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PART | - ELIGIBILITY CERTIFICATION 12AZ2

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12822

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 1 Elementary schools (includes8§-
(per district designation): 0 Middle/Junior high schools

0 High schools
0 K-12 schools
1 Total schools in district

2. District per-pupil expenditure: 630€

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Suburban

4. Number of years the principal has beenén'his position at this scho 10

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 6 13 19

K 39 22 61 7 0 0 0

1 25 29 54 8 0 0 0

2 22 32 54 9 0 0 0

3 19 25 44 10 0 0 0

4 22 20 42 11 0 0 0

5 11 17 28 12 0 0 0

Total in Applying School: 302



12AZ2

6. Racial/ethnic composition of the schc 1% American Indian or Alaska Native

1% Asian

2 % Black or African American

8 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

88 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 10%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until| 8
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 201C 19
until the end of the school year.

(3) Total of all transferred students [sum of27
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.10
divided by total students in row (4). '

(6) Amount in row (5) multiplied by 100. 10

278

8. Percent of English Language Learners in the school0%
Total number of ELL students in the school: 0
Number of non-English languages represented: 2
Specify non-English languages:

Spanish, Russian
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9. Percent of students eligible for free/reduced-priceals: 0%
Total number of students who qualify: 0

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

Our school does not participate in the free andeed lunch program. We do not have this data on
families.

10. Percent of students receiving special educatioricses. 5%
Total number of students served: 14

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

0 Autism 0 Orthopedic Impairment

0 Deafness 1 Other Health Impaired

0 Deaf-Blindness 2 Specific Learning Disability

0 Emotional Disturbance 11 Speech or Language Impairment

0 Hearing Impairment 0 Traumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 2 1
Classroom teachers 12 0
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 0 3
Paraprofessionals 0 0
Support staff

(e.g., school secretaries, custodians, cafetedizsaetc.) 0 8
Total number 14 12

12. Average school student-classroom teacher ratiovjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 23:1
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13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 96% 96% 96%» 96% 95%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12722

Challenger Basic School is one of approximately Afil@ona charter schools in Arizona and is located
Gilbert, Arizona. The school opened in 2002 wititiwdent population of 75 students. To date the
school’s enrollment is approximately 310 stude@tsallenger Basic School is a Back-to-Basics school
without attendance boundaries open to all pardrdesing to enroll their children. A parental agreem
form indicating that the parent is aware of schwalktices is signed as part of the enroliment m®ce
The school offers a very structured, challengingiculum as well as weekly homework assignments
Monday through Thursday. The purpose of homewot& teach personal responsibility and time
management as well as a communication tool formsr&arental involvement is encouraged for the
benefit of their child’s academic progress. Thesiois of Challenger Basic School is to provide alitua
education in every area of our “back to basicsticulum. Implementation of the “Spalding” reading
method develops skilled readers, critical listenacsomplished speakers, spellers and writers eétad
reach their full potential and become lifelong hess through this enhanced “back to basics” approac
learning.

Challenger Basic School's academic program usedNiitthg Road to Reading by Ramalda Spalding
which is a phonics based approach to reading. Pa&lig Method is a complete language arts approach
providing integrated instruction in spelling, wnigj, listening and reading comprehension. The readin
curriculum consists of quality literature which pglstudents develop a love of reading. The Saxdh Ma
program gives constant review of math concepts lwhices foundational development to students. The
program is consistent and has continuity from gtadel to grade level. Shurley English has a deg@ni
teaching model, the Question and Answer Flow. liighly successful because it utilizes the différen
learning styles of students and includes enougetitep for students to master grammar easily, and
incorporates the part-to-whole philosophy. Tradifibconcepts of history and geography are taught as
well as science. Delta Science hands on kits thzlbee earth sciences as well as physical sciences
enhances the science program. The school’s cunricalso includes technology, art, art masterpiece,
music, PE, health and safety.

Each grade patrticipates in three field trips a yeeuding a Broadway Palms Dinner Theatre. Figfost
are varied and are based in art, science, cuimchhistorical awareness. Every other school yesfifth
and sixth grades attend an extended overnightceiield trip to San Diego Sea World allowing stuide
to learn more about the ocean sea life.

Challenger Basic also has a variety of events angrams come to the school such as: Public Safety
Day, African Acrobats, Creepy Crawly Bugs, Dentgbi¢ne, and theatrical plays that come from
neighboring high schools. In September, duringsfitrtion Week, Challenger Basic School’'s parent
group enhances the curriculum by implementing péw@atriotic lessons to the students. Challenger
Basic students usually participate in the Gilbety’€ constitution poetry contest. In May parents
incorporate a Founding Fathers’ Week. They planagnessons, art projects and a variety of patrioti
activities to enhance the week. Flags are adorradhd the school during the week to show patriatism
To cumulate the week of festivities, a member fme of the armed forces speaks to the students.
Students enjoy releasing hundreds of red, white dure balloons to celebrate the week of patriatism
The last music program of the year is the “Patfatiusic program which is the highlight of the week
festivities. The students recite patriotic poesing patriotic songs as well as dance and playcalsi
instruments.

