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PART | - ELIGIBILITY CERTIFICATION 12MT2

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @ergfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12MT2

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 1 Elementary schools (includes8§-
(per district designation): 1 Middle/Junior high schools

0 High schools
0 K-12 schools
2 Total schools in district

2. District per-pupil expenditure: 669¢

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Rural

4. Number of years the principal has been in her/bgtipn at this schoc 3

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 0 0 0

K 23 23 46 7 0 0 0

1 16 21 37 8 0 0 0

2 25 27 52 9 0 0 0

3 24 16 40 10 0 0 0

4 24 34 58 11 0 0 0

5 19 30 49 12 0 0 0

Total in Applying School: 282



12MT2

6. Racial/ethnic composition of the schc 4 % American Indian or Alaska Native

1% Asian

0 % Black or African American

0 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific éside

95 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 3%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| 5
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 3
until the end of the school year.

(3) Total of all transferred students [sum of
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.02
divided by total students in row (4). =~

(6) Amount in row (5) multiplied by 100. K

8

277

8. Percent of English Language Learners in the school0%
Total number of ELL students in the school: 0
Number of non-English languages represented: 0
Specify non-English languages:




12MT2

9. Percent of students eligible for free/reduced-priceals: 15%
Total number of students who qualify: 45

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educatioricss: 1%
Total number of students served: 15

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

0 Autism 0 Orthopedic Impairment

0 Deafness 4 Other Health Impaired

0 Deaf-Blindness 6 Specific Learning Disability

1 Emotional Disturbance 2 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

2 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 2 1
Classroom teachers 14 2
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 3 2
Paraprofessionals 4 0
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 5 0
Total number 28 5

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 191




13. Show daily studnt attendance rates. Only high schools need faysyparly graduation rate
20102011 20092010 20082002 20072008 20062007
Daily student attendance 97% 99% 97% 98% 96%
High school graduationre, 0% 0% 0% 0% 0%

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

12MT2

Graduating class size: 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in vocational training 0%
Found employment 0%
Military service 0%
Other 0%
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:
o No
> Yes

If yes, what was the year of the award?



PART |1l - SUMMARY 12MT2

From the time students literally rode their horsethe one-room school still located and utilizedsae,
we have enjoyed the support of a community thatesakducation and shares our expectations for
individual success. The Montana City School is Widecognized for the positive learning environment
and quality education provided to its studentsc&its inception in 1916, the Montana City Schaad h
responded first to the needs of the students toreraspositive learning environment, and to mamégaid
ensure the school provides every student with #itg@alucation.

A major milestone for Montana City School occurfiemm 1990 through 1994 when the school district's
enrollment expanded from 180 students to over Bltiple construction projects were necessary to
acquire the physical space necessary to educatguments. Even with these enrollment fluctuations,
school continued to provide a small school atmosgpbg maintaining a safe, positive, enthusiastic
environment for student learning. This was accosheld through collaborative partnerships with paent
students, staff and community. Montana City Sclstadlents continue to reflect the values of an
informed, educationally supportive community. Theeysistently score well and exceed the state agerag
as well as the national average.

What makes Montana City School worthy of Blue Riblstatus is its focus on each individual child and
ensuring that they are making progress in areasruegcademic assessments. Although our students
consistently score well, and exceed the state #saweational averages, the focus continues tspbead
across multiple areas as defined below:

1. Cognitive: The ability to use one’s intellect fafagting to and changing the environment.

2. Physical: The ability to use one’s body in a cooatied and meaningful way and the knowledge
to maintain and facilitate healthy physical devetemnt.

3. Emotional: Provide an atmosphere conducive to tilndesit's development of personal interests,
attitudes, values and appreciation.

4. Social: The ability to use one’s cognitive, physaad emotional being to interact with others in
a meaningful and productive way.

5. Vocational: To fully educate a student, the schookt develop the basic abilities to participate in
society.

Beyond the educational goals found in District pplis the vision/mission of Montana City School. At
Montana City School, we attain the highest stand&etucational excellence by operating “above the
line” in everything we do. The Montana City Schadvantage combines safety, support and belonging to
leverage the potential of each individual stud&Btlucational Excellence- Above the Line by Design.”

In order to work toward the school vision, the sifocuses on the principles of effective school
research by Larry Lezotte. Our school developsimapiements a curriculum that is rigorous, intengiipn
and aligned to standards. Our school utilizes plgltevaluation and assessment strategies to
continuously monitor and modify instruction to metident needs and support proficient student work.
The school’s instructional program actively engaajéstudents by using effective, varied, and regdea
based practices to improve student academic pesfocen The school culture is an effective profesdion
learning community which supports a climate condei¢to performance excellence. The school works
with families and community groups to remove basri® learning in an effort to meet the intellettua
social, career, and developmental needs of studBmésschool provides research-based, resultsemriv
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professional development opportunities for staff anplements performance evaluation procedures to
improve teaching and learning. Instructional deeisifocus on support for teaching and learning,
organizational direction, high performance expéotest, creating a learning climate, and developing a
culture of leaders among leaders. The organizatidhe school maximizes use of time, all available
space and other resources to maximize teachinteanuing, and supports high student and staff
performance. The school develops, implements, aalliates a comprehensive school improvement plan
that communicates a clear purpose, direction, atidraplan focused on teaching and learning.

