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PART | - ELIGIBILITY CERTIFICATION 12CA3

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Separtment of Education, Office for Civil Rights (BT
requirements is true and correct.

1.

10.

The school has some configuration that includesoomaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

To meet final eligibility, the school must meet 8tate's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @ergfior the school to receive the award.

If the school includes grades 7 or higher, the sthwst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

The school has been in existence for five full getrat is, from at least September 2006.

The nominated school has not received the Bluedilgrhools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

The nominated school or district is not refusingRo&cess to information necessary to
investigate a civil rights complaint or to condadlistrict-wide compliance review.

OCR has not issued a violation letter of findingshte school district concluding that the
nominated school or the district as a whole haktgd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

There are no findings of violations of the Indivadsi with Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12cA3

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 1 Elementary schools (includes8§-
(per district designation): 0 Middle/Junior high schools

0 High schools
0 K-12 schools
1 Total schools in district

2. District per-pupil expenditure: 18647

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssHocated: Small city or town in a rural area

4. Number of years the principal has been in her/bgtipn at this schoc 1

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 21 28 49

K 20 20 40 7 23 19 42

1 23 28 51 8 27 33 60

2 26 23 49 9 0 0

3 26 22 48 10 0 0

4 20 32 52 11 0 0

5 29 26 55 12 0 0

Total in Applying School: 446



12CA3

6. Racial/ethnic composition of the schc 6 % American Indian or Alaska Native

3% Asian

2 % Black or African American

11 % Hispanic or Latino
1 % Native Fawaiian or Other Pacific Islanc

72 % White

5% Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 2%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| 8
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 2
until the end of the school year.

(3) Total of all transferred students [sum oflo
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.02
divided by total students in row (4). I

(6) Amount in row (5) multiplied by 100. Z

446

8. Percent of English Language Learners in the school7%
Total number of ELL students in the school: 29
Number of non-English languages represented: 4
Specify non-English languages:

Spanish, Russian, Tongan, Urdu



12CA3

9. Percent of students eligible for free/reduced-priceals: 9%
Total number of students who qualify: 40

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 13%
Total number of students served: 58

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

1 Autism 0 Orthopedic Impairment

1 Deafness 2 Other Health Impaired

0 Deaf-Blindness 23 Specific Learning Disability

0 Emotional Disturbance 29 Speech or Language Impairment

2 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 3 0
Classroom teachers 30 1
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 5 2
Paraprofessionals 0 8
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 8 0
Total number 46 11

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 12:1




13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 95% 92% 92%) 95% 92%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training

Found employment

Military service

Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:
L No
o Yes

If yes, what was the year of the award? Befo@720

12CA3



PART |1l - SUMMARY 12CA3

Established in 1854, Woodside Elementary Schdokisted in the town of Woodside in San Mateo
County. Woodside School, with its distinctive ldoa in the Silicon Valley, combined with dedicated
parents and a strong sense of community prideyriswitted to educating the whole child in a nurtgrin
yet challenging school environment consistent Withodside’s cohesive, small town character.
Woodside Elementary School is a K-8 school andirs @f the Woodside Elementary School District, a
one school district.

Woodside School has many strong and varied traditibat our community is proud of. For decades our
one-school school district has worked closely wlith Town of Woodside, the Woodside Town Library,
the Woodside Fire Station and the Woodside Chuwanegate educational opportunities for our students
We value highly our interaction and partnershipthwhese Woodside organizations.

Our May Day Celebration is one example of the WatsSchool leading a town-wide celebration of
Spring with an all-inclusive parade, a traditionay pole dance by our third graders and fun andegam
for the entire community. Our eighth graders penfan operetta annually in June inviting the entire
community to watch and culminating their K-8 expage at Woodside.

Our two strongest traditions, which are really #fextion of the nature of our community, refleaiesire
for continual excellence in all aspects of edugatire “whole child”. First, a tradition of academi
excellence has led to years of an annual Woodsigm&e Fair and recently a successful launch of
History Day. Our students can embrace their maifigrdnt interests in a rich afterschool program of
science, art, P.E. and foreign language.

Our second strongest tradition is one of givingktacour community both locally and globally. Our
students participate in hands-on community sermiogects at neighboring, underserved schools as wel
as in places as far away as Africa. Teaching tuaesits an appreciation for how privileged our
community is and a responsibility to give back ardve are cornerstones of the Woodside School
mission.

The vision of Woodside School is Woodside childaea the town's greatest treasure. Educating and
nurturing them is our contribution to the futureur@nission is: Woodside School provides childremrfr
preschool through 8th grade a nurturing yet chgllegschool environment consistent with Woodside’s
cohesive, small town character. In collaboratiothygiarents, we will instill in our students a loe
learning, respect and compassion for others, agidbal, multicultural awareness. We attract ancpsup
highly motivated, talented and creative teachezashive to the individual needs and talents oheac
child, our teachers provide a balanced, engagidgaaademically rigorous education. The combination
of a stimulating and innovative curriculum in a pagive environment will enable students to achieve
their highest potential. Our students will leavedliside School eager and prepared to meet future
academic and personal challenges.

Teachersre at the heart of quality instruction. Despiteesy strong Academic Performance Index score,
963, Woodside teachers are continually lookingafays to improve their practice and better serve
students. Our student service models include dp iaracy intervention program, English learner
support and Special Education services.

The Woodside educational community recognizesdtiahg academic skills alone will not be enough for
our students to successfully navigate the 21sucgmtorld. Students are supported in their soaia a



emotional development through a comprehensive BanthEmotional Learning program. TBEL
program includes, teacher training, parent educati@ whole school climate agreements.

Woodside School prides itself in being a 21st cgniearning community. We are fortunate to have 1:1
laptop capability in 2nd-8th grade classrooms. bpptand other classroom tools support project-hased
integrated curriculum that incorporates problenvisg, higher order thinking skills, multiple
intelligences, technology and multimedia use whikising on creative thinking and cooperative
learning.

