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PART | - ELIGIBILITY CERTIFICATION 12MD4

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12MD4

All data arethe most recent year available.

DISTRICT

1. Number of schools in the distr 131 Elementary schools (includes&-
(per district designation): ___ 38 Middle/Junior high schools
25 High schools
2 K-12 schools
196 Total schools in district

2. District per-pupil expenditure: 1387¢
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Suburban

4. Number of years the principal has been in her/bgtn at this schoc 10

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 19 24 43 6 0 0 0

K 76 70 146 7 0 0 0

1 67 66 133 8 0 0 0

2 65 80 145 9 0 0 0

3 68 66 134 10 0 0 0

4 75 80 155 11 0 0 0

5 61 70 131 12 0 0 0

Total in Applying School: 887



12MD4

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

11 % Asian

5 % Black or African American

17 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

62 % White

5% Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Registeprovides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 7%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until | 29
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 32
until the end of the school year.

(3) Total of all transferred students [sum 01‘61
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.07
divided by total students in row (4). '

(6) Amount in row (5) multiplied by 100. 1

873

8. Percent of English Language Learners in the school: 10%
Total number of ELL students in the school: 85
Number of non-English languages represented: 14

Specify non-English languages:

Ambharic, Bengali, Chinese, French, Hebrew, Hindpahese, Korean, Persian, Portuguese, Russian,
Spanish, Thai, and Turkish.



12MD4

9. Percent of students eligible for free/reduced-priceals: 16%
Total number of students who qualify: 140

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educatioricss: 9%
Total number of students served: 82

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

1 Autism 0 Orthopedic Impairment

0 Deafness 15 Other Health Impaired

0 Deaf-Blindness 25 Specific Learning Disability

1 Emotional Disturbance 31 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 9 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 2 0
Classroom teachers 36 0
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 14 14
Paraprofessionals 5 8
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 8 13
Total number 65 35

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 22:1




12MD4

13. Show daily student attendance rates. Only higlbalseed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 96% 96% 96%» 97% 97%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12MD4

Rachel Carson Elementary School (RCES), locatddontgomery County, Maryland, is nestled in a
community known as thiéentlands TheKentlandsis located in Gaithersburg, Maryland and is reilec
of a traditional neighborhood design. Rachel CaElementary opened its doors to students in 1998. |
currently the second largest elementary schoolantilomery County Public Schools (MCPS) with 898
students. The majority of students reside inkbatlandsand adjacertakelandscommunities. Students
also reside imhe OrchardsGovernor's Square Apartmen®rchard Knolls andPotomac

Valley. Incomes range from $11,000 to the seven-figunkrmad above.

Rachel Carson Elementary School educates studemsHre-Kindergarten to Grade 5. Our current
student population is: 5.1% African American, 62%iW, 16.6% Hispanic, 11.7% Asian, and 4.7% are
Multi-racial. Of those students, 16% receive freesgluced meals, 9.7% are Limited English Proficien
and 9.4% receive special education services.

Rachel Carson Elementary School (RCES) has ouisgstudents, a dedicated staff, and extraordinaril
involved parents and community. Our visiontis &liminate racial and socioeconomic predictalili
student achievementT.o make this vision a realization, our school aachmunity collaborated on a
mission statement to demonstrate our continuousrébment towards our vision. Our mission states,
“The staff, students, and families of RCES will slmasponsibility for ensuring that each child
demonstrates consistent, measurable progress omdli¢o reaching his or her potential as a learner
and responsible citizenBoth our vision and mission go hand-in-hand with staff belief of “Students
are our #1 priority!” and “Together we can!”.

Rachel Carson’s successful performance on the iadySchool Assessments (MSA) is a result of the
hard work of our students, the expertise and comant of our teaching and support staff, and the on-
going involvement of parents. Rachel Carson hasodstrated significant and steady improvement on
the MSAs for the past ten years. The State of Maylhas recognized Rachel Carson for its continuous
overall achievement and/or sub-group improvemech gaar since 2004, earning it a reputation as a
school committed to excellence.

When examining our students’ performance on stgessments, RCES had far less racial disparity than
most Montgomery County Public Schools; howevermpdaiiies were evident in our African American,
Hispanic, LEP, FARMS, and Special Education stuslastcompared to our white and Asian

students. Those disparities are virtually gone i@salt of our work. RCES is one of only eight
elementary schools of 131 in MCPS to meet all efAhnual Measurable Objective (AMO) in all sub-
groups in both reading and math.

While most of our communities are in walking distamf the school, our Governor Square community is
nearly 5 miles away. Many students living in thisrenunity are second language learners and impacted
by poverty. In March 2009, an initiative beganeach out to parents of this community to address th
geographic, language and economic barriers. Wélctilaboration of staff, parents and community
volunteers, year-round weekly visits/tutoring irithcommunity, weekly personal phone calls, and
partnerships to provide transportation to schoehévhave positively impacted our parent partnpsshi
and student achievement.

We believe children must be provided with all tle@ssary tools to function as productive members of
their home and school communities. We believedkatllence in character is an integral component of
such assimilation. Our school and community supmamy causes, as well as those within our
community who experience life changing events. €@ummunity collects food year-round to support a
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neighboring food pantry. In the past two yearsb&§gboxes of donated food helped provide emergency
assistance to individuals and families in our comityu RCES participated in thEhe Great Bedtime
Story Pajama Driven both 2010 and 2011, and had the most succe23til Pajama Drive in the state

of Maryland, donating 248 pairs of pajamas. Stuslant staff participate in a yearly Fannie Mae Help
the Homeless Walk. The funds raised from theirregfdirectly benefit the Friends of Wells/Robertson
House, Inc., a nonprofit organization providing jgoi to Gaithersburg’s transitional program for
homeless men and women in recovery. Other commanitynational fundraising events conducted at
RCES include The Leukemia & Lymphoma Society’'s Resmfor Patients, American Heart Association’s
Jump Rope and Hoops for Heart, the Clinton Busti Haind, and Holiday Gift Donations. The
community is quick to help support one another winegrisis; responding to a family that lost evéigg
due to a fire, a father unable to work due to #asrcar accident, and a family on the verge oftey.

