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PART | - ELIGIBILITY CERTIFICATION 12NH1

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Separtment of Education, Office for Civil Rights (BT
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @ergfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

The school has been in existence for five full getrat is, from at least September 2006.

The nominated school has not received the Bluedilgrhools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

The nominated school or district is not refusingRo&cess to information necessary to
investigate a civil rights complaint or to condadlistrict-wide compliance review.

OCR has not issued a violation letter of findingshte school district concluding that the
nominated school or the district as a whole haktgd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12NH1

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 2 Elementary schools (includes&-
(per district designation): 1 Middle/Junior high schools

1 High schools
0 K-12 schools
4 Total schools in district

2. District per-pupil expenditure: 1252¢

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Rural

4. Number of yeas the principal has been in her/his position & ¢ichool 27

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 0 0 0

K 11 8 19 7 0 0 0

1 14 8 22 8 0 0 0

2 7 13 20 9 0 0 0

3 14 9 23 10 0 0 0

4 11 11 22 11 0 0 0

5 9 8 17 12 0 0 0

Total in Applying School: 123



12NH1

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

0 % Asian

0 % Black or African American

1 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

99 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 6%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| 1
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 6
until the end of the school year.

(3) Total of all transferred students [sum of
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.06
divided by total students in row (4). '

(6) Amount in row (5) multiplied by 100. €

7

121

8. Percent of English Language Learners in the school0%
Total number of ELL students in the school: 0
Number of non-English languages represented: 0
Specify non-English languages:




12NH1

9. Percent of students eligible for free/reduced-priceals: 12%
Total number of students who qualify: 15

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 18%
Total number of students served: 22

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

1 Autism 0 Orthopedic Impairment

0 Deafness 2 Other Health Impaired

0 Deaf-Blindness 11 Specific Learning Disability

0 Emotional Disturbance 2 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
1 Multiple Disabilities 5 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 6 1
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 1 8
Paraprofessionals 5 4
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 6 0
Total number 19 13

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 18:1




13. Show daily student attendancéas Only high schools need to supply yearly gradoaates
20102011 20092010 20082002 20072008 20062007
Daily student attendance 97% 96% 96%» 96% 96%
High school graduationre, 0% 0% 0% 0% 0%

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

12NH1

Graduating class size: 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in vocational training 0%
Found employment 0%
Military service 0%
Other 0%
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:
o No
> Yes

If yes, what was the year of the award?



PART |1l - SUMMARY 12NH1

Canterbury Elementary School was built by commulaigynen in 1957 as the neighborhood one-room
schoolhouses were closing. This accomplishmentre@sgnized by President Dwight D. Eisenhower as
he wrote, "The splendid story of the Canterburyntglatary School had been brought to my attention. |
is encouraging to learn of this demonstration shgwnity spirit. This is in the best American titah

of self-reliance." Canterbury Elementary Schod bantinued to retain its strong ties with the
community to this day. A small school in a rurakio(2,352 residents) just outside of the statetahpf
Concord, New Hampshire, CES has a population ofitah?0 students from Kindergarten through grade
five. We are part of the Shaker Regional Schostriit which includes the smaller town of Cantegbur
with one elementary school and the larger towneafi®nt with an elementary school, a middle school
and a high school.

Our school was named the 2004 New Hampshire Eleme8thool of Excellence and has been awarded
the NH Partners in Education Blue Ribbon Awardvolunteer excellence for 21 consecutive years. We
have an average of 80 parent and community mendbenteers providing over 1,755 hours of service
annually. Our fourth grade teacher received theiéeatial Award for Excellence in Mathematics and
Science Teaching in 2010 and this year our scha@ienhas been nominated for School Nurse of the
Year.

The mission of our school is to develop a commuoitlfelong learners, critical thinkers and
responsible, productive citizens. Our vision ihi&we all students’ performance outcomes exceeg, stat
national, and international standards of achieventemave one hundred percent of our studentango o
graduate or successfully complete their educatipragram, and to have the percentage of our stadent
pursuing post secondary education continue to ekiteestate average. We strive to create a respectf
learning environment that offers diverse educatiopportunities for all students. We believe a dlil
education requires the dedicated efforts of ouf,gudents, parents and the community. Our staff
recognizes each child as a unique individual. Weesto provide each student with the opportunitees
learn, develop, and succeed to his or her fullggacity. Our goals are that through quality indtaunc

and curriculum Canterbury students will masterisitiiat are basic to life, develop responsiblédiatés,
develop a sense of self-respect and respect feethmund them, and display continuous academic and
social growth.

Each year CES teachers collaboratively developnadevide theme which ties together the curricula
areas. Recent themes have been: Arts Alive!, Contgn@onnections, We are Scientists, and Write On,
CES! Annual fundraisers allow our very active angportive Parent Teacher Organization to provide
programs, speakers, musicians, and author/illustrasits that compliment the annual theme.

CES is a vibrant community with active participat@nd positive, supportive interactions. Each
class implements the social curriculum, ResponSiassroom,which begins with Morning

Meetings where students and teachers greet onbeanoelebrate accomplishments, and discuss the
day’s routine. Every Friday the entire school bgdyhers for morning assembly which is hosted by a
different class presenting what they have learnexdvariety of formats. We announce birthdays and
recognize accomplishments. Each month we highfgtifferent citizenship theme such as respect,
generosity, and friendship. Members of student cbuan the school-wide postal service which
encourages students to write to each other. OudiRg®8uddy program pairs older students with younge
students who meet to share books and foster the kenjoy reading. CES is partnered with
Canterbury’s Historical Society in a unique projecivhich students in multi-age groups experience
lessons as they were taught in one of the towrésroom school houses during specific historical
periods.



