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PART | - ELIGIBILITY CERTIFICATION 12NV2

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Separtment of Education, Office for Civil Rights (BT
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

The school has been in existence for five full getrat is, from at least September 2006.

The nominated school has not received the Bluedilgrhools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

The nominated school or district is not refusingRo&cess to information necessary to
investigate a civil rights complaint or to condadlistrict-wide compliance review.

OCR has not issued a violation letter of findingshte school district concluding that the
nominated school or the district as a whole haktgd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

The U.S. Department of Justice does not have aipgisdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12NV2

All data arethe most recent year available.
DISTRICT

1. Number of schools in the distr 217 Elementary schools (includes&-
(per district designation): ___ 59 Middle/Junior high schools
49 High schools
32 K-12 schools
357 Total schools in district

2. District per-pupil expenditure: 7757
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssHocated: Urban or large central city

4. Number of years the principal has been in her/bgtn at this schoc 11

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 10 7 17 6 0 0 0

K 47 46 93 7 0 0 0

1 67 55 122 8 0 0 0

2 75 77 152 9 0 0 0

3 62 50 112 10 0 0 0

4 63 81 144 11 0 0 0

5 76 79 155 12 0 0 0

Total in Applying School: 795



12NV2

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

8 % Asian

3 % Black or African American

16 % Hispanic or Latino
1 % Native Hawaiian or Other Pacific Islani

66 % White

6 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 11%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until | 43
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 201C 47
until the end of the school year.

(3) Total of all transferred students [sum 0(30
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.11
divided by total students in row (4). 7

(6) Amount in row (5) multiplied by 100. 11

845

8. Percent of English Language Learners in the school3%
Total number of ELL students in the school: 23
Number of non-English languages represented: 2
Specify non-English languages:

Spanish and Japanese



12NV2

9. Percent of students eligible for free/reduced-priceals: 14%
Total number of students who qualify: 109

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 10%
Total number of students served: 78

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

10 Autism 1 Orthopedic Impairment
0 Deafness 8 Other Health Impaired
0 Deaf-Blindness 20 Specific Learning Disability
1 Emotional Disturbance 22 Speech or Language Impairment
0 Hearing Impairment —OTraumatic Brain Injury
1 Mental Retardation 0 Visual Impairment Including Blindness
1 Multiple Disabilities 24 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 2 0
Classroom teachers 34 0
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 15 0
Paraprofessionals 9 0
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 10 0
Total number 70 0

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 24:1
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13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 97% 97% 97% 97% 96%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12NV2

Over the past 12 years, John C. Vanderburg Eleme&tdool has exceeded expectations in all areas!
We have earned the reputation as a high achieeimgos and numerous websites list us as the number
one school in the Clark County School District.

John C. Vanderburg Elementary School is a subusbhool in Henderson, Nevada. It is one of 217
elementary schools in the Clark County School iistit was opened in 1997 and was named after John
C. Vanderburg, a man long devoted to excellengriblic education. Approximately 840 students attend
our school. Vanderburg is synonymous with exceber@milies out of our neighborhood often request
zone variances to attend our school; and realtarmgte sales based on a home’s location in ouratcho
zone.

At Vanderburg Elementary School, our vision istsure that all students will experience success on
daily basis to develop self-confidence and an engyt for learning. Students are taught to '‘Be Kand
Work Hard'! Living our belief that all children caucceed is the key to realizing our mission.
Collaboration between our school and communityusial to our continued successes. We consistently
strive to meet the needs and challenges of ouestymbpulation.

Vanderburg is comprised of more than a school mgldstaff, and students. A true culture of leagnin
exists between our students, parents, and neigbbdriit Vanderburg, learning is achieved through th
bridge from home to school and back home againefPeatof successful learning are ingrained into our
students, and these patterns continue to manitesithe students matriculate into the upper grades
Seventy-eight percent of our graduating 5th gragersn to accelerated classes in middle school. The
high school that Vanderburg feeds into boasts ad?88§raduation rate—much higher than Nevada state
average that was 51.3% in 2007-08.

A key to Vanderburg’s continued excellence is gumisiotic relationship with our families and
community. Since our school’s opening, Vanderbuag rovided opportunities for parents to be
involved in their children’s education. The benéii¢ staff receives from Vanderburg’s parents is
overwhelming. The parents support Vanderburg imyeway, i.e. parents volunteering in the classroom
(typically 70%), fundraising, providing school slipp during budget cuts, and reinforcing the leagni
principles we implement at school.

In order to meet the needs of our special popuiaifchigh-achieving students, Vanderburg has siriee
create enriched academic opportunities. In evesq af the school building, beginning in individual
classrooms and spreading throughout, higher-ordekithg and learning is evident. For example, we
remediate instruction for struggling students witheacrificing the needs of the other students. We
continually strive to meet the needs of our acadeltyi advanced students.

The largest example of our challenging curriculsrour Rainforest Biosphere. The Biosphere is oree of
kind and serves as a hands-on laboratory suppdrigiger level thinking skills. This “experience
classroom” not only benefits and challenges Vanalerb students, but schools throughout the state.
Since 2002, over 15,000 students have visited tbgpBere.

