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PART | - ELIGIBILITY CERTIFICATION 1201

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Separtment of Education, Office for Civil Rights (BT
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

The school has been in existence for five full getrat is, from at least September 2006.

The nominated school has not received the Bluedilgrhools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

The nominated school or district is not refusingRo&cess to information necessary to
investigate a civil rights complaint or to condadlistrict-wide compliance review.

OCR has not issued a violation letter of findingshte school district concluding that the
nominated school or the district as a whole haktgd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

The U.S. Department of Justice does not have aipgisdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 1201

All data arethe most recent year available.

DISTRICT

1. Number of schools in the distr 34 Elementary schools (includes8j-
(per district designation): ___ 14 Middle/Junior high schools
11 High schools
1 K-12 schools
60 Total schools in district

2. District per-pupil expenditure: 637E
SCHOOL (To be completed by all schools)

Category that best describes the area where tlo®lsciSuburban with characteristics typical of an
"is located: urban area

4. Number of years the principal has been in her/bgtn at this schoc 11

5. Number of students as of October 1, 2011 enrolleheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 42 70 112

K 0 0 0 7 54 56 110

1 0 0 0 8 54 58 112

2 0 0 0 9 0 0

3 0 0 0 10 0 0

4 0 0 0 11 0 0

5 0 0 0 12 0 0

Total in Applying School: 334
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6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

16 % Asian

1 % Black or African American

4 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

72 % White

7 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collaegtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Registeprovides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 0%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| O
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 1
until the end of the school year.

(3) Total of all transferred students [sum of
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.00
divided by total students in row (4). '

(6) Amount in row (5) multiplied by 100. C

1

334

8. Percent of English Language Learners in the school0%
Total number of ELL students in the school: 0
Number of non-English languages represented: 0
Specify non-English languages:
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9. Percent of students eligible for free/reduced-priceals: 4%
Total number of students who qualify: 12

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educatioricss: 1%
Total number of students served: 4

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

1 Autism 0 Orthopedic Impairment

0 Deafness 0 Other Health Impaired

0 Deaf-Blindness 1 Specific Learning Disability

0 Emotional Disturbance 1 Speech or Language Impairment

1 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 4 2
Classroom teachers 14 4
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 2 6
Paraprofessionals 0 1
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 1 5
Total number 21 18

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 22:1
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13. Show daily student attendance rates. Only highashweed to supply yearly graduation re
20102011 20092010 20082002 20072008 20062007
Daily student attendance 97% 96% 97% 96% 95%
High school grduation rat; 0% 0% 0% 0% 0%

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size: 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in vocational training 0%
Found employment 0%
Military service 0%
Other 0%
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:
L No
o Yes

If yes, what was the year of the award? Befo@720



PART |1l - SUMMARY 1201

Summit Middle Charter School is a tuition-free, [itiharter school located in Boulder, Colorado.
Summit’s Board of Directors — elected by parergachers, and staff — hires the principal, setspaihd
governance for the school, ensures the schoolesatgrl in a fiscally sound manner, and represhats t
interests of Summit’s students and parents.

Summit’s mission isTo provide a rigorous, academic curriculum that rates high levels of student
effort and academic achievement; to foster highesieem through stimulating intellectual challenge
and meaningful academic accomplishment; to inspirtudents a lifelong love of learning, a desoe f
self-development, and good citizenship; to createramunity of peers who value scholarship, academic
achievement, and creativity; and to serve as aeliea preparation for students intending to stuady
rigorous college preparatory high school progranmgluding International Baccalaureate and Advanced
Placement.

Established in 1996 as the first charter schothénBoulder Valley School District, this year Surtimi
celebrates its TByear as a charter school. Summit is situated ¢to#ise University of Colorado at
Boulder and enjoys the intellectual fervor thaulssfrom being in a vibrant university communifs a
completely open enrolled school, students comeutorsit from all over the Boulder Valley School
District, as well as from private schools and hatieools. There are no entrance requirements or
admissions tests to gain entry to Summit. All admoiss to Summit are through the Open Enroliment
lottery run by the Boulder Valley School Districtentral office. To date the school has graduated
approximately 1,800 students.

Summit’s program is designed for students who meedant more challenge but also has a strong ‘whole
child’ orientation. In addition to a creative arftaienging core academic program, Summit also
emphasizes the arts, good citizenship and chardeteopment as central aspects of the school's
mission.

Since Summit opened, students have achieved atahtee the state average at every grade levadrand
every test administered through the Colorado Studlssessment Program (CSAP). On numerous
occasions Summit has had the highest passing mateecstate exams for any middle school in Colorado
In recognition of Summit'sonsistently exemplary performan@ummit was honored as a National Blue
Ribbon School in 2003, 2004 and has again beeneatt@marthy to be nominated.

Summit accomplishes all this by providing such dgisias a: school culture that values mutual respett
responsibility, scholarship, meaningful academiti@gement and creativity; a student-centered agproa
to education where the needs of our students aagyalat the center of our program and the decisiens
make; resources which are allocated where theymalt directly benefit our students; a diverse and
robust program of professional development; a diggree of parental involvement, and of accountgbili
to our parents, that is based on the belief tharmpa should have a great deal of input into tleiidren’s
education; a professional, collegial environmenékgltthere is a high level of expectation and
accountability with a correspondingly high levelfifedom; ongoing individual attention and supptots
students, e.g. Response to Intervention, officedjonath and English labs, literacy and numeracy
classes, counseling support, special education5@gblans; course placement for certain subjeatedb
on achievement level and not grade level; use @f didven instruction; clear, measurable benchmarks
for each core subject; the overt teaching of coesseular skills; an enriched, challenging edumadil
program taught by carefully selected teachers whdghly proficient in their subjects; and a dser
and international student population that helpatera vibrant school community.



Because of Summit's small size (334 students) arddrage classes for certain subjects, student®get
know each other well and become part of a true conity.

Every student at Summit has in individualized schedvith guidance offered by the school’s teacher,
counselor, and registrar. Accurate placement ie sabjects is a high priority at Summit. Studengs a
placed in mixed-age classes for world languagehni&tglish and electives. Social studies and seienc
classes are by grade level. Placement in math aglisk is determined through in-house assessments
with MAP and CSAP results serving as additionahgadints. Students who fail core classes (‘D’ ¢) ‘F
typically repeat the class until they can demonstb@nchmark mastery. If a student’s placemensturn
out to be incorrect, it is changed.

