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PART | - ELIGIBILITY CERTIFICATION 12MN4

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Separtment of Education, Office for Civil Rights (BT
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

The school has been in existence for five full getrat is, from at least September 2006.

The nominated school has not received the Bluedilgrhools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

The nominated school or district is not refusingRo&cess to information necessary to
investigate a civil rights complaint or to condadlistrict-wide compliance review.

OCR has not issued a violation letter of findingshte school district concluding that the
nominated school or the district as a whole haktgd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

The U.S. Department of Justice does not have aipgisdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12MN4

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 9 Elementary schools (includes&-
(per district designation): 2 Middle/Junior high schools

1 High schools
0 K-12 schools
12 Total schools in district

2. District per-pupil expenditure: 1072%
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Suburban

4. Number of years the principal has been in her/bgtipn at this schoc 4

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 6 6 12 6 13 10 23

K 9 12 21 7 0 0 0

1 13 10 23 8 0 0 0

2 7 13 20 9 0 0 0

3 11 2 13 10 0 0 0

4 14 10 24 11 0 0 0

5 10 9 19 12 0 0 0

Total in Applying School: 155



12MN4

6. Racial/ethnic composition of the schc 3 % American Indian or Alaska Native

1% Asian

1 % Black or African American

1 % Hispanic or Latino
0 % Native Hawaan or Other Pacific Island

94 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 1%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| 2
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 0
until the end of the school year.

(3) Total of all transferred students [sum of
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.01
divided by total students in row (4). T

(6) Amount in row (5) multiplied by 100. 1

2

155

8. Percent of English Language Learners in the school0%
Total number of ELL students in the school: 0
Number of non-English languages represented: 0
Specify non-English languages:




12MN4

9. Percent of students eligible for free/reduced-priceals: 13%
Total number of students who qualify: 20

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 15%
Total number of students served: 23

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

1 Autism 2 Orthopedic Impairment

0 Deafness 0 Other Health Impaired

0 Deaf-Blindness 5 Specific Learning Disability

1 Emotional Disturbance 11 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 3 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 0 1
Classroom teachers 7 1
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 0 5
Paraprofessionals 0 3
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 1 3
Total number 8 13

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 22:1




12MN4

13. Show daily student attendance rates. Only highashweed to supply yearly graduation re
20102011 20092010 20082002 20072008 20062007
Daily student attendance 96% 96% 96%» 96% 96%
High school graduationre, 0% 0% 0% 0% 0%

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size: 0

Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in vocational training 0%
Found employment 0%
Military service 0%
Other 0%
Total 0%

15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12MN4

Nestled in the countryside of Hugo you will find ¥iow Elementary, a school which serves 155
students in preschool through grade six. Withroentgintary is one of nine elementary schools included
in the Stillwater Area Public Schools District, @bt one of two elementary schools in the distitat

has been a STEM pilot school for the past foursear

Our mission is to have a school where high achieverfor all learners is expected, positive relathips
are developed, and opportunities for choice argigeal.

In a survey, students indicated they felt safewaeldome at Withrow Elementary. They view their
teachers as being supportive and fun. One studerdrked that “teachers give a lot of homework but i
pays off.” Parents believe Withrow is the "besttkegrret in the district". They describe Withrowaas
"small school that delivers big".

Teachers at Withrow exemplify hardworking, carimiyieators who are dedicated to students growing and
succeeding. Over 85% of Withrow teachers have tenase years of teaching experience, and all of
classroom teachers and specialists have a MaBtegeee. This collective expertise has resulted in
teachers working collaboratively on best instrugdilgpractices, examining student data and providing
curriculum based upon student needs as well asctlishd state standards.

There are wonderful traditions at Withrow Elementavhich parents and students look forward to each
year. One is the annual school carnival held irsghreng. Students and parents look forward to diten
this event, which draws the community togethes. dt'chance to showcase our school to the public as
well as enjoy activities together. Another traditiovolves pairing kindergarten students with sigtade
reading buddies for the year. The students lookdod to spending lunch and recess together onudareg
basis, as well as enjoying other "buddy eventsiughout the year. Other traditions include monttily
school sing-alongs as well as our annual ScienceEaibition.

Many wonderful opportunities for students existdnese of partnerships with others in the community.
The parent organization works closely with thefdtafund projects that correlate directly with our
school improvement plan. Parents hold an annual faiser, with all proceeds going directly to
purchasing additional books for our school libramyd parents volunteer weekly to help in the media
center. Local families take turns maintaining e fiink on the school grounds. The Lions Club piesi
dictionaries for every third grader to have at ho8teidents also receive six art lessons each yaard
local professional artist, through an artist indeacy program., funded through the support of our
parents.