CES offers students the opportunity to participate range of extra-curricular activities. Thesdude
band, chorus, newsletter, basketball, volleybahosl store, drama club, computer club, homewaunk cl
peer mediators, student council, garden club, arosatry skiing club, and yearbook.

CES has many traditions which are eagerly antiegbétroughout the year. Fall brings the all-school
Halloween costume parade/celebration and the S@itiaen Thanksgiving luncheon. February brings
winter sports day and “I Love to Read” month in gkhover 50 adults and children are guest

readers. During the pizza/theme night, familiegslameal and visit classrooms to view theme
displays. May brings the annual drama productiowhich approximately half of our students partitga
as actors, set designers, or stage crew. The Kissfield day emphasizes team spirit and persoests
for all. The Memorial Day celebration begins witharade of all staff and students dressed in radew
and blue, led by a teacher playing bagpipes frarsthool to the gazebo in the town center. Eadscla
presents a song or poem to an appreciative aud@roenspeople. We finish our school year with a
school-wide field trip which culminates our annti@me. Step-up day activities welcome studentsdo t
next grade, and our fifth graders are given a cattatory celebration.

The Canterbury Elementary School community strfee®xcellence every day, through positive role
modeling and interactions, a dedicated and colkthar staff, a strong academic curriculum, student
support services, extra-curricular activities, angery active and supportive PTO and volunteer nang
all of which combine to make it worthy of Blue Riabstatus.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12NH1

1. Assessment Results;

A. Canterbury Elementary School has participate@iie New England Common Assessment Program
(NECAP) that has been administered to studentsin Nampshire, Rhode Island and Vermont since the
2005-2006 school year with the 2004-2005 schoal lpeang a pilot year for the development of the.tes
The state performance levels are as follows witifi€tent and Proficient with Distinction as the &

that demonstrate “meeting the standard”.

Proficient with Distinction: (Level 4) Studentsrfiming at this level demonstrate the prerequisite
knowledge and skills needed to participate andlemaastructional activities aligned with the gead
level equivalents.

Proficient: (Level 3) Students performing at tlesdl demonstrate minor gap in the prerequisite
knowledge and skills needed to participate andopersuccessfully in instructional activities alighe
with the grade level equivalents.

Partially Proficient: (Level 2) Students performiaigthis level demonstrate gaps in prerequisite
knowledge and skills needed to participate andopersuccessfully in instructional activities alighe
with the grade level equivalents.

Substantially Below Proficient: (Level 1) Studep&forming at this level demonstrate extensive and
significant gaps in prerequisite knowledge andskikeded to participate and perform successfully i
instructional activities aligned with the gradedkeequivalents.

In the state of New Hampshire the performance sdbia “meet the standards” are calculated asttarge
index scores. Schools and school districts redeiVeredit (100 points) for students who scorefimient
and above (levels 3 and 4), and partial creditdasea sliding scale for student scores that a@be
proficient. These scores are then averaged tordigtera school and district’s index target. Schaoés
expected to meet both the participation requirern€86% and the performance requirements based on
these target index scores.

B. The performance trends at CES have consistaa#dy or remained within the same confidence
interval. As a result we have continued to make wahryearly Progress (AYP) targets established by th
New Hampshire Department of Education. We condiistenore above the state averages in both
Reading and Math as a school and within the sulpgtou

NECAP reading scores for the 2006-2007 through ZIA school years show a steady, upward trend
in the percentage of students achieving Profiaemtbove. In 2006 CES had 90% of students proficien
with 39% in the advanced range. This rose stead®007 to 92%, with 46% in the advanced range. In
2008 93% were scoring in the proficient range wWho in the advanced range. In 2009 we remained at
93%, with 37% scoring in the advanced range anel agsin in 2010 to 97%, with 48% above proficient.

Math NECAP scores for the 2006-2007 through 201Dt2hool years also exhibit a generally
consistent upward trend in the percentage of stadsmhieving proficient or above. In 2006 94% sdore
in the proficient range with 55% achieving in tlidvanced range. In the year 2007 95% scored in the
proficient range and 55% were in the advanced rarige2008 we had 98% of the students scoringpén t
proficient range and 65% in the advanced rangenTh&009 96% of the students scored in the
proficient range while 60% scored in the advaneadje. This year 98% of our students scored in the
proficient range while 66% of the students scorethé advanced range.



Looking at the 2010-2011 NECAP data there is ndeagiment gap between the test scores of all
students and any of our subgroups. The entire &t&ES collaborates to identify students at ristk a
differentiate instruction to meet the needs ofsiudents and keep the achievement gap closed.

Factors that have contributed to our success beepast five years are the use of a Response to
Intervention (Rtl) paradigm, the use of benchmadeasments to identify at risk students, as welas
analysis of NECAP and NWEA results. It is by emjahgythese data based strategies that we are able to
design appropriate research based instructionedigvith grade level expectations for all children.

