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PART | - ELIGIBILITY CERTIFICATION 12IN8

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Separtment of Education, Office for Civil Rights (BT
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

The school has been in existence for five full getrat is, from at least September 2006.

The nominated school has not received the Bluedilgrhools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

The nominated school or district is not refusingRo&cess to information necessary to
investigate a civil rights complaint or to condadlistrict-wide compliance review.

OCR has not issued a violation letter of findingshte school district concluding that the
nominated school or the district as a whole haktgd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

The U.S. Department of Justice does not have aipgisdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12IN8

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 5 Elementary schools (includes&-
(per district designation): 1 Middle/Junior high schools

1 High schools
0 K-12 schools
7 Total schools in district

2. District per-pupil expenditure: 5577

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Small city or town in a rural area

4. Number of years the principal has been in her/bgtipn at this schoc 6

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 0 0 0

K 34 39 73 7 0 0 0

1 24 25 49 8 0 0 0

2 45 29 74 9 0 0 0

3 30 34 64 10 0 0 0

4 34 34 68 11 0 0 0

5 0 0 0 12 0 0 0

Total in Applying School: 328
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6. Racial/ethnic composition of the schc 1% American Indian or Alaska Native

1% Asian

1 % Black or African American

17 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

77 % White

3% Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collaegtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 14%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until | 28
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 201C 18
until the end of the school year.

(3) Total of all transferred students [sum 0f46
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.14
divided by total students in row (4). |~

(6) Amount in row (5) multiplied by 100. 14

334

8. Percent of English Language Learners in the schodl3%
Total number of ELL students in the school: 44
Number of non-English languages represented: 3
Specify non-English languages:

Spanish, Arabic, Mandarin Chinese
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9. Percent of students eligible for free/reduced-priceals: 54%
Total number of students who qualify: 177

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 8%
Total number of students served: 27

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

3 Autism 0 Orthopedic Impairment

0 Deafness 3 Other Health Impaired

0 Deaf-Blindness 8 Specific Learning Disability

0 Emotional Disturbance 11 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

2 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 14 0
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimUPE teachergtc.) 3 4
Paraprofessionals 7 0
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 6 4
Total number 31 8

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 24:1
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13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 97% 97% 97% 97% 97%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?
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Due to a redistricting process, Webster Elementaderwent many changes six years ago. We gained
many new students and families at this time, as ageh new principal and several new staff members.
Although we underwent all of these changes at dineestime, we managed to have a lot of success with
all of our students and families. Our school wasdned as a National Title | Distinguished Schoeol fo
High Achievement in 2008. We were also named a Btarr School by the Indiana Department of
Education for both the 2009-2010 and the 2010-2@hbol years, in addition to receiving an “A” rafin
designation from the Indiana Department of Educatio

Although we have just over half of our students waeive free or reduced meals, we are still able t
maintain proficiency rates on the ISTEP+ (Indiataté&vide Testing for Educational Progress) thathav
been at or above ninety percent the last two y&desare worthy of recognition because we have prove
our success with all students, including the onas fdisadvantaged or non-English speaking homes and
families, as well as our students who have speeiatls. We have high expectations for all of our
students.

We believe our success can be attributed to oue €alues and Mission Statement. The Mission
Statement of Plymouth Community School Corporatsoto “commit to doing whatever it takes to
maximize academic and social achievement of evetiyidual as measured by state and community
standards.” The Core Values of Plymouth Commundtyd®l Corporation include: a Commitment to
Students which includes utilizing strategies thatknand doing what is best for kids; Caring by
respecting and nurturing one another, as well @is tliversity by being compassionate and showing
empathy and tolerance; High Expectations whichuishela challenging curriculum with differentiated
instruction and communication of expectations; géieam Players who collaborate and work
cooperatively for the good of the whole while hatpthose in need by embracing diverse thoughts and
ideas to build positive relationships; having Imiggby being accountable and dependable, as well a
honest with one another while following through dmdhaving honorably; Enjoyment which includes
celebrating success and engaging students by piram@sense of belonging and providing positive
feedback.

Webster Elementary staff and families have alwalern great pleasure in being the “Pride of the Isout
Side” within the Plymouth Community School Corparat We even have a song that children learn
beginning in kindergarten and sing as a whole dotwour morning announcements every Friday. Our
school slogan is that we strive to create oppatiomfor students to be “On Track to the Futureg W
work very hard with parents, families, and memizgrihe community to prepare our children for future
successes.
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1. Assessment Results;

A. The purpose of the mandatory Indiana StatewWigiing for Educational Progress Plus (ISTEP+)
program is to measure student achievement in thiecuareas of English/Language Arts, Mathematics,
Science (Grades 4 and 6 only), and Social Stu@esdes 5 and 7 only). In particular, ISTEP+ reports
student achievement levels according to the IndRsaemic Standards that were adopted in November
2000 by the Indiana State Board of Education. Aplisal Skills Assessment and a Multiple-Choice
Assessment, which are required components of tRERS program, are used to measure these standards.
Cut scores are set for each grade level in eagedubsted.