Students at Summit take five core courses every ¥ylish, math, science, social studies, andavorl
language (French or Spanish). Core subjects haweerage class size of 22:1. Seven levels of nrath a
offered, from Pre-Algebra through Foundations igelira Il and Trigonometry. In sequences designed to
meet each student’s needs and abilities. FourdefdEnglish are offered and all include instructaond
practice in essay writing, grammar, spelling, vadaly, and the reading and analysis of literatlires

typical middle school science curriculum is coveiretivo years at Summit, with two options for more
advanced science in eighth grade. Summit coverfirgtéwo levels of high French and Spanish ireghr
years. As a result most Summit graduates are r@eelyter Spanish or French at level 11l fAgrade.

At Summit we feel that middle school is an excelkime for students to explore diverse areas @frést.
Therefore Summit students also take elective ckassewell as physical education and health. Eesti
include a wide array of art classes, choral antiuntental music groups, technology classes, engimge
lab, robotics, and liberal art/humanities electjvesuch as creative writing, world religions and
mythology, film studies, journalism and debate.dgthall is also offered as an elective at Sumniiese
elective classes take up the remaining two pegedsiay for each student.

At Summit there is no ceiling. Students can reacfanas they want. We believe in Goethe’s persgect
“If you treat a child as he is, he will remain asi$iebut if you treat him as if he were what heldou
become, he will become what he could be.”



PART IV - INDICATORS OF ACADEMIC SUCCESS 12¢01

1. Assessment Results;

Summit’s opening in 1996 coincided with Coloradio'glementation of the Colorado State Assessment
Program (CSAP) — a standard’s based set of assetssthat classifies students as being: “unsatisfact
partially proficient, proficient, or advanced.” Tgeal adopted by the Colorado State Legislatutesta
that all students should be “proficient” or “advadt. The CSAP requires that virtually every studaat
tested, with very few exceptions. By any measumigi’'s success has been evident since its beginning
Student achievement has been uniformly high agesse levels and subjects. On many occasions over
the years, 100% of Summit students taking diffetesits at different grade levels were rated as
“proficient” or “advanced”.

Our five year CSAP data shows that our ‘Readingtes are trending strong and steady, with 97 — 99%
‘Proficient’ or ‘Advanced’ each year, and with thercentage of ‘Advanced’ students staying in tmgea
of 38—49%.

An area to truly celebrate at Summit is in ‘Matheve we see our CSAP results also strong and steady
with 95 — 97% ‘Proficient’ or ‘Advanced’ each ye&towever, the movement from ‘Proficient’ to
‘Advanced’ in ‘Math’ on CSAP has been profound2B06-2007, 62% of Summit's students scored
‘Advanced’ in ‘Math’. In 2007-2008 it had increased69%. In 2008-2009 it was 73%. In 2009-2010 it
was 74%. Last year the number of students at Sustoitng ‘Advanced’ on CSAP for ‘Math’ was 76%.
So the movement over 5 years has been from 62%adahd’ to 79% ‘Advanced’ in ‘Math’!

In the most recent Colorado Student Assessmentdrofpr 2010-2011, Summit's students
demonstrated continuing strong results in readimiging, mathematics and science.

CSAP % Proficient & Advanced 2011:

6" Grade: Reading 98, Writing 96, Math 100

7" Grade: Reading 97, Writing 96, Math 98

8" Grade: Reading 96, Writing 98, Math 94, Science 93

The parents, teachers and administrators who falSdenmit strongly believed in the value of using
assessment data as a tool to improve instructidrstutient performance. Summit’s School
Accountability Committee (SAC) is a committee o tBummit Board of Directors that is charged with
the continuing responsibility for examining and lereding the various forms of assessment data dlaila
to the school. Over the years, many thousandslahteer hours have helped to create a robust review
process that works with teachers, administratodskaoowledgeable technical resources from throughout
the state to interpret and make better use ofntreasingly varied data sources available. While
summit’s test scores have consistently been extyeigh at all grade levels for all subjects testibe
school continues to sift the data to identify aiddi&l opportunities for improving the effectivenesgs
instruction.

From 1996 — 2005, Summit also used the natiomaltyned Comprehensive Test of Basic Skills (Terra
Nova) to assess student performance in greateit theta could be provided by the CSAP, thought this
test was not required by either the district ordtage. Because Summit students exhibit extraatifina
high levels of achievement, the grade level nationamed tests did not yield enough useful infoliorat



For this reason, during this time Summit administiethe CTBS for Bgraders using thé™grade level
test, for 7' graders using thé"gyrade level test, and fol"§raders using thé"@rade level test.

In 2006 we switched from the CTBS to administetimg Measures of Academic Progress (MAP) test.
The main reason for this change was we had corsedgdhat many of our students were topping out on
the CTBS and we felt the longitudinal data we waysd from an on-line adaptive test like MAP would
be a more accurate reflection of actual studenitroAnother reason we decided to switch to MAP is
the data is available to us almost immediately Winas enabled us to have another early data pmint f
course placement decisions, and has also enabledpus interventions in place sooner and more
effectively for students whose test scores show tieed more support.

Over the years, longitudinal use of this data lmebkd Summit to make informed curriculum revisions
as well as refinements in instructional methodology

The reasons for this are several:

Outstanding math teachers who have been at thelsichlionany years and who continuously work on
refining their curriculum and ensuring strong ccutar alignment.

The efforts made by the math department to moexg¥ely integrate SMART board and clicker
technology into their classrooms to enhance instmal delivery and to enable teachers and students
get more ongoing feedback and strengthen studeretisi-cognition around their own learning.

The supports we have in place to help strugglingestts, - such as math lab and office hours, and
refinements we have made in how the process worksrisuring increased effectiveness and consistent
use by students of such supports.

In addition, four years ago we began offering afdtacy class for students coming into Summit lagkin
in basic math skills. Students take Numeracy iritamidto their regular math class, which is usuddhe-
Algebra.