As our students, staff, and families move closexdiaieving our vision and mission, our academiewjno
and success, along with our community outreachsapgort makes RCES worthy of the National Blue
Ribbon.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12MD4

1. Assessment Results;

Rachel Carson Elementary School (RCES) has metxerelled in the state of Maryland’s Maryland
School Assessment (MSA) since its inception in 2008 Maryland School Assessment measures
student knowledge of the Maryland State Curriculnmmeading and math (Grades 3-5) and science
(Grade 5). The MSA meets the requirements oNd€hild Left Behind Act, and provides educators,
parents, and the public valuable information alsbutient, school, school system, and state
performance. Three proficiency levels, AdvancedfiBient, and Basic, represent individual student
scores on a series of selected and constructedn&sjtems. Students who score Advanced or Peatici
on the reading MSA are able to demonstrate théyatnl construct meaning from on to above gradellev
text. On the math portion of the MSA, studentsisgpat Advanced or Proficient are able to sucaglysf
apply math concepts to real-world situations.

To meet the state’s Adequate Yearly Progress (A¥&hools, school systems, and the State must
demonstrate that students are meeting the Annuasiable Objectives (AMO) in reading, math, and
attendance at the elementary level and must algd ime 95% participation rate requirement. In aodi

to student achievement in the aggregate (all staflgen student subgroups (African American,
American Indian, Asian, Native Hawaiian or Pacltander, Hispanic, White, Two or More Races,
Limited English Proficiency, Free and Reduced Phkisals, and Special Education) must meet the AMO
to achieve AYP. The AMOs are yearly targets tichbsls must meet to show they are making progress
toward the goal of 100% proficiency in both readamgl mathematics by 2014. The 2011 AMOs were
84.50 for mathematics and 85.90 for reading. TheQAapplies equally to all subgroups, which are
defined by the state as five or more students.

RCES students historically score well on the MSAhuhe 2011 results being our highest to datethén
category of “All Students,” 98% of our studentsrecbat Proficient/Advanced on the reading
assessment. Similarly in math, 98.3% of studerasesicat Proficient/Advanced.

Examining the results and historical trends by griadel reveals high performance as well. Our ggaile
5 mathematics and reading data, beginning in 20@0gh 2011 have consistently exceeded the state
levels of proficiency each year, scoring from 9@400% Proficient/Advanced. In almost each
successive year our students have demonstrateidwoms progress.

We are particularly proud of our subgroup growtll performance. Our third grade Free and Reduced
Meals (FARM) students’ scores increased from 77%0@%6 in math, and 77% to 85% in reading from
2007 to 2011. Our grade 3 special education staddad demonstrated similar gains, increasing their
Proficient/Advanced data from 67% to 100% in métihreading, our third grade FARM students
increased their percent of students scoring Advdnoeving from 15% in 2007 to 46% in 2011.

Our fourth grade students’ data reveals similardse Our FARM, Hispanic, and special education
students made significant gains since 2007. OurMARidents increased their math
Proficient/Advanced percentage from 60% to 93%. igpanic and special education students both
reached 100% Proficient/Advanced in 2011, increpteir percentages from 75% and 63%,
respectively. In reading, each of the aforementi@égroups reached 100% Proficient/Advanced.

Our fifth grade data indicates 100% Proficient/Adead for all subgroups in reading. Most importantly
increased numbers of students scored Advancedgi@atest gains were with our special education
students, who moved from 27% Advanced in 2007 8 §v2011. Similar percentage scores were
achieved by our FARM and Hispanic students, whoext69% and 72% Advanced, respectively.



Examining our most recent scores, there is a stigptin our FARM and special education students’
reading proficiency percentages. 85% of our FARMIshts attained Proficient/Advanced, and 83% of
our special education students achieved Profiédeneinced. Similar gaps were found in our fifth grad
math results. Last year, 82% of FARM students mefi¢tent/Advanced, and 79% of our special
education students met Proficient/Advanced.

Our staff is committed to eliminating the dispadtibetween subgroups in student achievement. We hav
made incredible advances in this effort, but wetioolwusly examine data to address subgroup and
individual student needs. We continue to imbedprafessional development opportunities with best
teaching and learning practices regarding racesgndy to increase our knowledge and skills when
teaching children of color. We work closely withr@pecial education and general education teatbers
ensure best practices and research-based programmeating the needs of our special education
students. We continue to support and form relakippsswith our impoverished families to provide the
tools and skills parents need to support theirdegil, and to support students during and aftes¢heol

day.

Most importantly, the use of data is a driving i our pursuit of eliminating the achievement.gapr
continuous collection and analysis of data is ingpioard for our planning, instructional deliveand
decisions regarding student needs. Staff is comadhto a "drilling-down" process to analyze thetroo
cause for a specific question or issue relatetuient achievement and to facilitate data-driverisien-
making. This process enables us to solve the adys®blems, rather than solving the symptoms of a
problem.

