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PART | - ELIGIBILITY CERTIFICATION 12KY5

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12KY5

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 6 Elementary schools (includes&-
(per district designation): 1 Middle/Junior high schools

1 High schools
0 K-12 schools
8 Total schools in district

2. District per-pupil expenditure: 970%

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Rural

4. Number of years the principal has been in her/bgtipn at this schoc 3

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 13 7 20 6 26 19 45

K 30 34 64 7 0 0 0

1 34 16 50 8 0 0 0

2 38 29 67 9 0 0 0

3 28 27 55 10 0 0 0

4 28 18 46 11 0 0 0

5 29 23 52 12 0 0 0

Total in Applying School: 399



12KY5

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

1% Asian

0 % Black or African American

0 % Hispanic or Latino
0 % Native Hawaiiaror Other Pacific Island

96 % White

3% Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 8
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until 24
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 26
until the end of the school year.

(3) Total of all transferred students [sum OtSO
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.12
divided by total students in row (4). |~ "

(6) Amount in row (5) multiplied by 100. 13

399

8. Percent of English Language Learners in the school0%
Total number of ELL students in the school: 0
Number of non-English languages represented: 0
Specify non-English languages:




12KY5

9. Percent of students eligible for free/reduced-priceals: 70%
Total number of students who qualify: 281

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 17%
Total number of students served: 68

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

6 Autism 0 Orthopedic Impairment

0 Deafness 8 Other Health Impaired

0 Deaf-Blindness 8 Specific Learning Disability

2 Emotional Disturbance 31 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

5 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 8 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 1
Classroom teachers 17 0
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 15 3
Paraprofessionals 13 0
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 10 5
Total number 56 9

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 23:1




12KY5

13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 94% 93% 92% 92% 93%
High school graduationre, 0% 0% 0% 0% 0%

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12KY5

“Good morning!” A typical day at Porter Elementdrygins with each and every student being greeted by
members of the faculty as they arrive to schoolilé&mare abundant and pleasantries exchanged as the
students eagerly look forward to their school dayneticulously, well-kept early 1970’s building is
blossomed with life as students enter a “happysafe’ learning environment.

Porter’s teachers and students are “WILD About hey.” Successes are celebrated in a variety oway
at Porter. Thematically created motivational basraerd decorations reflect high expectations for
learning and a warm, inviting environment. Thesanthtic “decorations” along with student work
samples displayed throughout the building and floeisouts over the intercom by the principal (fotrhb
students and staff) for a job well done createrasirenment that motivates and excites students (and
staff). Through a variety of venues such as thiidi€agle Express and the Principal’'s Corner vegjap
evidence of success can be found all around!

Like bookends, the school year ends with a motigathallenge to “Do Your Best on the Test!” Faculty
organizes a “big” celebration to kick off the testiwindow and challenge students to put forth thest
efforts. This year’s theme, “Come One, Come Allihte Greatest School of All,” circus theme will slyr
be another exciting extravaganza to drive our stigd® “Show What You Know!”

One of six elementary schools in rural eastern g&t, Porter is home to about 400 pre-school thnoug
sixth grade students, of which 70% qualify for fieddéree/reduced meal programs. Unique to our
community, Porter offers a year-round daycare @hdd-aged after school program that provides
services on non-school days and extended breaksmigsion of Porter Elementary to “...create a
positive learning environment that ensures all el learn to their highest level of performancalin
areas of development.”

Predominately a white student population, thettegs than 4% ethnic diversity. To stimulate
understanding of diverse cultures, many of ourtteegcincorporate cultural diversity into classroom
instruction. The economic base within our communimpsists of mainly coal related jobs, health care
services, fast food, and employment in education.

One hundred percent of Porter’s certified staff tsé#ghly Qualified status contributing to the numes
accolades Porter has received for consistentlyingeatl No Child Left Behind AYP Goals In fact,

Porter has met all NCLB annual goals every year BiGas been in existence. Although PES has always
been a high performing school, consistent growtstate assessments in all content areas reflecstdff
and student’s commitment to excellence. Becaug&®oder’s long standing reputation as being “an
academic school,” parents transport over 100 owligifict students to our school where they recaive
guality education. These students quickly embraméePs motto of “The best students learn here!”

In spite of high poverty level and social issuestér students continue to reach academic profigien
Current assessments report that less than twoPRESfstudents scored at the novice level and ovér 95
scored at the proficient/distinguished levels imdiag and math. Not only do we continue to increase
reading and math scores, all content scores inedeas state assessments including social studies,
science, and writing. Porter has a 112 Contentditian Index, the twelfth highest score in Kentucky
Content Transition Indicator scores rank Portenteletary among the top twenty highest scores in
Kentucky in math, reading, writing, and social $&sd

Being a responsible member of the community requitere than just academic skills. That is why a
variety of extra-curricular and co-curricular adfias are offered at PES. Porter is competitiviogal
athletics and district, regional, and state lewaldemics. The school’s football and boys’ baskétbams
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had undefeated seasons, while our cheerleadersnamred county cheer champs for three years in a row
For the past two years PES has had two Future éhro8blving (FPS) teams competing at state level. In
2006 Porter was the first Johnson County elemerstengol to win the FPS International Junior Divisio
Championship and is home to the 2011 Kentucky idd&l Scenario Writer.

Porter's commitment to reaching each student eaghsdexemplified by special education programs and
creative scheduling. The school has just over 1T# rgceive Special Education services. To meet thei
needs, Porter provides a range of service modais ¢ollaboration to remediation to

enrichment. Special education students are engedri® be buddy readers for younger students. At
Porter, the acceptance of our students with sespreial needs students is “beautiful” and fosters a
lifelong compassion and understanding for others.

With a continually dwindling and modest budget, $kbool continues to strive with achievement. Doing
more with less, PES has managed through collaboratith our active Parent Teacher Organization and
strong support from our Family Resource Centerlp heduce barriers to learning. The leadershijgil h
visibility and hands-on involvement helps to maimt@n emphasis on providing the best instructioa in
positive learning environment. Effective communimatwith parents and stakeholders is provided by
monthly calendars and newsletters, the districtapawer "Eagle Express", the school webpage, the
marquee, and through regularly scheduled parenté&gaconferences.

Kentucky’s highest ranking education official nowrtied PES as one of only five schools for the
esteemed National Blue Ribbon School award. Peremplifies the qualities of this award with the
school’s collaborative learning communities, fooashigh expectations for all learners, positive aafd
learning environment, interventions for at-riskdsats, and over-all focus on results and acaddguoc r
to ensure a quality education, for “Every ChildeBvDay...Whatever It Takes!”

