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PART | - ELIGIBILITY CERTIFICATION 12CA34

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerevigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @ergfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12cA34

All data arethe most recent year available.
DISTRICT

1. Number of schools in the distr 29 Elementary schools (includes&-
(per district designation): _____6 Middle/Junior high schools
_____6 High schools
0 K-12 schools
41 Total schools in district

2. District per-pupil expenditure: 735E
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssHocated: Urban or large central city

4. Number of years the principal has been in her/bgtipn at this schoc 2

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 24 35 59

K 35 21 56 7 0 0 0

1 26 28 54 8 0 0 0

2 27 29 56 9 0 0 0

3 29 26 55 10 0 0 0

4 26 32 58 11 0 0 0

5 30 30 60 12 0 0 0

Total in Applying School: 398



12CA34

6. Racial/ethnic composition of the schc 1% American Indian or Alaska Native

359% Asian

10 % Black or African American

35 % Hispanic or Latino
2 % NativeHawaiian or Other Pacific Islanc

17 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 36%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until | 51
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 87
until the end of the school year.

(3) Total of all transferred students [sum 0{38
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.36
divided by total students in row (4). '

(6) Amount in row (5) multiplied by 100. 3

386

>

8. Percent of English Language Learners in the school: 33%
Total number of ELL students in the school: 128
Number of non-English languages represented: 18

Specify non-English languages:

Spanish, Farsi (Persian), Filipino, Punjabi, Otden-English, Mandarin, Vietnamese, Marathi, Hindi,
Hmong, Khmer, Korean, German, Taiwanese, TamiluJBlirmese, Cantonese, llocano



12CA34

9. Percent of students eligible for free/reduced-priceals: 48%
Total number of students who qualify: 193

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educatioricss: 6%
Total number of students served: 22

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

11 Autism 1 Orthopedic Impairment

0 Deafness 0 Other Health Impaired

0 Deaf-Blindness 20 Specific Learning Disability

0 Emotional Disturbance 0 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:

Number of Staff
Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 14 0
Resource teachers/specialists
(e.g., reading specialist, media specialist, arsimPE teachers, et 4 4
Paraprofessionals 0 2
Support staff
(e.g., school secretaries, custodians, cafeteti@saetc.) 4 11
Total number 23 17

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 28:1




13. Show daily student attendance rates.yOngh schools need to supply yearly graduatioes
20102011 20092010 20082002 20072008 20062007
Daily student attendance 96% 96% 96%» 96% 96%
High school graduationre, 0% 0% 0% 0% 0%

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

12CA34

Graduating class size: 0
Enrolled in a 4-year college or university 0%
Enrolled in a community college 0%
Enrolled in vocational training 0%
Found employment 0%
Military service 0%
Other 0%
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:
L No
o Yes

If yes, what was the year of the award? Befo@720



PART |1l - SUMMARY 12CA34

J. Haley Durham Elementary School has a very devpopulation of students with 35% Asian, 35%
Hispanic, 17% White, 10% African American, 2% Natidawaiian or Other Pacific Islander, and 1%
American Indian or Alaska Native. Out of the 398d&ints, 33% are English Learners. With 48% Socio-
economically Disadvantaged students, Durham Eleamgmnéceives Title | funding.

While having the distinguished history of being atinal Blue Ribbon School in 1994, Durham,
unfortunately, went into Program Improvement (P8a¥ 1 in 2009. With focused effort, the school met
all Adequate Yearly Progress (AYP) targets forgheceeding two years in 2010 and 2011 and exited
Program Improvement in 2011 despite the increameets set by federal expectations under No Child
Left Behind (NCLB). Durham Elementary is currentiynsidered by California as one of its High
Performing Schools with an Academic Performancexn@Pl) score of 854 (800 is the minimal
requirement to be designated as a High Performimgd in CA).

In October 2011, Durham became eligible for the@#tinguished School Award for its remarkable
progress and passed the site validation visit briay 2012 with flying colors. It is the only saiaon
Fremont Unified School District that successfullgtrall state and federal accountability targeté it
dramatic 119 API point increase in just two ye@ngtham gained 64 points in 2010 and 55 points in
2011, far exceeding the targets of 5 and 1 respytiGains were seen in student performance school
wide as well as in every subgroup, in every gragel|l and in every performance band. In fact, 24%
scored Advanced in both Language Arts and Mathes&ti2011 compared to only 12% in 2010. More
importantly, parents, students, and staff feltreeveed strength and pride in these milestones that
extended into improved discipline, increased lestipr and overall positive culture of the school.

We envision Durham Elementary as a safe, nurtueing,rigorous educational environment where life-
long learning, social responsibility, and diversitg valued. We are committed to the success ofeve
child. As a community, we work collaboratively teate a safe, inclusive, and respectful learning
environment and encourage students to develop@uodliae their potential. By providing a standards-
based, engaging, and challenging curriculum, wetaiprepare students to move up through each grade
level and flourish in junior high school. To adapd meet the challenges of a diverse and rapidly
changing world, Durham staff fosters a passionidarning that broadens students’ abilities andwatis
academic and social skills that empower student&tome responsible leaders.

Durham constantly strives to improve student admasnt. In fact, we are very proud to be a model
school, well known for our ability to accelerate hcademic performance of students while providing
nurturing environment for learning. Our highly trad teachers are skilled at setting rigorous acaxdem
goals for students and are fully committed to wogkivith them to reach those goals. At Durham
Elementary, the Cycle of Inquiry is implementedaodaily basis. This process allows staff to examine
data and create strategic plans with systematictsires for monitoring successes and challengeglily
ensuring continuous improvement. Teachers collabavaekly, either as a whole staff or as gradel leve
teams, to learn and share new ideas and instratttrategies designed to help close the achievemen
gap. Lessons are adjusted to meet the needssttidénts as well as significant subgroups. These
activities are all designed to promote studentsstery of the California Standards at every gragelle
through improving daily instruction and intervemsobefore, during, and after school.

The School Site Council oversees all work plansyioling essential guidance in all areas of our work
Durham parents attend several Family Nights per tgegain knowledge and skills on how to help their
children at home in reading, math, and characteeldpment. Communication with parents via our
parent bulletin is done every other week in botlglish and Spanish. Language translators are alailab
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for all Family Nights and parent conferences. Parare invited to monthly school wide assemblies to
honor students who model the Eight Great Traitshomw progress in academic achievement. Parent
volunteers earn “Durham Dollars” which childrerelatedeem for prizes at the end of the month.

