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PART | - ELIGIBILITY CERTIFICATION 12MO3

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @ergfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12M03

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 5 Elementary schools (includes&-
(per district designation): 2 Middle/Junior high schools

1 High schools
0 K-12 schools
8 Total schools in district

2. District per-pupil expenditure: 9117

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Suburban

4. Number of yearghe principal has been in her/his position at $igisool 11

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 0 0 0

K 0 0 0 7 0 0 0

1 0 0 0 8 0 0 0

2 0 0 0 9 264 266 530

3 0 0 0 10 265 238 503

4 0 0 0 11 268 234 502

5 0 0 0 12 232 249 481

Total in Applying School: 2016



12MO3

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

3% Asian

9 % Black or African American

1 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

85 % White

2 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 8%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(2) Number of students who transferted
the school after October 1, 2010 until| 68
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 84
until the end of the school year.

(3) Total of all transferred students [sum 01‘152
rows (1) and (2)].

(4) Total number of students in the schooh%c
as of October 1, 2010 q

(5) Total transferred students in row (3) 0.08
divided by total students in row (4). '

(6) Amount in row (5) multiplied by 100. 8

8. Percent of English Language Learners in the school: 1%
Total number of ELL students in the school: 18
Number of non-English languages represented: 8

Specify non-English languages:

Arabic, Bosnian, Chinese, Greek, Russian, Ukrajriikdu, Vietnamese



12MO3

9. Percent of students eligible for free/reduced-priceals: 14%
Total number of students who qualify: 273

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 11%
Total number of students served: 224

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

22 Autism 0 Orthopedic Impairment

0 Deafness 46 Other Health Impaired

0 Deaf-Blindness 52 Specific Learning Disability
22 Emotional Disturbance 19 Speech or Language Impairment

2 Hearing Impairment —1Traumatic Brain Injury

6 Mental Retardation 0 Visual Impairment Including Blindness
54 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:

Number of Staff
Full-Time Part-Time

Administrator(s) 5 0
Classroom teachers 96 8
Resource teachers/specialists
(e.g., reading specialist, media specialist, arsimPE teachers, et 34 4
Paraprofessionals 7 0
Support staff
(e.g., school secretaries, custodians, cafeteti@saetc.) 24 15
Total number 166 27

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 24:1




12M03

13. Show daily student attendance rates. Only highashweed to supply yearly graduation re
20102011 20092010 20082002 20072008 20062007
Daily student attendance 96% 96% 96%» 95% 95%
High school graduationre,  93% 96% 94% 95% 94%

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size: 46¢

Enrolled in a 4-year college or university 52%
Enrolled in a community college 38%
Enrolled in vocational training 3%
Found employment 4%
Military service 3%
Other 0%
Total 100%

15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12M03

Lindbergh High School (LHS) serves a community gbr@ximately 53,000 residents that encompasses
about 28 square miles of incorporated and uningatpd St. Louis County, Missouri, including
Crestwood, Sunset Hills, Grantwood Village, LakeshiGreen Park, Fenton, Kirkwood, Concord
Village, and Sappington. Our district has the thidest tax rate in the county and one of the ldwaes
rates in Missouri. However, our community has regpectations and values education as a top prjority
supporting numerous bond and tax issues. Of ti#bZ@rolled students, 6.6% come to us from St. 4.oui
City through a volunteer state partnership. 87%uwfstudents are white, 8.1% are African-American,
0.7% Hispanic, and 3.4% are Asian. Free or Reduoedhes are granted to 13.5% of our students.

Eleven years ago, LHS began making fundamentakad@nts that would begin the steady progress
toward the creation of a more learning-centeredafpiere through the adoption of learning commumitie
and a character education philosophy. This charageguided by mission, vision, and commitment
statements that focused on student engagemeraririnig activities. Administrators and instructars i
every subject area worked together to develop matiented strategies concentrated on what students
needed to know, understand, and do. Plans werdapeekto aid in measuring how well students
mastered these essential questions. Additionalhghdergh adopted six pillars of character education
strengthen the students’ commitment to treat otiwélsrespect. Academic and character education
initiatives asked two fundamental questions: Itistuts were not learning, what were instructors and
parents prepared to do to help them learn? Additipnwhat were adults prepared to do to enhance
learning? These efforts have resulted in poligiegsgrams, and practices that have helped students
achieve at high academic levels in a cooperatigesapportive environment.

Working together with the faculty and administrati@indbergh students have achieved both state and
national recognition, including becoming a Missaurd National School of Character. Lindbergh has
been recognized by Newsweek as one of America’s iBigh Schools and by U.S. News and World
Report as a silver medal school. Along with thesmgnitions, significant gains on the 2010 and 2011
End of Course (EOC) exams for the Missouri Assessieogram (MAP) have been made in English
and mathematics in all accountable subgroups: &fri@merican, free and reduced lunch, white, total,
and special education. These accomplishments hepedthe district to be named a District of
Distinction for 11 years and earn a number on@gdti the state, according to SchoolDigger.Com.