2. Using Assessment Results:

In the primary grades we use a number of benchass&ssments in order to identify children at ristk a
children who need enriched instruction. Some o$¢hassessments tools include DIBELS, DRA,
Developmental Spelling Assessment, Marie Clay tdrdtentification, Fry List for reading and spedi
writing prompts, trimester math assessments, dsas@urriculum based assessments. When we identify
children at risk we use the Rtl problem solvinggaigm to create curriculum intervention to improve

skill acquisition. The children needing to be cbatied are provided an enriched curriculum in oraler
continue above grade level performance.

In the intermediate grades we analyze the restitteedNECAP using Performance Tracker, the New
Hampshire State student data base. This progilamsaiis to drill down through the standards on a
class-by-class and student-by-student basis. Ukiaglata, we look for weaknesses in our prograth an
design lessons to strengthen instruction and ingstwdent learning. Through the Rtl model we ate ab
to identify students who are at risk and employedial instruction for these students. The results o
formative assessments are used by teachers atdQiESign lessons that specifically target studeatla
and provide a variety of instructional strategied programs enabling students to practice and maste
skills.

It is through the use of the NECAP information we able to examine how we are progressing in regard
to making adequate yearly progress required by M Ceft Behind. This data is also used to evauat
our success in meeting the state equivalenciesashetermining what changes in instruction and
curricula are necessary. Using Performance Tragkeare able to drill down to specific test quasdio

and grade level equivalencies not only by classfdyundividual students as well. We have beere abl
examine specific test questions to find patterganm@ing our students’ strengths and weaknesses.

In addition to the NECAP our third through fifthagle students also take the Northwest Evaluation
Assessment (NWEA) in the fall and spring. The NWiBAadministered on the computer and assess
students in reading and mathematics. These assatsspnevide us with more immediate feedback as the
results are uploaded and available the next dag t@sts are individualized as the questions arestedj
from one academic level to another based on astgdmrrect or incorrect answers. The NWEA target
scores give teachers the information they needdntify a student’s strengths and areas of consbich
helps them plan appropriate instruction. Teachersible to access specific goal and objectivedohe
student through DesCartes an objective based m=toked to the NWEA. This system also provides a
projected growth scale which enables studentsueldp ownership of their learning when used in
collaboration with parents. Parents are presentédawisual of where their child is functioningcan
where he or she is expected be at the end of tteobgear. This becomes the student’s target fowtr

for the year.

Informing parents and the community of academideagment is done in a multitude of

ways. Benchmark assessments, NWEA and NECAP remudtsrimester report cards are either mailed

home or presented to parents at individual conterenOur district report card, Targeting Achievetnen

is published each year and includes district weering results from local and state assessmenislas

as specific information about each school. Schadldistrict assessment results are presentedbt pu

school board meetings and are included in the diigttict Report. Public notices regarding commntyni
10



based academic events and achievement accoladeasstite Spelling Bee, Theme Night, Math Night,
etc. are also placed in the church newsletter anthainity newspapers.

3. Sharing Lessons L earned:

Canterbury Elementary staff members are very pafuair high achieving school and we are eager to
share our experience and our successes to helpumfgarning for all children. We have staff
representation on all district curriculum commistemd they play an important part in the develogroén
effective programs and instructional processeso@8deams meet monthly to analyze data and identify
what instruction or resources contributed to leagriuccess. Teachers also share their expertisieesihd
practices through workshops and conferences. @hnatogy teacher, the 2004 Technology Teacher of
the Year, presents annually at the Christa McAfallifechnologyConference. This is a highly regarded
state-wide event attended by educators from all Besv England and beyond. Our fourth grade teacher
earned the 2010 Presidential Award Esicellence in Mathematics and Science Teachingwgme to
Washington DC and met with members of congressdvigle guidance on effective instruction in math
and science. Since then she has conducted besitesazorkshops in math and science at district and
regional conferences. Some of her workshop topidside “Teaching Science through Inquiry,” “Bar-
Modeling: The Easy Way,” and “Merging Literaturel@quiry through STEM.” Our learning disabilities
specialist teaches at Plymouth State University@mathern New Hampshire University. She also works
within our district and throughout the state présgworkshops on the implementation of Response to
Intervention, early literacy and mathematics inginn. In 2009 our school nurse presented ahine
Jersey School Nurse Association’s Annual ConfereBbe was asked to share her resource of
outstanding health instructional strategies.

The achievements and successes of our school dreneen throughout our state, and colleges and
universities continually request placements foirtagpiring teachers. In the past few years we have
hosted student teachers from Plymouth State Uniye8outhern New Hampshire University, Franklin
Pierce University and the University of New HampshDur staff members have also helped prepare
interns in the fields of guidance, special educatind administration.

4. Engaging Familiesand Communities:

“Many hands make light work.” This is the mottoafr neighbors, the Canterbury Shakers. In thaitspir
staff, parents, and community members all collaiedi@ help educate and enrich the lives of Cantgrbu
children. Likewise, the larger Canterbury commuimtgnriched by the programs and opportunities
Canterbury Elementary School offers.

Parents, grandparents and other community membeis aur school daily reading to classes, helping
with science, enrichment, and technology projemiaching sports teams, building backdrops and props
for the drama productions, chaperoning field tapd participating in events such as Family Writing
Night and Field day. We also are fortunate to hsexgeral “grandparent” volunteer mentors who wodk 1.:
with at-risk students.