Some of the characteristics of Challenger Basio8ldbegin with setting high expectations and areesi

for personal growth for teachers as well as stied@rdgachers have high expectations for their

students enabling their levels of ability to beesthed to meet their potential. Personal growthnsdlaat

teachers and students develop a desire to coriéaugng. Students learn and understand the puigfose
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daily activities. Practice of daily concepts in@edheir knowledge in meaningful ways. High academi
standards, discipline, mandatory homework, in-serttiaining, and a dress code reflect the quafity o
education at Challenger Basic School.

The structure and continuity of instruction throagheach grade level is a repetitious organizedhouet
that builds upon what the student learned in tiear grade level. This concept has strengthened th
depth and academic maturity of the student asasgalhe overall performance of the entire schoak Th
seamless continuity of instruction has been thetkedvancing students one or more grade levels
beyond the student’s grade level. We believe thathallenging students academically, it increabes t
expectations of themselves.

Challenger Basic School has followed a steady sterdi growth pattern that has allowed the school to
manage student progression as well. The schodidisnvo major construction projects over the last
three years. We went from eight classrooms to éaumt This has allowed the school to nearly double i
student capacity. While using up space for newdingjs on the 2.375 acre property, we have retained
two very nice playground areas for the studentditize. Our goal of having two classrooms per grad
level is possible within a couple years, upon agdiar second fifth grade next year and a secorit six
grade class the year after that.

Challenger Basic School has been designated asxaelting” school for the past three years, and has
been awarded “Best of Gilbert” by the U.S. Commekssociation for the last three years.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12422

1. Assessment Results;

Assessment data analysis is integral to the sucfesg school, students, and families. It providas
administrators, teachers, and staff with four congoas: one, standards are key; two, all studentt mu
have a challenging curriculum; three, students ma#eh help; and finally, teachers matter. Eaclrtgua
teachers and administrators meet to analyze assatsdiata and identify concepts and performance
objectives from the Core Standards needing imprevenit is through this data teachers address, plan
and implement systematic instruction in order t@tike learning needs of all students. At the bagm
of each school year, the school provides sevesa dain-service to teachers and staff with AIMS/AP
scores for the teacher’s current students. Theislaetailed by concept and teachers focus onwalest
results. For students who score in the Falls FéoviBand Approaches categories, teachers write an
individual plan to assist the student with onerte assistance, tutoring before and after scho@llsm
group instruction, and re-teaching during the wé&tldents are given weekly formative assessments on
items that include state performance objectivess &hdence helps the teachers know which studimts
not master the given concepts and need more tichénatruction. On a weekly basis, through peer
collaboration amongst teachers, strategies, aratidee shared. Thus, encouraging communication,
continuity, improved instructional practices, statlachievement, and individual student needs.

Arizona’s Instrument to Measure Standards (AIMS) foaur Performance Level Descriptors which
describes the general performance of a studenirvatberformance range (Exceeds, Meets, Approaches,
and Falls Far Below). In addition to the generaféenance Level Descriptors, there are specific
descriptors at each grade level. These descriptdisate some of the knowledge and skills a studeayt
demonstrate on the AIMS. Students will usually iszja considerable amount of additional instruction
and remediation in order to achieve a satisfadergl of understanding. Students who approach the
standard show partial understanding of the knovdettgd application of the skills that are fundamenta

for proficient work. They possess some understandid skills necessary to begin working on the
content required of the student who meets the atasdDue to incomplete understanding, additional
instruction, and remediation may be necessaryderao achieve a satisfactory level of achievement.
Students who Meet the Standard (Proficient) dematest solid academic performance on subject matter
as reflected by the reading, math, and writingaddads. Students who perform at this level aregresp

to begin work on materials that may be requiredtiernext grade level. Attainment of at least kgl

is the goal for all students. Finally, students vi@xazeed the Standard illustrate a superior academic
performance as evidenced by achievement that &amnially beyond the goal for all students. Stuslen
who exceed the standard have demonstrated excalpsiod exemplary attainment of knowledge and
skills.

As one looks at Part VII-Assessment Results (p@@e29) the first line under “school scores”, AIMS
represents the percentage passing (proficientjandext line also entitled AIMS represents peragat
exceeding. The results indicate over the lastyears that Challenger Basic School is successfully
passing and exceeding the standard in all threes amed within each grade level.

A key component to relentless focus on the acaderare, and accountability, Challenger Basic School
incorporates a monthly progress monitoring in tleaa of phonics, spelling, reading comprehensiod, a
mathematics. Teachers are responsible to repavidadl and whole class scores to the principakseh
scores are reported and recorded on individualeanadprofile cards. Classroom scores are compared t
established benchmarks for each area to measwsraben and individual student progress. It is thhou
disaggregate student test scores, progress mawjtand benchmarks, that Challenger Basic School is
able to better compare between groups of studendtsealuce the “Achievement gap”.



2. Using Assessment Results:

Assessments are designed for a specific purpogeahé€hallenger Basic School. Those used as state
assessments (AIMS) are designed to rank-order &had students for the purposes of accountability.
The information from our AIMS results help us igaeds to the strengths and weaknesses of the school
curriculum and how to integrate this valuable deftawever, according to research (Barton, 2002; ikefi
2001) these types of assessments are generalpodtinstruments for helping teachers improve
instruction or modify their approach to individisildents. Before using data, Challenger Basic Schoo
starts with several questions to drive assessmsuatits. What should students know, and how shdwig t
be able to use what they know? How well shouldestitslperform? What will we do to assess student
performance? And what will we do to improve studegrtformance? Therefore, the assessments best to
guide improvements in student learning are testsing assignments, and monthly progress monitoring
that teachers at Challenger Basic School administer regular basis in the classroom.

