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PART | - ELIGIBILITY CERTIFICATION 12CAL€

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @ergfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12CAL6

All data arethe most recent year available.
DISTRICT

1. Number of schools in the distr 72 Elementary schools (includes&-
(per district designation): ___ 13 Middle/Junior high schools
15 High schools
0 K-12 schools
10C Total schools in district

2. District per-pupil expenditure: 853¢
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssHocated: Urban or large central city

4. Number of years the principal has been in her/bgtn at this schoc 17

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 23 36 59

K 34 33 67 7 32 28 60

1 36 30 66 8 28 29 57

2 31 35 66 9 0 0

3 26 37 63 10 0 0

4 26 34 60 11 0 0

5 33 27 60 12 0 0

Total in Applying School: 558



12CA16

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

60 9% Asian

4 % Black or African American

4 % Hispanic or Latino
0 % NativeHawaiian or Other Pacific Islanc

9 % White

23 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 4%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until | 10
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 201C 10
until the end of the school year.

(3) Total of all transferred students [sum OfZO
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.04
divided by total students in row (4). |~

(6) Amount in row (5) multiplied by 100. Z

558

8. Percent of English Language Learners in the school: 16%
Total number of ELL students in the school: 91
Number of non-English languages represented: 9

Specify non-English languages:

Cantonese Chinese, Mandarin Chinese, Vietnamesajsbp French, Japanese, Khmer (Cambodian),
Korean, Thai



12CA16

9. Percent of students eligible for free/reduced-priceals: 32%
Total number of students who qualify: 179

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 3%
Total number of students served: 15

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

0 Autism 0 Orthopedic Impairment

0 Deafness 0 Other Health Impaired

0 Deaf-Blindness 3 Specific Learning Disability

0 Emotional Disturbance 12 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 24 0
Resource teachers/specialists

(e.g., reading specialist, medipecialist, art/music, PE teachers, ¢ 0 4
Paraprofessionals 0 3
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 0 6
Total number 25 0

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 23:1




12CA16

13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 100% 100% 100% 10C% 00%d
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12CA1€

Alice Fong Yu (AFY) Alternative School is the natise first Chinese immersion public school.
Established in 1995, the school is nestled on etdpiiside in the Inner Sunset neighborhood of San
Francisco. We offer a rigorous Chinese languagedrion instructional program from kindergarten
through eighth grade. The school is named afterF8ancisco’s first Chinese American teacher, Ms.
Alice Fong Yu. Our mission is to prepare our shudeo be caring, responsible, and competent osize
with global perspectives and English-Chinese bilaigskills who can face the challenges of the tyent
first century.

AFY has a strong focus on high academic achieveemahstudent leadership. In addition, the students
at AFY have the unique opportunity to acquire laaggiproficiency in Cantonese Chinese and Mandarin
Chinese, along with English, in a supportive anduring environment. Knowledge of more than one
language and culture is important for our childsefull participation in a culturally and linguistity
diverse world, and immersion education is an exgiind innovative program in which children develop
the ability to speak, read, and write in a secamgjliage. At AFY, the school curriculum, includingtin
science, and social studies, is taught primarilZamtonese from kindergarten through third grade w
an increase in English instructional time duringrtb and fifth grades. By fifth grade, children can
communicate effectively in Cantonese and Englishlaave fulfilled all requirements for promotion to
middle school. In middle school, our students atsot learning Mandarin, along with the continued
development of their Cantonese language skills.

AFY has the distinction of being the top-rankedagtamong all K-5 and K-8 schools within the San
Francisco Unified School District (SFUSD) for thespten years. Moreover, in three of the last five
years, AFY ranked as the top school among all SFE&iols, including high schools. All of our
students, including the 16% who are English learaed the 32% who are socioeconomically
disadvantaged, contribute to the success of ouraéch

Underlying the classroom practices and curricullnmices at AFY is the belief that children’s soaat
emotional growth is as important as their acadataeielopment. Everyday we strive to instill a lode o
learning, to nurture self-esteem, and to fostguaetsof others. All of the classrooms emphasizdisma
group, hands-on, cooperative learning activities, students develop critical thinking and problem-
solving skills through student-directed projects.

At AFY, we also seek to prepare our students teebponsible stewards of the environment by making
informed choices about their consumption of thehémwaluable natural resources. Our school campus
features a teaching garden that includes a poridangblar powered pump, a native plant area, cepiou
vegetable beds, various composting systems, aaith&ater catchment cistern. Each class from
kindergarten through fifth grade goes to the gaw®e a week for an outdoor lesson.

In order to ensure the success of all studentpraxde a comprehensive tutoring program before and
after school as well as support programs duringtheol day. We have a strong and functional Care
Team which meets every week to discuss the progfessstudents. We believe joyful and authentic
learning is when students are actively involvethmlearning process. Our teachers achieve thosigr
lessons that foster exploration and require thdestts to think critically, apply learned conceptd a
make connections.

In addition to a strong academic program, our sitedare engaged in many enrichment activities agch
ceramic and visual arts, perceptual motor skilsattve movement, orchestra and band, singing, and

dance. Students also have the opportunity to dpuelbmwork and leadership skills through particgrat
in Student Government, Peer Mediation, as well Baddies Program that pairs our sixth graders with
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our kindergarten students. Students can also jpat&in a variety of team sports, including balskit
volleyball, soccer, baseball, and track.

Keeping parents informed is a priority. Familiesaive weekly English-Chinese bilingual bulletimsi a
monthly newsletters. A comprehensive website gewia central source of information on all school-
related matters.

