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PART | - ELIGIBILITY CERTIFICATION 121L4

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Separtment of Education, Office for Civil Rights (BT
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

The school has been in existence for five full getrat is, from at least September 2006.

The nominated school has not received the Bluedilgrhools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

The nominated school or district is not refusingRo&cess to information necessary to
investigate a civil rights complaint or to condadlistrict-wide compliance review.

OCR has not issued a violation letter of findingshte school district concluding that the
nominated school or the district as a whole haktgd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

The U.S. Department of Justice does not have aipgisdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 1214

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 1 Elementary schools (includes8§-
(per district designation): 1 Middle/Junior high schools

0 High schools
0 K-12 schools
2 Total schools in district

2. District per-pupil expenditure: 806€

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Suburban

4. Number of years the principal hlasen in her/his position at this schi 6

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 47 50 97

K 0 0 0 7 51 47 98

1 0 0 0 8 62 50 112

2 0 0 0 9 0 0

3 0 0 0 10 0 0

4 0 0 0 11 0 0

5 40 38 78 12 0 0

Total in Applying School: 385
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6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

17 % Asian

5 % Black or African American

7 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

67 % White

4 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 4%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| 9
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 201C 10
until the end of the school year.

(3) Total of all transferred students [sum oflg
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.04
divided by total students in row (4). |~

(6) Amount in row (5) multiplied by 100. Z

441

8. Percent of English Language Learners in the school: 1%
Total number of ELL students in the school: 4
Number of non-English languages represented: 21

Specify non-English languages:

Urdu, Guijarti, Lithuanian, Cambodian, Arabic, MaridaFarsi, Polish, Hindi, Tamil, Spanish,
Bengali, Romanian, Marathi, Cantonese, Serb/Cna&a@snian, French, Korean, Ukrainian, Konkani,
Portuguese
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9. Percent of students eligible for free/reduced-priceals: 8%
Total number of students who qualify: 30

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educatioricss: 6%
Total number of students served: 22

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

2 Autism 1 Orthopedic Impairment

0 Deafness 6 Other Health Impaired

0 Deaf-Blindness 8 Specific Learning Disability

1 Emotional Disturbance 4 Speech or Language Impairment

1 Hearing Impairment —OTraumatic Brain Injury

1 Mental Retardation 0 Visual Impairment Including Blindness
3 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 2 1
Classroom teachers 23 0
Resource teachers/specialists

(e.g., reathg specialist, media specialist, art/music, PEhess, etc. 13 2
Paraprofessionals 4 1
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 9 13
Total number 51 17

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 16:1
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13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 96% 95% 949, 96% 96%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?
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Gower Middle School serves 375 students in gragegtirough eight from the southwest Chicago
suburbs of Burr Ridge and Willowbrook. The schaflacts the diversity of the area, serving a ragial
and ethnically mixed population that includes stud®f Asian, African-American, Hispanic, and Mix-
Race heritage and an economic diversity that iredl88% low income. Gower Middle School has
always been a good place for students to learrgeowd, but it is only in the past five years that th
instructional program, student achievement, andnaras and services have risen to Blue Ribbon
status. Student achievement on the lllinois Statxlachievement Test is outstanding, but there is so
much more that makes Gower Middle great!

The Gower Middle community fully embraces the Go®ehool District 62 vision of “Children at their
best!” At Gower Middle, this means:

Challenging the intellect;

Inspiring creativity;

Building the body;

Developing good character;

Aligning resources to our vision; and
Celebrating improvement efforts.

This vision of the District translates into mearuiglassroom instruction, innovative programs, a
plethora of athletic and student-interest drivetividies, a commitment to doing good work, helping
others, and focuses on outcomes.

The instructional program at Gower Middle is ceatkaround grade-level, interdisciplinary teams. All
students at a grade level share the same languagétarature, math, science, social studies,fareign
language teachers. It is the team’s responsilidityollaboratively guide the learning of studemi®tgh
interdisciplinary units, “just right leaning” (insiction that is personally tailored to a studeatademic
needs), and the close monitoring of student legrhabits and social and emotional needs. Common
daily planning time allows teachers to collaboralfjyplan instructional activities and set goals for
students. Teams take collective responsibilitystadent learning, providing support for both enmemt
and support as needed. In addition, subject aesh¢es meet to collaborate and vertically aligiirthe
curriculum and instruction.

Gower Middle students have a surprisingly large @amof choice—in classes and beyond the school
day. The school’s unique exploratory program presid differentiated approach to learning that @an b
seen in the products students create. Classrogecpsdeverage technology tools so that students ca
demonstrate their learning through presentatioodcg@sts and movies, etc. All fifth grade students
explore Spanish, computers, art, and music. Alestis in grades six through eight are enrolled in
exploratory classes that build from the traditioad) music, family and consumer science, and imidlis
technology offerings in grades six and seven teaurof choices in eighth grade that include rolsotic
guitar, engineering, space discovery, food for, lik@mputer animation, digital photography, and musi
and the media, and clay sculpture. Eighth graddestis follow their interests by choosing explorator
classes that build depth and skill.



After school, Gower Middle students can choose ftbrae sports per season and over twenty-six
different clubs. Over eighty-three percent of th&lents are active in one or more extracurricular
activity. Twenty-five percent participate in Stuti€ouncil and/or the schools acclaimed band
program. Gower students also actively serve otheising thousands of dollars for a worthy charity
through Gower Hearts at Work, promoting resourgeseovation, and the incorporation of service
learning into classroom work.