Our active Parent Teacher Organization welcomesetiaury families back to school with a hot dog
supper which immediately precedes our fall Openddo®@ur PTO supports CES by raising money for
classroom projects and school wide cultural evélifisy have brought in parenting experts, authods an
artist in residence programs. The PTO asks teathergate “wish lists” for their classrooms anlvst

to provide those extra materials which improverungion. The PTO also assists our staff in setting
annual school-wide goals.

Canterbury Elementary School is the hub of our kamathmunity. The school buildings and grounds are
open for after-school sports, 4-H meetings andrathtivities, as well as to the public for aduhlatics,

11



town meetings, blood drives, etc. Each year at Kégiming our student council sponsors a special
luncheon for our community’s senior citizens.

We foster communication with families and commumitgmbers in several ways. The Canterbury church
sponsors a monthly community newsletter that go¢sooevery household. Each month our principal
writes a section that shares important happenin@&E8. Our secretary has developed an e-mail gimup
disseminate information to families. The princigdssroom teachers, and the nurse send out regular
newsletters to parents. The guidance counseloatltasred a brochure for parents to help them
understand our social-behavioral curriculum andtaldrealth concerns. She has offered evening
parenting groups on “How to Talk So Kids Will Listé These efforts and others have been successful i
facilitating communication and collaboration amdamilies, community members and the school.

As we all work and play together around our towd achool, we truly believe “It takes a village tose
a child,” and together we all share in the sucoégsmch child.

12



PART V - CURRICULUM AND INSTRUCTION 12NH1

1. Curriculum:

Canterbury Elementary School offers a curriculuat th comprehensive, rigorous and reflective of our
changing world. It includes systematic and integglahstruction in language arts, mathematics, ocia
studies, science, health, guidance, physical edungatrt, music, technology and social skills. Sfec
grade level and grade span standards are aligriedhei New Hampshire State Frameworks and local
district standards. We are in the process of ma&daptations as we transition to the Common Cate St
Standards. Resources, instructional strategies@pypbrt materials are of high quality and research
based.

Our Literacy program consists of developmentallgrapriate standards in the areas of reading, listen
writing, grammar and spelling. Students begin wittrong foundation in phonemic awareness and
phonic skills with the support of research basedjmms such as Fundations and Open Court
Phonics. Rigorous instruction in comprehensionabotary and critical thinking is provided throughou
the grades. Students write daily in a variety ofrfats. They develop their skills writing in joursal
(personal, math and science), creating storiepagntty, and responding to fictional and expositert.

The basic concepts and learning goals of scienathamatics, and technology are integrated into our
curriculum based on the Science, Technology, Erging, and Mathematics (STEM) core principles.
Through inquiry-based units of study, students warknvestigations in their classroom to help them
understand the world they live in. The grade levglectations as outlined in the New Hampshire
Curriculum Framework and Common Core State Starsdamel interwoven into the classroom
investigations at each grade level. The focus@fd-2 curriculum is to not only teach the basinapts
of mathematics and science, but to provide plehgpportunity to help students develop their
observation skills. The curriculum in the primarades engages students in collecting, exploringj, an
sorting objects in their world. They use toolsiteasure and represent data.

As students move on to the intermediate gradeg,dbetinue to develop their science and mathematics
content and process skills. The scientific andheaxaiatical inquiry components of the curriculum shif
from being teacher-directed investigations towanithborative, student-directed investigations based
real-world problems. Not only do students deskwirtown investigations, they also explore ways to
graph their data using the tools of technology.yTineasure, analyze and interpret their resultsnileg

to support their thinking with observations andadathey make predictions and apply what they've
learned to new situations.

Our Social Studies program is activity centered @esigned to help students develop the knowledde an
skills needed to participate intelligently and msgibly in our local, national and global societies
Through projects and learning events we teach @is@e economics, history, geography, civics and
government. Harcourt Brace Social Studies and NgstBeography are the resources we use to support
program content.

Students participate in weekly physical educatiasses that include exercises, games and sports
designed to help them develop an active life sgthjeve and maintain physical fithess, demonstrate
competency in motor skills, and exhibit responsfi#esonal and social behavior.

We have a health curriculum aligned with the Dapartt of Health and Human Services School Health
Index. Our full time school nurse presents weekhgses on functional health information (essential
knowledge), values and beliefs that support hedi#haviors and a healthy lifestyle.

13



The New Hampshire State Framework for the Arts jol@s/the curriculum standards we use to develop
our performing and visual arts programs. Our visutd program is a sequence of experiences in
investigating, art making and individual expressiOnr music program encompasses music skills,
literacy, appreciation and traditions from aroulne world. Students may choose to participate imuho
beginning in grade 3 and learn to play a bandunstnt in grade 5. Students have opportunities to
present their many musical talents at assembliésancerts.

We have high expectations for all of our students @nsure that our curriculum, while providing for
diverse talents and learning styles, must be engamid challenging. It is not enough to be profitie
when you can excel.

2. Reading/English:

The philosophy that governs all instruction at @dmiiry Elementary is to provide every child witle th
type of instruction needed to be successful. The tEading program is a research based focusirigeon
five pillars of reading (phonemic awareness, ph®aitd concepts of print, vocabulary, comprehension
and fluency). The resources and strategies waresthe SRA Open Court Reading program, Open
Court Phonics, Accelerated Reader, literatureesrdrade books, and independent reading. Dtining
reading block there is also focused instructioggalling, language usage and written language.
Teachers are proficient in differentiating thestmiction to meet the needs of all learners. FadiEn

who excel in reading, there is enriched instructiohigher level texts to develop deeper compreioens
strategies. Reading instruction and process wranegembedded throughout our curriculum and
supported with technology to provide a total instienal experience.