The GATE program is guided by the universal scregoif all 3rd and 6th grade students using the
CogAT assessment. Students gain access to smafl grath enrichment, computer programming and all
students have guided use of Renzulli (an onlinesgmalized tool) to enhance their differentiated
exposure to core subjects.

Effective parent and community partnerships arérared by our highly active and effective PTA and
Foundation. PTA supports teacher grants, high tyyad¢irent education and general support for the
school. Our foundation raises approximately 25%wfannual budget through fundraising events.
Foundation support allows us to provide small ctasss, art and music in grades K-8, Spanish @r 4-
grade students, intensive technology, library amdaor education.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12CA3

1. Assessment Results;

A. Woodside School students do very well on stiedardized assessments. The state Academic
Performance Index for our school was 942 in 2068,i8 2008, 933 in 2009, 937 in 2010 and 968 in
2011. Students in sub categories such as sociogtoalty disadvantaged, English learners and stsdent
with disabilities made huge gains (129 points, 488 190 points respectively) in performance on the
STAR exam between 2010 and 2011. Standardizesldesinot the only measure Woodside School uses
to assess student progress. We have found tharmenfice assessment information, scored locally is
effectively used to inform instruction. We havefpemance assessments in reading K-8, are pilokiag t
Mathematics Assessment Resource Service (MARS}sseamt and use internally created writing
assessments often.

Woodside students are expected to achieve madténg state standards. The vast majority of our
students score in the proficient or advanced perdoce bands each year. Many families wish to se th
students move from proficient to advanced perforean both ELA and Math. While ELA is critically
important to students success overall, many fagiibbeus quite a bit of energy on their students
performance in mathematics and see advanced masteny indicator of the need for acceleration or
enrichment.

B. Trends in student performance show that studeetbetter able to show mastery toward state
standards each year of implementation of this ass&st. In 2011 on average, 89% of our 2nd-5th grade
students show mastery in English Language Arts9did showed mastery in mathematics. In 2011 on
average, 95% of our middle school students showastery in English Language Arts and 95% showed
mastery in mathematics. All our 8th grade studargsenrolled and complete a full course of algebra.
93% of them scored proficient or advanced on thaS&xam in 2011.

The performance of our students in sub categodedken highlighted in our application to become a
California Distinguished School. Annually, Woodskgtaff collectively review the STAR results by
school, grade level and by special populationsi$tae made with the appropriate staff to work with
students who scored basic, below basic and famblessic. "Closing the gap" for our 58 special
education students and 29 English learners isoaigrior the team. Two major goals are set in otde
improve the performance of special population stiglel) develop robust individual education plaors f
special education and individualized learning plmmd€English learners; and 2) enhance the effentgs
of instructional strategies that ensure considemai individual learning styles, motivational facd, and
generalization of skills.

Five years of state assessment information shostaatial trends upward in middle school math
performance. The average performance across thade tevels in middle school math in 2007 was 65%,
2008-78%, 2009-67%, 2010-73%, and 2011-95%. Theepéage of eighth grade students successfully
completing a full course of algebra has grown fi®3#6 in 2007 to 93% in 2011.

Trends in K-5 ELA performance are rather consist®d% in 2007, 90% in 2008, 85% in 2009, 86% in
2010 and 89% in 2011. Scores in middle school Etefas follows; 2007-89%, 2008-91%, 2009-88%,
2010-88% and 2011-95%. As | am sure you are avtdasenot typical to see middle school scores highe
than K-5 scores. Our middle school program is vibeand challenging.

The gains seen in algebra performance are largedyasmall class sizes partnered with high quality
instruction and subject matter expertise of outrirttors. Pre-algebra and algebra courses arerssbig
by student skill level. The MDTP exam is giventa £nd of sixth and seventh grade to help inform

9



student placements into pre-algebra and algebsaada Groups of 8-10 students receive instruction i
flexible ability groups. In addition to the core th@ourse taken each day, students who are
recommended for additional support have an additiorath class twice a week. The support classes are
designed to support general math course work amthaght by members of the math department.

It is a challenge to effectively complete a fulliese of algebra within a middle school schedule. $aif
has done a great job making the most of our ingtmi@l minutes and resources to ensure mastery of
subject matter.

2. Using Assessment Results:

Data collection and use at Woodside goes well beéyba analysis of the state standardized testing
program, STAR. STAR provides general informatioasi thelps illustrate general trends and whole grade
level or school success toward meeting state stdsdaocal assessment measures provide a much
deeper level of data to use to inform instructimotighout the school year. All K-5 teachers use the
Developmental Reading Assessment multiple timesaa §o place and replace students in reading groups
and match students with “just right” books. In @iddh to our general education use of local assessm
measures, our early reading intervention progrdimsraeavily on up to date information about studen
performance measures.

First grade students that qualify for help parét#in Reading Recovery while Kindergarten and sgco
grade students work in a modified version of Regdtecovery. First grade students receive daily
focused reading instruction with our credentialed Reading Recovery trained teacher. Students in
Reading Recovery receive approximately six lesgefsre being discontinued from the program.
Students are assessed at a 16 in the DevelopniRadding Assessment upon exit. Student performance
results are compelling. At the end of the 2010-26dHool year all first grade students scored gyidde
level appropriate) on the DRA assessment excapbth students were referred for special education
support.

Students in 3-6 grade receive additional supparaaing with a reading specialist who also sujgpout
English learners. 22, 3-6 grade students receradimg support. All students were assessed at grade
level at the end of the year.

During the 2009-2010 school year, the Special Eitutd eam began closely examining every student's
needs and learning style and focused on the "Ekh Individualized and rigorous standards-based
achievement outcomes became the central focus.migrend collaborative assessment, one on one
strategy sessions with students, and a flexibleagmi to instructional materials became a foundatio
allow students to thrive regardless of their indixal learning style.

General education and special education at Woo@salan integrated system. There is on-going
collaboration between the specialists and the géeeucation teachers to ensure that curriculum is
strategically designed to meet the individual shisfeneeds. Many special education students reeeive
portion of their services through push-in suppatrf the Special Education team. This provides omgoi
and timely understanding of the student's progaesischallenges as well as factors that may be
supporting or jeopardizing a student's advancenhestructional strategies and motivational appresch
are then adjusted accordingly.

