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PART | - ELIGIBILITY CERTIFICATION 12CA24

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12cA24

All data arethe most recent year available.

DISTRICT

1. Number of schools in the distr 120 Elementary schools (includes&-
(per district designation): ___ 29 Middle/Junior high schools
38 High schools
3 K-12 schools
19C Total schools in district

2. District per-pupil expenditure: 523C
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssHocated: Urban or large central city

4. Number of years the principal has been in her/bgtipn at this schoc 3

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 0 0 0

K 0 0 0 7 0 0 0

1 0 0 0 8 0 0 0

2 0 0 0 9 94 108 202

3 0 0 0 10 69 83 152

4 0 0 0 11 62 105 167

5 0 0 0 12 46 75 121

Total in Applying School: 642



12CA24

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

7 % Asian

9 % Black or African American

47 % Hispanic or Latino
0 % Native Hawaiiaror Other Pacific Island

33 % White

4 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: %
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until | 10
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 201C 20
until the end of the school year.

(3) Total of all transferred students [sum 050
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.05
divided by total students in row (4).

(6) Amount in row (5) multiplied by 100. 5

562

8. Percent of English Language Learners in the school: 3%
Total number of ELL students in the school: 21
Number of non-English languages represented: 7

Specify non-English languages:

Spanish, Thai, Viethamese, Arabic, Chinese-Cangr@&sinese-Mandarin, and French



12CA24

9. Percent of students eligible for free/reduced-priceals: 100%
Total number of students who qualify: 642

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

Given the school's Title | status, all studentsddigible for free/reduced-priced meals.

10. Percent of students receiving special educationces: 3%
Total number of students served: 20

Indicate below the number of students with disaegiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

0 Autism 0 Orthopedic Impairment

0 Deafness 7 Other Health Impaired

0 Deaf-Blindness 9 Specific Learning Disability

0 Emotional Disturbance 1 Speech or Language Impairment

3 Hearing Impairment 0 Traumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 21 7
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 1 0
Paraprofessionals 1 1
Support staff

(e.g., school secretaries, custodians, cafetet@saetc.) 3 0
Total number 27 8

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 26:1




13. Show daily student attendance rates. Only highashweed to suply yearly graduation rate
20102011 20092010 20082002 20072008 20062007
Daily student attendance 96% 96% 96%» 95% 95%
High school graduation re,  98% 94% 94% 91% %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

12CA24

Graduating class size: 11¢
Enrolled in a 4-year college or university 85%
Enrolled in a community college 6%
Enrolled in vocational training 0%
Found employment 1%
Military service 3%
Other 5%
Total 100%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:
o No
> Yes

If yes, what was the year of the award?



PART |1l - SUMMARY 12CA24

The School of International Studies (IS) first opeiits doors in September of 2004 as one of siXlsma
schools on the campus of the former San Diego Bigtool, which formed the San Diego High
Educational Complex. All of the former San DiegghliMagnet Programs—the International
Baccalaureate (IB), Writing Academy and LanguagatDoation—are located in the School of
International Studies. When the schools were fimshed, the San Diego High School staff examined
several different models for inclusion of the magmegrams. Due to IB authorization requirement$ an
specialized expertise necessary to teach in tlguége continuation magnet, the stakeholders detedni
that these two magnet programs should be in otleeagmall schools. The Writing Academy remains as a
magnet program complex-wide.

IS encompasses the rich tradition of being pathefoldest secondary institution in San Diego Cypuss
well as, being able to establish an innovative gmmewith a focus on personalized instruction and
academic rigor. The IS School is one of 26 comprsive high schools located in the San Diego Unified
School District, and provides educational programg services to 562 students in grades 9-12 sugzport
by 37 staff members. The student body comprisesx@pt English learner, 43 percent GATE identified,
98 percent 1B, 46 percent magnet, and 6 percectaEtucation.

Approximately 54 percent of our students are regideudents, and 46 percent of our students are
nonresident magnet students. 98 percent of ouestsdake one or more IB tests and approximately 26
percent of our students take the AP U.S. Histost, fEhese percentages have remained relatively
consistent over the past three years. The digtrstides transportation for magnet and special atituc
students to the San Diego Complex.

The School of International Studies faculty corss@dt28 certificated staff members. Approximatedy©
have completed the equivalent of a Master’'s Degrdegher. Five faculty members are National Board
Certified, one was named the 2005 California Teaohthe Year, three earned the title of San Diego
Unified Teachers of the Year, and two other facaoigmbers served as alternate San Diego Unified
Teachers of the Year.

From the moment that a person steps onto our carhpighe is engulfed by the positive attitude. From
the welcoming office team to the teachers, coumsgbides and administrator, the conceptegirning is
the Main Thing is deemed as a priority. With this priority in rdjrour Advanced Placement and
International Baccalaureate classes are openedlisiudents. The idea that all students can achieve
with support from programs such as Advancemenindavidual Development (AVID), IB Support, after
school tutorial sessions staffed by teachers, patemmunity members and peers is at the coreof ou
philosophical beliefs.