Given that literacy is vital to a student’s succeghin every aspect of the curriculum, we strongly
believe in providing a solid base and interveniagyeto prevent loss or disruption in skill acqtitsn. It

is because of this belief that we have implemeate®esponse to Intervention framework. This
framework includes benchmark assessments from Kgadien through grade 5. These assessments
include DIBELS, Marie Clay Letter Identification RA —Developmental Reading Assessment,
Developmental Spelling Assessment, Reading andiggpelf Fry Words, writing prompts as well as the
NWEA and curriculum based assessments that areitailthe core reading program.

It is through the Rtl paradigm we are able to idgrnhose children who need extra support in regdin
hence designing a Tier Il intervention that mektsé needs. These interventions may consistittii-m
sensory structured language reading programs,djutaining programs, and comprehension and
vocabulary building instruction. During theseeiMentions data is gathered and instruction isstelflas
needed. If progress is slow, either the intendditihe instruction is elevated or the type ofiinstion is
changed depending on the needs of the studens. atithis point that the Rtl team continues thebfem
solving model in deciding if more intensive Tierilstruction is appropriate.

3. Mathematics:

Mathematics at Canterbury Elementary School isitegral part of our evolving Science Technology
Engineering and Mathematics (STEM) curriculum. $tud use and apply fundamental mathematics to
solve real-world problems they may encounter thhoaig investigation in their classroom or the owsid
world. Essential skills in mathematics are taughdugh carefully crafted units of study designedhsy
teacher based on one or two essential conceptsuarihg goals. Currently, the district is transitig to
the implementation of the new Common Core Statadatals within the math curriculum. We've
recently adopted a new math program, Math in Fo8uggapore Math (Marshall Cavendish Int., 2011
The scope and sequence of the program spans dte®land is aligned to the Common Core State
Standards. Generally, at all grade levels, theda@guhe first half of the year is on numbers and
operations, data, and problem solving. The secaifchthe year is focused on geometry and
measurement where the number concepts are praatimedected and applied. Daily math lessons are 60-
90 minutes long, focusing on one or two specifilskl eachers use formative assessment strategies
14



drive their instruction. This enables teachersaogg the level of understanding of essential casaemd
skills in mathematics of the class, as well as kbepnstruction focused on the needs of the idiai
students. The lessons in the primary grades inyalkety of experience with concrete models /maleria
and basic number sense. This provides a solid ftiodof mathematics that enables students todackl
the more difficult concepts in the years ahead. Wbk with models the children complete in the yarl
grades is enhanced in grades 4 and 5 as they q@nl\thinking to complex real-world problems. The
use of technology is evident at all grade levaiteriactive Smart Board lessons and virtual manijwels.
help to bridge the understanding of essential qusdeom concrete to abstract. Teachers pull diivi
from two math programs: Math in Focus: Singaporéhyland Everyday Counts Calendar Math (Great
Source, 201p Both programs provide several engaging activities eet the needs of students at
various levels. To help struggling learners, teeshise a scaffolding technique where instructiagirise
with modeling essential concepts using concretenas. Once mastery is achieved, instruction moves
onto pictorial representations, and finally abdtraodels. More advanced learners are challenged by
applying skills to solve real-world problems in imatass and other curricular areas.

4. Additional Curriculum Area:

Several years ago the Canterbury Historical Socedtored a one-room school house in the town
center. Original desks, chalkboards and memoraliige put in place to create an authentic
environment. Society members and our enrichmech&rahen collaborated to develop a curriculum for
a particular time in history incorporating our stand local social studies standards. Through sixten
research they included learning related to theuoeiltworld events, economics and social trendaef t
time. The professional learning community, consgbf retired educators, historical society members
community members and school staff worked togethénplement the program. Students in grades one
through five were arranged in multi-age groups asglgned a date for the one room school house

visit. Prior to their visit historical society memts met with the students to prepare them for their
experience. They showed them materials of the taeaplained how a typical day would be

conducted. Teachers were given a list of booksrefedence materials they could use in their classs

to help the children build a foundation of knowledtbout the chosen era. On the assigned visitttays
multi-age groups of students walked to the schoakk and lived a day in another decade. The program
was very successful and we have continued work tivégtHistorical Society to create learning
experiences in different decades of the nineteanthtwentieth centuries. To date our students have
“gone to school” during World War Il, The Great Degsion, Women’s Suffrage, and the development of
factories and mills in New Hampshire.

An important and exceptional part of the prograrm ieen the inclusion of guest speakers. Volunteers
whose personal histories related to the focus dewsade invited to the school house to tell their

stories. Children learned about World War Il frogterans who fought in the war. Volunteers came to
describe the challenges they faced during The ®eptession. A ninety-seven year young teacher and
life long community resident, had many memoriesitare about the Canterbury of long ago, and a
gentleman told about his experience playing bathvwhomas Edison.

With detailed research and planning, quality cuitim and instruction, and alignment with our statd
local standards, this program has become an extyefaleiable part of our social studies curriculum.

