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PART | - ELIGIBILITY CERTIFICATION 121A2

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Separtment of Education, Office for Civil Rights (BT
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

The school has been in existence for five full getrat is, from at least September 2006.

The nominated school has not received the Bluedilgrhools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

The nominated school or district is not refusingRo&cess to information necessary to
investigate a civil rights complaint or to condadlistrict-wide compliance review.

OCR has not issued a violation letter of findingshte school district concluding that the
nominated school or the district as a whole haktgd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

The U.S. Department of Justice does not have aipgisdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12182

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 1 Elementary schools (includes8§-
(per district designation): 1 Middle/Junior high schools

1 High schools
0 K-12 schools
3 Total schools in district

2. District per-pupil expenditure: 9262

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssHocated: Small city or town in a rural area

4. Number of years the principal has been in her/bgtipn at this schoc 7

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 0 0 0

K 0 0 0 7 0 0 0

1 0 0 0 8 0 0 0

2 0 0 0 9 51 72 123

3 0 0 0 10 62 59 121

4 0 0 0 11 69 65 134

5 0 0 0 12 75 79 154

Total in Applying School: 532



121A2

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

0 % Asian

1 % Black or African American

0 % Hispanic or Latino
0 % Naftve Hawaiian or Other Pacific Islanc

99 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 6%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until | 13
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 201C 19
until the end of the school year.

(3) Total of all transferred students [sum 052
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.06
divided by total students in row (4). '

(6) Amount in row (5) multiplied by 100. €

532

8. Percent of English Language Learners in the school0%
Total number of ELL students in the school: 0
Number of non-English languages represented: 0
Specify non-English languages:




121A2

9. Percent of students eligible for free/reduced-priceals: 21%
Total number of students who qualify: 111

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educatioricss: 7%
Total number of students served: 40

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

1 Autism 0 Orthopedic Impairment

1 Deafness 1 Other Health Impaired

0 Deaf-Blindness 34 Specific Learning Disability

0 Emotional Disturbance 0 Speech or Language Impairment

0 Hearing Impairment —1Traumatic Brain Injury

1 Mental Retardation 0 Visual Impairment Including Blindness
1 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 2 0
Classroom teachers 27 3
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 9 3
Paraprofessionals 0 5
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 8 0
Total number 46 11

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 191




121A2

13. Show daily student attendance rates. Only highashweed to supply yearly graduation re
20102011 20092010 20082002 20072008 20062007
Daily student attendance 95% 95% 95% 93% 87%
High school graduatiorate,  97% 97% 97% 96% 91%

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size: 14€

Enrolled in a 4-year college or university 44%
Enrolled in a community college 32%
Enrolled in vocational training 3%
Found employment 9%
Military service 3%
Other 9%
Total 100%

15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 121A2

West Delaware High School strives to live our niasbdf providing, in collaboration with the familya
community, a safe, culturally rich environment ihigh all students can reach their full potential
academically, emotionally, and socially. Our actadan is to accomplish this through building
relationships and delivering challenging academiliie having students acquire and display 21st
century skills.

The five mostly rural communities comprising théaal district take great pride in the balance of
excellence in the academics, athletics, and fitee @#DHS offers a comprehensive curriculum inclgdin
50 college credits taught in-house by the high sthtaff in the curricular areas of math, languags,
science, fine arts, and career and technical eiducdh addition, we have a number of students who
enroll in on-line AP courses or PSEO courses. Betwib-70% of the seniors and between 40-45% of
the juniors take at least one college credit classditionally, we score higher than the state ageron
ACT scores and college readiness indicators. Tiva [Best of Educational Development scores have
been steadily increasing with the 2010-11 numbdulbhcademic year 11th graders scoring at a
proficiency level of Reading 93%, Math 90%, andefice 95%. The proficiency level for all 11th grade
students was Reading 91%, Math 88%, and Science 94%

Around 85% of the students participate in one orentd the 31 extracurricular activities availaliigh
value is placed on student participation as a wayild relationships, set and reach goals, anéldpv
employability skill sets.