Students demonstrate proficiency by exceeding teaptermined cut scores. Students who exceed the
cut score are determined to have reached or exdgedéiciency in the tested area. These studemts ar
ranked either “Pass” or “Pass+". Passed+ indicataigh level of proficiency as determined by an
additional cut score. Students who did not meetehkted proficiency are ranked “Did Not Pass”.

As evidenced in the data portion of this appliagatiwe have had a steady overall increase in ote sta
mandated ISTEP+ (Indiana Statewide Testing of Eilutal Progress) pass rates in the past five years.
Our fourth grade mathematics scores have gone dighty percent passing in 2006-2007 to ninety-five
percent of students passing in 2010-2011. Ourliagnéde English/language arts pass rates increased
from eighty-one percent of students to ninety-gxcent. Our third grade scores have also showr grea
increases over the same period of time. Third geadgish/language arts scores went from only eighty
two percent passing to ninety-four percent pas$itagh scores for the same group increased frorg-sixt
seven percent to ninety-one percent.

As part of our membership and accreditation thrahghindiana Coalition of Quality Schools, we set o
level of proficiency at a minimum of ninety percefistudent passing. Indiana has recently started
measuring the amount of student growth made byestsdrom the ISTEP+ administration at the end of
their third grade year to the ISTEP+ given at the ef their fourth grade year. Forty-nine percdnbur
fourth graders exhibited high growth (at or abdwe sixty-fifth percentile) on their 2011 ISTEP+
mathematics test. Indiana now measures all sclooodésgrowth and proficiency matrix, on which we
strive to maintain both higher than state averagels$ of students passing the ISTEP+ and higher tha
average levels of growth on the test.

B. Since 2006, our scores on the ISTEP+ (IndBtatewide Testing for Educational Progress) tests
have increased in both math and reading/Englishulage arts. We test third and fourth graders on the
ISTEP+ test. During the 2009-2010 school year)ndéana Department of Education switched their
ISTEP test window from the end of September, wherdig the entire test in one session, to a spring
session, in which we give the applied skills partio March and the multiple choice session in kgpeil

or early May. The Indiana Department of Educatilsio added an assessment measure of schools that
included a growth factor as part of the school antability measures.

In the 2006-2007 school year, we had eighty-twaearof our third grade students who were consitlere
as passing the reading/English language arts pasfithe ISTEP + assessment, this percentage has
gradually risen to ninety-seven percent in the 2B0%0 school year and then ninety-four percenthén t
2010-2011 year. Our percentage of students who atean advanced (Pass+) level increased from eight
percent in 2006 to sixteen percent in 2011. Oucqurenge of free and reduced children passing tra th
grade reading/English language arts (ELA) portibthe ISTEP+ went from just seventy-one percent in
2006-2007 to ninety-four percent in 2010-2011. @urth grade scores showed an increase from eighty-
one percent proficient in 2006-2007 to ninety-gigfigient in English language arts in the 2010-2011
school year. We had a gradual increase duringithes except for a drop in 2008-2009. Our free and
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reduced subgroup showed a large rise in the pergermtf students passing, from a score of only-fifty
nine percent in 2006-2007 to ninety-four percer?@d0-2011. We also had one hundred percent of our
Hispanic or Latino students pass the fourth gradé pgortion of the ISTEP+ test.

Our mathematics scores showed increases simi@rt&nglish language arts (ELA) portion of the
ISTEP+ test. Our third grade math scores went fooly a sixty-seven percent pass rate in 2006-20607 t
a high of ninety-seven percent passing in 2009-20th dropped a bit to ninety-four percent passing
2010-2011. The fourth grade students math scorédSTEP went from just eighty percent passing in
2006-2007 to ninety-five percent passing in 201012@ur fourth grade free and reduced populatiah ha
an increase that was very similar to the overalfttograde students. The free or reduced students i
fourth grade saw an increase from seventy-one peteainety-four percent in the same five yearetim
frame. Third grade scores for the same subgroumhaen greater increase in their pass ratesg goin
from just fifty-seven percent of the free and reztlichildren passing math to ninety-four percent.

There are a number of factors that we believe bawgributed to the increases in the number of siisde
passing that we have seen over the past five yieatrthe main factor would be our structured scheedu
and reading blocks, in order to maximize studestrimg. We managed to create a schedule in which
each grade level has a ninety minute uninterrupgading block, as well as a thirty minute reading
intervention, that is the same for all classesiwithat grade level. This allows us to group clatdr
across the grade level based on their needs. Weehaariety of research based interventions weause
match children with the instruction that they nestile still keeping these groups flexible enough t
move children as they advance or their needs cha&kgerogress monitor all children who are not at
benchmark every three weeks to assess whetheiriteziventions are working. Although we are not as
far along on our path to creating this same typeashework for math, we have been able to create a
daily thirty minute math intervention for each geddvel, which provides us with the opportunityateo
group children across a grade level in order ttebeteet student needs.

