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PART | - ELIGIBILITY CERTIFICATION 121L9

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 121L9

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 5 Elementary schools (includes&-
(per district designation): 2 Middle/Junior high schools

0 High schools
0 K-12 schools
7 Total schools in district

2. District per-pupil expenditure: 1295¢

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Suburban

4. Numbe of years the principal has been in her/his pasitt this schoc 1

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 0 0 0

K 0 0 0 7 0 0 0

1 52 45 97 8 0 0 0

2 50 53 103 9 0 0 0

3 44 65 109 10 0 0 0

4 58 57 115 11 0 0 0

5 57 40 97 12 0 0 0

Total in Applying School: 521



12IL9

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

18 % Asian

1 % Black or African American

5 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islamde

73 % White

3% Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collegtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 7%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until | 12
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 27
until the end of the school year.

(3) Total of all transferred students [sum 059
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.07
divided by total students in row (4). '

(6) Amount in row (5) multiplied by 100. 1

521

8. Percent of English Language Learners in the school: 7%
Total number of ELL students in the school: 37
Number of non-English languages represented: 22

Specify non-English languages:

Arabic, Bagheli, Bengali, Bulgarian, CantonesenErg German, Greek, Hebrew, Hindi, Italian,
Japanese, Korean, Lituanian, Malayalam, Mandarimyfdgian, Polish, Russian, Spanish, Telugu,
Urdu



12IL9

9. Percent of students eligible for free/reduced-priceals: 1%
Total number of students who qualify: 5

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educatioricss: 9%
Total number of students served: 46

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

1 Autism 0 Orthopedic Impairment

0 Deafness 4 Other Health Impaired

0 Deaf-Blindness 13 Specific Learning Disability

1 Emotional Disturbance 25 Speech or Language Impairment

1 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 1 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 24 0
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 13 10
Paraprofessionals 14 0
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 9 0
Total number 61 10

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 22:1




13. Show daily student attendance rates. Only highashweed to supplyearly graduation rate
20102011 20092010 20082002 20072008 20062007
Daily student attendance 93% 89% 90% 91% 91%
High school graduationre, 0% 0% 0% 0% 0%

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size: 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in vocational training 0%
Found employment 0%
Military service 0%
Other 0%
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:
o No
> Yes

If yes, what was the year of the award?

121L9



PART |1l - SUMMARY 121L9

Kildeer Countryside Elementary School is a positine dynamic place where student learning is qur to
priority. Kildeer Elementary School is one of sewehools in Kildeer Countryside School DistrictiB6
Buffalo Grove, lllinois. The district includes oearly childhood/kindergarten center, four elementar
schools, and two middle schools and serves residerh Buffalo Grove, Long Grove, and Kildeer—
northwest suburbs of Chicago. Our students comma fniddle- and upper-middle-income families in
single-family households of business and profesdipaople representing a wide diversity of cultural
heritages and family backgrounds.

The faculty is experienced and challenges studiailg to excel. Collaboration between parents, etho
and the District 96 administration contributes taking Kildeer a world-class school. Our students
demonstrate high levels of achievement in all acaclareas and are exposed to and accepting of
different cultures and ways of thinking. They ageninded daily to show respect for themselves, sther
and the Kildeer community itself. This fosters @elleof excellence that has been honored through
numerous awards, including Kildeer Countrysidetogmition as a top 50 elementary school in lllinois
and the fifth best elementary school in Lake Coulmtyaddition, our physical education team receitred
lllinois Blue Ribbon Award for excellence in phyaieducation programming. Likewise, the state of
lllinois recognized Kildeer with its Academic Extmice Award in 2006, 2007, 2008, 2009 and 2010 for
outstanding performance on the lllinois state legyistandards. Further, a very noteworthy
accomplishment of Kildeer students was the natipoalication of their book— A Day on The Prairie—
written and illustrated by Kildeer students andstdd as the national non-fiction winner in the
Scholastidids Are Authors writing contest.

While proud of the aforementioned accomplishmehis entire Kildeer community is dedicated to
continuous improvement. The Kildeer School improgatrprocess includes a Leadership Team
comprising teachers representing each grade [Ekelteam meets throughout the year to develop and
implement our School Improvement Plan and to crestm-level goals that align to building and dcdtri
goals. This plan has team members reflecting de atad local assessment results, school and distric
goals, and a variety of other issues relevant tdger School. The School Improvement Plan focuses o
using ongoing assessment to impact student leapuisigively in all content areas and, more speilfjc
to provide continued success in the areas of dfeasmd mathematics.

Our mission is to ensure that every child achidus®r her maximum potential. Our values support ou
mission: modefor others what we expefrtom others; every child, every school, every day; Ipeattice,

not first practice; learning has no boundaries; egldbrate success. These values are proclaimed on
banners and posters in classrooms throughout bookand serve to remind staff members and students
of what we expect everyone in our schools to egpee each and every day. An extremely rigorous
curriculum administered by a very caring and sufiypeistaff assures that Kildeer's mission is coasdl
every day.

Our daily academic program includes reading anguage arts, math, science, social studies, physical
education, music, art, library, and technology sTjfniogram provides Kildeer students in grades fw
rounded learning opportunities. In addition, wedaumerous before- and after-school activities that
range from book and writing clubs to sporting atitté and tutoring opportunities.

Kildeer teachers are organized into grade-leveliataidisciplinary teams. These teams meet daily to
discuss curricular plans and student academic n&edgilar and frequent collaboration assures a
successful implementation of our curriculum ana &sables the staff to help one another. The Kildee
staff firmly believes that, with the proper insttion, effective assessment, and extra time andastil
of our students will achieve at high levels.