There is an intentional focus on providing an emvinent that is conducive to student learning. Pdwis
a professional atmosphere but a kind natured staffexemplifies the belief that all children caarin.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12KY5

1. Assessment Results;

A. Porter Elementary continues to strive for excekeand it shows in the school’s state assessment
results annually. Each spring, all schools areirequo administer the Kentucky Core Content Test
(KCCT) as part of the Commonwealth Accountabiligsiling System. Trend data from the Kentucky
Core Content Test reveal that Porter has madefisgmnt gains in all academic areas. The Kentucky
Department of Education, along with the No ChildtlBehind Act considers a score of Proficient or
Distinguished to be a successful and progressimesthe goal is to increase the percentage ofgoeat
and distinguished scores while reducing the peacendf novice and apprentice scores.

In the area of Reading, Porter Elementary has ase the amount of Proficient/Distinguished scores
from 71.15% in 2007 to 87.98% in 2011. Math scateswy a gain of over 20%. There were 66.83%
Proficient/Distinguished scores in 2007 and mosémée 2011 results indicate that 89.62% of students
have reached the Proficient or above performanes.[Broficient and Distinguished scores have also
risen in Science from 68.33% to 87.21 % over theflae years. Social Studies show steady gains as
well. There were 80.43% Proficient or above in 2006w, in the 2011 results, 84.61% of Porter’s
students scored at high performance levels. The $a@mnds are seen in Writing. 68.63% of students
scored at Proficient and Distinguished levels i@2Qvith 84.62% reaching those highest levels ih120
Naturally, as these high scores increase, the tmnes of Novice decrease. Kentucky schools hawah g
of reducing their Novice scores down to only 5%y 4. During the years reported for this appliaatio
2007 and beyond, Porter has already met the 5% @ogtuction goal and has an exemplary novice score
of 1.64% in Reading and 1.64% in Math. The schagl ¢ertainly taken on the state task of increasing
proficient scores, while decreasing novice scores.

Not only do students excel on Kentucky's KCCT t&strter Elementary also showed gains on the lowa
Test of Basic Skills for both years the test wabe@dministered. Porter’'s ITBS scores increasad fr
68.2%tile in 2010 to 72.7%tile in 2011.

B. The continuation of strong state assessment rdsedfigs with strong leadership at the school. The
principal realizes the importance of strong assessmesults and the impact the scores can haveeon t
school community. For the past five years, Portenientary has seen a steady increase of student
performance on the Kentucky Core Content Test disawehe lowa Test of Basic Skills for the two
required years of administration. As stated in Raroficient and Distinguished scores have rigen
87.98% in Reading and 89.62% in Math. The samebeasaid for the lowa Test of Basic Skills which is
the norm referenced test administered to KY stugduating the interim two year testing period. Gains
were made in every grade level tested and the §shoped well above the state average in all grade
levels.

To experience the constant success in studentachant, the principal makes sure that all stakedreld
are aware of the importance of assessment ana@shég that follow the administration. She gets the
entire school on board for test success by impléimga ‘theme based’ rally to motivate students to
perform their very best. Parents, teachers, agsisteooks and janitors all work together to prephe
students for the administration of the state assess Then, when the results arrive in the falldstts
are praised and rewarded with a school celebréiotineir hard work and performance. Parents are
invited to the school to join the celebration.

The principal has a very effective approach toettiduccess that she promotes throughout her school
She believes in providing the proper resourcestlamanost successful strategies to students based on
their individual needs. All teaching staff incorptes that same philosophy. Regular education tesche
Title | teachers, special education teachers aksasd?orter’'s Reading and Math specialists and
curriculum coaches work together to assist eacheaady child to learn and grow daily to their fglle
potential. The school’s Title | program is a resbarased collaboration model where Title | curtical
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coaches and assistants work with students in thdaeclassroom who have been identified as needing
extra help. By following this model, students apéego achieve at higher levels. Special education
teachers also work collaboratively within all classns.

The principal has designed a schedule that alleashiers to have time built in their school dayaeen
Professional Learning Communities (PLC’s). Workahgsely together, teachers are able to learn from
one another and build on and grow from each otlstréngths. During PLC time, teachers plan lessons
and assessments, review assessment results aagdepséategies based upon results of formative
assessments. Students are given the opporturstyoie knowledge and learn new concepts in an
environment where it is encouraged to take risks.

The positive impact of this type of learning enuineent has certainly paid off. Porter Elementaryrnas
all NCLB requirements every year it has been ic@ld he school boasts an overall academic index of
112.00. This index ranks Porter Elementary as b#ied.2th highest performing elementary school in
Kentucky. In fact, Transition Index scores ranktBloamong the top twenty highest Kentucky scores in
Reading, Writing, Math, and Social Studies. Theost continues to make great strides in its prcgioes
to 100% proficiency by the year 2014. An overalinparison between “all students” and other
subpopulations indicate that there are no subsiagdps existing at Porter Elementary. We attrilbiite

to the fact that the school educates every chiltgustrategies and resources to meet each child’s
individual needs. Through whole group and smalugriearning or one on one instruction, and by
knowing the learning style of each student, achiem continues to rise at Porter Elementary.

2. Using Assessment Results:

A. Porter Elementary considers the analysis of ass&# data a very critical part of improving studen
and school performance. Focus areas cannot beadelyuidentified without truly analyzing the resutif
any and all types of assessments, both formatigtesammative. The school systematically analyzes
KCCT and NCLB results when the scores are releaael fall. The faculty meets with district level
administrators to view of the results by grade by@dontent area to begin the analysis process Ityacu
members are provided with a performance noteboatkiticludes questions and details as to how to
effectively break down the results. The teachenkwagether, within their grade level or contergar
teams to examine growth, achievement, gaps, sulggams and sub domains within each content area.
To analyze in this manner, teachers review the Wyt Department of Education provided detailed
information within the KCCT, including the percegésof students scoring at each performance level of
Novice, Apprentice, Proficient and DistinguishetieTPorter staff goes steps further, looking intthea
content area to identify how their students perfmtrwvhen compared to same age peers across Kentucky.
They also look into the information provided in tBeident Data Tool to see how students performed on
multiple choice questions and open response it&mee the actual analysis is complete, each teartsmee
with the principal and district administrators &view their findings. Strengths and weaknesses are
identified, next steps are determined, new strategie put in place and all are identified in Rtzte
Comprehensive School Improvement Plan (CSIP). €halts of data analysis are presented to the
school’s site based council and become the guidédi@rmining professional development and school
wide instructional initiatives. KCCT results andadysis are also presented to the Johnson CountsdBoa
of Education.

