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PART | - ELIGIBILITY CERTIFICATION 12CT2

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12CT2

All data are the most recent year available.

DISTRICT
1. Number of schools in the distr 5 Elementary schools (includes&-
(per district designation): 1 Middle/Junior high schools

1 High schools
0 K-12 schools
7 Total schools in district

2. District per-pupil expenditure: 1584

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Suburban

4. Number of years the principal has been in heosition at this schoc 4

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 13 13 26 6 0 0 0

K 41 42 83 7 0 0 0

1 47 45 92 8 0 0 0

2 51 54 105 9 0 0 0

3 56 36 92 10 0 0 0

4 28 41 69 11 0 0 0

5 52 39 91 12 0 0 0

Total in Applying School: 558



12CT2

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

5% Asian

1 % Black or African American

1 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

92 % White

1 9% Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 1%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| O
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 4
until the end of the school year.

(3) Total of all transferred students [sum of
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.01
divided by total students in row (4). T

(6) Amount in row (5) multiplied by 100. 1

4

559

8. Percent of English Language Learners in the school1%
Total number of ELL students in the school: 5
Number of non-English languages represented: 1
Specify non-English languages:

Spanish



12CT2

9. Percent of students eligible for free/reduced-priceals: 1%
Total number of students who qualify: 6

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 15%
Total number of students served: 86

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

1 Autism 0 Orthopedic Impairment

0 Deafness 2 Other Health Impaired

1 Deaf-Blindness 11 Specific Learning Disability

0 Emotional Disturbance 19 Speech or Language Impairment

1 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 3 Visual Impairment Including Blindness
0 Multiple Disabilities 28 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 3 0
Classroom teachers 26 0
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 20 5
Paraprofessionals 14 0
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 15 2
Total number 78 7

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 22:1




13. Show daily student attendance rates. Onijrlschools need to supply yearly graduation r

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 0% 0% 0% 0% 0%
High school graduationre, 0% 0% 0% 0% 0%

14.For schools ending in grade 12 (high schools):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

12CT2

Graduating class size: 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in vocational training 0%
Found employment 0%
Military service 0%
Other 0%
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:
o No
> Yes

If yes, what was the year of the award?



PART Il - SUMMARY 12CT2

Hindley School was established in 1947 and is drikeeooldest school buildings in Darien, Connedticu
However, we know that it is not the building theg¢ates a learning environment; it's the peopledimshe
building! Our mission statement, “Hindley Schoolstx for children” is clearly understood by all who
enter the school. These words are permeated thootigie halls and classrooms in our school building
and provide a clear vision of our daily beliefs autions.

Hindley School has experienced steady increasddrpgance on standardized and performance
assessments, such as the Connecticut Masterytiefevelopmental Reading Assessment, and District
math assessments. Our school demonstrates thy #iifieliver learner-centered instruction in all
content areas. Our students are reading “just’rlghaks tailored to their individual strengths arekds.

In Math the district created assessments designegbhitor curriculum and to assess student
performance related to math curriculum standards:etly, there is an initiation of differentiatiaf

math instruction through a “workshop” model of mstion. The workshop model of teaching uses
curriculum, individually paced work, student consted meaning, processes, risk taking, performance
assessment, self assessment, and individualizedrigand evaluation. The strategies implemented by
way of the workshop model is essential in inspifigh level thinking and problem solving opportisst
in all content areas.

Hindley School is worthy of Blue Ribbon status fmmerous reasons. Student performance on
standardized testing indicates a steady increaseonés over several years; scores which suppaltist
growth over time. There is a level of collaborateonong building administration and teaching staff
which is focused on increased student performandeéraplementation of learner-centered instruction.
Meeting the challenges of raising standards alsargdhrough collaboration with district centrafiod
administrators, administrative personnel and culuim specialists.

Traditions, milestones, communication and the matdithe community and students served is created
and implemented by building school community. Ahéley there are a number of opportunities for staff
and students to make their mark in Hindley hist@gachers participate in various committees at our
building level. Whether they want to enhance owiaization through the Sunshine Committee or
become a Grade Level Team Leader (GLL) they hatiermpfor how to become better involved with our
school. Adults that work and have children at Heydlinderstand that the more involved you become the
more the school will flourish. This spring our soh participating in growing a community garden
which will host a variety of ways for students éatn about the environment and how to give back to
their community. There are also many other largéesefforts that help make our school unique, some
them being the Hindley Happening, Charity Softiizdime and Veteran’'s Day program.

The Hindley Happening is a 35 year tradition witiakes place on the Saturday before Mother’'s Day
every year. Hindley School embarks upon a festareigal, including amusement rides, game booths,
food stands and community run kiosks. Not only dbesentire school population attend this event, so
does the entire Darien community! Families, facaltyl staff take the opportunity of the carnivabémd
by mingling with other school family members antenacting with each other in a different venue.

Each year the Hindley School faculty engages ihaity softball game to support breast cancer.
Teachers and staff participate in playing softbgltreating two teams who compete against each othe
on the field. Staff members announce the gamerafii tickets, collect tickets at the gate, while
students prepare the field, sell refreshments engdtse National Anthem as Hindley School parents a
students crowd the perimeter of the ball fieldheear on their teachers.