2. Using Assessment Results:

A) We pride ourselves in making data based dedisidfe have many different forms of data that we use
to make decisions for individual students includirsgnall, flexible intervention groups, whole classa
grade level, or the school as a whole. As partuofaecreditation process through the Indiana Goalit

for Quality Schools, we have regular S2S (Systeystem) talks. Our S2S talks take place in a toott
up” type of format. The most basic foundation lexiethese occur on a weekly basis as teachers in
second through fourth grades discuss Accelerataddeoals and tests with their students durinig the
reading block. Teachers participate in weekly yhininute collaboration sessions with the princigpait
function as S2S talks. The principal then meeth tie superintendent throughout the year for accho
wide S2S session.

We have several other pieces of data that we usmisbomize” the interventions and learning progsam
for children. In the area of reading and languat®e &e also use STAR Reading and Acuity Diagnostic
and custom assessments, to decide on the bestf@ation for each child. Although DIBELS
Benchmark Assessments, Text Reading ComprehenBR@)( and the STAR Reading Tests are only
administered three times per year, we conduct DIBRtogress monitoring every three weeks and
review the children's Accelerated Reader teststakea weekly basis. Our corporation has written ou
own common assessments that are given twice inréaehweek grading period, which we use to
determine what skills have been mastered and bynyhe well as which standards students are
struggling with.

In the area of math, we are currently using DIBEBL&h in grades kindergarten through second and
STAR Math in second through fourth grades. Bottheke assessments are administered three times per
year. We progress monitor children who are noeachmark on their DIBELS tests every three weeks
and we also monitor how children in second throfaginth grades are doing on their Accelerated Math
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and Math Facts in a Flash. We have just startetjubie Apangea Math in our third and fourth grade
classrooms.

We are currently using Acuity Diagnostic Curriculdiap Aligned (CMA) Assessments in third and
fourth grades to determine which instructional teses we should assign to individual or small gsoap
students. Some students participate in the Autestdmputer based program. This is available i bot
math and language arts and it assesses studemtieinto “place” them in specific lessons or atitbd
within the program where the individual child shasy are experiencing deficiencies.

B) Every three weeks, students who are not at beadghbased on their DIBELS Assessments are
progress monitored and their results shared wémthAll students at Webster Elementary are
administered the DIBELS Benchmark Assessment ttimees per year and these results, as well as a
Home Connect letter with suggested activities aogigded to parents. Families who need this
information in Spanish are given it in their langaaf choice. The DIBELS Benchmark results are one
piece of information that we use to design intetienplans for students. Our parents and famileseh
access to the Renaissance Place Program from velnehey have access to the internet. We have a
Parent Resource Center located in our media cesitteinternet and other resources available forlyse
our families any time the building is open. Throwglt monthly Parent Teacher Organization meetings,
school wide data about assessment results is shatedur families. In the fall, after conductingro
Beginning of the Year (BOY) STAR and DIBELS Assessits, we schedule conferences with all parents
and families to review their child's progress, &l as our plan for their child. In the past fiveays, we
have had over a ninety-eight percent participatéde at our fall conferences.

3. Sharing Lessons L earned:

After being designated as a National Title | Digtirshed School, we shared information and stragegie
with several other schools. This took on a var@tiormats. Our principal and Title | reading resmu
teacher presented sessions at a state Title ItDie€onference, as well as took part in a panel
discussion with a question and answer sessionglaiexstrategies that had worked to improve student
achievement within our building. We have alwaysrggkour building to both college students involved
in coursework and required observations and studachers. We have had Title | teachers, as well as
other teachers representing kindergarten througjtitteigrade visit our building from within our local
special education cooperative that representsathrer surrounding school corporations or distrigife.
have opened our building and hosted staff fromrdtkiédings in our corporation, including our
intermediate building (fifth and sixth grades) and junior high (seventh and eighth grades).

Our corporation provided for many opportunities $taff to participate in professional developmend a
learning or sharing activities. We have three dalys of professional development and sharing tteat a
built into our calendar, which provides us with tgportunity to share across the corporation, both
horizontally and vertically for alignment and besttegies. In order to promote the sharing ofsdead
promote innovation in the area of reading, we heeerporation wide Reading Leadership Team and
participate in our local Marshall County Readingu@ail, where our staff members have presented a
variety of topics that we have found to be benefifor maximum student learning. There are many
opportunities available to our staff who are inséed in sharing ideas and receiving professional
development. New staff to the district participiate three year teacher induction program thatiregu
collaboration and sharing of ideas. Through theaigechnology, we have many opportunities for our
staff to communicate and collaborate with others. Wdve offered a variety of staff development
opportunities for new and veteran staff. Staff merstare often given the opportunities to partigpat
staff development they believe will be beneficmthem. These opportunities occur in the form of
podcasts, webinars, optional staff meetings, arotexesessions. Our teachers and staff are alsbvad/o
in a variety of professional growth activities tlaat completed through the use of technology. Each
teacher or grade level has a moodle or websiteanhery can share ideas, and are enrolled in
communities within our Indiana Learning Connectiegbsite. In addition to these opportunities, mahy o
our staff are sharing ideas through electronic oatlsuch as Proteacher.com and Pinterest.
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4. Engaging Familiesand Communities:

We have an exceptional amount of volunteers withinschool. There is not a time when you could
come to our school and not find volunteers workimgur classrooms or with students. So far thig yea
we have completed 277 criminal history backgroumelc&s for individuals wanting to volunteer at our
school. In the past five years, we have had ovegtpinine percent of our students with families
participating in at least two school related evemtisschool year. Part of the reason for our higlell of
family and parent involvement has to do with thévacrole that our Parent Teacher Organizationdake
informing and involving parents in both academid aon-academic opportunities available to them.