Kildeer Countryside School’s greatest strengtlsipositive atmosphere, where students feel welcome
safe, and challenged to take risks and strivexXoeléence. The entire staff prides itself on pugioly
collaborating to ensure that each student succ&eds.partnership between home, school, and the
District 96 community as a whole facilitates thidlaboration and serves to benefit our studentsyeve
day. In particular, this school year there is datmirative focus on alignment of our learning tésde the
new Common Core Standards adopted by the staliénofd. We are also implementing a new
Standards-Based Report Card, which provides mareifspfeedback for students and parents with
regard to what students know and are able to do.



PART IV - INDICATORS OF ACADEMIC SUCCESS 121L9

1. Assessment Results;

A. Kildeer students achieve at high levels oroabbur standard measures of achievement. Theidlin
Standards Achievement Test (ISAT) is administesathéMarch to monitor overall student achievement
levels in reading, mathematics, and science.

All students in grades 3 through 5 are assesstetinreading and math knowledge and studentsadegr

4 are also assessed in the area of science. Reépdtildeer provide individual scores as well as a
aggregate school and district report. The ISAT rispachievement according to four performance tevel
Exceeds State Standards, Meets State Standardsy B&dte Standards, and Academic Warning.
(Additional information about these levels can beamed atvww.isbe.net/assessménthe scores that

are published regarding student achievement conthén&xceeds and Meets percentages into one overall
percentage.

Our district goal is that at least 90 percent afstudents will Meet or Exceed state standards. An
additional goal at Kildeer School is to move arr@asing percentage of students from the Meets
standards category to the Exceeds standards catddnar Kildeer staff uses the data to evaluateestud
learning and to drive instruction. The reading arath data is disaggregated into subgroup categauies
faculty can identify academic concerns in the cuter framework and make modifications to address
specific weaknesses. The Kildeer staff's commitnterttur continuous improvement model is
unwavering and the result is that, on average &98amt of our students meet or exceed state academi
standards based on the 2011 ISAT results.

B. Throughout the past five years, our student® ltanmtinued to maintain high levels of academic
performance and are succeeding at extremely highdeOur staff regularly collaborates to determine
how to improve instructional strategies and techegjcontinuously to meet the needs of all students.
Teachers monitor student progress through commonafiive and benchmark assessments and provide
extra time and support not only for students exgreing academic difficulty but also for those
demonstrating readiness for academic enrichment.

Based on the data tables, overall the Reading staree ranged from 94 percent to 98 percent Meeting
or Exceeding state standards, with 98 percent mingnost recent value. During this same time gkrio
the number of students who Exceed state standacosaised from 55 percent to 66 percent. Overall, th
Math scores have fluctuated between 98 percen®@mercent of students Meeting or Exceeding state
standards. The most current testing window hadhidpeest number of students—that is, 70 percent— who
were Exceeding state standards.

The Kildeer teachers, along with their colleaguistridt wide, worked collaboratively to develop our
content standards. These were communicated taw@@hfs and students. From these standards, pacing
guides were developed for each marking period titout the year. Likewise, benchmark assessments
measuring the identified standards were createddonh marking period. Also, individual teams
developed shorter-cycle formative assessmentsitie guind inform instruction. This clarity about what
we want students to know and be able to do, couplttda detailed assessment system, has greatly
impacted academic growth for our students oveptbegious five years in math and reading. When
teachers understand the standards and the expastédi proficiency at a higher level, they arecatol
provide richer and more focused instruction andrirgntion.

While the overall scores are valued and importaunt staff also analyzes the subgroup performance
scores. Indeed, they noted a disparity betweeresdor our regular education students and thoseufor
special education students in both reading and.ma®010, 70 percent of students with an IEP Met o
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Exceeded standards in Reading compared to 95 pericalh students Meeting or Exceeding. In resppnse
our general education staff and the special educétiachers initiated a focused effort to closg thi
reading achievement gap. This process centereéweiapment of a clear and strategic SMART goal to
meet this need. Staff worked to ensure that righepectations were in place for our special edutat
students. Efforts for improving the academic achiegnt of these students also include regularly
assessing student deficit areas and monitoringtrdspecial education teachers monitor each stisdent
progress weekly to determine whether the studantiding gains in closing the gap in an area of need
Each special education teacher routinely discussi@gdual student progress at problem-solving
meetings at which the trend of progress is disclase appropriate interventions are aligned, based
that student’s rate of growth. This regular comroahon ensures that a multi-disciplinary team of
individuals continually assesses the child's rafgragress with an appropriate instructional reggon

Based on the 2011 assessment data, 86 percemt fp¢iial education students Met or Exceeded
standards in the area of reading. This 16 percentase is a positive result of the collaboratifereto
close the achievement gap. The focus on improvearhticademic growth for all students is ongoing.
In Math, a disparity has been noted in the 2014,dsith 86 percent of our special education stuglent
Meeting or Exceeding standards compared to 98 peofall students. The Kildeer staff is continuig
focused effort on closing the achievement gap tindhe activities and processes listed above wuwed f
reading.

2. Using Assessment Results:

The Kildeer staff uses a continuum of academicsassents that range from formative to summative.
This permits the staff to identify performance levand respond to students’ need for academic stippo
in many ways. Results from the lllinois Standardfi@vement Test (ISAT) give the Kildeer staff our
“most summative” information. They allow us to idi&nhour greatest areas of need, guide our Leagersh
Team when creating the school improvement goatsaasist teams in creating SMART goals.

