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PART | - ELIGIBILITY CERTIFICATION 12NH3

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Separtment of Education, Office for Civil Rights (BT
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

The school has been in existence for five full getrat is, from at least September 2006.

The nominated school has not received the Bluedilgrhools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

The nominated school or district is not refusingRo&cess to information necessary to
investigate a civil rights complaint or to condadlistrict-wide compliance review.

OCR has not issued a violation letter of findingshte school district concluding that the
nominated school or the district as a whole haktgd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

The U.S. Department of Justice does not have aipgisdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12NH3

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 3 Elementary schools (includes&-
(per district designation): 2 Middle/Junior high schools

1 High schools
0 K-12 schools
6 Total schools in district

2. District per-pupil expenditure: 1128¢

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Suburban

4. Number of years the principhas been in her/his position at this sch 10

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 47 47 94 6 0 0 0

K 38 25 63 7 0 0 0

1 43 33 76 8 0 0 0

2 54 36 90 9 0 0 0

3 49 45 94 10 0 0 0

4 36 52 88 11 0 0 0

5 0 0 0 12 0 0 0

Total in Applying School: 505



12NH3

6. Racial/ethnic composition of the schc 1% American Indian or Alaska Native

5% Asian

1 % Black or African American

2 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

91 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 6%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until | 22
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 9
until the end of the school year.

(3) Total of all transferred students [sum 0%1
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.06
divided by total students in row (4). '

(6) Amount in row (5) multiplied by 100. €

505

8. Percent of English Language Learners in the school0%
Total number of ELL students in the school: 2
Number of non-English languages represented: 1

Specify non-English languages:

Hebrew



12NH3

9. Percent of students eligible for free/reduced-priceals: 7%
Total number of students who qualify: 35

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educatioricss: 9%
Total number of students served: 40

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

2 Autism 0 Orthopedic Impairment

0 Deafness 5 Other Health Impaired

0 Deaf-Blindness 13 Specific Learning Disability

0 Emotional Disturbance 19 Speech or Language Impairment

1 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 11 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 2 0
Classroom teachers 26 0
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 21 2
Paraprofessionals 28 9
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 10 1
Total number 87 12

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 20:1




13. Show daily student attendamrates. Only high schools need to supply yeaddwgation rate

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 96% 96% 96%» 96% 96%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training

Found employment

Military service

Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:
o No
> Yes

If yes, what was the year of the award?

12NH3



PART |1l - SUMMARY 12NH3

Memorial School serves 530 pre-school through fograde students. Our school is located in a tdwn o
approximately 22,000 that is adjacent to the stdtagest city, Manchester. The community plackigh
degree of importance on education. Parents and caityrmembers have high expectations for student
achievement and show strong support for the schatém. Memorial has received the Blue Ribbon
Volunteerism Award for the past 20 years. An ackagent Teacher Group gives our students rich
opportunities. It's A G.A.S. (Great Artist Seriégs)roduces students to great artists and diffeaent
techniques. Math Superstars challenges studestge¢ad their mathematics problem solving skillse Th
ORK (Opportunity Reaching Kids) program brings ehment presentations to our school such as “Eyes
on Owls”, which supports a science unit. The grprgmotes literacy by hosting two week-long Book
Fairs while raising funds for the school. Most r@be parents and the community rallied aroundaus t
raise much needed funds to replace our playgrogagbment.

The administration and staff embrace the distrissian: To develop a community of learners who are
intellectually curious, resourceful, and respeatfiuself and others. Academic achievement, through
constantly improving standards, is the highestrjiyioAs the school community works collaboratively
toward this mission, they create a social andlextelal learning environment where all membersef t
school community feel safe, significant, and irgi@ally motivated to reach their potential as ldeg
learners. When we talk about change, innovatioadding programs, people ask, “Does it meet our
mission?”

One of our school’s strengths is that our studealieve that they are writers, scientists, readers,
mathematicians, artists, musicians, athletes, @aders. Students are excited about learning negghi
and persist in working through challenging taskst €chool culture, a rigorous curriculum, excellent
instruction, and strong parent involvement all ainte to student success.

Strong leadership, collaboration and teamwork @ategral to the successes at Memorial School.
Innovations as well as the implementation of beatfces contribute to our worthiness as a Blud&ib
School. The Facilitator Team (including adminigtmatand teachers) analyze data, review curriculum,
examine best practice, and develop action plans.pldns are shared and revised before implementatio
begins. In addition, Professional Learning Commasiestablish high leverage goals. This year's wgork
centered on strengthening reading comprehensi@thbes are learning from and supporting each other
as they work together to improve instruction analent performance. A Child Team supports teachers a
they seek others’ expertise more effectively topsupstudents with academic, behavioral and
social/lemotional challenges. Suggested alternativesmplemented by the teacher and follow-up
meetings are held to monitor the effectivenessefiitervention(s) and to determine the next stéfes.
recognize that a different recipe for success &ohestudent may be necessary. The integratechauts' i
school help students acquire essential skills. dginaour FIT program, as well as our artist-in-resicy
program, students of all learning styles have napportunities to learn and flourish.

Several things contribute to a safe and produstiv®ol environment. An Emergency Planning Team
meets regularly to review and modify safety plasese plans are then reviewed at staff meetings. Ou
school counselor begins and ends the week by talddout the character trait of the month. Thisag p
of a comprehensive guidance program. All of oucheas are trained in Responsive Classroom and
embrace that philosophy. Each day begins with anMgrMeeting where the teacher and students
actively participate in building a positive and pagive classroom community in which each person is
valued. Monthly All School Meetings led by studeptsvide us with opportunities to welcome new
members to our school community, showcase learaingdj,celebrate accomplishments.