Looking at the data further reveals the scope nflbhergh’s accomplishments: attendance rates hare be
over 95% for seven years and drop-out percentamasdeclined from 3.8% 11 years ago to 1.2% last
school year. Eleven years ago, there were oveQ@B&cipline referrals for approximately 1,700
students in the high school. Last school year, lhémgh High School had a population of 2,000 stuslent
with only 1,085 recorded referrals. Along with higladuation rates, approximately 94% of our stuslent
attend two- or four-year colleges or universitM& attribute this to an increased average ACT caitgo
score that now stands at 24.2. Each year abouudlBrgs receive National Merit Recognition; in fact
from the class of 2012, nine students have beereddfational Merit Finalists. Increased scores and a
academic focus have resulted in more studentswingescholarships. In the 2010 -2011 school year,
Lindbergh students received scholarship offergpptaximately 12 million dollars.

Participation in the Advanced Placement (AP) antdritational Baccalaureate (IB) programs increased
from fewer than 50 assessments given in 2000 tar92811. A wide variety of AP/IB course offerings
(currently 23) are available for student enrollmdifte percentage of Lindbergh student scores 4f 3,
and 5 on AP exams are 15 points higher that thie ateerage (79% vs. 64%), and 19 points higher than
the National average (79% vs. 60%). Lindbergh’s gletion rate for earning the full IB Diploma is
92.5%. The world’'s completion rate is 78%.

Athletics programs are another source of excellend¢éndbergh. The Missouri State High School



Athletic Association (MSHSAA) has honored Lindbe@gha Leadership School in Sportsmanship for the
last 10 years. Twenty-three of our teams have beegnized with academic achievement awards.

Lindbergh Learning Communities consist of studecdsnmunity members, teachers, and administrators
who review the schools mission and vision statementa regular basis.

Our Mission:
Lindbergh High School strives to prepare studemtebdllege by developing Competent & Caring
graduates through Exceptional Programs, ServicesParsonnel.

Our Vision:
The Lindbergh Learning Community, an active Paghgr of School, Home and Community, will:

« Create a safe, challenging, academic environment
« Implement a rigorous and relevant curriculum
» Deliver appropriate and innovative instruction

« Ensure that students meet or exceed curriculadatda



PART IV - INDICATORS OF ACADEMIC SUCCESS 12M03

1. Assessment Results;
Part A

The Missouri End of Course exams measure the feofig of all Algebra 1 and English Il students
through four achievement levels: Advanced, PraficiBasic, and Below Basic. The exams are given to
students who have completed these courses, amddhiés are an excellent tool to measure student
competency. Along with students’ understandingheféxams’ importance, the culture of proficiency is
celebrated, reinforced, and rewarded. The NatiGealer for Education Statistics conducted a stddy o
state assessments and found that Missouri usesaddime most rigorous standards in the United State

While 100% of students scoring in the Proficierd &avanced ranges is ideal, the district’s goabis
surpass Missouri’s established Annual Proficienaygéts. In recent years, these targets have irsteas
approximately 9% per year. For 2012, the targeEfaglish is 83.7% proficiency, and the target for
mathematics is 81.7% proficiency. Every year s2@@2, the year that No Child Left Behind was
enacted, Lindbergh High School has exceeded tpsgeentages in both English and Mathematics.
Because of high standards and overall test scoiredhergh has been recognized by school-ranking
websites and th&. Louis Post Dispatch as the highest achieving K-12 school districtia state of
Missouri in 2010 and 2011. High achievement in Efghnd Mathematics results from the focused
efforts of teachers from all disciplines.

Part B

The percentage of students scoring proficient igli§h has increased an average of 7 percentagé&spoin
each year since 2007. In 2009, the state changeddrgrade-span assessment to an end of course
assessment to allow better alignment to state atdadind resulted in more accurate proficiencyescor
Between 2009 and 2011, the English proficiency hatincreased by 18.4 percentage points. In gte la
two years, the achievement gap between the tatéicancy scores and the other subgroups’ profiyen
scores has dramatically narrowed. In 2009, the potdiciency was 84%, but the proficiency for Afain
American, Free and Reduced lunch, and Special Bducstudents was 51%, 63.1%, and 45.5%,
respectively. In 2011, the total proficiency wasl98, and the proficiency for African American, Free
and Reduced lunch, and Special Education studeag8i%6, 90%, and 66.7%, respectively. One of the
major factors in this improvement is that each sels core of teachers meets weekly and uses data to
implement, design, and chart monthly goals andegjies in a concentrated effort to improve the
achievement of all students. In addition, thosé&uasors work with students individually to stréke
needed skills. Students who need more instructiepaired with an Additional School Instructor (ASI
This is true in our English and Mathematics Deparits.

Mathematics proficiency rates have increased arageeof 4.85% per year between 2007 and 2011.
Mathematics students raised scores from 2007 -,2868 dropped 2.2% from 2008 — 2009, related to
the change to the EOC assessment, but made acagnhihcrease of 16% from 2009-2010, and have
raised their percentage each year thereafter.08,28e total percent of Mathematics proficiencyswa
65.5%. The percentages for African American, FrekReduced lunch, and Special Education students
were 40.4%, 48.5%, and 35.6%, respectively. Thadan mastery and re-teaching has made a
substantial difference for subgroups. In 2011 Algebra 1 the total proficiency scores were at 8.3

The percentages for African American, Free and Bedllunch, and Special Education students were
52.2%, 68.3%, and 50.9%, respectively. Even thdbhglsubgroups’ average scores have increased each
year for the past five years, there are still dagisveen these groups and the total average. Teacteet
weekly in their Professional Learning Communitiegihalyze data and create strategies to improve
student achievement. To combat the achievementagajstance has been differentiated for each studen
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For students unable to stay after school for eadgistance, a designated teacher’s aide makeineto
review with these students during lunch-time turtgror class time.