Students at Kildeer School also participate inNleethwest Evaluation Association Measures of
Academic Progress (MAP) assessments. This assesisnagiministered in the fall, winter, and spriog f
all students. The MAP provides both student groséta and immediate academic results that staff uses
to assess their instructional techniques and studaming. In addition, because MAP results saive
predictor of student performance on the spring ISIE staff is able to provide numerous intervergio

for children identified as “warning” or “watch stewlts” at risk of failing to meet state standards.

Also administered three times per year (in the failhter, and spring) are Curriculum-Based
Measurement (CBM) assessments, monitoring thaestadare obtaining adequate yearly progress. The
CBMs, in combination with the MAP assessment, iatidhe need for more intense Tier 2 or Tier 3
interventions. Students are placed in the Rtl (Bese to Intervention) Tier that best suits their

needs. Strategies to support students qualifyinthie level of support are discussed by the Proble
Solving Team, which tailors an appropriate respdaseach individual, then monitors the student’s
progress regularly to determine the effectivenésseintervention. The Rtl support provided toldhén

is designed to be in addition to core instructidraily 30-minute intervention block is in place fo
delivering this support.

Kildeer teachers work collaboratively to design anglement summative quarterly benchmark
assessments and common formative assessments (JR&STFAS are shorter, more frequent
assessments that serve to provide Kildeer teagligreontinuous data to track the progress of their
students. This data informs teachers about stydefitiency levels on a given learning target. Tess
respond by planning appropriate instruction to nedizidual learning needs. Response could include
differentiating within classroom instruction, aslvaes additional support or extension through caityd
30-minute intervention block. In our interventiolodk, grade-level teams share a daily common time
where focused support and enrichment planning scdi@achers work together to identify trends in
student proficiency to deliver group and individigr 1 intervention. As a result of this common
intervention time and collaboration, teachers getmlists flexibly combine their efforts to meleét
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needs of all students. Teachers and specialists eatliectively to design schedules where childran ¢
have access to target-based Tier 1 interventiavedisas Tier 2 and 3 interventions.

Parents receive results shortly after the MAP assests are administered in the fall, winter, anthgp
A narrative report that includes academic dataiblustrative graphs informs parents of their ctsld’
reading and math progress. Parents are urged taataheir child’s teacher with any concerns or
guestions about the results. Likewise, the stafimonicates regularly with parents to discuss stisden
who have shown either tremendous gains or acadgoweth at a rate slower than expected on the
continuum of learning. Parents are informed ofrtbkild’s involvement in Tier 2 and 3 interventicausd
are invited to attend the Problem-Solving Team ingstto participate in the development of theildhi
academic plan. At Kildeer, staff, students, ancper collaborate as a team to improve students’
academic learning. The staff recognizes that stisdenst receive timely, easily understood, andcéffe
feedback throughout the assessment process sh¢lydtnow what—and especiattpw—to improve
before the next assessment. Indeed, teachers ugestnategies to include students in their ownrliy,
such as student goal setting and the use of “I Gatéments. “| Can” statements are student-friend|
descriptions of each learning target that helpesttaito understand the goal for instruction antheaitor
their own progress. Kildeer School reports studehievement each trimester with our standards-based
report card. To make learning goals clear to sttedand parents, each learning target is reported on
specifically. Kildeer staff also extend their commwation with parents through mandatory fall andrep
parent-teacher conferences. In addition, staff nezmbse daily emails, phone calls, notes, andtface-
face conferences to foster effective communicagioth monitor student learning. The district and
building results of our ISAT and MAP assessmengspaiblicly reported at our monthly Board of
Education meetings and through our district webiteal newspaper, and in our School Report Card,
which is made available community-wide.

3. Sharing Lessons L earned:

District 96 is widely recognized for its sharingsafccessful strategies with other district schabis,
community, statewide, and nationally. Within thstdct we share strategies through teacher institut
days and district job-alike and grade-level meetititat occur on early release days six times par. ye
These meetings connect Kildeer staff with elemgntatieagues district wide to discuss curriculum,
instructional practice, assessment implementatiod,data.

During the 2009-10 school year, District 96 beg&@ister School Exchange initiative; each of our
elementary schools partnered with another elemgstdrool outside the district to discuss ideas,
successes, and opportunities for growth. Kildeemegred with a Wisconsin elementary school toeshar
strategies related to implementation of balandeddcy. In 2010-11, the Sister School Exchange
continued with a focus on learning from each othignin the district; Kildeer collaborated with ahet
District 96 school to consider literacy and intertten practices. This internal collaboration conés
currently.

Opportunities for sharing strategies with the Stsem High School consortium elementary schools and
staff occur biennially at the Consortium Instit@tay. This day brings together educators from &l th
schools in all the districts that send studenthi¢oarea high school. The program, regularly feadgur
District 96 presenters, is devoted to sharing sssfaklearning strategies for K—12 students.

One way we share successful strategies with distnationally is through monthly Professional Leéagn
Community (PLC) visits. District 96 hosts hundredsisitors annually and focuses on lessons learned
and successful strategies related to implementafi®.C practices. Kildeer staff and leadershigoff
opportunities for visitors to observe teams in@cttnd learn how Kildeer has improved academic
achievement through implementation of PLC practi@éese visits also allow Kildeer staff to be
reflective practitioners as they discuss their egses and challenges as educators.