Beginning in the year 2000, AFY implemented a mialtieted US-China Cultural Exchange Program that
enhances bilingual and bicultural exposure forstudents and teachers. All eighth graders have the
opportunity to participate in a two-week study touChina, during which they use their languagésski

in homestays with families of our sister schooCimna. The exchange program includes our hosting o
visiting students from China who homestay and shlagses with our eighth graders. Our teacheos als
have the opportunity to exchange best practicds t@échers from our sister school. By the time our
students graduate, we have equipped them with fioMkerowledge of the Chinese language and culture
so that they can successfully participate in aucally and linguistically diverse world.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12CA1€

1. Assessment Results;

In 1997, the California legislature established$@ndardized Testing and Reporting (STAR) Program
to assess the academic performance of all studegtades two through eleven
(http://www.cde.ca.gov/ta/tg/sr/cefstar.asp). TRAR Program for 2010-11 consists of four
components:

1) California Standards Tests (CST) are criterigignenced tests that assess the California content
standards in English-language arts (ELA), mathezsasicience, and history-social science.

2) California Modified Assessment (CMA) is an afiative assessment to the CSTs in ELA, mathematics
and science for students who have an individualegkecation program (IEP) and meet the CMA
eligibility criteria.

3) California Alternate Performance Assessment (&APR an alternate performance assessment to the
CSTs in ELA, mathematics, and science, and is @dinidually administered assessment for students wit
significant cognitive disabilities.

4) Standards-based Tests in Spanish (STS) areaniteferenced tests aligned to the Californiatenn
standards for reading/language arts and mathenfatistudents who are Spanish-speaking English
learners.

STAR results are reported for students and grospgjscaled scores and five performance levels:
advanced, proficient, basic, below basic, and &ow basic. Performance at the proficient or adednc
levels is considered acceptable.

The STAR results are used to calculate the Acad@miformance Index (API), a measure of a school’s
academic performance and growth (http://www.cdgmdta/ac/pa/cefpsaa.asp). The APl is a number
that ranges from 200 to 1000, and the CalifornidtaRyet for all schools is 800 or higher.

The STAR results are also used to determine Adeduearly Progress (AYP), a series of annual
academic performance goals for each school (Mtpul/.cde.ca.gov/ta/ac/ay/cefayp.asp). A school is
determined to have met AYP if it meets or exceedth gear’s goals. In California, AYP requirements
for elementary and middle schools include: 1) 9%3dent participation rate in STAR ELA and
mathematics tests; 2) percentage of students gcatithe proficient or advanced levels in STAR ELA
and mathematics tests; and 3) API growth. Thesdinements must be met at the school as a whole as
well as by each numerically significant subgroughatschool.

Over the past five years, Alice Fong Yu has meAdIP criteria, and its API scores over this timeipe
have well exceeded the state target of 800: 92807; 948 in 2008; 951 in 2009; 947 in 2010; andl 95
in 2011. In each of the last five years, Alice Fdhghas been ranked the top school amongst allikeb
K-8 schools within the San Francisco Unified Schsitrict (SFUSD).

Alice Fong Yu has maintained high STAR results dberpast five years. In CST ELA, the percentage of
all students at or above proficient ranges betv82€a and 88%, and in CST mathematics, the percentage
ranges between 91% and 93%.

About 32% of our students qualify for free or rediprice meals. This subgroup has performed well on
both CST ELA and mathematics. In 2011, 81% and §&¥ormed at the proficient level or above in
CST ELA and mathematics, respectively. This subgfwas performed consistently high in CST



mathematics over the past five years, ranging 808 to 94%, while also demonstrating consistent
growth in CST ELA, increasing from 74% in 2007 t@8in 2011.

About 16% of our students are English learners JELsis subgroup has demonstrated consistent growth
in both CST ELA and mathematics over the pastymars. In ELA, 78% performed at the proficient

level or above in 2011 compared to 55% in 200 Mathematics, the percentage increased to 93% from
82% over the same period.

The test data tables are arranged by grade laviit, is also important to follow the performandetite
same group of students as they advance througiralde levels. This perspective is particularly
important for ELs. At Alice Fong Yu, ELs are reddied to fluent English proficient (FEP) at a high
rate. The 16% population of ELs is concentratetthénlower grade levels and the number of ELs
becomes numerically insignificant by fourth grafle.in this case, the subgroup test scores alometdo
tell the complete story. Instead, the diminishiogniber of ELs in the higher grade levels is alstr@ng
indication that students who do not speak English first language are performing very well
academically at Alice Fong Yu.

The STAR results are consistently high across gieadds, except for CST ELA in third grade. The
percentage of third graders performing at the pierfit level or above in CST ELA ranges from 58% to
78% over the past five years, compared to 84% % 88hool-wide over the same time period. This third
grade “dip” is not unique to Alice Fong Yu, buftcisnsistent across all SFUSD schools. In this daise,
again important to follow the performance of thégsed-grade students as they advance through higher
grade levels. For example, in 2007-2008, 64% ofhird-grade students performed at the proficienél

or above in CST ELA. In 2008-2009, this same grougtudents as fourth graders increased their
performance to 88% in CST ELA, and they have maieththis high performance level through 2010-
2011 as sixth-grade students.

2. Using Assessment Results:

The assessment results from the California Stasdeedts (CST) are used in multiple ways at Alice
Fong Yu to improve student and school performaRust, as part of our Response to Intervention {RTI
program, we rely on individual CST results alonghweacher assessments for identification of stisden
who are not meeting expected performance levelscHers and staff members review the test results of
each student and identify those who score at avbbhsic. For example, in 2011, 44 students scatred
or below basic in CST English-language arts (ELAJ 26 students scored at or below basic in CST
mathematics. The students who are identified asneeting expected levels of performance are raferre
to our Student Success Team (SST) program. ThesS&Imprised of the student, the parents, teachers
and staff members. Teachers meet with the paremiist¢uss assessment results and to identify &eas
improvement. Teachers and staff members work tegetith the student and the parents to develop an
improvement plan for the student, which may incladariety of supplemental instructional services,
such as push-in and pull-out support during theasktiay as well as before-school and after-school
tutoring. Teachers and parents continue to meetadyg to gauge the student’s progress, relyindpoti
teacher assessments and the student’'s CST results.