Our Physical Education teacher received Elemenftaacher of the year from the New Hampshire
Association of Health, Physical Education, Recmatind Dance and was also honored with the Heart of
7



Excellence Award from the American Heart Associatibhe art and music teacher collaborated to teach
students how art could reflect music. Many Memastadents had their art work selected to be sh@awvn a
the NH Philharmonic performed Stavinsky's “FireBir@ihe principals were asked to share the school's
work with RTI at the NH Administrators Best PraescConference, the State Special Education
Association Workshop, and a neighboring schootidist

The school has many celebrations and traditiortsctivatribute to our strong sense of community. €hes
activities include: Math and Literacy Night, SpriRting, Parent and Grandparent Visitation Days,
Reading Café, Fourth Grade Talent Show, Poetry @adéhe Grade Four Ice Cream Social. These
special events are valued by students, staff, amdiés.

As a school community we have piloted and impleme@sieveral practices that are now used across the
district. Recess before lunch maximized instrucldime. Students have an opportunity to expend
energy and socialize. Positive results includee timresolve recess issues before returning ts,clas
increased appetites, and fewer behavior refenraia the cafeteria. Memorial implemented a Peace
Education program to teach students to care fansleéses, one another, and the earth. The key ctscep
are reinforced through student and staff createalibk that model peace making skills in real-life
situations. Kelso’s Choice, our conflict resolut@pproach, has spread to other schools as welaré/e
extremely proud of our work in developing and piigta writing program. Writer's Workshop is being
implemented in all grades throughout the district.

Memorial celebrates our students’ passion for iegrand continued high levels of performance.
Furthermore, our disaggregated groups consistpetfiprm above the state average based on the NECAP
test scores. As we continue to learn, we are progtiare our learning with others.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12NH3

1. Assessment Results;

The standardized assessment used at Memorial MEBAP (New England Common Assessment
Program), which was implemented in New Hampshir@dtober 2005. The performance categories are
listed below. Level 3 and level 4 indicate thatandard has been met.

Level 1: Substantially Below Proficient: Studen&fprming at this level demonstrate extensive and
significant gaps in prerequisite knowledge andskikeded to participate and perform successfully i
instructional activities aligned with grade levguévalents.

Level 2: Partially Proficient: Students performiaigthis level demonstrate gaps in prerequisite
knowledge and skills needed to participate andopersuccessfully in instructional activities alighe
with the grade level equivalents.

Level 3: Proficient: Students performing at thigdedemonstrate minor gaps in the prerequisite
knowledge and skills needed to participate andopersuccessfully in instructional activities alighe
with the grade level equivalents.

Level 4: Proficient with Distinction: Students pamfing at this level demonstrate the prerequisite
knowledge and skills needed to participate andlemaastructional activities aligned with the gead
level equivalents.

The state of New Hampshire’s performance scordakat the standards are calculated as target index
scores. School and districts receive full credt(points) for students who score proficient onaband
partial credit on a sliding scale for students’resahat are below proficient. These scores are the
averaged to determine a school and district’s irtdeget. Schools are expected to meet the 95%
participation requirement and the performance reguénts on the target index scores.

Assessment data for Memorial School can be found at
http://www.education.nh.gov/longitudinalreportsten#20990

Memorial School is home to grades pre-school thindogr. The NECAP is given in October and tests
proficiency in standards mastered at the prior gtadel. As a result, Memorial's Adequate Yearly
Progress(AYP) is based on scores in grades tloee,dnd five. Memorial is proud to have achieved
Adequate Yearly Progress for the past five years.avé most proud of the high index scores of our
subgroups.

Analysis of Trends in Math

In Grade 3, student scores have consistently egorted at or above the 90 percent mark. In grade 4
student scores have fluctuated, yet reached a kairlar100% in 2010. In Grade 5, we have students
moving from the high 80s to 92% in 2010. We analymedata each year, look for trends that indieate
need for additional instruction and provide interven for students who are not proficient, or wie an
the low end of proficient, to ensure that theyake to reach and maintain a level of proficiency.
Longitudinal AYP data shows a five year growth eattin the number of students scoring at or abbge t
proficient level in whole school performance. Indasgets were set in the 2007-2008 testing yea. Th
index target for 2007-2009 was 82.0% with Memasi@iring 96.3% for 2007-2008 and 96.2% for 2008-
2009. Index targets were raised to 88% for 200t241d Memorial scored 96.9 percent in 2009-2010



and 97.5% in 2010-2011. Memorial students haveopmd above the Index Targets each year. Our
challenge is to continue to analyze data to mairttae high level of performance of our students.

Analysis of Trends in Reading

In grade 3, student percentile scores consistégitlwithin the 90s with the exception of the 202011
testing year, which showed a proficient level of088. In grade 4, student proficiency rates have
increased from 83.0% to 95.0% over a five year®ogderade 5 also has shown an increase, going from
92.0% to 98% with a dip in the 2007-2008 schookyBg analyzing the scores and providing necessary
interventions, student scores improved.

Longitudinal AYP data shows a five year growth eattin the number of students scoring at the
proficient or above level in whole school perforroanindex targets were set in the 2007-2009 testing
year. The index target for 2007-2009 was 88.0% Wigmorial scoring 96.1% for 2008-2009 testing year
and 96.6% for 2008-2009. Index targets were rais€d % for 2009-2011 and Memorial scored 97.5% in
2009-2010 and 98.5% in 2010-2011. Memorial studeat® performed above the Index Targets each
year. Given the high level of student performarce,challenge is to move students to higher leokls
achievement.

