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PART | - ELIGIBILITY CERTIFICATION 12AR1

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @ergfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12AR1

All data arethe most recent year available.

DISTRICT

1. Number of schools in the distr 14 Elementary schools (includes&-
(per district designation): _____4 Middle/Junior high schools
2 High schools
0 K-12 schools
20 Total schools in district

2. District per-pupil expenditure: 7761
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Suburban

4. Number of yars the principal has been in her/his positiomiatéchool 11

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 15 12 27 6 0 0 0

K 49 54 103 7 0 0 0

1 40 35 75 8 0 0 0

2 42 34 76 9 0 0 0

3 38 31 69 10 0 0 0

4 48 30 78 11 0 0 0

5 34 30 64 12 0 0 0

Total in Applying School: 492



12AR1

6. Racial/ethnic composition of the schc 1% American Indian or Alaska Native

1% Asian

1 % Black or African American

76 % Hispanic or Latino
1 % Native Hawaiian or Other Pacific Islan

20 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 9%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until | 15
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 23
until the end of the school year.

(3) Total of all transferred students [sum 058
rows (1) and (2)].

(4) Total number of students in the school416
as of October 1, 2010

(5) Total transferred students in row (3) 0.09
divided by total students in row (4). |~

(6) Amount in row (5) multiplied by 100. ¢

8. Percent of English Language Learners in the school: 72%
Total number of ELL students in the school: 337
Number of non-English languages represented: 6

Specify non-English languages:

Laotian, Irish-Gaeilge, Gujarati, Spanish, Marstsdl, Pingelapese



12AR1

9. Percent of students eligible for free/reduced-priceals: 84%
Total number of students who qualify: 391

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 10%
Total number of students served: 48

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

6 Autism 1 Orthopedic Impairment

0 Deafness 2 Other Health Impaired

0 Deaf-Blindness 4 Specific Learning Disability

0 Emotional Disturbance 22 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

4 Mental Retardation 0 Visual Impairment Including Blindness
9 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 2 0
Classroom teachers 22 0
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 10 5
Paraprofessionals 11 3
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 10 4
Total number 55 12

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 21:1




12AR1

13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 97% 96% 96%» 97% 96%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12AR1

Welcome to Russell D. Jones Elementary! Our schoitdling is a large, impressive facility that ester
through an atrium, currently featuring bloomingibdus. You are greeted by a welcoming, efficient
office staff, ready to assist you in English or &iph. Walking down our glistening hallways, you Maié
amazed that our building is eleven years old, aruth@nted by our polite and curious children, eager
know why you are here. The first day of school, Russell Jones, for whom the school is named, helps
children to classrooms and checks out textbooksinDend-of-year award assemblies, he presents
citizenship awards purchased through a self-peatietyifund he established.

Jones is the twelfth of fourteen elementary schimolse Rogers Public School District. Rogers & th
eighth largest city in Arkansas, and was ranked"'Bést Place to Live in the U.S.” in 2007 by CNN
Money Magazine. The area is home to Walmart, J.B. Hunt Transtiortaand Tyson Foods. Northwest
Arkansas has nationally acclaimed cultural artooities, including the Walton Arts Center and
Crystal Bridges Museum of American Art, and severstitutions of higher learning, including
Northwest Arkansas Community College and the Usityeof Arkansas.

Jones opened in the fall of 2001 with the highest@ntage of Free and/or Reduced Lunch, Hispandt, a
English Language Learners Rogers Public School&kpérienced in one location. In 2000, the
Hispanic population of the area was 8.3%, expanttirigt.9% in 2010. Jones’ Hispanic population in
2001 was 51%. By 2011, we grew to 85% Hispanic, &#%ority, and 89% Free and/or Reduced
Lunch. This year, we are 76% Hispanic, 80% minqetycompassing six different languages), and 84%
Free and/or Reduced Lunch.

We have faced significant challenges, but accemxoases. We now average 500-600 participantsin th
annual Community Night, 60-70 contributors to Winfeacher Appreciation, and over 100 entries in the
United Way Best Dressed Pumpkin Contest. By inv@\parents in areas of comfort and confidence, we
build bridges. We have gone from parents visiblgasy entering the building, to 100% participation i
both fall and spring parent conferences for the fmas years. In 2011-12, we logged the most vaard
and the second highest number of volunteer houeteafientary schools in the District, and are ocktra

to exceed last year’'s 3607 volunteer hours. In 20&0received Level 4 recognition as an Arkansas
School of Excellence for School Improvement of Benark testing scores , and in both 2009 and 2011
we received Level 5 recognition, the state’s higlagegory.

Throughout our journey, we placed significant engihan building relationships, creating a cultuire o
learning and continuous improvement, and suppogiofessional growth for our teachers to increase
their ability to use data and standards to driggruction. Soon after we opened, it became cleaemo
tools were needed to meet the language acquisidracademic acceleration challenges of our stadent
A three-year association with Teacher Advancemesgiam (TAP), funded by a $733,000 grant,
catapulted our understanding and implementatiompoove teaching and learning. A California
evaluative team conducted annual site visits téuat@a the structure and effectiveness of Profeasion
Learning Teams, the caliber and effectiveness s studies, and methods and efficiency of
collaboration. Through higher expectations for dithgnostic and prescriptive approaches to meeting
student needs, efforts to align curriculum andisesy improved communication among staff and parent
and a targeted teacher evaluation system incluaipay-for-performance component, student
achievement improved.

We expand the quality of teaching and learningughoextended learning. Jones has eight National
Board Certified (NBC) teachers. We have one Traifdirainers, three teachers with national candidat
support training, and 48% of our certified stafféa Masters degree or higher. Jones facilitatesod
the sixteen Arkansas Department of Education sugges for National Board candidate assistance.
Rogers celebrates ninety-two NBC teachers, thensebighest total in the state.
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To support diverse student learning styles, we wdtk Jean Blaydes-Madigan, renowned leader in
brain-based learning, linking movement and physactivity to increase academic performance. Most
recently, we were invited to pilot a stationaryeikith a Kindle in our Ride to Read program, witans
to provide data for her study of best practices.