District 96 encourages participation in professiamrganizations. We have developed a strong
partnership with Learning Forward (formerly the idaal Staff Development Council) and continue to
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make high-quality professional development for gwdistrict teacher a priority. Many Kildeer teacher
are directly involved in this process as membettheDistrict Professional Learning Team, whicmbs
teachers and administrators district wide togethdsarn, discuss best practices, and plan meandingf
professional development.

4. Engaging Familiesand Communities:

Kildeer School is extremely proud of the nurturindture that defines it and engages families and
community members in helping all students succAdtakeholders recognize that an effective home
and school connection strengthens the partnersitigantributes to each student’s long-term learning
Right from the start of the school year, Kildeenii'es have opportunities to create and reinfohze t
connection. They include a Meet-the-Teacher daglistudents and their parents, New Family Nigint f
students and families, and Curriculum Night forgmas. Curriculum Night allows parents to meet with
their child’s teacher to learn about curriculum atutlent-support opportunities and to get ansveers t
their specific questions. Throughout the year, oppities for parents and community members tolear
actively about the work of Kildeer staff and stutdeare plentiful; for example, approximately sixdis
annually the principal hosts informal parent coffé delve into topics of parental interest. Wogkivith
the principal, parents generate topics at the sfazaich school year and staff members join the
conversation when the topic or area of specialggests it. Some topics included are social-emotiona
learning, Balanced Literacy instruction, technologdjjferentiation and extension, and the transitmn
middle school. Parents also are frequently informiecurricular happenings and important events
through weekly Principal Messages, teacher/classm@wsletters, and district-level communications. A
multitude of family events in which the principgdachers, and staff participate also are plannéditd
relationships between school, home, and the contyndaimily reading nights, art showcases, grade-
level musicals, fithess events, a student variebys and a plethora of PTO events engage our stsiden
and families.

Kildeer School continually welcomes the communitipithe school to support learning. Regular visits
from local library personnel, for example, provitadents and teachers with curricular connections t
enhance classroom learning. Our PTO sponsors $&udtaral Art assemblies annually that give our
students engaging experiences linked to our cuaneand supporting social learning. Likewise, our
school gives back to the community. For example pibpular Kildeer chorus performs at multiple
outside venues, giving the children the opportutdtghine and have fun. Also, students participate
events to help meet community needs, including¢ogt, and book drives. To reinforce their
understanding of their important role in the comityrat monthly Kildeer Cougar Pride (character
education) assemblies and Board of Education ng=ethre children are recognized for academic, xtist
and athletic achievements, as well as service.
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PART V - CURRICULUM AND INSTRUCTION 121L9

1. Curriculum:

Kildeer staff members have worked collaborativelthwhe other district elementary schools to depelo
Curriculum Frameworks. These Frameworks providettees and parents with a list of standards for each
content area and grade level. These standardealmsis for all of the instruction, interventiand
enrichment provided to our students. All of thendards listed on the Frameworks are also included o
the students’ report cards. The Curriculum Framé&s/are modified and updated annually.

In designing the Curriculum Frameworks, administratand staff align them deliberately and spedlfica
with the lllinois State Standards, incorporating @ommon Core as well as the national standardséor
specific curricular area. To help our studentsinghe highest of academic standards, staff regularl
differentiates the curricular objectives, assesselsmonitors student learning, and provides intgigas

for those students who need extra time and suppsticceed in their learning. In addition to the
Frameworks, teachers collaboratively design gragetlpacing guides outlining the learning standards
for each trimester. Likewise, they align commomiative and summative assessments to the standards i
the pacing guides and use the assessment datal&igstruction.

The staff uses a balanced literacy approach tagea comprehensive reading and writing instruetion
program. The two-hour daily literacy block requistsdents to apply their previous knowledge as they
learn new skills. Students develop as communicipisuilding attentive listening and effective
speaking skills. Shared reading, whole group readinided reading groups, reading conferences, and
integration of strategies occur daily in Kildeeasdrooms school wide.

The math curriculum focuses on a spiraling instametl approach that characterizes Bveryday Math
program developed at the University of Chicago. pregram incorporates deep content in the areas of
numeration, computation, geometry, algebra, prdiyand problem solving. Kildeer students have
many opportunities to apply alternate strategiesotee equations and to use higher-level thinkiiliss

in real-world applications. They learn about paisesind relationships in their surroundings and are
challenged and encouraged consistently to worketed higher than their grade level in order toalep
as life-long mathematical thinkers.

Likewise, our hands-on science program requiregestis to demonstrate investigative and problem-
solving strategies. Through inquiry-based actigit&tudents learn and apply the scientific method.
Students are expected to master science skillsritlatle the ability to make inferences, draw
conclusions, compare and contrast, generalizenfiggicreate hypotheses, and implement experiments.

In social studies, Kildeer students learn abolit theighborhoods, communities, state, country and
world. Specifically, they develop their understardof the physical, political, economic, and social
structures and systems in the various regionseobtiited States. Social studies instruction alsop=is
students to compare the past to the present watblfective of preparing them to be critical thirskand
contributing members in society.