When one moves into the classrooms, he/she wilheeethe concept dfearning isthe Main Thing is
integrated into the rigorous Advance Placementlatatnational Baccalaureate curriculum. In the
Humanities classrooms, (AP History or Theory of itedge), the student engagement can be seen in a
series of interactive discussions, Socratic Sergjiactures and writing assignments that meet ceexk
CA and IB standards. The need to offer IB classexnit diverse student population became the rdgona
for adopting the IB for all. IB's emphasis on irdiciplinary learning requires that students stoolyrses
across six disciplines, including mathematics,\iittlials and societies, and the arts. Part of thiohia
process involves submitting an Extended Essay (&dfpleting the Theory of Knowledge course, and
participating in creativity, action, and servic@jects (CAS). IB coursework also meets and exceeds
California’s high school graduation requirementsidgnts may choose to take individual IB courseb an
exams and earn IB certificates or complete alctiaponents to attain an IB Diploma, which are



recognized for credit at most colleges and unitiessi Currently, 35 seniors are in the processaofing

an IB Diploma. This sequence of classes fulfills @alifornia requirements for graduation: Four geafr
English Language Arts; Three years of Mathemalibsee years of Science; Three years of History; Two
years of Foreign Language; One year of CreativeRartbrming Arts and One year of College
Preparatory Elective. This scenario fulfills theg'aUniversity of California admissions requiremgnt

When a person enters our front office, his/her eyesdrawn to the myriad of plaques that were agdrd

to our school for excellence in education. Theitistudes, but is not limited to, US News and World
Report--America’s Best High School (2008-2011);ifoahia Distinguished School (2011); and Title |
Academic Achievement Award (2011). In additiore 8thool received an API Score of 873. We are one
of three high schools in the San Diego Unified fisto achieve this goal. These awards reflect the
collaborative efforts of all stakeholders to cremteenvironment in which all students can succeed i
rigorous classes.

In addition, the May 2006 issue of Newsweek magarétognized out efforts for access and equity by
ranking the school as number 22 in the nation basdtie Newsweek Challenge Index measuring
academic rigor. The article entitl€@lass Struggle commends the top 100 public high schools for their
willingness to give as many students as possildegportunity to do the most advanced work.
Newsweek also highlighted IS among the top 100ipudidjh schools in 2007. The school was named as
one of San Diego’s Top Schools in San Diego Magazlaly 2006. In the November 2009 issue of U.S.
News and World Report, the School of Internatiddtaidies was awarded a gold medal for being one of
the top high schools in the United States.

While we are very proud of the accomplishmentswfstudents, we are also keenly focused on prayidin
supports for struggling students. Based on cunesgarch and theoretical models, the staff deeelap
design for success with a focus on the conceptilvaschool will be an IB for all school. The nded
create a school-wide culture of high expectatioraccess to IB classes for all students was this b
collaborative discussions between all stakeholderhe end, the IS community’s philosophy centers
the belief that access and equity will be extertdeall students. Student supports systems would be
place with the AVID methodologies serving as theeqogram. It is the adherence to this concept of
inclusion that meets the criteria for admittande e Blue Ribbon Program.

The School of International Studies has focusetbaming as we strive for excellence. We offer etud
the necessary skills, knowledge, and attitudeshiar present and future success through sounditesc
practices. The mission of the School of Internati@tudies is to “engage, enlighten, and empower al
students to live successfully in a global communifine vision statement of the School of Internadib
Studies envisions an academic environment where:

- Students learn, achieve, and demonstrate masteligtatt, state, and International
Baccalaureate standards.

« Teachers provide a rigorous positive learning emvitent that motivates students to achieve.
- Parents make educational excellence a priorityaatiglely support their children’s education.

« All stakeholders value a community of teaching Beagining as demonstrated by the student
achievement that results from their cooperatiotfiaboration, and collegial relationships.

In addition to the excellent academic program,3bkool of International Studies provides opporiesit
for students to participate in extra-curriculamdties and clubs, athletics, student government
organizations and academic support/tutoring progra&tudents engage in a wide variety of clubs and
sports, complex wide and site specific. Leadersbigs are enhanced through participation in a howolé
of school groups and clubs (International StudiethAssadors (ISA), National Honors Society, and
International Studies Student Coalition ISSC) whhelp all students feel an integral part of Int¢ioreal
Studies.



Our supportive staff encourages and empowers sisitiebe active, lifelong learners who value other
people. The school is uniquely structured to prednaovative, principled, culturally aware, and
insightful leaders. With the IB curriculum and awalvement with the global community at its cortee t
School of International Studies graduates studehtsare well prepared for post-secondary education
to enter the workplace.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12cA24

1. Assessment Results;

A. The School of International Studies gathers ftata the California Standards Test (CST), Califarn
High School Exit Examination (CAHSEE), and the tessaf AP/IB tests. The data used for analyzing the
trends is the CST scores as all of our studentsttektests.

The results of the CST tests provide the staff @ithndividualized student achievement record & th
core subjects. Results identify the weaknesseadh area and the teachers use this data to craft
individual support lessons. At our site, if thedstnt scores at the Advanced level, the studenaihés-
depth understanding of the rigorous subject mattdris able to solve complex problems. If the sttde
scores at the Proficient level, then the studestahsolid understanding of the challenging subjeatter
and can solve a variety of problems. Studentprreided with the strategies and knowledge to perfo
at these levels.

