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PART | - ELIGIBILITY CERTIFICATION 12ME2

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Separtment of Education, Office for Civil Rights (BT
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

The school has been in existence for five full getrat is, from at least September 2006.

The nominated school has not received the Bluedilgrhools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

The nominated school or district is not refusingRo&cess to information necessary to
investigate a civil rights complaint or to condadlistrict-wide compliance review.

OCR has not issued a violation letter of findingshte school district concluding that the
nominated school or the district as a whole haktgd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

The U.S. Department of Justice does not have aipgisdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12ME2

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 3 Elementary schools (includes&-
(per district designation): 0 Middle/Junior high schools

1 High schools
0 K-12 schools
4 Total schools in district

2. District per-pupil expenditure: 7061

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Rural

4. Number of years the principal has beehén/his position at this scho 18

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 8 5 13 6 0 0 0

K 6 11 17 7 0 0 0

1 9 13 8 0 0 0

2 8 13 9 0 0 0

3 8 10 18 10 0 0 0

4 7 15 11 0 0 0

5 9 16 12 0 0 0

Total in Applying School: 105



12ME2

6. Recial/ethnic composition of the scho 0 % American Indian or Alaska Native

0 % Asian

0 % Black or African American

0 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

100% White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 14%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| 9
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 7
until the end of the school year.

(3) Total of all transferred students [sum of16
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.14
divided by total students in row (4). |~

(6) Amount in row (5) multiplied by 100. 14

111

8. Percent of English Language Learners in the school0%
Total number of ELL students in the school: 0
Number of non-English languages represented: 0
Specify non-English languages:




12ME2

9. Percent of students eligible for free/reduced-priceals: 73%
Total number of students who qualify: 77

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 13%
Total number of students served: 14

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

2 Autism 0 Orthopedic Impairment

0 Deafness 0 Other Health Impaired

0 Deaf-Blindness 5 Specific Learning Disability

0 Emotional Disturbance 6 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
1 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 0 1
Classroom teachers 7 0
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 1 7
Paraprofessionals 5 0
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 2 3
Total number 15 11

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 151




13. Show daily student attendance rates. Only highashweedo supply yearly graduation rat

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 93% 95% 97% 96% 94%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training

Found employment

Military service

12ME2

Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:
o No
> Yes

If yes, what was the year of the award?



PART |1l - SUMMARY 12ME2

Solon Elementary School is located in the commuuoiitgolon, a small town on the Kennebec River in
Central Maine. The school was built in 1981, foliogva fire which destroyed the former building whic
had been Solon Elementary School for almost eigetys. Previously housing students in grades K-8,
the school now serves students from the towns leinSsand Embden in preschool to fifth grade. Sokn i
part of Maine Regional School Unit #74, which isdaaip of four towns with four schools: two PreK-5
schools, a K-8 school, and a 9-12 school. Wheresitisdeave Solon Elementary School after fifth grad
they go to the Carrabec Community School in Nortis@n for grades 6-8 and then to Carrabec High
School for grades 9-12.

Solon Elementary School maintains close connectiotisn the community of Solon. Our building is

used for many town events. We have a very activerfed eacher Organization, which raises funds and
plans special activities for our students suchuesgspeakers, field trips, and a week-long theater
residency program called Children's Stage Advesturae town of Solon sponsors a Recreation Program
at our school in soccer, basketball, and basebfib&l. In addition, they sponsor an After-School
Program for our students. This program providesynteamds-on activities including a Community
Garden. New families in our school have compliménte on the number of special activities available
for our students.

The staff of Solon Elementary School makes studehtevement a priority. We have worked diligently
over the years to maintain high standards andlmpdwe students consistently reach high levels of
performance on the state assessment test, the Nglarll Common Assessment Program. It is an
advantage to us that we have a dedicated veteatinveho work very well together to collaborate on
common goals. Most of them are members of theiclistLiteracy Committee or Math Committee and
participate continually in professional developmactivities to increase their skills. Consequertlyr,
students have performed consistently high on e sésts for a number of years. We received a
Certificate of Award for Consistently High Perfomaz in Grade 4 Math in 2006 from the Maine
Department of Education. A great honor for us wealse recognized in Washington, D.C. as a National
Title | Distinguished School in 2009. It was a trie to our staff's efforts to be nominated to lidee
Ribbon School this year.

Solon Elementary School adheres to the followingsmn statement: “The school community of Solon
will be instrumental in enabling their studentatiieve the knowledge they need in a safe andhyealt
environment, so that they will become well-roundawductive members of society.” Two parts of this
mission statement are especially important. Trs isrthat we will provide students with the knodde

they need to become well-rounded and productiveecis. We have a preschool program in our school to
give students a head start before they enter ljagiiem. We are working to align our curriculum wtie
Common Core State Standards recently adopted Wytte of Maine to ensure that we boost students to
new and higher levels of performance. Our smalbsthkize and self-contained nature of our classes
enable our teachers to differentiate their instamcto meet individual needs. Classroom teacher& wo
closely with Special Education and Title | staffgil@an programs and interventions that will support
student learning. If a student is struggling indesaics or behavior, a Student Assistance Team is
convened to address the obstacles to that studetess. We have a Summer School Program for those
who need remediation in reading and/or math. Wegeize student achievement and improvement
through various awards throughout the year. Owresfiwork toward the district goal to graduate high
school students who are college and career ready