5. Instructional Methods;

Instructional strategies used throughout the culwim are designed to develop students’ interests,
strengths and talents. Teachers employ concretdshamexperiences, experiments, investigations, and
inquiry tasks to enhance learning. Our enrichmeather extends learning opportunities with special
projects that are presented to whole classes, gmalps and individuals. We also offer before aftera
school programs designed to meet individual neadsraerests.
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Twenty-first century technology is used throughitwt school program to address learning styles,sneed
and challenges. We have a fully equipped compat®srhtory and two portable labs. There are

computers and Smart Boards in every classroomteBésource Room. Students have access to diverse
Internet resources and tutorials such as Studgdsséad Accelerated Reader.

Through a structured assessment program we closahjtor learning progress beginning early in
kindergarten. If there are indicators of learnimgds, teachers initiate differentiated researcadas
instructional strategies. Students are then ressdesd if adequate progress has not been madarthey
referred to the Student Progress Monitoring teahnis §roup meets weekly and can consist of classroom
teachers, parents, the principal, special eductd@cher, school psychologist, nurse, guidancesmian
speech therapist, and occupational therapist. Abvkldata, observations, student work, and repogts
reviewed. The outcome of the team’s deliberatioy b®a recommendation to develop a Personal
Learning Plan that could include classroom modifices and specific instructional strategies. Ifdevrice
indicates the need, more formal assessments agddeld. Through further examination some students
are identified as having a physical or mental impant that may require the development of a 504 Pla
which would provide appropriate modifications amd@mmodations. Other students may be referred to
the special education team for further evaluatiba.student is diagnosed with a specific learning
disability an Individualized Education Plan is diepeed and implemented.

It is important to note that all students at Camiey Elementary School participate in the regutaec
classroom instruction with their grade level pedtedifications and accommodations are provided as
needed. Special instruction is presented as ati@utth the regular program, not as a replacement.

6. Professional Development:

Teachers address their professional developmensraethey relate to advancing student learning.
Through the analysis of student learning needat@in on individual competencies, and the revidw
school and district goals, teachers choose fromrigty of learning opportunities and strategiesreate

a three-year plan for professional growth. Usingd®mance Tracker, they review student data from
NECAP, NWEA and local benchmark assessments tdifgestudents' strengths and weaknesses and to
analyze building-level historical data to identifigtructional strengths and weaknesses. Educédtens t
develop and fulfill plans that support their cutrpab assignment and other areas of endorsement the
wish to maintain.

Our teachers are represented on the district cluric committees. They meet monthly to examine best
practices, analyze the multiple assessments, atrésgicurriculum alignment with the State Gradeelev
Expectations, Grade Span Expectation, and the Can@ooe State Standards. Professional development
activities are then developed from the committeeséarch. Often our master teachers are our
professional development presenters. This year E&Emembers presented workshops for the school
and district on Calendar Math on the Smart BoattaRd 504, Singapore Math — Bar Modeling, CPR
and AED Certification, Merging Literature and Inguirhrough STEM, (Science, Technology,
Engineering and Mathematics), and Movie Maker foal®listories.

Canterbury Elementary School is a ProfessionalniegrCommunity as staff members continuously
work together to improve instruction and advanceasht learning. We meet twice each month as a
school team and as needed in sub-groups to shavddaige about effective innovations and successful
instructional strategies. One of our staff membargked with the State Department of Education to
develop its Response to Intervention Plan and pnevided school-based training so we could effetyiv
implement our own plan. Another teacher focusedhefessional development plan on science
instruction. She then offered several in-schoolksbops and provided staff members with grade level
portals that she created. These electronic ressuncluded a store of background information apsut
instruction including essential questions, researcBtudent learning of the content, benchmarks, NH
State Standards, teaching strategies and assessrhest spring 100% of our students who took the
Science NECAP were at or above proficient.
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7. School Leadership:

The leadership at Canterbury Elementary Schoohheays been a strong democratic, collaborative
model, which is facilitated and nurtured by thenpipal. This is evident in the professional corsses

that is reached as the staff deliberates and decigdeiculum, instructional strategies, disciplitegcher

and program evaluation, and school operationsekample, after assessing our behavior program a
number of teachers recommended the Responsiver@assnethod. Volunteers participated in initial
training, which was followed by district trainingrfall teachers. This program enabled all of thé $b
speak the same language, providing consistenegtestin behavior management throughout the school.

The principal not only promotes a collaborative wlaaf leadership, she also encourages teachees to b
themselves, which in turn facilitates growth anigiast on the part of teachers to explore and becom
knowledgeable in research based practices or bedtiges. The staff has discussed a number of
innovations and teachers are encouraged to exphaténplement those programs in which they are
interested. This allows teachers to identify thespnd cons of various programs along with theg'tygd
learner each program might target.

This same model of collaborative governance iszetil through the inclusion of community involvement
in decision making in regards to school goals, d@bjes, and action plans. Each year the schookgual
reviewed in the fall not only with staff, but algath parents and community members at the firseftar
Teacher Organization meeting. These goals arertveritten each year to reflect the agreed upon
changes via input from staff and community.

It is through the practice of shared leadershipwehave been able to benefit from the knowledge a
talents of all of our stakeholders, which has sugabthe success of our school mission.