For many years, it has been our dream to be a B0%ehool. We are almost there. When we opened, we
set our mission statement far beyond what manygthiocould possibly be accomplished, “Educational
Excellence for All". Four years ago, our Studenadership Team developed a student mission statement
“Do Great Things Every Day”. These are our guidanignciples, daily challenges, and collaborative
opportunities. Our responsibility is to make suwe children have the foundational skills needebddo
successful at each step along the way toward begppnoductive community and family members, and
leaders of tomorrow.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12AR1

1. Assessment Results;
A.

Arkansas student achievement for Adequate Yeadygress (AYP) is measured by the Arkansas
Comprehensive Testing, Assessment, and AccounttaBilogram Benchmark Exam in literacy and math
for grades 3, 4, 5, including both multiple chogoel open response sections. Science is testedde &
but not currently part of AYP. Also not includedAYP are subpopulations with forty or less childie
the combined 3-4-5 average. Subpopulations witly far more students at Jones are Hispanic, English
Language Learners, and Free and/or Reduced Lunefha¥e not had forty or more Caucasian children
since 2008, and have never had forty or more ofatimgr subpopulation.

Our Community Based Instruction Special Educatioitdeen participate in alternate portfolio
assessment, scored in four levels, with Functigriatlependent and Independent meeting AYP. Tasks
are designed to document severely developmentelyydd children addressing grade level standards in
ways appropriate to their mental and physical eimaies. On the traditional Benchmark Exam, scoring
categories are Below Basic, Basic, Proficient adgakced, with Proficient and Advanced meeting AYP.
Benchmark scale score proficiency minimums in 2idldoth mathematics and literacy for grades 3, 4, 5
respectively were 500, 559, and 604. Arkansas Arvleasurable Objectives (AMO) increase 7.5% per
year in math and 7.2 in literacy, reaching 100920t4. Scores are also calculated frdi@®@8" grade,
establishing an individual, scale score growtlretgry for each child. AYP can be achieved by iscpr

at or above minimum scale score, through growttbyd8afe Harbor (reducing by 10% the percent not
proficient the previous year). Additional factormeidered are percent tested and attendanceThée.
state attendance minimum expectation is around 92%es averages 96%. The minimum percent tested
is 95%. Jones tests 100% of students, with theeazeption of hospitalized or homebound children.

B.

Arkansas abandoned alternate portfolio testindgioguage learners in 2006. Our scores plummeteal. Th
playing field was leveled when Safe Harbor and Ghowere added as alternatives for attaining
Adequate Yearly Progress. From 2007 to 2011, cafigdency scores in Combined Population grew
41.1% in Literacy and 29.5% in Math.

Five-year Benchmark analysis shows significant céda in Below Basic performance in the combined
average: § grade Math percent Below Basic has reduced froth t10%; & grade Literacy, 21% to
7%; 4" grade Math, 17% to 0%"4rade Literacy, 12% to 0%"grade Math, 18% to 2%"Hrade
Literacy, 11% to 2%. Increases in Advanced perforreashow even greater improvemeritgdade math
percent Advanced increased from 18% to 67%gi®de Literacy, 7% to 47%"4rade Math, 17% to
56%; 4" grade Literacy, 5% to 39%"§rade Math, 19% to 46%"Fyrade Literacy, 11% to 43%. 2011
scores met standards without Safe Harbor or Gradathes is proud to stand toe-to-toe with high-
performing schools, regardless of demographics.

Factors supporting this improvement include: creptin environment of continuous improvement;
training below grade-level readers with limited &bualary to effectively use contextual clues and
structural organizers; aligning curriculum and depgng common instructional language; reducing
pullout programs; helping parents and children ustded the importance of best effort; providingidev
variety of non-traditional, motivational prograniigining teachers to dig deeply into data; usintdad
standards to drive instruction.



Within Arkansas guidelines, we do not have fortyiGesian children, so we would not report a gap of
10%. However, as we consider all children at Jotlese is a Literacy gap of 13.3% between Caucasian
and Hispanic, and 10.6% between Caucasian and @echidtrrom 2007 to 2011, we had 41.1% growth
for Combined, 41.5% for Hispanic and 44% for CaigrasThis is due, in part, to Caucasian children
scoring 100% proficient in fourth grade in both @Gihd 2011, and in fifth grade in 2011.

Even though all three previous fifth grade teacheceived district recognition as “Movers and Shake
scoring as one of the top five teachers in theididor student scale score growth, our fifth grad
Hispanic scores are not where we would prefer. (@omg 2011 Hispanic scores for Jones and the
District: 3¢ grade Jones 86%, District 809" grade Jones 98%, District 91%! §rade Jones 68%,
District 80%.) In response, English Speakers oeOtlanguage (ESOL) specialists serve each fiftdgra
classroom. Extra time in SuccessMaker digital cuttm is provided to reinforce skills. During
Professional Learning Teams, teachers target Stl@amning Expectations focused on areas where
students struggle most, determining high-yieldtegfa implementation to increase student success.
Differentiated instruction is provided in whole asmhall group. Current fifth grade staff is threedibiaal
Board and ESOL certified teachers. Fifth gradeestiglalso participate in “Ride to Read”.

Recently cited in th&Vinston Salem Journal (NC), our "Ride to Read" program features studediag
stationary bicycles as they read. This physicaviggtsparks biological changes that encouragerbrai
cells to bind to one another, connections needatttease learning potential and adaptability to
challenges, creating an environment in which ttaénbis ready, willing and able to learn. Last year

saw an average 113-118 scale score growth on #ite Bénchmark Literacy Exam in fourth graders who
participated regularly, compared to 71-79 pointgrofwth in the control group.

2. Using Assessment Results:

Knowing every minute of instructional time mustut#dized to its fullest, our staff analyzes both
formative and summative assessment data sourgdsnt@nd instruct our students accordingly. Pre and
post assessments are administered so that negtistsfudent learning can be determined. Teachers a
encouraged to dig deeper into the data to determohenly which students are not proficient in agea
but at what point in the steps of skill acquisittbe students need additional instruction to mastae
advanced levels of the skill, allowing for greaddferentiation and specialization of instructianrheet

the needs of our diverse learners.

