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PART | - ELIGIBILITY CERTIFICATION 12111

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerevigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12111

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 4 Elementary schools (includes&-
(per district designation): 1 Middle/Junior high schools

0 High schools
0 K-12 schools
5 Total schools in district

2. District per-pupil expenditure: 684¢

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Suburban

4. Number of years the principal has been in her/bgtipn at this schoc 4

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 0 0 0

K 0 0 0 7 0 0 0

1 0 0 0 8 0 0 0

2 82 83 165 9 0 0 0

3 78 90 168 10 0 0 0

4 85 88 173 11 0 0 0

5 83 79 162 12 0 0 0

Total in Applying School: 668



12IL11

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

4 % Asian

2 % Black or African American

19 % Hispanic or Latino
0 % Native Hawaiian or Other Pacifiddsdel

73 % White

2 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 8%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until 24
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 29
until the end of the school year.

(3) Total of all transferred students [sum 0%3
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.08
divided by total students in row (4). |~

(6) Amount in row (5) multiplied by 100. &

680

8. Percent of English Language Learners in the school: 21%
Total number of ELL students in the school: 138
Number of non-English languages represented: 11

Specify non-English languages:

Arabic, Polish, Spanish, Urdu, Pashto, Telegu, Aidna, Portugese, Slovak, Viethamese, and Pilipino



12IL11

9. Percent of students eligible for free/reduced-priceals: 50%
Total number of students who qualify: 335

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educatioricss: 9%
Total number of students served: 59

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

2 Autism 1 Orthopedic Impairment

0 Deafness 12 Other Health Impaired

0 Deaf-Blindness 19 Specific Learning Disability

5 Emotional Disturbance 32 Speech or Language Impairment

1 Hearing Impairment —OTraumatic Brain Injury

1 Mental Retardation 1 Visual Impairment Including Blindness
1 Multiple Disabilities 8 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:

Number of Staff
Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 25 0
Resource teachers/specialists
(e.g., reading specialist, media specialist, arsim)lPE teacérs, etc. 21 7
Paraprofessionals 10 0
Support staff
(e.g., school secretaries, custodians, cafeteti@saetc.) 4 10
Total number 61 17

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 271




121111

13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

201020112009201C2008200< 20072008 2006-2@7
Daily student attendance 96% 96% 96%» 96% 96%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12111

Home of the Panthers, Glen Oaks Elementary Schexpient of the prestigious lllinois Academic
Excellence Award for 2009, 2010, and 2011, is drfeve schools in North Palos School District 117.

is located in Hickory Hills, lllinois, a suburb alitc?0 miles southwest of Chicago's Loop. Built 61,
with numerous additions and renovations througitsutistory, Glen Oaks is a 25-classroom building,
housing a technology lab and a media resourcercétaeh classroom has access to laptops with ketern
connections, and either tablet computers with gtiga capabilities or SmartBoard computer projatctio
technology enhanced by state of the art classraahoaystems.

Glen Oaks houses grades 2 through 5 and has dimambof approximately 660 students. Our diverse
population includes students from a wide rangecohemic environments (50% of Glen Oaks students
gualified for free/reduced meals in 2011) and caltbackgrounds (21% of Glen Oaks students qualfy
ELL and a majority of our general student populattome from homes in which a language besides
English is spoken). Glen Oaks teachers and suptadftprovide an excellent education and learning
environment for all of our children, differentiagiinstruction based on each child’'s academic nasds
determined by constant and thorough analysis @fsagssent and observational data. Due in no smdll par
to the support of the District 117 administratiord&chool Board, Glen Oaks students thrive thamks t
the collaborative instructional support of our Hyghualified classroom teachers and specialistschivh
include four reading specialists, four special edion resource specialists, one ESL, two Arabic
bilingual, one Polish bilingual and one Spanisimbilal teacher, and a gifted instruction speciastr
students’ well-rounded education also benefitstyréam the consistent support of our media spetja
art teacher, music teacher, physical educatiorneracspeech/language pathologist, social workboad
psychologist, and our well qualified support stafmbers.

In addition to our rigorous academic curricula amstruction, other programs offered at Glen Oaks
include:

« ASSETS (After School Student Enrichment Teamspefare and after school literacy support
program provided by our certified teachers

« Rainbows - a support group for children going tigtopainful transitions with death or divorce

+ RIF (Reading is Fun) — our school-wide reading intise program developed and maintained by
our reading and media specialists

» Families of the Month - two families are recognizath month, and their family memorabilia is
featured in our display case

« Extracurricular Activities - open gym, student coiljrart club, chorus/music club, Junior Great
Books, E.C.H.O. (Every Citizen Helps Out) recycleigb, and Learning Links, an academic
exploration club integrating the study of art anchitecture with literacy, math, science and
social studies

- Panther Protocol and PBIS - the Glen Oaks’ versfdPositive Behavioral Interventions and
Supports (PBIS), Panther Protocol involves thegieand implementation of best practices with
the goal of improving behavioral outcomes for alidents. The emphasis is on preventing
inappropriate behaviors through teaching and ergmog prosocial behaviors.

Bolstered by a dynamic PTA, whose members proviggart for enrichment activities such as
interactive family nights, field trips, and cultleats programs; an enthusiastic corps of retiestifeed
teachers and volunteers who provide academic, enafiand social support throughout the year;
community-based, in-school educational programsigeal by the local police, fire, and library dists;
and a strong school-home partnership, we hold tugh expectations for the growth and achievemént o
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all students. Our Panther Team takes great priflestering a strong sense of community and teamwork
through all of our programs and the relationshipshave developed with our stakeholders.