2. Using Assessment Results:

Rachel Carson Elementary relies on a variety acfsssaents to review and analyze disaggregate
formative and summative data on a regular basiss@lassessment data are used to measure the
proficiency levels of individual students and stoidgub-groups to determine if there are any
discrepancies. This ongoing process helps stefftify ways in which to improve instruction, and to
identify individual students with specific needsadi year, upon the arrival of our MSA’s school and
individual results, our leadership team, represgndi full range of teachers and support staff engsithe
data highlighting areas of celebration and paritii in a root cause analysis of our areas of .n&ed
School Improvement Plan is developed and goalesteblished to improve teaching and learning, which
drives the direction of our professional developtnen

In addition, time is provided in the summer fordgdevel teams and support staff to review the @
of all individual students whose performance onMA fails to meet the proficiency benchmark. To
address the needs of these students, an Acadewiiedntion Plan (AIP) is developed to provide téede
instruction. All students with AlPs are carefullynitored using a range of assessments: Measures of
Academic Progress-Reading (MAP-R), Math Unit Assesds, Fountas & Pinnell Reading Inventories,
weekly and daily formative assessments such asards, quizzes, Strategies To Achieve Reading
Success (STARS), Comprehensive Assessment of Re&ttiategies (CARS), and Brief Constructed
Responses (BCR).

Students are supported through the use of spediéioventions and research-based programs including
SOAR to Success, Wilson Reading, Wilson “FundatioRgad Naturally, small group math instruction,
Modeled Writing, and a double-dose of guided regdifihis is a response to intervention model.

Throughout the school year, all data is revieweatlamalyzed during grade level specific monthly data
meetings. These meetings include and administrgtade level teachers, a school counselor, an ELL
teacher, a special educator, a representativetfierarts team, and either the staff developmerhtgeor
reading specialist. Chaired by the principal, thesetings bring a wide range of stakeholders taahle
for regular student-specific strategy sessionsc@ues generated during these meetings center around
best practices in instruction and how best to sttpgpdividual students. These decisions not onfgctf
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the way curriculum is delivered, but how paraprsiesal support is allocated. Paraprofessionals
maintain data notebooks to record student suppadsrogress, which are shared with classroom
teachers. The entire process creates an expectdtibifierentiated, flexible, rigorous, focusedtmgtion
for students not yet meeting benchmark. This islialoorative effort which ensures that every cliild
grades K-5 receives the support needed to bec@rafiaient and/or advanced student.

Parents of students with AlPs are informed of tbhildren’s need for additional support and
intervention, and are invited to confer with thadleer regarding the plan’s purpose and focus. A obp
the plan is provided to parents. Most plans cordgdarent component with the expectation paresets ar
not only aware of the AIP, but play an integraltparsupporting and ensuring their child’s progress

Throughout the year, parents receive communicaigarding student performance beginning with the
state generated MSA results report. Every nine w@ekents receive the traditional report card,and
interim report sent at the midway point of eachrtpraBoth MAP-R and mClass Reading results produce
tri-annual parent reports on student progress adiRg. Math reports are also generated at the £nd o
each unit of study and sent home to parents. Pigas of assessment results overall occur duBangk

to School Night, PTA meetings, principal’s teag] #iirough our parent newsletter. Montgomery County
Public Schools also maintains a website where same be viewed by any interested party at any time
through the “Schools at a Glance” link.

In the spring, individualized articulation formsagenerated containing a range of information abaah
student’s strengths and needs. Teams of teacherering our data meeting members, meet and discuss
the students in their respective grade level taenslasses are equitably balanced and suppoliecan
seamlessly provided. The analysis of the culmimatif student data from the entire year is an disden
part of this process, as we plan for the most ssfaktransition to the following grade level. Thes
decisions not only address our students in ne@tt@fvention, they also address our highly ableestis
who are challenged one to two years above gradtilevnath, and participate in William and Mary,
Jacob’s Ladder, and Junior Great Books instruction.

3. Sharing Lessons L earned:

Staff members at RCES view the Blue Ribbon Award aalidation of the staff's dedication, knowledge,
and skills. We take pride in our practices and ifgathare our expertise and even our shortcomings w
other educators.

With support of a mini-grant, second grade teacimeadl six cluster elementary schools participated
year-long scoring/benchmarking initiative desigt@tetter align best practices in writing. Teachaet
three times during the school year to score stugsmonses to BCRs. As teacher discrepancies iimgco
arose, teachers had to defend their reasoning dbénir scores. Our teachers played an integralipar
this professional development project, as theyaaigpinions regarding their scoring and their
instructional practices. It was clear our expeot&iwere high and we were able to move our studerats
higher level. This had a profound effect on theugras expectations rose.

A quad-cluster initiative in Multi-Modal Univers&lesign for Learning, with an emphasis on Critical
Thinking Skills, permitted over a dozen memberswffaculty to work with other teachers on designin
lessons and materials to be used in classroonuatistn in conjunction with Promethean Board
technology. These teachers utilized the training-gihers model and shared their learning withatiers
on our staff. As a result, many of our teacherate@ Promethean Board flipcharts, which have been
loaded on the MCPS portal for other educators ¢otlhuioughout the county. These flipcharts include
lessons to engage students in activities that addliéferent learning styles, and allows for muétiprays
to demonstrate student knowledge and respond tiuati®n.
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RCES hosts student teachers from the Universiarfyland, Johns Hopkins University, and Phoenix
University. Other staff members, such as our sp&etjuage pathologist, have acted as a new
speech/language and/or teacher mentors, sharimg#pertise and guiding teachers through complex
issues.