Fidelity to our progress monitoring process thio&®gsponse to Intervention (Rtl).

These approaches have enabled us to increasdghgveiness of our math curriculum and to thus move
more and more students from ‘Proficient’ to ‘Advadtin mathematics.

Based on CASP for 2010-2011, one area we have tiwtédeeds more attention for Reading for some of
our Hispanic students. 81% of our 16 Hispanic sttgleested ‘Proficient’ or ‘Advanced’ in ‘Readinigi
2010-2011 but only four of these students weréén'Advanced’ range. Overall our Hispanic students
were at 3% median growth percentile (MGP) in ‘Reading’ on G5An 2010-2011 and we have set a

goal to move this median growth percentile to tia¢esaverage of SO0MGP and to concomitantly move
more of these students into the ‘Advanced’ rahgerder to facilitate this growth we are using MAP
testing and collaboration days to help support mregymonitoring and differentiation. On the clasgno

level we are requiring struggling students to attefiice hours and English lab, where they canivece
extra support.

2. Using Assessment Results:

From 2006 — 2011 all Summit students testing praritcor advanced in the CSAP for READING ranged
between 97% - 99%. For MATH during this same fieawyperiod the range for proficient and advanced
was between 95% - 97%.
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After piloting MAP tests from NWEA in the spring 8006, Summit implemented a full testing cycle for
the academic year 2006-2007. Within the first tweelss of each school year, new students are tested i
both Math and Reading in order to identify studevit® might require additional support, and, in thse
of mathematics, to provide further guidance in seylacement. For example, using CSAP predictor
functions on the NWEA website, we identify studemts are not on track for proficient performance.
These students are recommended to Summit’'s supgmites, such as the Math and English Labs,
Numeracy, teacher office hours, guided study balieceived additional testing to determine eligipi

for the Literacy support class.

In late January, the Science MAP tests are adraieidtto all grade 7 students. These scores, alihg w
internal measures, such as a math-readiness t#ghdd in house and teacher recommendations, ade us
to place students in the appropriate grade 8 seielass. Science teachers find the results helpful,
especially with respect to identifying those studemho had not yet made expected progress in e ar
of scientific processes, even though they had asdesatisfactory science content knowledge.

In May, all students are tested in Language UsadeMathematics. Using school-level data, we
determine what percentage of students achievedttgrgwth since the last spring.

At the student- and classroom level, teachers ttesdata to: 1) identify students who are not penfng

at the proficient level (status norms), 2) idensfydents who did not achieve targeted growth theer
course of an academic year (growth norms), 3) acmeline benchmarks that describe skills and conten
knowledge at each score level, in order to pointpmgsible areas of strength and weakness, 4) ingsie
strategies as needed to support students, anah8ideo possible changes in the curriculum or ircsion

in response to perceived general weaknesses.

MAP test results tell us the following. First, thast majority of students are performing at gramel on
the MAP test. Proficiency is measured by compattiegMAP test to the CSAP test, which defines
proficiency as performing at or above grade level.

Perhaps even more importantly the percentage ofhdustudents who met or exceeded their individual
growth goal makes substantiates Summit as a “higiity” school according to NWEA. Students who
did not achieve their individual growth goal majl $iave grown, but their growth may have slowed
enough to put them behind meeting their particgéal. In math and in language usage, Summit stadent
are nearly universally performing at or above griadel.

Summit uses a variety of assessment data to anahgzenprove student and school performance
including; MAP, CSAP, AIMES Web, classroom baseskeasments, course grades, student surveys,
parent surveys, and staff surveys. Assessmenfroatahese sources are analyzed continuously aedl us
strategically throughout the school year to imprimaruction and student learning. For exampleabse
we offer a variety of highly challenging coursegliding seven levels of Mathematics, we analyzk an
utilize placement test data for course placemenhkgdth, Science, and English. In the case of Seieve
use a five point data analysis to plaegvaders into the appropriat8 §rade science course; this data
analysis includes Math CSAP scores, MAP testinggineral science, MAP testing in science concepts,
the ' semester science grade and a classroom basedabsatssment. We believe placing students in
appropriately challenging courses to be the fouaddor ensuring a high level of student achievemen
and teacher instruction.

Once students are placed in courses and the sgbaobegins, we carefully monitor student progress
weekly by tracking student grade reports and ifi@ng students with D’s & F's in cores subjects leac
Wednesday. An administrative team analyzes thisitid considers appropriate tier one support system
for instruction, intervention, or counseling. Whessessment data shows student learning struggles ar
persisting the administrative team identifies tieo support systems which may include enrollment in
our Literacy support or Numeracy support classeisiwimeet regularly with a highly qualified English
Math teacher. When assessment data shows studemhlg struggles are still persisting the
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administrative team identifies tier three suppgstems which may include referral to special edonat
or 504 planning, placement in a learning resoulags¢ or modifying a schedule for greater emphasis
core learning.

In additional to focusing on quantitative data wsoautilize qualitative data particularly in theearof
instruction. Each fall we survey all of our studetitrough Survey Monkey. Teachers view their
individual survey results and the school’s ovesalivey results by December. The results allow texasch

to self-evaluate their instruction, curriculum astddent support systems based on real studenaddta
student comments. They then have the better héitfeochool year to make adjustments that will
enhance their instruction and pedagogy. School @idtrators also analyze survey input from parents
each fall and from all staff in the spring. Admimnggors work in combination with a designated S¢hoo
Accountability Committee to analyze school climdéta and make recommendations for annual school
improvement goals accordingly. Adopting school ioy@ment goals allows for a common focus in areas
of school improvement and accountability to reagliohool improvement goals. At Summit assessment
data from multiple sources are analyzed continyoaistl used strategically throughout the school y@ar
inform parents, students and the community of sttel@cademic achievement. In summary, Summit is
committed to the systematic use of assessmentaldtéve decision making and the processes of
continual school improvement. This is a long stagdgiommitment which has been greatly beneficial to
our school community and which we plan to contivuadl into the future.

