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PART | - ELIGIBILITY CERTIFICATION 12NY10

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Separtment of Education, Office for Civil Rights (BT
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

The school has been in existence for five full getrat is, from at least September 2006.

The nominated school has not received the Bluedilgrhools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

The nominated school or district is not refusingRo&cess to information necessary to
investigate a civil rights complaint or to condadlistrict-wide compliance review.

OCR has not issued a violation letter of findingshte school district concluding that the
nominated school or the district as a whole haktgd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

The U.S. Department of Justice does not have aipgisdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12NY10

All data arethe most recent year available.

DISTRICT

1. Number of schools in the distr 29 Elementary schools (includes&-
(per district designation): ___ 13 Middle/Junior high schools
16 High schools
0 K-12 schools
58 Total schools in district

2. District per-pupil expenditure: 1667¢
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssHocated: Urban or large central city

4. Number of years the principal has been in her/bgtipn at this schoc 6

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 28 22 50

K 34 22 56 7 19 32 51

1 29 27 56 8 0 0 0

2 26 30 56 9 0 0 0

3 35 21 56 10 0 0 0

4 18 37 55 11 0 0 0

5 24 32 56 12 0 0 0

Total in Applying School: 436



12NY10

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

13 % Asian

48 % Black or African American

39 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

0 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 3%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| 6
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 9
until the end of the school year.

(3) Total of all transferred students [sum of15
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.02
divided by total students in row (4). =~

(6) Amount in row (5) multiplied by 100. K

436

8. Percent of English Language Learners in the school: 5%
Total number of ELL students in the school: 22
Number of non-English languages represented: 15

Specify non-English languages:

Spanish, Bengali, Twi, Arabic, Fulani, Creole, Fra, Wolof, Ibo, Italian, Hindi, Esha, French,
Yoruba, Amharic



12NY10

9. Percent of students eligible for free/reduced-priceals: 77%
Total number of students who qualify: 335

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 10%
Total number of students served: 46

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

0 Autism 0 Orthopedic Impairment

0 Deafness 3 Other Health Impaired

0 Deaf-Blindness 19 Specific Learning Disability

0 Emotional Disturbance 24 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:

Number of Staff
Full-Time Part-Time

Administrator(s) 7 0
Classroom teachers 36 0
Resource teachers/specialists
(e.g., readingpecialist, media specialist, art/music, PE teaghedcs) 8 0
Paraprofessionals 0 0
Support staff
(e.g., school secretaries, custodians, cafeteti@saetc.) 8 1
Total number 59 1

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 12:1
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13. Show daily student attendance rates. Only highashweed to supply yearly graduation re
2010-2@1 20092010 20082002 20072008 20062007
Daily student attendance 97% 97% 96% 95% 93%
High school graduationre, 0% 0% 0% 0% 0%

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size: 0

Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in vocational training 0%
Found employment 0%
Military service 0%
Other 0%
Total 0%

15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12NY10

Bronx Charter School for Excellence (BCSE) is snatghth year of operation, serving 436 students in
grades K-7. After a period of consistently stronggoam evaluations and strong student performance o
state assessments, Bronx Excellence stands agttestperforming charter school in New York State
with the combined average of 93% proficiency fotedted students on the state’s English langueige a
and mathematics exams.

BCSE’s mission, vision, and our ongoing quest figpriovement all stem from one simple but powerful
word: BELIEVE. We believe thavery child has the ability to succeed; that educatsoaliout creating
scholars for life and that great education is alleeitquality of learning. We are committed to our
community and we are committed to sharing what aeeHearned with others.

An important part of our journey to this day, whea very proudly submit our application to be
considered as a Blue Ribbon school, is recognitiahour success has not come easily. In factjtgesp
careful planning and the best intentions of so m&ngnx Excellence faced significant challenge#dsn
early years. Student achievement had stalled; $tdmders, teachers and staff were not united in a
common mission; and the school’'s authorizer, thar8of Trustees of the State University of New York
made clear that the school was not on track to ézarter renewal.

In 2007, the school’s board of trustees and a megdrship team implemented a dramatic turnarouwatid th
addressed everything from length of the schooltddlie professional development provided to
teachers. We invested in a back-to-basics acadamilel that placed a high priority on hiring teacsh
with a passion for the teaching profession; teactno would work in partnership with our parentd an
instill in our students the highest of expectatidffe created an inspiring team environment whehneac
leaders, teachers and staff all recognize thattih@wre life-long learners who have a responsgjtidr

the success of the school and our students. Andrianptly, in @ community where three quarters af ou
students’ families live at or below the povertydewvhere 77% of our students qualify for the Fatler
free or reduced-price lunch program, and where @aynof the problems that affect poverty-stricken
communities such as unemployment, substance admdelomestic violence also impact our students’
home lives, we established an environment of noges We acknowledged that real problems exist
everyday and we help in every way we can, but wekegbto instill an understanding in every childttha
it is critical to their future that they find a way make education a priority.

As this new environment took hold, we quickly begahieving our goals. BCSE received a full-term,
five-year charter renewal in 2009. Student perforoearose dramatically. For the past five years, BCS
has maintained one of the highest studedtstaff retention rates of any charter school indtate

(96%).

Importantly, we continue to set goals. We beganquasst to become a blue-ribbon school a little more
than one year ago. We knew it was a tangible exme®f all that we had achieved to our board, our
teachers, staff and students. We also knew it wbeldnother powerful vehicle to allow us to share o
story with other schools, to share what we havekzhand to learn from our fellow nominees.

The mission of the Bronx Charter School for Exaatkeis:

“...to prepare young people from New York City to quoete for admission to and succeed in top public,
private and parochial high schools by cultivatihgit intellectual, artistic, social, emotional agttlical
development. The school will accomplish this byedfig a challenging and rigorous academic
curriculum—which at the earliest of grades will ban eye towards college preparation. To achidse th
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we will create a supportive and caring environnbat at all times has high expectations of our
students.”