We utilize an assessment wall to track formativeeasment data. Quarterly, first through fifth grade
students take a grade specific assessment devedgpHuke Learning Institute, with multiple choicedan
open response questions, shorter but similar tétlggnented Benchmark state assessment. Results are
posted electronically for teacher and administratidization. Appropriate interventions are thersigeed

for students based on the analysis of that dather@ormative assessments include informal chsiskli

and anecdotal notes, running records, Developm&eating Assessments, STAR Early Literacy, STAR
Reading, STAR Math along with the Waterford andc@ssMaker digital curriculum assessment
components. In addition to the district Minimum Assment Requirements, we implemented the Fountas
and Pinnell Benchmark Assessments to check fortgyareading. Accuracy, fluency and
comprehension are measured. After analysis ofitigidual reading profile, teachers then identgus
areas for small group and individual reading insfaun.

Summative assessments include the Augmented Benkliiram for students in third through fifth
grades. First and second grade students partidipéte lowa Test of Basic Skills norm referenced
test. Even though Kindergarten students do notggaate in a summative, end of year norm-referenced
exam, teachers complete the Qualls Early Learmagritory QELI) for each of their students. This
assessment tool assists them identifying studemla@ment in six behavioral characteristics related
school learning to support instructional decisithresy need to make about individual children andsla
groups. Our English Speakers of Other Languagdgipate in the English Language Development
Assessment that provides information regardingehistg, Speaking, Reading and Writing skill
development. Summative test data is disaggregatgdaole level, individual class, and each
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subpopulation of students. This data, along withratance, School Health Index results, Teachscape
Classroom Walkthrough data, Body Mass Index resBksponse to Intervention data and Preschool
Achievement information are reflected in our Arkasi€omprehensive Improvement School

Plan. Results from these assessments are usedttmreurriculum alignment, assessment objectives
and best teaching practices.

Informing parents, students and the community ofstudents’ academic achievement is an important
tool used in maintaining the strong school and fapartnership needed to support children’s

learning. The school’'s assessment results aredshawr Annual Report to the Public held in theyea
fall. Grade level and school data are shared vétiemts and the community through the State Report
Card. The Report Card is mailed to every parentisiadailable on the district website. Parentsalao

be kept informed of their child’s participationtime Renaissance Place Accelerated Reader program by
opting in an email notification program. An emailsient to the parent when their child has a comgplet

an on-line reading quiz, identifying the book leaad the accuracy of comprehension. As well, weehav
placed a Widget on our school webpage that disglag®nt books students have read, along with the
total number of Renaissance Place books and tatalsiwread to date for the year.

Parents and students are educated about standardg@ectations. This is accomplished through paren
training meetings at the beginning of the year qunaterly Grade Level Standards that are sent home
with students. In addition to the minimum of twaerat teacher conferences held yearly, teachers also
communicate through email and/or phone calls.angulated data from the previous year’'s norm or
criterion reference tests, STAR Reading and Mattstend the quarterly Learning Institute assessnent
are used to predict proficiency on upcoming sunmveadissessments. A Student Accountability Report
through The Learning Institute is shared with pts@md students. Weaknesses in the writing domains
and the reading and math strands are identifieltelop plans of actions for improvement. Academic
Improvement Plans, along with Intensive Readingrivention plans are developed with the parents for
students not meeting proficiency on state exanfisrrital communication with parents is

continual. Weekly folders, daily planners for stotdein third through fifth grades, quarterly star$a
based report cards and five week progress reparigllanodes of communication used.

3. Sharing Lessons L earned:

We have learned that success comes one child tepata time through carefully planned strategies,
an environment that promotes risk taking, uniqueeeences, and supportive relationships. Accelegati
student growth requires optimizing every momentl doing the most with what you have. Success
comes from building confidence, taking risks, agényg things others don’t think are possible, fimgli
alternate resources, and believing students ambtagiven the right tools, training, and oppoityun
We share this message, and live it every day.

As part of a focus on the comprehensive literacgehcseveral of our teachers have served as model
classrooms, receiving observers and mentoring &gadfom across the district. They have also ptesen
during district sponsored mini-conferences in bodthematics and literacy. Our Literacy Facilitasor
currently mentor to a facilitator new to her pasitiat another school, and the principal is merda hew
principal, and an intern in the field of adminisioa.

Facilitated by three of Jones’ National Board Giedi Teachers, we have been a host site for Ndtiona
Board candidate support training for the past figars. Over 100 teachers representing twelve Adsans
school districts have participated, boasting a esgcate of about 85%. National Board Certificatton
recognized as the professional standard of exaglerhe three-year certification process is compasge
four portfolio writing entries, including two teacly videos, and six assessments in various aspects
each particular discipline, incorporating best ficas and reflection to increase student achieveniée
two current facilitators presented at the Arkarisasonal Board for Professional Teaching Standards
Association at Harding University in January, a®atreach from this support group.
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We are a demonstration site for PE4Life, a nationghnization that advocates for improved fitness,
social behavior and learning readiness of childinemspiring, empowering, and educating schools and
their community partners to be catalysts for changalvancing quality physical education. We have
shared brain-research and the impact on studeo¢ssiof our Action-Based Learning Lab and Ride-to-
Read programs with over 250 teachers, adminisgaiod school board members from six states,
representing 25 communities and 125 schools. Aatditly, our PE teacher, a classroom teacher and/or
the principal have presented at the 2010 and 2@tibal PE4Life Conferences. We are pleased that si
visits to Jones have contributed to the creatioat ¢dast six Ride-to-Read programs in the distsittte

and neighboring states.