Awareness of the positive effects relationshipdiog has on student achievement is evident in the
graduation rate and dropout rate. Our graduatitmabaround 97% with a dropout rate of less tHgnid
evidence of the efforts to address the needs $lastudents. The school’s focus on continual
improvement is demonstrated by recent applicaficneptance, and participation in two different
initiatives supported by the lowa Department of &ion. Six years ago the high school was one of 60
lowa high schools selected to participate in thiegkyear lowa High School Project where the schools
involved were enrolled as participants in the Ins&ional Center for Leadership in Education. This
opportunity provided an abundance of instructioeraburces with a focus on increasing student
achievement through rigor, relevance, and relakigss A team of WD teachers, in collaboration with
other lowa High School Project schools, particidateprofessional development activities that ween
brought back to the West Delaware staff. At the efntthis project, the lowa Department of Education
provided funding for 10 lowa high schools to papi@te in IRIS (lowa’s Rapidly Improving Schools).
The focus was to assemble schools designated aedifed thinking” and having a track record of
innovation and willingness for continuous improvern® participate in addressing the academic and
social/lemotional needs of struggling students. \esaware, along with nine other lowa high schools,
was selected to participate in this three-yearaite. The collaboration and willingness to leand
share from each school involved has resulted iruatsire at West Delaware that includes Profes$iona
Learning Communities, RTI (Response to Interventtaring, and staff to student mentoring. A data
collection source has been created allowing teadbeguickly access - in one location - information
regarding any student’s grades, test results,ddtese, behavior, and RTI strategies used.

Additional efforts by the staff resulted in whatelled “Hawk Habits,” a character education congyan
based upon CoveysHabits of Highly Effective People. Hawk Habits is delivered through the
advisor/advisee program and incorporated by ind&ideachers into classes. Other highlights of the
program include an all-day Freshmen Retreat abdginning of the year used as a transition activity
from middle school to high school, a Senior Lauactivity for goal setting during the senior yeadan
beyond, a Real-Life Academy that has the seniatticpaate in a simulation of what life for them mbg
in 10 years, and a Senior Service Day intendedgtadight the importance of community service as/the
transition to the adult world.



Much of the high school’s success and achieventews been the result of participation and support
from many stakeholders. The strength and commitroetite staff has resulted in effective layers of
leadership within the building allowing staff toggiuctively engage in areas of interest that couteitbo
continuous improvement. Intentional collaboratifferts to include the parents and community in the
knowledge about and involvement in the educatipnatess has been vital to programs in academics,
athletics, and fine arts.



PART IV - INDICATORS OF ACADEMIC SUCCESS 121A2

1. Assessment Results;
A. Performance Levels

The standardized assessment used for the distticé ilowa Test of Educational Development, devedop
by Riverside Publishing. This assessment usesfiipry cut-off at the 41st percentile, in accorca
with lowa definition. NCLB proficiency is measurbg the performance of 11th graders in math and
reading.

Performance levels are provided in three categories
« low: a score between the 1st percentile and thie gércentile;
- middle: a score between the 41st percentile am@%th percentile;

» high: a score between the 90th percentile an@%itie percentile.

Middle or high scores are considered acceptablprigiciency.

All data concerning percentages at each levelafigeency is shared with the faculty, and departteen
have the opportunity to do an item analysis toilseey weaknesses exist in the curriculum. Studesis
do not meet proficiency in targeted areas of matrmlish may be given interventions including
additional math assistance or Second Chance Redtudents with higher scores are also noted aatd th
information is communicated to the faculty, as thetudents may need individual differentiated lasso
to challenge their abilities and interests. Teaglaee made aware of student needs within each class
through access to individual standardized scordsamof this semester, an informational dataldzete t
helps track each student’s behaviors (positiveraagative), attendance, and interventions being.used

B. Performance Trends

Performance data over the past five years for gddte shows proficiency gains in for all studems a
sub-groups IEP and SES students in both readingnatitlematics. The number of proficient students in
reading increased from 68% in 2006-07 to 91% in0201, likewise SES students from 60 to 84%, and
IEP students from 18 to 50%. IEP student scoresdaip/down over the five-year period, but the IEP
sub-group has the fewest number of students reguidreful analysis for the variations. In the same
five-year period, in mathematics, the number ofipient students increased from 81 to 88%, SES
students from 65% in 2006-2007 and 69% in 2010-2&Wwith up/down scores for the years in-
between, and IEP students demonstrated up/dowassowuer the five years with 36% proficient in 2006-
2007 and 40% in 2010-2011.

Levels of proficiency for cohort groups SES and HeBwed more proficient in 11th grade than 10th
grade four out of five years. With sub-groups beimye than 10 percentage points below the all-siiude
group, we implemented Response to Intervention XRimthe fall of 2009-2010 to address struggling
learners at all levels as those specific stratdupgised targeted groups and would help increaskestu
achievement in groups where fewer numbers coulckfyuskew scores.

Cohort data has been analyzed to verify if thaetjias were effective and to determine if use will
continue positive growth in student achievementhenlowa Test of Educational Development. We
found the data showed an increase in grade 11 (N€pBrting grade) over the five-year period except
for 2008-2009. Even though that year did not folkb school trend, it was an increase in achievémen

9



for this same group of students from the previcesry

We tried to determine if individual student datanfrthe ITEDs was an accurate representation of the
academic achievement levels by closely lookindghatton-proficient students’ ITED/ITBS, 10th grade
PLAN, NWEA MAP scores and local assessments andeghnéstory. This led us to focusing on both
academic and non-academic factors affecting achieméscores.

