U.S. Department of Education

2012 National Blue Ribbon Schools Program
A Public School - 12KS2

School Type (Public School: |— B |— r
(Check all that apply, if any) - cparter Title 1 Magnet Choice

Name of Principal:_Mr. James Mireles

Official School Name: _Garden City High School

School Mailing Address: 1412 N. Main
Garden City, KS 67846-4445

County: Finney State School Code Number*: 020

Telephone: _(620) 805-800&-mail: jmireles@gckschools.com

Fax: (620) 805-8198 Web site/URL: www.gckschools.com/schoolsites

| have reviewed the information in this applicatiorcluding the eligibility requirements on pagéPaurt |
- Eligibility Certification), and certify that tdhe best of my knowledge all information is accurate

Date

(Principal’s Signature)

Name of Superintendent*: Dr. Rick Atha Supemuatent e-mail: ratha@gckschools.com

District Name: USD 457 Garden City Public Schodisstrict Phone: (620) 805-7010

I have reviewed the information in this applicatiorcluding the eligibility requirements on pagéPart |
- Eligibility Certification), and certify that tde best of my knowledge it is accurate.

Date

(Superintendent’s Signature)

Name of School Board President/Chairperson: Drri&ldopkins

| have reviewed the information in this applicatiorcluding the eligibility requirements on pagéPaurt |
- Eligibility Certification), and certify that tde best of my knowledge it is accurate.

Date

(School Board President’s/Chairperson’s Signature)

*Non-Public Schools: If the information requested is not applicable, write N/A in the space.

The original signed cover sheet only should be eded to a PDF file and emailed to Aba Kumi, Blubl®n Schools Project
Manager (aba.kumi@ed.gov) or mailed by expeditefl ana courier mail service (such as Express MagldEx or UPS) to Aba
Kumi, Director, Blue Ribbon Schools Program, OffafeCommunications and Outreach, U.S. Departme#fidafcation, 400
Maryland Ave., SW, Room 5E103, Washington, DC 208023.



PART | - ELIGIBILITY CERTIFICATION 12Ks2

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12KS?

All data arethe most recent year available.

DISTRICT

1. Number of schools in the distr 11 Elementary schools (includes&-
(per district designation): _____4 Middle/Junior high schools
____1 High schools
0 K-12 schools
16 Total schools in district

2. District per-pupil expenditure: 1033z
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssHocated: Small city or town in a rural area

4. Number of years the principal has been in her/bgtipn at this schoc 8

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 0 0 0

K 0 0 0 7 0 0 0

1 0 0 0 8 0 0 0

2 0 0 0 9 301 261 562

3 0 0 0 10 251 282 533

4 0 0 0 11 247 209 456

5 0 0 0 12 210 208 418

Total in Applying School: 1969



12KS2

6. Racial/ethnic composition of the schc 2 % American Indian or Alaska Native

5% Asian

2 % Black or African American

65 % Hispanic or Latino
0 % Native Hawaiian o©ther Pacific Islandt

24 % White

2 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 14%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(2) Number of students who transferted
the school after October 1, 2010 until| 63
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 214
until the end of the school year.

(3) Total of all transferred students [sum 0577
rows (1) and (2)].

(4) Total number of students in the schooh%s,
as of October 1, 2010 '

(5) Total transferred students in row (3) 0.14
divided by total students in row (4). '

(6) Amount in row (5) multiplied by 100. 14

8. Percent of English Language Learners in the school: 25%
Total number of ELL students in the school: 484
Number of non-English languages represented: 11

Specify non-English languages:

Burmese, Cancobal, Chin, Gujarati, Guatemalan, iHKwrean, Laotian, Somali, Spanish, Viethamese



12KS2

9. Percent of students eligible for free/reduced-priceals: 61%
Total number of students who qualify: 1204

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educatioricss: 7%
Total number of students served: 146

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

6 Autism 2 Orthopedic Impairment
0 Deafness 16 Other Health Impaired
0 Deaf-Blindness 93 Specific Learning Disability
1 Emotional Disturbance 0 Speech or Language Impairment
1 Hearing Impairment —STraumatic Brain Injury
19 Mental Retardation 0 Visual Impairment Including Blindness
3 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 7 0
Classroom teachers 98 2
Resource teachers/specialists

(e.g., reading specialist, media specialistmusic, PE teachers, e 28 0
Paraprofessionals 28 0
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 38 1
Total number 199 3