One word that describes the interpersonal relatipgsamong people involved in the Withrow School is
teamwork. Community members strongly support thekwad students and educators at Withrow. Parents
send their children to school with high expectatifor learning, and both the students and the &rach
meet those expectations.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12MN4

1. Assessment Results;

All Minnesota public elementary schools must pgstite in the Minnesota Comprehensive Assessments
(MCA). These assessments meet the requiremente éfdderal No Child Left Behind Act and are used
to evaluate district, school, and individual studamogress on the state high standards in mathesreatid
reading. Last year, the math and reading tests admenistered to all students in grades 3 through 6
There is also a science test in grade 5.

Students receive a scale score which places themeof four categories: “Does Not Meet the
Standards”; “Partially Meets the Standards”; “Maéts Standards”; or “Exceeds the Standards.” A
student must achieve a level of ‘Meets’ or ‘Excéénsrder to be considered proficient on the state
standards. Each year, cut scores are raised, asls@re expected to work towards 100% proficiesfcy
all students across areas by 2014.

The math test is an online test, and it consistaufiple choice and open-response items in trands of
number and operation, algebra, geometry and maasuateand data analysis.

The reading test consists of multiple choice anehagesponse items in the strands of vocabulary
expansion, comprehension, and literature.

Withrow Elementary is a school with high-achievstgdents! Although we have experienced gains in
both math and reading during the past five yeaesptost impressive student gains are in the area of
mathematics. The number of students who met oregbezbthe state standards went from a low of 81% in
2007 to a high of 96% in 2011. Our trend data shibzvsthe percentage of students who met or exdeede
the state standards consistently rose each yetritvei exception of 2009:

81%, 92%, 89%, 94%, and 96%.

In reading, the spring 2011 assessments results eougrhighest in over five years, with 94% of stntde
meeting or exceeding the state standards. It'siatecesting to note that our highest gains in énesa
occurred between 2010 and 2011, as the percentati@dents who met or exceeded the state standards
increased from 85% to 94% in reading.

There is no subgroup information because theraatrsufficient numbers to be statistically sigraint.
Further information regarding the Minnesota Compretion Assessments can be found at
http://www.education.state.mn.us/mde/index.html

Each year when the state assessment results @ased| we examine the data to inform our instroatio
practices and use it to develop building improvengerals. At the beginning of the year, each teacher
creates a math SMART goal and a reading SMART gftef reviewing the state testing results, and
teachers meet 1:1 with the building principal times during the course of the year to review studen
progress. Higher student achievement is the goal.

2. Using Assessment Results:

What do we know? How does that link to what wedwiag? Are we getting the results we want?

Assessment data drives the decisions we make riagalese three questions. All teachers at Withrow
review a variety of student data at the beginnihgazh school year. The data provides a school-wide
view of student behavior, attendance, academiopaence and social dynamics. It also includes fipeci
grade-level data as well as individual student.date key component of the data is the MCA test
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results. Teachers who have already worked wittstihdents talk to the new teachers. Individual ghowt
targets and grade level targets drive the discosghout instructional materials and programs thelters
will use. All of this data provides us with answ&yshe question regarding “what do we know?”

The next step is to reflect upon our school improeet plans and make changes or additions that may b
needed. The Building Staff Development team andcgyal meet prior to the start of the school year t
adjust and finalize recommendations. This infororats shared at a staff meeting with all the tees;hso
that everyone is aware of the building goals fertlpcoming school year.

The stage is now set for the Withrow teachers tsistently analyze what they do and inform their
instruction accordingly. Beginning in the fall, td@rs meet weekly in their Professional Learning
Communities (PLCs), teaming with other classrooaciers, special education teachers, Read With Me
teachers, and Math With Me teachers. These corti@nsallow them to continue to build upon their
own skills as an educator, while constantly revigpthe progress that each student in their class is
making. Additional meetings take place throughbetyear. Data from pre-tests, unit tests, fluersyst
phonological assessments and word study evaluati@ngiscussed. Not only does this data help the
current teacher determine pacing and type of iog8tmw, it also helps future teachers prioritize wha
concepts need further emphasis.

As a school, we have increased the amount of ictatnal time for reading and math. After reviewing
specific grade-level standards, we have increassching emphasis for specific concepts in reading,
writing and math. There is greater communicatigarding teaching materials and concepts between the
special education teacher and the classroom te;achdditional materials and programs have been
added.

Since the results of the first MCA tests in 1998@tors in the district have designed an aligned®K
curriculum in which the state standards are emhdddeoss content areas. At Withrow, there is a
colloquial focus on student data. Teachers regutiisicuss instructional challenges and their sohsti
As a result, teaching has improved and studenegement has improved.

COMMUNICATING STUDENT PERFORMANCE & ASSESSMENT DATAO THE PUBLIC

Sharing information and empowering students andrgarto share ownership in our goals is key to our
success with student learning. At the first pareaeting in the fall, the principal shares a sumnadirgl
the school data which was presented to staff mesribekugust. School improvement plans are also
discussed. The parent organization uses this irdtiomto guide decisions regarding funding actgti
throughout the year.