We host events that take place on the weekendararalailable to all families at no cost. Somewf o
PTO sponsored events include Donuts for Dad, Msffion Mom and our Landscaping Day. We believe
that if we can get families into our building faremts such as these, we will be more successful in
involving them in events that promote academicsetMiee Teacher Night was started three years ago,
and has been very well attended and proved to ibe sjuccessful in familiarizing parents and student
with the school. Our Kindergarten Round-Up, hogtadh April, is open to all families of incoming
kindergarten students' families. During Kindergafound-Up, we not only provide information to
incoming families, but also a free book and kitezfrning activities for children to take home witiem.
As part of our participation in the Indiana Par&oademy during the 2010-2011 school year, we were
able to train a team of parents and school stafiyell as analyze and gain input from all of oumilées
about how to improve communication and increaselyaemgagement. We are in the process of
implementing a Parent Partnership, which partnévei@ran” Webster Elementary parent or guardian
with a new incoming parent or guardian.
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PART V - CURRICULUM AND INSTRUCTION 12IN8

1. Curriculum:

As a kindergarten through fourth grade elementalngasl, we have a primary focus of teaching children
to read and enjoy both reading and learning. Irallaas very rigorous academic standards and Webster
Elementary, as part of the Plymouth Community Stmwporation, places an emphasis on learning the
standards set forth by the Indiana Department oic&tion. Our primary focus in all that we do, froor
creation of schedules to allocation of resourcespatsonnel, is on teaching children how to redwd T
Indiana Department of Education (IDOE) has a weallttesources available for schools to assist with
teaching and assessing the state standards. THe W20site has many curriculum resources. In additio
to listing the state standards and descriptory, élso provide sample lessons, activities, andsassents
that can be used in the classroom. Indiana hasecr@a online resource, called the Learning Coirect
that provides many ways to access the standar@se Hne curriculum maps, assessment guides, sample
lessons, and “communities” which school personaaljoin to share resources and electronically discu
a wide variety of topics.

We are able to teach and incorporate many of ther aubject areas within our 90 minute readinglbloc
on a daily basis in order to maximize our time. ®econd grade students each have their own computer
that is used on a daily basis, whereas the thiddfeurth graders use the computers about two eethr
times per week. Second through fourth grade classeseceive practice in their technology skillsidg
weekly keyboarding and technology sessions usingiing website at Learning.com. Our science and
social studies, as well as other non-fiction aridrmational text, is used as often as possible&ch

skills within our reading, such as maid idea, detaind sequencing at all grades. Each child atstéeb
receives eighty minutes a week of music, as wedligisty minutes of physical education. Art/visudbka

is taught for fourth minutes each week to everggléy a certified teacher, who also serves agla hi
ability resource for the classroom teachers anpshiel incorporate more higher level thinking and
creative activities and lessons into the classrooms

Much of our staff training and professional deveh@mt has been spent in horizontal teams, where we
have developed flight plans, pacing guides, and ciculum maps, so we can make sure the standards
are not only taught, but also assessed. We haugiawdum map for each grade level that identifigs
“power standards” and creates a calendar for wiey are taught and assessed in each classroom. This
system has been in place for both math and ELAh®Ipast four years, but we have begun to apply the
same sort of system to the other subjects, inctusiatial studies and science, within the last teary.

We are in the process of aligning other areas asgdhysical education, music, and art to the calend
and incorporating what is done in the classroontstimese “specials” areas. We have worked hard over
the past two to three years to align our sciendesacial studies curriculum with our reading and
incorporate these topics into our ninety minutelieg block. All students are assessed on theirrpssy
over state standards every three to four weekkgnraent with our pacing guides. We have created
corporation common assessments used to measurerynast well as alternate forms of the assessments
to be used when the material has been re-taught.

The last time we adopted a reading series, we thakea core program that was well aligned with the
Indiana English language arts (ELA) standards. &haaur fifth year using the Scott Foresman Reading
Street Series. This series incorporates many coemsithat provide for a well-rounded program of
instruction, including an intervention program (8idewalks) that makes it easy to meet the needs of
variety of learners. Scott Foresman Reading Shr@gta strong component for use with English Languag
Learners that we have found very useful for thatutation in our building. Plymouth Community School
Corporation has placed an emphasis on teachingfdheards and having a well developed and
implemented system for doing so.
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For the past twelve years, we have used Saxon dattur core math program. We just switched to
Envision Math beginning with the 2011-2012 schaedy which is aligned to the Common Core
Standards. In addition to our core math programyseea variety of other programs to assist children
their math. We use a lot of the DIBELS Math “Now 8¢hClass Activities in kindergarten, first, and
second grades. In second through fourth gradesfevalso able to use Renaissance Programs, ingludin
Accelerated Math and Math Facts in a Flash to supeht our core program. We have been using Acuity
Assessments and Instructional Resources in thildaurth grades, which are directly aligned to stete
standards and can be assigned to individual od gm@alps of students who need the extra practice.