RCES staff presented our very successful communitseach program during a Superintendent's A & S
meeting and for the local chapter of the Nationsgdciation for Multicultural Education. Program
highlights and strategies were shared to help gtinem their outreach programs and increase student
achievement.

Our principal presented on several topics for imsgiadministrators as part of the Elementary
Leadership Development Program, and has trainedafggistant principals and two principal interns.

We welcome all visitors who want to learn more atiba people, programs, and processes that have
boosted student success at our school.

4. Engaging Familiesand Communities:

From a parent’s first encounter with RCES, an ogeor policy is clearly communicated. Parents are
given several formal opportunities to visit the @ahthroughout the year (Sneak Peak, Back to School
Night, Curriculum Night, Veteran’s Day open houBads & Doughnuts, Moms & Muffins, etc.).
Approximately, 72% of our parents volunteer in toerse of a year. Parent volunteers provide a
monthly Art Enrichment program to every classroofm ongoing physical fitness initiative during
recess provides an additional opportunity to pigdite in the mission of success for every student.

RCES provides multiple ways of communicating witlignts. A newsletter highlighting school
programs is sent home weekly, teams produce mon#wgletters with grade level specific information,
events and opportunities are communicated via “€ohBd," and a website is maintained with a wide
range of resources. Monthly “Principal’s Teas” hedd prior to PTA meetings around topics of
importance. A parent outreach program of voluntéers staff and parents to our largest predomilyantl
Spanish speaking community provide opportunitiesafademic support and engagement in two ways.
First, weekly visits to the community enable pasdntbetter support children’s homework and special
initiatives. Second, in an effort to increase papamticipation in school events, weekly phonescale
made by a parent volunteer in Spanish to all ofl@fino families. This ensures clear communicatod
fosters greater understanding of our school’'s @imgrand goals. Transportation is provided to school
meetings and events through a partnership witlbetare and after care program. All parents argedv
to participate on our School Improvement Team (SHarents are engaged as full members of our SIT,
bringing in a wide range of perspectives to théaai decision-making process and sharing the tesul
with the larger community.

Critical to our vision of creating a community whell students succeed is our commitment to meet th
needs of the whole child. Our most impacted fasitieceive food support in partnership with a local
food bank. Holiday gift drives, coat drives, pagdrives, food drives, jump rope for hearts, “Higp
Haiti,” “Pennies for Patients,” and “Walk for theohheless” all represent an outward spiral of givimat
goes from within our own community to beyond thedass of our nation. To engage our students and
community in academic success, we create a comyniinait engages within and without to demonstrate
the importance of every member.

12



PART V - CURRICULUM AND INSTRUCTION 12MD4

1. Curriculum:

The curriculum framework taught at RCES comes tiydmom Montgomery County Public Schools and
is designed to fully encompass the Maryland Statei€lilum standards. At present, those standaels ar
under revision with the incorporation of the Comni@ore State Standards (CCSS) in mathematics and
English language arts.

The greatest change in curriculum, based on thestee standards, is the introduction of the El¢argn
Integrated Curriculum (Curriculum 2.0). The implartation of Curriculum 2.0 is a multi-year roll out,
which currently involves our kindergarten and fgsade in full implementation and our second atidl th
grades in pre-implementation study and planningid&s addressing the core academic content areas of
reading, writing, mathematics, science, socialisgjchealth/physical education, visual arts, masid
information literacy, Curriculum 2.0 explicitly adebses the Thinking and Academic Success Skills
(TASS) of collaboration, effort/motivation/persiste, metacognition, intellectual risk taking, flagn
originality, flexibility, elaboration, analysis, aluation, and synthesis.

In mathematics, our emphasis is on the developofanath sense, number sense, relationships and
patterns and algebraic thinking. The implementatiboontent involves greater use of math discoarsk
multiple paths to discovering a solution. Mathagght with explicit association to real world apption
to emphasize relevancy. 48% of our students inag@dhrough 5 are instructed in above grade level
classes, and all our students are provided ingruat above level concepts. The percentage of @bov
level instruction per grade level increases witthesuccessive year to a high of 58% fhgsade. Math is
taught daily for a 75-minute block. In additionthe elementary K-5 math instruction, RCES offersiMa
6 and Math 7 courses.

Reading/language arts and writing instruction igyta as an integrated block with emphasis on direct
guided reading instruction in a balanced literamyrfat that includes both whole group and diffeisetl
small group instruction. The curriculum addressesds in the areas of phonics, vocabulary, flueacy,
comprehension. Texts are chosen from an extensieebook library containing multiple sets of lewele
books. All students experience Junior Great Baoggiry based instruction. Advanced readers
participate in instruction through the William & Mareading program, some aspects of which are
scaffolded for all students’ benefit.

Science instruction is designed to be hands-onrandry based. Teachers receive “kits” containing a
wide variety of tools, materials, literature angden plans in disciplines such as biology, astrgnom
botany, criminology, physics, and geology. Traininghe use of the 5 E’'s Lesson Model (Engagement,
Examples, Exploration, Explanation and ExtensionaXimizes the infusion of the scientific methodint
science instruction.

Social Studies instruction is designed around aghibit compares structures to change. Students
explore how these ideas affect their understandiregnd participation in economics, history and
culture. Students bring these ideas to life inr@etyaof ways such as, designing and operatingsiniess,
or reenacting the constitutional convention of 1@8&@r researching the roles and perspectivestobbc
historical participants.