When the teachers have their conferences with tsagn students in November, they review a vaoéty
assessment data. Examples include test resultsaflerreled achievement test and the MCA test. In
addition, a phonological/phonics assessment igwed with parents who have students in kindergarten
through second grade. Academic goals for individtiadients are set. Other goals may include
attendance, behavior or study skills. Throughoetytsar teachers meet with students about theirgseg
Report cards are sent to parents three times aleabi-monthly school newsletter and the school
website are other vehicles for sharing school assest data. Some parents will be asked to attend a
spring conference to discuss their child's progaeskideas for maintaining learning over the summer

The district assessment director shares distudesit assessment data with school board memberal Lo
cable TV, newspapers, a district newsletter twigear and the website are all vehicles used for
communicating this information to community memb@iise school website has a link to information
from the Minnesota Department of Education if @tig wish to access more information regarding MCA
results. The superintendent also writes a columithi@district newsletter that often features aetgirof
information regarding student achievement.



3. Sharing Lessons L earned:

It is imperative that all teachers in the disthetong to a professional learning community thabgmizes
and capitalizes on the skills of all the teachkast year, Withrow teachers collaborated with tesstirom
three neighboring “sister schools.” They met smes during the course of the school year, on tare days.
This year, Withrow teachers are working togetherdrtical teams, since we have only one secticach
grade level. There is a K-3 team and a grade 4f.t& hree times during the year, the facilitatonfreach
PLC team will meet with the principal and a PLC do#o guide staff through this new initiative.

While each grade level examines their own classrassessment data during their PLC work, rich
discussions take place regarding materials andhitggistrategies that are being used to meet stundsus.
Common grade level math assessments are useddsyadan teachers and incorporated into the disaussio
Teachers discuss ways to maximize the math progsfferjng ideas for both remedial and enrichment
activities, as well as review the new Language Attte Standards that will soon be implemented.€Ttiee
continuum of skills needs to be taken into accosinte teachers are teaming vertically. Often tas&s
divided so the process of creating new materiatsdee efficient for all. Information is shared vigogle
docs’ with fellow colleagues, and at the end ofythar, teachers will share their ideas, succeases,
challenges of teaming vertically in their PLCs.

Teachers have also shared their expertise witbaglies on district professional development dags. O
example is the ‘Navigating the Digital Landscapg/Dahere staff from across the district servetses t
presenters at the various break-out sessionsrinatfe@red. One of our Withrow teachers spoke entdipic
of using data and formative assessments to heliestsi succeed.

Throughout the year, the principals also discusdesit performance and share information with edlcaro
about programs in their schools that have led¢eigsed student achievement. The district matheading
coordinators work with principals and teachers wiigh to change or add instructional componentsdetm
the needs of students. The two coordinators amires people who share ideas they have heard ftioen o
schools. Collegial interdependence is a key compuioioe all educators growing and making changes tha
will benefit students. Sharing and listening are temponents that are part of daily life at Withrow
Elementary.

4. Engaging Familiesand Communities:

The small size of Withrow Elementary enables otiostto work cooperatively with families for thecagss
of students. Our parent organization works closetl the staff to help support initiatives that ypide
valuable learning experiences for our students. &aeple of this is through school-wide servicerea
projects. This year our school chose to ‘adoptiaagon of service men and women through the ‘Adopt
Platoon’ (AAP) program. Students, staff, and faesilare taking part in this campaign which includddick-
off assembly, collecting supplies for care packaged creating letters and drawings to be sent tiéh
packages throughout the year. Each grade levehlifierent list of items they were to provide fbe care
packages, and parents are assisting in gathemsg items as well as preparing the packages féingai

Another example of making a community connectidesaplace each year, usually around the holidays,
when our fifth and sixth-grade choir travels taedl senior care facility to share their musicldrits with the
residents. This year, they enjoyed performing seEVgzz tunes’ from this year’s fall musical. Thastreach
is always very much appreciated.

We want to build positive relationships with oumiities and communities throughout the year. To ¢md,
each grade level hosts a special ‘parent informatight’ in September, to share an overview ofytaar
ahead and what students and parents can exps@.\éluable time to continue building positivepaip with
parents and students. Teachers also take turmsliagenonthly PTA meetings, often sharing and présg
important information that will help parents betterderstand their child’s school experience as aglinake
informed decisions towards the funding of impori#erms, such as technology.
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PART V - CURRICULUM AND INSTRUCTION 12MN4

1. Curriculum:

The foundation of the curriculum at Withrow Elenamtis based on Minnesota state standards and
district outcomes. There is a direct link betwedratwe teach and what we test. While each graads lev
has designated curricula in all content areasheraanonitor and adjust to accommodate the needs of
individual students. Volunteers, specialists armbuece people work along side of the classroonmhiac
to offer remedial and enrichment opportunities.

The reading program incorporates the five areasaiding instruction identified by the National Riead
Panel Report--phonemic awareness, phonics, voagbélizency and comprehension. Students read and
discuss quality literature while learning the skilDur goal is for students to be confident, matigtaand
successful readers.