The school’s greatest accomplishment has beerrélagi@n of our vision/mission. It was through this

process that parents, students, teachers, clakssifié and administration were able to define s@ithe

course for what they wanted our school to becotme.dmazing to watch our staff and community as
they continually look for opportunities to creatbedter learning environment for our students gl

our school’s vision/mission.

Our focus is on the “whole child” and a belief sfthby our staff that it is the adult who must fandvay

for students to be successful. Whether our studeetstruggling or they need additional challenges,
professionals ask “What can we do differently?”sTapproach makes a remarkable difference in the way
we serve our students.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12MT2

1. Assessment Results;

A. At the Montana City School, our goal is for batudent to reach their individual potential in
academic, behavioral, and social/lemotional devetspinPerformance levels for standardized
assessments at the Montana City School our guigeditschool vision of “Educational Excellence-
Above the Line By Design.” Students and staff wimfether to set goals for specific subject areas on
standardized tests. Student goals are based citutthent and staff knowledge of each student’s past
individual scores through disaggregation of thedfdelity to the core, and multiple measures of
formative and summative assessment.

All students at the Montana City School are encgedizand supported to achieve at their highest
individual level of proficiency. Students scorintlae Advanced (A) and Proficient (P) levels are
considered to be at an acceptable level basedhmolsstandards. Students scoring in the Advancdd an
Proficient performance levels are continually moret through multiple measures to ensure continual
individual growth and skill development. Studerdsring in the Nearing Proficiency (NP) and/or Navic
(N) are considered to be performing below the schtamdard. Students scoring Nearing Proficient
and/or Novice will receive: more explicit direcsinuction, more modeling, more practice with..., more
feedback, and/or more time to develop the lackkilfyas determined through multiple performance
measures. Students scoring in the Nearing Profieiet/or Novice performance levels are continually
monitored through multiple measures to ensure goatiindividual growth and skill development. Below
are the Montana City School performance standardslation to performance levels on a standardized
test:

94% and above = Advanced

84% to 93% = Proficient

75% to 83% = Nearing Proficient

74% and below = Novice

B. The performance trends found in our data tafotes the standardized assessments mirror the
performance trends found by our core curriculunesssients and our NWEA Measurement of Academic
Progress. The percentage of our students scoriing @dvanced level in reading has increased fia#h 5

in 2006-2007 to 69% in 2010-2011. The percentagauafents scoring proficient and advanced in
reading has increased from 88% in 2006-2007 to #52010-2011. This increase is due to the
movement of students from the novice and nearin§qency ranges. The percentage of our students
scoring at the advanced level in math has increfisat22% in 2006-2007 to 48% in 2010-2011. The
percentage of students scoring proficient and athéin math has increased from 70% in 2006-2007 to
87% in 2010-2011. This increase is also due tortbeement of students from the novice and nearing
proficiency ranges.

The significant gains in reading can be attributethe work of our vision teams in embracing the
professional learning community’s practices. Thaswarticularly important in changing the systeomifr
individual classroom teachers getting their 20 shisl prepared for next year's classroom teachar to
collaborative approach where a team of elemengagtters work with and support the entire gradd.leve
It was through the collaboration process that teecfound answers to the questions “What is it \aatw
our students to learn? And what are “we” goingdaafdhey didn’t learn it?” Furthermore, asking and
finding answers to these questions changed theeeystem by redirecting the frustrations of indial
teachers to a powerful system of support wherprafiessional educators work together to give the
students the support they need. Once the colldborpiece was in place, the teachers worked hard to
find a common core curriculum with appropriate teses to assist them in meeting the students’
academic needs. The adopted curriculum- by desigiraced the differentiated instruction approaches
our teachers needed to incorporate flexible grayipirstudents, a walk to read approach and provided
the necessary framework for teachers to teachkilie the students needed with fidelity. Another
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significant approach which our teachers utilizga#ting together as a team of reading teachersin t
summer months to develop curriculum maps and papides.

Vision teams’ work and commitment to the Profesaldrearning Communities concept has also resulted
in significant gains in math over the last five geedviore specifically, however, was the focus irthmia
adopt a comprehensive core curriculum. This wasraptished in 2008 and our professional educators
committed to teaching the core with fidelity. Byadyring the results from our state assessment and
nationally-normed NWEA Measure of Academic Progréss teachers were able to identify a significant
deficit in our students’ understanding of mathep@tvocabulary. Once this was discovered, a greait d

of time, energy and effort was given to ensureaiygropriate math skills and vocabulary were being
learned at each grade level.

Our school does not have a lot of diversity withame to socio-economically disadvantage students or
various ethnic groups and therefore doesn’t hagesthitistical numbers necessary to establish gignif
gaps with these groups. However, the practicesaicepwill identify any student, including those ttlhase
disaggregated into different sub groups, and pethém with the support they need to be succeissful
both reading and math.