The second important part of our mission statensettiat we value a healthy and safe school
environment, incorporating a number of activitiesigned to support wellness and safety. Our teacher
take part in the Maine Nutrition Network and impksmbha nutrition curriculum, and we have a Fresh
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Fruits and Vegetables Grant that provides healtlaglss for our students. A highlight of our scheol i
Mighty Milers, a physical fithess program for statke staff, and families. We have an active CivgiRs
Team whose members promote friendship and eduoatetwle student body about the negative effects
of bullying and harassment. Our school climatedsitive due to the fact that we constantly plan
activities which foster friendships and connectibatveen all of our students. We provide many
opportunities for students across the grade lgedisarn together, recognize each other's
accomplishments, and help each other. We belieateatpositive climate is all about connections,cluhi
can foster high academic achievement.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12ME2

1. Assessment Results;

A. Students in grades 3-5 at Solon Elementary Sqberticipate in the New England Common
Assessment Program (NECAP), the state assessmaitt kgplaced the Maine Educational Assessment
(MEA) in 2009-10. Because the NECAP is given indDetr, it is a test of the previous year's learning;
thus sixth graders' scores count for the schogl &tiended in fifth grade when the state determiinize
school made Adequate Yearly Progress. The fouegaehent levels on this test are Proficient with
Distinction, Proficient, Partially Proficient, aiglibstantially Below Proficient. On the MEA they wer
Exceeds the Standards, Meets the Standards, Bavtiabts the Standards, and Does Not Meet the
Standards. The state sets a target for the pegmenfastudents who must reach the level of “Prefiti

or higher each year, based on the targets for AivtReé No Child Left Behind Act. A score of “40” the
range of 0-80 is the cut score for proficiency loe NECAP; “41” was the cut score on the MEA.
Students receive a three-digit score with the fitshber being the grade in which they took thedasit

the next two digits being a score between 0 an@&0, 300-380 for third grade, etc.). The targets
increase every year and were the following: Readis% in 2006-07, 50% in 2007-08, 58% in 2008-
09, 66% in 2009-10, and 75% in 2010-11 and Math% 4 2006-07, 40% in 2007-08, 50% in 2008-09,
60% in 2009-10, and 70% in 2010-11. The state densiwhole school data in making an AYP
determination. For the NECAP, the state does na gthool scores if the class size was less timn te
students; with the MEA, school scores were notrgiwlen the class size was less than five students.

B. Solon Elementary School has made Adequate Y®@adgress targets each year for all of the years
from 2006-07 to 2010-11. Each year we examine ata,dooking at individual student scores, grade
level scores, and whole school scores. Our scaes heen fairly consistent in both reading and math
over the years and have exceeded state AYP tagyets,as the targets have increased. Not only do we
look at the scores of each grade level over timewe also do a cohort comparison to see how tme sa
class does over time.

In reading we had only one year in which one ctassed below 50% proficient in reading (third grade
2007-08). By the time they reached fourth gradép b them scored at the level of proficiency. leev
other year for every grade, students in all graglels have scored above 60% proficient. In 2008-09,
100% of our students in third grade met proficietargets in math and reading, and that same class
repeated that accomplishment in math the followiear in fourth grade.

Our math scores have generally been the highéseidistrict. In three of the last five years, 10006ur
third graders have met proficiency levels in métha district contest for the top math student ¢iolasn
NECAP test scores) from the three elementary seshoairades 3-5, Solon Elementary School had the
top fourth grader and fifth grader last year aredttp third grader and fifth grader this year. itataute
our success in math to strong math teachers wha uagety of strategies and materials to challenge
students to love math and to set high goals fani®dves in terms of math achievement.

Even though there have not usually been enouglestsieh the subgroup categories of Students with
Disabilities and Economically Disadvantaged Stuslémtreceive school scores, we have been pleased
that most of the students in those subgroups heaahed the level of Proficiency each year. Thieces
our goal to help all students overcome obstaclek as poverty or learning disabilities that stamtheir
way of reaching high achievement. These are trdests of whom we are the most proud because we
know that extra effort and motivation were crut@their success on the NECAP.

When we receive our scores, we have looked atttiieests who were “on the bubble,” scoring justva fe
points below Proficient. We have thought about wayiselp those students to increase their scorgeeto
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level of proficiency the following year and encoged students to set that goal for themselves. Once
students have achieved success, they want to centin

We have also been pleased that in both readingratid in most years at all grade levels, we have had
students reaching the “Proficient with Distincticachievement level. This data shows that our
instructional programs enable students to reack pedormance on the NECAP.

2. Using Assessment Results:

Data analysis is an integral part of the work weatiS8olon Elementary School. We examine test data
from the NECAP as well as district assessments aathe Measures of Academic Progress from the
Northwest Evaluation Association (NWEA), the Deymieental Reading Assessment (DRA), and the
Dynamic Indicators of Basic Early Literacy SkilBIBELS). This data provides information to help us
design and modify programs for our students. Wenixxa three levels of data. School-level data hefps
to set improvement goals as a whole school. Ciass-Hata enables the staff to look for weak areas
target with groups or individuals, as well as whay$seach test-taking strategies to help prepacesiis
for each of these assessments. Student-level dataes teachers with information to help them digwe
programs for and monitor the progress of indivicstatents, especially those receiving Tier Il dihd |
interventions. This year the district created a pesition for a data coordinator, and she has bagreat
help to teachers in learning to more deeply andlyeg students' assessment data.