3. Sharing Lessons L earned:

One main forum for sharing successful strategie¢ls ather schools has been the Colorado League of
Charter Schools, which sponsors workshops, confesgrand panels on educational topics for Colorado
and much of the West. Over the years, Summit teachdministrators, and members of the Summit
Board of Directors have presented on such topiamplementing a standards-based curriculum, teacher
professional development, mentoring, data-drivesisiten-making, and the use of norm-referenced tests
to complement criteria-referenced tests, effedtivimg processes, and cross-curricular articulatiom
typical, year Summit personnel make several prasens at state and/or regional conferences.

Another forum for sharing successful strategiefwther schools has been the involvement for many
years of Summit’s principal, David Finell, in mohtimeetings of the middle and high school princgpal
council at the Boulder Valley School District. THisum provides an opportunity for principals
throughout the district to share ideas and leaymfeach other regarding best practices.

Colorado’s adoption of model content standards {aadnore recent adoption of the new Common Core
Standards) requires every school district in théesio design (or re-design) benchmarks and cluncu
that would meet these standards. As part of tiiegas Summit teachers have always served on tistric
curriculum councils. While not part of our charteerving on these councils provides a way for Summi
to give back to the community and to share ouresses. Even though Summit created its own
curriculum separate from the district's, Summitctegrs are committed to academic excellence
throughout the public school system.

Summit’s website contains a wealth of informatidisammit’s school culture, standards, benchmarks,
curriculum, and student progress. This makes Sumpribgram readily accessible to the wider
community. Summit faculty, administrators and baaembers volunteer many hours to help other
school in areas in which Summit has particular eig® including curriculum assessment, charteosth
finance, teacher hiring and professional develognerard operations, and facilities improvements.

Amanda Avallone, Summit Assistant Principal and IEhgteacher from 1996 — 2011, was appointed in
2002 as a member of the National Assessment GaygeBoard (NAGB) by Secretary of Education Rod
Paige in recognition of her outstanding teaching) stnrong standards-based curriculum development
skills. Ms. Avallone’s involvement in NAGB also piided a forum for sharing Summit’'s successes with
other schools.
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When Summit was honored with the Blue Ribbon inZ@ummit’s Principal, David Finell, offered a
workshop at the awards conference in Washingtog.[on Family Involvement in Education. The intent
was to share how Summit has successfully engendenégh degree of parental involvement and support.

In the event Summit were to again be honored wiéhBlue Ribbon, we would continue to utilize these
various forums for sharing information, as welb&ing open to exploring additional avenues for isigar
our successes with other schools.

4. Engaging Familiesand Communities:

Summit utilizes a range of strategies to work viémilies and community members in support of stiden
success and to communicate student performancem@oimation is the key and Summit communicates
frequently with parents and the community at large.

Summary scores for the CSAP are published on @at leewspaper, thBoulder Daily Cameraand are
shared with the community through our biweekly rlettsr, The Summit Newsvhich is sent to every
family in the school. Performance metrics are atseered by the administration at Summéiisnual
Community Meetingwvhich is held in February or March. Our Unifieddrovement Plan, (and
previously our Annual Report), also includes a itledadiscussion and analysis of assessment results.
Finally, the state assessment results for the $elmegublished annually by the State of Colorado o
their website.

Another key approach at Summit to helping studbath understand and improve their own performance
is the routine distribution at the start of eachj@et of the grading rubric that will be used teess the
project. Students can see what teachers will bdrigdor, and then see how the teacher assessed the
student’s performance against that specific sebgctives. Knowing that you earned a 75 out 0b80

an assignment is helpful; understanding that ystittree points because your bibliography did set u

the correct MLA format gives you the specific kneddie you need to do better next time. Thus, rubrics
are one way at Summit we help students to strengtteta-cognition around their own learning.

Report cards are posted in Infinite Campus quartertl hard copies are sent home at the semester.
Parent/Teacher conferences are held twice annaaltly90+% of Summit families consistently
attend. Individual student performance results gkPMind CSAP are mailed to each student’s parents.

Of course, e-mails, phone conversations and mestuit) families also occur on an ongoing basis and
provide a vital way to communicate with studentd parents.

Historically Summit has been very involved in erigggarents and the community in the school. Some
of this engagement comes in the form of parentdlcammunity involvement in different clubs or
projects. For example, this year International Ghuwnlved parents and organized, participatedmia, a
facilitated two local projects and one internatigmaject. Locally, at the building level, the cligh

hosting nine lunch time presentations about coemtabroad. They accomplished the goal of learnidg a
sharing with the Summit student body about inteomai cultures, traditions, and lifestyles. Followyiis

a list of countries and traditions which were exptb Colombia and Brazil, Germany, Ghana, Guatemala
Irish Clogging, Israel, Japan, Scottish bagpipany] South Africa. A typical presentation includedd,
photos, simulated traditions, language, and gaiffes presentations were attended by between 15@&nd 3
students as well as parents, faculty members andrikell.

An International Fair was held in November at Sutrand over 200 families representing 45 different
countries and cultures attended. It was a most rredstedcoming together of our school community.

In a similar way, our chapter of National Juniormdo Society (NJHS) also organized, advertised, and
worked thelLucky Lollipop Fundraiserl_ed by International Club, the Summit Student Boaiged $290
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through lollipop sales to students and parentss finey was donated to Guatemalan middle school
students throughimitless Horizons IxilThe Guatemalan students replied with a signed glast and a
breathtaking letter of gratitude.

Clubs at Summit, like International Club and Nasibdunior Honor Society, continue to lead numerous
service projects and to involve parents in projadienever possible.

Every year parents and community members are edgadggummit as judges for History Day and
Science Fair, driving on field trips, helping wijthojects in the classrooms, sharing something atheirt
professions with our students, serving on the SurBaard of Directors or other committees, helping i
the office, serving on parent work parties, orgagour annual major fundraiser - ‘Celebrate Surimit
helping with supervision duties, helping with rade graduation, and the list goes on and onn8um
was a parent founded school and parents continbie tiavolved in the life of the school in multiged
diverse ways.
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PART V - CURRICULUM AND INSTRUCTION 12€01

1. Curriculum:

To meet Summit’s mission, Summit’s teachers andigidirators used state, national and some
international standards originally to develop Sutisvitandards and benchmarks. Colleagues in higher
education, outstanding high school teachers, ldahtists and other professionals, provided aulthti
input and feedback. Courses are aligned to confortinese standards, which meet or exceed evesy stat
and district standard. Textbooks and other learniatgrials are chosen to support the curriculumrentd
as a definition of the curriculum.