Frameworks were created to clearly show the devedop of expected skills based on the California
content standards for Kindergarten through fiftadgr. These frameworks support communications
regarding a students current performance and thecgations for their grade level and serve as @ roa
map for each student's academic progress. Assetsthahare directly linked to the standards were
accumulated or developed as necessary. Using fibveniation gathered from administered assessments,
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individualized color-coded performance charts aeaied to identify achievement gaps. An instruaion
plan is then developed that targets the identdigtievement gaps and builds capacity for furthecasss.

The Special Education and EL team works to fostgrawth mindset” in every student and the School
Psychologist often meets with students to discaggue learning styles and the notion of "the besra
muscle." By endorsing a growth mindset, or thedfd¢hat an ability is incremental as opposed tedix
students are more likely to exert the effort neapsfor accelerated growth. Students are madea@ttpli
aware of both short-term objectives and long-teoalg)in order to promote self-awareness and self-
efficacy. Students at Woodside have a "say" irr theucation and they experience responsibility and
pride.

Progress is regularly measured and the instrudtfpate and sequencing modified as necessary for the
individual child. In addition, the school librarigmdedicated to supporting students in readirtbeit

"just right level." Fiction books in the libraryeashelved by reading level and each book has kestim
the inside cover that identifies the level. In diddi, the library website has links to searchalaadases
that support students and parents in finding 'liigtt" books and monitoring reading levels of books
obtained from other sources.

Developmental Reading Assessment information id uséall and spring conferences. Additional
classroom performance data is highlighted in camfees and weekly communications. Whole school
performance on the STAR exam is shared each &ler@l year comparisons within school and among
similar districts are discussed and examined &ods.

3. Sharing Lessons L earned:

Woodside School has been recognized as a Califbistanguished School nominee. We were
encouraged to apply for the Distinguished Schoadgfam in order to share our service model with lik
districts. Our two signature practices are our cahensive K-8 Art and Music program and our service
model for students with special needs. A thorounylestigation of both practices will be shared tigtou
the Distinguished Schools communication model wédnaahif the final award is received this spring.

Our strong special populations scores in 2011 baem an interest to both local districts and owmntyp
office of education. Collaboration has been desdiis a vital component to student success.

Collaboration among specialists and between spsisi@and general education teachers provides agstro
foundation of support for our students. The readipecialists, English language development spetiali
school psychologist and speech and language pagikblbave offices in close physical proximity ket
learning center, which allows for informal collabtion. In addition, the learning center has a tgbic
classroom appearance and its staff is an integpatadf the school community. The learning center
represents a positive and non-stigmatizing envimirthat students regard as just one of many places
where they go to get "extra help".

Our success with special needs populations hasrm&ed by neighboring districts. The API scoras f
subgroups were analyzed and strategies that cgartezalized have been shared. Other local districts
have shown interest in our implementation of therk8bop model in reading and writing throughout our
K-5 classrooms. Other districts have found our ssmsent data that has been gathered by our reading
specialists to be compelling evidence of successfplementation of the model. Some aspects of our
implementation can be emulated while others woeldifficult to copy. We have such a small school
and our size lends itself to a tailored implemeaatabf the program.

4. Engaging Familiesand Communities:
Woodside School is the center of a small commuthidy prides itself on putting the needs of children

first. Our Foundation, PTA and general communityart the work of the school through fundraising,
11



supporting teachers, and providing high qualityepaeducation. Parent involvement is wide and deep.
We have an active School Site Council, Safety, Budgivisory and GATE Committee as well as
GRUPO Union. The School Site Council does importemtk each year including; community outreach,
program review and providing information regardprggram proposals for the Board to consider. Safety
goals within the Single Plan for Student achieveinaga delegated to the Safety Committee for
completion. The Budget Advisory Committee is neis tfear and its primary function is to provide
transparency around our budget and funding preitGATE is a committee of teachers and parents tha
consider ways to enrich the general education prodor students who are significantly above stathdar
for their grade level.

Woodside School is one of 8 districts that partibépin a desegregation program called the Tinsley
program. Tinsley is a lawsuit settlement that insts our eight districts to receive a prescribechiner of
students from the Ravenswood School District int Paso Alto. Woodside receives 10 percent of our
students from Ravenswood. These students providé meeded diversity of background and life
experience to our school community. The GRUPO Upiairent/community committee meets quarterly
to discuss the needs of both our English learmailiiss and our Tinsley students. Tinsley studengs a
bused daily to our community and this transportaigstem can cause some unique challenges for these
students and their families. It is a high priodfythe Woodside community to ensure a successful
experience for these students. GRUPO Union gaals ncluded fundraising, parent education,
translation services and general support througioay system of Spanish speaking Woodside families
who reach out to each Tinsley/EL family.

The cumulative work of these groups ensures thaid&ide School supports all students and staff.

12



PART V - CURRICULUM AND INSTRUCTION 12CA3

1. Curriculum:

Woodside Elementary School services Kindergartesutih §' grade students with a balanced, engaging,
and rigorous curriculum that is aligned to theestaft California’s content standards.

The Kindergarten‘8grade reading/English language arts curriculunsists of the state adopted
Houghton Mifflin program. Supplements to the ccutum include guided reading, shared reading, small
group instruction, Reader’s and Writer's Workshibye, Six Traits writing program, Junior Great Books,
and core literature selections.

The 6"-8" grade reading/English language arts curriculunsists of the state adopted Holt Literature
and Language Arts Anthology Collection and Warrsmétandbook (grammar). In addition, students
explore thematic connections in reading, writingrevanalysis, listening and speaking, as well a®ua
genres of literature, thus ensuring a strong fotiaddor the future.

The Kindergarten‘8grade mathematics curriculum follows the statepéetb Everyday Math program,
and the 8-8" grade mathematics curriculum follows the statepgeth Prentice Hall California Grade 6
Math, Prentice Hall Pre-Algebra, and Prentice Addlebra texts. In addition, differentiation withihe
classroom and the use of online resources suclerauR, XL, and our math GATE program help to
foster the needs of all students and maintainaaigs curriculum.