Looking beyond the required state assessment®dhier Elementary staff continually review data
results from school based assessments and utlizetiically research-based diagnostic tools t@aswee
individual growth such as Accelerated Reader, SR&ading, GRADE, GMADE, Study Island,
common Formative Assessments, teacher made testdlass unit tests within their basal series. The
results from these assessments are carefully erdrbiyan intervention team comprised of a school
psychologist, guidance counselor, regular classrsa@oher, curriculum coach, and a special needs
teacher. Students who are not meeting specifictbeatks are identified and plans are put in place to
assist students with content proficiency. Studamtk one on one or in small groups to gain academic
strength in the identified areas of growth. Studeme monitored weekly, bi-weekly and monthly as a
way to gather data to show growth or need for ewere intervention.
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The Porter Elementary faculty believes in the apphoof Rick Stiggins who believes that any assessme
should be for helping students in their learningcpsss. They are very proactive in staying abrdast o
student needs and they certainly realize the impbdf assisting students as they see they are
experiencing difficulty and not waiting until thae of the class, or the end of the unit, or the @ritie
grading period, when it is too late. By knowing theel of each student, proper instruction can it
place. By following a systematic approach of datalysis, Porter Elementary students have many more
opportunities to expand their learning, to approaeWw skills, to problem solve daily, and to be sssful

as they prepare for their future. Assessment dadavery importance source of information that sielp
Porter Elementary make right decisions and driliegristruction process for students who are eager t
learn and experience success.

B. Keeping parents, students and the community infdraieccademic achievements of Porter
Elementary is vital to the continuing growth of gtedents. The school leaders feel that it is very
important for everyone to know and understand assest results because it validates why specific
instructional practices have been put in placeibgdides the development of the school's shorhtand
long term goals. All parents have access to a#ssaent results through a variety of ways. Thecypat
sends home a monthly newsletter which always irdwdcurriculum/assessment section. She also has
created a principal’s section on Porter’'s web p&fte assessment results are always posted on the
electronic sign at the entrance of the school anishimrmation boards in the school. To keep all
stakeholders informed, Porter Elementary hostspatedent events throughout the school year and
parents are provided a copy of their child’s indual profile report from the KCCT. Teachers explhie
results thoroughly and answer any question pates.

Kentucky Core Content Test results and the analygived are shared with the site based council,
reported at local board meetings and are publigiedigh local and state media sources. Scoredsare a
included in School Report Cards which are sent frioenKentucky Department of Education to all
parents.

Parents have the opportunity to meet with teachiedsschool leaders every four weeks to discusestud
progress. Formative and summative results are alagart of the conversation. Parents and all stake
holders are encouraged to visit KDE's open doorpagke to review Porter Elementary assessment
results, NCLB status, demographic information, atiabr school information.

3. Sharing Lessons L earned:

Porter Elementary and the Johnson County Schoté®yadministration place importance of open
communication and the sharing of best practicesngnstaff, students, and other schools within the
district and across the state. Successful stratediized at Porter elementary are shared witkeroth
schools in our district through school visits, msgional development, and school and district team
meetings. The principal welcomes other educatovssibher school creating a win/win situation &dr.
The visiting school views great instructional prees being taught and Porter’ leaders and teadtases
the opportunity to ask questions to find out neaasl of what works in other school settings. Kenglsck
First Lady, the wife of Kentucky’s current governuisited Porter Elementary this school year ardire
to students and visited classrooms. It was a gqgadrtunity for the school to share their best ficas
with someone who travels the state.

Several Porter Elementary staff member serve de stanmittees, assisting in the development of
assessment items, assisting in creating contenitfispgcoring guides and rubrics, or helping to @t
points for performance on state wide assessmenisofthe school’s curriculum coaches attends the
statewide Writing leadership meetings and traineagd then she comes back to us and shares new
information she has learned. She implements thielusteategies in the classrooms she visits. Sée al
meets with the district wide writing team to prowidriting updates.

The principal at Porter Elementary sees the impogaf meeting with other school and district leade
to ensure growth in her own school. Once a mothth nseets with district administrators and school
principals to share strategies and gain new idedsrdormation. The new ideas principals can takekb
to their own schools is unlimited. It is also a wWaythe district staff to provide information tt school
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leaders. The principal and other teachers and tedal¢he district are currently utilizing a webirzy
author Ken O’Connor. All the way from Canada, théhar is providing weekly talking points to
numerous districts across the United States almwttd effectively grade for learning. The principiaén
brings the information back to her school’s proif@sal learning communities, again impacting
educational decisions, thus ensuring success. Qftemprincipal from Porter is a presenter at ttoatinly
meetings as she shares ideas that are workingatMedlr school. One example she shared that le#at g
impression was her idea of “"GROW Friday.” All comteall standards, all assessments, everything
covered during Friday is presented to studentsymaeans other than a worksheet. Absolutely no
worksheets of any kind are allowed on Fridays. Jtueents love this day so much they’'ve termed it
“Fun Friday.” Technology, games and an array ditsgies are put in place on “Fun Friday.”

Open communication is a very important aspectsfa@essful school culture and it is an excellers @fa
sharing activities and lessons with teachers. \é&gn you will see Porter’s principal meeting witmall
groups of teachers in her office, sharing new ideatebriefing specific strategies tried in a claem.
The open door policy keeps the atmosphere at Paostbrupbeat and positive as strategies, planasjde
and thoughts are shared and expanded upon.

4. Engaging Familiesand Communities:
“Come Join Us as Porter Elementary Teachers andP€&€ent....Happily Ever After Dinner Theater!”

The invitation to the dinner theater is just anregke of the types of events that are always tagiage at
Porter Elementary as a way to keep families an@dnemunity involved in school activities. Rural
school districts such as the one that Porter Eléangis located in rely heavily on family and conmity
involvement. Schools in our regions are generaily“hub’ of the community. It seems like the schigol
the gathering place for family events. Porter getsstage of each school year with KinderCamp and a
Back-to-School Night. Throughout the school yeart& has numerous activities going on each week.
Between sports events, dance practices, academsits mieemed school dances, Family Resource Center
activities, family reading and math nights, confee nights, and other special events, you woule lzav
difficult time finding an evening when the schaekempty. Two parent conferences a year even include
inflatables free for the kids, a motivational toesked to get all parents to meet with their chitdacher

and visit the school. Offering the community evaat&éhe way” to keep the community involved.