Writing, spelling and grammar are also interwovethie reading program. Beginning in kindergarten,
students write in a variety of forms and for a ggriof audiences. Teachers help students develbpgvr
skills for narrative, descriptive, expository aretguasive writing. The spelling program incorpsate
word study and high frequency words. Students ale éccountable for spelling these words corrdatly
their daily writing. We want students to apply \wig, grammar and spelling skills in written and lsgo
communication.

Another goal is that students demonstrate accuradyefficiency in computing numbers and problem
solving. Our primary students spend a great detinaf learning mathematical foundations by
manipulating objects and solving problems relatetheir world. Math skills in the older grades il
upon that foundation. Traditional algorithms ashaslusing different strategies to solve problenas a
two components of the math program. A student'sinagzall of the basic facts is monitored and
evaluated from grade three to grade six.

The social studies state standards include fouckeyponents: History (including U.S., Minnesotad an
World History), Geography, Economics, and Governnge@itizenship. Responsible citizenship and
acceptance of differences are two themes wovenighiaut the seven years of curriculum. Often teacher
will link an area of study in social studies toaval in reading class. Frequently students willlesg
specific concepts more in depth as individualsnaalsgroups and then report their findings to tless.
Current events are discussed on a regular basis.

Hands-on learning with an inquiry base describedHBSS science program. All grade levels explore
physical, life and earth science concepts. The 8&te Science standards also incorporate a ‘human
interaction’ component in each area, where studeats the way in which human beings have an impact
on their environment. Students predict, experimexaprd findings and solve problems. The learning
takes place in small cooperative groups. Often eaamber of the group has an assigned task. It is an
environment where students can follow their cutjoand build a knowledge base focused on meaningful
concepts. The study of science concepts is linkéd von-fiction reading and writing.

There are always opportunities in music classrig,glance and play instruments. Students are untest
to a variety of music and learn listening skillstsey are able to discuss the work with othersfaP&ing
for an audience is another part of the music progisach grade level holds a concert for parents and
performs in front of the student body. This yean, echool secured a grant which afforded all K-6
students the opportunity to work with the MinnesOtzera during a five-day artist in residency. P&ren
attended the final concert at the end of that veeekwere awed that their children were singingdtal
opera!
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The physical education program emphasizes fitnedtesam building and is taught by a specialist éwic
each week. Classroom teachers facilitate the palysducation instruction on the opposite days, and
many also incorporate ‘movement breaks’ duringdéig for students. This correlates with information
about brain research that short bits of exercisait® the heart rate are beneficial to learning.

Technology supports instruction in all curriculaeas. During the past three years, and through the
collective efforts of our parents and staff, Withr&lementary now has interactive white boards lifal
classrooms, and teachers use this equipment taicbledsons that are highly engaging for studémts.
addition, we also have a total of 64 student redpmhavailable for teachers to use, as well asiplertap
top computers and 10 iPads. This technology alleashers to gain immediate feedback on students’
understanding of a given skill and inform theirtinstion accordingly.

2. Reading/English:

Withrow participates in the district’s reading prag, which was chosen because it is a researclitbase
developmental reading program for kindergartenughosixth grade, focusing on the components
recommended by the National Reading Panel—Phongméreness, Phonics, Fluency, Vocabulary, and
Comprehension. It consists of high-quality childsditerature and informational texts; promotes the
systematic teaching of skills and strategies; angliges diagnostic tools, instructional supporg an
intervention strategies. The program is linkedt&desand national standards and to language adsrie
that help students develop writing forms; grammagge, and mechanics skills; and spelling
generalizations.

Learning experiences within the reading progranupie read aloud, shared reading, guided reading and
independent reading. Teachers read books aloudltiyen on a daily basis. This is a wonderful way t
model fluency and expression. They also make s read a variety of genres. In guided readingllsm
groups of students receive direct instruction girtepecific reading needs. Fluency, reading sjrese

and skills are all addressed in these small grolipste is a balance between fiction and non-fictexts.
Struggling readers also receive intervention hedmfthe “Read with Me” teacher and the special
education teacher.

A critical factor in the success of the readinggpam is continuing staff development. Teachers
participate in district workshops, school and grbxlel meetings. We have also successfully
incorporated in-class observations provided byditg coaches in the past.

Reading expectations for students go beyond thaosclay. All students are expected to read at home.
Parents are asked to monitor this request. Paatstsnodel the importance of reading by voluntegtm
run our Read Naturally lab and by volunteeringhia inedia center.

More time is spent on teaching language arts/regitiian any other subject at Withrow Elementary, as
we have increased instructional minutes in thia.afeaching a child to be a good reader is atltl
lasts a lifetime.