Students are exposed to the fine arts through wegkieral music and visual arts classes. In general
music, students have the opportunity to creatdppar and respond to music using a variety of
techniques. In visual arts, students explore elésrarch as color, line, texture, form, space, shape
patterns. Art and music programs emphasize creatitarpretation and evaluation. Students in grades
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and 5 have access to both band and orchestra pregaad students in grade 5 participate in chorus.
Physical Education is based on a design emphagiewglopment of motor skills, fithess, and life-gon
commitment to health and well-being.

All curriculum and instruction at RCES is predicht the design principles of rigor, relevancy and
relationship.

2. Reading/English:

The reading curriculum at RCES is built around prép students for an evolving world of

literacy. MCPS’s elementary reading/language axgnam reflects the integrated nature of a balanced
literacy program. The elementary reading prograoviges instruction in reading and word study,
including phonics, and engagement in independexalimg.

Our reading/language arts block is 140 minutessscadl grade levels and consists of whole groulism
group, independent reading, and writing instructi®uring whole group reading instruction, studeares
introduced to the grade level indicators from th€é & curriculum. Small group reading instruction
provides an opportunity for teachers to differeetiastruction to meet students' needs. Thisunstn
targets the skills or processes students needdtema order to progress as readers. Teachers
systematically plan for differentiated small growlagly using the guided reading template develdped
Jan Richardson, a national reading consultantchera use on-going student assessment data to drive
instruction for flexible grouping. Students argoeged to real world situations through engaging
narrative and expository leveled texts of varioesrgs. By selecting high quality texts that are
interesting to the students, teachers help theraldp\greater world knowledge and vocabulary. Fdyen
instruction is a strong component of each guidedire lesson.

Attention is given to high ability learners in treading area as well. Teachers facilitate studemén
discussions that challenge students to construmtlatige and promote critical thinking. The Junior
Great Books program is a part of regular classrowtnuction for students who might benefit from mmor
challenging instruction in grades K-5. In grades 2Villiam and Mary and Jacob’s Ladder instruction
help move students through an inquiry process tasic understanding to critical analyses.

RCES uses Words Their Way, a research-based wafgl ptogram to teach spelling in grades K-5.
Structured vocabulary instruction and helping tddobackground knowledge are critical to developing
able readers. RCES implements a co-teaching nfiodspecial education and Limited English
Proficiency students. All students are taughtcrtent of the curriculum in the regular classromitin
Special Education and ELL teachers providing supjeoscaffold the content in order to meet the seed
of the learners. Classroom, special education Frdteachers plan together to align their instirct
and ensure individual student’s needs are met.

Dynamic Indicators of Basic Early Literacy SkilBIBELS) data, mClass 3D, progress monitoring,
MAP-R, Fountas and Pinnell, and teacher feedbazlklutilized to assess student progress.

3. Mathematics:

RCES implements the Montgomery County Math curtioulvhich is based on the 8 Common Core
Standards of Mathematical Practice of Maryland. gb&l of the mathematics program is for all stuslent
to achieve mathematical proficiency by developinthizonceptual understanding and procedural
fluency. The end result is the ability to think ealedson mathematically and use mathematics to solve
problems in authentic contexts.

Instruction is provided using a variety of teachitigategies. Students are regrouped in on-gradle an
above-grade level classes, which in turn havelflexdmall group instruction to meet the needs lof al
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students. An emphasis on accelerating and chatigrstudents over the past several years hasedsult
48% of our current students successfully working tmtwo years above-grade level.

Opportunities for above grade level math challeragesoffered to all students, scaffolded for stuslém
participate in the challenge portions of the mathriculum. At each grade level, students requiring
additional support are instructed in a team tasgpported class, and/or provided supplementaryl smal
group instruction by a trained paraprofessionaltivinters and teacher-guided small group instmcti
help to reinforce foundations of concepts and enallrstudents develop conceptual understanding.

Instruction focuses on developing an understandirapncepts to foster number sense, emphasizing
areas that support critical thinking and criticajuiry to solve multi-step problems in real-life

situations. On a daily basis, students engageéndative lessons that encourage math discourse. T
expectations of the “Math Talk Community” are thath student listens, shares, and participates. In
discourse-rich mathematics classes, students exgtal discuss strategies and processes they use in
solving mathematical problems, connecting their @varyday language with the specialized vocabulary
of mathematics. Through the use of hands-on maatipek, students are actively engaged, working to
make sense of the process of math, and reinforatty foundations.

RCES teachers use technology to enrich lessonalkovd for active engagement. Promethean Board
lessons, shared amongst the teachers, providd eishancement of concepts. Online resources, sich a
Promethean Planet, Brain Pop, Koolmath4kids, afidetextbooks help support instruction.

RCES students thrive in our math program due ta@tlaborative planning effort of teachers and swpp
staff. Small group instruction, use of manipulasivenath discourse, and technology are woven togethe
for success for all students working at proficienabove as demonstrated in the achievements shown
through MSA scores.

4. Additional Curriculum Area:

Our goal is for our students to achieve full Sceeritechnology, Engineering, and Math (STEM) litgrac
through seamlessly integrated instruction thatdgget/problem and standards-based.

Teachers integrate science instruction in the pyirgeades to create authentic learning experiences.
Using the scientific inquiry method, students askstions, generate hypotheses, gather data, alyd@ana
the results of experiments and observable experger@ur teachers facilitate learning by posing
guestions to extend and apply learning to new tsitns.

Lesson design incorporates use of the “Five E” rhtwdereate an opportunity to Engage, Explore,
Explain, Extend, and Evaluate their efforts. Thiategy makes students more critical thinkers.