In collaboration with our School Board, Administost, and stakeholders, we work each day to provide
the support needed for each child to perform altethat meet or exceed lllinois State Learning
Standards. Guided by our district-wide Core Valokes

Visionary Leadership

Organizational and Personal Learning
Systems Perspective

Focus on the Future

Agility and Flexibility
Learning-Centered Education
Managing for Education

Management by Fact

Public Responsibility and Citizenship
Focus on Results and Creating Value
our Panther Team endeavors to help each child develmeet his or her full potential in a safe and

secure environment that fosters acceptance, resgpettrust. Our motto is, "Investing in our Fuiu®me
Child at a Time".



PART IV - INDICATORS OF ACADEMIC SUCCESS 12111

1. Assessment Results;
A. Performance Levels

The educators of Glen Oaks School and North Patbhe@® District 117 have worked diligently since
2005 to develop and implement a comprehensivesystéocal and nationally-normed assessments to
monitor student progress and guide differentiatstruction, and all programming decisions are made
based on at least a triad of data points. The pyi@ecountability assessment tools in lllinois, leser,

are the ISAT tests. In spring of each year, studehip are enrolled in public elementary and seagnda
schools across lllinois participate in the tespnggram which determines each school’'s Adequatelyea
Progress (AYP). Students in grades 3 through 8ttakdllinois Standards Achievement Tests (ISAT) in
reading and mathematics. Students in grades 4 taicethe ISAT in science as well. ISAT measures th
extent to which students are meeting the lllina@saining Standards.

lllinois teachers and curriculum experts develofedISAT and established performance levels orethes
tests in cooperation with the lllinois State Boafd&ducation (ISBE). The students’ overall scaleres

in reading, mathematics, and science are placederof four performance categories described as
follows:

Exceeds Standards. Student work demonstrates advanced knowledge alteliskhe subject. Students
creatively apply knowledge and skills to solve peolis and evaluate the results.

M eets Standards: Student work demonstrates proficient knowledgeskiltk in the subject. Students
effectively apply knowledge and skills to solve lplems.

Below Standards: Student work demonstrates basic knowledge andskithe subject. However,
because of gaps in learning, students apply knaelead skills in limited ways.

Academic Warning: Student work demonstrates limited knowledge anlisski the subject. Because of
major gaps in learning, students apply knowledgeskills ineffectively.

Additional information regarding specific subjeadagrade level performance definitions and the ISAT
tests may be accessed on the lllinois State BdaEdacation website at
http://www.isbe.net/assessment/isat.htm

B. Performance Trends

Reading

Over the past five years, Glen Oaks students ideg& through 5 overall have consistently met and
exceeded the state AYP minimum target as measyrdtedSAT. Since 2007, the percent of students
meeting and/or exceeding standards as measurée bgading ISAT has increased by 7.4 points, from
86.3% (2007) to 93.7% (2011). Within that same tpradod, the percent of students exceeding state
standards in reading rose 12 percentage points, 2&2% to 40.2%.

Subgroup data trends in reading performance oeesdime five year period demonstrate even more
significant gains in terms of the percent of studewithin each of our quantifiable subgroups whe ar
meeting and/or exceeding state standards. The hispabgroup showed a 10 percentage point increase
from 2007 (84.2 %) to 2011 (94.2%). The EconomjcBilsadvantaged subgroup gained 15.2 points over
the same time period, from 74.8% meeting/exceesliaigdards in 2007 to 90.0% meeting/exceeding
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standards in 2011. Most exciting has been the [2irft gain attributed to an increase in performangce
students within the Students with Disabilities sulog, from 66.2 % (2007) to 86.7% (2011). 2011 was
the first year Glen Oaks had a quantifiable LERgsobip, so trend data for this subgroup was not
available. 93.8% of our LEP subgroup did meet aneioeed reading standards per their performance on
the 2011 reading ISAT tests.

Math

Over the past five years, Glen Oaks students ideg8& through 5 overall have demonstrated excelgding
strong skills in mathematical calculations and pFpbsolving as measured by the ISAT. Since 20@¥, th
percent of students meeting and/or exceeding stdsidi@s exceeded the state target by at least 13
percentage points and as much as 44 percentags.p@iuer the last five years, the percentageiad,th
fourth, and fifth grade students overall who hawt amd/or exceeded state standards has incredsed 1.
points from 97.1% in 2007 to 98.9% in 2011. In itterim, the overall percentage of students in gsa@l
through 5 who have exceeded lllinois mathematizaldards has increased from 48.2% to 52.3%.

Subgroup data trends in math performance overaine dive year period demonstrate similar strenggths
those displayed by the overall student populafidre Glen Oaks Hispanic subgroup, during the pesfod
2007 to 2011, has met and/or exceeded state stinalalevels from 90.3% to 97.7%. During the same
period, our Economically Disadvantaged subgroupeetiexceeds performance has ranged from 91.6%
to 98.4%. Similarly, our Students with Disabilitisbgroup performed at levels ranging from 85.5% in
2008 to 93.3% in 2011. As in reading, trend data mat available for our LEP subgroup, but they
performed phenomenally in 2011, with 100% of thisup meeting and/or exceeding lllinois
mathematical standards.

Guided by our core values, we believe the condistigh performance and continued academic growth in
reading and math demonstrated by our studentseattiibuted to the teamwork of our school anddarg
educational community. This process has resuftéda implementation of educational practices and
structures that drive us, as a team, to monitostudents’ progress and analyze relevant data on a
constant basis. This information is then utilizedtfectively design and implement academic, spaiadi
emotional interventions and learning opportuniteebenefit both individuals and the entire student
population. The intervention identification andrteapproach is instrumental in targetesgh
underperforming student, whether within a subgrexperiencing an achievement gap or not, for
appropriate educational supports to close his oplesonal learning gaps. Both reading and math
learning improvements can also be attributed ttesy® embedded professional development for
educators; professional development provided sipatlif for its relevance to supporting our studénts
needs.