Veterans Day is a five year tradition at Hindleyw8al. History comes alive when students meet vatera
as they are honored on the stage. Students desgfrofquestions for the veterans to answer; other
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students sing a medley of patriotic songs leachbyMusic teacher. As a result of weeks of research
students ask the veterans a set of questionsdetatbe various wars and/or conflicts represebtethe
visiting veterans. The Veteran's Day Program hasime a positive influence in Darien’s public sclsool
and as a result of Hindley’s Veteran’s Day Progralinpther schools are required to participate \&ith
program at their school!

Hindley is a community school. Pride and enthusiagodes from our building through our children,
staff and parents. We feel that a Blue Ribbon skcsloould not only embrace academic success but prid
and leadership; both of which Hindley hosts. Ife#n Blue Ribbon status it will be a community @ven
not just a school-wide win.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12CT2

1. Assessment Results:

In March of each year students in grades 3-8 adhaesstate of Connecticut participate in our
standardized testing process called the Connedtlastery Test (CMT). At Hindley this is
approximately a two to three week process for bind fourth and fifth grade students who are aseses
in Reading, Writing, Mathematics and Science (gadely). The scores for the CMT are reported by
scale score units ranging from 100-400. Within ¢hesale scores, student performance is established
among five performance levels for each curricuteaaPerformance levels range from highest to lowes
as follows: Advanced, Goal, Proficient, Basic areldsv Basic.

In the area of Mathematics students are provideavarall scale score which is compiled from indixdi
math strand sub-concepts. Our state recognize#ff2fedt Math strands of understanding; howevet, no
every grade level is tested on each strand.

In the area of Reading students are provided arathweale score based on the combination of the
Degrees of Reading Power (DRP) assessment andriggadmprehension tests. In the area of Writing,
students scale score is created from combinin@trext Assessment of Writing (DAW) and Editing and
Revising sub tests.

Students are expected to place within the ProficAdvanced levels on the performance level
continuum in the state; however, at Hindley we Ifmkchildren to place in the top two levels: Adeed
and Goal. We do this for two reasons: 1.) our sitglgypically perform within the 95th-98th percémtt
the proficient level across grades 3-5; and, 2s) dlear that the achievement gap that existaiirdstrict
is between students at the proficient and Goal/Aded levels. Our test data has provided eviderate th
supports that Hindley has exceeded the distriataayefor growth over time. Teachers refer to CMT
information at the start of each school year aredthe data to inform best practice. Teachers utatets
that this information provides a universal lookaatudent and is used as one piece of data, that in
conjunction with student work and formative and muative assessments, can assist in informing
individual instruction.

For the last five years the students at Hindleyehsoored exceptionally well with our state stanidad
testing. In the areas of reading and mathematozesa the grades 3 through 5, approximately 85% to
95% of the students in all three grade levels Imdaeed either in the goal or advanced placemerthfor
CMT. Although the scores year to year tend to tlatd by percentage points, more significant is the
progress of the cohort groups from grades 3-5.ifftp@rtance of looking at cohort data is that it
measures student progress over the three yearthéyadre enrolled in our school. When lookingat o
state test scores it is important to note thatsartygroups of students with under forty studenesduwt
have the results desegregated. This is reflectéd/A{s shown in our data charts which are included
the packet.

In analyzing the Cohort Comparison report from GIp&ts, it is noted that over four years the same
students that remained at Hindley consistently rgegpd each year in the areas of reading and
mathematics. An example of this would be to foll@ading scores of our third graders to fifth grader
When looking at our third grade scores (2009), ®1Zent scored at either proficient or above. Sdrae
group of students in fourth grade (2010) scored pércent within the proficient or above levels] an
following this group to fifth grade (2011), 98.9rpent scored within the proficient or above levels.
Similarly, reviewing math scores over three yeaith the same students the following was noteddthir
grade scores (2009), 96.8 percent scored at gitbéicient or above; fourth grade scores (2010)998
percent scored at either proficient or above; &ftd,grade scores (2011), 100 percent scoredteei
proficient or above. This clearly indicates the artance of analyzing cohorts of students over time



the significant impact instruction has on studeimé remain with us at Hindley. These overall resul
distinguish Hindley School as a proud, consistenidj achieving school.

Several factors which contribute to our sustaingtiést levels of student performance include our
commitment to creating a culture of developing exadwriters and mathematicians; ongoing and
appropriate early interventions; and, a schoolueealtvhich cultivates expectations of high achievetme
Through district and school-wide professional depeient we continually focus on areas of effective
elements of instruction to maximize learning fdrsalidents.

School administrators have a clearly defined residity to play a role in this process. We analyze
assessment data throughout the year. In casesviblae through our SRBI process, we review student
progress toward grade level benchmarks, determmewvstudents would benefit from support, define
that support and determine how it will be impleneghtin assessments such as the Connecticut Mastery
Test, we review each of the strands and/or skilis are evaluated. When we find gaps or weaknésses
student performance, we determine reasons for s, and map out a strategy to address those area
One example of this occurred when “estimation” mtinematics was noted to be an area in which
students didn't perform well. We met with staff asietermined ways to design instruction that adewekss
the concept of “estimation” in our classrooms.