Built as a partnership between the community an&Ghe Biosphere is an enclosed 3,200 square foot
hands-on science experience. The Biosphere coritaénanimals, cultural artifacts, a science latbang

and amphitheater. The Biosphere hosts field tapstudents from the school district in grades K-5.
Student docents who have been selected becauseirohitademic and leadership potential lead field



trips. The result of having the Biosphere on oumjgas is an enhanced reputation as a fine academic
institution setting us apart from the other 21fr&atary schools in Clark County School District.

The staff of Vanderburg has taken their commitnmeritands-on learning to a higher level by takirng 5t
grade students out of state for two yearly scighemed field trips. For 6 years, the entire 5trdgrelass

has attended the Science Institute at SeaWorld #3day trip, and in 2011, the 5th graders traveddtie

San Bernardino Mountains for a 3-day field trigPati Institute.

The staff at Vanderburg is committed to strong aaaids. Since No Child Left Behind's inception,
Vanderburg has always exceeded AYP target goatddition, Vanderburg has received numerous
academic accolades: High Achieving School; Five R&ting; Jr. Varsity Quiz Champion; Congressional
Achievement Award; and Math Olympiad Award.

The indicators of Vanderburg’s unique culture @friéng are too numerous to list, but some important
ones are: mandatory standard student attire (S%#gnt Teacher Association); parent volunteersirbef
and after school enrichment programs; 100% pastimp in parent-teacher conferences; Josh Stevens
Foundation; Danny Gans/Donny Osmond Run for thefeegst; Jeans for Genes; summer
communication with parents and students; Scienae & Student Council.

John C. Vanderburg Elementary School is worthy lagBRibbon status due to consistent exemplary high
performance among all subgroups, strong commumitylvement, dedicated staff, and focused
leadership.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12Nv2

1. Assessment Results;

Each spring, all third, fourth, and fifth gradedstats participate in the Nevada Criterion Referérest
(CRT) in reading, math and science (fifth gradeyprThe fifth grade students also participate i th
Nevada Writing Proficiency Examination. The perfamoe descriptors for both the CRT and the Writing
Proficiency Exam are: Emergent/Developing, AppraaghMeeting and Exceeding Standards. Students
who score in the Meets or Exceeds Standard categergieemed proficient according to the Nevada
State Standards. For more information go to titpnvdoe.nv.gov/

John C. Vanderburg Elementary School has met af #gafgets for the past 9 years. Based upon CRT
data, Vanderburg has demonstrated consistent acadeswth in both english-language arts and
mathematics over the past five years. In 2011,494.4f students performed at the proficient level in

ELA as compared to 86.38% in 2009; and in mathermaltie percent of students at proficiency increased
to 92.51% from 87.88% over the same period. Thuseimse has been demonstrated school-wide in both
subject areas for all subgroups.

From 2006-2011, third grade students increased ¢herall student achievement in mathematics from
86%-94% (+8%). Hispanic student achievement ine@&®m 86%-95% (+9%). 95% of the third grade
FRL student subgroup met or exceeded standardatimematics, an increase of 12%. The ELL subgroup
increased mathematic proficiency from 88%-100% @46)1L2The White subgroup increased proficiency
from 88%-94% (+6%). In ELA, third grade studentsrgased in proficiency from 91%-94% (+3%).
Hispanic students’ scores increased from 84%-9420)(+and the IEP subgroup significantly improved
from 68%-88% (+20%). 89% of third grade FRL studantt or exceeded standards in ELA.

During the 2006-2011 school years, the fourth gididpanic subgroup gained 8% in mathematics from
82%-90%. The ELL subgroup increased proficiencynf@B%-100% (+12%). The FRL subgroup scores
increased significantly in mathematics from 66%-98%9%). The White subgroup increased
proficiency by 6%, from 88%-94%. In ELA, overallses increased from 91%-94% (+3%). Hispanic
students scores increased significantly from 73%-$522%). The African American subgroup
increased from 57%-60% (+3%) and the White subginapased from 93%-94% (+1). The IEP
subgroup scores increased significantly from 34%3% (+39%) in ELA.

From 2006-2011 fifth grade students increased thadrall achievement in mathematics from 84%-90%
(+6%). The Hispanic subgroup increased in mathes&tm 77%-89% (+12%). The FRL student
subgroup increased from 83%-91% (+8%) in mathematibe White subgroup increased from 86%-88%
(+2%) in mathematics. In ELA, overall scores insezhfrom 76%-89% (+13%). Hispanic students
scores increased in ELA from 73%-95% (+22%). Thé& BRident subgroup increased from 75%-86%
(+11%). African American students significantly ieased scores from 66%-83% (+17%) and the IEP
subgroup increased proficiency by 37%.

On the Nevada Writing Proficiency Test, 79.7% d fifth graders met or exceeded standards. 76.2% of
the FRL population met or exceeded standards itingri

Over the past five years, the IEP subgroup datealed that the fourth grade students have decréased
math proficiency by 30% from 66%-36%. The thirddgafrican American subgroup has decreased in
math proficiency by 49% from 100%-51%. The factibwet contributed towards this are; a change of a

math program and the fact that students in ouriggveearning Disabled classroom are not taking the
alternate assessment.