2. Reading/English:

Plymouth Community School Corporation decided itofe the Reading First Model to design our
corporation's reading program. Although we wereamobfficial Reading First school, we decided to
proceed with implementing the components of a RegHirst Program. We focus on the five
components of reading and train staff membersdsdttomponents. We administer the Dynamics
Indicators of Basic Early Literacy Skills (DIBEL8yssessment to all students within the first twdhoee
weeks of school. In second, third, and fourth gsade also assess students using the STAR Reading
Assessment. DIBELS has a Text Reading Comprehe(EREG) portion, which we started administering
to all kindergarten, first, and second graderselyears ago.

After all children are assessed, the teachersméhth grade level collaborate with the principal a
intervention/resource teachers to develop smaliggdor students who are in need of Tier Il and Tie
interventions. All children participate in a ninetynute reading block daily, which includes no mtiven
thirty minutes of whole group instruction, whilesthest of the time is spent in small group, indejgeib
work, or center activities. Students who are nditestchmark are then placed into interventions. Sitsd
in need of strategic intervention support recelnmdyt additional minutes of small group instructidaily,
while students who are in need of more “intensiméérventions receive sixty minutes daily of
intervention.

We utilize only research based activities or inéations in our reading program and make sure staden
in need of the most support are given instructipthie most qualified staff. The Florida Center for
Reading Research website is one resource thatlyerreavhen we are looking for center, small grooip,
intervention programs and activities. We have aewidriety of research based intervention programs w
can select from when trying to meet a child's deficies. From programs like Read Naturally or Fayen
First that work on increasing a child's fluencySmunds Sensible and Touch Phonics that focus on
phonics, or Read Well and Insights which build costygnsion strategies. We also have Phonemic
Awareness interventions such as Earobics and nor&bwulary based interventions such as Text Talk.
We truly match a child's needs to their small graogd interventions they will receive. We do notugro
students based on their “label” as a special etugdEnglish as a New Language, or Title | studeéve.
have a very effective tiered reading program the¢tsithe diverse needs of our students.

3. Mathematics:

We used Saxon Math for the past twelve years astgsjuitched to Envision Math for the 2011-2012
school year, since it is aligned with the CommomeC8tandards. In addition to our core math program,
we also have other math programs that we can ukeowr students. In kindergarten, first, and second
grades, we started assessing students with thessIDIBELS Math Assessments three years ago. This
assessment is administered three times per yeatatents not at benchmark are progress monitored
every three weeks, just like we do with the DIBER&ading. Students in these grades that are not at
benchmark receive thirty minutes daily of math iméstion. In second through fourth grades, we
administer the STAR Reading Assessment three traegear and use Accelerated Math to meet
children's needs. ISTEP+ scores and Acuity Predicind Diagnostic Assessments are utilized in third
and fourth grades to decide which students aredd of interventions.
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Once a child is placed in math interventions, weugrthem with other children within the grade level
who have similar needs. We have many resourcelableato us when working with children who need
additional support in math. In addition to the pogs mentioned previously, some of the other progra
we have include Touch Math, Math Facts in a Flastioskills Math, DIBELS Math Tools, and the
Acuity Instructional Resources. We started usinggea Math in third and fourth grades this year.

Our corporation has designed its own curriculumsremd pacing guides of assessments. Our pacing
guides lay out the common assessments that arenistened every four weeks. This has worked well to
keep all teachers on track for student masteryamicgards. The pacing guides create an opportunity f
teachers to re-teach skills in a smaller grouprdutiheir math block or intervention time, and then
reassess student mastery. Since all students vaithiade level are working on the same standaritie at
same time, our resource teachers are able to totasd support the skills children are workingon i
their classrooms.

4. Additional Curriculum Area:

Our art teacher supports what teachers and studentdso doing in their classrooms. The art tedche
been our high ability or gifted and talented teadbemany years. She has extensive training in
differentiated instruction, higher level questianiand thinking, and brain based research. We simaast
teacher with another elementary school, so shéésaart in each building two days a week. Onedayl
each week is dedicated to planning high abilitgmmichment activities that will be used with stutden
who we have placed in a high group for the thirtgutes of intervention time each day. In addition t
working with teachers at each grade level to ptividies for students who are in the high groupiiy
interventions each day, the art teacher also bsegacing guides to plan her activities. All of gpecial
subject teachers have been working to incorporate mriting and speaking within their classroomst. A
projects are assessed on rubrics that includettlderst's writing or sharing of their work.