When a student appears to be struggling to mededevel benchmarks, we convene a Student
Assistance Team as part of our Response to IntéoveRlan. Staff members meet to look at the sttiglen
test scores, work samples, and other factors avel@®an academic improvement plan to help that
student succeed. Parents are notified and inclurdiée process. When the plan is implemented, ttfé s
conducts progress monitoring to ensure that the iglavorking, and if not, modifications are made.

Teachers have stayed current with changes in #ite assessment. The state provides released items f
each year's test, which teachers use throughoyetreto prepare their students for the test. €aehers
spend time teaching test-taking strategies inclyidifocus on how to develop effective answers to
constructed response questions. This year theipaingsited each class and taught a lesson omngrit
better answers.

We believe that it is essential to educate ouresitglabout the test and its importance, to recegniz
students for high achievement and improvementtamtcourage them to set goals in their area of
weakness. Our students are very well-versed ostéite assessment test. Before the testing pergpdse
each year, the principal meets with each clastudests. She does a read-aloud of a picture badk &si
The Big Test or Testing Miss Malarkey and talks about the test with the students. TisesaeNECAP kick-
off pizza party the day before the test begins,sindents receive “NECAP Survivor Kits” with items
such as pencils, erasers, water, snacks, and bakkssPosters encouraging students to work haithe®
test decorate the hallway walls. All of this setsre which emphasizes the importance of doingsone'
best work, and the students get excited about HEAP. When the test results arrive at the schbel, t
principal meets with each class of students tovgw their scores. She lets individual students kifow
they have improved their scores over those of theipus year. We celebrate our successes and set
targets for improvement.

Parents receive a letter with the school scoregtaidchild's scores on the NECAP. Because thages
explained in depth to the students, they can goehama talk to their parents about the test andtabou
what their scores mean. The school-level infornmaiticalso included in the school newsletter anthen
district website for parents and community membieegents are encouraged to contact the princighl wi
any questions about the test.

10



Teachers and educational technicians follow a aingihttern with other district assessments. Studiztiat
from all of our assessments is always present dBtondent Assistance Team meetings and
Individualized Education Plan meetings so thaff stafl parents can analyze students' progress akel ma
modifications that will result in higher achieverhen

It is important for us to share our students' agad@chievement with the community. Bulletin boairtls
the school showcase the “NECAP Stars” who achi¢wedevel of “Proficient with Distinction” on the
test or who made significant improvement. We piidiee Honor Roll in our school newsletter and send
information about our students' achievements tomévespaper. The PTO supports an “Honor Roll Party”
at the end of each ranking period. Teachers nomstatents for the Portland Sea Dogs' Most Improved
Student Program, and those students receive reémgm our newsletter and at an assembly. Pasards
friends are invited to our monthly assemblies amdemd-of-year assembly to see students receivedawa
for academic achievement. When parents and comynongiimbers recognize and applaud our students
for their achievements, more successes are stioddw.

3. Sharing Lessons L earned:

There are several ways that the Solon Elementdig@staff have shared successful strategies with
other schools. One of the main ways we have sharbdough teachers making presentations at grade
level meetings and district workshops. The disgiciteracy Committee has organized a number ef-aft
school workshops on literacy topics such as voeabupoetry, Maine literature, fluency, literacy

stations, math literacy, and literature circleserof the Solon teachers belong to the Literacy @dtae

and have been speakers at these workshops. Thetdistd an Assessment Conference in 2010 and an
RTI Conference in 2011, and some of the speakers S@lon teachers. These teachers are respected by
their colleagues and have great credibility bec&aen Elementary School's NECAP scores have been
high over the years. Other teachers have comesered in our classrooms, have borrowed resouraks an
materials, and have contacted our teachers towestiqns and seek advice about instructional method

Another way our staff members have shared lessamaed is with each other. At each month's staff
meeting, one of our teachers shares a favoritadijeor math strategy with the rest of the stalfffisT
agenda item ensures that we devote a period ofdtreach meeting to talk about instructional pcasti

Our staff also has a chance to share ideas outsedgistrict with teachers from other schools tigtou
graduate courses they are taking, through the Mdingtion Network workshops they attend, and
through their involvement in the Maine Content tatey Project. We have had practicum students at our
school, and we invite teachers from other schamigsit our classrooms. Because we have a highgati

on Great Schools.org, we have received phone aatise-mails from other schools asking specific
guestions about our curriculum programs, textbamles, and instructional methods. We have also been
contacted by schools who have reviewed NECAP tests in the newspaper and inquire about what we
are doing to achieve high test scores. We appeethatchance to share ideas with other schools that
might help them to improve their students' achiexem

4. Engaging Familiesand Communities:

We believe that community connections are essetotidle success of our school. Maintaining a pasiti
relationship with parents is an important compordmur school's mission. We are in a rural comryuni
with a high level of poverty, which often resultslow parent participation in the school. But cea¢hers
strive to establish and maintain close contact wétents through fall and spring conferences,
newsletters, phone calls, e-mails, and meetingdaimolve parents in their children's education.
Parents are invited to participate in our classmmdire library, and special trips and events apatumnes
or volunteers. Each spring we hold a Volunteer Baitmn Program, in which we invite all of our
volunteers to join us for refreshments, gifts, antertainment provided by each of our classesdwsh
our appreciation for their efforts in our school.
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Each year our Title | staff organizes a Family tatey and/or Math Night, at which we provide
refreshments, door prizes such as gas cards, aediafgfor parents to use at home to support their
children's learning. We have had a high turnotit@se events and positive feedback from parents and
students.