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 20:1




12KS2

13. Show daily student attendance rates. Only highashweed to supply yearly graduation re
20102011 20092010 20082002 20072008 20062007
Daily student attendance 89% 90% 90% 89% 91%
High school graduationre,  76% 74% 81% 79% 78%

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size: 352

Enrolled in a 4-year college or university 3%
Enrolled in a community college 33%
Enrolled in vocational training 5%
Found employment 15%
Military service 3%
Other 5%
Total 100%

15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12Ks2

The mission of Garden City High School (GCHS) ida®ws: Graduate all students with the skills
necessary to be successful in the twenty-firstuwgniAs one of the few large schools in the stéte o
Kansas who has been able to come off of a plampfavement, this mission strives to have our sttglen
prepared to leave Garden City High School on ttacktend college, technical school, or dive into a
career. In fact, our school is designed around Bmiaéarning Communities that focus on career-based
academies. These academies provide specific Hkiltsstudents can utilize to prepare for college,
advanced training, or a career right out of highost.

Garden City High School is diverse both demograghi@and economically. Scores among ELL and
Hispanic students, in which we are at 25% and 6&8pectively, have shown phenomenal gains and
continuous sustained improvement. Instead of rexgehto Child Left Behind (NCLB) and Adequately
Yearly Progress (AYP), we have embraced the chgdieiand improved our curriculum and instruction to
meet the needs of all of our students.

Garden City is located in an isolated and rurah afethe state, yet we face many urban issues,asich
high poverty rates, gangs, and migratory familiéswever, we are a school which is constantly chagngi
to meet the needs of our students and communityw@/'k to stay on the cutting edge of any new
researched-based strategies and interventions wiagthelp with student learning. In addition, wekma
our instructional decisions based on data and we tree unique ability to accept what can sometibees
brutal facts, digest them and use them to improve.

Garden City High School has been proud of its awédand athletic accomplishments throughout the
years. We have had numerous National Merit redimgnas well as substantial academic scholarships
earned by our students. We have had athletic tdzahiave won state titles. We have graduates who
have become very successful in the areas of medittie military, philanthropic work, education, and
general business. Our testing results have beamgsthrough the years. NCLB changed our focus, as
we now had to look at subgroups as well as theeegtoup. This fit well with our diverse communigs
we had to account for subgroups as well as theevip@up. We have done so in an exemplary fashion,
and are proud of how we have done.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12KS2

1. Assessment Results:

In 2005/2006, the Kansas State Department of EducéSDE) set the five performance levels and the
corresponding cut scores for each for the curraté sissessments after the initial year of thesatirr
assessment. The levels of performance are Acadafaining, Approaches Standard, Meets Standard,
Exceeds Standard, and Exemplary. These perfornfanels are a means to determine if a school has
made AYP by successfully ensuring an increased puwistudents are meeting or exceeding the Meets
Standard level on the state mathematics and readsgssment.

Garden City High School accepted the challenge @ariin 2006/2007 of not only increasing the number
of students Meeting Standard, but to increase tingoer of students performing in the Exceeds Stahdar
and Exemplary performance levels. The goal setneasnly to have a few performing at the Meets
Standard or above levels but to expect, with threeco support and instruction, all students to @enfat
high levels. The culture of the building was chahtgeexpect this from all students and the studants
staff responded with levels of performance thatyrnaeople initially wouldn't have predicted as pbdsi

In short, proficiency is expected of all studentd ataff takes the accountability of teaching altients

in a method that fits each student’s learning style

When NCLB was signed into law in 2001, there weesmynskeptics in most schools across the country
about the possibility of moving 100% of all studeand all subgroups to the level of performance tha
would allow for all students to be proficient oatstreading and mathematics assessments by 20%4. Th
is not to say we didn't have our own skeptics,gitit the right professional development and more
critically the right approach, attitudes beganhargye and goals were put into action, with
implementation was the integral part.

As can be seen from our data in both reading artbenaatics scores, in the All Student category level
have increased from the mid 60% range to approeiyn&@0% proficiency or above level the past three
years in both reading and mathematics. Duringghimse time, in the All Students category level sttsle
scoring advanced also increased substantiallyeifettteeds Standards and Exemplary performance
levels. We were not content with only moving studedn proficiency, but moving all students to ahwg
performance level. From our data, it is also appatet during this same time frame, we tested
increasingly more students as our district hasedesgd the drop out and retention rates and hadmahrg
increases in enrollment.