Second, every year, a team of teachers, staff nesnalpel parents reviews the school-wide CST
results. The team reviews the test data sorteddaypg, such as ethnicity, socioeconomic status, and
English language fluency, with the objective ofrtiying any target populations that may be
underperforming. The team also reviews the test datr multiple years and sorted by grade level,
focusing on both the yearly results within a paftac grade level as well as the yearly resultgliersame
group of students as they advance through the deadts. The former perspective provides insight in
factors related more to curriculum at a particglade level while the latter perspective providesght
into factors related more to a particular grougtatients.

Third, we review the CST results as part of ouricutum alignment process. Teachers and staff
members meet regularly for both horizontal andie&rturriculum alignment. The horizontal alignment
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process ensures that the curriculum being taughiffarent teachers at the same grade level inatlg
between classrooms and is consistent with statelates. Teachers at the same grade level shaomless
plans and student assignments, and they monitorr€Silts between classrooms as one metric to verify
that the classrooms are indeed horizontally aligned

The vertical alignment process ensures that thécalum at one grade level leverages what was tiaaigh
the previous grade level without unnecessary opeAs a part of the vertical alignment processhat
beginning of each school year, teachers at a péatigrade level review the assessment results fihem
previous grade level. For example, at the beginofrgghool year 2011-2012, fifth-grade teachergergyv
the 2010-2011 assessment results of fourth-gradiests. The teachers use this information to gauge
how much time should be spent reviewing curricufumm the previous grade level before proceeding
with new curriculum for the current grade level. Byeraging what was taught at the previous grade
level while avoiding unnecessary overlap, the teexhban maximize the learning experience for our
students.

At Alice Fong Yu, we use the CST assessment regultform the school community of individual
student academic achievement as well as schoolaakievement. The assessment results from the CST
for each student are mailed home to parents. Teaobgew these results with parents during themtar
teacher conferences and discuss any areas forvsmpemt. Moreover, the analysis of the school-wide
assessment data is presented during a monthly B8hiedCouncil meeting, and this analysis is also
posted to the school website in order to reaclwider school community.

3. Sharing Lessons L earned:

As the top-ranked school amongst all K-5 and K{&osts within the San Francisco Unified School
District over the last ten years and as the natifirst Chinese immersion public school, Alice Fofuy
has attracted the attention of educators locadljipnally and internationally. Our successful laage
immersion program has served as a model for otherersion programs around the city and

state. Educators have consulted with our teachetrsdministrators, and have visited our schoot#mri
about our best practices in immersion education.

Visitors have also come to our school to obsertercaspects of our curriculum, ranging from our
science program to our garden program. In March 28ducators convened in San Francisco for the
National Science Teachers Association Conferenltee &Aong Yu was one of the schools featured
during a one-day field trip offered to conferentteradees. In September 2011, educators again cedven
in San Francisco for the Engaging Our Groundsriatiional Green Schoolyard Conference. Conference
attendees stopped at Alice Fong Yu to tour ourgaahd to learn about our garden curriculum.

Our teachers are actively involved in professia®lelopment activities that allow them to sharelmst
practices with others. Ms. Lisa Ernst (sixth-gradeial studies and science), Ms. Elaine Tam (gixéue
mathematics), and Mr. Marc Williams (seventh-gradience) have been collaborating with local
university researchers through the Strategic Edut#&esearch Partnership. Several teachers hsoe al
participated in the Yale National Initiative, whiskeks to strengthen teaching in public schoosa A
part of this initiative, our teachers authored icudum units to share with other educators arotned t
nation. Ms. Tam contributed a teaching unit onheatatics called "Rice to Feed the World - Estimegio
on Rice Consumption and Production," while Ms. Eeghored a science unit called "Building Bridges
in Earthquake Country: From the Past to the Présert a unit that combines literature with techgglo
called "Shakespeare on the Cell Phone: Texting Roméa

Our teachers also share our best practices throughibutions to education publications. Our reseur
specialist program teacher, Mr. Robert Ruth, cbatad an article, “A Checklist Approach to Reading
Interventions,” to the September 2011 issue of Bdows Week Teacher. In this article, Mr. Ruth
describes his checklist approach to learning decpskills. Since the article’s publication, Mr. Rutas
provided details of his checklist approach to medycators around the nation who have requested<opi
of the checklist and supporting materials.

11



4. Engaging Familiesand Communities:

At Alice Fong Yu, we believe that administratoesa¢hers and parents are all partners in educating o
children. We communicate with our families in njplk ways. We send home a weekly bulletin that
provides information in both English and Chinese publish a monthly newsletter that highlights ¢spi
ranging from student achievements to faculty sgbtfi to award-winning essays written by our
students. We also host a website, http://afypgportdl.php, that includes an open forum for comryuni
members to share information with each other. Wi®erage families to provide feedback at any time so
that we can continually improve our school basedanmunity input, and in 2011, over 160 families
participated in our Parent/Guardian Satisfactiorv&y

Throughout the school year we offer many opporiesitor families to engage directly with teacheard a
administrators. We kick off the school year withcBdo-School Night, when classroom teachers present
parents with an overview of the grade-level cuttiiouand expectations for the upcoming school

year. We also hold two parent-teacher conferenggegithe school year. During these conferences,
teachers review with parents the academic progfestsidents, including standards-based report cards
and assessment results from the California Stasdegsts (CST). In the spring semester, we host an
Open House, when families can visit the classroanasexperience firsthand a sample of the classroom
activities. Finally, we host at least one CommuMigeting during the school year to provide families
with additional information ranging from the schdaidget to updates on program design.