2. Using Assessment Results:

Beginning in 2003, our superintendent instituteryelical, data-driven, systematic accountabilitpqess
to ensure that the percentage of students meeatohg@xeceeding state standards would increase
significantly:

« Establish Desired Targets and Outcomes

« Collect and Organize Data

« Make Meaning Out of Data

« Work in Teams and Take Action to Make Improvements

« Assess and Evaluate Actions Taken

« Share Data with Entire Professional Learning Conitgun

10



Throughout the process, student achievement atrittigoals are developed and all financial decisio
are made based on these shared goals. By aligoaganic goals with the district budget, schoolritist
stakeholders are assured that the focus througheulistrict is based on student learning and aswd
student achievement. By collecting and then dissgaging data from multiple sources, learning
community stakeholders are held accountable fatestuachievement.

At Glen Oaks, following a model created by our eatrsuperintendent, the principal and team leader
meet three times each year during day long sessitth®ach grade level team (consisting of all
classroom teachers and specialists who providestusipport at that level) to discuss student lagrn
data, including results from state tests, standaddiests, and district and local assessmentsoudgdtnall
students and their results are discussed, the fearsthose students not meeting grade-level
expectations.

Teacher intervention teams then use the data telg@individual action plans faach of these students,
including goals and interventions to be used. Tewcthen outline the rotbey play in these individual
action plans. Once the action plans are set (et);dsachers meet with the students individually t
discuss their performance and/or progress ancthevention plan, as well as help each student set
his/her own learning goals. Intervention teams aiset with parents to discuss each child’s progresds
action plan.

During weekly PLC team meetings and monthly gradell collaborations, common assessment data, as
it becomes available, is also analyzed for the geef determining the success of instructional
methodologies and curricular sequences to affadestt learning within classrooms and across grade
levels. This information then becomes the driviogeé for all staff to work together to improve our
instructional practices and strengthen our curiicullt is also used to determine professional
development needs for both district and schoolllsta$f. In addition, a triad of data points, ajsa
including state assessment results, are useddoaat student placement into support and enrichmen
programs and into classroom clusters of similangp®rted students.

The focus questions during these meetings, deveélbp&ichard and Rebecca DuFour in their
groundbreaking Professional Learning Community wark:

What do we want our students to learn? (essegtiakanteed & viable curriculum)

2. How will we know they are learning? (administerguent, team-developed, common, formative
assessments)

3. How will we respond when they don'’t learn? (timeadirective, systematic intervention)
How will we respond when they do learn? (timelyiemment/extension)

State assessment and common local assessmenrg sgswhared with parents via written communication
of results along with detailed explanations of pagpose and meaning of the assessments, as well as
performance expectations for the grade level. Teachiso conduct conferences with parents to discus
these results and to provide specific recommenaigfior parental support based upon the results.

Our curriculum director shares assessment resithstie NPD 117 school board and the community at
large at a school board meeting in October of gaeln. Community stakeholders are also provided wi
grade level assessment results and school demagiafdrmation via our annual School Report card,
available on our district websiteww.npd117.netand through the lllinois Interactive Report Card
website, previously referenced.

3. Sharing Lessons L earned:

The sharing of knowledge and strategies that hagbled the Glen Oaks team to aide our students in
meeting and exceeding grade level standards isdaeblevithin our culture of continuous improvement
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and provides us with the opportunity for reflectenmd fine-tuning of our learning environment and
practices.

The sharing process begins at PLC and grade lellaboration meetings. As the data reveals teachers
whose students excel in various concepts and gteatevithin each subject area, those teachers then
provide their expertise in obviously successfutringional methodologies or curricular adaptatiomghe
form of roundtable discussions.

The teachers whose students’ performances indiceyeare working with an educator with high levels
expertise in content and instructional methodolalgp share their knowledge and skills with therenti
Glen Oaks staff and with the staff at other schootbe district during our monthly early release
(TEAM) days. During one TEAM day session this yaanq of our fifth grade classroom teachers as well
as our gifted specialist and team leader presesiiid and strategies to use when implementingidegl
math program within the math block.

Our team members also willingly share their experéind experience with educators beyond our own
district. Our ESL/Bilingual teaching team gave aayic and well-attended presentation in December at
the lllinois Bilingual Conference in Oak Brook alvdnest practices when working with ESL

students. The Glen Oaks principal, in conjunctiathanother district principal and the ELL diregtor

also presented at the same conference in 2010 dimptocesses we developed and the changes we
instituted in our ESL/TBE programming throughou tlistrict as a result of the training we received
from the lllinois Resource Center. In responsén&sé presentations, our Glen Oaks TPI/TBE classoom
have been observed by, and we have met with, aslirdtors and educators from other lllinois distritct
discuss our successful programming and instrudtimethodologies.

Guided by the principles of 2Century Learning, our faculty, lead by our megiaalist, has worked
diligently to make technology an integral part af curriculum and learning activities. Several of o
team members, based on this integration of teclygaldo our daily learning environment, have been
awardedThe Larry Stilgebauer Award of Excellence for the innovative use of technology advancing
teaching and learning. These award-winning projeat® been shared with other lllinois school ditsri
at the annual Illinois Technology Conference foué&ators (ICE).

4. Engaging Familiesand Communities:

Glen Oaks School relies significantly on the suppeoovided by our family and community members in
our quest for always higher levels of student ss&ce

Our dynamic PTA provides a substantial amount ppsut in terms of bolstering the social and
emotional health of our students, without which Banthers would be unable to make academic
progress. In addition to distributing books to eattident in celebration of his/her birthday on rhiynt
Popcorn days (the smell of freshly popped corm@ugh to make even the grumpiest among us smile),
the PTA arranges for assemblies promoting the @llarts, pays for field trips to enhance curriciu
aligned classroom studies for each student at g@ate level, has developed an entire curriculum and
recruits volunteers to provide lessons in art anese during the semester our students are studying
music, sponsors an extracurricular garden club kvhas provided magnificent landscaping for our
building, and arranges for and hosts seasonalregiebs in each classroom. This is in additiorhi t
tireless fundraising they must do in order to pdevihese experiences to over 650 children on danregu
basis.