Take for instance our English Department stand&dsimit English standards are comprised of six
standards with thirty seven specific learning otiyes tied to course benchmarks for grades 6, d 8an
In addition to these standards the English Departinas its own grammar scope and sequence. We
expect students to master the learning standardbtiayning grades at or above 85%. If a student’s
grades fall below this mark, a teacher will useeasment data to determine if the student has neaster
the benchmark objectives of each course standaadstudent has not obtained benchmark proficiency
and their grade is below a ‘C’, we require thatghedent repeat the course. This is true for atlt co
subjects at Summit. The English Department cumaitylbased upon the Summit Standards, is sequenced
into three courses but also contains a fourth géatudy for students who are identified for subjec
acceleration. The English curriculum is literatbesed, with an emphasis on expository writing and
grammar.

We have similarly rigorous benchmarks and curriculn science, social studies and foreign language
departments. The curriculum areas of visual antbpemg arts, physical education, health, nutritiand
technology are taught at Summit as elective clagsash elective class has specific standards and
benchmarks to support the curriculum and instrudiicthe course. We require health class forall 7
grade students and we require PE for all studenésst every other day. We offer a wide range o$i
visual arts and technology electives as well gseaial engineering lab elective.

Two unique areas of curricula at Summit include ©wrss Curricular Skills and our Information Liteya
Skills. The Summit Cross Curricular Skills are caisgd of thirteen standards in the area of studstimdy
skills for success. We share responsibility fochéag these standards across departments and embed
them into curriculum in multiple subject areas. Bhemmit Information Literacy Skills are comprised o
six standards with approximately twenty specifigectives tied to each grade level. We share
responsibility for teaching these standards aalegsrtments and embed them into curriculum in
multiple subject areas.

Summit is comprised of grades 6, 7 and 8. Studekésfive core courses every semester: English,
mathematics, science, social studies, and worlgulage (French or Spanish). Core classes meetataily
have an average class size of twenty students.

Seven levels of math are offered, from Pre-Algebraoundations in Algebra Il and Trigonometry.
Virtually all summit students complete at leastithdourse in Algebra and basic Geometry before
graduation. Four levels of English are offeredjratlude instruction and frequent practice in essay
writing, grammar, spelling, vocabulary, and thedieg and analysis of classic literature. The saenc
sequence begins with a full year course in Biolaggl Environmental Science and is followed by a
semester of physical science and one of earthazidinis sequence allows Summit students to complet
the typical three years middle school sequenceiénse in the first two years. For the third yesimdents
are scheduled into either Advanced Topics or Fotimasin Chemistry and Physics based on their
grades, MAP and CSAP data, level of math, and wethic/level of engagement. The social studies
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sequence flows from Ancient World History to U.Hstory to World Geography and International
Relations. Finally, Summit offers three levels eat®panish and French (Beginning, Intermediatd, an
Advanced).

Overall, Summit provides some courses in whichestiglacement is by grade level, (such as social
studies and science) and other courses which atedmjrade level, (such as math, English, world
language and electives). If a core course placeprenes to be the incorrect level (i.e. not in the
student’s ‘zone of proximal development’) then veeéra process for changing it to the correct
placement. In summary the Summit curriculum reptinua solid foundation of strategically developed
standards, objectives and benchmarks. At Sumnaitdsirds based education and curriculum is a long
standing commitment which has been greatly beraficithe high quality education we deliver and
which we plan to continue well into the future.

Summit’s curricular and counseling programs supgioidents’ college and career readiness in many
important ways. Firstly, we recognize that sucées$sarning is not simply a matter of intelligenbeit
also involves important skills and habits. Summibeds these important skills across the curriculum
such that all of our students enter high schodhwhe management, organizational, test-taking,
speaking, critical thinking, writing and readinglisk These “Skills for Success” are consistently
identified by our graduates as critical to theicass in high school and beyond. Secondly, Summit’s
curriculum is aligned with state and national cat@ndards and provides the background content
knowledge from which students excel in high scteoa college coursework. Thirdly, all of our student
engage in career exploration and high school/celf#gnning such that their academic choices and co-
curricular activities align with their potentialre®r interests. All Summit students create an ICAP
(Individual Career and Academic Plan) which promrsa®ident identification of relevant coursework for
high school based on the career cluster the stidenidentified through interest and aptitude

surveys. Our elective program also supports théoexgon of potential career interests given thdewi
array of options, ranging from criminal justicedebate to philosophy. Finally, given that Summit’s
mission is to provide an accelerated and rigor@asi@mic program, the content in our coursework is
advanced and often at a high school level thusvailp students to more easily access college level
coursework.

2. Reading/English:

Summit offers a literature-based curriculum th&toiduces students to a variety of high-quality vgork
Students read challenging full-length, authentait(rer simplified nor abridged) essays, poems, Ispve
and plays. Each course focuses on responding tarsadglzing written works both orally and in writing
with strong emphasis on the writing of essays ahdrdull-length products. In addition, the English
department has developed a scope and sequenaafemgr study at each level with additional topics
introduced or re-taught as necessary. It is trentran of the English program to provide studentd w
the powers of analysis to make reading and writipgut literature a meaningful experience, as wsetba
create engaging experiences with literature thihfegter life-long reading pleasure.

Summit’s program consists of four levels, EnglishlV. Students assigned to Summit through the open
enrollment lottery are subsequently assessed mrgea, reading, and writing. A recommendation isithe
made regarding appropriate placement in Engligidestts’ MAP and CSAP results are also reviewed at
the beginning of school to provide another datatpioi terms of correct English (and math) placemimt
this way, students who have already mastered tigedBr benchmarks are encouraged to challenge
themselves by taking English Il in their sixth ggagear. Through ongoing assessment, teachersfidenti
students who are struggling or excelling. Becausar8it alternates each course’s reading list in@ tw
year cycle, students who do not meet the benchniaidkse year may repeat a level without experiegcin
an identical curriculum. Conversely, students whedimore challenge are often encouraged to move up
a level mid-year or even skip a level from yeayear. In this way, Summit English teachers can eskir
students’ needs by matching them to the coursambat closely reflects their current level of magte
Students who experience difficulty with particuteenchmarks receive additional instruction throush r
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teaching in the classroom, office hours or Engliah. Those students who exhibit more significant
problems with literacy (reading below grade lexaB enrolled in a small-group literacy class (idiadn
to their English course) and are given individuadiziteracy plans which all of their teachers then
implement in their classrooms.