GAP Analysis of 2010 Scores

Our 2010 scores showed a 10% gap in Educationabiliiies in Mathematics. In the past five years

there have been gaps in both reading and mathesmatice area of identified special education stisle

We continually analyze data to assess student@se@nd implement the Response to Intervention imode
to address the needs of our special education atul Tier 2 or Tier 3 instruction are the intertiens

used to support individual student needs. Individitucation Plans (IEP’s) specifically identify the
supports that students need instructionally as agethe accommodations that are needed for assgssme
The supports and accommodations are used in ttergta everyday instruction and testing so that a
summative assessment reflects ongoing practicepfuarity is to ensure that all students meet the
proficiency level with no gap separating students.

Using the three tiers of the Response to Intereantiodel is our primary approach to addressing the
needs of each student. Each low performing studedéentified and their programming is reviewed to
determine what additional instruction is needed.

2. Using Assessment Results:

Memorial uses the assessments provided by thearglegading series, Open Court (grade 1-4) and
Reading Street (K), to inform instructional decisimaking at the core level. DIBELS is used in
Kindergarten and Grade 1 to monitor each studg@ntigress in reading; this includes all students who
have Individual Education Plans. Northwest Evalhrathssociation (NWEA) math and reading tests are
given to all 2nd, 3rd, and 4th graders in the gprirhe results of these assessments are usedtsthffl
gauge the effectiveness of instruction as welbdsitm new goals. Results are also used as a pr o
initial dataset that is given to teachers at thggriieng of each school year to help establish prielary
instructional groups. Formative assessments arertily being developed at each grade level. Sydtema
analysis of all data drives the decisions thatnaaee about instruction. It is our belief that theughtful
and thorough analysis of data will continue to @&ase academic performance.

Our Facilitator Team reviews NECAP data each yeaetermine individual student needs as well as to
identify trends that need to be addressed in thécalum. The RTI model is used for both reading an
math. One trend that became evident was lower préioce on open response questions. Research and
best practice have been examined in an effort prase student performance. An increased focus en th
connection between reading and writing was an itapoffirst step. A new strategy is being used this
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year in an effort improve student skills and datihlve analyzed to determine if it is an effective
approach. The results of this analysis will helgaudetermine our next steps.

Tier 1 instruction focuses on the core curriculdimcough PLC work, teachers examine data to see if
there are grade level or a classroom concernsopéeness of this conversation provides the oppibytun
for team members to help each other improve instnuclf students need additional support and/or
instruction, Tier 2 interventions are used. Tydigcahe Reading Specialist, the Title | staff, aspbcial
educators support Tier 2 students. The goal isdeenthe student back to the core level. Therefore,
groups are flexible in configuration and duratidhe intervention depends totally on need, whichlman
grade, classroom, or student specific.

Team Instruction and Title | reading and math areimary avenue for Tier 2 interventions. A spéci
educator at each grade level provides supportdtr identified and non-identified students. Working
closely with the classroom teacher, the speciata@ttn ensures that each student is receiving the
necessary instruction to close the gap. The teatruiction model allows many of the non-identified
students to catch up with their peers and not taeater the special education system. The idedtifi
students receive the necessary support to keepdahgrar with their peers. The Title | students neze
additional reading and math instruction that adssgheir areas of need. Data is analyzed and
instructional goals are developed. Progress isladgunonitored and all groups are fluid. When stois
meet the goals they continue with the curriculurthatcore level. Regular data analysis by classroom
teachers, the reading specialist, special educatndsthe administration ensures that each stumena
successful experience.

Tier 3 addresses the significant gaps in studemhieg. In an effort to narrow and close the gap,
individualized instruction is provided by specidueation staff. Typically, student intervention ¢ns
increased and features a replacement curriculum.

We are committed to maintaining a high level offpenance and challenge for all students. A cre@tivi
scale is used with our high-achieving studentselp mcrease the focus on creativity and critical
thinking.

Together, the students, educators, and familiddevhorial School compose a vibrant learning
community. It is the shared belief of this communitat teaching and learning strategies are most
effective when informed by the results of ongoiogiative and summative assessment. Thereforeait is
priority of the administration and professionalfista communicate these data, as well as the iesfilt

the subsequent analyses, to the community as tkfollgtand clearly as possible. To this end, fagsli

are offered the opportunity to conference with tems, administrators, and specialists. Generadlsems
meet with teachers at the end of the first andithiarking periods. Additional conferences, to déscu
assessment results (e.g., NWEA, NECAP, Gates-Mati&iatc.), the synthesis of these data with other
sources of information, and potential implicatioagarding future instructional choices, are offered
throughout the year. In addition, parents are plediwith individualized NWEA reports, which detail
how their child performed in relation to districgrs, as well as how their most recent attempt aoesp

to years past and to national norms. Finally, @ssest results are communicated to students via
individual, classroom, and/or grade-level goals.

The Assistant Superintendent shares the resuttepflardized achievement testing with the public.
These broader efforts at communication includdexiged presentation to the School Board, press
releases to local newspapers, and a statemenedatistiict website. The Superintendent extends the
scope of this community dialogue by including assemnt results in his State of the District predema
on local television. By addressing achievementltesis a community, while also providing persoreliz
support for students and parents, we are abletbatisseminate useful information and celebrate our
students’ many successes.
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3. Sharing Lessons L earned:

Memorial has been fortunate to collaborate witlsisser schools in Bedford as well as present at
workshops on the state level. The District Leadpr3leam (District and Building Administrators) and

the Curriculum Team (District and Building Adminsstors and Instructional Specialists) both meet
monthly. Academic and behavioral data are reviearatibest practices and interventions are shared and
implemented. As a Curriculum Team, we have form@ddadessional Learning Community (PLC) to
ensure that we learn and model the PLC philosoployr professional conversations and develop
effective PLC teams in our respective schools. firecipal and assistant principal have presented at
school board meetings to share our successes otftithe board and the community.