Finally, what has truly raised Gower Middle fromogiato great is the development of leadership at all
levels at the school. Student leaders in formaliafadmal roles plan student activities, contribo&wy

ideas for exploratory classes and extracurricuttivities, and lead service learning projects. s
School Leadership Team, comprised of teachers arents, reviews school performance in all areds, se
goals, and leads the implementation of action pl&he school community has journeyed together to
examine best practices, adjust, modify, and inttedarograms to help every student be his/her best.
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1. Assessment Results;

Gower District 62 has a vision of Children at thast, and one of the components is to challerge th
intellect. The Board of Education, the teachens, the school community value improving student
achievement and working to ensure that every studesuccessful. Gower Middle has been named in
the 2010 Best Elementary School<inicago magazine, and in 2011, we were ranked 6th among
suburban middle/junior high schools. Over the fiast years, Gower Middle School has received the
lllinois State Board of Education Academic Excetlerward.

The goal for our district is to increase our ackreent to 100% of our students to meet and excedigeon
state assessment. While engaged in a rigorousuum, students are showing growth on the Measure
of Academic Progress and the state assessment)IS2verall on ISAT performance, in 2006, there
were 92% of the students in the meets and excesegaries, and in 2011, there were 98% of the
students in the meets and exceeds categories.

Within our School Improvement Plan, we have focuseanoving students from the "meets" category to
the "exceeds" category. In 2006, there were 2®b68tudents in the exceeds category for Reading. |
2011, there were 51.9% in the exceeds categor20®8, there were 28.5% of students in the exceeds
category for Math, and in 2011, there were 57.8%twdlents in the exceeds category for Math. 116200
there were 36% of students in the exceeds catégoBcience, and in 2011, there were 50.0% of
students in the exceeds category for Science.

When data is disaggregated, students with IEPsiglidh as a Second Language perform slightly lower
than their regular education peers. Through airalydata, there are students who are new to Gower
Middle that tend to score slightly lower than thgriade level peers. In order to address these tape
are specific programs that these students need: sielents, IEP students, and ELL students may
access a second direct instruction reading or olafs. In addition, targeted students may pagteip

in interventions during study hall, a resource @ebror after school tutoring.

As you can see from the data tables, in the lastyiears, the trend has been onward and

upward. Students in all subject areas are malamgsgincluding the exceeds category. There arerse
factors that have contributed to these gains, anthining the factors together has led to improved
student achievement. The School Leadership Teawlass a strong school improvement plan in which
the teachers buy-in and work together to implerberitling-wide. There has been consistent
leadership by the principal and School Leadersleign over the past five years. Teachers have
reallocated time during study hall for direct instiion and additional support. The Rtl committad a

the principal have developed and implemented rebeamsed interventions in the areas of readingymat
and language arts. The School Leadership Teamapmdean after school tutoring program to increase
student achievement for targeted students in madlreading. Faculty meeting time has been
dedicated to sharing ideas on how to move or angdlestudents to the exceeds

level. Professional development has been focuseument achievement and initiatives that impact
student learning. The principal spends importame with teachers and in classrooms to improve
teaching and learning building-wide. It has bedecan effort, and we are focusing on the right work

2. Using Assessment Results:

Gower Middle School utilizes assessment data tadrginstruction, make decisions about what
students need to be successful, and work towaedswirall goal of increasing student achievement.
Data is also used to evaluate the impact of programd services. Teachers administer formative and

9



summative assessments within the classroom, asasetthool-wide assessments such as Curriculum
Based Measures in Math and Reading Fluency, thesileaf Academic Progress (MAP), and the
lllinois Standards Achievement Test (ISAT). The @itige Abilities Test is also administered to help
place students in the school’'s accelerated mathrano or academically talented program.

Grade level teams and departments analyze studentaldetermine specific skills that may needeto b
addressed, the best placement for a student,ewenrttions that are necessary. Teachers meet weekly
with the Assistant Principal and the Social Worleediscuss student concerns and to develop stestegi
to help students be more successful with acadesocgl interactions, and decision-making.

Gower Middle School has an active Rtl Committee @adhers are organized in problem-solving
teams. Students referred to problem-solving magivecTier 2 or Tier 3 Interventions and have fraque
progress-monitoring to ensure that strategies iatedvientions are effective for each student. Intamd
teachers meet in data team meetings three timesghout the year to monitor student progress and
assess the effectiveness of the interventions.ujimout the school day, time is dedicated to provide
additional direct instruction on specific skillsi@ading, math, and language arts.

The Gower Middle School Leadership Team analyzés tdadevelop the School Improvement

Plan. Through the students’ MAP data, the teamaeamtify students who are projected not to meet on
the ISAT. As a team, a specific action plan wadtemito increase student achievement building-

wide. For example, the School Leadership Team deeel an after school tutoring program for targeted
students to increase reading or math skills.

Individual teachers use the data to determine ey tan improve learning for students. No mattev ho
many years of experience, from two years to forgyreyears of teaching experience, each teacher is
committed to continuous improvement. This may lfleceed in teaching a different way, re-grouping
students by a certain skill set, and providing todal direct instruction. Individual teachers nadd a
mid-year assessment as a check point on how stigesw and progress. This data provides another
opportunity for teachers to reflect on their praetand make changes during the second semester to
impact student learning.

Formative and summative assessment results aredswith parents and students through in class
feedback, parent/student conferences, and a wedatipregram that gives anytime anywhere access to
grades and classroom information. Students andhsnave an access code to monitor progress in each
subject area on this web-based program. In additi@my classroom teachers utilize portfolios, Math
target sheets, and self-assessment rubrics foersgitb gage understanding of learning targets and
mastery of skills. Teachers contact parents dirdstiphone or email to provide positive feedbackuab
students, progress on goals, and to discuss afrgagveth.