Each of our grade levels is responsible for teaghhildren how to use and create specific “produats
which students can demonstrate mastery of theiwladge. Our art teacher works with the classroom
teachers and has access to the products matrhestas teach and utilize the products the child is
learning within their classroom during that schgedr. Our special subject teachers have worked to
create their own pacing guides and common assessnasnvell as pre and post tests to measure studen
learning. With the transition to the Common Corangards, our art and other special subject teachers
have been working on creating lessons and assetsthahincorporate more of the skills students wil

be expected to learn at each grade level.

5. Instructional M ethods:

As part of a corporation plan put into place inp@sse to our corporation being placed in Title |
Improvement status, each of our certified staff tnera were required to take a class in differerdiate
instruction. All of our elementary teachers comgidkthis course in less than two years. One
representative from each grade level participatatifferentiated instruction training with Carolg@oil.
Utilizing a train-the-trainer model, these gradeelaepresentatives shared the strategies anditgeen
they learned with others in our building. We callkeid team our DIRT (Differentiated Instruction
Resource Team). We created a matrix of differesdi@struction products that were to be taught and
utilized at each grade level. During classroom plzg®ns, one component we are looking for is
differentiation of instruction. Teachers and stedf/e been trained in how to differentiate baseduwpo
student's ability level, learning style, choiceidties, assessment techniques, as well as oth#raue of
differentiation.

We utilize a variety of tools, many of which arehaology based, to not only meet the needs of stade

but also to assess each child. The data colleatfidrassessment tools used in kindergarten andjfade

include the DIBELS Reading, DIBELS Math, and DIBELRC. In addition to the tools used in

kindergarten and first grade, we also use Acuistam tests, as well as STAR Reading and STAR Math
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in second grade. Third and fourth grade levelsDIBELS Reading, but also incorporate the STAR
Reading and STAR Math assessment tools and theyAesits. We have many technology based
programs that enable us to meet students' neediging Autoskills, Acuity, Accelerated Reader,
Accelerated Math, Math Facts in a Flash, and Apamdath.

A half hour each day is dedicated to reading irtetion. During this time, all of the children irgeade
level receive targeted instruction to meet theegdse We conduct interventions in small groups aattin
the program we are using to the child's needs.estsdvho are performing at a high level are grouped
with one another during this time. We also prowadealf hour daily of math intervention, which eresbl
us to provide the same sort of instruction and giregiin math. Within their ninety minute readingtk,
teachers are allowed to teach in a whole groupgdtir no more than thirty minutes. The othergixt
minutes is spent in either small, flexible groupslependent work, or centers. This time allows heag
to meet the needs of students better than thegtdeeto do in a large whole group setting.

6. Professional Development:

Our staff members have a wide variety of professlidevelopment opportunities available to them.
Plymouth Community Schools has a great teacherctimuprogram that is required for all new teachers
They participate in several days of activities ptthe beginning of the school year, as welllasses in
Instructional Process and Differentiated Instruttiathin their first two years of teaching. We afsatch
each new teacher with a mentor teacher and preatigends for our certified mentors.

Students are dismissed thirty minutes early eaafzr This time is then “banked” and used to previd
three full days of professional development eatiogkcyear. These three days are built into ourteac
contract and are required. Much of the training dedelopment that takes place on these days has bee
done in horizontal/grade level teams. This time e used to create flight plans, pacing guides, a
curriculum maps. We have also taken time discudgpdan how the differentiated instruction products
and technology can be incorporated into our statsddreachers have worked to analyze and develop
assessments that measure the students' masteéandais.

Plymouth Community Schools has provided staff masgth a variety of opportunities for
professional learning. We have a help desk fof tat includes a variety of webinars and videos
available for staff members. Each summer, we afferrses to staff members and provide them with an
opportunity to attend “tech camp”, in which theyoke from a variety of technology related trainings
Some of our professional development days have tieaine opportunities for teachers, which we offer
variety of sessions and they are able to choosertbg that best meet their needs. Almost all ofstaff
meetings are devoted to professional developmeahtremy are led by other members of our staff.

7. School Leadership:

Although our building has a principal, there arengnathers in leadership roles in our building, tsig i
more of a “shared” leadership situation. While principal meets with other administrators withie th
corporation and the superintendent to develop tlo&-hegotiables” for the buildings, there are stidiny
decisions that are made at the building level dditéon to our principal, we have a Title I/reading
resource teacher who has an important leadersl@prehe building. We also have several teachdrs w
have been trained and are certified to be mentongew teachers. Our Title | teacher is also afeediti
mentor teacher.

Our principal's role is to ensure that policies prnacedures are implemented and followed, as wgell a
ensuring that resources are allocated and utitizedaximize student learning. One of the main rofes
the principal is in developing a master schedude ¢imsures each grade level has a ninety minute
uninterrupted reading block and thirty minutesy&r both math and reading interventions. The
principal ensures that personnel are scheduletbtode as much support for the classrooms as dessib
Another important role of the principal is in reitnoent, hiring, training, retention, and evaluatmi
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staff. Student safety, compliance with state magglahd reporting, and accreditation responsilsilie
duties that fall on the building principal.