In both English and Mathematics, IEP students’ cageagers are in close contact with instructors and
facilitate interventions when students are strugglFor other students who are failing to meet
proficiency standards, instructional supports aowiged through Power Lunches, Additional School
Instruction (ASI), 8th hour tutoring, Focus Leargioabs and Academic Monitor support. Each of these
interventions provides additional instruction ie tihdividual areas of student need. Additionally,
professional development has been provided teatlters in content-area reading, strategies fdciagpr
with students with Autism, ELL instructional strgtes, differentiated learning supports, math
instructional strategies and technology integration

2. Using Assessment Results:

Using assessment data to improve instruction isatwty’s focus at Lindbergh High School. This fisc
begins even before student schedules are madehdrsacounselors, and administrators look at Egplor
Plan, MAP, EOC, and ACT scores to recommend stgdentappropriate classes. The Honors
Coordinator and Guidance Department Chair visie aubject teachers to provide data and interpoetati
of Explore/Plan/ACT results. Teachers provide aass recommendations using this data before
scheduling may begin. In January, parents, guasdemd community members are invited to attend
Curriculum Night, where they collaborate with teahand department heads about their child’s course
selection. In addition to Curriculum Night, depagims promote their class offerings to studentsuino
department DVD’s, classroom discussions, and flyers

When addressing the achievement gap, core cumriatdas strategically target specific studentsadige
curriculum goals to focus on closing the achievengap. Online assessments are a valuable tooisin th
process. In Algebra, students take the monthly timack eValuate to track student mastery of staredard
and gain insight to instructional needs. In Engésld other core courses, online assessments asieguio
through Moodle, a virtual learning environment. BLi&e score reports from these online assessments
and ACT, IB and AP to plan instruction. When analyghows a weakness among all students, the PLC
plans lessons to re-teach the learning objectivé vehen individual weaknesses are identified, sitgle
receive one-on-one instruction during the schoglataafter school. An emphasis is placed on mastery
and re-teaching as a key component to improverieaddition, PLCs create SMART (Specific,
Measurable, Attainable, Reliable, and Timely) Geslsh semester and regularly analyze common
assessment data to evaluate if their studentsrhavéhe goals. If a goal has not been achieved, re-
teaching and adjustment of methods occurs to rheaideds of the students. One method of re-teaching
is the use of the PLATO lab for students who ne&aforcement in order to overcome a learning gap in
English and mathematics. Faculty not only focusethe use of data to improve student success, but
students are also encouraged to track their owgress.

In addition to using data to inform individual ingttion and manage curricular decisions, Lindbergh
High School uses data to identify students in refextiditional adult support. These interventiores ar
tiered based on the level of support students reqlieacher Academic Mentors (TAMs) support lower-
achieving students, specifically students with freat absenteeism and those who are failing classes.
TAMs check grades and attendance, make connedctitimfiome, collaborate with students’ teachers,
meet and advise students at least once a weekeéatatate ongoing growth. As a result, there has lae
measured decrease in student failures. Those st require a more intensive support are asdigne
to the Academic Monitor whose purpose is to de@¢as number of re-classified students. Studeets ar
chosen to work with the academic monitor baseceanlter and principal referrals. Historically, these
students have the cognitive ability to be succésafurequire extra motivation to reach their fatle
potential.

Students with IEPs require more intensive suppdiich is monitored through their case managerse Cas
managers serve similar roles to the academic momith they also facilitate instructional modifiiat
and interventions within the classroom environmg&ht students have additional supports through an
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ELL instructor and an aide who pushes into clagast provide instructional interventions.

Parents have ongoing access to their child’s assgdgdata through the SIS portal, the web site that
houses individual student data. The community j& kéreast of student achievement through the
school’s official Website (http://www.lindberghsdaie.ws/), along with the newly-created student-run
Website (http://www.lindberghlookup.com/), whicltognizes individual achievement such as National
Merit Scholars, International Baccalaureate diplamadidates, and school-wide academic success.
Additionally, the School Board celebrates the s€smuccesses including IB and AP results, at mignth
meetings and publicizes these successes withinrtiestings’ minutes. EOC results as well as ACT
averages are regularly posted in the local newspapel on the state website.

3. Sharing Lessons L earned:

Throughout the state, LHS has established a repntgir excellent academic, character, and teclgyolo
practices. As a result, time is devoted to shabiegt practices within the district and beyond.