Gower Middle assessment data is shared with themeority three times a year. Additionally, the
assessment results are provided on the websiteighremail communication, and the school report
card. Standardized test results and a detaileld@xiion of how to interpret the results are malieche
to parents. These results are also reviewed abipi@@cher conferences.

Using assessment results is key to helping GowedMistudents be at their best!
3. Sharing Lessons L earned:

The Gower Middle School faculty collaborates effegly with each other and their colleagues witliia t
district, state, and professional associationshiithe school and the district, there is a commitiro

the middle school teaming philosophy. Teachers meait as interdisciplinary teams to address sttiden
concerns, plan instructional activities, analyzeadand develop strategies for students to be more
successful.
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Gower Middle teachers and the building principatipgate on the District Professional Development
Committee. Input is provided on the focus for pssfenal development as well as presenters. Gower
Middle teachers have been leaders within the didipresent on data analysis, specific reading
strategies across curricular areas, and technahbggration. Teachers have led technology integmati
sessions on Edmodo and Smartboard lessons. Aspimf@l development is valued, teachers have the
opportunity to share and collaborate with othecheas at workshops held by the local Regional @fGt
Education.

Teachers from surrounding districts contact Gowetdié teachers to observe in classrooms and ask for
help in specific areas. For example, a principainflanother district asked the Gower Middle prinkipa

a Spanish teacher could observe within the classi@td discuss specific questions relating to spegaki
and listening rubrics. A teacher from another aistisked a Gower Middle teacher for input on how t
help struggling students with homework completibine Gower Middle teacher was able to share the
lessons learned in implementing a school-wide ¥etetion, Homework Lab.

Several Gower Middle teachers share strategieseasdns beyond the district level at conferences. F
example, the Gower Middle Reading Specialist preskat the Secondary Reading League Conference
and the title of her presentation was “How BuildBackground Knowledge and Effective Vocabulary
Instruction Increases Comprehension.” The Industigghnology teacher presented his findings on how
to incorporate reading strategies at the lllinagsfnology Education Conference. A Gower Middle
Literature teacher networks and collaborates withars at the annual Illinois Reading Council
conference. A Gower Middle Science teacher andesiii@ouncil sponsor presents to other schools on
student leadership skills. One of the Gower Méd@hysical Education teachers is known for his
presentations at the annual lllinois AssociatianHealth, Physical Education, Recreation and DaHee.
has even incorporated students in his presentations

Teachers are actively networking with teachers fammoss the nation through social media sites and
professional organizations. Through this collabdoratteachers have skyped with classrooms teadters
Georgia and Brazil!

In summary, the Gower Middle teachers and admatists value collaboration, teamwork, and the
sharing of lessons learned internally and exteyntlis one of the ways that we achieve our visién
“Children at their best!”

4. Engaging Familiesand Communities:

Gower Middle School consists of a strong family anchmunity relationship. We value this relationship
as a partnership in student learning and refleathilgiren at their best.

The school has found success with its Parent Amablas$Program. New parents are connected with a
current parent ambassador. The ambassador calethé&mily to welcome them to the community, and
they are a resource for them throughout the scyesnl.

New families are invited to an annual orientatiessson in August. Parents are able to take a totineo
school and have a formal introduction to what thedhe school has to offer its students. New stuslent
are engaged in team-building activities, brief kctutorials, and a tour of the school.

Parents are welcomed each year for a fall curmoutight. In addition, Gower Middle School hostd fal
and spring parent teacher conferences. Both prandgpportunity for parents to meet with their
student’s teachers in a team setting.

To celebrate American Education Week, Gower Mid&iteool holds a special event, Parent Visitation
Day. Parents and community members may attendeslagest of the day or all day to gain a better
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understanding of what a day is like for students$ provides a snapshot of how the various curricglum
are being implemented.

Throughout the school year, parents are connedtédive school through the web page, a virtual
backpack, frequent email blasts, and FacebooknEaage provided with online access to studentegad
and are able to monitor student progress on a wdldis. If parents do not have email access, the
students bring home a weekly packet. Parents nsayalunteer in the Learning Center or to serva as
hallway monitor. In addition, parents may servelmDistrict Leadership Team, the Facilities
Committee, and the School Leadership Team.

Gower Middle School engages families and commumgynbers through hosting several events in which
the students showcase their talents. The GoweruStaudents perform at the annual village center’s
holiday festival. The Concert Band performs atltd@al retirement home during the holiday

season. Students participate in the greater contymimough various service learning projects, sash
Volley for the Cure, helping at a local clothingaée shop, and packaging food for children in néed.
annual school-wide service project is Gower Heatrid/ork. The students choose the charity for treg,ye
and instead of buying holiday gifts, donationsraegle to Gower Hearts at Work.

The school benefits from the support of the GoweD RRnd the Gower Foundation. Both organizations
raise money to provide enhancements to currentr@nagyand additional opportunities for our students
and teachers.

In summary, Gower Middle School believes in thed@mance of strong ties to parents and community
members. We could not achieve our vision of childwetheir best without this positive, ongoing soipp
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1. Curriculum:

Gower Middle School curriculum is aligned with staind national standards and focuses on learnitg th
is “just right” for every student. Teachers arerently aligning the English/Language Arts and Math
curricula with the new lllinois Standards alignedite Common Core. This encompasses alignment to
the College and Career Readiness Standards.