2. Using Assessment Results:

“Collaboration” isthe term to best describe how our school usessisses data to analyze and improve
our school performance. Evident at Hindley Schedhe spirit of collaboration that enables thefstaf
focus on improvement of student achievement.

Our Scientific Research Based Intervention (SRBdcpss is a good example of how this works in our
school. The SRBI process is the Connecticut devieatf Response to Intervention (Rtl) which enables
us the opportunity to monitor student progresstargktermine ways to support students who are not
meeting expected standards. The SRBI process @aagsnts in varied levels of support wherein the
classroom teacher and Specialists assist a chidspecific academic area. Teachers create spgofis
to target the specific area(s) of need. Throughtimg® during the month the progress is reportedrah
alternative strategies are discussed to help stfipoclassroom teacher. If within a designatee tim
period the child is not showing gains (that thentebeems as appropriate) a second level of intéorent
support will be put into place. This is anotherctezr assisting the child with that specific targegeal
either in or outside of the classroom. If over titne child is still not demonstrating the desiredvgh
then more time is devoted to supporting the chitaially outside of the classroom. The idea ikl
extra targeted support the child will hopefully @ibtthe strategies to become independent with their
work. Our school psychologist is also part of tiRBSprocess. She will often meet with teacherseip h
create behavior goals and intervention strategieadsisting with classroom situations that mayeari

In the area of Literacy the DRA (Developmental Regdssessment) is administered to all students, K
5, during the first weeks of the school year. Upompletion of the assessment, teachers develop
spreadsheets of the results and send them eleztyrtio SRBI specialists (there are two in ourcsuh

the assistant principal, and principal, for thedrysal. During the first week of October and atotoints
of the year, six distinct SRBI meetings are heltg tor each grade level. Present at this meetiaghar
SRBI specialists, building administrators, and slaem teachers. In addition, a special educatiachter,
speech and language pathologist and/or school pggikt might be present. We use these meetings to
review the data and discuss student performangest&dents that place below benchmark, a plan is
determined. The teachers, with help from the gtinefessionals, will write specific goals and assagn
time period to monitor progress on these goals.

Throughout the year each grade level uses writtogipts and math benchmark assessments to gage

children’s learning, similarly to how we conductr@RA process. Teachers meet with their grade level
team members and specialists to discuss stratigiesan be used to best instruct children.
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Another example of the collaborative model thastxin our school is in the analysis of the CMT
(Connecticut Mastery Test) that is administerethia through fifth grade students annually, which
assesses mastery in Reading, Writing, and Mathdelthe leadership of the principal and/or assista
principal, test coordinators and other staff amaye CMT results. Individual student performarsce i
reviewed, as well as group trends on individuareiis. When it is determined that a number of stisden
did not perform well on a specific strand, furtl@alysis occurs to determine possible causes ande
of action.

Parents are formally informed of their childrenfegress through Progress Report meetings in Deaembe
and March. Progress Reports are sent home at thefehe school year to show the last marking krio
growth and conferences can be set up if desiraddoparent or teacher. Teachers inform parentswf h
children are progressing through informal emailgre calls, and meetings during the year as needed.
Once a child receives assistance through our SR8kgs a letter goes home stating how the child is
performing and if the level of service gets adjdsteer time. Our school community recognizes thit i
important to celebrates our accomplishments albagvay and will often contact parents to just infor
them that things are going well or when student®hmade progress.

The above examples demonstrate that leadershimdleyl School fosters a collaborative environment i
which student achievement is analyzed and improVkd.result has been consistent growth in
performance, as evidenced by student performanstamidardized assessments and in the classroom.

3. Sharing Lessons Learned:

District-wide, administrators meet collaborativélyice a month; once as an Elementary Instructional
Leadership Team (EILT) and once as an Administealinstructional Leadership Team (AILT) which
consists of all schools and district specialists2-These teams discuss all aspects of instruatidn
leadership and make shared decisions for how @anization can move forward. Our focus has centered
on how our leadership impacts student performaasedon the actions of our teachers. In addition to
these meetings, the elementary administrators aseatgroup to share information and collaborate on
tasks relevant to the elementary level. The comsist throughout the schools provides the oppostunit

for parents to feel at ease that students areviagehigh quality education across the district.

District-wide committees provide a way to combihe &xpertise generated among teachers,
administrators and specialists across the five ehtany schools. The various committees include:
curriculum, progress reports, behavior, speciatation, technology and scheduling. Release time is
provided throughout the school day or committeestrbefore or after school to discuss the topics at
hand. The work that is discussed at each commiteared are our larger meetings district widel{s
as EILT mentioned above).