During the past five years we have had a largeeas® in the number of Hispanic students tested and
from the data you see we have moved from 50% & @@oficiency or above in 2006/2007 school year
to 87% to 95% range for reading and mathematicssélpercentages were much closer to the All
Students group and more importantly closed an aehient gap of our Hispanic subgroup as compared
to our White subgroup, from what was 30% in rea@ind 19% in mathematics to a gap of only 3% and
7% in reading and 7% and 5% in mathematics thetpasyears.

Our proudest and most notable achievement, agperapt in our data, is the enormous improvement in
the number of ELL students demonstrating proficyemcabove on both the reading and mathematics
assessments. More impressively than the numbeuaésts reaching proficiency is the fact that we ha
approximately a 200% increase in the number ofesitgdwe tested during this same time frame. As you
can see we tested approximately 30 ELL studer28@®/2007 to over 90 ELL students this past year in
both reading and mathematics. The closing of thegement gap between our ELL students and our
white population is nothing short of impressive.dss be seen from our reading data, we have closed
what started five years ago as 67% gap to onlyak¥oyear for students meeting proficiency or above.
Almost as impressive in mathematics is a 41% aem@nt gap in 2006/2007 has been erased to only 7%
last year for proficiency or above.

These results speak for themselves, but we aresting on our laurels, as we are continuously
researching and collaborating with other profess®both in our building and outside our buildinghw



our Educational Support Center and others fromratdlie state and country. We want improvements to
instruction which can be made to improve studerfopmance and success.

2. Using Assessment Results:

Assessment data is an integral part of the instmiat model at GCHS and data is always analyzed and
utilized to improve instruction, which in turn ingres student performance. A great assessment adviso
to our state once said, “Assessment for the sakss#ssment and for which the results of the data d
impact student instruction is worthless”. We hasleged this philosophy and see that all data is
disseminated to the appropriate teachers, discassddpartments, and used to make instructional
decisions.

We begin the process with formative assessmenifoore subject areas including reading,
mathematics, science, and social studies for selagbups of students based upon specifics of the
respective core state assessments. The data isoudede instruction in the classroom.

Our students take the state assessments for reatthignathematics with Opportunity to Learn (OTL) as
a sophomore after we have worked with formative dat two years and developed instruction specific
to meet needs of students that were identified ftoerdata. We have a high percentage of studeris wh
pass their assessments their first attempt attmensitive, which is the actual state assessmemnt iake
the spring semester of their sophomore year.

If a student does not score proficient or highethenassessment, the student is placed into a Kansa
Reading Assessment (KRA) or Kansas Mathematicss&ssent (KMA) course for junior year as a Tier
Il intervention to our Multi-Tier System of SuppdMTSS), known as Response To Intervention (RTI) in
many states. They are concurrently enrolled irktR&/KMA class with the respective English IIl or
mathematics class they are taking their junior yeathe KRA/KMA class students are informed ofithe
results and begin a documentation tracking of tinelividual results by indicator. In the KRA/KMA
class, students work on their specific indicatbenttake a formative to see if they are readyke the
summative assessment, the actual state assesfonéing, second time. Students are aware dailyaif th
strong and weak areas for the indicators and iosbruis differentiated to address individual

needs. Literacy and Math coaches help teacherssatite curriculum to understand the assessment
results and how they can support the KRA and KMAlshts in their classrooms with curricular
materials that may be used with their students.

Students take a formative assessment in late Noxeartearly December of their junior year in the
KRA/KMA class to determine if they will be allowdd take the summative assessment before we go to
winter break. We have a 95% plus success ratethiglstrategy for students who take the assessment
mid-year. These students are then exited from KRA/KMA class second semester to allow too much
smaller classes of KRA/KMA; typically to less thah students per class. We have had great succéss wi
this model and this encourages students to petiotieir best potential in order to be allowedatioet
another elective class second semester. In addfbothe students who remain in the KRA/KMA

second semester, they receive Tier Ill interventisough a scheduled MTSS period.

To inform our stakeholders, school newsletterssard via USPS or email. Results are also publighed
our school newspaper, local newspaper, and caoumel fonline through the Kansas State Department of
Education (KSDE) website at http://www.ksde.ordak&holders can receive this information through
attendance at our local Board of Education meetimdgy viewing repeated broadcasts of the meeting
through our district’s television station.