At Challenger Basic School (CBS), administrati@adhers, and parents use classroom assessments to
make improvements. This collaboration amongst $talkiers sees assessments as an integral part of the
instruction process and crucial for helping (CBtajpents learn. Our classroom assessments that the
teachers emphasize in class are meaningful soaf@eformation. They reflect the concepts, skilled
criteria align with the teacher’s instructionaligities, our school’s standards, and state starsdaill
stakeholders see these assessments as fair mahadesdrning goals. This information is providing
students, parents, teachers, and administratiatioée® on each student’s learning progress andtheip
identify learning problems, and recognize studertits do well, and provide opportunities for them to
extend their learning through enrichment activities

Our teachers gather vital information at all graels from our school’s tests, which include the
Morrison-McCall, McCall-Crabbs, 70 phonograms, diixin, writing samples, math facts, and content
based assessments. Teachers analyze growth ontlalyrtmasis, use class monthly averages, and make
simple charts showing students failing to meetextie criterion. Our state assessments providéaim
item-by-item information. Once our teachers havelenspecific numbers of students in the class,
teachers find out if students misinterpreted thestjan, address the knowledge, understanding,ilbr sk
that they were intended to measure. When this ptes® obvious problems with the criterion, theeyth
turn their attention to their teaching. By analggthe assessment results this way, improves eféecti
teaching at Challenger Basic School with high-quatiorrective instruction designed to remedy
whatever learning challenges the assessment iehtif

Our faculty meetings are devoted to examining ctesa assessment results and develop alternative
strategies. These meetings are like professionaldement opportunities that help teachers share
strategies and collaborate on teaching technicissessments are an on-going effort to help students
learn. Using this data, we are able to make instmal decisions, which leads to improved student
performance. By following our assessments withamiive instruction, our students have a second
chance to demonstrate their new level of competandaunderstanding. Through this second chance, our
administrators and parents can determine the afésetss of the corrective instruction, maintainhhig
standards, and offer experience success in leawtilege students become lifelong learners and dpvelo
learning to learn skills.

Assessment results become an integral part ohtauctional process and a central ingredient lp he
students learn and parents celebrate their cheldigation here at Challenger Basic School. Ounatig
assessments value learning goals, school standerdistate standards. Challenger Basic School is
successful with all students because we develogdhequestions in order to use data to make tewEs
Thus, igniting change and achieving positive resattour school, classrooms, and student level.
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3. Sharing Lessons L earned:

At Challenger Basic School, we share through colation, networking, and community openness.
Having this belief helps others and ourselves twakwhat high performing schools are doing so eiect
practices can be reproduced.

Our school has an open door policy. Visitors migst é1 upon entering the campus. We encourage
classroom walk through and campus tours. Thesa®aliow parents, community members, and other
professionals to see students on task and obsestradtional strategies regarding classroom prastic
and learning.

The principals/directors attend the charter sclyeally convention. The convention is a venue where
attendees gain insight into current trends, dad charter school information. This information is
valuable to our school and stakeholders. WE btiigyibformation back and share it in school town
meetings for our faculty and parents. Challengesi@&chool also belongs to the Arizona Charter
Schools Association. Membership in this organizailows us to also network with other charter
schools within the state for the purpose of shasimgcesses and work to find solutions to challeages
charter school operator. Belonging to the assagiaiso provides a means to pull resources for
insurance, in-services, and grants.

Other ways in which Challenger Basic School shati#fs other schools include ELL Trainings and
Spalding Trainings. This is an opportunity wher&cteers from other charter schools and districtable
to see our physical facility and receive the nemgssainings for certification renewals and praiesal
development. This gives our teachers the abilityoimmunicate and collaborate in small groups during
the trainings to hear and see how others mastssroem instruction to English Language Learners and
low achievers, while solving difficult challenges.

Finally, some of our teachers have children indisérict public schools or other charter schoots fo
middle school or high school. These opportunitiesiaour teachers to network with other parents and
professionals and hear what are some of the swesass in these other schools. Our teachers cocke ba
to our school and share at the staff meetings Wiegtknow is happening outside our K-6 program at
Challenger Basic School. This gives teachers andrastrators an opportunity to brainstorm and verif
what we are doing for children is working.

4. Engaging Familiesand Communities:

In order to truly be successful at reaching as nsnglents as possible and closing the learningagap,
Blue Ribbon school must tap into two of its mosfukand often overlooked tools: Parents and
Community. In most cases, a child’s parent is tfigit teacher. Children often adopt and exhibit th
attitudes of their parents towards almost all thititey experience in their first formative years—
including the parents’ attitude towards educat®tudies have confirmed that regardless of
socioeconomic level, ethnic/racial background,anepts’ education level, students do better
academically when their families are involved iart@ng (Antunez, 2000; Epstein, 2001). Recognizing
this and trying to incorporate as much positiveepaand community involvement in school activities
led to Challenger Basic School’s students showmgaqual level of excitement and achievement. For
example, every year students and parents combimseih our patriotic Founding Fathers program.
Students and parents work together on everythimg the decorations to the program’s production. In
preparation for the program, parents have voluate® dress and act as various influential leaiters
American History, helping make history come alivel e more personalized. Another example of
parental involvement in helping students explom sabjects is that on a monthly basis, a different
parent is asked to come and participate in Art Btastce. This is an activity where a parent wiltbabe
a famous artist, prepare a small presentation gheut, and tell students about the artist’s lifiejrt
techniques, and their unique influences on cultume: society. Also, when students choose their groje
during the Science Fair, their parents are heawlglved in helping research, create, and help tttgld
11



