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PART | - ELIGIBILITY CERTIFICATION 12CALE

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12cAL8

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 6 Elementary schools (includes&-
(per district designation): 3 Middle/Junior high schools

1 High schools
0 K-12 schools
10 Total schools in district

2. District per-pupil expenditure: 7594
SCHOOL (To be completed by all schools)

Category that best describes the area where tlo®lsciSuburban with characteristics typical of an
"is located: urban area

4. Number of years the principal has been in her/bgtipn at this schoc 1

5. Number of students as of October 1, 2011 enrolleheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 0 0 0

K 51 40 91 7 0 0 0

1 44 52 96 8 0 0 0

2 55 52 107 9 0 0 0

3 60 48 108 10 0 0 0

4 51 61 112 11 0 0 0

5 47 64 111 12 0 0 0

Total in Applying School: 625



12CA18

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

84 % Asian

1 % Black or African American

2 % Hispanic or Latino
0 % Native Hawaan or Other Pacific Island

13 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 7%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until | 19
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 24
until the end of the school year.

(3) Total of all transferred students [sum 01‘43
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.07
divided by total students in row (4). '

(6) Amount in row (5) multiplied by 100. 1

601

8. Percent of English Language Learners in the school: 30%
Total number of ELL students in the school: 189
Number of non-English languages represented: 24

Specify non-English languages:

Spanish, Vietnamese, Cantonese, Korean, Filipiflipifi® or Tagalog), Portuguese, Mandarin
(Putonghua), Japanese, Arabic, Burmese, Hindi,nesian, Punjabi, Russian, Urdu, Chaozhou
(Chiuchow), Gujarati, Taiwanese, Tigrinya, BengééJugu, Tamil, Marathi



12CA18

9. Percent of students eligible for free/reduced-priceals: 11%
Total number of students who qualify: 66

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educatioricss: 4%
Total number of students served: 24

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

1 Autism 1 Orthopedic Impairment

0 Deafness 2 Other Health Impaired

0 Deaf-Blindness 3 Specific Learning Disability

0 Emotional Disturbance 17 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 23 0
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 2 7
Paraprofessionals 0 3
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 3 4
Total number 29 14

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 22:1




12CA18

13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 97% 96% 97% 96% 96%
High school graduatiorate % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12cA18

Nestled in a quiet residential neighborhood liekl#&&a Stocker School. Its peaceful exterior

houses vigorous activity which makes this schaspecial place for children to learn and grow. 8hid
in kindergarten through fifth grade proudly attdaldwin Stocker where a highly skilled staff and a
dedicated community work to ensure a high standhexkcellence. Challenging and engaging work for
all students is balanced with opportunities foriglognd emotional growth.

Baldwin Stocker maintains a history of high scaveghe California Academic Performance Index. For
the 2010-2011 school year, Baldwin Stocker scor@@%out of a possible 1,000. This score was
accomplished by a student body where 3fi%tudents are identified English Language Learner
2010, the school was recognized for its achievesneith a California Distinguished School Award.

While Baldwin Stocker is proud of the knowledgedstmts demonstrate on standardized tests in language
arts and math, our focus is on developing a brpadtsum of strengths and intelligences in all stusle
Staff strive to put their best effort forward tesess all students in attaining their full potential

At Baldwin Stocker, opportunities are provided $tudents to explore the arts, sciences, technoisyy,
well as social and emotional skills.

In our community, the arts are valued as a keypmrant of education. The Parent Teacher Association
(PTA) provides assemblies and field trips, exposituglents to dance groups, theater performancds, an
art museums. Our middle school orchestra and ligba dance troupe also perform annually. In third
grade, all students receive basic instrumental erinstruction on the precorder. Interested studests
further pursue the on-site district instrumentabkiagprogram in the fourth and fifth grades. Fodstuts
attracted to vocal performance, the school choetmbefore school and holds annual performances.

Science and technology are also valued in our camtgnd=rom Kindergarten through fifth grade,
students participate in a hands-on science cuanculClasses visit NASA’s Jet Propulsion Laboraiary
nearby Pasadena, California, take nature walkisedcal mountains, experience a planetarium, and a
menagerie of animals in the cafeteria all thank8Té sponsored field trips and assemblies. In 2006,
Arcadia’s citizens supported technology throughphssage of a local Bond Measure, which is progidin
a new library/media center as well as state oathelassroom technology in every classroom.

Social and emotional skills are a key part of Bafd&tocker students’ education. We utilize the
Character Counts! education program. Children are provided leadprsbies through student council and
our peer-conflict resolution group. The counselgports struggling students with hosted lunch gsoup
and a knitting club. The city has shown its investitrin our children by forming the Arcadia
Coordinating Counsel, providing necessary outsaleseling for families in need.

Our spirit of collaboration and dedication to hegthievement for the whole child is what we feel esmk
us deserving of a Blue Ribbon. We are delightetldbhastudents score well on standardized tests, bu
what we are truly proud of is how well they achi@vaso many different areas. The community of
Baldwin Stocker is devoted to our theme of “Workingether to make a difference.” High expectations
are set for all students, and we believe that lialooratively working together, all students cahiage
great things.

We operate under the Arcadia Unified School Disgigision that, “All students are provided engagin
meaningful, schoolwork that results in challendingm to think and reason, develop ownership far the
own lifelong learning, respect diversity, and batcbuting members of society.” As we work to ackge
this we are guided by four key questions:



1. What do we want our students to know, it fael?
2. How will we know when each student has enadequate progress towards meeting these goals?
3. What will we do if each student does nakenadequate progress?