In addition, the Kildeer curriculum includes clasg® art, vocal music, physical education and healt
learning center, computer technology, and bandoacitestra. In art, students study various artists a
create projects using the artists’ styles and tiecies. They also learn the basics of line, symmébnm,
shape, color, space, and texture. In vocal muiidests learn to sing and perform using proper ivoca
techniques and creative movements. They also deeglainderstanding of the history of music,
composers, and instruments. Our daily physical &iitut program provides vigorous activities for our
students to develop high standards of physicat$grand health. Through visits to the learningerent
our students learn basic library skills and nurameappreciation for reading and research. Teclyadto
seen as a tool for instruction and is integratéa subject areas as often as possible. Additionaily
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fourth and fifth graders have the opportunity tatipgoate in band or orchestra through instrument
lessons.

2. Reading/English:

The Common Core standards for literacy are thesligieading instruction. The Common Core is
intentionally and coherently structured, allowingdents to develop rich content knowledge withid an
across grades. Students also acquire the habigadihg independently and closely—essential ta thei
future success.

Kildeer School’s reading curriculum employs a bathliteracy approach that serves all

students. Balanced literacy helps meet the needl students through scaffolding and a graduaast
model to build skills. The staff uses whole-clasared readings to introduce skills and stratedibere
is a strong focus on developing meaning of texh&ie logical inferences and using textual evidence
when writing or speaking to support conclusions.

To meet all learners’ needs, students participatemall-group guided reading in which, using
appropriately leveled text, they are guided in picawy skills and strategies introduced during skar
reading instruction. Students also read indepehddatly. During this time, staff confers with indilual
students to set goals and meet unique learnertésnee

All first-grade students participate in Team Reatgarly intervention program. The Team Read progra
is in addition to the instruction provided in tlegular classroom and includes two days of guidading
instruction, one day of phonics—particularly vowelnds and blends, and a day of writing. Four staff
members work with each class during the daily halfir intervention and the team of teachers
collaborates weekly to discuss instruction andestigrogress. The focus for this collaboratioris t
determine specific student’s needs and strategibedt meet them through small-group instructidre T
staff uses differentiated levels of text to giveleahild extra support in needed areas and challeng
areas in which he or she demonstrates strong uaddisg.

Every child’s reading level is assessed using thefas and Pinnell benchmarking system. In addition
students’ reading levels are monitored throughloeityear in order to provide instruction and appedpr
support continually.

A significant component of the Literacy Block ietimtegration of writing skills. Students learnvidte
and to develop their own voice while articulatingganizing, and supporting ideas in relation to twha
they have read. To help them assess their own wwel,examine good quality writing and consider the
author’s voice, expression of ideas, word usagenity, conventions, and presentation. They apjsy th
understanding in setting goals for building theimowriting skills.

3. Mathematics:

Math instruction at Kildeer centers on tBeeryday Math model developed by the University of Chicago
and focuses on responding to the needs of all oétmaent learners. The staff collaborates regutarl
align the math curriculum to the state standartisodgh this process, our staff has developed acolar
framework that addresses the instructional needd efudents at different levels. Teachers monitor
student progress through the use of pre-assesstndnferm instruction. Common formative
assessments monitor student growth leading to &tihwester district benchmark assessments. THe sta
evaluates all of these assessments in grade-kasmistin collaboration with our math specialistradi@ch
implementation and uses the results to improvelnson in the classrooms and provide intervensiod
enrichment opportunities.

Each grade level provides math instruction at #mestime during the day as part of their identifiéath
Block. During this time throughout the week, graeleel teams are provided additional staff members,
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including our math specialist, extended learningcgdist, or assistants to differentiate learnirithin

and across classrooms. Based on assessment datijed students may need some additional short-
term intervention provided through a Math Lab. g receive target-specific instruction in small
groups or individually based on their needs. Fadehts requiring additional support to fill in gaps

their learning, Math Support is provided with mtirme and intensity compared to Math Lab. An
Extended Math program is available for studenSiades 4 and 5 who have demonstrated proficiency in
our grade-level standards and would benefit frotaresion and enrichment. Students qualify for this
program each trimester based on their current sisesgs.

Focused and deliberate articulation between thaeglevel staff and our district math specialists ha
resulted in a math program that is extremely wedirdinated. The extra time, review, and collaborati
have reduced redundancy and increased efficienmstifiction at each grade level. This increase in
efficiency is particularly evident in the areagpobblem solving, measurement, and geometry, in kwhic
students have shown tremendous growth over the.year

4. Additional Curriculum Area:

Kildeer teachers provide their students with aetgrof instructional methods and topics to increasé
understanding and knowledge of standards in S&tialies. It has become more evident through
research from Doug Reeves, Bob Marzano, and othetstudents need additional work with accessing
Informational Text as an important and essentidll falkk college and career readiness. Once studmmas
able to gain information from Informational Textely are then provided direct instruction in stregego
share their knowledge effectively through oral amiten communication. Informational text writing i
seen as an effective and vital skill for overalll dmng-term student success.

Kildeer teachers have worked collaboratively toalep consistent standards across the districtlifor a
grades. These standards are integrated into pguidgs providing guidance for teachers to know Wwhic
trimester-specific standards to address and afSesgnon assessments have been developed across the
district for each trimester. These assessmenttsegid analyzed to help with planning for instroiadil,
intervention, and enrichment opportunities.

Literacy skills are integrated into Social Studigstruction. The Common Core standards have been th
basis for this. Kildeer teachers have been workictgzely to find additional materials at appropeisext
complexity levels connected to the social stud@#ent standards, which allow for small group work
based on student needs. Indeed, differentiatioalfdevels of learning is made available to owdsints.
All Kildeer students also receive timely currenepts information through student magazines and othe
publications. These encourage discussion, integrati other skills such as reading graphs and shart
and awareness of issues across our country and.glob

A focus in social studies is the development opoesible citizens of our community, nation, and ldior
The scope of social studies topics include Famdies Traditions, Community Resources and beginning
economics, history of the state and Chicago, regadithe United States, Early Explorers, and
foundations of our nation.