Our school has a very active Parent-Teacher Orgtiniz who make it possible for us to have many
special activities at our school which would nditestvise be possible to support within our budged. W
also have a Preschool Parent Group who meet matatisiypport our preschool program and students.

Our school also strives to make connections wighSblon community. Our students participated in the
Solon Bicentennial Celebration in 2008. The Firgp&rément visits our school each fall to providére f
safety program, and they sponsor a Christmas farthe K-2 students in December. Our librariaretak
our students to visit the town library each spri@ge group of our students visits a local nursiogé
every month, doing a presentation and bringingisaifd treats to the residents. Our Civil Rightarie
sponsors a Thanksgiving Food Drive to benefit thimisFood Cupboard and collects items for the local
homeless shelter.

We have earned the trust of our parents and contynon@mbers, who are very supportive of the work

we do with the children of Solon. When there islo®| event taking place, our gymnasium is full to
capacity, which is a testament to the parent anthoanity support of our school.
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PART V - CURRICULUM AND INSTRUCTION 12ME2

1. Curriculum:

Teachers at Solon Elementary School follow theridisturriculum which is aligned with Maine's
Learning Results. With the recent adoption by ttaeSof Maine of the Common Core State Standards,
the staff is involved in learning about the newndt&ds in English Language Arts and Mathematics and
beginning the work of developing a new curriculuaséd on those standards.

English Language Arts is the top priority for tlea¢hers at Solon Elementary School, as they repegni
that reading and writing are the keys to every osject. We schedule uninterrupted literacy bdook
90-120 minutes a day in which teachers focus dmuason in the five elements of reading: phonics,
phonological awareness, fluency, vocabulary, ampcehension. Various approaches are used for
teaching writing, but a prominent one is the Siair of Writing model. Our school district partiates

in the Maine Content Literacy Project, which hasvited a great deal of professional development to
teachers over the last four years to help thenmleays to integrate reading and writing instruciico

all content areas. Teachers are now teaching didemide variety of literacy support strategies.

Mathematics instruction is also an important padtodents’ day at Solon Elementary School. The
district uses the Investigations math program ghiell by Pearson/Scott Foresman, which requires
students not only to know basic math facts but adagse mathematical knowledge to analyze and solve
problems. Teachers use other materials to suppkeimastigations, with an emphasis on mental math
and different ways to solve a problem.

The science curriculum is based on a hands-on appito teaching students to develop and demonstrate
scientific knowledge and skills. There are unit$ifin science, physical science, and earth scieach

year, as well as the integration of the procedsssii inquiry and problem solving, scientific reasng,

and communication. Health education is taught aisgiaach teacher's science curriculum. Topidkén
health curriculum include safety and accident pnéiea, consumer/community health, environmental
health, growth and development, nutrition, substarge and abuse, personal health and family hig, a
disease control. Teachers plan field trips andénguest speakers in to supplement their scierte an
health units.

Our social studies curriculum focuses on teachingents about themselves and the world around them,
past and present. The State of Maine requires Matindies and Native American Studies to be
incorporated into the K-5 curriculum. Students th&kl trips to area museums and the Maine State
Capitol and Museum in Augusta.

Students receive instruction in various unified gtograms one day a week. Itinerant teachersl ttave
each of the district's elementary schools to pmungtruction in the areas of art, music, physical
education, and computer technology. The art cdumuncludes the topics of elements of art, drawing
painting, sculpture, architecture and environmeatglprintmaking, communication design, photogsaph
and electronic art, culture and heritage, and atisth The art teacher showcases students' artiwadinke
school hallways. Physical education contributethéostudents' total growth and development through
activities involving physical fitness, basic locamioskills, the elements of dance, and the basasrand
skills of games. Classroom music focuses on thasasérhythm, melody, music appreciation, singing,
and identifying and learning to play musical instents. Students in grades 4-5 can choose to peatci
in three optional performing arts activities: instrental music, chorus, and dance. A technology
instructor teaches students the parts and functibtiee computer, keyboarding and word processing
skills, various ways to access and use age-appitepriebsites, steps to collecting and organizirig,da
and ways to develop multimedia presentations.
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2. Reading/English:

The main focus of our curriculum is reading. Owstrict's Literacy Committee has promoted best
practices in literacy for the past seven years,andstaff members are well-versed in that tople T
committee has organized graduate courses and dffeteouse workshops in literacy. We have an
external literacy coach through the Maine Contétaracy Project, and she works closely with our
teachers to support their efforts to incorporatst peactices into their curriculum programs, The
involvement of our teachers in professional develept activities and in the Maine Content Literacy
Project has resulted in the development of an &ffeceading program based on current, evidenceebas
research.

We use a balanced approach to literacy instructimhyding skills and strategies development, ¢itare
study, and authentic reading experiences. The beading series we use in our core program is Open
Court, published by SRA/McGraw Hill, but that ispplemented with a number of other resources
including trade books, periodicals such as StoryR&/aand skill development materials. Teachers use
organizational formats such as readers' workshdgtemDaily Five, literature circles, and literatur
focus units planned around a science or socialesudpic. Teachers introduce students to different
genres, engage them in author studies, and teaohtthread and understand nonfiction and
informational text.