We also rely on an enthusiastic corps of highlyiattj retired certified teachers who provide acaidem
and emotional support throughout the year as thegtgr assessments for special needs studentstanoni
second grade students’ sight word abilities, prenaotd participate in STEM-based extracurricular
activities, and provide for continuity of instrumti from a familiar educator when our teachers are
participating in professional development or suffgifrom an illness.
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Community-based and in-school educational programalso offered during the school year by thelloca
police, fire, and library districts. The Hickoryllipolice officers develop a strong rapport witlr o
Panthers through transportation safety classesucted by our traffic officer and the multi-week @ru
Abuse Resistance Education ( D.A.R.E.) program lBadur D.A.R.E. officer culminating in a D.A.R.E.
graduation honoring students whose essays besttréfie D.A.R.E. message. Fire-safety contests are
sponsored by the Roberts Park Fire Department, eviiegighters also take time out of their busy
schedules each year to teach fire safety anddiillsio our students. For the past several yearhiave
worked with the Green Hills Public Library, whosedia specialists coordinate a field trip to a Chca
area landmark, along with a lovely lunch, for theselents who have participated in a book clubystiid
a children’s novel set in the Chicago area. In taldi the Green Hills and Bridgeview public libesi
offer an incentive-based summer reading programalfatistrict students.

Glen Oaks students also benefit from the spongorsbcal organizations such as the Kiwanis Club,
who donates the books and underwrites the cosiedield trip and lunch for the aforementioned book
study and who also recognizes students who havtelbe®nstrated the characteristics of hard work and
a desire to improve at a yeaHycourage Excellence awards luncheon. Our local Rotary club supplies
each of our third grade students with their owngpbhack copy of the Merriam-Webster Dictionary. Glen
Oaks echoes for weeks with the question, “Do yamkthe longest word in the dictionary?” after their
presentation.

Key to the success of our Glen Oaks Panthers, henwisvthe high level of support we enjoy from an
astounding majority of our Panther parents anddjaas. Our teachers are in constant contact with ou
students’ families in order to ensure parents @@ of their children’s progress, strengths, and
weaknesses. Panther Professors provide parents@titinly weekly and monthly updates on skills lgein
learned in all subject areas, as well as recomniemgafor educational websites for practice of eafch
those skills, but also maintain daily contact tlglophone, e-mail, and written communications taiess
our students continue to attain high levels of eoad proficiency. Given our large multilingual
population, this is not always an easy task, kaft stembers, family members, and community members
are recruited for translation purposes on a redadars in order to ensure all communications are
comprehensible. Without the support we receive fommancillary staff including our psychologist,
social worker, health aide, and school nurse irkimgrwith our families to ensure our students’ basi
physical and emotional needs are met and fromamuitly members in ensuring skills are practicedlon
beyond the end of our school day, our Panthergleroic progress would be minimal.
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PART V - CURRICULUM AND INSTRUCTION 12111

1. Curriculum:

Our district curriculum is based upon the lllinbsarning Standards and has been developed by grade
level teams of classroom teachers, specialists) teaders, and administrators. These teams hastedre
monthly curriculum maps in reading and mathematéish the adoption of the Common Core

State Standards in reading and mathematics bytateedf lllinois in the summer of 2011, North Palos
District 117 is currently in the process of revggits curriculum in these subject areas to refleese new
standards. Our current curricular implementatiopleasizes a scope and sequence incorporating best
practice and differentiation to meet the needsunfi@arners. Below is an overview of the curriculian
each subject area.

Reading/Language Arts: Students will be able td fegently, understanding a broad range of written
materials. They must be able to communicate wealllesten carefully and effectively. They are to
develop a command of the English language and dstnate their knowledge through speaking and
writing for a variety of audiences and purposesstslents progress, a structured study of litegatll
allow them to recognize universal themes and topazmstyles and ideas across authors and eras.

Mathematics: Students will have an understandintgoaf numbers are used and represented. They will
be able to use basic operations (addition, sulrganultiplication, division) to solve “real world
problems and calculations. They will be able talreerite, and visualize ways in which mathematical
problems can be solved in geometric, statisticad, @gebraic settings. They will be able to comroatd
mathematical relationships through drawings anghga

Science: Students will understand the processssi@ftific inquiry and technological design to
investigate questions, conduct experiments, aneg gpbblems. They will understand the fundamental
concepts, principles, and interconnections of ifiee physical, and earth/space sciences. Studelts w
also understand the relationships among scientenaéogy, and society in historical and contempporar
contexts.

Social Science: Students will understand politssatems and social systems, with an emphasis on the
United States. They will understand events, tremdiyiduals, and movements shaping the history of
lllinois, the United States, and other nationsdgtis will understand world geography and the &ffet
geography on society, also with an emphasis otJtlited States.

Fine Arts: Students will know the language of this @ahcompassing both art and music. Students will
understand, through creating and performing, haargety of works of art are produced. Students will
understand the role of the arts in civilizationsstpgand present.

Physical Development and Health: Students will @egmovement skills and understand concepts
needed to engage in health-enhancing physicalitgctihey will achieve and maintain a health-
enhancing level of physical fithess based uponicoal self-assessment. Team-building skills will be
developed by working with others through physiadivity. Students will understand the principles of
health promotion and the prevention and treatmgiliness and injury. Students will also understand
body systems and factors that influence growthdewtlopment.