If the student is struggling with the content amed scores basic, below basic and far below blasit &
series of interventions are offered to studentiénsupport classes, after school and on Satufday.
variety of test prep materials are used—booksrnetesites, and one on one tutoring.

Overall, the students perform well on the CAHSEEhwai pass rate of 99% in English and 98% in Math.

B. Our students also perform exceptionally weltlo® ELA and Math CST. The recent results —Spring of
2011-- five year trends, and subgroup disparitiesdéscussed below:

Math CST: 49% of our'9graders scored Advanced or Proficient on the C&Wéen 2009 and 2010. A
slight decline occurred from 2009 (39.9) to 20140.03 due to changes in curriculum. Changes in
instructional strategies (Promethean Board anchtglolyy) led to an increase in 2011 to 49%. In 0 1
grade, the statistics show an increase each ya@hals remained fairly constant (2006- 4.8% to %ili6
2010. In the 1 grade, the students showed a steady increaselBdf6 in 2006 to 28.6% in 2010. The
students in the subgroups generally reflect theswls with the greatest improvement found in tee fr
and reduced lunch grouping of a 36.7% increaskser8t grade. Overall, the cumulative gains were
indicated in all of our subgroups at every level.

The increase in performance levels of the subgragssdue to aligned curriculum, assessment and
differentiated instruction. The dedication of tha¢hers in the math department is reflected in the
student’s success on internal and external assassme

ELA CST: 86% of the 9 graders scored Advanced or Proficient on the B3R % of our 19 graders
scored at this level while 80% of the™graders scored at the Advanced or Proficient léveérall the

9" grade students showed an upward trend with and2008. The 1D grade students increased steadily
with a dip in 2009. Note that this origind! §rade group of students showed a decreasée"igra@le but
rebounded in 11.grade. Overall, the data reflects an upward trend.

Of the subgroups, the Hispanic students refledtedargest gain of 19%. In addition, the Asian sthuid
scores reflected a slight dip from 2007-2008 fokoMby steady increase. A slight dip in the perforoea
of all of our subgroups in 2007-2008 can be paytttributed to budget cuts, increased class sines
increased student population. Adjustments were rmradieding but not limited to differentiated
instruction, student support systems and modificaith instruction.
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The data reflects an upward trend for all studeiitis the largest disparity occurring between thétavh
students (90%) and Hispanic students (64%). HowineeHispanic students have made the largest gains
at 19% over 5 years so the gap between the stadhi@vements is narrowing, and in most casesss les
than 10%.

In the area of student achievement in math foethgraders, the achievement level remained at a
constant level-only the Hispanic subgroup scored I&ver. At the 18 grade, all the students performed
at the level. At the Mgrade, two groups scored at a lower level—Afridamerican and multi-racial

data reflected that 0% were deemed as Advancetbéicient. These groups are small—10%. At this
level, the focus on IB level math maybe reflectethie low scores.

In the area of student achievement in ELA for tig@ders, the African American students scored 10%
below the average (75%). In the"@rade, the Hispanic students scored 10% belovette. In the 11
grade, all students grew steadily. The subgroupmiersteady gains in Math and ELA.

To close the achievement gap, a series of suppstdras were put in place—after school/lunchtime
tutorials, AVID and IB Support. Bilingual studententors organized study groups in the classroomnmor o
the web and set up blogs for review. Saturday sesgor review and enrichment are held each month.
Teachers hold regularly scheduled office hoursémferences or additional help. Parent Connectgrou
meetings include distribution of handouts thatioetstudy strategies and discussions on creating a
leaning environment in the home.

2. Using Assessment Results:

Schools that belong to the IB organization mustengd a rigorous authorization process. The
organization constantly scrutinizes and evaludtes bwn programs in order to be certain that they
measure up to IB standards. Each year, the IntensBaccalaureate Curriculum and Assessment
Center provides schools with feedback about stualetiteacher performance that helps schools to
evaluate their strengths and weaknesses in ea@ctubhe IB organization also carries out periodic
reevaluations of member schools and provides oggeiacher training. The teachers use this assessmen
data to vertically align instructional practicegaEhers embed the IB instructional practices imedr t
curriculum using a variety of written and oral gssnents. Given that some of our students struggle w
timed writing, the English faculty has decidedrittaduce the analytical components of the IB
Commentary at the sophomore level. Given the coxtylef the standard, the teachers have developed
differentiated lessons to teach students the shiltkeconstruct the prompt and to write within tinee

limit. These differentiated instruction strategaes shared with the support teachers so the proeésiu
addressed in all areas.

The IB assessment of student performance is coedwaster the two years of the program using
internationally accepted performance standards.philesophy underlying the IB assessment process is
aimed at giving students the opportunity to expresat they do know, rather than finding out whayth
do not know. The method that is used to achiegsdlobjectives is based on the theory of criterion-
referenced assessment, which has both internaghéoteacher) and external (by an IB examiner)
assessment components. Student performance oB thst$ are reported to the parents and the class
results are posted on the school website. Studgfarmance on the CST is also communicated to the
parents through a report that outlines the ratefal the test, the student’s performance on
individualized test question responses in eachetrarea and compares the student’s results to the
school’s and district’s performance levels. Tesths are explained during monthly parent meetings
and/or during individual parent conferences.