2. Using Assessment Results:

Our school utilizes multiple assessment tools tpuae the necessary data to analyze performanaks an
enhance instructional approaches. Although thexese@veral tools individual teachers utilize as
professionals, the main tools are K-5 NWEA MAP-Ifeading and math. This assessment was acquired
by our district because it provided national noassvell as a scale that would show progress, &rdac
progress, for all our elementary students and mgsbrtantly a component that broke down the data to
identify very specific skills the students needaarenwork on or had mastered. This assessmentés giv
three times per year: early fall, winter and springhe fall, the data is used by teachers to @mpnd

of year results and/or acquire a baseline to platnuction for each student. As part of the protess
learning community process, the students are argdrinto groups based on their performance. The
students below proficient are those that are gimere support as individuals or through the flexible
grouping models. In the winter and spring, the sproeess is followed to ensure students are
progressing. Parents are also informed in theviatiter and spring of the results. This is accosi@d at
the fall and spring parent teacher conference pta@xthe first and third report; they also recdive
results from the winter assessments. The repoengiv parents includes a national performance kvel
district performance level as a visual graph tonshraividual progress and compare how their child
compares to grade level peers. MAP assessmenkstt@aprogress of the child each year they havertak
the assessment. This data is used to intervenpramitle more support for students not progressing
adequately.

In the primary grades, K-2 students are given aH)IB (Dynamic Indicator of Basic Early Literacy
Skills) assessment. This assessment is used tofyderading readiness skills the child hasn't aoegh If
students need support in developing their readislglis, the parents are notified and a meetirtigisl to
determine the best course of action to provide supphis is typically done through a pull out pram

in addition to our core reading program where pgegmonitoring is conducted to ensure the student i
progressing. This is much more intensive than tihd°Mssessment. The frequency of the remediation
interventions and progress monitoring allows ugite the child support early in their school cartbers
providing the foundational skills they need to becessful readers. The DIBELS assessment is also
given to those students in third through fifth graho still need the additional focus/remediation.
Parents are apprised of their individual child’sessment progress by the certified teacher delige¢hie
remedial instruction.

The State of Montana’s Criterion Referenced Teatministered to our 3rd through 5th grade students
In the spring of each year, results are availabtheaend of the school year. These results arngzethby
staff to determine the need for systemic chandassmwom placements for the upcoming school yeadr an
in recent years to celebrate the progress our stsidee demonstrating on this state assessmerdls/e
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use this as part of our school planning and gdtihge Each report demonstrating individual datagat
home to parents. In recent years, the school dathared with the community as part of a “Report to
Taxpayers” mailing.

The most important assessment data that our sehatyzes is from the formative assessments the
professional educators administer on a daily bd&asy of these come from the common core
curriculum. These assessments allow the profedstolugator immediate feedback to drive the
instructional approaches necessary for studeréata. One of the instructional approaches has theen
implementation of the “Five Mores”. In order foudents to learn the skills they need: 1. More expli
direct instruction; 2. More modeling; 3. More piiaetwith....; 4. More feedback and 5. More time.
Montana City Elementary school has always been geogl at this assess/teach cycle. However, with the
implementation of the professional learning comrtyyrthis approach isn't isolated to each individual
teacher; instead it is a process discussed by ¢gadkteams. The day-to-day or week-to-week
assessments are discussed at weekly meetings ajradeylevel teachers. This opens the door for
analysis by a team of professionals, which in tafiows for team collaboration for improvement loé t
instructional delivery methods.

3. Sharing Lessons L earned:

Most recently, a group of teachers were invitedresent at the Montana Office of Public Instruction
state assessment conference. This allowed our &drators, librarians, Title | teacher and other
professionals to share an overview of succesgfallegfies in place at Montana City Elementary.
Although the title of the presentation fell undsse@ssment, the actual sharing of strategies beigjan w
Montana City’s vision “Educational Excellence -Alaothe Line by Design” and what this means for the
adults in the school, as well as what the visiommsego the students served. It was evident thrthigh
presentation that regardless of research basedgts used, the entire school must be focuseleon t
philosophy that students do the best they canfahd student isn't being successful, it is uphe adults
to change what they are doing to support the staditore importantly, the adults can’t do this as
individuals. The adults must work in a professidealning community as a unified team, with each
person feeding off the other’s strengths. This mgsss practiced and shared by teachers, admioistra
school board members and classified staff whendege is an opportunity.

The superintendent of the elementary school sersgsesident of the Montana Association of School
Superintendents southwest region. He has the apptrionce a month to share strategies with other
superintendents. Montana School Boards Associ&iafso used to answer questions of the distrsct, a
well as share successful strategies we are incatipgr

The administrators are active members and partitsga the National Association of Elementary and
Middle School Principals. Their participation innaral conventions provides opportunities for them to
connect with other administrators and share ouresgful strategies, as well as acquire new tattbos
other schools.