In reviewing Vanderburg data over the last fivergeatudents in all grades tested have made stgady

in ELA and mathematics. Significantly, every graelel shows an increased number of students scoring
at the most proficient (meets and exceeds) lewvitl \@ss than a 10% achievement gap between
subgroups. Our excellence can be attributed tatfeteaching and teamwork which results in a
positive learning environment and student success!

2. Using Assessment Results:

Assessment results drive instruction at John Cdegsurg Elementary School. During our initial staff
meeting of the year, school data from the NevadgeSiriterion Reference Test (CRT) is analyzedaand
school improvement plan (SIP) is written to addtéssneeds of our students.

During the first two weeks of school, grades K anmtbmplete grade level screenings using a variety o
assessment tools such as; DRA, Scott-McClearys8tos'he CORE Phonics screening is then given to
students with academic concerns.

Vanderburg ES follows the Response to Interventiodel (RTI). A K-5 screening using the AIMSweb
Benchmark program is administered in the fall, efirgnd spring. This data is analyzed by the teacher
and the Literacy Specialist and used to identifigehts who are performing below the 25th percentile
and above the 90th percentile. The AIMSweb progaasesses Oral Reading Fluency, Reading
Comprehension, Math Computation, and Math appbeatd determine students’ academic ability in
fluency, reading comprehension, and mathematice@pared to the nation. Specifically, students at
Tier 1 are progress monitored every other weekracgive interventions 5 days per week for 15 misiute
in the classroom. Students at Tier 2 receive ietetions with direct explicit instruction by the stmoom
teacher or literacy specialist for 30 minutes ddlllis is in addition to our school-wide readingdk and
small leveled reading groups. Tier 2 students esgrpss monitored every week. Students in Tiee3 ar
provided direct explicit instruction by the Litesa8pecialist 5 times per week for 30 minutes at3a 1
ratio.

AIMSweb probes are also used as the academic nezasat tool for the RTI process that Vanderburg
ES follows to determine student achievement aftatructional interventions are provided. Grade leve
meet once every six weeks to collaborate with titeracy Specialist and grade level colleagues to
monitor student progress and plan target intergastfor non-proficient students.

John C. Vanderburg ES houses a Math and LiteraoyeCwith a lending library for parents to borrow
instructional materials for use at home. The cemb&ises hands-on materials to assist teachers and
classroom assistants with using small groups, cerded differentiated instruction.

Assessment data is also used to group studenefoneband after school tutoring programs such abyMo
Math (a mathematics remediation program), REWAR®®&#&ding remediation program), and Compass
Learning (an interactive computer program whiclge#s reading and math skills which can also be
accessed on home computers).

Teachers use formative and summative assessmatigganstruction, form instructional groupingsica
differentiate instruction. Professional developniggded upon assessment results is the focus dtyfacu
meetings, team-level meetings, and collaboratiosimgs. During monthly grade level meetings, teasher
share best practices and analyze student worksitoremastery of grade level standards. Teachers at
Vanderburg Elementary School are provided withtstii@as and methods that are then implemented in
their classrooms.

Communication between school and home is esseftisdlent performance is communicated to parents
throughout the school year. School calendars aredn@ all families and contain all assessmengsiats
well as school-wide expectations. Vanderburg's ssses, such as assessment results are shared with
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parents at Back-to School Night in September. Indbeber, parents meet with classroom teachers in
person to receive their child’s report card andliteof CCSD testing. Parent-teacher conferenaes ar
held regularly throughout the year. Twice a montfients receive written progress reports and grades
are uploaded to an automated communication sysafledd?arentLink.

3. Sharing Lessons L earned:

With the high level of academic and leadership sssdemonstrated by our students, the teachers and
administrators are often asked to share their éigpawith others.

The Science Coordinator and the Gifted and TaleBfetialist have taught bi-annual Professional
Development Education classes for K-12 teacheeneironmental education as part of the Biosphere
program. The Science Coordinator served on theosclistrict science book adoption committee. After
being selected to attend the K-5 Earth Science érsaip Academy in Houston, Texas, she presented
new strategies from this training at the annuafe@mce of the Northern Nevada Council for the &oci
Studies.

The G.A.T.E. Specialist is an adjunct faculty memddethe University of Nevada, Las Vegas. He teache
pre-service elementary education classes in tlasarfescience, art methods, and multi-cultural
education. He has served on the school distric’TGE. advisory council, developed a unit of study
titled ‘Biomimicry’ to be implemented as part oktlschool district’'s G.A.T.E. curriculum, and hascev
been selected by the Japan/Fulbright Memorial FuintdMaster Teacher Program to live and teach in
Japan.

The music and art teachers serve important rolekaping and defining the district’s Fine Arts piam.
The Visual Arts Specialist instructs teachers angiphotography technology across the curriculuhre T
Music Specialist teaches in-services in Dance aeative Movement and serves a leadership rolean th
American Orff Schulwerk Association. They both depeand share lessons with teachers across the
district.

A fifth grade teacher wrote a column for the localspaper on “What’'s New in Education”, while
another fifth grade teacher is on the staff of dlad University. Two fourth grade teachers servéhen
Math Task Force and the Math Curriculum Alignmegai. Another staff member presents regularly
‘On Demand Writing’ seminars. The school Counsalwd Early Childhood Specialist teach active
parenting classes through the Parent Institute.