3. Mathematics:

Successful completion of challenging math coursasitdle school has proved to be an important
predictor of high school performance, college attarte, and success in meeting the Colorado Student
Assessment Program standards for tenth grade. Signfioninders and initial teachers felt that toceaft
middle school math lacked the challenge to keegestis engaged, and the rigor to prepare them for
advanced mathematics typical of that in the higiostInternational Baccalaureate program. While
Summit’s enroliment is capped by the district, Sutmmanetheless offers seven different math couises
meet the needs of our students: Pre-Algebra, Ryebkh Honors, Algebra A, Algebra B/Introduction to
Geometry, Accelerated Algebra, Proof Geometry, Eations in Algebra Il and Trigonometry. Each
course has a set of standards and benchmarks liokéolorado’s standards and clear articulatior wit
the other courses.

Students assigned to Summit through the open ementi lottery are subsequently assessed in math. A
recommendation is then made regarding appropriatement in math. Students’ MAP and CSAP
results are also reviewed at the beginning of ddiogorovide another data point in terms of cormeth
(and English) placement.

While placement tests and standardized test dathedpful in determining correct placement, student
schedules are always adjusted if a different cowmdd better meet the student’s needs. In addition
courses will be added if necessary to appropriatiefflenge our students. For example, a few yagos a
several weeks into the term, the Pre-Algebra teagadized that an unusually large number of her
students were actually prepared well enough t@kieq Pre-Algebra Honors instead. The faculty and
school administration made the decision to conmeet section of Pre-Algebra to Pre-Algebra Honors,
and more than thirty student schedules were chaagedesult of this decision; administrativelyrbali
for the school, but the right choice for Summitsdents.

Summit works with local high schools to arrangeestthes that will allow students who have already
completed our highest math class to enroll in naaheanced courses at the high schools. Summit also
allows advanced fifth graders whose schools ddaweé appropriate math classes to meet their needs t
enroll in math at Summit on a space available basis

4. Additional Curriculum Area:
An important part of Summit's mission is:

“To serve as an excellent preparation for studemtehding to study in rigorous college preparatory
high school programs, including International Bactaureate and Advanced Placement.”

One example from each level of social studies kelp illuminate how we do this.

In sixth grade Ancient World History, Summit stutkeare introduced tBeading Notes. Reading Notes
is a system we teach our incoming students for@ctading and outlining of information in textbsok
This system is continued during all three yeaiSuahmit, with the level of sophistication increaseagch
year. Our graduates tell us that having developedbility to extract key information from a textda
effectively outline/summarize this information ircarrect format helps them enormously with beinig ab
to manage the reading load and learn more effégtindnigh school and college.
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In seventh grade U. S. History, all Sumnfitgtaders are required to participate in the Natibtistory
Day project. While we do a great deal of projectdshlearning at Summit, History Day is the firsjor
research project that our students encounterstd fFar many months and teaches the skills negegsar
do effective and well-documented research, inclgitiow to cite correctly, to distinguish between
reliable and unreliable or biased sources, anddasgnt and defend their projects before judges who
question them in-depth about their projects. Thiilowed up in 8 grade by an even larger research
project, - Science Fair, - in which all §raders at Summit participate. Our alumni telthat having had
the opportunity to participate in such major reskarojects in middle school also prepares thenhfael
the rigors of such projects in high school A. Rd &rB. classes, - and even for success in college.

In eighth grade World Geography and InternatiorelaRons our students address globalization as the
defining paradigm of their generation. We teach ®itnstudents a method for analyzing historical and
current events through four basic systems or quisira

Political / Economic /Social /Environmental.

We call this the ‘P.E.S.E." model and we find thafives our students an effective analytical framik
for better understanding and evaluating differesties which human societies confront.

Reading notes, History Day, the P.E.S.E. modélesé are three examples from another curricular are
to show how we help our students acquire essesHdiiéd and knowledge based on our school’s mission.

5. Instructional M ethods:

In order to meet the needs of diverse learners n8uteachers use a very wide variety of

instructional techniques, from direct teachingiuee/discussion, and modeling, to more studenteredt
methods like cooperative learning, role-play, aadds-on problem-solving or inquiry-based instruttio
Our program is based on a very clearly articulaetcdof benchmarks and standards in each subjext are
and our teachers are at liberty to select fromoadbrepertoire of methods to help students mesetho
objectives. Through varied classroom activities studlent choice on many assessments, teachertoseek
address multiple intelligences and learning stirldhe classroom.

What makes Summit instruction so effective, howgigenot adherence to a particular teaching
methodology. Summit’s success, rather, is the re$yll) a thorough and rigorous hiring process and
program of professional development that givesraatgeachers, (2) responsive, data-driven instmict
and (3) clear articulation of goals to studentsepss, and teachers. Ongoing assessment provides
teachers with the immediate data on what studerdw land are able to do - and how well. Teacher
reflection on this data, in turn, informs instracti- what will happen not only tomorrow or in thexh
unit, but perhaps even in the next 10 minutes.gh individual teachers may have a few ‘tried and
true’ methods they favor, they seek out alternatbniiques whenever student performance suggests it
appropriate.