Teachers from Montana City School have been caeidabrough the Montana Office of Public
Instruction to deliver presentations on differetgtihinstruction and the support process in early
intervention strategies. Teachers are also utildagthg district professional development oppottiesi
to share best practices in teaching reading wittdiaischool teaching staff.

The school has presented to the Montana Boarddidaducation to share successful innovative
approaches to education.

4. Engaging Familiesand Communities:

The overall strategy the school has found mostesstal in working with families and the community
has been through our district’s vision of “EducatibExcellence- Above the Line by Design”.
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Community members and parents were a part of dewgjdhe vision which has set the stage for ongoing
collaboration with them and employees of the distiMontana City Elementary school’s environment is
about individuals feeling safe, supported and hgaisense of belonging. By design, we offer a numbe
of activities to include the parents/community Iseytfeel our school is a safe place where theyroehs

we work together to educate their children.

PTA is utilized for communication, raising funds fixhool projects and class projects. Volunteezshat
only welcomed in the school, but are given spedliffcassigned roles at each grade level to enhidmece
delivery of our programs.

When a child is doing well, they receive “Above thire” notes home. Parents are routinely invited to
board meetings; their input is sought regularharegg expectations for students. The Holiday Store
Muffins for Moms social, Donuts with Dads socialy&h House and other activities are held to enceurag
parents to come to the school and increase theifaowith staff and other parents.

Parents are also invited to the school to learmgpgrams and provide input to teachers and
administrators.

Parent Teacher Conferences are held twice per bgban Because we expect 100% of our parents to
participate, arrangements are made by teachexdddle meetings at a different time for those ptre
that can’'t attend the scheduled time.

The professional staff also arranges special mgefor parents with students being served through
remediation programs and for students being servidee gifted and talented program.

Besides the frequent communication between teasteparents, the district web page, school board
meetings and weekly newsletter are also used torzoritate with parents and community.

In addition to school-wide activities, the most wnant strategy when working with students needing
additional support is the practice of involving gratis at the onset partners with school staff intifigng
possible solutions. Once the parents understangaddis and objectives the school is working ortlfeir
child, they can offer appropriate support at hofriés has proven to be extremely effective for both
academic, social emotional and behavioral situation
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PART V - CURRICULUM AND INSTRUCTION 12MT2

1. Curriculum:

Building administrators oversee the developmentritten sequential curricula for each program doea
ensure our local standards are met. Prescribeitwlarinclude learner goals and district prograeear
goals and are constructed to include knowledgegequis, skills and abilities appropriate for eacidgr
level. Grade level teachers collaborate to commetaculum mapping and pacing guides to ensure
proper delivery and make adjustments as necessangét students’ needs. Curriculum is developed
through a cooperative effort of certified persorninghe program area, trustees, administratorgroth
teachers, specialists, parents, community memioerstadents when appropriate. The curriculum
development and review cycle includes selectingenis and resources, technology, supplies, boo#ts a
equipment necessary for development and implenientat the curriculum.

Our Communication Arts curriculum addresses themiag standards through a commitment to literature,
reading, writing, speaking, listening and mediadsads. The teachers are committed to “The Big'Five
(phonemic awareness, phonics, fluency, vocabulagdycamprehension) skills to ensure standards are
met. Our local, state and national assessmentssarkto identify individual students and or areethe
system where a focus on time, energy and efforéesled. Once a student, or group of students, is
identified as needing more instruction, the teamrofessionals collaborates during a SOS (System of
Support) meeting to determine who will provide adiddial support and what type of additional
interventions are necessary to help all childranriéhe essential reading skills. If a child is acguiring

the skills, the professional educators determimeetbing different to ensure students are meetiag th
standards.

Our Mathematics curriculum addresses the learrtangdards through a commitment to our common core
with a focus on problem solving, number sense, edatipn, measurement, geometry, statistics,
probability and algebra. The common core classrassessments, MAP assessments (Measurement of
Academic Progress), and our state’s Criterion Reigg Test are all used to identify the skills iriclih
students need more instruction. Once a studemoaoipgf students are identified as needing more
individual instruction, the team of professionatfiaborates during a SOS (System Of Support) mgetin
to determine who will provide the additional sugpand what type of additional interventions are
necessary to help students learn the core matk skitessary. One system change we have incorgorate
follows a flexible grouping model to support incsed learning opportunities for all students. Thioug
our review cycles, the teachers determined a foousaching common vocabulary with fidelity was
necessary. Each grade level is committed to tegdhignmath vocabulary and our data reflects théado

Our Science curriculum addresses the learning atdeadhrough a commitment to our common core with
a focus on inquiry skills. The creation of an owtdolassroom and focus on utilizing our studengural
surroundings has enhanced our core science cummictlhe district provides the financial resources o
classroom teachers need to purchase consumableaisasaed technology necessary to engage students
in hands-on experiments to meet the standards.