Durham school is committed to building a strongsifyee, and productive learning environment for all
students. Students pledge daily to create peduenag, at school, and in the community each day.
Character Education lessons are integrated in dueglish Language Arts unit. Personal standards of
good behavior are rewarded as students exhibi¢ tinelsvidually and in teams. School wide assemblies
emphasize pride in being a Durham Eagle as adults@dents cheer in unison: “We are the Durham
Eagles! We only do our best... nothing less!”



PART IV - INDICATORS OF ACADEMIC SUCCESS 12CA34

1. Assessment Results;

As a California public school, Durham participaiteshe California Standardized Testing and Repgrtin
(STAR) Program. Elementary students take the Gai#oStandards Tests (CSTs) which are criterion-
referenced tests that assess the California cost@mdlards in English Language Arts (Gr. 2-6),
Mathematics (Gr. 2-6), and Science (Gr. 5). Stuglaitio have an Individualized Education Plan (IEP)
and meet the criteria for an alternate assessrakathe California Modified Assessment (CMA) irulie
of the CST. Spanish speaking students who haveibaba country for less than 12 months take
additional Standards-based Tests in Spanish (ST&hvare criterion-referenced tests aligned to the
California content standards for English Languages And Mathematics.

There are five possible levels of achievement:Bedow Basic, Below Basic, Basic, Proficient, and
Advanced. At Durham Elementary, to be consideredigient, students must perform at Proficient or
Advanced levels in both English Language Arts aradiMThis expectation is made very clear to all
students as they take Benchmark Tests frequenthetsure their progress toward these expectatens.
teachers set their class goals in performanceestadre also expected to set personal goalsc¢h fea

at certain checkpoints in the year. Academic chateeen teachers and students assist in identifying
specific skill gaps and successful strategies ement. School wide assemblies focus on excellence
and showing improvement. Students know that timeitvidual growth contributes to the progress and
success of the whole school. Accountability is etldy all stakeholders: parents, teachers, anésts.d

Durham Elementary is a leader in improving all arefstudent learning as evident in the dramatiesgga
in student performance. In 2007, only 43% of altlsnts were proficient in English Language ArtseFi
years later in 2011, 69% reached proficiency, a&l$6 increase. Mathematics had an even larger
increase of 30% more students scoring proficieomf45% in 2007 to 75% in 2011. Analysis of grade
level data also shows remarkable growth at eveaglggand every subgroup of students as well. These
results prove that our certificated staff excelsetting high expectations for students and progdi
differentiated supports which enabled studentgach the targets set for them.

Worthy of note is the 30% average gain made by e&chr three target subgroups (AYP numerically
significant) from 2007 to 2011 in English Languagés: Socio-economic/Disadvantaged from 27% to
60% (33% increase), Hispanic/Latino from 23% to 58%#6 increase), and English Learners from 34%
to 63% (29% increase). In Mathematics, the same 8&@8tage gain in five years is also evident: Socio-
economic/Disadvantaged from 28% to 66% (38% in&gadispanic/Latino from 30% to 65% (35%
increase), and English Learners from 43% to 73%(Btrease).

Additionally, although our African American subgmis insignificant in terms of AYP numbers, this
group also showed large increases in the numb&udénts reaching proficiency from 2007 to 2011. In
English Language Arts, there was a 26% increasen(88% to 64% proficient) and in Mathematics, the
gains were 37% more (from 35% to 72% proficient).

The success of Durham Elementary is due to thagitommitment of staff in implementing research
based practices in school improvement. The scleaadldrship team is made up of the principal andegrad
level teacher representatives who receive suppdrtaaching from District Office staff and outside
consultants. The school plan focuses on in deptfegsional development in curriculum and cycles of
inquiry calendared throughout the year. Structareated ensure cooperative professional learning
communities with an overall positive energy. Maits;i including technology, were purchased to help
provide powerful interventions at each level.



Durham has the reputation not only for excellingaising performance, but also for narrowing the
achievement gap for significant subgroups. Theamdtic gains in school wide performance resulted in
narrowing the gap in both English Language Arts iathematics between all students and two
subgroups, the Socio-economic/Disadvantaged andrigksh Learners, to less than 10%.

Unfortunately, although the gap between all stuslantd the Hispanic/Latino group decreased by 9% in
English Language Arts, there still is a 10% gapveen all students and Hispanics/Latino in English
Language Arts and Mathematics. We are working Hasdschool year in strengthening our differentiate
instruction and providing more focused intervensitwefore, during, and after school. Teachers have
identified focal students and focus strategiedwudents are regrouped during the day. Several agy e
intervention programs are also in place: Summed&igarten Readiness Program for students who have
limited skills and preschool experience; Stagg€ksses in Kindergarten which reduces class size to
half; and an After School Kindergarten Interventigith additional learning time for lower performing
Kindergarten students. A second computer lab weasted and five computers were installed in every
classroom so that students will have easy accasséarch proven educational software. We alsorbega
the Parent Institute for Quality Education (PIQH)iet offers nine consecutive weekly classes in both
English and Spanish to parents with an emphasisasning skills to support and assist their chitdie
become ready for college.

2. Using Assessment Results:

Data driven Cycles of Inquiry at Durham Elementacgur at every level: school wide, target subgroups
grade level teams, classroom, intervention groapg,individual students. In August, professional
development begins with an analysis of the previm#s’s summative CST and district assessment data.
Program strengths and weaknesses are also anabydede the work for the year. It must be noteatth
due to the average 35% mobility rate of studentshBm staff recognizes that the true measure of wha
students can or cannot do will be determined by dathered in the first trimester with the actual
students who are at Durham in the new school ¥athe end of September, classroom teachers give
diagnostic tests to students to identify those whioreceive Title | services. In October, English
Learners (ELs) take the California English LanguBgeelopment Test (CELDT) which is scored locally
by teachers and District staff. These initial dataused by teachers to regroup students during the
English Language Development (ELD) and English luagg Arts (ELA) Block where ELs receive their
differentiated ELD instruction and English Only déumts receive differentiated ELA strategic support.