For students who are identified as not meeting ebgplevels of performance, a Student Success Team
consisting of the student, the parents, teachetstff members meet regularly to develop an
improvement plan for the student as well as to moonihe student’s progress. We have found thay earl
identification of students in need of supplememsiructional services along with close collabanati
between the parents and teachers have been vegyiedfin helping students to achieve their full
potential.

Finally, our school community leadership teams t=timgy of parents, teachers and staff members, such
as the School Site Council, the Parents Associati@nEnglish Learner Advisory Committee and the
Black Student Union, each meet regularly to revéetwool issues. These meetings are also forums for
administrators and teachers to share with parbetktest classroom strategies, such as restorative
practices and the use of core curriculum standards.
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PART V - CURRICULUM AND INSTRUCTION 12CA16

1. Curriculum:

At Alice Fong Yu School (AFY), our instructional iitsophy is to ensure that every child meets or
exceeds proficiency standards in all curriculumaar®ur curriculum is aligned with the Californiat®
Standards. Moreover, many aspects of our prograngual@re unique, strongly motivated, and highly
innovative. AFY’s curriculum supports college arstteer readiness by preparing students to be caring,
responsible, competent citizens with global perspes and English-Chinese bilingual skills.

Foreign Language — AFY offers the unique opportuftt every student to be immersed in the Chinese
language and culture. All students begin learnihm&se in Kindergarten with eighty percent of the
instruction time in Chinese. The instruction timadyally shifts to fifty percent Chinese and fiftgrcent
English by Fourth Grade. The middle-school stud&ks one period in Cantonese and one period in
Mandarin, and Eighth Graders participate in a twaekvstudy tour in China.

Reading/English Language Arts (R/ELA) — The cudtion is based on Houghton Mifflin and customized
based on the needs of students. Students haveapanytunities to apply their skills and foster admf
reading. All students are engaged in at least snityites of directed R/ELA instruction every

day. English learners receive an additional thintgutes of targeted instruction. Gifted and Taldnte
students receive differentiated instruction anckpehdent projects to provide additional challenges.

Mathematics — Elementary students learn Math im€$e. Despite learning Math in a second language,
our elementary students test extraordinarily wethénchmark assessments administered in Engligh. Th
curriculum is based on Everyday Math and Glencod vee supplement these materials by requiring
students to engage in problem solving, mental reaéiicises, and group work to apply their knowledge
and skills.

Science — Our curriculum is based on FOSS. Stud@engtage in hands-on activities in the classrooms,
compiling data in journals and sharing informatiaith peers. All students visit the school garden, a
outdoor education space where students learn at®stiences and experience it with all their
senses. The Seventh and Eighth Grades participatmester-long projects where they apply the
scientific method and present their projects atasutual Science Fair.

Social Studies — Our curriculum is based on CalitoState Standards and teachers supplement the cor
curriculum with customized thematic units. Thirda@ers take monthly field trips to learn about local
communities, and beginning in Fourth Grade, stugleah participate in the Student Council which
includes electing student representatives anchigaisioney for worthy causes.

Visual/Performing Arts — At the lower grade levels, activities, including painting and ceramiag a
incorporated into the classroom curriculum. Stuslelgvelop an appreciation for music early on thhoug
field trips to the San Francisco Symphony. AFY tffa strong music program where students can
participate in the orchestra, band or choir. A$iehool, we also offer Chinese dance, percussitherz
and piano classes.

Physical Education (PE)/Health/Nutrition — At ARYe encourage our students to lead active lifestyles
and we teach our students sportsmanship and hesdtmg habits. Elementary-school students
participate in one hundred minutes of PE every wael middle-school students participate in fifty
minutes of PE every day. AFY advocates monthly ‘{#gaSchool” themes such as anti-tobacco. Health
and nutrition are also taught in the school gambare students grow and eat their own fruits and
vegetables.
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Technology — Technology is integrated througoutauriculum. Many thematic units incorporate the
use of computers or other technologies. For el@mope of our teachers created a unit that corsbine
literature with technology called “Shakespeareten@ell Phone: Texting Romance.” Students are also
exposed to Green technology through our teachindega which features a rainwater catchment cistern
and various composting systems.

2. Reading/English:

Established theory points to reading compreheresiaiine gateway to success in content areas. At AFY,
there is a dual reading curriculum, one in Englisd one in Chinese. Despite the clear differences
between the two languages in the ways that thegah written and read, there are also major
similarities that we use to capture and enhancsttidents’ abilities through immersion

instruction. Reading in English begins with theliabto decode. Learning to read is the focus in
Kindergarten, First and Second Grades, and reddilgarn is the focus for Third and above. We bige t
District’s adopted English reading program, Houghtdifflin, as our foundation. The instructional
methods include language experience reading, guiheting, and tiered reading strategies that foous
comprehension. Vocabulary development and conterdity are the cornerstones of the reading program
in grades Five and up. Reading for meaning is ¢iss@morder for students to develop a joy fordieay.

Beginning in the school year 2011-12, SFUSD implet®e the Common Learning Assessments program
model as a tool to measure the students’ levetioiegement at a given point. Students are assssa
times per year and teachers use the results ¢f Hesessments to monitor the students’ progress and
identify the areas of need for re-teaching andhiegr When needed, students performing below their
own grade level are assigned to a Response taémigon (RTI) program. The Resource Specialist
Program teacher manages and oversees this progmaake sure that the safety net is working for all
struggling students.

Furthermore, our many students performing abovdegtavel have opportunities to pursue their intsres
through reading fiction and non-fiction materiaisall subject areas. They can also help youngeiests
in the peer tutoring program. Reading to younggdents and helping them with English homework is
an excellent way to develop student leadershifsskilthe same time.

At AFY, students learn how to read in Chinese ay tharn how to read in English. Chinese is a non-
alphabetical, tonal language with a different wagtsystem. Reading in Chinese begins in Kindergarte
from single characters (words) to simple senterioegrning the meanings of the radicals and using
contextual clues are the key strategies in Chinesging, in a way very similar to the reading ofish.