We challenge ourselves to continuously RISE UP,lersingResponsibility | ntegrity, Success,
Etiquette,Unity andPride. We focus on the values of Respect, Citizgndreamwork, Honesty with a
College-Bound Attitude. We provide teachers wittptaraccess to technology, curriculum resources and
regular professional development that is ongoiiffgréntiated and collaborative. Our teachers
acknowledge that they are lifelong learners. Oaif & rewarded for high performance with discretioy
bonuses.

BCSE'’s academic program and school design prirciptepel student learning and achievement with
these tenets below:

« high academic standards;

« abroad liberal arts-education;

« a‘“back to basics” educational approach;

- performance-based compensation for staff;

» clearly articulated behavior standards for students
» school uniforms for students;

« acommitment to academic performance accountaliiyugh internal and external standardized
assessments and student portfolio reviews;

« acommitment to financial accountability; and

e active parent involvement.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12NY10

1. Assessment Results;

Bronx Charter School for Excellence is authorizgdie State University of New York (SUNY). SUNY
has been acknowledged as a model authorizer byrihed States Department of Education and the
National Association of Charter School Authoriziertarge measure for its rigorous academic starsdard
As a SUNY authorized charter school, BCSE is reglip adopt an academic accountability plan that is
incorporated into its charter contract that inckideseries of required goals and measures.

For elementary and middle schools, those measalten the following areas:

- absolute proficiency, including that 75% of studesnirolled in their second year must score at
proficiency or above on the state assessmentsghisBrianguage arts, mathematics, science and
social studies;

- comparative performance, including performing lrdttan expected when compared to similar
(like percentages of free-lunch eligible studedtsjrict public schools in the state, and
outperforming the district in which they are loatand

« growth measures, including that cohorts of studemist increase the percentage of students
testing at percentage of students testing at peoiy; and compliance with NCLB including that
the school meets the state's annual performande goa

In addition to our required state assessment peofdy measures of 75%, BCSE administers the lowa
Testing of Basics Skills (ITBS) and several locsdessments that are associated with our

curriculum. BCSE considers advanced and profigeentormance of 85% and above as acceptable and
up to the school’'s standards of high student aenimnt.

In reviewing BCSE performance data over time, thene important thing to consider. In 200946 t
state made modifications to the mathematics andisnignguage arts assessments and raised the cut
score that would define performing at proficien&g.a result of the new assessments and the shift in
scoring, the majority of public schools in the staaw a significant drop in test scores both ir0200

and again, though to a lesser extent, in 2010-1s,Aaising the bar in this manner has caused a
statewide drop in the percent of students scoripydiciency levels 3 and 4. A student scoringmat
above the new Basic standard (Level 2) is on ttaglass the English or math Regents exam required f
high school graduation. A student scoring at owvalitbe new Proficiency standard (Level 3) is ookra

to earn a college-ready score on the English ohiRagents Examination.

BCSE, however, saw overall average proficiency athamatics actually increase in 2009-10 and 2010-
11. Overall average proficiency in English languags fell from 91% to 78% in 2009-10 — though the
school still met its plan goal and outperformeddrstrict of location by 39 percentage points. EleAt
scores rebounded to 2008-09 levels on the 201@Hingstration.

The English language arts testing performance ihnefive-year period show a consistent improvement
for all testing grades and cohorts. For examptapagh our 2006-07 first testing grade performed at
proficiency level of 47%, our third graders havesistently scored between 79% to 98%. 2007-08 was
the first 4th grade testing administration andstuelents performed at a 91% proficiency level, \&ith
drop for two years due to personnel changes, adith@mvith a drastic improvement from 67% to 95% by
2010-11. 2008-09 was the first 5th grade testingiai$tration, and we have maintained consistentesco
of 89% to 98%. Finally, with only one year df rade scores for the 2010-11 academic year, due to
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graduating our first®grade class in 2008-2009 because of facilitiestaimts, our students still
performed at a 92% proficiency level.

The mathematics testing performance over the faa-period show not only a consistent improvement
for all testing grades and cohorts, but just aral&evel of high performance with a range of 7886
100%. For example, our 2006-07 first testing gnaeldormed at a proficiency level of 79% and ourdhi
graders have consistently scored between 79% tof68%years. 2007-08 was the first 4th graderigsti
administration and the students performed at a 10@tciency level, with a range from 85% to 100%
for 4 years. 2008-09 was the first 5th grade tgstiiministration, and we have maintained consistent
scores of 92%-100%. Finally, with only one yeaBfyrade scores for the 2010-11 academic year, our
students still performed at a 98% proficiency level

In the most recent year's data there is no achiemegeap of 10 or more percentage points between the
test scores of all students and the test scorsesbgfroups in English language arts. In mathemahese

is an 11 percentage points gap between all thestsdested on"grade and African American students,
respectively 92% to 81%. We noted this gap and besated targeted intervention plans for these 4
students. Each student receives tutoring in speciifallenge areas and the integration of techndhagy
allowed teachers to modify abstract mathematicatepts.

2. Using Assessment Results:

The Bronx Charter School for Excellence has creatsgstem for gathering assessment and evaluation
data and uses it to improve instructional effectegs and student learning. BCSE has refined its
collection of data, data analysis and instructiomgilications to address staff members’ abilityrtodify
instruction and develop expertise in monitoringdstut learning while increasing our ability to infoall
stakeholders of our students’ academic achieverfidettable below organizes these types of
assessments and evaluations for several diffetepbpes:

Type of Curriculum |Frequency| Acessibility & Evaluating & Influencinginfluencing
Assessment or & Common Communicatio Reporting Program
Evaluation Core to stakeholderdProgram Design Instructional
Standards Effectiveness Decisions
Alignment (staff, students, Decisions
parents and (NYS
board of Accountability
trustees) Plan)
NYS English X Annual X X X X
Language
Arts and
Mathematics
Tests
ITBS X Once per X X X X
yeal
(lowa Testing
Basic Skills)
DRA-2 X Three time X X X X
per year
(Developmental
Reading
Assessment-2)
Locally X Weekly X X X
Developed
Assessments
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Unit Tests X Every 4-6 X X X

weeks
Quizzes X Weekly X X X
Portfolio X Every 4-6 X X X X
weeks
(Authentic
Assessments)
Commercially X Every 2-6 X X X
Developed weeks
Assessments
Informal X Daily: X X
Teacher Every
Assessment: Lesson
Checking for
Understanding
Benchmark X Three time X X X
Assessments per year
Writing X Every 2-6 X X X
Assessments weeks

Data gathered from eleven of the assessments luatieas are analyzed by the Principal and disalisse
with grade level teams, the Deans and Learningi8lgtdo ultimately form classes and flexible reap
groups. During these meetings instructional impiaces are discussed for optimal student

learning. Below are examples of how assessmenthdatinformed programmatic and instructional
decisions in the past and how it will inform curtrand future decision making.

For example, results from the 2006-2007 NYS Endlishguage Arts exam scores contributed to the
decision to switch teaching assignments of stremgerienced teachers from early childhood grades to
upper grades and completely overhaul the readimgcalum. A dedicated reading block with increased
instructional time was added as well as addingSderrday Academy for targeted instruction.

We also hired lead teachers who had expertiserin eaildhood education and literacy

instruction. Another overhaul of the reading cuwtien included an emphasis on phonemic awareness
and phonics, with adding a dedicated reading blatk increased instructional time, homogenous,
flexible reading groups, directed coaching and rtinde

Formal and informal observations of teacher moimtpof student learning and questioning techniques
by the Principal resulted in the support of thefggsional development training of Teachers College,
Columbia University Teacher Academy. This includedtiple sessions on student learning and
differentiated instruction. This training was sugpknted with daily on-going support from the
leadership team.

The leadership team also monitors all unit teseydlbpmental Reading Assessment-2 (DRA-2) scores,
locally and commercially developed assessments. dditia informs all programmatic decisions such as
targeted grouping, at-risk intervention, enrichmemd instructional effectiveness. Scheduled moinigor
allows for the flexibility to make decisions thabsk and solve problems immediately. This is theaare
where the most novice teacher growth has beenasevlany teachers effectively use data to modify
their lesson plans with varied instructional tecjuais.

Utilizing the Common Core State standards, benckmssessments were created and administered at the
beginning, middle and the end of the academic tredrevaluate the effectiveness of curricular desig
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teacher instruction and student learning of lesdmactives in all subject areas, especially inrsme
social studies, writing, Spanish, the arts and ighygducation and health.

Finally, our writing curriculum includes units diusly and assessments for all students assessing the
proficiency in different forms of written communtaan, with an emphasis on functional writing. This
new type of assessment will also evaluate the tffgress of our grammar and spelling programs.

3. Sharing Lessons L earned:

Bronx Charter School for Excellence has sharedessfual strategies with many district, charter, gtév
and parochial schools. We began our work with sigdessons learned with many New York City
charter schools. We have presented several leageisielopment workshops that include successful
strategies for building relationships and workihgptugh technical and adaptive challenges.

In partnership with the New York State Charter Asation, our leadership team presented a workshop
on effective hiring practices. Our presentatioruded techniques for marketing, recruitment, crept
teacher profile, procedures for hiring and retenttrategies. Many members of the New York State
charter school community attended and were alégpdy these techniques immediately.

We have also worked with the associate superintérafehe New York City Archdiocese to review
many strategies for analyzing New York State tgstiata. We were able to practice with item anddsen
analysis. The associate superintendent was ableply the new techniques with her principals dugng
“data day” dedicated for testing analysis and cutum planning.

Our leadership team presented several workshopsiting a culture of data at the New York City
Charter Center. The workshops included ways tdéskaa culture of data with all stakeholders aod/h
to reinforce this culture through establishing higtpectations and accountability measures that are
consistently monitored. These particular workshepee catered for new school leaders, secondary
leaders and support staff.

Our school has established a reputation as a tétedion to receive support for special education
staff. We have held model teaching workshops whichude strategies for intervention and workinghwit
at-risk groups. These workshops have been opeisttict] private and charter special educationteas.

Our leadership team and board of trustees seradvasory members for several different charter stho
in New York City. Our support has focused on axddsadership development, hiring, board
governance, policy creation, charter applicatigopsut and literacy instruction. The charter schadi®
benefit from this support range from newer to dighbd charters.

We have also worked with the New Haven Public Stshbistrict in Connecticut to support new
principals who are gearing up to turnaround faikegools. Our team presented on techniques of
prioritization for school opening. Many of the lessl who attended this workshop were members of a
selected group of high potential assistant prifsipa

4. Engaging Familiesand Communities:

Bronx Charter School for Excellence is groundethapositive and engaging relationships that we
cultivate with our families and community membérke relationships amongst staff members and
families help create a safe, open dialogue to dsemd problem-solve while keeping in mind student
needs. This occurs so that students will be betjaipped to deal with circumstances and be aldeuat
on the adults in their lives.
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We begin our family engagement with new familiesy a “family chat.” During the family chat, we
discuss all BCSE policies and guidelines. It ipace where the line of communication is establisiret|
continued throughout a students’ tenure at BCSEinQuhis time we drive home the importance of
being partners and how we value communication.faimély chat is a great forum for everyone to get to
know each other and share ideas about studentvachént.

At BCSE, we also provide several workshops for feasi Our workshops range from curricular, safety
and testing issues. All BCSE staff members pasdieipn presentations for families. For example, we
have trained parents with guided reading technithegsour teachers utilize in their daily lessofve
have definitely seen a boost in our students’ readbility because reading at home mirrors theingad
that takes place at school.

BCSE also has a PA (parents association) that &isel and educates the community. Our PA presents
many parent workshops that usually include membkosir community, such as local businesses and
educational institutions. Many parents enjoy thesekshops because it gives them an opportunity to
meet other parents while learning new information.