To align our 6-12 curriculums, Vertical Teams cois@d of middle and high school teachers incorporate
the AP and IB strategies into advanced, regulat,special education classes. As a result, improged

has occurred at the middle schools. Teachers néygpla&esent best practices to their own learning
communities, departments, and the school duringddbd professional development. Each Wednesday
teachers share practices with each other througghdhsignated learning community time. Teachemnfr
various departments have met with educators frararatistricts to share learning communities’
successes, best classroom practices, verticaldgategies, technology integration, and data/ass=gs
evaluation. Lindbergh teachers also travel to statenational conventions to present on thesegopic
These conferences include National Education Aasiooi, Missouri State Teachers Association,
Missouri Music Educators Association, National &8cee Teachers Association, National Social Studies
Council, National Teachers of Journalism, and Fpréianguage Association of Missouri.

Lindbergh High School also receives regular visiben local, state, national and international dtis$rto
learn about instructional practices, character atiloic and technology integration. Specific topits o
interest include Lindbergh’s Character Council flaailitates monthly Topic Time sessions with
classrooms on various character-driven topics ankidrew practices that link model upperclassmen
with incoming freshmen to ease the transition amodnete a positive school climate.

Recently, the technology department hosted an “Wif€ence,” at which teachers presented on all
aspects of classroom technology to fellow disteeichers. All teachers are required to completzthr
levels of ELITE training to become proficient iratding in today’s high-tech classroom. Teachersesha
their best practices during training and on theTH.BLOG. Librarians have worked with educators from
various schools about management procedures fdmpeoftware, Nooks, and e-library. One librarian
presented on Google Calendar and Nooks at the Mis8esociation of School Librarians’ Conference.
Physical education teachers have presented to £thepls and at the Missouri Association for Health
Physical Education, Recreation and Dance Confereneesing heart rate monitors, Trifit software, and
other classroom practices.

4. Engaging Familiesand Communities:
Student success depends on strong partnershipsdrestudents, parents, and teachers.

Technology provides diverse outlets for effectieencnunication and accessibility of resources, sugch a
weekly online grade updates, faculty websites,tandher-constructed public portals. Parents also
receive quarterly grade-level newsletters highlighstudent achievements and upcoming activities.
Invitations to events such as Curriculum Night, @p®use, and parent-teacher conferences provide
additional opportunities for parents, students, @aghers to personalize relationships.

The communication of students’ individual needarniessential component in their success. Teachers
11



make frequent contact through e-mail or telephaiis gevhen students are struggling. In additionchea

mentors and advisors provide these students amdorents with strategies for success. Resournods s
as Family Connections, Teacher Academic Mentoid tlam gifted program help students and parents
with individualized career and college planning &udlitate opportunities for students to pursuesarof

strength and interest.

Additionally, families are actively involved in agng a dynamic school atmosphere with their
participation in Character Education, Mothers’ Clabd numerous booster programs. Parents and
students also play an active role in committeesdbtermine school policies and leadership, engurin
they have a voice in decisions that promote stuslectess.

In addition to family partnerships, Lindbergh fasteelationships with community members to ensure
student success. Local corporate stakeholdergtakeén educating our students by providing valeabl
resources and real-life experiences. Recogniziagniportance of strong schools, companies and
organizations donate time, services, suppliesfiaadcial support to help students and faculty eehi
their educational goals. For example, marketindestis transfer knowledge from the classroom into on
the-job experience through an internship prograth Weical cooperating businesses. The Kiwanis Club
sponsors student participation in their nationay Keader training program.

The invaluable training provided by community parshelps develop skills and motivate students to
take active roles in school and their communitycdely, the cheerleaders organized an awarenelss nig
for breast cancer by hosting a Pink Out footbathgavhere all proceeds went to the Susan G. Komen
Foundation. Student-led events, such as Key ClBétgor Citizens Prom and Environmental Club’s
work on the Gempp conservation area also contrifoutiee development of competent, caring individual
who will continue contributing to the community. @wort and appreciation for student efforts is shown
by generous local citizens and businesses. Eaclihy@aaward thousands of dollars in college
scholarships to help pave the way for continuedesttisuccess.
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PART V - CURRICULUM AND INSTRUCTION 12M03

1. Curriculum:

Lindbergh learning communities and vertical tearoskwogether to develop a curriculum process
utilizing the Backward Design model and common sssents to evaluate student progress.
Comprehensive offerings in each subject area suppst-high school goals through rigorous study.
Students experience an array of college-prep, Ack@Placement(AP), International Baccalaureatg (IB)
technical education and dual credit courses.

Courses are aligned to Missouri Course Level Exgtieets (CLES), and courses without state guidance
are aligned to National Standards. Curriculum astriiction align to curriculum demands in ACT,
Career and Technical Education including PLTW, AR .

A unique aspect of Lindbergh’s curriculum is theemention and enrichment opportunities. Intervami
include an alternative curriculum for at-risk staotfeat Lindbergh Academy, access to Missouri Ogtion
credit recovery, and tiered interventions for regdand math. Enrichments include a county-wide
Program for Exceptionally Gifted Students, interpstand exchange programs, college credit, an@an |
diploma. Students may access 21 AP courses.