present their project. Parent and their child takeée in their combined efforts and will often makea
family outing to come to the school and show tle of the family all the projects completed by thei
own son or daughter as well as see their peerggso When a child sees their parent or a parfest o
friend so excited about any subject matter it drdips reinforce the love of learning. Case in pdindre
is a quiet buzz of excitement in the classroontadests anticipate whose mom or dad will walk i@ th
door for this month’s “Mystery Reader”, a fun adywvhere a student’s parent is asked to read & sho
book. Parents read excitedly and with animatedugest and will often choose a story-favorite frdmait
own childhood, family history, nationality, or cuttl background.

At Challenger Basic School we have a diverse emesit which is the making of a great learning
community. Regardless of religious views, politiciologies, cultural customs, or economic status,
parents and students have united on projects eutitheir immediate family comfort zone. As famadi
that might seem to have little in common goal—tseahildren to be contributing members of society.
When a diversity of parents and students combihetier to successfully run all the booths at tHe Fa
Festival, organize local fundraisers, or competéigld Day activities, students begin to learn whaind
how to actively be part of a community. With adie$ such as the State or Country Travel Day, stisde
prepare a presentation on their choice of eithetham state or another country. Sometimes studhlits
choose a place they are completely unfamiliar with country that their parents are from or oncéedl.
As they learn about people, traditions, and custalirsver the world, create visual aids, dresooal
apparel, or even prepare traditional foods, thep b more aware of the world community and the
responsibilities of mankind. Visits from the lodaéfighters, police, and town council members hellp
students to learn their civic responsibilitiesheit local communities.

Family and community involvement can take many ®men helping a student succeed, from creating
an excitement for learning and achievement at heitiea student’s homework to volunteering to read t
a class. Parents do not need to be experts irutject matter nor does the community of parentsl hee
be alike in order to accomplish great things. Wiitllenger Basic School has consistently done siace
inception is developed strategies and activities tining parents and community together for one
common purpose: To be the kind of enthusiastickrathat we want our children to be.

12



PART V - CURRICULUM AND INSTRUCTION 12A22

1. Curriculum:

Reading/Spelling

The text Challenger Basic School uses for readipglling and literature and handwriting is Romalda
Spalding’s, The Writing Road to Reading. Phonogramsassessed orally and on written tests. Ten
words a day, (Monday through Thursday) up to 30ds@ week are introduced. Spelling rules are also
taught. Spelling is emphasized in student commstand language programs. Students read orally and
silently. The class discusses the main idea, ainéind resolution from each story selection. Sttide
compositions encourage proper grammar, spelling) p@mmanship. Compositions enhance each child’'s
creativity.

Shurley English:

Shurley English is a dynamic English curriculun’s & rigorous curriculum that utilizes student and
teacher interaction and promotes higher-order thinkkills, and provides students with a succedsise
from which they can achieve far above their exgamnta. The teaching model is the Question and
Answer Flow identifying all parts of speech. Thegnam includes enough repetition for students to
master grammar easily.

Poetry recitations: All students memorize and ecaitmeaningful selection of poetry once a monthaats
of the language arts program.

Poetry Recitation:

All students are required to memorize and recitiednt of the class a classical poem each month.
Saxon Math:

At Challenger Basic School, our math program issHagpon state standards in mathematics instruction.
The math program that we use is the Saxon matratewiell as other state standard based supplemental
materials such as Common Core Math and MountaifMgdxon is a complete math program with daily
drills and worksheets. Memorization of math faatsl oral drills are a major part of this program.

Social Studies:;

Students learn important historical events anchledout the world around them. The general tetktds
Macmillan series as well as Arizona Weekly Studéesionthly newspaper. This program emphasizes the
study of history and geography. Memorization of amipnt geographical and historical data is
encouraged. Map skills are also taught. GradesoBigi 6 are taught note taking for their reportsrd
grade does a mammal report, fourth grade Arizostori report, fifth grade state report, and sixthadg

a country report. Each class displays the reportpdrents to view. The third grade has their mamma
mania event, fourth grade has Arizona Historyhfdhd sixth grades have a Travel Night.

In September our school celebrates ConstitutionkM@ar Parent group organizes activities and stisden
submit essays for the City of Gilbert. Winners gireen an award.

In May, Challenger Basic School celebrates Foun8atper's Week. Parents have a committee to set out
flags around the campus. They organize meaningfutrican activities for the students during the week
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Science:

Grades three through six utilize Delta Science Etadents work on experiments that pertain testat
standards. Arizona Science Weekly, a state stamdawdpaper, is also another source of science
curriculum that is used second through sixth gra@es sixth grade class has an evening for patents
view their science experiments.

Health and Safety:

Emphasis is on good health, nutrition, safety raled first aid.