Social Studies curriculum addresses the learnangdstrds through interdisciplinary, concrete leagnin
activities based on history and geography and @dfwsgith spoken language, literature, music, art,
movement, and writing. At the primary level, teashase the children’s natural curiosity of the wlorl
and a sense of their place in families, neighbadspand communities to meet local standards. In the
intermediate level, the teachers encourage stutlenise media resources to learn about their @ljtur
geographic, economic, political, artistic and histal heritage. This media includes the use oftird
non-print material, technology, field trips and gupresenters. The richness of this approach ginees
curriculum meaning and relevance to the child tgtolistening, speaking, drawing, reading and wgitin
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The Physical Education/Health/Nutrition curriculaidresses the learning standards by using the
combined resources of the physical education teactessroom teacher, nurse, and school counselor.
These professions are assigned a set of learrangatds from our local curriculum for which thew ar
responsible to ensure each standard in the abakieldum is met. The physical education teachees ar
responsible for a majority of the standards anggréte a variety of learning objectives into thuiysical
education classes. Our school food service bregifaslunch programs assist in some of the nutatio
components.

Montana City School recognizes knowledge of theeFArts has enormous personal value for students of
all ages. Visual and performing arts curriculumraddes the learning standards by ensuring students
have access to information in other disciplines anehues for self expression. The Montana City Fine
Arts program consists of both a unified curricultaaght by classroom teachers and specialists
addressing topics of dance music, theatre, viqudliterary arts, and the somewhat eclectic ancging
selection of opportunities exhibiting, performirggnd viewing fine arts in a variety of school and
community venues.

2. Reading/English:

Montana City School’s reading instruction is baifbund the belief that all children deserve and wil
obtain the reading and communication skills reguteeensure they are successful not only for teeok
their academic years, but also into their aduétdivT hese skills and how students are progressthg w
these skills are formally reviewed four times ygdny grade level and cross-grade level teams torens
that students are not only being taught, but amniag reading skills that will spiral and be buwifion in
the next grade level . Phonemic awareness, phdhiesicy and vocabulary are taught systematically,
using a spiraling curriculum and common core irdtamal material throughout the grade levels tddui
strong skill foundations and ultimately strong coafgension skills.

Our reading approach does not revolve around orieglar “canned program”; instead a focus on
student growth and how to maximize that growth esiinstructional methods. These methods, discussed
at weekly grade level meetings, include utilizihg tore reading program to reach all students.hiezac
discuss best practices and how student succesasbagsessment of skills should drive upcoming
lessons. Various methods stemming from instructiprectices such as think, pair, share from Anita
Archer to multi-modal instruction and state changgiag Quantum Learning methodologies, as well as
many others are discussed, implemented and reviewedfectiveness. If students are not making
satisfactory progress, plans are put in placellp sapport for those students. Preteach, reteach,
scaffolding, small group instruction, additionahding instruction outside the regular reading tiama
home support are considered. A simple questionhaft\does this child need more of (time, instrugtion
different methodology, practice) is asked and tihelivered. A focus on the whole child and their
individual strengths and needs are considered whsigning best practice for a child’s growth plan.
Students are asked to evaluate their own readid@skthemselves how are they progressing and what
steps might they take to improve their readingsk8tudents may need lessons delivered through
additional venues such as computer programs, sorggment or one-on-one instruction. Anything that
allows a learner to progress with their readingisig considered, delivered, assessed, and eealuat
Teachers embrace the need to instill in studeltgeaof reading and the desire to ask and find the
answers to the questions they read. In short, sis®ed of student progress drives instruction fahbo
whole group and individual students.

3. Mathematics:

Montana City School’'s math instruction is built and the belief students will be ready for the ever
changing 21st century with a strong mathematicahdation. These mathematical skills and how
students are progressing with these skills areevesd four times yearly by grade level and crosdgra
level teams to ensure that students are not omhgliaught, but are learning mathematical skilkst thill
spiral and be built upon in the next grade levedbblem solving, number sense, computation,
measurement, geometry, algebra, statistics andapildl, are taught systematically, using a spirgli
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curriculum and common core instructional matefiabtighout the grade levels to build strong skill
foundations and ultimately strong mathematicallskil

Our math approach focuses on student growth anddowaximize that growth. Assessment of student
skill is a cornerstone in developing whole group ardividual student plans. With a flexible grougin
model, students are placed in fluid groups withrpeé the same skill level. Instruction is giverdan
assessed. This flexible group model allows foretisito be considered for movement between groups
three times yearly after MAP assessments, as welbatinuous chapter and unit assessments. This
model provides more depth differentiated opportesiin smaller group sizes. With the smaller groups
comes the “essential understandings” that a teaweds to truly understand the students before.them
Our belief is not in a math program, but in oudigbto know our students, find out what they neaad
then deliver that to them. We feel this relatiopskivital to a student's success, allowing someéesits

to make more than a year’'s growth within a schealryTherefore, the first methodology is knowing th
student and the second may include various methuets as pretesting for prerequisite skills, pre-
teaching, additional math instruction time, and baupport. A simple question of what does thisdchil
need more of (time, instruction, different methadyyl, practice) is asked and then delivered. luis o
understanding that math is an interdisciplinaryl skid can be taught throughout the day. More time
spent with math concepts gives students an advawatfagsing and understanding learned skills. Stisden
are asked to evaluate their own mathematical pssgrad ask themselves how they are progressing and
what steps might they take to improve their maitisskn short, just as with reading, assessment of
student progress drives instruction for both whgrteup and individual students.