Gower’s formal curriculum review cycle assures #eth subject and program is systematically
evaluated and reviewed to guarantee both horizantalertical alignment and that teacher’s clasaroo
instruction embodies the most current researchsitfuctional best practices. Over the last fiveryea
Gower Middle teachers participated in program eaiddun, curriculum development and implementation
of newly aligned curriculum in the following areas:

* Math (2007)

* Reading/Language Arts (2008)
» Social Studies (2009)

» Exploratory (2010)

e Spanish (2010)

» Science (2011)

This ongoing work to assure alignment to the lilsnloearning Standards resulted in increasingly high
numbers of students meeting and exceeding standartie lllinois State Achievement Test (ISAT). In
the last five years the number of students excegestemdards on ISAT rose an average of 26.4% in
Reading and 21.8% in Math.

To assure “just right learning” for all studentgwgr Middle school provides a Reading Acceleration
Program (RAP) for struggling readers, an internv@ntnath program, and an intervention language arts
program. Students exit these programs when thehrgiade level benchmarks. The Gower Middle
School Leadership Team redesigned study hall teigiecsimilar supports for students who need
additional instruction in core subject areas. GoMietdle provides accelerated learning for gifted an
talented students through the Academically Taleptedram. Qualifying students are accelerated two
years in reading and/or math. Gower Middle begarhid find” initiative two years ago to identify
additional students for math acceleration. Thisllted in increased numbers of students identifaedaf
one year math acceleration program.

District initiatives to improve instruction focused the research of Danielson, Marzano, Reeves, and
McNulty. Implementation of Marzano’s research résaiin posting daily learning objectives in every
classroom. Gower Middle teachers also implementadziho’s recommendation for bell to bell
instruction to assure that learning time is maxedim each class period.

Teachers receive extensive and on-going profedsi@valopment. Over the last three years teachers
attended national and regional conferences. Scieaohers attended a week-long Colorado conference
to study newly adopted materials and lesson impheation of the updated hands-on science curriculum
while another traveled to Washington, D.C. to attamational workshop on teaching plate tectonics.

Gower Middle School continues to focus on implenmgnaspects of the 21st Century Skills in every
classroom. Teachers at all grade levels integeataiblogy into instruction based on the National
Education Technology Standards. Teachers self-@fisissvork annually to guide their instructional
planning for the following year.

13



Gower Middle has an exemplary Exploratory programef District of its size. The Gower Middle School
daily Physical Education program was recognize20ihl as a Blue Ribbon program by the Illinois
Association of Physical Education, Health, Recorgtand Dance. Students take classes in art, music,
computer/technology, and Spanish. In sixth andrgbvgrades, students are introduced to Industnied A
classes that maintain a focus on science, techpodogineering, and mathematics (STEM) and Family
and Consumer Sciences where they complete seeaceihg projects. Eighth grade Exploratory classes,
in the tradition of the middle school philosophyoyide students with choices and the opportunity to
follow an interest over the course two to threertpra. Eighth grade Exploratory classes include foo
planning and preparation, space and moon exploratdotics, web design, computer animation, digita
photography, clay sculpture, music and the medisiecrcomposition, and guitar. A total of 15 classes
are offered.

2. Reading/English:

Gower Middle School provides a rigorous Englishricutum which consists of a daily Literature and
Language Arts period. The curriculum is challenging aligned to the lllinois state standards and no
the new English Language Arts Common Core StandafusLiterature program is based on the direct
teaching of reading strategies, story elements, ghtacture, themes, character development, anflicton
through literary selections. Vocabulary, readinghpeehension, reading fluency, and critical thinkarg
the key components of the Literature classes.

The Language Arts program at Gower Middle Schoblsed on the 6 + 1 traits of writing and
integrating grammar skills within writing. Studerate taught how to write creatively, how to write
essays, how to conduct research, and how to conaaiertiheir findings through writing and

speaking. Within the Language Arts classroom, tieeestrong focus on spelling, grammar, and usage
integrated throughout the writing units.

Instructional methods are shared through the legri@am, department meetings, and team

meetings. Teachers integrate technology into taescbom as appropriate. For example, a literature
teacher allowed students to choose their novelysamt each student created a book trailer on winedir
page to convince other students to choose thek faydheir next reading. Teachers utilize a varieft
instructional strategies to engage their studdigachers also differentiate instruction to meetteds

of the diverse learners. Formative and summatigesasnents are used to check for understandingg guid
instruction, and determine whether or not the legrobjectives have been met. Gower Middle School
has a focus on 21Century Learning and engages students in crititaking and analytical

writing. Students are often asked to reflect ofir tteading by writing.

If a student is not performing at grade level,shalent is brought to a problem-solving meetingotigh
this process, the specific student’s data is resgvand the team develops strategies to help the
student. The team may recommend that the studegit/eea Tier 2 intervention, which is the Reading
Acceleration Program or Language intervention clikgse intervention classes provide another class
period of direct reading or language instructiotudgnts receive additional support on skills aneehitae
opportunity to practice the skills in a small gragiting. Individualized goals and progress momtpr
are essential components of the intervention cttsglents chart their own progress on curriculusebda
measures, and work towards mastery of skills andpeing at or above grade level. If students auumi
to struggle, interventions may be changed, or tindesit may be brought to the special education feam
review.

Gower Middle School has an Academically Talentadrature (gifted) curriculum designed to challenge
accelerated students. These classes are desigeeddio and enhance the education for these
students. Teachers use a William and Mary currioyhvhich is the center for gifted education. The
students analyze complex themes, research, reatsditexts, engage in rich discussion, and aineliced
into material both independently and within thesst@om setting.
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Gower Middle School believes that all studentslwasuccessful, and we work collaboratively to find
“just right learning” for each student.

3. Mathematics:

The mathematics experience at Gower Middle Sclmlodsed on problem-solving, cooperative learning,
the use of manipulatives, mathematical communipat@asoning, and mathematical applications to
everyday situations.