Vanderburg teachers work regularly with local uniees to mentor and share best practices with
practicum and student teachers. They open thasi@dams for observation students to get their first
experience with children in a classroom setting.

An open door policy exists at Vanderburg ES, asatius from other schools and as far away as Japan
come to observe our programs first hand. As amamous school, we will be expected to share lessons
learned with schools having similar demographics |éss academic success. We welcome the challenge.

4. Engaging Familiesand Communities:

Vanderburg's strong community atmosphere encouragesivironment conducive for students’
academic success and emotional well-being. Theaarigriad of ways teachers engage families in their
child’s education.

First and foremost, all teachers are required @ lzadaily schedule of parent volunteers. Parents
participate strongly in the academic culture of §entburg by providing consistent help to teachers.
Assistance can be from running off papers to repdiith a student.
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In addition, the strength and support of VandertsuRJ A infuses the school with help on many levels.
One of many examples would be the PTA’s suppoxtasfderburg’s Standard Student Attire policy by
hosting a monthly uniform exchange.

Hosted by the school and PTA, families are invitedttend the annual science fair, writing contests
ORRF music festival, and Academic Night. Vanderhaffgrs after school enrichment programs in chess,
baking, astrology, and rock climbing. During Nevdiading Week, community guests come to read to
the students. Guests have included Terry Fatcengertainer who performs at the Mirage; Kevin Jamis

a local weatherman; and Mrs. Vanderburg, the widlanwderburg Elementary School’s namesake.

Vanderburg’'s community outreach also benefits thdents’ emotional well being in many ways. The
Josh Stevens Foundation is a genuine example otbawnunity is embedded in Vanderburg. Josh, a
former Vanderburg student, was tragically killetiisTsad event led to a community, and a nationwide
program that recognizes random acts of kindnesduments. This “BE KIND” program is promoted
throughout the Vanderburg building with T-shirs¢ognition, and rewards. Also, a Vanderburg student
has shaved his head for four straight years in@tmb cancer research for the St. Baldrick’s evAsta
community service program, the Vanderburg commustigports “Jeans for Genes” which raises
awareness for children with rare genetic disorders.

Vanderburg Student Council is an example of howstitese of community at Vanderburg ES contributes
to both academic success and well being of allestisd The Student Council runs fundraisers, food
drives, book drives, and shoe drives for at-rigkosts. For example, the Student Council contributed
$500.00 this year to a Title | Homeless Programranda book and coat drive for Martinez Elementary
School, an at-risk school in Las Vegas.

A sense of community is ingrained at Vanderburgrigletary and has a strong impact on our success.
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PART V - CURRICULUM AND INSTRUCTION 12NV2

1. Curriculum:

Students at Vanderburg ES are held to a high stdrmdaacademic achievement. We share a common
vision for student achievement which emphasizestudents’ ability to think, reason, and problem
solve. We strive to improve the quality of instioatbeyond teaching the basic skills to prepare our
students for continued success. We use the Commm &andards to plan instruction and all instarcti
follows the components of an effective lesson. & aur School Performance Framework and the
Nevada Growth Model to assess academic growthdditian, we practice the “Depth of Knowledge
“model to help ensure that our students are engageidher level learning. Teachers at every gilasel
collaborate to develop common assessments basbeé onrriculum. Homework is not an option.

At Vanderburg ES, we strive for science literacyim students by using Full Option Science System
modules. Although, only our 5th grade students thkeCRT science exam, we believe that all
Vanderburg students must have a strong foundatiéifej earth, and physical sciences. Students in
grades 2-5 attend science lab classes for 50 nsimuteeek with an additional 60 minutes of classroom
instruction. All students patrticipate in a schoatlevscience fair, coordinated and judged by teacher
serving on our science committee.

Math instruction is allocated for 80 minutes daMath instruction is based on the Scott Foresman
enVisionMATH series. Math is centered on interaefwarning that meets the needs of all abilitiesgis
leveled activities and independent practice toedéffitiate instruction. Teachers use various legrnin
experiences to help students succeed in math sydirect instruction, guided practice, math
manipulatives, math journals, challenge problemd,r@amediation.

Teachers use a literacy based program that nurtivedsve of reading and creates independent reader
Reading centers highlight vocabulary, word analyaisl spelling are used in the primary grades. All
grade levels use the Harcourt Trophies readindargliage arts series for whole class instructioindu
block-scheduled reading. Integrated into Trophresaaiting, science and social studies so the chass
teacher is able to take a thematic approach thitegcTeachers differentiate reading instruction by
grouping the students into novel groups and/ordig circles. My Sidewalks on Reading Street, is a
reading intervention program used by our speciatia@nd Tier 3 students.

Teachers use Lively Letters, Words Their Way, Whiten the Beginning, Thinking Maps, Writers
Workshop and the Trophies writing component toditkeir writing instruction. Students receive 50
minutes a day of explicit instruction in writingits and the writing process. Fourth and fifth gréeel
teachers prepare students for the Nevada WritinfidRency Exam by administering mock writing exams
similar to the state test. This mock exam is scowedistrict writing specialist so that realisteedback is
provided.

The Fine Arts program supports the core acadenyiexposing students to a variety of extracurricular
and cultural experiences. The school staff inclugesialists in art, music, library, and humanitigse
students are encouraged to participate in choigelaacting and instrumental group performances;
Bristlecone Storytelling Festival, Las Vegas Phithanic Youth concert, Orff Instrument Group Festiva
PTA Reflections, Shakespeare-in-the-Schools, am&/#nderburg Art Festival.