Classroom teachers analyze several levels of detaregular basis with numerous charts and graphs
posted on classroom walls. More formally, every weks, formative data from ELA Reading Lions and
Everyday Math unit assessments are studied usn@#&RS data software. Teachers are scheduled for
half day release 3-5 times a year for in depth datdysis and planning as grade level teams. Shafin
best practices in differentiation and interventomeur regularly during teacher meetings. The result
determine the regrouping of students during ELD/ERIAck as well as referrals made to before/after
school intervention classes given by certificatsthers. School wide interventions offered include
additional computer lab hours using ST Math sofey&ead Naturally fluency, and other phonics
software. Title | Specialists and Instructional@Brofessionals are also hired to provide inteigaat
and/or lower class size.

Durham uses the Student Study Team (SST) procetEnsgtically to focus on individual students who
need intensive interventions academically or seomtionally. Teachers who make referrals to the SST
are released during the day to attend these meetiitly the principal, Title | Specialists, parents,
counselor, and/or Special Education staff. The tesgates an intervention plan for the student whiith
be revisited through a follow up meeting in 6-8 iedReferrals to the counselor and to special
interventions may occur at these meetings. Allrirgations are tried before any psycho educational
assessments are made for placement in Special iftuca
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The first semester focuses on mastering basicdluanreading and math as well as on performance
rubrics measured by the regular 6-8 week formatiieassessments. By mid-January, Curriculum
Associates CA Mastery, a summative benchmarksegiven both in ELA and Math to start a Cycle of
Inquiry (COI) on focused standards. This testi®giagain in early March and finally at the end\pfil.
Results are analyzed thoroughly by teachers tdifgdncal standards to aim for. They then plarstass
using backward mapping strategies. Adjustmentsra@e during regular and strategic instruction agmin
for each student to master at least 70% of grads standards by the beginning of May.

The principal monitors the number of students pesscwho reach mastery at every point of theseesycl
Next, she guides staff in identifying standardg thguire quick fixes, standards for spiral re-téag,

and more challenging standards that need longggpth lessons. Training and sharing of best pretic
in focal standards occur during teacher meetingghErmore, teachers use benchmark data to have
personal academic chats with students who themltlgir own Cycles of Inquiry on specific standards
to master.

Formal reports of statewide standardized testsnaited home by the District Office. Parents are
informed of school wide student progress throughBack to School Night at the beginning of the year
Updates are given through parent bulletins postedun website and sent home every other week in
English and Spanish. Progress reports are sent hgteachers in the middle of every trimester fokal
by standards based report cards at the end of awaster. On a weekly basis, student work is sent
home in the Eagle Folder for parent review. In &iddito the annual teacher parent conferencesat th
end of the first trimester, additional parent coefees occur for students needing extra supporioHo
Roll assemblies provide students with recognitmmeixcellent academic performance.

Parent groups are also informed regularly on psxoé students. Our School Site Council (SSC)
oversees the school wide Cycle of Inquiry wheraasTdle | parents and English Learner Advisory
Committee (ELAC) review the performance of Titlerid EL students respectively.

3. Sharing Lessons L earned:

The Durham Elementary leadership team shares coessful strategies with other Title | schools in
Fremont Unified School District regularly. As paftthe Focused Intervention for Title | (FIT) netko

of schools, our leadership team attends two tetki@ Network Days a year. During these days, best
practices are shared among the five Title | schimolgemont. Individual members of our team haweal
been invited to go to other non-FIT schools indigrict to share our school wide strategies. Many
schools are eager to follow the way we use refnats Curriculum Associates CA Mastery assessments
and create interventions on focus standards.

Likewise, our principal has many opportunities tegent our strategies with other schools. Sheddten
monthly All Principals meetings at the District @# where she shares the successes we've had in our
effort to improve student achievement. Some prigsigave us praises for our PeaceBuilder program
which emphasizes the Forty Developmental Assetd@es on building a positive learning
environment. Due to our success in exiting Progimprovement (PI), our principal has led strategic
meetings assisting other principals of Pl schaolsréating systems and structures to ensure aateder
student performance. Our school work plan was aseslmodel for these schools, guiding them in
creating their own school plans based on the ngseiial Program Components outlined by the Sfate o
California. More recently, our principal was chosete part of Fremont’s District Leadership
Committee to help create the District’'s Local EdissaAgency (LEA) Plan as well as to assist in
creating a Leadership Matrix for training and eadilog administrators.

Durham also sends representatives to various Elismmmittees, e.g. Title | Coaches, Assessment
Committee, Technology Committee, GATE CommitteettMaadre, and Special Education Job Alike
groups. Our teachers are well known to be a safrbest practices especially in the use of our OARS
data software and ST Math interventions.
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4. Engaging Familiesand Communities:

Parents have several opportunities to be involrexthool. We begin the year with Back to Schoolhiig
in September. The principal gives the overall pietof student achievement and the plan for theacho
year. In the classrooms, parents listen to theher&cpresentation of the curriculum and expecteatior
the year. Two full days are set for parent teacbeferences at the end of the first trimester. Aoldal
conferences are scheduled as needed. Communibatiween parents and teachers occurs regularly
through phone calls, e-mail, and notes sent homoeleBt work, assessment results, progress repods,
report cards update parents on student performance.

Many activities are scheduled throughout the yedrelp parents learn the strategies teachers uke in
classroom which can continue at home. Parent Niggie various themes such as Orientation for New
Families, Reading Fluency and Comprehension, Matmés, Art Enrichment, PeaceBuilder, Anti
Bullying, State Assessments, and Open House.

In the area of governance, all are invited to jbe School Site Council (SSC) which meets monthly t
discuss and monitor the school plan and budgetenBaof English Learners are invited to join the
English Learner Advisory Committee (ELAC) to progidversight on English Learner programs. Title |
parents receive individualized invitations to Titlearent Group meetings. Parents of Gifted andritad
Education (GATE) students also have special megtmgl events. Recently, representatives of the
ELAC, Title I, and GATE parent groups were invitedoe part of School Site Council so that focus and
alignment occur and communication and decision ntpkie streamlined.

Furthermore, each parent group sends a representatiistrict level committees to be a voice for
Durham and to bring back essential informatiorh®droup. A former SSC parent generally is asked to
participate in the Superintendent’s Parent Reptatiea Advisory Assembly. A parent of an English
Learner joins the District English Learner Advis@gmmittee and a parent of a GATE student attends
district GATE meetings.

