepartment raised the English language artavzatti cu
scores for the Basic and Proficient performancel&\Raising the bar in this manner has causeatevwdtie drop in the percent
of students scoring at proficiency levels 3 and 4tudent scoring at or above the new Basic stah(laavel 2) is on track to
pass the English or math Regents exam requireldidbrschool graduation. A student scoring at owveltbe new Proficiency
standard (Level 3) is on track to earn a collegalyescore on the English or math Regents Examimatim the July 28, 2010
news release, Senior Deputy Commissioner for Pdiz&ion John King stated, 'These newly definedscates do not mean
that students who were previously scoring at tlediétent standard and are now labeled Basic haanéal less. Rather, the
lower numbers of students meeting the Proficieariciard reflects that we are setting the bar highdrwe expect students,
teachers and parents to reach even higher to acttiege new targets."

12NY17
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Testing Month

SCHOOL SCORES

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested

Percent of total students tested

Number of students alternatively assessed
Percent of students alternatively assessed
SUBGROUP SCORES

2010-2011
May

80

5

212
100

Grade: {Test: English Language A
Edition/Publication Year: 207/2008/2009/2010/20: Publisher: McGraw Hill

2009-2010
Apr

63

9

213
100

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students

Meets Proficiency/Exceeds
Exceeds Proficiency
Number of students tested

2. African American Students
Meets Proficiency/Exceeds
Exceeds Proficiency
Number of students tested

3. Hispanic or Latino Students
Meets Proficiency/Exceeds
Exceeds Proficiency
Number of students tested

4. Special Education Students
Meets Proficiency/Exceeds
Exceeds Proficiency
Number of students tested

5. English Language L ear ner Students
Meets Proficiency/Exceeds
Exceeds Proficiency
Number of students tested

6. Asian

Meets Proficiency/Exceeds
Exceeds Proficiency
Number of students tested
NOTES:

50
0
10

60

10

26

19

92

12

31
8
13

19

26

70
40
10

2008-2009
Jan

90

12

220
100

82

11

50

26

100
10
10

2007-2008
Jan

81

23

22

20@5-20
Jan

33

30

100
10
10

"For the 2009-2010 school year results, The Newk\Riate Education Department raised the Englispuage arts ahmath cu
scores for the Basic and Proficient performancel&\Raising the bar in this manner has causeatevwdtie drop in the percent
of students scoring at proficiency levels 3 and 4tudent scoring at or above the new Basic stah(laavel 2) is on track to
pass the English or math Regents exam requireldidgbrschool graduation. A student scoring at owveltbe new Proficiency
standard (Level 3) is on track to earn a collegalyescore on the English or math Regents Examimatim the July 28, 2010
news release, Senior Deputy Commissioner for Pdiz&ion John King stated, 'These newly definedscates do not mean
that students who were previously scoring at tlediétent standard and are now labeled Basic haanéal less. Rather, the
lower numbers of students meeting the Proficieariciard reflects that we are setting the bar highdrwe expect students,
teachers and parents to reach even higher to acttiege new targets."

12NY17
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Meets Proficiency/Exceeds 88 83 97 94 90
Exceeds Proficiency 46 41 48 38 28
Number of students tested 807 826 837 807 795
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 10 6 7 5 2
Percent of students alternatively assessed 1 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets Proficiency/Exceeds 71 62 80 68 72
Exceeds Proficiency 21 27 29 15 0
Number of students tested 42 52 40 19 18
2. African American Students

Meets Proficiency/Exceeds 68 62 88 73 66
Exceeds Proficiency 37 33 17 13 8
Number of students tested 16 21 17 15 12
3. Hispanic or Latino Students

Meets Proficiency/Exceeds 72 71 86 87

Exceeds Proficiency 24 23 18 18

Number of students tested 29 21 22 16 7
4. Special Education Students

Meets Proficiency/Exceeds 47 40 79 69 69
Exceeds Proficiency 4 3 9 5 2
Number of students tested 82 97 104 94 95

5. English Language L ear ner Students
Meets Proficiency/Exceeds
Exceeds Proficiency

Number of students tested 7 3 3 3 4
6.

Meets Proficiency/Exceeds 93 84 100 100 94
Exceeds Proficiency 50 65 73 66 57
Number of students tested 44 40 37 32 35
NOTES:

12NY17



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Meets Proficiency/Exceeds 79 73 94 88 86
Exceeds Proficiency 6 14 16 7 14
Number of students tested 806 825 833 806 795
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 10 6 7 5 2
Percent of students alternatively assessed 1 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets Proficiency/Exceeds 52 55 87 52 61
Exceeds Proficiency 2 8 10 5 0
Number of students tested 42 51 39 19 18
2. African American Students

Meets Proficiency/Exceeds 56 a7 82 60 66
Exceeds Proficiency 6 4 0 0 0
Number of students tested 16 21 17 15 12
3. Hispanic or Latino Students

Meets Proficiency/Exceeds 69 52 84 81

Exceeds Proficiency 3 4 10 0

Number of students tested 29 21 20 16 7
4. Special Education Students

Meets Proficiency/Exceeds 24 26 64 50 27
Exceeds Proficiency 0 0 0 0 0
Number of students tested 83 97 104 94 96

5. English Language L ear ner Students
Meets Proficiency/Exceeds
Exceeds Proficiency

Number of students tested 5 3 2 1 2
6.
Meets Proficiency/Exceeds 88 80 97 87 96
Exceeds Proficiency 9 25 26 19 15
Number of students tested 43 40 38 31 33
NOTES:

12NY17
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