The mathematics program allows students to leathiné mathematically, as well as apply and sojidif
arithmetic that has been previously mastered. llA¢els of mathematics, students are requireckizte
and apply number sense and problem solving to afeglgebra, geometry, probability, and
measurement. Students practice real-life probla@mirgy and have the opportunity to make connections
to other curricular areas.

Throughout their middle school career, studentspteta the EveryDay Math curriculum in fifth grade,
and then progress through math, pre-algebra, algahd geometry concepts in grades six through.eigh
The school has an accelerated math program thaistef a one-year accelerated class, and a tao-ye
accelerated (gifted) class. In order to qualifytfue two years of acceleration, students must detrete

a certain level of points on a rubric. This thodghplacement of students in the math program based
data helps to ensure the appropriate level of ehgét and the student’s success in the classroom.

The math teachers utilize differentiation, internaeimath lessons on Smartboards, and hands-on math
activities to engage the students. The teacher&haaitical thinking, and challenge students toseol
problems and explain their thinking. Teachers pteadditional assistance before school, duringystud
hall, and after school. The Gower Middle math depant utilizes learning target sheets for each

unit. Students review the learning target and glewvidence of mastery.

If a student is not performing at grade level,shelent is brought to a problem-solving meetingotigh
this process, the specific student’s data is resgvand the team develops strategies to help the
student. The team may recommend that the studegit/eca Tier 2 intervention, which is the V-Math
Intervention class. This mathematics interventioyvjgles another class period of direct math
instruction. Students receive additional supporskilis and have the opportunity to practice thidskn

a small group setting. Individualized goals andgpess monitoring are essential components of the
intervention class. Students chart their own pregy@n curriculum-based measures and work towards
mastery of skills and performing at or above griadel. If students continue to struggle, intervens
may be changed or the student may be brought tepiheial education team for review.

The Gower Math Department works together to enthatevery student has "just right"
learning throughout the program.

4. Additional Curriculum Area:

The science experience at Gower Middle Schooléhared in problem and issues based hands-on
learning and critical thinking. The program is @nivby issues that force students to uséc2htury
learning skills such as decision-making based @nstic evidence and collaborative problem-
solving. Students record lab data, analyze and donelusions using authentic lab Notebooks. This
emulates real science investigations. Teachers wampgiudents to work and think as true
scientists. They are facilitators or learning. @ftas in real life, there is more than one correct
solution. Students choose a solution and must antiste their decision using data from their
experiment. They also must employ logic using infation provided by the issues based lab text or
online resources. In addition, a traditional textb@ used for in depth study of the concepts,iagph
their lab experiments. This is an expansion ofliteeacy in the issues-based text. The two togethe
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provide students with opportunities to apply regdind writing strategies in the science classrooms.
Students communicate their knowledge and understgildrough oral presentations and debates.

Science teachers completed an extensive revieleafurriculum and best practices that resulted in a
new adoption of materials. They thoroughly analyaed aligned the curriculum with the state stanslard
and common core. The committee collaborated witimi#ab Education Department, a government
research facility, at the time of the adoption. @oWMiddle School has a strong, rich science program
and we value providing release time for teachecotdinually address strengths and areas of
improvement. This collaboration is critical tartveally aligning, sharing best practices, and julow
continuous growth for the benefit of the studetite,teachers, and the overall science program.

Gower Middle Science teachers seek professionaldement opportunities outside of the district as
well. The administrators and the teachers have @bt&gether to find the best training opportunites
support this continuous growth. Teachers have beamded grants and district funding to attend
conferences focused on STEM, science researcimceciabs in industry, military, and space

facilities. Within some of these programs, teaclmenge actively participated in the research. Altie
of information and experiences has been sharedthatistudents. Scientists have been connected to
students through the collaborations of teacherssaighce professionals. Interactions with scésti
continue with our students as scientists have bagpr to correspond. This excites students aboeg¢rsa
in science. Teachers continue to bring the realdrafrscience directly into the classroom and heglph
student to be his/her best.

5. Instructional M ethods:

Effective instruction is as important as an effexiturriculum. Without solid instructional practicehe
curriculum will not be implemented to its fullestt Gower Middle School, the teachers maximize
instructional time and ensure that learning ist‘fight” for every student. Teachers analyze datalan
instruction for their students. Instruction is di#ntiated and adapted to meet the needs of the
learners. Teachers have high expectations for stuel@rning and the students rise to meet those
expectations. Formative and summative assessmentsilized to monitor mastery of skills and studen
growth.

Teachers utilize a variety of instructional stragsgo teach their content. Using shared inquiogré&tic
seminars, literature circles, hands-on activitasg| small group instruction, and whole class urtsiton
ensures differentiated learning for our studenfter® students facilitate their own learning thrbug
investigations, problem-solving, and technologyjects.

Instruction is enhanced through the integratioteohnology. Often technology tools are used as an
accelerator or to engage students deeper intodteilearning. Students often post questions and
answers on Edmodo and have access to laptops, ilPadls, and Smartboards as technology

tools. Students demonstrate their learning thrabgtcreation of podcasts, iMovies, and music
compositions.

Gower students are provided individualized insiarcin the least restrictive learning environmeit.
students are included in the regular educatiomget®rograms are in place to accelerate studewts$oa
provide interventions for struggling learners. Babool provides a strong English as a Second Layggua
Program, a solid Special Education Program, anabdity tutoring and intervention program.

Teachers not only demonstrate knowledge of theitesd and pedagogy but also show understanding of
individual students and their needs. This leadheadevelopment of lessons that are challenging,
engaging, and nurturing to diverse learning stgles address the whole child. Students identified as
being part of subgroup or any student that may agedtional help can access intervention classes or
after school tutoring. The teachers identify stusdrased on standardized test data, curriculumdbase
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measures, and performance on classroom assessitenteachers strongly believe in supporting
students below grade level and challenging studentsve from proficient to advanced or meets to
exceeds standards.