Assessment results drive our instruction, as wdademtify those students who need Tier Il and Tiier
interventions. We use the Dynamic Indicators ofiB&srly Literacy Skills (DIBELS) to assess the
reading skills of all students in grades K-3 arel Measures of Academic Progress of the Northwest
Evaluation Association (NWEA) for students in gra@e5. All first graders take the Development
Reading Assessment (DRA), and we also assess stugleo may need additional support. Special
Education and Title | programs are developed faggling readers, and we use materials such akQuic
Reads, Spire, and Milestones in those programsurAnger School program in reading is offered for
students who are in danger of falling behind inirtbkills over the summer break.

The school librarian works closely with classro@adhers to support students' reading developmbat. S
meets with each class once a week to do a read,akach library skills, and help students choasekb
for pleasure reading or school reports. She hasewrgrants to bring to our school such Maine chkiits
authors as Donn Fendler, Chris Van Dusen, and Bjaarde.

3. Mathematics:

The performance of our students over the yearb@state assessment has been strong in mathematics.
Our students have usually scored above the distnidtstate average on these tests in math. We have
teachers who are passionate about the subjecttbfand the importance of it in students' futurege. W
believe that students need to learn basic math fadtthat math proficiency involves so much more.
Students need to develop humber sense, apply raatepts to solve problems, use math reasoning, and
engage with and enjoy math. Connections to realdaoath are important so that students grasp the
relevancy of learning math for their future caresnd lives.

Students spend at least 60-90 minutes a day indaWi math. Besides the traditional “math class,”
younger students practice math skills during therning Circle Time activities, in which they takbout
numbers and have a “Number of the Day.” Our primasgructional resource for math instruction at all
grade levels is the Investigations program, publisby Pearson/Scott Foresman, which includes many
manipulatives and games to teach math. Teachemthisesupplementary materials such as the
periodical “DynaMath.” Math lessons include memtelth challenges, math vocabulary study, math
games, the UFSA (Understand the Problem, Get tbis Haind a Strategy, and Solve for the Answer)
approach to word problems, and chances to propmssaljfe answers and try them out. Students work
collaboratively for much of the time in math clashey must be able to explain both verbally and in
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writing the process they used to solve a probleechhology is a tool to further supplement insticti
enabling students to practice their math skillsyath websites such as Moby Math.

Students who need reinforcement and additionaluaogon in math are identified through the CMB Math
assessment, the NWEA, and the NECAP. Title | aretapEducation staff members provide Tier Il and
Tier lll instruction to those students. The Sumiath Program provides additional remediation st tha
students don't lose skills over the summer.

4, Additional Curriculum Area:

The premise of the Physical Education/Health/Notriturriculum is to provide our students with dali
and current information, skills, and opportunitiesnake educated decisions that will lead to adrgh
quality of life throughout their lifetimes. Qualitf life is a supporting factor in one's abilitylte a well-
rounded, productive member of society as our schmigdion promotes. We have arrived at a time when
children and adults are experiencing the onseebiiitating, chronic diseases and health concédrars t
historically struck people late in life and whictiem interfere with one's ability to be a self-sciént,
contributing member of society. The result of theation is that science has shown that the hunaaly b
was designed to move and requires a balance ofisggguality nutrition, and rest in order to fuont

well. Many health concerns people face today cobelgrevented if they understood that reality andama
lifestyle choices based on that information.

At Solon Elementary School, students are taughtasvement concepts and sport skills which will
enable them to confidently and competently parditgpn a variety of physical activities. Students a
also taught that children and adults should paie in at least sixty minutes of moderate to \ogsr
activity every day in order to feel good both plogdlly and mentally. Students are instructed infitre
components of fitness and encouraged to reach aimdain a healthy level in each area.

An emphasis is also placed on learning about tlefiod groups and the health benefits associatiid w
eating the recommended number of servings from eftttese groups every day. As part of our
program, students are taught that taking care esdyody is not limited to only exercising, eatngl,

and getting plenty of rest but also includes degvelgp good hygiene habits, avoiding risky behaviors
including drug, alcohol, and tobacco use, and dpiey and maintaining strong social bonds. This
comprehensive approach to teaching physical edudiealth, and nutrition has been adopted in dader
equip our students with the information and skiksessary to make informed decisions that they may
become well-rounded and productive members of gocie

5. Instructional Methods;

Our goal at Solon Elementary School is to reach saiedent and to boost his/her achievement to high
levels. In order to accomplish that goal, we retlyagsessment data to let us know which students are
meeting benchmark targets and which ones needeargeerventions to help them get there. As part o
our Response to Intervention Plan, we review assssisdata as a staff and set up Student Assistance
Teams for those students who require individuatlaoac improvement plans to help them succeed.
There is a very close collaboration between clasarteachers and Title I/Special Education stafilém
and monitor programs for students and to deterhiedevel of scaffolding they need to acquire the
necessary knowledge and skills. Teachers meeviewdest data and determine what services each
student needs to help him/her reach grade levalhmearks. For example, if a student lacks fluency in
reading, the Title | teacher might incorporate fieye drills into the student's literacy programstifidents
are scoring above grade level benchmarks, classteachers enhance those students' programs by
differentiating instruction to assign them moreltdraying work to replace work in skills in whichet

are already proficient. Progress monitoring ismapartant component of our RTI Plan to ensure that t
action plan we put in place for a student is atyusdhieving the desired results. We also offeum@er
School Program in reading and math each year.
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Technology has provided us a wide variety of wayshallenge and support our students. Teachers have
their own laptops as well as one or two desktoppmgsars in their classrooms, and our school has a
computer lab, which is used by both our technologyructor and by classroom teachers. All of ofihfi
graders have laptop computers, which they use sixtdg for research, word processing, and project
work. Both the computer lab and our Resource Ro@nequipped with Smart Boards. Our Resource
Room also has iPads to use with students for icisbnal reinforcement.