The most successful strategies we use to assastilerating student performance for our neediest
students are the Student Study Team (SST) anddiddualized Education Plan (IEP). In these
meetings, a team of certificated personnel inclgdive principal talks to parents. Sharing knowledne
expertise, they create a plan for the student’sesg This personalization enables powerful intgreas
to be in place at school and home in both acadeanidsehavior.

12



PART V - CURRICULUM AND INSTRUCTION 12CA34

1. Curriculum:

Durham Elementary teachers create their weeklydidbdbased on the required number of instructional
minutes for every curricular area including Langaidgts, Math, Social Studies, Science, and PE.tHeal
and nutrition units are taught at certain timethefyear while technology education is integrated
throughout the day. In addition, English Languag@&opment (ELD) is required for all English
Learners weekly. Teachers then create a curricabam for the year outlining the units they plan doar
monthly by subject.

The state provides a list of instructional materthit are aligned to state standards. Our Distdoption
committees choose materials from this list thapsufpthe District’s strategic goal of ensuring thht
students are college ready. Materials also haatign with the district’s philosophy of instructi@md
meet the diverse needs of our student population.

As a result, our teachers use the Open Court rgadines for English Language Arts which has a very
strong phonics strand. Although Open Court hasldh @éomponent, we use Santillana materials for our
English Learners levels 1 and 2 who need morelangluage activities. To increase reading practick a
develop a love for reading, the Accelerated ReRdegram is used as a supplement to encourage
students to read a variety of genres and movegteehireading levels. Daily reading fluency practice
occurs in every classroom. Read Naturally is uegurdvide intensive and strategic interventions for
students with fluency problems. Reading Eggs heljger students practice simpler phonics skills.

Everyday Mathematics is our district adopted mattgram for grades K-5. Daily teacher directed
lessons provide a base of understanding for cos@at standards. The math concepts are cyclical in
nature ensuring that no concept is learned andftirgntten. Everyday Math utilizes games and many
hands on activities to help further understandimg @tention of math concepts. F8tgrade, McDougal
Littell Math Course was chosen to align with junidgh school algebra curriculum and prepare stident
for high school. ST Math software provides studevith visual models to help concretize mathematical
concepts. Math fluency practice also occurs inyeissroom.

Our adopted Social Studies curriculum is Scott &man for grades K-5 and Holt Rinehart and Winston
for sixth grade. The science curriculum is Houghtifilin for grades K-5 and Prentice Hall for grade
six. Durham’s science lab allows hands on experismdinectly related to the curriculum. Every grade
level is also encouraged to go on at least oné figd a year that supports and enriches some aspec
either the social studies or science standardesd field trips are extremely important since weecha
large group of socio-economically disadvantagedestts who never experience visiting such places.
Examples of previous field trips include the lo€ale Ponds, Monterey Bay Aquarium, The Tech
Museum of Innovation, and The California History $éum.

Physical Education is taught in part by a PE spistiaith specific emphasis on the state standéods
developing appropriate gross motor skills. Fiftadg students are mandated to take the state wide
Physical Fitness Test. Each spring we hold an Olgsngvent where classes participate in three days o
athletic competitions. Boys and girls basketbalhte compete in a league with other elementary $€hoo
These activities assist with building personal-ssteem as well as cultivating team-building skills

Our music curriculum and after-school band progesagage different parts of our students’ brains for
more holistic development. Drug and alcohol edocafToo Good for Drugs curriculum) and Health and
Sex Education for2-6" grades are also implemented to guarantee goothHesits.
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2. Reading/English:

As part of the Fremont Unified, Durham Elementarydquired to use Open Court for its English
Language Arts curriculum. In Open Court, instructiovolves systematic, explicit teaching of the
relationship of individual sounds to spoken langyapund/spellings, the blending of sounds intodsor
and the application of this knowledge to readind amiting. Students use the sound/spelling cards as
tools for reading and writing. Consistent instrangl routines are used across grade levels togneifde
universal access. Students are taught specifimesufor the sound/spelling cards, blending, and
dictation. Teachers model the key reading strasagsed by expert readers and provide students with
multiple opportunities to read fine literature.

For example, a typical first grade reading lessatuides the introduction of a sound/spelling card.
Students learn the name of the card (the memonyasjyche sound represented by that card, and the
letters used to spell that sound. Students thestipesblending words with the teacher using this
sound/spelling which later appears in the decodabdks assigned for more practice. Following this
decoding practice, students work on encoding datian to make the reading/writing connection with
the target sound/spelling.

Comprehension is a primary goal of reading instomctThe use of the Concept/Question Board to build
a community of learners fosters oral language agreént and communication. Comprehension is a
collaborative activity where students help eacteotiuild knowledge through discussion and coopegati
learning. Students are explicitly taught readimgtsgies such as “making connections”, “visualizing
and “inferences”. This instruction involves conergtteacher modeling of reading strategies gragluall
releasing responsibility to the learner as theyirbaging these independently.

At Durham, reading fluency is practiced daily. Ygen students have decodable books and older student
their own fluency folders where they mark theirgacores. Kinder and™lgrade students use the

Reading Eggs software for supplementary phonicstipea To increase automaticity, struggling readers
are regrouped for fluency intervention using thadRBaturally Program. To improve vocabulary,

reading is encouraged through the Accelerated Rérdgram of leveled books. Individual needs are

met during Workshop time when teachers focus oivighaal or small groups while other students are
given independent practice. These strategies havwep very effective in accelerating the progress o
underperforming students.

3. Mathematics:

The Everyday Math program in grades K-5 program eageloped by the University of Chicago’s
School Math project. It is based on neurologicakegch about how children learn and develop
mathematical power. By design, the program posstiastructors as expert guides and facilitators as
students construct their own conceptual knowledge.

One hallmark of Everyday Math is its foundatiorishtegy of having students engage in hands-on
activities to develop solutions to problems stengpinom real world scenarios. For example, studardas
given a variety of coins and asked to find difféneays for representing a given value. In finding
multiple paths to a solution and then sharing thaiious strategies with their peers, studentsidewie
flexibility of thought that is vital to success 1> century learners.