Additionally, we looked at our results from the @a&hia State Standards (CST), the PSAT, AP and the
California (CAHSEE) tests, As a result of our CSalad the English department decided to use a baseli
writing assignment followed by a midyear samplen@asure growth and achievement, and an end of the
year assessment to determine students’ abilityrite wnder time constraints. In this manner, théhods
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used to enhance timed writing strategies for IBiafiesed into the various modes of writing requifed
standardized tests. In order to teach researds ghat are deemed necessary for college, the somigo
English and History teachers have designed a r@ds@aper that illustrates the ability of the studd¢a
apply and synthesize the learned informationthAtend of the first semester, the teachers nretih
the research papers. Then the teachers work to thiggstrategies, review the components that reebd t
revisited in the classroom and then, address fitls ska variety of modes. In order to ensure tinat
students have reached the curricular mastery, stsidemplete another research paper in the spring.

After reviewing the data, the math teachers addrbagaknesses in their math scores. The decision to
vertically align the classes with the assessmemipoment focusing on mastery of the skills cameobat
collaborative effort to provide students with thelwledge necessary to succeed at the high schadl le
and in college. The teachers have added a wé&kklg Test to ensure mastery. The students retake the
Sills Test until they receive a passing gradising this strategy, the teachers can monitosthdents’
ability to analyze data, and apply the skills tolgems. The science teachers also reviewed thgirinla
the areas of recording lab results. Following @&esesf collaborative meetings, the teachers focased
writing lab results using the academic scientiéicduage and teaching strategies for understanding
standardized test questions.

3. Sharing Lessons L earned:

During the yearly AP/IBSuper Saturday professional development day sponsored by thetgpteachers
presented strategies for effectively writing andBmmentary. The teachers modeled answering a series
of guided questions that were developed at outtsiteiide the student into answering 8@&@WHAT?
analytical component of the IB external test. Addially, these skills can be easily transferredttalent

use in understanding the AP prompts.

In addition, the AP history teacher presented aigeon writing Document Based Questions (DBQS)
and the use of primary sources. Using resources fiistrict approved sites to develop open ended
analytical questions about history was the crukisfsession. The computer teacher shared strafegies
researching valid sites for classroom use in teasaof art and science. Also tBgper Saturday venue
lent itself to sharing such topics as supportirggstudents with IEPs, the SDAIE strategies used to
support the ELL in honors/ advanced classes, amdsh of differentiated instruction to enrich the
learning of our GATE students. Many of the teaclenge presented on these topics and others at
Symposiums, district professional development mgeiind complex wide sessions. The audience
includes high school teachers of humanities andlimisichool teachers.

The topic of equity and access has been addregdbe laculty, the AVID Coordinator and the 1B
Coordinator during on-site and off-site sessionghe fall, the coordinators, a teacher and thacjpal
presented the research, the theories and theqalstiiategies at the College Board meeting in Nevk
City. The focus of this interactive session wasifgand Access: Academic Achievement in an Urban
High School. We shared data, student testimoraald, overviews of our support systems. that coeelat
with student success in rigorous classes. The ignestd answer period allowed teachers to ask fipeci
guestions that led to spirited discussions.

In the winter, the presentation was shared with[AZoordinators in the district and county. A shoee
version was presented to the staff and parentsrai®. The AVID Coordinator and the staff attethde
summer sessions to increase knowledge in honindAXeéthodology. During these sessions, groups of
AVID teachers have presented sessions on Colleggp€litiveness, essay writing, FAFSA, and tutoring.

Math and science teachers have presented distdcsise workshops on analyzing data, statistics and
strategies for discussing complex ethical dilemthas are surfacing at an alarming rate in our world
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The IB and AP teachers have attended workshophat sites which allowed them to network with
teachers across the country and the world. Whisipg on the internet does not replace the persmuhl
contact, it broadens our scope of contacts analfor a quick response or suggestion in a mukitoid
areas. Updates are shared with staff, studentfaamities via email so that everyone has full acteghe
information at the same time.

4. Engaging Familiesand Communities:

To complement the academic environment, the pamnponent (Parent Connect) supports the programs
through participation in fund raisers, attendartceofiege and 1B workshops, and support of their

children in the educational process. Parents mdieational excellence a priority and actively ined

in their children’s education. Parents can acdesis student's grades and homework through Zangle,
interact with teachers via email, and confer wathadhers and counselors.

A monthly parent group meeting is held in the Iigravhich features speakers, relevant workshops—
parent child relationships, dealing with stresgrgeessure, time management and leadership.n@aerti
information about the school issues and changediscassed with the parents — bell schedule, latsyar
and a-g requirements. The information is recordetiacluded in a monthly newsletter to all parearid
posted on the school website. The information ittevr in English and Spanish and a translator ésemt
at the meetings. Many of our staff members speakiSp so the information is translated diligently.

Within the small school structure, staff has thparpunity to serve in many capacities: Governance
Team, School Site Council (SSC), department claaidcsinstructional leaders. Parents, students and
community members serve on the Governance and 8&@ittees.