This year we have had members from the Colombiaesgity Teacher’'s College Reading and Writing
Project provide professional development to oupstHistrict. The instructional specialists in each
building turn-key the information they learned thgbout the schools in an effort to communicate
effective strategies in the areas of reading antingr Each teacher has been provided with tenhotir
instruction in the Workshop Model (focusing on riegd. Our Instructional Specialists coach gradelev
teams on writing instruction. Teachers and buildidginistrators have attended TC summer institoihes
reading and writing to lead and support continesstipractice throughout the years.

If awarded Blue Ribbon School status Hindley Sclvablibe honored to have the opportunity to further
share our success with other schools in the distnd state.

11



4. Engaging Families and Communities:

Parent involvement is an integral part of the Hixydbchool community. It is not uncommon to see
parents throughout the entire school day helpirg\ariety of capacities. The inclusiveness oépts
in their child’s education is what fosters a passiad purpose for learning.

Our Hindley Parent Teacher Association (HSA) mewsthly to inform parents about big events in the
community and school as well as to host speaketssfng on relevant educational topics; includingdK
in Crisis, a community group involved in school/comity safety; the YWCA Parent Awareness
Council; and, school personnel (SuperintendentribisSpecialists, etc..). Our HSA has over forips
committees which involve parent volunteers in prangpride and education in our school. Some of our
committees include Family Socials, Welcome Centegrbook, Beautification and Kids Care. Each
committee has a specific focus to enhancing ous@atommunity. The Hindley Happening is one of our
largest social/fundraising events which takes ptaa¥y May and over one hundred parent volunteers
plan and attend the event to help raise moneyupbschool. Other events such as Bingo Night and the
Hindley Family Social are events that promote Hiydipirit. However at Hindley involvement goes
beyond attending major events, class shares aedtpguest readers. Parents lead clubs, such a8 Juni
Great Books, Junior Achievement and Environmental@ efforts. Parents provide various enrichment
programs throughout the year for each grade level.

Our parents have created an intricate parent/seheloite to share information with our entire
community. Room mothers are assigned at the begjrofieach year and communicate information via
email blasts or updates in our weekly Sunday eanallhe Hindley Wire.” In our district, we also hav
families from our school that serve on the CouatDarien School Parents, a group that advocates fo
education and communicates to help the schoolsinetnasistent and current with what is occurring
throughout the town.

Parents are a viable component to the success éfindley School community. The honor of a Blue
Ribbon distinction is truly a shared ownership vimilies and members of our school community.

12



PART V - CURRICULUM AND INSTRUCTION 12CT2

1. Curriculum:

The key goal for teaching and learning at Hindleja@l is to maximize learning through learner-
centered instructional environments that promotdlehge and engagement for each student. In litte wi
that goal, administrators, coordinators and tearhtaff have been working collaboratively over plaet
five years to design curriculum and instructiort ikasensitive to the strengths and needs of adlestts
and, at the same time, address Connecticut Staiewdum standards.

The elementary curriculum includes a dedicated Buta block of time for literacy instruction and 60
minutes of math instruction daily. Each student @&isperiences 2.5 hours a week of social studids an
science instruction, 1.5 hours of physical educasind music, along with 50 minutes of art and 40
minutes of library media. Classes also develop teehnology skills with visits to the computer fiaip

30 to 60 minutes per week to supplement classrannpaters and laptop labs. Instrumental music and
chorus programs are provided through instructidoreeschool in the morning. A Darien curriculum
document, aligned with Connecticut State standauks;ifies the instruction to occur in each of ¢hes
areas across district schools to assure that lgatémdards are met.

The Hindley educational team is deeply involved icontinuous process of building a strong education
environment that provides challenging and engagiagsroom instruction in all curriculum areas sat th
all students have a well-rounded program that altvem to grow as individuals, capitalizing on thei
strengths and developing as creative and crititakers in all areas. The process of balancedliter
instruction illustrates our core thinking about holldren learn best. Balanced literacy integratesous
modes of literacy instruction to provide a widegarf techniques to meet the varied needs of iddali
students so that they can meet and exceed comtastisn The focus is afeveloping readers and writers
who have the skills to, and choose to, read angkviar their own purposes throughout their

lives. Assessment-based planning is at the cotl@®model, with teachers learning their students
through on-going formative assessments and usatgriformation to design appropriate instructioneT
teacher implements a well-planned, comprehendieeatly program that reflects a gradual release of
control, whereby responsibility is gradually shiffeom the teacher to the student.

The key components of balanced literacy, usingrigtyaof instructional techniques, using assessrtent
identify strengths and needs, building instructi@sed upon assessment results, developing faeitity
process through content instruction, and encougegfidents’ responsibility for their own learniage
infused into other curriculum areas. In mathematieachers focus on developing the capacity ofestied
to think independently as mathematicians throughkstigations, exploration, analysis, critical thimk
and problem solving in experiences with core cufum themes.

Our social studies and science programs are intpaisgd so that students learn how to acquire ggnif
information on a topic, view it critically, analyi#teand produce creative ideas or solve realistic
problems. Our music program is another strong elawighis type of instructional focus. Over 6 ygar
in elementary schools, students learn the basiosusfc composition and produce their own musical
works.