Memorial was asked by both the School Administiatsssociation and the Special Education
Association to do a presentation on the Responkgdosention (RTI) process. On behalf of our sdhoo
principals presented the strategies for the devedop and implementation of the school’'s RTI model,
the Best Practices conference. As a result, segdrat schools asked for the information, whichweze
honored to share.

District wide grade level meetings are one mearsdi at district data and trends, providing a forior
grade level teachers to share best practices &vatlteen successful. Schools have visited to fyest a
hand look at our math and writing instruction. Stigmwhat we are learning about improving our piaeti
will, hopefully, help other schools on their jouyse As our learning continues, so will the sharMthat
has been learned is that the examination and ingi&tion of best practices promotes success.

4. Engaging Familiesand Communities:

Families come twice a year to parent conferencesstauss the progress of their child. Assessments a
explained and questions answered. Parents ancetsaate in regular contact through email and web-
based Teacher Notes. When individual student’sop@idince is out of sync, teachers talk with paremts
explain the data, emphasizing that a single assgsmonly one piece of the total picture. Teasher
explain that using three points of data helps eraanore accurate picture of student achievement.

Communication is fundamental to our successes@arkating an open and positive learning
environment. The district went greener two yeaxs ddpese efforts include our teachers posting their
Teacher Notes on the web a minimum of two timesatm principal biweekly emails to all families,dan
access to an informative district and school welsit

Administration and the Facilitator Team carefulhalyze the data to provide an overview of our sthoo
and grade level performances. Trends are determaingédhared with the whole staff. Though pre-school
kindergarten, grade one, and grade two are nossadgit is imperative that they see that thetrucsion
provides the foundation for student performancgrades three and four. An example was the
identification of two areas in math that our studestruggled with: equal equations and measurement.
Sharing strategies to improve these skills and wgrkcross grade levels substantially increasetkstu
performance. Effective early intervention is caficData is shared with grade level teams andutiiro
their PLCs, these teams analyze the data, diseas#is, create grade level goals, and developegies

to achieve these goals. Administrators meet montiitlty each PLC to discuss progress to date, determi
next steps and what supports or professional dpredat is needed.

Our Facilitator Team ensures that the focus staysuoriculum, analysis of data, and best practiCes.
Faculty Council addresses issues and overseessg@mination of solutions to the school at largaildC
Team ensures that each student receives the ngcegsaventions to access the core curriculum. RRT
(Referral Review Team) establishes communicati@hfarms a partnership with families involved in the
special education process. The Emergency PlanréagnTmakes sure that safety procedures are in place
and are monitored. Administrators ensure that anadsuccesses are monitored, goals are develogkd an
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evaluated, and that we are continually examiningpoactices, seeking what is best for studentsgasoc
emotional and academic growth. The Sunshine Comendteates a sense of community and caring by
sponsoring special events for staff, recognizingartant personal milestones, and providing support

when our staff faces challenges.
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PART V - CURRICULUM AND INSTRUCTION 12NH3

1. Curriculum:

The staff at Memorial School is dedicated to hajmtudents grow academically and socially. The core
curricula establish high expectations for the lgagmof all students in both of these areas. Menhoria
teachers implement the core instructional progrsahscted by the district for reading and math. T&am
comprised of grade level teachers and specialigtis representation from each school, developed all
other curricula. Each curriculum is aligned witle tational and New Hampshire Frameworks and
provides students with highly engaging learningaypmities that spiral and build from one yearte t
next.

The implementation of both the Scott Foresman Regg8ireet program in kindergarten and the Open
Court Reading (SRA) program in grades one throogh, forovides our students with direct, systematic
instruction that explicitly teaches phonemic awas phonics, fluency, vocabulary, and comprehansio
skills. Because research shows that strong eaatling ability is key to students’ success in schoany
resources are focused on providing Tier 2 and Jiaterventions in kindergarten and first gradeisTh
ensures that most students have a strong foundati@ading by the end of grade one.

Everyday Math is our core math program. The culuituis comprised of six instructional strands:
numbers and numeration, operations and computataia,and chance, measurement and reference
frames, geometry, and patterns, functions and edgéstruction builds from the concrete to thetiatrs
and the concepts spiral to ensure that previoeslsned skills and concepts are maintained. Tied? a
when needed, Tier 3 interventions are designearget specific skill and concepts deficits. Student
demonstrating strengths are provided with enricitirapportunities.

The Writers’ Workshop model is used to deliver imgtinstruction. Instruction focuses on teaching th
writing process and writing crafts. Units of studglude: Small Moments (Personal Narratives), Non-
Fiction, Fiction, Essays, and Revision Stratedieqectations are clearly defined and specific iattics
are provided for each unit of study. Writing isquently integrated with technology.

Science is taught using an inquiry model. The Kiérsce curriculum exposes students to earth science
physical and life sciences, and the scientific pssc The curriculum is designed so that studenslale
and practice critical thinking skills (e.g. inferg, drawing conclusions, and analysis) and scipnogeess
skills (observing, classifying, predicting, measgticomparing, recording data, and controlling
variables). Students participate in hands-on lessod complete controlled experiments. Engagints tex
technology, field trips and special presentatianisagce scientific inquiry.