3. Sharing Lessons L earned:

Early on, approximately five years ago, staff fr@@HS started to share how the specifics of our Mult
Tier System of support (MTSS) Level Il instructimmpacted our students’ performance on the State
Assessments. This has continued through variousuggethe past several years. Our instructional
coaches for mathematics and literacy have becopertsxin their respective fields in leading teasher
from both our school and others in changing instonctco meet multiple learning styles and improve
student outcomes.

Staff and administration have presented at the &aBsate Department of Education (KSDE) annual
conference and yearly State Content Conferencas atierventions that were being utilized. In
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addition, one of our administrators was requestduktthe Keynote speaker at a State Content
Conference. We have had teachers and administiaesent at several KSDE two day summer
academies for their peers from around the stateaperiod of three summers. We have also had three
districts request to bring their staff membersuo school to observe our teachers in the classmibim
students during the Tier Il instruction; those urtdd are the Liberal High School, Great Bend High
School and Highland Park High School. During thasgs, the teachers being observed were not
informed they would have visitors, as we wantedguests to see the real deal so to speak. We t&wve a
had requests from school districts for our insiomal leaders to present to their schools on tihgestiof
improving instruction for their mathematics classdse highlight of our professional presentatiorzsw
our coaches presenting at the National CouncilupieBrisors of Mathematics (NCSM).

During these various presentations, we have dissdad numerous materials in both hard copy and CDs
that contained most of the strategies and matarssd in improving instruction for students ancuim,
student performance. These were distributed duhegforementioned opportunities as well as emailed
to numerous participants following the presentaion

The most important lesson we convey to participantisat collaboration and reflection are paramauant
improving instruction. In addition, improvementiogtruction is the primary goal. Through the
willingness to stay open minded and attempt newhieg strategies, we can and will reach more of our
students with instruction that meets their learnmiegds.

4. Engaging Familiesand Communities:

The concept of parent and community involvementanticipation in our school is extremely important
to us here at GCHS. In addition to having the ndseavices such as parent teacher conferenceshwhic
we do at a very high level of involvement; we haeene innovative methods, too. In the case of the
traditional parent teacher conferences, we regutgat a high percentage of participation, approxaiya
70% - 75% by scheduling the conferences at thenpgireonvenience and spend three days pursuing this
involvement.

Another critical method for including parents ahd tommunity is our nearly constant communication
with them. We use a television channel, which islaxgely by the students themselves. Thisis a
mainstay and the community counts on it to learatigicoming up here at GCHS. We also have a
student run radio station which, although smaltesdope than the TV station, still plays a valuable.

In addition, our school and district websites ategral and useful ways we increase communication.

We have recently begun the use of our student nesnaigt system’s ability to put out a mass email or
cell phone based instant message to all of ouopsitiThis has been a great success and it le@vestie
option to put out a virtually instant message. e this sparingly, so as not to diminish its impa&bis
is indicative of our constant push in this distaod our school in particular to embrace the chaiagel
improvements in technology.

Our district also employs a full time press and oamity relations person. This individual has been a
really important part of our program for communicas. He has been the clearing point for all
information dispersal during many emergencies. lde laelps coordinate our responses to all the vario
informational needs of our district with all ouckd media avenues.

10



PART V - CURRICULUM AND INSTRUCTION 12KS2

1. Curriculum:

Our school has been moving to Smaller Learning Conities/Professional Learning Communities for
the past four years. To support these communitigsyoters supported the bond to build a new high
school that is designed to support the academyeginé/e have four schools/academies: Freshman
Academy, School of Public Service, School of Arid &ommunications, and School of Trade and
Health. Within each school is a set of core teachdro work with the elective and/or career

teachers. The most pure of these academies isg$tanfian academy, as it is the most self-contained
school, requiring only music and physical educatiasses to access from other schools. As a frashma
students begin to explore career pathways througlusage of the Kansas Career Pipeline. Studests th
choose the school with which they want to be attidd for their sophomore year. Students are redjtire
stay in that school for one academic year and tiey may choose to move to another school. Students
may also choose to attend Night School, offereer dlffte regular school day is over, and/or E202(henl|
classes for credit recovery or to work towardsyegraduation. By a student’s final year of highaalh
each student should have a clear ideas to hiséneercinterest and are given support from theinselor
and the Career Center in making selections for g@stuation education or work.