To enable hands-on, authentic science instruchit®RS provides teachers with “kits” that contain a
wide variety of materials three times a year. Theagerials enable teachers to have what they meed i
order to instruct at the highest level. AdditiogalRachel Carson has augmented basic science egptipm
through a Science Technology Education LeaderstagrBm (STELP) grant providing ELMO document
cameras to allow teachers and students to documeeord and share their data collection. An MCPS
mini-grant provided digital scales to our schoaldse in both science and math instruction, and a
community partnership with BioReliance brought géiddial equipment into our school.

Other benefits of our Bio-Reliance partnershipude guest speakers, in school demonstrations ten-si
field trips, and support in judging our annual acie fair. Our community has supported our effarts t
make scientific inquiry a part of everyday learning
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Members of our staff have given in-house presartaton the difference between inquiry-based (minds
on) vs. hands-on, and on the research/value bémuity-based science instruction. Presentations on
enhanced inquiry-based science instruction and aamtynbased science partnerships have also been
given to other teachers involved in the STELP atitie throughout the county.

The encouragement of a skeptical mind that valuessity and discovery form the foundation of ame a
essential to responsible citizenship.

5. Instructional Methods;

At RCES, teachers are committed to students andigaening, and meeting the needs of each chiid is
the heart of instruction at RCES. Throughout thg deudents move fluently from whole group, to dmal
group, or one-on-one instruction. This instructamd support of individual needs is provided by
classroom teachers, special educators, paraprofedsj and at times, parent and community volueteer
Opportunities for teachers to collaborate througttieaching are available with special education and
ELL teachers.

Staff participates in continuing education oppoitiea to maintain excellent teaching standards.tMos
staff has participated in a course offered thrathghcounty, based on the research of Jonathon &aphi
and Robert Gower. As a part of the study, teachesimine teaching and learning and reflect on ways t
establish and manage student learning in a pos#amaing environment through effective pacing,
routines, and clear classroom expectations. Tesdoatinually assess student progress throughste
of formative and summative assessments. Exit cardsgdotal records, tests and quizzes are used to
analyze the results and adapt instruction to impiiudent achievement.

With the support of th®ivision of Accelerated and Enriched Instructi@El), teachers enhance their
capacity to meet the needs of students and thaseeih of acceleration. Teachers incorporateticebs
Ladder, William and MarnandJunior Great Booksto differentiate instruction and support readsrs
accelerated levels during a 90-minute block ofriredton. Staff builds student reading comprehension
and critical thinking skills as well as developivgting skills through effective implementation of
Writer's WorkshopStaff collaborates to support their capacity tplement the 75-minute math block
with fidelity. Students in grades 2-5 are accekmtavith appropriate support. This allows studemts i
primary grades to develop the math common sensélty needed to access the rigorous curriculum.

RCES staff remediates through effective differamra Students needing additional support are piexi
academic intervention. RCES serves Home School Mgt#M) students who are totally immersed in
the school’'s academic program and are serviced3M keachers through an inclusion model. Students
served through this model require special educatvices for learning needs that significantly atip
academic achievement, such as learning disabiéitid#or language disabilities. The special edunatio
staff works collaboratively with individual teaclseas well as grade-level teams to plan instrudtothe
students on their caseloads. They also co-teaalping-in model and, therefore support general
education students as well.

6. Professional Development:

RCES is fortunate to be a school in a county tke&ees strongly in the power of sight-based,
professional development. Our program finds dicgcfrom state mandates, county-wide initiatives,
intra-county "Cluster" (multi-school) goals, antesspecific needs. With the presence of a designate
Staff Development Teacher, and under the guidahbetb the Core Leadership Team and School
Improvement Team, an annual comprehensive progfdammoal instruction and embedded support is
developed. This program grows out of a data-bagphkbeation of areas of need.
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In each of the last three years, our School Impr@r& Plan has focused on providing action steps to
enhance math instruction. Staff receives inquirgeobtraining specifically related to Multi-Model
Universal Design for Learning, Math Discourse, #melCommon Core of State Standards 8 Principles of
Mathematical Practice. Training is designed to &eds-on/experiential, pedagogically sound, best
practices oriented, and applicable to current studed teacher needs. Identical training is pravide

our paraprofessional staff to ensure that eaclopersour building directly working with studentasha
consistent approach in facilitating learning.

To further accommodate the differentiated needbhettaff, team specific training, based on staff
surveys and School Improvement Team decisionspiged on a variety of topics. Topics include
Reading/Language Arts initiatives (Junior Great ByWilliam & Mary, Words Their Way, Jacob's
Ladder, Cars & Stars, etc.), technology integraisse of Promethean Boards, EImos, and various
software programs), and guided planning for impletaion of the new county Elementary Integrated
Curriculum 2.0.

Ongoing embedded training, modeling, and profesdimguiry around academic topics and instructional
strategies occurs during weekly extended team plgmmeetings, one-on-one planning sessions, and
during regular instruction. Teachers and instrunalideaders participate in book studies and shameiat
research through discussions of articles from anédmurnals and Universities of Education. For
example, one book study examined the beliefs aactipes outlined inCourageous Conversations
About Raceby Glenn Singleton and Curtis Linton. Peer wsivalk-throughs, and the use of outside
county-based support staff augment the staff deweémt program.

The overarching goal of staff development initiativat RCES is to increase student engagement in
learning through the integration of research-basitidal thinking strategies, equitable practicasg
cutting edge technology. The benchmark of sucee®irelationship between the increased capatity o
teachers and staff as measured by the academiessuatour students.