IS has always celebrated students success withtgaaerd community members in assemblies on our
campus—academic awards, athletics, art shows gistiaperformances. Members of the San Diego
Foundation, the Rotary Club, the Kiwanis organmatnd owners of various local businesses have
attended celebratory events in Balboa Park’s MuseiuArt.

IS showcases student achievements during theallisiide Magnet Showcase for recruitment purposes.
Faculty, staff and students answer questions pog@erspective parents, local media and newspaper
journalists. During the course of the year, vistiitom the community /district and prospective p&se
visit our classrooms, speak to students —IS Amigissa— staff and faculty during our Magnet
Mondays. Often times, community mentors and volerg@re on campus and willing to answer
guestions.

Our school’s faculty works on projects with professat the local universities — CREATE at UCSD,
Educational Policy at USD and research at SDSU -entich the learning experience of our students.
Student teachers from these universities teaclstadents in the areas of Math, English, Social i8sud
and Foreign Languages with astounding successcdltegial sharing of pedagogy has enhanced our
teaching styles and improved the learning for dudents.
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PART V - CURRICULUM AND INSTRUCTION 12CA24

1. Curriculum:

The International Baccalaureate Diploma is recogphior its superior educational program, as the
program prepares students through its rigorouseswdwork so that they may succeed at postsecondary
institutions around the world. The program encoasagfudents to think and analyze using an
international perspective while developing an ustierding of their own cultural and national identit
Students learn a second language and, addition@elop skills to live and work with others
internationally—essential for life in the 21st aayt Given this scenario, the rigorous and relevant
Theory of Knowledge class is a requirement fooabur juniors. Therefore, our school became afolB

all school.

The need to offer IB classes to our diverse stugdeptilation became the rationale for adopting Biéot
all. During meetings and individual conferences, ¢bunselors explained the IB course sequence,
rationale and mission to parents and students.dBighasis on interdisciplinary learning requires th
students study courses across six disciplinegydivog mathematics, individuals and societies, &ed t
arts.

Part of the diploma process involves submittingeatended Essay (EE), completing the Theory of
Knowledge course, and participating in creativégtion, and service projects (CAS). IB coursewdsk a
meets and exceeds California’s high school gradonagquirements. Students may choose to take
individual IB courses and exams and earn IB cedtifis or complete all the components to attaiBan |
Diploma, which are recognized for credit at modteges and universities.

English Language Arts—Adhering to CA and IB staddateachers have developed curriculum that is
applicable to a student centered program thatrateg literature, presentation, oral, composition,
language and research. The goal of this programpsepare the students for college and beyond.

Mathematics—The teachers have created a standaydedacurriculum that helps students succeed in
rigorous courses and electives that are neede@éd ang requirements—IB Math and AP statistics.
Teachers use specially designed differentiatedocum to support varied learning styles of stoide

Social Studies—The department offers rigorous IB,ahd college prep courses: Grade 9—Big
History—Pilot program: Grade 10—World History (Hoe@nd college prep): Grade 11—U.S. History
(AP and college prep): Grade 12— IB Economics, iBtéty of the Americas, Government and
Economics. The programs are closely aligned witlif@aia standards and IB standards.

Technology—Classes offered in this field are ViHiaterprises, an introductory business course aher
students develop a business and learn to use pnedoasupport their efforts. Microsoft Word, Exeeld
PowerPoint along with Google Sketchup, Adobe Phmtipsand Flash are emphasized. Geographic
Information Systems (GIS) and Global Technologsean advanced course which focuses on the
application of GIS to the collection, visualizatiand evaluation of data to analyze issues with iggabgc
relationships. Students learn to use ESRI's ArcMdiprosoft Excel and PowerPoint to support their
investigations. These courses support CA standarisglish, Mathematics and History as well as ROP
industry sector standards.

Art and Drama—Teachers use resources in the SgyoRiea: art shows, visiting actors from the Light
Opera Company and the Old Globe (San Diego). Eaahthe Drama students produce, act and
choreograph two plays while our art students disthair work at museums and local art gallerieseSeh
classes meet CA and IB standards.
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Foreign Language—In addition to IB French and IBuSph, IS offers Mandarin Chinese. The Arts and
Foreign Language departments employ creative messarenhance student learning: cultural and
literary exploits such as, music, literature, draand art. Oral language skills are developed throug
project presentations and field trips. Students stlidy Mandarin Chinese benefitted from a threekwee
intensive language class in Beijing and ShangHha. Horeign Language classes all meet CA and IB
standards.

Science— Biology, Chemistry and Physics are offeteithe college preparatory to the IB Higher Level
in all three subject areas. All of our science searmeet or exceed state standards. All of oemse
courses are laboratory based and students becafiggot in data collection and analysis. The teaish
take part in symposiums hosted by the scientifrormoinity and attend training and collaboration
sessions at Scripps Research, and UCSD.

Physical Education- In collaboration with the Bigjyoclasses, our Physical Education department
provides instruction in nutrition and physical wiedling (eating disorders, drug awareness and lyealth
choices) along with the California mandated physactivity and fitness test.