17



PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade:  Test: New England Common Assessment Pro
Edition/Publication Year: Revised Annue Publisher: Measured Progress
2010-2011| 2009-201C | 2008-200¢ ' 2007-2008 2006-2007

Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES

Proficient 100 96 100 100 100
Proficient with Distinction 83 54 71 65 26
Number of students tested 23 24 17 20 23
Percent of total students tested 100 100 100 0 10 100

Number of students alternatively asse:
Percent of students alternatively assessed
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient

Proficient with Distinction

Number of students tested

2. African American Students
Proficient

Proficient with Distinction

Number of students tested

3. Hispanic or Latino Students
Proficient

Proficient with Distinction

Number of students tested

4. Special Education Students
Proficient

Proficient with Distinction

Number of students tested

5. English Language L ear ner Students
Proficient

Proficient with Distinction

Number of students tested

6.

Proficient

Proficient with Distinction

Number of students tested

NOTES:

Subgroups of 10 or less are not reported in New préuine.
12NH1
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: {Test: New England Commakssessment Progre
Edition/Publication Year: Revised Annue Publisher: Measured Progress

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES

Proficient 100 92 88 95 100
Proficient with Distinction 52 38 53 55 26
Number of students tested 23 24 17 20 23
Percent of total students tested 100 100 100 0 10 100

Number of students alternatively assessed
Percent of students alternatively assessed
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient

Proficient with Distinction

Number of students tested

2. African American Students

Proficient

Proficient with Distinction

Number of students tested

3. Hispanic or Latino Students

Proficient

Proficient with Distinction

Number of students tested

4. Special Education Students

Proficient

Proficient with Distinction

Number of students tested

5. English Language L ear ner Students
Proficient

Proficient with Distinction

Number of students tested

6.

Proficient

Proficient with Distinction

Number of students tested

NOTES: Subgroups of 10 or less are not reported in New p4duine. No single grade level at CES has more 1i§ain a
subgroup. However, we do have the data for allegaito 6 combined for each testing year. READIN&Fand Reduced
Priced Meals/Socio-Economic/Disadvantaged 2010-Rybficient/Advanced 100% Number Tested 11, 2008020
Proficient/Advanced 100% Number Tested 13, 20080Z®@ficient/Advanced - Not Reported 4€“ Numbertédsl0, 2007-
2008 Proficient/Advanced 91% Number Tested 11, 2008/ Proficient/Advanced 73% Number Tested 11, RENG Special
Education Students 2010-2011 Proficient/Advancex 8&imber Tested 14, 2009-2010 Proficient/Advanc@ Number
Tested 18, 2008-2009 Proficient/Advanced 68% Nuriflested 19, 2007-2008 Proficient/Advanced 71% Nurilested 14,
2006-2007 Proficient/Advanced 67% Number TestedMIATHEMATICS Free and Reduced Priced Meals/Socio-
Economic/Disadvantaged 2010-2011 Proficient/AdvdrzEs Number Tested 11, 2009-2010 Proficient/Adednt00%
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Number Tested 13, 2008-2009 Proficient/Advanceadt Reported Number Tested 10, 2007-2008 Profideividnced 91%
Number Tested 11, 2006-2007 Proficient/Advanced 82%hber Tested 11, MATHEMATICS Special Educationdgnts
2010-2011 Proficient/Advanced 93% Number Tested?2089-2010 Proficient/Advanced 89% Number Tested2088-2009
Proficient/Advanced 89% Number Tested 19, 2007-Z0@8icient/Advanced 86% Number Tested 14, 20067200
Proficient/Advanced 80% Number Tested 15.

12NH1
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: < Test: New England Common Assessment Pro
Edition/Publication Year: Revised Annue Publisher: Measured Progress

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES

Proficient 100 100 100 100 100
Proficient with Distinction 59 61 79 61 59
Number of students tested 22 18 19 18 22
Percent of total students tested 100 100 100 0 10 100

Number of students alternatively asse:
Percent of students alternatively assessed
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient

Proficient with Distinction

Number of students tested

2. African American Students
Proficient

Proficient with Distinction

Number of students tested

3. Hispanic or Latino Students
Proficient

Proficient with Distinction

Number of students tested

4. Special Education Students
Proficient

Proficient with Distinction

Number of students tested

5. English Language L ear ner Students
Proficient

Proficient with Distinction

Number of students tested

6.

Proficient

Proficient with Distinction

Number of students tested

NOTES:

Subgroups of 10 or less are not reported in New pr4uine.
12NH1
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: < Test: New England Common Assessment Pro
Edition/Publication Year: Revised Annue Publisher: Measured Progress

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES

Proficient 100 94 100 95 90
Proficient with Distinction 45 61 37 59 47
Number of students tested 22 18 19 22 30
Percent of total students tested 100 100 100 0 10 100

Number of students alternatively asse:
Percent of students alternatively assessed
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient

Proficient with Distinction

Number of students tested

2. African American Students
Proficient

Proficient with Distinction

Number of students tested

3. Hispanic or Latino Students
Proficient

Proficient with Distinction

Number of students tested

4. Special Education Students
Proficient

Proficient with Distinction

Number of students tested

5. English Language L ear ner Students
Proficient

Proficient with Distinction

Number of students tested

6.

Proficient

Proficient with Distinction

Number of students tested

NOTES:

Subgroups of 10 or less are not reported in New pr4uine.
12NH1
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: ! Test: New England Common Assessment Pro
Edition/Publication Year: Revised Annue Publisher: Measured Progress

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES

Proficient 100 100 100 93 94
Proficient with Distinction 42 76 65 45 47
Number of students tested 19 17 23 29 19
Percent of total students tested 100 100 100 0 10 100

Number of students alternatively asse:
Percent of students alternatively assessed
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient

Proficient with Distinction

Number of students tested

2. African American Students
Proficient

Proficient with Distinction

Number of students tested

3. Hispanic or Latino Students
Proficient

Proficient with Distinction

Number of students tested

4. Special Education Students
Proficient

Proficient with Distinction

Number of students tested

5. English Language L ear ner Students
Proficient

Proficient with Distinction

Number of students tested

6.