The Kindergarten‘Bgrade science curriculum encourages hands-oritaithat lead to concept
development and is based on the California Stam&work and the Full Option Science System (FOSS)
kits. The &-8" grade science curriculum relies heavily upon itigasion and experimentation with the
CPO programs.

The Kindergarten‘8grade social studies curriculum follows the statepted Scott Foresman series,
while the 8-8" grades follow the state adopted Teachers’ Cunrinuhstitute. The goal of the social
studies program is to increase students’ awarearebappreciation of various cultures, ethnicitées)
traditions. This fits in well with the school’s erall goal of fostering a global, multicultural aswaess in
each student.

The visual and performing arts curriculum at Wodddtlementary School centers on the idea that music
and art helps to foster a well-rounded and whotsge All K-4" grade students participate in choral
music classes that lead to grade-level musicaldewlte 3™-8" grade students participate in instrumental
music. In addition, all K-8 grade students participate in an art class eaek #wt focuses on the
integration of art with the K*8grade core classes.

Woodside Elementary School uses the Physical Eidncltodel Content Standards for California Public
Schools to help guide instruction in the K-grades. The ultimate goal of the physical edogati
curriculum is to create an environment where platarticipation, mental stimulation, and social
facilitation lead to a healthy lifestyle. Interwavinto the curriculum at all grade levels are theadlated
issues such as heart health, nutrition, and bodgém

All 2"-8" grade classrooms have 1:1 student laptops asweéiteractive whiteboards in K-8
classrooms. In addition, a computer lab with 2@poters is used for technology instruction to the
Kindergarten and®igrade students. Integrated technology instruatithin each grade level helps to
prepare students for the future in High School]&ia, and beyond.
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The 4"-8" grade Spanish curriculum utilizes the state adbpteDougall-Littell series and focuses on the
newly adopted California Foreign Language Standawigh an emphasis on content, communication,
cultures, structures, and settings, the Spanigitalum aims to prepare students for high schodlthe
multicultural world that we live in.

The middle school program at Woodside School pespstudents for high school and eventually College
and beyond. Courses are geared to prepare afirdgutbr high school honors courses so they are
equipped to engage in the most rigorous aspetiediigh school program.

2. Reading/English:

The Kindergarten‘8grades at Woodside Elementary School have a bedditeracy program that meets
the needs of each individual student. The statptad literacy program by Houghton Mifflin, alongthv
many other supplemental program components, foenfidhindation of the reading program. Some of the
program components include Reader’s Workshop, guidading, small group instruction, read aloud,
shared reading, and a very intensive Reading Reg@vegram. In addition, all students are
administered the Diagnostic Reading Assessmerds times each year, and all of the books throughout
the Kindergarten‘8grade and the school library are leveled. THial students who are below grade
level or above grade level to read books that ppecgriate for their particular levels.

Reader’s Workshop was selected to be an importahopour Kindergarten-5th grade reading
curriculum due to its natural ability to differesie for students. Through Reader’'s Workshop, stisde
learn to self-select appropriate books from a wadeye of materials to read at school and at hohiney
are encouraged to read material that is in line Wieir reading level so that they will gain flugrand
build comprehension. Reader’s Workshop begins avitthole group mini-lesson that has one specific
focus for the readers to learn and implement ingir town reading practices. Students then arefbat
implement the new strategy in their own exploring aeading practices, allowing teachers to
differentiate the reading curriculum.

Reader’'s Workshop allows students who are abowdedevel to go beyond the instruction that they
would normally get in a classroom. In additiomdsnts who are below grade level, as evidencedghro
DRA testing and teacher observations, work withiReading Recovery specialists. Students receive
intensive one-on-one instruction to master the dwaed skills of reading. These students medydai
with a highly trained teacher until their readisgt or above grade level. The reading speciallsts
provide small group instruction to students depegdin the specific needs of the individual students
The focus on this instruction includes comprehemdiaency, phonics, phonemic awareness, and oral
language. Finally, the reading specialist teara ptevides ongoing demonstration lessons, coaching,
and staff development to classroom teachers tbdutheir knowledge and expertise in Reader’s
Workshop.

The Middle School language arts program utilizesstate adopted Holt and Warriner’s textbooks and
provides a double period of language arts classeis @ay. As part of this program, students receive
appropriate instruction to ensure they meet oredxd¢ke California academic content standards &t efc
the three grade levels. Following this scope aglience provides students with a strong langudge ar
foundation in the four identified domains of reagliwriting, oral language, and listening and spegki

The encompassing goal for th& 6", and &' grade language arts curriculum is to prepare Wdets
students for a successful academic experiencgymduhool and beyond. The means to achieve this go
is multifaceted. One primary focus is to ensunelshts master the objectives specified in Calitoni
English-language arts content standards and Waosddahguage arts continuum so that students are
confident in their knowledge of the basics of thairguage. Inherent in the notion of basics; preficy
in spelling, vocabulary, and oral language skitls @so highlighted. Another key focus is to erdhiat
students apply such knowledge to their written wswkhat they become competent writers with clarity
and thought. While students will have the oppatyut® compose various types of writing styles,lsas
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expository, persuasive, and descriptive textsuttimate goal is to ensure that each student master
analytical writing that is the key to a successiigh school career.

The core literature program enables students to l@@per analysis of novels, short stories, aretrgo
and to apply insights gained from literature tarthees. Efforts are made to maintain both a thém
and interdisciplinary approach as each book, siory, or play is read. In this manner, the core
literature program is vital to the success of thigimg program as it serves to promote lively class
discussion utilizing higher level thinking skillshich are intricately related to one’s writing prase At
all times, students are encouraged to be activejpants in the learning process and to learnvtiee of
guestioning to solidify knowledge.

Differentiation is an important component of thedillie School language arts program as small class
sizes allow for optimal learning. In addition, tiéddle School electives program offers readingpsup
classes for those students who are below gradedadesnrichment classes for students who are above
grade level.