Our social studies curriculum is designed to foatemitial understanding of geography, culture,
economics, government, history, and citizenship.éxample, as fourth graders study New Hampshire
they learn about state geography, the functiortiaté government, elements of maps and globes, local
economies, and the ways in which early exploratless and events changed New Hampshire.
Citizenship is taught by implementing the Respam§iNassroom philosophy. Memorial students become
responsible members of the school community bytiergaules that lead to a productive and coopeegativ
school environment, accepting differences, workiollgboratively, and resolving conflict.

Technologies are integrated into all curriculumearel' hese are highly engaging tools used by stsident
access information and present their understan@nglents create digital portfolios that demonetrat
their ability to use peripheral devices and prouitgttools to create word processing, and creatimgti-
media presentations. The technology curriculumraatkrials are continually updated in response to a
rapidly changing digital world.
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Students receive weekly instruction in art, phylséchication and music. The six elements of art are
taught as students create drawings, paintingstraad-dimensional art projects using different medi
Physical education classes focus on developingsgnugor skills, physical fithess, sportsmanshigp an
teamwork. The music curriculum emphasizes the itapae of creativity in the music classroom.
Through singing, instrument playing, movement, iaysation, compaosition, and rhythmic speech,
students make music as they learn.

The curricula described here address core stanétardach discipline. Students are provided with
cognitively engaging educational experiences thstief curiosity, motivation and a desire to learn.

2. Reading/English:

Before children become members of the Memorial 8cbommunity, we ask their parents to become our
partners in education by reading aloud to theildcén on a daily basis. As educators, we know the
importance of being read to and beginning readimngess.

Memorial's reading instruction is aligned with tRational Reading Panel’'s findings that effective
reading instruction should include instruction hlpemic awareness, phonics, fluency, vocabulary and
comprehension. These key components of readingiatigtn are taught explicitly through direct,
systematic instruction using two research-basedimgaseries, the Scott-Foresman Reading StreetsSeri
in kindergarten and the Open Court Reading (SRAyam for students in grades one through four.
These programs provide students with strong Tiasttuction that includes flexible, small group
differentiated instruction, designed by the claserdeacher, to meet student needs. Small group
instruction provides opportunities to practice gréalel reading skills, additional work with target

skills, and opportunities to extend reading skiltal critical thinking through programs such as hab
Books.

Our staff believes that early intervention is cati As a result, student acquisition of early negakills
is continuously monitored using a wide varietyals: program assessments, the Dynamic Indicafors o
Basic Early Literacy Skills (DIBELS), Test of Phdagical Awareness, and teacher observation.
Students who need support participate in flexibler 2 groups that provide instruction designed to
eliminate specific reading skill deficits. Tier @rgices are provided by the grade level speciataidw,
Title | reading teachers, the reading specialist, garaprofessionals. Some of the interventionnarog
used include: Lindamood Bell, Project Read, RAVEYIson Reading, Scott Foresman Early
Intervention Program, and Read Naturally. Tiert@nventions are provided if a student needs more
support. Tier 3 instruction is individualized andgrams such as LiPS are used in an effort to dlose
gap. As part of our intervention plan studentsigrd 2 or 3 may participate in before or after stho
tutoring. As a result, students receive an addiitimrty to ninety minutes of reading instructieach
day.

High performing readers with strong reading compredion skills, who need an additional challenge,
may participate in the Skills Enriched through Eatianal Diversity (S.E.E.D.) Readers’ Group. The
purpose of these groups is to challenge avid reader

Grade level Professional Learning Communities (BlaEs working collaboratively to improve student
reading comprehension skills. Instruction in trardd fourth grade is focused on enhancing the rgadin
writing connection and the initial data is promgsiata is collected and reviewed, and based on the
results, instruction is modified to best meet shideeds.

3. Mathematics:

Within this curriculum area, Everyday Mathematgd4emorial School’s core program of instruction.
Teachers at Memorial School implement this progséitifully, and enhance its effectiveness via sound
teaching strategies and laudable problem solviillg skeachers supplement lessons with hands-on
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materials such as Cuisenaire Rods in order to geaie students with concrete examples of math
concepts. Teachers also utilize techniques glefinedsources as diverse as Xtra Math and Singapore
Math in order to provide the students with practiod strategies that take differences in learniylgs
into account. The most important aspect of our nratruction at Memorial is formative assessmehe T
results of these assessments, formal and infoamglpwer teachers and students better to identdy an
address areas warranting greater attention. Fjrsllgents who quickly demonstrate firm understagsli
of concepts are provided opportunities to advaheg tevelopment further.

The teaching and professional staff at Memoriald®thtrive to share information regarding student
progress and effective instructional strategiegc&p educators, classroom teachers, and our emeich
teacher, informed by the results of on-going assens all work together to provide beneficial and
engaging mathematics experiences to our studergsaré/also fortunate to have the Title 1 math
program available to students who qualify. Thisgpaon provides tier 2 learning support for these
students both in the classroom and in small gretiings. Additionally, tier 3 instruction is prowd, as
needed, by the grade level special educator ineratipn with the greater educational team. The
effectiveness of this collaborative model, thougibaious in scope, is evidenced by the improvenoént
targeted math skills, strong student performandhk wigard to math facts, and excellent resultoth b
grade level and standardized testing. Memoriaf atad students are building a positive math culthee
is inclusive of both boys and girls. Furthermohes eéxcitement of math problem solving is modeledl an
shared at the classroom, grade, and school levels.

Teachers at Memorial use dynamic grouping techsigoistructure effective and targeted math
instruction. Students who feel successful and ehgkd in mathematics are more receptive to buildmg
their current level of skills. We have run “mathlet” for both students who need to be challenged in
math and those who are working on building a sichdation of essential skills. Our school also
considers chess to be an excellent game to supadiit thinking.