4. Engaging Familiesand Communities:

Many of our parents were teenagers with their brsh, often reporting negative school experiences.
Grandparents and great-grandparents share stogespleting three to six years of schooling in hbex
before going to work. Effective parent engagemdietre opportunities that can be done or accessed at
home, or accommodates shift work for multiple agliftthe household. It incorporates fun, family
activities where adults receive information or igeto directly help children and improve the quatity

life. Ten fully, and eight substantially, bilingustaff members assist with communication, cultural
awareness, and building bridges. Successfuimunity engagement exposes our children and @sten
families to opportunities and experiences beyoed tieighborhoods, introduces the community to our
children and families in positive, mutually benélcsituations, and encourages continued interactio

Community Night is a kick-off to the school yeareWelcome parent and community involvement by
showcasing area businesses and agencies in aaldikévsetting with food and music. Families reeei
practical information, demonstrations, take-horeen#, awareness of and connections with local
resources. As our families grow more comfortablhe school, they become more involved in the
children’s education.

PADRES, a parent involvement program coordinatetiénbuilding, educates Hispanic parents about
opportunities for students and increases awaremessonfidence for parents to become informed
advocates of their child’s education. Weekly traghculminates in a community or school service
project, with expectations for graduates to bedesith the next training.

Reading Buddies is a nine-year relationship witHrdéat vendors, who take an extended lunch once per
month to read and interact with our children. Thay books and have taken children to a RogerkeLitt
Theater production, as well as providing role medeho talk about real-life applications of readargl

math. Kirksey Reading Buddies, a ten—year relahignsetween our Kindergartners and language learner
students at the neighboring middle school, suppoasthly interaction to develop fluency, a love of
reading, and increase motivation to read for aibived.

Jones’ Parent Teacher Organization (PTO) unitesnparteachers, students, and the community by
promoting the welfare of children, and helps raissdards of home life by bringing home and school
closer together. Through monthly informal meetirfgading educational projects and activities, and
hosting and patrticipating in community events, alodiration between families, educators and the
community promotes trust and pride, raising exgexta and achievement essential to future success.
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PART V - CURRICULUM AND INSTRUCTION 12AR1

1. Curriculum:

Arkansas Curriculum Frameworks, Student Learningdesations, District Pacing Guides, and Total
Instructional Alignment (TIA) documents direct leagplanning through essential questions in grades 3
5, science, social studies and all specialty a@asimon Core Standards guide K-2 literacy and math.
Curriculum Mapping Project is used for K-2 literamyre content. Grade 3-5 English Language Arts
includes reading, writing, oral and visual commattiien and inquiry research. Arkansas English
Proficiency Standards are differentiated by lealeveels and correlated to the Arkansas English
Language Arts standards. District Math Facilitateese developed units for K-2 math. Grades 3-5
convert to Common Core in 2012-13, and will useGhericulum Mapping Project and District math
units.

Social studies is extended through Rogers HistoMecseum presenters, who bring artifacts, stories a
information about the history of our community ftfrigrade science is enhanced through a two day,
overnight experience at the Ozark Natural Scierm@él. A wide variety of standards-based activities
incorporate Arkansas History, conservation of reses; geology, biology, teamwork and the process of
scientific inquiry through outdoor education anbdeatory research. Television meteorologists it
grade levels with presentations bringing scienddéeo The District website hosts a wide variety o
teacher resources across content areas, as wedhamlogy links and exemplar student work samples.

The physical education program focuses on aeratdar@nce, muscular fitness, individual activities a
goal setting, life time sports, and sportsmanshipdents learn to move and move to learn througimbr
based activities to enhance readiness for acadeanting. The program extends beyond the gym walls,
including: seven Exer-gaming stations with eledtgames focused on brain development combined
with purposeful movement; an upper body machineaanédlliptical; fourteen stationary bikes; and the
Action-based Learning Lab. The lab and equipmemtagilable for staff and student use.

Health and wellness services extend through: vigimhhearing screenings and referrals; organization
that purchase glasses, hearing aids, and den&ladfobile Dental Unit from Arkansas Children’s
Hospital; brushing and dental care programs; odiupea and physical therapy; medication
administration, seizure precautions, and G-tubdifee

Using Arkansas Frameworks and Common Core, tharijtstaff promotes reading incentive programs
and technology instruction. Second graders leayth&arding on AlphaSmarts. Third grade begins
training on computers, learning Word and email. 8Mariminates with a self-selected research project
using graphics, images and text. Fourth grade BddsrPoint point, and fifth grade builds on allllski
adding animation and sound programs.

With Waterford and SuccessMaker digital curriculstudents practice skills at individualized levels,
supporting struggling learners and extending thinoeighth grade level for advanced learners.

Music classes promote music appreciation, culamareness, performance opportunities to suppart ora
language development, learning about instrumentshaw to play recorders and percussion
instruments.

Art lessons are engaging extensions of homerootrut®n, giving students opportunities to dig deep
and approach subjects from multiple modalities. €nidren profit greatly from hands-on, sensory
experiences. Content- rich vocabulary and crossetlar connections offer language learners the
opportunity to hear, see, and do, increasing ssaed self-confidence. Art and music are integral i
Common Core implementation.
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Our Gifted and Talented program provides enrichnteggons for K-2, nurturing divergent thinking and
creativity, and pull-out instruction for identifiezhildren in grades 3-5, incorporating researctliiry,
creative thought and problem solving.

We have the advantage of one Pre-K classroom eywvditich gives our children a jump start toward K
readiness skills. Children strengthen oral languageial skills, basic letter and number awarenmsd,
concepts about print. Parents become aware of dhildlopmental basics, parenting skills, school
expectations, and ways to be actively and prodeigtimvolved in their child’s education.

2. Reading/English:

Implementing Common Core State Standards and thecGuwm Mapping Project, teachers use units to
deliver Language Arts instruction through conteat-texts. Grades K-2 used sample lessons in thg un
as templates to plan for six units, and createdtiaddl lessons further developing the curriculum.
Children are exposed to a wide range of genresisfog on connections between comprehension and
acquisition of knowledge, building schema and baakgd knowledge to make text accessible.