Homework is an instructional method teachers us@nly to provide students with time for indepeniden
practice but also to involve parents in their ckikeducational program and to keep them awareeaf th
children's studies and progress. Connecting withrga and getting them involved in their child's
education has proven to be an effective methodativating and supporting students.

6. Professional Development:

The professional development program at Solon Et¢ang School is part of the overall professional
development plan of the entire school district. Thprovement of Instruction budget provides funas f
teachers to take coursework and attend workshaps@mferences. The district's Literacy Committeg an
Math Committee organize and sponsor courses ankksWwops for district staff. The district recently
sponsored an on-site cohort for a Master's Degmagram through the University of Maine. This yelr a
K-8 teachers in the district are participating Trake One” projects through a Teacher Incentive Fund
Grant; these projects are the first step for teactuevard National Board Certification.

The focus of professional development over theftagtyears has been on literacy with the goal b&ing
increase teachers' awareness of best practicesecksnd the fact that all students need to de&lopg
literacy skills across all content areas to beeg@land career ready when they graduate from blgbos
Many of the Solon teachers have taken graduatesesum literacy, and over half of the instructiostaiff
and the principal participated in the Maine Readktirgt course in 2010-11. The Literacy Committegs ha
offered workshops during professional days as aghfter school and has sent a team to a Summer
Literacy Institute at the University of Maine fdret last two years. The district's involvement ia ktaine
Content Literacy Project has provided a multitufiprofessional development opportunities for the
Literacy Leadership Team, who then return to tis¢ridi to offer workshops to their colleagues. This
project has made it possible for the district teehan external literacy coach as well as two irgkern
literacy coaches to work with teachers. Many of$lodon staff members participate in the Literacy
Leaders' Network sponsored by the Maine DepartwieBtducation. This is an opportunity to do a book
study with colleagues from other districts ande@arh about the Common Core State Standards and how
they will impact education in Maine.

Math has become a new focus area for us. Our Mathn@ttee will be working with the Maine Math

and Science Alliance to offer professional develeptand parent involvement activities in math. We
will align our curriculum to the Common Core St&tandards so that we can ensure that we are holding
students accountable for those new higher standards

7. School Leadership:

The leadership philosophy in our school is onehafred leadership and collaboration. We set clear,
concise goals for our academic performance as@obahd work as a team to reach those ends. There i
a sense of trust and professional respect amomgjdffehat encourages us to share ideas with eeld s
advice from each other. We have a common set @fbelnd coordinate our efforts to focus on
increasing student achievement.

We have a part-time principal, who also works i tther schools, but she endeavors to assume a-hand
on role in maintaining strong instructional progeaamd ensuring a safe, positive, and orderly school
environment and climate. She encourages us tagiegbals for ourselves and our students, to vtier
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classrooms and network with other educators, amakerisks and try new things that might work biett
for our students.

Our staff meets at least once a month as a grosipaiee effective instructional practices, review th
progress of various programs and groups withirsti®ol, make plans for upcoming events and
activities, and support each other in the work weAll of the staff in the school are valued mensbefr
the team, whether each one is a classroom teamherational technician, secretary, custodian, okco
Everyone is part of the team.

Most of our staff members have had the opportunityake on a leadership role in the school andidist
They have done presentations at staff meetingsiairict workshops on topics that they have studied
and found to be effective with students. For examal each staff meeting a teacher presents aditer
support strategy that he/she has used in the otarssand found to be effective with students. By
nurturing and supporting these “local experts,”pe@vide our district staff with a network of leader
close to home to contact for help in implementiegrinstructional approaches.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

2010-2011
Testing Month Oct
SCHOOL SCORES
Proficient plus Proficient with Distinction 88
Proficient with Distinction 0
Number of students tested 8
Percent of total students tested 100
Number of students alternatively assessed 0
Percent of students alternatively assessed 0
SUBGROUP SCORES

2009-2010
Oct

ao

10
10
100

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students

Proficient plus Proficient with Distinction
Proficient with Distinction

Number of students tested 7
2. African American Students

Proficient plus Proficient with Distinction
Proficient with Distinction

Number of students tested

3. Hispanic or Latino Students

Proficient plus Proficient with Distinction
Proficient with Distinction

Number of students tested

4. Special Education Students

Proficient plus Proficient with Distinction
Proficient with Distinction

Number of students tested 3
5. English Language L ear ner Students
Proficient plus Proficient with Distinction
Proficient with Distinction

Number of students tested

6.