Kildeer Countryside School’s mission is to provalpositive atmosphere, where students feel welcome,
safe, and challenged to take risks and strivexoelience. The entire staff prides itself on pugiolly
collaborating to ensure each student succeeds.pemirership between home, school, and the Digfict
community as a whole facilitates this to truly bir&tudents each and every day.

5. Instructional M ethods:

The instructional methods Kildeer staff uses asetaon best practice. They are the result of our
assessment process, which identifies those studénatslready know information and learn it quickly
and those who need additional instructional supfdtne staff differentiates their classroom instiact
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according to each student's needs, as indicatéuelnesults of common formative assessments. By
adjusting instruction, staff provides learners vtite optimal instructional delivery setting—fromvhole-
class group to a small group to a one-on-one oppibyt as required. Our staff works diligently tatch
the curricular outcomes and student needs to trst appropriate instructional strategies. Kildeer
teachers deliver instruction in several teachingrents during a class period to make sure studeats
focused and engaged in learning each segment. Udeegctive learning strategies that involve stuslent
instruction, discussion, and practice of lessorcepts. Teachers incorporate technology to engagie an
assess students. This includes using interactiviewbards, iTouches and iPads, web-based learning
programs, and assessment classroom clicker systémstaff promotes teaching reading and writing
across the curriculum, so our social studies amhee classes also are integrated into the bigneicif
student learning and linked to the grade-leveliculum framework. Our staff devotes collaboratived
weekly to develop and analyze common formativessseents they use to evaluate student learning.
They also use team time to discuss strategiesemijues they plan to incorporate in teaching a
specific lesson. For professional developmentsthff has been designing lessons cooperatively,
observing colleagues teaching at like grade leagld,re-teaching concepts to continue to improve
student learning. Through constant review usingraomformative and district benchmark assessments,
the staff understands how to provide time and sumgdtectively to improve student learning. Student
learning is focused on a curricular framework iatiieg targets that all students are expected tovlara
be able to do by the end of each grade level. tadehose data indicates they already know theetsirg
or who quickly acquire the new skills receive instional opportunities that enrich and extend |egyn

If a student’s data reflects a need for additicugiport and potential modifications, careful revigiw
learning targets occurs to ensure high levelsarhieg continue to be the expectation for him ar he
Faculty has identified the most essential leart@mgets for each grade level. We modify curricuhuitin
the understanding that if a student isn’'t exposdti¢ learning content, he or she can’t possitaghdhe
goal. To give all students the opportunity for hagthievement, children requiring special education
placement into smaller settings receive instructiligned with the general education setting. By
identifying the most critical learning targets atk grade level, special educators are able totgaento
implement specific skill-deficit, research-basedgrams, while also adhering to the grade-levektsig

6. Professional Development:

Every child, every school, every day.... At KildeahBol-and as a district—professional development
focuses on every educator having opportunity tagadn effective professional learning every day so
that every student in the district achieves hie@armaximum potential. We know that educators est b
solve a school’'s most complex problems when cottaiiay and learning together, so professional
development often occurs in team meetings. Thérabgnizes that they function more efficientlydan
effectively working together as grade-level teafsey know that continuously learning together best
equips them to improve student achievement faaradl that the collaborative process also fosters
opportunities for their own growth as educatorsetlzacy Coaches, Technology Coaches, and Extended
Learning Coaches provide job-embedded supportiodeand individuals as they work to provide high-
quality instruction for students and to transfewn@owledge and skills to the classroom.

Staff meetings are dedicated to ongoing professgaelopment and directly address school district
goals and initiatives. At after-school sessionaftdeaders who have attended workshops share their
learning and its relevant application to team mesibeeeds. Grade-level and job-alike meetings offer
additional opportunities for growth as staff shaagearch-based pedagogy.

Likewise, staff members use monthly release tinaglpctively to collaborate on the topics of student
writing, developing rubrics, unwrapping power start$, developing common formative assessments,
participating in curriculum development across grivels, analyzing various assessment data, and
sharing ways to use data to improve student legrama achievement.

During their first two years, teachers new to De$t®6 participate in a mentoring program. Thislepth
program provides numerous opportunities for staféarn about our curriculum and assessment
programs and district and community culture. Initiold, new teachers receive support in addressiag t
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day-to-day operations and procedures that comeheitig a classroom instructor. The mentoring
program also helps the newcomers fully understaen toles as significant members of our collabgeat
teams charged with helping all students achieveght levels.

The professional development District 96 engage®itiinues to be fundamental to our students’
academic success. The more our teachers preparectathe needs of every child in the classroom, the
better off are all our students. This is eviderthia continued increase in the number of our stisden
meeting and exceeding state standards on the IS#dsament. In addition, we continue to see student
achievement increase on district benchmark asse¢sme

7. School Leadership:

Frequent and ongoing collaboration of leaders #aifl characterizes a Professional Learning
Community. Indeed, several layers of leadershipigeosupport in meeting district and school go@igr
principal partners with four elementary-level didtpeers in focusing on the district’s vision, g,
and yearly goals. The District Director of Currignd and Instruction and District Professional Leagni
Director also participate on this job-alike leagnend leadership team. This group meets every other
week and—on the “off” weeks—meets with the largistrizt Administrative team. At their meetings,
school principals plan and pace professional dgveént opportunities aligned with district goals.
Additional meetings held three times annually atstude the District Superintendent and focus on
review of assessment data to monitor student aehiewnt. Daily, the principal heads the professional
development for staff, manages school culture, legngtudent discipline, and guides instructional
practices.