The principal also has to take an active role adribtructional leader in the building. The moseetive
way that this takes place is in collaboration nregiwith teachers. In addition to weekly collabiorat
meetings between the principal and the teachexaddt grade level, which may also include the Title
and special education resource teachers, we hbwidding wide discussion meeting once per month.
Topics for the discussion meeting may be submlitedny staff member and everyone is welcome to
attend the discussions. Our teachers take turasditiy our PTO meetings and we have started tadecl
parents in some of our committees. A recent exawipgdharing leadership was in the creation of our
building's policies, procedures, and character &iilut program. We built a team that included teesshe
classified staff, and parents to develop our pedi@nd procedures, as well as a cafeteria incentive
program that we will be implementing starting thihool year.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS
Grade: 3 Test: ISTEP+
Edition/Publication Year: New edition published lkegeal Publisher: CTB/McGraw Hi

Subject: Mathematics

2009-2010
Mar

97

11
70
100

97
6

2010-2011
Testing Month Mar
SCHOOL SCORES
Pass/Pass+ 94
Pass Plus 16
Number of students tested 69
Percent of total students tested 100
Number of students alternatively assessed 1
Percent of students alternatively assessed 1
SUBGROUP SCORES
1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students
Pass/Pass+ 94
Pass Plus 11
Number of students tested 36

2. African American Students

Pass/Pass+

Pass Plus

Number of students tested

3. Hispanic or Latino Students

Pass/Pass+ 86
Pass Plus 0
Number of students tested 14
4. Special Education Students

Pass/Pass+

Pass Plus

Number of students tested 7
5. English Language L ear ner Students

Pass/Pass+

Pass Plus

Number of students tested 3
6. MULTIRACIAL

Pass/Pass+

Pass Plus

Number of students tested 2

32

7

2008-2009
Sep

79

19
72
100

71
14
28

3

2007-2008
Sep

69
18

65
0 10

69
16
32

60
10

10
31

13
50

10
10

3

20@5-20
Sep

67

76
100

57

35

31

13
30
10

10

10

10

1

NOTES: In the 2009-2010 school year, the Indiana DepartroEEducation changed the test session from théSaptember)
to a Spring (March-April) window. We reported orthe spring test for 2009-2010, so it could be camgo the spring 2011
test. A new edition of the test is published eaghryOur state does not include any data for suipgrof less than ten students

in our reports.

12IN8
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: 3

Test: ISTEP+

Edition/Publication Yar: NEW EDITION EACH YEAF Publisher: CTB/McGraw Hi

Testing Month
SCHOOL SCORES
Pass/Pass+

Pass+

Number of students tested

Percent of total students tested

Number of students alternatively assessed
Percent of students alternatively assessed
SUBGROUP SCORES

2010-2011
Mar

94

16
69
100

2009-2010
Mar

97

11
70
100

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Pass/Pass+

Pass+

Number of students tested

2. African American Students
Pass/Pass+

Pass+

Number of students tested

3. Hispanic or Latino Students
Pass/Pass+

Pass+

Number of students tested

4. Special Education Students
Pass/Pass+

Pass+

Number of students tested

5. English Language L ear ner Students
Pass/Pass+

Pass+

Number of students tested

6. MULTIRACIAL
Pass/Pass+

Pass+

Number of students tested

94
11
36

86

14

2

97
6
32

7

2008-2009
Sep

86
8
72

2007-2008
Sep

85
9
65

100 0 10
0 0

82 91

28 32

80

3 3

20@5-20
Sep

82

76
100

71

35

62

13

30

10

50

10

1

NOTES: In the 2009-2010 school year, the Indiana DepartmeBducation changed the test session from théSaptember)
to a Spring (March-April) window. We reported ohe spring test for 2009-2010, so it could be camgao the spring 2011
test. A new edition of the test is published eaghryOur state does not include any data for suipgrof less than ten students

in our reports.

12IN8

18



STATE CRITERION-REFERENCED TESTS
Grade: 4 Test: ISTEP+
Edition/Publication Year: New Edition published kaeai Publisher: CTB/McGraw Hi

Subject: Mathematics

Testing Month

SCHOOL SCORES

Pass/Pass+

PASS+

Number of students tested

Percent of total students tested

Number of students alternatively assessed
Percent of students alternatively assessed
SUBGROUP SCORES

2010-2011
Mar

95

33
79
100

2009-2010
Mar

94

40
62
100

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Pass/Pass+

PASS+

Number of students tested

2. African American Students
Pass/Pass+

PASS+

Number of students tested

3. Hispanic or Latino Students
Pass/Pass+

PASS+

Number of students tested

4. Special Education Students
Pass/Pass+

PASS+

Number of students tested

5. English Language L ear ner Students
Pass/Pass+

PASS+

Number of students tested

6. MULTIRACIAL
Pass/Pass+

PASS+

Number of students tested

94
19
36

100
18
11

3

92
28
25

3

2008-2009
Sep

78
10

59
100

72

29

67

12

67

12

2

2007-2008
Sep

83
14

76
0 10

74

38

90
20
10

62

13

2

20@5-20
Sep

80
17

75
100

71

34

3

NOTES: In the 2009-2010 school year, the Indiana DepartmeBducation changed the test session from théSaptember)
to a Spring (March-April) window. We reported ohe spring test for 2009-2010, so it could be camgao the spring 2011
test. A new edition of the test is published eaghryOur state does not include any data for suipgrof less than ten students

in our reports.