While we are very proud of the accomplishmentswfstudents, we are also keenly focused on prayidin
supports for struggling students. The AVID prognaeets the needs of our least served students as its
purpose is to increase school-wide learning anfbpaance for students. To develop a foundation, the
site team instructed teachers in the AVID methodiel® to be used in the classroom. The staff reddra
the commitment to open access to the IB curricupdéina Program with the idea that this policy will
ensure four-year college eligibility for almost sildents. In addition to the academic componhat, t
staff focused on encouraging the least served stside take part in mainstream activities so thély w
become educated and responsible participants addrgin a democratic society.

2. Reading/English:

Adhering to the IB and CA State Standards and taemBwork, teachers use a variety of

instructional approaches that include analytical er@ative writing, group presentations, projects—
technological and/or creative, reading of functiad@uments, historical essays—primary and secgndar
sources, and debates in a student centered classroo

In addition to these learning modes, the Englighadienent teachers use the Promethean Boards to
engage students in interacting with the texts (etpry and fiction pieces that are part of theiks)!
Assessments, writing samples and student workampleted individually, in small groups or in whole
class seminars. Student centered projects, respapers, discussions and oral presentations fatus o
the connection between the global world, the litees and the student.

Our struggling readers and second language studssgive support through differentiated instruction
the areas of mechanics—grammar, syntax, literatufes, diction, and vocabulary (SAT Prep) —and
through the use of understanding contextual clndsaord derivations. The AVID Strategy of Cornell
Note taking allows the students to interact with tixt, pose questions and infer the meaning. The
students interact with the literary text through ttse of color coding strategies to highlight data
analysis. All of our students use these classramdned home. Tutoring sessions are offered aftevach
and on Saturdays for support. AVID and IB Supptasses also offer one on one tutoring.

Our GATE students participate in contests—Ann Rardithem essay contest; lead Socratic Seminars;
research topics of interest for presentation—Jaring the study of Harlem Renaissance poetry--and
mentor/tutor students.

After reviewing the data, the teachers have atigheir curriculum with the goal of using common
assessments to guide instructional practice gratle levels. A series of three writing promptsgiven
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through the school school—a baseline, a growthnaastery, and a final for analysis and synthesis. In
addition, 1B analytical writings are assessed tgtointernal/external essays—World Literature Pajper
(Grade 12): World Literature Paper | (Grade 11etBolLog and Reflective Statements (Grade 10):
Expository writing and Literary Analysis (Grade External assessments are taken at the end of senio
year.

The writing process is an integral component ofinsiruction—prewriting, writing, editing and
revising strategies are completed individually athvpeers. Using IB/CA rubrics, students deconstruc
the prompt before they embark on writing their cesges. Various IB and AP writing styles are used to
analyze literature—IB Commentary, Reflective Staats, and Stephen Toulmin’s Claim, Data,
Warrant, Data, Warrant analytical style.

3. Mathematics:

Adhering to IB and CA State Standards and the Fnarle the math curriculum includes rigorous
required courses and electives to prepare stuttantsllege. These courses fulfill the “a-g requents”
as mandated by the state universities and ouidisBtudents are required to pass three yearsati-m
Algebra 1, Geometry and Algebra 11. In additiothi® college prep classes, our students can opkéo t
honors courses in Geometry, Algebra 11, Pre-Cadc i@ Statistics, IB Math Studies (Standard Level)
and IB Math (Standard Level), IB Math (Higher L8vén the Honors and IB/AP classes, the pace is
accelerated and the mathematical concepts aredtirdgreater depth. In the IB/AP classes, theesttsd
are presented with topics that blend their anayand conceptual knowledge and provide them viaih t
strategies to be able to communicate, rationadimd,apply these concepts to real world problemso Al
the focus on the role of a mathematician in théalevorld in areas of ethics and statistics isutised.

The teachers have vertically aligned the coursdauan a variety of assessment strategies to ghage t
knowledge of their students. Using data, the temcthecided to focus on each student’s mastery of a
concept before introducing another concept. Theestts are assessed through a series of Skills. Tests
Each student must pass the test before they amedigroficient in understanding and applying the
concept. Using this strategy and differentiatedrirctsion should support our struggling math studemd
increase their standardized test scores—CST, SATAGT.

In addition to using the strategies listed abolre,rhath department engages students through the# use
projects as deemed academically sound and meeixeed CA standards. Field trips, guest speakers
from related fields, and media presentations ertnéime learning experience.

4. Additional Curriculum Area:

The Theory of Knowledge (TOK) class offers studemtd their teachers the opportunity to: reflect
critically on diverse ways of knowing and on arefiknowledge and to consider the role and nature of
knowledge in their own culture, in the culturestiers and in the wider world. In addition, it prots
students to: be aware of themselves as thinkecsueaging them to become more acquainted with the
complexity of knowledge and to recognize the neeakt responsibly in an increasingly interconnected
but uncertain world (IBO). The structure of thesslallows students to discuss various topics @ c
environment. The need to express and defend ansdemsintegral part of the high school experience.
TOK is intended to give students the tools to sattand deal with that knowledge. Time needs to be
spent on reflection on the knowledge gained, homai gained, and where it fits into the larger splod
what we know.