Proficient plus Proficient with Distinction
Proficient with Distinction

Number of students tested

NOTES:

Grade: { Test: NECAP/MEA
Edition/Publication Year: NECAP - 2009-2011; MERG06200€ Publisher: Measured Progr:

2008-2009

Mar

100

31

100
10

13
100

10

2007-2008
Mar

86
29
7
0 10

20@6-20
Mar

100
25
10
100

20

For 2009-10 and 2010-11, school scores were nengir groups or subgroups with less than 10 stisdarthem on the
NECAP. In 2006-07, 2007-08, and 2008-09, schoalexcwere not given for groups or subgroups with than 5 students in

them on the MEA.

12ME2

18



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: ! Test: NECAP/MEA
Edition/Publication Year: NECAP - 2009-2011; MERB06200€ Publisher: Measured Progr:

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20
Testing Month Oct Oct Mar Mar Mar
SCHOOL SCORES
Proficient plus Proficient with Distinction 63 90 100 43 63
Proficient with Distinction 0 10 8 0 0
Number of students tested 8 10 13 7 10
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 0 0 0 2
Percent of students alternatively assessed 0 0 0 0 20
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient plus Proficient with Distinction 100
Proficient with Distinction 40
Number of students tested 7 7 10 4 2
2. African American Students
Proficient plus Proficient with Distinction
Proficient with Distinction
Number of students tested
3. Hispanic or Latino Students
Proficient plus Proficient with Distinction
Proficient with Distinction
Number of students tested
4. Special Education Students
Proficient plus Proficient with Distinction
Proficient with Distinction
Number of students tested 3 1 1 2 1
5. English Language L ear ner Students
Proficient plus Proficient with Distinction
Proficient with Distinction
Number of students tested
6.
Proficient plus Proficient with Distinction
Proficient with Distinction
Number of students tested
NOTES:

For 2009-10 and 2010-11, school scores were nendr groups or subgroups with less than 10 stisdarthem on the
NECAP. In 2006-07, 2007-08, and 2008-09, scoreg wet given for groups or subgroups with less thatudents in them on
the MEA.

12ME2
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: ¢ Test: NECAP/MEA
Edition/Publication Year: NECAP - 2009-2011; MERB06200€ Publisher: Measured Progr:

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20
Testing Month Oct Oct Mar Mar Mar
SCHOOL SCORES
Proficient plus Proficient with Distinction 82 93 86 91 89
Proficient with Distinction 27 31 29 18 11
Number of students tested 11 13 7 13 9
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 0 0 2 0
Percent of students alternatively assessed 0 0 0 15 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient plus Proficient with Distinction 90
Proficient with Distinction 20
Number of students tested 8 10 4 4 5
2. African American Students
Proficient plus Proficient with Distinction
Proficient with Distinction
Number of students tested
3. Hispanic or Latino Students
Proficient plus Proficient with Distinction
Proficient with Distinction
Number of students tested
4. Special Education Students
Proficient plus Proficient with Distinction
Proficient with Distinction
Number of students tested 3 2 2 1 4
5. English Language L ear ner Students
Proficient plus Proficient with Distinction
Proficient with Distinction
Number of students tested
6.
Proficient plus Proficient with Distinction
Proficient with Distinction
Number of students tested
NOTES:

For 2009-10 and 2010-11, school scores were nendr groups or subgroups with less than 10 stisdarthem on the
NECAP. In 2006-07, 2007-08, and 2008-09, scoreg wet given for groups or subgroups with less thatudents in them on
the MEA.

12ME2

20



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: ¢ Test: NECAP/MEA
Edition/Publication Year: NECAP - 2009-2011; MERB06200€ Publisher: Measured Progr:

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20
Testing Month Oct Oct Mar Mar Mar
SCHOOL SCORES
Proficient plus Proficient with Distinction 82 ao 86 82 78
Proficient with Distinction 9 31 0 0 0
Number of students tested 11 13 7 13 9
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 0 0 2 0
Percent of students alternatively assessed 0 0 0 15 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient plus Proficient with Distinction 100
Proficient with Distinction 30
Number of students tested 8 10 4 4 5
2. African American Students
Proficient plus Proficient with Distinction
Proficient with Distinction
Number of students tested
3. Hispanic or Latino Students
Proficient plus Proficient with Distinction
Proficient with Distinction
Number of students tested
4. Special Education Students
Proficient plus Proficient with Distinction
Proficient with Distinction
Number of students tested 3 2 2 1 4
5. English Language L ear ner Students
Proficient plus Proficient with Distinction
Proficient with Distinction
Number of students tested
6.
Proficient plus Proficient with Distinction
Proficient with Distinction
Number of students tested
NOTES:

For 2009-10 and 2010-11, school scores were nendor groups or subgroups with less than 10 stisdarthem on the
NECAP. In 2006-07, 2007-08, and 2008-09, scoreg wet given for groups or subgroups with less thatudents in them on
the MEA.

12ME2
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: f Test: NECAP/MEA
Edition/Publication Year: NECAP - 2009-2011; MERB06200€ Publisher: Measured Progr:

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month Oct Oct Mar Mar Mar
SCHOOL SCORES

Proficient plus Proficient with Distinction 86 0 100 91 77
Proficient with Distinction 33 0 64 36 31
Number of students tested 15 7 16 11 14
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 0 2 0 1
Percent of students alternatively assessed 0 0 3 1 0 7
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficient plus Proficient with Distinction 83

Proficient with Distinction 33

Number of students tested 12 4 6 6 5

2. African American Students

Proficient plus Proficient with Distinction
Proficient with Distinction

Number of students tested

3. Hispanic or Latino Students

Proficient plus Proficient with Distinction
Proficient with Distinction

Number of students tested

4. Special Education Students

Proficient plus Proficient with Distinction
Proficient with Distinction

Number of students tested 2 2 2 3 1
5. English Language L ear ner Students
Proficient plus Proficient with Distinction
Proficient with Distinction

Number of students tested

6.