Assessments are used to ensure that student plaiseane appropriate. Based on the Explore and Plan,
career paths are identified and incorporated intdeats’ four-year plans and guide academic rigor.
COMPASS testing provides a benchmark for collegkcareer readiness, allowing schedule
adjustments. This curriculum responsiveness isrergthby student mentoring systems, including teache
academic mentors, an academic monitor, and ongtstayanalysis among teachers, administrators,
counselors, and coordinators.

Lindbergh’s unique, college and career preparatonyses include:

English Language Arts: English 1-3; English 1-2 Bian English 3 IB/Pre-AP; English 4-College Prep;
Modern World Literature; IB/AP Literature; 1B Thgoof Knowledge; Media Technology; Applied
Media Technology; Film as Literature; Intro to Risibphy; Journalism in the Digital Age; Pilot
Publications; Reading Strategies; Intro to CollBgading; Intro to High School Reading; Rapid
Reading; Speech and Debate; Spirit Publications

Math: Algebra 1A-B; Algebra 1; Algebra 2 ConcepEEometry Concepts, Plane, Honors;
Trigonometry/Math Analysis; Pre-Calculus; AP/IB @alus AB; Statistics, AP Statistics; Intro to
Programming with Java; Advanced Programming witlaJAP/IB Computer Science; Web
Communications & Design 1-3

Science: Biology A-B; Biology; Biology Honors; Phgal Science; Physical Science Honors; Chemistry;
AP/IB Chemistry 1-2; AP/IB Biology 1-2; AP Physits?; Astronomy; Earth Science; Environmental
Science; Human Anatomy & Physiology; Physics; FRiology

Social Studies: World History; World History Honpt$.S. Government and Politics; AP U.S.
Government and Politics; U.S. History; AP/IB U.Sstdry; Contemporary Issues; Geography; AP
Human Geography; IB History of the Americas; Huntias; Sociology; U.S. Law and Society; General
Psychology; AP Psychology

Physical Education: Personal Fitness Concepts; Aabé Boys and Girls PE; Basic Weight Training;
Advanced Strength & Conditioning; Resistance TrainBody Composition Management; Dance &
Fitness Concepts; Intermediate Aquatics & WatentSgdames; Advanced Aquatic Skills & Lifeguard
Training; Health
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Modern Language: French, German, Spanish: LevBlsHonors 2-3; AP/IB 4-5
Family & Consumer Science: Foods 1-3; Clothing Mirld of Foods; Adolescent Studies; Child
Development 1-2; Fashion Design; Housing & Intebasign; Relationships

Business: Accounting 1-2; Business/Personal LawBUBiness & Management; Career Explorations; AP
Economics; Entrepreneurship; Graphic Design; ItarBusiness; Marketing 1-2; Marketing Internship;
Microsoft Office 1-2; Sports & Entertainment Markey; Study Skills/Notetaking, Personal Finance
Management

Engineering Technology Education: CareerPort to @ders & Networking; A+ Certification;
Network+/Server+ Certification; Product Manufacihgri& Construction; Set Design & Construction;
Intro to Engineering Design; Principles of Enginegy Digital Electronics; Civil Engineering &
Architecture

Music: Intro to Rock, Pop, & Jazz; Choirs: MixedGappella, Honors A Cappella, Concert, Limelight
Show, Madrigal Swingers; AP/IB Music Theory/HistpMusic Tech 1-2; Bands: Freshman, Non-
Marching Freshman, Concert, Percussion, Symphéttinprs Symphonic, Marching, Non Marching;
Orchestras: Symphony, Honors Symphony, Chambez;Biagemble; Jazz Lab; Color Guard

Performing Arts: Theatre Survey; Basic Acting Tegaes; IB Theatre
2. Reading/English:

Inspired by the concepts of Professional Learningn@unities (DuFour and Eaker, 1998) and
Understanding by Design (Wiggins and McTighe, 1988)guage arts courses at every grade and ability
level share the same essential questions: “Whya®/kiYhy Read? Why Speak? Why Investigate?” As
students pursue the answers to these questiogsarta@reparing for the writing, reading, and caiti
thinking that await them in college and beyond.efsure that all courses share a college preparatory
focus, teachers have been trained and participa®iVertical Teams. Courses across grade levalesh

a 6th-12th grade writing rubric; spiraling writiagsignments; an articulated list of literary terarsg AP
strategies for writing, reading, and literary asay

The language arts department uses assessmeniassMitssouri End of Course exams, ACT, and
COMPASS to analyze students’ achievement and edliegdiness and then adapts instructional methods
accordingly. For students performing below gradeller otherwise seeking improvement in reading,
Lindbergh offers a one-on-one remedial pull-outgpam; after-school instruction; and reading courses
that include Introduction to College Reading, Ragdstrategies 1 and 2, and Rapid Reading.
Correspondingly, Lindbergh also recognizes thdtasland needs of gifted and high-achieving Eihglis
students through honors, AP, and International Blacteate courses. The advanced language arts
curriculum expands, deepens, and accelerates ssudaderstanding of the discipline.

Recognizing the evolving relationship between lagguand technology, English courses integrate
technology in all facets of the curriculum to impecstudent learning through the use of Moodle,
Turnitin.com, e-books and Nooks, online testing] presentation programs. We believe this use of
technology is integral to students’ success ineg@land their future careers.