3. Mathematics:

District-wide, K-6 teachers use consistent commm@ug-level assessments for math. Many teachers also
use pre-tests to gain more information about wineit students already know and what they need. Two
years ago, our district adopted a new math cuuiouvhich better aligns with the updated state
standards. Although our elementary building is mpked as a K-6 school, we incorporated Math
Expressions curriculum for K-5 students and Hoiticulum for grade 6 students. Since the Holt
curriculum is used in all secondary schools indistrict, introducing it at the sixth-grade levébas

these students to have the individualized attergimhsupport they need to understand the rigorous
content.
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Foundational math skills are taught starting indérgarten, and each grade progressively builds upon
these skills. Students in grades 1-5 learn skiligwvare divided into three major areas: Number and
Operation, Algebra, and Geometry and MeasuremaginBing in grade 3, students also learn how to
apply and interpret data, in a variety of formseBixth-grade math curriculum focuses on geometry,
statistics/data analysis, probability, graphingj #re application of fractions. The Holt curriculum
provides on-line tutorials so that students an@migrcan preview and review any content they wish.
addition, staff, students, and parents have adoessline support tools for Math Expressions ali.we

Another computer software program allows studemtsdrk on math problems in a continuous progress
model. Teachers monitor each child's progress @nébrce concepts when needed. Some students
receive additional math instruction because thesassent results indicate they are ready for hilgved
concepts.

This year, the fifth-grade teacher at Withrow soabne of six grade 5 teachers, district-wide, ¥vgho
participating in a ‘flipped math’ pilot. Throughishmodel, students preview the new math content at
home ahead of time, by viewing a tutorial creatg@ lbeacher in the district. The next day, thesclasm
teacher serves as a facilitator — rather than eletig the content through a more traditional motel-
ensure the student understands the material. Goret@oaching takes place between the teacher and
student, and the student progresses at a morelesgid appropriate to their individual level.

4. Additional Curriculum Area:

The science curriculum at Withrow is a hands-oquiry-based program using FOSS kits. In addition,
Withrow has been one of two STEM pilot schoolshie district. Lego kits are used at every gradelJeve
beginning with simple machines in Kindergartenyauakting with programming robotics in grade 6. This
is a great engineering component. Through a 3Mtgvahave also included an “Engineering is
Elementary” (EIiE) in grade 6 and will implement Eihits in all K-6 grades over the course of thetnex
two years. The EIE units utilize open-ended engingeroblems that students solve as a team and
incorporate the higher-order thinking skills we tWat students to acquire.

Withrow has a partnership with a local nature cerfteachers have worked with naturalists to create
field trip experiences that correlate directly wlilstrict curriculum. A naturalist visits the clagem prior
to - or following - each field trip to teach andiiew the science experiences students encountiee at
nature center. The naturalist visits are fundedugh the support of parents.

This year, our fifth and sixth graders are alsdigigating in a special program funded through the
Minnesota State Arts Board, entitled ‘Read, Expl@eeate.” Students will be reading a book
featuring children’s poems and works of art chaseaward-winning pieces and will then work with an
artist-in-residence to create a garden sculptusmnanimal native to the Midwest. As they work dstiots
will discuss what elements are needed to keeprdiffeorganisms alive, integrate concepts of lifersze,
physical science, measurement, and weight and dm&l&tudents’ work will culminate in a public diapl
of their garden creature, along with a poem theywigtten about their creation. This inter-discigliy
experience allows students to build connectionh elaissroom curricula, and explore global histargt a
cultural diversity.

All aspects of the science program at Withrow amu$ed on students demonstrating an understanding,
interest and appreciation of the world in whichythee. We want students to realize the impactaihh
good stewards of their environment.

5. Instructional M ethods:

The criteria to determine instructional methodsdirectly related to the learning needs of the ehisl
Decisions about instructional methods become "itnal" and flexible. There is large group instiant
in all of the content areas to introduce new cuttim. However, the key to meeting individual studen
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needs lies in small and flexible instruction graupsade-level curriculum and individual student
assessment drives the content of the instructidrit@delivery of the instruction.

Students are taught reading in large and smallpgrouthe classroom. Teachers know the readindgdeve
of each child from the achievement leveled testsaiect appropriate reading materials for different
groups of students. Often children are working l@agdning cooperatively in pairs or groups. Centers
allow students to be working independent of thehieain a focused and structured environment. A
special program called Read With Me enables artiaddi teacher to work with the classroom teacher
with students who are struggling in the early gsadé¢h reading. We have also offered a readingsclas
before school twice a week as another interveridbomcreasing student performance in reading. The
special education teacher coordinates her schedtlg¢he classroom teachers so reading goals on
Individual Education Plans can be implemented mwaction with the classroom reading time. Another
successful strategy is having the special educéd@acher "front loading" the curriculum so the dhil
works with the concepts a week prior to actuallyihg it presented by the classroom teacher. Asaltre
the children feel much more confident about pastiting in the regular classroom. In all of these
programs, the specialists discuss student neetidhwtclassroom teacher and then present the ghumic
in different ways, using different materials.