Porter Elementary houses the first Family ResoQemter that was granted to the Johnson County
School System. The resource center is vital toinghaf the school. Keeping students in new clotas
providing food and school supplies truly helps tedk the barriers of poverty that exist in our afidae
resource center also runs a day care program waisiproven to be very beneficial to Porter elemgnta
families. The family resource center also provitdgsily assistance and classes so parents knowdow t
help their children improve their study skills anhe. The Family resource center also helps to gpons
the Family Reading and Math Nights where familiathgr at the school to read together or work orhmat
skills together.

The resource center also helps to sponsor a diatide ready-fest as a way to help students prefpare
new school year. Hygiene items are provided, abagedchool supplies, clothes, books and shoes. The
FRC Advisory Council meets regularly to identifydaorganize efforts to involve parents in their dhsl
educational process.

The principal knows the key component of schootess is to keep families and members of the
community involved by always providing a very waldag atmosphere for them. The principal and staff
keep the school decorated in various themes thiouighe year. During Read Across America week,
community leaders will come together at Porter Eletary and each one will be assigned to classrooms
to share their favorite books and discuss thegarachoice. The principal will ensure everyonedeel
welcome, providing refreshments and walking therth#oclassrooms. Also, the school’s Science Fair is
open during the evening to allow parents the opitst to walk-through and view student’s quality ko
samples. The principal has a “doors always openiroanication so parents feel invited to meet with he
when needed. It is special events and this welcgrtiimate that keeps the culture positive and engza
family and community involvement that drives higipectation for student success.
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PART V - CURRICULUM AND INSTRUCTION 12KY5

1. Curriculum:

In compliance with Kentucky’s adoption of Commonr€&tandards, Porter Elementary believes that
reading and writing literacy is a fundamental kegtudent success. Multiple groupings are provigital
whole group, small group, and one-on-one instractiReading Recovery and literacy groups are used fo
struggling, below level readers. Teachers condigtercorporate journal writings, graphic organizer
essential questions/”l can” statements, and reBee@art of their literacy program. Curriculum cloas
provide a weekly writing lab, where students depedommunication skills using a variety of purposes,
tools and resources. Activities include writindearn, writing to demonstrate learning, and writiog
publication. Coaches model writings and give imragglfeedback to students in the writing process.

Porter’s math curriculum, with a focus on CCS retiehe push to include manipulatives and hands-on
lessons into mathematics instruction. A math sgistigorks with primary students in small groups to
diagnose specific misconceptions and work to baiitdimeric foundation. Curriculum coaches co-teach
in the classroom and/or provide small group instoncfor students identified in the Response to
Intervention program. Teachers plan intentional effective math activities to extend the learning
process by attacking the errors and problems stadieve experienced throughout the year. Dynomath
magazine, calendar time, problem of the day, andySisland are just some resources and strategezs u
to help relate concepts to real life, everyday ns&ilis. Math instruction balances conceptual
understanding with procedural skKill.

The curriculum for social studies and science ifirmd in Kentucky’s Core Content 4.1 and Progrdm o
Studies. Practical living and career studies, ngitiand arts and humanities follow the Program of
Studies and newly developed Program Review process.

The science curriculum includes the study of praisscience, earth science, and life science. Tdanas
these skills, students receive science instru¢hioough scientific inquiry methods, hands-on exgeces,
projects, field trips, real world applications, agxperiments. Teachers and students also utileze th
school’s fully equipped science lab for hands-opeginents or learning extensions. An annual Science
Fair is part of the curriculum at Porter. Studears encouraged to participate in extra-curricutajgets
like the Coal Fair, Conservation Art and Writinghtests, and Energy Fair.

The social studies curriculum incorporates comnyientucky history, US/world history, geography,
economics, culture, civics, and government. Albdstts participate in field trips that promote an
integration of the arts into the curriculum whitedents learn about local and national historiares and
places. Technology provides access to the worlsideirural Kentucky. Students visit Study Island an
other Internet resources to take virtual fieldttipsocations all over the world. In addition teetadopted
social studies book, students acquire skills thinogsigwulations, trade books, magazines, and primary
sources.

Students at Porter Elementary participate in weaklymusic, physical education, and library/media,
classes that focus heavily on student performaamsdest The related arts program is designed to be
developmentally appropriate and highly interactiViee related arts program is designed using state
standards to be developmentally appropriate, high@ractive and expose the students, in deptb, int
their domains. Upper grade students have an opptytio learn string instruments or participatéand
during the regular school day. The arts are not tanight in specialized classes but also incorpdratto
the regular class curriculum. On Fridays studexpegence this collaboration of the arts, musicidsa

on experiments, and movement practices as our kdeemnates this day as a worksheet free dayeTher
are a variety of venues provided to allow studahES the opportunity to create and perform.
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PES students are expected to be physically adtiveeddition to traditional PE activities and
school/community sports programs, all studentsiléances by practicing elements of dance. A Walking
Club encourages students to be active. Practio@d.units are provided through collaboration witie
Family Resource Center, school counselor, classteaghers, and grants. Numerous classes, are
provided with an emphasis on health and wellnesdstys drug education, citizenship, and leadership.

Because of the professional, dedicated effortsoofelPs staff and the county school system, teatpol
is a seamless part of our curriculum. Every clamsres equipped with a 50” monitor, student resposide
document camera, airliner, IMAC, IPAD, and indivadlistudent computers.

Ensuring we effectively reach the needs of all eits, our collaborative effort of services beydmeal t
regular classroom ensures student’s specific legrdéficiencies and needs are addressed and support
provided.

This total framework ensures that an array of rees) methods, and strategies are used to reach the
learning needs of all students and to ensure tiiegfisuccess as life-long learners and leadefgin t
community.

2. Reading/English:

With over 70% coming to school from a poverty backod, Porter's student population requires a
research-based, intensive approach to literacyctiiavates reading skills through a variety of gnams
including a school-wide basal reader program, tkameks, Breakthrough to Literacy, Reading Eggs,
Accelerated Reader, STAR, Reading Recovery, amtddy Groups.

Believing that all students can become fluent re;fiesls Porter's comprehensive literacy model. All
students are expected to be reading at or abode tgael by third grade and to exhibit a love for
reading. To accomplish this goal, the school'sdity model includes multiple strategies and reading
programs that integrate phonemic awareness, phdhieacy and comprehension, vocabulary, writing,
and interventions as well as enrichment. Porté@gsadcy plan combines both reading and writing
components while highlighting multiple opportungitar students to develop skills for a variety of
purposes, access to and use of technology, accass tuse of multiple reading resources, multiple
writing opportunities, effective feedback, profesel development, and administrative support and
monitoring.