TOK also has an important role to play in providoaerence for the student as it transcends aksl lin

academic subject areas, thus demonstrating the iwawlsich they can apply their knowledge with
greater awareness and credibility. Access to IBsga was the initial rationale and goal for incomping
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TOK into every junior's schedule and an increasthénumber of students taking the IB tests was an
outcome that the staff envisioned and it came titio.

The TOK class is a regularly scheduled class taligitivo 1B trained social science teachers. Aliraf

IB juniors take the class. Support is providedttments in the form of tutorials, AVID and IB Suppo
Socratic Seminars, Fishbowl, oral presentationgnj entries and written responses are used forexp
global issues relevant to the students.

In many cases, the socio-economic status of odests prevents them from participating in external
testing in this urban school. The school commuimityonjunction with Federal and State incentive
programs is being extended to students in finam&eat thus allowing for access to all students.

The methodology used focuses on the underlyingpnasi that the student is responsible both asradea
and as a teacher. The rigorous curriculum folldwvesstandards listed in the IB guidelines. Topies ar
presented in a structured sequence and assigrgidgeand provide activities to stimulate discussio

The students must be willing to think in this clas®flect on their beliefs, challenge assumpti@ssert
opinions, respect differences. Students make coiomsdetween discussions of knowledge and learning
in other classes.

Research based discussions that focused on imgedgdr were the foundation for the decision to
include TOK in every junior's schedule. After rewiag data, the staff elected to offer the TOK
experience to every student, therefore, every stutiat attends IS is an IB student.

5. Instructional M ethods:

On a daily basis, the teachers use a variety ohieg and learning modes in order to address dahef
learning modes—visual, oratory and kinesthetic.cheas will use a combination of group and individua
instruction to explain a concept. Use of graphiganiizers, graphing paper and the Promethean Board
allows the visual learner to see the concept empththrough a series of steps. Students in oursupg
benefit from group work or peer share so that taay“talk through” the process. In order to heightee
listening skills of our students, teachers willterihe main topic on the white board or provideatiine
of the topic, and the students will take Corneliasadrom the lecture. Since this skill is necess$ary
success at the college level, the teachers stauttteir lectures to fit the schema. For example hilstory
teacher uses the Power Point model to highlightthim ideas or topics and the students take Cornell
notes from his lecture. The Honors Chemistry teaotadels the academic language and format for
writing a lab on the Promethean Board, the studemisplete the writing with a partner before theytevr
record their findings in an individual lab report.

As the teachers check for understanding eithelyopalin a written format, they may modify their
instruction to increase understanding. Studentaiirsubgroups benefit from revisiting concepts rmiyiri
collaborative group work or by offering a creativay to understand difficult material. For example
demise of the tragic hero and his impact on therotharacters may be understood if the studengs tak
part in role playing or acting. Changing the mof@lstruction often adds clarity and allows thedstnt
to understand difficult concepts. Understandingrthances of language is strengthened by the visual
recreation of the concept.

Using data to drive instruction and to reassessi¢leels of our students is a daily topic of dis@arssi
Given that the teachers network with other IB/ARcteers, the teachers interact with each other and
discuss strategies to aid in understanding and etmepsion.
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6. Professional Development:

The teachers in the School of International Studiesactively involved in the professional develepin
sessions that focus on meeting the goals of the Wdéd& ument, the School-Wide Plan, and district and
state standards. Additionally, the teachers attextidnwide IB conferences, core course seminasg;ddi
meetings that explain support strategies for stigdeith special needs, ELLs, GATE and enrichment
programs.

As Tuesdays are modified schedule days, on-sitéimgseare held during this contractually mandated
time for teachers. PDs include, but are not limteedanalyzing data, discussion of research, aimajyz
student work, planning curriculum and sharing lessoTeacher led sessions include such topics as
formative and summative assessments, instructgiratkegies, student centered classrooms, technology
college and counseling information, and sharingest success. The PD planning committee has set
aside time for departments to meet together tevegiudent work in order to strengthen teaching
practices. In addition to teacher led sessiongectitevel specialists focus on aligning courseteon
standards with the state standards. While thisuadant is crucial, the specialists also address any
concerns that the teachers may have in providisiguation to our sub-group, ELLs, and students with
special needs. The teachers agree that this focmsakl group setting is far more beneficial tham th
larger district meetings. Teachers leave thesem®sswith materials, internet sources and intevacti
student lessons for the Promethean Board.

Also the IB Coordinator shares changes in the ags&st process, scheduling of IB/AP tests, and
information gleaned from meetings with other IB @toators in the district and nationwide. The AVID
Coordinator shares data, addresses any issuetuidgth, and celebrates college admittance statistic

The principal leads discussion forums on curresgaech and methodologies. The collegial conversstio
centered on hot topics such as content designvambe of SAT scores, changing best practices, stude
engagement strategies, STEM Education, and asses$tnesently, many of our teachers have
researched new theories, best practices and ideaxfeased support and they have led the dismussi
This interaction is just one example of the collabee and supportive tone found on our site.

The combination of district support, content spksti®, reading specialists, resource teachershézac
leaders and the principal support has lead to eease in reading comprehension, higher test scores
higher pass rate for students taking IB/AP testd,lkanowledgeable students who will succeed in gelle
and in the global society.