Students can take the Regents coursework pathwamawfulfill the 26.5 credits required for graduwei
from Garden City High School (GCHS). To preparetfar ACT or SAT exams, students may take an
ACT Prep class beginning their sophomore yeardtiten, English/Language Arts teachers in grades 1
and 12 are working with students by giving themetihactivities from previous ACT

tests. English/Language Arts teachers utilize iheict’s framework for instruction. Mathematics,
Science, and Social Studies are developing theindsvork, as the improvement of the reading
assessment scores show the value in the Readmgvirark and thus this can be duplicated in othee cor
areas. GCHS requires a well-rounded curriculuntterstudents, based upon the state requirements and
added by several elective areas. All studentsedreired to take the state-required curriculum. GCHS
also offers support for English Language Learrfeosy Newcomers to students who are on ELL
monitored status. AVID (Advancement Via Individizgtermination) and JROTC classes are available
to students.

Our school day is comprised of four 85 minute blpekiods; students are enrolled in an eight period
schedule. There are odd days which have perio8s5l,and 7 and even days that have periods 2, 4, 6
and 8; commonly known as an alternating block saleedMost classes are single blocked classes, with
the exception of a few that meet everyday suchuafkead 180 program and Algebra | Extended Study
for students who need extra time for these twosaMée also have a 37 minute block of time eachfoiay
MTSS Tier Il intervention or enrichment dependmgthe needs of the student. Students may choose
their enrichment activity, which range from danaeronautics, A/P study sessions, etc. Other stsdeat
automatically enrolled in enrichment based upomtdive assessment data indicating the need for
additional support in a given academic area.

2. Reading/English:

At Garden City High School (GCHS), English/Langudgts (ELA) classes have changed in the past
five years in curriculum as well as in instructibmmeethods. Our state assessment scores were shawing
see-saw effect. With support from the Central @f8dnstruction director and coordinators, our ELA
teachers rewrote the curriculum to specificallyradd the state indicators. This was not an easepso

as we wanted our literature-trained ELA teachetsstmome reading teachers. In addition, we chartged t
instructional approach from the teacher-led moodhé district’s framework, utilizing whole groupc
small group instruction. There was resistance égdlthanges, especially from our veteran teachbus,
had difficulty making the necessary changes.

We contracted with consultants from out of distaintl also were given support from the Kansas Legrni
Network (KLN). Consultants observed our teachees ttoached them on ways to become more effective
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in the classroom as facilitators of instruction.afkyg resistance roared its head until some ofahelters
began to see the benefit to these changes andssuaicieir students, especially when the state
assessment results increased significantly. A aagiCoach position was added to our staff to bera n
evaluative observer and coach to work with not anly ELA teachers but all teachers in the buildimg
improve the teaching of reading and skills speddiamproving student performance.

We offer several classes to address the needkstfidénts, but particularly our ELL students, wiave

a wide range of reading levels as is apparent franreading formatives. We offer Read 180, Systdm 4
and Achieve 3000 in assisting students who oftenecto use as a new student with limited speaking
reading, and writing skills in the English languagbese classes offer support to the other langaeige
classes and are offered concurrently with the sitsleanguage art schedule.

We have also made curricular changes in the offenime allow students to enroll in for the languags
schedule; we have replaced some of our so calleff™€lasses such as mythology and science fiction
with classes that focus on all types of literarprgs.

In addition to our regularly offered language attsses, we also offer students the opportunigntoll
in Honors and AP classes, as well as dual creafitsels through our local community college.

3. Mathematics:

The Garden City High School mathematics curricuisim comprehensive program that includes the
following classes: Algebra I, Algebra Il, GeometAgvanced Mathematics, Trigonometry, Calculus, and
Honors classes for each of these classes. Themtzsicredited with the improvement of our
mathematics scores is our Kansas Mathematics AssasgKMA) class.

As many students have traditionally struggled wiidthematics, the class was designed specifically to
help struggling mathematics students with a plettodrstrategies to engage students and create self
efficacy in their mathematics class. There arectigi@delines for the class: first, there is nolterk for
the class, as all curriculum materials are develdpéde hands-on; second, no out-of-class assigismen
as we already knew that many of these strugglindestts did little if any homework; and third, notdi
done in class would leave the classroom, as eaderst would be given a file to store and orgaree t
materials and assignments they completed in class.