We worked in conjunction with Middle School guidarend faculty to create a balanced Advisor-
Advisee system assigning each teacher 12-13 swdeanith no more than two-three struggling leasner
- to establish consist relationships. There weaw\est-taking strategy skills, remind students-ome
one about the importance of the tests, adminibetdsts, and remind students of consequencewof lo
scores; for instance, in lowa, those who do notspificiency in core areas can't take college-itred
classes until the deficiency is a proficiency.

We continually review RTI data (at least bi-weeltlyough an IRIS cadre) and have implemented
additional practices to help close the gap in pieficy. 1.) Struggling students are assigned astud
selected mentor who works in conjunction with thevisor and parents/guardians doing weekly checks
for grades, maintaining contact with the studergetting help so he/she does not fall further be:hn)

A Tutorial class was established where student& with yet another teacher in a guided study sibmat
3.) Professional Learning Committee (PLC) work meeminimum twice a month and has a two-fold
approach: departmental groups focus on develomngrmn summative and formative assessments for
each class consistent with the Core and benchraaksvork on creating differentiated learning lesson
inter-departmental PLC groups make recommendatiorsystemic helps for students on the D/F lists
which are regularly sent out to the staff. 4.) Guwfessional Development work concentrates on Rdl a
creating Tier I, Il, and Il intervention possilbiés.

All of these efforts have shown a direct correlatio improved yearly scores.
2. Using Assessment Results:

West Delaware High School teachers continuallywdisdata from a number of sources in order to
improve achievement, to guide students in devetppifour-year plan and selecting classes that will
challenge them and still allow for success, antivieak curriculum and lesson planning. Students 9-11
take the ITEDs, sophomores take the PLAN, and apeducation students take MAP (Measures of
Academic Progress) testing twice a year — in thafal in the spring. Teachers review the individua
grade-level, and cohort scores data in both migtidlinary and department teams where they are
encouraged to celebrate the successes and toeakkrdh questions about what patterns are indicatdd
why — both for the failures and the successes.

Cohort data has been closely analyzed for thdilasyears. Since beginning the training process of
Response to Intervention (RTI) in the fall of 2Q0@0, we have seen gains in the number of proticien
students in both reading and mathematics. A teat@azhers continually reviews the RTI data and
presents the information to the BLT. They are alitggp training sessions on how to interpret and use
data. The District will be sending a contingencyezchers from elementary, middle and high schimols
PLC training this summer; the goal is to haveedichers trained in this within the next three years

We are on a 4x4 block scheduling format which afidime for students to take foundations classes to
strengthen skills and still allows them time towrm capabilities required in dual-credit clasdabéy
wish. We have developed a Concepts in Math classtfengthening foundation skills which then
prepares them for Algebra and Geometry and havelalged two complementary classes of Statistical
Analysis and Algebra Il for those who cannot pémesAccuplacer Test or do not meet the ACT score
requirements for dual-credit classes but who wasprépare for the next level of education.

Because reading is a key component to succesachtand content reading teaching techniques have
been implemented through professional developméhtadl teaching staff. We require students who
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lack proficiency in reading to take the LanguagesAmab (Second Chance Reading). English classes
encourage independent individualized reading anddimidualized Reading class is offered for studen
to continue developing and discussing their readim@ one-to-one basis. The core classes are expect
to require reading and to guide students in thegiding.

Once the tests are taken, all data is revieweldraetarenas: teacher, student, and community.

The teachers use this information to dictate neg@defdssional instruction and to help determinetwha
needs to be tracked and how to best do that. Batisd shared at the District Leadership Team
(representatives from each of the elementary, raiddhool, and high school Building Leadership Teams
superintendent; school improvement director; aedhehtary, middle school, and high school principals
where more discussion and more questioning take® b determine if the data indicates a systemic
problem and to determine who or what approached teebe made. Guidance also uses the data to offer
individual assistance in creating the four-yeanpland the quarterly/yearly plans.

Students are given the results at Advisor/Adviseetings where options are discussed about term and
yearly plans. If a student fails to meet proficigit certain areas, some dual-credit class oppitytand
open-campus privileges may be revoked, and theyrmaay to take skill-building classes.

The community is also informed of testing resulisis information is shared in an administration
presentation before the District Board, throughDirsrict Newsletter, given to parents at Pareracheer
conferences, and published in the local newspappa the webpage. A District SIAC group (composed
of representative students, instructors, admiri@tsaand community members) also sifts through the
information looking for patterns and offering sugtjiens.

This process has continued to show gains in acitiese We believe our rigor, relevance, and
relationships framework; RTI approach; tutorialsl amentoring systems; and databases are instrumental
in this success.