Third, fourth and fifth grade students focus on poghension strategies using a wide variety of text
types. Teachers provide mini-lessons designedatthtgrade-level learning expectations. Students
practice skills and strategies using grade-levd]| s well as instructional and independent level
materials in differentiated small groups. Readjpngls are set and progress monitored in Renaissance
Place. Audio books, cognates (intelligent/ intaligd and Latin root words extend vocabulary ac¢jaisi
and comprehension.

Analyzing third grade data, the District found abb0% of students read below grade level. To bring
more students to proficiency, Fountas and Pinne#&led Literacy Intervention System kits were
purchased for each K-2 classroom. We have an atidian-deck approach to using these kits. Most
classroom teachers send half of their studentsatekérd digital curriculum, while the other halést in
small groups with the classroom teacher, certii&DL facilitators, highly qualified instructional
assistants, or practice in work stations. Thisvedlonost students to be seen in small groups ewsry d

Reading Recovery, an individualized series oféditgrlessons for first graders, selects the low@%i af
students based on performance on several litexaoytees. Students are taught in small group ag-on-
one through specific reading behaviors to help becstrategic readers. Beyond simply decoding words,
they are taught to think about getting meaning ftbentext and to use a variety of textual clues.
Prompting and teaching are geared to the child'® z proximal development. Students are
discontinued from services when they can read fixgsade level difficulty.

Reading instruction is enhanced through incentaresadditional reading materials. Numerous grants
extend budgets for purchase of Common Core suppaterials, nonfiction print for emergent readers,
picture dictionaries, and board books for spec@ds students. An Arkansas Economics Grant
established a used book store within our schooér@@00 books were sold or traded the first yehe T
success allowed continuation of the project, gaifmiiO support to increase access to books andipride
book ownership.

3. Mathematics:

K-2 Curriculum Maps, available online, have beesated by District Math Facilitators to support
implementation of Common Core Standards and ame as®ss the district and by other districts and
states. Units feature a lesson structure incorpgyain overview of the focus, mathematical prastice
essential questions, key vocabulary, backgrounaviedge, focus and supporting standards, sample
activities and assessments, literature connectaorsadditional resources. Smart Board, interactiv
student-centered activities are embedded. We Hibeated tremendous resources to obtain Smart
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Boards, equipping all but one classroom to daté,paiaviding our students with interactive, student-
centered opportunities for enhancing and extendnugrstanding.

The math units have specific components: “Mind$ath” addresses standards and strategies to
support; “Heart of the Lesson” focuses on the stedgland the focus lesson; “Maintenance, Applicatio
and Practice” differentiates instruction, includsmall group and work stations to improve below and
above grade skills. Instruction is supported byhhigrained instructional assistants and high sthoo
tutors from the traditional and alternative highaals.

All units have choice in standards-based less@mased back to the standards. They are construated t
engage all learners, be interactive, and encolwgtagents to work both collaboratively and indivitiyia
Grades 3-5 instruction is driven by Student Leagritxpectations and scored back to the standaialg us
scoring guides. Teachers use best practice lessanset student needs.

Common Core Math Standards reduce content andaisem@epth to improve conceptual
understanding. Deeper understanding is gained ghr@ognitively Guided Instruction, hands-on
problem types for conceptual understanding. DuRngfessional Learning Teams, the Math Facilitator
partners with teachers to design learning basegbals for students, using data and student wonhkatke
informed instructional decisions. Video clips, wrg problems, classroom visits, modeling and
demonstrations by the coach promote understandidgeeparation. Higher level questioning promotes
fluency. Math Talk , student talk about learningl dnow they got their answers , deepens understgndin
for students and teachers.

Waterford and SuccessMaker digital curriculum suppl@assroom instruction, providing vastly
differentiated tasks extending from K throudhgdade level work. Dollars and Sense, sponsoreghby
area bank, provides children with first-hand, ldesons about saving money and real-world appdicati
for math skills. We also supplement with IXL mashcomputer-based program able to be accessed at
home. Teachers are able to design individual csustudy to provide additional practice addregsin
specific skill deficits or weaknesses.

4. Additional Curriculum Area:

We emphasize hands-on, small group learning t@ase academic and social vocabulary. The

Children’s Garden, initiated by students and suigabthrough grants from Walmart, Farm Bureau, Delta
Kappa Gamma Teachers Honor Society, and the Arkgaisaronmental Education Association, is used
throughout the year for math, science, literatung social studies connections and offers unique
opportunities to motivate students and supportaission, “Educational Excellence for All”.
Kindergartners plant gourds to study plant cydiesn harvest them as first graders. Dried gourdsine
birdhouses, encouraging studies\Wdngs Over Arkansas, a state-wide research program. Arkansas Black
apple trees, first developed in our county, hawenlyganted to link fourth grade Arkansas Historif. A
grade levels study animal habitats in a dry cresk brush pile, solar pond, and birdhouses proviged
Northwest Arkansas Master Gardeners and commualtynteers. The children maintain herb and

butterfly beds to study insects, and harvest agdalge, lemon mint, garlic and parsley for home use
Economics is taught through composting school sctagonserve resources, and by using proceeds from
vegetable produce sales in the teachers’ loungeesand supply money. Research papers and extended
sensory vocabulary connect Language Arts.

The Children’s Garden is community collaborationgoogressive learning. Teaming with Northwest
Arkansas Community College and local high schduisugh Project East, Ceramics Clubs, and the
Student Environmental Association, volunteers addallises, weather stations and vocabulary tiles.
the summer program, children work wRADRES, a parent volunteer group, harvesting crops and
reaping rewards from their efforts. Local chefsreffeealth tips and food preparation demonstrations
supporting national incentives for healthy lifestyl This summer featured salsa made from our own
tomatoes, onions, garlic, peppers, squash andradisk, and coleslaw from our cabbage and bell
peppers. Cafeteria staff created salads and carscenks and potatoes for whole grade levels.
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Workshop collaboration with the Arkansas Game aistl Pepartment and the Arkansas Forestry
Department provides garden curriculum for teachéissting teachers request help to initiate “sister
gardens”. Information about construction of ouasg@ond was shared at state conventions by Delta
Kappa Gamma Society. We will be featured in Arkarsducational Environmental Association’s
garden tour this summer, and are collaborating B@hver Lake Water District for a rain garden
installation. Jones is sharing the positive effettgardening with students locally, state-wide] amen
in Scotland through pen pals and PowerPoint prasens.