Media: (Note: Media standards, based on the ISAltudnent, are designed to support and complement
the Reading/Language Arts standards.) Studentamdlérstand the basic organizational pattern of the
library, utilize the electronic library catalog,chapply knowledge of the call number of a bookrides to
apply appropriate guidelines in choosing a booteta. They will identify literary elements in a iy

of fiction genres and authors. Text structure r@f\o nonfiction text will be used by studentetdhance
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comprehension. Reference materials will be usedogpiately. Students will practice internet/perdona
safety as well as adhere to networking codes ch\ieh Text references and technology will be i
to successfully present, perform, or share a piioduc

2. Reading/English:

Thanks to a school staff committed to the ideas(thjaall children can learn to read and (2) regdithe
foundation of success in all learning, the stafbbtn Oaks School has implemented a multilevel,
balanced literacy framework that utilizes a multdabapproach each day to support children in
becoming successful readers.

With the support of the community and district' ®stantial investments in professional development f
teachers and in literacy materials as well as exterclassroom libraries and a media center offeain
wide variety of texts, including bilingual booksdastate of the art technology such as e-readeraaaio
books, Glen Oaks’ daily 126 minute balanced litgfdalock addresses the areas critical for effective
reading instruction: phonemic awareness, phorliesn€y, vocabulary, writing, and comprehension.

The teacher begins by modeling, generally througfad-aloud, the reading strategy that is the fofus
the lesson. Subsequently, students are engageddtiging the focal strategy in small groups or
independently as the teacher monitors and progdikance during the guided reading portion of the
block. The purpose of guided reading is to systeaiit scaffold the decoding and/or comprehension
strategy skills for students who are having sinilaallenges. Then, students read leveled texts
independently as the teacher circulates among thahserve, record observations, and confer with
students individually. Direct instruction in phogiand word study are also included in the balanced
literacy block. For emergent and early readerste¢beher plans and implements phonics-based mini-
lessons. After the teacher explicitly teaches anphaic element, students practice reading and/dingri
other words following the same phonemic patterm.détvanced readers, the teacher focuses on the
etymology of a word. Students who are readingiatdtage are engaged in analyzing the pattern®af w
derivations, root words, prefixes and suffixes.

The overall purpose of balanced literacy instruci®to provide students with a differentiated
instructional program which will support the reaglilevelopment of each individual, whether these
students are performing at levels that are belogetg, or exceeding standards. If students require
remediation or enrichment, as determined by tha daalysis of the results of common local assessmen
and progress monitoring, Glen Oaks is fortunateatee the support of a highly qualified cadre of
specialists at each grade level including a gifjeecialist, reading specialist, special education
resource specialists, and bilingual specialists whik with the grade level team to determine the
appropriate type and amount of additional intergentor students performing below or above grade
level. Interventions (in addition to those providedhe classroom during the balanced literacyljloc
may be provided in the form of small group or indual pull-out or collaborative support, or befaured
after school small group support programs.

3. Mathematics:

Recognizing the success of the balanced literad{imadal approach which promotes and provides for
differentiated instruction in reading, Glen Oakaceers have worked successfully to implement daimi
approach to multimodal, differentiated instructinoomath which we call Guided Math. Guided by the
district’s curriculum maps, grade level teams hereated a monthly scope and sequence of
skills/strategies which then become the focus dflelgroup, direct instruction mini-lessons. Followi
best practice, during the first half of the blotlie teacher models the skill/strategy and provileded
practice utilizing available technologies, math ipatatives, and vocabulary building practices sash
sentence frames, while constantly assessing stidemprehension informally. This is followed by
individual practice of the skill/strategy while theacher circulates among the students, asse$sing t
comprehension and application ability of each studerequently, this in-class independent practice
eliminates the need for homework practice.
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The second half of the 84 minute math block is thidized by the teacher to work with small groughs
students to present the lesson in a different formarder to address the students’ needs or tewev
previously learned skills which may need strengitigor refreshing. Students also work togethehiat t
time in small groups on differentiated activities fidditional practice on the focal skill or foview of
previously learned skills. Math manipulatives aedlworld applications provide the basis for thizath
center” work.

The overall purpose of guided math instructioroipitovide students with a differentiated instructib
program which will support the mathematical progreSeach individual, whether these students are
performing at levels that are below, meeting, areexling standards. If students require remediadion,
determined by the data analysis of the result®ofraon local assessments and progress monitoring,
Glen Oaks is fortunate to have the support of alpigualified cadre of specialists at each gradelle
including a gifted specialist, special educatiosorece specialists, and bilingual specialists widw
with the grade level team to determine the appadptype and amount of additional intervention for
students performing below or above grade level.idahl interventions may be provided in the forin o
small group or individual pull-out or collaboratigepport.

4. Additional Curriculum Area:

Technology: Technology planning, instruction, and evaluat®®a iong-term team effort at Glen Oaks
School. Students and teachers at Glen Oaks arergechin technology throughout the school day.hEac
classroom is equipped with surround sound and nedlyortojectors. Second grade classrooms have
mounted interactive whiteboards and all other ctasss in the building have a tablet PC that cormtrt

a wireless projector. Over 45 laptops are avhilédr use in classrooms as well as a full lab®f 3
computers. Classrooms have access to digital eanan HD video camera, and many document
cameras. Our media center has over 100 audio titteskand thirty MP3 players that circulate to
students. Currently, e-readers are circulatedi$erby selected students in the Title 1 Readingrpro,

but plans are already underway to make additiomahders available for use by the general student
population.

As our teachers have become more proficient withtexzhnology goals and available tools, the foas h
shifted to elevating and enhancing student learniffie goal of the technology curriculum is to pdev
our students with the opportunity to create integgtdechnology products with real world application

Over the course of the last year, we have modéiasting lesson plans to incorporate€'Zlentury
learning standards. Classroom teachers, admirtisdtatnd the media specialist meet regularly tckvoor
these lesson plans. The sessions begin with agpasinit of study and developing goals by working
backwards. This allows us to create a unit ofyswith academic goal(s) always at the forefront whe
establishing the learning activities and sequefide philosophy of our district and school is that
technology serves to support and enhance learning.