Teachers actively pursue professional developmepordunities to continue to grow in their practice,
reflecting on their teaching and empowering thiidents to reflect on their own learning. This orétof
self-reflection is passed down to students as @hildnonitor their own progress and set goals.

As one teacher states, “I find this staff to beaadibly professional and dedicated to their stuslehihe
teachers, support staff, and administrators arsistamtly working to improve the learning atmosgher
for Gower students.” Another teacher explains, “Stedf shares a love of learning and of kids.” hes
sentiments reflect the values that make Gower gmediimake instruction effective for our students.

6. Professional Development:

The outcome for effective professional developnieimproved student achievement. Effective
professional development also builds the capadistaif as a key component to fulfilling our distri
mission and school improvement goals. It must bkensive and sustained. It involves observing good
practice, practicing good practice, being coachegbiod practices, reflecting on good practice tiedh t
repeating the process until the new practice besaueown. Effective professional development is
structured to include, but does not rely on, sitinccasionally at the feet of experts in workshdips.
emphasizes building skills and knowledge teaché&gdoher, being informed from time to time by both
the opportunity to observe exemplary practice anoenefit from experts. The goal of the Gower Distr
62 professional development program will be to émaliery teacher, administrator, and support staff
member to develop the knowledge, skills, and befaviequired to create learning settings which knab
all students to demonstrate high levels of achierdm

Professional development is a shared vision anedhasponsibility of the Board of Education,
administration, and teachers. The Professional Dpweent Committee meets throughout the school year
to plan future opportunities for staff. The comeet gathers and analyzes input from teachers te mak
recommendations for professional development tagicsrecommends a schedule for those
activities. The committee also recognizes the umigarning needs of each certified staff membet. No
all topics apply to all teachers. To help differatd for teachers' needs, there are several differe
sessions offered at different times in additiothi® Individual Professional Development Plans ety
special area teachers. Agenda topics are tentasebleduled based on the availability of trainex$ a
identified needs throughout the school year. MWitaah, the principal provides opportunities foathers
to have professional release time for curriculutteboration and to attend conferences outside of

the district. The regional office of educatioroir county provides a wealth of quality workshops

for teachers.

Professional development is aligned to districsarool goals. In the last two years, the teadhave
participated in a building-wide initiative on asse®nt. As a professional learning community, weeha
studied the "Seven Strategies of Assessment fanireg and "Classroom Assessment for Student
Learning". Because of this focused learning, teexhave redesigned summative assessments and they
have increased the use of formative assessmeamtimctassrooms. Through this process, studests ar
charting their own progress on formative assesssrand reflecting on master of specific

learning targets. This has led to increased owipefehstudent learning and increased achievement a
demonstrated by our test results.

In addition to these professional development i, the principal has embedded "mini profesdiona
development sessions" within faculty meetings. c8theadership Team members have
been influential in making this a success. Theqgyial has empowered teachers to plan and leatsgss
for their colleagues. This year, the School LesliprTeam has embedded 21st Century Skills intb eac
faculty meeting. This partnership in leading pusithange has been critical to our success!
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7. School Leadership:

The leadership philosophy is centered in havinggpals be instructional leaders and empowering
teacher leaders. The leadership structure at Gilgelle School consists of a principal, assistant
principal, and a School Leadership Team. The asgigrincipal is the school’s athletic director deads
student management areas such as discipline, mtfieckestaff evaluations, bus transportation, and
student attendance. The principal’s role is focusetkaching and learning, with specific oversigiht
curriculum implementation, literacy coaching, teslugy integration, and providing quality prograros f
students. The principal works with the DirectoiSpfecial Education and the English as a Second
Language Teacher to ensure that programs and eenvieet the specific needs of each student. The
principal evaluates all certified teachers and dpéime in classrooms completing informal and fdrma
observations.

The School Leadership Team develops our Schooldwgmnent Plan, which focuses on students
increasing their achievement in Reading and Marhis team consists of the reading specialist.ezigp
education teacher, an exploratory teacher, theipah the assistant principal, and a teacher
representative from each grade level. The Schoatiéeship Team analyzes data school-wide, predicts
which student will not meet on the state assessraadtcreates a specific action plan for teachails a
teams to implement in order to reach our goalsnireembers serve as advocates for best practice,
leaders on the faculty promoting the goals, andgoimprovements and ideas forward for the greater
good of the school. They work effectively with thiencipal to ensure that policies, programs,
relationships, and resources are utilized to impstudent achievement. The School Leadership Team
created a school-wide theme of Commitment. Thraugbhool-wide assembly, the students were
energized and encouraged to demonstrate their donemi to their academics, to making good decisions,
and meeting and exceeding expectations. This teanalso modeled best practices to the faculty using
student work samples.

The principal leads teams in data meetings to weelassroom performance and assessment data,
evaluate interventions, and make changes as negéssnsure that students are learning and acigevi
at high standards. Data team meetings are heleifatl, winter, and spring. Through the data rnmeg]
students may be identified for additional diredtiaction or specific intervention classes in Math,
Reading, and Language Arts.