Finally, we feel that community engagement is vitalstudent success. It is partnerships with local
businesses that round out the day for our schdbamse many families work 2 or 3 jobs, we underdtan
that quality afterschool programming is importamt$tudent success and safety. Therefore, in parthe
with local afterschool programs, we have had warkshand fairs to expose community members and
BCSE families to quality afterschool programminge Also host an annual multicultural fair in
conjunction with our PA and entire community. Thare many ethnicities and cultures representedrat o
school, so it is vital that we open our doors ewexgr to all community members to share in the
celebration of our school family and provide a saface for cultural similarities and difference®&o
showcased.
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PART V - CURRICULUM AND INSTRUCTION 12NY10

1. Curriculum:

Bronx Charter School for Excellence has a comprsilierset of specific performance standards,
organized by grade and core academic subject arka-7 reading and mathematics programs were
examined for alignment with Common Core State sieag] content strands, content understandings and
were analyzed in relation to BCSE’s curriculum feamork. When deficiencies were found in commercial
programs we addressed the gap and instruction wdfied to strengthen the deficient area. This
supplemental curriculum enhanced our complianck @ammon Core State standards. Technology, such
as computers, interactive whiteboards and cameeastidized and woven throughout all subjects fibr a
grades.

Our reading program establishes coherence andhaitytfrom grade to grade, balancing instructional
time among the foundational reading componentdhiofipmic awareness, decoding, reading fluency,
vocabulary building and comprehension. With thiegoam, students develop active strategies to
construct meaning from print. The reading matasialf high interest and students become heavily
engaged which assists in their comprehension dfetkte BCSE also utilizes novel study units on giad
3 through 7.

Our writing program employs the basic componenthiefWriting Workshop that are both grade-level
appropriate and aligned from grade to grade. Wizeaithe writing workshop model for students to
experience processed writing. The Writing Workshopgram directs students to learn to communicate
effectively; to develop knowledge of the Englishtten language system with an emphasis on syntdx an
discourse; to understand the connections betwesling and writing in developing writers; and to
develop a love of writing.

The balanced mathematics program, includes a cluricthat enables students to learn mathematical
content and become lifelong mathematical thinkehe curriculum is grounded in conceptual
understanding, computational fluency and problelwirsg. All grades are expected to master both
content and mathematical processes appropriatedorage and grade.

The Bronx Charter School for Excellence sciencei@uum is based on three major strands—the
physical environment, earth and space, and theglighvironment integrated with mathematics and
technology. Our science program has an inquirydbagproach to learning.

Our social studies program is Common Core Statelatals-based, rigorous and teacher
developed. Moreover, BCSE upholds its belief fer sbcial studies program to have minimal use of
standardized textbooks and more of an instructipragram that builds core knowledge.

BCSE believes that through the study of the arssial and performing, that all of our students hane
opportunity to express themselves differently théwat they would in their core classes. The visuit,
music and dance classes allow students to lealfs gkicooperation, perspective, appreciation and
interpretation.

Finally, BCSE’s physical education and health paogwas created to combat the poor eating habits and
incidents of obesity that are prevalent in the BrdDur program includes a balanced physical edocati
program for all students while exposing our studéatessons on proper hygiene and healthy food
choices.
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Our 5" through & grade students are enrolled in a Spanish couasésthelevant to their developmental
level. We have differentiated our curriculum to e the needs of our students who are native
speakers. Our students are also exposed to Sparisre from different countries.

From the earliest grades we expose our entire stunbely to college and careers through fairs, sprsak
and presentations. At the middle school level, aeha high school placement team that has created a
course and program to expose our students to eodled career experiences, through presentations and
campus visits.

2. Reading/English:

Bronx Charter School for Excellence implementsghguality comprehensive English Language Arts
curriculum that is aligned to the Common Core Ssta@dards for K througH"grades. The balanced
reading program provides for students the foundat®eded to become proficient readers. The reading
program has balanced components that provide skitlsknowledge to understand how phonemes are
connected to print; ability to decode words; apild read fluently; background knowledge and
vocabulary to foster comprehension; developmemttife strategies to construct meaning from print;
and development and maintenance of a motivatisaad. Our reading program is grounded in
techniques and lessons that support explicit astésyatic instruction and offers a platform for anAgy
professional development for teachers in the alittements and methods of instruction for phonemic
awareness, phonics, fluency, vocabulary, and cdmemsdon strategies. The program also includes an
assessment component that provides appropriateuneseasr screening, progress monitoring and
achievement outcome. To prepare our students forigrous middle school English program, we have
included novel study units and guided reading gsdhpat push students to read books that are aheire t
instructional reading level.

The implementation of our reading program is effecbecause of the instructional strategy of
uninterrupted, consistent daily flexible readingugrs that focus support in a smaller group forggiling
readers while offering enrichment activities farddgnts who are proficient and advanced readersSEBC
makes every effort to teach and reach all schtteiosigh our reading intervention program. Our aass
get support from our Learning Specialist to hekmiify students who need early intervention/preieent
in the areas of phonemic awareness, phonics aeaddju Supplemental instructional materials are
provided to support an intervention program to nteetneeds of identified students. An extra blofck o
reading intervention utilizing thé/lson Fundations program will be given to these students. Students
who receive early intervention will be monitoreda@weekly basis for short term goal improvement. We
have also created enrichment activities for stuglemio are above grade level, that include litegatur
circles at or above their reading levels. We hdse mcluded activities that integrate other sutgedith
reading instruction, such as social studies arehsei.

The middle school English curriculum consists ebanbination of anthology and novel reading
combined with Writers Workshop. Ninety minutes allecated for ELA each day, with a minimum of
50 minutes devoted to reading. For reading, a plibtl program is used in concert with award winning
novels. The anthology of literature that we useirisctly aligned with Common Core State standaods t
help ensure accurate content delivery and suppothé NYS ELA assessment given in each grade. A
wide variety of genres, word study/vocabulary emrient, differentiated material and connection$iéo t
Writers Workshop allow for balanced instructionakidition, each unit begins with essential question
that usher students from knowledge and understgridisynthesis and evaluation. The award winning
novels are directly tied to broader concepts anchéks taught in other disciplines. Therefore, ndt are
reading engagement and stamina increased, bué sheaconnections that allow scholars to make bette
meaning and sense of the world around them. A mimrof four novels are taught each year.