Increased collaboration, creativity, and increased world application are the initial goals we éav
established for student learning in these unit® Uk the following questions to guide our lesson
planning:

What do we want students to know?

What do we want students to think about duringuhi€? (It's important to address this because wetwa
to create a lesson that gives students the oppyrtoranswer these questions, not just ask them.)

Each technology unit also includes detailed dpsoris of the following best instructional pracsce

Direct instruction
Modeled and guided practice
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Independent practice

Sharing and reflecting (This is a crucamponent of the 21Century Learning Model, yet often
omitted in planning. Student discussion about vilaatbeen learned and how it has been learned often
yields a truer and more in-depth assessment oéstuearning.)

5. Instructional M ethods:

The Glen Oaks Professional Learning Community dicked to our motto, “Investing in Our Future,
One Child at a Time.” Using this as our constambgass, the Glen Oaks staff strives to provide
differentiated instruction to meet the needs oflearners based upon needs and learning styles. As
detailed under the sectioReading, M athematics, andTechnology previously, the learning
environment, materials, and activities within eatassroom are designed to support this differeatigo
ensure student success on a daily basis.

Enrichment activities in reading are provided (Witthe classroom during guided reading and after
school through Great Books clubs) for higher ldgatners, primarily through literature circle greup
whose members engage in critical thinking and céftle as they read, discuss, and respond to books.
Collaboration is at the heart of this approachd&mts reshape and add onto their understandirgegs t
construct meaning with other readers. Literatureles$ guide students to deeper understanding of wha
they read through structured discussion and extenditen and artistic responses. More than 75
students in the 2nd and 3rd grades participate @ft@r-school thematic unit study of biomes and
architecture, energy, and artistic styles. Fastl math classes, currently servicing about 200esttsd
across the four grade levels, focus on fast-panedkpth studies of mathematical concepts for those
students whose performance on all assessments theetsteria to be considered as exceeding state a
local standards.

Intervention support in multiple subject areasffered through a variety of formats, dependinglom t
needs of the student. Collaborative instructiogpra/ided within specified classrooms at each gtadel
by a special education resource specialist whe@aokes with the classroom teacher during the rgadin
and math blocks on a daily basis. Pull-out, smaug instruction in all core subjects is also made
available for IEP students based upon need.

Our reading specialists work with students reqgiiittervention in a variety of programs also stuoetl

to meet the students’ needs. Similar to the spediatation resource specialists, reading specaisate
learning experiences which range from collaborat@aehing models with classroom and ESL teachers to
small group, pull-out models to one-on-one Wilsasdd reading instruction.

We are also fortunate to have one TPI specialdtfanr bilingual specialists (Arabic, Polish, and
Spanish) who provide our ELL population with suggdor learning English through literacy within the
Balanced Literacy block and the content areas th poll-out and collaborative teaching programsellas
upon students’ needs.

ASSETS is our extended day program offered totaflents demonstrating a need for reading
intervention. Currently, there are 121 studentsléad in the program either before or after school
ASSETS is taught by 26 of our Glen Oaks teachers.

6. Professional Development:

In District 117 there is a commitment to providimgh quality professional development to all of our
educators. Currently, Glen Oaks School has threetute Days dedicated to professional

development. Two days at the beginning of the geaiplanned by the school, and one day in Jansary i
planned by the Institute Day district committee diidnally, all District 117 schools have nine garl
release days for professional development calleéiMPays. Students are dismissed an hour and a half
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early, and teachers stay for an additional houruantilng to an additional two hours of professional
development time monthly. The topics are jointlgrpied by the District Curriculum Director, Directar
English Language Learners, Special Programs Directd school leadership team in conjunction with
the teachers.

District 117 believes in job-embedded professial®alelopment that is systematic and focused. Across
the district there are clear goals and a commadorvi®r the purpose of professional developmeng Th
focus of professional development recently has loeelpalanced literacy. The professional
development framework has followed a specific gaaction. The first year, all second grade teazher
were trained in balanced literacy. As these stidatved from second to fifth grade, their teacharse
trained to ensure continuity of instruction. Thigining included introducing concepts in contexthwi
modeling by the professional development provigreclass observations and coaching via debriefing
sessions, and written feedback. Each grade legeived two years of on-going support to implement
high quality literacy practices. Additional prosésnal development was provided as required.

At a school-level, Glen Oaks teachers participateéekly Professional Learning Communities

(PLCs). Each team of teachers meets for one fartyrhinute preparation period weekly to discuss
methods to improve student achievement. Duringetihesetings, data from common local assessments
are analyzed, and teachers discuss methods tovmpesults. Peer-led professional developmennduri
this time is essential to improving support fordgnts, class-wide and individually, via curricuded
instructional delivery improvements.

7. School Leadership:

The leadership philosophy of Glen Oaks School esigka collaboration and teamwork. Members of
the Glen Oaks Learning Community utilize each dthetrengths to realize the school’s mission tghel
each child meet his or her full potential in a safie secure environment that fosters acceptarg@ect
and trust.

Based on the belief that great leaders know thmitdtions, and guided by our Core Values, Glen$ak
leadership strives to leverage its strengths ansketlof the staff and community to meet each of our
students’ needs. Each endeavor, from developingithal student intervention plans to designing a
daily learning schedule for the entire school,ndertaken and implemented successfully thankseto th
shared vision, cooperation, and contributions efglofessional learning community as a whole. Our
monthly grade level team meetings, weekly PLC mestiand monthly TEAM day meetings, with the
support of our district administration, school llhaand community at large, are reflections of this
teamwork, from the development of agendas to leppiinfessional development.