Students attend Physical Education classes twigee&. The teacher has developed and facilitated
programs that support physical exercise includijmgging program and lunchtime The P.E. teacher
facilitates field days that include a full day aEPactivities which support group participatiorddaam
work.
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We continue to increase the role technology playsuir curriculum. Moby Math, Compass Learning, and
Type to Learn are programs used when studentgattemputer lab once a week.

2. Reading/English:

Vanderburg’s approach to teaching reading is basgtie Common Core State Standards and a wide
range of research based approaches that help te@emsachieve continued academic success. The
approach to reading instruction at Vanderburg ézsssful, as evidenced by 2011 english/language art
proficiency of 91.44%.

A balanced literacy approach is used to creatddifig learners. A 50-minute daily block is reserfed

direct reading instruction across grade levels,teadhers provide an additional 60 minutes of small
group differentiated reading instruction every dBlye 60 minutes are spent in novel groups, literacy
circles, and targeted skills practice.

Students are engaged in appropriate instructiom nvéterials that lead to mastery of the skill oatstgy

or being taught. Programs utilized are Reading Aizely Letters, Trophies, Saxon Phonics, Sidewalks
Trophies, Words Their Way, Daily 5, Mechanicallglined and Write from the Beginning. Teachers also
supplement with Weekly Reader, Time for Kids, agxhnhology programs like Compass Learning and
various other educational websites such as StanfidlEnchanted Learning to help meet the our staden
needs.

Classrooms are filled with extensive librarieshnwdveled non-fiction and fiction readers, andrétare
that is based on currently taught curriculum. Theracy Laboratory is another wealth of resources
available that enables teachers to meet the vaneeds of each student. It is filled with leveledtenials
and activities ranging from kindergarten througtitsgrade. Skill areas addressed are phonemic
awareness, phonics, vocabulary, ELL, leveled resaaied fluency.

Vanderburg’s school library is unique due to itseptional depth of resources and computers foesiud
use. The librarian is an experienced storyteller exceptional artist who brings each lesson hehesato
life. Additionally, parent volunteers listen towigling readers read aloud. This improves thegrfiy
and comprehension.

The Literacy Specialist is an additional resounrestruggling readers. Low performing Tier 2 andrT3
students meet daily in ability groups for 30 mirsubé reading intervention, in addition to the regul
reading block allotment.

After school enrichment programs are in place. Sriee REWARD program, where intermediate
students can work towards becoming more profidieithproving comprehension and increasing
fluency. Another uses the Compass Learning weliSdepass Learning remediates reading instruction
for those students who exhibit gaps in reading ceimgnsion.

Vanderburg Elementary School’s reading environniesters a love of reading.

3. Mathematics:

At Vanderburg ES, individualizing instruction hapgeconsistently and students are provided many
opportunities to comprehend a concept. It all begiith close attention focused on successful
implementation of best teaching practices, whikeniginto consideration the defined component of a

lesson. Teachers plan, implement ideas, assesthemébllow up to ensure students’ understanding i
each subject area.
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The use of Compass Learning has been embeddedéeidy instruction for students who need
additional instruction in areas such as math, regdind language arts. The program supports Common
Core State Standards and designed to provide s8uideth remediation and/or enrichment through
technology.

Teachers at Vanderburg ES differentiate instrudiiomeet the needs of the population. Teacherdgwov
one-on-one instruction while re-teaching concepisgudifferent approaches, manipulative matereahs]
practices based on research. In addition, theyigeeaamall group instruction on a daily basis while
providing leveled instruction in reading and matoups.

Success at our school derives also from teachedstation to students. Various grade levels have
leveled classes and departmentalized in orderawighe students instruction at their level. Thisqarss is
implemented to reach out to high-exceeding studesitsgell as students who need a slower pace,
additional time, and/or repeated instruction. B¥igtgrouping, all students are able to reach kigh
goals, and their level of confidence increasesealb w

At Vanderburg ES, students are required to starsgp@éak and respond in complete sentences. This
school-wide expectation creates an atmospherespéot for learning that is immediately noticeable t
visitors to the school. Responding in completeesares, although simple, supports reading and \gritin
success.

Teachers use music as a way to add to daily ingtrucStudents use popular melodies infused with
instructional lyrics, such as US Presidents, StanesCapital Cities, math facts, etc. In additi@achers
use Smart Boards and EImos to add clarity to lessStudents are encouraged to use real-life writing
skills by reaching out to community members throlegter-writing projects.

Special Education students are integrated into insthuctional and extra-curricular activities at
Vanderburg. The school’s instructional methodsadéthat students are not singled out due to their
abilities.

A day in a student’s life at Vanderburg is filledthwactivities that are applicable to success anavth.
Our mission for continued success is that all stitslean succeed. Vanderburg consistently strives to
meet the needs and challenges of our student gagpula

4. Additional Curriculum Area:

Science is of special emphasis at our school. MeNer, 2001, Vanderburg Elementary School opened
the only school-based Rainforest Biosphere in toddyv This thirty-two hundred square foot facility
serves as a hands-on learning laboratory for owlesits as well as thousands of others acrossstrecti

via field trips. The Biosphere has been the catdtyshree international exchanges with studemts i
Ecuador, Japan (via live classroom cameras) anth@&isa.