Articulation of instruction, or scope and sequene@n integral part of each subject area’s culuiou
and it is also a school-wide focus. Many schootsdadicated to cross-curricular goals such asbiter
and study skills, but Summit is unusually systemittiits approach. Since its inception, Summit has
continued to refine its cross-curricular standaodsnsure that students master, not just the glds
content of each subject area, but also the melis-skiacademic success. Summit’s Information laitgr
Standards serve as a case in point. Since exteadedrch projects like Science Fair and History &ay
challenging undertakings (for teachers and studdiks), Summit teachers have worked together to
identify the micro-skills needed for such taskse3énare then divided up among the subject area
departments and grade levels, so that every skifidorporated into a curricular activity, taugimd
assessed prior to when it will be required in aanpjoject. For example, &' @rader learns to use an
index in English and how to write an outline inisbstudies; a7 grader receives instruction in
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accessing on-line databases in science and evalineteredibility of a Web site in English. Teacher
then reinforce and build on these skills of acegsand using information in subsequent units and
courses. In this way, all departments and teadterse responsibility for creating ‘information fiage’
students.

6. Professional Development:

Summit approaches professional development on deuof different levels and provides for a great
deal of teacher choice. Our professional developmpergram consists of the following components:

Instruction: (1) New Teacher Orientatiortdeld before the beginning of the school year teramew
teachers to Summit. (Baculty Meetings for New Teachekeld every other week for 1 ¥2 hours each
time, these meetings focus on integrating new &adnto the faculty and exploring such topics as:
curriculum development and daily lesson plannitgssroom management, assessment, IEP compliance,
grading, parent/teacher conferences and effectim@ranication, critical thinking and questioning,
differentiating instruction, and tracking studemgress toward benchmark mastery.gagulty In-
ServicesFull or half-day study sessions for the entireufty focused on different topics of interest and
planned by teachers and administration togethgEddulty MeetingsThese meetings are held every
other week and provide opportunities to share ssase engage in collective decision making, and to
study given topics in more depth. Bg¢partment Meetingdeld every quarter (and more frequently by
some departments), these meetings provide opptesifitr members of each department to share
information, discuss curriculum, and coordinatevéats. (6) Collaboration DaysHeld every other
week these meetings enable the faculty and admatst to focus on such things as: grade level data
meetings focused on identified students, crosdaular integration and unit planning between
departments, communication time for leaders of etgmograms (e.g. special education, math and
English labs, literacy and Numeracy), and Rt titzorss.

Reflection and Demonstration of Proficiency and Growth: Summit offers numerous ways for teachers
and administration to reflect on their practice andtinually strengthen their skills and knowledge.
These would include: (Beer ObservationsThis program enables teachers to observe eaeh stireral
times each year and to give feedback to their p€&rEormal ObservationsEach year the principal
formally observes all teachers in their first tweay on at least two occasions, suing a clinicabsagion
model. After two years at Summit teachers may chdogontinue with the clinical supervision model
but once a year or move to a ‘planned informal’estaation model two times per year. (Bjormal
Observations and Mentoring his includes ongoing informal, drop-in obsereas with feedback to
teachers. (45urvey DataEach year students and parents complete on4ineys about the school and
its teachers. This data is then shared with teach®t Board members, and is used to reflect on our
performance and to see where attention needs paitde(5)Portfolio of Units: Teachers may compile
student products from various units with teacheesfoeflections, together with a colleague’s obston
of a lesson in the unit and/or sharing at a facuggting. (6)5tudy Group/Book Groug:eachers who do
research on a common theme/skill/approach andapply this learning in all members’ classrooms with
observations by other group members. Product pestioan include such things as a reflective journal
and/or sharing at a faculty meeting. Gnferences and Workshog®achers may choose to attend
and/or present at a conference or workshop andsthere with their colleagues at a faculty meet{ay.
District Curriculum Councils Teachers may choose to serve on a district cluritgouncil in their
subject area. (Ipduction: Teachers may decide to go through a year-longrano@f induction to move
to professional/permanent licensure status. ool Accountability Committe€eachers may choose
to serve on Summit’s School Accountability Comnatte help guide our annual school improvement
process. (11Jeacher’s ChoiceTeachers may choose any other approved professiemelopment
activity that involves meaningful and substantigflaction, growth and new learning.

19



7. School Leadership:

The school’s leadership philosophy is democratit @silaborative. We value the opinions and
contributions of all of our school staff from teacho principal. We actively engage teachers afideof
staff in decision making processes. The schoodiddeship structure begins at the administratioallbut
branches off to encourage and support leadershighyol staff in the various essential aspectslubal
curriculum, school community and school life.

Charter schools espouse freedom and independehderand responsibility and individual
ownership. Summit encourages and facilitates stettike ownership through leadership and
contributions to their individual responsibilitias well as to the benefit of the school as a whole.

We are first and foremost a community of schol@aners, and educators. The school’s leadership
ensures student achievement through maintaining@applorting a most talented and effective teaching
staff. The school’s leadership provides guidaneppsrt, coaching and mentoring to teachers both new
and old in any areas that will enhance their pedagbeffectiveness. The school’s leadership (tglhou
Response to Intervention and other efforts) algpperis every student in his or her endeavors tohrea
their full potential for learning, academic achimeant and personal development.

Building on the research of the Wallace Foundatioreffective leadership in public schools, the
leadership at Summit engenders a culture of sctufaand success by:

“Setting directions — charting a clear course &haryone understands, establishing high expectatiod
using data to track progress and performance.” 8liping people — providing teachers and others” at
the Summit with the “necessary support and traimingucceed.” And by “making the organization work
— ensuring that the entire range of conditionsiandntives” at Summit “fully supports rather than
inhibits teaching and learning.”
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Best: CSAP
Edition/Publication Year: 1997 Publisher: McGrawl H

2010-2011 2009-201C| 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Mar Feb Mar Mar Mar
SCHOOL SCORES

Proficient plus Advanced 100 98 96 98 98
Advanced 77 70 76 75 64
Number of students tested 114 112 110 106 102
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced

Advanced

Number of students tested 4 2 7 6 4
2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 1 1

3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 5 5 6 1 2
4. Special Education Students

Proficient plus Advanced

Advanced

Number of students tested 1 2 3 2 2
5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested

6. Asian

Proficient plus Advanced 100 100 100 100 100
Advanced 86 81 90 83 86
Number of students tested 22 16 20 12 14
NOTES:

12C0O1
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STATE CRITERION-REFERENCED TESTS
Grade: @est: CSAP
Edition/Publication Year: 1997 Publisher: McGraw Hi