4, What will we do for those students who edimus already having mastered these standards (or
master them quickly)?

As Baldwin Stocker works under these guidelineshese created many of our own unique

traditions. Some are old, like the all-school Haligprogram and the third grade Barn Dance. Some are
new, like the silent auction now held annually &phfund our programs in times of tight budgetsngo
celebrate our students’ heritage, like our Chirdse Year celebrations. Some celebrate our students’
collective heritage, like our Patriotic Flag Pokr@monies. One of the greatest testaments to theeraf
our community is in our tradition of family. At Bdawin Stocker, you will find students attending the
same school their parents did, teachers workitlgegasame school they studied at, and familieskimaty
they are part of a powerful community worthy oféstment.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12CA1E

1. Assessment Results;

In our pursuit of excellence, Baldwin Stocker deth expectations for all students and teachera As
high performing school, it is important for all dents to show growth in grade level standards datal
from several measures help to determine studegtress.

Baldwin Stocker administers the California Standardst. These assessments measure language arts and
math performance in grades two through five, wgitim fourth grade, and science in fifth grade. $tid

are designated as Advanced, Proficient, Basic,MB&asic, or Far Below Basic in each subject area.
Arcadia strives to have all students Proficienfdvanced in all areas.

Students who qualify for English Language Developn{ELD) services, as determined by the California
English Language Development Test, are expectpdogress a minimum of one performance level per
academic year. The performance levels are Beginiady Intermediate, Intermediate, Early Advanced,
and Advanced. Students are expected to exit the @@bBram within four years.

Core curriculum standardized assessments are aderid three times a year in the Arcadia Unified
School District (AUSD). In Kindergarten throughtffiigrade Dynamic Indicators of Basic Early Literacy
ills (DIBELS) is used to monitor progress in readinggficy and comprehension. Students must reach
at least the 75percentile of the grade level benchmark to beidensd proficient. All students are given
a formalized writing benchmark and are expectesttwe at least 21 out of 36 on the rubric to show
proficiency. A math assessment is given to studengsades two through five. Students are consdlere
proficient if they score 70 percent or greater.cheas use test results to identify areas of strengtget
specific growth, and plan appropriate instructiorallaborative groups. Standardized assessments ar
used to measure the degree to which students atngestate standards and AUSD’s rigorous learning
goals.

Each year, California schools are rated by the Arcad Performance Index (API) score. Based on the
results and the performances of primary subgroagspre between 200 — 1000 is given. Baldwin
Stocker’s API has demonstrated a high level ofesttidchievement, increasing from 944 in 2007 to 969
in 2011.

Baldwin Stocker students have achieved a high lefvptoficiency and these strong scores have dieadi
improved. In 2007 Baldwin Stocker students alredgiynonstrated high levels of proficiency in both
English Language Arts (ELA) and mathematics, andeproficiencies have risen in all grade levels
from 2007 to 2011. The largest gains in ELA ocediin the fifth grade where the percentage of
proficient students rose from 82% in 2007 to 969204.1. Third grade showed the largest gains in
mathematics with a rise in proficient students fi@®8o in 2007 to 95% in 2011.

One of Baldwin Stocker’s subgroups is Asian stuslesmid they are consistently showing great
achievements. The percentage of Asian studentssadred proficient in ELA in all grade levels in bot
2007 and in 2011 was equivalent to or greater thamercentages achieved by the general population.

Baldwin Stocker’s other subgroup is English Langubgarners (ELL), and they have showed the
greatest growth. The percentage of ELLs who argrggroficient in ELA has greatly risen in thediv
years from 2007 to 2011. Fifth grade students fimsa 66% proficient to 88%. The fourth grade, atlga
scoring strong at 87% in 2007, increased to 9329il. The third grade students showed the greatest
gain rising from 45% proficient to 78%. In 2007 r&LL students showed an achievement gap greater
than 10% in both third and fifth grades. Throughtbwet last five years, Baldwin Stocker has been
addressing this achievement gap and has madeisagtiprogress closing the gap in grade three from
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29% in 2007 to 3% in 2011 and from 16% to 8% irdgréive. We are confident in the programs we
have in place, and we will continue to work on mgkall of our students successful.

One program that we have developed and implementds five year period include the Teacher on
Special Assignment (TOSA) position that was cre&beslipport intervention programs and develop
Response to Instruction and Intervention (RtI2) eledWorking with the classroom teachers, she
develops intervention practices to strategicallgea students not meeting proficiency in ELA. The
English Language Development teacher also worksrédegically support students by holding before
and after school tutoring sessions. Children rectaweted instruction at least twice a week. The
groupings, based on teacher input, change approeiyrevery 6-8 weeks.

Another important piece in supporting our studeatdiievement began three years ago, when Baldwin
Stocker changed the school schedule to providédstafgnated collaboration time. Teachers use this
time to analyze data, problem solve, and addresditterse educational needs of the students. Hacle g
level develops its own agenda. The principal rezefeedback after these meetings that assist her in
guiding the instruction at the school.