Physical Education:

Each student participates in a structured physidatation program. Physical Education is for thedgo
health of each child. Once a year our P.E. teaaffiers an after school program for each grade. émdt,
each student participates in our school’'s annwgtifbay. Parents are invited to watch and partteipa
a volunteer if they choose. Following the evertisgients and parents are invited out to have a@icni

lunch on campus.

Performing Arts:

Music appreciation is taught in all grades. Musifor the enjoyment of each child. Challenger Basis

two music programs a year. The first on is the €hras program. The students learn seasonal songs as
well as various musical instruments to help enhainegrogram. The second program is in May.
Students learn patriotic songs, dances, and musestaliments. All parents are invited to attendséhe
programs. Each year students give outstanding ipeaitces.

Technology:

Computer lab is held once a week. Students leasic kayboarding. Fifth and sixth grades learn the
basic Excel functions along with Power Point tooimmrate this technology on their state and country
reports.

Art:

Art is used to emphasize holidays and seasonsimcasporated into other areas of study. Teaclessh
meaningful art projects 60 minutes a week. The gichas a trained Art Masterpiece parent commitéee.
parent volunteer presents a history of a famoustafhe class is then given an art project thatapes to
the artist. All classes are involved with this werfdl program.

Foreign lanquage:

Teachers incorporate some simple Spanish activittegheir curriculum.
2. Reading/English:

Challenger Basic School uses Romalda Spaldingts Téve Writing Road to Reading. Challenger Basic
School chose the Spalding Method because it isahlemguage arts approach to learning with emghasi
in language, reading, writing, spelling and spegkirhere are four main elements to the Spalding
Approach:

The first element is spelling. This area of contamisists of several sub elements. Students lbarn t
basic 70 symbols that represent the 45 common éingpeech sounds. The student practices these
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sounds in class orally and then writes them to eonthe sound with the symbol. The students wige t
Ayres words in a Spalding notebook. This is thdlsgenotebook they use to develop basic vocabulary
and to help apply the rules of the English languddpe notebook is the foundation for the student’s
learning to read and teaching how the English lagguvorks.

The next element is writing. This area of contamtsists of learning to write quality sentences et
creating quality paragraphs. It is important thatients learn quality writing techniques to reicfoword
meanings, apply knowledge of the English rules,tartake able to apply higher-level thinking skills.
Students have a variety of writing experiences. Q@sitions encourage proper grammar, spelling, and
penmanship. Compositions enhance each child’sicitgat

The third element is comprehension. It is imporfantll students to learn to appreciate fine guali
literature. Students learn how to distinguish amalyze the characteristics of a piece of literatlites is
done through character analysis, setting, plotgtiems, and content of learning. Students learh tha
authors write for different purposes and how passage written differently. They learn the thresiba
types, narrative, informative, and informative agikre. A love for reading develops when a student i
able to comprehend what they are reading.

The last element is the central element, philosofipalding is a child centered learning progranh tha
ensures that the student is taught in an envirohthahis conducive to success. A mentally stress f
environment with physical comfort is our primaryncern. Multi-sensory approaches are used to allow
all students to learn and retain what they havenézh Students see, hear, say, and write phonogradhs
words. Higher level thinking is applied by analyarsl reasoning of the words and rules that arehtaug
Students receive quality lessons on a daily bas#mhance personal growth and to allow each student
reach their highest learning potential.

It is Challenger Basic School’s goal each yeartwide the best learning environment for each chle
want to create a lifelong love for learning thatteahild will take with him/her into the world. i& our
responsibility to help children achieve the mosicass possible. As parents and teachers work tgeth
as a team, they are able to guide children dowmpdltie to success in school and in life.

Challenger Basic School is a "back to basic” schblé curriculum is all foundational as well as
repetitive. All students, including struggling séunds, succeed in this program. The school has d@hiyon
assessment program which tests students on reapieijng, phonograms, and math facts. From this
information teachers and administrators can asbegsrogress of each student. From the assessments
teachers can re-teach concepts or move forward.

Foundational reading skills begin with phonogranstegy, word conception and understanding daily
fluency practice (orally) and comprehension practi€ach student acquires skills to assist them in
understanding text. They highlight, draw inferene@asl acquire open communications ideologies and or
misunderstandings. Continuous review of esserkiis @nd application helps all students. In mini
groups, students discuss, review, and redo conteptsp them correct their mistakes and prevesinth
from reoccurring. Struggling students receive on®@we tutoring either by the teacher or a schat#.ai

Our Special Education instructor is also an esaktainl and guide to help reach some of the most
challenged students. Teachers accommodate stumewntsrking at their level and gradually elevatihg t
difficulty of comprehension work. As a result okte strategies being applied to struggling studérey
are able to become successful in completing regldaswork.

3. Mathematics:

At Challenger Basic School, our math program isebdagon state standards in mathematics instruction.
The math program that we use is the Saxon matratewiell as other state standard based supplemental
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materials such as Common Core Math and MountaitnMgdxon is a complete math program with daily
drills and worksheets.

In Saxon Math, practice of an increment is contiraumal distributed across each grade level. After an
increment of a concept is introduced, studentgaen multiple opportunities and ample time to pice
it. This allows students to understand and mabkteiricrement before being introduced to a related
increment of the concept. Continual distributeccpica ensures that concepts are committed to stsiden
long term memory and that students achieve an atateting of basic math skills.