In addition to the school Principal, there are tded grade-level and specialist team leaders who
provide additional support to all teachers in megtdentified goals. All team leaders go through
extensive professional development in facilitatiéiils. This Leadership Team meets weekly with the
principal to work collaboratively, identifying need supports and developing goal-specific targeted
plans. Participants at these weekly meetings akbrate successes and problem solve across grade
levels.

Kildeer School teachers welcome the support ofédld_earning Coaches—the Extended Learning
Specialist, Math Specialist, Reading Specialisgrbeng Center Director, and Technology Director.
Coaches meet weekly with grade-level teams ande@ded, with individual teachers to support stuglent
learning. Their meetings address student datajitegparound targets, teaching strategies, and
collaborative planning for instruction, interventjand enrichment. Our coaching model provides seam
and teachers with opportunities for modeling, ceteng, observation, and collaboration around best
practices. Coaches participate in extensive trgiaimd development and also meet weekly with the
Principal.

Our Problem-Solving Team includes the Principahdd Psychologist, Reading and Math Specialists,
School Social Worker, Special Education Teachdrk, Feacher, Occupational Therapist, and Speech &
Language Pathologists. This team meets weeklyiewedata for students qualifying for Tier 2 and 3
interventions and for those already eligible foespl education. Review of this data guides dengsend
planning to close instructional gaps for theseetisl The Problem-Solving Team also provides Tier 1
support to teachers through their grade-leveldiaioles. Grade-level liaisons work with teachers t
brainstorm strategies and put specific data catiedbols in place to monitor student success.

The Cougar Pride Committee focuses on charactera¢idn and comprises certified and non-certified
staff. It provides a forum to discuss the statewofcommunity and improvements to common language
and practices to support the social-emotional dgraent of our students.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Grade: (Test: IL Standards Achieveme

Subject: Mathematics

Edition/Publication Year: Year of the T: Publisher: IL State Board of Education

2010-2011 2009-2010

Testing Month Mar Mar
SCHOOL SCORES

Meets and Exceeds 98 100
Exceeds 83 87
Number of students tested 108 112
Percent of total students tested 100 100
Number of students alternatively assessed 0 0
Percent of students alternatively assessed 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students
Meets and Exceeds

Exceeds

Number of students tested

2. African American Students

Meets and Exceeds

Exceeds

Number of students tested

3. Hispanic or Latino Students

Meets and Exceeds

Exceeds

Number of students tested

4. Special Education Students

Meets and Exceeds 83 100
Exceeds 25 79
Number of students tested 12 14

5. English Language L ear ner Students
Meets and Exceeds

Exceeds

Number of students tested

6. Asian

Meets and Exceeds 100 100
Exceeds 100 90
Number of students tested 19 19
NOTES:

2008-2009

Mar

97
75
95

100

80
30
10

100
100
13

2007-2008
Mar

99
72

99
0 10

100
7
17

20@6-20
Mar

98
74
100
100

94
50
16

100
83
12

The State of lllinois does not provide disaggredatgb-group data for groups less than 10 studBats. for sub-groups with

over 10 students has been provided.
12IL9
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: {Test: IL Standards Achieveme
Edition/Publication Year: Year of the T:Publisher: IL State Board of Education

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20
Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES
Meets and Exceeds 98 94 95 88 97
Exceeds 61 58 61 51 53
Number of students tested 108 111 94 99 100
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Meets and Exceeds 0 0 0 0 0
Exceeds 0 0 0 0 0
Number of students tested 0 0 0 0 0
2. African American Students
Meets and Exceeds 0 0 0 0 0
Exceeds 0 0 0 0 0
Number of students tested 0 0 0 0 0
3. Hispanic or Latino Students
Meets and Exceeds 0 0 0 0 0
Exceeds 0 0 0 0 0
Number of students tested 0 0 0 0 0
4. Special Education Students
Meets and Exceeds 83 64 70 50 88
Exceeds 8 14 10 7 19
Number of students tested 10 14 10 14 16
5. English Language L ear ner Students
Meets and Exceeds 0 0 0 0 0
Exceeds 0 0 0 0 0
Number of students tested 0 0 0 0 0
6. Asian
Meets and Exceeds 100 100 100 100 100
Exceeds 76 93 100 77 83
Number of students tested 21 15 13 17 12
NOTES:

The State of lllinois does not provide disaggredateb-group data for groups less than 10 studBats. for sub-groups with
over 10 students has been provided.

12IL9
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: «Test: IL Standards Achieveme
Edition/Publication Year: Year of the T:Publisher: IL State Board of Education

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Meets and Exceeds 99 99 100 98 100
Exceeds 76 68 59 65 75
Number of students tested 117 101 99 108 107
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Meets and Exceeds

Exceeds

Number of students tested

2. African American Students
Meets and Exceeds

Exceeds

Number of students tested

3. Hispanic or Latino Students
Meets and Exceeds

Exceeds

Number of students tested

4. Special Education Students

Meets and Exceeds 92 100 100 88 100
Exceeds 46 14 31 25 69
Number of students tested 13 14 16 16 13

5. English Language L ear ner Students
Meets and Exceeds

Exceeds

Number of students tested

6. Asian

Meets and Exceeds 100 100 100 100 100
Exceeds 86 100 72 69 83
Number of students tested 22 15 18 16 18
NOTES:

The State of lllinois does not provide disaggredateb-group data for groups less than 10 studBats. for sub-groups with
over 10 students has been provided.