A third component that contributes to our studestgcesses is the Core Plus program first implesdent
by the Arcadia Unified School District in 2010. @drlus is a flexible, strategic, differentiated gaage
Arts program. Students are placed in groups that haparticular focus of instruction where
differentiation is a key element in providing appriate instruction to all students. Baldwin Stockeas a
high achieving population and programs such as €hlre address and challenge students at every level

2. Using Assessment Results:

Baldwin Stocker works with the Arcadia Unified Sch®istrict to identify and implement a variety of
universal screenings in order to collect effecageessment data for guiding instruction and
intervention. In addition to the California StandaiTest (CST) and California English Language
Development Test (CELDT), the school implementsidety of assessments. All students are monitored
using DIBELS. This includes implementation of thazB reading comprehension screening in grades
three through five. Further assessment in reactingprehension is implemented in grades two through
five using theScholastic Reading Inventory. District math and writing assessments are givehaae
currently being reevaluated and updated. Asultrd3aldwin Stocker will likely begin using
assessments frofihe Action Learning Systems in the 2012-2013 school year.

The goals of administering these assessments arotm and guide effective instruction. We waok
ensure that no child “falls through the cracks” &mat all children are being challenged to thelir fu
potential, showing constant growth.

The assessments listed above are a cornerstoradfiB Stocker's Response to Instruction and
Intervention model. The district employs a TeaaheSpecial Assignment to work at each schoo] site
and in collaboration with each other, to develog Bmplement an Rtimodel. This enables Baldwin
Stocker to provide solid instruction in every clagsn for every student, utilize universal screenjrand
provide research-based interventions and progresstaning for struggling students.

At the beginning of each school year, staff develept time is dedicated to analyzing assessmernitsesu
on Data Day. The principal and TOSA gather datapaedent teachers with results of multiple measures
of achievement. This data tracks individual studegtade levels, and the whole school both atglesin
moment in time, and through years of history. Akrstudents are identified. Teachers work as
individuals, in grade level teams, and as a sctwlgarn from this data and develop personal, g,

and school-wide goals. The school-wide goals impamgjramming decisions and are shared with parents
through the school plan at a School Site Councéting.
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Assessment data is key to the Core Plus progrdaldtvin Stocker. The Core Plus program designates a
time for each grade level, from first through fifjlrades, to focus on differentiated Language Arts
instruction. For 30-45 minutes four days a weelteslthers in a given grade level, the TOSA, paréti
intervention teachers, and the Resource Spediiligiram focus on providing smaller group,
individualized instruction at the grade level. Edalh much time is spent using assessment dagaitie

the creation of the groups in which students wallgtaced. Throughout the year student progress is
monitored and the groupings remain fluid, basedtadent needs. Teachers utilize weekly grade level
collaboration time on early release days to reataland adjust groupings based on the latest assess
data and observations.

Some teachers are piloting electronic student respeystems in their classrooms. This technology
provides teachers immediate feedback as studeatsams held devices to instantly respond to
guestions. Student answers are used to guide détistiuLater this year, Baldwin Stocker will begin
using Pearson’s Inform data analysis technologgdrease the organization and accessibility of
assessment data.

Families are involved in the school and the edoaatiprocess in many ways, including through specif
efforts to keep parents informed of their studeptegress. Parents are annually notified of theidents’
assessment results on both the CST and CELDT .JAallpeach academic trimester, families receive
information through their students’ standards-basgdrt card, reflecting a myriad of both formatian
informal assessments and observations.

In an effort to constantly improve communicatiom|dvin Stocker will begin using Power Teacher
Gradebook and its Parent Portal feature in the 2038 school year. This will allow families to view
assessment data and report cards via the Intémoetgthout the school year.

Students and their families are invited to partitépin student-led conferences. During student-led
conference weeks, Baldwin Stocker is on a minimamsthedule, allowing families and teachers time to
share goals students have set, their key assesessaits, and a portfolio of work. Nearly 100% of o
families participate.

In the spring of each year students, families aadhers gather for the Curriculum Showcase. Baldwin
Stocker has designed this night for students draf #ie people who support them to view and celbr
the efforts of their work throughout the schoolryea

3. Sharing Lessons L earned:

Collaboration and evaluation are part of the cveastrategic process teachers at Baldwin Stocketa
refine, then share lessons and ideas with each, etithin the district community, and even
internationally.

Teachers have many opportunities to share via-istrict blogs, wikis, committees, and profesalon
development days. Blogs and wikis enable discussi@oncepts and sharing of ideas or issues wéh th
superintendent, support staff, and others. Alllheas are able to post effective lessons or prajeasi
training online which everyone across the distat access any time.

Dialoguing among grade level groups with each efgarg school in our district during professional
development days is another way new strategiegfiactive methods are shared. Some staff members
are trained as teacher-trainerd’mnking Maps, Write from the Beginning, and new technologies. These
teacher-trainers then educate colleagues in neveff@ctive instructional methods.

Teachers participate in district curriculum comsst to collaborate and design effective lessons and
integrate hands-on curriculum across content afdas, the Curriculum and Instruction Committee
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meets regularly with teacher representatives fraaiheschool and administration to discuss issues and
share concerns and successes from each school site.

Baldwin Stocker’'s TOSA receives ongoing trainingntervention strategies and shares best practices
with other District TOSAs. What she learns fromsheolleagues is shared and implemented with the
school staff. The TOSA also coaches, provides miedsbns, collaborates with teachers to develop
curriculum, and suggests modifications for struggtudents.