3. Sharing Lessons L earned:

We have developed and implemented a 9-12 gradegmocglled “Hawk Habits,” based on Stephen
Covey's book7 Habits of Highly Effective People, focusing on respect, responsibility, relationshignd
relevance. Teachers and volunteer students exahairlemonstrate each skill; then, everyone is
encouraged to practice the skills in their dailgesi. We have shared this positive program with digka
HS and with our middle school staff, noting it'siae blend with their PBIS (Positive Behavioral
Interventions and Supports) system.

In an effort to make "12th grade more meaningfule’implemented Senior Launch Day where a
motivational speaker and various activities heli@®s envision post high school lives. We sharésl th
and “Hawk Habits” with Muscatine and Cascade hicfiosls.

We have been on a 4X4 block extended learning sichedule for over a decade. New Hampton HS
spent two days observing and talking with our stadfthey were considering moving to block
scheduling. After two professional in-service preagons, they developed and implemented block
scheduling and more student-centered learningigesthroughout their curriculum.

Science teachers have presented twice at the Witivef Northern lowa’s “Spotlight on Technologyrfo
K-12 Education” showing student work as a resukrjaging and empowering students using
technology and plan to present at the Upper lowi2K-echnology Conference. Math teachers have
presented at the State Math Conference demonsgtfadiw to create differentiated lessons and to get
students involved in their own learning. A mathcteer is helping Burlington HS “glean ideas from a
successful school” offering ways to proactively won strategies to improve their math program and
meet the NCLB math trajectory.
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Over the past three years, staff members havergsessat the Delaware County Professional
Development Day, where all teachers, administratord guidance counselors from neighboring Ed-Co
and Maguoketa Valley School Districts gather tarsladfective, innovative classroom strategies and t
discuss instructional concerns and ways to hahdient The comments about the day of teachers helping
teachers are positive.

We also collaborate in the IRIS project, a threarystatewide series of conferences focusing ors\i@y
help struggling learners (those not meeting fudldmic potential) and creating immediate interzeTgi
to help students meet success. Teachers engagpantmient and inter-disciplinary Professional
Learning Communities bi-weekly to focus on struggliearners and best-teaching practices.

4. Engaging Familiesand Communities:

Having the full support of families and communisygssential for the survival of any school and

is acknowledged in our mission statement. Onlyughoconsistently engaging and in collaborative
discussions with all stakeholders can a healthypspinere be created so parents, students, staff, and
community members feel safe and valued as co-ovafdhe educational successes at WD. There are
many opportunities for all levels of involvementeWust go into the community, take the students int
the community, and bring the community to us.

Staff is involved in collaborative efforts in nuroels community activities through churches, comresie
partnerships, and boards. Students are engagednimenity service projects, volunteerism, and
numerous skills learned in the classroom are shasestudent “businesses,” and are visible through
concerts, sporting and fine arts events, honorraoadgnition banquets, promotional speaking oveiorad
and television. They conduct farm, bike, and ATYésafairs. The community is invited to open foryms
numerous extra-curricular events, class reunigeslsng engagements, and complete surveys.
For those wanting to “touch base”:

. the Back-to-School Fair;

»  Freshman Orientation Night;

- development of a district Vision Statement;

- district newsletter, websites for constant momiigof information and grades;

« parent-teacher conferences;

« surveys -- Safe and Supportive schools, blockddivey effectiveness;

e recognition banquets honoring students;

- Expo Night showcasing student projects and peroce in CTE, fine arts.
For short-term commitments:

e Sophomore Career Fair;

«  “Senior Launch” day -- alumni discussing succdssénsition from school to work;

« volunteer speakers in the classrooms.
For more long-term associations:

- athletic, academic, music booster clubs for fuaiding,

«  providing supervision or work to make productiatfprmances successful,

12



« 200+ member volunteer program with a coordinadottiose willing to share their skills;
«  School Improvement Committee for those interestedorking with data;

«  Co-Op and AOEE mentoring programs for studenggetmut into the work force;
« School Board and Lighthouse Project, state imnviatvhere BOE works with members to

study student achievement data and identify wag£tmmunity can support teachers and
students.

There are many more behind-the-scenes projectg keime too numerous to mention. We want and
encourage the parents and community to contact teeg have a vested interest in our success.
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PART V - CURRICULUM AND INSTRUCTION 121A2

1. Curriculum:

Our core curriculum benchmarks and standards wereldped using local, state, and national curricula
standards with the intent to prepare studentslfgoat-secondary options. These benchmarks hase be
aligned vertically K-12, and curriculum content s&rdeaching techniques, with the use of Respamse t
Intervention (RTI) techniques, have been adaptetttommodate learners at every level. All
assessments -- formative and summative -- havewstan in every discipline according to the ed&dn
benchmarks.