7. School Leadership:

The leadership structure at RCES consists of timeipal, assistant principal, Core Leadership Team
(principal, assistant principal, staff developmimatcher, reading specialist, counselor, media ai&);
Instructional Leadership Team (core team, teamelesa@lected staff representative, supporting servi
representative) and our School Improvement Tearadéeship Team and parent representatives). Our
Principal and Assistant Principal are systematit systemic in sharing the vision and mission of the
school with staff, students, and parents. Astis&uctional leader, our principal sets high exgiohs

for all staff and fosters collaboration in orderdigtermine the most effective instructional methiads
meet students’ needs, as well as the processéscia {o ensure a safe, nurturing environment.

There is a philosophy of shared leadership an@loothtion at Rachel Carson Elementary. This
collaborative culture requires structures that emgrdeachers and administrators to work together to
make the most important decisions regarding theathnal experiences of their students. As pathef
School Improvement Team (SIT), staff members amdma carefully consider a variety of academic and
climate data to analyze stakeholder needs andndieteigoals and next-steps. The SIT meets monthly to
develop goals and key processes designed to impteame monitor our goals. Input is considered
throughout the process by a variety of stakehajdeups.

The school is organized by grade-level teams fefruction and management. Each grade-level consists
of five to six classroom teachers, with one teacleeving as the team leader. Team leaders faeiktht
team meetings and represent each grade level dhindmstructional Leadership Team (ILT) Meetings.
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Teachers are empowered to work collaborativehetdgh standards, close the achievement gap,
develop lessons that promote intellectual inquang utilize a wide range of instructional stratsgied
approaches to improve the teaching of literacyranderacy.

Staff members also participate in monthly gradelstaff data meetings to review recent student
progress/data, discuss proficiency levels, and fgdaimstruction. To support this effort, staff viusr
closely with the staff development teacher andirgpdpecialist. Various instructional committeeséda
been formed as well to implement specific work loa kkey processes of the School Improvement Plan,
such as Behavioral Management, Parent Outreacter8ydnitiatives, and School Beautification.

Together, we have created a democratic school cantyniostering skills and practices of strong
leadership, establishing regular common plannimg tiand embedding professional development in the
daily procedures of the school.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: Jest: Maryland School Assessment

Edition/Publication Year: 201 Publisher: Maryland State Department of Educ:
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Mar Mar Mar
SCHOOL SCORES

Proficient/Advanced 99 97 93
Advanced 48 53 38
Number of students tested 157 144 129
Percent of total students tested 100 100 99
Number of students altermely assesse 0 0

Percent of students alternatively assessed 0 0 1
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient/Advanced 100 94 100
Advanced 23 18 9
Number of students tested 13 17 11
2. African American Students

Proficient/Advanced 70
Advanced 0
Number of students tested 2 6 10
3. Hispanic or Latino Students

Proficient/Advanced 96 90 92
Advanced 23 16 15
Number of students tested 22 19 13
4. Special Education Students

Proficient/Advanced 100 77 69
Advanced 13 18 19
Number of students tested 23 17 16
5. English Language L ear ner Students

Proficient/Advanced 92

Advanced 31

Number of students tested 9 13 5
6.

Proficient/Advanced
Advanced

Number of students tested
NOTES:

12MD4

Mar

92
35

119
100

65
15
20

Mar

92
35
122

99

77

13

85
31
13

67
28
18
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: Jest: Maryland School Assessment

Edition/Publication Year: 201 Publisher: Maryland State Department of Educ:

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES
Proficient/Advanced 94 94 95 96 93
Advanced 40 38 35 30 41
Number of students tested 157 144 129 118 121
Percent of total students tested 100 100 99 98 99
Number of students alternatively asse: 0 0 1
Percent of students alternatively assessed 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient/Advanced 85 71 100 67 77
Advanced 46 12 18 0 15
Number of students tested 13 17 11 9 13
2. African American Students
Proficient/Advanced 90
Advanced 10
Number of students tested 2 6 10 6 9
3. Hispanic or Latino Students
Proficient/Advanced 96 68 92 92
Advanced 32 11 15 46
Number of students tested 22 19 13 7 13
4. Special Education Students
Proficient/Advanced 83 65 69 75 78
Advanced 17 18 25 5 22
Number of students tested 23 17 16 20 18
5. English Language L ear ner Students
Proficient/Advanced 85
Advanced 23
Number of students tested 9 13 5 4 8
6.
Proficient/Advanced
Advanced
Number of students tested
NOTES:

12MD4
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: Zest: Maryland School Assessment

Edition/Publication Year: 201 Publisher: Maryland State Department of Educ:
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Mar Mar Mar
SCHOOL SCORES

Proficient/Advanced 99 93 91
Advanced 64 62 50
Number of students tested 131 127 133
Percent of total students tested 100 100 99
Number of students alternatively asse: 0 0

Percent of students alternatively assessed 0 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient/Advanced 93 92 55
Advanced 14 39 9
Number of students tested 14 13 11

2. African American Students
Proficient/Advanced

Advanced

Number of students tested 5 9 9
3. Hispanic or Latino Students

Proficient/Advanced 100 86 70
Advanced 24 43 20
Number of students tested 17 14 10
4. Special Education Students

Proficient/Advanced 100 53 52
Advanced 13 13 13
Number of students tested 15 15 23

5. English Language L ear ner Students

Proficient/Advanced

Advanced

Number of students tested 5 1 2
6.