Baldwin Stocker has been privileged to share sohoeiomost successful strategies internationally as
well. Several teachers were selected by the |@gadese Business Association to visit schoolsparda

in order to observe and teach English lessonsittests. American and Japanese teachers and students
are able to share in an enriching cross-culturatational experience. To further the international
connection of sharing and contribution, Baldwincker has been host to a principal from Shanghai. He
purpose was to observe our instructional methodgaie them back to her school in China.

A study session was held by the Arcadia UnifieddgtiDistrict Board of Education to gain an
understanding of effective, differentiated instioiet Representatives from elementary, middle agd hi
schools engaged in vertical sharing. Baldwin Stopkesented how first graders can engage in higher
order thinking skills.

Baldwin Stocker is devoted to sharing our most essful strategies with each other, within our distr
and within our school wide community.

4. Engaging Familiesand Communities:

At Baldwin Stocker Elementary, family support amdjggement are considered essential to student
success. The presence of parent volunteers on canggsuallowed parents and teachers to work together
to encourage student achievement. Throughout thiefgmilies are provided with opportunities and
strategies to partner in their students’ learnivg. believe that a student is successful at schbhehvboth
the school and their families are working together.

Student-led conferences are held to give childreagportunity to share with families their academic
successes, challenges, and goals. Students are patticipants during this process.

Curriculum Showcase is an annual event held eaahgsgA comprehensive display of student work
allows families and community members to gather@eidbrate the academic achievements of Baldwin
Stocker students.

Well attended family reading and math nights, heb&ie our TOSA as well as classroom teachers, teach
families how to assist their child with reading andth. This makes learning at home more meaningful
and engaging.

Teachers keep parents abreast of what is happenihgir classroom through various means of
communication. Many classrooms send home weeklslatters. School and classroom websites keep
families connected to the classroom. Families caess online textbooks, teacher recommended web
links, podcasts, wikis, blogs, and other resoufeesnrichment.

The Parent Teacher Association of Baldwin Stockstdhimany family nights throughout the year
including movie, game, bingo and restaurant niglgachers and families attend these events to citera
and build community with one another.

Parent involvement is evident throughout the dagluiteers assist with small groups in the classtoom
preparing materials for teachers, volunteeringi@éndchool garden, and chaperoning field trips oAll
these experiences strengthen the connection tmitefa have with our school.

The relationships among family, community and teastare essential. All stakeholders are welcomed
and engaged while working towards student success.
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PART V - CURRICULUM AND INSTRUCTION 12CA1E

1. Curriculum:

With our community specifically in mind, Baldwindgker’s curriculum is selected to meet the needs of
students while aligning with both the Californiatét Standards and the Arcadia Unified School @istri
Standards.

An important component of curriculum design is pding students with cross-curricular thinking madel
from Kindergarten through fifth grad@&hinking Maps are used to form and communicate the thought
process. Students use Bloom’s Taxonomy and DegtitCamplexity Icons to challenge themselves to
delve into deeper level cognition. Also, for indiwal content area instruction, Baldwin Stockertiroely
combines and enhances individual curriculum progrand other resources to provide students a variety
of ways to access material which keeps in minditkeict vision that “all students are provided agimg
meaningful schoolwork that . . . challenges theniiok and reason.”

The Language Arts curriculum focuses on developidgpendent readers and thinkers. Students are
expected to implement reading strategies, readla winge of genre, and develop critical thinking

skills. TheSx Traits of Writing andWrite from the Beginning provide consistent language, instruction,
and rubrics for writing. The PTA often sponsorseasilies from authors. One author so engaged weh th
students in the reading and writing process, thatdedicated her book to the students of Baldwin
Stocker.

Problem solving and reasoning skills are heavilpleasized in the math curriculum. In addition to the
textbook, instruction is supplemented with manipués and technologies available in our new
Classrooms of the Future. Differentiated instrutfioovides the necessary support to ensure student
success.

Baldwin Stocker teachers combine many resourcdslieer science instruction. Students are expected
to be actively involved in experiments and haveaspmities to engage at a deeper level through a
variety of resources. For instance, using LEGCsudy simple machines in second grade and robotics
fourth grade provides further constructivist handdearning. Students also benefit from many s@enc
related field trips and assemblies.

One of the primary goals of the social studiesiculum is to make it relevant to our students’

lives. Students have access to online materialsesuhers enrich instruction utilizing multimedia
clips. Field trips to historical sites and a chatweole-play on a replica 1830'’s ship further emteathe
curriculum.

A variety of materials create the visual and perfiog arts curriculum. Visual arts instruction kits
provide teachers ideas and materials needed fditygumestruction. Third graders participate in poeger
and folk dance instruction. Fourth and fifth grexleave the opportunity to enroll in the districtste
sponsored instrumental music program. Studentsaisayjoin the school chorus and/or participatéan t
PTA sponsored Reflections art contest.

Students are expected to be actively engaged dphysjcal education and learn recreational spotts.
health curriculum reinforces making healthy decisiand equipping students with the tools to make
good choices. Students also tend to the schookgaeinphasizing healthy eating habits learneddn th
classroom.

Baldwin Stocker understands it is important for 248 century student to be fluent in the use of
technology. The Classroom of the Future technopgvides ample resources for students to refine
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these skills. They are able to explore programb sgdnteractive websites, E-books, blogs, wikig] a
other computer-based programs.

Baldwin Stocker carefully selects research-basedotium used to support struggling students thioug
the Rtf model. Some materials used include Phonics fodiRgaREWARDS, Math Facts, and Road to
the Code. Our goal is to choose curriculum to nteeneeds of individual students, instead of nmkin
students fit the needs of the curriculum.