As we continuously revise our curriculum, we hadleed a blended Curriculum Leadership Institute
Model, and Rigor, Relevance, Relationship frameworkelp all students reach mastery and benchmarks
in each discipline. Gap analysis and constant alaadysis is used to assess changing needs. We have
begun the process of aligning our curriculum toltdvea Core curriculum in English/Language Arts and
math. Science is currently aligned.

All disciplines have conscientiously developed Hetg of class options to meet student needs withou
tracking. In addition, we offer 50 dual-creditsaimcommodate our students. For our high achieving
students we have a talented and gifted programstfieggling learners and non-traditional studergs w
have an off-campus, credit-recovery/alternativeostprogram plus we have supplemented with on-site
tutorials and class specific interventions.

Each discipline has a unique contribution to therall academic experience of our students. Ounseie
curriculum incorporates an inquiry-based approagbroblem solving and hands-on learning. The math
department uses cooperative peer learning techsiue interactive technology to create a new agproa
to problem solving. Our social studies departmeavipes relevant real-life experiences and fadéga
events such as school board debates and providessroeaningful connections to the community
emphasizing citizenship. Our foreign language depamt has a proficiency emphasis and provides the
opportunity for trips abroad to experience firstiidhe target cultures relevant to their learnifige

visual and performing arts departments have stgdewetting portfolios and various hands-on acésiti
taking theory study, as well as participating idiuddual and group performing events and competitiv
contests plus honors recognitions, and expositions.physical education classes focus on life long
healthy choices and the department also offerscearee PE option.

A unique strength at West Delaware is our CaredrTathnical Education (CTE) strands. Our Industrial
Technology program includes on-site autos and wgldcademies and a woodworking area. These areas
have constant contact with community employersfeagliently provide placement for students. Our
Agricultural Education strand provides studentsvideolge for direct-hire in agricultural employment

areas immediately and often during high school (EpBur Family and Consumer Science strand
provide Foods and Nutrition, Child Development, Bgwvand Consumer Science classes, and supports
the FCCLA extra-curricular. Our Business and Infation Technology strand provides free Website
support to area nonprofit organizations includingisite development and Website hosting. It also
supports one of the largest Future Business Leadémerica chapters in lowa, never finishing l&éssn
runner-up in the Chapter of the Year Award durimg past nine years.

Teaching approaches in each discipline includesished best practices of inquiry, modeling, and

reflective writing, as well as technology integoatithrough a variety of social media, wikis, blogsline
and blended instruction.
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2. Reading/English:

The West Delaware English department is unifiethnbelief strong communication skills are crititzal
success. Classes incorporate a strong reading i@tmgvemphasis. Teachers challenge and enrich
student learning by taking the students from wiieeg are individually to higher skill levels thrduthe
integration of reading, writing, speaking, critithinking, listening, and technological literacyeakchers
instill the life-long passion and importance ofdizg by offering independent reading time, and our
Language Arts Lab/Second Chance Reading coursggstens struggling readers’ fluency,
comprehension, and vocabulary skills.

The English department realizes student choicarahdidualized attention are critical for student
engagement and success. Our English instructdizeutiest practices, our teacher-librarian/media
specialist's expertise, and department collabanatimncerning each student’s strengths and weaksmesse
Teachable moments, flexibility, and working withr @pecial resources teachers and specialistswvebs
as paraprofessionals and gifted and talented expdrtlp us meet the needs of each student. Lessen
tiered and differentiated as needed to make sustuakent is allowed to “fall through the cracksdr€
classes with multiple teachers have like materfaleatives, and summatives to insure consistency.

All students are required to take English I, liddh before branching out into areas of interestlsas
technical reading and writing, creative writingrexr exploration, journalism, philosophy, indivitiead
reading, speech, and basic communications. A nigjofistudents go beyond the eight-semester
requirement to take additional classes, includirggrhore advanced seminar and dual-credit classes in
writing and literature.

English | emphasizes effective reading comprehensiiategies to summarize, analyze, and discuss
nonfiction; utilizes the writing process to constrexpository and analytical essays; and expose®ests
to multi-cultural, non-sexist literature, includifige Odyssey.

English 1l augments English | skills and emphasdesosing a self-selected topic and synthesizing
research into a persuasive essay, analyzing Shedesm dramatic devices, delivering speeches,
participating in guided discussion, and writingatreely.

English 11l focuses on the critical analysis anstdiical distinctions of American literature ergs b
incorporating visual literacy, research-based expyswriting, and student-centered discussion.