The Writers Workshop builds upon the writing thett@lars produced in the elementary years. Narrative
informational and poetic writing are developed tigb the writing process to create substantivef craf
rich pieces. However, there is an added emphadignmtional writings due to their prevalence in the
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academic world. To meet this need, Writers Workskdpught for a minimum of 30 minutes each day,
of which at least one period per week will focuseaplicit grammar, usage, or mechanics instruction.

Our middle school classes get support from the eesdgp team and Learning Specialist to identify
students who need intervention and support in tbasaof vocabulary development, reading
comprehension, higher-order thinking. Supplementdtuctional materials are given to support an
intervention program. The few upper grade studehts still need support with phonics and fluency
receive an extra reading block to support theiroupment in these areas. Students who are perfgrmin
above grade level in English also have opportunitteparticipate in self-guided, self-selected
independent performance-based projects that aitider] by members of the English staff.

3. Mathematics:

Bronx Charter School for Excellence implementsghttjuality comprehensive Mathematics curriculum
that is aligned to the Common Core State Standatdsbalanced mathematics program, Everyday
Mathematics, includes a curriculum that enabledesits to learn more mathematical content and become
lifelong mathematical thinkers. The curriculum iegnded in conceptual understanding, procedural
fluency and problem solving. The expectation fetwdent at Bronx Charter School for Excellencéa t
they become mathematicians. All grades are expaatadt only know content, but all the processes of
mathematics. Our enriched curriculum includes higikpast experiences to new concepts; sharing ideas
through discussion; solving problems that relatevieryday situations; cooperative learning through
partner and small group activities; developing emtceadiness through hands-on activities and
explorations; increasing “fact power” through gamsesving problems using multiple strategies; using
mathematics in daily classroom routines; providingariety of assessment opportunities. Our assegésme
program in mathematics includes unit-based testsctieck progress for concept mastery and review of
past content. We also include constructed resppgaeses and activities that are project-based fgoou
individual) that are included in a portfolio assasst.

Middle school students continue to work with a gehg¢ focused, and demanding Common Core State
standards aligned mathematics curriculum thatetflthe logical and sequential nature of mathematic
The curriculum simultaneously develops conceptadeustanding, computational fluency, and problem-
solving skills. BCSE also recognizes that the stidgdvanced math involves a high level of procatlur
fluency that supports conceptual understandingc€uats are presented in a logical fashion, and more
complicated concepts are not introduced until tmelamentals are mastered.

Our intention is that many students will be ableamplete Algebra by the end of eighth grade. treor
to achieve this, students will be required to natste core building blocks of algebra by sixth grad
These core building blocks include: 1) fluency withole numbers; 2) fluency with fractions; 3) flugn
with certain aspects of geometry and measuremdig.fdrmula will ultimately allow for increased
access to meaningful high school and college matinses.

Differentiated classroom instruction, flexible gping, and immediate intervention for students wie a
not mastering math standards give students theithil instruction they need to succeed in mativels

as advanced sections and groups are created th ¢imei math experience of students who are above
grade level.

4. Additional Curriculum Area:

The Bronx Charter School for Excellence (BCSE)msoéecurriculum is based on the New York State
standards and common core curriculum. The prographasizes three major strands in kindergarten
through the eighth grade—the physical environmeaatth and space, and the living environment. Seienc
content specialists offer a challenging academidaulum and enrichment using an array of stratetye
facilitate multiple learning styles. Teacher cobiedtion and professional development support effect
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teaching and student learning. Hence, scienceauictgin is geared to provide students with oppotiesi
to interact with and to understand the natural dedarhrough inquiry-based explorations, such as
laboratory and digital experiments, students bskidls they need to investigate the unknown while
generating questions to be solved. Our approaotvslstudents to practice solving problems creatjvel
think critically, work cooperatively in teams, usehnology effectively, and develop positive sce&nc
attitudes. In turn, they build core science knowkedncrease scientific literacy and value lifegon
scientific learning.

The elementary science program has an inquiry-bagprbach to learning. BCSE teachers know that
lifelong scientific literacy begins with buildindtiudes and interest in the earliest years. Whamyg
learners are actively engaged in the discoverygasidheir natural curiosity leads them to explore,
discover and learn about the natural world. K-4letus become familiar with understanding basic
theories that guide them through multiple invesiayes. Thus, interactive activities with common
materials and living things in their environmentgage students to have direct experiences to &mut
diversity, make connections and unify concepts@odesses.

The middle school science program prepares ouestado further develop and cultivate science tadsli
and understanding. The goal is for students tdbbeta explain, both accurately and with appropriat
depth, the big ideas. Moreover, they learn to conipate thoughts about science knowledge. With trial
and error, practice and inquiry, students will loetgi recognize the relationship between explanadtiah
evidence. Thus, students in grades 5-8 demonshiteunderstanding of science process, skills and
procedures. At least four, award-winning high iaggitrade books a year are included in the cutmoub
inspire and captivate our students and serve agsmaulus” to new science content. High-interestksoo
help transform scientific concepts into fluid téxat is real. In all, varied opportunities allow BE
students to use appropriate scientific languaggiee essential skills and demonstrate proficiency
toward the eighth-grade science exit project, otloenpetitive examinations and overall mission
attainment.