2. Reading/English:

Baldwin Stocker uses the Houghton Mifflin seriedl #8 supplemental materiads a starting point for
reading instruction. Texts are not scripted, suaality instructors can be confidently relied ugon
provide effective lessons.

Teachers deliver students a combination of phamcswhole-language instruction. Baldwin Stocker
understands that a balanced approach is necessaget the individual needs of all students. Theee
focus on differentiated instruction, assuring alidents can excel at their maximum potential.

Much time and many resources are dedicated to gsiofieal development. Teachers, Kindergarten
through fifth grade, are trained in Reciprocal Teag, Thinking Maps (organizational charts), Depth and
Complexity Icons (differentiation tools), and BloanTaxonomy. As students progress through the
grades, they benefit from a consistent approactandiar academic language.

In addition to professional development, teacharsemany resources and practices to draw upon
including the school library, computer-based Aceikd Reader program, literature circles, and eross
age reading buddies. Core-literature is useeagiters to expose students to quality writing. Meesc
rely on each other to fuse all of these resourndshane their instructional strategies. Time tdatmirate
is provided on weekly early-release days, andgslegly spent discussing language arts instrucdiwch
the progress of students.

Teachers also collaborate on Core Plus instruc@ome Plus is an instructional time when gradelleve
teams in first through fifth grades work with suppstaff to provide students smaller group,
differentiated, language arts instruction 30-45utes, four days a week. All students are given
instruction designed for them whether they arequaring above grade level, below grade level or
somewhere in between.

In keeping with our Rflmodel, all students’ decoding skills are regulaniynitored using DIBELS. In
the upper grades, the focus on reading comprehegsiovs. Fourth grade teachers use the
Comprehension Toolkit program to deliver focusestrinction on non-fiction comprehension. In the
upper grades DIBELS’ Daze and the Scholastic Reddiventory assessments are used to monitor
comprehension.

In coordination with the Teacher on Special Assignthwho oversees the Rtinodel, struggling

students are placed in smaller, skill specific goduring Core Plus instruction time. Researchdase
programs are used with these students. Classramhdes, and many support providers, work to monitor
these students’ progress. Additional services dioly before and after school programs, one-on-one
interventions, and pullout support are providedesded.

3. Mathematics:

Baldwin Stocker students perform well in mathensatithe greatest challenge is concurrently engaging
and furthering the learning of students who haveaaly mastered grade level standards, meeting the
needs of those at grade level, and supporting@meédiating students working below grade level.
Baldwin Stocker successfully meets this challenge.
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Assessment guides Baldwin Stocker's math instracti@nchmark tests are administered twice a year fo
grades two through five. Students take pre- antHjesss to reflect their knowledge. Technology is
instrumental in meeting the math instructional rseefdall students. Interactive whiteboard resources
supplemental websites and on-line textbooks supgbedients at all levels of mastery.

Think Central, an electronic component of the instructional malkg is an interactive instructional tool
used as a part of daily math instruction. It offeedels that chunk textbook lessons, are animatadi,
provide virtual manipulatives that are engagingltstudents. Students interact withink Central by
using the whiteboard’s stylus to show their worktees engage with the day’s lesson.

Teachers usEasiteach, a computer-based teaching tool of widgets. Thedgets, such as number lines
and place value charts, help emphasize and resmfoathematical principles and skills. Understanding
increases as students and teachers manipulatets/dlgeng instruction. Materials shown on the
interactive whiteboard may be “captured” and linkedhe classroom website. This allows students to
later access notes from classroom instruction mtehd@n classroom webpages, teachers provide student
with links to the on-line textbook and supplememath websites that support instruction.

The on-line textbook offers both intervention lirflks struggling students and enrichment links farse
who have mastered the standards and wish to apgilylearning. It offers engaging math games that
reinforce instruction and tools that students oser¢ate math presentations.

Teachers provide students with hands-on math mbatipes during instructional time, ensuring that al
students are engaged and learning. Math skillpramaoted school-wide through “Math Bees” where
students have the opportunity to demonstrate kmemiwledge. Families attend “Math Nights” where
students and parents engage with math, making iafd promoting the importance of math within the
community.

Students who are not meeting grade level stan@daiedgrovided extra support by the Teacher on Specia
Assignment. Some groups meet within the school @aijle others meet before or after

school. Classroom teachers provide extra suppoingltecess or after school for students who need
additional instruction.

4. Additional Curriculum Area:

The heart of our mission statement demands thihsttalents are provided engaging, meaningful,
schoolwork that results in challenging them to kiamd reason, develop ownership for their owndifigl
learning, respect diversity, and be contributingnbers of society.” This approach is exemplifiedur
science and technology education.

Baldwin Stocker combines a variety of science paogy in order to provide engaging and meaningful
work for our students. Scott Foresman Scienceisexsed in collaboration with hands-on, experiment-
based science kits designed by Linda Poore. Teaengphasize the scientific method, which challenges
students to achieve a higher level of reasoninglainiing. In second grade, students use LEGO brick
to build and study simple machines. In fourth gratiedents use LEGO MindStorms to design and
program their own robots as they study this growielgl of science and technology.