Because many of our teachers have taught the Kgscthe methodologies and activities used in the
KMA classes have affected instruction in our oftlasses. As statistics from the state have indi¢ate
have fewer students needing remedial classes wkedranto college. Our percentage of graduates who
take remedial courses fell from 16.1% to 6.9% f2007 to 2009, the last year for which statisties ar
currently available. At the same time, the staterages fell from 23.6% to 19%. And from at lea220
our graduates have had a higher than average @&s&/8.4% for our graduates versus 63.7% for the
state as a whole) on the remedial courses thetakled During this time frame we have had a subistant
increase in the number of students taking coursgsru Algebra I, from approximately 60% to 70%.

These are a few indicators that we are movingerright direction with instruction, but we are aljwa
reflecting and collaborating in the pursuit for iraped instruction for all students.

4. Additional Curriculum Area:

Last year at GCHS we implemented the JROTC progd&@TC is a joint, scholastically and
behaviorally based program that teaches leadersitigenship and reinforces the curriculum of all
subjects, as it draws from all subjects and suppb# efforts of all teachers.

JROTC teaches the basics and it backs up the®ibdll regular classroom subjects in its curriool
Our mission here at GCHS is assisted by JROTCanitlmakes our students better students in their
other classes. Study skills are emphasized, asymexrgistic approach to the skills the studeraslén

all other classes. While we have only been atgirogram for less than three full semesters andgbart
another, we have seen an increase in enrollmena@ectotally, a real, serious perception of deekas
referrals and discipline problems with students Wwhoome cadets.

The program began with sixty-five students enroitedirst semester, and has now grown to have
approximately one hundred eighty-five enrolled ¢ad@/e have had to add an extra instructor initise f
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year of the program, and should the numbers inerslaghtly, we will become qualified for another
instructor.

We have had a large amount of participation in comity affairs by our cadets. The community loves to
have them perform and they are requested to daasy times, and these requests are on the rise. We
field a drill team and a color guard at this tiraad they have performed all around our town, froajom
civic events such as parades and the like. Theg Ao performed at smaller venues such as retieme
homes and other elder care facilities. They wilpdograms at other schools and places upon reguodst
these requests come often.

The change in our culture has been dramatic dtleetmtroduction of this program. Our cadets raisé
lower the flag daily with appropriate ceremony &imely wear their uniforms a minimum of once a week.
The positive comments and change in the percepfionr kids has been amazing. We were lucky to get
this program and the results are speaking loudlyhiemselves.

5. Instructional M ethods:

Because of our diverse learner needs, Garden @ity School teachers utilize differentiated instiocal
elements based on student readiness, interestamirig profiles. Through Academy and Department
Professional Learning Communities, teachers haea peovided professional development for
differentiating instruction through content, progesnd product. For example, students in a ma#is cla
may work on specific content indicators applicabléndividuals or small groups of students. Others
might differentiate the activities in which the démt engages in order to master content. Additignal
students may turn in varied projects or producas dpply what a student has learned in a unitaasté a
traditional paper/pencil test.

Instructional framework is used in all our languages classes, while mathematics, science, andlsoci
studies are developing their instructional framdwaltimately, a school-wide framework will be
implemented. Our school strives to utilize the gi@delease model for instruction; “I do, we douyo
do.” In this approach, the teacher acts more atiditator rather than straight lecturer throughiinet
class period.

Through creative scheduling, we have also provtded during the school day to address the need$ of
students by providing intervention and enrichm@miproximately 40 minutes per day is set aside for
mentoring and MTSS (Multi-Tier Systems of Suppoots; state’s RTI model). Students meet with a
mentor teacher two days per week for general acadamport, social skills training, and general
mentoring activities. Three days per week, studargffered tier two and tier three interventiowl a
enrichment activities. For example, students wieoadrrisk of not meeting state standards meet with
teachers to work on specific indicators in the negdmath, and language content areas. Studentsloho
not need specific interventions are provided emnight opportunities across all content areas, inetud
art, music, and dance.

As our school moves towards a 1:1 technology itiviéa teachers are utilizing iPads to create
differentiated lessons that involve content-relaipplications which support multiple curricular ase
For example, teachers can utilize technology telgviessons that meet student interests, ab#itgls,
and curriculum requirements.