The school’s intervention program in the primargdgs is intensive. Students who may need intexventi
are identified beginning at the mid-year of kind®tgn, or if new to the school, their reading skilfe
assessed upon enrolling. Identified students redetentional reading assistance beyond the regular
classroom. The one-on-one or small literacy tutpahows specialized teachers to “catch-up” the
struggling reader/writer prior to leaving third dea Pre-school students are also provided standards
based curriculum so that there is a continuity efifielctive transition to kindergarten.

Beyond the rigor of the regular classroom literblnck, the school’'s Reading Interventionist and
curriculum coaches and support programs work tagdthensure all students receive accommodations,
modifications, and appropriate interventions/ermehts to support reading success. Our Family
Resource Center collaborates with parents anditsbly providing Family Fun Reading nights. Our
school offers Book Fairs, and a weekly visit of kbeal public library’s book-mobile.

Through assemblies, announcements, and walkthroagldents are regularly encouraged to read for
both pleasure and learning. Students’ reading goalsecognized on a school bulletin board andyever
nine weeks with an AR award assembly. Additionakgding is celebrated in the hallways and
classrooms throughout the year. The principal eragms beginning readers to “Read to the Principal,”
time to show off their reading abilities. The stotieare videotaped and then highlighted on the
principal’'s webpage.
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Having a high poverty rate does not necessarilymtieat all students struggle in their literacy joey.
Therefore, we also provide an array of expandeappities for students exceeding their goals. A se
Intervention/Enrichment block in the schedule aaxposure for gifted students to keep them
motivated, engaged, and challenged in their liteeeriences. Some students work with older grades
support buddy-reading, and participate in literaogk groups.

Consistent increases in reading scores and thetredwf novice scores on state assessments irdicat
that the current combination of balanced readinthous and strategies are successful.

3. Mathematics:

This year Porter Elementary participated in alignis curriculum with the Common Core Standards in
Math. As part of a comprehensive county-wide itit® math teachers from Porter worked with math
teachers throughout Johnson County to sequencertpdevelop lessons, and create both formative and
summative assessments. As a result of this couittg-project, teachers at Porter have identified bes
practices in math and participated in researchébdseussions on closing the gap in mathematics
achievement.

At Porter mathematics instruction is both comprehanand individualized. A variety of teaching
methods, strategies, and resources are incorpdma@tsure students’ needs and various learnitgssty
are addressed. In addition to multiple resour@s;Hers use whole group, small group, and
individualized instructional settings to ensure tegs Students are actively engaged in their own
learning by completing hands-on activities, vigitiearning centers, applying problem solving stya®,
using manipulatives, performing songs/poems, modehathematical situations, and using technology.
On a regular basis, classroom teachers incorppratdem of the day, calendar, and journal writings
using math. Allowing students to write about mathnpotes practical applications of mathematical
principles. We also incorporate math across thaaulum. For example, our fifth and sixth gradeescie
teacher presents math concepts such as probafvdityions, and graphs throughout her lessons.

Metacognition is an essential component of Portegsh program. Students are frequently encouraged t
evaluate their mathematical understanding. Tha&t®mplished by journal writings and opportunit@s
identify “I can” statements to target learning. Ba®n the students’ self-assessments as well asetea
assessments, students are placed in flexible feagmbups within the classroom or with another heac
that can meet their math needs at an appropriagé lastruction is designed to drive students talsa
proficiency of the standard. We use common, bencknaad teacher-made/formative classroom
assessments to evaluate mastery of skills.

Teachers monitor progress and analyze studentdaiteg weekly PLCs to readjust student groupings
and placement. An Intervention and Enrichment biadke schedule allows teachers to provide
immediate, intentional instruction and feedbackttaggling math students. To increase student sacce
Porter Elementary has a Math Achievement Fund apgciThis highly-skilled educator works with
classroom teachers to intervene with strugglinghary students specifically in the area of math.ddely
the MAF teacher, curriculum coaches, a daytime &&8 or UNITE tutor provide small group
instruction for struggling students at all gradeels as part of Response to Interventions.

Technology is a daily component of mathematicatirtgion at Porter. Each classroom is equipped with
technology that allows teachers to engage leaaratsneet their needs. Student “responders” are used
frequently to formatively assess students. Stuldyntsprovides additional enrichment and remedial
opportunities. During walkthroughs it is commorst®e IPADs being used to incorporate math concepts
in the classroom. We utilize Family Fun Math Nigatal “Dynomath” magazines to integrate math and
bring awareness to our parents.

At Porter Elementary, the expectation is for exandent to learn the mathematical content in ativay
will allow him or her to make connections and b&eab apply the skills to real-life situations.
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4. Additional Curriculum Area:

Embracing the “whole child” philosophy, Porter Ekemtary exposes students to multiple experiences
beyond reading, writing, and arithmetic. At Portae practical living and career studies curricuisra
vital component in a student’s school experiengep®moting opportunities for students to be
physically and emotionally well, the staff at Pofidementary attempts to develop attitudes andtsaibi
students that will transfer to healthy living chesdater in life. A healthy student is a much lrettadent.
Overall good health promotes and directly impatidents in all curriculum areas.

Physical fitness is part of being a healthy stud@utr Walking Program utilizes time that studerdsen
before school in a positive way; they arrive befogruction begins and walk in the gym. Another
innovative program that we provide is themed danthese social events, such as our Folk-Art Dance
help students learn etiquette, modern dances, avelfan through movement. In PE, students work to
meet the requirements of the President’s Challefrgehermore, all students receive an allotted e
daily movement through a Wellness Protocol.

Porter also promotes the importance of nutritidredith. PACS Now educates students in ways to
maintain a healthy lifestyle. Main points of th@gram are nutrition and health awareness. Kindergar
parents are provided with Parent Child magazinesitihout the year at no cost. The magazines help to
provide young families with current information abdealthy habits and childhood concerns, as well.

Additionally, numerous drug education programsaifered through district drug educators and the
UNITE Program. Safety Programs are also providdebater. Issues vary from bus safety to Internet us

Career Studies opens students up to future chdteeering with the local college, students observ
presentations on careers and take on-site viditsyerthey learn about careers early. During Readsic
America Week there is a focus day on careers, imgdipe school and community. Local professionals
volunteer, reading to classes and discussing pieesonal career choices. Students also participate
Career Day where they get to dress up and giveeptatsons or write about their potential desireckea

Our counselor promotes intellectual and emotiomralth. She addresses issues from bullying to
responsibility, and The 7 Habits of Happy Kids, @hdirectly applies to our mission. It enables tigal
attitudes that lead to successful learning. Stusdkesatrn how to be proactive in their daily decision
making. Porter hosted former Colts Linebacker DeMaonald, who addressed students promoting the
philosophy “You are born a chooser!” Moreover, “Reks Challenge” motivated students to choose
positive words, attitudes, and actions.