Math is an integrated part of our teaching day atridrial School. We are preparing students for git
and important challenges by facilitating a learnémgironment that allows students to build a solid
foundation of math understanding.

4. Additional Curriculum Area:

Science Program: Children at the Memorial Schoskatively engaged in a year-long comprehensive
program of scientific inquiry and engagement beigigin kindergarten, where they make predictions
about seed germination and keep simple journaisedf discoveries. In this way students begin to
understand the importance of scientific observafldre science curriculum exposes students to earth,
physical and life sciences, as well as the scieniifocess. First graders draw conclusions abduitdta
preferences as they work with sow bugs. No childftsnside as they participate in environmental
“DIG” activities throughout the year. Second gradi@vestigate mass, volume, and temperature, lggrni
about scientific instruments and measurement. Tdnaders kick off the year with a study of bats,
including a district-wide bat count. Their datagraphed and shared with the Audubon Society, tmtga
their membership into the larger scientific comntyniFrourth graders conduct experiments related to
landscape evolution, measure and predict weattaatge's, build series circuits, and participate in
challenging engineering activities using LEGO miaterto better understand simple machines. Each
year, fourth graders spend one whole day as emgingach team of students makes several LEGO
builds, problem solving as they go along. Each tbaitts a car as the culminating activity to race¢hie
hallway. Most exciting is the conversations of thbsdding scientists as they try to create thesasar.
The curriculum is designed so that students devatappractice critical thinking skills (e.g. inferg,
drawing conclusions, and analysis) and scienceggsoskills (e.g. observing, classifying, predicting
measuring, comparing, recording data, and comigoliariables). Each year extends student
understanding of scientific methodology in the,lidaysical, and earth/space science domains aswell
their understanding of the role of research andaggeopriate technology. Young scientists floudsh
the Memorial School!
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5. Instructional Methods;

The goal of the Memorial staff is to ensure thateand every student meets or exceeds the rigers
of-year benchmarks established by the Bedford Sahswict for each curriculum area. A team
instruction model allows for differentiation base ability levels and learning styles with all edtars
taking responsibility for providing additional sugpor enrichment opportunities for students.

Classroom teachers are highly skilled in delivetimg core academic programs and designing
differentiated small group instruction to suppareatend student learning. A direct, systematicltimu
sensory approach to instruction is used acrosgptiigs. Instruction spirals to ensure that stugeetain
previously learned skills and concepts.

During our daily grade level “pull-out” block, stents participate in specialized instruction in the
classroom and in various other settings. Instradtizuses on providing academic support or enricttme
opportunities in reading, writing, and math to indual students and small groups. The instructional
groups are flexible and student progress is cdyafubnitored. Interventions are adjusted based on
student response to instruction. Therapeutic aimhguae services are also provided during this 8me
that all students have access to the general edon@atre curriculum.

Once a week, students in grades one through faticipate in our school’s FIT program (Flexible
Instructional Time) by attending an additional amysic, library, or physical education class to
experience an integration between these subjeas ared the classroom curriculum. Classroom teachers
and the SEED teacher also provide small groupuostm during FIT. This allows students to accéss t
curriculum through a variety of modalities. Througbvement, music, visual arts, books, technology
integration, and critical thinking exercises, stidegain new perspectives of the essential undefisigs
outlined in our core science and social studiesauums.

Technology is integrated within rich learning expeces across disciplines. Teachers engage students
learning new content and practicing skills usindwges such as Brain Pop, XtraMath, and numerous
iPad applications. Students create high qualitinetogy projects that are aligned with ISTE Techggl
Standards and the New Hampshire Frameworks. Odestsi become adept at using technology to
research, record, and organize information, aral@esentation tool to demonstrate the content they
have learned. Third graders research an endangei®al in a biome and then create a presentatan th
illustrates human influence on that animal and l@oAs a part of the fourth grade nonfiction writingjt

of study, students write in Google Documents (Gedbcs) which provides a new way for peers and the
teacher to provide feedback as the piece is besaed. Well designed instruction that incorporates
technology engages students in meaningful leamnite preparing them for life in the digital age.

6. Professional Development:

The Bedford School District provides rich professibdevelopment opportunities for all staff. A disit
professional development committee comprised afhtes from each of the schools and administration
oversee all professional development. Staff areeyied annually to determine professional growtldeee
and workshops addressing the identified needsedrby staff skilled in that area. Examples of récen
needs include: Executive Function, Integrating #2agdps, and Developing Effective Professional
Learning Communities

In an effort to enhance student learning, thisge@orkshop days are dedicated to professionahiegr
community work. PLC work at Memorial has allowedrtes to develop formative assessments, analyze
student data, create flexible instructional gro@xsmine best practice and adjust their instrudiiased

on what they learn. Formative data from each ofgvade level teams show that student performance is
improving in the areas being addressed.
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Each teacher has three professional developmest @agse days are used to attend workshops outside
the district. Two third grade teachers attendeaekshop on improving student responses to opencende
guestions. They believed the strategies learneddimiter support their students, so they used BieC
Workshop Day to teach their team what they learfibd.team collected baseline assessment data and is
now implementing the practice across the gradd Iaveopes of seeing a significant improvement in
student skill.

Each summer the district holds a week-long Sumnueri€lilum and Technology Institute. This affords
staff an opportunity to develop and revise curticuland create integrated technology projects. This
summer staff will be working to align our curricatuwith the Common Core Standards.