7. School Leadership:

The first item that our principal shared with thafswas his credo” Learning is the Main Thing!” Viéh

the concept seemed simplistic at first, we integgtdhis concept into every aspect of our school's
philosophy. The leadership team comprised of taached department chairs from every department,
embraced this vision as it provided the school camity with a direction and a focus. In additiorthe
teachers who embraced a leadership role, the ssheatlership team is comprised of the AVID
Coordinator, IB Coordinator, Governance Chair, $¢tt8ite Council Chair and Peer Mentor Coordinator.

Under his direction and support our test scoresAichas increased, but more importantly, all & th
stakeholders have been actively involved in thecation of our students. In his daily interactiorighw
the students, the principal comments on their sgceindividual classes and encourages them to see
support if they are struggling. In order to supmdutdent learning, he visits classrooms on a deikjs.
Often times, he will participate in a discussionrahvidually tutor a student. His hands- on
individualized approach has been heralded as tigdesimost valued aspect of his leadership role.
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In addition to interacting with the students on campus, the principal has been instrumental in
providing students with enriching artistic or acaiteexperiences in our community. From arranging
seminars in the study of Mexican art at the Musetisrt to accompanying the AVID and AP U.S.
History students on a five day research trip tit WS and private colleges, the principal espousss
belief that all students can succeed and achimiedbals. Under his direction, our students avelired
with college students and professors in complgtirgects in the areas of math and science. Our IB
Biology HL students earned a first place awardhatAmerican Society of Hematology symposium.

In respect to the staff, the principal believesgramsparency and shares his rationale for decrsigking.
Collaborative decision making is the marker oflbedership role as he asks for input from all
stakeholders in the Governance and School Site @laxommittees. While he is ultimately responsible
for the decision, he is respectful of other opisiamd listens.

In his evaluation of teacher performance, the gpadauses the district rubric but he also

encourages teachers to share their insights omgthre and weaknesses. Using this mode of evalyation
the teachers reflect on their teaching style aatigies her/his style to fit the ever changinghéag

style of our students. Adherence to district arftbstrules and safety issues are another elemanoti
principal, staff and the IS Community treat asianty. As our school borders the changing downtown
area, security cameras, required lanyard policyiacr@ased visibility of the security staff promote
feeling of safety on our campus.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Grade: Test: California High School Exit Exam

Subject: Mathematics 10 (CAHSEE)

Edition/Publication Year: Test differs Publisher: Educational Testing Services

yearly
2010-2011 2009-2010 2008-2009 2007-2008 20@5-20
Testing Month Mar Mar Mar
SCHOOL SCORES
% Proficient plus % Advanced Advanced 82 73 60
%Advanced 34 36 35
Number of students tested 148 144 140
Percent of total students tested 100 100 100

Number of students alternatively assessed
Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

% Proficient plus % Advanced
%Advanced

Number of students tested

2. African American Students
% Proficient plus % Advanced
%Advanced

Number of students tested

3. Hispanic or Latino Students
% Proficient plus % Advanced
%Advanced

Number of students tested

4. Special Education Students
% Proficient plus % Advanced
%Advanced

Number of students tested

5. English Language L ear ner Students
% Proficient plus % Advanced
%Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced
%Advanced

Number of students tested

82
34
148

69
27
72

91
18
11

25
16

60
13
19

68
27
72

73
36
22

18

26
15
19

46
25
59

28
19
18

NOTES: Our small school does not have data for 2006-28QRatest results were part of the complex daa.[3ego
Educational Complex is deemed a Title 1 Schootetioee, our students in the School of Internatidtaldies are all noted as

Free/Reduced Price-Meals.

12CA24
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STATE CRITERION-REFERENCED TESTS

Grade: Test: California High School Exit Exam

Subject: Reading 10 (CAHSEE)

Edition/Publication Year: Test differs Publisher: Educational Testing Services

yearly
2010-2011 2009-2010 2008-2009 2007-2008 20@5-20
Testing Month Mar Mar Mar
SCHOOL SCORES
% Proficient plus % Advanced 92 78 66
%Advanced 64 57 45
Number of students tested 149 144 140
Percent of total students tested 100 100 100

Number of students alternatively assessed
Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students

% Proficient plus % Advanced
%Advanced

Number of students tested

2. African American Students
% Proficient plus % Advanced
%Advanced

Number of students tested

3. Hispanic or Latino Students
% Proficient plus % Advanced
%Advanced

Number of students tested

4. Special Education Students
% Proficient plus % Advanced
%Advanced

Number of students tested

5. English Language L ear ner Students
% Proficient plus % Advanced
%Advanced

Number of students tested

6. Asian Students

% Proficient plus % Advanced
%Advanced

Number of students tested
NOTES:

92
64
149

86
49
73

100
82
11

18
9

73
40
19

70

48
72

17

22

25

47
21
19

51

26
59

18

18

Our small school does not have data for 2006-280Ratest results were part of the complex data.[¥3ego Educational
Complex is deemed a Title 1 School, therefore stuglents in the School of International Studiesadlreoted as Free/Reduced

Price-Meals.

12CA24
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