Integrated into all instruction, especially scierisgdechnology. All teachers utilize Classroonthe
Future technology which includes ceiling mountegjgetors connected to DVD players, laptops,
document cameras, and interactive whiteboards whdeiding sound through microphones and ceiling
mounted speakers. Students and teachers acdemsronltimedia resources throu@hain Pop and
Discovery Learning Online. The eBook Scott Foresman text can be accessi amlwith a

CD. Students create PowerPoint presentations opethiedic table in the computer lab, share exparme
results using microphones, and bring science notebtw the document camera to show findings.
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All this technology is supported by two DistrictTH (Leader Integrating Technology in Education)
techs. The LITEs are staff members, supported &piktrict, trained to trouble shoot technology
problems. The LITEs are also available to providaohing, modeling, and instruction. Monthly “Tech
Talk” tips are provided by the LITEs at staff megs.

The PTA works with the school to support meaningfatk that will encourage students to be lifelong
learners by funding science related field trips assemblies. When fifth graders study astronomy the
visit NASA's Jet Propulsion Laboratory in nearbyg&dena. Fourth graders hike the local mountains,
second graders visit the Huntington Gardens, astigraders visit the aquarium during their studies
life science. Recent assemblies have includedvaling planetarium and a miniature zoo.

Through a hands-on approach, in conjunction withnelogy, students are engaged in their scientific
studies and are developing deep understanding. tBlkeyownership of this hands-on learning and
understand how science works in the real world.

5. Instructional M ethods:

Our dedicated staff employs a differentiated apginda teaching using a universal access designhwhic
enables students to demonstrate mastery. Instnattioaterials and activities allow learning goal®é
attained by students with diverse abilities andidsee

Core Plus is a flexible, skill-based language artgram designed to help students grow as readdrs a
writers. Each group has a particular focus fetrirction, specifically geared toward the needsskiltl
levels of the students within that group. Some gsoaddress basic reading and writing skills witbcas
on phonics and sentence fluency. Other groups otrade on fluency, vocabulary, comprehension,
higher order thinking skills and six traits of vinij. Regular, ongoing assessment is done to measure
student progress and students are moved amongdbpsywhen they are ready.

Differentiation is a key element in providing appriate instruction to all students. Arcadia hasghh
achieving population and programs such as Cored@ldeess and challenge students at every level.
Teachers receive special training in differentdtestruction utilizing strategies and conceptsrfro
Thinking Maps, Depth and Complexity Icons, Bloom’s Taxonomy, anBeciprocal Teaching. These and
other techniques are embedded in classroom ingtnystuch as extension menus that provide students
with activities that delve deeper into the contnmias.

Every classroom is equipped with Classroom of thieifé technology. Document cameras allow for
textbooks, student worKiscovery Learning Online videos and instructional materials to be proje¢ted
all students to access clearly. Interactive whitartds encourage student participation with content
through the programSasiteach andlmage Mate. A clip-on microphone for the teacher and one heidi
student microphone enables each student to hedreahdard clearly.

Classroom websites allow access to textbooks oaliaeprovide links for learning activities. Wikisea
created as a differentiated method for studentetoonstrate their learning and share that leanitig
others. Baldwin Stocker has a media center witbodfputers and two mobile laptop carts containing 32
laptops each, which can be used in any classroom.

Students and teachers are partners who exploremiadoncepts in order to deepen and extend
competence, confidence, creativity, and commurapaff his is accomplished in an atmosphere that is
responsive and tied to the focus of generating kedge and cognitive engagement.
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6. Professional Development:

Teachers at Baldwin Stocker are committed to grgwirtheir craft. This commitment fuels continual
professional development, both school-wide andidisvide, directly and positively impacting studen
achievement.

Professional development allows for shared perspges;tshared tools, and shared language, improving
instruction at all grade levels and across alliculum. As students progress through their edoicat
effective teaching strategies are continually bwgion.

Teachers are trained itinking Maps, to help students structure and glean meaning fhain thinking.
Primary teachers are trainedWiite from the Beginning (WFTB), a developmental writing program,
which builds uporThinking Maps. Fourth and fifth grade teachers will receW&TB training within the
next two years. Several teachers have receiveddeadetraining in the above programs. They are
available to support staff in effective implemeitat

Staff has received training in reciprocal teachowmprehension strategies, differentiation, andBIs
Taxonomy. These in-services have provided teadiened tactics and afford students cumulative
skills. Over the next three years our district'sufe on effective instruction will further build upthese
trainings.

Baldwin Stocker is undergoing modernization. &taems have been transformed into “Classrooms of
the Future.” Ongoing technology trainings allowdeers to become increasingly competent in using the
technology available to them. This enhances thesiruction.

Teachers at Baldwin Stocker meet on a weekly tlagisllaborate with grade level colleagues, school-
wide specialists, and support staff. They také tearning, apply it to their instruction and theork

with peers to discuss their challenges and sucsglesk at student work, share ideas, and further
increase student achievement.

The staff of Baldwin Stocker consists of motivaéstlicators who seek out additional learning. Teacher
pursue advanced degrees, additional certificatimoscredentials, and attend conferences and
workshops. They travel to other countries to lesrather educational systems. Baldwin Stocker
educators participate in the Beginning Teacher 8dgmd Assessment program, to further expand and
refine their professional skills. Teachers modelstoidents what it means to be a lifelong learner.

Through this continual honing of skills, teachermsvide students with rich educational
experiences. These experiences provide the salitttttion of learning, which will follow them throlg
their educational careers.