4. Additional Curriculum Area:

Students at Montana City School have many oppdiégnio learn how to make healthy choices and then
demonstrate and practice making healthy choicesHéalth Enhancement Curriculum is our school’'s
largest curriculum in that it includes goals angeotives taught through physical education, heaiti,
guidance. Classroom teachers, physical educatimméses, our school nurse, and guidance counseglor al
facilitate in the delivery of this curriculum. Paftour school’'s motto, “Safety, Support and Belogg is
definitely embraced by this curriculum.

All elementary students receive Physical Educatstruction at least twice a week. The focus in the
early grades is on developing basic locomotorskititroducing a variety of physical education
equipment (including a climbing wall) and propee wf that equipment, as well as low organization
games. As they progress through the grades, cahgmactice on motor skills is still evident, as is
practice with the various pieces of equipment, h@remore strategy games as well as fithess goals a
implemented. Students learn how to set and mektgbesonal fithess goals using a program called
Fitness Gram and also have opportunities to ppéieiin competitive type games designed to incalde
students regardless of athletic ability. Studerdsn@ver intentionally excluded from a game by giesi
which aligns with the “belonging” part of our motiwat extends beyond the classroom out to the
playground.

Our health curriculum is implemented by classroeacthers, our school nurse, and our guidance
counselor. Focus is on making healthy food choicasng for teeth, how the human body works and
how to care for each of the body systems. Our ddbooh program also embraces healthy food choices
and provides a fresh salad bar each day, as wh#athy entrees.

Our guidance counselor is instrumental in providimgjruction and groups on how to make and keep
friends and ensure good emotional health. Friepdgtuups are set up to focus on friendship skilke
guidance counselor also joins classrooms once @nonalk about emotional health, friendship issue
and various family situations that may cause stesishow to deal with that stress.

Safety is taught throughout, whether it is safatg gymnasium setting, universal precautions, washi
hands, and avoiding stranger danger.
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Students at Montana City Elementary School arewaged to participate in Jump Rope for Heart and
Walk to School Day. Participation in both of thes&oluntary and they have both been well attended.

Classroom teachers also play a major role in thel@&th curriculum and include the essential skiis
they teach other content areas or complete themi¢sliaf study.

5. Instructional M ethods:

Montana City School prides itself in our differextion practices, keeping in mind that differenaati
means differentiating in process, product, contentime. Data from MAPS, classroom assessments,
Criterion Referenced Tests, as well as teachemehisens are used to make decisions regarding
differentiation for instruction. Teachers meet amstuss what type of differentiation might be most
beneficial for individual learners, based on theada

Sometimes, small group instruction is providedsiudents who need more direct, more intensive
instruction. At other times, students may need ntiome on a particular skill or skills, so additidna
resources will be used to ensure that a studeeivieszmore instruction and practice on those skills
during the school day. In other situations, esplganth the gifted population, students may need
extended deadlines on projects since the complekittyeir project is expected to meet a higherdaah.

Many of the teachers at Montana City School applai@um Learning strategies which focus on teaching
strategies designed around brain-based researebe Birategies manage the “state” that a studemt is
and attend to their dominant learning preferendeefher it is auditory, kinesthetic, or visual) entiag

the learning for each student.

Students who have been identified as gifted fdregiintellectual ability or creative problem solgin
ability, receive differentiation not only in theaslsroom based on an ILP (Individualized LearniragnPlI
developed around their specific needs and talbatsalso receive more direct instruction desigmed t
challenge them in a classroom setting with othadamically advanced peers and a specialized gifted
and talented teacher.

Technology is used in a variety of ways to proudiféerentiation. Some students with limited physica
abilities primarily use technology as a way to progl written work or projects. Other teachers use th
school website as a way to provide additional resesy links, and information for students to pursue
from a remote setting (i.e. home). Most teacheestlisir document camera to model for students and
provide a visual reference regarding the activitpmject. A classroom-style computer lab is instant
use, as are three mobile laptop labs.

6. Professional Development:

The professional development opportunities providetgachers are determined by the learning nefeds o
our students. Once again this ties back to thegsuppiece of our school’s vision and ensuringythe
have the support they need to enhance their piofedgeaching skills.

On an annual basis, each teacher must spend twoflayofessional development at the state teacher
convention or work on other administrator-appropeafessional development. This provides them the
opportunity to participate in a wide variety of RBtivities specific to their individual classroomads.

Also on an annual basis, two days of professioaaelbpment are specifically set aside for our sthoo
local needs. In recent years these days have peaih@n the Professional Learning Communities (PLC)
process and differentiated instruction. The PLCreggh in the core areas of reading and math haw led
a focus on early intervention, which has resultestéady increases by our students as measureduwvith
assessment data. The staff is committed to askeguestion “What do we want our students to know?”
and more importantly, they are committed to findéodutions as a team when it comes to the next
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guestion “What do we do if they didn't learn itThe professional development in differentiated
instruction has allowed our teachers to better rsertent needs from remedial to the advanced levels
We are seeing academic progress of our remedish@vahced students because of the commitment by
our teachers to enhance their skills by differdimiptheir lessons and curriculum.