Proficient/Advanced

Advanced

Number of students tested

NOTES:

12MD4

Mar

96
58

111
100

92
25
12

91
27
11

84
42
19

Mar

91
51
105
100
0
0

60
20
10

75
25
12

63
17
24
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: A est: Maryland School Assessment
Edition/Publication Year: 201 Publisher: Maryland State Department of Educ:
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Proficient/Advanced 100 95 96 98 91
Advanced 49 45 38 56 47
Number of students tested 131 127 134 111 105
Percent of total students tested 100 100 99 98 98
Number of students alternatively asse: 0 0

Percent of students alternatively assessed 0 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient/Advanced 100 92 82 100 70
Advanced 21 31 0 17 10
Number of students tested 14 13 11 12 10

2. African American Students

Proficient/Advanced

Advanced

Number of students tested 5 9 9 7 5

3. Hispanic or Latino Students

Proficient/Advanced 100 93 80 100 83
Advanced 18 29 0 46 17
Number of students tested 17 14 10 11 12
4. Special Education Students

Proficient/Advanced 100 67 78 90 63
Advanced 13 13 9 26 17
Number of students tested 15 15 23 19 24

5. English Language L ear ner Students

Proficient/Advanced

Advanced

Number of students tested 5 1 2 3 2
6.

Proficient/Advanced

Advanced

Number of students tested

NOTES:

12MD4
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: Fest: Maryland School Assessment
Edition/Publication Year: 201 Publisher: Maryland State Department of Educ:

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar
SCHOOL SCORES

Proficient/Advanced 95 90 93
Advanced 32 35 36
Number of students tested 125 136 104
Percent of total students tested 100 100 99
Number of students alternatively asse: 0 2

Percent of students alternatively assessed 0 2

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient/Advanced 82 82
Advanced 6 18
Number of students tested 17 7 11
2. African American Students

Proficient/Advanced 64
Advanced 18
Number of students tested 9 9 11
3. Hispanic or Latino Students

Proficient/Advanced 89

Advanced 22

Number of students tested 18 9 8
4. Special Education Students

Proficient/Advanced 79 63 93
Advanced 0 4 27
Number of students tested 14 24 15

5. English Language L ear ner Students

Proficient/Advanced

Advanced

Number of students tested 5 4 2
6.

Proficient/Advanced

Advanced

Number of students tested

NOTES:

12MD4

Mar Mar
92 92
41 29
110 92
100 100
0
0
71
14
14 8
69
8
6 13
86
21
14 5
70 82
7 9
27 11
6 2
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: Jest: Maryland School Assessment

Edition/Publication Year: 201 Publisher: Maryland State Department of Educ:
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Mar
SCHOOL SCORES

Proficient/Advanced 100
Advanced 85
Number of students tested 125
Percent of total students tested 99
Number of students alternatively asse: 0

Percent of students alternatively assessed 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient/Advanced 100
Advanced 59
Number of students tested 17

2. African American Students
Proficient/Advanced

Advanced

Number of students tested 9

3. Hispanic or Latino Students

Proficient/Advanced 100
Advanced 72
Number of students tested 18
4. Special Education Students
Proficient/Advanced 100
Advanced 57
Number of students tested 14

5. English Language L ear ner Students
Proficient/Advanced

Advanced

Number of students tested 5
6.

Proficient/Advanced

Advanced

Number of students tested

NOTES:

12MD4

Mar

95
77

136
99

79
42
24

Mar

99
81

104
99

100
55
11

100
36
11

93
60
15

Mar

92
77

110
97

79
43
14

86
57
14

67
41
27

Mar

93
56
93

00 1

62
23
13

91
27
11

24



STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Proficient/Advanced 97 93 92 93 91
Advanced 48 49 41 44 38
Number of students tested 413 407 366 340 319
Percent of total students tested 100 100 99 100 99
Number of students alternatively asse: 0 2 3 2 0
Percent of students alternatively assessed 0 0 1 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient/Advanced 90 81 79 68 74
Advanced 13 21 12 14 9
Number of students tested 44 37 33 35 31
2. African American Students
Proficient/Advanced 81 75 66 68 70
Advanced 18 16 9 10 14
Number of students tested 16 24 30 19 27
3. Hispanic or Latino Students
Proficient/Advanced 94 83 86 82 80
Advanced 22 23 19 17 30
Number of students tested 57 42 31 33 30
4. Special Education Students
Proficient/Advanced 94 64 68 72 68
Advanced 9 10 18 19 19
Number of students tested 52 56 54 66 53
5. English Language L ear ner Students
Proficient/Advanced 100 94 100 85 69
Advanced 20 39 33 42 7
Number of students tested 19 18 9 14 13
6.
Proficient/Advanced 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
NOTES:

12MD4
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Proficient/Advanced 97 94 96 95 92
Advanced 56 53 49 53 47
Number of students tested 413 407 367 339 319
Percent of total students tested 99 99 99 97 9 9
Number of students alternatively asse: 0 2 3 2 0
Percent of students alternatively assessed 0 0 1 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient/Advanced 95 78 94 83 71
Advanced 43 24 24 23 12
Number of students tested 44 37 33 35 31
2. African American Students
Proficient/Advanced 93 91 93 84 67
Advanced 62 37 19 31 18
Number of students tested 16 24 30 19 27
3. Hispanic or Latino Students
Proficient/Advanced 98 78 20 90 86
Advanced 40 21 29 43 32
Number of students tested 57 42 31 32 31
4. Special Education Students
Proficient/Advanced 92 71 79 76 73
Advanced 26 26 27 25 20
Number of students tested 52 56 54 66 53
5. English Language L ear ner Students
Proficient/Advanced 84 89 100 92 75
Advanced 31 33 11 45 16
Number of students tested 19 18 9 13 12
6.
Proficient/Advanced 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
NOTES:

12MD4
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