7. School Leadership:

We are a Professional Learning Community at BaldStcker Elementary School. School leadership is
based on shared decision making. Teachers, paagtshe principal are committed to providing a
supportive learning environment where meeting studeeds is at the forefront of academic success.
Our principal fosters an environment where stgftiinis valued, decisions are made in a collegial
manner, and staff are trained on innovative teacpmctices.

Each grade level team meets on a weekly basistost achievements and challenges within the grade
level. Data is shared and grade level goals asdenig¢o ensure that all students are successfathees

are provided this time to share and strengthemtest best meet the needs of students. Collaberati
vertical meetings among grade levels provide opmities to learn how we can help students achiede a
maintain success.
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The school leadership team is comprised of thecjdh, representatives from each grade level, and
support staff. The team meets on a monthly basisstauss the instructional needs of the schoolhEac
grade level representative speaks on behalf atlma and takes back questions pertaining to student
needs as a discussion piece for the next graderteeating.

On School Site Council, parents are encourageddorbe leaders alongside teachers, staff members and
the principal. School Site Council meets on a migrtthsis and works collectively to support Baldwin
Stocker’s vision and goals for student achievenienis is reflected in the Single Plan for Student
Achievement which they approve.

The Student Study Team is comprised of the prihcglassroom teacher(s), parents and other student
support specialists as needed. All participantkwagether to meet the individual needs of a paldic
student. Brainstorming sessions are utilized taenthat stakeholders are given an opportunityhéoes
how to support individual student success.

The concept of support and leadership begins atghetop with the Arcadia Board of Education. $ae
dedicated individuals participate in "Board StudgsSlons” and information items. Various aspecthef
educational experience are studied in depth btead through presentations from teachers and
administrators. Site visits following these sessiare Focused Board Visits, in which two Board
members, the Superintendent, and other adminisstatome to a school to see the program in

action. Baldwin Stocker has hosted the Board oers¢wccasions, most recently to help the Board
understand the RtI? program.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: {Test: California Standards Test (C:
Edition/Publication Year: annt Publisher: Educational Testing Systems (ETS)
2010-2011| 2009-201C | 2008-200¢ ' 2007-2008 2006-2007

Testing Month Apr Apr May
SCHOOL SCORES

Proficient plus Advanced 95 93 89
Advanced 81 81 73
Number of students tested 110 118 100
Percent of total students tested 100 100 100
Number of students alternatively asse: 1 1

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient plus Advanced 88 84 81
Advanced 53 68 69
Number of students tested 17 19 16

2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 2 1 1
3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 7 6 3
4. Special Education Students

Proficient plus Advanced

Advanced

Number of students tested 3 7 7
5. English Language L ear ner Students

Proficient plus Advanced 98 97 93
Advanced 78 88 67
Number of students tested 55 60 27
6. Asian
Proficient plus Advanced 97 96 92
Advanced 87 89 75
Number of students tested 92 96 88
NOTES:

12CA18

May

88
75

120
0 10

69
31
13

82
74
27

92
81
99

May

86
66
91
98

73
55
11

80
45
20

92

73
71
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: {Test: CaliforniaStandards Test (CS

Edition/Publication Year: annt Publisher: Educational Testing Systems (ETS)
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month

SCHOOL SCORES

Proficient plus Advanced
advanced

Number of students tested
Percent of total students tested

Number of students alternatively asse:

Apr

81
54
110
100
2

Percent of students alternatively assessed 2

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced
advanced

Number of students tested

2. African American Students
Proficient plus Advanced
advanced

Number of students tested

3. Hispanic or Latino Students
Proficient plus Advanced
advanced

Number of students tested

4. Special Education Students
Proficient plus Advanced
advanced

Number of students tested

5. English Language L ear ner Students

Proficient plus Advanced
advanced

Number of students tested
6. Asian

Proficient plus Advanced
advanced

Number of students tested
NOTES:

65
29
17

78
44
55

82

55
92

12CA18

Apr

81
53

116
98

67
44
18

83
48
60

85
57
94

May

90
52
98

98

69
19
16

82
26
27

91
54
86

May

86
50

117

7

7

69
23
13

84
44
25

87
55
99

May

97

74
33
90

46
27
11

45

20

79

34
71
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: : Test: California Standards Test (C:

Edition/PublicationYear: annue Publisher: Educational Testing Systems (ETS)
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Apr
SCHOOL SCORES

Proficient plus Advanced 96
Advanced 85
Number of students tested 112
Percent of total students tested 100
Number of students alternatively asse: 2

Percent of students alternatively assessed 2
SUBGROUP SCORES

Apr May
96 95
88 89
107 113
100 100
2
2

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced 81
Advanced 69
Number of students tested 16

2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 1
3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 3
4. Special Education Students

Proficient plus Advanced

Advanced

Number of students tested 5

5. English Language L ear ner Students

Proficient plus Advanced 98
Advanced 88
Number of students tested 57
6. Asian
Proficient plus Advanced 99
Advanced 88
Number of students tested 95
NOTES:

12CA18

96 93
70 73
23 15
1 1
6 5
86
57
5 16
97 93
83 85
29 27
97 96
89 93
94 98

May

87
77

91
0 10

91
67
21

92
83
72

May

89
75
112

100

94
74
31

93
81
93
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: : Test: California Standards Test (C:

Edition/Publication Year: annt Publisher: Educational Testing Systems (ETS)
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Apr
SCHOOL SCORES