The Biosphere contains collections of Mayan artfaimsect specimens, faux skull and skeletal capli
and artifacts from indigenous rainforest cultutestighout the world. The Biosphere also housessa ho
of live animals, including birds, snakes, iguariasys and turtles. The Biosphere is divided inte fi
sections, each with its own curriculum for kindetga through fifth grade. Field trips are led byrfi

and fifth grade docents who conduct all activiiesl share their knowledge of the environment with
visitors of all ages. This leadership program depelself-confidence and public speaking skills imith
the 65 docents chosen to lead tours.

No district funds were spent on the completiorhas $1.3 million dollar project. All funds, matelsaand
labor were donated by a score of individuals anrga@tions from throughout the Las Vegas Valley.
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The Biosphere hosts an annual RUN FOR THE RAINFORESive kilometer run and an auction of
classroom donated gift baskets from which the prdsesupport maintenance expenses. Fundraisers are
organized by community and parent volunteers.

Outgrowths of the Biosphere program are a garderiingand a recycling program. The goal of the
Vanderburg garden project is for the studentsamisustainability in a world of depleting natural
resources while maintaining an organic vegetabidaga In addition, the Student Council has institia
school-wide recycling program. By recycling, ouhasal has annually saved the equivalent of 40
dumpsters of trash from going into our communitgisdfill. Through these efforts, our students have
learned the importance of conservation, presematia respect for the natural world.

5. Instructional Methods;

At Vanderburg ES, individualizing instruction hapgeconsistently and students are provided many
opportunities to comprehend a concept. It all begiith close attention focused on successful
implementation of best teaching practices, whikeniginto consideration the defined component of a
lesson. Teachers plan, implement ideas, assesthemébllow up to ensure students’ understanding i
each subject area.

The use of Compass Learning has been embeddedéekdy instruction for students who need
additional instruction in areas such as math, regdind language arts. The program supports Common
Core State Standards and is designed to providersts with remediation and/or enrichment through
technology.

Teachers at Vanderburg ES differentiate instrudiiomeet the needs of the population. Teacherdgeov
one-on-one instruction while re-teaching conceptegudifferent approaches, manipulative matereahs|
practices based on research. In addition, theyigeeaamall group instruction on a daily basis while
providing leveled instruction in reading and matbugps.

Success at our school derives also from teacheditation to students. Various grade levels have
leveled classes and departmentalized in orderawighe students instruction at their level. Thisqarss is
implemented to reach out to high-exceeding studestsgell as students who need a slower pace,
additional time, and/or repeated instruction. B¥igtgrouping, all students are able to reach kigh
goals, and their level of confidence increasesealb w

At Vanderburg ES, students are required to starsgpeéak and respond in complete sentences. This
school-wide expectation creates an atmospherespéot for learning that is immediately noticeable t
visitors to the school. Responding in complete esares, although simple, supports reading and \gritin
success.

Teachers use music as a way to add to daily ingtrucStudents use popular melodies infused with
instructional lyrics, such as US Presidents, StanesCapital Cities, math facts, etc. In additi@achers
use Smart Boards and EImos to add clarity to lessStudents are encouraged to use real-life writing
skills by reaching out to community members throlegter-writing projects.

Special Education students are integrated into insthuctional and extra-curricular activities at
Vanderburg. The school’s instructional methodsadéthat students are not singled out due to their
abilities.

A day in a student’s life at Vanderburg is filledthwvactivities that are applicable to success anavth.
Vanderburg’s mission for continued success isdliatudents can succeed. Vanderburg consistently
strives to meet the needs and challenges of odestypopulation.
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6. Professional Development:

The Vanderburg staff is committed to attaining eeraining at the top of their profession. We use a
trainer of trainer model in the Clark County Schbdtrict. Groups of identified teachers attendris
level trainings and then share their knowledge witheagues during four full days of staff develapmh
without students.

All professional development topics are driven oy heeds of our students outlined in our School
Improvement Plan. For example, this year we hagaded training on the newly adopted Common Core
State Standards, School Performance Frameworkdimgjuhe growth model, mathematical practices,
and using Smart Boards to enhance instructiontdaipus years, we focused our training on best
practices in writing (Write From the Beginning), Mano’s Dimensions of Learning, using graphic
organizers (Thinking Maps), differentiating insttioa, Response to Instruction, direct explicit piesn
instruction, and teaching informational text to maanfew.

In addition to the trainer of trainer model, prafiemal development is ongoing at monthly gradelleve
meetings. Teachers are required to meet a mininflonae each month to analyze test data, identify no
proficient students and plan individual instructfgans, plan whole group instruction, share best
practices, develop common assessments, and steidgtidents’ learning toward mastery.
Administrators will often provide grade levels witpics of discussion that support the goals of the
School Improvement Plan. This structured teachammhg time is highly valued by teachers and has th
greatest impact on our students’ and school’s anaxsuccess.