Consistency in instructional methods across allglavels is another part of the teaching methods a
Withrow. All the teachers use a consistent comprsio® strategy and writing strategy in grades
kindergarten through sixth grade. This approachlt®f students knowing the terminology and
expectations from one grade level to the next.

Math instruction is large group, with several indivalized components that help teachers monitdn eac
student’s progress. As of this year, we have ctardiommon grade-level assessments for math, and
teachers use pre-tests to gain more informationtalbat the children already know and what theydnee
A computer software program allows students to vasrknmath problems in a continuous progress model.
Teachers monitor each child's progress and reiafooocepts when needed. Some students receive
additional math instruction because the assessmasuits indicate they are ready for higher level
concepts.

Whatever the curriculum area, teachers designmsssbere there are opportunities for students to
problem solve and apply learning to real-life ditras. Graphing, recording data, and making chamge
some examples of this.

In addition, resource people provide unique insion@l methods. The naturalists who team-teach with
the classroom teachers often use demonstraticgs iastructional method. The professional artistow
is funded by the parent group, works with studémtsughout the year to help them apply the elemeints
art to make unique projects of their own.

Technology is integrated throughout the curriculdinWithrow, we have wireless Internet access and
interactive white boards. Teachers and students hesess to computer labs, laptops, iPads, student
response systems and other technologies. Theseaeeal web-based systems that are used both & hom
and at school, which allow students to be workintheir appropriate level. This is also a good way
extend learning opportunities beyond the regulbostday.

6. Professional Development:

Professional development at Withrow occurs at iaghschool level and the district level and invelve
much more than learning something new. The goadioicators is to affect growth in others. Taking in
new knowledge is one thing, but applying that krexlgle by taking direct action that guides growth in
others is where real progress is made.
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A new form of professional development that isngkplace at Withrow Elementary this year is erditle
‘flipped professional development.” Each teacherksmne-on-one with the district’s technology
integration specialists six times during the yéar 90 minutes each. Prior to the session, theherac
communicates the specific goal they have in mimdHe training session from one of four strandsiae
by the technology specialists: Collaboration (geaghd moodle applications); Communication (websites
teleconferencing, skype); Creative Media (iMovi®YD, etc.); and Presentation (showcasing projects
through various media). The integration speci#fish creates a content module (instructional mdaie)
the teacher to view beforehand that aligns to tad. douring the training session, professional baag

is provided by the technology specialists, as #esyst each teacher in developing projects to inmie
with students and parents. One example of a thideyproject developed this year includes having
students use google docs and work collaborativegmall groups to write one story. To finish this
project, the teacher coached her students in tiiegegrocess, capturing their illustrations witldigital
camera and image editing software, assembling st@ires and illustrations, adding them to the d3in
book collection, and syncing it to an iPad. Thigj@ct fulfilled several skills within the requirestite
standards for language arts as well as media,sgndtione example of how technology can be
incorporated throughout all disciplines and graaels.

There is a direct link between our school improvengmals and our professional development goals. We
begin with student data as we start planning siafelopment activities. Ultimately we evaluate the
success of those activities based on changesdertachievement.

MCA test data indicates that only 74% of the tlgrdders scored at or above proficiency level in92in0
the area of reading. Different test data indicaled in some of the grade levels students were not
meeting their growth targets in reading. As a tesulr main focus of professional development was
reviewing best practices for reading instructiod arforming teaching practices based upon this.
Teachers meet to review the state standards biirszinng specific skills which are being assessadhe
MCA's. Teachers are using the materials, assessrandtadditional programs to better meet the netds
students. For example, our media specialist istsgiall classroom teachers to make sure there are
ample materials for them to use to address theehigtxile reading levels expected at each gradd,leg
well as helping students gain skills in the areaunfcessfully comprehending non-fiction and
informational text. Two years ago we increasedhtimeunt of instructional time devoted to math and
reading across all grade levels.

Our district-wide reading program includes levebedks and specific ideas for teachers to manag# sma
group instruction. Recently, all elementary teashparticipated in training in reading. A key compnh

to this training was working with the principal aacdonsultant/coach. Teachers received feedbaitlegs
implemented new teaching strategies. Researchrbasrpthat this model will help to sustain the new
practices. Providing opportunities for teachera/tok collaboratively in PLCs, outside of the regula
student contact day, is another professional dewedmt activity which occurs on a school level and a
district level.

The third grade MCA reading scores have incredsast. year, 88% of the third graders scored at/above
the proficiency level.

In math, we have looked at specific skills which part of the state standards and made sure we are
teaching and assessing them in a sequential arsistamt manner.

According to Ernest Boyer, "When you talk aboutaithmprovement you're talking about people

improvement". At Withrow, teachers are eager tcaack their teaching skills because they know it wil
make a difference in the lives of students.
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7. School Leadership:

Withrow Elementary has a part-time principal whehsired with another building. This model requires
that the Withrow teachers take a greater leaderskepn the daily happenings that occur within the
building. The most important component that makéswork is the fact that we have skilled educators
with the necessary skill sets, and the willingrtessork together. The principal sets a positive,
welcoming tone in each building and is approachabtkaccessible to staff, even when not physically
present in the building. She also connects witdestts in a variety of ways, including having upper
elementary students assist with the daily mornimgpancements, being a guest reader in classrooms
during ‘I Love to Read Month’, and providing an aahdonation to the school’s silent auction fund
raiser for a student to be ‘Principal for a Day’.