Under the premise that a leader leads by exampteunderstood that there is nothing that would be
expected of a team member that this principal aathtleader would not, if at all possible, willingly
undertake themselves. Whether that expectatiorhiag@ commitment to our mission, cleaning tables,
or teaching an exemplary lesson, the Glen Oaks veanis as hard and as successfully as it does becau
they share this commitment to do whatever it takd®elp our children be the best for the world.e_at
nights, weekends, and summers spent planning lesswhprograms, procuring support services, and
communicating our core values to parents and thenumity are a workload shared by all members of
this team.

Building capacity and empowering team memberssis efucial to the tremendous academic
achievement of our Panthers. This shared leadecsitigre requires the principal and team leader to
build on the alignment of each person’s leaderstyje, skill, and experience, based on the tasiaatl.
The media specialist, for example, has been ingrniah in the creation and implementation of the
integrated technology curriculum throughout Gletkk®®ur motivational reading program is driven by
the creativity and leadership to be found withim mading specialists. Our year-ending Field Day is
possible thanks only to the leadership of our ptajseducation teachers. Most importantly, this etiar
leadership creates shared responsibility for implaation and accountability for learning results.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: 3

Test: ISAT

Edition/Publication Year: 2011/20/2009/2008/20C Publisher: Pearson/Harco
2010-2011| 2009-201C| 2008-200¢ | 2007-2008 | 2006-2007

Testing Month

SCHOOL SCORES

% meets plus % exceeds

% exceeds

Number of students tested

Percent of total students tested
Number of students alternatively asse:

Mar

99
65
177
100
1

Percent of students alternatively assessed 1

SUBGROUP SCORES

Mar

96
56
163
100

Mar

98
64
171
100

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% meets plus % exceeds

% exceeds

Number of students tested

2. African American Students
% meets plus % exceeds

% exceeds

Number of students tested

3. Hispanic or Latino Students
% meets plus % exceeds

% exceeds

Number of students tested

4. Special Education Students
% meets plus % exceeds

% exceeds

Number of students tested

5. English Language L ear ner Students
% meets plus % exceeds

% exceeds

Number of students tested

6.

% meets plus % exceeds

% exceeds

Number of students tested
NOTES:

99
55
80

100
63
35

95
63
19

100
61
38

12IL11

93
49
71

96
50
24

89
32
28

91
50
22

96
56
68

95
55
22

100
45
20

88
59
17

Mar Mar
92 97
64 61
161 164
99 99
5 2
3
86 95
53 47
66 58
5 8
78 96
48 57
23 23
78 93
30 62
23 29
50 92
29 17
14 12
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 3 Test: ISAT
Edition/Publication Year: 2011/201@@9/2008/200 Publisher: Pearson/Harco

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

% meets plust % exceeds 93 88 91 88 84
% exceeds 40 32 36 24 24
Number of students tested 177 163 171 161 164
Percent of total students tested 100 100 100 99 99
Number of students alternatively asse: 1 3 2 5 2
Percent of students alternatively assessed 1 2

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% meets plust % exceeds 86 82 84 80 69
% exceeds 13 18 18 15 12
Number of students tested 80 71 68 66 58

2. African American Students
% meets plust % exceeds
% exceeds

Number of students tested 3 8 5 5 8
3. Hispanic or Latino Students

% meets plust % exceeds 89 79 82 78 74
% exceeds 31 21 36 22 22
Number of students tested 35 24 22 23 23
4. Special Education Students

% meets plust % exceeds 85 79 90 57 66
% exceeds 26 18 20 9 7
Number of students tested 19 28 20 23 29
5. English Language L ear ner Students

% meets plust % exceeds 92 82 53 36 58
% exceeds 26 36 12 7 17
Number of students tested 38 22 17 14 12
6.

% meets plust % exceeds
% exceeds

Number of students tested
NOTES:

121L11
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STATE CRITERION-REFERENCED TESTS
Test: ISAT
Edition/Publication Year: 2011/2010/29/2008/200 Publisher: Pearson/Harco

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Subject: Mathematics

Testing Month

SCHOOL SCORES

% meets plus % exceeds

% exceeds

Number of students tested

Percent of total students tested
Number of students alternatively asse:

Mar

98
56
157
100
2

Percent of students alternatively assessed 1

SUBGROUP SCORES

Mar

98
56
180
100

Grade: 4

Mar

96
45
164

100

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% meets plus % exceeds

% exceeds

Number of students tested

2. African American Students
% meets plus % exceeds

% exceeds

Number of students tested

3. Hispanic or Latino Students
% meets plus % exceeds

% exceeds

Number of students tested

4. Special Education Students
% meets plus % exceeds

% exceeds

Number of students tested

5. English Language L ear ner Students
% meets plus % exceeds

% exceeds

Number of students tested

6.

% meets plus % exceeds

% exceeds

Number of students tested
NOTES:

98
56
66

93
41
27

86
62
21

100

67
18

121L11

97
50
72

100
74
23

96
64
25

95
60
20

94
38
77

91
18
22

83
43
30

100
14
14

2
1

Mar

95
36

173
0 10

89
34
64

92
27
26

79
45
29

88

19
16

99

2
1

Mar

[l
<)

41
153

87
32
63

86
45
22

88
35
17

55

18
11
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 4  Test: ISAT
Edition/Publication Year: 2011/2010/20@0908/200 Publisher: Pearson/Harco

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES
% meets plus % exceeds 90 91 87 82 84
% exceeds 45 48 32 23 29
Number of students tested 157 180 164 173 153
Percent of total students tested 100 100 100 0 10
Number of students alternatively asse: 2 2
Percent of students alternatively assessed 1 1
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
% meets plus % exceeds 88 82 79 66 76
% exceeds 35 35 25 13 21
Number of students tested 66 72 77 64 63
2. African American Students
% meets plus % exceeds
% exceeds
Number of students tested 6 3 7 6 4
3. Hispanic or Latino Students
% meets plus % exceeds 85 100 77 77 86
% exceeds 33 57 18 15 27
Number of students tested 27 23 22 26 22
4. Special Education Students
% meets plus % exceeds 86 96 73 69 71
% exceeds 43 52 17 3 12
Number of students tested 21 25 30 29 17
5. English Language L ear ner Students
% meets plus % exceeds 83 75 50 25 55
% exceeds 22 35 14 13 27
Number of students tested 18 20 14 16 11
6.
% meets plus % exceeds
% exceeds
Number of students tested
NOTES:

12IL11

22



STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: 5

Test: ISAT

Edition/Publication Year: 2011/2010/2009(83200" Publisher: Pearson/Harco

Testing Month

SCHOOL SCORES

% meets plus % exceeds

% exceeds

Number of students tested

Percent of total students tested
Number of students alternatively asse:

Mar

97
36

180
100

1

Percent of students alternatively assessed 1

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% meets plus % exceeds

% exceeds

Number of students tested

2. African American Students
% meets plus % exceeds

% exceeds

Number of students tested

3. Hispanic or Latino Students
% meets plus % exceeds

% exceeds

Number of students tested

4. Special Education Students
% meets plus % exceeds

% exceeds

Number of students tested

5. English Language L ear ner Students
% meets plus % exceeds

% exceeds

Number of students tested

6.

% meets plus % exceeds

% exceeds

Number of students tested
NOTES:

96
27
78

97
31
35

96
33
27

94
17
18

94
47

158
100

91
46
70

90
33
21

82
36
28

85
46
13

Mar

98
38
164

100

97
34
58

96
29
24

88
32
25

100
13
15

Mar

96
31

157
0 10

94
25
67

95
14
22

90
33
21

ELL students were tested with IMAGE assessmerttén2006-2007 school year.
12IL11

2010-2011| 2009-201C| 2008-200¢ | 2007-2008 | 2006-2007
Mar

Mar

98

98
33
150

12

8

100
30
47

100

16

2
<)

26
27

23



STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: 5

Test: ISAT

Edition/Publication Year: 2011/2010/2009/2008/2 Publisher: Pearson/Harco

Testing Month

SCHOOL SCORES

% meets plus % exceeds

% exceeds

Number of students tested

Percent of total students tested
Number of students alternatively asse:

Mar

93
36

180
100

1

Percent of students alternatively assessed 1

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% meets plus % exceeds

% exceeds

Number of students tested

2. African American Students
% meets plus % exceeds

% exceeds

Number of students tested

3. Hispanic or Latino Students
% meets plus % exceeds

% exceeds

Number of students tested

4. Special Education Students
% meets plus % exceeds

% exceeds

Number of students tested

5. English Language L ear ner Students
% meets plus % exceeds

% exceeds

Number of students tested

6.

% meets plus % exceeds

% exceeds

Number of students tested
NOTES:

88
24
78

97
23
35

85
30
27

78
11
18

93
44
158

100

90
43
70

100
33
21

75
14
28

77
23
13

Mar

90
30

164
100

81
21
58

96

21

24

64

25

40

15

Mar

85
31

157
0 10

76
13
67

82
36
22

57
33
21

ELL students were assessed using IMAGE instea8AT lin the 2006-2007 school year.
12IL11

2010-2011| 2009-201C| 2008-200¢ | 2007-2008 | 2006-2007
Mar

Mar

85
36
150
98
12
8

74
17
47

94
38
16

59

26
27

24



STATE CRITERION-REFERENCED TESTS
Grade: Weighted Average

Subject: Mathematics

Testing Month

SCHOOL SCORES

% meets plust % exceeds

% exceeds

Number of students tested
Percent of total students tested

Number of students alternatively asse:

97
52
514
100

4

Percent of students alternatively assessed 1

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% meets plust % exceeds

% exceeds

Number of students tested

2. African American Students
% meets plust % exceeds

% exceeds

Number of students tested

3. Hispanic or Latino Students
% meets plust % exceeds

% exceeds

Number of students tested

4. Special Education Students
% meets plust % exceeds

% exceeds

Number of students tested

5. English Language L ear ner Students

% meets plust % exceeds
% exceeds

Number of students tested
6.

% meets plust % exceeds
% exceeds

Number of students tested
NOTES:

97
45
224

91

12

96

45

97

92

50

67

98

51
74

12IL11

96
53
501

100
10

93
48
213

82
23
17

95
52
68

88
43
81

91
52
55

97
49
499
100

95
42
203

88
23
17

94
33
68

89
39
75

95
30
46

94
43

491
99

10

89
37

93
25
16

88
29
71

81
36
73

74
25
39

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

96
45
467

16

[l
<)

36
1638

95
35
20

[l
<)

39
61

91
42
73

81
12
32



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

% meets plust % exceeds 92 90 89 84 84
% exceeds 40 41 32 25 29
Number of students tested 514 501 499 491 467
Percent of total students tested 100 100 100 99 98
Number of students alternatively asse: 4 10 9 10 16
Percent of students alternatively assessed 1 2 1 2 3
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
% meets plust % exceeds 87 84 81 74 3
% exceeds 23 31 21 13 16
Number of students tested 224 213 203 197 1638
2. African American Students
% meets plust % exceeds 66 70 88 81 70
% exceeds 16 35 17 18 15
Number of students tested 12 17 17 16 20
3. Hispanic or Latino Students
% meets plust % exceeds 90 92 85 78 3
% exceeds 28 36 24 23 28
Number of students tested 97 68 68 71 61
4. Special Education Students
% meets plust % exceeds 85 82 74 61 64
% exceeds 32 27 14 13 15
Number of students tested 67 81 75 73 73
5. English Language L ear ner Students
% meets plust % exceeds 86 78 47 33 62
% exceeds 21 32 8 7 34
Number of students tested 74 55 46 39 32
6.
% meets plust % exceeds 0 0 0 0 0
% exceeds 0 0 0 0 0
Number of students tested 0 0 0 0 0
NOTES:

121111

26

26