5. Instructional M ethods:

Working with Dr. Jane Pollock (author bfiproving Student Learning One Teacher at a Time, co-author
of Classroom Instruction that Works), we use GANAG as a lesson planning and deliveryctira.
GANAG designates components of an effective lesisbagrates Robert Marzano’s high-yield
strategies, and focuses on what students are tgganid doing.

Cognitively Guided Instruction (CGl), a processtengthen conceptual understanding and problem
solving strategies, is infused throughout mathritdton. Problem types are posed, providing disonss
in whole group, small group, or pairs, as childusse manipulatives, realia, invented and standard
algorithms to solve problems with strategies malgagse to them and appropriate to developmental
levels of understanding.

Co-teaching with ESOL, resource and homeroom teackeduces pullout services, while aligning efforts
and targeting specific academic and behavioral&agiens. Extensive training for certified and
classified staff supports quality core instructsord interventions.

Technology is used strategically and capably bghees and students. Students research, create
PowerPoint and multi-media presentations, enharmiablanguage and collaboration skills. Every
classroom has a document camera, LCD projectordasktop computers. All but one has a Smartboard
(being added next fall). Using Smartboards, teachrd students create, present and share lesshits wi
the class and across the District. We have twontyveight unit computer labs in continual use. ltaps,
flip cameras, digital cameras and AlphaSmarts eagéable for checkout. Blending digital instructjon
Smart software, SuccessMaker, and Waterford prdwidigidualized practice in reading, math and
science, freeing teachers for personalized, erdligfteraction with students to promote higher order
thinking and problem solving.

Several non-traditional instructional methods heket diverse needs. Title | books for “Summer
Reading” address regression and limited accessattimg materials in homes of poverty. Stabilityidal
replace chairs in several classrooms, improving stnength, balance and focus. Girls on the Run, an
after school program, incorporates activities tibcbself-esteem, social skills, goal setting, foste
relationships, and develop future leaders, whilgrowing endurance and general health.

Lunch Bunch groups, with the Literacy FacilitatAssistant Principal, Speech, or ESOL teachersetarg
students in grades 3-5. Students are invited te haxch one time per week as a group with theirtoren
Conversations include goal setting, progress mangpfocus on nonfiction reading to increase
vocabulary, personal analysis of assessment @statakking strategies, and steps toward college and
career readiness. Children receive the gift oétand personalized attention from caring adults.

6. Professional Development:

Following the District's Strategic Plan to move RogPublic Schools from “good to great,” focus has
been placed on professional development. Currestttbaching practices, educational research review
and data-driven decision making provide the basissapport to meet the educational needs of all
students through professional development oppdrégriior teachers. Staff reviews assessment data,
identifies achievement trends, and revises the Wg&a Comprehensive School Improvement Plan
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(ACSIP). This plan serves as a vehicle for contimuanitoring, refinement of the curriculum, and
professional development all which work togethemiet our diverse students’ needs.

Analysis of test data indicated writing, vocabulargntent and practical reading, and problem sgleaire
areas of difficulty for our students. Respondinghis data along with our high percentage of Eingics
Speakers of Other Languages students, we setfgoall homeroom teachers to obtain ESOL
endorsement. We have completed full-staff Shadtémstruction and Observation Protocol training an
Debbie Diller small group reading and workstaticairting. Seventeen of our nineteen homeroom
teachers are completing a 3-year Cognitively Guidsttuction for Math course. Over the past two
years, seven teachers, administrators and Acadesmwititators have completed or are in the procéss o
completing training with Dr. Jane Pollock. Frammsttraining, our Literacy Academic Facilitator has
shared her knowledge of this design plan with staith both facilitators assisting teachers in piag

and teaching these lessons. Together, they haaedrowerPoint presentations for these lessorghwhi
are now posted on the district website as modelsefrher access.

We believe student achievement is strengthenedghroollaborative efforts of professional learning
communities. Much like our students, our teacheesdiverse in their needs and learning styles.
Professional development is approached by offarargpus settings and venues. Examples of this declu
scheduled weekly grade level meetings with our &aaid Facilitators, after school sessions with
building staff or grade level teachers from otheradls in the district, summer trainings, discussiwith
administrators during the development of the tegsledividual Professional Growth Plan, and mownthl
trainings with specific areas of development for ditle | and ESOL Instructional Assistants.

Teacher development is enhanced by technologyratieg such as SmartBoard training, Compressed
Interactive Videos, Arkansas IDEAS (Internet Detag Education for Arkansas Schools), webinars and
on-site support from the District Technology Spbsis.

7. School Leadership:

Our leadership philosophy is, “Don’t tell me whywoan't. Tell me what you need to make it happen”.
We seek educational excellence for all in an emwvirtent of continuous improvement, privileged to have
over 200 certified candidates request considerdtioemployment at Jones last year. We hire quality
staff, empower, build capacity, expect great thirmgsl provide resources needed, often accessing a
variety of community services and grant funding.

We strive to make every decision first asking, “Hievit good for children?” “How will it improve

student achievement?” We remind ourselves, “Theytdare how much you know until they know how
much you care.” The principal’s office door, wablsyd desk have constant reminders: visuals congparin
aligned versus random acts of improvement; “Sirgp(@larify, Prioritize”; “Every accomplishment star
with a decision to try.”; “Unlock Human PotentiaWater what you want to grow.”; “Seek first to
understand, then to be understood.” These serglailygsreminders and beacons to stay on course.

Hispanic students have the highest high schoolaromte in our area. At the entrance of eachuof o
hallways are graduation signs. K-1 reads, “Clas®0@f, 2024, daily reminders to parents and sttglen
of our expectations and determination. At the beigig of the year, several K-1 parents hugged their
children and took pictures under the signs. We pudtle school honor roll lists with our graduates’
names underlined. We are changing lives.