One important measure of success for Hindley'suiesibnal efforts is the results of Connecticutt&ta
Mastery tests over the past 5 years. Hindley'sesitglin grades 3, 4, and 5 have exceeded Connecticu
State averages in reading, writing and mathematia#l of these years. We are proud of these resuit
we experience a deeper pride in the continuoustefd our teachers who collaborate throughout the
year to design instruction that encourages allegitgdto grow and blossom as independent learners.
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2. Reading/English:

With collaboration and professional developmenvwijated by Teacher's College at Columbia University,
we have adopted the Reading and Writing Workshogehior instruction. These models best serve
students for learner centered instruction and idiffeated instruction. By utilizing this model of
instruction we are able to provide children withadanced literacy program focusing on literatui th
includes fiction, nonfiction and content area btgy, and varied instructional frameworks such asl&vh
class, small group and individual settings forrnstion. We follow district created “bottom line”
practices such as maintaining well stocked classrdararies, holding reading conferences, creating
word walls and scheduling daily times for indeperntideading and writing, all of which equate to
providing a literacy rich environment for all chiéh to learn.

We believe that children need to be exposed todltessary tools to become authors and researchers
through every step of their educational careemPkondergarten to fifth grade children develop and
strengthen reading and writing skills through daitgctice, and teachers facilitate by utilizingtbes
practices. From Kindergarten ¥ grade reading instruction includes interactivelratouds, guided,
shared and independent reading, word study (ph@nawareness/ phonics/vocabulary/word analysis),
and literature study. We believe that explicit téag through the use of mini-lessons provide chitdr
with the model necessary for them to apply thdsstdl independent work. Our literacy block is abe0t
— 90 minutes daily targeted to reading instructaod 45-60 minutes of writing instruction daily. &éumts
are taught reading behaviors such as how to segeftist right” books, implementing specific strgies
during independent reading and applying skillsnedrby way of a written response. Utilizing common
language through our reading instruction, studgrdas into proficient readers and writers.

Teachers work closely with their students durirgriading periods and through small groups and
individual conferences where they are able to buyddn the child’s repertoire of skills. Information
gained from assessment data (DRAZ2, daily confemimdjinformal assessments) teachers are able to
target areas that need strengthening for each. ¢htltrough small group explicit instruction theidents
are not making progress in a reasonable amoumnef students can be assisted by our Instructional
Specialists in addition to the help that the teaginevides. It is the collaboration of professi@aahd the
learner centered approach to reading and writiggjuotion that creates a differentiated literacy
experience for each child at their appropriate ireptbvel.

3. Mathematics:

At Hindley, we believe mathematics is a vigoroud growing discipline — a universal language useful
for communication and research in other discipliVge want our students to be able to reason and
communicate mathematically, to be mathematicallproksolvers, to value mathematics and to feel
confident in their ability to use mathematics. Weate such a foundation by having a well-articaate
and developmentally appropriate mathematics prodoarall, developing the mathematical power of
each.

Mathematics is the exploration of ideas and corszépe understanding of relationships, the abidity
make predictions, to analyze data, to estimatdtegsa communicate ideas and to solve problentkiin
ever changing world. Our curriculum emphasizes eptual understandings, multiple representations,
deliberate connections and mathematical problefgo Many of our teachers use the workshop model
and are facilitators of the learning. They guidgestion, listen, clarify and create an environnient
which students at all levels are active participanttheir learning. Growing with Mathematics and
Contexts for Learning Mathematics are the core aapts of our curriculum, but teachers also create
rich math lessons that supplement these progratridinélley, we monitor students’ learning and
progress by analyzing their performances on bendhassessments, state assessments, and ongoing
formative and summative assessments. Our schoalls @MT scores are always one of the top
performing schools in the state.
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We recognize that students have different abilipesformance levels, needs, and interests andrive s
to provide the most appropriate and challengingeragatics education possible. Because differentiatio
can be easily done within the workshop model, wedrinclude all students in the classroom during
mathematics instruction. If a student needs aduitisupport they may also receive instruction fieom
Instructional Specialist and/or Special Educateacher. We also have a talented and gifted protram
provides students even more extensions.

At Hindley, we create meaningful experiences wleathing math, because we know by doing this our
students will be much more likely to retain whatytlhave learned. We strive for our students to gain
knowledge through personal experience. The maiectiip of our math curriculum is to prepare all
students, no matter what their level, to be contiity members of the society in which they live.

4. Additional Curriculum Area:

At Hindley School we recognize that all childreredenusic in their lives as part of a balanced gubli
education.

Music is an integral part of our school’s missi#s.our school song states, “At Hindley School we ar
kind and accepting, honest and responsible, safpaaceful, respectful to all.” This essentialssage

is conveyed through our school song and is sunghexer we are gathered as a school community. Our
music program supports learning in content areeladmg literacy (speaking, reading and writingptin
social studies, science, art and physical educdticaddition, music offers unique learning oppaities

to explore individual creativity, artistic expremsiand a more in-depth understanding of past agskpt
cultures in our diverse global community. Over sheyears that children are at Hindley they haasayn
opportunities to perform. Performing helps to gitedents confidence, acquire musical knowledgekwor
collaboratively and develop personal responsitddhigracter. For students with natural musical talen
and abilities, music education fosters their ihigarning and leads them to choices in band, @tche

and chorus.