School-wide citizenship and leadership programshtastudents the importance of being a leader in the
community. Banners throughout the school remindesits to exhibit outstanding character. Students
participate in Jump Rope for Heart and Pennie®&tients charities. Porter also hosts canned fawdsd
to provide for the less fortunate in our communigd lets not forget the "Juice Crew" students who
keep us reminded to "turn the lights off" to conseenergy at Porter. Students are recognizedoiod g
character and leadership on our school’s “Pawsjti@od Leader” board.

5. Instructional Methods;

One of the greatest challenges that face edudatay is meeting the needs of a diverse student
population. Our community, like many across theamathas a high percentage of drug-related and
domestic-related problems. Increasing numbers itdretm in our area are coming from single-parent
homes or being raised by grandparents. When thaderds leave school at the end of the day, some of
them will have little supervision or encouragem@&dcause of the harshness of their lives, manhexdd
students require additional opportunities to caliévtheir intellectual, emotional, and social skill
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Beyond the rigorous curriculum in the regular dlass, Porter meets the instructional needs of all
students utilizing a Response to Intervention (Rtggram. Based on formative and summative
assessments and work samples, students identffistlueygling in reading, writing, or math are powd
extra academic assistance beyond the regular atistnu Tier 11/11l instruction is provided by cugillum
coaches and/or by the reading or math interversioAll teachers at Porter meet the highly qualifie
status and are experts in providing age approptiaeds-on connections to real life, and multi-miode
best practices to meet the learning needs of steiden

Teachers collaborate with specialized personnekiapeducation resource teachers, speech anddgegu
therapists, reading and math intervention spetdaléd curriculum coaches. This collaboration agnon
the professional learning community provides gerestaication teachers with many needed resources.
When collaboration does not produce the desiradtsespecial education resource teachers provide
explicit instruction based on a student’s Individdducation Plan (IEP). In addition, Porter waestdd

as a model Autism site for Eastern, Kentucky. @achers and stakeholders are involved in countless
hours of professional development and trainindnenfteld of Autism. Furthermore, our school is afe
only two schools in our district that provide a FMDBIt, serving students with severe physical andtaie
needs.

For students who struggle with behavior issueshawe a counselor who provides whole group, small
group, and individual counseling based on both ekchiod individual student needs. The counselor
provides thematic teaching lessons on issues subbllying, conflict resolution, and making goofe|i
choices. Counseling has become a valuable compoharthild’s school experience.

Porter Elementary offers students the opportunityhallenge themselves at/beyond their grade level
with software programs such as Accelerated Re&tedy Island, Breakthrough to Literacy, and Reading
Eggs. Technology is a key component to providiritpckntiated instruction. Every classroom is
equipped with 21st century technology includingrfoumore individual computers, a 50" monitor,
student responders, air-liner, document cameralRAD and IMAC. Furthermore, we have a classroom
media center located in our library. There is dasg of technology by both teachers and students at
Porter.

One of the most positive instructional strateghed has become part of the school week is GROW
(Getting Rid of Worksheets) Fridays. Students ramamed GROW as “FUN Fridays” because of the
engaging, hands-on instructional strategies tlebtiered at Porter on this day of every week. Teex
incorporate activities that integrate multiple Ihgences, critical and creative thinking approascfe a
fun-interactive day that students eagerly antieipat

A proactive approach is taken to identify and aadle gifted students. Students in fourth througthsi
grades receive gifted and talented services thimutghe year with an emphasis on problem solving,
critical and creative thinking. Enrichment is ads$red in every individual classroom, as well. During
Enrichment and Intervention blocks, PES studentstmpportunities and experiences beyond the grade
level standard. By allowing this movement and #dity, students are encouraged to reach theirdsgh
level of potential.

At Porter, every need of the child is addressealdjin a plethora of learning opportunities and
experiences. The staff attempts to anticipate ésels of the students and select instructional misttiaat
will allow each child to grow academically, socjaland emotionally.

6. Professional Development:

As state professional development budgets shrinkePhas become proficient at doing more with.less
Of course, with 80 percent of the district’'s budigeested in people, we know that schools improve
when faculty improves. Porter encompasses a comnamaf job embedded and on-going approaches.
Professional development, driven by our schoolgromement plan, is data driven and research based
and includes school, district, and state initiagivehe focus of the PD program is to support obost

17



improvement initiatives and to support teaching l@adning in the classrooms. The activities support
student learning and are aligned with newly adoptaddards. It is our students who benefit from the
continual learning process.

The Kentucky Department of Education requires #tlatertified employees attain a minimum of twenty-
four hours of PD per year. All teachers complepéam based on their own improvement and growth
needs. Our teachers and leadership collectivelg bampleted hundreds of hours beyond the minimum
state standard. A sense of professionalism perséaeatmosphere at Porter because teachers and
leaders are more than willing to put in countlessrh to impact instruction and learning.

During designated PD, teachers meet within theidistith content/grade level learning communities.
Faculty, assigned to a specific curricular areagtnh@ determine curriculum pacing, create age-
appropriate instructional activities, and to geteelmenchmark standards-based assessments. Of,course
teachers’ network in a variety of ways beyond tasighated required times by meeting after school by
phone or in some unique way such as social media.

At the school-level, Porter teachers meet withiadgrlevels/across grade levels at least once aweek
expanded planning times to plan instruction, disdest practices, plan intervention and enrichment
activities, review student work samples, and tdgeer data analysis of formative/benchmark
assessments.

Empowering staff empowers students. That is whydParteachers participate in train-the-trainer
initiatives allowing education professionals tohaadly provide PD opportunities within our schoolkdan
district. The principal, an instructional leadeot pnly provides PLCs with on-going job embedded PD
but also provides district-level PD for both teash&nd other administrators. Teachers are encoditage
attend workshops, trainings, visit other classrdsotwols and further their own education through
obtaining additional credits, degrees, or licensure

Another resource utilized by both teachers anddesadn this continual learning track to impact stud
achievement is the use of book studies. Book stumjjeauthors Rick Stiggins, Jan and Steve Chappuis,
Richard and Rebecca Defour, Ken O’Connor, and @ar6hapman just to name a few have been used in
our district work.

The PD experts in our district are our teacherspimtipals. Results of PLCs/PD on student
achievement show it is working! The PD is driverthboy data and the realization that teachers daterm
the success each day for every child in every ass.