Beyond these opportunities, the school sets asiddour per month which incorporates the education
and professional experience of our local staff. #jarity of these opportunities take advantage ef th
technology tools available and allows time for pssfionals to learn additional ways to integrate
technology into the classroom learning environméhts is typically done with a smorgasbord approach
where teachers can choose which technology iniegratorkshop would best fit their needs. Due to the
success of this professional development; the deha® able to secure funds so every classroomrhas a
interactive whiteboard and EImo projector. All efrdeachers are utilizing these tools to better@ément
our core reading and math curriculum.

Each teacher has the freedom to attend professiewalopment opportunities during the year and/or
during the summer if it specifically addresses mradhat will enhance learning opportunities far th
students. Peer observations are also encouragedeanfor professionals to learn effective practifrem
their colleagues.

7. School Leadership:

The leadership philosophy at Montana City is bagsah our shared vision of “Educational Excellence —
Above the Line by Design”. It is our district's Wo® that sets the stage for everything within arosl.

The philosophy is based on a constant analysisio$ystem and more importantly, a commitment to
finding solutions to problems and enhancing ourenirpractices. In short, we understand that
“excellence” is not a destination, but a pursuil anorder to pursue excellence, all stakeholdearstrne
committed to making this happen by design not lanck. Our vision is meant to be more than a slogan.
It is meant to be a way of life... a culture.. a tétgguide to why, what and how we do things. Withi

the symbol for our vision is a triangle with eaalfiesrepresenting a concept: “safety, support, and
belonging”. We understand that if we have a saférenment and an acceptance that everyone belongs
(staff, students, parents), then as a team weuggyost one another in our pursuit of excellence.

The principal’s role within this vision is dependeipon the requests of the staff and the type ppst
they need. A majority of the principal’s time, egyeand effort at Montana City Elementary School is
spent under the premise of collaborative supemisitis is evident by the PLC (Professional Leagnin
Community) model followed by the entire professiastaff. We have a community of leaders and the
principal is just one of many instructional leadérise principal is available to guide the convaoset
and ensure the professional educators are prolkmrs when it comes to what the students should
know, how to determine whether they learned it, modt importantly, what they can do differentlytié
student(s) isn’t learning.

The school’s leadership believes that the greagssiurce within our district is the people comnaitte
serving the students, not the programs they imphent@ur leaders embrace the practice of havingua te
of professionals utilizing their individual talerdaad working together for the greater good of thiire
school.

17



PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: 3est: CRT
Edition/Publication Year: 2006 Publisher: MontCAS
2010-2011 | 2009-2010, 2008-2009  2007-2008  20@&-20)

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Proficient and Advanced 86 77 78 66 67
Advanced 48 47 28 20 15
Number of students tested 58 47 46 41 48
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 1 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students

Proficient and Advanced

Advanced

Number of students tested 3 5 2 5 2
2. African American Students

Proficient and Advanced

Advanced

Number of students tested 1 1

3. Hispanic or Latino Students

Proficient and Advanced

Advanced

Number of students tested 1 1

4. Special Education Students

Proficient and Advanced

Advanced

Number of students tested 5 2 3 4 3
5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested

6.

Proficient and Advanced

Advanced

Number of students tested

NOTES:

Montana is extremely rural and covers a very lgfgegraphical area. The result in the state is lgaaitarge number of small

schools and districts. With respect to the statissignificance of sample sizes there is no réppdata for subgroups unless
there are 10 students or more for any group.

12MT2
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Jest: CRT
Edition/Publication Year: 2006 Publisher: MontCAS

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Advanced and Proficient 97 95 94 83 88
Advanced 64 57 46 61 50
Number of students tested 58 47 46 41 48
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 1 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Advanced and Proficient

Advanced

Number of students tested 3 5 2 5 2
2. African American Students

Advanced and Proficient

Advanced

Number of students tested 1 1

3. Hispanic or Latino Students

Advanced and Proficient

Advanced

Number of students tested 1 1

4. Special Education Students

Advanced and Proficient

Advanced

Number of students tested 5 2 3 4 3
5. English Language L ear ner Students

Advanced and Proficient

Advanced

Number of students tested

6.

Advanced and Proficient

Advanced

Number of students tested

NOTES:

Montana is extremely rural and covers a very lggegraphical area. The result in the state is lgazilarge number of small

schools and districts. With respect to the statisignificance of sample sizes there is no réppdata for subgroups unless
there are 10 students or more for any group.