Mentoring is an integral part of professional depehent for new teachers and teachers who are new to
Bedford. Through mentoring, the New Teacher Indugtand after school workshops, new staff develop
strong understandings of the curriculum, expeatatior student performance, policies and procedures
technology and communication with families. We &edi these elements provide the critical support
needed to attract, train, and retain excellentriesc

Our building level professional development daysallaboratively designed by the administratiod an
Facilitator Team based on information gathered fboifding PLC Teams. Staff gives feedback at the
end of the day. That information is used to planre work. The District Instructional Specialiste a
another resource for our teachers. They are agtireblved in curriculum development and providing
professional development that supports the curriaul

7. School Leadership:

The principal and assistant principal have budubure in the school where everyone (studentff, sta
parents, and community members) believes that ka@can make a positive contribution to the siscces
of the school, and they do. People are at the bédnings. The school community celebrates suasess
persists in meeting challenges, and seeks waymaoonsly to improve.

Through faculty and community councils, a buildiegdership team, principal’s advisors, and
committees, the administrative team has a broastitoency share in decision making. The principals
lead by example and encourage others to participateking Memorial School a school of excellence
by creating a climate focused on learning, buildtrgng relationships, taking action to support
instructional excellence, being learners and visigithinkers, serving as instructional leaders, and
exhibiting unwavering personal integrity.

Professional reading, and discussions about curesetirch, led the school to adjust reading insonel
practices and reallocate resources to ensurettiddrgs become fluent readers who have a love for
reading by the end of first grade. The focus ofriredion was shifted to align with the best praesic
identified by the National Reading Panel reporte THBELS assessment was added to monitor student
acquisition of early reading skills. An early intention program was established to support studemts
were not making adequate progress toward gradédemehmarks. Resources (personnel, professional
development, time, and money) were re-allocatesipport an emphasis on the development of early
reading skills. Parents were educated about theriapce of reading and were given ways to help thei
children become lifelong readers. As a result esthefforts, student reading performance showed
significant improvement.

Teachers’ desire to improve their writing instroatiand student written skills has led Memorial on a
highly successful educational journey that spreattict-wide. As the principals went through theirg
process, they looked for a teacher with a strongngrbackground. A gifted writing teacher was kiire
and, like the ripples in pond, her gifts spreadtteer teachers. She led by example. Teacherslat eac
grade level expressed an interest in attendingvdek-long Columbia Writing Workshop. They returned,
shared their knowledge, and established a buildimiing committee. The principal championed a wisio
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of the gifted teacher serving as an elementaryngritoach who would teach model lessons and fatslit
curriculum development. The district leadershipriend school board supported this vision. A
comprehensive writing program is now in place vhithly skilled teachers and inspired young writers
whose work is of excellent quality. Change wasdied, one classroom at a time.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: {Test: New England Common Assessment Pro
Edition/Publication Year: 20( Publisher: Measured Progress
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES

Proficient and Above 94 99 95 94 91
Proficient with Distinction 48 60 51 60 40
Number of students tested 90 85 94 93 88
Percent of total students tested 99 100 100 100 100
Number of students alternatiyehssesse 0 0 0 1 0
Percent of students alternatively assessed 0 0 0 1 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient and Above 100

Proficient with Distinction 18

Number of students tested 4 11 3 3 4

2. African American Students

Proficient and Above

Proficient with Distinction

Number of students tested 1 1 1 3
3. Hispanic or Latino Students

Proficient and Above

Proficient with Distinction

Number of students tested 1 1 1 1 1
4. Special Education Students

Proficient and Above

Proficient with Distinction

Number of students tested 8 7 7 7 9
5. English Language L ear ner Students

Proficient and Above

Proficient with Distinction

Number of students tested 1 1

6.

Proficient and Above

Proficient with Distinction

Number of students tested

NOTES:

12NH3
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: {Test: New England Common Assessment prot
Edition/Publication Year: 20( Publisher: Measured Progress

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES

Proficient and Above 88 99 95 98 90
Proficient with Distinction 38 38 48 39 25
Number of students tested 90 85 84 83 88
Percent of total students tested 99 100 100 100 100
Number of students alternatively asse: 0 0 0 1 0
Percent of students alternatively assessed 1

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient and Above 100

Proficient with Distinction 0

Number of students tested 4 11 3 3 4

2. African American Students

Proficient and Above

Proficient with Distinction

Number of students tested 1 1 1 3
3. Hispanic or Latino Students

Proficient and Above

Proficient with Distinction

Number of students tested 1 1 1 1
4. Special Education Students

Proficient and Above

Proficient with Distinction

Number of students tested 8 7 7 7 9
5. English Language L ear ner Students

Proficient and Above

Proficient with Distinction

Number of students tested 1 1

6.

Proficient and Above

Proficient with Distinction

Number of students tested

NOTES:

12NH3
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: : Test: New England Common Assessment prot

Edition/Publication Year: 20C Publisher: Measured Progress
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Oct Oct
SCHOOL SCORES

Proficient and Above 100 85
Proficient with Distinction 65 45
Number of students tested 85 95
Percent of total students tested 99 100
Number of students alternatively asse: 0 0
Percent of students alternatively assessed 0 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient and Above
Proficient with Distinction
Number of students tested

2. African American Students
Proficient and Above
Proficient with Distinction
Number of students tested

3. Hispanic or Latino Students
Proficient and Above
Proficient with Distinction
Number of students tested

4. Special Education Students
Proficient and Above
Proficient with Distinction
Number of students tested

5. English Language L ear ner Students
Proficient and Above
Proficient with Distinction
Number of students tested

6.