7. School Leadership:

The principal sets the tone of the culture forgbkool. Her focus is always data driven and onestud
achievement, effective instruction, safe and oydenvironment, parental involvement, and student
engagement. She is well versed in areas of admatiest but has focused expertise in the areas of
curriculum, assessment, and instruction. She hgshigh expectations and exemplifies a dedicatetkwo
ethic for all stakeholders to emulate. Porter'sl&ahip reflects a collaborative approach so ttiaoasl
programs, culture, mission and vision are not ddeeton just one leader but the whole “villageyigh
ensuring all students learn to their highest padériteadership opportunities include the Site Base
Decision Making Council, Parent Teacher Organizgtierofessional Learning Communities, Family
Resource Center, counselor, curriculum coachesgiatritt instructional supervisors/administrators.

The leadership team involves numerous componehts SBDM council’s responsibilities include
creating/revising school policies, overseeing btsigend implementing school improvement goals. The
PTO meets throughout the school year organizingurees to enhance the school’s total program and to
provide motivational activities for students.

Teachers participate in both school-level and idistevel PLCs. Teachers have common planning times
18



to discuss student work samples, student mastestantlards, pacing of curriculum, formative and
benchmark assessments, best practices, instrulcsitnagegies, and intervention and enrichment diets,
Each PLC includes curriculum coaches who offer kgralup instruction with literacy and math.
Additionally, the coaches offer a weekly writindplfor all students. The district PLCs meet to pace
grade-level curriculum, create and discuss bencdkhassessments, and develop best practices aimed at
ensuring mastery of the standard.

Because the staff at Porter appreciates that stsideme to school with an array of abilities and
problems, the FRC and counselor provide immeasaisaipport through its programs to assist at-risk
students. Unfortunately, our county is number anthé nation concerning drug- related arrests. iBhis
not a statistic that we are proud of; however stladf at Porter Elementary refuses to lower expiecta
because of this dire statistic. Instead by embrattie slogan “Every Child, Every Day...Whatever It
Takes!” the staff remains dedicated to reachindgneadd regardless of his or her situation. Because
hungry, angry, and neglected children are at muehtgr risk of academic failure, the FRC and colanse
provide numerous interventions for students/farsilie

District instructional leaders/administrators shdeoeter’s vision of success for all students bykiagy

diligently together to create a welcoming, engagingironment, reducing barriers to learning with a
focus on providing the best education possibleetmh and every child.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: zTest: KCCT/CATS
Edition/Publication Year: 2006/Current YiPublisher: Measured Progr:
2010-2011| 2009-201C | 2008-200¢ ' 2007-2008 2006-2007

Testing Month

May May May May

SCHOOL SCORES
Proficient & Distinguished 96 86 96 69

Distinguished

90 55 68 26

Number of students tested 49 39 50 42
Percent of total students tested 100 100 100 0 10
Number of students alteatively assesst 2 2 2 1
Percent of students alternatively assessed 100 100 100 100
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient & Distinguished 100 79 95 64

Distinguished

93 46 63 17

Number of students tested 29 25 38 30
2. African American Students

Proficient & Distinguished

Distinguished

Number of students tested

3. Hispanic or Latino Students

Proficient & Distinguished

Distinguished

Number of students tested
4. Special Education Students
Proficient & Distinguished

Distinguished

Number of students tested

5. English Language L ear ner Students

Proficient & Distinguished

Distinguished

Number of students tested

6.

Proficient & Distinguished

Distinguished

Number of students tested

NOTES:

12KY5

Apr

65
29
55
100

63
28
40
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Subject: Reading

Testing Month

STATE CRITERION-REFERENCED TESTS

Grade: zTest: KCCT/CATS
Edition/Publicationyear: 2006/Current Ye Publisher: Measured Progrt

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

May May May May

SCHOOL SCORES
Proficient & Distinguished 96 88 96 73

Distinguished

60 12 32 2

Number of students tested 49 39 50 42
Percent of total students tested 100 100 100 0 10
Number of students alternatively asse: 2 2 2 1
Percent of students alternatively assessed 100 100 100 100
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient & Distinguished 100 86 95 70

Distinguished

68 7 29 3

Number of students tested 29 25 38 30
2. African American Students

Proficient & Distinguished

Distinguished

Number of students tested

3. Hispanic or Latino Students

Proficient & Distinguished

Distinguished

Number of students tested
4. Special Education Students
Proficient & Distinguished

Distinguished

Number of students tested

5. English Language L ear ner Students

Proficient & Distinguished

Distinguished

Number of students tested

6.

Proficient & Distinguished

Distinguished

Number of students tested

NOTES:

12KY5

Apr

64
15
55
100

68
13
40
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Subject: Mathematics

Testing Month

STATE CRITERION-REFERENCED TESTS

Grade: ¢Test: KCCT/CATS
Edition/Publication Year: 2006/Current Y(Publisher: Measured Progrt

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

May May May May

SCHOOL SCORES
Proficient & Distinguished 93 84 55 57

Distinguished

61 27 16 19

Number of students tested 41 49 44 53
Percent of total students tested 100 100 100 0 10
Number of stidents alternatively asses: 2 1 1 0

Percent of students alternatively assessed 100 100 100 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient & Distinguished 93 93 52 53

Distinguished

52 18 13 13

Number of students tested 27 28 31 40
2. African American Students

Proficient & Distinguished

Distinguished

Number of students tested

3. Hispanic or Latino Students

Proficient & Distinguished

Distinguished

Number of students tested
4. Special Education Students
Proficient & Distinguished

Distinguished

Number of students tested

5. English Language L ear ner Students

Proficient & Distinguished

Distinguished

Number of students tested

6.

Proficient & Distinguished

Distinguished

Number of students tested

NOTES:

12KY5

Apr

72
33
51
100

77
27
26

22



Subject: Reading

Testing Month

STATE CRITERION-REFERENCED TESTS

Grade: ¢Test: KCCT/CATS
Edition/Pubication Year: 2006/Current Ye Publisher: Measured Progrt

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

May May May May

SCHOOL SCORES
Proficient & Distinguished 83 90 75 83

Distinguished

34 24 16 25

Number of students tested 41 49 44 53
Percent of total students tested 100 100 100 0 10
Number of students alternatively asse: 2 1 1 0

Percent of students alternatively assessed 100 100 100 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient & Distinguished 81 89 77 80

Distinguished

22 24 16 20

Number of students tested 27 28 31 40
2. African American Students

Proficient & Distinguished

Distinguished

Number of students tested

3. Hispanic or Latino Students

Proficient & Distinguished

Distinguished

Number of students tested
4. Special Education Students
Proficient & Distinguished

Distinguished

Number of students tested

5. English Language L ear ner Students

Proficient & Distinguished

Distinguished

Number of students tested

6.