Relative to students’ acquisition of skills, an mxde such as the History of Rock project in 2011
represents a strong example of a year-long colédioor with the music department and the fifth grade
team. Students selected a group they wantedn@jud had time to work with teachers across théegra
level to research, create and develop a scrighfoculminating performance. The performance uetl
the band and orchestra as well as singing by theedsih grade.

Grade-level meetings occurred so that teachersimado plan. Students brought their own expettse
the program such as in the areas of dance, musgctidg, organizing, motivating, and writing. Aftdhe
performance, students completed a reflection resptmexplain what went well, what they would have
done differently, what they learned and whethanairthey enjoyed learning in this collaborativeniat.

5. Instructional Methods:

Effective instruction creates a classroom enviramntigat maximizes student learning. Differentiatain
instruction is best applied through the workshoglet@f instruction. This model provides individuad
instruction focusing on the analysis of studentkv&tudent work samples, formal and informal
assessments, as well as a compilation of anea@m@alds informs and drives future instruction. rgdsi
this model of instruction, allows the teacher todyae the facilitator of learning as students become
naturally more responsible in owning their learniAg a result, students are more invested in the
educational process.

At Hindley we believe that children should be prepfor the 23 century of learning, which places an
emphasis on technology integration. Each classraamar building has a SMART Board which has
helped to engage children in the learning procEsis. tool has helped to transform teaching by
incorporating video and multi-media into the dddgsons. Children are more excited to display their
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understandings in writing and visual forms duehis tool. Although teachers are proficient in usihg
SMART Board to enhance instruction, our effortsrayxe next few years will focus on professional
development that will provide additional instructito further enhance the use of SMART Boards as a
student-directed learning tool. Currently 90% of staff has a classroom blog or website which helps
foster collaboration and communication with the leand school environment. Teachers might use the
blogs to post homework, engage in interactive disians with students based on open ended questions,
or post the focus for each month in specific culftim area. In addition to blogs, students have sscte

a computer lab and mobile laptop cart which proeidepportunity for our students to type and revise
their writing pieces. Students learn how to usecttraputer while engaging in class projects such as
Power Point presentations or Social Studies breashiWwhen attending Library each week, students use
electronic databases to search for books and ¢aurets particular educational topics. Teachersudsoa
variety of technology tools such as Evernote orf€ohite as a method to record and monitor indiaidu
student progress.

6. Professional Development:

Professional development activities are specifyoddisigned to support Darien’s key goal for teaghin
and learning: to maximize learning through learremtered instructional environments that promote
challenge and engagement for each student. Therafor professional development program, both
district and school, has some important esserg#lfes. It is on-going throughout the year, fosuse
learning that is important for effective instructjoequires the collaborative efforts of staff,otwes
practical classroom applications of whatever isrled, and strives for activities that are as ctoghe
actual classroom environment as possible. Daridr-andley School have experienced a powerful
growth in meaningful classroom instruction throuhis professional development model.

All professional staff members have four days afgssional development activities each year. At the
elementary level, these days are planned by thénitrative leadership team using feedback forramfr
staff members. Recent sessions have focused aficGaghtopics that support our learning initiatbre
strategies for designing learner-centered inswactising assessment information to make instmatio
decisions, development of techniques for balaneechty components such as launching the workshop
and mini lessons and learning new instructionagms. These sessions are presented to all gametal
special education professionals, often in gradellgroups from across the district. Built intclea
session is some type of activity designed to causrto the instructional programs in the classr@om

Each of the elementary schools also provides oppibiets for professional development. Currently,
teachers at Hindley School are participating iimtre sessions related to implementation of readimg
writing workshop for balanced literacy. A traineepents a model of some teaching strategy in otfeeof
classrooms for a grade level grouping. Discussi@ifsre and after the model lesson, help teachéns ga
clarity about the teaching strategy and implemémah their own classrooms. Other training session
are also presented as part of monthly faculty mgstiDuring these sessions teachers have becotee bet
prepared to support students. Through regularlgcaled learning walks at Hindley, a team of
administrators and teachers have the opportunitpitect data about the impact of these instruetion
endeavors on the learning of the students. Weeklstimgs of grade level teams provide a forum for
reviewing student work resulting for implementatifrrevised models of teaching to further meastsre i
impact on students’ academic growth. Both souré@sfarmation, along with student performance on
state assessments confirm that our professionala@went efforts are effective.

7. School Leadership:

Leadership is a fascinating phenomenon. Althotigbmes with privilege, it also carries great
responsibility. A leader’s role is significantéarrying out the smooth functioning of a school.