All students experience high-quality instructiortlie core English curriculum, but students ofteweha
needs and interests that go beyond the regulasrolas. In addition to remedial and reading programs
the English department offers a writing center hick struggling writers can conference with English
teachers or trained student tutors any hour o$theol day. The writing center is one of a numlfer o
opportunities provided for the strongest Englishdshts; those who choose to be tutors strengtlesn th
own skills while they help their peers. Other Eslglelective and extra-curricular opportunitiesule a
progressive student media program, student liteareagazine, philosophy and speech classes, and a
chapter of the National English Honor Society.
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3. Mathematics:

The mathematics curriculum exemplifies differemtéhinstruction at its best through a wide varidty o
classes which target individual levels of matheosatanging from specialized, two-year coverage of
Algebra I to Calculus Il. This rigorous, diverserculum allows students to achieve at exemplavele

as evidenced by state End of Course exams, ACTARANes, International Baccalaureate Diplomas, and
Advanced Placement exams.

The mathematics curriculum is aligned to stateraattbnal mathematics standards and Lindbergh
learning communities meet weekly to check on tmeiculum both vertically and

horizontally. Additionally learning communities ate and implement SMART goals consistent with
their student needs. Within these learning comriagjitnnovative instructional strategies are degveth
shared, implemented, and evaluated. Currently hatiesf the mathematics department either holds
National Board Certification or is a candidate.aAsesult, the basic tenant of national board d¢eatibn
that “instruction is driven by assessment” has peted the department’s approach to teaching.

Within the math department, resources are avaitabteistomize programs for every student. Six
collaborative teaching (CT) courses are provideiti wpecial education staff, and two additional supp
instructors regularly work with targeted studewtgicrease and reinforce their mathematical

skills. Outside the classroom, Power Lunch is gomoojinity to receive direct mathematics instruction
during lunch periods. Students may attend Powechum a voluntary basis or as assigned by theih mat
teacher. Additional instruction with a math teaciseavailable both after school and during every
learning lab. Students who excel in mathematicspeaticipate in Mu Alpha Theta (national honorary
math club), local and national math competitioms] take advanced course work at the AP and IB level
including Calculus I, Calculus Il, Statistics, aBdmputer Science.

As a result of the high level of instruction angbgart in and out of the classroom, students hakeaed
AYP three consecutive years, and ACT, AP and IBexbave been well above the state and national
averages. The Mathematics Department believeskthasen place, including instructional strategies,
student interventions, and excellent instructoeste key to their success.

4. Additional Curriculum Area:

LHS offers an expansive Social Studies curriculbat affords students the opportunity to acquire
essential skills and knowledge centered on thedshmission of creating caring and competent
graduates. The Social Studies Department strelssesi\portance of gaining a wide spectrum of
knowledge, and prepares students to be active rmsggrous citizens in an ever changing, twenty-firs
century global society.

All students are required to complete a rigorousatatudies curriculum consisting of three coreaat
World History, United States History, and Unite@t8s Government and Politics. Students are further
encouraged to expand their knowledge by completingses from an extensive number of elective
classes such as psychology, humanities, geograpbilogy, contemporary issues, law and societg, an
global history. The social studies faculty encoasagtudents to challenge themselves with collegd, le
Advanced Placement, and International Baccalauceateses which are open to all students.

A multitude of skills are encompassed in our cuitin, preparing students for the rigors of higher
education and employment. An emphasis is placddgirer level thinking skills such as problem sotyin
and analysis. For example, core courses instrudests to write document-based essays which require
critical analysis and synthesis of primary soureeuwnents to defend a point of view and clear, @#nci
writing to show mastery of information. Researclkdzhassignments include instruction in detectiag bi
and using technology. Additionally, all coursediinst students to interpret sources like graphartsh
political cartoons, and maps. Considerable focyaised on teaching students to present these &hehs
analyses clearly through nonfiction writing andapeg.
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In a further effort to mold caring and competeraidyrates, we utilize a “globalization” component ika
designed to foster awareness and understandiing o¥drld around them. Particular attention is spent
differing cultural perspectives to encourage undeding and diversity appreciation. With a thematic
approach, history courses emphasize the impadsufrit events on different cultural groups, sush a
women, immigrants, and indigenous peoples. Thraagiperative learning, students learn from each
other, and develop collaboration skills that wdhge them as productive adults. The instruction of
historical and current events is framed as a stdidylues in conflict, and students are encourdged
evaluate the competing perspectives. Physical altdral geography, as well as, global economic
interdependence have become an integral compamenntinuing the expansion of students’ knowledge
of people and nations.

5. Instructional M ethods:

In order to accommodate the demands of a diveusiest body at Lindbergh High School, teachers have
implemented strategies to meet their distinct neRdgicular focus has been given to Understaniyng
Design, by Wiggins and McTighe, and Differentiatestruction, by Carol Ann Tomlinson.