The principal and assistant principal have an afwar policy, welcoming the free exchange of id&#e.
believe every person is part of the solution. Thrlesest to a situation are most needed to probteve
and provide effective leadership to promote chargkimprovement. Our Title | budget is dedicated
primarily to salaries. Building budget, scheduliagd hiring decisions are made with teacher input.
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To support student learning, our master schedweiges common planning time for grade-level teagher
every day, and weekly Professional Learning Teamsértified and classified staff to discuss
instructional needs, strategic responses, andragtams. Literacy and Math Facilitators help instienal
staff build skills, supporting and encouraging abanfortable pace, with an undercurrent of

urgency. Instructional assistants, teachers, stugpaff, and specialty areas work as a task fayce t
address economic, social, emotional, physical,amadiemic challenges of our students.

Our children are the leaders of tomorrow. Workingether, the future looks bright.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS
Grade: Test: Arkansas Augmented
3 Benchmark Exams

Edition/Publication Year: ACTAAP/ 2010, 2009, 200&ublisher: 2008-2010 - Pearson / 2006-2007 -
2007, 2006 Riverside

Subject: Mathematics

2010-2011| 2009-201C| 2008-200¢ | 2007-2008& | 2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES
Proficient + Advanced 90 93 84 72 50
Advanced 67 60 52 34 18
Number of students tested 75 76 63 73 77
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 2 3 0 6 5
Percent of students alternatively assessed 3 4 0 8 5
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient + Advanced 89 92 82 75 48
Advanced 66 58 49 33 0
Number of students tested 64 64 57 57 61
2. African American Students
Proficient + Advanced
Advanced
Number of students tested 1 2 0 1 1
3. Hispanic or Latino Students
Proficient + Advanced 91 94 80 70 46
Advanced 64 65 a7 30 15
Number of students tested 56 54 51 50 48
4. Special Education Students
Proficient + Advanced 73
Advanced 45
Number of students tested 11 6 7 5 9
5. English Language L ear ner Students
Proficient + Advanced 92 95 79 63 47
Advanced 64 63 47 24 16
Number of students tested 53 56 47 41 49
6. Caucasion
Proficient + Advanced 93 100 73 52
Advanced 79 55 47 24
Number of students tested 14 11 9 15 21
NOTES:

12AR1
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STATE CRITERION-REFERENCED TESTS

Grade: Test: Arkansas Augmented Benchm

Subject: Reading

3

Exams

Edition/Publication Year: ACTAAP/2010, 2009, 2008Publisher: 2008-2010-Pearson / 2006-2007 -
Riverside

2007, 2006

Testing Month

SCHOOL SCORES

Proficient + Advanced

Advanced

Number of students tested

Percent of total students tested
Number of students alternatively asse:

86
a7
75
100

2

Percent of students alternatively assessed 3

SUBGROUP SCORES

Apr

74
42
76

100

Apr

63
25
63
100

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficient + Advanced
Advanced

Number of students tested

2. African American Students
Proficient + Advanced
Advanced

Number of students tested

3. Hispanic or Latino Students
Proficient + Advanced
Advanced

Number of students tested

4. Special Education Students
Proficient + Advanced
Advanced

Number of students tested

5. English Language L ear ner Students
Proficient + Advanced
Advanced

Number of students tested

6. Caucasion

Proficient + Advanced
Advanced

Number of students tested
NOTES:

84
44
64

86
45
56

64
18
11

87
43
53

93

50
14

12AR1

70
42
64

78
46
54

79
46
56

82
36
11

61
25
57

61
18
51

62
21
47

Apr

50
15
72
0 10
6
8

48
14
58

45
12
49

35
10
40

67
20
15

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Apr

Apr

37
7
77

100

34

61

31

48

31

49

43

19
21
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: Test: Arkansas Augmented
4 Benchmark Exams

2010-2011| 2009-201C| 2008-200€ | 2007-2008  2006-2007

Apr

66
26
70
0 10
2
3

62
26

Apr

56
17
82

100

57
21

Edition/Publication Year: ACTAAP/ 2010, 2009, 200 ublisher: 2008-2010 - Pearson / 2006-2007 -
2007, 2006 Riverside
Testing Month Apr Apr Apr
SCHOOL SCORES
Proficient + Advanced 91 80 55
Advanced 56 63 28
Number of students tested 68 64 75
Percent of total students tested 100 100 100
Number of students alternatively asse: 2 0 6
Percent of students alternatively assessed 3 0 8
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient + Advanced 90 76 57
Advanced 53 58 25
Number of students tested 58 55 60

2. African American Students

Proficient + Advanced

Advanced

Number of students tested 1 0 2
3. Hispanic or Latino Students

Proficient + Advanced 90 74 60
Advanced 58 54 26
Number of students tested 50 50 53

4. Special Education Students

Proficient + Advanced

Advanced

Number of students tested 4 6 5
5. English Language L ear ner Students

Proficient + Advanced 92 73 53
Advanced 56 52 20
Number of students tested 52 48 45
6. Caucasion
Proficient + Advanced 100 100 38
Advanced 73 92 31
Number of students tested 11 12 13
NOTES:

12AR1

58

69
20
45

71
20
41

60
35
20

62

55
15
53

56
16
55

65

24
17

21



STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: Test: Arkansas Augmented Benchrr

2010-2011| 2009-201C| 2008-200€ | 2007-2008  2006-2007

Apr

57
9
70
0 10
2
3

55
10

Apr

a7
5
82

100

50

4 Exam
Edition/Publication Year: ACTAAP/2010, 2009, 2008Publisher: 2008-2010 - Pearson / 2006-2007 -
2007, 2006 Riverside
Testing Month Apr Apr Apr
SCHOOL SCORES
Proficient + Advanced 95 81 41
Advanced 39 33 12
Number of students tested 68 63 74
Percent of total students tested 100 100 100
Number of students alternatively asse: 2 0 6
Percent of students alternatively assessed 3 0 8
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient + Advanced 95 78 41
Advanced 40 30 12
Number of students tested 58 54 59