Proficient

Proficient with Distinction

Number of students tested

NOTES:

Subgroups of 10 or less are not reported in New pr4uine.
12NH1
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: ! Test: New England Common Assessment Pro

Edition/Publication Year: Revised Annue Publisher: Measured Progress

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Oct

Testing Month Oct Oct Oct Oct
SCHOOL SCORES

Proficient 84 100 92 90
Proficient with Distinction 47 18 35 31
Number of students tested 19 17 23 29
Percent of total students tested 100 100 100 0 10

Number of students alternatively asse:
Percent of students alternatively assessed
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient

Proficient with Distinction

Number of students tested

2. African American Students
Proficient

Proficient with Distinction

Number of students tested

3. Hispanic or Latino Students
Proficient

Proficient with Distinction

Number of students tested

4. Special Education Students
Proficient

Proficient with Distinction

Number of students tested

5. English Language L ear ner Students
Proficient

Proficient with Distinction

Number of students tested

6.

Proficient

Proficient with Distinction

Number of students tested

NOTES:

Subgroups of 10 or less are not reported in New p4dine
12NH1

90
53

100

19
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: (Test: New England Common Assessment Pro
Edition/Publication Year: Revised Annue Publisher: Measured Progress

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES

Proficient 95 86 100 92 66
Proficient with Distinction 78 50 50 46 33
Number of students tested 18 14 24 13 12
Percent of total students tested 100 100 100 0 10 100

Number of students alternatively asse:
Percent of students alternatively assessed
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient

Proficient with Distinction

Number of students tested

2. African American Students
Proficient

Proficient with Distinction

Number of students tested

3. Hispanic or Latino Students
Proficient

Proficient with Distinction

Number of students tested

4. Special Education Students
Proficient

Proficient with Distinction

Number of students tested

5. English Language L ear ner Students
Proficient

Proficient with Distinction

Number of students tested

6.

Proficient

Proficient with Distinction

Number of students tested

NOTES:

Subgroups of 10 or less are not reported in New pr4uine.
12NH1
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: (Test: New England Common Assessment Pro
Edition/Publication Year: Revised Anally Publisher: Measured Progress

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Oct Oct Oct Oct Oct
SCHOOL SCORES

Proficient 100 86 92 92 75
Proficient with Distinction 44 29 46 46 25
Number of students tested 18 14 24 13 12
Percent of total students tested 100 100 100 0 10 100

Number of students alternatively asse:
Percent of students alternatively assessed
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient

Proficient with Distinction

Number of students tested

2. African American Students
Proficient

Proficient with Distinction

Number of students tested

3. Hispanic or Latino Students
Proficient

Proficient with Distinction

Number of students tested

4. Special Education Students
Proficient

Proficient with Distinction

Number of students tested

5. English Language L ear ner Students
Proficient

Proficient with Distinction

Number of students tested

6.

Proficient

Proficient with Distinction

Number of students tested

NOTES:

Subgroups of 10 or less are not reported in New pr4uine.
12NH1
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Proficient 98 96 100 96 93
Proficient with Distinction 65 60 65 53 41
Number of students tested 82 73 83 80 76
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient 0 0 0 0 0
Proficient with Distinction 0 0 0 0

Number of students tested 0 0 0 0 0
2. African American Students

Proficient 0 0 0 0 0
Proficient with Distinction 0 0 0 0

Number of students tested 0 0 0 0 0
3. Hispanic or Latino Students

Proficient 0 0 0 0 0
Proficient with Distinction 0 0 0 0

Number of students tested 0 0 0 0 0
4. Special Education Students

Proficient 0 0 0 0 0
Proficient with Distinction 0 0 0 0

Number of students tested 0 0 0 0 0
5. English Language L ear ner Students

Proficient 0 0 0 0 0
Proficient with Distinction 0 0 0 0

Number of students tested 0 0 0 0 0
6.

Proficient 0 0 0 0 0
Proficient with Distinction 0 0 0 0

Number of students tested 0 0 0 0 0
NOTES:
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Proficient 96 93 93 92 920
Proficient with Distinction 47 37 42 46 39
Number of students tested 82 73 83 84 84
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient 0 0 0 0 0
Proficient with Distinction 0 0 0 0

Number of students tested 0 0 0 0 0
2. African American Students

Proficient 0 0 0 0 0
Proficient with Distinction 0 0 0 0

Number of students tested 0 0 0 0 0
3. Hispanic or Latino Students

Proficient 0 0 0 0 0
Proficient with Distinction 0 0 0 0

Number of students tested 0 0 0 0 0
4. Special Education Students

Proficient 0 0 0 0 0
Proficient with Distinction 0 0 0 0

Number of students tested 0 0 0 0 0
5. English Language L ear ner Students

Proficient 0 0 0 0 0
Proficient with Distinction 0 0 0 0

Number of students tested 0 0 0 0 0
6.

Proficient 0 0 0 0 0
Proficient with Distinction 0 0 0 0

Number of students tested 0 0 0 0 0
NOTES:

12NH1