5. Instructional M ethods:

The Bronx Charter School for Excellence has befsc#de in supporting all students by including
sufficient resources, providing differentiated mistion and appropriate academic interventions. Our
Learning Specialist provides Academic Interventgmrvices (A.1.S) through pull-out sessions for all
students, especially special education and Enlgisjuage learners, who are struggling in readimg an
mathematics. Our daily reading block for Kindergarthrough Grade 7 is modified and leveled for
instruction based on student needs. At the elemesathool, all instructional staff members provide
reading instruction during this time to maintainadimeffective instructional groups. During reading
instruction and English class there are at le@sstuctional staff members who work with a graeeel
cohort or specific class. This allows for a ratfd.8 students per adult.

All regular education teachers utilize effectiveastgies to support students who are strugglirigeir
classroom. Many lessons are modified to meet tkdsef all learning types and can be supplemented t
enhance understanding. Regular education teacbessiit regularly with the Special Education
Coordinator to discuss best practices in diffeggintg instruction for students with I.LE.P.’s and-fizk”
students in the general education classroom. Tkei@Education Coordinator models effective
strategies for regular education teachers by phogicesources and assisting in creating academic
intervention plans for students.

BCSE utilizes technology to support instructiors@veral different modalities. Our whole-class
instructional capabilities were increased by the afsprojectors and interactive whiteboards. The
interactive whiteboards will aid in instruction troducing internet-based videos, software program
such as early childhood phonics reinforcement,ingacomprehension and mathematics. We also have
two computer labs where classroom teachers careutibmputers to enhance students’ research and
publishing skills.
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The leadership team supports all instructionaf stih differentiating instruction for all studentisesson
plans are monitored on a weekly basis. Lesson pigriakes place during common planning periods to
assist teachers with modifying their lessons. Mambéthe leadership team also model lessonsiutliz
varied instructional techniques.

6. Professional Development:

The Kindergarten through 8th grade professionaéligoment program at Bronx Charter School for
Excellence supports the entire instructional anatingtructional staff in meeting student acadenaieds
and school-wide goals. Our professional developrmpesgram focuses on high student achievement by
supporting and developing staff in the areas ofexatrknowledge, instructional delivery and refleeti
growth.

Our entire staff is expected to be the masterbaif tontent area through studying and learning new
information, whether it is academic, operationswpervision. Classroom teachers are supported in
creating standards-based curriculum and by paatiicig in these exercises they gain content knovdedg
which directly impact student learning because tireyable to navigate the content with ease aradecre
lessons that are engaging, meaningful and oftdardiitiated. When our teachers have mastered the
content, they understand how to modify their indian by utilizing different techniques to reach al
learners. Through content knowledge coupled witbogiize instructional delivery, our instruction&h

is well-equipped to impact learning and overcomigum learning challenges of our student population.

Our non-instructional staff must stay current wiie content in their areas of responsibility tobey
accomplish this by constantly researching besttigexcto support their respective teams. The acedem
leadership team supports all instructional stathwiurriculum development and instructional delwer
through modeling, planning sessions, constant f&edtvith monitoring of instruction and assessments.
In addition, our operations and facilities teanmes supported with the same vigor to be masters rtecd
because their role is vital in maintaining a fullyctional and operational environment conducive fo
high student achievement.

We also require all staff to nurture their growtholugh professional growth activities that allowrhto
be reflective, creative and analytical while megtine needs of our school community. Through our
professional growth plans, we encourage and exglestaff to become reflective practitioners inithe
area of expertise. The structure of the prograowaslifor differentiated development and an individua
plan for each faculty member. Teachers and notruictional staff annually accumulate 200 hours of
professional growth through graduate study, couoskeweadership activities, conferences, institutes
mentorship, study groups, special school projetctsesr interest and certification programs for
operations and facilities maintenance. As an ustih of life-long learners, we know that to sestyu
impact learning and address learning challengesio$cholars that every staff member must be
reflective in their practice by continuing to grow.

7. School Leadership:

Bronx Charter School for Excellence’s leadershigndunctions as a unit for high academic
standards. Each member plays an integral partdargmy all policies and programs are implementdt wi
fidelity and efficiency. The role of principal ibdt of instructional leader with the support of tliector

of finance and operations as the person in chdrgereinstructional responsibilities, such as ofieres,
facilities and budget. The principal is in chardgenaking all instructional decisions with the Deans
supervises and develops the teachers, coaches mseofiltee leadership team and fosters relationships
with students and families.

The instructional leadership team includes a ppadhead of school, two academic deans, two de#ns’
students, a director of finance of operations adaextor of development. The Bronx Charter Scliool
Excellence’s leadership team consists of educatboshave over 15 years of successful teaching and
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leadership experience in various settings, suaiegsentary and secondary, including general anciape
education. Our non-instructional leaders have a%eyears experience in working in non-profit
organizations. Each member of the team bringsel Evexpertise that is complemented by the other
members. The team'’s pedagogical underpinningshemeacterized by a strong commitment to be an
effective group with a solid working relationshipat reflects and problem solves collaboratively.

Each member has had individual success with séhgabvement initiatives including promoting
positive school culture, increasing student pertoroe scores, reforming special education and
promoting teacher professional development. Ovep#st 5 years, the leadership team has built a
foundation of regular communication and workingselly together to analyze data, develop teachers,
build trust amongst staff members and build an kewerapport with all stakeholders. Our effortsvba
resulted in increased student achievement on atlegglevels.

Although the instructional and non-instructionartemembers have clearly defined job descriptions an
administrative roles, we offer support in any assaneeded to improve student achievement and suppor
instructional priorities for the school. Our least@p styles are clear and distinct and at the same
complementary to meet the needs for all individuiaff members.