The teaching staff enjoys this program becausedets the lowest learners through its spiral Egof
constant repetition of skills while at the samestiprovides a challenging curriculum for those sitsle
who consistently score well on the test. The bfagits practice along with the daily warm up meeting
provides students with tools to develop problemvisglskills. Students benefit from the spiraled
approach that is instilled in every lesson.

Concepts appear and reappear throughout the Saggram. Students must retain the information so
they learn and apply their knowledge of conceptheag progress. Saxon engages students and helps
build confidence so they are prepared for highamieg. Teachers benefit from the well-organized
lesson plans as well as the time tested materials.

Textbook materials rely heavily upon review probdesih the end of each lesson but require students to
master the concepts covered before progressirgetoext lesson. The Saxon math program also has an
optional online and CD-ROM reinforcement activifyn optional Teaching Textbooks program features
compact discs and videos that guide students thrlasgon and practice problems, offering visual
demonstration of the solution to any problem thelsnt has missed.

Teachers supplement the Saxon Math program withntéem Math as well as other state standard
supplemental math materials. Teachers draw fronbéisé materials available by concept to assure
student success. Challenger Basic School's matir@moensures continuity and consistency from grade
level to grade level.

Monthly math fact assessments in addition, subtmacimultiplication and division are administered.
From these assessments teachers can identifyehs af growth as well as areas of practice needed.

Students who are struggling and performing beloadgrevel work with the teacher in small groups.
Any extra time needed for instruction, the teacherks with the student/students during lunch or
recesses. Math tutoring clubs are incorporatedlbnesteachers after school to accommodate struggling
students.

Saxon Math has made a lasting impact on the stsidmathematical thinking and foundation at
Challenger Basic School because the concepts atiasents to master all skills and feel confidentrdy
class discussions. The spiral approach to leamiges a lasting impact on the students as they ixce
their problem solving and understanding of mathcepis.

4. Additional Curriculum Area:

Music and the performing arts helps students aeassential skills and knowledge. Also, studemshfr
all six grades memorize and recite a poem eachmaord the music teacher incorporates poetry with
music. Students enjoy music and are enthusiastistabusic because she exhibits love and excitement
her job. Challenger Basic has two music prograryeaa. The Christmas program brings joy and
excitement for the holidays. During the month otBmber students are required to learn a meaningful
Christmas poem to recite in the program. Studesits gonfidence as they recite the poems to the
audience as well as singing joyous songs! Not dolthey learn poetry and songs, but the music tgach
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teaches each class a musical instrument as wethas rhythm band instruments to enhance the music
program.

In January, the music teacher begins teachingdBiatrusic for the May patriotic program. Once agai
the students learn a form of patriotic poetry for program. She also teaches some grades squareglan
like the Virginia Reel. Musical instruments likeetharmonica, flute, etc. are taught to studentsiabus
grade levels. Having two music programs duringytar helps the students find and develop theirrinne
talents and therefore develops their confidencesaifeesteem.

The students also learn music appreciation. Thggydrecoming educated about different composers.
They learn about different instruments and therppee and sounds in the band or orchestra.

Through the years we have had students return aie€diger Basic School to thank us for helping them
develop a love for music in their lives.

5. Instructional Methods;

Challenger Basic School’s professionals focus aetmes that are research based. These educational
practices are scientific based and drive decisatnmit educational interventions. With exposure to
research-supported instructional methods and pes;tmaterials and media and supports and
accommodations students with and without disadigffectively engage in learning general education
curriculum content of math, reading, and writing.

In math, the school uses Saxon Math. With thisiculum, students who are in general educatioriskt r
and/or in special education use concrete, reprasentsemi-concrete), and abstract sequence o lea
course objectives. Through the concrete phase tifematical concept, students use hands on
manipulatives; such as, commercial materials likmiper cubes, fraction bars, and geometric figures.
The phase of representations uses pictorial disptayin the abstract phase, students use numerical
symbols or algebraic letters of abstract matherbtioncepts. Through this instructional strategy,
students are able to retrieve background knowlegigebecome confident and able to reason.
Furthermore, instructional strategies used, progigath for more complex problem solving situations
Teachers address learning styles by providing Visaetile, and kinesthetic experiences. The ircston
within the school allows for group and individuahining while allowing students to move in a suiced
way from concrete to abstract concepts througlopadtrepresentations such as chart, symbols, gtaph
and diagram.

Teacher direct instruction model focuses on deaighinstructional delivery. The school’s Direct
Instruction curriculum, Saxon Math and Spalding Md&eading, Spelling, and Language Arts) includes
systematic and explicit instruction, facilitatorapid pace, achievement grouping, scripted classiaes,
intense, constant student interaction, teachingastery, and frequent assessments. All studentsthav
opportunity to fain the skills necessary for acaesnccess. Direct Instruction has been proveretarb
effective strategy in improving reading skills. Rewy is the foundation skill for all learning artdg is
recognized by the school and its personnel. Thezetbe ability to read well is essential for alldents’
success in the general education curriculum.