Based on brain research that advocates for spaaetige rather than massed practice, the prograesgi
multiple exposures over time to ensure solid colmgneion. Two key means of practice are math
journals in which students record, organize, andaestrate their learning and playing instructional
games on a daily basis. This curriculum providadestts with a review of prior knowledge, a grasp on
current learning, and the foundation to furthercapts. Program routines such as Frames & Arrows,
What's My Rule, and Name Collection boxes playtalviole in developing a solid foundation in number
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sense and algebraic concepts from the earliesegrathit aligned software games provide additional
practice.

Sixth grade classrooms begin the transition torséay mathematics through use of McDougal-Littell's
Math Course 1, a more traditional program. To leitige connection between their formative experignce
in Everyday Mathrand more traditional math programs, sixth gradeheis utilize games and activities
from Everyday Math

In addition to the adopted curricula, Durham stag@mgage in online games from the MIND Research
Institutes Spatial-Temporal (ST) Math program feiatytheir penguin mascot, JiJi. As students work t
move JiJi past an obstacle, they engage in conalegttivities that deepen their understanding afigr

level standards with a special emphasis on nurdrezes This program meets the needs of a broad range
of learners from students still developing theurrfdational knowledge to those seeking enrichmems T
ST Math software also has a strand of math flueBeyng web based, ST Math is accessible at school
and at home. Teachers likewise supplement with ractigities to ensure student mastery of math facts

4. Additional Curriculum Area:

Durham envisions a safe, nurturing, and rigorougational environment where life-long learning,iabc
responsibility, and diversity are valued. Durhagti@racter education program called Head, Heart, and
Hands (H3) teaches personal, moral, and sociabnsdplity which empowers students to become
effective leaders. Based on the 40 developmensetasnd integrated with language arts instructran,
H3 program builds the Eight Great Traits of caringnesty, responsibility, integrity, respect, @tiship,
planning and decision-making, and problem solviiMery month, one trait is focused school wide, and
teachers create T-charts on what this trait wonbdk land sound like. Certificates are awarded at
assemblies to Students of the Month who exhibifdlces trait.

Students are also well versed with the personatistas of behavior emphasized by Guided Language
Acquisition Design (GLAD) strategies. Students @®ognized during instruction through team points
given by the teacher or awards handed out by stisdents who observe these three personal standards
of showing respect, making good decisions, andrsplproblems.

Our staff is trained in the PeaceBuilder progranciifiocuses on supporting students to build petice a
home, at school, and in the community. Every ro@s d poster of the PeaceBuilder Pledge which is
recited daily. Everyone pledges to be a PeaceBuig@raising people, giving up put-downs, seeking
wise people, noticing and speaking up about hbeg have caused, righting wrongs, and helping sther
Conflict resolution begins with an | Message folenhby a PeaceBuilder plan of action for future
incidents. Praise notes are also given to reiefpasitive behaviors.

To ensure coherence of all programs, the DurhaneBEagscot was chosen as the school symbol of pride
and leadership. We build high expectations andigeomurturing supports for success to allow teacher
and students to reach these great goals. Posgiive®rcements create positive behaviors and a#gud

that encourage success in discipline and acadegriiormance. Staff and students who see themselves
improving, get addicted to the feeling of success strive to be more successful. Strategies amedha

with a collective effort since “WE... are the Durh&agles! We only do our best and nothing less!!!”

Through the strong emphasis on character educatidithe services of an onsite counselor, Durham has
decreased suspension rates and fewer intensiveibebases. This positive atmosphere assisted all
students in improving academically and enabledsth®ol to exceed federal and state academic targets

15



5. Instructional Methods;

Teachers follow the Pyramid Response to Intervantiodel to ensure that the needs of our diverse
student body are met. They use checks for undelisigito monitor student performance while teaching
the core curriculum, adjusting lessons as necesSanged Language Acquisition Design (GLAD)
strategies are implemented to engage all studedtsféer scaffolds for universal access especfally
English Learners (ELs) who make up 33% of our stugepulation. GLAD strategies include using
chants, cooperative learning structures, senteaiterping charts, and other visuals or pictorials.

To provide ELs with English Language Developmentllg, students are regrouped during the day based
on their California English Language DevelopmendtT€ELDT) scores. Students who are not EL are
divided into various intensive, strategic, benchtnmand challenge groups and given differentiated
instruction in language arts or math. Teacherdlusecy scores to determine whether students need
additional leveled practice or if they require mooenprehension strategies. Equipped with data from
various formative assessments in language artgaitial lessons during regrouping time are targeted t
the needs of students. Student performance daenahgzed every 6-8 weeks and students are regioupe
accordingly.

Title | Specialists and para professionals makeogging, push in, and small group instruction polgsi
in grade level blocks of time. Before and afteraathnterventions are offered by classroom teacivrs
give focused lessons based on results from benghests. Special accommodations are given by all
teachers for students with a 504 plan or Indivitheal Education Plan (IEP). Furthermore, our Special
Education teacher gives additional individual anhk group instruction as outlined by each student’
IEP.

The technology software component in each of otg carriculum (Open Court and Everyday Math)
gives students a chance to receive differentiatstiliction. All our supplementary programs suclsas
Math, Accelerated Reader, Read Naturally, and ReaEggs start students at their individual levels.
Students proceed to more difficult concepts aniyiies when ready. Most programs are web based and
easily accessible at school and at home.

Durham Elementary is fortunate to have advancedWere with two full computer labs, one for our
primary students and the other for our intermedstidents. Each classroom is also equipped wiéh fiv
computers, a SmartBoard and a document cameray Ekaessroom teacher has two laptops, one for
professional use and another that can be connexrthd SmartBoard for more creative and highly
interactive teaching and learning.

6. Professional Development:

Durham'’s professional development plan focusedqimetmain academic areas: English Language Arts,
Mathematics, and English Language Development.l@Ve of training is systematically tracked to
maintain focus and prevent overload. For exampl@009-10 we had five days dedicated to
implementing the Open Court program for languag¢®e &t the following year 2010-11, we had four days
of training in the newly adopted Everyday Math peryg and follow up items in Language Arts. This
year, writing is the focus. All areas, however, atleressed yearly to ensure a well-rounded prafeski
development for staff.