12IL9
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: «Test: IL Standards Achieveme
Edition/Publication Year: Year of the T:Publisher: IL State Board of Education

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Meets and Exceeds 99 98 99 94 98
Exceeds 68 65 63 72 56
Number of students tested 116 101 99 108 107
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Meets and Exceeds

Exceeds

Number of students tested

2. African American Students
Meets and Exceeds

Exceeds

Number of students tested

3. Hispanic or Latino Students
Meets and Exceeds

Exceeds

Number of students tested

4. Special Education Students

Meets and Exceeds 92 86 94 81 85
Exceeds 23 14 50 38 46
Number of students tested 13 14 16 16 13

5. English Language L ear ner Students
Meets and Exceeds

Exceeds

Number of students tested

6. Asian

Meets and Exceeds 100 100 100 100 100
Exceeds 76 93 72 69 83
Number of students tested 21 15 18 16 18
NOTES:

The State of lllinois does not provide disaggredateb-group data for groups less than 10 studBats. for sub-groups with
over 10 students has been provided.

12IL9
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: ! Test: IL Standards Achieveme
Edition/Publication Year: Year of the T:Publisher: IL State Board of Education

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Meets and Exceeds 97 95 96 98 99
Exceeds 50 41 38 41 55
Number of students tested 97 96 110 109 94
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Meets and Exceeds

Exceeds

Number of students tested

2. African American Students
Meets and Exceeds

Exceeds

Number of students tested

3. Hispanic or Latino Students
Meets and Exceeds

Exceeds

Number of students tested

4. Special Education Students

Meets and Exceeds 83 75 79 89 93
Exceeds 8 13 7 17 29
Number of students tested 12 16 14 18 14

5. English Language L ear ner Students
Meets and Exceeds

Exceeds

Number of students tested

6. Asian

Meets and Exceeds 100 95 100 100 100
Exceeds 53 55 53 68 100
Number of students tested 17 20 17 19 11
NOTES:

The State of lllinois does not provide disaggredateb-group data for groups less than 10 studBats. for sub-groups with
over 10 students has been provided.

12IL9
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: ! Test: IL Standards Achieveme
Edition/Publication Year: Year of the T:Publisher: IL State Board of Education

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Meets and Exceeds 98 92 96 929 97
Exceeds 68 66 67 69 56
Number of students tested 97 94 110 109 94
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Meets and Exceeds

Exceeds

Number of students tested

2. African American Students
Meets and Exceeds

Exceeds

Number of students tested

3. Hispanic or Latino Students
Meets and Exceeds

Exceeds

Number of students tested

4. Special Education Students

Meets and Exceeds 83 63 79 94 86
Exceeds 25 13 14 61 29
Number of students tested 12 16 14 18 14

5. English Language L ear ner Students
Meets and Exceeds

Exceeds

Number of students tested

6. Asian

Meets and Exceeds 100 89 94 100 100
Exceeds 93 56 77 84 82
Number of students tested 15 18 17 19 11
NOTES:

The State of lllinois does not provide disaggredateb-group data for groups less than 10 studBats. for sub-groups with
over 10 students has been provided.

12IL9
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Meets and Exceeds 98 98 97 98 99
Exceeds 70 66 56 58 68
Number of students tested 322 309 304 316 301
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets and Exceeds 0 0 0 0 0
Exceeds 0 0 0 0 0
Number of students tested 0 0 0 0 0
2. African American Students
Meets and Exceeds 0 0 0 0 0
Exceeds 0 0 0 0 0
Number of students tested 0 0 0 0 0
3. Hispanic or Latino Students
Meets and Exceeds 0 0 0 0 0
Exceeds 0 0 0 0 0
Number of students tested 0 0 0 0 0
4. Special Education Students
Meets and Exceeds 86 90 87 89 95
Exceeds 26 34 22 24 48
Number of students tested 37 44 40 41 43
5. English Language L ear ner Students
Meets and Exceeds 0 0 0 0 0
Exceeds 0 0 0 0 0
Number of students tested 0 0 0 0 0
6.
Meets and Exceeds 100 98 100 100 100
Exceeds 80 79 72 71 87
Number of students tested 58 54 48 52 41
NOTES:

121L9
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Testing Month

SCHOOL SCORES

Meets and Exceeds

Exceeds

Number of students tested

Percent of total students tested
Number of students alternatively asse:

Grade: Weighted Average

98
65
321
100

0

Percent of students alternatively assessed 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets and Exceeds
Exceeds

Number of students tested

2. African American Students
Meets and Exceeds
Exceeds

Number of students tested

3. Hispanic or Latino Students
Meets and Exceeds
Exceeds

Number of students tested

4. Special Education Students
Meets and Exceeds
Exceeds

Number of students tested

5. English Language L ear ner Students
Meets and Exceeds
Exceeds

Number of students tested

6.

Meets and Exceeds
Exceeds

Number of students tested
NOTES:

86
19
35

100
80
57

12IL9

94
62

306
100

70
13
44

95
79
48

96
63

303
100

82
27
40

97
81
48

93
64

316
0 10
0
0

76
37
48

100
77
52

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

97
55
301

100
0
0

86
30
43

100
82
41

25
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