Under the supervision and guidance of the Superitgiet which is governed by the Darien Board of
Education the principal of the school is resporsibl carrying forward the policies and districtisions
and goals. Communication between the Superintéradehthe school principal occurs regularly.
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Meetings with the Superintendent, Assistant Supemistents and the administrative cabinet take place
with the administrative teams of all schools onanthly basis. The meetings are a collaboratifete

to receive information, share information and neknamong our administrative group to enrich and
promote effective leadership, bringing out the lestach other These professional gatherings are called
the Administrative Instruction Leadership Team rimegt.  Typically the group functions as a
professional learning community that focuses ondistrict goal of “learner centered instruction.”

Our mission statement is very clear: “Hindley Sarexists for children.” We firmly believe that a
children can learn! We live this mission dailythin the entire school community where teacheedf, st
parents and students reflect this belief in alt tha do.

At Hindley School collaboration is the focus forgroving on-going best practice and a learner-cedter
environment inspiring the best in each studenafddsional Learning Communities have been created
giving teachers the time to analyze student wonkihesize data collection and learning trends;
Collaborative Planning Time is scheduled weeklydach grade level providing teachers time to dscus
students and share valuable strategies and skilismeet monthly with our full faculty for
communicating district initiatives and providingofessional developmental to support the programs.

The principal and assistant principal work clogelyether, share responsibility for management amnes
as the “instructional leaders” in the building.sDict Curriculum Specialists and Special Education
Coordinators work collaboratively with staff, anskest in addressing the school’s needs. Thergiade
level leader who represents the team in meetingsthe building administrators, and who serves as a
liaison between administration and grade level seam

The key to Hindley's success is in the staff weehlawed to move our school forward. The principal
plays a key role in interviewing potential staffmigers. This function enables her to bring on gt is
philosophically and professionally in line with theeds and goals of the school.

17



PART VIl - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: 3 Test: Connecticastiery Test
Edition/Publication Year: 3rd/4tiPublisher: Copyright by the Connecticut State BadrBducation in
Generation the name of the Sect. of the State of CT
2010-2011| 2009-201C| 2008-200¢ | 2007-2008 | 2006-2007
Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES
Proficient, Goal, Advanced 97 96 97 99 96
Advanced 52 44 36 60 51
Number of students tested 67 91 93 70 81
Percent of total students tested 100 100 100 0 10 100

Number of students alternatively asse:
Percent of students alternatively assessed
SUBGROUP SCORES

1. Free/Reduced-Price Meals/Socio-economic Disadvaged Students
Proficient, Goal, Advanced

Advanced

Number of students tested

2. African American Students
Proficient, Goal, Advanced

Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient, Goal, Advanced

Advanced

Number of students tested

4. Special Education Students
Proficient, Goal, Advanced

Advanced

Number of students tested

5. English Language Learner Students
Proficient, Goal, Advanced

Advanced

Number of students tested

6.

Proficient, Goal, Advanced

Advanced

Number of students tested

NOTES:

results are not presented for groups fewer thast@&fents
12CT2
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: 3 Test: Connecticut MpStest
Edition/Publication Year: 3rd/4th Publisher: Copyright by CT State Board of Educatiothe name of
Generation the Sect. of the State of CT
2010-2011| 2009-201C| 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Mar Mar Mar Mar Mar

SCHOOL SCORES

Proficient, Goal, Advanced 97 86 89 96 93

Advanced 27 22 20 40 30

Number of students tested 67 91 93 70 81

Percent of total students tested 100 100 100 0 10 100

Number of students alternatively asse:
Percent of students alternatively assessed
SUBGROUP SCORES

1. Free/Reduced-Price Meals/Socio-economic Disadtaged Students
Proficient, Goal, Advanced

Advanced

Number of students tested

2. African American Students
Proficient, Goal, Advanced

Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient, Goal, Advanced

Advanced

Number of students tested

4. Special Education Students
Proficient, Goal, Advanced

Advanced

Number of students tested

5. English Language Learner Students
Proficient, Goal, Advanced

Advanced

Number of students tested

6.

Proficient, Goal, Advanced

Advanced

Number of students tested

NOTES:

results are not presented for groups fewer thast@fents
12CT2
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: 4 Test: Connecticastiery Test
Edition/Publication Year: 3rd/4th Publisher: Copyright by the CT State Board of Ediocain the name
Generation of the Sect. of the State of CT
2010-2011| 2009-201C| 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Mar Mar Mar Mar Mar

SCHOOL SCORES

Proficient, Goal, Advanced 99 99 100 99 99

Advanced 50 55 68 61 43

Number of students tested 94 91 69 80 68

Percent of total students tested 100 100 100 0 10 100

Number of students alternatively asse:
Percent of students alternatively assessed
SUBGROUP SCORES

1. Free/Reduced-Price Meals/Socio-economic Disadtaged Students
Proficient, Goal, Advanced

Advanced

Number of students tested

2. African American Students
Proficient, Goal, Advanced

Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient, Goal, Advanced

Advanced

Number of students tested

4. Special Education Students
Proficient, Goal, Advanced

Advanced

Number of students tested

5. English Language Learner Students
Proficient, Goal, Advanced

Advanced

Number of students tested

6.