6. Professional Development:

Teachers at Garden City High School are lifeloragriers. Professional development is offered
throughout the year via PLC meetings, Departmergtimgs, In-service trainings, and out-of district
providers. Not only does our professional develaprhelp teachers stay up to date with new trends an
learn fresh techniques, it also is primarily aina¢groviding strategies that improve student
achievement. In addition, GCHS has full time Lar and Mathematics coaches who provide PD
throughout the year as well as working directlyhwataff to follow up with non-evaluative observaiso
and conferences to ensure the PD is ongoing.

Most professional development is directly applieatol our staff because the needs and plans for in-
services are developed directly by the Garden I@igy School Leadership Team. The team meets a
minimum of once a month to review walk through dathich addresses data based instructional and
learning needs. For example, a consistent arearmiecn from walkthrough data related to studentafise
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technology. An in-service was then developed amémented that provided instructional strategies fo
teachers to effectively utilize the iPad as a teaghearning tool.

Teachers today are under growing pressure to peri@arden City High School provides teachers with
data and feedback about their instructional stienghd weaknesses, and then offers professional
development opportunities to improve those areas.

Professional development is part of our teacheluatian, as the teacher and his/her evaluator g
and documents goals for the school year. The ewaluzonitors progress on the goals through anreter
based program called My Learning Plan at www.mylgggplan.com . Once a staff member attends an
in-service, they are requested to complete an atiatuof the PD. In many cases, staff is requetsted
present or share content or strategies with thesrg A great deal of the in-service presentediis@ff

is developed and presented by their peers in thditgi or district. Professional development offi ey
the district is estimated at over 1,000 coursespleool year. By tracking PD on My Learning Plan, a
teacher may recertify their teaching license thiosigite, as well as increase on the salary schedule

7. School Leadership:

Communication, organization, and engagement arkeyeto running an effective school. Building
strong relationships with students, teachers anehpais a big part of communication. It is also
important for everyone in the school to understidued roles and the importance of that role. An
important ingredient is engagement. In the prooéstiange and reform we have learned that we must
adjust and adapt our instruction to meet the neédsr students. It can be difficult to accept kinetal
facts about your school and then share theseaitighe staff in a useful and positive manner.

The primary ability of any leader is the abilitytake his staff to places that they have never been

may not be willing to go by themselves. Achievingeess means doing things that you may not want to
do. The leader’s ability to sell the staff on aeddr vision that is contrary to what they havenbdang

can be difficult to accomplish when people’s bdlidiffer. How you go about the change to puttirmsth
beliefs in practice is critical.

One aspect of our leadership beliefs is empowerwieadt participants. Our school is broken dowroint
academies, departments, and professional leanmgicaities with each having a purpose and place in
the school. Academies are career interest areaseaith broken down into professional learning
communities with teachers having the same plarogesd they can plan and integrate across the
curriculum. We implemented professional learninmoaunities several years ago and the academy
concept has helped with our staff understandingeatevance of working together.

There is a leadership model and team for each asadeach principal is in charge of an academy,@lon
with a secretary and counselor. Our belief is g@ath student must receive individualized atterition
order to help them graduate and prepare for suc@ésgeel that it is our responsibility to ensunattour
country stays strong with a well-educated work éoii€specially well educated will be the students of
GCHS. That is our most sincere core belief as @eleship team.
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PART VIl - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: IMlest: Kansas Mathematics Assessment

Edition/Publication Year: 2005/20 Publisher: Center for Testing and Evaluation (CE

2010-2011| 2009-201C| 2008-200¢ | 2007-2008& | 2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

% Proficient or Above 90 89 90 85 67
% Exceeds or Exemplary 40 42 41 31 26
Number of students tested 438 390 418 412 403
Percent of total students tested 100 100 100 0 10 98
Number of students &tnatively assess 12 13 21 12 21
Percent of students alternatively assessed 3 3 5 3 5

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Proficient or Above

% Exceeds or Exemplary
Number of students tested

2. African American Students
% Proficient or Above

% Exceeds or Exemplary
Number of students tested

3. Hispanic or Latino Students
% Proficient or Above

% Exceeds or Exemplary
Number of students tested

4. Special Education Students
% Proficient or Above

% Exceeds or Exemplary
Number of students tested

5. English Language L ear ner Students
% Proficient or Above

% Exceeds or Exemplary
Number of students tested

6. White

% Proficient or Above

% Exceeds or Exemplary
Number of students tested
NOTES:

88 85 85 7 60
32 30 31 21 18
235 192 179 200 204
7 9 8 6 5
88 87 83 80 58
31 34 32 26 19
281 238 226 224 210
76 92 81 55 44
24 28 17 6 11
29 25 41 33 45
88 78 80 66 36
27 20 18 18 3
92 69 50 56 33
95 93 97 95 77
55 54 54 38 35
134 121 134 131 147
12KS2
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: 11 Test: Kansas Readssggsment

Edition/Publication Year: 2005/20 Publisher: Center for Testing and Evaluation (CE
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Apr
SCHOOL SCORES

% Proficient or Above 96

% Exceeds or Exemplary 58
Number of students tested 452
Percent of total students tested 100
Number of students alternatively asse: 14

Percent of students alternatively assessed 3
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Proficient or Above 95
% Exceeds or Exemplary 47
Number of students tested 247

2. African American Students

% Proficient or Above

% Exceeds or Exemplary

Number of students tested 7

3. Hispanic or Latino Students

% Proficient or Above 95
% Exceeds or Exemplary 47
Number of students tested 293
4. Special Education Students

% Proficient or Above 76
% Exceeds or Exemplary 28
Number of students tested 29

5. English Language L ear ner Students

% Proficient or Above 94
% Exceeds or Exemplary 33
Number of students tested 96
6. White
% Proficient or Above 98
% Exceeds or Exemplary 77
Number of students tested 137
NOTES:

12KS2

Apr

93
43

405
100
15

89
33
203

91
35
249

89
22
27

80
18
74

98
59
124

Apr

81
31
435
100
25

73
33
187

74
33
237

42
28
43

42
16
45

91
50
147

Apr

66
34
417

0 10
19

55
22
201

55
20
225

20
14
36

29
55

82

54
137

Apr

64
36
370
98
21

51
24
171

51
24

46
15
41

14

29

81

49
141
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

% Proficient or Above 90 89

% Exceeds or Exemplary 40 42
Number of students tested 438 390
Percent of total students tested 100 100
Number of students alternatively asse: 12 13
Percent of students alternatively assessed 3 3
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
% Proficient or Above 88 85

% Exceeds or Exemplary 32 30
Number of students tested 235 192

2. African American Students

% Proficient or Above

% Exceeds or Exemplary

Number of students tested 7 9
3. Hispanic or Latino Students

% Proficient or Above 88 87
% Exceeds or Exemplary 31 34
Number of students tested 281 238
4. Special Education Students
% Proficient or Above 76 92
% Exceeds or Exemplary 24 28
Number of students tested 29 25
5. English Language L ear ner Students
% Proficient or Above 88 78
% Exceeds or Exemplary 27 20
Number of students tested 92 69
6.
% Proficient or Above 95 93
% Exceeds or Exemplary 55 54
Number of students tested 134 121
NOTES:

12KS2

90
41
418
100
21

85
31
179

83
32
226

81
17
41

80
18
50

97
54
134

85
31
412

0 10
12

77
21
200

80
26
224

55

33

66

18

56

95

38
131

67
26
403
98
21
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18
204

58
19
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44

11

45

36

33
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35
147
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

% Proficient or Above 96 93 81
% Exceeds or Exemplary 58 43 31
Number of students tested 452 405 435
Percent of total students tested 100 100 100
Number of students alternatively asses 14 15 25
Percent of students alternatively assessed 3 4 6
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Proficient or Above 95 89 73
% Exceeds or Exemplary 47 33 33
Number of students tested 247 203 187

2. African American Students

% Proficient or Above

% Exceeds or Exemplary

Number of students tested 7 9 9
3. Hispanic or Latino Students

% Proficient or Above 95 91 74
% Exceeds or Exemplary 47 35 33
Number of students tested 293 249 237
4. Special Education Students
% Proficient or Above 76 89 42
% Exceeds or Exemplary 28 22 28
Number of students tested 29 27 43
5. English Language L ear ner Students
% Proficient or Above 94 80 42
% Exceeds or Exemplary 33 18 16
Number of students tested 96 74 45
6.
% Proficient or Above 98 98 91
% Exceeds or Exemplary 77 59 50
Number of students tested 137 124 147
NOTES:

12KS2
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