Proficient plus Advanced 91
Advanced 83
Number of students tested 112
Percent of total students tested 100
Number of students alternatively asse: 1

Percent of students alternatively assessed 1
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced 75
Advanced 63
Number of students tested 16

2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 1
3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 3
4. Special Education Students

Proficient plus Advanced

Advanced

Number of students tested 6

5. English Language L ear ner Students

Proficient plus Advanced 93
Advanced 88
Number of students tested 57
6. Asian
Proficient plus Advanced 94
Advanced 87
Number of students tested 95
NOTES:

12CA18

Apr

98
89
106
99

96
77
22

93
76
29

98
91
93

May

95
86

110
97

80
53
15

92
67
24

95
87
97

May

88
62

89

81
33
21

89
68
72

May

90
66
112

98

87
a7
30

90
67
92
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: ! Test: California Standards Test (C:

Edition/Publication Year: annt Publisher: Educational Testing System (ETS)
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Apr Apr May
SCHOOL SCORES

Proficient plus Advanced 92 94 85
Advanced 80 81 63
Number of students tested 109 111 92
Percent of total students tested 100 100 100
Number of students alternatively asse: 4 1

Percent of students alternatively assessed 4 1

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient plus Advanced 82 77 69
Advanced 67 65 54
Number of students tested 27 17 13

2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 1 1 1
3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 2 4 8
4. Special Education Students

Proficient plus Advanced

Advanced

Number of students tested 7 6 7
5. English Language L ear ner Students

Proficient plus Advanced 88 91 76
Advanced 72 62 43
Number of students tested 25 21 21
6. Asian

Proficient plus Advanced 96 97 89
Advanced 84 87 69
Number of students tested 94 97 75
NOTES:

12CA18

May

86
66

123
0 10

86
64
14

92
60
37

92
73

101.

May

89
67
131
100

73
55
11

67
33
15

86
57
35

93

72
107
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: ! Test: California Standards Test (C:
Edition/Publication Year: annt Publisher: Educational Testing System (ETS)

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr May
SCHOOL SCORES

Proficient plus Advanced 96 96 90
Advanced 77 77 73
Number of students tested 108 110 88
Percent of total students tested 99 99 95
Number of studestalternatively assess 4 1

Percent of students alternatively assessed 4 1

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient plus Advanced 92 88 77
Advanced 54 63 62
Number of students tested 26 16 13

2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 1 1 1
3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 2 4 8
4. Special Education Students

Proficient plus Advanced

Advanced
Number of students tested 3 5 7
5. English Language L ear ner Students
Proficient plus Advanced 88 100 80
Advanced 54 55 55
Number of students tested 24 20 20
6. Asian
Proficient plus Advanced 96 98 92
Advanced 80 80 78
Number of students tested 93 97 73
NOTES:

12CA18

May

85
50
122
99

71
29
14

76
38
37

86
57
101.

May

82
54
129
8 9

56
44

64
36
10

a7
27
15

66
34
35

83
56
107
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr May May May
SCHOOL SCORES

Proficient plus Advanced 94 94 90 86 88
Advanced 82 83 75 72 69
Number of students tested 331 336 305 334 334
Percent of total students tested 100 100 100 0 10 99
Number of students alternatively asse: 7 4 0 0 0
Percent of students alternatively assessed 3 1 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced 83 86 81 80 79
Advanced 63 67 65 55 62
Number of students tested 60 59 44 36 29

2. African American Students
Proficient plus Advanced

Advanced

Number of students tested 4 3 3 3 2
3. Hispanic or Latino Students

Proficient plus Advanced 83 81 75 63 62
Advanced 58 50 44 a7 45
Number of students tested 12 16 16 19 24
4. Special Education Students

Proficient plus Advanced 60 61 65 52 65
Advanced 26 22 37 34 34
Number of students tested 15 18 30 23 29
5. English Language L ear ner Students

Proficient plus Advanced 96 95 88 88 87
Advanced 81 81 66 66 60
Number of students tested 137 110 75 85 86
6. Asian

Proficient plus Advanced 97 96 92 92 92
Advanced 86 88 80 78 75
Number of students tested 281 287 261 272 271
NOTES:

12CA18
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr May May May
SCHOOL SCORES
Proficient plus Advanced 89 91 91 86 82
advanced 71 72 70 53 52
Number of students tested 330 332 296 3283 331
Percent of total students tested 99 98 96 97 7 9
Number of students alternatively asse: 7 3 0 0 0
Percent of students alternatively assessed 2 1 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient plus Advanced 79 84 75 74 59
advanced 49 62 43 30 34
Number of students tested 59 56 44 36 29
2. African American Students
Proficient plus Advanced
advanced
Number of students tested 4 3 2 3 2
3. Hispanic or Latino Students
Proficient plus Advanced 73 77 60 73 53
advanced 73 38 46 21 28
Number of students tested 11 13 15 19 23
4. Special Education Students
Proficient plus Advanced 54 35 33 48 43
advanced 9 11 19 8 26
Number of students tested 11 17 21 23 30
5. English Language L ear ner Students
Proficient plus Advanced 86 88 84 79 68
advanced 64 56 48 38 31
Number of students tested 136 109 71 83 85
6. Asian
Proficient plus Advanced 920 93 92 87 84
advanced 74 75 73 59 53
Number of students tested 280 284 256 272 270
NOTES:

12CA18
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