Lindbergh's first level of differentiation is thrgh its diverse course offerings. The high schofaref
standard, Advanced Placement, and Internationatd@awreate courses. Struggling students can take
courses with a slower pace, such as Algebra 1RieBts may also attend the Academy, an alternative
high school, or South County Technical School. lkremmhore, students with IEPs may take modified
courses, or classes with cooperating teachers vadifyrinstruction in the regular classroom. ESL
students are also provided with assistants inldssmom who work with teachers to modify instroti
Lastly, Lindbergh has a program for the exceptigrgifted that services students from the entire St
Louis community.

Differentiating instruction is part of Lindberghisstructional culture. Teachers use backward plamnto
create summative assessments for their studerdsh@&es also provide formative assessments in twder
identify student ability level for future lessorapladjustments. For example, in the science depattan
teacher may provide a one-day lesson on a proldérmg technique, followed by a quiz to determine
which set of activities will be best suited for katudent to master the lesson’s objective.

While teachers differentiate lessons in all departt®, struggling students may require supplementary
help. Lindbergh offers support outside the classraomultiple ways. For example, if an algebra stutd
is grappling with formulas, they can attend a nitver lunch tutoring session, receive help fromathm
teacher in their learning lab, and/or attend arr lang after school instruction conference with atim
instructor. Also, a student working on a Historpgacan attend the Writing Center for extra help.

Technology is a part of Lindbergh'’s instructionaltare. ELITE is a district-wide professional
development program that supports student-driverofisechnology. Every teacher in the building has
passed technology integration assessments, angl@assroom in the high school is in the process of
being outfitted with state of the art equipmentdaidnally, students may bring in a smart device or
laptop for use in the classroom.

Lindbergh’s focus on differentiation and technoldms catapulted its student achievement to the
top levels in the State of Missouri.

6. Professional Development:

Professional Development is the backbone of higiieaement at Lindbergh High School. A
Professional Development Committee, including alteafrom every department, meets monthly to
guide the activities teachers will engage in tonpote learning. Every summer, the committee revites
District and School Improvement Goals and setslighigpals. For example, the District Professional
Development goal is “to engage teachers in teclyydio increase student achievement.”
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The Professional Development Committee determihezbtspecific areas of focus for the building:
student achievement, technology, and characteragidac While the first two specifically relate toet
district goal, the third, Character Education,nsraportant part of LHS, and the staff feels stigribat
while student learning is paramount, developingngcpgraduates is also a critical to the LindbergghH
School mission.

The committee monitors progress toward these goaloverall staff satisfaction with the activiti®s
way of regular surveys and needs assessments difivehfuture professional development plans, often
as quick as the next month’s professional developmgenda.

Monthly two-hour release time is built into thearadlar to provide PD opportunities based on thesieed
assessments and overall PD goals of the year. wisekly one-hour professional learning community
meetings take place, organized by subject mattéhifPLCs, biannual SMART goals target student
achievement, and departments share and reflectsirpbactices.

Based on this work, teachers have developed qtakes, differentiated instruction, after school
instruction, online study resources, and numeradlisr@academic supports for students. Student
achievement results have been overwhelmingly pesitndicating professional development time is
well-utilized. In 2011, Lindbergh High School padtie top EOC test scores in the state of Missouri.
Additionally, there have been gains in Advanced®@ent scores as well as the ACT average for the
school. In the focus area of character educatimecess has been measured not only by the awards
recently won, such as Missouri School of Charaatelr National School of Character, but by fewer
discipline referrals and having the supports amt@sses to deal with unforeseen situations, & ot
student deaths.

While the staff at Lindbergh has opportunitiesttersd workshops and conferences off campus, itis a
point of pride that our professional developmerui®es on learning communities and sharing the
expertise we have on our talented staff. Overadligssional development is meaningful and well-
planned as teachers work diligently to connect witldents and raise achievement.

7. School Leadership:

The administrative team is comprised of a headcypal, grade level principals, honors coordinatw a
an athletic director who function as a collabomti®am that meets weekly to address school issues.

The team operates under the Richard DuFour andrRBaker’s “loose-tight leadership style” which
involves giving teachers the autonomy over keyslenimaking while insisting that all staff are
unwavering in their efforts to work toward the sohevision and goals. The administrative team is
clearly focused on increasing student achievememtedl as character development; however, as legrni
communities are strong and staff is truly empowetteel administrators allow for freedom and crestivi
from staff.

The mission of the school, creating competent amohg graduate, is always at the core of decisions.
Administrators pay close attention to student aaigent, monitoring students’ grades and devising
programs for struggling students, such as Teaclatdds. Additionally, administrators work to keep
learning community time sacred.

Instructors are held accountable through the Pedace Based Teacher Evaluation and concerns are
addressed as they arise. During the hiring procésse attention is paid to the building of teadieams.
Group dynamics are considered when bringing a eeaher on board. Finally, the administrators work
to provide a well-managed atmosphere that fostenhing. Beyond the building, the administrativante
is involved at the local, state, and national lsweleducational policy setting.

Teachers and staff are allowed the professionatifrm to reach the goals of the school. For example,
while learning communities are prevalent, thenedisan expectation that all teachers are teachiag t
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exact same lesson on the same day. Teacher autasatillyintact and instructors are then ablehars
their creative ideas with their colleagues.