Proficient, Goal, Advanced

Advanced

Number of students tested

NOTES:

results are not presented for groups fewer thast@fents
12CT2
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: 4 Test: Connecticut MpStest
Edition/Publication Year: 3rd/4th Publisher: Copyright by the CT Board of Educationhe name of
Generation the Sect. of State of CT
2010-2011| 2009-201C| 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Mar Mar Mar Mar Mar

SCHOOL SCORES

Proficient, Goal, Advanced 90 97 100 94 93

Advanced 31 36 46 31 28

Number of students tested 94 91 69 80 68

Percent of total students tested 100 100 100 0 10 100

Number of students alternatively asse:

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price Meals/Socio-economic Disadtaged Students

Proficient, Goal, Advanced
Advanced

Number of students tested

2. African American Students
Proficient, Goal, Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient, Goal, Advanced
Advanced

Number of students tested

4. Special Education Students
Proficient, Goal, Advanced
Advanced

Number of students tested

5. English Language Learner Students

Proficient, Goal, Advanced
Advanced

Number of students tested
6.

Proficient, Goal, Advanced
Advanced

Number of students tested
NOTES:

results are not presented for groups with fewem @@students

12CT2
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: 5 Test: Connecticastiery Test
Edition/Publication Year: 3rd/4th Publisher: Copyright by the CT State Board of Ediocain the name
Generation of the Sect. of the State of CT
2010-2011| 2009-201C| 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Mar Mar Mar Mar Mar

SCHOOL SCORES

Proficient, Goal, Advanced 100 99 99 100 99

Advanced 46 a7 52 65 39

Number of students tested 90 71 83 71 66

Percent of total students tested 100 100 100 0 10 100

Number of students alternatively asse:
Percent of students alternatively assessed
SUBGROUP SCORES

1. Free/Reduced-Price Meals/Socio-economic Disadtaged Students
Proficient, Goal, Advanced

Advanced

Number of students tested

2. African American Students
Proficient, Goal, Advanced

Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient, Goal, Advanced

Advanced

Number of students tested

4. Special Education Students
Proficient, Goal, Advanced

Advanced

Number of students tested

5. English Language Learner Students
Proficient, Goal, Advanced

Advanced

Number of students tested

6.

Proficient, Goal, Advanced

Advanced

Number of students tested

NOTES:

results are not presented for groups fewer thast@fents
12CT2
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: 5 Test: Connecticut MpStest
Edition/Publication Year: 3rd/4th Publisher: Copyright by the CT State Board of Ediocain the name
Generation of the Sect. of the State of CT
2010-2011| 2009-201C| 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Mar Mar Mar Mar Mar

SCHOOL SCORES

Proficient, Goal, Advanced 99 97 100 97 94

Advanced 35 46 35 38 40

Number of students tested 90 71 83 71 67

Percent of total students tested 100 100 100 0 10 100

Number of students alternatively asse:
Percent of students alternatively assessed 1
SUBGROUP SCORES

1. Free/Reduced-Price Meals/Socio-economic Disadtaged Students
Proficient, Goal, Advanced

Advanced

Number of students tested

2. African American Students
Proficient, Goal, Advanced

Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient, Goal, Advanced

Advanced

Number of students tested

4. Special Education Students
Proficient, Goal, Advanced

Advanced

Number of students tested

5. English Language Learner Students
Proficient, Goal, Advanced

Advanced

Number of students tested

6.

Proficient, Goal, Advanced

Advanced

Number of students tested

NOTES:

results not presented for groups fewer than 20esitisd
12CT2
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Proficient, Goal, Advanced 98 97 98 99 97
Advanced 49 48 50 61 44
Number of students tested 251 253 245 221 215
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 1 0 0 0
Percent of students alternatively assessed 0 1 0 0 0

SUBGROUP SCORES
1. Free/Reduced-Price Meals/Socio-economic Disadtaged Students

Proficient, Goal, Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
2. African American Students

Proficient, Goal, Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
3. Hispanic or Latino Students

Proficient, Goal, Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
4. Special Education Students

Proficient, Goal, Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
5. English Language Learner Students

Proficient, Goal, Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
6.

Proficient, Goal, Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
NOTES:

results are not presented for groups fewer thast@fents
12CT2
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Proficient, Goal, Advanced 95 93 95 95 93
Advanced 31 33 32 36 32
Number of students tested 251 253 245 221 216
Percent of total students tested 100 100 100 0 10 100
Numberof students alternatively asses 0 0 0 0 0
Percent of students alternatively assessed 0 1 0 0 0

SUBGROUP SCORES
1. Free/Reduced-Price Meals/Socio-economic Disadtaged Students

Proficient, Goal, Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
2. African American Students

Proficient, Goal, Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
3. Hispanic or Latino Students

Proficient, Goal, Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
4. Special Education Students

Proficient, Goal, Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
5. English Language Learner Students

Proficient, Goal, Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
6.

Proficient, Goal, Advanced 0 0 0 0 0
Advanced 0 0 0 0 0
Number of students tested 0 0 0 0 0
NOTES:

results are not presented for groups fewer thast@fents
12CT2
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