3. Mathematics:

At AFY, we approach Mathematics with a focus onrfastery of authentic problem solving. We believe
in building a solid foundation in the basic skiltgjt at the same time, preparing students to use tma
solve practical problems found in the real worfdah immersion setting, all our elementary students
learn math in Chinese.

In alignment with the immersion principles, thisaisother content area that our students are leaimin
the target language. Based on our assessmensrerulitstudents are able to transfer the conceptadd
between the two languages. In addition to the Bisadopted texts of Everyday Math in the elementar
school, the teachers translate and create matdralgare in Chinese as well. There is a corralatio
between the Chinese language and the common numglssistems and this might be a contributing
factor to the demonstrated success of our studémidearn math in Chinese. For example, the wavds f
ten, twenty, thirty in Chinese are “two tens, threwss, three tens.”

Due to the fact that we have a K-8 grade span,amgycovide opportunities for students to applyrthei
math skills over a protracted period of their livAsthe elementary level, the students apply theith
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skills when they work and learn in the school gardehile working in the school store, and when they
construct graphs and charts using real data. Imitidle school, Seventh and Eighth Grade students
participate in Science projects annually in whioeytneed to integrate math and science concepts and
skills. In the Eighth Grade, understanding and dpglmathematics is an essential part of learning
Physical Science.

As a K-8 school, we have the advantage of time thadesponsibility to make sure that our studargs
ready for high school when they leave AFY. Over 9&R%ur graduates are able to take courses beyond
Algebra during their Freshman year in high schBelinning this year, all SFUSD schools are involved
in the implementation of Common Core Standards alse use the Common Learning Assessments
(CLA) to monitor the progress of our students. AB¥lso one of the schools that are utilizing
Educational Program for Gifted Youth (EPGY) asmtelivention program to differentiate

instruction. EPGY is an online program in whichdgnts can work at their assessed level, accedsing t
program both in and out of school.

4. Additional Curriculum Area:
Social Studies — Student Leadership and RestorBtiaetice:

The development of student leadership is an esdgatit of our curriculum at AFY. Restorative piaet

is an approach that SFUSD has adopted since 204:@ algernative way to resolve conflicts in

school. We are using these two important toolsautevely to create a productive, caring and pesiti
school climate to achieve our mission of prepadngstudents to be caring, responsible and competen
citizens.

Our student leadership recruitment and trainingrizeip the Fourth Grade. It is comprised of elected
student representatives to the Student Councdgesits who are trained as Peer Mediators, and gtuden
representatives of the Black Student Union (BSldcheof these groups is facilitated by at leastsiaff
advisor. There are two student councils at ouralclam Elementary Council representing studenthen
Fourth and Fifth grades and a Middle School Courgiltesenting students in the middle school (Grades
6-8). The student councils meet once a week withgamda focused on student activities, school $ssue
and service projects. Student leaders also malseptations at our weekly morning assemblies anakspe
at public meetings when the opportunities arise Paer Mediators work during lunchtime to help
resolve conflicts whenever they occur. They alsetbanonthly with the advisors for ongoing

training. All student leaders attend an annualexttittadership workshop in the fall where theyrear
their roles and responsibilities, meet each otlued, share their own ideas of leadership.

We are formally implementing the restorative praetpproach beginning this school year. The teacher
use the circle activity to build community withinet classroom. Teams of teachers are attending the
centralized training to get a first-hand experieotthe process. The approach centers on the cbatep
“repairing the harm done” by understanding the iotjgdi the harm and how it affects all parties
involved. For the past few months, teachers hawengented on how the circle activity provides an
avenue for students to express themselves, praioe listening, and as a result, create a better
understanding in the classrooms. At AFY, in additio providing a challenging and rigorous currigalu

in academics, we strive to empower the studentglpeach other to create a caring learning
environment for the success of all students.

5. Instructional M ethods:

AFY is a Chinese immersion school serving a divpgaulation of students with a focus on teaching
Chinese language and culture through the conteasakVe have a significant number of English learne
and socioeconomically disadvantaged students. @Qidirg principle is to hold high expectations fdir a
students and provide support systems so all stadamtreach their individual potential. All subgeate
taught in Chinese from Grades Kindergarten throLigtee, with eighty percent of the instructional day
Chinese and the remainder in English. For Grades &ad Five, the instructional day becomes fifty —
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fifty. Students continue to take two courses inése in middle school, with most of the day in
English. The separation of languages is cruci#hénmmersion classroom, with the teachers strictly
adhering to and enforcing the speaking of the tdegguage throughout the class period.

Differentiated instruction both in and out of tHassrooms is central to the work of all teachershé
classrooms, teachers provide one-on-one help dssvemall group instruction. Scaffolding the leagn
practices so that all students can reach the ietkhahrning objectives is key to providing equaless.
Gifted and Talented Education (GATE) is integrated the curriculum. Teachers provide differenthte
instruction to GATE students via small group prégeacceleration, and a rigorous accountability
standard.

At the beginning of the school year, the staff e@xs data from the California Standards Tests totifye
the specific gaps and needs. Using the Care Taactwte (comprised of the principal, counselor,
Special Education teacher and support staff), weige ongoing monitoring for identified studentfier
team meets once a week to review the progresedittidents and discuss appropriate intervention
strategies. These strategies include the StudextieSsi Team process, before and after school tgtorin
peer tutoring, support services to families, andadkills groups. The special education teachenke
closely with the classroom teachers to provide ettdp identified students. In most cases, studairgs
pulled out for a set amount of time per week ineottid work on the targeted areas.

Technology is also used to support instruction.é@mple, using computer-based learning such ad Rea
Naturally and Education Program for Gifted Youttudents are guided to work at their level and airth
own pace. Our professional development activitiesige the structure for the teachers to share best
practices to support student learning.