The teachers conscientiously look at data from ITEDT, and Accuplacer testing and collaborate with
the middle school teachers to strengthen curricidnchglean advice on how to best help incoming
students for individual success. Students leavet Welsware prepared for life-long learning and sssc

3. Mathematics:

The West Delaware High School math department tigo beginning routes to students to help them
attain the lowa Core Curriculum: the first, fordemts performing below grade level, offers a
foundations/Concepts class emphasizing core siullsremedial/re-teach helps preparing them for the
more challenging courses; the second, for stugmrferming at or above grade proficiency level &ord
those demonstrating proficiency after the Concelatss, offers more challenging classes like Algelra
Calculus Plus, or dual-credit classes such as BledlDis, Statistics, and Calculus. Calculus llfiered
over the ICN network through a local college.

All students are required to take two algebra cegjrene geometry course, and one statistics course
before graduating (six semesters). Currently 53%unfstudents enroll in dual credit classes.

Technology is utilized in every classroom. Flipeddand You Tube video channels are used allowing
students access to instruction beyond the classr@oaphing calculators are used to deepen student
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understanding of math concepts. Tl-Inspire handsygbemperature probes, motion sensors, and light
sensors, and computer simulations are used foowksg, prediction, and reflection. Edmodo is used t
improve communication allowing for sharing of infe&tion outside the classroom. Document cameras
and projectors are used to show work and preséorhiation.

A variety of instructional methods are used innteh classrooms. Formative assessments are widely
used to gauge student learning and guide instrud®e-teaching and interventions are used to assist
struggling learners and to challenge high achiestngents. Through a new database being implemented
this term, a collaborative posting of interventiomJiers I, 1l, and 1l is being utilized to strgthen
resources and provide possible approaches to smlagtividual needs. A summative assessment isgive
at the end of each unit with re-teaching availablstudents who have not mastered the content.
Consistency in core classes with multiple teactseassured by utilizing common formatives and
summatives. Student-led instruction, pairing areugmg students, project based units, and diffeatsd
assignments are some of the instructional methegldarly utilized to individualize lessons.

After data received from assessments in ITED tggnades 9-11 and PLAN testing grade 10, the
department continuously asks specific questionsitalvbat to do to improve low level scores and how t
maintain high test scores, then adjusts curricudmchlessons accordingly.

4. Additional Curriculum Area:

WDHS prides itself on balancing core and fine adsiculum and on our ability to provide opportimst
to help students develop an appreciation for celttanscending their high school experiences. Der f
arts departments have a variety of curricular (Isighool and college credit) and extracurricular
opportunities for students. The extra-curriculaivéties hone communication and performance skifis
well as showcase student talent and created pgittt 5 yearly concerts, 2 show choirs, a jazalban
and local and regional art shows. Plus the Friefdidusic Booster Club and the Hanson Memorial
Foundation Committee sponsor community events sasing talent from around America.

The Visual Arts department offers project-basednieg in Art Appreciation, Ceramics, Photography,
Graphic Design, Painting, Drawing, and FoundatioAit. Here students make choices based on their
own unique tastes, beliefs, and perceptions oivibriid. A breadth of materials, mediums, and tojgics
available for students to select from while beibtgdo work in either 2D or 3D format. Students elep
a plan for a project, explain the process, aneécethn the end product. Portfolios are developed fo
scholarship presentations.

The Music Department offers Mixed, Concert, Treblef, and Bass Clef Choruses; Marching and
Concert Bands; Music Theory; Music Appreciatione@nsembles require continuous problem solving
and cultural interpretation skills; students mustelop relationships and trust while working tovgard
exemplary performances. Students audition andggaaite in All-State and college honor bands and
choirs, show choir contests, and have sung in wbtdcal/state events.

In both Music and Art Appreciation classes, studerse critical thinking and problem solving skifis
written and oral formats to discuss and help thedeustand how the world has influenced the arts and
how the arts have influenced the world. They dgvelo understanding of how globalization and cultura
diversity affect their everyday thinking and deaisimaking skills. Through the fine arts curriculum,
students develop life-long skills encouraging thterappreciate, understand, and participate in a
culturally rich society (now and in the future), yba by participating in community bands or church
choirs; local art fairs; community theater; attengdconcerts, shows, art exhibits, museums; supygprti
arts endeavors.

All Fine Arts courses demonstrate student-centkraiching and differentiation allowing for individiits.
Students set and achieve individual goals whilabokating with others to achieve group goals.
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5. Instructional Methods;

Teachers strive to relate to all students providinigjue, engaging instructional methods as seeugjr

a general “how teachers teach” survey. SMART goaadgjiry-based instruction, and hands-on activities
engage students in the learning process througeqgbso presentations, and lab activities. Reflectmoth
oral and written, is utilized frequently and cotesigly. Block scheduling lends itself to differdatiching
strategies and allows for one-on-one re-teach tamgchments, and credit-recovery. Teachers are
required to observe and reflect upon their collesgteaching methods, providing an avenue for
employing new strategies and instructional methGesieral education and special education teachers
collaborate to assure lessons allow everyone ssiclidgerdisciplinary lessons provide experiences
demonstrating connections and relevance.