3. Mathematics:

The goal of the Woodside Elementary School mathiemptogram is to instill a strong foundation of
mathematics at the lower grade levels and to huglth these skills as the students progress thrthegh
Middle School. Ultimately, students leave our sahwith the aptitude necessary to excel in advanced
mathematics classes throughout high school andgsll

The Kindergarten‘Bgrade mathematics curriculum uses the state adi@eryday Math program. To
build a solid foundation, students are exposetireet different levels of mathematical understanditig
conceptual level, where children use objects tdaggpmath relationships, the connecting level, wher
children connect objects to symbols, and the symlb@el, where children write symbols for an
equation. Small and whole group activities aradusdeach these strategies. As students progress
through the grade levels, they use mathematicabreag to approach problems, find solutions, and
generalize to other solutions.

The Middle School mathematics curriculum uses theesadopted Prentice Hall series to help students
compete successfully in the worldwide economy angktrticipate fully as informed citizens. The gatl
Woodside Elementary School is that all studentstmeexceed the California Mathematics Content
Standards for the"6 7", and & grades so they will be confident problem solvessyer to learn, and
inspired to pursue advanced studies in mathemalfib& philosophy is predicated on the belief that
proficiency in mathematics is a result of sustaietfdrt and effective teacher instruction.

Woodside Elementary School also utilizes many asli@plemental programs in addition to the state
adopted texts. The Kindergartefi-grades incorporate the web-based IXL mathematimgram to help
build skills and to allow for differentiation withithe classroom. In addition, all KindergartéhegBade
students have Renzulli accounts that allow foredéhtiation through online projects. The Middld&al
utilizes the Prentice Hall online video tutoriatedalhe Math Diagnostic Testing Project readinests e
help differentiate and to determine a student’slirezss for a particular course.

Woodside Elementary School is fortunate to havdlstizess sizes that allows for differentiation. €Th
Kindergarten- grade class size averages seventeen students, théimiddle school math classes are
ability-grouped into class sizes no larger thaweshestudents. In addition, all students are gihen
CoGAT test that qualifies some students for the G4fogram. Finally, students who are not
performing at grade level receive individual instran time from their teachers and support teachers
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4. Additional Curriculum Area:

The Woodside Elementary School community valuesithelopment of the “whole child,” and the
visual and performing arts program allows for &fldren from Kindergarten through'§rade to
participate in art classes as well as choral asglumental music classes. Woodside Elementarydsho
mission speaks to the importance of exposing agestts to human creativity and the recognition #hat
whole child is an arts child. The school’'s missinciudes the arts as a vital aspect of a balanndd
stimulating learning experience where the arts teelevelop critical thinking, promote self-expriess
foster self-knowledge, and support the learning tidlees place in other academic subjects.

The music program implements its philosophy andtpa by covering musicianship, music theory, and
performing arts, including musical theater. Thacters use a mix of Kodaly, Dalcroze, and Orff
methodologies, along with guidance from Gordon’ssMiLearning Theory. The music program
provides performance opportunities for studenthimwcase their skills and helps to develop sedest
and confidence.

The articulated art curriculum is a skill-basedgremm that is interdisciplinary at its core. Thegnam
covers art theory, art history, and craftsmansHiperconnecting to various grade level literature,
science, and social studies units. Student artigodisplayed throughout the campus; in the offibe,
meeting rooms, the classrooms, and in the art rdonaddition, student work is also shown in thealo
community, including the Woodside Elementary Sclavbdisplay at the San Mateo County Office of
Education.

In addition to performance skills, both the musid art programs emphasize teamwork. Students work
with their peers, while generating self-disciplared responsibility to others. Global understanding
through the study of music and art is an imporgamtect of both programs and the overall school
mission. The incorporation of workshops and atistresidency programs enables students to have
direct involvement with artists. Both the musicdanrt programs encourage students to improve $o tha
they can continue to participate at the high sckea and into adulthood.

5. Instructional M ethods:

Woodside School is fully committed to the workstmopdel of instruction for reading and writing. AlFK
5 teachers are using workshop model consistentlyeim classrooms to provide differentiated reading
and writing instruction. Differentiated readingtingtion is supported through the use of the
Developmental Reading Assessment system thataalhégs use at least twice a year to place students
into relevant and productive reading groups ancerias. Centers instruction is used systematically
throughout the K-5 classrooms. Student centeraght facilitated instruction is consistent from
Kindergarten to eighth grade. Hands on sciencepigoaity in our science classes K-8. Both our K-5
(FOSS) and 6-8 (CPO) science programs are expergmt investigations centered. In addition to the
classroom program we have a fully functioning garteat is used regularly for life lab purposes.

Project Based learning in Social Science is comsighroughout the grade spans. Students are given
opportunities in middle school to complete a higtay project similar to an exit project. Students
present their projects to judges and are assessedding to the project type chosen: documentary,
research project, performance or poster.

Middle school math students, specifically pre-atgednd algebra students are organized into small,
ability groups for differentiated instruction. Thatire math team meets to review student assessment
information over the summer and places studergsdaps of 8-10 students to better serve students at
their level with a high level of support. Instract is delivered using technology and multiple niiids.
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Woodside has a one to one laptop program for stademgrades 2 through 8. Students use laptops for
online practice, development of products, and mresedn addition to laptops, every classroom has an
teachers use a smart board and document camemavideinteractive direct instruction and guided
practice.

Support classes for general education studentsddienschool ELA and Math built into the 8 period
day. As previously mentioned, we provide genedaication support for students with special needs
through pull out and push in services.

6. Professional Development:

Like most districts in California, Woodside Schobeals six professional teacher development days
embedded into the academic calendar. Full day esatdvelopment is focused on school wide initiaive
such as Saocial and Emotional Learning, GATE stiategnd tools, Math and Reading intervention. In
addition to these full days we have professionaetipment time built into our weekly schedule on
Wednesday afternoons. We use our Wednesday aftesrmoyoa rotation to include individual curriculum
development, cross grade level or content areeudation, school wide training and staff meetingen
necessary we use release time to send teachdghtquality training opportunities such as our loca
Silicon Valley Initiative and Teachers College RetadWriters Workshop Institutes.