2. African American Students

Proficient + Advanced

Advanced

Number of students tested 1 0 2
3. Hispanic or Latino Students

Proficient + Advanced 98 76 38
Advanced 42 24 10
Number of students tested 50 47 52

4. Special Education Students

Proficient + Advanced

Advanced

Number of students tested 4 6 5
5. English Language L ear ner Students

Proficient + Advanced 98 74 32
Advanced 40 23 9
Number of students tested 52 47 44
6. Caucasian
Proficient + Advanced 100 100 46
Advanced 45 58 23
Number of students tested 11 12 13
NOTES:

12AR1

58

56

45

51

41

60

15
20

62

45

53

44

55

65

12
17

22



STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: Test: Arkansas Augmented

2010-2011| 2009-201C| 2008-200€ | 2007-2008  2006-2007

Apr

72
21
70
0 10
2
3

70
22

Apr

53
18
82

100

51
18

5 Benchmark Exam

Edition/Publication Year: ACTAAP/ 2010, 2009, 2008 ublisher: 2008-2010 - Pearson / 2006-2007 -
2007, 2006 Riverside

Testing Month Apr Apr Apr

SCHOOL SCORES

Proficient + Advanced 83 78 68

Advanced 46 41 30

Number of students tested 61 70 65

Percent of total students tested 100 100 100

Number of students alternatively asse: 2 6 2

Percent of students alternatively assessed 3 9 3

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficient + Advanced 82 79 67

Advanced 44 39 31

Number of students tested 50 57 58

2. African American Students

Proficient + Advanced

Advanced

Number of students tested 0 1 0
3. Hispanic or Latino Students

Proficient + Advanced 80 82 67
Advanced 36 44 29
Number of students tested 44 50 45
4. Special Education Students
Proficient + Advanced 50
Advanced 10
Number of students tested 4 7 10
5. English Language L ear ner Students
Proficient + Advanced 79 81 63
Advanced 36 40 25
Number of students tested 42 43 40
6. Caucasian
Proficient + Advanced 92 58 69
Advanced 69 25 31
Number of students tested 13 12 16
NOTES:

12AR1

54

67
22
49

58
15
33

87
13
15

67

49
15
55

47
10
49

64

27
22

23



STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: Test: Arkansas Augmented

5 Benchmark Exam
Edition/Publication Year: ACTAAP/ 2010, 2009, 2008Rublisher: 2008-2010 - Pearson/ 2006-2007 -
2007, 2006 Riverside

2010-2011| 2009-201C| 2008-200¢| 2007-2008 | 2006-2007
Testing Month Apr Apr Mar Apr Apr
SCHOOL SCORES
Proficient + Advanced 76 70 57 58 43
Advanced 32 23 19 10 11
Number of students tested 61 70 65 69 81
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 2 6 2 5
Percent of students alternatively assessed 3 9 3 6
SUBGROUP SCORES
1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students
Proficient + Advanced 72 70 55 58 41
Advanced 28 21 19 11 8
Number of students tested 50 57 58 53 66
2. African American Students
Proficient + Advanced
Advanced
Number of students tested 0 1 0 0 0
3. Hispanic or Latino Students
Proficient + Advanced 68 72 58 60 33
Advanced 20 20 16 8 4
Number of students tested 44 50 45 48 54
4. Special Education Students
Proficient + Advanced 20
Advanced 0
Number of students tested 4 7 10 3 7
5. English Language L ear ner Students
Proficient + Advanced 67 65 58 38 25
Advanced 19 16 13 3 4
Number of students tested 42 43 40 32 48
6. Caucasian
Proficient + Advanced 100 58 56 53 68
Advanced 62 33 31 13 27
Number of students tested 13 12 16 15 22
NOTES:

12AR1
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

Proficient + Advanced 88 84 68
Advanced 57 54 36
Number of students tested 204 210 203
Percent of total students tested 100 100 100
Number of students alternatively asse: 6 9 8
Percent of students alternatively assessed 3 4 3
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficient + Advanced 87 82 68
Advanced 55 51 34
Number of students tested 172 176 175

2. African American Students

Proficient + Advanced

Advanced

Number of students tested 2 3 2
3. Hispanic or Latino Students

Proficient + Advanced 87 83 68
Advanced 53 54 34
Number of students tested 150 154 149
4. Special Education Students
Proficient + Advanced 68 47 45
Advanced 31 0 13
Number of students tested 19 19 22
5. English Language L ear ner Students
Proficient + Advanced 88 83 65
Advanced 53 52 31
Number of students tested 147 147 132
6.
Proficient + Advanced 94 85 65
Advanced 73 57 42
Number of students tested 38 35 38
NOTES:

12AR1

68
27
169

68
24
144

35
11
17

64
19
115

72
32
50

53
17
241
100
16

51
13
190

50
15
156

21

50
14
153

60
25
60
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Proficient + Advanced 86 74 53 54 42
Advanced 39 32 18 11 7
Number of students tested 204 209 202 211 240
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 6 9 8 10 16
Percent of students alternatively assessed 3 4 3 4 6
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficient + Advanced 84 72 52 53 41
Advanced 38 31 18 11 7
Number of students tested 172 175 174 169 189

2. African American Students
Proficient + Advanced

Advanced

Number of students tested 2 3 2 3 2

3. Hispanic or Latino Students

Proficient + Advanced 84 75 52 53 36
Advanced 36 30 14 9 3
Number of students tested 150 151 148 142 155
4. Special Education Students

Proficient + Advanced 52 20 22 11 23
Advanced 10 0 4 0 4
Number of students tested 19 19 22 17 21
5. English Language L ear ner Students

Proficient + Advanced 85 73 50 41 33
Advanced 35 29 14 6 2
Number of students tested 147 146 131 113 152
6.

Proficient + Advanced 97 79 57 60 58
Advanced 52 42 34 15 19
Number of students tested 38 35 38 50 60
NOTES:

12AR1
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