Teachers lead the Professional Development Conarattd determine what the staff needs in order to
move students forward. Teachers lead curriculurtimgriand the development of new courses. The
Department Chairs have become key teacher-leauéns ibuilding. They lead and organize the
preparation and proctoring of major assessmeniglss help with mentoring new teachers and
aligning the personnel in their departments irhdourses that best suit their expertise.

Leadership opportunities have been offered to syathe administrators in the creation of

“Administrative Liaisons,” a daily assignment ofnse administrative duties for teachers who are
pursuing administration or are interested in gagrarbetter understanding of school operations.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Grade: Test: End of Course Exam/Missouri

Subject: Reading 10 Assessment Program

Edition/Publication Year:

2009/2010/2011/2007/2008 Publisher: Riverside/CBT McGraw Hill

2010-2011| 2009-201C| 2008-200¢ | 2007-2008& | 2006-2007

Testing Month Aug Aug Aug Aug Aug
SCHOOL SCORES

Proficient/Advanced 92 90 84 66 64
Advanced 49 36 33 27 23
Number of students tested 480 442 449 450 462
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 3 2 1 4
Percent of students alternatively assessed 1 1 1
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient/Advanced 78 73 62 33 28
Advanced 26 16 18 14 3
Number of students tested 72 88 68 43 36
2. African American Students

Proficient/Advanced 79 69 50 22 30
Advanced 16 5 8 3

Number of students tested 38 64 40 36 30

3. Hispanic or Latino Students

Proficient/Advanced

Advanced

Number of students tested 8 6 3 5 2
4. Special Education Students

Proficient/Advanced 71 50 44 23 12
Advanced 18 5 7 9 3
Number of students tested 44 62 68 53 59
5. English Language L ear ner Students

Proficient/Advanced 58
Advanced 21
Number of students tested 7 3 2 8 19
6.

Proficient/Advanced

Advanced

Number of students tested

NOTES:

12M03
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Edition/Publication Year:
2009/2010/2011/2007/2008

Grade: Test: End of Course Exam/Missouri
9 Assessment Program

Publisher: Riverside/CTB McGraw Hill

2010-2011| 2009-201C| 2008-200€ | 2007-2008  2006-2007

Testing Month Aug Aug Aug
SCHOOL SCORES
Proficient/Advanced 84 82 66
Advanced 37 33 17
Number of students tested 468 416 348
Percent of total students tested 99 100 100
Number of students alternatively asse: 3 3 1
Percent of students alternatively assessed 1 1
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient/Advanced 71 59 48
Advanced 23 16 9
Number of students tested 88 71 66
2. African American Students
Proficient/Advanced 51 42 40
Advanced 8 9 6
Number of students tested 49 43 53
3. Hispanic or Latino Students
Proficient/Advanced
Advanced
Number of students tested 5 7 3
4. Special Education Students
Proficient/Advanced 51 47 35
Advanced 18 8 6
Number of students tested 57 49 55
5. English Language L ear ner Students
Proficient/Advanced 60
Advanced 40
Number of students tested 10 4 6
6.
Proficient/Advanced
Advanced
Number of students tested
NOTES:

12MO3

Aug

68
23

464
100

38

55

29

41

70

10

20

69

Aug

65

18

482

100

39

78

24

45

19

63

38

21
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

Proficient/Advanced 84 82 66
Advanced 37 33 17
Number of students tested 468 416 348
Percent of total students tested 99 100 100
Number of students alternatively asse: 3 3 1
Percent of students alternatively assessed 1 1

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient/Advanced 71 59 48
Advanced 23 16 9
Number of students tested 88 71 66
2. African American Students

Proficient/Advanced 51 42 40
Advanced 8 9 6
Number of students tested 49 43 53

3. Hispanic or Latino Students
Proficient/Advanced

Advanced

Number of students tested 5 7 3
4. Special Education Students

Proficient/Advanced 51 a7 35
Advanced 18 8 6
Number of students tested 57 49 55
5. English Language L ear ner Students

Proficient/Advanced 60

Advanced 40

Number of students tested 10 4 6
6.

Proficient/Advanced 0 0 0
Advanced 0 0 0
Number of students tested 0 0 0
NOTES:

12M0O3
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Proficient/Advanced 92 90 84 66 64
Advanced 49 36 33 27 23
Number of students tested 480 442 449 450 462
Percent of total students tested 100 100 100 0 10 100
Number of studnts alternatively asses: 3 2 1 0 4
Percent of students alternatively assessed 1 1 0 0 1
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient/Advanced 78 73 62 33 28
Advanced 26 16 18 14 3
Number of students tested 72 88 68 43 36
2. African American Students

Proficient/Advanced 79 69 50 22 30
Advanced 16 5 8 3 0
Number of students tested 38 64 40 36 30

3. Hispanic or Latino Students

Proficient/Advanced

Advanced

Number of students tested 8 6 3 5 2
4. Special Education Students

Proficient/Advanced 71 50 44 23 12
Advanced 18 5 7 9 3
Number of students tested 44 62 68 53 59
5. English Language L ear ner Students

Proficient/Advanced 58
Advanced 21
Number of students tested 7 3 2 8 19
6.

Proficient/Advanced 0 0 0 0

Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
NOTES:

12M0O3
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