12MT2
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Zest: CRT
Edition/Publication Year: 2006 Publisher: MontCAS

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Proficient and Advanced 87 75 66 80 79
Advanced 51 40 33 16 20
Number of students tested 47 43 45 45 44
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 1 1 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficient and Advanced

Advanced

Number of students tested 4 2 4 2 3
2. African American Students

Proficient and Advanced

Advanced

Number of students tested 1 1 1
3. Hispanic or Latino Students

Proficient and Advanced

Advanced

Number of students tested 1 1 1
4. Special Education Students

Proficient and Advanced

Advanced

Number of students tested 1 4 5 4 4
5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested

6.

Proficient and Advanced

Advanced

Number of students tested

NOTES:

Montana is extremely rural and covers a very l@gegraphical area. The result in the state is lgazilarge number of small
schools and districts. With respect to the statisignificance of sample sizes there is no réppdata for subgroups unless
there are 10 students or more for any group.

12MT2
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Zest: CRT
Edition/Publication Year: 2006 Publisher: MontCAS

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Proficient and Advanced 96 86 93 89 91
Advanced 70 60 53 41 44
Number of students tested 47 43 45 44 43
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 1 1 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficient and Advanced

Advanced

Number of students tested 4 2 4 2 3
2. African American Students

Proficient and Advanced

Advanced

Number of students tested 1 1 1
3. Hispanic or Latino Students

Proficient and Advanced

Advanced

Number of students tested 1 1 1
4. Special Education Students

Proficient and Advanced

Advanced

Number of students tested 1 4 5 3 3
5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested

6.

Proficient and Advanced

Advanced

Number of students tested

NOTES:

Montana is extremely rural and covers a very l@gegraphical area. The result in the state is lgazilarge number of small
schools and districts. With respect to the statisignificance of sample sizes there is no réppdata for subgroups unless
there are 10 students or more for any group.

12MT2
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Best: CRT
Edition/Publication Year: 2006 Publisher: MontCAS

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Proficient and Advanced 86 77 74 82 64
Advanced 44 34 37 25 31
Number of students tested 43 44 51 44 49
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficient and Advanced

Advanced

Number of students tested 2 5 2 2 3
2. African American Students

Proficient and Advanced

Advanced

Number of students tested 1 1 1

3. Hispanic or Latino Students

Proficient and Advanced

Advanced

Number of students tested 1 2 2
4. Special Education Students

Proficient and Advanced

Advanced

Number of students tested 6 4 5 4 8
5. English Language L ear ner Students

Proficient and Advanced

Advanced

Number of students tested

6.

Proficient and Advanced

Advanced

Number of students tested

NOTES:

Montana is extremely rural and covers a very lggegraphical area. The result in the state is lgazilarge number of small
schools and districts. With respect to the statisignificance of sample sizes there is no réppdata for subgroups unless
there are 10 students or more for any group.

12MT2
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STATE CRITERION-REFERENCED TESTS

Subject: Reading
Edition/Publication Year: 2006

2010-2011

Testing Month

SCHOOL SCORES

Proficient and Advanced
Advanced

Number of students tested
Percent of total students tested

Number of students alternatively assessed
Percent of students alternatively assessed

SUBGROUP SCORES

Mar

91
72
43
100

Grade: Jest: CRT
Publisher: MontCAS

2008-2009
Mar

2009-2010

Mar

95
70
44
100

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficient and Advanced
Advanced

Number of students tested

2. African American Students
Proficient and Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient and Advanced
Advanced

Number of students tested

4. Special Education Students
Proficient and Advanced
Advanced

Number of students tested

5. English Language L ear ner Students
Proficient and Advanced
Advanced

Number of students tested

6.

Proficient and Advanced
Advanced

Number of students tested
NOTES:

87

67

51
100

2007-2008
Mar

93
70
43
0 10
0

20@5-20
Mar

84
71
48
100

Montana is extremely rural and covers a very l@gegraphical area. The result in the state is lgazilarge number of small
schools and districts. With respect to the statisignificance of sample sizes there is no réppdata for subgroups unless

there are 10 students or more for any group.

12MT2
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Advanced and Proficient 86 76 72 76 69
Advanced 47 40 32 20 22
Number of students tested 148 134 142 130 141
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assélsse 1 2 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Advanced and Proficient 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 9 12 8 9 8
2. African American Students
Advanced and Proficient 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 1 2 3 2
3. Hispanic or Latino Students
Advanced and Proficient 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 1 2 1 3 3
4. Special Education Students
Advanced and Proficient 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 12 10 13 12 15
5. English Language L ear ner Students
Advanced and Proficient 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
6.
Advanced and Proficient 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
NOTES:

12MT2
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Advanced and Proficient 94 92 91 88 87
Advanced 68 62 55 57 55
Number of students tested 148 134 142 128 139
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 1 2 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Advanced and Proficient 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 9 12 8 9 8
2. African American Students
Advanced and Proficient 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 1 2 3 2
3. Hispanic or Latino Students
Advanced and Proficient 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 1 2 1 3 3
4. Special Education Students
Advanced and Proficient 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 12 10 13 10 13
5. English Language L ear ner Students
Advanced and Proficient 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
6.
Advanced and Proficient 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
NOTES:

12MT2

25