Proficient & Distinguished

Distinguished

Number of students tested

NOTES:

12KY5

Apr

80
51
51
100

77
58
26
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Subject: Mathematics

Testing Month

STATE CRITERION-REFERENCED TESTS

Grade: ETest: KCCT/CATS
Edition/Publication Year: 2006/Current Y(Publisher: Measured Progrt

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

May May May May

SCHOOL SCORES
Proficient & Distinguished 88 74 60 66

Distinguished

33 24 19 24

Number of students tested 52 41 52 50
Percent of total students tested 100 100 100 0 10
Number of students alternatively asses 2 1 0 1

Percent of students alternatively assessed 100 100 0 100
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient & Distinguished 81 77 60 61

Distinguished

25 19 14 13

Number of students tested 32 30 43 31
2. African American Students

Proficient & Distinguished

Distinguished

Number of students tested

3. Hispanic or Latino Students

Proficient & Distinguished

Distinguished

Number of students tested
4. Special Education Students
Proficient & Distinguished

Distinguished

Number of students tested

5. English Language L ear ner Students

Proficient & Distinguished

Distinguished

Number of students tested

6.

Proficient & Distinguished

Distinguished

Number of students tested

NOTES:

12KY5

Apr

76
33
46
100

100

63

21
24
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Subject: Reading

Testing Month

STATE CRITERION-REFERENCED TESTS

Grade: ETest: KCCT/CATS
Edition/Publication Year: 2006/Current YePublisher: Measured Progrt

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

May May May May

SCHOOL SCORES
Proficient & Distinguished 90 81 77 80

Distinguished

25 14 25 18

Number of students tested 52 41 52 50
Percent of total students tested 100 100 100 0 10
Number of students alternatively asse: 2 1 0 1

Percent of students alternatively assessed 100 100 0 100
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient & Distinguished 84 77 77 77

Distinguished

22 16 28 16

Number of students tested 32 30 43 31
2. African American Students

Proficient & Distinguished

Distinguished

Number of students tested

3. Hispanic or Latino Students

Proficient & Distinguished

Distinguished

Number of students tested
4. Special Education Students
Proficient & Distinguished

Distinguished

Number of students tested

5. English Language L ear ner Students

Proficient & Distinguished

Distinguished

Number of students tested

6.

Proficient & Distinguished

Distinguished

Number of students tested

NOTES:

12KY5

Apr

68
20
46
100

100

51

18
24

25



STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: € Test: KCCT/CATS
Edition/Publication Year: 2006/Current Y(Publisher: Measured Progrt

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May May
SCHOOL SCORES

Proficient & Distinguished 81 80 85
Distinguished 26 33 31
Number of students tested 52 49 42
Percent of total students tested 100 100 100
Number of students alternatively asse: 1 1 1
Percent of students alternatively assessed 100 100 100
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient & Distinguished 77 73 82
Distinguished 23 29 26
Number of students tested 31 34 34

2. African American Students
Proficient & Distinguished
Distinguished

Number of students tested

3. Hispanic or Latino Students
Proficient & Distinguished
Distinguished

Number of students tested

4. Special Education Students
Proficient & Distinguished
Distinguished

Number of students tested

5. English Language L ear ner Students
Proficient & Distinguished
Distinguished

Number of students tested

6.

Proficient & Distinguished
Distinguished

Number of students tested
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: € Test: KCCT/CATS
Edition/Publication Year: 2006/Current Y(Publisher: Measured Progrt

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May May
SCHOOL SCORES

Proficient & Distinguished 81 84 85
Distinguished 31 27 27
Number of students tested 52 49 42
Percent of total students tested 100 100 100
Number of students alternatively asse: 1 1 1
Percent of students alternatively assessed 100 100 100
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient & Distinguished 81 79 82
Distinguished 35 21 29
Number of students tested 31 34 34

2. African American Students
Proficient & Distinguished
Distinguished

Number of students tested

3. Hispanic or Latino Students
Proficient & Distinguished
Distinguished

Number of students tested

4. Special Education Students
Proficient & Distinguished
Distinguished

Number of students tested

5. English Language L ear ner Students
Proficient & Distinguished
Distinguished

Number of students tested

6.

Proficient & Distinguished
Distinguished

Number of students tested
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Proficient & Distinguished 89 81 73 68 66
Distinguished 51 34 34 23 27
Number of students tested 194 178 188 195 2083
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 7 5 4 3 2
Percent of students alternatively assessed 100 100 75 75 50
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient & Distinguished 87 80 72 63 60
Distinguished 47 27 29 14 21
Number of students tested 119 117 146 130 129

2. African American Students

Proficient & Distinguished

Distinguished 0 0 0 0 0
Number of students tested 0 0 0 0 0
3. Hispanic or Latino Students

Proficient & Distinguished

Distinguished 0 0 0 0 0
Number of students tested 0 0 0 0 0
4. Special Education Students

Proficient & Distinguished

Distinguished 0 0 0 0 0
Number of students tested 0 0 0 0 0
5. English Language L ear ner Students

Proficient & Distinguished

Distinguished 0 0 0 0 0
Number of students tested 0 0 0 0 0
6.

Proficient & Distinguished

Distinguished 0 0 0 0 0
Number of students tested 0 0 0 0 0
NOTES:

12KY5
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Proficient & Distinguished 87 85 83 78 71
Distinguished 37 19 25 16 27
Number of students tested 194 178 188 195 2083
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 7 5 4 3 2
Percent of students alternatively assessed 100 100 75 75 50
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient & Distinguished 86 82 82 74 67
Distinguished 36 17 25 13 23
Number of students tested 119 117 146 130 129

2. African American Students

Proficient & Distinguished

Distinguished 0 0 0 0 0
Number of students tested 0 0 0 0 0
3. Hispanic or Latino Students

Proficient & Distinguished

Distinguished 0 0 0 0 0
Number of students tested 0 0 0 0 0
4. Special Education Students

Proficient & Distinguished

Distinguished 0 0 0 0 0
Number of students tested 0 0 0 0 0
5. English Language L ear ner Students

Proficient & Distinguished

Distinguished 0 0 0 0 0
Number of students tested 0 0 0 0 0
6.

Proficient & Distinguished

Distinguished 0 0 0 0 0
Number of students tested 0 0 0 0 0
NOTES:

12KY5

29