In addition, Challenger Basic School uses othetegies within the classroom to facilitate learrfiog
all children. Peer Assisted Learning Strategiesl®ALearning Strategies (techniques, principles, o
rules), Mnemonics, adapted books/texts, LiteraghR&nvironment, Curriculum Based Measurement
(CBM), Professional Collaboration, and FunctionahBvior Assessments (FBA). Which instructional
method is right for a particular lesson dependmany things, and among them are the age and
developmental level of the students, what the stisd@lready know, and what they need to know to
succeed with the lesson, the subject matter, andltfective of the lesson.
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Challenger Basic School has all the necessary coemis and materials of Spalding. Teachers are
required to attend professional development andmiglementation supports to ensure fidelity. Our
teachers have buy-in, are fully informed of theeegsh that supports Direct Instruction as beinggmo
and effective.

6. Professional Development:

At Challenger Basic School, teachers identify diet@arning goals and the school provides a stmect

for professional growth. Teachers are requirecettréined in The Spalding Integrated Language Arts
Program | and Il prior to their employment. Teash&tend a ten hour special education professional
development each year along with a new teacherariagtprogram. Our teachers use a portfolio process
to collect data and artifacts that support the gaall plan of action of the professional develogniEms
assists the directors of the school in determitivegsuccess of the plan and the vision and migsitime
school.

With the required 80 hours of in-service, it ensutet all teachers are proficient in deliveringfipg
instruction. Through Spalding’s scientific basege@ch literacy program, the knowledge the teachers
gain and their proficiency of how Spalding integsathroughout the curriculum ensures continuity in
grades kindergarten through sixth grade. Thus, taas the high level of academic achievement atthin
by our students. Students learn spelling througinpmic awareness, phonograms with handwriting, high
frequency vocabulary and English words and conc&ualding’s reading program teaches literacy
appreciation, text structures, and comprehensiorth€rmore, through Spalding’s Writing Road to
Reading course, teachers are able to help stutkatprior knowledge of the language and assimilate
and synthesis into their writing of sentences amdpmositions. Challenger Basic School ensures throug
the purpose of writing that the students will balgtical thinkers and accomplished writers.

Special Education professional development offeasttiers a myriad of areas from policies and
procedures, discipline, confidentiality, FAPE (Fesel Appropriate Public Education), task analyasis]
differentiated instruction. Challenger Basic Schiboives on helping and supporting children with
disabilities, access the general education currinybnd accomplish the academic and social goals
established by our society. Teachers individuahg&uction; assess strategies to teach basiadyesnd
numeracy skills. This prepares our students foepethdence and problem solving skills.

Through professional development, Challenger B&shwool focuses on problems of practice, specificall
related to teaching and learning. The goal of ool professional development at our school is
addressing problems related to teacher effectiweaed student learning. Thereby, reducing
discrepancies between the classroom and schods doaktudent learning and their actual achieveimen

7. School Leadership:

The structure of the school’s organization is piiest by the school’s charter. The leadership glitny
at Challenger is a shared responsibility by bothaggpals/directors of the school. The main areas of
emphasis are curriculum and instruction, non-irtgtonal school management, ethics and professional
standards, and the school mission, vision, andasgment goals. This, along with the creation of a
positive learning environment for both students t@athers, is an essential additional element woven
into the fabric of Challenger. The principal ledxysexample creating a positive atmosphere at thealc
Daily classroom visits to each classroom ensuresthool’s curriculum is being implemented properly
Curriculum and instruction leadership is integmaéhsuring students are actively engaged in theilea
process and that teachers are effectively mandg@igclassrooms. A cheerful classroom with samples
of students’ art and writing samples are an impunpart of the learning environment. Teachers eraat
positive structured learning environment in thesstaom. Insuring that school policies and procesiure
are followed effectively and providing support drelp where necessary are the key elements whiah hav
kept the school operating smoothly over the years.
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Student progress reports, monthly performance sisssgs, report cards, student and class writing
samples, and other achievement indicators arewedéy the principal so that suggestions and
assistance can be provided for individual and assswide improvement. An essential part of the
Challenger experience includes student advancetoéhé next grade level. The students’ educational
growth is then continued with new challenges baidiipon the previous year.

Continued attention to the mission and vision ef$bhool by the principal/director is made evident
among conversations with teachers in staff traimmagtings.

19



PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: 3 Test: AIMS DPA
Edition/Publication Year: 2010/19 Publisher: Pearson/McGrakil
2010-2011 2009-201C| 2008-200¢ | 2007-2008 | 2006-2007

Testing Month Apr Apr Mar Apr Apr
SCHOOL SCORES

Meets/Exceeds Proficiency 91 97 97 96 100
Exceeds Proficiency 41 55 38 38 20
Number of students tested 46 31 34 26 25
Percent of total students tested 100 100 100 0 10 100
Number of students alternativelgsesse 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested

2. African American Students

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested 1 2 1 2
3. Hispanic or Latino Students

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested 6 2 4 3 1
4. Special Education Students

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested

5. English Language L ear ner Students

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested

6. Asian

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested 1 2 3
NOTES:

12AZ2
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 3 Test: AIMS DPA
Edition/Publication Year2010/199  Publisher: Pearson/McGrakt!