The 2011-2012 school year has focused on traimmddath, and SEL. With a leadership change this
summer an assessment was made that these ingiatere compelling and needed attention this school
year. Math training has been provided to bettdizatour existing Every Day Math program, explore
performance assessments and address parent cordwsind homework help. Social and Emotional
Literacy was a hot topic over the summer and the®8ae staff immediately enlisted the support of a
renowned consultant from Nueva School to help ogige K-5 and 6-8 curriculum training, come to
whole school agreements about school climate ismu@grovide parent education around SEL topics
such as adolescence and parenting tools.

We are establishing a maintenance system for geMath and ELA training needs. Reading and writing
using workshop model is a high priority for WoodsidlVe want to continue to provide intensive, high
guality training in this area. All K-5 teachers late opportunity to attend one week of training at
teachers college at Columbia. In addition we preditivo sessions of training on how to better wibzir
Developmental Reading Assessment to inform ouréeMeeading/workshop program. Now that basic
training has been provided for Everyday Math ongairaintenance will focus on differentiated
instruction and using data to inform instruction.

7. School Leadership:

Woodside School is organized to provide supporafbour students and staff. As a one school P&-K-
district our administrative organization is a cealje. We operate a private preschool on campuglas w
The school/district leader is the Superintendemdéiyal. We also have a full time Assistant Priratjp
Student Services Coordinator and Chief Businesgi@ff The primary responsibilities of the
Superintendent/Principal are to oversee work witlarl, community and supervise and evaluate staff.
This person also serves as the preschool direntdrleads human resources work. Relationshipstare a
the center of leadership. The Superintendent/Ryaés$ located at the school/district and is ablbd in
classrooms weekly, greet parent daily and provitgping support and guidance to the staff.

The Superintendent/Principal and the Board of Beswork to provide general direction through the
strategic plan, policy development and to condoatrmunity outreach. We have begun the process of
strategic planning and will have in place a fivedyplan by June 2012. The process will help all
constituent groups to evaluate current programcaafl a plan for the future.
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The administrative team works well together to easusafe school environment, fiscal solvency, high
quality instruction and support for staff, studessl families. The Assistant Principal providesegah
support for assessment, student behavior, schal@ agtivities, facilities and teacher evaluatiod an
supervision. The Student Services Coordinatomisraadministratively credentialed, coordinator or
special education, Social and Emotional Literaay #aches the middle school advisory classes. Our
Chief Business Official manages our accounts payabteivable, compliance requirements, and liaison
with the county office of education and helps l&@® negotiations process with our bargaining unit.

We meet monthly with staff and parent leaders susmnthat priorities are help at the forefront of o

work. The JCOP committee (Joint Committee on Riéw) includes Board members,
Superintendent/Principal, Chief Business Officiadl & TA President. JCOP ensures that the resoues w
have are used to guarantee quality of program antinual improvement.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: {Test: California Standardized Testing and Report8iDAR)
Edition/Publication Year: 201 Publisher: Pearson

2010-2011| 2009-201C| 2008-200€ | 2007-2008  2006-2007

Testing Month May May May May May
SCHOOL SCORES

% Proficient or Advanced 96 80 78 90 86
% Advanced 80 57 60 72 74
Number of students tested 50 56 55 58 57
Percent of total students tested 100 100 100 0 10 98
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Proficient or Advanced

% Advanced

Number of students tested 4 7 2 1 1
2. African American Students

% Proficient or Advanced

% Advanced

Number of students tested 3 3 1

3. Hispanic or Latino Students

% Proficient or Advanced

% Advanced

Number of students tested 6 7 6 6 7
4. Special Education Students

% Proficient or Advanced

% Advanced

Number of students tested 4 6 6 4 6
5. English Language L ear ner Students

% Proficient or Advanced

% Advanced

Number of students tested 4 6 6 4 4
6. Asian

% Proficient or Advanced

% Advanced

Number of students tested 3 2 2 4 5
NOTES:

Percentage figures are not given if number of sttglis below 10.
12CA3
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: {Test: Californa Standardized Testing and Reporting (ST
Edition/Publication Year: 201 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May May May May
SCHOOL SCORES

% Proficient or Advanced 86 80 80 88 79
% Advanced 48 61 53 53 49
Number of students tested 50 54 55 58 57
Percent of total students tested 100 96 100 100 98
Number of students alternatively asse: 0 0

Percent of students alternatively assessed 0 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Proficient or Advanced

% Advanced

Number of students tested 4 6 2 1 1
2. African American Students

% Proficient or Advanced

% Advanced

Number of students tested 3 3 1

3. Hispanic or Latino Students

% Proficient or Advanced

% Advanced

Number of students tested 6 7 6 6 7
4. Special Education Students

% Proficient or Advanced

% Advanced

Number of students tested 4 5 6 4 6
5. English Language L ear ner Students

% Proficient or Advanced

% Advanced

Number of students tested 4 5 6 4 4
6. Asian

% Proficient or Advanced

% Advanced

Number of students tested 3 2 2 4 5
NOTES:

Percentage figures are not given if number of sitsdis below 10.
12CA3
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: < Test: California Standardized Testing and Report8iDAR)
Edition/Publicaibn Year: 201 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May May May May
SCHOOL SCORES

% Proficient or Advanced 96 92 97 91 93
% Advanced 75 71 88 72 80
Number of students tested 55 52 56 58 55
Percent of total students tested 100 100 100 97 100
Number of students alternatively asse: 3 0 0 1 0
Percent of students alternatively assessed 5 0 0 2 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Proficient or Advanced

% Advanced

Number of students tested 7 6 1 1

2. African American Students

% Proficient or Advanced

% Advanced

Number of students tested 1 3 1

3. Hispanic or Latino Students

% Proficient or Advanced

% Advanced

Number of students tested 7 6 5 9 2
4. Special Education Students

% Proficient or Advanced

% Advanced

Number of students tested 9 7 3 8 7
5. English Language L ear ner Students

% Proficient or Advanced

% Advanced

Number of students tested 6 5 4 4

6. Asian

% Proficient or Advanced

% Advanced

Number of students tested 1 1 5 6 4
NOTES:

Percentage figures are not given if number of sitsdis below 10.
12CA3
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: < Test: California Standardized Testing and Report8iDAR)
Edition/Publication Year: 201 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May May May May
SCHOOL SCORES

% Proficient or Advanced 93 89 96 93 96
% Advanced 82 75 86 76 87
Number of students tested 55 52 56 59 55
Percent of total students tested 100 100 98 95 100
Number of students alternatively asse: 2 0 1 2 0
Percent of students alternatively assessed 4 0 2 3 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Proficient or Advanced

% Advanced

Number of students tested 7 6 1 1

2. African American Students

% Proficient or Advanced

% Advanced

Number of students tested 1 3 1

3. Hispanic or Latino Students

% Proficient or Advanced

% Advanced

Number of students tested 7 6 5 9 2
4. Special Education Students

% Proficient or Advanced

% Advanced

Number of students tested 9 7 3 8 7
5. English Language L ear ner Students

% Proficient or Advanced

% Advanced

Number of students tested 6 5 4 4

6. Asian

% Proficient or Advanced

% Advanced

Number of students tested 1 1 5 6 4
NOTES:

Percentage figures are not given if number of sitsdis below 10.
12CA3
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: ! Test: California Standardized Testing and Report81DAR)
Edition/Publication Year: 201 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May May May May
SCHOOL SCORES

% Proficient or Advanced 94 95 88 97 83
% Advanced 59 78 65 67 57
Number of students tested 51 55 57 57 46
Percent of total students tested 100 100 98 100 98
Number of students alternatively asse: 0 0

Percent of students alternatively assessed 0 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Proficient or Advanced

% Advanced

Number of students tested 6 2 1 1

2. African American Students

% Proficient or Advanced

% Advanced

Number of students tested 2 1

3. Hispanic or Latino Students

% Proficient or Advanced

% Advanced

Number of students tested 5 4 8 3 3
4. Special Education Students

% Proficient or Advanced

% Advanced

Number of students tested 7 4 4 7 7
5. English Language L ear ner Students

% Proficient or Advanced

% Advanced

Number of students tested 5 3 4 1 1
6. Asian

% Proficient or Advanced

% Advanced

Number of students tested 1 3 5 4 3
NOTES:

Percentage figures are not given if number of sitsdis below 10.
12CA3
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: ! Test: California 8andardized Testing and Reporting (ST.
Edition/Publication Year: 201 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May May May May
SCHOOL SCORES

% Proficient or Advanced 96 96 79 95 80
% Advanced 78 85 66 65 50
Number of students tested 51 54 58 57 46
Percent of total students tested 100 98 100 100 98
Number of students alternatively asse: 0 0

Percent of students alternatively assessed 0 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Proficient or Advanced

% Advanced

Number of students tested 6 2 1 1

2. African American Students

% Proficient or Advanced

% Advanced

Number of students tested 2 1

3. Hispanic or Latino Students

% Proficient or Advanced

% Advanced

Number of students tested 5 4 8 3 3
4. Special Education Students

% Proficient or Advanced

% Advanced

Number of students tested 7 3 4 7 7
5. English Language L ear ner Students

% Proficient or Advanced

% Advanced

Number of students tested 5 2 4 1 1
6. Asian

% Proficient or Advanced

% Advanced

Number of students tested 1 2 5 4 3
NOTES:

Percentage figures are not given if number of sitsdis below 10.
12CA3

24



STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: (Test: California Standardized Testing and Report81DAR)
Edition/Publication Yea 2011 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May May May May
SCHOOL SCORES

% Proficient or Advanced 98 86 87 73 90
% Advanced 71 49 54 54 53
Number of students tested 42 59 54 37 51
Percent of total students tested 100 100 100 95 100
Number of students alternatively asse: 0 3 0 0 0
Percent of students alternatively assessed 0 5 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Proficient or Advanced

% Advanced

Number of students tested 2 5 1 3
2. African American Students

% Proficient or Advanced

% Advanced

Number of students tested 2 1

3. Hispanic or Latino Students

% Proficient or Advanced

% Advanced

Number of students tested 5 8 1 2 6
4. Special Education Students

% Proficient or Advanced

% Advanced

Number of students tested 3 10 6 9
5. English Language L ear ner Students

% Proficient or Advanced

% Advanced

Number of students tested 2 4 1 2
6. Asian

% Proficient or Advanced

% Advanced

Number of students tested 2 2 4 1 1
NOTES:

Percentage figures are not given if number of sitsdis below 10.
12CA3
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: (Test: California Standardized Testing and Report81DAR)
Edition/Publication Year: 201 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May May May May
SCHOOL SCORES

% Proficient or Advanced 98 89 89 87 86
% Advanced 83 73 59 57 59
Number of students tested 42 56 54 37 51
Percent of total students tested 100 94 100 95 100
Number of students alternatively asse: 1 3 0 0 0
Percent of students alternatively assessed 2 5 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Proficient or Advanced

% Advanced

Number of students tested 2 5 1 3
2. African American Students

% Proficient or Advanced

% Advanced

Number of students tested 2

3. Hispanic or Latino Students

% Proficient or Advanced

% Advanced

Number of students tested 5 8 1 2 6
4. Special Education Students

% Proficient or Advanced

% Advanced

Number of students tested 3 7 6 9
5. English Language L ear ner Students

% Proficient or Advanced

% Advanced

Number of students tested 2 4 1 2
6. Asian

% Proficient or Advanced

% Advanced

Number of students tested 2 2 4 1 1
NOTES:

Percentage figures are not given if number of sitsdis below 10.
12CA3
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Subject: Mathematics
Edition/Publication Year: 201 Publisher: Pearson

STATE CRITERION-REFERENCED TESTS

Grade: "Test: California Standardized Testing and Report81DAR)

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May
SCHOOL SCORES

% Proficient or Advanced 95 71
% Advanced 44 44
Number of students tested 61 49
Percent of total students tested 100 98
Number of students alternatively asse: 3 0
Percent of students alternatively assessed 5 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Proficient or Advanced