Durham school begins with 2- 3 days of professiaeaelopment before the first day of school. The
yearlong calendar is created to include a monttalff meeting after school and early dismissal every
Wednesday. Thus, teachers have 5 hours for teaoli@boration every month either as a whole staff o
as grade level teams. Teachers also have 4-6 dygftdroughout the year to ensure that they ravisit
cycles of inquiry, analyze student data, and ptarpbwerful interventions for students. This consta
monitoring of student progress made the most imfmraiur students. Teachers are experts at usang th
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district OARS assessment software to analyze stymformance to the level of item analysis. Thioug
collaborative work, they share their expertise witle another and raise their knowledge and slsls a
group. The trust, mutual respect, and coopera@era of our teachers are observed by studentsrwho
turn have shown supportive behaviors toward edoérot

Additional on-site coaching on specific strategits® occurs. For example, GLAD consultants demo
lessons, observe, and give feedback to teacharseorimplementation of GLAD strategies. District
literacy and math coaches also provide in deptpauphrough training or work sessions.

The District Office regularly offers training toaehers throughout the school year. As a Title bsethwe

are part of the Focused Intervention for Title ITFnetwork and receive extra funding to release ou
leadership team for three days to work in professditearning communities with other Title | schois

the district. On network days, we analyze prograta dhrough the CA Academic Program Survey which
identifies the key Essential Program Component<)EE focus on. We also learn the latest trends in
education and successful practices implementedhsr schools. These ideas help us develop andtadjus
our school work plan.

7. School Leadership:

The School Site Council oversees the school plais group is composed of 50% parents and 50% staff
including the principal, certificated teachers, atassified staff. The council ensures that theeth
budget complies with federal and state regulati®egular meetings occur to plan, monitor, and

review programs. The English Learner Advisory Cottari (ELAC), GATE and Title | Parent group also
monitor the programs and budgets for English Leatr@ATE and Title | students. Recently,
representatives from these parent groups haveibeiged to be part of our School Site Council. Wsoa
have our Parent Teacher Association that takesafdmdraising and school wide carnivals.

The Durham leadership team meets every other wagtksacomposed of the principal, Title | Specialjst
and grade level representatives K-6. Lead teaahers with their grade level colleagues and serve as
guarantors that the school’s plan is implementdt thie necessary calendar and structures for ssicces
The principal and Title | Specialists meet morepfto review formative data in depth, discuss issue
and determine next steps of action. They ensutdd@bdback loops are in place between school wide
conversations and grade level work. The leadetgiaim also monitors and assesses the effectivefiess o
professional development and cycles of inquiryaatous levels (school wide, grade level, classroom,
individual). They look closely at the big picturereform and make adjustments to the school plan as
needed.

Although leadership begins with the adults, stusl@tgo have several opportunities for leadership.
Student Council officers create a calendar of @cts/for the school. They are center stage, awgrdi
certificates during monthly assemblies. Studergsegularly honored as cafeteria helpers, kindezgar
helpers, buddies or mentors to the primary grag@sand bathroom monitors, and members of the Go
Green Team (environmental clean-up and recycliogadership is also celebrated through excellence
and improvement in academic performance. As DurBagles, all are expected to do their best and
nothing less.

With the dramatic improvement in academic and biglmgerformance, students developed a higher level
of confidence and leadership. Over 30% of elig@tledents in Gr. 4-6 ran as candidates for Student
Council in 2011-12, giving excellent speeches winole school. Additionally, over 30% of eligible
students in Gr. 4-6 tried out for the Durham Ed&psketball teams for 2011-12. Durham Eagle pridk an
leadership are definitely strong. Eagles are sgdrigh!
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: {Test: CA STANDARDS TES
Edition/Publication Year: 2007/2008/2009/2010/2 Publisher: Educational Testing Service

2009-2010

May

67
40
60
100

54
29

2010-2011
Testing Month May
SCHOOL SCORES
Proficient and Advanced 89
Advanced 69
Number of students tested 54
Percent of total students tested 100
Number of students alternatively assessed 4
Percent of students alternatively assessed 7
SUBGROUP SCORES
1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students
Proficient and Advanced 86
Advanced 66
Number of students tested 29

2. African American Students

Proficient and Advanced

Advanced

Number of students tested 6
3. Hispanic or Latino Students

Proficient and Advanced 90
Advanced 63
Number of students tested 19

4. Special Education Students

Proficient and Advanced

Advanced

Number of students tested 8
5. English Language L ear ner Students

Proficient and Advanced 84
Advanced 63
Number of students tested 19
6. ASIAN

Proficient and Advanced 87
Advanced 73
Number of students tested 15
NOTES:

28

50
30
10

56
33
18

54
29
28

75
67
12

2008-2009

May

42
18

29
11
38

33

24

40
12
25

77
54
13

2007-2008

May
25
15

39
0 10

13

24

15

20

22

18

20@5-20
May

37
17

60
100

25
13
32

11

27

28

25

82

27
10

Students who have an Individualized Education RIER) and meet the criteria for an alternate assesstake the California
Modified Assessment (CMA) in lieu of the Califorrsaandards Test (CST). There was no alternatesaases available in

2006-2007.

12CA34
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: {Test: CA STANDARDS TES
Edition/Publication Year: 2007/2008/2009/2010/2 Publisher: Educational Testing Service

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20
Testing Month May May May May May
SCHOOL SCORES
Proficient and Advanced 75 49 32 15 27
Advanced 37 15 9 8 7
Number of students tested 52 59 69 39 60
Percent of total students tested 96 98 97 100 100
Number of students alternatively assessed 3 1 2
Percent of students alternatively assessed 6 2 3 3
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient and Advanced 64 41 26 4 16
Advanced 21 7 5 0 3
Number of students tested 28 27 38 24 32
2. African American Students
Proficient and Advanced 40
Advanced 10
Number of students tested 6 10 7 6 5
3. Hispanic or Latino Students
Proficient and Advanced 61 33 21 5 7
Advanced 28 11 8 0 0
Number of students tested 18 18 24 20 27
4. Special Education Students
Proficient and Advanced

Advanced

Number of students tested 8 3 4 4 7
5. English Language L ear ner Students

Proficient and Advanced 63 41 20 6 20
Advanced 21 7 0 0 4
Number of students tested 19 27 25 18 25
6. ASIAN

Proficient and Advanced 73 75 46 64
Advanced 47 17 23 18
Number of students tested 15 12 13 8 11
NOTES:

Students who have an Individualized Education RIER) and meet the criteria for an alternate assesstake the California
Modified Assessment (CMA) in lieu of the Califorrsaandards Test (CST). There was no alternatesaases available in
2006-2007.