Proficient plus Proficient with Distinction
Proficient with Distinction

Number of students tested

NOTES:

For 2009-10 and 2010-11, school scores were nendr groups or subgroups with less than 10 stisdarthem on the
NECAP. In 2006-07, 2007-08, and 2008-09, scoreg wet given for groups or subgroups with less thatudents in them on
the MEA.

12ME2

22



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: f Test: NECAP/MEA
Edition/Publication Year: NECAP - 2009-2011; MERB06200€ Publisher: Measured Progress

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month Oct Oct Mar Mar Mar
SCHOOL SCORES

Proficient plus Proficient with Distinction 93 71 78 82 62
Proficient with Distinction 53 29 7 9 8
Number of students tested 15 7 16 11 14
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 0 2 0 1
Percent of students alternatively assessed 0 0 3 1 0 7
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficient plus Proficient with Distinction 92

Proficient with Distinction 50

Number of students tested 12 4 6 6 5

2. African American Students

Proficient plus Proficient with Distinction
Proficient with Distinction

Number of students tested

3. Hispanic or Latino Students

Proficient plus Proficient with Distinction
Proficient with Distinction

Number of students tested

4. Special Education Students

Proficient plus Proficient with Distinction
Proficient with Distinction

Number of students tested 2 2 2 3 1
5. English Language L ear ner Students
Proficient plus Proficient with Distinction
Proficient with Distinction

Number of students tested

6.

Proficient plus Proficient with Distinction
Proficient with Distinction

Number of students tested

NOTES:

For 2009-10 and 2010-11, school scores were nendr groups or subgroups with less than 10 stisdarthem on the
NECAP. In 2006-07, 2007-08, and 2008-09, scoreg wet given for groups or subgroups with less thatudents in them on
the MEA.

12ME2
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011 2009-2010

Testing Month Oct Oct
SCHOOL SCORES

Proficient plus Proficient with Distinction 85 73
Proficient with Distinction 23 16
Number of students tested 34 30
Percent of total students tested 100 100
Number of students alternatively assessed 0 0
Percent of students alternatively assessed 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students
Proficient plus Proficient with Distinction 36 61
Proficient with Distinction 14 15
Number of students tested 27 21
2. African American Students

Proficient plus Proficient with Distinction 0 0
Proficient with Distinction 0 0
Number of students tested 0 0

3. Hispanic or Latino Students

Proficient plus Proficient with Distinction 0 0
Proficient with Distinction 0 0
Number of students tested 0 0
4. Special Education Students

Proficient plus Proficient with Distinction 0 0
Proficient with Distinction 0 0
Number of students tested 8 5

5. English Language L ear ner Students

Proficient plus Proficient with Distinction 0 0
Proficient with Distinction 0 0
Number of students tested 0 0
6.

Proficient plus Proficient with Distinction 0 0
Proficient with Distinction 0 0
Number of students tested 0 0
NOTES:

2008-2009
Mar

97
45
36
100

80
20
20

2007-2008
Mar

89
26
31
0 10

42
14
14

20@6-20
Mar

87

23

33
100

50

12

For 2009-10 and 2010-11, school scores were nengir groups or subgroups with less than 10 stisdarthem on the
NECAP. In 2006-07, 2007-08, and 2008-09, schoalexcwere not given for groups or subgroups with than 5 students in

them on the MEA.
12ME2
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month Oct Oct Mar Mar Mar
SCHOOL SCORES

Proficient plus Proficient with Distinction 82 89 87 73 66
Proficient with Distinction 26 23 6 3 3
Number of students tested 34 30 36 31 33
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 0 2 2 3
Percent of students alternatively assessed 0 0 4 5 9
SUBGROUP SCORES

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students

Proficient plus Proficient with Distinction 40 47 70 35 50
Proficient with Distinction 22 14 20 0 0
Number of students tested 27 21 20 14 12
2. African American Students

Proficient plus Proficient with Distinction 0 0 0 0 0
Proficient with Distinction 0 0 0 0 0
Number of students tested 0 0 0 0 0
3. Hispanic or Latino Students

Proficient plus Proficient with Distinction 0 0 0 0 0
Proficient with Distinction 0 0 0 0 0
Number of students tested 0 0 0 0 0
4. Special Education Students

Proficient plus Proficient with Distinction 0 0 0 0 0
Proficient with Distinction 0 0 0 0 0
Number of students tested 8 5 5 6 6
5. English Language L ear ner Students

Proficient plus Proficient with Distinction 0 0 0 0 0
Proficient with Distinction 0 0 0 0 0
Number of students tested 0 0 0 0 0
6.

Proficient plus Proficient with Distinction 0 0 0 0 0
Proficient with Distinction 0 0 0 0 0
Number of students tested 0 0 0 0 0
NOTES:

For 2009-10 and 2010-11, school scores were nengir groups or subgroups with less than 10 stisdarthem on the
NECAP. In 2006-07, 2007-08, and 2008-09, scoreg wet given for groups or subgroups with less thatudents in them on
the MEA.

12ME225
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