At Vanderburg ES, teachers have contributed tetheation profession by serving as master teatbers
numerous student teachers from universities a¢chessountry. They have also served as mentorssio fi
year teachers at our school. The mark of a traepsional is the ongoing effort to expand their
knowledge of the latest developments in pedagogésaarch, increase their skills so they can leeges
the needs of all students, to share this newlyeghkmowledge with colleagues, and to use their risge
to mentor future educators.

7. School Leadership:

Administrators, teachers, students, and parente $éadership responsibilities at Vanderburg EBa#
always been the belief of this administration #ihstakeholders should be involved in the decision
making process. This is truer now more than eviarbeas we have been designated as a five star

autonomous school in the Clark County School QistAs an autonomous school, we will have the
flexibility to change our budget, curriculums amEkaations in ways that will make our school even

better.

Presently, teachers serve on the Learning Impromefiream with administrators, support staff, student
and parents. This team is our site-based decisaking committee; steering the school towards
increased academic achievement. This team endwaeslit decisions made in regard to budget and
curriculum have the greatest impact on studenteaelment. Teachers serving on this committee are
responsible for facilitating monthly grade levelatiags where they share the LIT agenda, analyzte tes
data, share best practices, and examine studektf@ramastery.

The administrators' (principal and assistant ppabiprimary role is to support teachers so theyfoaus
their attention on providing effective instructitmall students. This support comes in many foruths
as clearly communicated expectations for schooéwitcedures, behaviors, and activities; providing
schedules to ensure that the day runs smoothlytetdime is focused on instruction; and developing
written documents such as weekly memos and stdfsardent/parent handbooks to memorialize
expectations.
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Administrators are highly visible and actively eggd with teachers and students. Specifically,
administrators attend our daily school wide flalygaceremony which is led by a different classheac
week; share in lunch and recess duties supervsimgnts; read to each class; and host studeiné of t
month luncheons and ice cream parties which rezegnidividual students and classes to name just a
few. In regards to the supervision of teachers,iaidtnators observe teachers consistently througtiau
school year. Each observation is followed by a emrice where administrator and teacher share in a
professional conversation about the teacher'slictson, non-proficient students, and how instrutian
be improved and/or enriched.

At Vanderburg ES, leadership is shared amongsadititkeholders with the primary focus on continuous
school improvement to ensure the academic, sasidlemotional growth of all students.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: {Test: Nevada Criterion Reference 1
Edition/Publication Year: 200200¢< Publisher: Measured Progress
2010-2011| 2009-201C | 2008-200¢ ' 2007-2008 2006-2007

Testing Month Mar Mar Mar
SCHOOL SCORES

Meets 94 94 92
Exceeds 72 68 60
Number of students tested 137 141 141
Percent of total students tested 100 100 100
Number ofstudents alternatively asses 0 0 0
Percent of students alternatively assessed 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets 95 100
Exceeds 58 60
Number of students tested 19 8 15
2. African American Students

Meets

Exceeds

Number of students tested 6 6 6

3. Hispanic or Latino Students

Meets 95 95 94
Exceeds 67 53 50
Number of students tested 18 19 16
4. Special Education Students

Meets 70 70
Exceeds 20 50
Number of students tested 8 10 10
5. English Language L ear ner Students

Meets

Exceeds

Number of students tested 1 4 4
6. White

Meets 94 94 91
Exceeds 74 72 61
Number of students tested 92 105 103
NOTES:

We were unable to find data where boxes were leftkb
12NV2

Mar

86
45

145

0 10
0
0

61
35
23

48
24
17

88
48
97

Mar

86
51
140
100
0
0

86
29
14

55
32
22

88
54
106

19



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: {Test: Nevada Criterion Reference 1
Edition/Publication Year: 200200€ Publisher: Measured Progress

2010-2011| 2009-201C| 2008-200¢| 2007-2008 | 2006-2007
Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES
Meets 94 93 92 90 91
Exceeds 67 62 46 52 40
Number of students tested 137 141 141 145 140
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets 89 100
Exceeds 68 40 0
Number of students tested 19 8 15 6
2. African American Students
Meets
Exceeds
Number of students tested 6 6 6 5
3. Hispanic or Latino Students
Meets 94 95 100 92 84
Exceeds 72 58 31 35 14
Number of students tested 18 19 16 23 14
4. Special Education Students
Meets 80 60 68
Exceeds 40 30 18
Number of students tested 8 1 10 17 22
5. English Language L ear ner Students
Meets
Exceeds
Number of students tested 1 4 4 9
6. White
Meets 93 94 93 91 94
Exceeds 65 61 47 53 43
Number of students tested 92 105 103 97 106
NOTES:

We were unable to find data where boxes were laftkh
12NV2
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: : Test: Nevada Criterion Reference 1
Edition/Publication Year: 200200€ Publisher: Measured Progress

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Meets 92 87 81 91 93
Exceeds 39 18 47 64 62
Number of students tested 151 147 133 1465 143
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets 83 78 72 90
Exceeds 25 6 36 60
Number of students tested 12 18 8 11 10

2. African American Students

Meets

Exceeds

Number of students tested 5

3. Hispanic or Latino Students

Meets 90
Exceeds 29
Number of students tested 21
4. Special Education Students

Meets 36
Exceeds 9
Number of students tested 11

5. English Language L ear ner Students

Meets

Exceeds

Number of students tested 5
6. White

Meets 93
Exceeds 37
Number of students tested 105
NOTES:

We were unable to find data where boxes were laftkb
12NV2

100

17

58

12

87
19
108

70
44
23

34
17
12

81
46
89

89
50
18

74
42
19

93
69
108

82
46
11

60
27
15

95
63
109
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: < Test: Nevada @erion Reference Te
Edition/Publication Year: 200200€ Publisher: Measured Progress

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Meets 94 93 81 90 91
Exceeds 52 46 31 43 54
Number of students tested 151 147 133 1465 143
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets 83 89 63 90
Exceeds 50 39 27 60
Number of students tested 12 18 8 11 10

2. African American Students

Meets

Exceeds

Number of students tested 5

3. Hispanic or Latino Students

Meets 95
Exceeds 53
Number of students tested 21
4. Special Education Students

Meets 73
Exceeds 9
Number of students tested 11

5. English Language L ear ner Students

Meets

Exceeds

Number of students tested 5
6. White

Meets 94
Exceeds 52
Number of students tested 105
NOTES:

We were unable to find data where boxes were laftkh
12NV2

100
30
17

75

12

92
50
108

74
22
23

58
25
12

86
34
89

83
11
18

85
32
19

91
45
108

73
55
11

34

15

93
55
109
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: ! Test: Nevada Criterion Reference 1
Edition/Publication Year: 200200€ Publisher: Measured Progress

2010-2011| 2009-201C| 2008-200¢| 2007-2008 | 2006-2007
Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES
Meets 90 84 90 92 84
Exceeds 15 21 44 30 37
Number of students tested 137 121 138 148 122
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets 91 64 83
Exceeds 5 9 0
Number of students tested 21 11 4 12
2. African American Students
Meets 88
Exceeds 44
Number of students tested 6 3 6 9
3. Hispanic or Latino Students
Meets 89 80 85 77 77
Exceeds 6 10 31 8 31
Number of students tested 18 20 13 13 13
4. Special Education Students
Meets 33 67 69 34
Exceeds 8 20 0 7
Number of students tested 8 12 15 13 15
5. English Language L ear ner Students
Meets
Exceeds
Number of students tested 3 6 4 3
6. White
Meets 88 85 94 92 86
Exceeds 14 21 44 31 40
Number of students tested 91 84 103 112 3
NOTES:

We were unable to find data where boxes were laftkh
12NV2



STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: ! Test: Nevada Criterion Reference 1
Edition/Publication Year: 200200€ Publisher: Measured Progress

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar
SCHOOL SCORES

Meets 89 78 84
Exceeds 47 22 25
Number of students tested 137 121 138
Percent of total students tested 100 100 100
Number of students alternatively asse: 0 0

Percent of students alternatively assessed 0 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets 86 45

Exceeds 29 18

Number of students tested 21 11 4
2. African American Students

Meets

Exceeds

Number of students tested 6 3 6

3. Hispanic or Latino Students

Meets 83 70 70
Exceeds 33 20 39
Number of students tested 18 20 13
4. Special Education Students

Meets 25 53
Exceeds 8 0
Number of students tested 8 12 15

5. English Language L ear ner Students

Meets

Exceeds

Number of students tested 3 6 4
6. White

Meets 90 81 88
Exceeds 48 20 23
Number of students tested 91 84 103
NOTES:

We were unable to find data where boxes were laftkh
12NV2

Mar

82

22

143
0 10

75

12

85

13

54

13

84
22
112

Mar

69

13

13

15

78
16

el
)
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

Meets 92 88 87
Exceeds 41 36 50
Number of students tested 425 409 412
Percent of total students tested 100 100 100
Number of students alternatively asse: 0 0 0
Percent of students alternatively assessed 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets 90 76 77
Exceeds 28 21 40
Number of students tested 52 37 27
2. African American Students
Meets 59 62 62
Exceeds 17 18 26
Number of students tested 17 16 19
3. Hispanic or Latino Students
Meets 91 91 81
Exceeds 33 23 42
Number of students tested 57 56 52
4. Special Education Students
Meets 37 52 57
Exceeds 18 11 27
Number of students tested 27 34 37
5. English Language L ear ner Students
Meets 71 79
Exceeds 21 46
Number of students tested 9 14 15
6.
Meets 91 88 89
Exceeds 41 38 50
Number of students tested 288 297 295
NOTES:

12NV2

89

46
439

0 10

75
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80
23
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405
100

90
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52
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

Meets 92 88 85
Exceeds 55 44 34
Number of students tested 425 409 412
Percent of total students tested 100 100 100
Number of students alternatively asse: 0 0 0
Percent of students alternatively assessed 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets 86 72 81
Exceeds 48 37 22
Number of students tested 52 37 27
2. African American Students
Meets 82 74 68
Exceeds 29 18 15
Number of students tested 17 16 19
3. Hispanic or Latino Students
Meets 90 87 81
Exceeds 52 35 29
Number of students tested 57 56 52
4. Special Education Students
Meets 70 48 61
Exceeds 15 3 18
Number of students tested 27 25 37
5. English Language L ear ner Students
Meets 71 73
Exceeds 42 20
Number of students tested 9 14 15
6.
Meets 92 89 89
Exceeds 54 45 34
Number of students tested 288 297 295
NOTES:

12NV2
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