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Mar Apr Apr
SCHOOL SCORES

AIMS 98 100 97 92 100
AIMS 22 39 29 23 24
Number of students tested 46 31 34 26 25
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

AIMS

AIMS

Number of students tested

2. African American Students

AIMS

AIMS

Number of students tested 1 2 1 2
3. Hispanic or Latino Students

AIMS

AIMS

Number of students tested 6 2 4 2 1
4. Special Education Students

AIMS

AIMS

Number of students tested

5. English Language L ear ner Students

AIMS

AIMS

Number of students tested

6. Asian

AIMS

AIMS

Number of students tested 1 2 3
NOTES:

12AZ2
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: 4 Test: AIMS DPA
Edition/Publication Year: 2010/19 Publisher: Pearson/McGraktl

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Mar Apr Apr
SCHOOL SCORES

Meets Proficiency/Exceeds 96 96 100 95 86
Exceeds Proficiency 37 36 29 19 33
Number of students tested 27 28 24 21 15
Percent of total students tested 100 100 100 0 10 100
Numbe of students alternatively asses 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested

2. African American Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested 2 1
3. Hispanic or Latino Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested 2 2 3 1 3
4. Special Education Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested

5. English Language L ear ner Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested

6. Asian

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested 2 3
NOTES:

12AZ2
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 4 Test: AIMS DPA
Edition/Publication Year: 2010/19! Publisher: Pearson/McGrakt!

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Mar Apr Apr
SCHOOL SCORES

Meets Proficiency/Exceeds 89 97 92 100 87
Exceeds Proficiency 26 36 8 19 20
Number of students tested 27 28 24 21 15
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested

2. African American Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested 2 1
3. Hispanic or Latino Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested 2 2 2 1 3
4. Special Education Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested

5. English Language L ear ner Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested

6. Asian

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested 2 3
NOTES:

12AZ2
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Subject: Mathematics

STATE CRITERION-REFERENCED TESTS

Grade: 5 Test: AIMS DPA
Edition/Publication Year: 2010/19 Publisher: Pearson/McGrakH|

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Mar Apr
SCHOOL SCORES

Meets Proficiency/Exceeds 88 87 100 92
Exceeds Proficiency 38 32 22 25
Number of students tested 24 22 23 12
Percent of total students tested 100 100 100 0 10
Number of students alternatively asse: 0 0 0 0
Percent of students alternatively assessed 0 0 0 0

SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested

2. African American Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested 2 1

3. Hispanic or Latino Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested 1
4. Special Education Students
Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested

5. English Language L ear ner Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested

6. Asian

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested 2

NOTES:

12AZ2

Apr

100

100
33
9
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 5 Test: AIMS DPA
Edition/Publication Year: 2010/19 Publisher: Pearson/McGraktl

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Mar Apr
SCHOOL SCORES

Meets Proficiency/Exceeds 92 82 100 83
Exceeds Proficiency 21 9 26 8
Number of students tested 24 22 23 12
Percent of total students tested 100 100 100 0 10
Number of students alternatively asse: 0 0 0 0
Percent of students alternatively assessed 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested

2. African American Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested 1
3. Hispanic or Latino Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested 3 4 1 2
4. Special Education Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested

5. English Language L ear ner Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested

6. Asian

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested 2
NOTES:

12AZ2

Apr
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: 6 Test: AIMS DPA
Edition/Publication Year: 2010/19 Publisher: Pearson/McGraktl

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Mar Apr Apr
SCHOOL SCORES

Meets Proficiency/Exceeds 94 100 100 100 75
Exceeds Proficiency 65 71 42 40 0
Number of students tested 17 17 12 5 4
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested

2. African American Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested 1 1
3. Hispanic or Latino Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested 4 2 2 1
4. Special Education Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested

5. English Language L ear ner Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested

6. Asian

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested

NOTES:

12AZ2
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 6 Test: AIMS DPA
Edition/Publication Year: 2010/19! Publisher: Pearson/McGrakt!

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Mar Apr Apr
SCHOOL SCORES

Meets Proficiency/Exceeds 88 100 92 100 75
Exceeds Proficiency 12 24 17 0 0
Number of students tested 17 17 12 5 4
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested

2. African American Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested 1 1
3. Hispanic or Latino Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested 4 2 2 1
4. Special Education Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested

5. English Language L ear ner Students

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested

6. Asian

Meets Proficiency/Exceeds

Exceeds Proficiency

Number of students tested

NOTES:

12AZ2
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Meets/Exceeds Proficiency 92 94 98 95 94
Exceeds Proficiency 43 47 32 29 24
Number of students tested 114 98 93 64 53
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested 0 0 0 0 0
2. African American Students

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested 5 3 0 4 2
3. Hispanic or Latino Students

Meets/Exceeds Proficiency 83 100

Exceeds Proficiency 25 10

Number of students tested 12 6 10 4 7

4. Special Education Students

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested 0 0 0 0 0
5. English Language L ear ner Students

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested 0 0 0 0 0
6.

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested 3 2 2 3 3
NOTES:

12AZ2
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Meets/Exceeds Proficiency 93 95 95 93 92
Exceeds Proficiency 21 28 21 17 16
Number of students tested 114 98 93 64 53
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 0 0 0 0
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested 0 0 0 0 0
2. African American Students

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested 3 3 1 3 4
3. Hispanic or Latino Students

Meets/Exceeds Proficiency 86 920
Exceeds Proficiency 0 10
Number of students tested 15 10 9 5 5

4. Special Education Students

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested 0 0 0 0 0
5. English Language L ear ner Students

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested 0 0 0 0 0
6.

Meets/Exceeds Proficiency

Exceeds Proficiency

Number of students tested 3 2 2 3 3
NOTES:

12AZ2
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