12CA34
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: < Test: CA STANDARDS TES
Edition/Publication Year: 2007/2008/2009/2010/2 Publisher: Educational Testing Service

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month May May May May May
SCHOOL SCORES

Proficient and Advanced 86 59 45 48 50
Advanced 56 36 25 14 22
Number of students tested 59 56 49 65 72
Percent of total students tested 98 100 96 100 100
Number of students alternatively assessed 2 2 1

Percent of students alternatively assessed 3 4 2 2

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficient and Advanced 89 53 42 41 27
Advanced 54 24 21 13 3
Number of students tested 26 34 24 32 30
2. African American Students

Proficient and Advanced 67

Advanced 42

Number of students tested 12 6 3 9 5
3. Hispanic or Latino Students

Proficient and Advanced 920 67 44 32 37
Advanced a7 33 28 14 7
Number of students tested 19 15 25 28 30

4. Special Education Students
Proficient and Advanced

Advanced

Number of students tested 6 7 5 2 6
5. English Language L ear ner Students

Proficient and Advanced 100 53 a7 35 48
Advanced 59 24 21 8 19
Number of students tested 27 34 19 26 31
6. ASIAN

Proficient and Advanced 100 82 73 92
Advanced 75 64 18 69
Number of students tested 12 11 9 11 13
NOTES:

Students who have an Individualized Education RIER) and meet the criteria for an alternate assesstake the California
Modified Assessment (CMA) in lieu of the Califorrsaandards Test (CST). There was no alternatesaases available in
2006-2007.

12CA34
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: < Test: CA STANDARDS TES
Edition/Publication Year: 2007/2008/2009/2010/2 Publisher: Educational Testing Service

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month May May May May May
SCHOOL SCORES

Proficient and Advanced 75 47 47 46 44
Advanced 44 24 22 17 18
Number of students tested 59 55 49 65 66
Percent of total students tested 98 98 96 100 91
Number of students alternatively assessed 2 4 1

Percent of students alternatively assessed 3 7 2 2

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficient and Advanced 76 42 38 38 20
Advanced 48 15 13 9 4
Number of students tested 25 34 24 32 25
2. African American Students

Proficient and Advanced 58

Advanced 33

Number of students tested 12 6 3 9 5
3. Hispanic or Latino Students

Proficient and Advanced 65 40 44 36 27
Advanced 22 20 16 11 8
Number of students tested 20 15 25 28 26

4. Special Education Students
Proficient and Advanced

Advanced

Number of students tested 6 7 5 2 6
5. English Language L ear ner Students

Proficient and Advanced 70 41 42 27 36
Advanced 41 15 11 4 11
Number of students tested 27 34 19 26 28
6. ASIAN

Proficient and Advanced 83 55 64 77
Advanced 58 36 18 54
Number of students tested 12 11 9 11 13
NOTES:

Students who have an Individualized Education RIER) and meet the criteria for an alternate assesstake the California
Modified Assessment (CMA) in lieu of the Califorrsaandards Test (CST). There was no alternatesaases available in
2006-2007.

12CA34
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: ! Test: CA STANDARDS TES
Edition/Publication Year: 2007/2008/2009/2010/2 Publisher: Educational Testing Service

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20
Testing Month May May May May May
SCHOOL SCORES
Proficient and Advanced 64 64 31 38 46
Advanced 39 38 9 10 10
Number of students tested 56 47 59 68 77
Percent of total students tested 98 100 98 100 98
Number of students alternatively assessed 1 2 1
Percent of students alternatively assessed 2 4 2
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient and Advanced 48 60 25 25 31
Advanced 32 28 11 0 6
Number of students tested 31 25 28 24 35
2. African American Students
Proficient and Advanced 33
Advanced 7
Number of students tested 5 2 6 2 15
3. Hispanic or Latino Students
Proficient and Advanced 46 54 19 21 48
Advanced 32 25 4 0 0
Number of students tested 22 24 27 28 27
4. Special Education Students
Proficient and Advanced

Advanced

Number of students tested 3 5 4 2 6
5. English Language L ear ner Students

Proficient and Advanced 55 60 16 56 60
Advanced 30 28 4 19 12
Number of students tested 20 25 25 27 25
6. ASIAN

Proficient and Advanced 75 55 91 69
Advanced 33 36 45 46
Number of students tested 12 8 11 11 13
NOTES:

Students who have an Individualized Education RIER) and meet the criteria for an alternate assesstake the California
Modified Assessment (CMA) in lieu of the Califorrsaandards Test (CST). There was no alternatesaases available in
2006-2007.

12CA34
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: ! Test: CA STANDARDS TES
Edition/Publication Year: 2007/2008/2009/2010/2 Publisher: Educational Testing Service

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20
Testing Month May May May May May
SCHOOL SCORES
Proficient and Advanced 61 55 31 40 49
Advanced 32 23 9 12 17
Number of students tested 57 47 59 68 72
Percent of total students tested 100 100 98 100 92
Number of students alternatively assessed 3 2 1
Percent of students alternatively assessed 5 4 2
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient and Advanced 53 44 25 29 34
Advanced 25 16 11 4 6
Number of students tested 32 25 28 24 32
2. African American Students
Proficient and Advanced 27
Advanced 7
Number of students tested 5 2 6 2 15
3. Hispanic or Latino Students
Proficient and Advanced 46 46 19 25 32
Advanced 36 17 4 7 5
Number of students tested 22 24 27 28 22
4. Special Education Students
Proficient and Advanced

Advanced

Number of students tested 3 5 4 1 6
5. English Language L ear ner Students

Proficient and Advanced 60 44 16 44 48
Advanced 20 16 4 11 14
Number of students tested 20 25 25 27 21
6. ASIAN

Proficient and Advanced 83 36 82 85
Advanced 25 18 36 46
Number of students tested 12 8 11 11 13
NOTES:

Students who have an Individualized Education RIER) and meet the criteria for an alternate assesstake the California
Modified Assessment (CMA) in lieu of the Califorrsaandards Test (CST). There was no alternatesaases available in
2006-2007.