21st century skills are used in, then taken othefclassroom -- West Delaware Metal Works (student

run ornamental fabrication business), Family and€bmer Science Take and Bake meals, Route 66 Real
Time Experience (create a trip on a budget), halttice/ greenhouse (students raise, sell plants and
flowers), STAR trigonometry contest, journalismi@es and photography published on-line for State
organizations, DMACC Autos Contest, Kirkwood CC #dialy contests, contest speech and writing,
various simulations and reenactments, Real Lifedaoay (Delaware County Economic Development
members guide seniors through various career, par§oance strategies), and school board debatbs a
caucusing.

Technology comes to the forefront with hybrid ahehlded learning opportunities and by bringing the
web into the classroom through the use of Wiggamedo, Prezis, Web quests, multimedia
presentations, and publications, providing studetitts choices of media so all learning styles and
abilities are addressed. Learning Style and Pels$otesest Surveys allow teachers to address @iffer
student needs. Use of laptops, computer labs, andheld digital devices bring the technologicalldior
into the learning process. Twenty-four hour acteggades and course content extend learning beyond
the school day.

Helping all learners succeed begins with utiliZiagnative and summative assessments to track the
progress of students throughout each term. Tutolaakes and credit recovery programs, including an
Alternative School option, and interventions susiwaekly grade updates, advisor-advisee group
meetings, and a mentoring program provide windoi éach student’s learning progression to help
students stay connected and involved in their legrprocess.

6. Professional Development:

West Delaware High School staff participate in detg of professional development activities at the
district, building, department, and individual l&s/& increase student achievement. Five yearsthgo,
District shifted from district level developmenttbie professional development plan to a buildinvglle
development of the plan, where the building leaudprieam creates then submits plans to the district
School Improvement Director for review and finapegval.

At the district and department levels, there hankeefocus throughout the last five years on aligmm
with the lowa Core and the Common Core Curricultioise implemented in the 2012-13 school year.
Subject Area Committees, under the direction ofSbleool Improvement Director, have performed gap
analysis of current curriculum to the lowa Core/@aon Core curriculum, and based upon the gap
analysis, departments have been revising currictdumeet the lowa Core/Common Core standards for
all students.

At the building level, the Professional Developmelain is developed by the Building Leadership Team
with input by the high school staff. The PD needslkased upon state and school district initiataues
building needs. Student assessment data reviewd levelopment process and effectiveness of
implementation include ITED (lowa Test of EducatibDevelopment), PLAN assessment/survey,
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NWEA MAPs assessment, College Admission assessparmddocal course assessments. Additional
data is collected from the lowa Youth Survey, WadreSurvey, We Learn Survey, Safe and Supportive
Schools Survey, and locally developed Block Screéiffectiveness Survey.

Research based professional development has ascshpported through involvement in two pilot
programs. West Delaware High School was one ofi¢i® $chools involved in the lowa High School
Project, a project aligned with the Internationahr for Leadership in Education, promoting a
collaborative effort to integrate the componentRigfor, Relevance, and Relationship as a vehicle fo
school improvement. We are also one of ten higlealshin lowa selected to be members of IRIS (lowa’'s
Rapidly Improving Schools), the focus being Respdosintervention strategies to address the neleds o
struggling learners.

Individually, teachers are expected to create dividual Professional Development Career Plan which
entails a pre- and post-reflective conference wibuilding administrator discussing how the teacher
plans to focus on and incorporate into the clasaran independently selected district or buildingele
initiative.

7. School Leadership:

West Delaware High School’s leadership philosopgg collaborative leadership system consisting of
two administrators and a building leadership te@ne principal is responsible for the overall operat

of the school including instructional leadershig ashool management, and the second administgator i
the assistant principal/activities director. Wtbleth administrators share the student managensd, ta
the assistant principal assumes most of thesesdatieee up the principal to focus efforts oniinstion
and student achievement.

Six years ago a building leadership team was forooedisting of both administrators, teacher
representatives from most curricular departmentt{nEnglish, science, social studies, fine adger
and technical education, and special educatiomnl) aamnigh school consultant from the Area Education
Agency. The Building Leadership Team (BLT) is ckdiby a faculty member with the administrators
and AEA liaison serving as team members. The nmygbitant responsibility of this team is to estdblis
the vision and set goals for the building. An aiddial task is the administration of and the disttibn of
the budget of the building level Teacher Qualitgg?am funded by the State. This program supplements
teacher pay for additional efforts made to imprmatruction. The BLT is committed to establishing a
system of accountability focused on efforts to éase student achievement. All teaching staff agétd
to participate in these opportunities. Another tasthe BLT is to develop the professional develepin
plan for the high school. This plan is developethwéacher input and reviewed with the district’'s
Director of School Improvement who is responsilslerhonitoring all professional development in the
school district.