% Advanced

Number of students tested 6 1
2. African American Students

% Proficient or Advanced

% Advanced

Number of students tested 1

3. Hispanic or Latino Students

% Proficient or Advanced

% Advanced

Number of students tested 8 2
4. Special Education Students

% Proficient or Advanced

% Advanced

Number of students tested 9 4
5. English Language L ear ner Students

% Proficient or Advanced

% Advanced

Number of students tested 4 1
6. Asian

% Proficient or Advanced

% Advanced

Number of students tested 3 1
NOTES:

Percentage figures are not given if number of sitsdis below 10.
12CA3

May May May
67 82 75
44 33 36
36 51 47
100 100 100
0 0
0 0

1 4

3 7 6
9 6

1 1 1

2 1 4
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: "Test: California Standardized Teg and Reporting (STAF
Edition/Publication Year: 201 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month May May May May May
SCHOOL SCORES

% Proficient or Advanced 97 88 81 90 94
% Advanced 79 74 58 71 57
Number of students tested 61 50 36 51 47
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 3 0 1 0 0
Percent of students alternatively assessed 5 0 3 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Proficient or Advanced

% Advanced

Number of students tested 6 1 1 4

2. African American Students

% Proficient or Advanced

% Advanced

Number of students tested 1

3. Hispanic or Latino Students

% Proficient or Advanced

% Advanced

Number of students tested 8 2 3 7 6
4. Special Education Students

% Proficient or Advanced

% Advanced

Number of students tested 9 4 9 6
5. English Language L ear ner Students

% Proficient or Advanced

% Advanced

Number of students tested 4 1 1 1
6. Asian

% Proficient or Advanced

% Advanced

Number of students tested 3 1 2 1 4
NOTES:

Percentage figures are not given if number of sitsdis below 10.
12CA3
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Subject: Mathematics
Edition/Publication Year: 201 Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

STATE CRITERION-REFERENCED TESTS

Testing Month May May May
SCHOOL SCORES

% Proficient or Advanced 92 58 52
% Advanced 29 31 16
Number of students tested 48 36 50
Percent of total students tested 100 97 98
Number of students alternatively asse: 0 1

Percent of students alternatively assessed 0 3

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Proficient or Advanced

% Advanced

Number of students tested

2. African American Students
% Proficient or Advanced

% Advanced

Number of students tested

3. Hispanic or Latino Students
% Proficient or Advanced

% Advanced

Number of students tested

4. Special Education Students
% Proficient or Advanced

% Advanced

Number of students tested

5. English Language L ear ner Students

% Proficient or Advanced
% Advanced

Number of students tested
6. Asian

% Proficient or Advanced
% Advanced

Number of students tested
NOTES:

1 3 3
2 4 8
4 6

3
2 3 1

Percentage figures are not given if number of sitsdis below 10.

12CA3

May

91
67
46
100

May

39

17

100
0
0

36

Grade: {Test: California Standardized Testing and Report8iDAR)
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Subject: Reading

STATE CRITERION-REFERENCED TESTS

Testing Month May May May
SCHOOL SCORES

% Proficient or Advanced 90 80 92
% Advanced 83 66 68
Number of students tested 48 35 50
Percent of total students tested 100 94 98
Number of studnts alternatively asses: 0 1

Percent of students alternatively assessed 0 3

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Proficient or Advanced

% Advanced

Number of students tested

2. African American Students
% Proficient or Advanced

% Advanced

Number of students tested

3. Hispanic or Latino Students
% Proficient or Advanced

% Advanced

Number of students tested

4. Special Education Students
% Proficient or Advanced

% Advanced

Number of students tested

5. English Language L ear ner Students

% Proficient or Advanced
% Advanced

Number of students tested
6. Asian

% Proficient or Advanced
% Advanced

Number of students tested
NOTES:

1 3 3
2 4 8
4 5

3
2 3 1

Percentage figures are not given if number of sitsdis below 10.

12CA3

May

91
67
46
100

May

89

58

100
0
0

36

Grade: {Test: California Standardized Testing and Report8iDAR)
Edition/Publication Year: 201Publisher: Pearson

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

% Proficient or Advanced 95
% Advanced 59
Number of students tested 307
Percent of total students tested 100
Number of students alternatively asse: 6

Percent of students alternatively assessed 1
SUBGROUP SCORES

81

56

307
99

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Proficient or Advanced 77
% Advanced 0
Number of students tested 26

2. African American Students

% Proficient or Advanced

% Advanced

Number of students tested 5
3. Hispanic or Latino Students

% Proficient or Advanced 0
% Advanced 0
Number of students tested 33
4. Special Education Students

% Proficient or Advanced 0
% Advanced 0
Number of students tested 36

5. English Language L ear ner Students

% Proficient or Advanced 0
% Advanced 0
Number of students tested 21
6.
% Proficient or Advanced 0
% Advanced 0
Number of students tested 12
NOTES:

12CA3

43
0
24

12

79
55
308

9¢

19

88 79
61 55
307 292
98 99
1 0
0
7 5
4 2
0 0
0 0
33 31
0 0
0 0
40 38
0 0
0 0
11 11
0 0
0 0
19 20
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

% Proficient or Advanced 93
% Advanced 75
Number of students tested 307
Percent of total students tested 100
Number of students alternatively asse: 6

Percent of students alternatively assessed 1
SUBGROUP SCORES

87

72

301
97

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Proficient or Advanced

% Advanced

Number of students tested

2. African American Students
% Proficient or Advanced

% Advanced

Number of students tested

3. Hispanic or Latino Students
% Proficient or Advanced

% Advanced

Number of students tested

4. Special Education Students
% Proficient or Advanced

% Advanced

Number of students tested

5. English Language L ear ner Students
% Proficient or Advanced

% Advanced

Number of students tested

6.

% Proficient or Advanced

% Advanced

Number of students tested
NOTES:

77
0

26

12

12CA3

52
0
23

11

86
65
309

9¢

19

90
65

3083
98

19

87
60

292

20