12CA34
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: (Test: CA STANDARDS TES
Edition/Publication Year: 2007/2008/2009/2010/2 Publisher: Educational Testing Service

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20
Testing Month May May May May May
SCHOOL SCORES
Proficient and Advanced 62 63 38 32 47
Advanced 32 34 24 12 23
Number of students tested 47 62 58 87 73
Percent of total students tested 100 98 100 100 98
Number of students alternatively assessed 4 2 5 0
Percent of students alternatively assessed 9 3 9 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient and Advanced 42 57 14 19 29
Advanced 17 23 14 5 11
Number of students tested 24 30 21 43 38
2. African American Students
Proficient and Advanced 10
Advanced 0
Number of students tested 2 7 3 10 9
3. Hispanic or Latino Students
Proficient and Advanced 46 40 24 24 24
Advanced 17 16 24 5 7
Number of students tested 24 25 25 37 29
4. Special Education Students
Proficient and Advanced

Advanced

Number of students tested 7 4 2 8 7
5. English Language L ear ner Students

Proficient and Advanced 52 57 38 25 37
Advanced 24 23 25 16 23
Number of students tested 25 30 24 32 30
6. ASIAN

Proficient and Advanced 82 82 50 88
Advanced 45 55 33 65
Number of students tested 11 11 8 18 17
NOTES:

Students who have an Individualized Education RIER) and meet the criteria for an alternate assesstake the California
Modified Assessment (CMA) in lieu of the Califorrsaandards Test (CST). There was no alternatesaases available in
2006-2007.

12CA34
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: (Test: CA STANDARDS TES
Edition/Publication Year: 2007/2008/2009/2010/2 Publisher: Educational Testing Service

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20
Testing Month May May May May May
SCHOOL SCORES
Proficient and Advanced 66 66 50 35 52
Advanced 40 21 24 15 22
Number of students tested 47 62 58 87 65
Percent of total students tested 100 98 100 100 87
Number of students alternatively assessed 4 2 6 0
Percent of students alternatively assessed 9 3 0 1 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient and Advanced 50 67 29 26 37
Advanced 21 13 10 2 11
Number of students tested 24 30 21 43 35
2. African American Students
Proficient and Advanced 40
Advanced 10
Number of students tested 2 7 3 10 9
3. Hispanic or Latino Students
Proficient and Advanced 63 44 24 24 29
Advanced 29 8 20 5 4
Number of students tested 24 25 25 37 28
4. Special Education Students
Proficient and Advanced

Advanced

Number of students tested 7 4 1 8 7
5. English Language L ear ner Students

Proficient and Advanced 60 67 38 34 37
Advanced 24 13 17 13 4
Number of students tested 25 30 24 32 27
6. ASIAN

Proficient and Advanced 55 82 44 76
Advanced 36 27 28 35
Number of students tested 11 11 8 18 17
NOTES:

Students who have an Individualized Education RIER) and meet the criteria for an alternate assesstake the California
Modified Assessment (CMA) in lieu of the Califorrsaandards Test (CST). There was no alternatesaases available in
2006-2007.

12CA34
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011 2009-2010

Testing Month May May
SCHOOL SCORES

Proficient and Advanced 75 63
Advanced 49 36
Number of students tested 216 225
Percent of total students tested 99 99
Number of students alternatively assessed 11

Percent of students alternatively assessed 5

SUBGROUP SCORES

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students
Proficient and Advanced 66 55
Advanced 42 25
Number of students tested 110 117
2. African American Students

Proficient and Advanced 72 44
Advanced 36 20
Number of students tested 25 25
3. Hispanic or Latino Students

Proficient and Advanced 65 52
Advanced 38 25
Number of students tested 84 82
4. Special Education Students

Proficient and Advanced 83 63
Advanced 37 31
Number of students tested 24 19
5. English Language L ear ner Students

Proficient and Advanced 73 55
Advanced 43 25
Number of students tested 91 117
6. ASIAN

Proficient and Advanced 86 83
Advanced 57 64
Number of students tested 50 42
NOTES:

2008-2009
May

38
18
237
98

27
13
111

10

19

29
15
101

40
26
15

34
15
93

73
41
41

2007-2008

May

36

12

259
100

24

123

18

27

23

113

19

16

35

13

103

71

37

48

20@5-20
May

45
17
282
99

35
14
34
30
113
30
26
43
16
111
83

54
53

Students who have an Individualized Education RIER) and meet the criteria for an alternate assesstake the California
Modified Assessment (CMA) in lieu of the Califorrsaandards Test (CST). There was no alternatesaases available in

2006-2007.
12CA34
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011 2009-2010 2008-2009
Testing Month May May May
SCHOOL SCORES
Proficient and Advanced 69 54 39
Advanced 38 20 15
Number of students tested 215 223 235
Percent of total students tested 98 98 97
Number of students alternatively assessed 12 9 0 1
Percent of students alternatively assessed 5 4 4
SUBGROUP SCORES
1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students
Proficient and Advanced 60 48 28
Advanced 28 12 9
Number of students tested 109 116 111
2. African American Students
Proficient and Advanced 63 44 26
Advanced 43 15 0
Number of students tested 25 25 19
3. Hispanic or Latino Students
Proficient and Advanced 58 41 26
Advanced 28 13 11
Number of students tested 84 82 101
4. Special Education Students
Proficient and Advanced 62 44 35
Advanced 33 20 7
Number of students tested 24 19 14
5. English Language L ear ner Students
Proficient and Advanced 63 48 28
Advanced 27 12 7
Number of students tested 91 116 93
6. ASIAN
Proficient and Advanced 73 71 53
Advanced 41 26 26
Number of students tested 50 42 41
NOTES:

2007-2008
May

36
13

259
100

25

123

33

14

27

23

113

33

15

29

103

60

25
48

20@5-20
May

27

124

38

11

34

23

103

11

26

34

101

75

38
54

Students who have an Individualized Education PIER) and meet the criteria for an alternate agsesstake the California
Modified Assessment (CMA) in lieu of the Califorrsaandards Test (CST). There was no alternatesaases available in

2006-2007.

12CA34
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