Subject: Reading

Testing Month

SCHOOL SCORES

Profiicient plus advanced

Advanced

Number of students tested

Percent of total students tested
Number of students alternatively asse:

98
39
114
100

0

Percent of students alternatively assessed 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Profiicient plus advanced
Advanced

Number of students tested

2. African American Students
Profiicient plus advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Profiicient plus advanced
Advanced

Number of students tested

4. Special Education Students
Profiicient plus advanced
Advanced

Number of students tested

5. English Language L ear ner Students
Profiicient plus advanced
Advanced

Number of students tested

6. Asian

Profiicient plus advanced
Advanced

Number of students tested
NOTES:

100
32
22

12C01

Mar

97
42

112
100

100
31
16

Mar

99
46

100
100

100
60
20

Mar

99
53

106
0 10

0
0

100
75
12

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Mar Mar

99
41
102

100

0
0

100
31
13
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Test: CSAP
Edition/Publication Year: 1997 Publisher: McGraw Hi

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month

SCHOOL SCORES

Proficient Plus Advanced

Advanced

Number of students tested

Percent of total students tested
Number of students alternatively asse:

Mar

98
75
112
100
0

Percent of students alternatively assessed 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient Plus Advanced
Advanced

Number of students tested

2. African American Students
Proficient Plus Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient Plus Advanced
Advanced

Number of students tested

4. Special Education Students
Proficient Plus Advanced
Advanced

Number of students tested

5. English Language L ear ner Students
Proficient Plus Advanced
Advanced

Number of students tested

6. Asian

Proficient Plus Advanced
Advanced

Number of students tested
NOTES:

100
69
13

12C01

Mar

96
72

109
100

100
94
18

Mar

98
82

100
100

100
92
12

Mar

95
62

103
0 10
0
0

100
85
13

Mar

96
70
101

100
0
0

91
82
11
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Test: CSAP
Edition/Publication Year: 1997 Publisher: McGraw Hi

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Procifient plus Advanced 96 100 99 929 98
Advanced 38 44 49 40 47
Number of students tested 112 109 104 100 101
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Procifient plus Advanced

Advanced

Number of students tested 2 6 4 3 1
2. African American Students

Procifient plus Advanced

Advanced

Number of students tested 1 1

3. Hispanic or Latino Students

Procifient plus Advanced

Advanced

Number of students tested 4 6 1 2 2
4. Special Education Students

Procifient plus Advanced

Advanced

Number of students tested 3 2 2 4 6
5. English Language L ear ner Students

Procifient plus Advanced

Advanced

Number of students tested

6. Asian

Procifient plus Advanced 100 100 100 100 100
Advanced 38 50 58 46 42
Number of students tested 13 18 12 13 12
NOTES:

12C01
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Best: CSAP
Edition/Publication Year: 1997 Publisher: McGraw Hi

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar Mar
SCHOOL SCORES

Proficient plus Advanced 94 98 97 93 89
Advanced 75 80 60 69 51
Number of students tested 106 100 100 98 101
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asss 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced

Advanced

Number of students tested 4 6 1 1 1
2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 1 1

3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 7 2 2 2 2
4. Special Education Students

Proficient plus Advanced

Advanced

Number of students tested 2 2 4 5 1
5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested

6. Asian

Proficient plus Advanced 100 100 100 91 100
Advanced 100 91 69 55 70
Number of students tested 13 11 13 11 10
NOTES:

12C01
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Fest: CSAP
Edition/Publication Year: 1997 Publisher: Me@ Hill

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar
SCHOOL SCORES

Proficient plus Advanced 96 100
Advanced 36 45
Number of students tested 106 100
Percent of total students tested 100 100
Number of students alternatively asse: 0 0
Percent of students alternatively assessed 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient plus Advanced

Advanced

Number of students tested 4 6
2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 1 1
3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 7 2
4. Special Education Students

Proficient plus Advanced

Advanced

Number of students tested 2 2
5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested

6. Asian

Proficient plus Advanced 100 100
Advanced 31 73
Number of students tested 13 11
NOTES:

12C01

Mar Mar
100 98
32 53
100 98
100 0 10
0 0
0 0
1 1
2 2
4 5
100 100
31 55
13 11

Mar

99
37
101
100

100
40
10
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Testing Month

SCHOOL SCORES

Proficient plus Advanced

Advanced

Number of students tested

Percent of total students tested
Number of students alternatively asse:

Grade: Weighted Average

97
75
332
100

0

Percent of students alternatively assessed 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced
Advanced

Number of students tested

2. African American Students
Proficient plus Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient plus Advanced
Advanced

Number of students tested

4. Special Education Students
Proficient plus Advanced
Advanced

Number of students tested

5. English Language L ear ner Students
Proficient plus Advanced
Advanced

Number of students tested

6. Asian

Proficient plus Advanced
Advanced

Number of students tested
NOTES:

100
60
10

100
68
16

100
85
48

12C0O1

Feb

97
73

321
100

100
85
14

92
69
13

100
88
45

Mar

96
72

310
100

74
58
12

100
84
45

Mar

95
68

307
0 10

0
0

79
60
10

81
63
11

97
75
36

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Mar

Mar

94
61

304
100

0
0

97
80
35
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Mar Mar Mar Mar
SCHOOL SCORES

Proficient plus advanced 96 98 99 98
Advanced 37 43 42 48
Number of students tested 332 321 304 304
Percent of total students tested 100 100 100 0 10
Number of studentdtarnatively assess: 0 0 0 0
Percent of students alternatively assessed 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus advanced 90 100 91 89
Advanced 10 57 33 29
Number of students tested 10 14 12 10

2. African American Students

Proficient plus advanced

Advanced

Number of students tested 2 2 1 1
3. Hispanic or Latino Students

Proficient plus advanced 81 100

Advanced 25 30

Number of students tested 16 13 9 5
4. Special Education Students

Proficient plus advanced 90
Advanced 18
Number of students tested 6 6 9 11
5. English Language L ear ner Students

Proficient plus advanced

Advanced

Number of students tested 0 0 0 0
6. Asian

Proficient plus advanced 100 100 100 100
Advanced 33 48 51 58
Number of students tested 48 45 45 36
NOTES:
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