Proficient and Above
Proficient with Distinction
Number of students tested
NOTES:

70
20
7 10
1 1
1 2
50
10
6 10

12NH3

Oct Oct Oct
94 86 94
48 41 38
98 95 99
100 100 100
1 0 0
0 0

4 7 2
2 3
1 1
25 63
8 0
8 12 11
1 2 2
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: : Test: New England Common Assessment prot

Edition/Publication Year: 20( Publisher: Measured Progress

Testing Month

SCHOOL SCORES

Proficient and Above

Proficient with Distinction

Number of students tested

Percent of total students tested
Number of students alternatively asse:

Percent of students alternatively assessed 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient and Above
Proficient with Distinction
Number of students tested

2. African American Students
Proficient and Above
Proficient with Distinction
Number of students tested

3. Hispanic or Latino Students
Proficient and Above
Proficient with Distinction
Number of students tested

4. Special Education Students
Proficient and Above
Proficient with Distinction
Number of students tested

5. English Language L ear ner Students
Proficient and Above
Proficient with Distinction
Number of students tested

6.

Proficient and Above
Proficient with Distinction
Number of students tested
NOTES:

Oct Oct
95 93
60 49
85 95
99 100
0
0

80
40
7 10
1 1
1 2
70
10
6 10
0 0
0 0

12NH3

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Oct Oct Oct
91 85 83
33 43 21
98 94 99
100 100 100
1 0 0
0 0

4 7 2
2 3
1 1
56 18
0 0
8 11 11
1 2 2
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics
Edition/Publication Year: 20( Publisher: Measured Progress

2010-2011| 2009-201C| 2008-200¢| 2007-2008  2006-2007
Testing Month Oct Oct Oct Oct Oct

Grade: ! Test: New England Common Assessment prot

SCHOOL SCORES

Proficient and Above

Proficient with Distinction
Number of students tested
Percent of total students tested

92
50
98
99

Number of students alternatively asse: 0

Percent of students alternatively assessed 0

SUBGROUP SCORES

93 88
53 43

100 98
100 100

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient and Above
Proficient with Distinction
Number of students tested

2. African American Students
Proficient and Above
Proficient with Distinction
Number of students tested

3. Hispanic or Latino Students
Proficient and Above
Proficient with Distinction
Number of students tested

4. Special Education Students

Proficient and Above
Proficient with Distinction
Number of students tested

60
30
10

80
30
10

5. English Language L ear ner Students

Proficient and Above
Proficient with Distinction
Number of students tested
6.

Proficient and Above
Proficient with Distinction
Number of students tested
NOTES:

12NH3

90
30
10 7

50

91

39
105
100

62

13
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Edition/Publicaton Year: 200 Publisher: Measured Progress

Testing Month

SCHOOL SCORES

proficient and Above

Proficient with Distinction

Number of students tested

Percent of total students tested
Number of students alternatively asse:

Oct

98
55
98
99
0

Percent of students alternatively assessed 0

SUBGROUP SCORES

Oct Oct
93 91
35 30

100 97
100 100

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

proficient and Above
Proficient with Distinction
Number of students tested

2. African American Students
proficient and Above
Proficient with Distinction
Number of students tested

3. Hispanic or Latino Students
proficient and Above
Proficient with Distinction
Number of students tested

4. Special Education Students
proficient and Above
Proficient with Distinction
Number of students tested

5. English Language L ear ner Students
proficient and Above
Proficient with Distinction
Number of students tested

6.

proficient and Above
Proficient with Distinction
Number of students tested
NOTES:

90
30
10

100
20
10

12NH3

70
10

10 7
2 1
2
58
0
8 12
5

Grade: ! Test: New England Common Assessment prot

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Oct

79

17
105
100

15

13

25



STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Proficient and Above 95 92 92 90 91
Proficient with Distinction 54 52 47 46 37
Number of students tested 273 280 290 293 282
Percent of total students tested 99 100 100 100 100
Number of students alternatively asse: 0 1 1 1 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient and Above 80 87 78 71

Proficient with Distinction 33 22 14 14

Number of students tested 21 31 14 14 9

2. African American Students

Proficient and Above

Proficient with Distinction

Number of students tested 3 4 4 8 4
3. Hispanic or Latino Students

Proficient and Above

Proficient with Distinction

Number of students tested 4 3 4 2 2
4. Special Education Students

Proficient and Above 83 68 63 53 64
Proficient with Distinction 25 8 0 3 10
Number of students tested 24 25 27 32 29

5. English Language L ear ner Students
Proficient and Above
Proficient with Distinction

Number of students tested 1 0 6 3 3
6.
Proficient and Above 0 0 0 0 0
Proficient with Distinction 0 0 0 0 0
Number of students tested 0 0 0 0 0
NOTES:

12NH3
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Proficient and Above 93 94 92 86 88
Proficient with Distinction 50 40 36 32 24
Number of students tested 273 280 279 282 282
Percent of total students tested 99 100 100 100 100
Number of students alternatively asse: 0 1 1 1 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficient and Above 85 83 85 64

Proficient with Distinction 33 16 7 7

Number of students tested 21 31 14 14 9

2. African American Students

Proficient and Above

Proficient with Distinction

Number of students tested 3 4 4 8 4
3. Hispanic or Latino Students

Proficient and Above

Proficient with Distinction

Number of students tested 4 3 4 2 1
4. Special Education Students

Proficient and Above 66 72 59 45 38
Proficient with Distinction 20 8 0 3 0
Number of students tested 24 25 27 31 23

5. English Language L ear ner Students
Proficient and Above
Proficient with Distinction

Number of students tested 1 0 6 3 3
6.
Proficient and Above 0 0 0 0 0
Proficient with Distinction 0 0 0 0 0
Number of students tested 0 0 0 0 0
NOTES:

12NH3
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