Academic achievement and relationships are atdiedrbnt of everything we do at Withrow Elementary.
The principal leads by example, building strongtiehships with staff, students, and parents, singo
them as needed, and encouraging them to usel@irdual strengths for the good of the entire stho
Some examples of the opportunities that have bestemossible through our collaborative efforts
include a Youth Frontiers Kindness Retreat, serldaening initiatives, recycling projects, and the
purchase of iPads and other technology, which aidlelitional ways for students and staff to contitaue
learn in unique ways.

A strong administrator gathers information andatdiideas on how to improve the school. Our staff
development team meets prior to the start of theacyear to review data and develop new building-
level goals for staff and students. These goalslégaed to the district’'s goals and ‘Vision 201wWe
also use Response to Intervention as a way toct@lted analyze data and monitor the progress of all
students, building-wide.

The principal has also been a strong role modaleaking out professional development experiences.
One example of this occurred when the principaigdiseveral teachers in a five-day Responsive
Classroom training during the summer. This trairdirgctly aligned to the school climate goal we ever
planning for the following year, and the principanted to experience this training first-hand se sh
could have a thorough understanding of what stsdeatld be learning. It also helped in knowing what
components were most important to emphasize tofmras well as provide more well-rounded feedback
to teachers during drop-in visits and when compigéippraisals.

Our school continually strives to become bettehegaar. We will continue to develop our staff

professionally and look for ways to incorporate agigg learning activities for our students, aligned
our district’s Vision 2014 strategic roadmap.
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PART VII - ASSESSMENT RESULTS

Subject: Mathematics

STATE CRITERION-REFERENCED TESTS

Edition/Publication Year: N/. Publisher: Pearson
2010-2011| 2009-201C| 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Apr Apr Apr Apr
SCHOOL SCORES

Meets/Exceeds Proficiency 96 920 96 96
Exceeds Proficiency 50 74 48 52
Number of students tested 24 19 25 25
Percent of total students tested 100 100 100 0 10
Number of students alternatively asse: 0 0 0 0
Percent of students alternatively assessed 0 0 0 0

SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested

2. African American Students

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested

3. Hispanic or Latino Students

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested
4. Special Education Students
Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested

5. English Language L ear ner Students

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested

6.

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested

NOTES:

12MN4

Grade: {Test: Minnesota Comprehensive Assessi

Apr

100

94
39
33
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STATE CRITERION-REFERENCED TESTS

Subject: Reading
Edition/Publication Year: N/. Publisher: Pearson

Grade: {Test: Minnesota Comprehensive Assess!

2010-2011| 2009-201C| 2008-200¢ | 2007-2008 | 2006-2007
Apr

Testing Month Apr Apr
SCHOOL SCORES

Meets/Exceeds Proficiency 88 74
Exceeds Proficiency 67 53
Number of students tested 24 19
Percent of total students tested 100 100
Number of students alternatively asse: 0 0
Percent of students alternatively assessed 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

2. African American Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

3. Hispanic or Latino Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

4. Special Education Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

5. English Language L ear ner Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

6.

Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested
NOTES:

12MN4

Apr

92
68
25
100

Apr

96
68
25
0 10
0
0

100

94
64
33
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics
Edition/Publication Year: N/. Publisher: Pearson

Grade: « Test: Minnesota Comprehensive Assessi

2010-2011| 2009-201C| 2008-200¢ | 2007-2008 | 2006-2007
Apr

Testing Month Apr Apr
SCHOOL SCORES

Meets/Exceeds Proficiency 100 100
Exceeds Proficiency 74 68
Number of students tested 19 22
Percent of total students tested 100 100
Number of studestalternatively assess 0 0
Percent of students alternatively assessed 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

2. African American Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

3. Hispanic or Latino Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

4. Special Education Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

5. English Language L ear ner Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

6.

Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested
NOTES:

12MN4

Apr

91
44
23
100

Apr

84
41
36
0 10
0
0

100

86
67
21
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: < Test: Minnesota Comprehensive Assessi
Edition/Publcation Year: N//Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Meets/Exceeds Proficiency 95 90 83 84 86
Exceeds Proficiency 58 71 52 65 62
Number of students tested 19 21 23 37 21
Percent of total students tested 100 95 100 100 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

2. African American Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

3. Hispanic or Latino Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

4. Special Education Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

5. English Language L ear ner Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

6.

Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested
NOTES:

12MN4
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics
Edition/Publication Year: N/. Publisher: Pearson

Grade: ! Test: Minnesota Comprehensive Assessi

2010-2011| 2009-201C| 2008-200¢ | 2007-2008 | 2006-2007
Apr

Testing Month Apr Apr
SCHOOL SCORES

Meets/Exceeds Proficiency 100 95
Exceeds Proficiency 55 85
Number of students tested 22 20
Percent of total students tested 100 100
Number of students alternatively asss 0 0
Percent of students alternatively assessed 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

2. African American Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

3. Hispanic or Latino Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

4. Special Education Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

5. English Language L ear ner Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

6.

Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested
NOTES:

12MN4

Apr

89
64
36
100

Apr

100
55
22
0 10
0
0

100

77
41
22
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STATE CRITERION-REFERENCED TESTS

Subject: Reading
Edition/Publication Year: N/. Publisher: Pearson

Grade: ! Test: Minnesota Comprehensive Assessi

2010-2011| 2009-201C| 2008-200¢ | 2007-2008 | 2006-2007
Apr

Testing Month Apr Apr
SCHOOL SCORES

Meets/Exceeds Proficiency 100 95
Exceeds Proficiency 74 50
Number of students tested 22 20
Percent of total students tested 100 100
Number of students alternatively asse: 0 0
Percent of students alternatively assessed 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

2. African American Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

3. Hispanic or Latino Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

4. Special Education Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

5. English Language L ear ner Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

6.

Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested
NOTES:

12MN4

Apr

78
39
36
100

Apr

91
55
22
0 10
0
0

100

86
50
22
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: (Test: Minnesota Comprehensive Assessi
Edition/Publication Year: N/, Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Meets/Exceeds Proficiency 88 90 81 86 65
Exceeds Proficiency 19 47 19 41 35
Number of students tested 16 30 22 22 23
Percent of total students tested 100 100 100 95 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

2. African American Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

3. Hispanic or Latino Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

4. Special Education Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

5. English Language L ear ner Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

6.

Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested
NOTES:

12MN4
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: (Test: Minnesota Comprehensive Assessi
Edition/Publication Year: N/, Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Meets/Exceeds Proficiency 94 80 91 91 83
Exceeds Proficiency 44 53 64 64 39
Number of students tested 16 30 22 22 23
Percent of total students tested 100 100 100 95 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

2. African American Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

3. Hispanic or Latino Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

4. Special Education Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

5. English Language L ear ner Students
Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested

6.

Meets/Exceeds Proficiency
Exceeds Proficiency

Number of students tested
NOTES:

12MN4
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Meets/Exceeds Proficiency 96 93 89 920 81
Exceeds Proficiency 50 66 46 46 44
Number of students tested 81 91 106 105 99
Percent of total students tested 100 100 100 93 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets/Exceeds Proficiency 0 0 0 0 0
Exceeds Proficiency 0 0 0 0 0
Number of students tested 0 0 0 0 0
2. African American Students
Meets/Exceeds Proficiency 0 0 0 0 0
Exceeds Proficiency 0 0 0 0 0
Number of students tested 0 0 0 0 0
3. Hispanic or Latino Students
Meets/Exceeds Proficiency 0 0 0 0 0
Exceeds Proficiency 0 0 0 0 0
Number of students tested 0 0 0 0 0
4. Special Education Students
Meets/Exceeds Proficiency 0 0 0 0 0
Exceeds Proficiency 0 0 0 0 0
Number of students tested 0 0 0 0 0
5. English Language L ear ner Students
Meets/Exceeds Proficiency 0 0 0 0 0
Exceeds Proficiency 0 0 0 0 0
Number of students tested 0 0 0 0 0
6.
Meets/Exceeds Proficiency 0 0 0 0 0
Exceeds Proficiency 0 0 0 0 0
Number of students tested 0 0 0 0 0
NOTES:

12MN4
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Meets/Exceeds Proficiency 94 84 85 89 87
Exceeds Proficiency 62 56 53 63 54
Number of students tested 81 90 106 106 99
Percent of total students tested 100 98 100 98 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets/Exceeds Proficiency 0 0 0 0 0
Exceeds Proficiency 0 0 0 0 0
Number of students tested 0 0 0 0 0
2. African American Students
Meets/Exceeds Proficiency 0 0 0 0 0
Exceeds Proficiency 0 0 0 0 0
Number of students tested 0 0 0 0 0
3. Hispanic or Latino Students
Meets/Exceeds Proficiency 0 0 0 0 0
Exceeds Proficiency 0 0 0 0 0
Number of students tested 0 0 0 0 0
4. Special Education Students
Meets/Exceeds Proficiency 0 0 0 0 0
Exceeds Proficiency 0 0 0 0 0
Number of students tested 0 0 0 0 0
5. English Language L ear ner Students
Meets/Exceeds Proficiency 0 0 0 0 0
Exceeds Proficiency 0 0 0 0 0
Number of students tested 0 0 0 0 0
6.
Meets/Exceeds Proficiency 0 0 0 0 0
Exceeds Proficiency 0 0 0 0 0
Number of students tested 0 0 0 0 0
NOTES:

12MN4
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