The principal and School Leadership Team have dstrated that consistent leadership has made a
positive difference in student achievement and scbalture at Gower Middle School! As our School
Leadership Team motto states, “Celebrate the P@3@Gower!”
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Grad5 Test: ISAT

Edition/Publication Year: 2006-201Bublisher: Pearson
2010-2011 2009-201C| 2008-200¢ | 2007-2008 | 2006-2007

Subject: Mathematics

Testing Month Mar
SCHOOL SCORES

meets + exceeds 99
exceeds 55
Number of students tested 96
Percent of total students tested 100
Number of students alternatively asse: 1

Percent of students alternatively assessed 1
SUBGROUP SCORES

Mar

94
46
94
100

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

meets + exceeds

exceeds

Number of students tested 9
2. African American Students

meets + exceeds

exceeds

Number of students tested 7
3. Hispanic or Latino Students

meets + exceeds

exceeds

Number of students tested 9
4. Special Education Students

meets + exceeds

exceeds

Number of students tested 6
5. English Language L ear ner Students

meets + exceeds

exceeds

Number of students tested 1
6. Asian

meets + exceeds 100
exceeds 78
Number of students tested 18
NOTES:

121L4

90
10
10

55

11

100
63
19

Mar Mar
99 87
43 26
115 115
100 0 10
0 1
0 1
8 7
5 6
8 9
100 69
10 6
10 16
2 5
100 92
55 40
22 25

Mar

96
34
117
100
0
0

93
29
14

96
43
23
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: tTest: ISAT
Edition/Publication Year: 2007-201Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Meets + Exceeds 96 95 97 90 90
Exceeds 63 61 58 46 44
Number of students tested 96 94 114 114 114
Percent of total students tested 100 100 99 99 100
Number of students alternatively asse: 1 0 0 1 0
Percent of students alternatively assessed 1 0 0 1 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets + Exceeds 90

Exceeds 30

Number of students tested 9 10 8 7 6

2. African American Students

Meets + Exceeds

Exceeds

Number of students tested 7 3 5 6 4
3. Hispanic or Latino Students

Meets + Exceeds

Exceeds

Number of students tested 9 4 8 9 6
4. Special Education Students

Meets + Exceeds 73 100 69 79
Exceeds 9 40 25 29
Number of students tested 6 11 10 16 14

5. English Language L ear ner Students
Meets + Exceeds

Exceeds

Number of students tested 1 1 2 5 1
6. Asian

Meets + Exceeds 95 95 100 92 91
Exceeds 78 74 68 64 52
Number of students tested 17 19 22 25 23
NOTES:

121L4
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: ¢ Test: ISAT
Edition/Publication Year: 2006-201Bublisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month

SCHOOL SCORES

meets + exceeds

exceeds

Number of students tested

Percent of total students tested
Number of students alternatively asse:

Mar

97
53
98

100

2

Percent of students alternatively assessed 2

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

meets + exceeds

exceeds

Number of students tested

2. African American Students
meets + exceeds

exceeds

Number of students tested

3. Hispanic or Latino Students
meets + exceeds

exceeds

Number of students tested

4. Special Education Students
meets + exceeds

exceeds

Number of students tested

5. English Language L ear ner Students
meets + exceeds

exceeds

Number of students tested

6. Asian

meets + exceeds

exceeds

Number of students tested
NOTES:

82

11

100
68
19

121L4

Mar

100
61

114
100

100
77
22

Mar

99
47

110
100

100
0
11

100
10
10

100
65
23

Mar

90
34

121
0 10
0
0

93
21
14

91
52
23

Mar

92
36
103

100

0
0

80
10
10

75

12

95
58
19
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STATE CRITERION-REFERENCED TESTS
Grade: tTest: ISAT
Edition/Publication Year: 2006-201Bublisher: Pearson

Subject: Reading

Testing Month

SCHOOL SCORES

Meets + Exceeds
Exceeds

Number of students tested

Percent of total students tested
Number of students alternatively asse:

98
56

98
100
2

Percent of students alternatively assessed 2

SUBGROUP SCORES

Mar Mar
98 97
52 57
114 110
100 100
0 1
0

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets + Exceeds
Exceeds
Number of students tested

2. African American Students

Meets + Exceeds
Exceeds
Number of students tested

3. Hispanic or Latino Students

Meets + Exceeds

Exceeds

Number of students tested
4. Special Education Students
Meets + Exceeds

Exceeds

Number of students tested

5. English Language L ear ner Students

Meets + Exceeds
Exceeds

Number of students tested
6. Asian

Meets + Exceeds
Exceeds

Number of students tested
NOTES:

91

11

100
74
19

121L4

91

27
7 11
5 3
9 8
100

30
7 10

3

100 100

59 78
22 23

Mar

93
39

121
0 10

0
0

93
36
14

96
48
23

2010-2011| 2009-201C| 2008-200¢ | 2007-2008 | 2006-2007
Mar

Mar

92
41
103

100

0
0

90
30
10

50

12

89
53
19

22



STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: 1 Test: ISAT
Edition/Publication Year: 2006-201Bublisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES
meets + exceeds 100 97 97 96 94
exceeds 58 62 44 48 46
Number of students tested 113 107 120 1164 110
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 2 1 0 0
Percent of students alternatively assessed 0 2 1 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
meets + exceeds 100 92 88
exceeds 38 75 19
Number of students tested 8 12 16 5 7
2. African American Students
meets + exceeds
exceeds
Number of students tested 6 4 5 3 7
3. Hispanic or Latino Students
meets + exceeds 92
exceeds 23
Number of students tested 8 9 8 13 8
4. Special Education Students
meets + exceeds 70 67
exceeds 10 8
Number of students tested 7 10 7 12 9
5. English Language L ear ner Students
meets + exceeds
exceeds
Number of students tested 1 2 3 1 1
6. Asian
meets + exceeds 100 96 100 95 100
exceeds 74 83 60 75 79
Number of students tested 19 24 20 20 19
NOTES:

121L4

23



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 1 Test: ISAT
Edition/Publication Year: 2006-201Bublisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar
SCHOOL SCORES

meets + exceeds 97 95 96
exceeds 52 58 38
Number of students tested 113 107 119
Percent of total students tested 100 100 99
Number of students alternatively asse: 0 2 1
Percent of students alternatively assessed 0 2

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
meets + exceeds 87 87
exceeds 13 7
Number of students tested 8 15 15
2. African American Students

meets + exceeds

exceeds

Number of students tested 6 5 5
3. Hispanic or Latino Students

meets + exceeds

exceeds

Number of students tested 8 7 7
4. Special Education Students

meets + exceeds

exceeds

Number of students tested 7 7 7
5. English Language L ear ner Students

meets + exceeds

exceeds

Number of students tested 1 2 2
6. Asian

meets + exceeds 100 95 95
exceeds 68 50 50
Number of students tested 19 20 20
NOTES:

121L4

Mar

91
39

114
100

92
23
13

42

12

90
55
20

Mar

87
29
110

100

0
0

100
58
19
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: ¢ Test: ISAT
Edition/Publication Year: 2006-201Bublisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES
meets + exceeds 97 95 97 94 92
exceeds 66 44 55 49 45
Number of students tested 111 120 118 109 141
Percent of total students tested 100 100 100 0 10 99
Number of students alternatively asse: 2 1 0 3 1
Percent of students alternatively assessed 2 1 0 3 1
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
meets + exceeds 100 71 50
exceeds 45 14 0
Number of students tested 11 14 8 6 10
2. African American Students
meets + exceeds
exceeds
Number of students tested 5 5 3 6 9
3. Hispanic or Latino Students
meets + exceeds 100 93 82 80
exceeds 50 33 18 13
Number of students tested 10 6 15 11 15
4. Special Education Students
meets + exceeds 80 64 43
exceeds 10 0 7
Number of students tested 7 10 11 8 14
5. English Language L ear ner Students
meets + exceeds
exceeds
Number of students tested 1 2 2 1
6. Asian
meets + exceeds 95 95 95 100 100
exceeds 86 63 79 75 74
Number of students tested 22 19 19 20 19
NOTES:

121L4
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: ¢ Test: ISAT
Edition/Publication Year: 2006-201Bublisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month

SCHOOL SCORES

meets + exceeds

exceeds

Number of students tested

Percent of total students tested
Number of students alternatively asse:

Mar

97
37
111
100
2

Percent of students alternatively assessed 2

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

meets + exceeds

exceeds

Number of students tested

2. African American Students
meets + exceeds

exceeds

Number of students tested

3. Hispanic or Latino Students
meets + exceeds

exceeds

Number of students tested

4. Special Education Students
meets + exceeds

exceeds

Number of students tested

5. English Language L ear ner Students
meets + exceeds

exceeds

Number of students tested

6. Asian

meets + exceeds

exceeds

Number of students tested
NOTES:

82
9
11

100
10
10

100
50
22

121L4

Mar

95
24

120
100

86
7
14

90
10
10

100
42
19

Mar

98
31

118
100

100
13
15

82

11

95
47
19

Mar

92
17

109
0 10
3
3

82

11

100

40
20

Mar

92
32
141

99
1
1

60
10
10

87
13
15

57

14

100
63
19
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Testing Month

SCHOOL SCORES

Meets + Exceeds

Exceeds

Number of students tested

Percent of total students tested
Number of students alternatively asse:

Grade: Weighted Average

98
58
418
100

5

Percent of students alternatively assessed 1

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets + Exceeds

Exceeds

Number of students tested

2. African American Students
Meets + Exceeds

Exceeds

Number of students tested

3. Hispanic or Latino Students
Meets + Exceeds

Exceeds

Number of students tested

4. Special Education Students
Meets + Exceeds

Exceeds

Number of students tested

5. English Language L ear ner Students
Meets + Exceeds

Exceeds

Number of students tested

6.

Meets + Exceeds

Exceeds

Number of students tested
NOTES:

94
36
36

95

45

20

100

38

31

81

31

98
76
78

121L4

96
53

435
100

86
27
43

94
41
17

89
31
28

73
5
38

97
72
84

97
47

463
100

91
9
43

93
37
16

92
25
39

87
10
38

70
9
10

98
64
84

91
39

461
0 10
4
1

73

26

69
14
20

73
14
42

74
11
50

94
59
88

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

93
40
471

99
1
0

64

28

81
a7
21

79
12
39

71
10
49

97
62
80

27



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Meets + Exceeds 97 95 96 91 90
Exceeds 51 47 45 35 36
Number of students tested 418 435 461 460 463
Percent of total students tested 100 100 99 99 99
Number of students alternatively asse: 5 3 2 4 1
Percent of students alternatively assessed 1 0 0 1 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets + Exceeds 86 87 93 76 57
Exceeds 33 12 14 4 10
Number of students tested 36 46 42 26 28
2. African American Students

Meets + Exceeds 84 100 100 69 80
Exceeds 35 44 31 5 23
Number of students tested 20 18 16 20 21
3. Hispanic or Latino Students

Meets + Exceeds 96 88 92 76 77
Exceeds 32 22 26 16 12
Number of students tested 31 26 38 42 39
4. Special Education Students

Meets + Exceeds 84 85 92 64 55
Exceeds 3 11 23 18 8
Number of students tested 31 35 38 50 49

5. English Language L ear ner Students
Meets + Exceeds

Exceeds

Number of students tested 3 5 9 9 2
6.

Meets + Exceeds 98 97 97 94 94
Exceeds 66 56 61 52 56
Number of students tested 77 80 84 88 80
NOTES:

121L4

28

28