In addition, the leadership team created a compabhe and on-going system for teacher evaluations.
The professional growth plan was created to aligh the SUNY Charter Renewal Benchmarks and
BCSE's academic Accountability Plan goals. Thesasuees are included within the four domains of
professional practice for teachers. Teachers asndeedback formally and informally on a daily or
weekly basis and the data from the observatiomnao#sult in modeling, coaching, instructional or
curricular modifications.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Edition/Publication Year: Annual Publicati Publisher: McGraw Hill
2010-2011| 2009-201C| 2008-200¢ | 2007-2008 | 2006-2007

Testing Month May Apr Jan

SCHOOL SCORES

Level 3 & Level 4

Level 4

Number of students tested

Percent of total students tested
Number of students alternatively asse:

99
45
56
100
0

Percent of students alternatively assessed 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Level 3 & Level 4

Level 4

Number of students tested

2. African American Students
Level 3 & Level 4

Level 4

Number of students tested

3. Hispanic or Latino Students
Level 3 & Level 4

Level 4

Number of students tested

4. Special Education Students
Level 3 & Level 4

Level 4

Number of students tested

5. English Language L ear ner Students
Level 3 & Level 4

Level 4

Number of students tested

6. Female

Level 3 & Level 4

Level 4

Number of students tested
NOTES:

100
49
39

100
43
30

96
41
22

98
49
35

12NY10

88
25
52

100

88
27
41

93
23
30

78
61
18

87
23
30

98
29
52

100

98
27
41

96
24
25

100
31
26

100
27
26

Jan

96
37
51

0 10

0
0

97
43
35

96

39
28

20

82

11

96

37

51

97

22
32

Grade: {Test: NYSTP Mathemati

Jan

79
26
42

100
0
0

83
34
29

83
23
30

11

76
29
21
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STATE CRITERION-REFERENCED TESTS
Grade: {Test: NYSTP English Language A

Subject: Reading

Edition/Publication Year: Annual Publicati Publisher: McGraw Hill

Testing Month

SCHOOL SCORES

Level 3 and Level 4

Level 4

Number of students tested

Percent of total students tested
Number of students alternatively asse:

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

May

80
5
56
100
0

Percent of students alternatively assessed 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Level 3 and Level 4

Level 4

Number of students tested

2. African American Students
Level 3 and Level 4

Level 4

Number of students tested

3. Hispanic or Latino Students
Level 3 and Level 4

Level 4

Number of students tested

4. Special Education Students
Level 3 and Level 4

Level 4

Number of students tested

5. English Language L ear ner Students
Level 3 and Level 4

Level 4

Number of students tested

6. Female

Level 3 and Level 4

Level 4

Number of students tested
NOTES:

87
5
39

90

7

30

78

5
22

86

35

12NY10

Apr

79
27
52

100

80
20
41

77
20
30

83
39
18

73
13
30

Jan

98
6
52

100

98

41

96

12

25

100

26

100
12
26

Jan

82

6

51

0 10

0

0

86

35

86

28

20

73

11

84

32

Jan
47
2

43
100

47

30

48

31

11

41

22

21



STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: : Test: NYSTP Mat
Edition/Publication Year: Annu Publisher: McGraw Hill
2010-2011 2009-201C| 2008-200¢ | 2007-2008 | 2006-2007

Testing Month May Apr Jan Jan
SCHOOL SCORES

Level 3 & Level 4 95 85 96 100
Level 4 40 37 45 57
Number of students tested 55 52 49 46
Percent of total students tested 100 100 100 0 10
Numbe of students alternatively asses 0 0 0 0
Percent of students alternatively assessed 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Level 3 & Level 4 100 85 94 100
Level 4 45 34 53 52
Number of students tested 38 41 34 31
2. African American Students

Level 3 & Level 4 91 75 96 100
Level 4 39 42 46 55
Number of students tested 31 24 28 29
3. Hispanic or Latino Students

Level 3 & Level 4 100 92 95

Level 4 32 31 40 0
Number of students tested 19 26 20 14

4. Special Education Students

Level 3 & Level 4

Level 4

Number of students tested 9 7 9 4
5. English Language L ear ner Students

Level 3 & Level 4

Level 4

Number of students tested 1 3 0 1
6. Female

Level 3 & Level 4 94 77 97 100
Level 4 36 23 40 47
Number of students tested 33 26 30 19
NOTES:

No 4th grade mathematics exam administered in 2006-
12NY10



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: < Test: NYSYP English Language Learr

Edition/Publication Year: Annu Publisher: McGraw Hill

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr May Jan
SCHOOL SCORES

Level 3 & Level 4 95 67 78
Level 4 0 2 2
Number of students tested 55 52 49
Percent of total students tested 100 100 100
Number of students alternatively assex 0 0 0
Percent of students alternatively assessed 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Level 3 & Level 4 95 63 85
Level 4 0 2 3
Number of students tested 38 41 34
2. African American Students

Level 3 & Level 4 94 58 75
Level 4 0 4 4
Number of students tested 31 24 28
3. Hispanic or Latino Students

Level 3 & Level 4 100 77 80
Level 4 0 0 0
Number of students tested 19 26 20

4. Special Education Students

Level 3 & Level 4

Level 4

Number of students tested 9 7 9
5. English Language L ear ner Students

Level 3 & Level 4

Level 4

Number of students tested 1 3 0
6. Female

Level 3 & Level 4 91 65 83
Level 4 0 0 3
Number of students tested 33 26 30
NOTES:

No exam administered in 2006-2007. There were hagride classes.
12NY10

Jan

91
11

46
0 10

94

31

97

14
29

14

95
16
19

23



Subject: Mathematics

Testing Month
SCHOOL SCORES
Level 3 & Level 4
Level 4

Number of students tested

Percent of total students tested

Number of students alternatively assessed
Percent of students alternatively assessed

SUBGROUP SCORES

May

92
38
52

100

STATE CRITERION-REFERENCED TESTS

Grade: 'Test: NYSTP Mat

2009-2010

Apr

96
37
51
100

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Level 3 & Level 4
Level 4

Number of students tested
2. African American Students

Level 3 & Level 4
Level 4

Number of students tested

3. Hispanic or Latino Students

Level 3 & Level 4
Level 4

Number of students tested
4. Special Education Students

Level 3 & Level 4
Level 4

Number of students tested

5. English Language L ear ner Students

Level 3 & Level 4
Level 4

Number of students tested

6. Female
Level 3 & Level 4
Level 4

Number of students tested

NOTES:

91
33
45

81
24
21

100
48
27

88
17
24

97
41
34

94

29

31

100

18

97
29
31

Edition/Publication Year: Annu Publisher: McGraw Hill

2010-2011 2008-20C9 2007-2008

Jan

100

59
44
100

100
64
28

100
59
29

100
60
15

100
72
18

20@5-20

No mathematic exams in 2006-2007 and 220@8 were administered. There were no classesigréde during these yee
12NY10
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: ! Test: NYSYP English Language A
Edition/Publication Year: Annu Publisher: McGraw Hill
2010-2011 | 2009-2010 | 2008-2009 | 2007-2008 | 2006-2007

Testing Month Apr
SCHOOL SCORES

Level 3 & Level 4 92
Level 4 0
Number of students tested 52

Percent of total students tested 100
Number of students alternatively assessed 0

Percent of students alternatively assessad

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Level 3 & Level 4 91

Level 4 0

Number of students tested 45

2. African American Students

Level 3 & Level 4 86
Level 4 0
Number of students tested 21

3. Hispanic or Latino Students

Level 3 & Level 4 96
Level 4 0
Number of students tested 27

4. Special Education Students

Level 3 & Level 4

Level 4

Number of students tested 7
5. English Language L ear ner Students

Level 3 & Level 4

Level 4

Number of students tested 2
6. Female

Level 3 & Level 4 88
Level 4 0
Number of students tested 24
NOTES:

May

89
18
51

100

85
21
34

84
13
31

94
22
18

87
16
31

Jan

98
16
44
100

100
18
28

97
14
29

100
20
15

94
17
18

No exams administered for years 2006-2007 and 2008: There were no 5th grade classes during tyesms

12NY10
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: (Test: NYSTP Mathematis
Editior/Publication Year: AnnuiPublisher: McGraw Hill

2010-2011 2009-2010 2008-2009 2007-2008

Testing Month May
SCHOOL SCORES

Level 3 & Level 4 98
Level 4 65
Number of students tested 52
Percent of total students tested 100
Number of students alternatively assessed 0
Percent of students alternatively assessed 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Level 3 & Level 4 98
Level 4 62
Number of students tested 39

2. African American Students

Level 3 & Level 4 97
Level 4 69
Number of students tested 29

3. Hispanic or Latino Students

Level 3 & Level 4 100
Level 4 61
Number of students tested 18

4. Special Education Students

Level 3 & Level 4

Level 4

Number of students tested 8

5. English Language L ear ner Students

Level 3 & Level 4 0
Level 4 0
Number of students tested 0
6. Female

Level 3 & Level 4 97
Level 4 64
Number of students tested 33
NOTES:

20@5-20

No exams were administered in years 2006-2007,-2008, 2008-2009 and 2009-2010. There was no Gegragses during

those years.
12NY10
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: tTest: NYSYP English Language A
Edition/Publication Year: Annu Publisher: McGraw Hill

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month Apr
SCHOOL SCORES

Level 3 & Level 4 92
Level 4 4
Number of students tested 52
Percent of total students tested 100
Number of students alternatively assessed 0
Percent of students alternatively assessed 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Level 3 & Level 4 95
Level 4 3
Number of students tested 39

2. African American Students

Level 3 & Level 4 97
Level 4 0
Number of students tested 29

3. Hispanic or Latino Students

Level 3 & Level 4 89
Level 4 11
Number of students tested 18

4. Special Education Students

Level 3 & Level 4

Level 4

Number of students tested 8

5. English Language L ear ner Students

Level 3 & Level 4 0
Level 4 0
Number of students tested 0
6. Female

Level 3 & Level 4 94
Level 4 3
Number of students tested 33
NOTES:

No exam administered for years 2006-2007, 2007-22083-2009 and 2009-2010. There weoe6th grade classes during th
years.

12NY10
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May Apr Jan Jan Jan
SCHOOL SCORES
Level 3 & Level 4 96 89 97 97 79
Level 4 46 32 43 46 26
Number of students tested 215 155 145 97 42
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Level 3 & Level 4 97 89 97 98 83
Level 4 46 33 45 47 34
Number of students tested 161 116 103 66 29
2. African American Students
Level 3 & Level 4 93 88 97 98 83
Level 4 45 30 43 47 23
Number of students tested 111 85 82 57 30
3. Hispanic or Latino Students
Level 3 & Level 4 98 90 98
Level 4 45 30 41 0 0
Number of students tested 86 62 61 34 11
4. Special Education Students
Level 3 & Level 4 89 85 95 60
Level 4 48 18 10 0
Number of students tested 29 21 20 15 3
5. English Language L ear ner Students
Level 3 & Level 4 94
Level 4 36
Number of students tested 4 4 3 52 2
6. Female
Level 3 & Level 4 94 87 98 98 76
Level 4 43 25 43 31 29
Number of students tested 125 87 74 51 21
NOTES:

12NY10
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May Apr Jan Jan Jan
SCHOOL SCORES
Level 3 and Level 4 89 78 91 86 a7
Level 4 2 15 7 8 2
Number of students tested 215 155 145 97 43
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Level 3 and Level 4 91 75 94 89 a7
Level 4 1 13 8 4 3
Number of students tested 161 116 103 66 30
2. African American Students
Level 3 and Level 4 92 74 89 91 48
Level 4 1 12 9 10 3
Number of students tested 111 85 82 57 31
3. Hispanic or Latino Students
Level 3 and Level 4 90 83 93 0 0
Level 4 3 17 4 0 0
Number of students tested 86 62 61 34 11
4. Special Education Students
Level 3 and Level 4 82 68 66 53
Level 4 0 9 11 6
Number of students tested 29 22 18 15 3
5. English Language L ear ner Students
Level 3 and Level 4
Level 4
Number of students tested 4 4 3 1 2
6. Female
Level 3 and Level 4 89 75 91 88 41
Level 4 3 10 9 11 5
Number of students tested 125 87 74 51 22
NOTES:

12NY10
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