We are extremely proud of what we refer to as eypéleadership. The successes the high school has
experienced in the past six years are a result sfadf having opportunities to participate in deaship
activities. Many staff, in addition to the Buildihgadership Team, assume leadership positionslagd p
major roles in developing specific tasks such asAtivisor/Advisee Program, the Hawk Habits (buigdin
developed character education program), the Séaiamch (making the senior year meaningful), the
Mentoring Program for struggling learners, the migtade transition, standardized testing strateayiels
motivation, etc. There has been an increase irestuthievement directly correlating to the incesias
staff leadership roles.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: 1. Test: lowa Test of Educational Developrr

Edition/Publication Year: Form C/20 Publisher: Riverside

2010-2011| 2009-201C| 2008-200€ | 2007-2008  2006-2007

Testing Month Nov Nov Nov Nov Nov
SCHOOL SCORES

Intermediate plus High 88 85 79 85 81
High 31 27 26 23 27
Number of students tested 134 136 135 159 144
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 2 0 0 0
Percent of students alternatively assessed 0 1 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Intermediate plus High 69 56 38 70 65
High 15 7 10 7 30
Number of students tested 26 27 21 27 20

2. African American Students

Intermediate plus High

High

Number of students tested 2 1 1 1
3. Hispanic or Latino Students

Intermediate plus High

High

Number of students tested 1 2
4. Special Education Students

Intermediate plus High 40 47 27 50 36
High 10 0 0 6 0
Number of students tested 10 19 15 16 11
5. English Language L ear ner Students

Intermediate plus High

High

Number of students tested

6.

Intermediate plus High

High

Number of students tested

NOTES:

121A2
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Subject: Reading

STATE CRITERION-REFERENCED TESTS

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Nov Nov Nov Nov Nov
SCHOOL SCORES

Intermediate plus High 91 84 77 81 68
High 19 18 19 17 19
Number of students tested 134 136 135 159 144
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 2 0 0 0
Percent of students alternatively assessed 0 1 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Intermediate plus High 84 70 48 70 60
High 4 11 5 15 15
Number of students tested 26 27 21 27 20

2. African American Students

Intermediate plus High

High

Number of students tested 2 1 1 1
3. Hispanic or Latino Students

Intermediate plus High

High

Number of students tested 1 2
4. Special Education Students

Intermediate plus High 50 58 20 50 18
High 10 0 0 6 0
Number of students tested 10 19 15 16 11
5. English Language L ear ner Students

Intermediate plus High

High

Number of students tested

6.

Intermediate plus High

High

Number of students tested

NOTES:

121A2

Grade: 1. Test: lowa Test of EducationBlevelopmer
Edition/Publication Year: Form C/20 Publisher: Riverside
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

Intermediate plus High 88 85 79 85
High 31 27 26 23
Number of students tested 134 136 135 159
Percent of total students tested 100 100 100 0 10
Number of students alternatively asse: 0 2 0 0
Percent of students alternatively assessed 0 1 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Intermediate plus High 69 56 38 70
High 15 7 10 7
Number of students tested 26 27 21 27

2. African American Students

Intermediate plus High

High

Number of students tested 0 2 1 1
3. Hispanic or Latino Students

Intermediate plus High

High

Number of students tested 0 0 0 1
4. Special Education Students

Intermediate plus High 40 47 27 50
High 10 0 0 6
Number of students tested 10 19 15 16

5. English Language L ear ner Students
Intermediate plus High

High

Number of students tested

6.

Intermediate plus High

High

Number of students tested

NOTES:

121A2

81
27
144
100

65
30
20

36
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Intermediate plus High 91 84 77 81 68
High 19 18 19 17 19
Number of students tested 134 136 135 159 144
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 2 0 0 0
Percent of students alternatively assessed 0 1 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Intermediate plus High 84 70 48 70 60
High 4 11 5 15 15
Number of students tested 26 27 21 27 20

2. African American Students

Intermediate plus High

High

Number of students tested 0 2 1 1 1
3. Hispanic or Latino Students

Intermediate plus High

High

Number of students tested 0 0 0 1 2
4. Special Education Students

Intermediate plus High 50 58 20 50 18
High 10 0 0 6 0
Number of students tested 10 19 15 16 11
5. English Language L ear ner Students

Intermediate plus High 0 0 0 0 0
High 0 0 0 0 0
Number of students tested 0 0 0 0 0
6.

Intermediate plus High 0 0 0 0 0
High 0 0 0 0 0
Number of students tested 0 0 0 0 0
NOTES:

121A2