12IN8
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STATE CRITERION-REFERENCED TESTS
Grade: 4 Test: ISTEP+
Edition/Publication Year: New edition published legeal Publisher: CTB/McGraw Hi

Subject: Reading

Testing Month

SCHOOL SCORES

Pass/Pass+

PASS+

Number of students tested

Percent of total students tested

Number of students alternatively assessed
Percent of students alternatively assessed
SUBGROUP SCORES

2010-2011
Mar

96

13
79
100

2009-2010
Mar

89

26
62
100

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Pass/Pass+

PASS+

Number of students tested

2. African American Students
Pass/Pass+

PASS+

Number of students tested

3. Hispanic or Latino Students
Pass/Pass+

PASS+

Number of students tested

4. Special Education Students
Pass/Pass+

PASS+

Number of students tested

5. English Language L ear ner Students
Pass/Pass+

PASS+

Number of students tested

6. MULTIRACIAL
Pass/Pass+

PASS+

Number of students tested

94
3
36

100

11

3

80
12
25

3

2008-2009
Sep

69
10

59
100

69

29

67

12

12

12

2

2007-2008
Sep

83
3

76
0 10

74

38

80

10

62

13

2

20@5-20
Sep

81

75
100

59

34

3

NOTES: In the 2009-2010 school year, the Indiana DepartmeBducation changed the test session from théSaptember)
to a Spring (March-April) window. We reported ohe spring test for 2009-2010, so it could be camgao the spring 2011
test. A new edition of the test is published eaghryOur state does not include any data for suipgrof less than ten students

in our reports.

12IN8
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Testing Month

SCHOOL SCORES

Pass/Pass+

PASS+

Number of students tested

Percent of total students tested

Number of students alternatively assessed
Percent of students alternatively assessed
SUBGROUP SCORES

2010-2011

Mar

94
25
148
100

2009-2010
Mar

95
24
132
100

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students

Pass/Pass+

PASS+

Number of students tested

2. African American Students
Pass/Pass+

PASS+

Number of students tested

3. Hispanic or Latino Students
Pass/Pass+

PASS+

Number of students tested

4. Special Education Students
Pass/Pass+

PASS+

Number of students tested

5. English Language L ear ner Students
Pass/Pass+

PASS+

Number of students tested

6. MULTIRACIAL
Pass/Pass+

PASS+

Number of students tested

94
15
72

92

25

5

94
15
57

11

10

Grade: Weighted Average

2008-2009
Sep

78
14

131
100

71
10
57

40

20

40

20

11

5

2007-2008
Sep

76

15
141

71
10
70

75
15

20
46

26

29

17

20@5-20
Sep

73
12

151
100

63

69

18

22

17

17

18

4

NOTES: In the 2009-2010 school year, the Indiana DepartmeBducation changed the test session from théSaptember)
to a Spring (March-April) window. We reported orhe spring test for 2009-2010, so it could be camgo the spring 2011
test. A new edition of the test is published eaghryOur state does not include any data for suipgrof less than ten students

in our reports.

12IN8
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month Mar Mar Sep Sep Sep
SCHOOL SCORES

Pass/Pass+ 95 93 78 83 81
PASS+ 14 18 8 5 8
Number of students tested 148 132 131 141 151
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 2 0 0 0 0
Percent of students alternatively assessed 1 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students

Pass/Pass+ 94 89 75 81 65
PASS+ 7 8 1 2 3
Number of students tested 72 57 57 70 69
2. African American Students

Pass/Pass+ 0 0 0 0 0
PASS+ 0 0 0 0 0
Number of students tested 0 0 1 3 1
3. Hispanic or Latino Students

Pass/Pass+ 92 0 40 80 36
PASS+ 3 0 0 0 4
Number of students tested 25 11 20 20 22
4. Special Education Students

Pass/Pass+ 0 0 7 50 17
PASS+ 0 0 0 4 0
Number of students tested 8 8 20 26 17
5. English Language L ear ner Students

Pass/Pass+ 0 0 0 47 27
PASS+ 0 0 0 0 0
Number of students tested 5 8 11 17 18
6. MULTIRACIAL

Pass/Pass+ 0 0 0 0 0
PASS+ 0 0 0 0 0
Number of students tested 5 10 5 5 4

NOTES: In the 2009-2010 school year, the Indiana DepartmeBducation changed the test session from théSaptember)
to a Spring (March-April) window. We reported orhe spring test for 2009-2010, so it could be camgo the spring 2011
test. A new edition of the test is published eaghryOur state does not include any data for suipgrof less than ten students
in our reports.

12IN8
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