6. Professional Development:

We are all lifelong learners. Professional develeptat AFY is based on the formal and informal ddita
student achievement, the content and performaaoeatds of the curriculum, and the reflectionshef t
staff. The purpose of professional development/iiets is to provide opportunities for teachers atadf
to come together and share ideas, brainstorm pesdiategies for challenging situations, and discu
lesson designs. The agendas focus on activitieéstinaulate dialogue and thinking among the
teachers. The topics range from analyzing studeitingr samples, to reading relevant articles, to
planning with grade-level team members.

There are two strands of onsite professional dgwedémt activities. One is focused on English Languag
Arts, and the other is on Chinese Language Artshdautth. Meetings are scheduled six to seven times a
year for each strand. The Principal and instruetio@am leaders mutually set the meeting agendas. A
these meetings, we review the curriculum and erthatdt is aligned with academic standards at each
grade level and for each subject area. The apjglicaf the knowledge learned at these meetings
translates to improved student performance oves.tim

All our Chinese component teachers also particijpatiee District-wide professional development
meetings in the area of Chinese language artse@neentary and one middle school teacher makeeaup th
math common core standards training team. Thredlem&thool teachers participate in the Stanford-
sponsored Strategic Education Research ProgramRBiERvhich university professors and teachers
come together and discuss lesson and assessmigmisdés the area of health and student support
services, teacher representatives attend Disparisored meetings and disseminate informationeto th
entire staff.

At AFY, we believe that teachers and staff membeespart of a team that is responsible for theesgc

of every student at our school. We view profesdideaelopment as a team-building exercise where the

teachers and staff members have time to build, taligh expectations, and collaborate. Through

professional development, the teachers also beegupped with the competencies, tools and resources

to be even more effective in the classroom. Thh hitademic performance of our students reflects the
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effectiveness of our teachers and the positive amnpithe professional development activities ardent
achievement.

7. School Leadership:

Leading a school is akin to an orchestra playisgraphony. At AFY, the principal serves as the
conductor. The teachers, staff, and parents pktyumental roles. The strength of the ensemble some
from the mastery of the individual players. The s student achievement.

Holding the baton, the principal sets the tempe$tablishing reachable goals and clear expectations
provides support frameworks, and maintains accdilitta The first chair consists of teams organiisd
grade level, content area, and support servicethif@ach grade-level team, the planning work is
divided among the teachers to ensure consisterecplagnment within a grade. For each of the grades
Kindergarten through Three, there are three teackech teacher is responsible for planning ofamme
subject. At the weekly grade-level meetings, tlrneahares collective and individual plans so that
students across classrooms are provided the sas@nlexpectations and activities. For grades Four
through Eight, teachers are grouped by content aleamelody builds.

Second chair is the school-wide Care Team. Thiw isacomprised of the Principal, the School
Counselor, the Elementary Advisor, the Learning@upProfessional, the Special Education Teacher
and the Special Education Paraprofessional. Eachbeis responsible for one or two grade leveld, an
the team is responsible for keeping track of thdestits’ academic, social, and emotional progrelss. T
team meets weekly to discuss support serviceslémtified targeted students. The piece finds iger.

The third chair consists of two governing bodiese@ the School Site Council (SSC) and the other i
the AFY Parents Association (AFYPA). The SSC ovesgée school budget and program
implementation. The AFYPA supports the school misdiy raising funds to supplement enrichment
programs. Committees within the SSC are the Engilisiguage Advisory Committee and Black Student
Union. The committees under the AFYPA include faiging, cultural exchange program, garden,
Chinese New Year parade, technology, website, andletter. Policies, programs, and the use of
resources are first proposed and discussed at mitia® level. Recommendations are then brougltiteo t
SSC or AFYPA for approval. The committees are caseploof staff representatives and parents. The
principal serves on the SSC and AFYPA. Each sechioves in time.

At AFY, the principal, teachers and parent leadessk harmoniously, building on our practices, and

focusing on supporting and inspiring all our studen reaching their full potential. The music neates
throughout our halls.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Jest: CST Mathematics
Edition/Publication Year: 201Publisher: Educational Testing Sen
2010-2011| 2009-201C | 2008-200¢ ' 2007-2008 2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Proficient plus Advanced 920 86 94 94 100
Advanced 61 68 82 72 69
Number of students tested 59 61 60 60 59
Percent of total students tested 100 100 100 0 10 100
Number of studets alternatively assess 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced 90 68 100 95 100
Advanced 60 42 83 71 94
Number of students tested 20 19 12 17 17

2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 3 4 4 1 1
3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 2 3 5 3 3
4. Special Education Students

Proficient plus Advanced

Advanced
Number of students tested 2 1 3 3 3
5. English Language L ear ner Students
Proficient plus Advanced 100 92
Advanced 83 63
Number of students tested 12 5 9 24 6
6. Asian
Proficient plus Advanced 94 91 100 93 100
Advanced 76 76 83 73 69
Number of students tested 33 33 40 44 39
NOTES:

12CA16
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: {Test: CST English-anguage Art
Edition/Publication Year: 201Publisher: Educational Testing Service

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month

SCHOOL SCORES

Proficient plus Advanced

Advanced

Number of students tested

Percent of total students tested
Number of students alternatively asse:

Apr

72
31
59
100

0

Percent of students alternatively assessed 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced
Advanced

Number of students tested

2. African American Students
Proficient plus Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient plus Advanced
Advanced

Number of students tested

4. Special Education Students
Proficient plus Advanced
Advanced

Number of students tested

5. English Language L ear ner Students
Proficient plus Advanced
Advanced

Number of students tested

6. Asian

Proficient plus Advanced
Advanced

Number of students tested
NOTES:

65
35
20

67
25
12

79

36
33

12CA16

Apr

58
23
60

98

28
0
18

59
19
32

Apr

78
41
60

100

82
55
11

82
41
39

Apr

64
22
60

100

47
18
17

41

24

62

23
44

Apr

78
15
59

100
0
0

94
12
17

72
10
39
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Zest: CST Mathematics
Editiorn/Publication Year: 201 Publisher: Educational Testing Sen

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Proficient plus Advanced 95 95 96 95 91
Advanced 80 71 76 72 75
Number of students tested 60 59 59 61 64
Percent of total students tested 100 98 100 100 100
Number of students alternatively asse: 0 1 0 0 0
Percent of students alternatively assessed 0 2 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced 86 92 94 100 92
Advanced 68 67 76 69 67
Number of students tested 22 12 17 16 12

2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 4 3 1 1 2
3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 3 5 2 3 2
4. Special Education Students

Proficient plus Advanced

Advanced
Number of students tested 1 2 2 2 4
5. English Language L ear ner Students
Proficient plus Advanced 96
Advanced 68
Number of students tested 3 4 25 6 3
6. Asian
Proficient plus Advanced 100 100 96 95 89
Advanced 85 70 76 73 79
Number of students tested 33 40 45 41 42
NOTES:

12CA16
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: < Test: CST English-anguage Art
Edition/Publication Year: 201Publisher: Educational Testing Service

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Proficient plus Advanced 84 93 88 88 88
Advanced 64 74 64 67 66
Number of students tested 59 58 59 61 64
Percent of total students tested 98 97 100 100 100
Number of students alternatively asse: 1 2 0 0 0
Percent of students alternatively assessed 2 3 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced 62 91 77 100 75
Advanced 48 73 53 69 42
Number of students tested 21 11 17 16 12

2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 4 3 1 1 2
3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 3 5 2 3 2
4. Special Education Students

Proficient plus Advanced

Advanced
Number of students tested 0 1 2 2 4
5. English Language L ear ner Students
Proficient plus Advanced 88
Advanced 56
Number of students tested 2 3 25 6 3
6. Asian
Proficient plus Advanced 88 95 84 86 91
Advanced 66 74 62 59 67
Number of students tested 32 39 45 41 42
NOTES:

12CA16
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Jest: CST Mathematics
Edition/Publication Year: 201 Publisher: Educational Testing Sen

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month

SCHOOL SCORES

Proficient plus Advanced

Advanced

Number of students tested

Percent of total students tested
Number of students alternatiyehssesse

Apr

97
74
57
98

1

Percent of students alternatively assessed 2

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced
Advanced

Number of students tested

2. African American Students
Proficient plus Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient plus Advanced
Advanced

Number of students tested

4. Special Education Students
Proficient plus Advanced
Advanced

Number of students tested

5. English Language L ear ner Students
Proficient plus Advanced
Advanced

Number of students tested

6. Asian

Proficient plus Advanced
Advanced

Number of students tested
NOTES:

91
73
11

98
75
40

12CA16

Apr

91
58
60

100

100
44
16

91
60
47

Apr

87
49
61

100

90
57
21

85
46
41

Apr

86
42
66

100

94
33
18

84
48
44

Apr

87
44
63

100
0
0

77
31
13

88
48
42
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: ! Test: CST English-anguage Art
Edition/Publication Year: 201Publisher: Educational Testing Service

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month

SCHOOL SCORES

Proficient plus Advanced

Advanced

Number of students tested

Percent of total students tested
Number of students alternatively asse:

Apr

93
73
56
97

2

Percent of students alternatively assessed 3

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced
Advanced

Number of students tested

2. African American Students
Proficient plus Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient plus Advanced
Advanced

Number of students tested

4. Special Education Students
Proficient plus Advanced
Advanced

Number of students tested

5. English Language L ear ner Students
Proficient plus Advanced
Advanced

Number of students tested

6. Asian

Proficient plus Advanced
Advanced

Number of students tested
NOTES:

100
80
10

90
69
39

12CA16

Apr

84
47
60

100

75
31
16

81
47
47

Apr

92
61
61

100

95
57
21

88
44
41

Apr

89
48
66

100

88
44
18

86
43
44

Apr

87
41
63

100
0
0

77
23
13

85
40
42
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: @est: CST Mathematics

Edition/Publication Year: 201 Publisher: Educatial Testing Servic

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr
SCHOOL SCORES

Proficient plus Advanced 88 86 92 90
Advanced 50 48 67 56
Number of students tested 60 60 61 62
Percent of total students tested 100 100 100 0 10
Number of students alternatively asse: 0 0 0 0
Percent of students alternatively assessed 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced 87 86 100 82
Advanced 48 53 77 55
Number of students tested 23 15 13 11

2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 1 1 2 0
3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 2 3 2 5
4. Special Education Students

Proficient plus Advanced

Advanced

Number of students tested 1 0 1 1
5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested 3 1 1 3
6. Asian

Proficient plus Advanced 89 85 93 90
Advanced 49 44 76 59
Number of students tested 47 41 41 32
NOTES:

12CA16

Apr

92
62
60
100

93
79
14

90
62
39



STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: (Test: CST English-anguage Art
Edition/Publication Year: 201Publisher: Educational Testing Service

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr
SCHOOL SCORES

Proficient plus Advanced 88 95 94 89
Advanced 55 60 51 55
Number of students tested 60 60 61 62
Percent of total students tested 100 100 100 0 10
Numberof students alternatively asses 0 0 0 0
Percent of students alternatively assessed 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced 83 100 84 81
Advanced 48 67 38 45
Number of students tested 23 15 13 11

2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 1 1 2 0
3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 2 3 2 5
4. Special Education Students

Proficient plus Advanced

Advanced

Number of students tested 1 0 1 1
5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested 3 1 1 3
6. Asian

Proficient plus Advanced 87 93 92 94
Advanced 53 51 51 56
Number of students tested 47 41 41 32
NOTES:

12CA16

Apr

88
45
60
100

86
43
14

87
46
39



STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Test: CST Mathematics
Edition/Publication Year: 201 Publisher: Educational Testing Sen
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Proficient plus Advanced 95 97 95 98 100
Advanced 74 92 88 85 92
Number of students tested 58 61 59 60 61
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced 94 100 79 100
Advanced 82 100 79 81
Number of students tested 17 14 14 9 16

2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 1 2 0 3 0
3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 2 2 4 2 6
4. Special Education Students

Proficient plus Advanced

Advanced

Number of students tested 0 1 0 3 2
5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested 0 0 3 1 1
6. Asian

Proficient plus Advanced 98 98 98 98 100
Advanced 75 93 88 85 92
Number of students tested 40 44 40 39 49
NOTES:

12CA16
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: "Test: CST English-anguage Art
Edition/Publication Year: 201Rublisher: Educational Testing Service
2010-2011| 2009-201C | 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Proficient plus Advanced 92 95 95 95 98
Advanced 66 64 56 57 59
Number of students tested 58 61 59 60 61
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced 94 100 86 94
Advanced 65 57 43 31
Number of students tested 17 14 14 9 16

2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 1 2 0 3 0
3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 2 2 4 2 6
4. Special Education Students

Proficient plus Advanced

Advanced

Number of students tested 0 1 0 3 2
5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested 0 0 3 1 1
6. Asian

Proficient plus Advanced 87 97 98 97 98
Advanced 59 55 50 56 59
Number of students tested 29 31 40 27 49
NOTES:

12CA16
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: 8 Test: CST Algebra |
Edition/Publication Year: 201 Publisher: Educational Testing Sen

2010-2011 | 2009-2010 | 2008-2009 | 2007-2008 | 2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Proficient plus Advanced 92 95 99 100 99
Advanced 68 74 68 59 56
Number of students tested 59 58 59 59 54
Percent of total students tested 100 100 100 0 10 95
Number of students alternatively assessed 0 0 0 0

Percent of students alternatively assessed 0 0 0 0

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficient plus Advanced 92 100 100 100 92
Advanced 71 69 67 36 50
Number of students tested 14 16 12 11 12

2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 2 3 2

3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 3 4 2 6 4
4. Special Education Students

Proficient plus Advanced

Advanced

Number of students tested 2 1

5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested 3 1 1

6. Asian

Proficient plus Advanced 93 98 100 100 100
Advanced 79 80 69 65 62
Number of students tested 42 44 39 46 39
NOTES:

Assessment results are not available for subgraithdess than 10 students for Year 5 (2Q@0®?7) for this grade leve
12CA16
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: {Test: CST English-anguage Art
Edition/Publication Year: 201Publisher: Educational Testing Service

2010-2011 | 2009-2010 | 2008-2009 | 2007-2008 | 2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Proficient plus Advanced 96 95 90 100 84
Advanced 69 71 58 71 58
Number of students tested 59 58 59 59 57
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficient plus Advanced 100 82 92 100 54
Advanced 64 69 67 45 46
Number of students tested 14 16 12 11 13

2. African American Students

Proficient plus Advanced

Advanced

Number of students tested 2 3 2

3. Hispanic or Latino Students

Proficient plus Advanced

Advanced

Number of students tested 3 4 2 6 4
4. Special Education Students

Proficient plus Advanced

Advanced

Number of students tested 2 4

5. English Language L ear ner Students

Proficient plus Advanced

Advanced

Number of students tested 3 1 1

6. Asian

Proficient plus Advanced 98 95 87 100 81
Advanced 69 73 56 67 57
Number of students tested 42 44 39 46 42
NOTES:

Assessment results are not available for subgraithdess than 10 students for Year 5 (2Q@0®?7) for this grade leve
12CA16
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Proficient plus Advanced 92 91 93 93 94
Advanced 67 68 71 63 66
Number of students tested 353 359 359 3683 361
Percent of total students tested 99 99 100 100 99
Number of students alternatively asse: 1 1 0 0 3
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient plus Advanced 89 90 93 95 92
Advanced 65 60 71 57 69
Number of students tested 107 92 89 82 84
2. African American Students

Proficient plus Advanced 53 45 63

Advanced 15 27 27

Number of students tested 13 11 11 7 8
3. Hispanic or Latino Students

Proficient plus Advanced 87 89 83 90 77
Advanced 62 52 72 38 40
Number of students tested 16 19 18 21 22
4. Special Education Students

Proficient plus Advanced 83 81
Advanced 58 56
Number of students tested 6 6 8 12 16
5. English Language L ear ner Students

Proficient plus Advanced 90 85 91 87 73
Advanced 49 24 53 42 26
Number of students tested 20 21 47 38 15
6.

Proficient plus Advanced 95 93 95 93 94
Advanced 72 70 72 67 69
Number of students tested 235 249 246 246 250
NOTES:

12CA16



STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

Proficient plus Advanced 87 86 89
Advanced 59 56 55
Number of students tested 351 357 359
Percent of total students tested 99 99 100
Number of students alternatively asses 3 3 0
Percent of students alternatively assessed 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient plus Advanced 81 76 86
Advanced 53 46 52
Number of students tested 105 90 88
2. African American Students

Proficient plus Advanced 53 41 63
Advanced 23 16 36
Number of students tested 13 12 11
3. Hispanic or Latino Students

Proficient plus Advanced 81 84 83
Advanced 62 42 33
Number of students tested 16 19 18

4. Special Education Students
Proficient plus Advanced

Advanced

Number of students tested 4 4 7
5. English Language L ear ner Students

Proficient plus Advanced 61 47 84
Advanced 16 15 39
Number of students tested 18 19 46
6.

Proficient plus Advanced 88 87 88
Advanced 58 54 50
Number of students tested 222 234 245
NOTES:

12CA16
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